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. "Nothing {8 going to work except what
meets the students’ Lmad:éa,te perceptions
0§ what they feel they should be doing

“ » - .

in school."

Harny Smallen
(CONTACT teachenr)
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ERIC

Aruitoxt provided by Eic:

"ALL students attend for an education. 1 attend for the

same reason. 1 would very much €ike to further my studies
in English and mathematics.

T would £ike to Learn to communicate with teachers as
people rathen than nulens of all people. 1 would Like
20 communicate betten with the wodt,:l.

T would Like Aome help and discipline 4in school, but 1
would also Like to wornk on my own., 1 guess T need to
be pushed a Little, but T Like to work on my own time
and Level. .

Today, 1 $ind it {8 hard 2o Look forn a job with an ed-
ucgtion. How about without?

"1 have a good student to teacher relationship with my ew

teachen who {8 fantastic -- not too hard and not too
s04L."

(CONTACT student)



"] feel students come to CONTACT because they are
ignoxed at other schools, 80 they come for attention.

And T feel some students come here because Lt 44 an
easy school to adfust to.

And anothier neason they come to CONTACT is because no
othen school would accept them.

T came to CONTACT because T got kicked out of awother
school. The neason 1 got kicked out is 1 coubdn't %
cope with their school. )

Some. students come to CONTACT because they have problems
which no one will Listen to." .

{

! (CONTACT student)

L7
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"Most students attend school fon a betten
education or because they can't f4ind a job
and need a place to be during the day.”.

(A CONTACT student)



a ) o | & o

"Students have come £d CONTACT because of the
. opportunity to fLearn at their own pace with
no ond to .bug them. They come here fo Leann
to study and have a betten education. If ,
some students don't Like it, they usually Leave.
Iitthey Like it, they astay. These days, you
ane bettern off in Life with a grade twelve.

. Man, you can't even be a garbage.man without
a qrade twelve education, H there aren't
any teacherns that. f<LL you up thein rules
and no one gives you a deadlime on your work.

T think {§ there were more CONTACT schools, a '
Lot mone dropouts would go back to school.”

(CONTACT student)

/—\
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INTRODUCTICN

During the 1972-74 school year, the Research DepaEtment of the
'Board of Educatfion for the City of Toronto completed a study of dropout

students entitled Patterns of Dropping Qut (Young and Reich 1974). Here are
) .

three quotations from that study:

"The aize 04 the dropout problem in Toronto s siaggerning.
From oun sample, we estimate that approxumately 7,500
students drwopped out overn the cowse o4 the year, or 24
per cent o4 the total secondary school population. This
{8 a nate about 2 1/2 times what has been reponted for
other Metro boroughs. - Breaking dowm these figures by
grades, it appears that only 40 per cent o4 the students
entering grade nine will graduate grom grade twelve and
only 20 per cent grom grade thirteen.”

* (page 43) |
"The picture of dropouts which emerges fnom this study
© 48 04 woung adults whose decisdon 2o feave 3chool 48

part 04 the fabric 04 their oun personality, nresent
circumatances and view of thg future, as well 28 theirn
past record of poorer than averare academdic performance.”

(page 43)

. "Eaci dropout L8 an {individual....there s no single
solution that the schools can adopt. Solutions need
20 be taillored to the sevewid diggerent types o4
’ dropouts. Funthewmore, there can be no simple solutions
since most students drop out in response o gorces
extewnal as well as internal to the school.”.

. (page 43)

-

The study identified cix general types or patterns of dropping -

out which fairly well described most of %he Toronto student dropout population.

-

~ These were:

(1) The Work Oriented (53%)

These students are interested in assuming adult roles and in
getting a job tpat serves that function for them. However,
they do not hdve a clear idea of how their lives might develop
later on. For these students, dropping out to wo.k might be
beneficial, allowing them to mature and develop a clearer ide
of where they want €B~qo. . :

o - 11
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(2) The Classic Dropout (23%) °

These students have exhibited poor attitudes to school, have
poor attendance, are failing subjects and are among the oldest
at their grade level. For these students, leaving school is

a negative act. They have no clear idea of their future d
are likely to be unemployed after leaving.

(3) The Family Supporter (7%)

These are often New Canadians who leave school, sometimes against
their wishes, to help support their families in times of crises.
It is uniikely that these students w .l be able to continue
full-time education in the future.

(4) 1he Homemaker (6%)

These young women leave school either to take up homemaking
directly or to cbtain employment in order to save money for
marriage or a family. Leaving school is part of their life
) plan. Many of them are currently working. Economic pressures
r may force many of them to seek further training and to continue
in employment, rather than take up full-time homemaking.

.(5) The Intellectual Elite (3%)

These students have a variety of personal goals and a value
system which emphasizes individuality. They do not view them-
sel part of the mainstream of society and in many cases
embody the "active radical response." These students have the
capacity to do well in school, but have renounced the system.

(6) The Cultural Isolate (2%)

Some recent immigrants experience consideraple difficulty in
adjusting to the cultural and social environment of the school
system. Although these are one of the highest achieving of
the dropout groups, their isolation has caused them to withdraw
f>om school. )
puring November of 1976, a committee was formed in response to Trustee
Barr's request that the Director of Education, in consultation with the Chair-
man of the Board, bring forward recommendations relating to each of the six
general types or patterns of dropping out.
The committee, which became kinown as the Patterns of Dropping Out

Committee, presented its report containing thirty recommendations to the Schooi

Programs Committee of the Board of Education for the City of Torcnto in June
e
-

of 1977.
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e One of ?he committee's recommendations which was\received and ap- .
proved by the School Programs Committee and addressed the'general problé; of
dropouts was: 5

xﬂha,t the Contact School Conce.pz. be evaluated o

d Kmme how it meets the needs of dropout students.”

(Minutes of the Board, June 28, 1977,
: page 12)

The Patterns of Dropping Out Commit.tee felt that such an evaluation
would serve to: (1) provide CONTACT Schoel with valuakle feedback and
(2) identify elements of the CONTACf School Ceoncept which could be adopted by'
other schools (:regular or alternative) co help meet the needs of dropout or
potential dropout students. '

The evaluation addressed the following four questions:

(1) What are the needs of dropout students?

(2) What are the characteristics of the dropout students in
- CONTACT?

(3) How does CONTACT attempt to meet the needs of dropout
students as identified in (1) above?

(4) Which elements of the program at CONTACT are successful
in mecting the needs of dropout students?

The evaluation was designed and carried out by the Research
Cepartment of the Board of Education for the City of Toronto over a period of
two years according to the foliowing timetable:

July 1977 - August 1977 - the study was designed;

the study was described to the

Area Superintendents and the

. k . staff at CONTACT and their co-
3 ' | . : operation was assured;

. ‘ ' - the needs of dropout students

v N : September 1977 - December 1977

- . : wﬁ identified;
) ' - . ’ - SO ingtruments were developed
’ co - tests were chosen:

January 1978 - May 1979 - more instruments were developed;
' - data were collected by using tests,
i questionnaires, interviews and

by examining school records;
- data were analyzed;

. y .
ERikj June 1979 - Augist 1977 *-? - the report was written.

. " '
LY .t
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. O HISTORY OF CONTACT SCHOQL

During the spring of 1972, a group of educators composed of theorists i
and teachers evolved a plan for setting up a school designed to meet the
needs of two groups %ﬁ young peoplezqi

(1) dropouts, and - .
(2) students enrolled in secondary schools but
not bengfitt}ng by their programs.

The alternative school was to be called CONTACT and tﬁe proposal
drawn up by the educators, requesting the full-time placement in September i972~5‘
of four teachers and two lay-issistants for a proposed enrolment of approxi-
mately fifty students, was passed by the Board of Education for the City of
Toronto in June 1972. The proposal with addendum, recommendations and ameﬁd-
ments is give& in Appendix A. A pamphlet describing CONTmCﬂ{pistributed by the
Board of Education for the City of Toronto is given in Appendix B.

Unfortunately, the proposal was submitted ané approved only after the
1972 budget had been passed and teaching positions had been allotéed to schools
for the ensuing academic year. The CONTACT grcup was informed that the four
teaching positions for CONTACT could be created only if and when it was demon-
strated in September that the actual secondary school attendance figures exceeded
the projectibns made the previous spring.

Rather than suspend plans for the school until October, it was dgcided

to réquest that CONTACT begin in the fall as a part-time program, and then

switch to a full-time program in January 1973. A proposai requesting this was
submitted to the Advisory'Vocational Committee. Consequently, on August 24, 1972,
the Board approved,CONTACT oﬁ a part-time basis for the fall of 1972. A budget
of $8,700 for thirty teaching hours per;week and twenty-four lay-assistaht

hours per week and $2,000 for equipment and supplies was also passed for the

period from September 1972 to December 1973. 4 - ;



Because CONTACT was unable to ' :gin full-time operations in the fall:
of 1972, major alterations had to be made in the original proposal. It was im-
possible to build up a continuous program that ~ould focus on the affective
development'of the students outside of formal class time. There was no permanent
lo:ation to which the students could go and .be comfortable during any part
cf the day and there were no full-time staff members who could contribute in a
positive way to the day-to-day activities and development of the students. The
evening program was of most interest and benefit to those students who worked
full time during the day.

Since the part~time operations not only affected the affective devel-
opment of the students but affected their cogniﬁive‘development as well, the
CONTACT group came to the decision tgat it would not be beneficial for CONTACT
to continue on a part-timé basis. -

Consequently, on March 22, 1973, representative students and

teachers of CONTACT presented a proposal for CONTACT for the 1973-74 school year

which was endorsed-by the Board of Education for the City of Toronto and for-
warded to the Budget Committee with a recommendgtion that a full-time program
be included in the 1973 budget. The proposal for the 1973-74 school year was
much the same as the original proposal for CONTACT (Appendix A); however, based
on their experiences, the following changes and additions were made:

Student Body

The group hoped to attract the students from the downtown area who

required extra help in the basic tkills. They hoped that the Board of Education

'would instruct the secondary schools in Toronto to provide a list of students who

dropped out of the regular program so théy could make a péfsonal contact with

the students and encourage them to enroll in an alternative program.



Teachers

> -

to assign teacher positions in the same student ratio ds was used in the special

»

Because of the nature of the student body, the group expected the Board

high schools in the'city (seven teachers would be required for 100 students).

In addition, they felt that 35 hours per week of lay-assistant time

was essent’al to the operation.

Accommodation

(-

The group askec for‘a setting designed for 100:students. They wanted six

classrooms, one common room and some kitchen facilities. If they had to share

a building, they hoped for one entrénce they could use ekclusively;

LY

Curriculum

The group proposed that the curriculum would take the following form for

-

(‘y_;? v &
e

the majority of CONTACT's students:

(a)

(b)

(e)

Basic Skills

Approximately 40% of tﬁe curriculum would involve concentrated
and structured work in the area of‘ianguage and mathematics
skills.

Community Studies Courses

Another 40% of the curriculum would consist of an integrated
program aimed at raising the students' consciousness of their
immediate community. Such subjects as consumer education, law,
man in society, geograph&, home economics, history, world
politics, health, environmental science, and nursery school and
child care would be combined to provide a basic program in com-
munity orientation.

Optional Courses

The remaining 20% of the curriculum would consist of optional
courses: art, music, physical education, typing, theatre arts,
etc.

!

The students' need for short-term goals would be met by operating

-

the community studies and optional courses according to three-week modules\ in

the afternoon which would allow the students to obtain one-quarter of a credit

for each module. . .!f;

*
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For the 1973-74 school year, six rooms on the third floor of the
Duke of York Elementary School were made available to CONTACT and the Principal

of Castle Frank High School became the signing officer with the following

responsibilities: *

(a) staffing

The signing office: shall ensure that any new member of the
staff of CONTACT be properly qualified. However, aside from
this, the chcice of the staff member will be made by the
staff and students of CONTACT as stated in the proposal which
the Board has already passed, subject to the submission of
its decision to°® the appropriate officials of the Board for
consideration.

(b) Accredita=ion of Courses

Since it is the legal responsibility of the signing officer

to ensure that accredited courses fall within the guidalines,
CONTACT's signing officer shall inspect all courses of study
for this purpose and shall submit to the Ministxry for agproval
any courses for which there are no current guidelines.

(¢) The Granting of Credits

As it is the legal responsibility of the signing officer to
ensure that any student granted a credit has earned it, CONTACT's
signing officer may wish to attend classes in the school or to
examine the work of any student in any subject. The CCNTACT
staff will comply with any such wish on request.

(d) In any other matters. the staff and students of CONTACT shall
make decisions democratically.

(e) There will be continuous liaison (on a weekly basis) and con-
sultation between the staff and the signing cfficer on all
matters concerning: '

1. responsibility as designated under current legislation;
2. matters affecting the security, health and welfare of
the students; '
3. the maintenance of a positive learning atmosphere; and
4, the professional responsibilities of members of the OSSTF
(Ontario Secondary School Teachers' Federation).

Apprdximately thirty students were in attendance at the school's

. openiné on September 4. 1973 and the enrclment increased to seventy-five in

* These responsibilities are a combination of: (1) conditions laid down by the
Ontario Ministry of Education, (2) requiremernts of the Board of Educati-n for
. ‘the City of Toronto and (3) requests of CONTACT,ﬁq#ff.
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Januﬁ;y 1974: At that point, enrolment was £rozen and the depisicn was made
to consolidate the stiadent body into sixty reqularly Sttendinq students who
were gaining maximum benefit‘from the school.
CCNTACT operéted on a democratic basis, thens;hool's signing ofrficer
delegated responsibility.in most mattérs to the staff. The staff in turn (with
the exception of the area of program, for thch it retained control) delegated
much responsibility to the student body which dealt with matters relating to
general activities and student involvement within the school.
:In March of 1974, CONTACT‘staff and students reported two drawbacks
to sharing facilities at the Duke of York Elementary School. First, because of =
the location of the stairs, it was necessary for the students.at CCNTACT te
enter and leave through a main area of the Duke of York classes. Unfortunatély,
this caused some problems and on several occasions CONTACT students were repri-
manded for loitering in the area or for being involved in "hassles" with students‘
from the eleméﬁ%ary school. Secondly, while the classroom space was certainly
sutficient fbr the number of students enrolled, the lack of specialized aréas
was a problem -- especially a library-study room, a science lab.and adequate gym
facilities. For these reasons, the staff and students felt that a change of
location é‘gﬁeé necessary for the fall.
:  Also, during March of 1974, the sigﬁiﬁg officer asked to be relieved
of his duties so that he could devote more of'hié tiﬁe to his own scnool. The
' CONTACT staff requested that the arpa superintendent, or some other person from
the administ-ration, be‘appointed'to the position. |
At the meeting of the AlFernative in Education Commi£tee of March 11, 1974,
" the ¢ONTACT staff presented a deﬁ;iled outline of the school's operation for the
1973-74 academic year' (most of the detaiLs have been described in the preceding’
paragraphs). At that time, the staff also presented the following requests for

—

o the 1974-75 academic year: _Zé?
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(1) They expected an enrolmeni ~f '‘approximately 100 students for
the 1974-75 academic year (they had thirty gtudents on a
waiting list). They hoped to be able to expand to accommodate
all the students and to provide more flexibility (in terms
of types of courses given and assigmment of individual help)
with the extra staff generated (to make up a total of seven
teachers) .

(2) As stated above, they were seeking alternate accommodation.
Ideally, they wanted to be .in their own buildiny; however,
if that were not possible, they wanted a space ccmpletely
set off from the rest of the building with their own direct
access to the outside. They wanted the space to include seven
classroors, as well as roomc suitable for a student-staff
lounge, a library, an office and a storage area. They waated
a minimum of 10 hours per week of gym use and access to an
auditorium or other room which would seat 100 people.

(3) They hoped that the agreement they had had with the first
signing officer would form the basis of their relationship
with the future signing officer.

(4) They expected that the general program would closely follow :E&ﬁ
that which had been in operation during the 1973-74 academic it
year with the addition of a wider range of subjects made
possible by the increase in staff. They particularly wanted
to introduce typing and included the purchase of the necessary
equipment in their budget.

(5) Since CONTACT had never received the initial grant traditionally
given new schools to purchase non-recurring items, they re-
quested a larger capital budget to purchase such items as
library books, science equipment, physical education equipment,
furniture, audio~visual equipment and office equipment. They
were willing to accept used items which might have been available
within the school system.

CONTACT opened, for the second year of full-«time operation, on
September 3, 1974, again on the third floor of Ehe Duke of York Elementary School.
Enrg}ment increased steadily from forty-two students in September to eighty-six
students in March. The new Eigning officer was the area superintendent.

The program at CONTACT had become fairly well establiéhfd by that

time and was divided into five general areas (the 1974-75 timetable is shown in

Appendix C) :




h.

Basic Skills | | .

Mathematics - When students enrolled at CONTACT, their achievement level

was assessed and they worked individually at their own rate from that point.
Most students were working at a pre-grade-nine level. Students completed
successive units of worksheets and were tested at the end of eaéh unit before
being allowed to move to the next.

English - Students worked individually at their own speed, using material
from a weekly "package" of assignments. The-program was structured in such
a yay that every student had to complete weekly assignments in threeiareas
of language development -~ creative expression, reading compxehensioﬁ‘and

appreciation and language usage.

Community Studies 0

This was the broad name used to describe academic subjects taught in the
afternoon for four days a week in three~week modules. Approximately thirty
class hours were spent on each subject and special permission was qranted'

by the Ministry to award one-quarter of a credit for each course successfully
completéd.' At the end ré each three-week period, the students chose which,
of several courses offered, they would take during the next three weeks.

Affective Education

In addition to the academic subjects, approximately five hours each week
were. devote.! to the affective program which consisted of three group periods,
a weekly general meeting, a physical education period, a speakers' hour

and a judiciary committee meeting.

Individual Studies

On Wednesday afternoon, the program was run on an individual basis. Several
students did volunteer work in community égencies, while others could work
on an individual course of their cwn choosing, take part in a film appreciation

class or attend general study hall. éfl)
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E. Extra-Curricular Activities

The studg?ts and staff played sports together every Tuesday evening. Several
field trips we;e taken during the year. .

During their second year at Duke of York Elémentary School, the CONT?
staff and students found that the problems they had outlinéa the preceding year
with respect tc that location had become more acute and, because they also wanted
to expand the program, felt that the Aeed for another location wai'even more
pressing vnd should be a top priority for the fall of 1975. They presented the
Board of Education for the City of Toronto with the following list of prioritigg\
to aid in the éearch for new accommodation:

1, Tpe schpol should be located in the River-Gerrard area

_where most of the students live.

2. There should be space suitable for eight teachers plus
a student/staff lounge, a library, an area suitable for
a science laboratory, an office, washrooms and a minimum

of ten hours per week access to a gym.
3. A more open area which could be adapted to various uses.

4, Sharing with an elementary school would be better than

school .

At the meeting of the Alternatives in Education Committee of April 16,
1975, a .resolution was approved to establish a Search Committee to find different
. _
space ES} the CONTACT program for the 1975-76 school year. CONTACT also requested

\’ghat'the number of staff be raised from six to eight for September 1975.

’ CONTACT was located at Duke of York Elementary School for the 1975-
76 school year and was eventually staffed by seven teachers.

On February 1, 1976, CONTACT School opened up a storefront edvcation

‘centre on Parliament, North of Dundas Street. It was staffed by one full-time
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teacher assigned from CONTACT School and a cé-ord&hator and two youth workers
paid by a LIP* grant (the grant also covered the rental of the building and a
telephone). The Centre was éstablished becaure the staff had experienced dif-
ficulty in reaching a certain portion of the students. Those young#people
seemed to want somethi .g from the school =-- they went fairly requiérly and
"hung around" -- and yet they seemed unable and/or unwilling to éo to classes
and benefit from the instruction. Because many »f those students came from the
immediate neighbourhood and from very low socio=-economic settings, the school
felt gspecially concerned about-broviding some kind of program for them which
would be of benefit.

The CONTACT Centre provided a variety“of different services:

1. An information centre about secondary and post-secondary
programs available in the greate® Toronto area;

2. A counselling role for people wishing to clarify their
educational-vocational plans;y ?

3. Informed and structured classes in basic skills upgradin&; and

4. Involvement in community volunteer projects.

4

The\day-to-day operations of the Centre were ugder the control of
the storefront staff and students, while over-all policy and direction were
determined by the CONTACT School staff.

The annual report from CONTACT presented to the Board of Eduéation
for the %Tty of Toronto on March 2, 1976 included the following information and
requests: J (/ , , . #

1. They again requested a change of location. They felt that
the shortcomingé of their program were mostly caused by the

physical setting (individual and separate classrooms). They

<

* Federally funded Local Initiative Program.

'
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felt it .was necessary that the students not feel hemmed in
or separated off from the rest of the school community and
that being part of a group-learning process necessitated o
being able to be present anywhere in the building. They

stated they were prepared to engage in a search for suitable,

non-Board property.

[

They hoped to begin the 1976;77 academic year with 8 teachers
and 112 stydents.. - |

During the 1975-76 school year, they had established a resource
centre within CONTACT with a teacher assignedlto it on a full-

time basis. They hoped to continue and expand the model.

They hoped to continve and expand full-day trips for the whole
school, They also hoped to include three five-day trips and

two three-week, long-distance trips.

Thay had several studen;s thirteen and fourteen years of age

who had been referred to them dif!%tly from senior elementary
schools and felt there was a trend towards more requests from
lower age groups; therefore, they wished to assign such students
to a new elementary component of CONTACT and offer them separéte
programs. Initially, they hoped to consider students in the gra&e
5-8 range; however, the CONTACT staff felt that the concept of a

K-13 school was exciting and were giving it serious consideration.

They were planning to initiate a series of one to three-week
teacher exchanges during the 1976~77 acaaemic school year with

other alternative schools in Canada and the United States.

The LIP grant for CONTACT Centre was soon terminate. 1If they
continued the Centre in the fall and couid find no other funding,
they hoped tﬁe Board of Education would assign two full-time cer-
tified teachers to it. The Centre would still require two youth
workers (often feferred to as streetworkers) and a co-ordinator.

They also felt a larger physical setting would be required.

0’3

3
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8. They haé.filed papersAto establish a limited-liability corporation
<o assume the responsibility.for and co-ordination of various
extra-Board\eduéatitpal projects listed below. They hoped the
"company" would have mostly community people -- parents and
others -- on iﬁ# Board of Directors.

(a) A school bus was to be purchased fcr use by CONTACT

School, other schools and other groups and agencias
in the community.

(b) They 'intended to establish a residence for approxi-
mately six older CONTACT students.

(c) At some time in the future, they hoped to acquire
the use of some rural property in order to develop
a rural component of tha on-going CONTACT program.
They had observed that a rural setting and new inter-
personal relationships had been very helpful for some
students.

On June 28, 1976, the Alternatives in Education Committee received a
progress report from the CONTACT Centre requesting that the 3ocard assign two
teachers to the Centre and assume financial responsibility for the co-ordinator
and two streetworkers. On July 8, 1976, the Board adcpted the fcllowinq reccm-

mendation:

"That subject to the provision of suitable accommodation
for the CONTACT Education Centre -

(a) One teacher be assigned to the Centre at the begin-
ning of the 1976-77 school year, and an additional
teacher be. assigned to the Centre later in the school
year if enrolment warrants it;

(b) That funds up to $7,200.00 be provided from the general
— contingency to permit the Centre to employ two street-
workers and a co-ordinator. ,

»

) (c) That the Director of EducAtion repert on a search
for alternative funding for this program."

During September and October of 1976, while separate accommodations
were‘being sought, the Centre was'located‘in CONTACT School. The staff con-

sisted of a teacher and a co-ordinator who worked with a group of students and
.94 L4
-
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developed plans for re¢  *ting the Centre. Early in November, two street—
workers > added and the Centre was re-established in the basement of the

Parliament Street Library’Housé. The space was made avajlable without cost to

"L
L

. ‘o .‘ ) ’ - a
the Board of Education and students were able to take advan_age®of the Lgbrary's

"Right to Read Program" and other resources. Aftes about three weeks of oper-

[,
L

ation, there were six students enrolled either because of“an inability to fit
intc the CONTACT School program or as ; result of poor a£tendance pétterns.
The goal of the Centre was to bring people t¥ a point where the; felt capable
of re-entering a regular program. _

The co-ordinator of the Centre served™s business manager, participated -’
in program development, supervised the activities of the streetworkers and
served as a source of information and informal counselling fbr‘people visiting
the Centre. One streetworker'was responsible for following up oﬁ studenté ;ho
were not attendinq and haking contact with potential new students, That involved
visits to other schools in the area and to such gathering places as festaurants,
pin-ball establishments and youth centres. The second streetworker performed
a liaison function with service agencies and citizen groups_in the community in
order to assess their needs and to handle referrals to the C;ntre.

The staff regarded the optimum enrolment of the Centre to be about fif-
teen students at any given time with another ten persons using the facility on
a casual basis.

The bggic components of the CONTACT School program -~ the individual

ﬁasic skills program, the community studies program.‘the legislative and judicial

functions in the school in which the students'played a m;jor role, and the op-

o

pcrtunity for students to participate in community volunteer work -- remained -

much the same during the fg76-77 academic year. However, some important ~hanges

P

~
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were made within the general framework:

(1) A mathematics specialist was hired in January to develop and
improve the mathematics pytgram. During the .mornings, she went
around to different groups and tauqh£ mathematics. Then, {n
the afternoons, she worked on curriculum development. She also
planned workshops for the rest of the staff so she could share

—~ her expertise with them.

(2) Phased classes were introduceé\in January to better meet the
. needs of the students who had widely different abilities in terms
of the basic skills and working independently. There was one
class of étudenps whose reading/writing skills were pre-grade
nine and,/or needed constant teacher direction, five classes of
students who had fair basic skills but who still required some
teacher direction and one class of students who had good basic
skitls and were capable of initiating and carrying out a great

deal of work with limited teacher direction.

> (3) Dpuring most of the 1976-77 school year, they ¥an a program in
co~operation with the Catholic Children's Aid Society in order
to provide a program for some students fromg CONTACT arid- some
young people who were wards of C.C.A:S. wﬁ; were finding it
very difficult to make the transition to high school. The pro-
gram was similar to the regular CONTACT program, but also in-
volved a program of affective deveioPment and a life skills
course. The C.C.A.S. provided a social worker and a student
child-care worker to.work with a CONTACT teacher assigned to
the program. Because the C.C.A.S. administration did not
feel that they could follow through on their commitment to

supply personnel to the program, it was terminated in March.

(4) 1In December, the Board of Eduggpion approved the rental of the
".- former Shoprite store at 310 Gefrard Street East for the new
location of CONTACT School and, during the winter, tﬁ; staff
and students made plans for using the new open-space facilities.

They moved into the new location during April of 1977.

:) ()\
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(5) The pihqslfor the limited;liaqility corporation were never
realized dve tq\several-complications. Consejuently, the owner-
ship of tﬁe_schodl bus was éransfeiied to the Church Street Day
Care Centre which was igcorporated as a charitable organization.
CONTACT was still ‘able to usé the bus but had to hire a driver.
% The expenée:of'hiring drivers cut down the numbef of trips they
v -‘coulﬂ make. '
. ) : 4 s\

&

] o - |
year in the new Gerrard location in September 1977. This two-year evaluation

.. CONTACT began its fifth year of day-time operation and its first full

of CONTACT to determine how it meets the needs of dropoﬁt students was also be-

gun then. ' . ) ' ,
. . 'y ¢

Tﬁé_1977—78 acadamic program at CONTECT remained'vaiy siﬁilar to that
of q;her years. 1In the morRings, the studéntg_remaingd with a group teﬁcheg
who‘worked~witﬁ them on English, mathematics and another option. The mathematics
specialist also worked with each group in th? mornings’.

In the afternoons; the other academic subjects -- gcience, history, geo-
graphy, man in éociet§ as well aS'art? musiéwandlghysicgl,and.health education --
were t;ught in three-week blocks. During the afternoon courses, there was a
great deal of emphasis on going out into the community and on bringing speakers
into the_school.

' The 1977-78 school year saw the establishment of a class for students

. \ - }
' w;thﬁskills significantly below a grade-nine level. Those students remained with

two“tigégzgj‘who did teaﬁ teaching for the entire d&y. The program included a

‘variety of methods depending on the needs of each student.

" _.— During the first few years of operation, CONTACT placed a great deal of
emphasis on a voiunteer proggam as an integral part of every student's schedule.
Later they decided to encourage that sort of program only for those students who

were able'tq work indapendenfly. The wolunteer program which operated out of

Harbourfront was particularl® important in the 1977-78 school year.

- ba
. .o . E?l’-o
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Several students were invplved in putting out a schocl newspaper ap-

- proximately once a month and all students were encouraged to contribute to the.

paper. : : )
’ . '

Thg Centre, which was located in the-same building, became more fully
. - ’. A
integrated with the school during the 1977-78 school year. The staff of the

school and Centre agreed that the Centre's workers would be responsible for:

R

" (1) Support services to students;
-~ (2) Constant supervision cof attendance;

(3) Counselling as it relates to family, courts, publlc welfare,
teachers and group homes;

‘4) Co-ordination of the speakers' hour, extra-curricular activities
and the volunteer program;

(5) Resource pool for ongoing courses;

‘(6) Public relations activities which included booths at community
events, canvassing the area with -posters and leaflets, holding
a regular Thursday lunch hour information meeting and using the
school band to promote the school; and :

(7) serving oh community groups and committees.

The academic year, 1978-79, was the second year of the evaluation and
CONTACT's sixth year of.day-time operation.

The academic program again remained basically the same, although there
wefe some timetable cha;ges (the 1978-79 timetable is shown in Appendix C). Rather
than remein with one teacher all morning, _the students in the credit program
(not‘pre~grade nine students)'moved through three differen% classes during the
morning of mathematics, English and an option choeen from the following: history,
geography, physical and health education, theatre arts, typing and independent
study. The afternoon program on Monday, Tuesday, Thursday and Friday involved
the students in a gcmmunitf studies class (an academic subject stedied with an

awareness of using community resources and/or of applying theoretical concepts

to their community) ; these'courses-J‘bh lasted for four weeks and allowed suc-

1

cessful studemnts to earn one-third of a credit. On Wednesday afternoons, the

o -’ students were involved with courses which lasted for onerhalf of the year.

--8
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They could bhoose:fxom such courses as sewing, writing eiinic.,bachelor
survival, carpentry, voldnteering in day care programs and elementary schools,
journalism ok video-tape production.

In addition to the credit program, CONTACT continued to operate a non-credit
upgrading program for those students whose skills were siqnificently below grade
nine, level four. Those students stayed with one teacher all morning and digd
conceetrated work on reading and writing. 1In the aftefnoon, they were taught a
variety of subjects by all teachers on a rotating basis.

The students changed the school's constitutien so that an elected student
representative could nave a vote at all staff meetings. The weekly general
heetings were still a part of the scheool's program.

The weekly speakers' hour brought the following people and others into
the sehool during 1978-79: candidates in the November muni:ipai election, Women's
Press with a slide show »f their work with immigrant childfen, the editor of
Ward Seven News, Greenpeace members to talk about nuclear power and the "Save
the Whales" campaign, a representative from the postal worker's union, a member
of Oxfam, members of the R.C.M.P. and the MacDonald Cemmission, a disc jeckey,
and a group of former CONTACT students attending ehe Transitional Year Progrem
at the Universiey of Toronto.

vaice duriqg‘the-year, requlae classes were suepended for a week in ofder
to conquct special sessions on sexudlity and on‘fitness. The first day of each of
these weeks was set aside to allow the “eachers to meet individually with each
student in their homercom groups to evaluate his/her progress during‘the past term
and to make plans for the comine term.

One administrative change made during the year was to do away with the

three-week probation period for students who were sixteen years of age and over.

Previously, all students had to show that they really wanted to get into CONTACT

- by attending regqularly for a three-week probatisn periocd.

29
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Once students had registered and attended one day of classes, they were placed

on the rolls. Students who were under sixteen were still required to go through

the three-week probation period.

CONTACT made only one request for the 1979-80 academic year. They re-

quested continued funding for the CONTACT Education Centre staffed by thfee

people and outlined their work as follows:

(1)
(2)
(3)
(4)
(5)

(6)
(7)

counsellors;

representatives in the community;
resource people;

liaison people;

voting -members in school policies and the decision-making
process;

public relations;

extra~-curricular (music, yoga, etc.).

l‘))’l
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 DESIGN OF THE STUDY | ’

The study was conducted according to the following steps which will
be described in only the most general terms in this seéiio;." The details will
be presented when moét appropriate throughout the remainder of the report.
Step One

The beginning step was to identify thg needs of dropéut students whi;ﬁ
should be met by an alternative school such as CONTACT. Consequently, a variety
of persons -- CONTACT te&éhers, CONTACT students, the parents of CONTACT students,
trustees, administrative staff, social agents andiprincipals of feeder schools =--
were asked to specify such needs. The needs most frequently mentioned by the
respondents were identifigd and the study was then developed to ascertain how
and to what extent each need is being met by CONTACT School.
Step Two

For each need %dentigied, methods of evaluation were the.. chosen to
determine how and to what-extent the need is being met. The method(s) chosen
were different for each need but included-standardiéed tests, teacher interviews,
student interviews, teacher-rating scales, studentlgelf—rating scales, examination
of school records, paper and pencil qugsgionnaires) follow-up procedures, and
the investigators' informal observatioﬁ of and involvement with the school over
a two-year period (resources were not available to make formal, structured ob-
servation a‘part of the study). More than one method of evaluation was usg¢L-
for as many of the needs as po;sible. This proved to be a very wise decision for

the samples, in the final analysis, turned out to be very small for many of the

methods of evaluation employed.

31
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The evaluation would dot have been complete without a thorough, de-

tailed description of the program and the persors involved with the program.

The description of the program comprises'the following information:

(a)

(b)

(¢)

(d)

teacher characteristics such as age, sex; educational

background, work éxperience, degree 6f involvement with
CONTACT, reasons for wanting or not wanting to teach at
CONTACT and likes and dislikes about CONTACT. This in-

formation was gathered by interviewing the teachers;

student characteristics such as sex, agé upon entering
CONTACT for the first time, length of time enrolled in
CONTACT, number of other high schools attending, number
of elementary schools attended, number of high school
credits attained from other high schools, number of high
school credits Attained from CONTACT, place of birth,
language(s) scoken, source of financial support, place.

of nabitation, reasons for attending CONTACT ard ways of
finding out abcut CONTACT. This information was gathered
by interviewing the students and by examining their schcel

records;

CONTACT Centre workers' characteristics such as age, sex,
education, work experience, language(s) spoken, degree of
involvement with CONTACT Centre, reasons for wanting or not
wanting to work at CONTACT Centre and likes and dislikes
about working at CONTACT Centre. Tﬁis information was

gathered by interviewing the Centre workers; -

description of :the CONTACT School program. Some information

was collected from the annual reports written by the school

staff for the Board of Education for the City of Toronto and

has been presented in the section which gives the history of

the school. However, the bulk of the information was gathered

'throuqh in-dépth interviews with the teachers, the students and

the Centre workers. The information dsifribing the program was gathered.

r
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' and'is~prd§entcd as ft'rdla;es to. the "needs of dropout
students” which are the foci of the study. Some information
was also accumulated informally as a result of the investi-

gators' many visits to the school;

(e) description of CONTACT Cerntre. Information was gathered in
the same way as for the description of the CONTACT School

pre g ram,
Step Four
In addition to the information collected to describe the various as-

- pects of the proéram and how it is designed to meet the needs of dropdut students,
.a great deal of other data were also collected to determine to what extent the
program is meeting those needs. These additional data from tests, Questionnaires,
rating scales and interviews were mostly collected at four time points over

the two-year period of the study:

January/February 1978
April/May 1978
October/November 1978
April/May 1979

The following over-~lapping groups of students were identified for the

collection ¢f those data:

' . Number
January 1978 - Permanent students..... creessaans seeesna 118
October 1978 - Permanent students
(30 were also on the January rolls) ....cieeneiceernesen 90
April 1979 - Permanent students
(S5 were also on the January and)or
October rolls)....ceeeeerecoecenncnnans teesreateneans . 96
Students on the January and October -W-
rolls who dropped out during the :
fOIIOWiﬂg fiVﬂ mnths...... o e 00 0 0 Jmuary 31 ‘
October 37 68
Students on the January and QOctober
rolls who remained five or more
months.‘.....‘...‘.‘.‘.l‘.“l‘.... Januar‘j 50
' ’ October 40 50
Students on the June 1978 rolls but '
'not on the October 1978 rollS...cecveveveaconnnnans .o 49
Students not accepted after a period
of probation (January 1978 to March 1979) . ..cccvevenss 77
. 10

Q Case Studies..l..........................6.......”..
3
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Step Five

The final step consisted of analyzing the_data and formulating con-
clusions as to how and to what extent CONTACT meets‘the needs of dropout students.
The analysis of the data included coding the interviews, scoring rating scales,
questionnaires and standardized tests and calculating change scores. The data
analysis did not include elaborate statistical procédures. In some instances,
means, standard deviations and t-tests were used to formulate conclusions. How-
ever, in most cases, the results are presented as ffequency counts, usually con;

verted to percentages and presented in tables.



IDENTIFICATION OF THE NEEDS OF DROPOUT STUDENTS

The first step taken in the evaluation was to d;terminevthe needs of
dropout students at CONTAET School as perceived by different groups of people.
Thié activity was carried on duriqg October and Novembex of 1977. Tée letter
and form which were usedAare ;hown in Appendix D. The groups of people who
were asked to respond, the numbe: in each group and the number and percentage
who responded in each group are sﬁown in Table 1. It is noteworthy that not
a single parent or quardian responded. Becaﬁse of this, the investigators
decided not to include the parents in an} other aspect of the evaiuation (they
were not even sent follow-up letters as were the people from the other groups
who did not respond). The lack of response frcm the'parents or guardians in-
dicates, of course( that the students are either alienateﬁ £rom their barents

and living apart from them, or are livihg with parents or guardians who take

little interest in their education.

TABLE 1

*

GROUPS OF PEQPLE ASKED TO IDENTIFY THE NEEDS OF DROPQUT STUDENTS

e — T ——————
i —— ——————————————

Number Asked Number Who Percentage Who

Gx?up To Respond .Responded Resp9nded
CONTACT Teachers 7 ' 6 86%
CONTACT Students 100 54 54%
Parents of CONTACT Students 100 0 0s
Administrative Personnel of The

Toronto School Board v 12 7 ' 58’
Trustees of The Toronto School Board 13 2 15%
Principals of Feeder Schools 18 12 67%
Social Agents 14 9 64%
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The responses to the open-ended question were analyzed, categorized
and placed in order of frequency of mention for each group. The needs of the
dropout students at CONTACT School were thus identified by each group as follows:

CONTACT Teachers

1. Basic academic skills (reading, writing, arithmetic)
2. Social skills (good self-concept, an ability to relate to others)

3. Life skills (knowledge of citizens' rights, knowledge of social
issues, decision-making skills) '

~ 4. Credits and diploma

\ S. Miscellareous
[] -
i CONTACT Students
/! 1. Basic academic skills at own level and pace (reading, writing,
arithmetic)

2. Friendly, understanding teachers (personal attention)
3. Ability to find a good or better job .
. 4. Wide variety of courses with flexibility of ccurse scheduling

5. Democratic and relaxing atmosphere (freedom of student expression,
little bureaucracy)

6. Credits and diploma (credible for entrance into other high schools,
community colleges and universities)

/
7. Learning to learn skills (good independent study habits)

8. Social skills (self-awareness, an ability to get along with
others)

9. School structure (principal, attendance rules)
10. Small classes

11. Life skills (knowledge of social issues, responsibility to self
and others) ﬂ

1l2. Miscellaneous

Parents of CONTACT Students

(No responses)

Administrative Personnel of the Board of Education for the City of Toronto

1. Social skills (self-worth, self-discipline, an ability to get
along with others)

2. Democratic and relaxing atmosphere (a share in decision-making,
good teacher-pupil relationships)

3.  Basic academic skills (reading, writing, arithmetic)

Q A | 36




Trustees of
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Life skills (inner-city survival skills)
Job skills

Practical and supportive environment
Individualization |

An ability to re-enter regular schools
Individual counselling

Miscellaneous

the Board of Education for the City of Toronto .

1.

2.
3.
4.
5.
6.
7.
8.

Social Bkllls (self-worth, an ability to form good 1nterpersonal
relationships) ' :

Life skills

Basic academic skillks (reading, writing, arithmetic)
Credits and diploma

Democratic environmernt (student input)

Job skills |

Opportunity for parent involvement

Miscellaneous

Principals of Feeder Schools

1.

2.

3.

4.
5.
6.
7.

Democratic and relaxing atmosphere (student input, freedom of
mobility, caring teachers)

Individualization (all levels of instruction, objectives for
each student)

Social skills (positive self-image, knowledge of how to develop
personal goals)

An ability to re-enter regular schools
Flexibility
Structure .

Miscellaneous

Social. Agents

1.

2.
3.
4.

5.

Life skills (an understanding of social institutions, knowledge
of social issues, survival skills)

Basic academic skills (reading, writing, arithmetic)
Social skills (self-worth, dignity, ability to socialize with peers)

Democratic and*relaxing atmosphere (student decision-making, few
rules)

Irdividual attention ) /
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6. Wide variety of courses with flexibility of course scheduling
7. Experience in social agencies
8. Communication with parents and community

9. Miscellaneous

\

Th; preceding reéponses from the various groups of people were then
examined again and the following six categories of needs of dropout students
were chosen as the ones most frequently mentioned and aléo most amenable to
evaluation. The evaluation was then planned with a Jiew to determining how and
to what extent CON?ACT‘School‘meets these six categories of needs of dropout

\

students (further details are provided in the next section).

. Bagic academic skills
. Social skills

. Life skills

1
2
3
4. Aha;hocratic and relaxing atmosphere ~
5. Individualization and flexibility

6

. Academic or employment advancement (credits, diploma, return
to regqular schools, job)
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EVALUATION INSTRUMENTS USED IN THE STUDY

The evaluation instruments used in this studf‘cons;;ted of student,
teacher and Centre worker interview schedules, stand3rdizea tests of hasic
academié skills, a self-appraisal inventory, a social skills rating scale, and
a life skills questionnaire. The following is a brief description of these
instruments including their role in the s%gdy. the way in which they were coded

and/or scored, and the rates of responsef;ssociated with each instrument. All

'l

the instruments, with the exception of the standardized .tests of basic academic
skills, are shown in the appendices.
The rates of response are not high fpr several reasons:

1. Many of the students change their place of residence frequently,
thus making it extremely difficult to reach them by telephone or
mail, particularly if they had dropped out of CONTACT. A large
proportion of those students who were not interviewed had telephone

o . ’ numbers which were no longer in service. Follow-up letters proved
to be almost useless in locating the students.
! \
. Some students refused to participate in one or all parts of the
f study, often expressing a ctrong dislike for anything resembling
a "test."

3. Some students who attempted to complete tests and questionnaires
did not finish because of such things as reading problems, short
; attention span, interruption, etc.

' 4, The investigators and assistants had only a limited amount of
time available to be at CONTACT for the administration of the
tests and questionnaires. If a student did not happen to be
attending CONTACT during those timeg, he or she was not included
in the sample,

5. The investigators felt that it was unreasonable to expect changes
to occur in the students in less than. five months of attending
CONTACT and thus planned to hold the post-~test sessions approxi-
mately five months after the pre-test sessions. The first pre-
test session was held during January and February of 1978. How-
ever, the investigators were not able to hold a post-test session .
five months late? in June 1978 because they found that very few
students attend CONTACT during June. Therefore, another pre-~

-

'
- . .
.
* 7. ' “
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test session was held in October and November of 1978. The

’ post-test session was then held five or six months later in April
and May of 1979 and students fg‘!tgggg pre-test sessions were
included -- the numbers were small because many of the students
from the first pre-test session were no longer on the rolls
and because many students were not attending school.

The_?tudent Interview Schedules - .

Four interview schedules were developed for the students. The in-
terviews were conducted both by telephone and on a face-to-face bagis at CONTACT
School. The schedules contained closed~ended and open-ended qﬁestiogk. The

open-ended questions were coded by research clerks under the guidance of the

principal investigator.

" The first student interview schedflle, shown in Appendix E, was developed
for %tudents on the January 1978 and October 1978 rolls who remained on the .

‘ o
rolls for five or more months after January or October or both. Of the 110

students who fell into this category, 73 ot 66% were interviewed:

The interview schedule was designed t& accomplish several things. The
st&dents were asked to rate, using specially constructed rating scales shown in
Appendix G, how they felt CONTACT had helped theﬁ to learn, improve or change,
in the six areas identified as needs of dropout Jtudents. .In addition to the
ratings, they ware also asked to elaborate on their answers by degcribing in

A
detail why or how CONTACT had or had not helped them and to gi&h, in many cases,
) ‘ . N

suggestions for improvement. The students were also asked why they engolléd in

CONTACT, how they found out about it and yhat they generally liked and disliked

-

about the school. They were asked what they thought about CON;RCT Centre.
Finally, the students were asked to provide some information of a more personal

nature -- plaée of birth, landhage(gi spoken, source of income, place of residence,

. . 1% 4 . i ! I 1
persons with whom they lived, etc. 4/ \\

L]
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w1t£ the exception of the fcw additional questxons shown in Appendix F and was
used for students on either the January 1978 or October 1978 rolls who left
CONTACT during the school year and within flve months after January or October.
Of the 68 students who feli into this égtegcry, 25 or 37% were inter@iewed. The
main purposeslof the additional questions were to dete;mine why étudentélleft
CONTACT and what they had been doihg since tﬂey left. i -

Students are reéuired to go through a th;ee—week probationary period
before they are put on the permanent rolls of CONTACT.“ (During the secohd year
of the study, this applied only to students under sixte;n years of age.) The
third student interview schedule shown in Appendix H was constructed for those
studenté wﬁo were on probation but did not get on the permanent rolls. The
students were asked whether they wanted to get on the rolls and why they didn't
get on the—:olls.‘ They were asked what they had been doing since that time. In
addition, they were asked questions the other students were asked regarding per-
sonal information, general likes and dislikes -about CONTACT and CONTACT Centre.
There were approximately 77 students_betwéen January 1978 and March 1979 who were

v on probation and did not get on tﬁe rolls. Of these, 32 or 42% were interviewed.
There were 49 studentk oﬁ the June 1978 rolls who did not return in the
fall of 1978. An att;mpt was made to locate these students six to ten months
after June and to interview them using the fourth student interview schedule shown
in Appendix I. They were very difficult to locate and only 19 or 39% were in-
éerviewed. Info?mdtion was available about a few others through secondary sources.
-

The main point of following up that set of students was to determine what they

were doing and why they did not return to CONTACT in the fall of 1978.
Ea
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. - * The Teacher Interview Schedule .

.

I3

‘,All-the teAchers aﬁ.CbNTACT were interviewed.\seven during the 1977=78'
school year aﬁd the one new teacher during t¢he 1978;79 schéolﬂyear. Wwith the

exception of threef the interviews were taped.

The teacher interview schedule is showr ina Appendix'J and was designed
to gather four kinds of information:

1. Teacher characteristics such as sex, age, educaticnal background,
work experience, language(s) spoken and circumstances associated
with their being employed at CONTACT. °

2. Selected opinions about CONTACT such as amount and kind of in-
volvement, changed impressions about CONTACT, likes and dislikes
about working at CONTACT and overall opinions about how CONTACT
affects students favourably and unfavourably.

3. A description of how the program at CONTACT is designed to meet

: , the six identified needs of dropout students. As the reader can

™~ ‘ seé by examining the interview schedule, a great deal cf detail
was sought from the teachers on this subject.

4. Opinions about CONTACT Centre.

The CONTACT Centre Worker Interview Schedule

CONTACT Centre was staffed by three workers during the first year of
the study (1977-78), two Of_whom left and were replaeed durihg the second
year of thg study (1978-79). All five were interviswed.

