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FINAL REPORT:

EARLY CHILDHOOD AND PARENTING RESEARCH PROGRAM

E,E. Gotta

This final report reviews and evaluates work completed between June 1,

1978 and November 30, 1979 under grant support from the National Institute

of Education. The work performed during this 18-month period consisted of

a) the Wine Oriented Preschool EduCation (HOPE) Follow-Up Study b) the

Regfonal Parenting Surveys, c) Related Completions Work and d) Staff

Recruitment and Development. This report then concludes by citing the

major dissemination activities accomplidhed under the grant.,

HOPE Follow-Up Study

. The HdiPE FollOw-Up Study is a longitudinal study designed for these
\

purpose'? (a) tO ipdicate'how the HOPE treatments have affected children

mid their families (Who ire representative-of their communities and who

were randomay assigned to the various conditions between 1968 and 1971),

up to ten years following their original participation; to explore the

relationships among sudh home and family variables, as home environment,
V

,family.donlography, parental attitudes and values, parental child-rearing

styles and practices, and parental generativity (i.e.

4,

capacity to promote

child developmental progress) and such child variables as school aChievement,

.academic abilityr school attendance, child personality (i.e., interpersonal

style and inera-psychic characteristics), level of psychosocial development,



educational attitudes, aspiration level,

of major tasks of emotional development;1.116

locus of control, and accomplishment

and,(c) to develop and refine research

tools for Use in Vhe remainder of the Childhood arid. Parenting Research
40.

)Program. The study methods employed will unfold in the process of examining

the study's progress.

Location of Study

The families In the project

Wesgyirginia. The counties are

sample reside'in faux counties in southern

shaded mn the West Virginia map exhibited

on.the following page, and fr'Om north to.south, are Flyette, Raleigh,

Summers, and Mercei.

t

As indicated by the map, the countiep are asily
,

accessible from Charleston, the state capital.

The terrain in this part of the state is highly mountainous and the

primary industry is the mining of coal. The'larsfest city in the area is.r8
Bediley, located in Raleigh County, with a population'of 19,884. The

stereotype is one of,ignorance and poverty; hoWever, previous'survey research

by AEL has indicated that the level of education of the group of young

parents.is fairly high and that,they 'are quite interested in the education

pf their children For example, the median years,of'school coMpleted by'

mothers of preschool children in non-urban West Vicginia is 12.1, slightly

above .a high school level (Bertram, 1975), and over 91 percent of the4others

have completed the eight grade (Bertram, 1976). The median family indbme for

these }Tung families was on1y.$64604 in 1970 and only 7.4 percent.of the three,

four, fnd five year old children had attended,kindergarten or nursery;school.

Of the parents of preschool children
)

in West Virginia, 21.4 percent were

copsidetedbelow the-"poverty line":in 1970, but 96.7.of them had at least
.4

one television set in their home'.
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The generai plâture is one of Aiversity or large-variation. Many of e

parents are highly, educated, while others have trouble in reading parent Materi-

als provided by the Laboratory (ShivelY, 1975). Many have hi4h incomes, but

a large number ar'e below the poverty level. This diversity is mnsidered an

asset so far as the project is 6Oncerned, since it means that a much greater

range (variability) of 'Ileiracteristics is available for study--in contrast to

the restricted range usually available in major intervention i;tudies.

Nypotheses

Next; it will be important to understand the hypotheses which have guided

)

tnis work: An initial f011ow-up study of Proiect.HOPE (see "Background and
f

Context") indicated.that there were incieed enduring.effects of the children's

HOPE participation which could be detected in school attendan9e, grad6 point

-average, and achievement -test,results at the-end of the third giade. However,

neither thatistudy nor others such as those reported-at a 15/7 AAAS sympOsium

on later appearing "sleeper" effects from early childhood interventiAs'make

clear whether these results arise from,(a) i very gradual benefiting over time

of the children from,skills which they gained duritg-their pariicipation
4

. in preschool interventions, or (b) some Sudden appearance, at a critical.

.

point in deVelopment of effectsaindirectly resulting from preschool treat-

mints, or (c) other mechanisms which might have been at work creating educa-
..

tional benafifts that appeared long after the children's Participation in the

treatment ended.

Beyond these recent theoietical puzzles and the encouragement which

so-called "sleeper" effects afford regarding the values of home-oriented

interventions, traditional wisdom affirms the importance of.the family

(
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as the locus of.the child's earliest learning and Continued learning through-

out thil years of childhood. If a program impacts upon the parents' child-

rearing skills, it shouldbenefit the child not only at that time but through-

out the years which enstie. Although a family iritervention may be time bound,
4

its effects upon-parental skill's can be ongoing, enduring by way of continued
,

partal application of What has been learned.

The present investigation takes such a view of home-based early childhood

programs: (a) they have an immediate effect, and (b) the treatment,continues

to be applied to the child (arid siblings as well) even after the-active phase

of program intervdntion ceases. The evaluation results mentioned earlier

regardilng such programs may be regarded as congruent with this view, (See,

for examp4, Comptroller General, 1979, Appendix A and Reia.) That is,

the-enduring effects of home interventions may be attributed less to the

durability of child -imparts per se and more to the ongoing- nature of parental

impact upon the child. This view may be presented schematically as follows:

One-time Treatment Applied tor

[Parent

"washes out"

N.,

a

"ongorng effects"

Applies to:

Child'
I.

/

"endurin4 effeCts"

Home-based interventions thus presumably are more effective because t.he''

parent continuously mediates

possible because the parent i

the treatnent effects-to the child. This is

always thlere, proViding developmental .continuity..
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AEL hypothesizes that, in the instance of Ole HOPt program, the enduring

effects were a direct result not simply of ChAnges in children's behaviors

ilnd skills which-occurred during the

or subsequently in some other manner

period of their program partibipation,

as a directflresult of that ISarticipation,

but rather that the enduring effects shown resulted from increased parenting

skills in the parents of the HOPE children. It is further hypothesized

i that the,skills gaineeby parents during their children's patticikation.have
-, .3 % , ..:continued to be used-ifttheir child-rearing practices over the intervening'

r

,

years, and that the impact uPon chi1dren is Most accu...-ately lhought-oe.4-

therefore, as resulting directly from an "ongoing parental treatment. ... uts. -
A ,

AEL postulated a series of very specifid resulting hypothesk; in its

"Plan for a"tollow-up Study of Parenting EffeCts ResultIng from HOPE,"

submitted to NIE on Fellkuary 18, 1978, pp. 13-15 (peel Appendix 8 for the

full set of hypotheses). Essentially, these hypotheses focused on the

concept that participation in treatment 'conditions led parents to alter their

own child-rearing practices and family interaction patterns'and that,

secondly, as a result, these parents also altered their concept of themselv'es

as teaching agents, their understanding of desirable-outcomes of parenting

practices; and their ability and willingness to'seek alternative behavior

strategies. The hypothesei there state that differences between treated

and Uhtreated parents' practices in these hreas are associated with
,

'differences in child development dacomes.
s

Research Design

The research design Which AEL is using focuses,on the following Linkage

, Model:
I



411.

r

HOPE
Ilitervention

;

thangeS in
Parenting

4

I

'Changet's in-Child'

Development Resultingi
in Altered School and

Personal-Social Behavior

A'.

Essentially, AEL postulates that two finkages can be Studied. Linkage

1 is between the type of HOPE intexpention and changes in parenting, while

'Linkage 2 is between the changes in parenting and the changes in child
*

-developmeht. For Linkage 1, the independent variabAe is the various HOPE

treatments!(TV-HV-GE,-TV-HV, or Control)4 with the deperident variable being

each of-the four types ofchanges in parenting. Background variables such

as social class, family size, etc., serve as intermediate or mediatitg

Variables. For Linkage 2, the independent variables will be the fctur changes
e

in parenting, with the dependentriableh being the-various measures of
A

child development, and with the same intermediate or mediating variables

(with tiie addition of the HOPE treatment). These relationships, Which are

the core of the design,'can be displayed as follows:

Level of Analysis

'

Linkage 1

Linkage 0?

(continued)

Classification of Variables
Intermediate-

Independent - or Mediatin9 Dependent

HOPE Social Class' Changes in Parenting
(TV-HV-GE, TV-HV, Family Size a) child-rearinga

Urban-Rural, preWtices
4' etc., b) family interaction

patterns
c) role,perception
d) preparation of

children for
schooling

I.

Control)

Changes in Parent-
ing

child-rearing
practice

1

HOPE
Social Class
Family Size
Urban-Rural
etc.

Sehool attendance
Social adaptation
School grades
Achievement test

scores, etc.



bevel epf Analyeis

Intermediate/
Linkage-2 (continued) Independent- or Mediating Dependent

,Claiieification of Variables

\
blifamil§

.ihteraction'
patterns

a) role.perception
d) preparation of

children for
schooling

Clarke-Stewart'& Apfel (1978) have-pointed out n their review of

4

parenting programs that the usual study design*is defective because it rests

on ". .unfounded aesumptions in the.presumed chain of inference onwhich

parent_ducation has.been based:"

Program Increased Changes in Gain in
_ ---->. parental ---ta parental ------ child

curric lum, -, knowleAge bohavior developmenttits .

and for whioh the third link's connection'to the secRnd lacks empirical
,-

support (Clarkki-Stt.& Ai;fel, 1978, p. 96). The HqpE intervention design
.-: : ,1 #'

avoIded inálOion 'of tilp flaw0 link, "Increased parental knowledge," by,ct,
. .

..,_:.4,- ,- i.

_ -
'empkasizing'iluhead'w-diOet approadh to achieVing "Changes in parental

.

.,

, s_,..-
!-/`'

, ):.
.

.

t-i

-----beJovior.r!.' This,'moge datilitct approach 'has been designated 'ent training,s '4,i- ''- '11.)- ':

: 4 while the liawSd-destyn has been called parent education (White & Others,
,.... .

..,

1973),. WHiiii6 'exiensive review of program literature has shown that,

.

..t.,\it -,..,,;

1... ,

r

pazeni.tre#411p: duced measurable selts, but parent education does not....7 ', ( ,,,/,
a ,K 4 : ',. .1;:'

The designmf. 'T...ne HOPE Audy appears, therefore, to be a tighter one fore .

# J. .. A
8

-

, -' inferential purposes.
\ ,a '

'' '&.H. ..
. .

Ae

Sengs *election

,50i the apProximately 600 childr=en who were In one of the original three

.;otgroups cif the HOPE study, over 300 were relocated between 1975 and 1978 for



contact and possible participation by themselvies rnal their families in-the

study (Appendix-C). The original selection of families (1.968-1.971) . for.

participation in the sttidy'wes accomplished, by contacting all famtlieg Who

N coUld be located.within randomly-desigilated cells of a geographic grid,

which-was superimposed on a map of four southern West Virginia counti6s

(see preceding map),

When the families were contacted, tliey were told about the experimental

program and told that there would be tiAlske different versions of the program,

based ori the design discussed above (i.e., the treatments were TV_only,

TV plus &me visitor-HV, and TV plus HV plus group experience y. Families
4

JI

, were told that if they agreed to par

1
icipate, their inclusion in one of rthe

,
three program variations would be determined by chance. 'ApproAlmately 95

A.

trercent of the families originally contacXed agreed to participate and were

assigned randOMly to one of the three conditions.

From the-foregoing it will be evident that the original sample was

selected to be representative of a cross-section of Central Appalachian

West Virginia. Moreover, families were assigned randomly to treatments.

Therefore, other than for possible' differential attrition, among the three

groups between the original experiment and 1978-1979, the HOPE Follow-Up

Study sample comfotms to the classical design characteristics of a true

experiment. The present study controls'for any differential attrition which

.may have occurred among the three groups.

t
School DAta Collection,and Analysis

In cooparation with the four county school systems (Appendix D) tihich
4

the HOPE experimental and control children had attended, a comprehensive set
,

of school data.were compiled from school records for each identified child



a

47

1Q_

.(Appendix E, cards 1-11 and 14) by school personnel using-AEL-prepared forme.-

Later, over 100 teachers completed the School Behavior Checklist

(Appendix F) on over 300 of the identified children. The Checklist data

were addltd to the otfier school data subsequently (Appendix E , cards 12-13 .

for raw data; cards 15-16 for the Checklist scored after the methods of

Appendix F).

Finally a special identifying record was created for each phild

(Appendix E,-card 17) to link all of the school data tO various informa-

tion sources available on the children's participation in the original

experiment. Special precautions were taken to preserve the confidentiality

of all records by purging children's names fkom their identifying record

cards before the entire school data set was entered into disk-pack storage0
for subsequent computer analysis. The foregoing records comprise,an iden-

. tifiable subset of the HOPE Follow-Up Study which have been computer analyzed

4y analysis of variance and which will be analyzed further by multiple

regression.meth prior to the end of FY BO. Based on all of the schoollf

findings, which,compare HOPE experimental and control children, a report

on "school outcomes" of HOPE will be submitted to giE in 1980, -using transformed

date for grades, attendancef ability, and achievement tests.

Preliminary HOPE school findings The children whose families received

home visitation were compared to the Controls on major Rutcomes variables.

The results suggest, first, that the experimental children were only ,

,one-hilf as likely as the controls-to develop behavior disorders that

panifested themselves in the children's sChool behavior. These findings

wore based on a prevalence (epidemiologic) analysis of children classified

wro.

16

(
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4
into ehe coping or non-coping cells, of ihe model,presented in Appendix P,

The validity of the Checklist for detedting behavi r.disorders has been
,

reported previoully (Johnsdn, 1176).

What is particularly striking -about the above biding is that the

prevalence of'behavior disorders among the contrrs matches that of prior
94

prevalence studies (35-40'percent) Which have u quite varied m'ethods

to establish,these rates. The rate among the H PE-treated Children was lay

15-20 percent, on the other hand, suggesting st at the intervention actually

reduced by,50 percent the usual rate of behavir disorders.

