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This buuklet has been prepared to auun;pany four video
. films entitled ! Helpyng You to Help Your Child” scrgened
. .- by South Pacific Télevision, July 1979, and f_undchb)Lthe

, " New Zealand Council for Educational Research.

These films were produced by Bill Cole at the University of .
Audfland’s Audio-Visual Centre and canbe hired by

schools and parent-teachér organizations from NZCER's

Testand BookSales Service, P.O. Box 3237, Wellington.
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The procedures in this booklet have been devmed to assist
parents of primary and intermediate children who,are
several years behind in their reading. The proced‘ures are
not intended to be'used in teaching younge chddren who
are leamning to read-in a regular school rea ing pmgramme
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1. How to Argéﬁgé a Time and Place for
Reading ‘st Home o |

.

" Children do not enjoy the experience of leaming, to read if
.. they are not successful. They may be embarrassed to read in
- front of anyone because they fear their mistakes will be criti-
cized or theirlack of skill shown up. Yet if we are to help them
“we have to know just what kind of mistakes are holding them
back. It is therefore important that we ““see” and “hear”’ them
-~ "as they learn to read. It may take a great deal of time and
patience to get children to sit down to read'a book, and to
forget their fear of being wrong, or of being criticized. As a
parent you need to remember to praise and support your
child for trying, anduot to convey disapproval or ahnoyance
when mistakes ate made. , - .
S Here are some important su\ggestions about finding a'time
and place to help your child “rrf?d. |

13

I. Keep fhe sessions’short arfd frequent. It is better to set -
.. aside fen minutes three or four times a week than to
arrange ofe 30-40 minute session per week. At-the be-
ginning, ten minutes may be more than enough to read
S0 words. (See section 2 on how to $elect a suitable book)

"2. Try to choose a‘time when children are not already en-
- gaged in a favourite activity. Don't drag them,away from
an important T.V. programme or from a game with

t

friends. It may be a good idea to offer &few minutes extra .
before bedtime for practising reading.

3. Try to anticipate and avoid possible interrupt'ioqs to this
session. Ask another child to answer the phone for you.
Check that toddlersand other children have something to
do for the next ten minutes. Instruct~ther children and
adults not to interrupt or-to listen in while you are work:
ing. Turn the T.V.. volume down as much as possible, or "’
get away from the T.V. altogether by working in‘another

room. »

*




4. Sitbeside vour child, |either at the family dining table, or
on the couch. Place the book between you. Your eyjs and
your child’s should bk on the printed page. Avoid datch-
ing children's eyes while theyfare trying to read. If your
child alwaysAumns tolyou forthe answer, you can dis- -
courage this by keepiing your eyes oh the book. Check
that you have paper ahd pencil handy, before you start
reading. ; ) IR .

5. Letchildren see you are plepsed to be alone with them.
Make this a “‘special”’ tilne together. Remember to praise
when your child comes when you call, or volunte%rs to
gpme, even when you are not quite ready. " :

6. » Stop the session on time. It is better to stop, when you are
“  both enjoying it and wanting more, than to carry on
beyond the ten minutes until you are both fired or bored

or frustrated. -
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- 2. How to Select Suitable Books for.-Yo‘ur
L Child to Learn From ‘ .

o

Your school' will be using a series of learning to read books-
that go from simple to difficult. This is called a graded series.
Schools cdmmonly start children on a,series of illustrated
“littlé books” of about twelve pages, with only about one
- sentence per page. These littles books range, through four
- levels, and are coded by colour. Teachers often send home -
addijtional little books, either at the same level or at a level
below the book currently being used in the classroom.-

- When children are successfully reading the mast difficult of
the little books, they are moved on to a sgries of big bobks.’
These bopks have several different stories at about the same
. reading level, and are 30-40 pages long. [ - )

- Ask your child’s teacher to send home (if.h’e or she has not
already done s0) a book at an appropriate level for you to
begin working with. The first thing you can do is to cheéck on
how difficult this book is for your child. Remember reading
should be a pleasant experience for your child. Arrange a
suitable time and place using the suggestions from the previ-
ous section. : . ‘

: -
Steps in'Checking on the Difficdlty Level of R‘eading‘
Books '
I. < Before y{m ask your child to start reading, count off 50
- words from the selected book or story and note this peint

in the book. Find a pencil and paper, and write the dte,
ahg the name of the book or story.