The Centre worker interview schedule is shown in Appendix X and was

designed to gather Epe following information:

1. Centre worker chavacteristics such as sex, age, educational
background, work experiencg, language (3) spoken, and circumstances
agssociated with their being employed at CONTACT.

2. Selected opinions about CONTACT such as the relationship between
the school and the Centre, amount and kind of involvement, con-
tribution of the workers to CONTACT, likes and dislikes about
working at CONTACT and overall opinions about how CONTACT affects
students favourably and unfavoﬂrably.,fé?




The IOX Self-Appraisal Inventory

The IOX Self-Appraisal Inventory (see Appendix L) was developed by the
Instr;ctional Objectives Exchange of the University of California at Los Angeles
and is composed of eighty statements.. Each item requires either a "TRUE" or |
a "FALSE" response. For each statement, one point is scored for the appropriate
. response ("TRUE" orl"FALSE") connoting a high self-concept. Therefore, the
maximum possiblé score on the IOX is eighty. The items on the inventory also
yield subscores on four dimensions of self-concept:

1. Family i.e., one's self-esteem yielded from family interactions;

, 2, Peer i.e., one's self-esteem associated with peer relations;

3. Scholastic i.e., one's self-esteem derived from success or
failure in scholastic endeavors; and,

4. General i.e., a comprehensive estimate of how the self is esteemed.

Of the 178 students on the January 1978 and/or October 1978 rolls, 96
or 54‘ were administered the inventory on a pre-test basis. These 96 students
were divided into two groups -- those who had attended CONTACT for less than
five months and those who had attended/for five or more months. Meaps.and stan-
dard deviations for the four self-cogcépt subscale scores and the total score
were calculated for each group. Statistical tests were performed to determine
whether students who had remained irn CONTACT for five or more months had dif-
ferent self-concept scores that those who had.been attending for less than five
months. In addition, there were 22 students who were tested during January or
October and were available for post-testing during April 1979. The means and
standard deviations for the four self-concept subscale_scores and the total score
were calculated for these 22 students for both pre-tests and post~tests. Stat-
istical tests were performed to determine if theirISelf—concept scores had changed

as a result of remaining in CONTACT for at least five months.

13
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The Social Skills Rating Scale

The Social Skills Ratine Scale is shown in Appendii M and was developed
especially for the study. The instrument was developed in consultation with
the teachers and after the investigators had interviewed a large number of
students during the first year of the study. The student interviews provided
ideas for many of the items on the scale. That is, the first students inter-
viewed suggested a variety of behaviours which they felt indicated a change in
their social skills because of their stay at CONTACT.

All the teachers were asked to complete the.5cale for each student with
whom they felt they_were familiar, first during October 1978 and then during
April 1979. Seven of the eight teachers agreee to this task in October, while
only four participated in April. (This change in the partiqipation rate of the
teachers probably limits the reliability of the data collected from the Social
Skills Rating Scale.)

Of the 90 students on the October 1978 rolls, 76 were pre-:-ted by at
least one teacher in the fall and 21 were post-rated by at least one teacher
in the spring. | ’

A total score was calculated for each student by first reversing the
ratings on items 3, 4, 6, 7, 8, 10, 11, 14, 18, 19, 20, 23, 24, 25, 26, 27,
28, and 30. The resulting 30 item ratings were then averaged across all the
teachers who rated that student. These 30 averaged item scores were finally
added to obtain a total score. The maximum score possible was 150 while the
minimum score possib}e was 30. |

Two comparisons were made to determine whethe; a change had occurred
ie the students' social skills as a result of attending CONTACT SChool.‘ First,
the 76 pre-rated students were divided into two groups -=- those who had attended

CONTACT for less than five months and those who had attended for five or more

months. Means and standard deviations were calcuﬂ;!ed for the total scores of
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the two groups. Statistical tests were p;rformed to determine whether students
who had remained in CONTACT for five or moré months were rated differently by
the teachers on their social skills than those who had beenlattending for less
than five months. Secondly, the pre~ratings and post-ratings of those 21
students wii0o were rated twice were statistically compared to determine if a
change had occurred in the teachers' ratings of the students' social skills as

a result of their stay at CONTACT.

The Life Skills Questionnaire

The Life Skills Questionnaire is shown in Appendix N and was also
especially developed for the study. The instrument was also developed in con-
sultation with the teachers and after the investigators had interviewed a large
number of students during the first year of the étudy. The student interviews
provided ideas for many of the items on the quastionnaire.

Of the 90 students on the pctober 1978 rolls, 44 or 49% completed the
questionnaire on a pre-test basis. Of those 44, 23 were still on the April 1979

. rolls and 20 completed the questionnaire on a post-test basis.

A total score was obtained for each student by adding the item scores
(as shown on the instrument in Appendix N). The maximumwtotal scoré possible
was 47.5 while the minimum score possible was 0. The raw scores were converted
to percentages.

Two comparisons were made to determine whether a change occurred in the
students' scores on.the Life Skills Questionnaire as a result of attending
CONTACT School. First, the 44‘pre-tested students were divided into two groups -=-
those who had attgnded CONTACT for less than five months and those who had at-
tended. for five or more months. Means and standard deviations were calculated

for the total scores of the two groups. statistical tests were performed to



déu:rmine-yhdthef students who had.remained in CONTACT for five or more months
scored differently on the questionnaire than those who had bees attending for
less than five months. Secondly, the pre-test and post-test scores of those
20 students who answered the questionnaire twice were statistically compared
to determine -if a change had occurred in their knowledge about life skills as

a result of their stay at CONTACT.
[ ]

-

The Canadian Tests of Basic Skills

Four basic academic skills tests were chosen, in consultation with the
teachers, to administer to the students to determine whether the students' skills
had changed as a result of their stay at CONTACT. The four tests which were

chosen from the Canadian Tests of Basic Skills, (E. M. King, 1974) were:

. Vocabulary (17 minutes)
Reading Comprehension (55 minutes)

Mathematics Concepts (30 minutes)

Saow N

. Mathematics Problem Solving (30 minutes)

Form 3 of the tests was administered to the students on a pre-test
basis while Form 4 was used for the post-tests.

Of the 178 students on the January and/or October rolls, 94 or 53% com-
pleted the Vocabulary test, 83 or 47% completed the Reading Comprehension test,
80 or 45% completed the Mathematics éoncepts test'and‘82 or 46% completed the
Mathematics Problem Solving‘test on a pre-test basis.

The following }sha summary of the numbers of students available for post-

tests, and the numbers of students who completed the post-tests.
. - ’ .
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Completed Still on Rolls Completed
Pre-Tests in April 1979 Post~Tests

vocabulary....................... 94 28 20 (71‘)
Reading Comprehension............ 83 22 15 (68%)
, Mathematics COnceptsS.cescecsas..s 80 - 20 12 (60%)

Mathematics Problem
SOlVing.........¢c.c...-......- 82 21 ll (52‘)

Scoring keys were used to find the students' raw scores on the four
tests and then to convert them to grade-equivalent scores. ~

T™wo comparisons were made to determine whether a change occurred in £he *
students' basic academic skills as a result of attending CONTAET School. First,“
the pre-tested students were divided into two gfoup;';- those who had‘attended
CONTACT for less than five months and those who had attended for five or more
months. Means and standard deviations were calculated for the grade-equivalent
scores of the two groups for each of the four ﬁests. Statistical tests were
performed to determine whether students who hadiremained in CONTACT for five or
more months scored differently than those who had been attending for less than
five r..hs., Secondly, the pre=test ané pogt-test scores of the students who

were retested were statistically compared to determine if a change had occurred

in their basic academic scores.

b




Selected Student Characteristics

Data Collected By Interviewing Students

The information presented in this section was gatherad by intervfewing
130 students, 98 on the permane;t rolls of CONTACT School and 32 who had been
on probation but did not get on the permanent rélls.

Table 2 indicates that the majority of the students or 80% were born in
Canada ~-~ 69% were born in the province of Ontario. When compared with the stati-
stics of the 1975 Every Student Survey * (Deosaran, Wright and Kane, 1976), it
was found that Canadian-born students interested in CONTACT School are over-re-

preSented (70% of those in the Every Student Survey were Canadian-born).

. TABLE 2

STUDENTS' PLACE OF BIRTHE

. Number of Percentage of

?

lace of Birth - Students Students
Ontario 90 69.2%
Other Canadian Provinqe 10 7.7%
Canada, Province not given 4 ! o 3.1%
Jamaica 10 * 7.7%
England * 4 3.1%
United States 3 , 2.3%
Trinidad 2 T 1.5%
Other Countries -~ 6 4.6%
No Response A 1 0.8%
TOTAL . 130 100% .

* This report gives the place of birth for Toronto elementary and seccndary
school students for the school year 1974-75. .



- The sﬁudeﬁts ware asked to name the language they.learned to speak
first. The results are shown in Table 3; 86% learned to speak English first.
In the 1975 Every Student Su.vey, 54% of the students learned to speak English
first. The CONTACT School population is not comparable withvthe population of

students attendinq school in the City of Toronto.

TABLE 3

FIRST LANGUAGE STUDENTS LEARNED TO SPEAK

First Language Number of Percentage of
- guage Students Students
English 112 86.2%
French 6 4.6%

- Greek 2 1.5%
Chinese 2 1.5%
Hungarian 1 0.8%
Cree 1 0.8%
0jibwe 1 0.8%
Sign Language l & 0.8%
NO Response 4 3.14%
TOTAL 7 130 100%

Only about 25% of the students lived with both parents (Table 4) while
close to 40% lived with their mother only.

Only about 18% of the students were living with both parents where one
or both parents were working. The living arrangements and the sources of income
ané support for the ;emaining @2\ of the students are détailed in Table 5. Ap-
proximately 448 of the students were in a situation where the sourc: of income
was Welfare, Mother's Allowance, pensioq&, Unemployment Insurance or some other *'

form Of assistance. Another 10% of the students were working.

-A()

-
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TABLE 4

PEOPLE WITH WHOM STUDENTS LIVED

W

People With Whom Numher of Percentage of
Students Lived ' Stu-lents Students
Mother 50 38.5%
Both Parents 32 24.6%
Living Alone 16 . 2.3%
Friend(s) 9 6.9%
Group Home 6 4.6%
Father 4 3.1%
Sibling(s) 4 3.1s
People Not Related ) 3.8%
YWCA 1 0.8%
Co-op 1l 0.8%
No Response 2 1.5%
TOTAL 130 100%

The_data indicate that students come from backgrounds of low socio-
economic status. To further illustrate this point, the jobs of the
students' fathers and mothers are shown in Tables 6 and 7. The students were
asked to state their parents' jobs even though they may not have been living
with them and/or receiving support from them. For many cases and a variety of
reasons, the students could not provide the information. However, for those
cases where information was available, it is obvious that nea?ly all the jobs
‘are of a working-class nature.

The reasons the students went to CONTACT School and the ways they found
out about ié are listed in Tables 8 and 9. Obviously, many of the students are
at CONTACT because they were experiencing difficulties in the regular schools.
Students were most likely to find out about CONTACT School from their friends,
although several found out from social service agencies, guidance éounsellors

¥

and their families. . Y
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TABLE 5

STUDENTS' SOURCES OF INCOME OR SUPPORT

e o e = ]

Students' Sources of Number of Percentage of
Income or Support Students Students
Living with mother/mother on welfare or allowance 17 13.1s
Living with mother/mother working 15 11.5%
Living with both parents/both parents working 13 10.0%
Living alone/student on welfare 12 9.2%
Living with bcth parents/father working 8 6.2%
Living with other people/student on welfare 7 5.4%
Living with other people/student working 6 4.6%
Living with both parents/both parents on welfare
or pension 6 4.6%
R Living with mother/mother unemployed 6 4.6%
Living in group home/receiving assistance 5 3.8%
v Living with friend/friend working 4 3.1%
Living alone/student working 3 2.3%
Living with father/father working 3 2.3%
Living with both parents/student working 2 . 1.5%
Living with both parents/mother working 2 1.5%
Living with mother/student on welfare 2 1.5%
Living with both paren:g/student on welfare 1 0.8%
Living with mother/student working 1 0.8%
Living in group home/student working 1 0.8%
Living in student residence/supported by parents 1l 0.8%
Living with father/receiving assistance 1 0.8%/
Incomplete Information 14 10.8%
TOTAL . ’ : 130 100%
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TABLE 6

. FATHERS' JOBS OR SOURCES OF INCOME

———

Father's Job or Sourca of Income

Number of
Students

Percentage of
Students

Salesman

Printer
Truckdriver
Caretaker

Painter

Store Clerk

Trying to be an Actor
Factory Worker
Shipworker
Electrician

Dock Worker

Bank Worker
Superintendent
Restaurant Worker
Sewing Mill Worker
Indian Chief

Mill Worker

Vice President of Paint Company
Baker

Police Officer
Machinist

Foreman - Steel Company
Sheet Metal Worker
Teacher

Mason

Mechanic
Contractor
Businessman
Carpenter
Engineer

Merchant Marine
Tattoo Artist
Newspaper Job

Pension
Deceased/Sick

Does not know father and his occupation
No information recorded

TOTAL
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TABLE 7. |
- - u
MOTHERS' JOBS OR SOURCES OF INCOME

mm

Mother's Job or . - R Number of Percentage of
Source of Income : / }tudents Students
Mother's allowance/pension 23 17.7%
Housewife ' - 12 9.2%
Unemployed ’ 12 9.2%
y Student 4 3.1s
Store Clerk v 4 3.1
Cleaner o 3 2.38. .
. Job at Home (self-employed) 3 2.3%
Babysitter - 2 1.5%
Waitress ' N\ 2 1.5%
Laundry ’ 1 0.8%
Maid in Hotel 1 0.8%
Cafeteria Worker 1l 0.8%
Factory Worker 1 0.8%
Superintendent 1 0.8%
Cashier 1 0.8%
Ward Aid ; 1 0.8%
Data Processor ' 1 0.8%
Practical Nurse - _ o 1 0.8%
Secretary ‘ (- 1 0.8%
Real Estate ' 1 0.8%
Postal Worker 1 0.8%
Office Worker 1 0.8%
Certified Accountant . S | 0.8%
Vending Machine Operator - - 1 0.8%
Printing Shop Supervisor . 1 0.8%
Government Employee . 1 0.8%
N2rthern Manupress Employee 1- 0.8%
O Metro Trust Employee 1 0.8%
' Credit Union Teller , - )1 0.8%
Counsellor at Half-Way House . - 1 -0.8%
Guidance (Personnel) ‘ 1 0.8%
Worker at Welfare Department 1 0.8%
Deceased 1l - 0.8%
Does not know mother and her occupation = = ' 1l 0.8%
No information recorded .40 30:8%
TOTAL , ) ' 130 100
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' TABLE 8 ' //,f’"'
REASONS STUDENTS WENT TO CONTACT SCHOOL (N = 130)

—
— e ———— e —

Number of Percentage of
Reasons ‘
st t Students?®
\ X udaiits s
Didn't like regular scﬁool 29 . 22.3%
Behind in school work/basic skills low/ ) ‘
forgotten work ) { 13 10.08

=
-

CONTACT is free/relaxed/open

8.5%
Xicked out of regular school 10 n\\-/////7.7\
Poor attendance at regular school 9 . y 6.9%
No other school would accept student 9 ) 6.9%
To learn/finish school/get proper schooling 8 6.2%
Regular school is too large 5 3.8%
Fired from job/no job 5 3.8%
Too late in year to get into ‘regular school 5 3.8%
CONTACT is close to home 4 3.1s
Couldn't get along with kids at regular school 3 2.3%
Wwanted to proceed at own rate 3 2.3%
Personal problems 3 2.3%
To upgrade reading 3 2.0
Classes are small in CONTACT 2 1.5%
To upgrade mathematics 2 P 1.5%
Fighting at regular school 2 1.5%
Always late in requlaxr school 1l 0.8%
Couldn't get along with principal in regular SCnOOl 1l 0.8%
™ tired of changing classes in regular school 1 0.8%
Too many classes in regular school 1 0.8%
on dope 1 0.8%
‘Going crazy in private school 1 0.88 -
Don't know 4 3.1s
Miscellaneous 18 13.8%
. No response 6 4.6%
* This column does not add to 100% since some students gave more than oOne reason.
. - pata Collected From Student Recbrds

The following information about the studegts‘was gathéred.frém the

- "students' records. Of the 178 studeﬁts on the Janvary 1978 and/or October 1978
rolls, %57'or 88% of tge students had records available for examination. “
;‘ _For this sample of 157 students, there was an .almost equal number of men

and ﬁoman == 80 men and 77 women. p:x
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Table 10 gives the ages of the students the first time they errolled in

CONTACT School. Close to 70% of the students were 15, 16 or 17 vears old.

TABLE 9

\ THE WAYS STUDENTS FOUND OUT ABOUT CONTACT (N = 130)

—
= -

The Ways Studerts Found ) Number of Percentage of

Qut About Contact ) Students Students*
Friends 54 41.5%
Social Saervices 32 24 .6%
Guidance Counsellor 17 13.1%
Family h _ 15 11.5%
Probation Officer/Court.} 2 1.5%
Streatworker 1l lO.B&
N> Response : 5 t 3.8%
Miscellaneous 10 7.7

* This column does nc* add up to 100% since a few students gave more than
one reasponse. ,

Tables 11 and 12 show the number of elementary and other high schools

the students had attended. The majority of the students (71%) for whom informa-

_tion was available had attended three or more elementary schools. And, the majority

of the students (71%). for whom information was available had attended one or no

other high school. Many of the students (44%) had not obtained any credits from

other high schools and those who had, had obtained very few (see Table 13).

Finally, Table l4 shows the length of time the students (some of whom

were stil)! enrolled at the time the data were gathered) had been enroclled at

v

CONTACT School. _Approximately 80% had been on the permanent rolls for less than

17 months and approximately S50%s had been on the rolls for six to ten months.

|
Suma;z

The following observations have been selected from the data presented

in this section:

- 518 of the COUNTACT students were male ‘
- 70% were 15, 16 or 17 years of age when they entered CONTACT




= 71% had attended three or more ilcmcntary schools
. = 71% had attended one or no other high 'school . 7
- 44\ had obtained no credits from other high schools

- 80% had been on the permanent rolls of CONTACT for less than.
seventeen months '

- 80% were born in Canada

- B6% learned to speak English first

- 25% lived with both parents

-~ 186 lived with both parents where on= or both had a job
~ 40% lived with mother only

- 447 were supported financially by Welfare, Mother's Allowance,
pension, Unemployment Insurance or some other form of assistance

- the most common reasdn for going to CONTACT was that, for some reason
or other, the students couldn’'t cope in the regular schools '

- gtudents Y?re most likely to find out about CONTACT through their
friends.

TABLE 10

THE AGES OF STUDENTS THE FIRST TIME THEY ENTERED CONTACT SCHOOL

\X Aqe Number of Percentage >f
d J : Students Students
12 _ 1 0.6%
‘#13 2 1.3%

- 14 14 8.9%
15 41 s - 26.1%
. 16 36 22.9%
17 ' 31 19.7%
18 16 10.2%
19 7 . 4.5%
20 .3 1.9%
21 -
22 -
23 ’ -
24 ' 1 0.68 .
No Information ' : 5 3.2%
TOTAL 157 100%




TABLE 1l

THE NUMBER OF ELEMENTARY SCHOOLS ATTENDED

-
——— e e et e e s e e —— o ——— W———

Number of Number of Percentage of Adjusted Percentage
. Elementary Schools Students Students for N= 101 Students
1 12 ° 7.6% 11.9%
2 17 _ 10.8% 16.8%
3 15 9.6% 14.9%
4 18 - 11.5% 17.8%
5 16 10.2% 15.8%
6 9 5.7% 8.9%
7 6 3.8% 5.9%
8 2 1.3s 2.0%
9 3 1.9% 3.08
10 1l 0.6% 1.0%
13 1 0.6% 1.0%
18 1l 0.6% 1.0%
No Information 56 35.7% -
TOTAL ' 157 100% 100%

TABLE 12

THE NUMBER OF OTHER HIGH SCHOOLS ATTENDED

— —— ——

Number of Other - Number of Percentage of Adjusted Percentage
High Schools Students Students for N=134 Students
0 20 _ 12.7% 14.9%
1 75 47.8% 56.0%
2 26 16.6% 19.4%
3 11 ' 7.0‘ 8.2%
4 1 0.6% 0.7%
5 -~ - - -
6 - - -
7 1 0.6% C0.7%
. Ne Information 23 14.6% ' -
/ _
/ TOTAL 157 100% 100%
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TABLE 13

NUMBER ©F CREDITS OBTAINED FROM OTHER HIGH SCHOOLS

. Number of Credits Number- of -~ Percentage of Adjusted Percentage

Students Students for N=117 Students
0 52 33.1% , 44.4%
1 to l.9 10 6.4% ' 8.5%
2 to. 2.9 5 3.2% 4.3%
3 to 3.9 5 3.2% 4.3%
4 to 4.9 3 1.9% 2.6%
5 to 5.9 7 4.5% 6.0%
6 to 6.9 9 5.7% 7.7%
7 to 7.9 10 6.%% 8.5%
8 to 8.9 3 1.9% 2.6%
9 to 9.9 3 1.9% 2.6%
10 and over 10 6.4%° 8.5% -
No information 40 25.5%. -
TOTAL 157 100% 100%
TABLE 14

LENGTH OF TIME ENROLLED AT CONTACT*

C ok Number of Percentage of
Length of Time Students Students
1 month 2 1.3%
2 months 3 1.9%
3 months S 31.2%
4 months 5] 3.8%
S months 10 6.4%
6 months 21 13.4%
7 months 11 7.0%
8 months 22 14.0%
9 months 5 3.2%
10 months 18 11.5%
11l months to 16 months 24 15.3%
17 months to 20 months 6 3.8%
21 months to 26 months 10 © 6.4%
27 months to 30 months 2 1.3%
31 months to 36 months 1 0.6%
37 months to 40 months - -
41 months to 46 months 1 0.6%
47 months to 50 months 1 0.6%
., No information 9 5.7%
TOTAL 157 100%

* 51 of these students were still on the rolls when this informaticn was
gathered from the student records.

** The number of months are school-year montnp.onlj. The menths of July
Q and August are not included.




Selected Teacher Characteristics

This section describes some characteristics of the nine teachers em-
ployed at CONTACT School during the two Years of the study_f- 1977-78 and
1978-79. Six of the teachers were on staff for both academic years; one was on
staff for only the second year; and one who left to start a new.alteinative
school was replaced by another midway through the first year; Six of the teachers
were men and three were women. The information was collected by interviewing
eight of the teachers during the first year of the stpdy and one during the second
year.

At the time of the interview, the teachers were all in their late
twenties and early thirties. The youngest was 28 yéérs‘ofuage and the oldest
was 35 years of age.

All nine teachers spoke English as a first language. Three spoke other
languages (French, Italian, Spanish and/or Punjabi) as well.

Six of the teachers had obtained their high school education in Ontario
while, ocne had obtained it in New Brunswick, one in America and one in the West
Indies. <

Six of the teachers had obtained moét of their university education in
Ontario while two had obtained it in America, and one partly in New Brunwsick and

partly in Saskatchewan.

Eight of the teachers had obtained their teacher training in Ontario while
one had obtained it in America.
Two of the teachers had Master's degrees, one of whom was working towards

a Ph.D. Two other teachers were also working on Master's degrees.
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The teachers' areas of specialization at university were as follows
(some teachers had specialized in mc;re than one area):

History (4 teachers)

Mathematics (2 teachers)

Science (2 teachers)

Physical Education (2 teachers)
Canadian Studies (1 teacher)

Latin (1 teacher)

Philosophy (1 teacher)
Cross=cultural Education (1 teacher)
Psychology (1 teacher)

English (1 teacher)
Aeronautics/Engineering (1 teacher)

The teachers' previous teaching experiences or other experiences related

to dealing with youth were as follows (some teachers had had more than one kind

of experience):

Toronto High School (5 teachers)

Supply teaching (2 teachers)

S.E.E.D. - an alternative school (1 teacher)
Grade 7 & 8 Special Education (1 teacher)
Junior High school (1 teacher)

Toronto Island School (1 teacher)

Night School (1 teacher)
University/Community College (1 teacher)
University/Teaching Assistant (1 teacher)

No previous teaching experience (2 teachers)

youth Hostel Program (1 teacher)
Playground leader (1 teacher)

Child care worker (1 téacher)

Summer camps for handicapped (1 teacher)

With respect to the amount of time the teachers had been at CONTACT, the
teachers fell into two groups. Five teachers were relatively new and, at the
" time of the interview, hﬁd been teaching there for less than two years. . The other
four teachers had been assqciated with CONTACT for four or more years.-.

One of the teachers had been involvéd with the group whiéh wrote the
original proposal for CONTACT ana another had become involved because of knowing
that person. Another had been teaching at S.E;E.D. (a Toronto alternative school

for the elite student) and heard about CONTACT through a friend at S.E.E.D.

6
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Four teachers indicated that they had wanted to teach in an alternative school
or in a school where they~could try something different from the Eeqular system --
these people found out about CONTACT either from ads in the newspaper or through
friends. The remaining two teachers were "bumped" into CONTACT, a practice which
both felt left'something to be desired.
Summary

The teachers at CONTACT School were fairly young (around 30 years of
age) , éuite well educated, (four 6£ the teachers had completed or were working on
graduate degrees) and spoke English as their first language.

A very large part of their combined high school education, uUniversity
education and teacher %training had been obtained in Ontario.

One teacher had hié previous experience with an alternmative school and

one had had formal training related to teaching in alternative schools. Only

“two had had no other teaching experiences.

None had had a lot of experience with young people from the working class
in a capacity other than teaching.

With the exception of two teachers who were "bumped"hinto the school,
all were teaching at CONTACT because they wanted to be involved in educating

young people in a setting different from the reqular school system.

Basic Academic Skills

Reading and Writing

The teachers' description of how reading and writing are taucht. Most

teachers referred to the wide range of reading and writing abilities which the
CONTACT students have. The research data-(presented later in this section) cer-
tainly support their observations. During the time of this study, the wide range
of abilities was being dealt with by placing the students with very low skills

in a special class referred to as the "pre-nine class." HoWwever, even with that
} %
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arrangement, each teacher still had_students with very different skills and
interests. -

CONTACT has no formal, hithy structured or technically oriented rgading
and/or writing program, although the teachers have apparently made concerted
efforts at times to develop such a program. Two teachers, in pa;ticul§r, spoke

) about the iack of a formal reading and writing progrém: they had opposite péints
of view. One teacher felt it waé very ironic the school lacked such a program
in the face of the feeling of both teachérs and students that the teaching of
the basics is most important aﬁd the fact that it is compulsory for every student.
That teacher felt the school had suffered from the very beginning because of
the lack of a'formal program for teaching reading and writing. The other teacher‘
thought that it is impossible to develop a package or program for students with
such a variety of skills and believed that the approach taken to teaching the
basics should be one in which the teacher considers where the student is at ;nd
what he is willing to do. |

The students at CONTACT are taught to read and write on an individual

basis. In fact, the approach is so individualized that some teachers, when asked
what else they would like to do to teach those skills, stated they would like to
have the chance to do more Jjroup work.

Many of the teachers said they first try to determine the students'
interests and abilities. This is mostly done without the use of formal tests or
attitude questionné&res (although, at times they have used the Gates-MacGinitie
Reading Tests), but by simply getting to know the students and b§ closely examining
samples of their work. While some teachers emphasized finding out the students'

interests and others emphasized finding out the students' levels of ability, the

underlying principle is to deal with the students on their own terms and to avoid
the laying on of a program supposedly designed' for a particular grade level or a

particular age. One teacher, in particular, reported that it is important to
Q ] L‘P
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help the students rid themselves of any preconceived notions they might have

that they can't read, aren't supposed to be aSle to read or should be reading
at a certain level.

With respect to determining interests, one téachq;,txies to discover
whether the students prefer readiﬁg or writing. Other teacheXks mentioned finding

out whether students preferred to read horoscopes, comic books,| newspaper articles,

shor; stories, novels, etc. Then, in most cases, the students' rograms are
started in those areas of interest and expanded from there.
Apropos of determining levels of ability, the tepchers first decide whether
or not the students should be placed 'in the pre-nine clas For those placed
in the ére-nine class, the teachers then proceed to further diagnose the students'
abilities by actually listing the students' reading and/or writing voca=-
bulary (one teacher described a student who had a reading vocabulary of only
about, twenty words). For those placed in the regular classes, one or two teachers
conduct a systematic evaluation of the students' abilities by assigning work on'l
teacher selected material at a fairly high level. The other teachers reported
little in the way of additional diagnostic work.

The students in all the classes are then encouraged to do a lot of reading

and writing at their own level with material they chobse and are interested in

while proceeding at their own pace.

In the pre-nine class, the teachers use the students' existing vocabulary

to write stories for them to read silently, aloud and together. In addition,

‘the students answer questions about the teacher-written stories, write about

them and discuss them. New vocabulary is gradually introduced into the stories.
A 1ar§e portion of the day is devoted solely to learning to read and write.

The pre-nine teaéhers commented on the lack of good materials for those
students with very low skills but who were often "street-wiée." They said the
best materials were those with low vocabulary a;d high content. One of the

53
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pre-nine courses was called "Cops and Robbers" and included a lot of detactive
nbvels. Other materials the teachers found appropriate were:

(1) The Pal reading series
(2) The Topliners reading series
(3) The Young Romance series

(4) The T. Nelson Spelling series

The teachers of the tegular classes all emphasized that they use a

wide variety of materials although they'differed.slightly in their opinions about
what types of material the students should be allowed to read. One teacher in-
sists that the students choose good, challenging material to read. A;other
teacher felt it 1s most important nét to make a value judgement on the students'
choices of material. Severallteachers reported using games, visual aids and
puzzles to develop the students' vocabularies. As with the pre-nine class, the
students do a lot of reading -~ silently, aloud and together. They are expected
to complete comprehension assignments, tell or rewrite material in their own
words and to understand such things as artistic interpretation. The students are
allowed to proceed at their own rate and are helped on a one-to—one basis when
they are ready.
Mést of the teachers deal with reading and writing together, although
one teacher explained that it is importapt to keep the reading and writing
- activities separate, claiming it is essential that the students write about their
own experiences. Most felt that the technical aspects of writing should be
taken up on a secondary basis and that it is important to stress the flow and
. creative aspects of the writing activity first. However, they thought the tech-
. nical aspects should be handled as soon as possible when they come ‘up or when
the'student asks for help. The pre-nine students begin by writing short sentences

with their existing vocabulary and ate slowly led into writing -longer sentences,

-péragraphs, stories etc. as their vocabulary increases. The students in the

A ,_ o
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reqular class, in addition to their usual writing activities, are also re-

quired to keep a "journal” and to write two pages a week on a topic of their -

chbice for that journal. They do not have to show the journal writing to their
teachgr;‘but can keep it confidential.

When the teacher: were askad what things had proven to be ansuccessful
in teaching CONTACT students to read and wr;ta. they mentioned several ideas:
(1) loﬁg pieces of work, (2) books with small print, (3) matérial-which ;g too
easy or too_difficult, {(4) copying- from a book as A way to learn how tO‘WTitQ,
(5) assigning work without one-to-one interaction, guidance and direction,
and (6) a formal approach to'teaching vowels, diphthongs, punctuation, grammar,
atc. | ¥ .

There were a few things the teachers suggestagfsﬂéy would like to try to
teach reading and writing, .but had not had the chance: (1) a library clipping
service, (2) library searches for preparing essays, (3) group activity,

-

(4) backing up the individual approach with. professionally prepared materials

in areas such as phcnics, (5) machines or reading labhoratories, (6)‘the

rotary method so that the teachers who were best at teaching reading and writing

taught everyone.

The Students' Opinions About Reading and Writing. The students* were asked to

rate their progress in reading and writing while at CONTACT School. The majority
(68% for reading and 728 for writihg) reported that they had improved a little
. or a lot. Approximately a third in each case felt they had improved a lot. The

data are shown in Tables 15 and 19.

* The stuaents whose opinidns are reported in this section include students
who left within five months of enrolling in CONTACT and students who re-
mained for five or more months (25 of the former and 73 of the latter).

.S--




-56~

The reason the students most frequently gave for having improved in

their reading and writing was that thay had done a lot of both (see Tables 16
and 20). They also frequently cited individualization{ work on tundam?ntgls.
freedom of choice and'expression, constructive critie;sm, teacher guidance and
the nature of the assignments as reasons for improvement.

Of the smaller number of students who gelieved they had regéessed or
stayed the s;;e in their reading and writ;ng,-only a handful blagad it on the
school's program. As Tables 15 and 21 indicate, they either felt their skills
were all right to begin with or they reportedla lack of interest, ability and/or
application.

The majority of the students (see Tables 18 and 22) did not give sug-

gestions for improvement. Those who did, gave a wide variety of responses,

none of which was offered by more than a few of the students.

TABLE 15

THE STUDENTS' OPINICNS ON HOW MUCH
THEY HAD IMPROVED IN THEIR READING

(N-ge) ’

W

. . Number of Percentage of
Students’ Opinions Students Students
I am not as good as I used to be ) 3 3.1%
I have stayed the same 27 : 27 .6%
I have improved a little 35 35.7%
I have improved a lot 232 32.7%
I don't know | 1 ' 1.0%
TOTAL . 98 100%
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TABLE 16

REASONS STUDENTS BELIEVED THEY HAD IMPROVED A LOT.
‘ OR A LITTLE IN THEIR READING \

, (N=67)
Reason yumbcr of Pcré?ntaq& of
Students Students*

Did a lot of reading - ' 35 /52.2¢%
Individual program/attention/encouragement 20 29.9%
Work on pronunciation/speed/ phonics/

spelling/etc. 1lé 23.9%
Nature of assignments (book reports,

comprehensions, eté.) .15 22.4%
More interested .9 13.4%
Qral reading 3 4.5%
Freedom of choice/expression 3 4.5%
Miscellaneous . J 7 10.4%
No Response . 2 3.0%

* This column does not add to 100% since some students gave more than ~ne
reason. % ' .

i
TABLE 17

REASONS STUDENTS BELIEVED THEY HAD REGRESSED .
OR HAD STAYED THE SAME IN THEIR READING

(N=30)
- M "

Reason . Number of : Percentage of

_ Students Students*
Reading was O0.K. before 9 30.0%
Lack of Interest/Ability 8 26.7%
Inadequate program 6 20.0% -
Absenteeism/did not work/no self-discipline 5 16.7%
Miscellaneous ' 3 10.0%
No Response 5 16.7%

* This column does not add to 100% since some students gave more than one
reason. ' :

5y
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ﬂ TABLE 18
d
OTHER THINGS STUDENTS BELIEVED WOULD HELP THEM

| 4 IMPROVE IN THEIR READING
d : : (N=QR)

»

-

W

. Number of Percentage of '
+ Suggestion . Students Students*
More structure in program/more emphasis 13 - 13.3%
on fundamentals/different teaching )

me thods
More different/better reading material 10 10.2%
More challenging/interesting topics : 8 8.2%
More reading practice 6 6.1%
More student-teacher interaction S S.18
More self-discipline 5 S.1s
Miscellaneocus 7 7.1s
Don't know/no answer/irrelevant answer 57 58.2%

* This column doeg not add to 1008 since some students gave more than one
suggestion. '

TABLE 19

THE STUDENTS' OPINIONS ON HOW MUCH THEY HAD IMPROVED IN THEIR WRITING

(N=98)
r . c . Number of Percentage of
Students’ Opinicas Students Students
I am not és good as I used to be 2 ' 2.0%
I have stayed the same 23 ) 23.5%
I have improved a little 36 36.7%
I have improved a lot 35 35.7%
I don't know ‘ 2 +2.0%
TOTAL . ‘ 98 100%
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TABLE 20

.REASONS STUDENTS BELIEVED THEY HAD IMPROVED A LOT
OR A LITTLE IN THEIR WRITING
(N=71)

Re Number of Percentage of
ason . Students Students*

Did a lot of writing (journals,
poetry, song lyrics, creative 34 47.9%
writing, etc.)

Individual progrim/fraedom of choice

. 17 23.9%
and expression

Constructive criticism/teacher guidance 16 : 22.5%

Work on fundamentals (grammar, ,
punctuation, spelling, sentence and 15 . 21.1%
paragraph construction, etc.)

Miscellanecus

Don't know/no answer/irrelevant answer 9.9%

~un

* This column does not cdd to 10Q% since some students gave more than one
reason.

_ TABLE 21
REASONS STUDENTS BELIEVED THEY HAD REGRESSED OR HAD
STAYED THE SAME IN THEIR WRITING

(N = 25)

' Number of Percentage of
Reason Students Students*
Lack of interest/ability - 7 28.0%
Absenteeism/did not work/no self-discipline 6 24.0%
Inadequate program 2 8.0%
vriting was 0.K. before . 2 8.08
MiScellaneous v 2 8.0%
Don't know/no answer/irrelevant answer 10 - 40.0%

- [
* This column doés not add to 100% since some students gave more than one
answer. \ '

5y -



TABLE 22

OTHER THINGS STUDENTS BELIEVED WOULD HELP THEM IMPROVE
IN THEIR WRITING (N = 98)

W

Suggestion ) Number of Percentage of
Students Students*
More writing ' 11 11.2%

More work on fundamentals (grammar,
punctuation, spelling, sentence and 8 8.2%
paragraph construction, etc.) '

More interesting/challenging work 4 4.1%
More student-teacher interaction 4 4.1%
/
More individual study 4 4.1%
Miscellaneous | 6 6.1%'
Don't know/no answer/irrelevant answer 64 65.3%

* This column does not add to 100% since some students gave more than one
suggestion.

.The Reéults of the Stﬁndardized Testing. The data in Tables 23 and 24 illustrate
that the CONTACT students differ greatly in their vocabulary and reading com~
prehens;on skills as measured by the Canadian Tests of Basic Sk}ils. The range
of grade equivalent scores for vocabulary is Grade 2 to Grade 12, while the range
for reading compfehension is Grade 1 to Grade 1ll. The mean scores fPr both are
at the grade seven level with the mean for vocabulary being slxghtly higher than
that for reading comprehension. The reader should recall wnile examlninq these

| scores that the students may have just been put on the rolls of CONTACT or may

4

have been enrolled for up to several years at the time of the pre*testing

T™wo steps involving statistical tasts were taken in or er to determine
' whether students improve in their vocabulary and reading compreh sion as a re-

sult of attending CONTACT School. First, the students who werefpre-tested

;
Ay ;
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[ TABLE 23

RESULTS OF THE CTBS VOCABULARY PRE-TEST*

(N=94)
Grade Equivalent Number of Percentage of
Scores . ‘Students Students
0 - 1.9 - -
2.0 - 2.9 2 2.1%
3.0 - 3.9 4 4.3%
4-0 - 4-9 4 4.3‘
5.0 - 5.9 14 14.9%
6.0 - 6.9 10 10.6%
7.0 - 7.9 10 10.6%
8.0 -~ 8.9 13 13.8%
9.0 - 9.9 21 22.3%
10.0 - 10.9 11 ‘ 11.7%
11.0 - 1§79 3 3.2%
12.0 - 1 2 2.1%
TOTAL 94 ~ 100%
MEAN = 7.8

* These scores are for students on the January 1978 and/or/October 1978 rolls.

TABLE 24

RESULTS OF THE CTBS READING COMPREHENSION PRE-TEST*

(N=83)
Grade Equivalent Number of Percentage of
Scores ' Students Students
0 - 1.9 1 1.2%
2.0 - 2.9 2 2.4%
3.0 - 3.9 1 1.2%
4.0 - 4.9 8 9.6%
5.0 - 5.9 11 13.3%
6.0 - 6.9 8 9.6%
7.0 - 7.9 13 15.7%
8.0 -~ -8.9 18 i 21.7%
9.0 - 9.9 14 16.9%
10.0 - 10.9 6 7.2%
11.0 - 11.9 1 1.2%
12.0 - 12.9 - -
TOTAL ’ 83 100%
MEAN = 7.4

* ~"hese scores arc for students on the January 1973 anéd/or Gctober 1978
rolls, \
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were divided into two ¢groups -- those who had been in CONTAC: for less than
five months and thosi»who had remained for five or more moriths. Means and stan-
dard deviations were calculated for both CTBS tests for both grbups and two-
tailed t-tests for independent samples wére done at the .05 level of significance
to test the hypotheses that the differences between the means are equal to zero
against.the alternative hypotpeses that they are different from zero.* .

The means and standard deviations for the vocabulary test grade-

equivalent scores are as follows:

Attended Less Than Attended Five Or

. Five Months ' More Months
Number of Students ....... sereaess 65 17
Mean ......0c0000.. S seteecsaanna wes 1.65 8.16

Standard Deviation ......icceveees . 2.25 2.58

While the mean of the scores for those students who had.attended CONTACT five
or more months is one half a grade level higher than for those who had attended
less than five months, the difference is not statistically significant.

The means and standard deviations for the reading comprehension test

grade-equivalent scores are as follows:

_AttendearLess Than  Attended Five Cr

Five Months More Months
Number of Students........... ..... 59 15
Mean M EEEEEEEE RN I I I R IR I R I N 7.26 ! 7.77

Standard Deviation ......e.occe... 2.14 1.83
j _ .

* Since the samples were not randomly selected from the populations of two gfoups
of students with those characteristics (such selection is impossible in a study
of this nature), the results of the t-tests are only valid for those students
actually tested and cannot be generalized to other students with similar
characteristics.

0y
¢
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Again, while the mean of the scores for those students who had at-

~ tended deTACT five or more months is one-half a grade level higher than for

those who had attended less than five months, the difference is not statistically
significant.

The second step involved post-;esting those students who were still
available during April 1979 and had remained on the rolls for at least five
months.. Their pre-test and post-test scores along with the amount of change
in their scores are given in Tables 25 and 26. Two-tailed t-tests for dependent
samples were done at the .05 level of significance to test the hypotheses that
the differences between the means are equal to zero against the alternative
hypotheses that they are different from 2zero.¥*

While the mean for the vocabulary post-test scores is 0.4 grade levels
higher than the mean for the vocabulary pre~-test scores for 20 students, the
difference is ggg_statistically significant.

However, the mean for the reading comprehension rost~test scores
which is 0.9 grade levels higher than the mean for the pre-test scores for 15
students is statistically significant.

It was intended to have the students submit a piece of writing on a
pre-post basis. So few students participated on a pre-test basis that the in-
vestigators decided not to try to collect j[ost~-test pieces of writing..

Mathematics

The teachers' description of how mathematics is taught. The CONTACT

/
teachers expressed more concern about teaching mathematics than reading and A

writing. Several matters troubled either a few or alls the teachers. First,

it is often difficult to ascertain why one should teach dropdut students mathe-

I

matics or what c¢ne sﬁould teach them. What mathematics dc the students need to know

»
* Ag before, the results cannot be generalized beyond the students actually

_tested. *
]

Iy
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TASLE 25

CHANGES IN THE CTBS VOCABULARY SCORES

(N=20)
W
Grade Grade
Student Equivalent Scores Equivalent Scores Change
Pre~Test Post-Test
A 5.4 7.8 +2.4
B 7.7 9.7 +2.0

c 6.3 7.8 +1.5

*D 3.5 4.8 +1.3
*E 9.0 9.9 +0.9

F 7.7 8.6 +0.9

‘ G 10.0 10.8 +0.8
*H 8.9 9.7 +0.8

I 8.6 9.1 +0.5

*J 8.3 8.7 +0.4
*K 6.6 6.9 . +0.3

L 4.8 5.1 +0.3

*M 7.9 8.1 +0.2

N . 8.5 8.6 +0.1

o] S.1 5.2 +0.1

' P 12.2 12.2 +0.0
*0Q 7.3 7.1 -0.2
*R 6.9 6.7 -0.2

s 2.7 2.4 -3.3

T 6.6 3.5 -3.1
MEAN 7.2 7.6 +C.4

* Students were post-tested during April 1979. Those students marked with
a star were pre-tested during January. 1978 while all others were pre-tested
during October 1978. . '
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TABLE 26

CHAQGES IN THE CTBS READING COMPREHMENSION SCORES

(N=15)
Grade ‘ Grade
Student Equivalent Scores : Equivalent Scores Change
Pre-Test Post~-Test

A 6.9 9.2 +2.3
*B 5.4 7.5 +2.1
c 5.5 7.4 +1.9
D 10.9 12.5 +1.6
*E 7.4 8.7 +1.3
F 4.9 5.9 +1.0
G 1.9 2.9 +1.0
H 7.9 8.9 +1.0
*T 7.9 8.9 +1.0
J 4.8 5.6 +0.8
K 6.1 6.7 +0.6
L 7.5 X 8.0 +0.5
*M 7.2 7.4 +0.2
N 9.7 . 9.5 -0.2
*Q 5.9 5.2 -0.7
MEAN 6.7 7.6 +0.9

- _‘.______ 7 - .. ‘__‘___'..:....;_;.“‘-‘A- .......... O T e L.

* Students were post-tested during April 1979. 'Those students marked with a
star were pre-tested during January 1978 while all others were pra-tested
during Cctober 19378.
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and what do they want to know? The second point many teaéhers made, which is
probably closely related to the first, -was that it is not easy to make the
learning of mathematics relevant to the students' lives. One teacher strongly

\

expressed the opinion that it is 8illy to teach mathematics with a view to
strengthening the mind and not to be concerned with how the student ca; use .it.
A couple of other teachers believed the solution lay in teaching more business
mathematics and incorporating work reléted to keeping personal budgets,
records, income tax, mortgages, etc. Othefs spoke of needing a more inter-
disciplinary approach, while at least one teacher talked about getting the
students involved in mathematics outside the classroom. Thirdly, it is trouble-
some to diagnose where a student is at mathemaéically. One teacher described
it as "a shot in the dark" and explained that the students don't know what they
. can do mathematically. They almost never do mathematics outside of school, tus
a teacher camnot profitably ask -- for diagnestic purposes -- what kind of math
the student does and/or is interested in. In addition, the same teacher said,
"It means nothing to know that a studen% passed grade nine math three years ago
with a mark of 55." Still another teacher gquestioned the use of standardized
or other formal tests as_reliable diagnostic tools suggesting that the results
of such tests may not identify the real problem (e.g., a low self~concept).
Fourthly, the teachers expressed confusion about what to do with young people
who have really "turned off on" mathematics and strongly resist any approach the
teacher might try. The data presented later in this section indicate that some
stud;nts are, in fact, simply not interested and the investigators also experienced
more student resistance with respect to administering the matgematics tests than
the'reading tésts. Finally, several teachers felt ungualified to teach mathe;
matics at or above the grade nine level‘and this created a dilemma siﬁce the
or;qinal philosophy of the school was to have each teacher instruct in both reading

-
and mathematics. o)
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The most distinctive feature of CONTACT School's approach to teaching

mathematics is the individualization. As one teacher put it, "To teach mathe-

matics, one must have one-to-one interaction." While several teachers wished
it were possiblg to do more gfoup work and one thought mathematics should be
taught as group problem solving, the program has remained highly individualized.
As soon as a student enters CONTACT, the teachers attempt to diagnose
the student's mathematics skills (in séite of thé difficulties referred to above).
They do not use sophisticated diagnostic techniques. Some use simple pre-nine
and grade nine math tests,%;pme use specific assignments, some ask about the
students' previous math achievements and most try to get to know the students so
well that such things as low self-concepts related to math skills can be detected.
If it is determined that the student shoula be placed at a pre-nine
or grade nine level, he or she is then started on a program designed by a mathe-
matics specialist who was on their staff for a year. The specially prepared

program is composed of worksheets designed according to the Ministry guidelines

which the students complete in small units. The studznts are tested at the end
- of each unjt. 1If they obtain at least 70%, they may go to the next unit. If
they obtain less, they are required to repeat all or a part of the unit. The

worksheets are designed to reinforce the students' reading -~ they must read to

figure out what to do and what it means. As the students progress through the

units, they receive a great deal of individual help. Drill and memorization

using flash cards, etc. are employed to build skills such as the}multiplication

tables. The teachers talked of the importance of marking immediately, providing

chances for review, teaching one concept at a time and constantly encouraging

the students while at the same time allowing them to proceed.at their own pace.