Experimental children, compared with con ols, were more personally

organized and less depressed, as measured by iwo of the intra-psychio

scales of the School Behavior Checklist (Appendix y). Taken together with

\the preceding findings, thesd results suggest strongly that the HOPE-treated

bhildren have experienced more favorable life adjustment up into their

secondary school years.

Experimental children were much less likely than coArol children to

have been placed in special education classes. Moreover, tilt: former children

were several timei-less likely to have been retained in grade (non-promotion)

during their elementary school careers. Once more using an epidemiology

model to interpret these data, it seems cleae,that the.HOPE-treated children

wore much less likely to become -official school or academic casualties.

From this it can further be inferred that HOPE was not only a cost Affective

means of early education--its po*T benefits have continued to accrue throughout

the children's school careers, thereby generating savings for taxpayers while

enhancfn'q the well-,being of the children themselvbs.

In the area of academic achievement the results are equally differentiating

A



c.

12'

p.

%
.

between the groups. on standard achievement tests completed in graddia three

and six, the control children were-examined in relation to locally-derived

nOrma--to establishan appropriate reference group for these non-urban

children. On all achievement measures the control children tended to

functiop around,the 50th perCentile for local norms. This consistentset
%

of findings suggests Chat Cho control childr2n are (as would be expected

from the oTiginetl sampling procedures) a represeqative sample of their

.respective county' school systems.

A

t

Within the preceding frame of reference, experimrntal and control

children's achievement test scores were compared in stanaard.score forni

(available only.Aor national and-state nor0s). In these comparisons, for

the vast majority of analyses performed, the experimental children's mean

achievement scores consistently ran about one standard,deviation above

tile achievement scores for the control children.. The entire design of thel

study suggests once more that the learning.performance of the experimental

children in school has been afTected throughout their elgmentary,school

years.
4cs

School grades ihow a similar overall tendency, thus 'Adding to an

internally consistent pattern of findings that spans quite Varied data
t..

sources (i.e., the School Behavior Checklist, school archival records of

retention-in-grade and swilll education class placement, standard
/ .

achievement test resultst anditeacher assigned gradei). These findings'

-persuasively suggest that there is an "on-going`treatirent," since, accord-

ing to a substantial body of literiture, non-home-oriented preschool

effects tend subsequently Go "wash out" (Sronfenbrenner, 1974). The

HOPE iolleo-Up Study design, howevet, will subsequently eupply a more

la
p.
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definitive test of the "on-going trOhtment" hypothesis via comparisons
4

to be made of 'parents who received home visitation assistance and those who

did not,:plus via comparisons of younger siblings of experimental and

Oontrol children.

Preparation of Parent Interviews and Validation Study

Two parent interview measures were to be developed and validated during_

1978-1979. The measures will be described first, followed by the validatiop

study. The distinction between direct and indirect measures focuses on the

self-referential aspectof the interview situation. The-direct measure asks

parents to talk about themselves, their families and their children,' The

indirect measure asks parents to tell stories analyzing the contents of'

fictional drawings.that depict important developmental issues involving

children of different'ages. t,

Indirect parent interview. First a theoretical position was developed

on a child stage-related dimension of parenting behavior. This preparatory

woik was begun early in 1977 when a preliminary survey of literature turned

up neither theory nor measures which might serve this purpose. (See also a

brief discussion of this theoretical work in AEL's FY80-FY82 Proposal: pp.

.VI-25 and VI-26.) A subsequently-appearing review of published family

measures strongly confirmed AEL's conclusion that this measurement develop-

ment was a necessary beginning step (Straus & grown, 1978). That is,

only for trust and autonomy are there any "measures in this compendium Which

purport to measure parental effects upon these characteristics,- and these

L+,
be well-suited to use with parents from,the HOPE Study

measures would not

sample. Further, there is no measUre that deals with parental "generativity"



.
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or even with parental fostering of industry, I itiative or identity develop-.

ment in their children.

An intervhaw measure of parental generativi wait, accordingly, developed
4

(Transmittsd inIFY79). Rather than describing it re, tlie reader is i.eferred

to the work already completed for further informaticaa interviewer trainina
ft

and intT-view administration and on the various parental d mensions Which can

be scored from the interview..

After an ilot tbsting, the interview inquiry regarding "teaching

and learninq' was'ed.if ied to its present form. Thereafter, data 1:ciere collectd on

a special validation subsample from among the HOPE sample. The subsample

is described later below. The present"scoring system was developed and

refined on sample protwols while the validation subsample interviews

dwere being conducted.

Preliminary results-from using the rating system svgest that satis-
.._

factory inter-rater reliabilities will be achieved for alA categories.

It can also be anticiPated, based on prior use of very similar scoring

categories with similar child protocOl materials, that scales can be

formed by psychometric procedures from the individual item (individual

picture story) ratings, and that these scales will demonstrate reasonably

high internal consistency coefficients (see related work which suggests

this Jn Paul, 1979).

A very preliminary, small-:sample analysis of parent generativity

scores (sum of trust, autonomy, initiative, industry and identity svb-
1

scores) from the validation subsample revealed that parents with higher

generativit/ scores have children Who are more likely to be coping as

opposed to non-coping (see Appendix F). It further appeared that parental
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fostering of trust made an,especially major !Contribution to the overall gene-

rativity scorkis. All of these ratings ar'e performed "blind" as to the child's

status as copihg/non-coping or HOPE/non-HOPE; so the results were no

influenced by rater knowledge*o; child status.

The scoring and cbmputer analysis of all Indirect Parent Interview

A.

records for the validation sUbsample were completed. Subsequently,,if item

(pictures) can be eliminated from the series on the basis of item analysis,

this will be accomplished also. .IDAhe meanwhile, intlerview data were

4hthered on the overall balance of the HOPE F011ow-Up Study parent sample

using the present,version of the measure; this was to permit completion of

all related interview data gathering before the end of 1979.

Direct parent interview. The development of a direct parent measure

proceeded in a very similar manner to that of the:.indirect parent measure

beginning in. 1977. The better interviews of this type,had often been used in

in-depth studies of samples that differed gr.eatly fnom the HOPE parents,

so these needed to be adapted to our population and pretested before being

used in the validation study.

The subscales of the diredt interview were borrowed, for comparability,

from d variety of well,researched instruments (e.g., achievment and aspira-

tion-related measures of the Crandalls and their associates at the Fels

Research Institute; Melvin Kohn's measure of perental values; the High/.

Scope "Cognitive Home EnVironment Scale" adapted from Wolf's and Dave's

work; Pumroy's "Maryland Parent Attitude Inventory;" Rotter's scale of

)internalityexternality; Brogan & Kutner's new sex-role scale; and an

extensive set of demdgraphic questions developed for AEL by a-sociologist

who specializes in the demography of Appalachia--to which AEL staff added
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brief sections t.o ask parents about their child's personality and health,

parental life-role orientation, methods of discipline, etc.).

Following pre-teeting, the Direct Parent Interview was revised extensively.

lkfter it had been administered to tfie validation subsample and these recordS

had been rated and coded, it was also posfiible to eliminate several other

items because: they,produced no variance, they elicited very minimal responses,

or they produced responses which could not be coded or ratiod. The resulting

revised version of the Direct measure was used therefore to interview the

-balance of the overall sample.

Inter-rater reliabilities for the scales retained appear to be within

acceptable limits. Whenever.these are notably low, this appears to be the

result of the scaledoreing exception'ally short. Upon completion of the

validation study analyses, no further items or parts of this interview

needed.to be deleted. The validation study of this measure willibe reported

during 1980, based on the interviews of all remaining parents irthe HOPE

study sample.

Interview validation study. The previously discussed interview measures ql-

have been validated by the criterion groups method. From the overall sample

of children, a subsample of 34 copers and 34 non-copers were selected to

represent criterion groups 9f successful and unsuccessful child outcomes.
A

Selection was accomplished by a combination of multivariate analysis method/XI

discriminant analysis and hierarchical grouping. Of the 68 children from

the school sample, 51 could be located by place of residence. Of the 51
-

located, parents of 34 could be interviewed within the time limits set

for completion of the'Validation.study; others of these haVe since been

S.



interviewed or will be interviewed later, during 1979-

All interviews were conducted in the families' homes by local personti
16.4.

.

/
.

.

. trained by AEL. Interviewprs typically held a.master a degree ip the social.

-._

or behavioral sciences. Attempts were made to interview bOth parents,

\iof the 34 families only 8 fathers consented to be interviewed; one of these

fathers was an only parent. In keeping with Appalachian preferences and

folkways, mothers were intel'viewe5 by a female interviewer and fathers by a

male interviewer. All interviews were recorded on battery-operated cassette

recorders for subsequent transcription. Before any interview was commenced,

: parents had their memories refreshed regarding Pi-oject HOPE and were properly

apprised of the stAy'd purposes, the issue of confidentiality,'.their right

not to participate oP'to refuse to answer particular questions, and similar

"protection of human subjects" matters. It'was during this preparatory

phase thatkeight families (of the 51 families.located) refused to participate.

These refusals came from three families of experimental children and five

of control children.

The interviewer conducting the interviews and the raters scoring the

protocols were not informed of whether the P articipants were patents of coping

or non-coping children nor to which HOPE condition the children had originally

been assigned. This fact-kept the principal investigator from balancing
*A

completely the nuMbers Of cases represented in the criterion comparison

groups,, as indicated below.

Of the 34 families- interviewed for this phase of the study, 20 were

'families of copers and 14 of non-copers; 21 had received home visitation-
.

and 13 had TV only; and of the children 15 were males and 19 females.

Although parents of non-copers compared to capers were 14ightly less



likely to nave been reprdsented among the completed interviews, they.were

not over-represented in the refusal group.

Coded data from the full sample are still in the process of being key-

punched. As soon as this preparation is completed, parents of cAping

children Will be compared with p#rentstof non-coping children by using

analysis of variarlce to examine each of the variables scored in the

potentially useful for the balance of the HOPE Study which differentiate

Direct and Indirect Parent Interview. Those variables were considered

between the parent groups corresponding to the two criterion groups of

children, in accordance with directional hypotheses about the variables'

resPective meanings (e.g., parents of coping Children should be higher on

"geherativity,'"etc.). Thbse analyses will occur during 1980.

Preparation of Child Interviews

Two child intervi4ws ate being- u4ed to parallel the two parent inter-

aviews: one indirect and one direct. Moreover, parallel dimensions are

covered in mauy_instances between the corresponding parent #nd child inter-,

view measures. This approach will permit a variety of theoretically and

methodologically important questions to be raised concerning the compara-

bility of conclusions reached from direct versus indirect data types and

)from parental report versus child report--all When the criteria of interest

are key variables from among a comprehensivd set of school outcomes (see

in Appendix E). These same measures will be used in conducting the "younger__
siblings" portion of the overall study. Interviewing of nearly all the HOPE

/ I
sample'children with these measures was completed durin9-19791 but the

analyses will be completed in FY 80 and reported as indicated in the FY80

proposal. Interviewing of.tbe siblings of a subsample of theHOPE sample
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will.be carried out during 1980.
4
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Indirect child interview.4 AEL selected for this measure the Tasks of

EM4tiona1 Development (T.E.D.) Test Whicp,was developed and rpirmed\on a

predomlnantly urban sample (Cohen & Weil, 1971; 1975). Gotts aind Paul

have carried out considerable-further psychometric development'of the T.E.b.

using an Appalachian-like sample of elementary school children in rural Indi-

ana. (Paul, 1979). No additional validation 'Of the T.E.D. appears to be

neCessary, so the T.E.D. has been used in the standard manner.. It is being

scored using both Cohen and Weil's and Gotts and'Paul's scoring systems.

Nevertheless, it was administered first to the validation s'tudisample.

Furthermore, AEL and T.E.D. Associates are collabOrating currently in a

reanalysis of the original T.E.D. normative data to further refine Gotts and

Paul's psychometric approach to deriving overall dimensionalized scores Asom

the T.E.D. These refinements will be used with the HOPE Follow-Up samplq when

suToting the T.E.O. .item ratings and rankings into overall scale scores.

Direct child interview. Because an extensive gree of comparabilitydr

was desired between the constructs measured by the,Direct Parent Interview

and the Direct Child Interview, and because there were often no child

measures parall 1 to the parent instruments from Which AEL derived the various

parts of its Direct Parent Interview, an entirely new child measure had to

be prepared. This work was accomplished by the Assistant Director in con-

sultation with the Principal Investigator.

The completed child measure (Appendix G) was pretested and was,

thereafter, administered to children of the HOPE validation sample. The

value of the parts of this measure, for differentiating between coping and

I. C)

)
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non-coping groups of children remains o be tested in the same manner as

for the two parent measures. Nevertheless, it has been used without revi-
.

sion with nearly all of ehe remaining,sample children.

Administration of the Child Inte-rviews

Children were interviewed at school during the sch9ol year to reduce

staff travel. Parental permission slips were transmitted to the building

principals on-these occasions. During the
I

viewed at home. All child interviews were

summer, children were inter7-

preceded by a full "protection

of human subjects" explanation, as with the parents. In addition, both

parent and child consent were obtain0 before proceeding with the child'k

interviews. The great majority of children whose parents completed inter-

views have themselves agreed to complete interviews.

Case Studies and Study of Younger Siblings

A one-day intensive study will be completed of all families in the

interview validation study who will consent to participate. Those who

refuse or are otherwise unavailable will be replaced by,random selection

from among other families having the same characteristics, proViding

for an in-depth contrastive analysis of family correlates of having

coping versus non-coping children and ofparticipating in the home-

oriented treatment versus control..