2. Askyourchild to sit beside you and to begin reading. P
a mark on your paper for each mistake your child makgs. -
Mistakes may be different words read from those in

< text, or they may be words left out, or words a
Count only one mistake for each text word

3
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read lf the child Corrects the incorfect word without any help
from you, do not count this assa mzstake Don't criticise
. » children for making mistakes — remember we are trying to
Jmd out just how well they can read: Offer children encout-
agement f¥r trying, and when they pause and.seem to be
stuck on aword, ask them td try the next word — and to keep
on going.

. When the 50 wmds have been read, stop apd thank your
child for reading to you, and for trying hard. He or she -
can now go off and play ‘

3% Count the number of mxs_takes vou have recorded, ffom
the 50 words read. Take away this number from 50, to
show the number of words read correctly.

What does this tell you?

1. If there are more than 10 mistakes the book is too difficult
for, the.child. You should ask for an easier book, one at a
lower level. Do another check to find the number of
words read corfectly. Y - 5 : ’

2. If there are fewershan four mistakes, the book is too easy.
Books at this level are good for letting your child read for
enjoyment. : ) ‘

3. If there are between four and ten mistakes, the book is
suitable for leaming to read. At this level, children will
make enough mistakes for you to be able to see what their’
problems are, but not so many mxstakes that they cannot

N\ - follow thé story.

'
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3. ‘How to Help Your Child be an Indep_éndent‘

-
-

Reader -

€
»

When you ‘help children leam ‘to read, your task is to help

. them’to solve problems and work thingsout by Shems’élves. If
you. are over-critical they may become too afraid to try to
work things out. If you tell them all the%orrect words, with-
outhelping them,to try by themselves, they may simply learn
to depend on you completely. ‘

Intigure 1 there are eight positive suggestions to help you
help your child learn ihdepgndent reading skills. We have
two'sets of suggestions: what to do when children read cor-
rectly, and what to do when children make mistakes. When
children read correctly we want you to learn to praise them.
You ¢an praise them for several things: (a) when, they get

. some words cofrect without anyhelp from you .(b) when they

discover without your telling them that they have made a
mistake, and (c) when they get a word right after you have
given them aclue, orprompt. Giving them a clue or prompt is
more helptul to their learning than simply telling them the
word, because it encotirages them to try to solve for them-
selves what the word is. |

We want you also to tearn what to do when children make

mistakes. There are differerit kinds of mistake a child can -

make. You will need to practise waiting after your child makes

amistake. When you wait there is a better chance that your

child will notice the mistake, and then correct it. You wili%lso
leam to give different kinds of prompts to help your child solve
the, mistake, depending on what kind of mistake it is. The

‘procedures in tigure 1 will help you to get the child to correct the .

.mistgke zcz'tim&t having to tell him the word. Lo

The main thing is to keep encouraging children to try for
themsélves, and to praise them when they succeed. .

~
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. Figure 1 Homae Tutoring Procedure .
; ' ’ . 1_. - { * =
e T 1 T
For Correct Reading For Problem Reading ‘
T " . 1 ° - l
1. We should praise when 4. We should wait to give
childran read a sentence ‘ . children a chance to
° correctly solve the problem
*2, We should praise when i 1
children correct
themsalves after a if The Mistakel ~ If The Mistake i The Child
. " mistake, . Does Not . . Does Says Nothing
SR ' Maks Ssnse Make Sense
- %A% 3 We should praise when T T I
. i children get a word We should prompt with '6. We should prdmpt with " 7. Weshould ask the child
: correct alter we have .
: to read on to the end of

prompted them.
M v
&~

* ’

cluep aout the meaning * clues about the way the

of the story. . word 100ks.
e.g. weshould aska e.g.we should ask about
question onepart that is wrong.

s\

If The Word is

not Correct
After Two Prompts

the senience.

or, we should ask the
fchild to go back to the
beginning of the .
sentence again.

i S 4t 0 :