The teachers felt that the worksheets worked for most of the students at the

pre-nine and grade ‘nine levels.

-
-
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The other gtudents were studying mgth as high as grade 12, level 4
and were using the materials normally used in other Torontd Secondary Schools.

The specialist was hired to relieve the teachers of having to deal
with planning a math program and of téaching at levels above whichvthey félt
competent. The program which was designed does not go higher than grade nine.
A math specialist has been on staff ever since. During the first year of this
study, the math specialist rotated from class to class using the specially pre-
pared program to teach the Jpr‘e---n:i.ne and grade nine students and using the re-
gular Tofonto Board §f Education high school math proéram for the students
studying at higher ievels. For the second year af the study, the specialist
used the same programs, still on an individual basis, but had the senior students
come to him as a class. For both years, the other teachers helped with the pre-
nine and grade nine students by using the specially prepared program. “

The teachers listed a variety of things they had tried unsuccessfully
in order to teach CONTACT students mathematics:

(1) Movies and models

(2) Individualization becomes difficult when a teacher has over
eight students to teach

(3) Peer tutoring
(4) Sophisticated approaches to evaluation and diagnosis

(5) Group lessons and/or work are ineffective because students
have a wide variety of skills and scme do not attend regularly

(6) Assignments or lessons which require a long attention span

(7) Leaving the students alonz,

Some of the things the teaéhers wished they could do or have were:
(1) Worksheets designed for business mathematics .
(2) More modern business mathematics textbooks

(3) Step-by-step answer books

(4) A more interdisciplinary approach

(5) More relevant math materials

(6) More group problem solving and/or review,

Ty



The students' opinions about mathematics. Approximately half of

the 99 studghts who were interviewed believed they had improved a little or a
lot in mathematics (see Table 27) and they mostly attributed their improvement
to individual attention, the study of a Q;riety of topics and good teaching
(see Table 28).

The data in Table 29 indicate that very few of the students who
believed they had regress;d or stayed tﬁe same in mathematics blamed the school
program or the teaching. They mostly said they weren't interesﬁed, didn't like

it or never did it.

The suggesticns for improvement givenlby 388 of the interviewed
D

students are tabulated in Table 30. The reéponsés suggest that the students
may need even more individual attention and time to spend on mathematics and

perhaps a different program and materials. However, the majority of the students

gave no suggestions®for improvement.

-

TABLE 27

STUDENTS' OPINIONS ON HOW MUCH THEY HAD IMPROVED IN THEIR MATHEMATICS

(N=98)
Opinion Number of Percentage of
Students Students
I am not as good as I used to be 13 ‘ 13.3%
I have stayed the same 31 31.6%
I have improved a little 24 24.5% -
I have improved a lot 28 28.6%
Don't know ‘ | 2 2.0%
TOTAL 98 | 1003
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TABLE 28

REASONS STUDENTS GAVE FOR IMPROVING A LITTLE OR A LOT IN THEIR MATHEMATICS

(N=S52) -
e ]
Number of Percentage of
Reason Students Students*
Individual attention 17 ' T 32.7%
Did a variety of topics 15 28.8%
Teacher explained it well £ 15.4%
Work at own pace 2 3.8%
Miscellaneous 8 15.4%
Don't know/no response/irrelevant answer 7 13.5%

- -

* Thisg-column does not ‘add to 100% since some students 7ave more than ene Teason,

_ TABLE 29
REASONS STUDENTS-GAVE FOR REGRESSING OR STAYING THE SAME IN THEIR MATHEMATICS
(N=44)
W
Reason Number of Percentage of
Students Students*

Not interested/don't like it 19 43.2%
Haven't done any 10 22.7%
Program/teacher unsuitable 5 11.4%
Not enough ;elp/individual attention 3 6.8%
Doing review work 3 6.8%
I was always good at it 3 6.8%
Miscellaneous 2 4.5%
pon't know/no response/irrelevant answer 3 6.8%

* This column does not add to 100% since some students gave more than one reason.

r~
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TABRLE 30Q
OTHER THINGS STUDENTS BELIEVED WOULD HELP THEM IMPROVE IN THEIR MATHEMATICS

' (N=98) ‘
—— - = e ——

. Number of Percentage of
Suggestion . "Students Students
More individual attention/class too large/ -

- 14 14.3%
need more than one math teacher .

Different program/better materials 12 12.2%
A different teacher ’ ‘ . 6 6.1%

" More practice : ' ’ 3 3.1s
Miscellaneous ~— . — 2 2.0%
Don't know/n& response/irrelevant response 61 ' 62.2%
TOTAL i - 28 100%

LY

v f\
-—

The results of the standardized testing. The numbers of students

who ccmpleted t7p mathematics pre-tests and_post-tests are smaller than for
the reading tests because the students resisted more. Several students said
they had not been doing mathematics or d;sliked'the tests. The pre-test grade
equiv;lent scores for the mathematics concepts and mathematics problem solving
CTBS tests are shown in Tables 31 and 32. The mean scores are approximately a
grade‘level_;ower than the vocabulary and reading comprehension mean scores,
although the range of scores is as Wide-.

TWO ét?ps invoividg staé;étical tests were taken in ofder to determiné
whethei students improve in their ;athematics as a result of attending CONTACT
schoél. First, the students who were pre-~tested were divided into two groups =~-
those who had been‘in CONTACT for less than five months and those wnho had re-
mained for five or more nonths. Means and standard deviations were calculated

-

for both CTBS mathematics tests for both groups and two-tailed t~-tests for in-

| 31}(



TABLE 31

RESULTS OF THE CTBS MATHEMATICS CONCEPTS PRE-TEST

(N=80) *
Wm »
Grade Equivalent Number of Percentaga of

Scores Students .~ Students
2.0 - 2.9 4 5.0%
3.0 ~ 3.9 3 10.08
4.0 -~ 4.9 11 : 1;.8&
5.0 - 5.9 14 17.5%
6.0 - 6.9 13 16.3& °
7.0 = 7.9 14 17.5%
8.0 - 8.9 5 6.3%
9.0 - 9.9 8 10.0%
10.0 - 10.9 2 2.5%
11.0 = 11l.9 1 1.3%
TOTAL 80 10Cs
MEAN = 6.2

* These scores are for students on the January 1978 and/or October 1978 rolls

— P R

\
\
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TABLE 32

RESULTS OF THE CTBS MATHEMATICS PROBLEM SOLVING PRE-TEST

(N=82) *Q‘

Grade Equivalent Number of Percgntage of
Scores Students Students

2.0 - 2.9 3 3.7%
3.0 - 3.9 6 7.3%
4.0 - 4.9 7 8.5%
5.0 = 5.9 11 13.4%
6.0 - 6.9 9 15 18.3%
7.0 - 7.9 9 11.0%
8.0 - 8.9 19 23.2%
2.0 - 9.9 8 9.8%
10.0 - 10.9 2 2.4%
11,0 - 11.9 2 2.4%
TOTAL 82 100%
MBEAN = 6.9

* These scores are for students on the January 1978 and/or October 1978 rolls:

Co
oy
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.depéndent samples were'dqna at the .05 level of significance to test the

hypotheses that the differences between the means are equal to zero against
the alternative hypotheses that they are different from zero.*
The means and standard deviations for the ‘mathematics concepts test

grade-equivalent scores are as follows:

Attended Less Than At%iended Five Or

. _ Five Months More Months
Number of Students 53 20
Mean 6.51 5.63
Standard Deviation ’ 1 1.95 2.22

J

While the mean of the scores for those students who had attended

r-

.CONTACT five or more months is lower than for those who had attended less than

five monthe, the difference is mof stat;stica;ly significant.
The means and standard deviations for the mathematics problem solving
test grade-equivalent scores are as follows:

Attended Less Than ' Attended Five Or

Five Months More Months
Number of Studqpts . 54 21
) Mean 7.14 6.39

Standard Deviation | - 2,01 2.5

Again, while the mean uI +.e scores for those studénts who had attended

CONTACT five or more months is lower than for those students who had attended

less thar five months, the difference is not statistically significant.

The second step involved post-testing those students who were stili

© available during April 1979 and had remained on the rolls for at least five months.

-*

* The results cannot be generalized beyond the students actually tesated.
- o .
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Thei; pre-test and post-test scores along with the amount of(change in their
scores are given in 'rables:33 and 34. Two-tailed t-tests for dependent samples
were done at the .05 level of significance to test the hypotﬁeses that the dif-
ferences between the means are equal to zero against the altérnative hypotheses
that they are different from zero.*

While the mean for the mathematics concepts post-test scores is 0.3
grade levels higher than the mean for the mathematics conceptis pre-test scores
for 12 students, the difference is not statistically signifiqant.

And, while the mean for the maghematics problem solving post-tesf
scores is 0.7 grade levels higher than the mean for the mathematics problem-
solving pre-test scores for 11 students, the difference is not statistically
significant.

Summary and Discussion

Reading and Writing. The majority of the 98 students who were in~-

terviewed felt they had improved a little or a lot in their reading and writing --
68% for reading and 72% for writing -- while attending CONTACT School.
\\ CTBS vocabulary and reading comprehension tests were used on a pre-
post basis to determine if students improved after attending CONTACT for at
least five months. For a small sample of 15 students, it was found that their
post-test reading comprehension scores were statistically higher than their pre-
test scores -- 12 of the 15 students had improved at least half a grade level.
No statistical difference was found Zor the vocabulary scores for 20 students.

No test data were availablé for writing.

It seems fair, then, to corclude that for students who remain in

CONTACT for at least five months, the School's approach to teaching dropout

students reading and perhaps writing is fairly successful. The most distjinctive

features of the approach from the teachers' point of view are:
Lo

* As befnre, the results canno~ be generalized beyond the students actually tested.

A.' 1 8 '1

o
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"I pronounce words plwvaLy now. T rnead fasten ’
now and 1 think while 1 nread."” ‘

"I couldn't read out Loud -- 1 am much betten
now. They get you to nead out Loud -~ 1 am
not agraid now."

"T am nreading hanrdenr books. 1 am thyding mone."

"T can now wnite a full page story. We do Lots
04 wuiting."

"I improved a Lot because of the jowwmnals and
ceative wiiting. 1 did a Lot of wfuwmg "

"Everyday we wrwote a jowwnal s0 1 got bwtm.
I wrwote poetry 2oo." _

"They give you the time Lo wriite -- the teachen
goes oven Lt individually."

"Because of the individual study program, 1
write on topics 1 am interested in. 1 do {in-
dependent work."

l"They helped me wniite a Letten to my mothen
gon the ginst time."

"The teacher goes over everything in great detail."
"T caught on Lo punctuation."” i"

"My teacher encowrages me to correct mistakes and
do it over. He points out my mistakes a LoZ."

"The assignments are corrected. Now I know how
not to make mistakes. 1 am shown what 1 am doding
wrong."

Mathematics

Approximately half (53%) of the 98 students interv!ewed felt they had
improved a little or a lot in mathematics while attending CONTACT.

CTBS m#thematics concepts-and mathematics problem sQlving tests were
used on a pre-post basis to determine if students improved aftfr attending

CONTACT for at least five months. No statistically Significant differences

were found.
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It seems reasonable to concludé that CONTACT is less successful in
teaching the students mathematics than it is in teaching them feﬁding and
writing. The teache?s' comments abéut and descriptions of the p;ogram are
very interesting. The program is completely individualized And at the(pre—n;ne
.;nd gradé nine levels comprises a series of worksheets which the students do
in small units; The students studying above grade nine follow the regular
Toronto Board of Education math program. Drill, memorization, encouragement,
immediate marking, review and learning one concept at a tiﬁe are the methods
they believe in. The worksheets are also designed to improve the students'
reading skills as related to math.

However, the teachers had several concerns: it is difficult to make
math interesting and relevant; it is not easy to diagnose wher; a student is
at; some students hate math and refuse all atﬁempts made by the teachers:; and,
not all teachers feel comfortable teaching high school math. /#“'

The students who felt théy had improved in mathematics (53%) attri-

buted their progress mostly to individual attention, doing a variety of topics,

and good teaching. Here are some of the positive remarks made by the students:

"The teacher was right there . -- individual attention.
Instead 0§ the btackboand the teachen wonked wcth
you."

"1 never did any mathematics in the othen bchool Here,
I am mone nelaxed and 1 do it on my own.

"I §inally got attention and Lndividuaz heﬂp.ﬁ

"1 memonized the timetables and practised fractions.
T {mproved most in neducing fractions.”

"1 'did not know algebra. Now 1 know it and am very
aneneAtad in Lt‘"

"Thc teacher explained it -- didn't say just do Lt."

"T was bethd in math when I came. T can do it Like
i nothing now. 1 undenstand it mone with the teacher's

hdp." . o " '-Sf)




The other students attributed their lack of progress to no interest,
dislike of math, not doing it, and the program or teacher. Here are some of

their remarks:

"I nefuse all help. 1 hate math. 1 have no patience
with t."

"I don't Like math. 1 have £gst interest.”

"T never had a taste for math. 1 can't understand
it. The terms are too sophisticated."”

"I didn't do &t. 1 don't need math. 1 wasn't failing
in math before." '

o "1 haven'% done any., I don't Like the system, 1t's
not organized. They need new math teachenrs."

"Only one math teacher -- not enough time."

"T didn't Like the teachen -- cowldn't explain zﬁAngA.
1 didn't Like math."

Social skills

The teachers' description of how CONTACT School helps students with

their social skills. The teachers were asked to describe how CONTACT School

attempts to help students with their social skills. 1In order to help them
structure their responses, they were asked to comment, in particularf on
(f) self-concept, (2) getting along with others, (3) self-discipline and
(4) responsiﬁility. They were also asked to talk about improvements they would
like to see with respect to the school dealing with iocial skills.and to try to
pin-point the ways_in wﬁigthONTACT is mést stuccessful.

During the two-year span of this study, CONTACT did not have a dis-
tinct program directed at tne improvement of the students' social skills. That
is, there was no course, no special time allotment devoted to the subject, or

no cafefully defined 'philoscphy the teachers could use to guide them in their

inteiactions with the students. For a couple of years at the beginning of CONTACT's

" Sv
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existence as an alternative school, they dealt with the subject for a short

while each morning (between English and mathematics) by having the students
participate in oéen discussions, role playing, sensitivity and creative exer-
cises, etc. concerning their feelings and problems. The session was referreq
to as "GROUP". This approach was aban&oned“becauée: (1) some teachers felt un-
comfortable with the approach and (2} some teachers did not want to do it
because they félt that improvement in sociﬁl skills éould not berachieved in
a vacuum or isolated from other-things.

The teachers thus described their éppfoach to the social skills area
by offering - in terms of all nine teachers interviewed -- a rather large collection
of beliefs they tried to adhere to in their attempt to help fhe students. Soﬁe

teachers felt CONTACT did a good job in this area, others thought not and others

said they didn't know. One teacher who felt they were not successful believed

’

. it was because the teachers lack motivation, interest, time and ability. Another

" said the kids don't, improve because of the gap between theory and reality. Two

other teachers believed CONTACT did very well in the area of social skills.

Self-worth. The teachers were not in agreement on how to develop a student's

self-worth. Some (probably the majority) felt that self-worth wouid improve
only as the student experienced academic Success or was able to set and achieve
goals. At least one teacher felt the academic succ;ss must be in the area of ~
basic skills. Another ﬁeacher-felt that it is more tﬁan j;st poor performance
in the basic skills thch leads to a poor self-conceét. -That teacher first con-
centrated on giving the student a feeling of belonging to the group,- after which
he pu{sued the teaching of the academic skills. Some additional ideas the

teachers had were:

- Be open and honest with the students. Mon't delude them. Praise

' them only when it is deserved.
. Y

' - Encourage the students. Let them know how and when they improve.

88



- Encourage participation in group decision making. Encourage
them to participate in the general meeting. Encourage group
discussion.

- Deal with the students as people. The staff should deal with
» the students in the same way they deal with each other.

- Try to avoid labelling the students. Let them know that low
skills do not mean tpey are stupid. Avoid competition to prove
smartness. |

- Make students be accountable and honest.
- Work individually with them.

- Force the students to make decisions. (This is difficult because
there aren't many options for these students in our society.)

- Let the students know they are "valuable" even though they may
" be doing negative things.

- Encourage a sense of collectivity -- that is, help them to realize
that their problems are not unigue. R

‘- Encourage oral and written self-expression.

- Help the students feel they have a chance to do something for
themselves.

- sinfe social problems account for mahy of their individual
problems, the students must be provided a framework for un@er—
standing their position in society.

o

Getting along with others. The teachers' comments seemed to fall

into three categoriesﬁ First, they felt the geﬂerai characteristics of the
school probabl?ﬁhelp the students'learn to get along with othetrs. The school
is small, open and relaxed. The relaxed atmoéphere, some felt, reduces the
numpber of fights the studenfs get into; while the smallness and openness means
theAstudents are "on" every minute of the day and consequently rust get aiong
just to survi&e. They also felt the school triés are instrumental in helping
the students learn to get along. Secondly, the students are homogeneous with
respect -to culture and social background and share a similar kind of commitment

to the school; if a student is obviously quite different and fails to learn to

get along, the student body may "drum"” him or her out -- it is a matter of get

' .
. '
\ 9 ’ M
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along or be ostracized. One teacher felt that this was quite typical of small
alternative schools and may, in a way, be unfortunate because of the difficulties
the new and young students experience as a consequence. Thirdly, the teachers
play an important part.: They serve as role models; that is, the students learn
to get along by watching the teachers interact with others. Also, the staff
intervene“to help the students change undesirable behavior. They confront the
students when they aren't getting along, not through a principal as qther schools
might, but as an entire staff. They monitor the students' behavior in class \\\
by leading them to see that it is important to share, to listen td others, to
respect the opinions of others, not to interrupt, to take turns, to be fair,

and not to dominate. At times, they intervene like judges or give students feed-
back on how they are relating to others in a group.

One teacher felt differently and said that the amount of leniency

within CONTACT hinders the students' chances for learning to get along with

others.

Selfi-disciplihe. Most teachers directly or indirectly referred to

the school's philosophy of individualization and working at your own rate as

that which improves the students'’ gself-discipline. The students are encouraged

td internalize the responsibility for what they learn, not to make excuses, to
think about where to place the blame if they don't learm, to make decisioﬁs about
what ég learn and to do good work. They try to make the students realize that
the teaqhers are only there to guide, help set goals, motivate and explain, and
that they cannot actually do the students' learning. A few teachers felt the
development of self-discipline goes hand=-in-hand with the development of self-
worth . One_tgachex emphasized the importance of establishing a bond with each

student.

510
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.A couple of teachers thought that the students were not developing
enough self-discipline while one teacher stated that they would only get worse
at CONTACT if they entered without self-discipline.

Responsibility. Much of what the teachers had to say about self~

discipline also applied to responsibility. One teacher commented on the few
"formal positions" at CONTACT which offer students a chance to be responsible
but added that the étructure and philosophy of the school demanded a sort of
day~to-day responsibility. Another teacher believed that the decision~-making
at the general meetings and the judiciary committee provided the students with
a framework for becéming respons;bie.*

One:- teacher felt that the students do not develop in this area because
they are not held responsible for their actions.

The teachers were asked which of "self-worth," "getting along with
others," "self-discipline," and "responsibility," the school had the most success
in helping the students. They seemed to generally agree in naming "self-worth"
and "getting along with others." One teacher felt they were least successful

in teaching the students to tolerate others. Another teacher felt that the four

areas reinforced each other; that is, if a student became more responsible, he .

probably improved in his self-worth, etc. Because of this, the different philc-~

sopnies or different appgrcaches adhered to by the various teachers, he felt,

probably helped, instead of hindered, the students' development and was probably

very realistic.

Fin ly, the teachers were aéked to describe their most affective
methods and Ezﬁsuggest ideas for improvement. The staff members were split on
their philosophies, were aware of the split and, in addition, disacreed on whether

{

the split was advantageous to- the students' development in the area of social skills.

R

* Every week there is’a General Méeting involvihg the entire school body at which

the students are involved in making decisions about discipline, in planning after-
school activities and trips, and in making recommendations on programs. Students
take turns chairing the meetings. There isf}%;c a Judiciary Committee to rmake
rulings on the conduct of students. N T

'3 L3



-

One group of teachers believed that the development of social skills should be
the "hidden agenda" of the entire program at CONTACT. These teachers talked
about the importance of the staff members being models, of allowing the students
to participate in decision making and of laying the ground-work for éérti-
cipation through the general meetings. These teachers felt the topic could
not be dealt with as a separate and distinct issue; whereas, the other teachers
favoured a course or a special session such as the "GROUP".

Some suggestions for improvehent were:

- more extra-curricular activities such as sports and music;

- more involvement with the community -- the students should
be working for half a day;

- students should be encouraged to participate more inlthe
general meetings, the judiciary committee and the newspaper:

- the school should expect more tolerance from students; and

- the curriculum should be improved.

The students' opinions about‘their social;skills. .The 98 dtudents
who were interviewed we;e.asked to raée how-CONTACT had.affécted théir self-
confidence, their ability to get along with others and their self-discipline.
The percentages of students which gave each response for eacg concegt
are shown ianable 35. The majority of the students reported that they had
improved a litﬁle or a lot in their self-confidence and ability to get along
with others -- 65% for the former and 66% for the latter. Fewer students (49%)
felt they had improved a little or a lot in their self-discipline.
As the figures in Table 36 indieate, the students who felt they had
improved in their self-confidenﬁe were most 1ikei§ to ;ttxxbute that gain fo
the relaxed and friendly étmosphere, the %feedom of expression and the attitudes
of the teachers. It is interesting to note that very few associated it with =
a sense eﬁ/égz;mplishment, even though many had reported that they had improved

in the basic academic skills. Of those who felt they had not improved, very

few blamed the school, the program or the teachers (see Table .37). and, as

82
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“TABLE 35 | c i

THE STUDENTS' OPINIONS ABOUT HOW CONTACT HAD AFFECTED THEIR SOCIAL SKILLS
(N=98)

W

Getting Along - Gelf-

Self-Confidence With Others Discipline
CONTACT has made things worse 6.1% 2.0% 11.2%
CONTACT has made no difference 27.6% 30.6% 39.8%
CONTACT has helped me a little 28.6% 25.5% 27.6%
CONTACT has helped me a lot 36.7% 40.8% 21.4%
Don't Know 1.0% 1.0% -
TCTAL 100% 100% 100%

TABLE 36

THE REASONS STUDENTS GAVE FOR IMPROVING A LITTLE COR A LOT
IN THEIR SELF-CONFIDENCE

(N=64)

Reason ] ] Number of Percentage of

Students Students¥*
Relaxed and Eriendly.atmosphere/ . 33' s1.68

freedom of expression

Teachers' attitudesétqachefs like tﬁf kids : 26 | 40.6% -
Sense of accomplishment i 7 : 10.9%
Feeling of importance/more responsibiiity 7 . 10.9%
I am better atvspeaking‘in front of a grod%__ = | | 7.8t'
I understand myself better o N 4 . o 6.3
Experience with different kinds of people ’ 2 3.1%'
Misceilaneocus 1 ) : l.6%
Don't know/no response/irzelevant;response .2 ‘ 3.1 ‘

*This column does not add to 100s since some students gave more than one reason.
: : )
Q _ . ’
‘- . "
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displayed in Table 38, very few of the 98 students interviewed had suggaséions

for improvement in that area.

By far the most frequent reason the students gave for improving in

their ability to get along with others was the small body of friendly students -

~

who had similar problems, thus making the student body seem like a family. The -

students also frequently mentioned the attitudes and characteristics of the

teachers as well as their improved understanding of human nature (themselves

and others). These results are given in Table 39. Again, as Tables 40 and

41 indicate, very few students had suggestions for improvement and very few
students blamed the school program or'teachers for their lack of improvement.
A few claimed that the characteristics of some students produced difficulties.

The students who felt they had improved in their self-discipline

(see Table 42) mostly said it was because they were encouraged to improve,

'they liked GONTACT and that the freedom promoted such development. However, the

informdti&h in Tables 43 and 44 suggesés-that a seqmeht of the student body

(about 25%) wanted more discipligep structure, challengg and preséﬁré to help

[ - -

‘ them improve in the area of self-discipline. Others felt that the school .

couldn't help and that it was up to each individual.

The Results of the Rating Scales .

1. The IOX Self-Appraisal Inventory | .

. o . . -
Usable I0X Self-Appraisal Inventory data were obtained fiaqm 96 studenEE//ﬁ\\\/’

on the January 1978 and/ér October 1978 rolls of CONTACT School. . -

Similar IOX Self-Appraisal Inventory data were also collected for " //
‘* ' i ) . . ) 4
Another study about the Toronto Board of Education "Leaving School Farly"

"(L.S.E.) students (Larter and Eason, 1978) . That studv was about fourteen and
v N -

fifteen~-year-old-students who are 1egallyvallowed (according to Ontario Regqu-
“ lacion '159/75.- Early School Leaving) to leave school undey the age of sixteen
3 ot . .
and get a job while remaiﬁing on tﬁe-schoq} rol!iqr That study also included

e -

Q ] . - . ' Co -
« . . . {' . ‘ ~. .
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o TABLE 37
REASONS STUDENTS GAVE FOR REGRESSING OR STAYING THE SAME
" IN THEIR SELF-CONFIDENCE
' (N=33)
* Number of Percentage of
Faafon Students Students*
Jﬁst not confident/haven't changed . 6 18.2%
Have always been confident 5 15.2%
I.am adjusting to school/doing basic upgrading 4 12.1s
Teachers/program unsuitable T 4 12.1%
’ Atmosphere too agressive 2 6.1%
Discipline probleas/kids in trouble 2 6.1s
I
Miscellaneous BK\\ 9.1%

Don't know/no responge/irrelevant response 12 36.4%

— [ [ - . - -—

*This column does nat add to 100% since some students gave mors than one reason.

4

- ‘_ TABLE 38

. SUGGESTIONS STUDENTS GAVE FOR IMPROVING THEIR SELF-CONFIDENCE

(N=98)

jmer et P ot

* , Different kind of teaching g 8.2%
(more .discussion, more individualization),

Mofﬁ'gpudent_effort . 7 _ ' 7.1%

More structured program ‘ - 5 S.it

More discipline ' 2 2.0%
g éyprova academic ability 2 2.0%

‘Miscellaneous - s 1 1.0s

Don't know/po response/irrelevant rvesponse 73 | 74.5%
/  TOTAL | - | 98 1008

b
1}
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TABLE 39
v
THE REASONS STUDENTS GAVE FOR IMPROVING A LITTLE OR A LOT
IN THEIR ABILITY TO GET ALONG WITH OTHERS
(N=65)

W‘

Number of Percentage of
Students Students*

-

Reason

Students are friendly/few in number/ 40 61.5%
like a family/have similar problems » ’
Teachers are friendly/don't power-trip/ _
care/are concerned/are like people/go 17 26.2%
by first names ) .

Understand self and others hetter/not

shy now/don't fight now/learned to 12 18.5%
communicate
Atmosphere 'is open/no rush/no pressure 8 12.3%
Freedom of expression 'é 9.2%
hiscellaneous/irrelevant response | 9 13.8%
No responsel : 13 20.0%

* This column does not add to 100% since some students gave more than one reason.

TABLE 40

THE REASONS STUDENTS GAVE FOR REGRESSING OR STAYING THE SAME
IN THEIR ABILITY TO GET ALCLG WITH OTHERS

(N=32)
Raason Number of  Percentage of
Students Students*

Always got along before 11 : 34.4%
Students are strange/weird/immature/bad

. ' 7 . 21.9%

influence/secretive/on drugs . ‘ .

I am a loner ; - 4 _ o 12.5%
I have my own friends outside school ' - -3 ' 9.4%
Teachers are bad/swear e 2 e 6.3%
Miscellaneous - - 4 ! - 12.5%
Don't know/no response . _ s 15.6%

-

* This column dcesg-not add to 100§,singe some students gave more thafi one Yeason.

. '96;

R ]
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TABLE 4l

SUGGESTIONS STUDENTS GAVE FOR IMPROVING THEIR ABILITY
TO GET ALONG WITH OTHERS
¢ (N=98)

1)

Number of Percentage of

Suggestion Students Students*
More discipline/structure 7 7.1%

(fighting, dope, attendance) )
Students' at+itudes/efforts/lifestyle/

intolerance/gossiping shculd be changed 7 7.1%
Teachers' attitudes/efforts/lifestvle

should be changed 3 " 3.1%
More field trips/camps z 2.0%
Miscellaneous 2 2.0%
Nothing o 3 3.1%

Don't know/no response/irrelevant response 78 79.6%

‘\ »

* This column does not add to 100% since a few students gave more than one
suggestion.

TABLE 42
THE REASONS STUDENTS GAVE FOR IMPROVING A4 LITTLE OR A LOT
IN THEIR SELF-DISCIPLINE ~
(N=43) )
Number of Percentace of
Reason Students Stucdents?*

Encouraged to imprcve attendance/

punctualityv/effort 14 29.2%
o . ‘-':"v. -
Freedom ?r;ngs self-dicscipline and 12 25 04
responsibility
Likes CONTACT _

(individual program, teachers) 11 22.9%
Comes from individual, not school | 5 10.4%
Miscellaneous 5 10.4%
No respcnse | 3 6.3%

Q7

* This column.Zoces nct add to 1008 since a few students gave more than one reascn.
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TABLE 43

THE REASONS STUDENTS GAVE FOR REGRESSING OR STAYING THE SAME
. IN THEIR SELF-DISCIPLINE
(N=50)

Reason Number of Percentage of

Students Students
No pressure/challenge/discipline/

Structu;e/deadlines 13 26.0%
It is up to the individual | 7 - 14.0%
I was okay.before 5 10.0%
Unstable homelife 2 4.0%
I am a lost cause 2 4.0%
I dislike the school 2 4.0%
Miscellanecus | 3 6.0%
Don't know/no response/irréievant response 16 32.0%
TOTAL . _ 50 100%

TABLE 44

SUGGESTIONS STUDENTS GAVE FOR IMPROVING THEIR SELF-DISCIPLINE

(N=98)
s estion Number of Percentage of
) ugges Students Students*

More discipline/structure/strictness : 23 23.5%
More motivation/positive reinforcement/

. 6 6.1%
understanding
1t is up to the individual 6 6..%
Miscellaneous : 9 9.2%
Nothirg - 5 ] 5.1%
Don't know/no response/irrelevant response 53 54.1%

* This column dces not add to 100% since some students gave more than one raason.
i

98
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a control group of randomly selected regular grade nine studénts. There were
103 L.S.E. students‘and 100 control students.

The means and standard deviations for the four self-concept subscales
ar.d the total score for the CONTACT students, the L.S.E.:udents and the

" control students are shown in Table 45.

TABLE 45

MEANS AND STANDARD DEVIATIONS ON THE SELF-APPRAISAL INVENTORY FOR THE
CONTACT STUCENTS, THE L.S.E. STUDENTS AND THE CONTROL STUDENTS

CONTACT L.S.E. Control

Scale . Students Students Students
(N=96) (N=103) (N=100)
* o
Family - mean 11.35%» 13.29 15.04
standard deviation 4 .95 3.87 3.36
". .t
Peer - mean 12.74** 14.33 - 13.86
standard dewviation 3.50 3.22 3.95
School - mean 11.76*= 8.97* 12.40
standard dewviation 4.09 3.91 4.15
General - mean 14.05 14.35 14.75
standard deviation 3.89 3.30 3.73
» »
Total = mean 49,91 50.94 56.05
- standard deviation 12.02 10.13 11.99

* The mean is significantly different from the mean for the control group
(p £ .09).

** The mean for the CONTACT students is significantly different from the
mean for the L.S.E. students (p < .09) i

¢
L] - -

Five t-tests were previously perforﬁed (Larter and Eason, 1978) to
test the hypotheses that the differences between the five sets of means for
the L.S.E. students and the control students were equal to zero against the

alternative hypotheses that they were different from zero. The hypotheses were

.

tested at the .05 level of significance. The hypothesis that the difference

<

between the means was equal to zero was rejected for the total self-concept

39
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scale, the family sel!iconcept subscale and the schqpl self;concept subscale.
The t-tests were two-tailed but an examination of the means revealed the
L
direction of the significant differences. The L.S:£. students had-significantly
-~
’t lower self-concept total scores, Significantly lower family self—con*E?t scores,
and significantly lower school self-concept scores than the control students.

Similarly, for this study, five t-tescs were performed to test the .
hypotheses that the differencec between the five sets of means of the CONTACT
students and the control students were equal tb zero against the alternative
hypotheses th;% they were different from zero. The hypotheses was tested at
the .05 }eVel of significance. The hypothesis that the difference between the
means was equal to zero was rejected for the total self-concept scale, the
family self-concept subscale and the peer self-concept g dgcale. Aﬁ inspection
of the means revealed that the CONTACT students had significantly lower self-
concept total scores, significantly lower family self—conce;:N;Ebres and signi=-
ficantly lower peer sélf-concept scoreslthan the contrél student;.

Finally, another éet of five t-tests were performed to test the
hypothesas that the differences between the five sets of means of the CONTACT
studenté and the L.S.E. students were equal to zero against the alternative hy-
potheses.that they were different from zero. The hypothesis was rejected for
the family, peer and school subscales. An inspection of the means revealed
that the CONTACT students had significantly lower famlly and é;er self~concept
scores and 51gn1f1cantly higher school self-concept scores than the L.S.E.

"~ students.

It appeafs,;then, that both the CONTACT students and the L.S.E. students

have lower self—COnceﬁgs than regular grade nine students. Both are lower on )

v

the dimension of family, the CONTACT students being evem .ower than the L.S5.E.

*

students. The L.S.E. students who have left school to work are lower on the .

ERIC | - i | -
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school dimension: whereas, the”CONfACT students who have chosen to continue
their schooling are the same on the dimension of schooling as tﬁe regular

students. The CONTACT students are lower on the peer dimension than both the

~
W

L.S.E. students and the control students. @
CONTACT students feel less capable, significant, successful and
worthy with respect to family and peers.

Two steps invelving statistical tests were taken in order to determine

X

whether students improve in their self-concept as a result of attending CONTACT A

School. First, the students who were pre-tested were divided into two groups --
those who had been in TONTACT for less than five months and those who had re-
mained ?or five or more months. Means and standard deviations were calculated
for the total scores and the four subscale scoreg for both groups and two-

tailed t-tests for indep .ndent samples were done at the .05 level of significance

to test the hypotheses that the differences between the means are equal to zero

. o

against the alternative hypotheses that they are different from zero.*

The means and standard deviations are shown in Table 46. While the

' means for thOSeﬁftudents who had attended CONTACT for five or more months are
f \
':! slightly higher than for those students who had remained for less than five
months, the differences are not statistically significant.

The second step involved post-testing those studemts who were still
A"

available during April 1979 and had remained on the rolls for at least five

;

months. The-means and standard deviations are shown in Table 47. Two-tailed

[}
-

t-tests for dependent samples {(using difference séores) were done at the .05
level of significance to test the hypotheses that differences between the means
" are equal to zero against the alternative hypotheses that they are different

from. zero.** None of the means are statistically different. That is, there

* The results cannot be generalized beyond the students actually tested.

** The results cannot be generalized beyond the students actually tested.

1ny




TABLE 46 .

MEANS AND STANDARD DEVIATIONS ON THE SELF-APPRAISAL INVENTORY FOR STUDENTS WHO
HAD BEEN ENROLLED IN CONTACT FOR LESS THAN FIVE MONTHS AND FOR STUDENTS WHO
HAD BEEN ENROLLED FOR FIVE OR MORE MONTHS*

Students Who Attended  Students Who Attended

Scale Less Than Five Months Five Or More Months

(N = 73) (N = 23)
Family- - mean 10.85 12.96
- standard deviation 4,71 5.44

Peer - mean . 12.55 13.35

- standard deviation . 3.47 3.6lf/
School - mean 11.67 12.04
- standard deviation 4.0¢ 4.28
General - mean . 13.78 14 .91
- standard deviation 3.64 ’ 4.56
TOTAL - mean : 48,85 ' 53.26

- standard deviaticn - 11.18 , 14.11

* There are no significant differsnces between the means of the two groups (p < .05).

TABLE 47
MEANS AND-STANDARD DEVIATIONS ON THE SELF~-APPRAISAL INVENTCRY FOR STUDENTS WHO
° WERE PRE~TESTED AND POST-TESTED (N = 22)*

X
— e — e r——-r —

Scale Pre-Test Post-Test
_‘-_-_-_';

ramily - mean 11.82 ©13.27

- standard deviation _ 4.49 4.65

Peér' - mean : 13.05 13.23

’ - standard deviation 3.12 4.36
School - mean ) 12.91 11.73

- standard deviation 4.00 3.53

General - mean ’ 14.59 14.05

- standard deviation 3.29 3.535

TOTAL - mean ' 52.36 52.27

o ~ standard deviaticn 9,52 11.77
Q * There are no significant differences between the pre-test and post-test means

(p < .05).

, - - 1Nno
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is no evidence that the group of 22 students had changed in their‘gllf-concept "

as a result of atfending CONTACT for at least five months.

These findings suggest that the students' self-concepts as ﬁéasured
by the IOX Self—Apprglsal Inventory do not change either for the betéer or for
the worse while they remain at CONTACT. Thét‘is, they contﬁnue to have feelings
of unworthiness about family and peers and their feelings about themselves as
related to school remain as high as those of the cortrol students and higher .

than those of the L.S.E. students who have left school.

2. The Teachers' Ratings of the Students' Social Skills

The teachers rated 76 of the students on the October 1978 rolls on
their social skills; 21 of those students were rated again during the spring
of 1979. The instrument is shown in Appendix M and <he method used tdﬁihlculate
the students' scores is described cn page 34.

Two steps involving statis?}cal tests were taken to determine whether
students ch;nge in their social skills as a result of attending CONTACT School.
First, the students who were pre-rated were divided into two groups -- those
who had attended CONTACT for five or more months and those who had attended for
_less than five months. Means and standard deviations for the students' scores
Qere calculated as follows:

Attended Less Than Attended Five Cr

-

Five Months More Months
Number of StudentS. .cceveee.. . 43 33
MEAN ... virreannneanneseaeeea. 113.68 115.51
Standard deviation. .c.cceeeeee. 12.85 12,12 .

A two-tailed t-test for independent samples was performed to test the

hypothesis that the difference between the means is equal to zero against the

:alternative hypothesis that it is different from zero. The hypothesis which was

tested at the .05 level of significance was not rejected. That is, the teachers

1y :
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raﬁed both“groﬁps of students much the same on their social skills (The re-
sults may not be generalized beyond the students rated) .

Secondly, a t-test for dependent sampies was ﬂérfornmd to test the
hypothesis that the difference between the means for the pre-ratings of 21
students and the post-ratings is equal to_zer§ against the alté;naﬁivé £ypo-
thesis that it is different from zero. The pre-ratings, post-ratings gnd change
in ratings for the 21 students are giQén in Table 48 along with the means and
standard deviations. The hypothesis which was tested at the .05 level of signi~
ficance was rejected. An examination of the means reveals that'épe post-ratings
are lower than the pré-ratings. That is, for these 21 students, the teachers
rated them lower on their social skills during the spring of 1979 than they had
during the fall of 1978. However, the reliability of this result can be questioeed.
Since seven of the eight‘teachers rated the students during the fall and only
four did so during the spring, the changé in the ratings may be due to the dif-
ference in the nuﬁber of teachers who part‘kipated and not dug to a change in

‘

the students.

Summary and Discussion

A number of variables rather lopsely categorized under the heading of
"socigl skills" were investigated. The variable of "self-worth" (also referred
to as self-concept, self-confidence and self-appraisal) was probably most thor-
oughly investigated. The other variables investigated were "gettiﬁq along with
others," "self-discipline".and "responsibility."

_The data from the IOX Self-Appraisal Inventory in&&patgd that CONTACT
students score lower in termé of self—concepé than a control group of regular

grade nine students and that the lower scores are due to their feelings about

family and peers and not to their feelings about their scholastic endeavors.

-
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TABLE 48 [ 2

TEACHERS' RATINGS OF STUDENTS' SOCIAL SKILLS:
PRE-RATINGS , POST~RATINGS AND CHANGE

v (N=21)
Pre~Rating Post-Rating
Student (Fall, 1978) - (Spring, 1979)  —range
a 117.2 121.3 +4.1
b "100.5 102.5 +2.0
c 118.5 119.4 +0,9
a 96.0 - 96.5 +0.5
e 116.0 116.0 0.0
£ 101.7 99.9 -1.8;
g 110.8. 108.6 2.2
h 125.3 © 120.8 -4.5
i 114.0 108.2 -3.8
j 121.0 114.3 -6.7
X 98.2 : 91.5 -6.7
1 105.2 97.5 -1.7
m 95.7 86.5 -9.2
n 126.5 116 .0 -10.5
o ) 133.7 - 122.2 -1%.5
" op T 106.8 94.7 -12.1 .
q 121.0 107.5 -13.5
r 137.0 ‘ 122.0 -15.0
s 126.6 111.6 - =15,0
t 137.0 119.5 -17.5
u 113.0 87.5 -25.3
MEAN 115.3 107.8 -7.5
. L)
TANDARD DEVIATION 13.0 11.9 ’ '

e

¢

The IOX data also indicated that some students 32id not change in their

self-appraisals either for the better or worse as a result of attending CCONTACT
lfor'at least five months. These test results tie in rather interestingly with
the opinions of the students and teachers. About half of the teachers and 65%

. of the stucdents felt that CONT@CT helped students to imprové their self-concept.
While the teachers could not agree as to whether or not improveﬁent was to be
achieved through academic success, the students who felt they had improved were
mbre Iikely to attribute that improvement to the relaxed and friendly‘atmosphere,

freedom of expression and teachers' attitudes than to a sense of accomplishment.

Q. o . .lf)FS
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These findings strongly suggeét that CONTACT stude;ts have low self-

con&epts because of family and peer relationships and that their self-concepts
do not improve as a result of attending-CONmAJi'for at least five months (the
opinions of the students tended to be'a bit more positive than thg tgst data).
While it is difficult for.a school to do much in thé area of famil& self-éoncept,
perhaps ; school such as CONTACT could do more in thg aréa of}geer sélf-concept.

Opinions were collected.about the ability of tHe students "to get a-

long with others." ' About half of the teacheré‘i'h 66% of the students reported

that CONTACT helped students to get along with others. The students who felt

they had improved in their ability to get along with others attributed it mostly

to the friendliness of students and teachers. The-teachers felt any improvement

was a result of the small, open and relaxed atmosphere, the homogeneity of
student characteristics and the monitoring on the part of the teachers.
It seeﬁs, then, that the CONTACT students need special help in the

areas of family.and peer relationships and that CONTACT $chool, because of its

-

size, atmosphere, homogenelty of student population and teachers' attitydes; has
the potential to help the students in the area of peer relationships. However,

the test data and the opinions of the teachers and students suggest that the

potential has not been fully realized, possibly because some of the staff have

emphasized academic success as the way to improve self-concept. Here are some

selected and interesting quotations from students who felt CONTACT had helped:

"1 had no 6uend5 in the other schools. 1 have Lots now.".

"ALL the students ane friendly here. On the girst day,
1 thought no one would Like me; but, everyone did &ike me."”

oy feel betten. 1 talk 2o evenyone Ain the school. Eveny-
one herne 44 a frniend og mine."

oy

"The students are in the same position as 1 am and we are
all nelaxed and we get along well together." '

K 1% L
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" "The teachers are friends rather than‘authoaéty figures.”

"The teachers help with problems -- just you and them --
they help a Lot. My head wasn't straight. Now 1 feel -
good." "

"They helped me make a Lot of friends. 1¢ is too strict
in othen schools -- everyone L8 on to themselves."

"I had a complex at the ofd schooi -- everyone falked
about me. At CONTACT, eveaybody is togethen.”

"1 can werk withéut being teased or bothened -- 1 used
Lo get uptight in other schools."

"1 am getting over my phobia of people. 1T can £et my
feelings flow. 1 can express mysely.”

Less information was collected in the study to evaluate the concepts _
of "self-discipline"” and "responsibility." . That information was in the form

of teacher and student opinions. Approximately half of the students (49%) be-

\

lieved their self-discipline had improved at CONTACT. Those who felt they had

improved attributed it to teacher encouragement, their liking for CONTACT and

-

the freedom. However, a number of students felt they needed more strycture,
pressure, challenge, or, strictness to improve. These data Qtrongly suggest ;hat
there are two types of/stuéents -- these who need the freedom to develop self-
discipline and responsibility and ghose who need to be prgssured and challenged.
Since the philosophy of the school, as described by the teachers, is to allow
the students to proceed at théir own rate, approach the teachers when the§ re-""'

quire assistance, to select materials they are interested in-and to internalize

the responsibility for their progresi* it seems rédasonable to conclude-that the’
'A ’ L. ‘ L. d

students who need structure and external discipline will experience -considerable

difficulty at CONTACT. .

Here are some.comments from the students who felt their self-discipline
e®
had improved: ‘

"I Like coming here and 1 make sure T ke up at 7:00."

T am more willing Lo do things on my oun because .T do not
| Like to be told what to do." L0
o ’ .

- ‘-
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. "14 you want caedits, you have t0-be there. 14 48 up Lo you."

"My work is now on time -- 1 work on my own time. 1T get it
done easdlen." ‘ : ,

Mdhen it {8 up to me, T do it. When 1 have controf, 1 feel
mone encouraged to complete things."

"My self-discipline has improved a Lot because 1 can wink at
my own pace and set my own deadlines.”

And, here are some comments from students who felt that their self-

discipline had not improved: ' L

"T am 15 minutes Late everyday. 1 used to be £at: often but
have become wonse because they don't mind and don't say anything."

"They should yell at the kids more to get more discipline.”

"The work gets too easy. 1 didn't feel Like coming 4n or doing
it. The teacher wouldn't help."

' "1 slacked up on my work. The teacherns don't keep on top 04
you. Thene is no principal to be strnict. VYou can do anything
you want."

"They could use a Little more structure because some kids can't
handle 4it."

"It is a personal thing; but, 1 think teachers could pust students
. a bit mone."

Finally, the resulgs of having the teachers rate the students on
30 items covering, in particular, the concepts oﬁ getting along with others
and requnsibili#y reinforced the conclusion that CONTACT has expefienced limited
success in helping the students with their social skills. It is possible to
identify two reasons for the limited sucéess: (1) Some students will not or
can not learn self:;iscipline and responsibility in aufxeg.atmosphere, and
(2) the low self-concepts of the students regarding their peer relationships

L ]

has nat been fully understood and considered in the school program.

1ng
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Neither the respondehts to the fiist survey to determine the needs
of dropout students nor thg staff of CONTACT School had a fuiiy'devuloped de-
finition of "life skills.”™ Lacking such a definition, the investigators
identified several fitting themes which were frequently mentioned by the survey
respondents and staff and loosely grouped them under the heading of "life
skills" in order fo érovide a foé;é for the evaluation. The themes were: ,
(1) citizens' rights, (2) social issues, (3) knowledge of coﬁﬁunity. (4) know-

ledge of future educational and occupational possibilities. and (5) leazning

to leirn or study indrpendently.

The Teachers' Description of How CONTACT School Helps Students with Life Skills.