\In both the family case studies and the sibling studies', a minimum of 4

15 cases (families, siblings) will be sought'to represvnt'each of the

contrastive groups mentioned above. All of the case studies. data will be
%

gathered and analyzed during 1980.,

N
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Preview% "Conductinfami'ly.case studies. The family case studies will
P.

,ov olve, in addition to the prior interviews, a one-day intensive study in Th

04:

s4

the home with children present during at least the after-sdhool hours.

Dr. James McGeever, AEL anthropologiet and ethnographer,has suggested using

Oscar Lewis's approach to this, although Lewis's documentation of procedures

is not sufficiently specific'for us to replicate his methods.

JThe Principal Investigator has previously used the conJoint-familv

4interview method in a longitudinal study to examine inter-generatidnal

patterns of family interactions, communication, initiation-reception of

initiation, evaluative reactions, inclusion-exclusion, and similar,variables.

ThiNiqoethod will be applied in 'the context of the one-day visit, for one
Ii

emld one-half to two hours when children and parent(s) are both present. The

conjoint interview portion will include a common set of specific focal topics

and issues which will be introduced to all the case study families in order
A.

to obtain a somewhat comparable "universe of disourse" across families.

These topics wnl be taken from among those already covered in the directA

interviews with child and parent and from amcng interview topics previously
,s

found by Douvan and Adelson (1966) to be Of interest to )ounger-teen-

agers. the purpose, however,' will be less to examine new-content Chan to

Observe and record on audio-dassette the sequences and patterns of inter-

action a d who is involved in what way's.
4

Second, the problem solving techniques developed by Shure and Spivack

in their research (Shure and Spivaak, 1978) will be adapted for inclu-
,N

sion within the conjoint interview, uying content previously used by these

authors. In addition to Shure and Spiirack's methods of analysis,\an,attempt

will be made to obtain,, through this technique,-family interaction data

t"
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which wiAl indicate the level of cognitive strategies used in problem solving

and who models these. Robert GagnO's (1970) reasonably well articulated

hierarchical levels of learning theory and the University of Southern California's

"structure of intellect" model will be used Iks-Apauristfcs for developing a

reliable codidy system for "level of cog&itive trategies" used in problem

solving.

Third, the case study field investigator(s) will be trained to purpue

the classicaroginquiry methods of socialcasework home visit's regarding living

tirrangements, rituals, routines, use of indoor and outdoor space, duties and

role performances, physical state of the home and its occupants, and so forth.

-i.Gaps and

followed

"417171.;

Throughout the family case study, the field investigator will be asked

leads from the original interviews of parent(s) and child will be

up at this time. The fie31 investigator(s) will also be trained

to observe the rhythm and pacing of events and to move with these, including

. the encouragement of nauralmovement from one area to another and one event

to another.

to assume all much of a participant-observer tole as is feasible--neither

)4ntrolling the situatidh completely nor fading totally into the Ilackground
.

qbserVe. From this vantage point, the investigator will try to understand;
\

o,yliew events through the participants' fwes; to come away prepared to
4,

;

*;v

lepFt accurately what these peoplta are about, from thpir point of view,
,

'icluding what they emphasize or give importance in their lives. As observer,

..thel'investigator willtalso be alert to what they ignore, omit oirleave out--

,

-,ndir 1 attempt tto assess whether these omissions ate affectively charged;t`4,
%;-A-r1C4 andliiinificant events or are matters in long ingrainellehabit,' preference,

'54F

*n

4

e-
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Fourth,the investigat (i) will be trained to observe the use of

personal space and body language, including possible use of proxemic

behavior notation (Hall, 1963). As an adjunct to this, the Kinetic Fam-

ily Drawings clinical'procedure (Burns & Kaufman, 1970) will be pilot

tested a possible adjunctive procedure either for directly gathering

caile study data or for stimulating discussion by the family members of use

of personal space, family interaction, roles, etc. The help of-an expert

ethnographer will be used in integrating these procedures into a One-day

intensive study laiich overcomes the methodological problem central to such

studies: lack of documentation of me iods.

j_LL_st_t_y_ayidinoprevevur_iaessi.__blirjs_ls. Subjects for the younger siblings

study will come first from this case.study pool of families. This sample

will, however, need to be supplemented by additional selections, because

many HOPE children in the case study sample will turn Out not to have

younger siblings. Thesf additional selections will be made at random

from among younger siblings whose older brothers or sisters are coping/

non-coping, and so forth, to permit constrastive analysis. School data

will be collected for the younger siblings who are selected, following
4

the procedures used for the basic overall HOPE sample, andLby using the

same data collection forms (Appendices p and F). The gathering of

interview data from younger siblings has already been discussed. Finally,

it will be necessary to re-ask parents of the "yOunger siblings" a few

direct interview questions which they previously had answered with specific

reference to the HOPE-participtuit child only.

Regional Parenting Surveys

The Regional Parenting Surveys work during 1978-1979 included

2 9
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(a) organizing the interdisciplinary Childhood and Parenting Advisory Task

Force; (b) planning for the base sample survey; (c) planning the model
A,

parenting program survey; (d) developing data collection instruments

for use in connection with a and b; (e) starting to gather data from the

base sample; and, (f) review of parenting programs.

Childhood and Parenting Task Force

1

The composition and functioning of this grouri is adequately described

in Appendix H. Appendix H was a -deliverable under 'this grant. During 1979

the individual state groups emanating from this effort have made considerable

progress.. In two states there are now active planning groups, and some level

of ongoing discussion has been fostered in four states.

111Ve personally 'identified model programs in six states

AEL staff in making contacts for the base sample survey.

Planning for the Base Sample SurveY

Task Force members

and have assisted

A stratified random procedure, modified by some purposive sampling

considerations is beir U#161 for this study. The intent is to select

counties representative of the major intra-state variations of each of

AEL's seven member states. These litthin-State "natural regions" have

todo with not only economic, social and geographic çactors, but are

also matters of group identity, regional -history and folklore. They are

considered important for this study because these variations affect life

circumstances, parenting practices and attitudes,and the delivery of

social services such as parenting programs and services.

Identification of these regions wis accomplished by & pooling of two

3
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types of data. One source was the 1970 census data by county for each of the

seven states. The other source was a series of informal interviews with

natives of the respective states to explore the phenomenology of within-

;34.1%e%,...variations. The regions which erlved fromithe analysis of these data

then became the units from which the s'mple counties were drawn. Within

each unit every county was given an equat Aance of being selected. In some

cases, however, it was necessary to coMbine regions before sampling. This was

Adue to budgetary constraints, that is, the necessity Of keeping the total

number of counties to be studied within a reasonable limit.

Although information has been collected for all states, the final samp-
f

ling procedures are being accomplished state by state. Immediately following

the drawing of the sample counties in a particular state, the initiation of

contacts begins at the state'and at the county levels. This beginning stagy

in setting up the research has been accomplished in four states and is

underwayin a fifth. It 4il1 be conipleted for all seven states during 1980.

The counties seleAdd within the states can be combined for statistical

analysis to represent states, the total Region, or meaningful subregions
ir

across the states, according to these principles: (a) metropolitan colInties

.(SMSA4e),(b) Appalachian ruraled(c) non-Appalachian rural.

The Model Parenting Programs,Survey:. A Preview

A. second component of the Regional Parenting Surveis is a study of mode).

.parent programs located throughout the seven states. These may occur any-

wherewithin the states. They will include kooth eptablished programs that

are working well and soon-to-be-inaugurated programs' that hold promise of

becoming nnodel" programs. Approximately two programs will be studied

for each state, making a total of fourteen. Selection of these Model
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parenting programs will be based on:

4

(a) recommendations by members of our Advisory Task Force representing

the

i
ven states and

(b) a.research interest in looking at programs representing the widest

range of variation on the following six dimensional

(1) *Programs that focus on educating parents versus those Chat
4

emphasize training parents,

(2) An emphasis on different rolea or functions of parents,

(3) Orientation to prevention/human development versus orientation

towird correction/amelioration of problems,

(4) Variation in target Population,

(51 Degree of comprehensiveness of goals or purposes,

(6) View of client as autOnomous and resourceful versus view of

client as helpless victim of the system. (See,Appendix A

which further describes and illustrates these variations.)

After selection of programs to be studied, program personnel will be

contacted by AEL and by state Task Force representative(s). Program

personnel's cooperation and participation will be solicited. Contact will

be maintained by Rhone and certain preliminary kinds of information requested

by mail. In Fall, 1979, An in-depth exploratory study was carried out

With program personnel. Most interviews will be accomplished by telephone.

Exceptions will be those programs nearby or those close enough to a base

sample survey county so that a Site visit is feasible. In any case,

detailed information about each program will be obtained. Based on these

data, in-depth evaluation studies and a few field experiment will be

designed in FY 81 and beyond. All exploratory data gathering will be
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completed in 1980, and data analyses will be carried out.

Alt The preliminary studies of the model programs in 1980 emphasize

obtaining basic descriptive information on; (a) sponsorship auspices

or sources of funding; (b)key personnel and their duties;(c) persons to

whom AEL will relate in future contacts (i.e., for relationship building);

(d) target population(s) served (ages of clients, ages .of their children,

kinship or relationship to children, SES, geographic locations, race,

ethnicity, and such); (e) program characteristics (what is being done, how

contacts'are initiated and terminated, duration of services, methods and

materials being used, patterns of staffing 'used in relation to particular

duties (e.g., paraprofessional, professional);(f) specific goals (intended

outcomes of program or service); (g) follow-up provided, after termination of

a contact; (h) kinds of evaluation practiced; (i) progrAm's views of their

ineasurable impacts on the community; (1) available data on characteristics

of drop-outs or-evidence of the clients withom they are most successful;

and, (k) possible available information on cost-effectiveness. During Fy 81

% and beyond the foregoing preAiminary &information will be expanded by gather-

ing "data from other sources (parents, etc.). Attempts will be made,using the

combination of information'provided by items 4-6 above, to classify each

progx-am relative to the system developed in Appendix A.

Base $ample Survey Daip Collection Instruments

These data gathering instruments were designed for collection from

two main data sources; 1) mainly parents of third graders and 2) agencies.

Parent interviews. ParentS

are completing questionnaires in

are being interviewed in five states and

. -

two states regarding the following areas:
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(a) Demographic. Age of parents, ages-of children,size of family,
education, occupation, residential mobility, religion, family
composition (single parent, nuclear, reconstituted, etc.).

(b) Attitudes Experiences, Needs (related to being arparent). e.g.,
expectations vs. reality,.definition of a "good",parent, role
models in parepting, attitudes toward or problems related to
children at ditferent stages of development,'all significant
adults in child's lite (participants in parenting) , sense of
control over kind of adult Chat ch'ild will become.

(c) Awareness _Knowledge; Utilization of Parenting Programs/Services
Available in County. e:g., persons, groups, or,organizations
outside the family who help wth the jOh of being a parent; kind
of help one would like to have available; sources to whom parent
has turned or would turn in the case of certain "typical" pro-
blems (in areas of health,*learning,social-emotional development);
utilization of programs/services (how did it turn out?).

(d) Social Network. e.g., events of past week (month) in relaeton to
persons parent Came in.contact with, talked to, whether kin/non-
kin, service personnel prokessionals or other.

Mencitprcnram form. The form used to canvass parenting programs and

services examines the following areas:

(a) Name, Location, History

(b) SPonsor, Funding Source

(c) Staff (qualifications, responsibilities)

(d) Target Ropulation (criteria)

(e) Clients (nuMbers, paths by which they cane to the program, time

invested)

(f) Program/Service (what exadtly is being done; what methods and

.materials.are used)

(g) Purposes, Goals (short-term, long-term)

Oi) Informal Assessment

WY Plans for Future

(j) .Cooperative or Collaborative Contacts (i.e., vilth other family-

serving agencies).
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Base Sample Survey Data Gathering

Approximately forty parents per county will be interviewed in their

homes bY Summer, 1980. A canvass is also being performed, in the 35 counties

where the.families reside, of available parenting programa and services.

Review of Parenting Program8

An analysis was made of existing programs for parents to determine how

these programs might be classified to provide an overall structure for viewing

contemporary paren4ing programs and resources. The descriptive report result-

ing from this has been delivered to N1E (1979 deliverable) and was distri-

buted to members of the Childhood and Parenting Task Force (see Appendix A).

Related Completions Work

This work consisted of three minor ongoing activities related the

prior development by AEL of the "Aids to Early Learning." First, the summa-

tive evaluation data from the field test of the materials,were reanalyzed to

determine whether differential patterns of curriculum usage led to differing

measured outcomes. The conclusion was that the data were not sufficient to

this purpose. Therefore, arrangements are being made through the publisher

of the "Aids to Early Learning" to negotiate for additional data gathering

at'some of the pUblisher's adoption sites.

Second, AEL has now completed the necessary computer analyses of the

Appraisal of Individual Development (AID) Scales vhildation study to proceed

in preparing a second edition of the User's Manual during 1980.

Third, AEL was to have preparedamanual to accompany the'Appalachia
4

Preschool Test (APT) of ConceRtual Development. The need to do this, however,
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or

was obviated when the Educational Testing Service (ETS) requested permission

to place the APT in its Test Collection and, thereby, to make it available

to potential users. AEL thereupon assembled the existing documentation on the

APT, organized it with a brief cover document, and transmitted it to the ETS

Collection in 1979.