8. We should say: "The word
is
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" 4, How to Understand the Kinds of sttake

Chd\dren Make .
S

Children’s mistakes contain important information. By care-

__~Aully studying these mistakes you can find out something

about how chxldren are leammg
. - ‘

4

Two types of mistake ° - '\ . -

&' &

1. Leaving out words and stoppmg These mistakes occur-

when children leave words opt, or when children simply

stop at a word they don’t'know. When most of a child’s |

mistakes are of this sort it is difficult t6 know how to help

the child correct them. Children who are_afraid of being

wrong may have learmned that it is safer to say nothing

when they come to an unknbown word, rather than risk

being criticized. Also, children may have learned that all
they need to do is stof® to be told what the word is.

2. Reading incorrect words. These ml‘stakes occur when
children read a word, but hot the correct one, or when -
they add a word that isn’t in the story. When most of a -
child’s mistakes are incorrect words you can be fairly sure
' that the child is not too frightened to ‘"have a try”’. When
you listen carefully to these'mistakes ydu often find that
the children are on the right track, so'you can praise therh
for being ‘nearly right”. [Jgre are three examples.
. Example 1, ¢ N
Book: Mm‘}m 15 pimztmq seeds in the garde noo o« g
Child: Mother is putting secds in the-garden.

In this example the child’s mistake is quite a sensible one.
Note that the word “putting” is closg to the meaning of the
sentence, as well as’starting and erding like the word “plant-
ing.” So,in this example, the misfake shows that the child
undersfands both the meanmg and the structure of the sén-

tence, and is incorrect only in the specxflc meaning of the
word!

-
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~and barag,e is not. .

Example 2. ‘1_, :

8001(‘ Now the seeds are in the garden. -
Chxld Now the seeds are in the garage.
In this example, the child’s érror is again fairly sensible.
" Both gardén and garage are nouns. Both are places where the .

seeds could be’. However, “the sense of the story, from the
previous sentenct makes it clear that the gardenis correct,

Example 3. .
Book: It is so hot and 1 am thirsty, said Father.
Child: It is so not and I am thirsty, said Father.

In this example the child has given a word that looks and

sounds like the correct word, but it does not fit the meaning -
of the sentence. It does not make sense at all. :
Self-corrections ,
Sometimes when children make a mistake, they notice for
themselves that the word they have just saif dbesn’t make
sense — and will correct it withoutany help, providing we
leave them time to do so.
. Example 4 _
Book: |} is 20 ot today, said Father Bear. “
Child: It 1s 50 not - hot today, said Father Bear. -

-

Example 5.
-+

. Book: [ womd love.a cup n/ tea. .

Child: | would /mu: ~ Lwould love a cup of tea.

These self-corrections are important. Ihey show that chil-
dren are aware that what they have read is not quite correct.
They show that children are on the way to Independent
reading : s

When you listen to yhur child reading, you will learn _to
studyv the mistikes to see how these mistakes are often
goed attempts, which jcome, close to solv;ng, the problem
word. :

12 ) | - ¢
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‘5. How to ‘Use P}aiée to Help Your Child

»

vt

N
-

» ¢ “‘
¥, - - - N : - e -
‘ .. ’ s s

things-inleaming to read: Prais¢’alsa motivates them to keep

"L on trying. When you'pramse-children, it is important to tell

them why youtare pleased with them. Then they can‘sed for -

" .themselves what they are doing is right. When cHildren are.

just beginning'to readvand when they have been used to alot ° .

of embarrassment and «riticism about thefr, mistakes, j/ouf

B " shpuld prgjse often, evén for'quite small beginnings. *

* don'tknow a word.

Soe

- Example . (Figurd | suggestion 1)

Book: Bob and Sally ‘z‘arri'n_i‘tfi.v cups out tu.';hc gi;rde*rJ: . |
“Child: Bob and Sally carried the Cups out to the garden, |
Parent: 'rT?:zzt’sﬂi.zuiti:!e_sw’ztc'}m’:righ}. Good.” o .
To ;encourage children o be indepehdent readers and t .
* work things -out for themselves, you sKould try, always to
“notice and praise their self-corrections. Tell them you are

pleased that they corrected an error without your help.