1. Citizens' rights. The teachers specified several aspects of the

CONTACT School program which'they felt helped the students become more know-
ledgeable about citizens' righﬁs. First, it is built into the curriculum.
Two courses, in particular, offered in the afternoon three (cr four) week
blocks -- a law course and a consumer education course -- include a lot of
material related ;o citizens' rights. The law course deals with such things as
the rights of tenants; the rigﬁts of citizens w;th respect té search warrants,
police arrests, lawyers, etc.; the rights of students; the rights of young
people: the rights of workers:; the‘rights of senior citizens; etc. The couxrse
pays gonsidsyable attention to "streét law." It provides the students.with a
¥ -
chance to become familiar with legal aid centres and the courts. The consumer
education course attempts to make the students ﬁske aware of their rights as
a consumer ahd to introduce tﬁem to a vgriety of strategies and agencies they

[

might use to protect themselves or assert their rights.

Ay
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In addition to the activities associated with these two courses,
the weekly speakers' heur.introduces the students to a variety of guests
(citizens) and their oﬁinions, experierces and attitudes.

Finally, ﬁ?g general meetllﬁ provides the students with a chancs to
learn how citizens may make decisions in a democratic setting hy actually pro-
viding them with the experiences of.votiﬁg, abstaining, chairing the meeting, etc.

2. Social Issues. The teachers f:lt that. CONTACT probably expends

more energy in helping students become aware of social issues than most regular
. L4

high schools. First, the curriculum offers several credit courses which com-

prise a wide range of topics such as sexuality, family planning, health, native

-

peagle, women's rights, labor, workers' rights, the ;conomy, politics, racism

and multiculéurism. Second, the speakers' ﬁour provides'thq,students a chance

to listen to, question and iqteract with people deeply involved with the vgrious

social issues. People from different cﬁltures, homosgxuals, prostitutes, re-

presentatives from women's groups. policemen, social workers, doctors,/}abo;-

representatives and manynothers have spoken to the students. A couple of teachers
-

emphasized that they try to build on the knowledge, feelings and opinions of

the students as they are when they enter CONTACT. Another teacher pointed out

“that CONTACT does not attempt to influence the students' attitudes or to bias

them in any way, but simply attempﬁs to make them more aware of the socia} issues.

Many of the teachers keep in close touch with the daily happenings of the com-

munity(and try to incorperate the related social‘issues into the English program.

Also, on several occasions,cthe students have become ;Avolved wiﬁh protests,

fasts, ticket selling, etc.\associated with éarticular social issues. (For

example, they protested teacher firings at the Toronto Board of Education and

received newspaper coverage.)

3. Knowledge of Community. CONTACT tries very hard to increase the

students' knowledge of the community through a community studies program (course).

‘ - 1io - o
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The program conéists of regular classes, field trips, contributions ffom
speakers and an opportunity to do voluateer work in local community agencies.
They study the needs and services of the community and are encouraged not only
to use the community for their own benefit, but-to give back to the ;ommunity.
The field trips to museums; libraries; a;t galleriés; markets; courts; health,

legal and family planning clinics;‘recreational areas; etc. are designed to

_ make the students more familiar with and appreciative of the resources of the

community. The studenté have given back to the community by working on a wvolun-
teer basis at such places as Woodgreen Community Centre, Harbourfront, day care
centres; etc. They have been involved with various community events such as

the Cabbagetown Festival and have become acquginted with such things as the
local community business association., |

4. Knowledge of Future Educational and Occupational Possibilities.

One CONTACT teacher has a pafticular interest in helping the students know about
educational and job possibilities. He has developed a credit course called
"Post Secondary Education" and has made it available to senior students. This
té;cher felt that one of the best tﬁings-a school could do for students is to
bombard theﬁ with options. Another teacher commented on how "turned-off" the
students are with respect to sorting out their future options and how they must
be forced to consider various educational and occupational possibilities. The
Post Secondary Education course requires that students visit various educational
institutions such as other high schools, community calleges and universit.ies.

It introduces the students to such things as the independent studies course at
Waterléo, the transitional yéar program at the Univers%ty of foronto and corres-
pondence courses. Provincial job folders and educétional brochures are made
available to the students; They are taught how to look for jobs, develop resumes

and encouraged to keep in touch.

°

11}




-104-

. In addition to the course, teachers felt that the conmunity studies
prograﬁ'and the speakers' hour probably helped'the students become more aware
of the options available to them.
S. Learning to Learn or Study Independently. Some teachers felt that

/

it is extremely important the students learn to learn or study independently and

constantly try to encourage the students to teach themselves and to discourage
them from thinking they need a teacher to learn. Other teachers seemed to feel
that little could be done in this area, because most of the students lack the

desire to study independently and don't value learning. One teacher felt it

was much more important to help the students obtain job skills.

The teachers volunteered very few other comments on this topic.
ap

Of these five topics grouped under "life skllfﬁ," the teachers generally
felt that CONTACT helped students most with "eitizens' rights," "social issues,"
and "knowledge of community" and did not do a good job with "future education.
and occupational possibilities." They tended not to comment on "learning to
learn or study independently."” "

Many of the teachers made qualifying comments about CONTACT's success
in. the area of "life skills." They felt that CONTACT was probably successful
in developing the students' knowledge about life skills end that the stugents
would probably say they had learned a lot of new ideas; but, they wondered
whether the students had developed the attitudes which would enable them to gain
control of their lives. That is, were the stuﬁents using the ideas or was there
a transfer of the knowledge to their everyday lives? Some teachers felt that
CONTACT could do more to éuafantee the'hse of the knowledge by having the students
start that use while still in school.

Oane teacher doubted the value of.teaching "life skills" in school.

Another teacher commented on how “"turned off"™ the students were about considering

their future and that it was thus very difficult to help them with future

I 1.&[.,
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educational and occupational possibilities. And, another tdacher thought that
helping the students with "life skills" was very difficult because most of the
students were not at the level where they had developed a social consc¢ience or
concern about the community.

On the other hand, one teacher felt that it is very important that
such students know their rights and that it must be part of the curriculum.

One teacher felt that the teaching of "life skills" is most successful when it

[

is related closely to the students' perscnal problems. And, another teacher
suggested that the topics related to life skills could be successfully used as
an introduction to the more academic areas.

mhe teachers offared a number of suggestions for improving the way
CONTACT helps students in the area of "life skills":

- Need more money for travel, guest speakers, materials, etc.

- Need to provide more concrete, positive ways tc improve self --
sometimes the speakers' hour is too heavy, negative and one~sided.

- Need to provide more follow=-up. The students need tc use their
learning at their own level.

- Need to provide more job-related, community-reizated activities
(sometimes city by-laws, etc. make it difficult to do work in
the community).

- More structure is needed.

- Students should be more involved with the community. In many
ways, attending CONTACT is an escape from the hassles of the
community. They should be more than just a part of the community,
they should be helping to support the community.

- Citizens' rights could be better dealt with by having the
students become more involved with .the democracy of the school.

- The general meeting is too large for every student to learn

“ . debating skills, chairing skills, etc. The general meeting is
also weak in teaching how a democracy works because the students
realize 'they have no real power.

-~ To improve students' knowledge of future educational and job ‘
opportunities, the school needs a scout to search out all
possibilities.

- Need a definite time period each week when the school will go
out into the community ("outreach") or the community will come
into the school ("inreach"). "Outreach" should be work experience
as well as volunteer work. "In*eachl rgrla bring people from the
community in to teach skills.
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The Students' Opinions About Life Skills

G
The 98 students who were interviewed were asked to rate how much they

had learned in life skills in the four areas of citizens' rights, social issues,
knowledge-of community and knowledge of future educational and occupational
opportunities. They were asked to choose one of three ratings:

(1) I haven't learned anything
(2) I have learned a little

(3) I have learned a lot
They were also asked to state whether or not CONTACT had helped them to learn
to gtudy independently.

A< shown iq Table 49, 86% of the students felt they had legrned a
little or a lot about citizens' fights; while 79%, 67% and 60% gave those two
responses for social issues,-knowledge of community and knowledge of future
educationai and occupational opportunities respectively.'

Approximately 8ls of the students felt that CONTACT had helped them
learn to study independently. |

Table 50 shows what the students felt they had learned in the area
of citizens' rights.- The'liét is extensive and much of the material would have
been 1e§33?d as a result of the students taking the law course. 7Table 51 in-
dicatgs that the majority of the students coﬁld think of nothing el«e they would
like ;o learnhin the area of citizens;'rights, although a few suggested govern-
ment, politics andjléw.

Table 52 indicates what the students felt they had learned about
social issues. They most frequently mentioned t6pics related to sexuality,
racism, women's rights, unemployment and consumerism. As exhibited in Table 53,
over three-quarters of the stuéents did not name anything else they would like

v

to learn about social skills, 114
14
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TABLE 49

STUDENTS' OPINIONS OF HOW MUCH THEY HAD LEARNED UNDER
THE HEADING OF LIFE SKILLS (N = 98)

____—————-————————__—__,———————=~# - e}

Knowledge of Future

o

Students' Citizens' Sécial Knowledqé of Edhecational and
Resgponses Rights Issues Community - Occupational Opportunities
P
I.haven't learned ~
anything 13.3% 21.4% 32.7% 35.8% x\_ut:
I have learned a . ’
little 28.6% 34.7% 33.7% 34.7%
I have learned a - .
lot 57.1% 43.9% 33.7% 25.5%
Don't know/
no response 1.0% - -— 1.0%
. ..’
TABLE 50 a,»j? &

THE STUDENTS' OPINIONS OF WHAT THEY HAD LEARNED
RIGHTS (N = 84)

IN THE AREA OF CITIZENS'

Students'
Opinions

Number of
Students

Percentage of
Students =

How to deal with police/lawyers/

probation officers (arrest procedures,

rights)

Protests (reasons, procedures)

Laws/ street law

31

30

28

PeoPle'é rights (Indians, tenants, young
people, women, senior citizens, students,
immigrants, etc.)

Government/politics

Strikes

Court

Miscellaneous (pensions, Qelfare,
drugs, etc.)

Can't remember

23
19

10

19

. 3
115
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i

36 - 9%:‘.5.
35.7%

33.3%

27.4%
22.6%
11.9%

2.4%

22.6%
3.6%

* This column does not add to 100% since jome students gave more than one

response.
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TABLE 51

THINGS STUDENTS WOULD LIKE TO LEARN IN THE AREA
OF CITIZENS' RIGHTS (N = 98)

.

ot R
Government/politics 11 11.2%
Law/street law/court 1l c 11.2%
Peoples' rights 5 | 5.1% ]
How to deal with police 5 S.1s
Everything 3 | 3.1% .
Nothing/no response/don't know 65 66.3%

* Thig cclumn does not add to 100% since a few students mentioned more than
one topic.

-

The students who felt they had learned something about the community
(67%) were most likely to list’museums, the Sc;ence Centre, art galleries and
social and health ser&ices. over 80% could think of nothing else they would
like to learn (see Tables 54 and 55).

The students who felt they had dlearned something about future educa-~
tionai and occupational opportunities (60%) were more likely, as suggested by
thevmaterial in Table 56, to say they had learned about job opportunities than

educational opportunities. And, Table 57 indicates that approximately 50% of

the students would like to learn more about their future opportunities, parti-
N\

| cularly their future occupational opportunities. These students would like to

learn how to find jobs, prepare for specific jobs and learn what. jobs are avail-

able. A few qanted work experience while in school.

114
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TABLE 52 -

THE STUDENTS OPINIONS OF WHAT THEY HAD LEARNED ABOUT SOCIAL ISSUES (N = 77)

S ——
Students' Number of Percentage of
Opinions Students ' Students*

Sexuality (homosexuality, prejudice, abortion,

femily planning) , 52 67.5%

Rac.ism 32 - 41.6%

: Womens' Rights ' - 30 . 39.0%
Unemployment : 25 32.5%
Consumerism 21 27.3%

Sociology _ 6 7.8%
Miscellaneous 5 6.5%

No response 7 9.1%

* This column does not add to 100% since several students gave more than one
response,

{ \
TABLE 53

THINGS STUDENTS WOULD LIKE TO LEARN ABOUT SOCIAL ISSUES (N = 98)

-

'Topic Number of Percentage of
Students | Students*
Womens' Rights | . 8 8.2%
Everything - 5.1%
Unemployment 4 4.1%

« Sociology i | 4 o 4.1%
Racism . i .2 | 2.0%
Sexu;lity .‘ * 1l 1.0%
Psychology 1 1.0%

" Current Events 1 1.0%
Nothing/ro response/don't know 75 76.5%
Q * This column does not add to 1008 since a few studenés gave mcre than one
EBJ(; response. )

117 |
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TABLE 54

THE THINGS STUDENTS HAD LEARNED ABCUT THE COMMUNITY (N = 66)

W -

Item Number of Percentage of
Students Students*

Museums 21 31.8%
Science Centre 17 25.8%
Art Galleries 13 19.7s
Social and Health Services 7 10.6%
Planetarium 3 4.5%
Library 2 . 3.0%
Queen's Park 2 YUo3.0%
Inner City Angels 2 3.0%
Toronto Tours 2 3.0%
Shopping Centres 1 1.5%
Regent Park Community 1 1.5%
Ontario Place 1 1.5%
Pioneer village 1 1.5%
Police Station 1 1.5%
Cultures 1 1.5%
School Farm 1 1.5%
Nuclear Plant 1 1.5%
Kensington Market 1 1.5%
Harbour Front 1 1.5%
Music/Theatres 1 1.5%
Courts 1 1.5%
Lots of places 2 J.0%
Miscellaneous 6 9.1%
Irrelevant response 2 3.0%

* This col mn does nof add to 100%

response.

b

since some students gave more than

one
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TABLE 55

THINGS STUDENTS WOULD LIKE TO LEARN ABOUT THE COMMUNITY (N = 98)

i Item ' Number of Percentage of

k2 Students Students*
Community Services- 4 4.1%
History of Toronto 3 3.1
Multiculturism 2 2.0%
Music Shops 2 2.0%
Community places/activities 2 2.0%
City Government 1l 1.0%
Museum 1l 1.0%
Art Gallery 1 1.08
Planetarium 1 1.0%
Zoo 1l 1.0%
Parks 1l 1.0s
mre ; 3 3 01\
No respense/nothing/don't Know 80 8l.6%n

* This column does not add to 100% since a few students gave more than one

response.
TABLE 56
THE THINGS STUDENTS HAD LEARNED ABOUT FUTURE
ECUCATICNAL AND JOB OPPORTUNITIZS (N = 59)
It Number of Fercentage of
en Scudents Students*
How to find a job/keep a job 32 " 54.2%
Information about other schools/ colleges/
universities/correspondence courses, etc. 20 33.9%
Education and background necessary for
specific jobs 17 28.8%
Transistional Year Program 2 . 3.4
Information about supplements, granis, etc. 1 1.7%
Miscellaneous _ 4 6.8%
Irrelevant answer 4 6.8%
No response ' 10 16.9%

* This column does not add to 100% since a few students gave more than
one response.
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TABLE 57

THINGS STUDENTS WOULD LIXE TO LEARM ABOUT FUTURE
~ EDUCATIONAL AND JOB OPPORTUNITIES (N = 98)

Number of Percentage of

Ltem ) Students Students*
How to find a job/keep a job

(aptitudes, skills) N 27 27.6%
Reality about employment/what's

available ' 7 7.1%
Information about cther schools/ )
colleges/universities/correspondence .

courses, etc. 7 7.1%
Education and background necessary

for specific jobs 6 6.1%
Work experience/career exploration S 5.1%
Miscellaneous ‘ 2 2.0%
Irrelevant 1 1.0%
No response/don't know/nothing S1 52.0%

* This colurn does not add to l00% since some students gave more than one
response.

7¢ is interesting to compare these findings with those of a rocent
research studf of students' attitudes to work and unemployment (Larter,
FitzGerald and Friendly, 1979). That study found that the majority of 975
students from all Toronto secondary schools agreed with the following nine
statements:

(1) Schools should teach students about unemplcyment.

(2) 5chools.should teach students how the economy functions.
(3) Schools should teach students how to act in the work world.
(4) Schools should help students find jobs.

(5) Schools should teach students how to hold down a job.

(6) Schools should teach students about their rights in the
working world.

(7) Schools should have work expcrieﬁfenprograms.
Y




-113-

(8) Schools should teach students how to get jobs.

(9) Schodls should make sure that students have the skills
needed for the working world

-

The majority of the students who felt they had learned to své;; in-
e .
dependently felt it was due to the indiviwual attention, concern, trust and

encouragement from the teachers. A few who said they had not learned to study

independently talked of the need for more structure and discipline. See Tables

58 and 59.

[}

The Results of the Life Skills_guestionnaiég

The Life Skills Questionnaire (Appendix N) was devised to determine
whether the students improve cognitively with tespect to life skills’as a re-.
sult of attending CONTACT School. Such a questionnaire, of course, can give
no indication of whether the students' attitudes change or whether they'are
making use of their knowledge in their everydéy li‘7es. The questionnaire was l
constructed by the inQestlgators only after several students and the teachers
had been interviewed wfth the intention of ensuring that the questions reflected
the program of the school as closely as possible. Naturally, the quegﬁions
which were finally included (in consultation with the teachers) are only a
small sample of things the students might learn in the area of life skills while
at CONTACT. The bulk of the questions related to citizens' rights, soqial
issues andpknowledge of community. The scoring procedures have been ‘described
on page 35.

~

Two steps involving statistical tests were taken to determine whether

‘studenés change in their knowledge of life skills as a result of attending

CONTAUT School. First, the students who were pre-tested were dsvided into two
groups -— those who had attended CONTACT for five or more months and those who
¢ .

had attended for less than five months. Means and stardard deviations for

the students' scores were calculated as follows:

12y °
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TABLE 58

COMMENTS FROM STUDENTS WHO FELT THEY HAD LEARNED
TO STUDY INDEPENDENTLY (N = 79)

]
Number of ' Percentage of

Comment Students Students
Due to individual attention/conceérn/

trust/encouragement from teachers 34 43.0%
Due to increased interest/ -

self-confidence 12 15.2%

' . ,"

Studentg first misuse freedon,

then learn to be serious 2 2.5%
Irrelevant response 7 8.9%
No response 24 30.4%
TOTAL ' | 79 100%

TABLE 59

COMMENTS FROM STUDENTS WHO FELT THEY HAD NOT LEARNED
TO STUDY INDEPENDENTLY (N = 17)

- —————
——

comment: ymber of | Teccemtie of
School needs more structure/ .
discipline/strictness 6 35.3%
I already could study independently - 3 17.6%
v Tt is up to the student 2 ‘11.8\‘
' Irrelgvant response ' 2 11.8%
" No response N 4 } 23.5%
TOTAL ' 17. 100%

. ﬁEJ » ' ' v
3 ¥'

-
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Attended lLess Than Attended Five Or

o Five Months More Months
Number of Students.......... . 26 19
MBAN...orerecencrnnnacstonss 19.75 25.97
Standard deviation.......... 7.26 | 10.59

/

A two-tailed t-test for independent samples was performed to test the hypo-
' ” Al

. L \
thesis that the difference between the means is equal to zero against the al-

ternative hypothesis that it is different from zero. The hypothesis which was
tested at the .05 lev®l of significance was r;jected. That is, the students
who had remained in CONTACT for five or qoré months scored significantly higher
on a qué%tionnaire abougllife skills than the students who had attended for less

than five months.
Fd

-

Secondly,.a t-test for dependent saﬁpleq.was performéd to test the
hypothesis that tﬂe difference between the means for the pre-test scores and
the post-test scores for 20 students is equal to zero againsé the alternative
hypothesis thag it is @ifferent ffam’zero. The pre-test scores, the post-test
scoreé.and the Ehange in scores for 20 students are givén in Table 60 along
wiFh the means and‘standard déviations. The h&potheqis whioh was tested at

the .05 level of ‘significance was not_rejected. That is, the mean of the post-.

test scores is statistically the same as the mean for the ore-test scores.

Summary and Discugsion

L

CONTACT appears tb be successful in hélping the students become more
knowledgeable about (1) citizens: rights, (2) social igsues, and (3) the com-
munity. The teachers' and students'’ gpinions.énd some of the results of the
testing suppéft this conclusion. While the students may‘become'horelknowledgeable-A
about such things, the teachers were not sure and this evaluat;on did not at-
tempt to determine whether that knowledge is used by the students to qaip bette;
control of';heir livaslbr,'in other words, whethei.tﬁe khowledge becomes a Yiable

"life skill." Héte is a éample ce;\ sitive comments from the' students:

. | 123

%
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TABLE 60

STUDENTS' PRE-TEST AND POST-TEST SCORES ON THE LIFE

SKILLS QUESTIONNAIRE (N=20)

————— e T —————
——p—— e e —————— —————————lire—

Student Pre-Test Post-Test .Change
Score Score
a 22.0 31.0 +9.0
b 25.0 32.5 +7.5
c. 18.5 25.5 +7.0
d 9.5 14.0 +4.5
e 19.5 23.5 +4.0
4 19.5 23.0 +3.5
g N 10.0 12.5 +2.5
h' 23.5 25.5 +2.0
i 30.0 32.0 +2.0
3 32.5 33.5 +1.0
k 29.5 30.0 +0.5
1l 29.5 29.0 ~0.5
m 24.5 23.5 -1.0
n - 19.0 17.5 -1.5
o _30.0 28.0 -2.0
p 16.0 - 11.5 -4.5
q 23.5 17.5 -6.0
r 44.5 38.0 -6.5
s 33.0 25.0 -8.0
t 15.5 6.5 -9.0
MEAN 23.5 24.2 + .67
STANDARD DEVIATION 8.7 8.1
/
T~ .,
,-\
{ 97

*»
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"1 Lea/med about the postal stnike."
"1 Leanned that ginls and guys can do the same wonk."

"T went to a Lot of places -- we visited buildings and then .
discussed them." , |

"T Learned abput agencies that help kids. 1 Learned about
V.D. centres and the ant gallery." :

"T Learned about Mgm and the taw. 1 Rearned about nights
T had no Lidea about.”

"T know a Lot more of what is going on in the wontd."

"T Learned about the Science Centre. We went to plays."

" Learned to get involved with the politics of the school.”
"T Learned about advertising, prices and packaging." |
"1 took a Law cournse and attended a murder trial."

~ "I am up-to-date on the activities in Toronto. We visited
Kensington Market." ’

.
"T Leaned a Lot about Indian nights. 1 protested at Hydrno."
"1 Leaned about family planning and my rights with pofice."”

"T Learned how the Toronto Board of Education runs and how
Lo protest.”

"The speakers helped me see the 'inside' of MQA "

"I interviewed some bums on the calmu abou,t ‘unemployment. 1
Learned about racism in Africa."”

"I Learwned what o do 4§ 1T am evicted by a Landford."

"CONTACT i& one 04 the best schools 50& Leaning about government
and politics."

"T took a few healtl courses.”
"1 Learnmed how to choose a doctonr."

"I Leaned how to deal with police. Everything has been really
interesting. 1 nemember everything."

125
[Kc

Aruitoxt provided by Eic:
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The credit courses, the speakers' hour, the general maeﬁing, the*schoql
field trips, and the involvement with social issues and the community are the
primary ways in which CONTACT school increases the students' knowledge of
citizens' rights, social issues and community. |

Fewer students (although still the majority) felt they had learned
something abouﬁ future educatidnal and occupational opportunities. They ;ere
more likely to say they’had learned about job opportuniﬁies than.about educa-
tional opportunities even though CONTACT offered a credit course called "Post
Secondary Education."” And, when asked what else they would like to ;earn, they
were more 1ike1y to suggest job opportunities than educational opportunities.

Here are some comments from students who felt they had learned something about

future educational and job opportunities at CONTACT:

"T Leamed how to apply fon a factory fob."

"1 gearned about photography as a profession.”

"1 Leawned about the independent Aiudy course at Watertoo."
"My teachens gave me places to get a job."

"The Centre wonken got boys and ginks fobs agter school.”

"1 pearned about the axmed forces and the thansitional year
program at the University of Toronto."

"] Learned where to get a job."

"1 Learned about Manpower and various youth empLoyment services.”
"T Learmed about other alternative schools.” |

"I Learned that trades are betten gon money."

"Theé t&ﬂh to you about how o get into other schools."

"The teacher told me exactly what T needed for auté mechanics."
And, here is a sample of comments from students who felt they would

like to learn more about job opportunities:

126
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*T would Like to Leawn how 2o £iLL out an application, how to
impress an employer, and how 2o §ind a good job with good pay."

"T would Like to know different things women can do."
"I'd Like to Lean how to pauent' mysel§ jon. a fob."

"1t is8 harnd 2o get a job. The.y Ah.auLd teach you how to get
fobs. They Ahode Leach you abeut job agencies.”

"TI'd Like to know the neality about fobs and unemployment.”

"The school should have on-thé- fob thwaining and some couwrses
on how to wonk on the fob."

"T would Like to §ind out what Lype 04 fob 1 can do."”
. Approximately 81% of the students felt that CONTACT had helped them

learn to study independently. Here are a few typical comments:

"Definitely. 1 am doing nothing but wonking on my own now.
T was never able to work on my own at the othen Achoot "

"The teacher doun’t preach and Acane. you, It he&pA a Lot."
"They tell you to do it by yourself."

"After kids misuse their independen. »., they become more sernious --
they fLeamn from thein mistakes -- 4. i a good way to Lean."

"Yes, because Lt 48 democratic. You are not forced 20 wonrk,
Zherefore you Learn Lo do Lt." ‘

"The feacherns trust you 2o do things."

"Othen schools aren't gree enough to allow students Lo experiment
with different styles of Learning.”

"Yes, 1 took an independent study course.”
"Yes, 1 don't have to keep up with othens.”

"Yes, they hz&ped me do things on my owm. T used to think 1 was
dumb but not anymone."” '

"Yes, they help Lo Aw.t yau §inst., They give you courage and will
power -- then you can do it on your own."

"They explain it and then you work on your own -- you can go back
6on. help."

The teachers made very few comments about learning to learn or study

— independently.

EKC | " 127
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Democratic and Reiaxing'ntqosphera

The respondents to the original survey to detérmine the needs of
dropout students provided a number of suggestions which the investigators chose
to loosely group under a heading of "democratic and relaxing atmosphere.”

~ Freedom of student expression

- Students' share in decisicn-making and formulation of rules
- Discipline and structure

- Less bureaucracy

- Good teacher-pupil relationships

- Freedom of mobility

The Teachers' Opinions about the Atmosphere

1. Freedom of Student Expression. The teachers were in full agreement that

the students have the freedom to express themselves at CONTACT. They cited
the éeneral meetings, the group meetings, the open physical.setting and the
attitudes of the teachers as those aspects of CONTACT which most allow for

freedom of stude;t expression.

While one teacher felt that students who end up at CONTACT are ones
who may not have fit into the regular schools because they were too ready to
express their opinions, others felt that they learned to exprecs tbeir opinions
as a result of the freedom to do so at CONTACT.

Another teacher felt that-a'few students might be intimidated by
those students who are highly verbal but negative and destrugtive.

2. Students' share in decision-making and formulation of ruies. The teachers’
domments and feelings on this topic were extremely difficult to summarize.
However, the majority of the teachers felt that, strictly speaking, CONTACT

is not run democratically by the students. That is, the students have no

constitutional power. They may.use the general meetings and group meetings

to discuss issues and formulate recommendations, but the staff make all the

; ' 12g
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final policy decisions.* This state of affairs is the result of a number of

factors. First, there is very little room for the students to make decisions

L)

about the school program. Since the school offers a program at levels 4 and 5,
the teachers must keep c;ntrol of it and conform to the Ontarioc Ministry of
Education and'Toron;o Board of Education guidelines. In'addition to the quide-
lines, the number of decisions to be made about the program are further limited
by the skills of the taachers (for example, the teachers could not agree to
offer help on all languages the students might elect to study) and by the
facilities of the school (for example, there are no science laboratdries).
Secondly, several of the teachers felt that it is essential the taachers hﬁve
the ultimate responsibility and be able to veto any absurd demands the students
make and that students such as those who enter CONTACT probably need some form
of external control and guidance. Third, many studenﬁs are not interested in
making decisions which affect the entire school and tend to have no sense of
political commitment. While the overall set up and rules of the school were
p;rtially determined by CONTACT's first students five years ago, the prefent
stude;ts tend to accept it as it is and have no concept of or interest in
changing fundamental rules. They are more likely to be interested in making
smaller day-to-day decisions such as whether smoking should be allowed in the
washrooms. A fourth fgctor which limits the ability of CONTACT to function

in a fully .democratic manner is that the new students simply lagk the technical
skills to make it work and that one of the purpoées of the general meeting

is to teach them how to participatg in and run a meeting democraticélly. If

the school were to function solely as a result of the decisions and policies

made (in a so-called democratic fashion) at the general meetings, all would

probably fall apart because so. much energy and time is needed to teach the

* During the second year of the study, a student representative had a vote at
the staff meetings. .9§) . , .

n -
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. students the proper skills and ;o lead thﬁu té becoma more awarerot the
nature of political maehingry. A couple of teachers commented on h&w the
students could probably exercise a great deal moéé power at CONTACT, but that
very few fully grasp the idea that it might be possible 6: learn enough skills

to make it possible.

There is another side to thispstory which ;s fascinatipq and indicates
that the power at CONTACT is, in reality, very subtly defined and delicately
balanced. First, the staff allow the students the option of not participatinq
in any part of the program they dislike. For example, if they dislike the
teaching styie of a particular teacher in a particular course, they will simply
stay home. As one teacher put it, the students have the ultimate power‘because
they can walk out. Secondly, the teachers can expect trouble and protest if the
students perceive that they are not being listened to or that their recommendations
are not being considered. and, as documented in the preceding section, the
students are given a great deal of freedom to express their opinions at the
group meetings and the general meeting as well as being able to make presentations
to the staff meeting. 1In other words, the students expect to and get to say a
lot. Third, the students have some choice about the courses they will, take and
the teachers with whom they will take them. The chance to make %uch a choice occurs
every three (or four) weeks when the courses change. Fourth, some real decisions
such as where to'go on field trxips are made through the mechanism of the general
meeting. Fifth,.the school is small and this enables the students to make #nd
put into operation a ngmber of informal rules. And, finally, the judiciary
committee which is made up of a representative from each class makes and im-

_Plements rules throuéh which the students“may discipline each other .and even

the teachers (although,'ﬁhe teachers may override the dgcisions).
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3. Diécipline and Structure. The teachers differed considerably in their
opinions about discipline and structure and realized that they Aiffered. Some
teachers felt that there'sﬁould be moré discipline and stfﬁct?re. 6ne teacher
eléborated by giving the example that students should be required to stay in
their own areas until break. An&thex teacher who felt there should be more
discipline noted that increﬁsinq discipline and structure wouldn't work unless
the SChOOl‘WaS able to offer ;he students a more non-academic program composed
of more life-skills studies. A third teacher felt the rules of the school

o ,
should be enforced (and added that they probably were), but was 5oncerned that
the responsibility was too likely to‘fall on the shoulders of certain teachers
who then become known as discipl&narians while the other teachers become known
as "free teachers." And a fourth teacher was unsure what thé others meant by
discipline and structure, but felt it was easiest to teach ,in a traditional
structured environment.

Other teachers did not believe in imposing external discipline and
structure on the studénts. One teacher who b;lieved this said that it would
only prevent the development of the students' self-discipline. This teacher
felt that, ideally, each student should ve allowed to develop his own personal
structure which may or may not iqclude teacher(s), try it out, and then develop
a new structure if and when it became desirable. .Such an arrangement would
probably mean that the teachers wou;d have to timetable or structure themselves
in a different way. Another teacher felg that the sqhool tended to be non-
structhreg and that such an arrangement should not be sacrificed even if the
-students did no work. A third ﬁeache; was sure that most of the things the
students do, such as wandering arcund, are not an infringement on othgr students’
rights and that they should be free to do as they wish and will eventually do

]

something useful when they see the need for it.
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Various teachers speculated on what the students want. One teacher
felt that as the students become more mature, they will begin to find the free
atmosphere too upsetting and disturbing, while the immﬁture students will find
the atmosphere not free enough. Another teacher explained that the students
want freedom and structure at the same time. They want structure with humanity
and unoppressive and helpful 1limits. Another teacher was concerned that the
students complain no matter what the atmosphere is. A fourth teacher felt that
when the students ask for more discipline, they are really asking for a quiet
environment.

A couple of -eachers describeé how the school's program differs in
the morning and afternoon. In the morning, the students can only do English
andlmathematics, but have a great deal of freedom, nonstructure énd individu-
alization within those courses. In the afternoon, they can choose from among
sevgral courses, but the teachers present those courses in a more structured
traditional teacher-centered fashion. Perhaps, they added, some teachers and
studeﬁts prefer the morning arranqpment while other teachers and stﬁdents
prefer the afternoon arrangement.

4. Less Bureaucracy. Five of the nine teachers interviewed felt there was

less bureaucracy at CONTACT than at regular schools. A couple of teachers re-
marked, though, that the bureaucracy which does exist in CON;ACT is closer to
the teachers and more unavoidable than that in req&lar schools. Another couple
of the teachors nbted that the school is frustrated by the bureaucracy from
the Toronto Boatd of Education and that teachers are more aware of-the board
thaﬁ they might e if they were in a regular school.

However, 'wo teachers felt that there was as much, if not more,

bureaucracy at CONTACT than in regular schools. These two teachers also be-

lieved that bureaucracy is very necessaj? to keep a school such as CONTACT, ™
79 |

-
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vhich offers many alternatives, running smoothly and efficiently. One teacher
seemed to be saying that democracy necessitates bureaucracy.

5. Good teacher-pupil relationship. Six of the nine teachers interviewed

felt that the teacher-pupil relationship at CONTACT is good. The other three
said it depends on the teacher or on ; particular combination of teacher and
student. They mentioned the favorable student-teacher ratio, the mutual respect
and the freedom of expression as factors contributing to the good relationship.
The teachers treat the students as people and the students show their appreci-
ation which in return makes the teachers feel good. One teacher said it is \,
most important to create a bond‘with a student and to do nothing which might "
break it. Another teacher mentioned how rewarding it is to hear a student
say, "You are the ffkst teacher who has helped me."

One teacher seemed a little discouraged about the pupil-teacher re-
lationship and felt it could be improved if the teachers we?e better matched

in terms of socio=-economic background.

6. Freedom of mobility. The students move around CONTACT School a lot during

class time.
The teachers did not agree on whether or not the students reglly have
that right and some teéchers felt it should be discouraged as much as possible.
The school's open plan architecture and smallness probably contribute

a lot to the amount of mobility.

7. Suggestions for improvement. The teachers offered very few suggestions
for improvement related to the topics in this section. They were:
- Students become tense when they are doing things they don't
like. Therefore, the school should provide more active, con-

crete things for the students to do.

- Each teacher should decide what atmosphere he/she wants @nd
stick to it. ‘
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~ Every teacher should“take responsibility for discipline.

~ The staff should concoct issues for the students to get in-
volved in.

- School staff should prioritize objectives and then make de~
cisions on methods (e.g., the objectives of the general
meeting) .

~ The school should establish its own integrity and stop being
dictated to.by Ministry requirements for credits and diplomas.
This would allow the school to operate in a truly democratic
fashion and creativity would explode. Students should know
what all the options are and be able to follow through on
their own choices, then teachers and experts in the field
should judge whether they had obtained the skills and maturity
needed at a certain level.

The Students' Opinions

The 98 students who were interviewed were asked how they felt
about expressing their opinions in CONTACT. As Table 61 indicates, the
majority or 65% felt’very free or free most of the time, while only 7% felt
very restricted or restricted most of the time. The students were also asked
to identify the occasions when they felt restricted. Their responses are
given in Table 62. Many gave no response, but some said they restricted them-
selves, felt restricted in group situations, or felt restricted when not in-
cluded for some reason. Very few said.that the teachers restricted them from
expressing their opinions.

Close to 25% of the students felt they had a great deal of say in
making &ecisions add rules concerning CONTACT. The rest or the majority felt
they had none, a little or some say. (See Table 63). And, when asked to

”

suggest improvements, 2ls felt the studentg should have more say or equalitf,

while 8% felt they had too much say. Many seemed quite satisfied with the

situation as it exists at CONTACT. "Their responses are gdiven in Table 6&.
Next, the ;tudents were asked about the relationship between the

teachers and students at CONTACT. As displayed in Table 65, 65% described
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< TABLE 61

HOW STUDENTS FEEL ABOUT EXPRESSING THEIR OPINIONS IN CONTACT (N = 98)

—— — P X, —
— — ——

Feelings About Number of Percentage of
Expressing Opinions _ Students Students
Very restricted 2 2.0%
Restricted most of the time 5 .9.1% | , -
Sometimes free/sometimes restricted 27 : 27.6%
Free most of the time 30 ‘ 30.6%
Very free , 34 34.7%
TOTAL _ ' 98 100%
TABLE 62

THE OCCASIONS WHEN STUDENTS FEEL RESTRICTED
IN EXPRESSING THEIR OPINIONS (N = 98)

—eeeee e

— ————

r'

Occasiagns When N 1mber of Percentage of
Restricted Students Students*
— - 1
;' ;
I resirict myself/I prefer to listen 11 11.2% p
In/mg tings/groups 10 10.2%

When [ am rejected/not included/

disagreed with/labelled/accused 9 9.2%
With‘the teacher 6 6.1%
Whean am not knowledgeable 6 6.1%
In a new situation 3 3.0%
Whed‘I am depressed 2 2.08 ‘
Miscellaneous 4 4.1% .
No response/don't know _ 5k ' 52.0%

* This column does not add to 100% since some students gave more than one
response. )
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TABLE 63

THE AMOUNT OF SAY STUDENTS HAVE IN, MAKING DECISIONS AND
RULES CONCERNING CDNTA"P(N = ‘98Y

W ‘

Number of ' Percentage of
The Amount of Say Students ~ Students
‘ -
None ' 12 12.28 ¢
A little ) 25 25.5%
Some n 37 37.8%
i
A great deal 23 .. 23.5%
No response 1 1.0%
TOTAL 98 ° “ 100%

I3

TABLE 64

THE IMPROVEMENTS STUDENTS FEL% COULD BE MADE IN THE AMOUNT OF SAY
THEY HAVE IN MAKING DECISIONS AND RULES IN CONTACT (N"= 98)

e e

Imorovements Numbe~ of Percentage of
e ‘ Students Students*
Felt they nad a "great deal" of say/ )

No improvement suggested ' 23 23.5%
Alright the way it is 21 21.4%
Students should have more say/equality 21 21.4%

More structuré/more control/students
have too much say . 8 ) 8.2%

Students think they hiVé rontrol, but

teachers have it 6 6.1%
Teachers should listen more 2 2.0%
Students should attend meetings ! 2 2.0%
Miscellanepus 9 9.2v .
No response "9 9.2%

. * This column does not add to 1l00% since some students §ave more than one:
response,
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TABLE 65
STUDENTS OPINIONS ABOUT THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN CONTACT (N = 98) :

The Rslationship bhetween Number of Percentage of

Teachers and Studnn;s Studan:s Students
pooffl 4 4.1%
o.y./nog bad ] 25 25.5%
Zpbd 32 32.7%

xcellent 32 32.7%
NO response : S _ S.1%
TOTAL | 98 100%

the relationship as good or excellent, while only 4% described it as poor.
Those who described the relationship as good or excellent were asked to say .
why (see Table 66). The students obviously give the teachers a great deal of
credit for the quality of the relationshib. Those students who félt the re-
lationship was 0.K./not bad, were most likely to say it varied with or depended
on certain people or particular situations.

The majocrity of the students (63%) reported that they usually felt re-
laxed at CONTACT or felt relaxed all the time. Only 9% reported that they
usually felt tense or felt tense all the time. These findings are shown in
Tabie 67. They were also agked to identify what made them feel relaxed and/or
tense ~-- solﬂTtSlo 68 for the responses. They were most likely to say the frae,
open atmosphere where they can worklat their own paéo made them feel relaxed,
while instances of tension wers mostly associated with other students' behaviour.

While the majority of the student; (56%) felt that the amount of

movement allowed aroupd CONTACT during class time is about right, a substantial
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TABLE 66

THE REASONS THE STUDENTS FELT THE RELATIONSHIP BETWEEN' THE TEACHERS
AND STUDENTS IS GOOD OR EXCELLENT (N = 64)

e e ———— i

Number of Percentage of

Reason Students Students*
Teachers are helpful/understanding/ * )
respectful/friendly/committed/earthy 51 79.7%
There is communication/understanding/

openness/freedom 23 35.9%
Teachers sccialize/go on‘trips/use

first names 9 14.1%
Miscellaneous 4 6.3%

* This column does not add to 100% since some students gave more than one
response.

TABLE 67

<.,
THE AMOUNT OF TENSION/RELAXATION STUDENTS FEEL WHEN
THEY 7.RE AT CONTACT (N = 98)

Amount of Number of , Percentage of
Tension/Relaxation sStudents Students
Tense all the time 1l 1.0%
Usually tense 8 8.2%
Sometimes relaxed/sometimes tense 27 27.6%
Usually relaxed 37 37.8%
Relaxed all the time 25 25.5%
TOTAL . 98 100%

"
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number or 37% felt there is too much and said it is distracting, felt that the
teachers‘should.be stricter or claimed the students take advantage. See Tables
69 and 70.

Finally, the students were asked what they thought about the amount
of discipline and structure at CONTART. The majority (58%) described it as
being about right, but another 28% said it is too little. Of those who felt
it is too little, most felt the teachers should be stricter and a few felt

the students need more self-discipline. See Tables 71 and 72.

s“ ’ ’ v

L
TABLE 68 )

\

_~" STUDENTS' OPINIONS ABOUT WHAT MAKES THEM FEEL
TENSE/RELAXED AT CONTACT (N = 98)

- — e — m

.. Number of Percentage of
Oplﬁ:on ‘Students Students*
RELAXED
- atmosphere (free, open, work at

own pace) 46 46.9%
~ teachers (not svrict, understanding) 14 14.3%
- students (friendly, group feeling) 13 13.3%
- other 4 4.1%
TENSE
- when students are silly/violent/

high/unpredictable 18 18.4%

- when teachers exert pressure/
power-trip 9 9.2%

- whan I have difficulty learming or .
9.2%

complaeting work 9
- in new situations 2 2.0%
- phy;ical surrounding is noisy/hot 2 2.0%
. = other 5 5.1%

4

* This column does not add to 1008 since some students gave more than one
response.
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TABLE €9

STUDENTS' OPINIONS ABOUT THE AMOUNT. OF MOVEMENT ALLOWED AROUND CONTACT
DURING CLASS TIME (N = 98)

cpnion et I
Too little ' 6 | 6.18
It's about right 55 56.1%
Too much ‘ 36 36.7%
No response _ | - 1 1.0%
TOTAL . 98 100%

TABLE 70

COMMENTS FROM STUDENTS WHO FEEL THERE IS TOO MUCH MOVEMENT ALLOWED AROUND
CONTACT DURING CLASS TIME (N = 36)

Number of Percentage of

' Comment Students Students

It is distracting/disturbing 18 50.0%

Students take advantage/teachers should

Abe stricter 13 36.1%

Miscellaneous 4 11.1s

No response 1 2.8%

TOTAL | 36 100%
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TABLE 71 . .

STUDENTS' OPINIONS ABOUT THE AMOUNT OF DISCIPLINE AND
STRUCTURE IN CONTACT (N = 98)

Number of Percantage of
Opinion students Studants
Too little 27 27.6%
It's about right 57 58.2%
Too much 5 5.1%
No response o 9 9.2%
TOTAL 98 100%
TABLE 72

COMMENTS FROM STUDENTS WHO FEEL THERE IS TOO LITTLE DISCIPLINE
AND STRUCTUBE IN CONTACT (N = 27)

comment Number of Percentage of
Students Students*

Teachers aren't strict enough

(behaviour, attendance) 17 63.0%

Students need more self-discipline 8 29.6%

Need more structured program 3 11.1%

Miscellaneous 3 11.1%

* This column does not add to 100% since some students gave more than one
comment.

-
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Summary and Digcussion

The students are free to express their opinions at CONTACT. All the
teachers and the majority of the students felt this to be true. The teachers
cited the general meetings, the group meetings, the open physical setting and
the attitudes of the teachers as those aspects of CONTACT which mostiallow for

¢ :
freedom of student expression.

The relationship between the students and teachers at CONTACT was
defined by the majority of both as good or excellent. A few teachers and
students weré somewhat more cautious and said it depended on either the indi-
viduals or the situations involved. The teachers mentioned the favorable student-
teacher ratio, the mutual respect and the freedom of expressidn as factors which

contribute to the good relationship. The students gave the teachers a great deal

of the credit. Here are some typical positive comments from the students:

"They talk ELike youn griends.”
"We have mutual nespect and the same rights.”

"1t (8 person to person rather than authonity figure
to poon Little student."

"o talk and express ideas greely."

"Teachens talk Like people -- you don't have to watch
what you say -- 4t's gooa."

"Everybody gets along with teachens. It 4is one bdg
happy family."

"Teachers are nice and gain."”

"The classes are smatl. You get more attention and
vou get to know teachens."

"o get together on what we want to do. At other schools,
the teachers tell you what to do.”

The majority of the students (63%) reported that they usually

felt relaxed at CONTACT or felt relaxed all the time. Only 9% reported that
L1
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they usually felt tense or felt tense all the time. Hera are some comments from

those who reported- feeling relaxed:

"We can ude the phone when we Like.”

# "The general atmosphere 48 good ~- there 48 nothing bad
happening. The kids are really nice. The teachers are
not down youn back."

"Everyone hnows everyone else -- no strangerns."

"It 48 a free atmosphere. No one is uptight. The people
create the relaxed feeling. Only very occasionally does
a student's uptight feeling spread to othenrs."

"Everyone knows everyone. You can work on your oum. You
can talk if you want to."

"Everyone L8 kinder."

"No demands.”

"The Lasses are small and Less structured.”
"You can talk and have coffee."”

"CONTACT 48 not Like a trhaining camp."

The students move around CONTACT School a lot during class time.
However, about half of the teachers and close to 40% of the students felt there
is too much movement. The teachers reported the school's open plan architecture
and smallness as contributing a gréat deal to the amount of movement. Here are

a few comments from those students who felt there is too much movement:

"It {8 neally distunbing. They should keep students in
class, but 4t {8 harnd in that the philosophical position
0f the school says they should be §ree.”

"The hids come in Late, get coffee, come back when they
want. This needs to be corrected.”

"Students sometimes take advantage of Lt."
"1t is hard to work.”

"1L {8 sometimes disinacting when T am bty-éug to con-
centrate on my reading." .
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And, some comments from students who felt the amount of movement

is about right.

/ "T¢ you want to work, there is alwajs a quiet place.”
"The teachers always know where the kids are.” )
"It doesn't affect me." |

"It heeps you intenested if you can take short breahs.
Vou feel refreshed if you can go outsdide for 10 minutes."

"Who wants o 84t without moving? 1t doesn't distunb.”
"You can go out to the washroom anytime. That's great.”

Both students and teachers were divided in their opinions about the
amount of discipline and structure in CONTACT. While the majority of students
(58%) thought the amount of discipline and structure is about right, a smaller,
but substantial number (28%), believed there is too little. Most of those who

4

believe there is too little suggested that the teachers should take the respon-
sibility for correcting the situation. The following are some guotations from
the students which represent both points of view:

'oudt not enough discipline for these kids. Teachert

just want to be 'Mr. Nice Guy' all The time -- the

hids wouldn't Like them if they weren't nice -- they' re

afraid." .

"The kids break the nules all the time. There 48 no

principal -- maybe it would help. There should be a

head 04 the school -- a principal for sure.”

"CONTACT shoutd be more structuwred. The students should
care mone for the school and help keep it 4in shape.”

"The rules make sense.”