Staff Recruitment and Development

6

Staff recruitment aed staff,development progressed well as the above-

outlined work has moved ahead. One staff vacancy has been filled with a full

professor-level family-school sociologist, Dr. mary Show. Using additional

funds that were provided by NIE and AEL's Board specifically for this purpose,

AEL-loiegan recruiting for one additional doctoral level researcher in the home-7

school-community relations area. Pending theigelection of.this new professionar

staff member, AEL had selected as a temporary employee, Dr. Kamla Paul, to assist

with analysis of parent interview records plus quantitative analysis. During

Fall, 1979, a decision was made to defer further the hiring of the additional

doctoral level researcher, based upon specific provisions of the contract letter

from the NIE Which continues support of this research program past 1979. -)Finally,

AEL selected_as a post-doctoral fellow in parenting research Dr. Linda Higginbotham,

who is a recent graduate of the University"of Tennessee, Knoxville. Dr. Higginbotham

worked with the Program staff throughout 1979.

The preceding facts are cited to highlight these points: (a) research staff4

capacity has been augmented as recommended; (b) the Program staff is more quali-

fied today than whan current work began; and, (c) the full potential of this

staff to be productive will predictably increase further throughout FY80 - FY82.
A

These increases-in staff capacity have, moreover, been accomplished concurrently

With increases, through staff development, in AEL's ability to address the

practical issues of assisting communities and their schools to support parents'

36
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involvement in their children's learrang and deivelopment, to evaluate

local efforts, to plan for the future, etc. The completion of the HOPE

Follow-Up Study aild the Regional Parenting Surveys will add further to

AEL's capacity in terrris of both new knowledge and new skills'. Thus; the

overall potential value to the Region of-the Childhood and Parenting

Research Program has increased demonstrably since Ani, began planning this

work early in 1977.

Major Dissemination Activities and Products

The work performed under the 1978-1979 grant resulted in a number of

dissemination activities plus products.' Appendix A to dhis final report

is one such product: Gotts, E. E., Spriggs, A. M. & Sattes, B. D., RevieNr0Of
(

Major Programs and Activities in Parenting. It has been disseminad

(a) regionally through the Childhood and Parenting Task Force, (b) to

national R & D performers through a special interest group within. AERA

and CEDaR, and (c) to ;elected individuals at the request of NIE staff,

SEA staff, ete. The report is intentionally made a part of this final

report in the anticipation Chat NIE will submit this report to ERIC, and

it will, thereby, become more widely available.

Other dissemination activities and products of the past 18 months

are sunmarized below as a series of discrete entries. Annotation is

included, as necessary, to indicate the relationship of-the various

activities to prior or ongoing work by AEL.

Gotts, E. E. & Higginbotham, L. A. The Appalachian Child. Childrenin Contemporary Society, in press. (Synthesizes prior research by AELand others On young Appalachian children And interprets for practitioners.)

Gotts, E. E. Long-Term Effects df a Home-Oriented Preschool Program.Childhood Education, in press, (Reports for practitioners preliminaryfindings from the validation portion of the HOPE Follov-Up Study.)

3
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Gotta, E. E. & Spriggs, A. M. Med ting the Impact of' CompetencyTesting on Early Childh/pd Education. e *Ants in Teaching and Learn-in5, Summer, 1939, 55 (3) , 10-17. (Rela the "Aids to Early Learning"to the current competency testing movement, in a style oriented to early
childhood practitioners.)

Appalachia Educational Laboratory, Home-Oriented Preschool Education(HorT-11). In D. C. Baltzell et al, A Search for Potential New Follow-
Through_Approaches. Part 11: Descriptions of Eighteen Potential Fo1low-Throu9h N2proaches. Cambridge, Mass.: Abt Associates, 1979. (AEL reportson an extension of Home-Oriented Preschool Education: HOPE-I, to meetbasic competency development objectives through Home-Oriented PrimaryEducation: HOPE-II.)

Gotts, E. E. Review of J. R. Mercer & J. F. Lewis. Szstem af.Multi-cultural Pluralistic Assessment (SOMPA). Basic Kit. New York: PsychologicalCorporation, 1977, 1978. In Journal of School Psychology, in press. (Consi-ders the accomplishments and limitations of the SOMPA in relation to P. L.94-142's provisions and in relation to contemporary school practice.)

In cooperation with a regional institution of higher education, com-pleted arrangements to create a permanent videocassette archive of theAround the Bend experimental television series that was used as one treat-
ment component in the HOPE experiment (1968-1971) . The archive, which willbe situated at the Marshall Universty, Huntington, WV, will make the series,plus appropriate documentation, avail4le to early childhood education andinstructional systems technology students.

Gotts, E. E. & McAfee, 0. Parental Influences in the Life of a Child.
Conference session presented to the National Association for the Education 4of Young Children (NAEYC), Atlanta, 1979. (Presented HOPE Follow-Up Studyinstruments and findings.)

Prepared,,and organized necessary documentation and then entered the
alachia Preschool Test (APT) of Conceptual Develo ment into tlip Educa-

tional Testing Service (ETS) Test Collection, thereby making it availableto qualified persons.

Gotts, E. E. Improving Basic Education Skills of Appalachian Children.Paper presented to the Appalachian Regional Commission (ARC) Conference on"Raising a New Generation in Appalachia," Ashville, NC, 1978. (Also servedas a panelist/facilitator, helping to develop an action agenda on basic
education for action by the Region's governors through ARC.)

Gotts, E. E. Uses of the "Aids to Early Learning"- with Young HandicappedChildren. Presentation to staff of the NationaltEducation Association (NEA),Washington, D. C., 1979.

Gotta, E. E. Participated in conference at the Learning 'Research alld
Development Center (LRDC), Pittsburgh, 1979, on the state of the art of
basic skills education relative to school improvement.
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Gotta, E. E. The Training of Intelligened'as a Component of Early
Interventions: Past, Present and Future, Journal of Suecial Education,
in press. (Reports on the effects of the HOPE experiment as a function
of child ability level.)

Snow, M. Bd Parent Interviet4 Schedule. Base Sample Survey, Regional-
Parenting Surveys. Charleston, WV:, Appalachia Educational Laboratory,1979.

) Snow, M. B. Survey of Parentlig Prourams/Services. Charleston, WV:
Appalachia Educational Laboratory, 1979. (Instrument for studying avail-
able services in 7mmunities participating dn the Regional Parenting Sur:-
veys.)

Singh, R., Sattes, B. D. & Gotts, E. E. .Direet PareAing Interview.
Charleston, WV: Appalachia Educational Laboratory, 1978. (Interview
used in HOPE Follow-Up Study.)

Gotts, E. E. Indirect Parent Interview. Charleston, WV: Appalachia
Educational Laboratory, 1978. (Interview based on "parenting" theory and
used in HOPE Follow-Up Study to examine-parental "generativity" and other
categories.)

Gotts, E. E. & Paul, K. Manual for Rating Indirect Parent Interview.
Charleston, WV: Appalachia Educational Laboratory, 1979.

Spriggs, A. M. Direct Child Interview. Charleston, WV: Appalachia
Educatinal Laboratory, 1979. (Used in HOPE Follow-Up Study to obtain,
Child data parallel to parent data from the Direct Parenting Interview.)

Gotts, E. E. & Paul K. Tasks of Emotiolal Development (TED) Test.
Mackground and Supplemental Validity Inform tion. Charleston, WV:
Appalachia Educational Laboratory, 1979. (Presentation of a new scoring
system being used with the TED Test in the HOPE Follow-Up Study.)

k
Paul, K. A Study of Interrelationshigs of Cognitive, Affective, and.

Self-Concut Developments in Young Children. Doctoral Dissertation,
Indiana University, Bloomington, 1979. (Validation study of the new TED
Test scoring system being used by AEL.),

Provided training in use and scoring of the Indirect Parent Inte vieW
to sociology graduate students at Marshall University, Huntington, WV, and
to predocteral interns in clinical psychologY in the West Virginia Univet-
sity Modica)), ScIrooP.s Program in Behavioral Medicine, Charleston, WV. ,

(Training by E. E. GOtts and L. A. Higginbotham wag designed (a) to study
how effectively these users could use the scoring system, (b) to modify
the scoring to fit these "field" conditions, and (q) to disseminate use
of Che instrument. The scoring procedure was further disseminated.to a
select group of scholars nationally for their critiques and for-further
experimentation with it in other settings.)

Negotiated, through TED Associates, Brookline, Mass., access to the
original normative data base of the TED Test. (Access to this data base
has allowed AEL bo develop a refined scoring system for the TED Test
independently of its own HOPE Follow-Up Study sample. Reports of this
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related research will be prepared in collaboration with H. Cohen and G. Weilof TED Associates for futurekpubliention.)

Gotts, E. E. Presented workshop on "Strengthening the Home LearningEnvironment" to a Westdrn Regional Conference sponsored by the University
of Nevada, Lap Vegas, 1979. (Presented HOPE Follow-Up Study findings yd
obtained reactiona to the "prograM taxonomy" developed,for Appendix A of

-this final report.)

Gotts, E. E. Convened a special session at the AERA Convention, 1979,on "Parent and Community Education." (Developed CEDaR inter-institutional
information exchapge relative to R & D in parent and community education.)

Gotts, E. E. Delivered keynote address, "A National Perspective onPPeachool Program Alternatives," to Indiana Department of Public Instruction
sponsored conference for primary grade educators. Indianapolis, 1979.(Included the "Aids to Early Learning" approach to fostering early compe-tency development.)

Gotts, E. E. & Singh, R. Participated in Symposium on Appalachian
Children and Families, Morehead State University, KY, 1979. (Plannedan annual conference, to begin in 1980, which will bring together rirearch-ers from throughout the region who are studying Child and family issues.The first annual Conference will be held in 1980 at Institute, WV, under
joint sponsorship of the West Virginia State College and AEL.)

Trained post-doc oral equity fellow, Dr, Linda A. Higginbotham during1979 in AEL's famil -school-community research methods and theory; providedher with training n the supervision of others in related learning experiences.

Provided summe equity internship experiences in 1979 to Ms. Mable Lee,
a doctoral candidate in curriculum-instruction at the Pennsylvania State
University and to Ms. Jane Bottorff, a doctoral candidate in school administra-4 tion at the University of Kentucky. Both interns were given training exper-. fences relative to Home-Oriented Primary Education (HOPE-II)..

Gotts, E. E. Served on the Publication Committle of the Council for
Exceptional Children's (CEC) Division of Early Childhood (DEC), helping todevelop a new journal for.childhood educators of the young handicapped child.

Gotts, E. E. Designed and prepared the informational4grochure, "Aidsto Early Learning." (This brochure has been used in 1979 to answer several
, hundred inquiries regarding these producta which were developed by AEL under

contract with the NIE.)

Gotta, E. E. Prepared a paper, "Legislated Roles of Parent Involvementand Current School Practices" for an NIE planning conference to be held inDecember, 1979.

Butler, A. L., Gotts, E. E. & Quisenberry, N. L. .jlay As Development.
Columbus, Ohio: Charles E. Merrill Publishing Co., 1978.- (Presents the'play wtudy" and yOmpetency base used by AEL in developing the "Aids toEarly Learning.")

10
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Gotts, E. E. Early Childhood 'Assessment. In D. A. Sabatino 'and T. L,
Miller (Eds.), pescribing Learning Characteristics of Handicapped Children
and Youth. New York: Grune & Stratton, 1979. (Illustrates the use of
AEL's competency base and the Appraisal-of Individual Development (ATD)'
Scales which are part of the "Aids to Early Learning."

In addition,to the foregoing products, the staff prepared a major

proposal to the NIE for work to be conducted duting FY80 FY82, as part of

1

a "long-term institutional support" agreement between the NIE and AEL. The

proposal was titled "Childhood and Parenting Resear,Progr." This proposal

title emphasizes this AEL Program's concerns, arising from needs identified

by the regional Childhood and Parenting Task Force and verified by related

research and needs assessment activities. This Research Program concerns

itself with the interface among homes, schools, and children as these affect
4

children's development in basic competenctly areas. The Proposal deals with

research, development and regional service activities of staff development

relative to parent program implementation and evaluation.

1
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APPENDIX A

R4VIEW OF MAJOR PROGRAMS AND ACTIVITIES IN PARENTING

E. E. Gotta, A. M. Spriggs, and B. D. Sattes, AEL, 1979

Overview

ait

The Division of Childhood and Parenting, Appalachia Educational

Laboratory (AEL), conducted a comprehensive review of noteworthy programs,

activities, and resoUrces that have been dev4loped to support effective

parenting practices. -This review work was conducted as a part of AEL's

Childhood and Parenting ,Program.* The present report summarizes the

findings of the review in descriptive form for use by the Program's advisory

Task Force of Appalachian educators and service providers in parent educatioh,

home-school-community relations, and allied areas of family prograwing.

Classification of Parenting Efforts

This report is organized into separately-authored specialized section

each of Which is designed to be useful for particular purposes. It

with a brief introductory section in which a classification scheme

developed for the wide array of parenting programs, activities and

reso ces encounterd up through the late 1970's. A major appendix to the
v

.

repo t (Attachment A) lists as its entd.ed parenting efforts which are

illustrative of the mtlassification's various categories or types. A version
1

of this classification was presented for initial reaction alt the symposium,

*The Childhbod and Parenting Research Program is supported through an
institutional grant from the National Instituke. of Education, DHEW,
Washington, D. C. 20202. However, the work is'the responsibility of
the investigators, and no official endorsement of it by the N1E is,
either implied or to be inferred.

4 4
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"Improving the HoMe Learning Environment," Which vibes sponsored by the

University of Nevada-Las Vegas in April, 1979.

The classification's purposes are twofold: practical and theoret-

ical. Such an ordering can help the user to understand both similarities

and differences among an otherwise often bewildering variety of contempo- '

rary efforts to help families with child-rearing. Further, the principles

by which these efforts are here ordered may suggest new directions for

conceptualizing program effects and strategies for evaluating them,

ACYF Programs

A second section of the report examines a group of highly visible

national experiments anNprograms Which collectively are sponsored by the

Administration on Children, Youth and Families (ACYF), an agency of the

Department of Health, Education and Welfare (DHEW). The ACYF's programs

are worthy of special mention because they have sought to promote social

equity for low income families And their children. Moreover, they have
s4P1

been designed and tried through an ongoing process of development since

the mid-1960's. The practical knowledge resulting from these efforts

has, accordingly, been Cumulative.