RE
sexample 7. (Figure | Suggestion 2)

- Book: You make the teq while | finish the garden,

Child: You make the tea while | fix - finish the garden.

Parent: " That was fine. You noticed Fixtwasn’t yuite right, and

- you corrected yourself. Good." :

" Even when children have made a mistake, it is likely that

. their mistake will make good sense, and really fit the story.

You should praise these features, so children will be encour-

aged to use the story to make an intelligent guess when they
‘ ‘ .
Example 8. _- ' -

Book: Mother s.plaiting seeds in the gurden.

Child: Mother is putting seeds in the garden. -

Parent: "Yes, you are nearly right. She could be putting seeds in

the garden. That is a very good try.” .

[y

13

Praise lets childreri know. when ‘they\\’éré_..dhi.xi%, the .right'
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* Inthis example, the parent has let the child know thereisa "~
* ‘mistake. But the parent has been positive about it. This child -
would not be ergbarrassed about being wrong, and would. |
+  léammn that it is worthwhile to try to work out the word from the =
story. Eollowing this praise, you might then ive the childa'~
7. prompt to help solve the word. If the prompt is helpful and
the ¢Hild then corrects the word, you can give further praise.

C Example’9. (Figure 1 suggq;stmn 3) ’ n v ) .

]

7 Pdrent (cont.):" The word is a bit like ‘putting’, Look carefully at *_,
C T the beginning (points). See, it starts with two letters ‘Pl «.
s What could this word be, it stafts with "pl.’ It's what you
do with seeds.” ' .
Child: " Planting.” : . _
Parent: Yes, that's right. You figured it:out without me telling
e you the word. Good.” :

L *

.

*

© Notide that'the parent has praised the child for doing some
of the work in correcting the mistake. This is ene step bettes

than just telling the word® . .
¢
- 4
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»
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L]
4 f
| 14

14




. - . . . - -
N — ' -
* .
. \ ’
. .

'

6. How to Help. Your Child Correct Mistakes’ *
1. The first’th_ing to rethémber when you hear a child make a ‘
mistake is to wait. (See figure 1, suggestion 4). If the cmid -
seems to stop or hesitdte at a word try to wait for five
seconds. If the child makes a mistake but continues read- -
- Ing on, try to wait until the end of the sentence. When Ca
you wait, you are allowing the child time to notice the '
mistake and'the chance to self correct. .
2. After five seconds, or at the end of the sentence, if the .
child has not corrected the mistake, you can then point
out the mistake. Try to do this as pleasantly and posi-
tively as you can (see example on page 13).
Suppose your child has stopped at a difficult word, and you
have waited five sedonds, but there is no self-correction. Ask 4
your child to read on tethe end of the sentence, or if the error
1s close to the end of the sentence, ask yourchild to go back to
the beginning of the sentence (see figure 1, suggestion 7).
* This may help the child to correct the mistake, or to try aword
- that seems to make sense. Then you will be able to praise for
self-corrertion or for being nearly correct. If the mistake is
still not corrected after the child has readson or has read the
sentence again or even after you” have given the second
prompt tell them what the word is.
Example 10. {Figure | suggestion 4 and 8) .
Book: They go for a picnic by the river,
Child: They go fora ._____ (5 seconds wait).
Parent: Try reading on to the end (points at 'by’). .
Child: . .. by the river. ' - .
Parent: So, what'sthis word? (points at ‘picnic *), Whatwould
ey be doing by the river? '
Child: (No response) o,
Parent: They are having a picnic. Now read the sentence again.
S'uppose your ehild makes a mistake but continues reading
on. You wait until the end of the sentence, and thenstudy the
mistake. If you notice that the mistake is one which makes
' ' ‘ 15

Q | 15
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sense, you praxsuthe good features uf,the mrstake, and then,
prompt-yaur-child-to consider more closely what the word

looks and sounds Jike. Then if the child gets the word correct
you can pm;se this. y S

-

. Example 11 (hgzm' I suggcstmn b) .
Book They packed all the faod ite a big red picnic basket
Child: They pac%all the' food into a big red picnic bag.
1k

Parent: " That mak® sense. Good. It is like a big ‘picnic bag, but
the word 1sn't bug. Hav: a gnod {fook at it,” (points at
. “basket'), : : .