: "It {s about night. Being forced to do things is awful --
W . I havte ‘Lto" N

"o won't have too many aules. Those that we have aren't
that bu"{. "

-
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"Some students can't handle other schools. There is
no pushing here. We are treated more Like adulits -
than children; this makes you behave Like a young
adult. 1 Like how it is nun. There should be more
schools Like it -- more kids would stay 4in school.
My friends are surprised how great it 48, Visitons
came with me and couldn't believe it -- they wish
there was a school Like this available to them --
they wene’ from out of town and in a straight, sLTif{f
school.”
"We have centain restrictions, but still enjoy Eibenrty."
"There 44 no way a teacher can force a kid -- can only
help him see why he {8 'hypen' ete. CONTACT does .
help hids see these things."
The teachers' ideas about disc%pline and structure varied greatly; the
reader should refer back to pages 123-4 for a review of some of those ideas.
CONTACT School is not run democratically by the students. The st&dents
are free to express.their opinions in a variety of settings and tc make recom-
mendations to the teachers, but all major policy decisions are made by the
teachers. The majority of the students seem to be aware that this is the case.
since 75% reported that they have none, a little or seme say in making decisions
and rules concerning CONTACT. And, interestingly enough, only 21% felt they
should have more say or equality. CONTACT seems to have established a delicate
balance; the teachers have the ultimate power, but the students expect to express
their opinions freely and to have the teachers listen in earnest to what they
say./ The students are also allowed to practise decision making with small issues
" at the group meetings and general meeting and to practise rule making in the
judiciary committee. One teacher summed it up as follows:
"The Atudenti,have a Lot of power in this school. 1t is
good. They make use of some and should make use of
more. But, the stadf make the policy decisdions. 14§
something wonks and meets people's needs, everyone 44
happy. There is no need for concean about govenment.
The only need {8 to ensure that that kind of system

0 mintains itself and is not tuwned into another system
whicH serves selfish ends.”
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Here are a few comments from the students:

"T don't care about having a say. The §inal nules
are made by the teachers.” |

"The students have power on neasonable things. The teachenrs
have the Last word. The arrangement (s 0.K."

"You ane Led to believe you have a say, but the teachens
have the §inal say. 1t depends on the topic as to whether
the teachers on students have the say."

"The staff has the ginal say when trips are taken and when
duwgs are involved, ete. The kids can determine the kinds
0f uips. 1 am happy with the amount of say." .

"The majonity of students nule, but the teachers can over-
ale. T wouldn't suggest any changes. 1 think it 48
0.K. the way {t 48."

"The students can speak at the teachers' meetings. The
staff have the final say. I 44 okay."

"1t is alright the way it is. The teachers have the say."

"1 am afraid of being kicked out. T don't make use of
the say T have."

nStudents should have more say about courdes -- {t's thein
education, 40 they should have a say."

"The teachers make all the decisions. There is not the
democracy an altewnative school should have.”

[1¢
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Individualization and ?lcxibilitx _ .

The Teachers' Comments about Individualization

The mornihg program at CONTACT consisting of English and mathematics
is completely individualized. The students work at their own level, at their
own pace, in their own style and choose their own topics and materials. The
teachers attempt to respond in terms of gﬁidanée, teaching and evaluation to
each studént individually.' As one teacher put it, "I am dealing with twenty
different mathematics programs in my class."” Such an individualized program
does not exist in the afternoon. While the students are free to choose which
of several courses they wish to take in the afternoon for each three (or four)
week block, the courses are presented to a graup of stu@ents and are much more
traditional in that the teachers make most of the decisions about content and
methodology.

The teachers differed in their opinions about how to introduce a
new student to the individualizedlmorning program. Some felt that the students
should be introduced to the concept slowly and that it is unrealistic to expect
the majority of the students to be able to deal responsibly with so many options
and so much time on their own to "do their own thing." As one teacher expressed
it, "I believe we must slowly guide the students up the ladder of independence."
Other teachers believed that it is best to let the students experienqe the in-
dependence with no guidance and to let them go through a period of trial and
error until they come to grips with what they want and what they can do.

The teachers were then asked, "What improvement do you'feel could be
made to better respond to the individual needs of students?" Each of the following

ideas were suggested by one or more teachers:
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- A guidance or counselling service is needed to deal with
the students' emotional, health and attendance probléms
and to help them plan their lives (e.g., to decide how many
and what credits they need for future plans). However, at
least one teacher spoke agaihst this idea remarking on how
) many of the students are already involved with one, some-
times as many as ten "workers" and that some have psychiatrists.
This teacher felt that the students probably don't need any '
more individual help of that kind. Another teacher éhouqht
the solution lay in offering more courses which might in-
troduce the students to more of the educational and employment
opportunities available to them.

- Some teachers wondered about the desirability of so much
individualization. One teacher felt that the students
probably need to belong to a group Since so many lack
good family lives. Others simply felt that learning would
be enhanced if the students could experience more group work
in the morning program (e.g., a group discussion of a novel

— all had read).

- More time and energy should be deveted to students who have
b+ i3w grade nine English and mathematics skills. These students
should also be allowed to take other grade nine courses while
they are upgrading their English and mathematics skills.

= Individualization means a heavy work load for the teachers.
One teacher thought that it could not be done successfully
with over eight students. Another teacher felt a wide variety
of detailed course outlines (including assignments) would help

relieve teachers of the heavy work load.

-

- To earn credits, the students should be told what skills and
compet;ncioa they must attain for a certain level. Then they
should he asked to make decisions on what they would like to
do to attain those skills and competencies. When ready, the
students should be asked to go out into the community to show
they are capable. Experts in the community, along with the
CONTACT teachers would judge the performance and grant credits

o accordingly.
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The Teachers' Comments about Flexibility

The teachers' characterized CONTACT as being flexible with respect

.

to program or courses within limits. The individualized morning program and
the afterﬁoon choice of cou;ses (many of which are developed as a result of
student demand) make CONTACT seeﬁ flexiblé. However, the school is l%mited
by the Ontario Ministry of_Educatioh and the Toronto Board of Education guide-

—_—— :
lines, the number of teachers, the skills of the teachers and the facilities

of the school. CONTACT is particularly limited in what it can offer the

\‘

students in the areas of art, music, science, sports and social activities. The
emphasis is on Eng;ish, mathematics, social scienées, arts, humanities, com-
munity studies and communication. One teacher suggested that CONTACT's pro-

gram could be made more flexible if the school were attached to a largéf secondary
school so that they could use the school's wider range of facilities.

CONTACT is flexible in that the students may transfer to another
teacher or class if they become dissatisfied. The teachers are quite flexible
with respect to what school trips are taken and there is flexibility because it is
possible to include things in the program on fairly short notice.

CONTACT is inflexible with respect to  drugs and fighting. The staff
believe students should be kicked out for being involved with ei&her.' (They
believe other schools are more flexiblé). However, with respect to some kinds
of behaviour such as eating'in school or moving around during class time,

CONTACT is probably more flexible than other schools.
CONTACT is not the easiest scbbol to get into. -- students must prove

themselves through a three week probation period.*

Attendance 1s compulsory at CONTACT and many of the teachers firmly

* :During the second yeaf of the study, this was required only of students who
were under sixteen years of age.
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believe in it; however, they seem tothav;“becn forced into a more flexible
positién op‘this issue. The students' poor attendance is so often associated
witﬁ thg;r'f;mily, sociai ;nd emotional problems that it seems inhumane

to klck them cut fé? poor attendance. For example, how can one justify kicking |
a sixteen year old student out of school when that student has been forced to
leave home and spend several days lookiﬁq for a job aﬁd a place to live? Other
things such as~unusual;y nice or inclement weather also affect the students'
attendance. During the two years of this study, the étuéents scarcely attended
during May and anei

The Students' Opinions

)

Nearly all the students (88%) reported that they got enough individual

attention at CONTACT. While many chose not to elabofate, some gave the teachers
the credit and some'said it was because of tﬁé small classes. Other explanations
are given in Table 73. |

The investigators decided to ask the students two questions in order
to determine whether the program at CONTACT is flexiblé enough to meet the
students’ needs. ‘The.first question was, "Does CONTACT provide you with tﬂé
courses you want and, if not, which cours;s Qould you like?" The majority of
students (58%) answered, "yes", but 34% answered, "no". See Table 74. And, as

.listed in Table 75, the courses Ebefgtudents would like are‘mostly ones which
cannot be provided at CONTACT b;cau;e of the inadeéuate facilifiqs.

The seéond question was "Dées CONTACT provide you with the extra-
curricular actiyiéies and sports that you want aﬂs, if not, what woild you like?"
Thé'majoritg of fhﬁ’j}udgnts (55%) answeged, “yes“, but 43( answereq, "no".

See Table 76. As shown in Table 77, the majority of those who are dissatisfied
with what CONTACT can offer would like more sports.

- ¢

150 ,



=143«

' »
’ '
TABLE 73
t PO STUDENTS GET ENOBGH INDIVIDUAL ATTENfIOﬁ AT COthCT? (N = 98)
.o ‘ —
.\ mewonse nmeret et
) Yes (87.8%) -
- can talk to teachers/they help with '
. problems : 23 23.5%
- small classes 17 ’ 17.3%
- depends on teacher 8 8.2%
- other " 2 \ 2.0%
- no explanation 37 37.8%
No (11 2%) ,
) - teachers sit while kids work alone 4 4.1%
- teachers try but too many students withk
problems 3 3.1%
- other . 3 B YO TN
- no explanation 1 1.0%

No response (l1.0%)

* Thigs column does not add to 100% since some students gave more than oﬁe
response.
.TABLE 74

DOES CONTACT PROVIDE STUDENTS WITH THE COURSES THEY WANT? (N = 98)
— e

Number of Percentage of
Response , _ ‘ Students Students
Yes . 57 58.2%
No : | 33 | 33.7%
Sometimes 8 . 8.2%
TOTAL 98 , 100%

- *
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TABLE 75 | .

OTHER COURSES STUDENTS WOULD LIKE TO TAKE AT CONTACT (N = 33)

M

Number of Percentage of
Course Students Students*
Courses requiring equipment/materials not
availlable at CONTACT '

. Business (English, typing) 10 30.3%
Shop/Woodworking ’ 6 18.2%
Mechanics (auto, aircraft, small motors) 5 15.2%
Home Economics 5 15.2%
Art 5 15.2%
Music 3 9.1s .
Pottery/Ceramics . 2 6.1%
Drycleaning 1 3.0%

. Driving 1 3.0%
Hairdressing 1 ‘3.0%
Appliance repair 1 3.0%

“ Graphics 1 3.0%
Electricity 1 3.0%
Cooking/Catering 1 3.0%
Swimming 1 3.0%
Chemistry 1 3.0%
Biology 1 3.0%
Drafting/Architecture 1 3.0%
More Science 1 3.0%
Cashier 1 3.0%
Theatre Arts 1 3.0%
Yy
Other Courses -
Social Sciences 5 15.2%
1 Home Nursing/Child care/Day care 4 12.1%
Photography - 3 9.1%
Survival 2 6.1%
Bookkeeping 1 3.0%
Secretarial 1 3.0%
Spanish 1 3.0%
History 1 3.0%
Archeology r 1 3.0%
Accounting 1 3.0%
More English 1. 3.0%
Senior level courses 1 3.0%

* This column does not add to 100% since some students named more than one

course.
-
15 2
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TABLE 76

DOES CONTACT PROVIDE STUDENTS WITH THE EXTRA-CURRICULAR ACTIVITIES
) AND SPORTS THEY WANT? (N = 98)

Number of Percentage of
Rasponse Students Students
. ) Yes : 54 55.1%
No ‘ 42 42.9%
Sometimes 2 2.0%

TOTAL 98 100%

TABLE 77

OTHER EXTRA-CURRICULAR ACTIVITIES AND SPORTS STUDENTS
WOULD LIKE AT CONTACT (N = 42)

. Number of Percentage of
Activity Students Students*
“SPORTS
Gymnastics 12 : 28.6%
Baseball 11 26.2%
Hockey ‘ 10 23.8%
Teams (play other schools) 6 14.3%
Basketball 6 14.3%
Football S . 11.9%
More equipment 5 11.9%
Track & Field 4 9.5%
soccer 4 9.5%
Sports (general) 3 7.1%
Swimming 3 7.1%
Tennis 2 4.8%
Volleyball 2 4.8%
Ping Pong 1 2.4%
. Floor Hockey 1 2.4%
: Wrestling 1 2.4%
| OTHER ACTIVITIES
% Music 3 7.1%
/ ’ Art 1l 2.4%
/ Drafting 1 2.4%
/ More trips 1l 2.4%
/ . 153
Don't know : 2 4.8%

, ERJ(? * This column does not add to 100% since some students named more than
S one activity.
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Summary zad Discussion

The studentﬁ aré satisfiéd with the amount of individual attenticn
they get at CONTACT. The classes are small, the teachers constantly strive to
attend to the students' needs on an individual‘ba;is and the morning prbgram of
English and mathematics is completely individualized. Here are some quotations

from the students:

"The teachers come immediately. In other schools, you
have to wait forn help and attention. Here, you feel
comgortable with teachers.”

. "Everyone s doing individual work. The teachers are
always there." . '

"They pay more attention to our problems and are more
concerned than {n a negular school.”

"1t 48 good."
"You just have 2o aAhv54¢<£ffb

"1§ T have a problLem, the teacher knows and helps. 1 iad
trwouble with schools before. This 48 good.”

"The classes are &maLL; There <8 Lots of attention.
The teachens are good and go sfow to help. 1 need

-"15 you want to be alone with the teachers, you can
go and tatk."

"The teacherns don't talk to the whole class. There 44
individual discussion.”

A substantial number of students (34%) want courses which are not
oéferéd at CONTACT. J&nst of the courses the students would like require faci-
}ifies and/or teacher skills which are not available at CONTACT..
| And, a substantiai number of students (43&3 want spoiﬁs and/or extra-
curricular acfivities which are not offered at CONTACT. The students were most
interested in sports activities, particularly gym, hockey and baseball. Again,

CONTACT is limited by lack of equipment and facilities.

174
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Academic and/or Employment Advancement

Many of thé responéents to the fall survey to determine the needs §£
dropout students which an alternative schéollsuch as CONTACT should attempt to
meet referred to academic and/or employment édvancement. This was-a very complex
objective to evaluate, since it is close to impossible to determine what might
have happened to the students had they not attended CONTACT and the difficulties
agsocizted with following up such students after they lea;a CONTACT are immense
(maﬁy move frequently, have telephones which are out of service, refuse/to
return calls, ignore follow-up letters, etc.). In addition, the students' life
situations are not stable. That is, a stud;nt who reports that he has a good
job one week may very well be unemploygd the next or a student who says he is
attending another school one week, may have dropped out the next. Thus, to
report that a certain percentage of students have jobs or are contiﬁuing in their
:education after leaving-CONTACT, indicates only a little about the success or
lack of success CONTACT has with dropoﬁt students.

| Notwithstanding these serious limitations, data were collected to
attempt to answer the following dquestions:

1. How many credits have students obtained from other high

achools before entering CONTACT?
2. How long do students stay at CONTACT?
3. How many credits do students get at CONTACT?

4. Are students satisfied with the credits they have received
while at CONTACT?

5. Are students employed and/or continuiﬂg with their education
after they leave CONTACT? ' :

With respect to the first three questions, information was gathered
from the students' school records. Of the 178 students on the January 1978 and/or

October 1978 rolls, 157 or 88s of the students had records available for examination.

. 155
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For this sample of 157 students, information about the number of
‘credits obtained from other high schools was available for 117 students. Many
of these students (44s) had obtained no credits fron ~ther high schools and only

9% had obtained ten or more credits. The data are presented in Table 78.

TABLE 78

MUMBER OF CREDITS OBTAINED FROM OTHER HIGH SCHOOLS

Number of Credits Number Qf Percentage of Adjusted Percentage for

Students Students N=117 Students

0 52 33.1% 44.4%

1-1.9 10 6.4% 8.5%

2+2.9 5 3.2% 4.3%

3=-3.9 5 3.2% 4.3%

4-4.9 3 1.9% - 2.6%

5~5.9 7 4.5% 6 .0%

6-6.9 9 5.7% 7.7%

7-7.9 10 6.4% 8.5%

8-8.9 3 1.9% 2.6%

9-9.9 3 1.9% 2.6%

10 and over 10 6.4% 8.5%
No information . 40 25.5% -

TOTAL 157 100% 100%

Table 79 shows the length of time the students (some of which were
still enrolled at the ‘time the data were gathered) had been enrolled at CONTACT
School. Approximately 80% had been on the permanent rolls for less than seventeen
months and approximately 50% had been on the rolls for six to ten months.

The majority of the students'(as illustrated ih Table 80) had obtained
three or fewer than three credit§ while at CONTACT. |

Of the 98 students on the-January 1978 and October 1978 rolls who were
interviewed (25 who hLad left CONTACT within five months and 73 who had remained

in CONTACT for five or more months) approximately 25% answered, "yes" to the

« | 156
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TABLE 79

LENGTH OF TIME ENROLLED AT CONTACT*
P o e ]

e Number of Percentage of
Length of Time. Students Students
1 month 2 1.3%
2 months 3 1.9%
3 months - ) 3.2%
4 months 6 ' 3.8%
S months 10 6.4%
6 months n 21 13.4s
7 months 1l . 7.0%
8 months 22 14.0%
9 months , 5 . 3.2%
10 months 18 11.5%
1l months to 16 months 24 15.3%
17 montlks to 20 months 6 3.8%
' 21 months to 26 months - _ 10 6.4%
27 months to- 30- months 2 ' 1.3%
31 months to 36 months 1 ; 0.5%
37 months to 40 months . - -
41 months to 46 months 1 0.5%
47 months to 50 months 1 0.6%
No information 9 5.7%
TOTAL 157 ' 100%

* 51 cf these students were still on the rolls when this information was
gathered from the student records.

** The number of months is school-year months only. The months of July and
August are not included.

question{ "Did you get the credits you planned to get at CONTACT?" A closer .
examination of the figures in TaSle 81 reveals that the studentsfwho left
CONTACT within five months after January and.October 1978 were less'satisfied'
with the number of credits they had obtained than those who remained for five

or more months.
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TABLE 80

»’

NUMBER OF CREDITS OBTAINED FROM CONTACT*

Number of Credits Number of Percentage of Adjusted Percentage for

Students Students N = 125 Students

0 : ' 36 22.9% ' 28.8%
less than 1 33 21.0% 26.4%
1-1.9 25 15.9% 20.0%
2-2.9 13 8.3% 10.4%
3-3.9 4 2,5% ' 3.2%
4-4.9 5 3.2% 4.0%
5-5.9 1 0.6% 0.8%
6=6.9 4 2.5¢ 3.2%
7-7.9 1 0.6% 0.8%
8-8.9 : 1 0.6% ' 0.8%
9 and over 2 1.3% 1.3%
No information 32 20.4% -

TOTAL 157 100% 100%

* 51 of these students were still on the rolls when this information was
gathered from the student records.
TABLE 81

DID STUDENTS GET THE CREDITS THEY PLANNED TO GET AT CONTACT
(98 students on the January 1978 and October 1978 rolls)

Students Who Left Contact Students Who Remained In Contact Total

Response Within Five Months (N=25) For Five or More Months (N=73) (N=98)
Yes 8.0% " 30.1% 24.5%
No 76.0% 21.9% 35.7%
Taking Pre;Nine

Courses ’ - : 8.2% 6.1%
Not Interested in

Credits - ‘ : 4.1% 3.1%
Other Comments ° 12.0% 17.8% 16.3%
Don't Know 4.0% 17.8% 14.3%
TOTAL 100% ' 100% 1008 °

o
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.

The investigators attempted to find out what students do after they
leave CONTACT. Information was gathered from three groups of students:
(1) Students on the January 1978 and October 1978 rolls who
left CONTACT during the five months following January
and October (N=68).

(2) Students on the June 1978 rolls who did not return to
CONTACT (N=49).

[

(3) Students who had been on probation at CONTACT, but had not
become permanent students (N=77).

. The information which was gathered (mostly by telephone interviewing),
is presented in Tables 82, 83 and 84. The reader should keep in mind, while
examining the information, that many students could not be located for a
telephone interview. Information about a few students was:obtained from the _
teachrrs an& secretary. *
Students who left CONTACT during the school year (Table 32) were most
likely to be working or continuing their education. Students who left CONTACT
at éhe end of the school year (Table 83) were most likely to he qontinuing |
their education, although some were working. And, students who had not beccome
permanent students after the probation p;riod, weré most likely to be doing
nothing or looking for a'job, although some were continuing their education.
(Table 84).
, It appears, then, that approximately 70% to 80% of the students who
have been on the permanent rolls of CONTACT are continuing their education
~and/or working after they leave CONTACT, while approximately 70% of the students
who had been on probation and not the permanent rolls of CONTACT are doing
nothing or looking for work. This c:o‘mparison seems to speak favorably for
CONTACT, although one must keep in mind that the two groups of studenés are -

different since one group succeeded in getting on the rolls and the other

didn't. : .

P
(J
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TABLE 82

ACTIVITIES OF TH:z STUDENTS ON THE JANUARY 1978 AND OCTCBER 1978 ROLLS
WHO HAD LEFT CONTACT WITHIN FIVE MONTHS (N = 68)

w
Number of Percentage** of Percentage** Adjusted

*
Activities Students Students for N=25 Students
Working (full or : '
pari-time) 10 14.7% 40.0%

Attending another school/
soon to attend another
school/taking corres-.

pondence courses 8 11.8% : 32,0%
Doing nothing 4 5.9% 16.0%
Looking for work 3 4.4% 12.0%
Babysitting 2 2.9% 8.0%
Raising a family 1 1.5% 4.0%
Recovering from accident 1 1.5% 4,0%
No response 1 1.5% 4,0%
Student could not be

reached for interview 43 63.2% -

* 72% of the 25 students interviewed reported that they had been involved
with the activity since they left CONTACT.

** This column of percentages does not add to 100% since a few students who
were interviewed gave more than one response.

L6
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_ TABLE 83

ACTIVITIES OF THE STUDENTS ON THE JUNE 1978 ROLLS WHO DID NOT
RETURN TO CONTACT (N=49)*

e —

Number of Percentage of Percentage Adjusted

Activitieg**

Students Students for N=33 Students
Continuing Education
- another high school 16
- night school 1
- University of Waterloo b 19

(independent Study Program) 1
- University of Toronto 38.8% 57.6%
(Transitional Year Program) 1

working (full or part-time) 9 18.4% A 27.3%
Looking for a job 3 6.1% 9.1%
Attending school and

working 1 2.08 3.08
Unemployed 1 2.0% 3.0%
No information available 16 32.7% -
TOTAL 49 100.0% 100.0%

* 19 gtudents were interviewed, the teachers cnd secretary provided information
for 14, and information was not available for 16.

*»* 633 of the 19 students interviewed reported that they had been involved
with the activity since they left CONTACT.
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TABLE 84

ACTIVITIES OF THE STUDENTS WHO HAD BEEN ON PROBATION AT CONTACT
BUT HAD NOT BECOME PERMANENT STUDENTS (N = 77)

—
p—

Number of Percentage of Percentage Adjusted

ti *
Activities Students Students for N=32 Students
Doing nothing/Looking for

a job 22  28.6% 68.8%
Ccntinuing Education

- another high school 4

- night school 1,6 7.8% 18.8%
- back at CONTACT 1l
Working (full or part-time) 3 3.9% 9.4%
Other 1 1.3% 3.1%
Student could not be

reached for interview 45 58.4% -

TOTAL 77 . 100.0% 100. 08

* 75% of the 32 students interviewed reported that they had been involved
with the activity since they left CONTACT.
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buxing the 1978-79 school year, a CONTACT Centre worker did a study
of students who had left. He found that 568 of the 65 he located' (many of
whom would have been on the investigators' lists) had found jobs or were con~
tinuing their education.
Summary

Most students enter CONTACT with very few high school creéits, most
students remain in CONTACT for fewer than seQenteen months and most studermts
obtain very few credits wpile at CONTACT.

Students who have been on the permanent rolls of CONTACT and have left
are most iikely to %e working and/or-continuing their education, while students *
who have not been accepted on the permanent rolls after the probation period

are most likely to be doing nothing or looking for a job.
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Other Selected Student Opinions .

V
-~

hY

This section comprises the students' responses to a few questions
which do not directly relate to the six general areas identified as needs
of dropout Btudents and which provided the foci for most of the other inter- _
view questions.

The readgr gshould recall that four groups of séudents were identified

and asked different questions. They were:

(1) Students on the January 1978 and/or October 1978 rolls
'who remained in CONTACT for five or more months after
one of those dates. (73‘interviewed)-

(2) Students on the January 1978 or October 1978 rolls who
left CONTACT within five months after those dates.
(25 interviewed) :

(3) Students on the June 1978 rolls who did not return to
CONTACT (19 interviewed six to ten months later) (Several
of these students were included in the first group).

(4) Students who had been on probation at CONTACT, but had
not been on the permanené’rolls (32 interviewed).

General Likes and Dislikes about CONTACT

Students in grbups 1, 2 and 4 (N=130) were asked to generally state
what they liked and disliked about CONTACT. Their resbonses are presented
in Tables 85 and 86.

The students seem to be most impressed by the freedom at CONTACT and
spoke of the freedom to move about, the freedom to express their osgnions,
the small number of rules, the absence of a prinéipal and the open area. Only
108 of the students said they disliked the freedom.

The students were somewhat divided about teacﬁers, students and
courses. When ‘students said they liked teachers (39%), they described their
friendlinifs and individualization; when they‘said they disliked some teachgrs

(17%), they referred to a particular style of teaching or "power-tripping".

, Yy o
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TABLE 85

WHAT STUDENTS GENERALLY LIKE ABOUT CONTACT (N = 130)

Likes Stadents | Seadentet
F;eedom

(hovemant, speech, open area, no principal, _

few rules, general meetings) 66 50.8%
Teachers

(friendly, give individual attention) 50 38.5%
Courses .

(work at own rate, trips) | . 47 36.2%
People/Students |
(friendly, easy to get along with) 31 23.8%
Breaks/1 _ r ' 5 3.8%
Size of School 4 3.1%
Misceilaneous : 11 8.5%
Everything 7 5.4%
Nothing 10 ’ 7.7%
No response ) 7 5.4%

* This column does not add to 100% since several students gave more than one
response.

15
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TABLE 86

WHAT STUDENTS GENERALLY DISLIKE ABOUT CONTACT (N = 130)

Dislikes Number of Percentage of
Students Students*
Students

(language, behavior, attitudes, discipline,
background, lack of interest in learning) 33 25.4%

Some Teachers

(power-tripping, methodology) 22 16.9%
Courses

(lack of variety, lack of detail, too easy) 16 12.3%

" Lack of resources/facilities/extra-curricular

activities 13 10.0%
Freedom 13 10.0%
Lack of structure/discipline/quidance/

authori 5 3.8%
Location of school/physical appearance

of school 4 3.1%
Digtance to school 4 3.1%°
Open plan of school 3 2.2%
Miscellaneous 20 15.4%
Nothing 30 23.1%
Everything 3 2.3%
No response A 12 9:2%

* This column does not add to 100% since some students gave more than one
response.
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When students said they liked the students (24%), they spoke of their friendliness,
but v-en they said they disliked the students (25%), they spoke of their

language, behaviour and attitudes. Those students who said they liked the

_ courses (36%) talked about being able to work at their own rate and the trips.

Those who said they disliked the courses (12%), complained about the lack of
variety, depth and challenge in the courses.

Some students (10%) reported disliking CONTACT because of the inade-
quate resources, facilities ;nd extra-curricular activities.

Approx;mately 23% of the students said there was "nothing" they disliked

about CONTACT while 8% said there was "nothing" they liked.

Reasons Students Leave CONTACT

Very few students attend CONTACT for longer than seventeen school
months (this was discussed in the preceding section). Why do they 1eaveé The
investigators were able to ask 44 students (groups 2 and 3) why they had left
CONTACT. The reader should recall that these 44 students represent 38% of the
students who wefe origipﬁlly identified for groups 2 and 3 --- the rest could
not be reached for the telephone interview.

The students' reasons for leaving CONTACT are shown in Table 87. There
are no reasons which were’given by a large number of students. The students
seem to leave for a wide variety of reasons.

The Reasons Some Students Do Not Get On The Permanent Rolls of CONTACT

The investigators identified 77 students who had been on probation at
CONTACT during the two year period of the study and had not become permanent
students -- 32 (42%) were available for an interview.

Of these 32 students, 59% said they had wanted to get on the rolls.
When asked why it didn't happen, most -said it was because they had not attended
regularly. Anothér 348 said they didn't want to get on the rolls after ;he
probation period,| mostly because they simply didn't like CONTA?T. The remainder

157
were undecide ut what they wanted. D/

.
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TABLE 87

REASONS STUDENTS LEAVE CONTACT (N = 44)

’—_____—_-_—_._—n—-———-_—__——-——_—-—'—_—-—-

Reasons Number of Percentage o?
Students Students*

Not learning/not getting ahead/didn t - .

get credits 8 18.2%
Wanted/needed a job 5 11.4%
Wanted another school/college 5 11.4%
No challenge/dull 4 9.1%
Students are a bad influence 4 92.1%
Because of teacher(s) 4 9.1%
Kicked out/taken off rolls 3 6.8%
Sick/pregnant 3 6.8%
Too free/lack of discipline/attendance not

compulsory 3 €.8%
Too strict on attendance 2 4.5%
Just didn't like it 2 4.5%
No principal 1l 2.3%
Lack of facilities 1l 2.3%
Toc hard 1 2.3%
Moved 1 2.3%
Too far from home 1 5.3%
Summer came 1 2.3%
I was beaten up 1 2.3%
My parents wanted it 1 2.3%
I was too old 1l 2.3%
I wvas too involved in school politics 1 2.3%
T wasn't getting along . 1 2,3%
They are always fighting with the Toronto Board 1 2.3%
I -an't stand school for more than a few months

at a time 1l 2.3%
It is personal - 1 2.3%

* This column does not add to 100% since some students gave more than one.
response.

\ 1€5
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Students may repeat the probation period if they really want to get
on the rolls of CONTACT -- 28% of the 32 students said that it was not the

- first time they had tried and‘41% said they intended to try again.

Summary

There are three major points to be made from the data presented in

this section:

(1) "Freedom" seems to be the general characteristic of
CONTACT which most impresses the students. This
refers to freedom of movement, freedom of speech,
few rules, no principal and the atmosphere of the
general meetings.

(2) The students leave CONTACT for a wide variety of
reasons. No reason was glven frequently enough to
be identified as characteristic.

(3) The’majority of probation students who really want

to get on the rolls do not succeed because of poor
attendance. '

. 189
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Other Selected Teacher Opinions

Teacher Work Load and Responsibilities

All nine teachers reported that their average work week was more
than 35 hours; most teachers felt they worked from 40 to 50 hours a week,
while two teachers felt they averaged more than 50 hours a week. They have no
spares during the day and cannot expect their lunch hours and breaks to be un-
interrﬁpted. In addition to actually teaching, the teachers reported that
considerable time was consumed by course development, prep;ration and marking.
As one teacher explained, "We introduce a new set of afternoon courses every
three (or four) weeks. Thé courses involve 2 1/2 hour classes everyday and
twelve kids can go through a tremendous amoﬁnt of material. Personally, I
have repeated a course only once in the past year." Administration, which will
be discussed in the next paragraph, al;o consumes a fair amount of the teachers'
time. They said they spend very little time on extra-curricular activities and
do counselling mostly in combination with the time spent teaching.

The teachers were asked to particularize what responsibilities they
have at CONTACT which they wouldn't have at a regular school. The teachers
repeatedly mentioned two things. First, they felt they were much more inF
volved with administrative matters than other teachers would be. Since CONTACT
has no principal, vice-principal or department heads, the teachers divide up
the responsibilities normally shouldered by those individuals and allocate
ﬁhem among themselves. Some of the responsibilities they mentioned were budget,
library resources, trips, sfudent records, report_caids, liaison with the
-Toronto Board of Education, liaison with the community and parents, OSSTF meetings,

student discipline and lengthy and frequent staff meetings to make decisions*

* Instead of having a school principal or the equivalent thereof, the teachers
make the decisions at staff meetings according to a strict democratic model.

1'711 | ¢
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about every aspect of the school. Secondly, Ythe teachers said that working at
CONTACT meant that they had to relatermore closely to the students and to

other staff members than they would have to in a regular school. They felt

it was impossible to exist in EONTAéT unless one had garnered the support

and confidence of the students and that the administrative setup of the school

made involvement with the teachers and Centre workers imperative. The teachers
also mentioned several othe: things which they felt were peculigr to teaching

in CONTACT. The following ideas were each mentioned by one teacher:

- Subject matter must be made as relevant as possible

to the students' lives.

- Teachers must provide variety since the students have
short attention spans.

- Teachers must structure independent activities with
precise questions and careful guidelines.

- Teachers must be involved in the development of curriculum.

\d

- Teachers must have an overall picture of the school and

must think about what everyone else is doing.

- Teachers must stand by their personal philosophies.
The te:ccher who talked of this said that this requirement
means that many teachers "burn out" quickly because al-
ternative schools are often in the throes of a philosophical
crisis.

- Teachers are called by their first names by everyone.

- Teachers must be patient, tolerant and accept the
frustration associated with helping young people who are

, often "turned off" on school. They must be willing to

compromise their ideas around academic excellence and

authority relationships.

- Teachers must make an effort to appeal to where the

students are methodologically and in terms of content.
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- Teachers must come to grips with the way decisions are

o

made and must get ured to staff meetings.

- Teachers must accept the idea that they are responsible
for what happens. in the school without becoming overly i

burdened emotionally.
The investigators alfo askéd the teachexs if thera were duties
assoclated with teaching in reéular schools which are not required of ihem
in CONTACT. They mentioned: (1) final exams; (2) track and field, outdoor
education, coaching in sports, etc.; (3) students' extra-work projects to
earn extra points or to raise marks; and (4) hierarchical administrative pres-

sures.

Teachers' Likes, Dislikes and Disillusionments about COMTACT

The teachers like the fact that they get to know the students, get
involved with them, relate to them as people and become their friends. They .
say they like the students and use adjectives such as "bright", "capable",
aﬁd "open" to deséribe them. They like the facts that the classe~ are small
and the morning progr;ms are indiﬁidualized, thus allowing the studénts to
proceed af their own rate and level and to be dealt with on a very personal
one~-to-one basis. A few teachers were glad to be at CONTACT because discipline
problems were less severe than in other schools. One teacher said, "There is
less physical violence." .

The teachers like the relaxed, informal and supportive atmosphere
of the school where they may express their opinions freely and dress according
to their own wishes,

Many of the teachers like being involved in administering the school
and in making basic decisions about philosophy, theory, program and courses.

Apropos Qf dislikes, several teachers referred to the dissensior

(which often leads to antagonism) among the staff regarding fundamental issues

172



o -165-

such as the aims and goals of the school, teaching methodology, administration
strategies, discipline measures and use of space. Without an administrative
head (which some teachers felt would resolve the difficulties), these issues
were repeatedly dealt with (in a democratic fashion) at the staff meetings.
And, in spite of being able to come to decisions acc4¥ding to the vote of the
majority, some teachers complained that others still ;cted unilaterally. Some
teachers reported that this situation was frustrating, tiring and was working
to the detriment of the students.

A couple of the teachers mentioned that they found it difficu1€ to
work with many of the students because of their negative (due to delete{ious
home life experiences), noncompetitive, unmotivated and antipathetic attitudes.
As one teacher said, "It is difficult to relate subject matter to the kids'
emotional framework."

At least four of the nine teachers came to CONTACT with no real
knowledge, preconceived notions or expectations about the school. However,

here are some of the disillusionments or surprises the teachers experienced:

"T expected the kids to be more self-disciplined and
{independent.”

"There 44 a diffenence between theory and fact."
"The school 44 not democratic in the real sense. The

Rids have no involvement with cwwiculum planning,
extu-cuviculan activities, admnistrative stwetunes,

ete. Therefore, CONTACT 44 not an alternative school. —

To be an alternative school, the students need to be
involved in much mone 0§ the decision-making. CONTACT
48 simply trwyding to do a super good fob o4 what the
regular schools haven'it been able to do.":

"I had specialized in interdisciplinary studies and
hoped to be able to pursue this at CONTACT. 1% has
not come about.”

"T was Ahnpniaed about the workload."

-
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"I have me to realize that the school is part of
society and can only be a 'band-aid.'

"At the beginning, T felt the school should be very
free. T feel now that T didn't have much understanding
0f what {imnern-city kids need. These are kids who have
twwned away {rom the negularn schools, but are sLiLL
seeking to continue theirn education. (They fake a
Lot of personal nishs in coming Lo such a different -
setting as CONTACT achool.) T feel that 90% of these
kids want the 'pieces of pape)t.' 40 that they can get
a good jfob.

I feel that nothing {8 going 2o wordz except what meets
the students' {mmediate perceptions of what they feel
they should be doing 4in school. They perceive that the'
only way they can succeed {8 to do the same things they
have previously gailed at; but, they fail because they
see those things as invwelevant and rnidiculous. They
want to succeed in the nonmal way even though they see
the nonmal way as Ludicrous.

Even though the ultimate fon me as a teacher {8 to have
a student say that he wants to Lean and wants me Lo
keep out 04 the way, this wsually does not happen with
these kids., 1t {8 a waste of time and destrwetive o
these kids to Leave them on their own uu,th a Lot of
freedom.”

Teachers' Perceptions of How CONTACT Generally Affects Students Favourably

One major theme was reiterated by the teachers in a varieﬁy of
ways and can probably best be summarized by saying that the teachers believe
the students are affercted favourably while in CONTACT because they are treated
as people or equals by the staff. The teachers care for them, give them in-
dividual attention, dor't "put them down", allow and encourage them to ex-
press themselves (in olal and written form), listen to them, allow them to
fight back, and provide them with a framework in which they can be themselves
(academically and personally).
Teachers' Percegtidns of the Chaﬂges Which Should be Made

The teachers were asked to speculate about changes which could be

made in CONTACT to better meet the needs of the students and to alleviate any

unfavourable influences which the school might be having on the students. The
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teachers off’red quite a selection of ideas and it is probably best to present
them as a listing rather than in a summary form (The reader must keep in mind

that not all teachers agreed with somé'of these ideas.):

"There should be more discipline”.

"Therne should be monre control and monitorning of
atlendance” .

"The students need closer guldance because peer
* pressune 48 often negative”.

"The open physical strweture may not be good because
some students have no internal discipline and the
open area distracts".

"We need a fundamental change {in program because we
have a neal problem in tenms of success rate. 1
am not sure what the change should be".

"CONTACT Centre is not working and needs fo be
changed".

"The teachers need time for administrative work
durning school houns".

"We need to change the momning program s0 that there
48 mone group wonk'.

"tle need more cuwwviiculum development”.

"We need to get ndid o4 the fudiciary committee.
1t wilil not wornk with our present twuiover rate
0§ dtudents".

"The A.tudent'a should have mere say in the progaam,
A committee made up o4 ZLeachers and students might
be wonkable".

"W should ghange the administrative decision making
plwce.u The staff meetings are negative <in terms
. interactions between the teachers and it reaches
e students"”,

"we must insure that the students are mou-mg forwanrd.
Zhe kids perceive that they are not attaining what
ey want and need in a couple 04 months, they will

Leave. They will Leave 4in spite o4 how well they are

being treated and how good a time they are having”.

175
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»

"We need an administrative head".

"We need cean direction about di.aci.pbde._, Lateness,
attendance, job onientation and Life shilLs".

"We rie.ed a consistent overall approach. We need 20
avoid atagf conflict and wornk as a unit. UWe set a

bad example for the kids".

ERIC

Aruitoxt provided by Eic:
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CONTACT Centre

L]
"

The history of the development of CONTACT Centre has been descriHed
in the section which discussed'the historf of CONTACT School. The reader will
recall that the Centre was originally made poalis;e by a LIP qrént-uhich paid
the salaries of thrre workgrs -~ a co-ordinato; and two'worker;. A CONTACT
teacher was also assigned to the Centre on a fuil-time basis. The Centre was
located in a setting separate from the school ‘and the activities of the é;n;re
were also quite separate frog/the séhool;.

At the time of ﬁhéj;tudy (the two academic years, 1977-78 and 1978-79),
CONTACT Centre was physically situated in a corner of CONTACT School and ;as

somewhat involved in the activities of the school. gﬁgﬁthree workers (including

a co-ordinator) were employed the by the Tocronto Board of Education. A CONTACT

”

teacher was no iénqer'assigned to the Centre. .

The investigators debated about whether to include mentian of the
Centre in the evaluation, But finally decided E?\col;ect a few opinions about
it from éhe teachers, students and éentre workers. These are reported in this
section, but the reader should keep in mind éhat the opinions only relate to
the Centre as it was defined for the two yearé,of this study.

The Teachers' Opinions about. CONTACT Centre

Many of the teachers seemed uncertain and/or dissatisfied about the
;ole of CONTACT Centre and i;s relationship to the school. However, at the
same time, most seemed to feel that the Céntre could contribute a great deal
to the school and suggested a number of iqteféstinq ideds for improvement.
| For the ‘two years of the-study,‘the teachers saw the Centre as
primarily involved with student attendance meaning that the workers were to
find out why students were away from school and to do~thé necessary counselling

J .o
to improve the students' attendanca. The teachers also saw the counselling

F;v beg

o “u
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aspect of their work extending beyond the problems associated with pcor
attendance to those connected with finding jobs, finding living accommodation,
identifying goals, career planning, dealing with various agancies and insti~-
tutions, etc. Secondly, and to a lesser extent, the teachers saw the workers
as a liaison huztween the school and the community, that is, the workers keep
in touch with community groups and activities, help find speakers for the
speakers' hour, explore other educa“ional options for the students, etc.
Thirdly, the workers were involved with extra-curricular activities such as
dances, skiing, foller skating, etc. (One worker had organized a small

music group which performed around the community). Fourthly, the workers some-
times functioned as street workers in the sense that they would- look for young
people "hanging out" in various places with nothing to do and encourage them

to attend school (this role was more typical of the Centre in previous years).
Fifthly, in a couple of instances, teachers had obtained thg help of the workers
in the actual process of teaching. And finally, the workers had three votes

at the staff meetings and the general meetings.

While this list of, duties sounds impressive and the teachers mostly
agreed that these things should be done by the Centre, they were concerned be-
cause the work was not being done in a consistent fashion and because the
quality of work varied greatly with the individual workers.

when asked how the work of the Centre could be improved, the teachers
tended to stress the following ideas. It is interesting to note that all these
suggestions imply that the Centre should be closely related to and involved with

-

the school, whereas no such component was conceived of in the origi@al proposal

~
”~

for CONTACT.

- Many teachers felt that the school should be part of the

community (not an escape from the community) and that the
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tying together of school and community could be most ef-
fectively done by the Centre workers. One teacher spoke

of having "resource resoarchcga" to identify elements of
the community to use in CONTACT's academic program. Others
felt the workers should be deeply involved with helping
students deal with the community, learn about the comun;l.ty'
and contribute tc the community.

Several teachers felt that attendance follow-up was es-
sential. Originally, this had been the responsibility of
the teachers, but many seemed to favor the idea of the
Centre workers doing the job and doing it in a much more
intensive fashion. (One teacher did not bg%}gzg in at-
tendance follow-up, saying that poor attendance would not
be. a problem if tﬁe program of the school better met the
students' needs). .

Many studeats need jobs either while they are enrolled at
CONTACT or when they leave and . they are often very naive
about finding them. Some teachers felt that the Centre
workers could and should contribute a great deal .in that
respect.

At least one teacher felt that CONTACT needed someone to
"blow its horn" or, in other words, to advertise and improve

i~s reputation among educators and administrators.

A cuaple of teachers mentioned a more abstract idea. They
felt that the Centre workers should reinforce what is
trught in the curriculum, particularly with respect to life
skills and student rights.

One teacher thought the entire school should functioﬂ:more
like the Centre and that the concept of formal teaching was
"irrelevant. In the same vein, another teacher felt the‘Centfé
should be involved with the entire program of the school.

The teachers generally agreed that the Cern.re should be

involved with counselling and guiding students.
. . p‘
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The Students' Answers to Questions About CONTACT Centre %
The interviewers agked 130 students the question, "What do you think

of CDNTACT Centre?" ~- 98 of these students had been on the permanent rolls of
CONTACT and 32 had been on probation only. Their respdnses are given in Table
89. Many of the students (43%) knew nothing about the Centre and had had no
involvement with the workers. However, the majority of those students who had
been involved with th;”Centre, reported positive_experiencés and praised the
workers, |

The intervieﬁers also asked 57 students the question, "Have you been
involved with CONTACT Centre since you left the school?" -- 25 of these stﬁdents
had been on the permanent rolls of CONTACT and 32 had.been on pfobation only.
Most of these students (83%) replied that they had not been involved with the

Centre after leaving CONTACT.

TABLE 89

STUDENTS ' RESPONSES TO THE QUESTION, "WHAT DO YOU THINK OF CONTACT CENTRE?"

(N = 130)
— e —— —— —— = e
Response Number of Percentage of
po Students Students
Don't Know _
(wasn't involved with them, don't
know them) 56 43.1%
Good/positive experiences
(they care a lot, get involved, help
a lot, phone you when you are away) 53 40.8%
Poor/ncgative experiences
(poorly run, just there to get paid) 15 11.5%
Very little involvemert 6 4.6%
TOTAL _ 130 100%
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CONTACT Centre Workers

For the two year period of this study, five workers were employed
by the Toronto Board of Education at CONTACT -- theré was a turnover of two
workers the second year. The investigators interviewed all five workers and
collected the following information and opinions.

Selected Characteristics of the Centre Workers

At the time of the interviews, the workers were all 30 years.of age
or younger -- the youngest worker was 23. Three of the workers were men.
Only one worker spoke a language in addition to English -- he’spoke Ukrainian
and Russian. When asked why they took the job at CONTACT Centre, most said
it was because they needed a job. One felt the job would be particularly
interesting and challenging, while another wanted the job because CONTACT was
an alternative, political school. |

Four of the five workers had obtained a high school diploma; one
had dropped out in grade twelve. Thrce had received their high school educ-
cation in Toronto, one in Kingston and one in Eastern Canada.

Three of the five workers had obtained a university degree and two
had done some work at the graduate level. One had a teacher's certificate, one
had obtained a few rredits from a community college, and one had training in the
area of social service work from a community college.

In brief, the related work experienée of the five workers was as
follows:

v

(1) Volunteer work with children. |
(2) Four years of social service work in a large city.

(3) Volunteer work in an Ukrainian community and union wark
at FORD. ‘

(4) Work wvith battered children and battered wives.

(5) High scnool and community college teaching, teacher's aid
work and experience as a director of a street service.

19
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Some Opinions of the Centre Workers

The school year, 1977-78, was the first year that CONTACT Centre
was located in the school. The workers were employed by the Torontoﬂh
Board of Bducation. It was also the first year of this study. That
year, the Centre employed three workers (two left and were replaced_the fol-
lowing year) =-- one worker-was a co-ordirator. Also, that year, the Centré
began to be more inwolved with CONTACT School than itihad been in the preceding
years. |

L .

The investigators asked the five workers several questions about the
role of the Centre, the relationship of the Centre to CONTACT School, their
contribution and how their contribution could be improved.

| There were difficulties. The remark of one worker, "This job has
crept into the school through the back docs," nicely described the maﬁnf;eason
CONTACT“Centre_was experiencing a variety of diffic&lties during the two years
of this study. Shortly before the three workers were interviewed during theA
first year of the study, the staff of CONTACT and the workers had attempted t
sort out the difficulties by drawing up a paperuto define how the workers A

should relate and contribute to the school. In order of priority, the workers'

responsibilities were to be:
™~

(1) Attendance ' \\\x,’
(2) Counselling (guidance’, direction, support)

(3) Liaison with the community (bring community resources into
the school program, maintain communication with other schools,
keep informed about agencies and activities in the community,.
introdute people to thé school, etc.) '

However, most of the workers felt that the Centre was_not following
. ;

the paper closeiy and in an integrated manner. There seemed to be a problem
in deciding the responsibilities of each individual worker -- they talked of

not having good job definitions accompanied$by review procedures for hiring

staff, probation terms, follow-up and evaluation. The morale of the workers
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also'seemed to ﬁe low because of poor pay, short-term contracts and inadequate
work space. And further, they implied that several of the staff as wgll as

the workers had become overly emotiorfai about the whole issue, thus making it

2

© even more burdensome to find rational solutions.