The ACYF's work has influenced the piActices and thinking of

virtually all American workers in childhood and parenting--and the

ACYF's work has been influenced and enriched continuously by the con-
(

tributions of great numbers of practitioners and researchers. Thus,

this introduction to the ACYF's efforts can provide the rea er with

-

understandings,of some major program strategies that ar available

to assist low income families with issues of child development. It

will also be instructive for the reader to examine the categories

15
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into which the various ACYF programs are classified (Attachment A) and

to learn of those instances in which the programs are unique and of those

in whichithey have had counterparts operated by others in the field.

Resourc4

A third pection of this report considers materials which are avail-

able to support parenting programs. It focuses particularly on those

materials which are readily accessible, and identifies centers or resource

documents from which users can obtain additional direction or help. An

appendix to this section (Attachment B) identifies by category other

potential lesources for parenting programs. Finally, Attachment C contains

a reference list of citations of individual source documentedmaterials

to which reference is made elsewhere in thA: report.

A-VLASS IF OF PARENTING PROGRAMS , SUPPORTS AND RESOURCES

Edward E. Gotts

#The first task in completing a comprehensive re0.ew of existing

parenting programs and supports has been to develop somewhat coherent

categories into which these efforts might be sorted according to salient

principles for viewing,their similarities.

The literature up to the presenNlas not offered strong guidance in

this regard. The following exceptions are WOrth'Inoting. White and others

(1973) demonstrated the value of distinguishing programs that focus on

educating parents from those that emphasize training parents.

Hess (1975) have classified recent parenting programs according

or functions of parents which they empWasized. Four groupings Se

dson and

e ro168

these latter authors to encompass these experimental program efforts:

46
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a) parents as policy makers; b) parents as more effective teachers of their

own children; c) parents as'supporting resources for the schools; and,

d) parents as bettor pArents.

How the two foregoing principles of classificetion have been incor-

porated into the present system will be apparent to the reader. A third

principle of classification commends itself on general theoretical grounds:

some programs-are oriented to prevention and to htunan development, whereas

others deal with correction and amelioration of problems or disorders.

A fourth classificatoryprinciple concerns itself with the clients being

served (e.g., parents, children, agencies, communities, etc.) . A fifth

principle differentiatels programs according ;9 the degree of comprehen-

siveness of their goals or purposes. A sixth principle, which may be

viewed as coirelated with the fifth, is the extent to which programs

view clients as autonomous and resourceful versus as being helpless and

needy victims of overwhelming systems and circumstances-

Obviously these six classification principles could be combined in

a variety of ways--each of which would lead to a someWhat differtnt sorting

oi programs. Since it would be arbitrary, in the absence of empirical
0

evidence regarding their efficacy, to affirm the values of some particular

orderings or'combinations of the six pr:iitciples, no special claim is

made for the ultimacy of the following system of categories. What is

claimed, nevertheless, is that the system makes use of each'of the six

/

Principles; that it provides somewhat coherent (but not altogether

mutually exclusive) categories into which virtually all existing

111enting/family program and support efforts can be fitted; that the

system of categories affords &structure within which one can identify,

l'islk

s similar, programs which previously have been presented as contrasting
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alternatives; and that the system has some value for describing the oVerall

ttructure of contemperary parenting efferts.

,The program classifications can be seen below (Table 1) as dividing

into six major, Roman numeral-designated categories, with the second of

these being further divided into two subcategories. Within each category

or subcategory, descriptive names are assigned to the general program

types. For example, under major classification, "I. Primary Focus on

Parents," the first general program type is labelled, "A. Parent Groups

to Meet Parents' Own Needs . . . ." In all, the classification tenta-

tively identifies twenty general program types. Under each general

program type, one or more actual programs are mentioned as instances

or examples of the program type. A more exhaustive listing of programs

by type appears in Attachment A to this report.

Table 1

Parenting Program Classifications

I. Primary Focus on Parents

A. Parent Groups to Meet Parents' Own Needs While Dnaling with
Parenting Issues (Examples: Parents without Partners;
Transactional Anttysid; AEL Parent Discussien Guides)

B. Training/Educating Parents to be ,Coordinators of Forces
and Resources in Their Children's and Their Own Lives
(Examples: voucher systemsfvlhe National Parent Federation
for Day Care and Child Development)

C. Parent Training for New (Parenting) Rolps Outaidg the Home
(Examples: ACYF efforts to prepare parent paraprofessionalt;
parents as tutors; home visigors; classroom aides)

II. Parental Skills Focus: General

A. For Adults

,48
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Table I (continued)

1 General Parent Education (Preventative/Developmental)
(Examples) Child Study Association of America; parent
"education" programs)

2. General Parenting Training (Preventative/Developmental)
(Examples: Florida model; Verbal Interaction Project)

3 General Parent Education (Corrective/Ameliorative)
(Examples: foster parent training)

4. General Parent Training (Corrective/Ameliorative)
(Examples: TADS four Training Parel4s to Teach Models;
Heber's Wisconsin program)

B. For Childreil

1. General Pre-Parent EClucation (Preventative/Developmental)
(Examples: Exploring Childhood curriculum, if non-experi-
entiall Family'Life Curriculum)

2. General Pre-Parent Training (Preventative/Developmental)
(Examples: Exploring Childhood curriculum, if experiential;
peer tutoring)

3. Teen-age Parents (Corrective/Ameliorative)
(Examples: NACSAP-related efforts; Florence CXittenton
services; school law changes)

Parental Skills Focus: Specific

A. Parentin4 Progxams Having Specialized (Limited) Goals
(Prev.entative/Developmental)
(Examples: ECS child abuse prevention effort; prenatal glasses;
school entry orientations)

B. Parenting Programs Having Specialized
(Corrective/Ameliorative)
(Examples: Parents Anonymous; neglect
crisis nursery)

(Limited) Goals

and abute "hot linest"'

IV, Parent Linkages to Institutions/Parent Involvement

A. Home-School 6ommunications DevelopmeAt
(Examples: parent-school conferences; Sprigle's "learning' to
learn" emphasis on home-school underttanding)

B. Parent'Invtivehent in a Non-Central Supportive Role
(Involvement-I)
.(Examples: fund raising; volunteers in non-instructional aide
roles)
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TWA. I (continued)

C. Parent Involvement in Governance and Advisory Functions
(Involvem4-2)
(Examples: P.L. 94-142 provisicins; Institute for Responsive
Education; Parent Advisory Councils under E.S.E.A. or E.S.A.A.)

D. Collaborative Relations of Parents and Progralpe
(Involvement-3)
(Examples: cooperative day care or nursery school; "contracting"
systems between patents and schools)

V. Specific or Limited Assistance to Families

A. Parenting Programs to Complement or Supplement Family Roles/
Functions (Preventative/Developmental)
(Examples: day care services; Infant Education Research Project,
E. Schaefer; CDA Consortium efforts in child care)

Parenting Programs to Complement or Supplement Family Roles/
Functions (Corrective/Ameliorative)
(Examples: protective services; foster care; homemaker
services)

VI. General or ytensive Assistance to Families

A. Restructuring Society to Support Families (Preventative/
Developmental)
(Examples: "technological cradle;" family advocacy; call for
family impact statements on public laws; family policy
formulation)

B. Comprehensive Family Support and Protlective Systems
(Corrective/Ameliorative)
(Examples: Parent-Child Centers; Child and Family Resource
Program; intensive casework services; Home-Based Services,
U. Iowa Clearinghouse type)

b()
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PROGRAMS OF.THE ADMINISTRATION ON CHILDREN, YOUTH AND FAMES

Alice M. Spriggs

Head Start

Head Start is a family-centered multi-discielinary prograM whose

purpose is to assist people ba help themselves out of Poverty. It serves

as a national demonstration of comprehensive development services far

children from low-incOme families. Crested by the Economic Opportunity

Act of 1964, initial Head Start programs were financed up to ninety per-
-.

cent of cost and oferated under the Office of Economic Opportunity (0E0).

In 1969, President Nixon reassigned Project Head Start to the new office,

Office of Child Development (OCD) Within'the Office of Health, Education,

and Welfare. The Office of Economic Opportunity* identified several broad

goals for the Project, including: improving health, confidence, self-

respect, d gnity, strengthening family ties; providing oPportunities

for adults to meet community servi.ce providers; broadening horizons;

and, increasing language competencies through varied social experiences.

Despite the broad goals, Head Start programs are tailored to local needs,
*

and theyliive resulted in the pooling of resources and the cooperation

of teachers, social work' rvs, medical ieices, parents and others in

attaining the goals of t1 program.

Head Start, by design, is a four-pronged approach to 4ild develop-
,

ment. The components ar (1) Health and Nutrition, (2) Welfare, (3)

Educations)]. Readiness.and (4) Parent Education. Generaly, the project

has netted changes in health awareness and standards of living, provided

*Office of Economic Opportunity, Project Head Start ibooklet
Washington, D. C. 1965.
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a better sense of give and take, increased.verbal ability, fostered a friendly

attitude toward authority figures, developed n feeling of self-worth and ,

allowed the child to...,have a broader view of the world.

Parents' contributions to the Project in observation, planning, and

participating in volunteer services has led to their personal'self-improve-

ment. They have improved communication with the local school and agencies

serving their children and developed an understanding of their children

and of their own parental roles. This has created a pride in'themselves

and a sense of responsibility in their role as parents.

/

\d
A,

Various studies of the Head Start Project have been conducte and

a variety of interpretations of the data are possible. Perhaps.the most

famous study was conducted by Westinghouse Learning Corporation and 4

Ohio University for the Office of Economic Opportunity from June, 1968

through May, 1969. Head start received considerable criticism as a

result of this study bemause, in sum, the report stated Head Start

children cannot be said to be appreciably different in most areas of

cognitive and affective development from their peers in the elementary

gradss who did not attend Head Start. Numerous researchers have criti-
,

cized these conclusions, and various other research has been conducted

in relation to Head Start Longer range results were not

available for some years, since the investigations needed to be longi-

tudinaliin order to evaluate fully certain changes that occurred with

time. Solde.longer-term r6su1ts now available suggest that Head Start

effects may persist under certain 6onditions,.such as when there is

follow-up assistance or continuity of assistance. Some longer-term results

uggest "sleeper" effects from early childhood interventidns that may'
#

t"*.; ()ti

A
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arise from (a) a very gradual benefiting over time of the children from

effects which were 'gained during the preschool interventions or (b) a

sudden appearance of effects indirectly resulting from the Head Start

treatment,-or (c) other mechanisms which might have been at work creating

bepefits that appeared long after theltreatment ended. These results

tend to negate the Westinghouse conclusions. However, it is only as

the Head Start generation reaches adulthood and begins rearing families

of their own that future studies may reveal the total impact.

In the meantime, Head SCart programs continue to operate throughout

the county. The original programs have led to the evolution'of barious

other Federal demonstration programs which use different approaches to

provide child development services to young children and their families.

These programs include Home Start, a project that uses paraprofessional

home visitors to-help parents develop their parentingskills With their

own Children at home; Parent and Child Centeks that serve families with

infaOts and toddlers. (0-3); Child and Family Resource Programs, a project

that incorporates successful features of many OCD programs; and,'recently,

Basic Skills Programs. A description of som, of ithese Head Start.spin-off

programs follows.

Home Start

Home Start was established as a response to a growing ire among.

many parents to receive aSsistance and support in their own role as "child s

clevelopment specialists" and in helping them work toward the goals they have '

110

for their own children. The desire to launch a major national AeMonstra-

tion of hoMe-based child development services was made in light orlseveral

. factors, one of which was the abiding faith (backed up by considerable

)
1.J t

<
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evidence) * that home and parents are of paramount importance to the success-

ful development of every child.

Like Head Start, Home Start is much more than a.preschool educational

program. It is concerned with the child's nutrition, health, and znental

health as well as education. The nutritional services are aimed primarily

atbihelping parents make the best Use of existing food resources through

improved food planning, buying, and cooking. When food is not available

for a family, Home Start makes every effort to put the family in touch

,with the community agency that can 051p on a regular basis.

Home Start children receive the same comprehensive health services

as Head Start, but Home Start efforts dre directed more toward securing

such services through referrals and follow-ups. Parents are involved in

the process and learn and practice through experience how to obtain health

services for their family's future needs.

Social and psychological services that the parents need and want for

their chilClren are secured in the same mannr as the physical health care.

A positive, preventative approach is stressed so that an atmosphere is

encouraged which is conducive te a happy home environment.

. The most fundamental Home Start concept is that parents are the

first and most influential teachers of their own children. Thus, Home

Start helpg parents to carry out this responsibility. While Head Start

aim§ at involving parents as one means of helping children, Home Start aims

at involving parents as the major means of helping all their children,

particularly those of preschool age.

*See, for example, from,ORIC, motko - Child Home Leerning Programl
an Abstract BibliOgraphy compiled by Norma B. Howard, April, 1972.

5
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All Home Start programs attempt to strengthen productive relationships

with existing community services and resources. These relationships may

range from use of the local library to helping parents receive health care

and planned parenthood information.

The Home Start demonstration program is one of OCD's most visible

signs of supplementing family life and helping parents to be parents.

Some important conclusions that have emerged from the Home Start demoh-

stration are:

Many families in a wide variety of locales and with different

ethnic and culturAl backgrounds are willing and eager to par-
,-

ticipate in such a program. Many parents want to be a part

of a program which supports their own relationship with their .

own children.