'Chlld Basket. Picnic bubkft
Parent: Good.

Suppose your child mhakes another mistake, but this time
the word doesn’t make sense at all. Again, you wait until the
end of the sentence, ‘then praise the good features of the
mistake. But this time, since the word doesn’t make sense,
you do not bother to prompt about what the word looks or
sounds like. Instead, you prompt with aclue about the mean-
ing of the story. Then, if your child gets the word correct with
the help of your prompt, you can prazse this. -

Example 12.(Fjgure 1 suggestion ‘3)

Book: The truit salad had apples, nrgngns bananas and pears.

Child: The fruit said had apples, oranges, bananas and pears.

Parent: Well, that word looks a bit liké said. Something with all
that fruit in it for pudding, would be fruit cmd?”

Child: They make a fruit salad.

-Parent: That's right, good. Now youw've got it.”

When the mistake makes sense, try to prompt about what
the word looks or sounds like. When the mistake doesn’t make -

sense, try to prompt about the meaning of the story, or
sentence. Don't expect to get this right straight away. You'll
“probably need quite a lot of practice. Keep the diagram of
suggestions handy, to remind you what to do.

Remember, tell the child the word if the mistake hasn’t been
" solved after two prompts.

oo 16
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A simple way'to do this is to downpther‘check on the number
of mistakes as desgribed, in section 1-Remember, the idea is
to find put how well your thild can read independently. For

. . } .
this check, do not carry out your usual helping procedures. -

Choose a book or passage that is new to yourchild but at the

7. How to Check on Your Child’s Reading

.
3

[l

sande level you havé been working withi When the child -
stops or pauses, sk him or hér to try the next word, and keep

going. Do not interrupt when incorrect words are read. Sim-
. ply keep a count of the number of mistakes made in the first
50 words read. Stop the session, thank yourchild for reading.

" Check the number of mistakes, following the procedure in
section 2. Compare the number of mistakes with the number
you chécked earlier. - K

If your child makes fewer th’an four mistakes, (not counting
self-vorrected mistakes) it is time to select a more challenging
book. Try one alittle harder. Ask the teacher for 4 book at the
- next highter level. oo

Remember, though, not to be disappointed when your
child seems to make more ‘mistakes again. This is to be
expectgd with a more difficult book. With practice, and with
your help, the, number of words read correctly will also in-
crease on this more difficult book. :

Repeat these checks on the number of mistakes from time
to time to find whether your child is ready for the next book.
In between these checks, continue using all the helping pro-
cedures you have learned. You will find with repeated prac-
. tice that your child is becoming more independent in reading
and you are becoming a more successful reading tutor.
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M . N . . N Ce : ¢ 0y
Word'in | -Mistake Self- Waited? Yoid to ~, |"Prompted | Prompted | ‘Told Child | : Mistakes Pr_isgd?
Sy story § _ | Corrected? - | Readon/ | about _ about | the Word? | Corrected?| |
s, . . o ‘ “ . : | Re-Read? | Meaning? | Letters or . “' C ‘?i *
C 4 : ' : - . S Sounds? . N i
- é - ‘ * * ' . ‘, f s : A""
. planting putt‘m§ B No = . Yes : _No .1  Ne .. Yes No - . Yes 4 1 Yes
A — N : ‘ - E . . i . é—
¥ . . Y ) [3 - ’ .
garden garage No . Yes . No No Yes No Yes ~ Yes
r__.; e s hd g ;
o : have tove Yes . Yes No No No. |+ No Yes Yes
- ‘ . Y *
© picnic o ° , No | Yas Yos - - Yes - No Yes No ' . ' ‘No
. L
- -
. baske! bag _ No Yes No No . . "Yes No » Yes | Yes
* .“. [ A
salad saig " No Yes No Yas No |, No Yes Yes
. - v f . LN
. . - . ’
" . . A} ‘
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‘8. How to €heck on Your Tutoring Skills
. } . " . < . ‘ ' i \ ’ . ' '