When the five workers were asked to describe their.contribution to
1Y

CONTACT School, theitesulting list of activities was lengthy and included:

- Attendance (daily follow-up of students who are absent)

- Counselling (attendance problems, birth control, career
planning, etc.) .

- Extra-curricular activities (CONTACT School Travelling Music
Show, sports, yoga, etc.)

- Recruitment* (booths, posters, phone calls, Thursday noon hour
information centre, etc.)

- Admlnxstratlon of volunteer work programs (Harbour Front, etc.)

- Helplng in teachlng courses (biology, exploring Toronto, post
secondary education options, etc.)

- Community liaison work (knowledge of community and people in
commun: .Y, communlty meetings, inter-agency functions, source
of information about jobs, schools etc.)

- Public relations work in other schools

- Plan speakers' hours, tutorial weeks and seminars (e.g., a job
employment seminar run by Youth Employment Services to train
students how to look for jobs). ?

- Follow-up s+tudents who have left CONTACT

'~ Sincere interest in the philosophy of the school.

The investigators also asked the workers a few other éuestions of a

more general nature. First, they were asked to describe what they liked and
' i

disliked about working at CONTACT. Several said they like the teaching staff

'° because they Are eagy‘to work with, co~operative and very much involved with

* The workers had originally been called streetworkers and were supposed to
recruit gtudents from pool halls, etc. However, they no longer functionea
in that way. One worker referred to that method of recruitment as "obsolete."
One teacher felt that the method which had been picked up from United States
was not appropriate for Canadian students because they reject the notion of
being solicited on the streets. That teacher also felt the community could
r>t be thought of as a "jungle" and consequently it was wrong for the street-
v ~ workers td go out and fetch students with the message that they should try to
escape from the "jungle" by returning to school. He felt that, in reality,
the students want to and should identifi with and learn to live in the community.

-*
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the students. Several said they flked the students bécause they are bright,

L]

aware, and "streetwise". Several reported they like the atmosphere because

it is relaxed. One worker liked the location and another liked the job because

it provided the chance to be creative in a socially useful situation.n In a@ditioh
to disliking the pay, work space, short contracts and poof job definitions, |
the workers tended to be critical of the administration of the school. They

made such comments as:

"The school should revise its overall aims and goals.”
"There arne critical adminisirative problems in the school.
There 48 a split down the middle. There 48 no one %o
make the §inal decisdions. This has a detrimental efgect
on the school."

"Thene is a conflict within the staff about the philosophy
“and nole 0§ the school.”

"The difficulties in interacting with the bureaucracy of this
school are a nesult of the philosophy which {8 also a function
0f the personnel.”

"The ambiguous philosophy with {ts varied interpretationd L4
hard to wonk with." :

"The Lack of an administrative head makes it difgicult. They
need to nethink how an administrative head could be §4t into
the philosophy of the school."
Secondly, the workers were asked to delineate the characteristics
of CONTACT which they felt affected students favourable. They particularly
mentioned: (1) the relationship between the teachers and students; (2) the

relaxed, co-operative atmosphere; (3) the non-repressive attitudes and (4) the

freedom to make decisions about whether or not to participate in various ele-

" ments of the program.

And finally; the workers were asked to point out things about CONTACT
which they felt should be changed because they affect students unfavourable.
They mentioned: (1) the lack of direction for the students; (2) the unwillingness

to "weed out" or discourage students who are abusing. the philosophy of the school;
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(3) the indecision about the school's role among the staff; and (4) the

lack of firmness.

13

Summary and Discussion

When this study began, CONTACT Céntre was in a process of beginning
to be recognized as a formal,'integrated part of CONTACT School. The Centre
. had just pbysically moved into the school, the-workers had just begun to be

paid by the Toronto Board 6f Ecucation and the stfuggles t6 define the Centre's
relationship to the school were obvious.

There was a strong feeling among both teachers and Centre workers
that there is a potential for CONTACT Centre to make large and important con-
tributions to the school. The areas most frequently suggested as possible
responsibilities were: (1) attendance, (2) counselling, (3) community liaison,
and (4) resource bersons for academic courses.

However, both teachers and workers expressed frustration because the
Centre was not realizing that potential. Various factors such as poor pay
tended to keep the morale of the workers low; the jobs of the individual workers
were ill-defined; and the roles of the Centre'énd personal relationships of
preceding years hampered the rational development. of a new, effective plan for
the Centre.

Many of the students had had no involvement with the Centre. Of thosé

who had been inwlved, most described posi;ive‘expériences.
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CASE STUDIES

When the investigators presented their proposal for the evaluation
of CONTACT School to the staff in the fall of 1977, one teacher suggested
that the evaluation would be made more valuable and‘intetés;;ng by doing
a few case sFudies. The investigators agreed and immediately outlined a
strategy, in‘consultation with the teachers, for the selection of the students
to be studied in depth.

)

The investigators and teachers agreed that it would be interesting

4

to study two students randomly selected from all thos students falling under
_ _ —
each of the following five classificat H :

1. Students who had entered CBNTACT direetly from
another school in January 1978.

2. Students who had not attended any other school
for at least six months before entering CONTACT.

3. Students who had not attended any other secondary
school. ) .

4. Students who had attended CONTACT the previous year.
5. Students over nineteen years of age.
Ten studénts were thus identified and thé investigators attempted to
follow them from January 1978 to June 1879 and interview them in depth four
“or five times in order to put together a history of each student's experiences

with CONTACT School. The students' names are fictitious.
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JOAN -- had entered CONTACT directly from another school in Jemuany 1978

Joan was Born in ontario, learned to speak mu.-u u:u and vas living with boch parents. Her father was a
sechanic and har sother did lawndry.

Joan had actanded a reqular Torovntd high school for & year and a half but was unhappy vich ic because, “thers
Afe tO0 SARY subjects’ there were bad, strict teachars’ thare was too such homawork; I did not acteand oftea.® .

One day a4 friend told Jean about CONTACT and she registered in January 1978. Whean Joan was interviewed one
month later. she was wvery happy with CONTACT. She said, “the tsachers arw mote tolersat, the students are sore vocal
and free to come and 9o, the school is open, you can work at your own pace, there is more time for English and sath~
eatics, YOU ¢an work whan you want. and there is only one subject in the aftarncon.” Joan reportad that she had taksn
law, peychology, humun sewuality and gone on somm fiald trips. i ,

Joag's soores on tha evaluation insctruments were as follows:

W"llnlll-.-l"l.lll"‘

Meeding comprehansion........7.2 -
Mathamacics COoncepts.........5.3
Hathematics Pruoblem Solving..5.5

341 L~OACHPE . .. coteennenenss.B52.0 (sha socored lowest on the school subscale)
m. mh....lll..l.ll.l!nl"s

mm ’ull..‘ll"l.'..l'llu:-'

During Pebruary, March and April. Joan studied history. short stories and consuser education. She got a
credit in history. In English, she had workad on & book report and comprehansions. S$She felt she had msile little pro-
qruss in English but added, "It is bettex than in the othar echools. The tsacher doesn’'t lecture. 1 like working oa
Sy own. The saterials are interssting.” Sha said she vasn't doing sathemstics because she didn't want to learn matric.
She had not been involved in any extra=curricular activities and had not gone on any field.krips. $he wvoiced the
following concern. "Sverybody is chanqing for the worse ~= they am actanding less often because it is the and of tha
year and tha weather is ni~e.” b

During the June interview, Joan ruport'od that she had improwed a little in her resding, but had remained the
samm in her writing and sathesatics. Tha reason she gave for iaproving in reading vas, "I am reading mors books = I
revar used to read before.” She said she hadn't improved ia the other WO areas because she didan’'t like the subjects.

Joan reported that CONTACT had halped her a little with her self-confiderce. but had made no difference in
har self-discipline (it is up to the student) and in har ability to get along with others (she had never had uw
trouble getting along before). N

She falt she had learned a little about citizens' rights (law courts and police) but nothing about focial
tesues., the community or future educational and job opporm.u:un. She said CONTACT had halped her to learn to stuly
{ndependantly.

Joan somatises felt free and somstimes felt rastrivced about expressing her opinions in “ONTACT. She feit
she had a lictle say in making decisions and rulas concerning CONTACT but wished it wers mora. She thought the re-
lationship betwean =he studencs and teachers was 0.X. and she sometisms falt relaxed afid sometimes felt tense at CONTACT.
she considered the amount of movessnt, discipline and strucrure at CONTACT to be about right. She felt she wvas getting
enough individual attantion at CONTACT. 3he wished they had facilities for tennis.

During the sumer of 1978, Joan 4id & lot of travelling and looked fat a job. She didn't ‘1nd a jeb.

Joan raturned to CONTACT the following school year aftar cryi.nq another Toronto high school tor WO Of three
wesks. She didn‘t like the tsachers 4t the other schoc’ because. "They put ma back in grade nine and made me do work
T had done bafore.” She hoped to0 improve her math anough to get into & regular ¢rads eleven the next year. S5he sapd.
"7 aa trying harder this year."

When Joan was interviawed for the last time in April 1979, she vas attending CONTACT only in the morning and
fpending most of her . time working on machematics. S$he wvanted to improve her sathesmatics enough to enter a grade Sluven
business ~ourse in another school for rhe next school year. Sha felt that she vas making proqgress and was happy about
CONTACT. . ’

Nexr post-tast self-concept scors of 61.0 was essentially unchanged., -~
L
Her post-test C.T.Be§. scores showed that she had definitaly improved in sathematics.
- Tocabulary......... teesesneesas 6.9 (gain of 0.3) -
tsading Comprehensidn.......... 7.4 (gain 9f 0.2) . A
Mathematics probles solving.... 7.8 (gain of 2.2J) ! . -
Mathematics cONCOPLS..... ..e-~. 6.9 (gain of 1.4

Hexr poet-tast score on the life-ikills quertionnairy of 14.0 indicated an !mprovement in her knowhdqo in
me aresa, And, her pou-tuf. soore for wocial skills of 114.0 was unchanged.

Joan's achool racordl lhound that she had attanded five alementary schools and one regular high school at
level 3. She had obtained seven high school credits at ¢he regular high school and about one at CONTACT.
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John was born in Newfoundland and learned to SpeRk tnglish fizat. Ac the timm of this study, he was living
4 group hoss in Scarporough; he had behaviozral problems. He had transferred to CONTACT efter Xmas “rom a high sehool
a small onursomnurNrnuMommmugm nise. John's Bruthar was also at CONTACT and was the one
had recommmnded the school to Joha. .

bb

John dldn't think thAt CONTACT would be different from other schools emcept that ha hoped the ﬂ‘#ﬂtl would
*more understanding.”

L |

A month aftar registering at CONTACT, John reported that it was batter than he had axpectad because "thers are
only threwe subjects a day and you have more freedos == you can say what you want.” There was nocthing he disliked.

John's CIBS and self-concept sSooree ware relatively lows

VOCABULATY « o ccovresbasassonnsn.d.d
Reading Comprahension..........6.9
Mathematics CONCOPESB.-.crsre-exled
Mathamatics Problem Solving....6.0
80LL=CONCOPL s cearsnsesannassssad? (Bis scOKe on the peer subacale was much -lower than the othars) .

e d1d4 not complats the life-skills questionnaire and wag not ratad for social skills.

John's sood during the April 1978 interview wvas completaly different. He seadbad "gpaced out.” All he could
say was "evarything is boring, soring, boring.™ Se had taken coursee in health, family planning, sexuality and phyeical
education. but had not obtained any credits because *“1 didn’t 90 such.”

in Inglish, he had done journals, crossword puszles and comprehensions. He liked English, but didn't believe
ha had sade any progress since January. .

Be wasa't doing mathematics becausa, "I just don't feal like doing it, I dom’'t know why.®

The only other comssnts he made about his school life since January were,”l was on the social comsittae for a
school dance, I went on a good ski trip with the school and T visitad a drugstore and a haalth clinic.® He concluded by
saying he would like to work an a fazm.

John wae stil)l joing to CONTACT in June, 1978 He felt that his reading and zathamatics skills were still che
sams because “I am not intarested.” HOwever, he said tis writing had lmproved a little. le claimed that CONTACT had
sads no difference %o his selZ-confidence, ability to get aléng with others of his self-diseipline. He refused to ela-
borate on <hese topics.

) John reported that he hadn't learned anything’ abdut citizens' rights. the community or future educacional and
job opportunities. However, he said he had learned a lot about social issues such ae sexuality., unemploymant and con-
sumarisa.

—

va said he had not learned to study independencly because. "I already knew how.®

Joha felt very free about sxpressing his feelings at CONTACT and did so vhenever ne felt like it, but added,
*ft is no freer than the other school.”

He believed he had some say in making decisions and rules concerning CONTACT as a reeult of the genaral
meetings but added, "The teachers have the final say.”

The relationship betwees teachers and students was seen as 0.K. by John. He said, "I got along better with
the teachars at the previous school.® He felt relaxed all the time at CONTACT.

He owplained thac chere was too little movement allowed and too such discipline and structure. "I want to
smoka and read tha nevspaper f{reely =~ they make me work when I am supposed to be Joing at @y own pace.”

He said that most teachers Jave hia encugh iadividual attention and that he was able to take r.n.o courses he
wantad. He wished there was track and field. h .

John didn't really know how many credits he had earned. fe wanted to leave CONTACT and get & job. He didn't
1ike soms of the teschers. He particularly wanced to work on a favm’,

When John was interviewed {n October 1978, he was living with his sister and looking for a job.' He said he
had bsen }.audinq trucks for a while, but Lt ended. John was in & very angry. negative mood and said, "I am not in the
mood for answering questions.” He hung up. )

5_ ‘e
John's situation was much the sama in April 1979. He sesmad to have & job and did not intend to go back to
school. He was still very angry. -

JohA was not available to complets the evaluation ingtruments during the spring of 1979 on & post-tast b-‘uu.

John's school records showad that he had attanded at least two elementary schools and cne regular high school.
Ne had obtained no high school credits either from the regular high school or CONTACT .

1€y
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JIL — had not attonded any other school for at Ledat oix monthi be{ore entaring CONTACT

J4ll had actually besn out of school for h‘n yesars bafore entering CONTACT in January of 1970. She had last
attandad a school La North York. During those twe ysars, she had been doing noching and sha decided she probably needed
e education so that she could get a jeb. A probaction officer told her about COWIACT.

At first, Jill didn‘'t think that COWIACT would be quod becanse, "The kids swore and the school losked too small
and out of shape.” Howaver, she thought the tsachars would be understanding.

Aftar attanding the school for about a month, Jill felt that it uu bettar than she had expected. She said,
“It’'s qood."” {

hY

When asked vhat she liked about CONTACT, she said, 'ﬂcunh-:ﬁumnunhrmmmmullm
lmech dour.®

lu.' couplaints were that the tsachers shouwld be-strictar, mJ music wag too loud, it wvas msssy and the moraing
mbjects (mathematics and English) lastad too long. 5

Jill's CIRE and sslf-concept scorss wers relatively low:

Machematice cONCRPER..ccovuavneede?
Mathasatics Problea Solving.....4.2
VOCAMMLALY .cccctcvcvcccnnncancacdeb
Meading Comprehension...........7.4
“u-ﬂﬂm‘o.-----.-.-----..... ‘.

- {Sha scored highast oa tha peer sybscale)

Jill ‘lefe CONTACT tiiree moaths after entsring and could not bo locatad for the April and June intarviews and
wagnot available in the fall of 1978 to complets the lifs skills quastionnaire or to be ratsd on social skills.

Jill wms incsrviewed again in October 1978, Sha had had a job !5: fivea months in a plant factory. She said
she was supervising others and enjoyed It very such. She had also bean attanding an upgrading progras 4t 5Seorge Mrown
Callege since Septamber. She hopad to work 1a a day care centre some day. Y

Ji11l said she had dzupped Sut of CONTACT because, It was boriag and it 4id not help 3 at all.® She had ro
plans for ucmuqumlu:ho future. .

™he last intarview with JLIJ. toak place in April 1979. She had changed jobs. She was working in anocher
factory. She said she vas lucky because., "I was never unemploywd.” $he had dropped the aachematics upgrading course
at George Brown College because, ""i wasn't worthwhile.” Jill said she had no intentions of returning to school hbecause.
“Y aB making cood money now." She was planning to mowe to Plorida to scay with !rimt:u. She had another factory job

“lined up® thare.
Bar last commmnt ;houe CONTACT wvas, "Tha kids have too such freedom,’

Jill's school records indicatad that she had attended five elesantary schools arnd no reqular high schools.
She bhad obtained no high school credits from CONTACT. -

ERIC : > ¥ «
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JIN ~ had not attanded any athen ichool {on e Least six somths bejors entening CNTACT

pDaring the 1973-76 school year, Jim attsnded & high school in Ctobicoks, was in ¢rada nine and lived with his
parsncs, However, in Septsmbar 1976, his parents kicked him out of the house and he moved in vith his brother who lived
near CONTACT. Ne spent tha tims period from Septamber to January looking for a job. He couldn't €ind a job and fousd
himself Decoming vary bored. Than his probation afficear tald him about CONTACT and he regiscarsd in January 1977.
Jim's brothar had leaft 20 Jim hed ta go on student welfere (a worker st CONTACT helped him get on welfare).

Jim dida't really knew what to expect of CONTACT but thought, "It would bDe like ocher schools.” He sald he
would have liked %o have gone one=half day to CONTACT and one-half day to another school for shop, but it didn't work
out. Be complained that, “New studsnts sommtisss get bugged at the beginning = I did.”

Whan he wvas asked during the February interview whac he 1iked about CONTACT, he said, "They give s work AT
sy own level. I couldn't keep up 4t the other school. There is tore f{Iesdom — if T don't feel like working, I dem't
Bave to. Thay qive sa iadividual attantion."”

When he vas ssked what he disliked about CONTACT, he said, “Thers should be a smoking ares. Thera is t2o
much talking oyt and swearing. I don't like doing sewing and other famale things and thers should be more tise for
reading.*

Jim's scoree on the svaluation instrumencs ware low:

POCADULALY. 2 cv-eorsrennnncnns 2.0

Meading Comprahension........-.2.9 ' .

Mathemetics CONCEPES....-..-..-4.0

Mathesatics Prohlem Solwing....5.1 . -
S01L-CORCEPL . cosrscsarrsancnans 28 (Nis scores vere equally low on the family, peer and school subscales)

BSe was not aveilable during the fall of 1978 to complats the life-~skills quastionnaife cr to be scored on
social skills.

At the time of ths next intarviev (April '1978), Jim had davelopad & somswhat negative attituds about CONTACT.
He had not obtained any credits and said, “The coursss are stupid — I would like to take gym." He said e wvasn't in-
tarwsted in the resding course called “Cops and Robbars® which involved reading a variety of dacactive novals.
a Jim falt that he had mada soma progress in English, liked it, but cosplained that he naver had enough time to
finish. Ha said e %ad been writing stories. The tascher would give his the beginning of a story and he would fiaish
ie. ' .

-

In mathematics, he had been doing fractions., multiplicatien and divieion. He reportad that he liked mathe-
aatlcs, but addad, °I haven't aade any progress because :‘ve done it all befors -~ 1t i3 very sesy.” .

Jim liked 20 go on field trips. Hs had been to the police museum, the XCOAX place and various shows wi<th
nis =lass. #He had not been invoived wvith any extra-curricular activities.

Jim ¢ouldn'’'t name any good thinge or any unpleasant things that had happened to hia MQ‘JMMI‘{. februarxy

puring April, he was very concernad about & susmer job. "He said, "I am living on my own and my welfara will
be cut off =— I want a steady job for the susmer.”

Tha April inturview was the last time Jim vas incerviewad. Since he vas not interviawed during June wvaith the
long, in-depth interview secheduls, a great deal of informacion was not collected. Several attampts vere zade = find
Jim during the next year. He could not ba located. One person who wnew Jim said, in a ery drunken stats, "I don't
know whare Jim is, but he is surs going to get it if he comas back hexe." .

-

Jim's school records indicated that he had attended four elementary schools and ona regular high school. Ne

‘had never obtained any high school credits.

- | | B B
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. GARY - id not attended anv other secondary school

'Muhnh&uﬂngum;mluwmuum. Ne lived vith boch pareats. Nis facher werked
in & hospital and his mother looked utn.r ctheizr wew. '

Bafors sntaring CONTACT, Cary had bedlh in grade seven in & Toronts School, but was expariencing a greac deal
of tTouble. MNe said, "I wvasn't queting elong == I didn't like the tsachers. I was fighting a lot. The scheol was too
sexict. - Gya was m%n I stayed away a lot.”

A social worker halped Gary get intn CONTACT.
At tha ? the lit.l.t incarview, Gary had been atthnding CONTACT for four moncths. NHe wvas very pl.o'und. °T

can call tha ta ] their first namss. I get breaks and I can sat in class. f can speak my mind and I qet a say
in what is happening. I can joke around vith the teachers and they listsn to what L say. I don't fight heres =— no oaw
bugs ms and I don’'t bog anyons. I like the open setup. I like the field trips (arc gallery, ballet, pioneer village,

science cantxe. etc.)’ ‘I like the genaral msetings because I know wiat i3 going on and thare is qood coumunicationu
There is no principal == you can't bs sant to the principal’s office.” ™ .

{

Gary’s only cosplaint was that thers were not encugh dasks. ~

GAry scored extramely low on tha family subscals of the self-concept quastionnaire. His total scoxe wvas 49
({sowawhat low). His CTEE scores Were: o .
hd -
Meading Cbeprehension...........6.1
Machematice Concepts....... RS Y]
Mathamatics Problem Solving.....6.6 .

He was DOt available when the life-skills gquestionnairs was administered and tho tsachers raced him as 118.9
on social skills. )

During February and March, Gary svudied photography and participated in the Enqlish course called “Cope and
Robberxs. *

Gary said he had made more progrees Ln reading and wvriting than ha had in the reqular school. Ha felt he
neadad more work in spelling because “that's my weak spoc.”

Gary liked the syscem by which mathematics was taught. He had besan studying fractions and graphing.

fs had not been involved in any extra=curricular activicies But had participated in ssveral 2isld trips such
as the Science Cantre, Pioneer Village. the Court Houss. the Police Nuseum. Trigger (a job placement centra) and 2 rully
at Queun's Park.

Re commmnted on the fact that tmrw turn up wvhen the mathar gats nice.

When intarviewved nsar the and of the 1977-78 school year, Gary reported that he had isproved 1 lot in reeding
and sathematice and a little in writing., He elaborated by saying ha read aloud a lot, 4id a lot of mathesatics and
auld choowe his own topics for writing. )

Ne falt CONTACT had helped him a lot in learming to get along vith others becauss, “T used <o fignt all the
time -~ I don't fight at all hers.” . : ,

50 also felt COWTACT had helped him a lot with his self-discipline becauss, "I don't need thc teacher's en-
couragesens now, " . .

Ris salf-confidence had improwed a little becewse, I am {mproving in rvading == I resd aloud & lot == I used
to ba shy.” )

Gary told the interviewer that he had learned a little about citizens' rights, eocisl iseues, the comsunity
apd fyturs educitional and Job opportunities. 'In particular, he talked about studying teaants' rights. lawe, courts.
wahan's rights. saxuality, racism and about visiting Triqger. the urt qallery and the Science Centre. He described somm
movies ha had seen about jobe and job hunting.

a
.

Na felt that CONTACT had helped him to learn to study independently.

Gary siid he felt free moet of the timm %o exprass his opinions and felt he had about the right amount of say
in sakirq decisions and rules in CONTACT, He described the relationship between the teachers and students as good Se-
cause, °You can call them by their first names — they have parties at their houses — they are like friende.”. Ne felc
sslaxed dogt of the time Becsuse of "the open area.”

. %e was satisfied with the amount of sovement. discipline and structure resmarking, "Instead of tuspending
scudents, & charge can be mada.” He felt he got encugh individual attention. He wished they offezed a business course.

fis final cosmmnts during the Juns interv' ev were, "It is a qood school =~ it has reslly improved since I've
been here.” ‘

. Gary's . ext interviev took place in Oscamber 1976. Ne had spent the sumsar at his sister's place in the
country. HNe began the 1978-79 school yeer in a school Ln the country, byt dropped out because, "I didn't know any-
ane — it wag too“strict ~= too structured = you couldn't smoke." He then returned to CONTACT later in Septambar due

" left since he was supposed to move back to his sistar's place in the country. He spent the resainder of the cime

pefore Xmas babysitcing for hie sistar ia the country. Gary recusned to CONTACT in January 1979,

While Gary was still on’'the school rolls during April ‘and may of 1979, he was noc attanding and could noe
be contacted by Zelephone or mail, He did not take the CTBS, self-concept inventery or life skille questionnaire on
s post-test basis. The taechars’' post-rating of 120.0 on his'soeial skills was approximataly the sams as the pre-
rating.

Gary's school records indicated that he had ltf.andod tw, 0 tary schools and no other secondary schodl.
ue had obtained no high scheol credics. o 7 l
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OTCK ~- had not atlended any other ie school

Bick wvas a native Canadisn who was born in Canada and spoke only Inglish. Ne lived wvith his mother vho col-
lectad mpthar's allowance.

Dick entared CONTACT in June of 1973, Ne had been in grade eight Ln a Toronte School but left because. "t
wasa't getting anywhare <= I felt %00 boxed in = I 4ida't get along with the teachers Or the principal.” A tsacier
at thac school heiped Dick get into CONTACT. :

Dick still liked CONTACT after actanding for three years. "I can walk to school. It's cléas — Aice carpetiag.
The teachers ars good. You can call the tsachars by their first namss. The teschars dress informally — the way they
1ike. T hawve lots of friands here.® :

Be had fev dislikes. "The subjects are too short. T don't like the {udging systam — soma people ire abusing
ic. It iz & bit noisy because of the opam stiucture but it has & relaxed feeling.® He expressed some concurn about
his age. "The kids seem youngar now."

Dick’'s self=-concept score of &4 was quite high. His CTIS scorss verw:

Vocabulary. - .. ... P 4. ]
feading cunnhuum ........ 5.4
Machamatics cConcepts. ..... P ¥ )
Matheaatics Problam Solving. . . 7.3

His ecore of 13 on the life-skills quastionnaire was wall abowe averags whila his score for social skills of
111.5 was about avaiage.

During Fabruary and March, Dick took art and crsfts, drawing and physical education. Ys said he enjoyed
them all. He hadn't received a ¢redit in any of them becsuse he hadn't completad tha assigned work.

Dick didn't seem to0 enthusiastic about his Inglish and mathsmatics. "I don't know why I don't like the
enqgliah program. I find cha mathem Tics boring. I's not deing wy work. It's my fsult. not the school's faulc.”

Ra had not been involved LA any extra-curricular activities but had qone on a faw field trips. HNe liked a
ski trip.

An exprassed concern about soms vahdalism which had ocrurzed in the school.

pDick was next interviewed in June of 1978. Since beginning at CONTACT. Dick falt his reeding had isproved a
little, his writing had improved a lot and his sathematics had jottsn worse. "I am noc inceresced in mathastatics. I
don't 4o it and thev don't pressuze me. ¥y vriting improved a lot becauss thay .h!ck the errors -~ their lundnu are
vary high -— the journals and cowprehensions are good.

Dick falt that CONTACT had helped him a lot with his self-confidenge and his ability to jwt aloog with othars.
"I feel free ™ say what I want at school. They helped me 30 look at mysell{ — I underscand ayself a bit bettar.
tverybody is friandly and gecs A.I.ong well. The fiald trips are good.” .

Ne felt that CONTACT had not helped him with his self-discipline. "It is my fsuit I sleep in = it is not
their responsibilicy.” ’

Dick baliseved that he had learned a let about social issues at CONTACT, Pérticularly human saxuality., family
planning and advertising and a little about citizens' rights, particularly I!ndian rights and police.

He said he had learned a little about the commanity and mentioned art stored, mUsSeuURs le the Harpour Pront.
%e falt he had learned nothing about future educational and job opportunities and added, “A lot of people come and 9o
in school with no real counsalling or help with goals.” .

Dick felt that CONTACT had not really helped him to learn to -tudy independanzly. “The schoel should give
more guidance and counselling.® : :

Dick said he felt very free ¢o express his opinions at CONTACT. "It is a very damocratic school == the jensral
wsetings aze good -— thes teachers don't hassle you.® He felt he had a lot of say in making decisions and ruies cnn-
osruing- CONTACT. The teachers talk it over and the studants look at it.”

Ne described the relacionship between the tsachers and uuunu as “exgellent®. “Tha classes are much mallar
than {n a reqular school.” . )

Dick reportad that he somatisas felt relaxed and somecimes felt tanse at CONTACT. MHe said he had been
feeling tenss because, "During the last Owo months, T haven't Deen gatting anywhere."

de felt there was too such movemsnt sllowed in the school and too little discipline énd structure. "Dis-
cipline is the major factor that (s lacking."

Dick said he would like wore individual sttention. “The teachars might not notice that I am not working
and Bight not sven care.” Né wished he could study woodworking, autd mechanics and olav basketball at CINTACT,

He was looking for a job for the coming year.

- | | 105
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Dick scayed (n Torontd for the susmer. We wantsd a job but d4idn't look becausa. "I knew I wouldn't get
one.® °T didn't enjoy the summar. It jvas the worst summer I evar had. Nothing happaned.®

He want back to CONTACT Ln Septembar 1978, He said he wvas glad to ba bach bacause of the susmer. °! was
qlad to see all =he pecple hera again."” : )
s
During the fall. he studied life skills and physical educacion. He liked soms of the new students and
felt wore comfortable wizth she new arrangement of Zlawses. “It feels more relaxe< and spacious this year.” There
was nothing he disliked. "The Teachears and kids are about the same.” He wasn't.sure wvhether he would fessin in
CONTACT for the entire school vear. ‘

Oick wme still at CONTACT in the spring of 1979 and during the May interview said that he had bean in fairly
reqular attendance all year. He said that he had taken and cbtained credits in 2 or 3 pnysical education courses,
4 geography Zourse and & kiting <ourse.

Jick reported that he was sericusly looking for a full-t.me job and did not intand %o retutn to CONTACT in
the %all. He expressed oncern ibout what he had aclieved at ZONTACT and wondered whether he would have been better
off in anocher schooi learning \ =rade.

Dick was retested with the CTBS tests and the self-conceps inventory. 4His CT8S scores ware as Iollows:

Vocabulary..... tecrrensnesnsssse8.l (qain of +0.2}
Rsading Comprehension...........7.%5 {(gain of +2.,1)
Mathesatics Zoncepts............8.2 !qgain of +0.9)
Mathemacics Probles 5olving.....7.}, (gain of +2.9)

He had parhaps achieved more ac m~ =han he realized
His cocal self-concept score (57) was a bit lower than it had been 15 mnr.hs sarlier. The change was not
assoclactsd witi aAny Sne subscale but +ae spread ovwr all subscales.

His life-skills post-cest score of 25 was lowmr :h.ln the pre-test sccre. The tmsachers racted him approxisately
tha same on his social skills with & score of 109.2.

Olck's school records indicated that he had attended four elemmntary schools and 0o ather high schools. Ha
had chcained approximately six Tredits during his four years at CONTACT.
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LOUTSE -- had attended CONTACT the orpuioud uear

:.ou:..n e DOrn i INTArLO, learned to speak Znqlieh first and lived with both parants. Her fathar worked
in a sewing miil and har mther 414 Zleaning.

3afore entaring JONTACY, Louise had Seen in JTade seven in a Toronto school. She didn't like the scnéol.

was absant a4 lot and felt old Secause she had “ailed twice. Her brother told her about CONTACT and her nother sade
the arrangemsnts for “War to get in,

When asked during the ‘irst interview vhat she liked about CONTACT. Louise said. "X like the breaks and the
long lufch 'our -~ cthere L3 N0 TDLATY system. [ CAn wOCK 4t my own Time and my own face. [ like The open structure ——
there is lote of space. It is easy to get h.. from tha teachars — they don't bitch. I like uy friends. I liks
tha courses on law and family planning.”

wuise sard she diin's lika the strict actandance rulee and had not sxpected the 7eneral meetings. She also
thought che charging systea was stupid Secause, "Anybody sharges anybody.” She complained about the crossword puzzles
and Yook repor:s Decause. "I don't like reading.” She wasn't jetting sredits in the aftarnocn ¢ourses becauss, "I
d4on’'t like “ham."

Loulse objeciad strongly to doing the CTBS taeting; she completad only two of the subteets and har scoree
ware low: )

Machasatics Problem Solving....4.%

‘Her score on the self-concapt ueeticnnaire vae modarately high (61); she scored such lower on the school
wubecale than the othar subscales.

n the life—skills juestionnsire, fhe scored 19.0 and on the social skills. the tsachers rated her ae
115.5. Both scores were average scores.

During February and March, lLouise took family planning, Juman sexuality, short stories and art. In Znglish,
shis had Jone assignments in punctuation and- studied short stories. She said, T don't like reading, I hate it.”
In sathematicy, she had studied inteFers, but didn‘t fsel that she had made any progress.

She had aot been _nvolved in any extra~curricular activities and had gone on only one field srip (=0 an
ATt store) .

Louise described one unpleasane thing which had happened to her during Fabruary and March. "I j0t accused
by teachers for being on druge -— noching happendd. The tsachers decided not to call my parents.” Some good thinge
vere that. "The school 39t a jJuice machine and a new baskethball net.”

In June., _ouiss felt Zhat Mwr reading and mathamatics had unproved a little and shat her wrizing had im=
provad a ot. She said her writing had umproved bSecause she had been "40ing a lot of stories and ournals.”

touise hought that TONTACT had hwmiped her a litcle with her self—confidence Secause. "I ‘eel bettar
Apout speax.ng n front of a qroup.” she said she had been helped a loc in jeeting along with others bSecause. "7
naver uesd =0 =alk :» students at =he old school -— the students here aire 30t stuck-cp.” She also felt she had been
helped a little with her saif—discipline. '

She reporiad =Zhat she had learned a lot about citizens' rights and social issues. In particular. she Zen-
tioned dealing with police. dealing with lawyers. how %0 Jdemonstrate. hov to strike, “oman's liberation and the
thinge which (nflusnce prices.

T . 5he said she had learned nothing about the community becsuse. ™I don't like going on ‘trips.” And, she had
lgarned a ilttle about future educaticnal and ;ob opportunities —— sspecially how wo f£111 out job applicat:ions.

Louise ~eported that CONTACT had helped her %o learn to study indapendently and added, "7 like working on
wy own; I work 4% hoow.” :

Loulse felt free most of the time to express her opinioBs in CONTACT and felt she had a grean deal of say in
saking decisions and rules concerning CONTACT. She thought the relationship between the teachers and students in
<ONTACT wae 0.K. “Soms etudants and tsachers get along, soma don'e.” .

Somatimwe sha felt tense and sometimes she Zelt relaxed in CONTACT. "1 fesl tenee when N “sachers ar7ue
with me." '

louise felt the amount of movement allowed in CONTACT wae about right. However, with respect =o zhe amount
of discipline and structure, she ves sc.i;ll complaining about the chazrging system. “Tt's stupid -- studernits shouldn't
have the right to punish ancther student == you =an gec charged so eaSily - soma tsachare charge too often for silly
things."* .

Sha thougnt sha wae getiing enough individual actention. She regrettad that there were no classes in
cooking, typing and gym,

Louise spent the summer of 1979 cravelling in Ontario and Zastern Canada with friends. She had a job for a
vary shotrt time but Juit Decausa she didn't like the work or the bhose. ! :

r.
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sne returned to PNTACT n Septemler and Jrtended for the antice 1VYT27Y g-Npal year. Turinag the fall.
she took healtn eaducarion. law. life sxills. physicel education, quitar. mathemazics snd Tnglish. 3he was glad to
D8 DACK 1T IONTACT. She likod the new system of enree slasses un the morniro ind the new shysical setup of nore
discince class 4reas. Thers vas nothung she dasliked about CONTACT. She felt her reading was .mproving. but claimed
sha scill haced (¢, 3he was happier than she had been the provicus year.

When .nterviewed Zor the last time .n April 1979, Louise feclt she hMad :mproved in reading and mathematics
and said she had Zefinitely enjoyed a =ooking class and a skiing trip. She still corplained about zhe charging
system and still fele all schools were boring. “Howaver," she added. "i1f ! have to Se 1N school, CONTACT is the basc
Khool there .5." '

She was atill living with both arents, had no jeb and had no plans for the coming yeafk.

Wuwse's post-test CTAS scores indicated that she had indeed improved in hef vocabulary and mathematics:

Vocabulary.......,..iicevcveees 4.8 (gain of L.}
Mathematics Problem Solving..... 8.2 (gain of 1.8) ;

. Har post-test self-concept., life-skills and social skills scores wvers essentially che same as “he pre-casc
170Ces.

Lowse's school records indicatad that she had attended four elamentary schools and no other secondary
schools. She had sbtained about six credits from CONTACT. '

10
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GEORGE -~ had 2£tended CONTACT the orevidus yeax

Geaorge was born in Floridd and lbarmed to speak English first. At the time of this study, he was Living
on Nis own and receliving some financial support from Children's Aid.

Seorge had previoualy attendad a 'i‘om:o elemsntary school and wae dead sat against going to a reqular
Totonw high school because, "Thare are too many people and the schools are %w@o big.” A vice-principal helped
him get into JONTACT.

L]

He expectad JONTACT to be "a free, unstructured school where you aren't forced into doing things . When
asked Lf CCNTACT was vhat he had expected, he said, "It was last year, but not chis year. Last year the teachers
and pupils werw equal. but =hus year the teachars are on & power trip. There are too many -ules, the school is
quing structured.” George wvas reluctan® to be interviewed and seemwd tO “ave some very strong, hitter feslings
aboyt CONTACT. :

Gaorge flatly refused to take the CTBS teeta. 4His total salf-concept score was average (%8), although
his score on tha school subscale was very low. %eorge obvicusly felt unsure about his academic abilities.

He also refused 0 complacte tha life-skills qw-n%:onuun. The teachers jave him a score of 116 on social
o

skills.

Whan interviewed in April 1978, George fslt he had made a bit of progress in .nglish and said he liked
tha Inglish program.

He wasn't doing sachematics because, "I don't need it; I know all I need to know in bHagic nathematics.”

sorge had become part of the school's pusic qroup ‘he played the Juitar) which got togather after school
and performad 1n public sccasionally. The group was led by one of =he Centre workars.

fe¢ hadn't been on any school trips because, "I don't like school trips.”

George Zelt that some students and teachers ware making CONTACT undesirable by abusing the judiciarcy
system. He also vished <hat CINTACT had nore =o offer in gym, instrumental music and lidrary. He scmplained
about the cCredat systam, “You should Se ablae %o Jet . %ull cradit for each ~ourse.”

Juring the June interview, Gecrye felt that he had improved a little in reading, stayed the sama in
wIlting and was nct as yood as he used %0 e in nathemacics (he hadn’': done it for csver a year). He falt mathe~
satics should be made nore relevanc.

He fw!: that CONTACT had nade no difference in his self-confidence and ability <o gat along with others.
Howmver. he iaid that tha school had helped hum 4 Lot with self-discipline because, “Yaving the freedom, you have
"0 use Lt with self-discipline.”

Jeorje reportscd that he had learmed a little about zitizens' rights, the community and fiture educacional
and ob opporTunities. In particu'ar, e menticned screet law, the Youth Smployment Agency. and the Cntaris
JoLlegw of Ar%,

. .

e sald he had learned a lot shout social issues and referved to human sexuality, cacism, women’'s rights

and consumarism.

He said hat CONTACT had "very much” halped him to learn to study independently.
Gaorge Zalt rery free about 4xpressing his opinions at IONTACT. He thought e had a little $4Y 1n naking
dectsions and rules -uncerning ICNTACT but felt zhe studerts "should have an equal say."

The relationship batween the teachers and srtudents was described by Zeorge as, "7.K. =— it depends on the
tsacher . He again somplained about there Seing =00 Much charging and too much use cof the iudiciary system. He
said. "Thare shou.d be more communication 20 work things out.”

George wually felt relaxed at CONTACT becauss "of the free aosphere.”

He fslt that the amount of movement around ZUNTACT was about righ% and that Shere could be a 5it more

‘rademis structure.” .

=

He said he got enough individual attention at CONTACT. HYe suggested that CONTACT needed more sourses
on “streec skills® and Zoothall, basketball and hockey equipment. He wanted a nofe “democratic” system.
. .
George did rot return to JONTACT in the fall of 1978 and the investigators were unable %o locate him
during October for aAn interview. His caseworker said he was taking dancing classes and looking for e iob. He
said .t wvas Jifficult for Georye because. “Me s very shy and the job market is cight.”

Seorge’s school records indicated zhat he had attended two elementary schools and no other sacondary
schools. Ha “ad obtained about four credits while at CONTACT.

1 045
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MIKE -- ovey nineteen yeans o4 age

.

Mix® was DOrn in Hong Kong and learned o speak Cantonese first. He spoke and understood Enqglish with
mms Jifficulty. He lived vith both parents = his father wvorked in & ChiNeed restaurant and his mether was at
home .

3 Mike at attended Litarary Colleqge in HOng Xong to about 4 §rade tan level. He worked for » while after
coming to Canada and then decided he wantad to learn #ore mathematics, English, biology, phyeics, chemistsry and
4rt and then perhaps 30 to an art school. 50 his aunt phoned the Toronto Board of Tducatien and. with the aid of
e translatar, he was placed at CONTACT 80 that he could brush up on various things. The placesant officer felt his
standards were 10t h1gh encugh to go to community college.

Mike's CTBS scores on he mathamatics subtests were highar than the octher subcests. For Zathematics con-
cepts he scored at a grade level of 9.2 and for aathematics problem solving, 9.5. On the vocabulary subtaset, he
swored 7.7 and on the reading comprehension subtast, 6.0.

Mike's scorw of 14 on the self-concept questionnaire was a4 f-irly low score. He scorsd lowest oo che
peer subscale and nighest on the family subscale.

e was not attanding in the fall of 1978 when the life-skills and social 3kills quasticnnaires were
administared. N

The interview sessidns with Mike were difficult becauss .. s poor English. He 41d not understand some
concepts and probably misinterpretsd athars.

When asked what he liked about CONTACT, Mike said, °T like learning things about myself. I like learning
subjects. "I like having only a faw subjects each day. I like Canadian geography, Canadian history, civica. en-
vironmmntal science. s0c¢ial science, music and the library. 7T like the teachers -- they explain thipgs -~ they
help 38 to learn how to talk -4 they help ue do arsignments. I like my classmates -- wa talk to each other and
+@AIN apout Jifferent -ountries.”

When asked wvhat he disliked about CONTACT, he said, "There should be more Spor=s and msic. Soms students
Soke t00 such. Some students make %00 Puch noise and destroy thangs. They are making bad habits.”

Mika's attitude during the April 1978 interview vas very ;ositive. He said ha had obtained =redits in

Canadian histary, lanadian gecgraphy, social science, environmental science and music. He spoke NMighly of che

Coursedq and said he particularly like learning adout native pecple, Canadian Jovermment, Juebec. personalaity,
pollution and :he guitar.” ‘

In Tnglish, he had been doing creative writing and newspaper w-iting. He had been working on cj'rlm:
and punctuation and fel:i nhe had improved a bit i everytiing. He sa:d, °I like the wav they "each Engiist.”

He had compleced geveral units of mathematics and wag working on polynomials. He said, *T have done sone
of i1t bdalsre, s it i:s sometines eAsy. I like the way “hey teach mathematics == ! like <=he teacher.”

Mike had not bdeen involved in any extra-curricular activities and had aoc Jone On any trips with the
school .

4

fle was disturhed by the destructivenesds of some of the students, felt it was sometimes t30 noisy and
falt CONTACT should accept more studants. In addition, he suggested that CONTACT needed a better library, a juice
sachine, & prolector screen in a large seminar room and a Hasketball net.

Mike vas still at CONTACT during the June 1978 interviews. He felt he had improved a little .n reading,
VIiting and pathematics. He said, "It depends on yoursel? if you want to i{mprove.”

Ba falt his self-confidence had improved a little at CONTACT because. “The “aaching method iz gocd."

Mike said CONTACT had helped him a little in learning how to get along with others because, "Playing
and talking with other people is good.”

Hig smlf-—discipline was & little better but, "It 1; nainly up to <he stydent, not the school.”
Av had learrad a little aboit citizens' rights.
Se badn’'t as yet learned anything about social (ssues. Bbut would like to learn "si1."

Mike felt he hadn't learned anything about the community, but said, "I wogld like to learm to co-operate
vith other pecple in the city == %o get people helping people in the community = to learn sbout multiculturism,”

Mike thought he had learned a little about future educational and iob opportunities. He mantioned '
speakers wvho had come and talked about how to find jobe. He wanted to lears more.

He believed CONTACT had helped him to learn to study independently.

Be sometimes felt free and sometimes felt reetricted about expreesing his opinions at CONTACT and falt
that he had some say in making the decisions and rules.

1oy
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2@ was unsure about tha quality of the relationship betweean &. teachers ard stydenta. He added, "The
etudants 40 craxy =hings and tie aschars have to CONtrol them — sosetimws the Ceachers and students talk peace«
fully == it dapends on the teechers and students.”

o

He reported that he sometisse felt relaxed and sowatimes felt tense at CONTACT. He said he felt tanse
whan the work vas difficult or vhen the studants were acting silly.

Mike suqgested thut here was to0 Such movement around CONTACT. He felt it waa disturbing.

e saad ha qo‘ enough {ndividual attention and zhat he was Getting the courses he wanted. He falt there
should be much aore Lt “he line 3f sports equipment,

Mike discontinued his scudies at CONTACT at the end of the 1977/78 school year. He had obtained about
six credits.

During the 1978/79 school year, he was attending a level &, $ and § school whers he was taking aigng
courses mStly in jrada eleven. He was also in an 2SL class (Enqlish as a jacond _anquade class).

Whean intsrviewaed (n lo:r.obcr of that year he wamn't sure he liked the bHig bSuilding and said he vas having
problems «1th sourses which were heavily based on imowing the Enqlish lanquage. He said he wvas not jecting the
individual attantion b “ad recdived at CONTACT.

Mike believed zhat CONTACT had helped him break into the Ontario educational system becaure he had learned
a lot of basic things about the systam. 4Ye said he had leavtned a little 4about a lot of other things at CONTACT a8
wall.

q\r Mike waa last interviesmd during April 1979. He wvas 22 years old and still living at home - he explained
=hat ({t was Tuite scceptas.e for Chinese pwople tO live at home until they Jet zarried. He was still at the
sale 3chool and hooed o jet e couple of credits by the and of tha year. He was still struggling wizh his languaqge
probles and said the SSL class had helped a bit. He felt ne had learhed quite a bit even though his marks vers -
"bad.® He was looking Ior a suwer )ob and intanded o0 return to the same school in *he fall.

_ His final commsnts about CONTACT was that =he school had helped him a bit. It had helped his in hags
. " Enqlisb and it taught “im how to study in Jntario. He felt that CONTACT needed more teachers and aore fac:lities.

T
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LYNN -« over ninetfzer useans of age

Lynn was 50mn Ln Ontarie and leerned o speals English first. Both of her parents ware alive but she
lived with only har sother who supported them both with mothar's allowance.