Paraprofessionals can be trained within a relatively short

time to handle complex and sensitive tasks associated with a

home-based comprehensive child development program.

In general, the future of Home Start lies with local Head Start

providers which may, .by policy, decide to convert part of their exist-

ing funds into Home Start components to serve bome of their children

and%families. Thus, the demonstration is intended to provide a solid

knowledge base which may be used or adapted by Head Start or other pro-

grams that provide child development services.

The Child and Family Resou e Program

In addition to representing a model service delivery system itself,

'Head Start has stimulated the-development of other innovative approaches

to the delivery of child development services. One of these initiatives
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is tha experimental project called the Child & Family Resource Program

(crpr). This program is designed to provide Head Start-type developmental

%

services to preschool children, and in addition broadens the program focus

on the entire family.

The CFRP.approach uses a Head Start as the base to develop*community-

,&

wide service delivery system, working closely with other community agencies

to make available the appropriate range of actaities. This approach

recognizes that not all families have the same needs and that the needs

may not all' be met the same way. It builds on the capabilities of exist-
#

ing services now provided by other agencies and makes community resources

available to families as part of an integrated program.

A key feature of the CFR Program is the assessment of the special ,

needs of each child and Ills/heramily. A team, composed of phisicians,'

psychologists, educators and social workers, works with parents to deter-
*

mine the amount and kind of assistance they want and need.'

CFR Programs are required bri provide or make available these services:

developmental.programs for children of dieferent ages; prenatal.care;
4

pediatric scree7ing and health care for children 6-8 years; programs to

ensure smooth transition from preschool to eatly school years; and

supportivb assistance for familie

help during family crises.

such as counseling and emergency

Although ,the goal of the total CFRP is terdeveloP model systems

which may be replicated or adapted in different kinds of communities to

serve a variety of child-family populations, the major goal of each

individual program is to develop a system 'which becomes a model for its

own community, ACYF aspires Chat CFRP shall develop a system whictl is

appropriate to local needs and fulfills the needs of children and
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tamilies longitudinally. By developing coordination between programs and

services in a local community, the CFRP makes a contribution to the total-446,1

4community.

Parent and Child Centerq

The'Parent and Child Centers were authorized by Congress in 1966 and

have been in existence since 1967 in 32 locations. They were established

as experimental programs for testing,a variety of learning approaches for

families with children from birth to age three. While there was no specific

design for the approach, the emphasis was on having parents interact with

their own children.

The PCC projects follow very closely the Head Start approach. The

services provided include comprehensive health care and nutrition educa-

tion, social s'ervices, educational experience for the child, mild parent

education. The difference between the two approaches is that ?cc deals

with the very young child and the parent. This approach emphasizes the

early attention to family needs and capitalizes on the fact that much
.1

learnlng occurs very early in life.
P

Al with Head Start, the Parent and Child Center approach uses a group

approachwith a home based option. Parentsl'are involved in the child's-

development, and emphasis is placed on education for the parent in both

vapproaches.

The 32 grants, in 22 urban and 10 rural sites, are located in areas

that also have Head Start programs. Therefore, the PCC graduates move

into a Head Start program and experience continUal educational opportuni-

ties from birth to school age.

4t,
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From their beginning in 1967 ,to 1975, the FCC's were regulated and

monitored from the Head Start National Office An Washiniton. During

1975-7B, decentralization of Che leadership occurred and PCC's were

governed out of the 10 Regional HEW offices. This has not been satis-

factory for such a small group of centers and the leadership has been

centralized again. National PCC Workshops are held from time to time,

-and a research project has been designed to determine the longitudinal'

effects of the proSect.

Basic Skills Project

The Most recent demonstration project planned by Head Start is the

basic skills program. Head S rt planned to spend,$1 million during

1979 to fund-joint basic educatiopskills projects in Head Start agencies 4,

and local school districts. This project has been in response to

President Carter's call for efforts to assist Children in acqUiring the

basic skills they need to function in a complex society. This model

program is to demonstrate effectiv roAys for the child to acquire

developmentally appropriate educa iDnal skills in a supportive environ-

LA
ment. The project is to demonstra e ways in Which Head Start and

elementary schoOls cari collaborate to design'and implement program

Chat stress basic skills.

The basic.skills project consists of three phases: Phase I is A

pilbt effort in 15 Head Start sites, two of Which are bilingual; Plose.II

is to be a field demonstration in 31 sites; and Phase III will be research
.r

phase.

Throughout the project, program demonstrations must reflect four

elsseptial project elements: curriculum; parent involvement; teacher
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attitudes and behaviors; staff training and continuity.

At the present tim(!, l> pilot sites have been selected. The plans for

evaluations of these pilot.sites have been contracted and research efforts

will begin occurring during Phase 11 of the project. One of the research

efforts that will be of interes_t will relate to parent-child school inter-

actim. e.g., in terms of factors influencing the child's learning attitudes.

In addition to the basic skills project, 1) Project Developmental

Continuity, a national experiment, 'and 2) Follow Through, another national

experiment, were initiated several years ago to explore ways of smoothing

the transition of Head Start children into elementary ools. Both of

these ex eriments are ongoing, and some of their results have been reported.

Their findings sug est that Head Starts and schools are learning same ways

to work together which do smooth this transition.

.1
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PARENTING RESOURCE MATERIALS

Beth D. Sattos

The Parenting Materials Information Center (PMIC) of the Solkylwest

Educational Development Laboratory (SEDL), 211 East Seventh Street,

Austin, Texas 7E1701, is a valuable resource collection which houses

approximately 3,700 print and non-print materials related to paenting,

parent education and parent involvement: A catalog of these materials,

Parenttng in 1977, is available for a nominal charge. Persons who work

*with use the PmIC system to retrieve materials which have been

gathered and analyzed by Center starf.
A

The National Diffusion Network (NDN), designed to help local school

districts adopt high quality educational pr&arams whrth have been developed

with federal funds, has approved 190 exemplary programs for national

dissemination. Some of these programs are designed to involve parents

directly in the education of their children; others provide for the

development of parenting skills. One such program, the Parent Reainess

Education Project, developed in Det'roit, Michigaincludes a component

for high school seniors in which students work directly preschoolers

and participate in seminars on chi4d development and the responsibilities

of parenthood. A descriptive catalog, Educational Programs Thaxt Wbrk,

is available folor a small fee froM NDN by writing USOE, Washington, D. C.

20201.

The'Appalachia Educational Laboratory (AEL), P. 0. Box 1348, Charleston,

West Virginia .225, conducted an evaluative review of parenting materials

in 1975. AEL was:etpecially. interested in audio-visual materials which

GO
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were appropriate for prospective parents and parents of preschool-aged

children. Since that time, AUL hau continued Uf review newly released

materials, including materials that are appropriate to parents of school-

aged children. A catalog, parentincOlatorials,
containl a summary of

audio visuals and suggestions for the most appropriate audience. It ts

available for a small fee.

The National Congress of Parents and Teachers (PTA) , in conjunct4ou

with the National Foundation-March of Dimes, hy established parenting

as a number one priority area. The two organizations have been working

to make parents and educators aware of the importance of education for

parenthood and family life for inclusion in the curriculum of public

schools. They are especially concerned about the increasing number of

teen-age pregnancies and family pressures in today's society. The PTA

and March of Dimes'have held national, regional and state-wide conferences

on parenting, to promote the establishment of local parenting groups which

can work as local advocates of parenting curriculum in ehe schools. They

have developed a resource kit, How to_Help Children Become Better Parents,

which includes strategies for implementing parent education and provides

references to existing school-age parent programs. Further information

is available frotn the National Foundation, 275 Mamaroneck Xvenue, White

Plains, New York 10605, or the National PTA, 700 North Rush Street,4

Chicago, ii4nois O6ll.

Another resource on parent education is the Education for Parenthood

Program (EFP), jointly sponsored by the U. S. Office of tducatiOn and the

Office of Child Development (now Acm. One of the Model EFP Programs

is called "Exploring.Childhood,"
developed by.the Education'bevelopment
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Center, Newton, Massachusetts. This high-school course is designed to provide

"hands-on" experiences with preschool children, as well AS some classroom

lectures, discussions, films and readings. It is.adaptable to the needs

of teenagers of varied cultural backgrounds, school-aged parents, adult'

parelts, teachers, and other child care personnel. By seeing films which

look at a typic.il day in different families, content is presented which

relates to living in family settings. Cross-cultural differences as well

as Individual differences are emphasired. Sibling rivalries, divorce; and

the effects of a newborn on members of the family are all topics for discus-

sion In 0114; family living ansd child development curriculum.

L,
Many audio-visuals which relate to parenting have been produced hy

both commercial and non-profit organizations. McGraw-Hill, 330 West

42nd Street, New York, New York 10036, for example, has a series of films

which look in-depth at child development. Each film looks at one phase

of development, e.g., physical, emotional, language, social across ages

(infancy-toddler-preschool). Many productions have taken this approach.

Parent's Magazine Films, Inc., 52 Vanderbilt Avenue, New York, New York

10017, has produced numerous filmstrips, which present less extensive

materials, on stages of child development, child health, areas of Crisis

in families (e.g., divorce), exceptionality, and "parents are teachers."

This theme, parents are teachers, prevails in most of the newly-
',

released materials. For example, Parents as Resources (PAR), 464 Central

Avenue, Northfield, Illinois 60093, has produced a series of television

shows in conjunction with WTTW, Chicago. Incidental learnirtg is emphasized

as well as the use of toyS which can be made from materials found around

most homes, Children learn through play (or play is a child's work),is

another central theme in many of the new audiovisuals. The Univeksity
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orToronto Media Centre, Toronto, Ontario, Canada, has devii1oped fouK
xi

VW

28-minute videocassettes which deal with the importance of child's play.

The content fits well with most early childhod program goals: to

-

encourage parental involvement in young children's education.

Materials on health and safety are available from many sources, e.g.,

the National Dairy Council, 111 North Canal Street, Chicago, Illinois

60606, state university extension programs, and March of Dimes. Materials

on family planning, prenatal care and prenatal development are also becom-

ing widely available. The Northern Virginia Educational Telecommunications

Association (NVETA), c/o Department of Education, Box 6Q, Richmond, Virginia
jo

23216, has produced a series called Gettin' Over alied primarily at low-income,

teen-age populations. Tuo of the shows in the series deal with the issues

of family planning and prenatal care in a style which combines humor, an

informal "rap" 1;ession amoeg meml4ers of the cast; interviews, animation,

and quizzes for the audience.

A recent development has been the production of a television series

for young parentF;. The series, titled Footstein is currently being

broadcast by many PBS stations. Eventually 16-mm film of the various

broadcasts will be available to educators for local use (write: National

Audiovisual Center, GSA,.Referedice Section, Washington, D. C. 20409).

Home viewer guides may be obtained free from'the Consumer Information .

Center, Pueblo, Colorado 81009. Other curriculum and discussion guides

may be purchased from University Park Press, 233 East Redwood Street,
104k

Baltimore, Maryland 21202.

A variety of other resources for parenting programs are mentioned

by category in Attachment B of this report. Additional documentaticm

on these and other resources appears in a listing of references used

in preparing this report (Attachment C).



-Attachment A

PARENTING EFFORTS CLASSIFIED, AFTER TABLE 1

I. A. The program, Parents without Partners, exists in many local

communities and is a clear example of this kind of program type. Trans-

actional Analysis an4 a variety of quasi-therapy,groups which focus on parents'

personal development fit this type as well. Similarly, mutual support efforts

in local communities such as those organized hy local associations for retard-

ed citizens proVide additional exdmples. The Child study Association of

America has many local affiliate groups. These CSAA groups have been in

existence for some time. For further information, contact the ational organ-

. ization cited in the references. Other information on programs .O4this type

may be fouhd in Honig (1975). Such programs can be formed by using the

Appalachia Educational Laboratory's Parent Discussion Guides.

)

I. B. A blue ribbon study sponsored by theednegie Corporation has

issued various reports (one prepared by Kenneth Keniston) emphasizing the

importance of creating choices from among which parents can make selections.

Such choices presumably make them coordinators of the resources of their own

lives. A citizen group which has attempted to promote a Rrilar agenda is

the National P.arents' Federation for Day Care and Child Development. This

group seeks through its support of the Day Care and Child Development Council

of America to create choices for parents who have children in day care faci-

lities. THe initiation of voucher systems in education represents.one kind

of experiment aimed at attaining similar outcomes. A major new initiative

is currently being launched by the state Of California'in voucher systems in

education.

I. C. Parents have been prepared during the past 15 years to perform

work in a variety of new roles including in such settings as nursery schools,

64
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school-based programs, and day care centers. The ciaptributions of the Admini-

stration on Children, Youth, and Families to such new role development-has

been described in the second main section of this report. The integration of,

"parents into public school programs as tutors has become a standard part of I

many ESEA special title programs. Barletta and others (1978) describe some

of their experience with the Tunctioning of parents as tutors. Grandparents

tv; tutors generally operate under volunteer program auspices. Such volunteer

efforts have received a special boost via a Ford Foundation grant to create

the National School Volunteer Program. Unlike other role activities in the

present category, however, parent training which leads only to vol eer

activities and not potentially to new occupational opportunii.ies does not

characterize al/ activities in the present category.- "at has more

characterized them, in fact, is the preparation of parents to funci!ion in

ongoing roles of responsibility that are not simply services donated to

some oth institution. For example,.the home visitor or home demonstra-

tion agent roles in Home Start, Home-Oriented Preschool Education, programs

created by DARCEE and others have tended to be ongoing ones for financial

reiMuneration.