. s .
. . A - . .
o . * R . Y . \

n

~lfyou are to be an effective. reading tufor, it is, gmg;ortaht to -
'put into practice the suggestions in Figure]. = -, ="
Here is a procedure for. cl‘*«_ec_lgihg'yqdr skills as a tutor.
Follow these .11 steps:. ' > |y
- ) . . : . P ‘A .
‘1. Rule up a Tutor Check Sheet, with ten.columnis like the
pne in Table 1. T ' |
2. Carry out your usual ten-minute reading session with

your cHild. Try to put'into practice as many as you can of
the eight suggestions in figure 1. ' I

{ ‘

. 3. During the session, record in column 1 of ydur Checky,
Sheet the first few mistakes your child makes (say 5 or 6).
If the mistakes are words left out, ‘or words where your

* -~ child simply stopped, record a “0” in eolumn 2. If the

"~ mistakes are words read incorrectly, re¢ord the incorrect
word in column 2. Later, after you have finished the session,
sit dowi and try to complete the rest of the sheet. Try to recall
rachgerror, what your child did, ‘and what you did.

.. . K . & ) . .
4. If youremembered towait after the mistake, enter yes in
column 3. : . a

)

If your child corrected himself or herself .enter yes in col-
umn 4. ‘ e . '

6. If you told your child to read on or to re-read, enter ~yés in
column 5. -

If you gave a ;;mmpt about the meaning of the story, enter
" yes in column 6.

=

-

B : 3
8. lf yougave aprompt about what the word sounds and looks
like, ‘enter yes in column 7.

9. Ifyoutold the child the correct word, enter yes in column
. 8. - )

N
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TUNTE vour child managed tpcorrect the mxstake without you
.. telling thé word, entey yes in column 9 ‘

-

11 It you pratsed your child, for a self- correc—tmn or for
" correcting @ mistake with your help, enter yes in coiumn
A0 '

s . ot v 'A T

When you have completed this sheet, you can check on

. how well'yoy have carried out the tutoring prpcedureé Table

: 1 shows a mmpleted Tu;ur Chetk Shee

- From your Tutor Check Sheet, you gan see h()w often you
. wated when your child made a mistake. A{s0 you can check
-, “whether your child corrected any mistakes, and whether you
remembered to praise these e e

Next you can look at the mistakes where youx‘ child did not

. try any word at all, and check whether you asked himor herto .

“read on or to re-read the sentence. You can check on whether
yolu tried prompting before you told the child'the word, and
whether you used the two kmds of prampts corregtly. If the
child’s mistake made sense, you should try a letterjor sound
prompt, and if the mistake did not make sense you should try
a meaning prompt - y

" Most importantly you can check on how often you toid ycmr
~child ‘the word, without first trying instructions and
prompts, and how often you praised your child for correcting
mxstakes even with your help.

‘)

Try one of these tutoring thecks from time to time, Atm for
. high scores in column 3 (waiting) coJumn 4 (self- corrections)
“column Y (mistakes corrected) and column lO(praxse) amj ow -
score in column 8 (telling the word). Compare your'scorgs in
all thesé¢ columns, to ensire you are using the suggested
procedures, and improving with practice. Your gaing m
* . tutoring skills should be rewarded by gains in your ch
reading and by tfaster progress through reading books.

5 L]
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Hééping ourtlleat {"hildmn .
by Michael Parsons ‘
58 PP $2.25

-

| Based on sound and comprehensive  *
knowledge of current developments,
this book has been prepared especially
. _for parents anxious for guidance in the
. care of their deaf child.
r :

A}

A L

- . !

Caring tor Tatellectually Handicapped

CUhilden . , G
" by Raiph Winterbourn -
52 pp- 95¢.

This is a standard booklet providing simple and direct information
for parents and othérs who have intellectually handicapped
; children in their care. Lo ‘ '

e

2

Coing to 8¢ Hool: A L uide
tor farents

By Margery Renwick

24 pp. $1.75, discount for bulk orders.

This booklet, base: on information
collected.from parents and teachers,
out);i_hes what parents can do to assist
th;}ir'child to get a good start at school.
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