Lynn had attended & reqular high school for t™wo years. 3he said she did well the first year, but the
second year she was frequently sick, skipped out a lot and finally quits diring the teacher's strike. She had ob-
tained four credits. After dropping out of school, she found herself liviig 4t home with no job but teeling that
sha would like to finish school. Howaver, she vas concerned about returming %o school because she would be oldar

than the octher students. der sister's probation officer told her about CONTACT and she regratered in Septembar
of 1977,

Lynn was first i{nterviewed during Pebruary 1978, about six mocaths after entering CONTACT. At that time.
ah® repolted that the altermative school had turmed out to be close to vhat she had expected. She said she
particularly liked the law sourse and the writing workshop and appraciated finding cut about colleges and universities.
Sha felt that it was =he only place she could pivk up cradits. When asked what she disliked about CONTACT. she
said, "1t ‘G0 NOLsY because af the oper arees and there is not enouqh disciplines but, the kids would probably
quit if theis were aore discipline.® Lynn was also disappointed about the way aathematics was taught.

. .
o When ‘{nterviswed during April and June of 1978, Lynn 2till felt chat She school vas noisy and felt it
wAS because the school was letting {n kids vho wvare t00 young. She said, “It is like & zon."

Jiring rebriary, March amd April, she had taken three afternoon courses gtory of art and music,
anthropology and post secondary education. She had found hiatory boring. She gut a TFedit i1n poat secondary
educacion and lescrided :he course as “really good.” "It helped ms to dec:ide about colleqes, find cut about re-~
quirsmmnts for mature students and learn about the transistional program at 7. of T.*

during the sams three tonths, shs had done the usual work in Iaglish (journals, compreheneicna, scc.).
She felt the word puzzles and jases were %00 easy and wished there was more Jrammar, pAraqraph writing and essay
writing. ’
. ) «
She didn't tiink she had made Sruch progress in Faglish bdut felt she had always been gJood at it.  Yer
CTAS wocabulary scvure was 13.5 while her reading comprehension score wes 10.1. She couldn's nane anything which

would ha'w helped her .sprove her reading, but “elt more attention could have been paid to her faults in writing.

-

She had not dons any mathamatics because she had started high school hefore 1974 and .t was not zom-
pulsory and Secause she didn't get along with the mathematics teacher. Her nath problea solving score was 3.3,

The investigators d1d not get scores for Lynn on: self-concept. life-skills or soctal skills.

Juring the saze time, she had gone on.a ski trip, visited several colleges, the Science Tantre and he
fuseum as part of her school activities. She couldn’'s nass any good thing that had happened to her and vas dis-
turbed By an inc¢ident wvhere a student had hit a teachar with clay.

She felt *hat CONTACT had made 70 difference in her sel’-confidence. commenting that. "Setter teaching
vould have heiped her academically and consequently improved hear sslf-confidencs.

She reported “"hat ZONTACT had made no difference in her ability =o get along wiih dchers adding, °I
have always Sean able 0 jet along well «ith pecple.”

5he also felt that ZONTACT had made no difference in her self-discipline. She said, "I have a hard
time getiing p in the X ILiiNgs — 5o one can help me with that.”

She-had learned a little about citizens' rights. particularly young people's rights.

She hadn't learrsd anyrhing about social issuss because she vasn't i(ncterssted and hadn't takes any of
thowe Sourses.

$he hadn't learned anything about *he commmity. Although she had visited the museum ADd Science Csntre
while at CONTACT, she had known about them befors entering the school. p ' :

She said CONTACT had not helped her to learn to study independsntly.
o »
Since Xmss, she had felt fairly restricted about expressing her opinions particularly in relation to the’
school nevepeper. She falt the drug issus had been handled badly. In fact, she faelt the school newspaper was
poor.

of

Lynn felt she had a little say in decisions and rulee concerning CAWACT and vas satisfied vith that state
of affairs. . . -~ -

She described the relationship between the teachers and students as "excellent.” "It is Fersonal, you
can talk to teachert fresly and call them Sy their first name -- the teachers are not s$o conservative.”

At times Lynn felt tense at CONTACT, at other times relaxed. She felt tense when "the teachers get on
%y back.®
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: Lynn did not like the noise and movemsnt associated wvith the open plan arrangesent of CONTACT. she
also falt thare was 00 .ittle 3iscipline. JShe particularly objscted to the lanquage the students used,

She felt she could have had more individual actention at CONTACT and wished the school had teas sports.

tynn left CONTACT in Jupe of 1978. She did not intend to return and, at that time, had no other plans
for the future.

For a short timm After leeving CUNTACT, she had 3 job with the army reserve. Later, she obtained a parc-
time job in the SUN mailing room which she still held in April 1979. At the of the last interview .Apral
1979), Lynn was still living with “er mother and still had no definite plan £ the future. She felt ihat CONTACT
had not helped her at all. 3he said, "I haven't set foot in CONTACT this year., but [ heard that it i$ the same
as last ywar."® .

Lynn's school records indicaced that she had sttended one elementary school and <ne other secondary school.
She had abouyt four hign schools credits which she had obtained before she entered CONTACT.

.
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SUMMARY AND DISCUSSION

CONTACT is an alternative full-time academic secondary school
operated by the Toronto Board of Education. It is designed for two groups

of people:

(1) those who have dropped out of school and now want
to return; and
. .
(2) students who are attending other secondary schools,
but who feel they are not benefiting from—their programs.

In June of 1977, the School Programs Comm#ttee of the Toronto Board -

of Education received and approved a recommendation from the Report of the

Patterns of Dropping QOut Committee --

"...that the CONTACT School concept be evaluated
to determine how {t meets the needs of dropout
students." o '

(page 12)
The committee felt that the evaluation would serve to (1) provide
CONTACT School with valuable %eedback, and (2) to identify elements of the
CONTACT School concept which could be adopted by other schools to help meet
the needs of dropcut or notential dropout students.
The study, which was carried out over a period of two years, ad-

dressed, in particular, the following four questions:

(1) What are the characteristics of the dropout students in
CONTACT?

(2) what are the needs of dropout students? .

(3) How does CONTACT attempt to meet the needs of dropout
- students as identified in (2) above?

(4) Which elements of the program at CONTACT are successfdl
in meeting the needs of dropout students? -
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\&
A large proportion of the éONTACT students were born in Canada
(80%) and learned to speak English first‘(86%), meaning that they do not
have the multicultural makeup which is typical of the rest of the schooI’pop-

, . A S
ulation in Toronto. "

Approximately 44% of the students were living in 3 situation where

o

they were being financially supported by some form of assistance and 40% were

-

living with their mother only. In fact, only 18% of the students were living

\‘ with both parents where one or both parents were working.

~ . Close to 70% of the studeﬁts were 15, 16 or 17 yeafs of age when
, .
they first enrolled in CONTACT; close to 70% héé attended three or more ele-
mentary scﬁoolg: and, close to 70% had attended one or no other secondary
~school. Appro?imately 44° had obtained no credits from other high schools,
while the others had obtained very few.

‘ The most common reason the students gave for going to CONTACT was
that they couldn't cope (they gave a wide“variety of details) with the re-
gular schoal svstem.

CONTAC% students have a wide range of vocabulary and reading com-
prehension skills. Their grade-equivalent scores on the CTBS tests ranged
frém grjge oqg to grade twelve. For the vocabulary test, 53% scored at or
above the grade eight level. For the reading comprehension test, 47% scored
at or above the grade eight level.

' Similarly, CONTACT students have a wide range of maﬁhe?atics)skills.
Their grade-equivalent scores oii the CTBS tests ranged from grade two to grade'
eleveh. For the mathematics concepts test, 20% scored a£ or'above the grade
‘eight leéél. For the mathematics broblem solving test, 38? scored.at or above

the grade eight level. Obviously, their mathematics skills are lower than their

vocabulary and reading skills. S
ey
L™

L .y
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n the aVéraqe, CONTA&T student: ‘'ored low on an evaluation instrument

measuring self-concept. Their self-conéept scores in the area of family re-
/ 3

lationships were particularly low and'this is not surprising given the data

about their families. They also tended to score low on self-concept associated

with peer relationships. Interestingly, their school self-concepts were as
i . . ' 3

high as/those of the control aroup of regular grade nine students. The "Leaving

fchool Early" students (Larter and Eason, 1978) also lLave low self-concepts .

. _ /
Such feelings of unworthiness which seem to be characteristic of students who

cannot zope with the reqular school system and want to leave it should be ser-

.

. . ”~
tously considered by anyone who is working with dropout or potential dropout

students,
Teachers and students of CONTACT, administrative personnel and

.trustees of the Board of Education for the City of'Toronto, principals of

&

feeder schcols and various sozial agents were asked to identify needs of drop-
out students which a school such as CONTACT should meet. The following six

needs wese most frequently identified and were chosen to form the focus of the
\

evaluation. (Some of the needs are rather loosely defined.):
-~ - .

1. Basic academi% skills (reading, writing and mathematics)

[ 09
.

Social skills (self-confidence, getting along with others
and self-discipline)

3. Life skills (knowledge of citizens' rights, knowledge of
social issues, .knowledge of community, knowledge ‘of future
educational and job oppertunities and abllxty to study .
independently) .

4. Democratic and relaxing atmosphere (freedom of expression,
say in decision making, good pupi®-teacher relationships,
freedom of movement and _proper amount of discipline and
structure)

.

5. Ind1v1duallzatlon and flexibility (individual attention,
suitable courses and suxtable extra-curricular activities
and sports)

6. Academic and/or employment advancement (credits and jobs)

Y .
AR
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\
In order to determine\how and to what extent CONTACT meets the six

needs of dropout students, data were collected by interviewing the studentss
teachers and Céntre workers and by using a variety of evaluation instruments.

Table 90 is a summary of the students' opinions about how CONTACT ‘
meets thelr needs. The table has been organized by arranging the twenty-two
key qrestions in the student interview schedule in order of percentage of
students who responded positively. The ques;ions beside which a v appears are
those needs for which the results of an evaluation instrument suggested a -
positive change in the students after attending CONTACT for at least five
months. _The qu2stions beside which a * appears are those needs for which the
results of an evaluation instrument suggested either no change or a negative
change. It is interesting to note that the opinions of the students and the
results of the evgluation instruments tend to suggest the same conclusions in
several areas. |

The data in Tabie 90 need considerable elaboration since a simple
examination of the percentages of students who gave certd&n responses and a
look at the order in which they have heen arranged in the table do no£ tell v

the whole story.

The studcnis say they get enough individual attention and learn to study
independently at CONTACT.

The students felt that individual, friendly, personal attention frcm
understanding teachers is very important and it is impressive that 88% of the
students felt that CONTACT is meeting their needs in this area. The classes
are small, the teachers constantly strive to aﬁtend to the students' needs on
an individual basis and the morning classes of English and mathematics are
completely individualized.

Almost as many students (81%) felt tney had learned to study inaepen-
dently and many of the students said it was because the teachers give them

' ;)l‘;
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TABLE 90
_E . [ ] ’
A SUMMARY COF THE STUDENTS' OPINICNS ABOUT HCW CONTACT SCHOOL MEETS THEIR NEEDS
(N=98)
o~ = — = =
Question Students' Percentage of
‘ Response(s) Students (N=98)
1. Do you get enough individual attention? Yes 88%
¥2. Have vou learned anything about citizens' A Little/
rights? A ILct 863
3. Have you laarmed to study independently? Yes 8ls
/4. Have you learned anything about social A Little/
* issues? . A Lot 79%
5. Has your writing improved? A Little/
A Lot 72%
5., Yow that you have left CCNTACT, are you
working or continuing with your education? .
(N=53 students) Yes (about) 70%
v'7. . das vour reading improved? A Little/ _
A Lot  638%
Y2, Have vou learned anything about the A Little/
comrunity? A Lot 67%
*9. Have you learned anythlnq about gettlng A Little/
along with others? : A Lot 66%
*10. Has vycur self-confidence improved? A Little/
A Lot 65%
~11. How do you feel about, expressing your Free most of the
opinions? - : time/Verv free 635%
. "what do you think about the relationship .
between the teachers and students? Good/Excellent 65%
13. How do you feel at CONTACT? © Relaxed most of tlre
‘ : | © time/Very relaxed  63%
14, Fave you learned anything about future - A Little/
educational and job opportunities? A Lot 60%
15. What do you think about-the amount of .
‘discipline and structure? "o * About . Right £1: 1
- §$ . 16. Does CONTACT provide you with the courses
N you want? Yes . 53%

17. How do you feel bout the amount of movement
‘that 4s allowed vround the school during

clags™tdime? About Right 56%
- 18. Does CONTACT provide you with the éxtra- |
. curricular activities and sports you want? ° Ves 55%
¢«19.. Have you ';Lé&provod in mathematics?on.-'" A Littie/_
w ~ 0 " A Lot 53%
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- ¥  TABLE 90

4 Sk
&
A SUMMARY OF THE STUDENTS' OPINIONS ABOUT HOW CONTACT SCHOOL MEETS THEIR NEEDS
: ' (N=98)
. ~tudents'’ Percentage of
Question ~esponse (s) Students (N=98)
20. Has your self-discipline improved? A Little/
A Lot 49%
21. 2id you get the credits ycu planned to :
- get? ' Yes 25%
22. How much of a say do yod have in making
detisions and rules concerning CONTAQT? A great deal 2?%
')
.

individual attentioﬁ, trust them, encourage them and\show them their concern.
This finding 1s most interesting, since learning %o study independently might
mean, to many people, that a student would be left to his own resources and
experien&e minimal interaction with a teacher or that a student would be given
a lot 5f freedom without‘teacher involvement. While a certain »ercentace of-the
students did, in fact, say thag such freedom and lack of directicn had taught
;hem how to study independently, a larger number felt otherwise.. The ability
‘to study independenély is, without a doubt, a valuable life skill and, once

. o
learned, probably improves a student's chances of being successful in school and
in other aspects of life. 3ome students may need a period of time in their
school lives when thev receive individual attention, trust and concern in order

to learn to study independently.

" The implication of these findings for CONTACT Staff isfgbdt'they

Y
+ L
L}

should continue in the same vein.

r

»

. These findings suggest one strategy which a school or a school system

might adapt to meet the needs of potential dropout students. Potential dropout
3 LY

students could be identified at grades seven, eight and nine. (Several charac-
terigtics of dropout students have been discussed in this report.) The students

could then be assiqnédttp very small classes with'carefully chosen teachers who
s . ' ' Qq“‘ 5 &



~199-

are understanding, friendly and concerned =-- this could be dene for the entire

program or for part of the program. The program would be highly individualized

with a greag deal of atteqtion from the teachers with a view to helping the
students learn %o study independently and with a view to oroviding the students

with very personal guidance, encouragement and trust.

Most students become more knowledgeable about citizens' righ=s, social issues
and the communitv while at CONTACT.

When- the students were asked to describe what they had learned about

citizens' rights, social issues and the community, they most frequently men-

tioned the following:

- How to deal with police/lawyers/ probation officers (arrest
procedures, rights)

- Protests (reasons, procedursas)
- Laws/street law

- Paople's rights (Indians, tenants, young people, women,
senior citizens, students, immigrants, etc.)

- Government/politics

- 3exuality

- Wemen's rights

- Unemployment

- Consumerism '
- Museums

- Science Centre

- Art Galleries

The credit courses (many of which have been specially developed by

the teachers), the speakers' hoﬁr, the generai meeting, the $chool field erips,

and the involvement with social issues and’ the community are the primary ways

e . ] .
in which CONTACT School increases the students' knowledge of citizens' rights,
social issues and the community.

Not many students wanted to-learn more about citizens' rights, social

issues and the community suggesting that the studontS“artrﬂaizlymsatisfig&xwith~m-~"ﬂ~¥

what CONTACT is doing in these areas. 2()\ few students said they would like to
_ . 0 ~r ) : g

I -

-

CEY
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learn more about government, politics, law and women's rights.)

Most of the teachers also felt thaﬁ the students improved their
knowledge in these areas while at CONTACT, but several wondered whether thag
knowledge was used by the students to gaii better control of their lives. The
fact that many are workinq-or continuing with éheir education after they leave
CONTACT suggests that, in some way, students have gained better control of their
lives as a resudlt of being at CONTACT. Such causal relationships are, of course,
very difficult to establish. | AR

The implication of these findings for CONTACT Staff is that they
\should continue in the same vein.

Regular schools ﬁiqht find some of CONTACT's strategies useful in

helping students become more knowledgeabfe in such areas.
¢
One’ implication of these findings for the school system is that con-

siderat:ion might be given to putting more enexgy into curriculum development

in these areas sc¢ that more students could benefit from such learning.

-

studernts ‘Zfuncticning at any grade level) are likely to improve their reading
and writing skills while at CONTACT.

"

The students were asked to elaborate on why they felt they had improved

in their reading and writing. One explanation was given much more frequently

than any other -- they attributed it to the fact that thev do a lot of reading

L}

and writing at CONTACT. The students also spoke of the individualized prcgram,

the personal attention and encoufigement, the freedom of choice of materials,
the freedom of expression, the nattre of the agsignments, the work on funda-
mentals and the constructive criticism and guidance from the teachers,

The following sums up thelteachers' description of how reading and

writing are dealt with at CONTACT.

"The students in all the classes are encouwraged &0 do a

202 04 neading and writing at thein own Lavel, with

and ‘about maternial they ehoose and are interested in, - - - -
while proceeding at thein oun padd!Ty :

1
\ h
i . -
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The concept that spending a lot of time on reading and writing will

>

improve the students' skills seems unsophisticated and ridiculously obvious,
but the truth for many students is that they have attended school for several
years and have not done a lot of reading and writing (one student said he had

never read a book befcre, another said he wrote his first letter at CONTACT).

Recent literature in the field of education has labelled this concept "time
on task" and studies* are showing that increased time on a tasg improves
lea¥ninq. o

CONTACT's approach to teaching reading and writing EP dropout students

should definitely be continued.

Approximatelv 70% of the students who had left CONTACT were working or v
continuing with their education; and, about 50% of the students reported that
they would like to learn more about educational and occupational ocportunities.

while it is difficult to say whether students are working or centinuing
with their education after they leave CONTACT because COMNTACT has given them
the credentials to do 30, has encouraged them to do so or has made tbem nore
aware of various educational and occupational opportunities, the study did £ind
that students who had been on the permarent rolls of CONTACT and had le%t were

much more likely to be working or continuing with their education af-er leaving

Rl

CONTACT than students who had been on probation but had not been on the permanent
rolls.

Students were asked whéth;r they had learned anything about future
educational and occ upatlonal opportunities at CONTACT -- 60% said they had
learned a lot or a little. However, about half the students said they would

like to learn more. 1In particular, they suggested they would like to learn rmore

about how to find a job and keep a job.

° ¢

* In a paper entitled, "Explosion of a Myth: Quantity of Schooling and Exposvre

- to Instruction, Major Educational Vehicles" by David E. Wiley and

Annegret Harnischfeger, the authors conclude that achievement is directly de=-

termined by only two variables:- total time needed by a pupil to learn a task

+ .and total time a pupil actively spends on a given learning task, . All the

7 "other Variables' influences, they say,” are mediated through these factors.

They also point out that the one variable which is post amenable to important

policy modification is that of 'Total.!}Anqatod E;posuro Time."

-
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A recént research study of students' attitudes to work and unemployment
(Larter, Fit2Gerald and Friendly, 1979) found that students belxeve the schools
should prepare them for the work world.

Thus, the findings of these studies suggest that the students are
looking to the schools for guidance, preparation and training for the work
world, Perhaps CONTACT and regular secondary schools should consider doing
more for students in these areas. CONTACT has made a start by offering a credit
course on post secondary education (which also inecludes topics related to tﬁe
work world) and by exposing Ehe students to various‘options through invelvemen=:

with the community and as a result of the speakers' hour.

. For the most cart, students at CONTACT feel® relaxed, feel free to exprnss their
ocrinicns and have good relationships with che teachers.

R Y

The students are free to express their opinions at the general meetings
and the smaller group meécingsf The free, open atmosphere and the attitudes
¢cf the téachers contribute to th;t freedom of speech.

463 '~ Many of the students said the relationship ktetween the :eachers and

- studerts is cocd kecause the‘teachers are helpful, understénding, respectful,
friendly, committed and earthy. They also referred to the openness, freedom
and”gooq éommunication. 'The teachers talked of the favorable student-teacher
ratio, the mutual respect and the freedom of ;xpression as factors contributing
to the good relationship.

The free, open atmoéphere was alsc cited by the students as that
element of CONTACT waiéh made them feel relaxed. They said they felt relaxeé
algo because theé could.;orkiat their own pace, the -teachers w;re not strict
and the students were friendiy.

Obviously,‘;he maintenance of such an atmosphefe depends on both
téachers and students, but fhe personality, attitudes and characteristics of

the teachers are extremely meor,anh. Not every teacher would want to or would

be a2ble to adjust to tHe demands of such a settznq. 2{1,)
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These findings suggest that CONTACT should continue in the same
mode and that they should aiways select their new teachers very carefully.

The school system cannot afford to ignore such findings. A recent
study of the "Leaving School Early" students (Larter and Eason, 1978) clearly
showed that most of those students.did not have good relationships with their
teachers and did not communicete with.them. In that study, 392 students were'

asked to say what their teachers felt'about their leaving school. Here are

some of their ses: ? -
response - Eg&@. P e
"
I didn't talk to them...... V3.
They didn't say anything/much......... ceeea18%
I rarely saw the teacher(s)..... taceesaesse O%
I didn't tell them I was leaVinG........... 5%

They didn't Care......vieeveeeecereaciansenes 3%
I can't remember/T don't KNOW. . .v ceeerenses 3%

80% of 392 students

The most frequent reason the "Leaving School Early" students gave

for leaving school was that they disliked school and were bored with it; and,

teachers were frequently mentioned as the.aspect of school they disliked.

Between 30% and 40% of the students at CONTACT want more discipline, more

structure and less freedom of movement about the school.

CONTACT has not been able to establish a éatisfactory approach to
discipline, structure and movement about the school for two reasons; the students

have different needs and the teachers cannot agree cn what is best. That which

suits some of the teachers and students will never suit the others. The problem
is serious and rgises such questions as:

1. Should attendance be comp 1lsory?
2. Should there be a school head or principal? .

3. How should the space be organized?
Should it be open or closed?

4. Should there be more rules about lateness, mov1ng
around, smoking, drinking coffee, etc? o T T T e e

!
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5. Should teachers place deadlines on assignments, atc?
6. Who should make the rules?

7. 1Is it possible to have more discipline and structure
without sacrificing thé other positive aspects of
CONTACT? . ¢

Cne solution to the problem (which should be seriously considered)
might be the establishment of another school very similar to CONTACT but with

more discipline and structure. Teachers and students should then ke allewed to

.

chuoose the settinz which best suits them or even change settings as their needs

. . . ]
change., Without such a solution, there will continue o be a drain ¢of the

teachers' 2nergies and resources and some of the students will continue to be
affected Jdetrimentally.

udents would like to take courses which ire not offared at CCNTACT

cude
sulpment and materials are not available.

Jeveral s
because 2

Business EZnglish, typing, shop, woodworking, mecha .ics, home economics,
art, music, pottery, home‘nu:sing and child care and survival were a.l menticned
5y more than cne student.

3tudents at CONTACT would greatly bepefit if materials and equipment
:oulé ce made available to CONTACT for at ieast two or three of these courses.
The other soluticn would ke to locate CONTACT near another.secondary school
SO ;hat the facilities, e2quipment and specialized teacher skills of that
school could be used.

Many of the students at CONTACT would like to be more involved with spdr+s at
the school.

Hockey, baseball and gymnastics Qere most frequengly listed by the
~students. ‘ '

CONTACT does not have much in the way éf'sports facilities and equip;
ment, Sut it does have persoﬁnel who have the_ability ﬁo conduct a sﬁorts
program.

1 v

-t

P
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This ;ituation should ke corrected, Tﬁe students wculd probably
benefit from the kind of interaction with peers which sports provide. The
Toronto Board of EZducation:could provide CONTACT with ﬁhe facilities, CONTACT
could be loeated near another secondary school so that they could e the faci-
lities of that school, or CONTACT could be located near some form of community

rasources wnizh thev could use.

CCNTACT School's acoroach to teaching mathematics is Relpful for apgroximatelwy
50% of «he students.

The grogram is completely individualized and at the pre-nine and grade
nine levels comprises a series of worksheets which the students do in small units.

The students studying above grade nine f&ilow the regular Toronto Boaré of
Education math program. Dr{ll, memorization, encouragehent, immediate marking,
review and leaéning one concept at a time are the methods tney believe in. The
worksheets are designed to improve the students' reading skills as related to
mathematics.

Many of the students who reported that they had regressed or staved
the same in their mathematics during their stay at CONTACT blamed it on the
fact that they didn't like mathematics, didn't find it relevant or interesting
or hgdn't'been doing it. Many teachers were also concerned atout the reasons
for teaching mathematics and the difficuities of coping with students who are
hopelessly "turned off" on m@thematics. |

CCONTACT shouiditake note of the finding that about one~-third of the
studenté suggested that CONTACf could imprbvd in the teaching of m&thematics
mostly by (1) more individual attention or more ﬁath teachers or (2) different
prcgram and materials. b

The fact that a subsFantial proportion of ‘these students and, no
Ydoubq; a substantial proportion of all dxopout sFudents, dislike mathegatics

< . - . ,
.. and say they are not interested in it should be a point of concern for the school
Q" system. Is it pcssible to make the mathematics curriculum more relevant "To
ERIC L O1q .. ‘_ ,
JAFuitext provid: c . . . - \ . -]
o N ‘ N . o S
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the lives of students? Is it nossible to make mathematxcs more .interesting?
Does the traditional mathematics curriculum still make sense in an age when
computers, calculators and micro-processors are rapidly bhecoming a part of our

everyday lives?

Just 49% of the students thought their self-discipline had improved while
attending ZONTACT.

These students attributed their improvement to: (1) encouragement
to improve, (2} the freedom.which ultimately brings self-discipline, and
(3) their liking for CONTACT. ‘

The students who felt they had not improved or who felt they could
be -better helped to improve spoke of: (1) the need for more discipline, struc-
ture, challsnge and pressure, and (2) the need for more motivation and ppsitive
reiniorcement. Some students suggested that it is basically up to the student
and that the schoel can do nothing to help.

TO a certain degree, these finaings reflect those found for the topics
of discipline, structure and mevement about the school. Students seem tz have
different needs and perhaprs one school with a particular approach canrot meac

the needs of all students in these areas.

Most of the students at CONTACT are aware that they 30 not have a great Zdeal
of say in making decisions and rules concerning CCNTACT.

CONTACT 3chool is not run democratically by the students. The
students are free to express their ovinions in a variéty of_éettinqs and %o
make recommendations to the teachers, but all major policy decisions are made
by the teachers.

CONTACT seems to have achieved a balance which is satisfying to most

of the students -- cnly 21s felt they should have more say or equality,

Thé majority of the students (65%) felt that their self-confidence and abilitv
to _get along with others had improved. ‘ '

The gvaluation-instrument showed that CONTACT students have low seif-

concepts associated with family and ceer reldtidﬁships dut rnot associated with
[ 's . ) , ’
l..,) 1 }
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y school endeavors. This suggests that a school such as CONTACT might help im-

since little could be done about family relationships.

i

While 65% of the students reported an improvement in their self-
— .
confidence and ability to get along with others, the evaluation instruments
suggested no improvement. | f
t is noteworthy, that the students who felt they had improved were
much more likely to attribute ﬁhat improvement to the relaxed and friendly
atmosphere, frasdom of expression and teachers' attitudes than to a sense

of accomelishment. Z¢veral teachers, con the cther hand. believed that an

improverent in celf-worth would come as a result of academic sucdcess.

.
CONTACT should prcbably give more consideration te the fact tha% the
students fael inadeguate ;nd unworthy with respect 'tc their peer rélationships.
Team sperts, which the students seem to want at CONTACT, organized Ly teachers
who understand the students' problems might be an excellent vehicle for helping

he students in this area.

'8

2nly 253 of the students reported that they got the credits they planned to
get while at CCNTACT.

Most students anter CONTACT wiéh very few high schopl credits, most
'scudents’remain in CONTACT for less than seventeen schocl months (ot including
Suly and August) and mosé students obtain very few credits while at CONTACT.

Do students leave CONTACT because they are’not getting credics or
do they leave for other, reasons before they get the credits they had planned
to get? )

: The investigators were able to locatﬂ 44 students who had left C"VTACT
and ask them why they had left. Only 8 of them said they had _eft because they

weren't getting ahead or weren't getting oredzts. ‘The others gave a wide

variety of reasons for leaving -- some personal reasons and some school-related

v
-

. reasons. 6
‘ o %

prove the students self-concepts by helping them in the area of peer relationships
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The solution to this problem of students remaining for short periods

of time and receiving very faw credits crobably lies in solving some of &th

3

Jther problems which have been outlined .u this report. However, as discussed
[ 2 [}

10 a precegding section, many students are working or continuing with their

2ducation in ancther setting after ileaving CONTACT and cannot be uonSLdernd

h

ailuyres,

CCNTACT might also experiment with lengthening the afternocon
blqgks so that one half a credit could be obtained per block instead of
one shird tredit. The studénts micht feel as if they had accomplished more,
the longer <ime reriod might allow the teachers %o go inte more depth (which
scme students would like) and the students @ight ve Tire lixely <2 et the

necessary issignments done Over a longer time ceriod.

The zotent:ial IINTACT Centre has for helping CCNTACT 5Schecol mees the neads of
dropout scudents .s exciting but has not peen Tullv realized.
i ..
CCHNTACT Centre, operataed bv three workers, became a formal par: of
SCNTACT Zchcol mostly because of the termination of a government grant winich
nad nitially surrorzed it The Centre then moved into the schcol and <che

Teronto Beard of Zducation caid the salaries of the workers. '
Low pay, poor accommodation and lack of job definitions have zembined
to produce lcw merale, confusion and ill-feelings,

The Centre should be and could contribute a great deal in th llowing

ra
-0

Areas:

%

- Spores s

- extra-curricular activities such as music

- sommunity 1~azson "

- counselling

: - monitoring attendance

= searching out educatzonal and cccupatﬁonal opportunities
the students

-.scouting the community for resources for the courses and the
speakers' hour.

LA
o]
H

‘ 5
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4

In conclusion, this study has identified aﬁd\discussed in detail
the principal need: of stugents who have droppeé out of the requliar school
systé& and elected to attend an alternative educational setting. The study
has.shown how a Toronto alteriative school called CONTACT attempts to meet
these needs and with what degree of success. The report should be of value
to anyone interested in establishing a similar alternative school. There
, : <
is also considérable "food for . hought" for persons in the regular school
system who are concerned about students whc are potential dropouts. Finally,
the feport calls attention to the fact that it is virtually impossible for
such an alternative school to operate independently of society and the

regular school system and that, ccnsequently, the school should never be

given all the crodit for its successes .or all the blame for its failures.

< -
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FROPOSAL FOR "CONTACT"

The concept of this school arose dnitlelly from concern over the
Incteasing numbors of high wclwol studunts who ate dropping out of thelr

teguler schuwls. The sewasons for thie, admittedly, ase vomplex. However,

ohe Of the maln reasuns 1s that the 1eyular secondaiy school, at whatever
academic or uccupational stream, has boen torced to catar Lo every individual
who entulu Ity proyramma. When students axe found not bencfiting from &

tegqular prograses, guite frequently a chanye fiom a straight acedemic programme
to ohe with mute emphant s on technical, commrcial or vocational skilis hulps

Lo improve the mutivation and achivvement of the lmﬂvt.;hul students. For other

students, however, it secms Lhal the change required i not necessarily that
’

of the progtames -untent bul tather than of the programme mothodoloygy. Certainly

the studunts who droput of the technical, coumercial and vucational Proyrasme s

cunfirm this. Therefore, lu orde:r w0 offer ean opportunity for this kind of

student we dle Suwgesting that 4n aliqrnative schoul be exstablished by the
Board of Eduration for the City of Toronto to help alleviate this problem,

starting with & small unic of 30 students for the acedumic year 1972-1973.
" Y

Studant Body

The students #1¢ Lo be drawr from Lwo qroﬁp»z

Studonts no 1009ot Gn the roles of swcondary schools in "
Turonto, who did not ‘greduate before leaving, who are pre-
sently unemployed and who desire an opporlunity to continue
their wecondary schoo! education 1n an altornate satting.
Thesa students (ould cuma to CUNTACT thiough roforreis by
former teachiers of guidance counscellurs, and conmunity social

NCIVACE agunclies.

i tn

{2) Stuwlowty who are prusently on the roles of sccundary schools
In Torunto, but wiio are ot boenefiting from their fagulac
woqunns,'&nlmnl attanding only sporedically and/or disrupting
theit clauscs. These Studvnts would be refurced by thair ro-
spactive schaols, {f their schauly and CONTACT agree that this
alternative proyrame may be helpful.

\‘l‘ ‘ “) .
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A large proportion of the Atopouts occur in the laner City Arva.
Therefore, although CONTACT would be open to students from all sections of the
City of Toronto, emphasis would be placed on students living in this areas.

.
Similarly, a'tiough mutual bonefit util Le derived from onrolling a pumbier of
studonts with already high achievesent lavels, it would be hoped that a laryer
proportion of students with average or below-aversge achisvement l.ovulu. would

be enrolled. -

Suluction of Students

As has alrvaldy Leen expressod, prospuective students could be re-
ferrod ;o CONTACT or approach CONTACT on their owh inftiative; they would be
drewvn from all streame of Lhmu-ccmdary schqcﬂl in Toronto. .‘In ordur that all
students may have equal accesu, limited only by the capiclity of the schaool,
thure will ba no formal academic c:}wua for entrance Lo CONTACT. lnstead,
the intercets and necds uf each student will Le assessed On entering CONTACT
at vhich timo a programme of f(«dlu, -'uuully agreed upon, would be established.
After sufficlent tims has elapsed to allow the ltudent‘wgr._io the schuul
and his programms, an aveluation, done in consultation with the student at
all times, a ducision would be mads whether to continuo. the initial prograsese
or make necessary edjustmonts to 4t. After --uu- inictial svaluation, further
Progruss yeports will 'bo made at rpqguler intervals. At the same time, care
will bo taken to snsure that these evaluations are done in such & way that the
affective devalopmunt st the studunt will not ba impered. '

1 one or more uVllufatlonl indicate thet the student is not twne-
fiting Ly the programme at CONTACT, espucially after attempts have been madu

to adjust the activities to the student's needs and ilutura-ts,'tt would seom

only reasunable that the student would withdraw from the progoasme.
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It is pussible that the ensolment will not seach capacity until
sumit fua later ,n the fall of 1972, huwever, we do hot anticipate any dif-

ticulty In attrecting a slzeable nusmber of students within a fuw days of the

opening of CONTACT in beptember,
GENERAL OVMHVIEW

curgiculum

Affective baucatlon

Consddaring the nature'ol the students at CONTACT, one of the pri-
mary sospennibilitics of the school will be tu develop & uulld' feeling ot
welt w.nh in dvery wtudent. To this end, the sethodoloyy of the curriculum
wiil MLicsy co-Operation psthaf Chan compat ition amony the .utu.h:nun. foster
Brtitudes dind sucbal akills to help facilitaty snvolvement of students in all

tacots of tholir community, and hase achievemunt on individual interests, necds
b
and abilitices sather than on group nores.
Cognitive Duyve lopment
LCUNTACT u_lll Ql“ltu. tr the greatest possible extent, a Problem
Diractad Appruach (Froblem Posing-Problem Solving) for two reasons: first,
such an approach will provide 4 method whaere encouragemusnt can Lo givan to

davelop the okills ot tnnovatton, cratical analysis, decision making, acting

on doclisions, end dassessing the results of those acts; ot the sams Cime, AL

 wild pruvide a vehicle sotivating students in the mote traditional aspucts of

the cucriculum whcther it 1s nimply semedial work §n the basic skills o a
schularly presentation 1o an uﬂmr schoul dascaipline .
Viogasaw Confent _ T

The CONTALCT programes will follow clouwely the outline of H.S.1.

&

D) ‘).;“l - .
o
[ S

.- \ :

Sn;duntu will saluct & programss: of credit cuurses, based on their interests,
nevds and past achiovements at fonesr secondary schools. Baceuss of ‘the flux-
ibility of H.5.1, and the various levels of subject depth allowable within
sach coutne, students of differing achievesaent levels and gual ocrientations

will be able o fulfi)) e rcquitements for Sucondary School Graduation

»
Diplomas.  The staff at CONTACT will assist the students in lucating cutside

-
.

resource people for spucisl courses whete necessary.

Location snd Physical Plant
4

Bacause of the cuomposition of the student body. es described above, ’
it scems oxpedient to locate CONTACT in the lnner City of Turonto. As has
already bLeen stated, howevar, this would not preclude any student in the city

from attending. Convenfent access to the T.7T.C. subway system roens alwost

-£1Z-

an imperative.

Beécausu uf the nature of the Vutudunl.b attending CONTACT, the zoutines
of th-. #chool, hoth in teiws of administration and programme, will Le diffeient
from those of the regular seccondary schouls: qwup'tnqs of studenes, time-
tabling of clesses and individual sessions, types of activities, hours of
opesdation, input of resource people and especially the alienation of tiese
studunts fro; the ulu-t g schools make it obvious that CONTACT could not -
share facilities with an existing schoo).  Minimum accosmodation would conmist
of a large cosmon foo-, two to four smaller “claws® rdBws, a kitchen and an
“y", or

outdoor arva. These facilities could probably be found in & Church,

Community Hall.
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Structute

CQONTACT four 1972-197) will cunsist uf the following:
(1) %0 students

() 4 tul) time certificated teachers and tvo part-tine lay assis-
stantd paid by the Toicnto Bosrd of bducation

(1)) sesouriu perswrel jrovided Ly both the Turtunto Board of
Education and uurside souties 0 43d in such things as wval-

-6~

volve thumsclves in & ducisicon-making process, and the responsibility
of (ollowing throwgh on their ducisions; it ln/unly through the continual
preceice of muking toncrcasingly comples docisiona ih a democratic Betting
that students will bucom: aware of thedr rights and tesponsibilities
os cltizens and lecome hnuwledyeoble of the e thodoloyy ot desmocratisc

structures.

-v1e-

vation of students ard proyramoes, counsclling, adminisuration {C) Initial staffing and Administration of CONTACT,
and secretarial services, ce-urdination with community agencies
and patents, and se on.  Althoojh the student-teacher ratio When CONTACT lu approved Ly the poesrd, the undersigned individuals
fa sumewhat loweyr tran tre City averaje, it fu simllar to that
of tha special high s2hools and vocational aschouls, and seems would selact from themsclvued ot from outside the group 1 clircumstences
apprupriate Lo the rat .re of GHTACT.
nucessitate, the initial four teachers for CONTACT. This selection
(A} Ultlaate Responmibiilacy:
would be prescnted to the Direclol or his designate fur cunsideration
Ay do the case with all other Tvronto schools, CONTACT will hold
and appioval. Although the academic backgrounds of the teachars sclucted
its license thiowgh the authunity of the Turonto bBoard of Education, 4nd
should reprascnt a crouss-section of the diiciplinary groupings ovutlined
will Ll fespumsible to 3t
In H.5.1., of great importance i the sndividual teachers® belief n,
In the same wiy, and for the sarm 1easons that ig would be inad-
and acceptance of the philosophy of CUNTACT and his/her ability to fit
visable to lucate COHTACT in an existing school, it would also scem .
_ into ftw community and provide positive benefits towards fulfilling sus
. NoLusnaly Lo heep sepafate ehe lines of coumunication aud responnibility
. purposes.
fiom any specific school. Students will be drawn from all parts of the
( From the four teachers solocted the undersigned individuels will
Clty) proyrasmes by the vty natute of the schoul will be different than . .
also appoint an interim co-ordinator who, in additjon to his/her regular
those of must 01 all enisting secundary schools. Thercefore, ditect con- . :
. activities as a staft seuwbur al CUNTACT, will ba responsible for:
tact with the board. thriouwh the Director or & Supsrintuendent designated
(a) . ensuring that the policy and administrative decialons made
- by him is esséntial. by thu staff are carricd out
* ' b . -
(B)  becislun Making: - ‘ ~and-
Implicit in the slluwl’s philosophy and operacion is the beliet (b) serving as ofticial spokesman for CONTACT in its normal re-
: ) lations with the Toronto Buard of Education and other outside
that studunts must Lw®Jiven an opportunitly Lo participate In the dews- groups,
cratlc dedision making processes of tha schoonl, not only to provide re-
lavant rcedback and dec1sions conceining the ongoing programmes of the
schoul, but also Lo Insuie thet the students will have the right to in- ,
O M) . . . [
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(L) Ulttmate faciston Madiig Waenin CUNTACT:

As the CONTACT cormunity develops ond stabillizes during dts first
academiv yeas, docistion -;hlnq poweils will bu yiadually assumsd by 1w
uvutlkrplllq lodies within the schools  firat, the entite community con-
sluting of all students and mtatf plus 1esouice et sunnel and espuicially
patents who atw 1avolved In the vrganizing activities of CUNTACT, shall
wnet woekly o dimcuss and resolve ltess of concurn (o the entite com-
munfty) lunmdly‘. AN exccutlve cosmittee made up of representatives of
sach ol the constituents ot CUNTACY shall assues an adainistrative and
advivory 1ole within the schwol, and juintly select a .;u-uldnmtul fur

the mohwmald .
ALDE NOUM T " ROCOLAL YOR CONTALCT™

Yivam.ia
In the shurt space of one waek since “Propusal fos CUNTACT® was
placed va the agunda of the Alternatives in Lducstion Cummittve of the

Tolunto bBoard of tducation, wo have been provided with many exceptional op-

pottunttics tu reflect on wur ot iginel propusal. Thu romarks of the committes

sumbers, M. ul}!luy and othess who spuke st the May 8th seoting proved es-
Ciesm ly euuqmmuu}q_; wur wolledguen’ comments duiing tho past weuk, -uu well
as those collected via letterd and phone cells (al) extremely favourablo)
fiom individuals jesponding to th_- wedia coverage provided opportunities for
finthor reflections on o gplans; tinally, Mr. Hilloy's generous donation

of his tiew to allow us to expand and expluie our concesns and ideas Loth

philosophical and practical was of greatl holp amd such appreciated.

Asd result of these tormal end informal discussions of the propousl

tur CONTACT, this addendum haw bm.-n-pmpuud, figst to clasify ftems previously

ST
o yal ,h
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not made paplicit, and tecondly to aodify some positions and atrengthen
othess. Alsu included ia a tentative, proposal for a budgut for CONTACT.

Compar fvon with other Altemnative Schools in Turonto

As can bo expected, the doscription of CONTACT has diawn, ahd
sightly w0, comparisons with othes alternattve models within the City. and
aspecially with the Toronto PBuard's 5.0 .E.D. progsamme and Adult Day (.‘huei.

Althouyh on the surface, CUNTACT may scelm somewhat akin Lo the
6.E.E.V., project, in fact thefu aré bLaniC and substantisl difterences, not
only in the proposed student body and curriculum Lut also in its besic atruc-
tur:. Firet the student Lody attrected L0 S.E.E.D., whether ihtentional or
otherwise, compriscs, almost entisgely, studunts who have abuve avitage aclileve-
ment in 4t leest the Lasic skill agcas. Whilc 1T 18 our hope that at loast
some students of this achicveanwnt level attend CONTACT, we aro planning tors
"a larger proportion of students with averagu or balow averaye achievement
levels™ (see page 2 of the proposal).

As a rosult, programes: content would cbviously be much dafterent
than that at S.E.E.D. HResudial courses in the basic skills will be NeConidly
for somu, while must will fullow gunetael leve) high school subjucts. Because
the basic purpose ot CUNTACT 45 o allow studunts tu complete 'a regular Secondaty
School Graduatlon Diploma proyréssms in an altuermative setting, 1t is expocted
that all will enroll in & programem Of credit courses to achisve this aim.

10 this end, the structufe will be such to on;ouroqo each u.wdem
o seck vut & progtamme ficting his needs and intercsts, and to follow thiough
on that basic decision. l;. is expucted that the students and the administrative
body of CONTACT, reelizing this Lawvic aim, will cosure that every participant

s sueting his or her fndividual rasponsibil ity towards -unim_) thewe ands.

29
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In the “Froposal for CONTACT™ IC was suggested that the studant
Lody would be drawn, not only from exiuting schoul sulle, but alsv frua furmar
studunts of secondary schools wiw had not graduatad before leesving the' s te-
spoct bve u.huuln. Presently these tndividuale have twos avenucs tor returning
to full time schouling within the Turonto buard, efthet by 1e-entoling in &
seiondaty actoul, $f not tou much time has elapsod since previously attending,
ut entering the Adult Day Classus at the Y.M.C.A. Buth have proven successful
}u( & latge majurity of fuimer students who have souyht out this possibilivy.

For other students, however, damd bll"dc‘;lly thu:m' whose svasuns for
leaving theit tormes schouls talatud moge difectly to thelr inability to cope
sucitossfully with the routines of thouse schools, It would seem unlikely thet
eturning tu the sam: king of cnvllun'm:nl would hecessarily lead to sucuess.,
fur this teason, 1t is our tesling that an alternative muthodology 16 fequirad,
and ospecially cne In a4 setting deth(\ed specifically to suet individual necds
and thus enhance fecdlinge of self-wortly, as an individual and as & muemdias of
the cuommunity at laige. '
Predfction of Success - Methudology, Stiugture and Evaluation |

We are all awaru uf the recent attempts made Lo innuvate educationsl
mthodolugien, espucially bn new techinlques for teaching spucific acadumic

disciplines. As an sxample, one may woll look at the teaching of seading.

Mecunt ducades hive seun shifts foum thy phongtic to the wopd-gfecoynition

--“u'om;h. and back agyailn. For each method, tachniquus such as "pl(ﬂllﬂmﬂ.

Q

learnings.* employing special books and teaching machimes, and several audio-
visual approaches (usually requiting expensive equipment) have been prumoted,
Argumont s have evolyed ovos the selevance ot the content of scading nturlnl:

lately, the dimension of accountabllity has buun added, and out of that haes

YOG
b -\ '
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cums contract teaching by private companies. In the (inal analysis, many
of thewe attempts have suffurced vatying degrees of feiluse.

1t is our fueling that thess cancerns for techniques in skill in-
struction should be relegated tu a position of laess importance, espacially
for students such as thosa at OONTACT. Surtuly of primas concern in the lessnting
process is the motivating factors. Unti)l a student is evare of the ruanuns
tor wanting, snd nveding, to read, all. the gimmicks in the mtldvcan Ju Jittle
to encuurage rual learning. In short, "you cannat teach what vne dues not
wish to learn,”

It is our puipose, then, to sovitivate t-he studcnt and re~sstalblish
in him a sense of sull-wirth, We sca CONTACT as assisting in the devuloupment

of theso necussary pre-conditions for education by

(1) giving attention to the individual needs and intuzests ot
the student.

(2) providing flexibility for the development of greateér foes-
ponsibility for gdocistons made by the students,

(3) increasing personal cuntact and rapport between all mombers
of the cuommunity.

A furthug possible ceuss for the lack uf motivation un the part of
somo Inner City students is the alisnation of their families from the rvutines

of the regular schuol system. It seems apparent i€ students are to achievse

in an acadumic environmu:nt, then it is only necessary that the family undesstand,

ated be fuvolved in thw philosuphy end workings of the schools in this way,
positive reinforcemunt will bu provided in the homs as \..mll an at school. To
this and, it sooms t-pCI;Hvu that the studunts and parants, as well a5 the
staff, bo givun & mecaningful roule in the daciston-making processes ot the
school . .