II. A. 1. The Child Study Association of America (CSAA) has already

been mentioned in connection .with category I. A. CSAA in its second major

function illustrates the present category very well. In fact, the various

therapy-oriented groups mentoned in I. A. appear, in their emphasis on

transmission of didactic information regarding children and their develop-
./

ment, to represent this category as well. All of the following, if presented

primarily as didactic instruction, exemplify this category: Transactional
4

Analysis, Reality Therapy, groups based on Haim GiNtt's book, Between
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-
Parent and Child, Psychoanalytic groups, groups based on the Rational

Emotive Therapy model, those based on the client-centered model, various

eclectic models, the Parent Effectiveness Training of Thomas Gordon,

Adlerian parert educati) following the views of Rudolph Dreikurs, and

numerous other locally developed efforts in parent education which in many

insta ces have resulted in the kroduction of materials and curricula. In

some instances regional structures have been created and operated over

extended time periods to support these. A very early example of this' -)

approach in addition.to CSAA is what has come to be known as the Minnesota

Program. Further information onsuch groups is available from Lamb Lamb

(1978) and Lane (1975). For a contemporary overview of the state of

implementation in this area, one would do well to refer to an Education

Commission of states report (1979) .

II. A. 2. The feature distinguishing .the prodent programs from those

in the preceding category is that they incorporate some experiential component
c

which leads to a goal orientation, i.e., Wbrking to accomplish particular
V.

things with a child. DothAS-rograms in the present category and the precbding

one are process oriented. If a specific experiential component is included,

leading to involvement with goals for one's own child, then all of the

therapy-oriented groups of the preceding category become examples of the

present category and, therefore, will not be listed here again. In addition,

many programs have been created around an experiential approach Which fit

only into the present category. They include Project HOPE (Appalachia

Educational Laboratory), the Florida Model of parent involvement created

by Ira Gordon and associates (See Olmsted), the Parent-torParent approach

used in Ypsilanti (High/Spope Educational Research Foundation), programs
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;'

of DARCEE, the Verbal Interaction Project developed by Ph'yllis Letveusein

for 1180 by toy d6monstratoro and parents, similar programs involving a
f..,

toy lending library created by the Far West Laboratory, Hoppe Start, "The

Family Development Research program" which is also known as the Syracuse

Program associated with Bettye Caldwell and her former ASsoctateS Alice Honig

and Ron Li.l1y, the Brookline Program associated with Burton White, "Infant ,

Stimulation Through Family Life Education" of Albany, New Yorkthe Veverend,A,

# pr

Jesse Jacitson's Project PUSH for high schooa students, tl MotheT=Training

Program of Merle Karnes and associates, Spanish Dame Bilingual ,Prbject in

111

San Jose, California, Projects of the University of Hawaii's Centex for Research

-in Early Education, the "learning to learn program," an4 Teaching.PareAfs

Teaching. Most of these programs have been discussed in Goodson.& Hess ,

(1975) or in Honig (1975) . In addition to these, the ACYF adapted from the

Exploring Childhood program a liersionfor parents in various Home Start pro-

grams. This new curriculum is called Exploring Parenting. To the foregoing

there might be added nuMerous locally developed programs which have met ip many
-

instances with considerable success (e.g., in the Granite School Bistrice

of Utah and in the Los Angeles City Schools). The teaching of problem-
4

solving techniques for use in parent-child interactions'(Shure & Spivack, 197Q)

shows one approach within this category which differs considerably from that

of many other programs. A final approach worthy of mention here for its'

considerable variety of lbcal program models is the behavioral approadh,

The Research Press of Champagne, Illjnois has been one of the most active

publishers of work\i'm this tradition. Numerous individually authored

monographs of collaborative works using the behavioral approach are listed

in the references of Attachment C.

,
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II. A. 3. The.only clear example found of the present category is the

practice of traininy poisons who will work as foster parents. Perhaps the

reason for this almost empty category is that in corrective/ameliorative

program efforts, it is generally more likely that highly specific training

will be provided rather than general training or education.

IT. A. 4. S'everal of the programs Of this type are described by Grim

(no date) . Alice. Hayden has discussed their "Center Based Parent Training

Model" for working with one's own handicapped child. Their approach is

basically behavioral. H. D. B. Fredricks and others tell about their

home-confer based parent approach used in Medford, Oregon. M. Shearer

describes the widely knoWn'Portage Project of home based parent training

in Wisconsin." A final approach appearing within the Grim report is of a

Handicapped Children's Early Education Project (HCEEP) in Nashville,

Tennessee which operates as a regional intervention program using parent

implemented preschool. Two other nota'Ae exaMples of thiF; category

are Rick Heber's program in Wisconsin and. Pavenstadt's program for very'

' high. risk children.

IT. B. 1. The antecedents of this work,include a long tradition of

.
social studies education and "senior problems" courses inircondary schools

Which have given emphasis to issues of family life. The Exploring Child-'

hood program,if presented as didactic instruction, belongs within this

category. Morris (1977) has prepared a general supporting document for

those whO are engaged in this kind of program implementation. Another

example is that of what frequently today is called famil life education

'which maror may not include sex education. All of tge 4

".

e approaches have

-
in common that they typically occur within sdhool clasaaokoms and, if
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based here, do not have an experiential component.

11. B. 2. Any of the approaches mentioned in the preceding section will

A

classify here if ehey include an experiential component. Moreover, it seems

likely tIVAt experiences of children serving as peer tutors coptributes to

'their own future parenting skilt, so such experience may be classified here;

yet the usnal reason given for using peer tutors is not this outcome. Work-
.

shops causing interaction with members of one's own family in informal settings

would qualify for this category.

II. B. 3. For a time, the Consortium on Early Child nearing and Child

Rearing worked in the area suggested by this category. Some of its products

are the infant abstracts prepared by Williams (1972; 1974), and now distributed

by the Child Welfare League of America. The National Alliance Concerned with

School-Age Parents is a consortium of agencies which seek to disseminate among

themselves new information on promsing practices with teenage parents. The

Florence Crittenton and the Booth philanthropic efforts.continue to provide

residential and counseling services for (usually) .unwed teenagex mothers.

In AEL's own region, the Appalachian' Regional Commission has supported numerous

interagency efforts within the regional states which have sought to agaTess

the concerns of this category. ARC's efforts are intended to create what will

be ongoing programmatic efforts after their support has been phased out. The

National Foundation-March of Dimes has collaborated with ARC in creating an

ongoing component pf many 6these regional efforts. Also noteworthy within

tads category are a number of recent changes in school law and practice which

emphasize helping teenage parents to stay in school and to complete their

education; only a few years ago this was rare, but even today a. majority of

high school girls who discontinue their education'do so following the birth
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of a child. See also Cannon-honventre and Khan (1979) for an illuminating

discussion of the help-seeking behaviorm of -ent parents.

III. A. The following are programs having limited.. goals of a

preventative or developmental nature: effortsto prevent child abuse

and neglect (e.g., by the Education Conunission of the States) , prenatal
,

classes, child care instruction in well-baby clinics, planned parenthood

programs, school entry orientations, school transition orientations, and

sex education. Efforts by Action for Children's Television and the

N
national PTA to influence television programming in,the direction of

reducing children's viewing of violent episodes is an example of program

activities in this category. The United States Congress approved the "Health

Services and Centers Amendments of 1978" to, among other things, preveht

teenage pregnancies. See also in this connection, "A Structural Language

Program for Two-Year-Olds and Their Mothers" in Goodson & Hess (1975).

III. B. It will be interesting to note how many of the activities

under this category are pf relatively recent origin. Parents Anonymous,

child neglect and abuse hot lines, abortion assistance grants, advice to

stepparents (Visher & Visher, 1979), the crisis nursery (Curtis, 1978),

and special materials on child abuse and neglect (Committee on Want

and AlOschool Child, 1978) all provide examples of activities of this

type. In addition, the creation of model laws and new standards for

reporting child abuse-and neglect indicate an attempt to institutionalize

various new corrective procedures. Under P. L. 94-142 there are provisions

to help parents with preschool children' c pping conditions.

IV. A. Robert Boger and others at Michigan State University's

Institute for Family and Child Study, while emphasizing the teaching role
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of the parent, have attempted specifically to develop the teacher-parent

111

working relationship by enh g uancin commnication (Barletta nd others, 1978).

,

Similarly, Sprigle's "Learning to Learn" program emphasizes home-school

understanding. A useful report on how to eithance such communication was

prepared some years ago by the Association for Childhood Educational Inter-

national (1969). Scheduled home-school conferences or Cho opportunity for

parents or schools to initiate these are also examples of this category.

IV. B. Volunteers or aides whot)perform in non-instructional roles

only or parents who engage only in fund-raising for schools or programs

iepresent the only entries uncovered for this category.

IV. C. The present category identifies a pervasive theme in public

education at present. It is difficult to find new educational legislation

which dues nut cont:ain some provision for it. For example, efforts have

,
beeneiandated to accomplish parent involvement in local program governance

under specific provisions of E.S.E.A., E.S.A.A.-, and others compensatory

education efforts. The need for this is repeatedLy stressed within the

new legal p ovisions of the Education for All Handicapped Children's Act,

1 41

P. L. 94-142. The Carnegie Corporation has supported varius panels and

studies which regularly produce a recommendation for further-parent

involvement of this type. A more concrete expression of the movement is

the regular newsletter Citizen Action in Education which is produced by

the Institute for Responsive Education of Boston, Massachustts. Sulggestions

for methods of creating this type of involveMent may be found in the Education

Commission of the States edited report (1974).

IV. D. Parent cooperative nursery schools and preschools have appeared

in many places over the years (liymnes and others, 1978a). Cooperative day

I
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care centers are also found in many locations. The Appalachian Regional

Commission sought to sponsor in New York a plan for child development .

coops. In this connection see also Bergmap (1975). Under the new Title II

of E.S.E.A., specific provisions are made for a new kind of collaborative.

relationship within basic skiJls programs to involve parents and teachers

working together in instruction._ A final example which seems approPriate

here is contracting systems between parents and schools (e.g., in the

Oakland Public Schools, California and e Highland Park Schools in

Illinois) . Contracting arrangements identify Cho respective responsibilities

and rights of parents, children, and schools.

V* A. Both center-based and home-based or family day care services

belong in this category. The University of North Carolina, Greensboro,

developed demonstrations &how to give quality care to infants and

toddlers in groups. The Frank Porter Graham Clinic of the University of

0 North Carolina, Chapel Hill demonstrates and carries out research in a

context of comprehensive day care service*. The ACYF has supported

the Child Development Associates (CDA) Consortium to engage in personnel

development which can suppo'rt center-based day care and other child develop-
.

ment programs. A means by which this is accomplished is the training and

. accrediting of paraprofessional CDA Associates. Currently CDA is initiating

activities tO develop standards for accrediting home day care.workers. The

Day Care and Child Development Council of America.and the Appalachia Educa-
----'

tional Laboratory provide materials to support day care programming with

an gmphasis,on gtglity setvices.. In these connectiong also.see Honig (1975).

Hymes (1978b; 1979) pr ides eneAkaining accounts through interview of the
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history of caling fo. the children of working motheis in various programs

especially suited for the young. A final program of this type was designated

the Infant Education Research Project and involved Earl Schaefer and others

(1972).

V. B. Many of the programs in this category tend to be delivered by

the social service delivery system. They include child protective services,

foster care, homemaker services, adoptive placement, and family child casework.

Local affiliates of the Family ServAce Association of America generally provide

only the last of these kinds of services. Various publications describe

standards and proceddres for providing such services (Sherman and othdrs,

1973; Shyne & Schroeder, 1978; DHEW, 1978): Title XX services have been

provided under the Social Security Act in the child heailth and welfare

sector in recent years to many children from low income ETmilies. Hot lines
/-)

for talking over varied and more geperal problems and drop-in centers provide

help and outlets for families in the midst of crisis. How to develop one

. such service, the crisis nursery, is described by Curtis (1978). Grants

are now being made to agencies throughout America by the U. S. Office of

Education to provide directory services to parents of handicapped children

who wish to find.where to receive specialized help. This work is now in

a demonstration phase t determine what are effective alternative waw for

providing such directions to parents, guardians, and teachers of handicapped

children.

VI. A. Yankelovich and Associates (1977) performed an analysis of the

current status of family life in America. Their report documents the reasons

that a more comprehensive approach in ne'eded to the creatton of supports-for

families. Talbot (1974; 1976) performed a similar review and suggested a'
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number of comprehensive approaches for solving some of the problems facing

the family. The Carnegie Corporation's spokespersons have provided some

of the most recent analyses of ways to develop remedies for conditions

affecting families of "stacked deck" children. One of the Carnegie

concerns has been given the label "technological cradle." This term draws

our attention to the number of unknown environmental hazards which exist

today, from which families and children may require-Protection. Carnegie

has also called for the creation of comprehensive family polioy to strengthen

both the family's voice in what happens to it and its choice of alternative

courses of action for remedy. The creation of child and family advocacy

systems is a relatively new development belonging in this category.

Especially noteworthy have been recent calls for the development of required

family impwt statements which wt,u1( be filed tn a manner similar to that for

currently filing environmental impa t statents. This suggestion has

resulted from the observation that policy regarding families is, at best,

extremely piecemeal. A final development which seems to belong here is

the creation of special new agencies within states which have the responsi-

bility to focus specifically on families. There even has been discussion

of creakg within the U. S. President'sCabinet a position of Secretary

on Families.

VI. B. The Child and Family Resource Program and the Parent and

Child Centers supported by the ACYF are examples of this type of activity.