Finally, it lo.our concern that a continuous avaluation be made of

299
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hih the genotal progiam at CUNTACT and the Individual progiose uf each
n:nlunl. O entas by CUNTALCT, the luvels ot achlevement in the basic whills
vl oach student will Ly ansessed so that & suftable progiasew may Lo diawn
Uee Thie assssamont will also fule the flrnt past of & longitudinal evalu-
atiun wf shilld l\.‘\l\llhll,-m, a0 Lhal an objuctive sxaminat iun of the ovurall
SuctuEs Uf CONPACT miy Lw madn.  As well, the more noimal sl jective vvalu-
atiun of wach studunt’s (Moysess In cach Of hiw or her courses will bu made
Ly the Individual teaihers concetned, 10 consultation with the student when-
evut juanible. In this way, the tws te.ul“lu tuimy Ot evaluation will pruvide
checke un the success ol the progtan, and allow the staft tu make 1evisions
to the curitoulum when and 18 g easary. ’

Cioganed Eapemditares fon CONTACT ‘

1972 has boiomu o year o! munotlary crials for ll:nu Tutonte Buard,

T and wu a1e s dware uf Lhis problem ag anyons could be. Wo also sedlize thet
e "Froposal fur CONTACT" Cuuld nut have come at 4 Suse adminiatratively lnl~
dppottune Ui, unly aflcs the 1972 budget had tinally been stiuch. rot this
wa cun only apologbze, and .;.l.l that we, tuu, wish that Buch Buty Like weiw
avallalle fur the Buard to cioanstdur Lhis propusel alung with thuir othur mose
wimdl jtemy, '

Having said this, huwuvetl, we can ohly reltetats our concesns fur
the studunts, and fugews stintants, of Toronto Lo whom wo have addressed our
etfosty. Stiwly to delay this projuct one QT yedr would only tuithe: ox-

f acutbate the situation. 1o the fervent hope that wu may beyin uur task this
Suptembor, we sl sugyesting the following, I.ml.' minimpn of expunditure for
thu last fuur munths of 1972 this is leing dm'ou |'-IIU| the understanding that

the Board would sew £2L to finance CONTACT mote sppiopitatoly to Its natuge

durbog the 197) tiucal year.

§y T
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Physical Flant

Bucause of thue nucossity of lucating CONTACT apast tium My
exiating secondary schuol fur the ressons originally stated, It 18 owm harpsa
thet we will Lo able o tind suitable accommodat ion wvhich the owners, In wider -
standing vur present financiael difticultios, would bu willing to dunaete at
1itthe 01 wu cust fuk the months of Septeshicr to Iocembur, 1972, Presumably
this dunation would Le udu. with the underwtending that, (f the M:'cumdn 1on .
proved sufteble, the Torunto Board would see £t to recompunse the owners, ot
an equitable runt, tor CONTACT's use of the bullding during the calendar ycat

- -

1973, '
Equipment, Supplies and Tuxtbooks
Becousae of the expucted varioty of achievements, nocds And tntecests

in the fnitisl studant Lody enrolling in CONTACT, numsrous end varjed tuxt-

-LT2-

books and suppllay ave of couctal importance to the program, ijowsver, u.ﬁ
nevds of spucific studunts will not, in Bany cavus, be known 3a full untsl

the progeam at CONTACT has progscesed sosuwhat, end many of the sequired itens
Can ba obtained over the space of the flist few months of vpuEst fun, pﬁl/lmpl
partly from surplus etock in othar sacondary schools. In thiu way-also| the
SLall will e able to sutablish more Preciscly the range ot luoks and shpplies
fuquired ftur & pchoul of this tyba, and spucific tequests of ¢ mote pu nent
natuis can bu made for the ensuing budyet yoer.

' Basic wquipmunt u.;l the calendar yuar 1972 can possibly be kot to
the sinisue of & sixtecy -uumu;« mo)-c{ur and scieo’,, & lypuvllut/'. a
dupllclunq— machine, Lesic fultniture snd a telagdione, "
Miscullancous ,".

Implicit in & proposal of this neturo are other essent 2l expand -

. 22
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tures, 8uch oy cutslculum activitius, curziculum valuatton, prufesuivial

developmunt , cupanses ful fusvulce puiscns and cosmmunity activities, con-

tingencies and 80 on. While w hoje thet the board will uitimetoely see fit
. “

to fund thosy ftems, wo ate propaseod to Binimlze urpenditures on them Jdusfng
the 1est of this calundar year, 1n Jight of the gunetal tinancial xustrictions.
Students

Althowgh it Is hoped that CONTACT will diaw students who afe

-

ebdthar un or off the rolle of othwr schouole, we would ba willing, for the

fiset yoar, tu entull almost entisely students who ar1e presently not on the

tolls of the Tuwunto Board. In this way, entsa colling expenditures will be

uﬂll.lﬂd (assuming tha presant gaujection entollmunts of all 1eguler sccondary

IText Provided by ERIC

suhuule will hold up n Scptemlme).  Thus, thu Provincele) Govesrnsunt ‘s share,
apprunimately oue-thitd of the per-pupll costy, ran by assumed. 1f pucessary,

.

CONTAT can fotmally cntoll ity stutunte bafore the end of thiys teim, In ortder

- .

to furthet assusy Metio hond-nnd Plovllu',lnl (.")V;:Iﬂmnt suppurt .
statf )

Lunsiduring the nature of the schuol,’ and its .upcclod- u’.alu-ﬂ(
flun dining the st mnths of fts tnception, the full l.'uqlh:-lfll'l of four
teulwt;.' plus ot Jeast one of tho twe pu'g-ll-u lay sasuistants, will Le ous-
sential tiom tha'tirst day. At the wame timu, It 4!- cun.’a_ml' not out inten-
tion to dupl.hm any existing sewondaty schoul of even one of its naded, and
‘altudy timotabled, .u_«;hun po.ﬂuous. Thworeforo wo arte asking the imwossible,
and are hogiing that the Buard wi)l locate from the -n!u.ln_g 1972 budget the
lmvt seguised fogr CUNTACT'S September (o Ducombwe, 1972 period. With oug

enpuctation of atnimal expondituses In facilitive and supplles during this

‘& short period, emd taking into conside-ation the Provincial Government's con-

lt‘huttun,.u. ato, in effuct, asking thu Board tur spprosimately two-thirds

. “ . g} ‘ .

-
n().) .
‘;'"L‘,

(Jf | “
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of four month's seleries to be taken out of this presunt budyst.

\‘v’

e commusndat fons

1. That the Board approve tha concept of the CONTACT School proposal an
wutlined by the CONTACT School gruup in thels proposals dated may 8
and 15, 1972, providing thet accommodation is available for the schiuol
aL no cost to thae Buard,

2. That the Director of Educatiun, after cunsultation with the CONTACT
teprosentativus, and any other 1nterested groups, report on methodas of
staffing thé CONTACT Schuol in order to achievs the purposes of the project.

Anundnuy-hs_

1. That the Diructor uf Education not act on tha recuamendation to entablish
the CONTACT School 1f it is tecedsary teo zeduce staff in uther schosls
in order to staff the CONTACT school.

2. That the Director of Education rujost following the first year of the
CONTACT Schaol's operation on the succeswof the school fiom the view-
points of both staff and llludunll,‘ the rupdn to include the nusbar ot
students who woete enrolled when the wchool opened and the number cotolled
at the and of the furst year.

s

Y
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APPENDIX B

A pamphlet describing CONTACT distributed by
The Toronto Board of Education
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WHIAT IS CONTACT?

s a full time academic secondary school
operated hy the Toronto Board of Education.

WHO GOES TO CONTACT?

It is designed for two groups of people:

- those who have ‘dropped out’ of school
and now want to return;

- students who are attending other secondary
schools, but who feel they are not benefit-
ing from their programs.

IS THERE ANY AGE LIMIT?

No. Mozst students will be of secondary school
age {14 21 years). But persons over 21 who
can benefit from the program are also wel-
conne Lo attend.

WHAT PREVIOUS SCHOOL.ING
MUST STUDENTS HAVE?

Contact is open to any person of secondary
school age or over who wants to be in school,
no matter what grade they were in at their

© previous school.

MUST STUDENTS BE ABLE TO READ
- AT A CERTAIN LEVEL TO ENROL?

No. Many students at Contact come in order
to catch up in reading and classes are or-
ganized i such a way to help this happen,

HOW DO STUDENTS FIND OUT IF
CONTACT IS REALLY FOR THEM?

For the first three weeks at Contact a student

is enrolled on a-trial basis. If after that time

the student and the statf feel thot Contact is

the right place for him or her the student is
“irolled on a permanent basis.
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WHAT KIND OF COURSES ARE GIVEN?

Contact offers basic courses in English and
Mathematics. Many students are able to use
these courses 1o catch up in reading, writing
and mathematics. When a basic course 1§
completed, students move onto more ad-
vanced work,

Students at Contact also take conumunity
studies courses which include academic sub-
jects such as Geography, History, Man in
Society, Science, Mutsic, Art, Typing, Con-
sumer Studies, Home Economics, Dramatic
Arts, and Physical and Health Education.

In addition, there will be an opportunity
to participate in 2 community outreach-
inreach volunteer program, '

ARE THESE CREDIT COURSES?
Yes. Most courses offeret! at Contact at the

- secondary school level are approved by the

Ontario Ministry of Education and are worth
credits toward the Ontario Secondary School
Graduation Giploma.

HOW ARE THE STUDENTS INVOLVED
IN SCHOOL DECISIONS?

- Every week there is a3 General Meeting involv-

ing the entire school body at which the stu-

dents are involved in making decisions about
“discipline, in planning after-school activities

and trips, and in making recommendations
on programs. There is also a Judiciary Com-
mittee to make rulmgs on the conduct of
studems
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HOW 1S THE SCHOOL INVOLVED
WITH THE COMMUNITY?

The Contact Education and Resource Centre
is located in the school. Three street-workers
with the Centre are involved in — acting as a
liaison with the community; providing an
education information service for the com-
munity; secking out students from the area
who had ‘dropped out’ to see if they would
like to return to school either at Contact or
soime other Board school; and co-ordinating
the conununity outreach-inreach program. 0
Additional responsibilities include, liaison N
with feeder schools, volunteer programs,
extra curricular activities including the Con-
tact School Travelling Show.

AVYTENDANCE?

Attendance is compulict #ad is monitorzd
daily by the Street-workesss.

WHAT IS THE ENRGLLMENT?

For the 1978-79 school year there are 8
teachers and 3 street-workers with the total
student enrolment of about 110 students,
WHERE IS CONTACT?

Caontact is now located at 310 Gerrard St. East,
near the corner of Parfiament and Gerrard.
The school wlephone number is 9221314,

Contact Education Centre 967-5258.
ADDITIONAL INFORMATION?

~ Every Thursday at 12 noon a service is avail-

able 10 students and parents, guidance coun-
sellors and social workers or anyone who
wants to find out more about the school. No

appointment necessary, pgagecgtme.
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| CONTACT
. PROGRAM TIMETABLE
1973-74
Monday/Thutrsday Tuesday/Friday Wednesday
7 - 10 Math 9 - 10 Town
9 - 10:15
Hall Meeting
10 - 10:15 Break . English |
. 10 - 10:45 Gym
on Options
10:15 - 10:45 GROUP _
10:45 - 11 Break
10:45 - 11 Break
10:45 - 12 - 1 - 12
English 11 - 12 Math Speakens’ Houn
12:00 - 1:00 LUNCH

1:00 - 3:30
Communcty Studdies

1:00 - 3:30

Volunteen Progham




CONTACT
PROGRAM TIMETABLE
(effective April 2, 1975)

o

—~
Time Monday Tuesday Wednesday Thunsday Friday
19:00-10:00 Math Generatl Meeting Math Math Math
10:00-10:30 Group Group Group Group
Gym/ F(&m
10:30-10:45 Break Break Break Break
) _ Break 10:45-11:00
10:45-11:30 Regufar English Regutarn English Reguban English Regutan English
Speakens' Hour _
11:30-12:00 Typing/ . Typing/ Typing/ Typing/
Special English [Special English Special English Special English
12:00-1:00 Lunch Lunch Lunch Lunch Lunch
1:00-3:30 Community Commun ity Wednesday Aften- Community Commun ity
Studies Studies noon Prog/amme Studies Studies
L]
211
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9:00
o
9:50
3:50
IO:;ﬁ
10105
10:55
10:53
1210
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CONTACT
PROGRAM TIMETABLE
(1978-79)
vonday Tuesday Wednesday Thursday Friday
9:00 to 9:30
Greup
________________ English Englisn English English
Englisn
' .
Breanr Break Rreak Break Breatk
J :
Cpton Speakens’ Option General Ontion
/- Hounr ! {Qw.n g %
]
Brexkh ‘\\ 8reak Break - Breah Break
Watn Math R Rt Math ihzf
11:30 20 11:50
Group
Lanch Lunch | Lunch Lunch Lunci
Community Community Community Community Community
Studdies Studdies Studdies Situdies
In/Qut .
Reach
8reak Break Break Break
Programme
Community Community 1:00 Communiiy Community
. Studdies Studies 2o Studdies Studdies
3:30 '




APPENDIX D

Letter and form sent to various groups of people
to identify the needs of dropout students
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THE BOARD OF EDUCATION FOR THE CITY OF TGRONTO .
155 College Street, Toronto M5T 1P6, Canada, 598-4931

Research Department

October 5, 1977

-

Recommendation No. 15 (approved by School Programs Committee on
- June 28, 1977) of the Report of the Patterns of Dropping Out Committee

states that:

[

"the Contact School concept be evaluated to

determine how it meets the needs of dropou%

students”,

(p. 12)

On Octcber 3, 1977, we met with Contact School Staff to discuss a

plan for <he evaluation.

(A copy is attached).

One of +the first

steps in this plan is to gather infeormation on the needs of the students

at Contact 5chool as perceived by different groups of people.

You are

a member of one ¢f the groups from whom we would like to collect ideas.

Please list on the attached form what you feel are the

needs of students who attend Contact.

List these ~btectives (needs)

in order of importance and feel free to list as many as you like.
Please return the forms to the Research Department.

Thank you,

-

/1t

Enclosure

‘..Jt C e 'l'

" Sylvia Larter

p——
’
-
-

Regsearch Associate

canis Gcra@man
Research Assistant

i) .. -
“~ f.‘) ,

k']

Duncan Green. Director of Education’ Edward N. McKeown. Associate Director of Educstion
Mitchall Lennox, Superiniendent of Professional Services / Donald 5. Rutledge, Superintendent of Curriculum & Program
Helen |. Sissons, Superintendent of kecsonnel/ Harry G. Facey, Comptroller of Buildings and Plant. David S. Peton. Comptroiler of Finence

-
D .
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OBJECTIVES OF CONTACT SCHOOL
(in order of importance)

|
b W

Your Name




APPENDIX E

¢

Student Interview Schedule
for
Students Who Had Been in CONTACT
for Five or more Months -

I

7 NOTE: Response cards are shown in Appendix G

*These interviews were conducted by telephone or face-to-face at CONTACT
- : according to which was most convenient for the student.
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PAruntext provided oy enic [l

STUDENT®S NAME

CONTACT STULENT INTLERVIEW SOEDULE
FOR STUDEKRTS WhHO HAD BEEN IN QUNTACT FOR
k FIVE O MORE MNTIS

Basics

Has Contact halped you improve your seading, writing and math ekilly?

Card 1

Fur each subject, chousa thé number on the cerd thet ‘indicates how

much you think you have isproved.

1.

Reading

why?

What other things would hava halped you improve?

Writing

why?

g

What other things would have Helped you improve?

L*}

Mathemastics

hy?

I1.

-2-

What other things would have helped you improve?

Other Comments

-4
Saocial Skills

How has CONTACT hoelped you with the following thinge? Again, I will read
out ratings for aach one, ’

Card 2

1. Self-confidence (feeling botter about yourself, etc.)

why?

-0EZ-

What could have bLeen improved?

2. Getting along with others .

Wiy ? '

What could have been improved? - ,




ERIC -

Aruitoxt provided by Eic:

_J«
Belt-discipline
{gastting to school on time, getting wurk done, eto.)
"l,?‘

¥hat cucld have Leen iaproved?

Other Cuomments

!_‘!._, kille

When you weire at CONTACT, did you leswn anything about thae
following thinge?

Cara 3

1.

(Ruad card)

Citizens® rights
{utreet law, guvernamnt, fight tu protuest, atc.)

wWhat did you learn?

What would you have liked to learn?

")i’|'

[ ]

-d=

Social fssues ) .

{uexuaiiry, racism, mmﬂloy;:s:t. women‘'s rights, comunu{--. stc.)

wWhat did ylou learn?

What would you have liked to learn?

Kknowledge of cowmunity (the city)

{agencles in the city, museum, art gallery, community events, etc.)

What did you learn?

that would you hevae liked to learu?

Knowledgo of future educational and job opportunitiss

Wiat did you learn?

T ——————

What would you have liked to learn?

NS
J

§ -

-Tte-



$. Did being at CUNTAT help you learn tu study independently?

Yes NO

Other Communte

o ————— o ———— i e ot _—— e o— o —— —_——

e —_—— - -

IV, (wmocsatic and Kelaaing Environment

cara 4

i. ilow did you ftesl about arpressing your oplulons in CONTACT?

B T ST —— ——

(Haad Card 4)
Idant ify the occasions when you felt restricted.

Card 5

2. How much of & say did you have in making decisions and gules concerning
CONTACT.

(Road Card 5) ' -
I£ 1, 2, ), -- wheto could there have beon improvemunt?

Card 6

3. What do you think ‘about the relationahip batween teachars and
studonts i CUONTVACT?

(Read Card 6)
What makes It (thelisr answer)?

O

ERIC - .

Aruitoxt provided by Eic:

-6~

cazd 7
4. How d1d you f[esl when you wure at CONTACT?

(Read Caxd 7)
What mady you fes] tensa?/re)axed?

Cerd 8

5. ‘How did you feel about the amount of suvemant that' was a)lowed agound
the achool during class time? .

{Raad Card 8)
Explain

AN Ay

Card 8

6. How did you feel about the amount of discipline and structure in CONTACT?

{Raad Card 8}
Explain

Other Commonts
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A
V. Individualization and Fleaibilfry

@

. bid you yet sucuygh individual attention at CONTACT?

YKS

—— —— At —r——

Eaglain_

——— -

s AR it S = & o = — - -

\
Ba e e e a e ———— -

3. Did CONTALT provida yuu with the cuourses you wauted?

s o

1f no, which cougrses would you have liked? .

D L T S —— ——

). DId CUONEALT tovide you with the extia-cusriculas activities and

vt that you uanud?"s o

———

If no, what wuuld you have liked?

gt T . A —

). tave you accomp:lished your plens for credita?

s g e -

Genaral tnfuimation

“

E

What du you think aluut (WNTACT Centru?

A e e e e ———— e o S [ —

Why did you cuma Lo CGNTACT?

Mow Ald you tind vut sbwut 12

Mg L mtERE— R R a o e i o - -

it & you 1ike alwul CUNTACT?

¥

Pl e o S e mm e e e —— A ————— e e A . 8 e e

Nhat du you dislike alout CONTACTE

T R T ¢ —— - ————— e - i T A =

e e ———— r— s r—— . 41— ———— iy - - A——

o
p
b

MC . .

Aruitoxt provided by Eic:

o-—---—--.—-—-----..-—_-.---..-—-n._---—-—-&---.—--.-.--..---_-----—-—------_---..--..--.-
P

Parsonal Data
Wezre you bora in Canada?

(1€ Yes) Hhat provinca?

{1¥ wNa) Whal country were you bomn in?

PO,

Was English tne flzst lanyuaye you learned to speak ?

(1¢ NO)  Mhac Janguage did you learn to spaak tirst?

Did you learn tu spesk English and anothor languane at u;o samh tima?

(1f YES) What was the othar language?

Ars both Parcuts alive and 1iviug with you?

.
"

Both __ ~
Only Mothar_
Only Father

Nueither

What 14 your father's jub nwvy

What. 19 your mother ‘s job now?

It lives with neither parent, but with somuone else:

With whom do you Mve?

Whay 18 the job of the head of the houssliold where you lva?

—

= Uusw this person Cinanclally support you? (zoum, board and spending .
woney? . . .

™

(It Mu) Who Linancielly supports you?

<

-££2~-



8. If lives aslone:

- Whare do you live?

= v you financially support yourselt?

(1¥ Yes) Whiat §s your job?

Huow many hours 8 weak do you work?

= (I Nu)  Who financially suppotts you?

Any Other Cosments About CONTALT

——— o ——— —

T ——— A —— xR e it

Yo
RESTX

o
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Aruitoxt provided by Eic:



‘APPENDIX F

Questions Added To The Student
Interview Schedule* For Students
Who Had Dropped Out Of CONTACT
Within Five Months After
January and October**

*See Appendix E
**These interviews were conducted by telephone

V)
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Questions Added To The Student
Interview 5chedule for Students
Who Had Droppad Out Of CONTACT
Within Five Months After
January and October

Why did you drop out? (Explain)

What are you doing now?

Have you been doing that since you left CONTACT?

-
v

Have you had any involvement with CONTACT Centre since vou left the

school?

p |
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APPENDIX G

Response Cards
for
Student Interview Schedules




CARD 1

1. | M NOT AS GooD AS | USED TO BE.
2. | HAVE STAYED THE SAE,
3. | ¥AVE I"PROVED A LITRLE,

4, | wvE IMROVED A LOT,

CCARD 2

. Y, CONTACT MAS 1WDE THINGS WORSE,
" 2. CONTACT WAS MWDE NO DIFFEREXE,

3. CouTACT 1\S 1ELPED ME A LINVTLE,

i, CoTACT YAS VELPED 1E A LOT,

CARD 3

1. | vAVEN'T LEARNED ANYVTHING,
2. | WAVE LEARED A LITTLE,

3, | tAVE LEARNED A LOT,

CARD &

1. VERY RESTRICIED.
2. PESYRICTED 1UST OF THE TIME,
3. SOMETIMES FREE/SOPETUES RESTRICTLD,

4, FREE MOST OF THE TIME,

5. WLRv FREE,
. . .
. CARD 5 CARD 6 CARD 7
CARD 8
1. fe 1. Poor 1, Tese AL ME THE
- 1. Too uimne
2. Aume 2. 0.K./norT pap 2. UsuaLLy Tews:
3. Soe  Gooo 3, SOETIMS RELAEI/SOMETIMES TENSE 2.' I’s aout RIGHY
. 3, Too 1o
B, A GREAT DEAL 4, Exceuem 4, Uswury RELAXED
S. TELAED AL NE TIFE * N

oo

L

-8t~



APPENDIX H

Student Interview Schedule*
for
Students not accepted at
CONTACT
After probation period

S
*These interviews were conducted by telephone

——_r
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Aruitoxt provided by Eic:

This yoar thero aze 1vsearchurs looking at CONTACT school to detemmine
huw tha school muets the needs ot students who have dropped out of othes

STULENT 'S NAME

STUDENT INTEMVIEW SOIEDULE FOK
STUDENTS NOT ACCEFTED -AT CUNTACT
AFTER PHOBATION PERIOD

schuols. We are fnterested in hearing your opinfons of CONTACT tor the
shuit tise thet you woere these,

Wo have a few questiune that will prubably taks about ten minutus and

hopo that you won't mind answering them,

1.

Can you tirst tull uva how you found out abiout CONTACT?

What made you docide to try to get fnto CONTACT?

During those thres woeks, 31d you want to "yet on the rulls®?

why did 1t not happen?

It yes,

no, why did you not want to get on the rol)e?

— ),

.

this the first time thet you've trisd-to get on the rolls?

Asa you going to try again?

S,

What did you lika and dislike elout CONTACT while you were thare?
(studints, teachers, courses, gensral structuze, rules, e¢tc.)

what

do YOU think of CONTACT conttia?

Have

you had any involvement with the centre since you left the school?

What

are you doing now?

Have

you bean doing thac aince you left CONTACT?

0o
o
-

-

-0ve-
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Aruitoxt provided by Eic:
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and off, a faw peisonal quastiovns:

Yous Age

Were yuu botn ia Canada?

(1f YES) what province?

(ar NO) wWhat countiy ware you bora in?

M4 you lessn to speak English and another language st the sams

(If YES) What was the othus lanyuage?

tima?

Was bEinglish tha ficst languaye you learned to spuak?
(If NO)  What languaye did yuu learn to speak firat?

Aso Doth parents alive and Jviang with you?

Both
Unly Muther _
. Only Fathes

Nolither

What is your fathur's job oow?

—— i

What {s your mother's job now?__

If lives with neither parcnt, but with sumeune slse:

- With whom do you live?

. =~ Dues thle person financlally support you? (room, board and spending
monay?

Y- (1P NO) Whwo financially supports you?

9. It lives alone:

- Whars do you live?

1

- Do you financially support yourself?

(1f YES) wWhat is your job?

Mow many hours a week do you work?

(If NO) who flunancially supports you?

-Tve-

Any other commants about CONTACT School or education in general

- what is the job of the haad of the houschold where you live?

— .

a0Ne
260
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APPENDIX I
Student Interview Schedule*
: for
Students who left CONTACT in
June 1978 and did not return

NOTE: The interviews were conducted six to ten
months after June 1978.

* These interviews were conducted by telephone

Yo X
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STUDENT INTERVIEW SCHEDULE FOR
STUDENTS WHO LEFT CONTACT IN JUNE 1978
AND DID NOT RETURN '

STUDENT'S NAME

This year, as you may know, there are researchers looking at CCNTACT

School to determine how the school meets the needs of students who have dropped

out of other schcols. We are phoning you because we would like t» know what you

have been doing since you left CONTACT in June 1978.

1. What are vou Jdoing now?

Have vou been doing that since you left CONTACT? (3jobs, school,

tJ ,

looking for zobs)

why did veu not come back to CONTACT in Septemker?

2eq
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APPENDIX J

Teacher Interview Schedule*

*These interviews were conducted face-to-face at CONTACT School

[w]



. TEACHER INTERVIEW
AGE

1. Rducationasl Background

Wigh Schuul

=)

Teacher Trafning

2. Motk !npul;m:o

Jeaching
@
Othes
’
SRS
|1l
iy !
‘3 ( N
Q
ERIC
)

3.

Do you speak any languages other than English?
Jotning CUNTACT;

When did you come to CONTACT?

How did you find out abour fe?

WVhy did you comw to CONTACT?

Degree of fnvolvement:

What §s the sverage nuaber of hours par veek that you work (both at

school and at hume on scheul-related things)?

How in this time broken down among:

Teaching

Counwclling

Course Duvelopment

Courss Preparation and Marking

Extra-Curriculac (give exanplus)

Adaintstration (muetings, etc.)

Other

b

+

]

=

-g‘bz-
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6. What du you huve 1o do 4t COMTACT that you wouldn't have to do st asaother

school? ,

—

S --___:___.ﬁ“-,-____-__.d_.\_..,._..._. e

What things dun't you have to do here that you would have to do at another

wchool?
Tm o e m e e e A —— o e M e & - — - ——
1. Betorm you came to COMTACT, vhat were your legressions of the school, and
what d1d you balticve you could accomplish herae?
Which fepressions wera corvect and vhich ones proved to be incorrece?
+
L]
s . ) [ I} F] "
Q [ a— iv

RIC : - :

PAruntext provided oy enic [l

10.

-4 -

*

What do you like sbout work:ng at CONTACT?

—— e >

Aru there things that you d witke about working at COMNTACT?

5
—— - —

——— e ——t

What are tha sust tmporcant things sbout CONTACT that you feel affect
studonts favourably?

Are thers any things that you feel need to be changed because
affect students favourably?

ey don'e

Any other specific likes on? dielihes about CONTACT?

-9y~
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Aruitoxt provided by Eic:

-8 -

Il.AAhnrlng your tims at CONTACT have you experienced any changes?
{s.g., 1n the students, in the general atmosphere of the school,etc.)

e e ———— - e et —

- ——— . = e ——

e —— ———

PART 11

A8 v mentioned earlier 1n wthe yesr, 7 are trying to evaluate, in
depth, six neads that wurd fduntified through the fell asurvey. These
were;
fndividualizacion and flexibility, and the opporcunity foc the students to

achieva thetir goals. Ous of the goale of the evaluation s to describe
hov thess neads are bLeing sat. The nuxt part of the Interview will attempt

Lo yet at that infurmation.

1. Baeice
a. QReeding and Writing

How do you teach reading?

(e.g., natertale, teaching spproach, diagnosis,
eveluation). - . ‘

.
Lo "
B L
— -
7

e e Ly ——

bawic skilla, noctel skills, J§fe akilla, a dewocrativ school atmosphere,

-6 -

Nave you teught reeding in eny other achool? 1If .n,.hou doas your
program differ from your previous program?

”
-

+Y

How ere the mathods that you use dltf:’eﬁt from those generelly used tn

‘other schools?

~Lb2-

Are there methods thet you have tried thet have not baen succeseful? Why?

o
. \j
N
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What kind of teaching techniques have you found (o be
sflectival

o e e, e 1 . A & T e A A Al = A SR —

el e e e i 4 e —— -

.~

. HMath

How do you Coach wath? (e.g., matertals, teaching approach, diasgnosls,
avaluacion).

e Eme b E et = e — e e e e e

et o by e kel = = o s e e | e B i o o e o o e e St e = e .

Have you teught sath In any other schoul? T1f so, hov does your proegram
differ from your previous progras?

— e —

. ——— e+

How are the methods that you use dlll;lcnt from those generally usad {an
other schoola?

e ————— e - ———

B T pp—

¥

2.

-

-8 -
]

Are there methods that you hava tried that have not been successiul? Why?

Are there other things that you would like Lo try but haven't? Why?

What kind of teaching techniques have you found to be
effactive?

Soucial Skills

" The survey in the fall tndicated some uvoclal skills people felt ware

needed by CONTACT seudents, They were:

~ self-worth _

- soclability, compassion for others,
gecting along vith othera, co-operation
vs, cospetition

- sell-discipline

. - responsibility \
We would like you to commcut on how you or the school aw a wvicle
aitempts (o meetl these needs; :

277

-8vZ-
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A ruiText Provided by Eric
.
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*
S
-9 . .

ssalf-wurth

getitng slong with others

salf-discipline

e — -

rasponsibiltcy

othecn?

e ——— e e e ot

e ——— = e W ————— - —

lu vhitch areas are you sost succeseful?

e e g Wl R el e e B sk 5. e S .

e ————— e e - —
Ve

3.

-0 -

Which methods do you feel arv moat effective in teaching socisl skilla?

Are there any improvcaents which you feel could be made 1o this arca?

Life Skille .
(This concept vas not well Jofined by the tall survey respondents.
Some of the skills that wers mentioned wvers: knowvledge of citfizens'’
rights, soctial fssues, learning to leara, knowledge of comsunity and
knowledys of future educational and job options) .
How do you attempt to deal with these necda?
cltizens' rights

. . L

K7

secisl fasues

]
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kuowladge of community
. - r - e Bl = T e ————— —
laatning to tesrn
wnovledge of future educational and occupacional possibilities

O T U - e e ———
othwers!

e o —— i i ——————

-
I which atcanw are yop wust succeasful?
—tri el o — ———a - —

O

ERIC

Aruitoxt provided by Eic:
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Which methuds do you fee) are most effective in tuachfng these Mfe skillngg

Are there any improvesunts which you feel could be mude 1n teaching

1ifa uktlly?

Democracic and Relaxing Environment

Alwmost all of the survey reapondents felt that a nevd of dropoutl students

was the existence of o democratic environment .
comment on some of the following i1deas,

how CONTACT dcals with these concepts.

freedom of student expression

We would like you to

Your comments should includg

students* share in dectaston-making

good teacher-pupil relationship

-052- !
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lens buteaucracy

M e b e A b e m s 4 e — e — - et TE S —
B T T, H e s e Mt m o el e A e e e e —er——
e w me o ma o —mm e e o o S e o e s m ek s e o e S i A v e ot o e
.

. lrwedow of mobility

T M Tt m M e e - o AR L R e e = g ke e = - e A AR = = e Tl = iy S i s 1 S

the fuswmulation ot rvules

a

TomT M SRlod dmmmmmm ik = m s e e e ———— At Ao e e A et e e

. ‘_ -
L WM S ———-
discipline and structuse e
]
. e e e e e me i — —rw b et ot e e e e -
.
e i e b e _——

B3 B

In our case study tntervieus, we found thefe waa a large disparity in the
students’ feelings about the amount of Jlscipltne and structure nesded in
the school, We would like you to comwment on this, )

. e e e e e o T i . o i e ———
R ..,.A_;...._._._......-._-..-
/
-— —— -
e e R e e s ¢ e 7 S e e e e m R = %+ AR e n =t e e mw o im . e 4 e

Q. ’ QT
ERIC e

- . ‘ . Y

- 16 -

»
:

What characteriutics of CONTACT du you believe contribute mcut to &
democratic and relaxing stamoupheru?

—

0. 8

Ate there any improvements which you feel could be made 1n this area?

5. Individualfzatfon - Flexibility

This concept waa mentioned by some of the resspondente of the sutvey,

In what way do you attempt to provide student individualization?

- Wiag _improvesent do you fsel could be mada to betier respond to the
fndividual mweds-—of students?

29

-

[

B )
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In whet way 1s CONTACT more flexible than other schuols?

.= [, Sm s L et ey e m e e e e o m i = m e e e e TR = AW ——
e ——— e e e = - —_— . i A e ke - -————— -
e e e e e mA R m A ¢ R ot —————— e i -
-
N
o

-
—————— ——— —
o

Uthar Cumments

et = et s s b e e e L — - — - —— AR A
B T R S —— J— —— [— - -

i = AR — o e e e e -
-

FART 111

What do you tesl 15 the telationship betwaan CONTACT Cencte and CONTALT School?
. \ X

e e T A T L L e e k. e i e e i ol

. -
- .
el ———— - a -
-
_ v
. .
— - —_— -—-..--—-—-—----.—.—;_.---..— .- -—
© T T i e et i  — rrim ke W o s e -
= - :
..
S .
we—n
~ o
4
]
‘) u ‘1
b oo T
[} + *

- 16 -

Mov doas CONTACT Centre hmlp must Lthe sia nesds of dropout stwlents? C

basic wkilla

-

soclal skille *
3
1ife ekills
democratic and relaxing atmosphere
/ '
individualizacion/Clextbidicy
. .
L - b
. Yy
n&H
v - -
- . '
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academic and employment advancament

.
.
e e ———— e e e .-
. e e e e
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APPENDIX K

CONTACT Centre worker Interview Schedule*

?
-
, ) ™.
. *These interviews were conducted face-to-face at CONTACT School ’
L] \ . Ld
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CONTACT CENTHE WORKER ITYERVIEW SCHELULE

1, PBducational Bechground

High School

Untverstity ' .

* Other Teatutng ' L2

2. VWurk Eaxperlence

Ly

J. v you apeak any lunguages othaer than English?

et dnn =

Joining CONTACT

when did yoﬁ coms k0 CONTACT?

4

How did you find out about 1c?

Why did you come to CONTACT!

What do you feel 18 the relatiomship betueen CONTACT Centre and CONTACT
Schaol?

Degree of Involvement

What 18 tlie avarage number of hours par week that you work (both at school
and at homs on achool-related thingu)?

How {e the time brokus dowm among;

attendance problens . -

counselling

recrul tecnt

academtc activitien (glve cungﬁlcu)m

-

i

extra~-curricular accivitivs (give uxamples)

-
et

'Y 8}
-



adetnfastrution

4=

Other __

—_——— e ——

uuuuuu 9. What are the wont important things abcut CONTACT that you feel sffecy

studanta favourably?

e e e o ——— -

What do you feal 18 your sost fwmportant

coatribut fon to CONTACT?

Are there any things that you feel necd to be changed because they don't
affect studcats favourably? '

— - — ———— - —

wsd

— ———— _— — ———— —

How could your contribution to CUNTACT

e 1 rb— g —_—

be jwproved?

10. Any other specific 1ikes and dielikes about CONTACT?

-
¢ -

-39S

What do you lika about wurking at CONTACT?

Are there things that you disltke abaut working at CONTACT?

ey

- —

O

ERIC L

Aruitoxt provided by Eic:
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APPENDIX L

IOX Self-Appraisal Inventory




DIBECTIONG

G THE FOLLOWING PAGES ARE A SERIES OF SJATEIENTS PEOPLE SOMETIMES USE
TU DESCRIBE NEMSELVES, PLEASE READ [ACH STATEMENT CARLFULLY AND
DECIDE WIETHER O HOT 1T 1S TRUE FOR YOU.

~

IF YOU THINK A STATEMENT 1S TRUE FOR You, creEck € T R U E  souare.

IF YOU THINK A STATLMENT 1S'WQE TRUE Fort You, aick TiE HOT TRUE  souare.

.
’

THERE ARE NO RIGHT OR WPONG ANSWERS, so
mgmw JO EACH STATEMENT AS HOIESTLY AS YOU CAN. "

DO

w12

—

12,
14,
B,
16.

18.
19,

A,

I LIKE 70 MECT NEW PEOPLE.

I CAN DISAGREE WITH MY FAMILY.

SCHIOLWORYE. 1S FAIRLY EASY FOR ME,

1AM SI\T‘|S”H) TO BE JUST WHAT | N_i.

1 WISH | COT ALONG BETTER WITH OTVER XIS,
1 OF[EH GET IN TROBLE AT HOME,

] USUALLY LIKE MY TEACHERS,

I AM A CHIEERFLL. PERSIN,

OWER KIDS ARE OFTEN 1EAN TO PE.

1 1O MY SHARE OF WDRK AT HOME,

» OFTEN FEEL UPSCT IN SOHOOL.

I OFTEN LET OTIER XIDS HAVE THEIR WAY,
MOST KIDS HAVE FEWER FRIENDS THAN | DO,
NO ONE PAYS MUCH ATTENTION TO ME AT HOME,
I CAN ALWAYS GET GOOD GRADES IF [ WANT 10.
1 CAN ALWAYS BE TRUSTLD.

1AM EASY 10 LIKE.

VNEKE ARE TIMES VHEN | WOUD LIKE T0 LEAVE HOME.
I FORGET MOST OF WHAT | LEARN, -

I A POPULAR WITH KIDS MY OWN AGE.

11 POFULAR WITH GIRLS,

MY FAMILY 1S GLAD WHEN I DO THINGS WITH THEM.

I OFTEN VOLINTCER IN SCHOOL.

1 A% A HAPPY PERSON

NOT
TRUE TRuE |
__ 11
A B
R — e
|
£
- 34
Hd0A
“\:
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».
n,
4.
2.
43,
.
5.
.

1 AM LONELY VERY UFTEN,

MY FAMILY RESPECTS MV JLEAS.

1 AM A COUD SNENT,

1 OF IEN DO THINGS THAT §'M SORRY FOR LATER.
OLDER KIDS LD NOT LIKE ME,

| BEMAVE BAILY Al HOME,

| OFTEN GLT DISCOURAGED IN SQIOOL,

I WISH | WEKE YOURGER.

I AM ALWAYS FRIENILY TUWARD OTHER PEOPLE,

I USUALLY TREAT MY FAMILY AS WELL AS | SHOWLD,

MY TEACIER MAXKES ME FEEL | AM HOT GOOD ENOUGH,

1 ALWAYS LIKE BEING THE WAY | AM.
MOST PEOPLE ARE MUCH BETTER LIKED TAN 1 AM.
| CAUSE TRAUBLE TO MY FAMILY,

I AM SLOW IN FINISHING MY SCHUOL WORK.

I AM OFTEN LEAVPPY,

I AM POPULAR WITH BOYS,

1 KW WAT IS EXPECTED OF ME AT MOME,

1 CAN GIVE A GOXD REPORT IN FRONT OF THE (L ASS, ¢

I AM NOT AS NICE LOOKING AS MOST PEOPLE,
| DON'Y HAVE MANY FRIENDS,
1 SOMETIMES ARGUE WITH MY FAMILY,

[

AR

L%

- — -

— — — e 1

15

UG8 YBEEE

I AN PRULI OF MY SCHOOL WARK,
IF | MAVE SOMETMING TO SAY. | USUALLY SAY IT.

I A4 NDHG.THE LAST 1O BE CHOSEN FOR TEAMS,

I FEEL THAT MY FAMILY ALWAYS TKUSTS PE.

I AM A GUND READER,

I DON’T WORRY MUCH,

IT IS 1ARD FCR ME TO MAKE FRIENDS.

MY FAMILY WOULD HELP ME IN ANY KIND OF TROUBLE,
1 AM NUT DOING AS WELL IN SCHOOL AS | WOWD LIKE TO.
I HAVE A LOT OF SELF CONTROL.,

FRIENUS USUALLY FOLLOW MY LDEAS,

MY FAMILY UNDERSTADS ME,

I FIND IT HARD TO TALK IN FKONT OF TVE CLASS.

I OFTEN FLEL ASHAVED OF MYSEIF,

I WISH | HAD MORE CLOSE FRIENS.

MY FAMILY OFTEN EXPECTS T0O MUCH OF rE.

I A° GOUD IN MY SCHOOL WORK.

1 AM A GOOD PERSON,

SOETIFES | AM HARD YO BE FRIENLLY WITH,

1 GET WPSET EASILY AT HDME,

I LIKE O BE CALLED ON IN CLASS.

I WISH | WERE A DIFFERENT PERSON,

§ AM FUN 10 BE WITH,

1 AM A IMPORTANT PERSON TO M FAMILY.

MY CLASSMATES THINK | AM A GOOD STUDENT.

I AM SLRE OF MYSELF,

—— it .

1-,,- o —— — - ..
NOTY
TRUE TRUE
| ]
,__.#_..___I_____,. -
e j
e e
) !
] L
[
w |
o |
‘ l
S 1
o
e —— o I—‘-;. . - ]
z
s —
e e e
|
v Y
. .
i
‘ Bl
pleTh
PR

2
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7.
M.
b,
.
.
.
n.
80.

OFTEN | DON'T LIKE TO BE WITH ONER KIDS,
MY FAMILY AND 1 tIAVE A LOT OF FIHN TOGENER.

1 WD LI 1O 0P 0Ul OF SCHIXR ,

I CAN ALWAYS TAKE CARE OF MYSELF,

| WAAD RANER Bk WITH KIDS YOLRKER THAN | AM,

MY FAMILY USODALLY CONSTDERS MY FEEL INGS,

I CAN DISALKEE WITH MY TEACIER,

| CAN'Y BE 1M HRD ON.

o

207

T

40
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APPENDIX M

Social Skills Rating Scale
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SOCIAL SKELLS RATING SCALE

studont
’ Date

-—

1 am fastiliar with tals student’s sochal skills

O

1 am not familiar with this student’s social skilly

Fleasu clr:le your tespunses.
Bu wure to fespond tu o'l 1tems,

1. twts aluny with teachers

4. Guots along with other students

3. Gussips alout students and teachdrs

4. Steals

5. Listena to others in gruup discussions
6. Distracts uother studunts A
7. Lies

#. Withdrawn

9. Acuepts criticism

10. lspulsive . .
31. Fights with othor students
. 12. Tolesant of othar racus
l).. Coan spuak eantly in front of a small
- : ) gtoup (lesw than 10). v
NERYON ,
" '
2 . .

;
.

Y
B - e

ﬁ
=~ |Nowver
i

.

~ l No: Usually

L

14.
15.
16.
17.
-
£ 18.
] -t "
o -~ -
§ 113 )9.
g1z ] .
e e 20.
3 4 5
2.
3 .
22.
3 4 5
3 4 5 23.
) 4« 5 4.
3 P 5 25.
3 4 5 26.
3 4 5 7.
3 4 8.
3 4 S 29,
b | 4 H ..
] 4 5
3 4 $

i)

- z -
g
[

\,_

*
Avulds participating in group activities 1
Makes frisnds saslly . }
Has concern for othars 1
Ruspects property 13
Choats 1
Gets into trouble when no one is watching 1
Wants too such attention : |}

Tolerant of othar saxual oriuntations |}

Can upnak easily in fxont of a large qgroup

(over 10) 1
Attacks others in group discussions 1
Acts superior to other studants 1
sa)fish . 1
Wanders alslassly ) |
Hypuractivs ' 1
Teasus other studants . 1
Adjusts easily to nev situatiens )
Bousy i 1

H

Fleass chack that you respunded to 411 items.

[

NOot Usually

-
! -

~—4 -
t (2 |a
.! -

(] —

b= o
1 4 5
) 4 -3
3 4 5
3 4 5
3 4 5
k) 4 5
3 4 5
3 4 5
I 4 5
1 4 5
3 4 5
) 4 S
3 ¢ s
3 4 5
hoe s
3 4 5
2 4 S

-25¢2~-
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Life Skills Questionnaire
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- v .
- z -
. ?
4. Which of the following places in the city have you visited? ‘
LIVE SKILLS QUESTION!AIKE® ——usous ~-art gallery
.__science centre planetarium
ck ¥
Check or Fill in The Ontario Place a legal clinle
Correct Answers (v) — -
___4& health clinic 4 public librery
V) 1. According to law, you have to 9o to the police station
vith a policeman 4f he tells you. . True ——1ive theatre -—Marbourtront
_ _Phlse nowspapor of fice . Woodgreen Comsunity Cantre
—— Pun't Knuw Mot ro Zoo Jimmy Simpson Cosmunity Centre
1) 2. ¥Wen newd mure sducetion than wumen. —  _%rue _.The Terrece __Centre Island
‘ e _Yalne . Race Track Kansington Market
__boun't know - —_
. _5St. Luvrence Market
“
1) 3. most of the laws are made by policemen. Trae ® 9. Whare would you gat help with landlord/tenant
' - False problems? N
_____________U'!&,‘t Know
_ ’ (DIO. Namc one legal clinic in Toronto.
(I) 4. If you pay rent, you are eligiblle to file an fincomo tax
) teturn. ' Trus
' Falae
Don ‘'t Know 4
[\
@ll. What would you do if you didn't like a o
1)5. In a marriage, the man should be the head of the - decision that was passed by the Board of rS
housshold. r‘:\l’:o Education? {Check as many as you lika) nothing !
—m:bon‘t Rnow protest at the bBoard
. tell my friands

(L . You aslwvays need s Grade 11 diploma to gat into a

community college ¢f university, . True - tall my parents
. - ! False n '
T “bon't Know —_tall wmy teachers

y
) tell my trustess
. @7. Hlave you ever been involved in a protest? o __Yes . don’t know

. . : i ——— . PuR't Knos 12. wnich of t.h.- following are venereal
MMueasus (V.D.)? __ munps
o Y , —_smallpox
* ‘ ’ , ' : e @ : : . __~oyphilis
. T ___bronchitiy
e SonoTThea
__._cancer
___9laucoma
[ ) __ Psoriasie

] (subtract wiong anawers)

* The sarks allotted for each quastion are showm in ‘ﬂn boxes.
ulcers

__ tuberculosias

ERIC .. o |
‘ e : . . '




a .
-y - - e-
@ 13. List § ssthods of birth control. -
. 24. .Which aof the following foods contain protein? __chips
Tt __baef
® _midk
- (subtract wrong answers) ___fish
__bread
1)14. HName one hoalth clinic’ in Toronto. s . __Jpear
(l) lﬁ.‘ ttow long do you have to work within ons year —Jettuce
to qualidy for unemploymunt insurance? 1 weuk ___ peanuts
__4 uouki __ chocalare
__ 13 weeks ___brangus .
___.40 wauks ___Cheese

apple juice

k
(Du._ How uld Jo you have to be to vote in Canada? —Coe
] @ 22. what are four inportant itewms a family should
Cl 17, Glve an example ol cacism. - . include in its budget? 1.
-~
- 2.
). 1
(| 18. Give an example of sexual prejudice. ~
¢ . ‘._ 3
- ) ) .ot . - ) @2)_ Nama two agencles or ways to get help vhaen you 1
1)19. List one guod thing about buying on credit, - have problems with the things you buy. 1.
{ —_ - 2.
1)20. List one bad thing abcut buying on credit. .
- @2‘. Namn two aq.néhl you could go to L{f you
et ey _ ware looking for & jub. ; 1.
2.

a ¢ ' ‘ TOTAL = 41.5

[ 2e]

[AFuiTox provided by ERIC ) ¢ . :
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