A widely felt concern in direct services to families has been the poor

quality of coOrdination. In response to this concern, many states have

already created new offices having such names as "Human Services" whose

responsibility is to promote an overall improved coordination of direct



32

remedial services. The remaining examples all operate at the local program
levelc comithensive services aro delivered through the Atlanta Job Corps
Center to,young mothers who are solo parents; Sally Provence at the Yale
Child Study Center operates a comprehensive program for high risk infants
of psychotic and retarded mothers; and, the Kentucky Rural Child Care
Pro ject prov ides for t ota 1 involvement of the family unit from the child' s,*
birth up to school age (Honig, 1975). General directionson providing'social
services to children and their families are afforded by various references
(sherman & Phil lips , 1973; Shyne & Schroeder, 1978) . To help people keep
track ot this variety of new services, a clearinghouse has been created on
1;-6ine based services to children. It is located at the University of Iowa
Oakdale. To gain some additional perspectives on the thinking of profes-
s iona ls regarding the specialized services needed by *some families

, it will
be use ful to examine the report from the Advisory Committee on Child Development
(1976).

4



Attachment B

OTHER RESOURCES FOR PARENTING PROGRAMS

Many resources for pareAting programs have been ci tdfin the audio-

visual materials gection of this report and in Attachmen A. In addition,

Attachment C provides citations or organizational addresses for other

resources. The present attachment examines certain specialized resources

that at not...elsewhere mentioned in the report.

Conferences and MeetinEt

Many of the professional organizations listed within Attachment C

hold annual study coll11111:eS or conventions that are open to the public.

Information on these meetings may be(btained from their national offices

or from their periodicals.

The Save the Children Pederat ion, an Appalachian organization, has held

conferences almost annually in recent years at Berea, Kentucky on Appalachia's

children. The Morehead State University of Morehead Kentucky is in the

process c.)f- launching what will become an annual conference on Appalachian

child development, with considerable. emphasis on studios of children and

family life. Periodically the Appalachian Regional CoMmission sponsors

similar events (e.g., in Nove;nber, 1978, the ARC co-sponsored the "Raising

a New Generation in Appalachia" Conference in Ashville, North Carolina).

The White House Conference on Children and Youth has become a regular

feature, with considerable coverage given in the national press and period-

icals to policy positions taken. Reports issued by the Congerence genert:tlly

serve to highlight the concerns of nationally recognized professionals.

A newcomer is the proposed White House Conferences on Families which is to'

occur first in 1981. The Ninety-Fifth Congress held.joint hearings on the

proposed Conference February 2 and 3, 1978 (report available from the U. S.

GoVernment Printing Office).

76
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Organizations

Several organizations which can be helpful to parenting programs have

been mentioned in other parts of this report, with addresses supplied for

several in Attachment C. The organizations to be mentioned here are those

whose primary activities have included family research. Personnel from

these institutions can often provide highly specialized technical assistance.

Some of these groups which cOntribute to family study include: Institute

of Social Research, University of Michigan, Ann Arbor 48104; Merrill-Palmer

Institute, 71E. Ferry Avenue, Detroit, Michigan 48202; :Institute for Family

and Child Research, Michigan State University, Fast Lansing 48823; National

Urban League, 55 E. 52nd Street, NA; York, New York 10022; Center for

Parenting Studies, Wheelock College, 00 The Riverway, Boston, Massachusetts

02215; Center for Family Studios, Arizona State University, Tempe 85281;

Black Famlly Life Project, Morehouse College, Atlanta, Georgia 30314;

GesellInstitute of Child Development, 310 Prospect, New Haven, Connecticut

06511; Institute of Human Development, Univusity of California, Berkeley

94708; Foundation for Child Development, 345 East 46th Street, New York,

New York 10017; Family Development Study, Children's Hospital Medical

Center, 300 Longwood Avenue, Bosto4, Massachusetts, 02115; and Arsenal

Family and Children's Center, 3939 Pennsylvania Avenue, Pittsburgh,

PennsylvaniA 15224. (Cf. other family study centers in Attachment C.)

In addition to the preceding organ4zations, qualified technical

assistance on-families may be;available within each state at the 'major

institutiOns of higher education. The following departments or profes-

sional schools are more likely to have strength in the family area:,
.

home economicS (child development, family life) , social work,lsociology,'

psychology, early childhood education, nursing, pediatrics, And psychiatry.
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APPENDIX B

Hypotheses to be Tested

...DESIGN AND ARPROACH

The previous sectiCzns have addressed tile situation whichymakes.hypothesfs

tes t lug poss The specific problem is that-ther=e atifINrs to be some

seconthiry evidence that changes in parenting'practices and family interaction
4

are rett-q)onsilTftq for .-!hinges in chi.l(1 development, bUt this relationshi.p is

P' Aonly,fuggested by the frigmentary data presen'tly available and awaits other

'
controllpd experimentation.

.1 ..

Hypotheses To Be Tested

The rationale and coneep,tualization of the foilow-up study is given In

the form of hypotheses to bk4 testi In thissection, 'treated pa1.ents and

-

children are t5hose who participated in one,of ale HOPE treatments (TV-IN or

TV-11V-GE) from one to three yeaiYs during 1968 WIrough 1971, and untTeated

parents and children are those from the initial randomly assigned sample

who were tested durin9 that time period but did not receive the liOPE program.'

q,pothesiAs I: Variatidris in child development are assOeiated with ajIT

ferent child rearing-practices, both within the groups of

;IR

ti

V



unt I eat ed parent s and

t rent ed pare7ts.
_

(c) Differences between treated and untreated parents are_
, I ,

associat eci wi th difft!rences in child development out.comes.

Mypothe!.i!; Vat i,it ions ld development :at e assoCiat ed with dif-

fox ent amtly _interaction. Fat , both within the. groups of_ .. .

(a) unt reated pat:colts Jind'
4

t reat ed parent s%
-i. .

Di t fereneos. bet ween t t eat ed and tint reat ed parent s aro.

assoiated w i t.ii d i t tet enut!:.; in ,dii Id deve lopment. oOtcomes.
:\ f

. d
flyirt hos is TIT : Parents ' percept:ion of their own role in Child develop; -, ..

.
y. .

.,

mot. is a sl ightly di f ferent siLudt ion. If we assume th
.

such chapglps as .

'hypothei-z:ed above

corning t he i r role as a .t each i agent.- is 19)1 ied. -Therefore, such chAnges

would be sel f-piirpet natt.ing in that, ovér time, the changed concept: of self

did,ot-cur, then a t:hange patental self7conCept con-

,t t cacti i !tr. Agent and as ono capable -of changing t he child would. load to

development In/ t i nn()vat i ve stlrat egi es 0 f chi'ld train ing and

manatie men L ./r ' )

,

l
As the child grows older, diffe% beha iors related to the

1
developmental stages ai emitted and these suggrei'it emerging needs for -pew

t ypos. 6 f parent al input. . Fro" this line oe reasoning, one wotad:1iy04hesize

1

,greater vartalye anion(' treated parents .in their role conceptions as teachers,
''

with, howeVer, a common core "pf sel f-perceived efficacy.

Hvnothesis TV%-*.**With.tthe fourth'hypOthesis, the "community institutions"...L.I.________
..,

.. . \
.

.. ,

. -
.

:.,

which integrate'-earry-!hildhood experrences are considered totbe the sql*loolS;
.

.
\,

-. in this currept..tesearch project. A reiaed hypothesis then is that the
,

\

.

"parents' prparatiOn of the child" leads to..a conceptio6 by the, parent .that

there is a need for greparati4 , ,

. . . -

,

A'second lelated hypothesis is that a means-end
f
rela.tionship exists

N

between what:parents perceive as a ,desirab e ou4ome and tlie means generated
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t & ic:h ieve t hat ()kit come ( . _ mor e ways t 0 man i pul at e t he syst ('m t 0 achi eve

results). tatod in the pieceding hypothesis testing format:

Vakations in child development are associated with an understandih9 of

i t nb.1 0.nt coon f ,r0111 pa ren t i ng pract ices , bot Ii wi t hin t he groups o

(a) untreated parents and

( I ) treated parents.

(c) Differences between treated and untroa.ted parents' prac-
tices aro associated with differences in child development
(Mt COIM'S.

P. third related hypothesis is that when a strategy was identified but

did not WOl k, treated parents would mote often have tried mime other alt..rna-

tivo. StaYed in the hypolhesis t_est_inq format: A

Variations in child development are associated with alternative-seeking

behavi sor by parent; both within groups of
. _ .

(a) untreateA parents and

(b) treated parents.

Di t I erences .bet we.en t r'eat ed' and unt reat ed parents' prac-'

tices ale as'sociat ed with differences in child devlopment
outcomes.

( 0 )

Another hypothes,i..s nut specificaEly related to the four given,previously

is as follows: childTen who had group experiences before entering formal

:

schooling as d part of-the HOPE program showNbetter socia.,l adjustment and
),

,

fewer tncidents of problem behavior asNidentified by teacher..
. .

,. .

. ,. ...

,
Although details concerning data analysis will be presented in a-later

.

sction, 'the reader sheuld note that.1.."a" and "b" statements in the-above
-,k

1
. W

hypothesgs are ihtended to'stiggest correlatioMlil analyses,' while the "e",

s

hypotheses su4qest analYsis of variiince situatiOns.'2,

J

"'

.

r
Em,,k



hCPENDIX,C

Distribution of HOPE Follow-Up Study
Sample as of February 10, 197161-

Package
TV-Home
Control

Raleigh
Mercet

Simuners

Fayette

.Package
TV-Home
Control

Packag
TV-Homc
Control

-Package
-V-,flome

Control

Package
TV-Oome

HOPE. lollow-Up.Sample Distribution (1977-78)*

PDM/2-10--78

Visitor

Raleigh

Visitor

Meicer

Visi,tor

Monroe

Visitor

Summers
. . _ .

Visitor

95
124

- 96

315

159

61

, 1

75

19
. ._

315
7 - 1 .I-'

Tot..als

o 59

19

81

159

13
40
8

61

0

1

13
7- '62

0
75

7°.

Race

Not Listed 3

White 301
Black 11

315

\

\
Blacks by County

Raleigh 2

Fayette _ 9

11 '

Blacks b Treatniont

Package
TV-Home Visitor- 0
Control 3

Ii

Sex

Male 160
Female 155

315

Sex by Treatment
Male
_

Package 50 45
TV-Home Visitor- 63' 61
Control - 47 44

. 160 155

Sex by County Treatment

Male Female

Fuette
^

Package 11
TV-Home

Package 29
4P/

TV-Home Visitor 6 13
Control -40 41

'

75 64Visitor -1 vr
Control 7

, r19 -.

.
\

Total r 3154 )

:(*'
,--

,
:(01

,.

o

N. _i

\.0

1)

all toTackage" is,,those which received teleyisaon, a home visitor,-and a group
qxperience each,week and "TV-HV". is thosho_received only televiS'Aon and
a lipiie .14i.itor, 'Trai lilledoes not incl6de 30 .ch",.th6 TV-Hbmckgroup.with;..,

. - 1

incomOlete-ID:numbdrt. -it .

.,' '' .

,fr', .
. . , , : 4

'3..:,... er.



Sex 11 Comity & Treat !Tient (cont . )

Mercer

Male Female

Package - 6 6
TV-Ikme V i s i t 0 r - 74 17
(ontiol 4 4

34 27

Monroe

Package 0
TV-itome Visi tor ()
Cont rol _ 0

0

SUMMerS.

Package 7
TV-Itomo- V r 32
Con t ro I 0

. 3(3

Faye t t e.
_ _

Package _ 8
., TV- tlome V i s.i tor -4. 1
ccmt vol 3

12

4-

.1N '47g

I
0
1

0
1

6
30

0
36

3

0



APPENDIX D

SaMple ',ether and Explanatory Materials for
County Boardle of Education

Mr. C. D. Li lly, Supetintendent
Mercer County rwhools
1420 Itonaker Avenue
Princeton, West Virqinia 24740

Dear Mt. 1,11ly:

Fel-t1 uary 13, 1976

A

Appalachia
Educational
Laboratory..

As you may remember, Beth !;attes and I attended the.December RESA Hoard
tieetinq and htiefly decribed plans tor a research projectinvolving some
students in Mercer County. This letter represents the request for permission
to collect additional data which we described at the NESA meeting. One
enclosure briefly describes a plan to complete a Home-Oricnted Preschool Educa-
tion follow-up study, and another listq the types of data to be collected.

You may I e(;a 1 1 # hat Mat (JticJ1tJ741i.I let coot d i nat ed dat a Collect ion f or

the previous preliminary f ow-up stud'y of 61 Mercer County children. Most

of the required data wore c ained during that effort, but the children have
.two additional years of schooling now. We also may find a few more HOPE
children, and as explained in the enclosure, we would like for ,certain teachers
to complete a brief tatinq form.

AEL appreOates the coopera 4ou we have received from you in the past.
Upon hearinq of yout approval to collect the school-based data, we will pry-
eyed with a discussion of specilic procedures with you or someone whom you
de..ignatc. We anticipate drawifiq Upon substitute teachers in your area and
would appreciate recommendations from'you as to any qualitied persons wlio
would he willing to enter into a short-term employment contract with AEI,. We

would al.o apprfciate your
ind vidua I !;yhoo Is

uqqestions as to thf hest method of contacting

0 Thanks again tor your help and cooperation. As usual, we will provide you
with a copy of repoits and will carefully guard the privacy of all,individuals.

')

Sincerely yours,t

"..0

Enclosures

Charles L. Bertram
Associate Director
Planning, Research & Evaluation'

ip. ..
.:. .

:, Appaltilahdticationnt.-caboratc*., lilc. 4: i-. t,,V'
1031 QuaVor litrogt / P.O..4itox+40.. *1 ObarloWin, We:A Vitginin 2325 (304)3444B1t1'

An Aliiiiinvtivo_Aefioh / Eq;01 trppthquitity.Employlv ,4 _. ,li,... ...'
--,,, . ..tr v ... , , , 1 ' 4 .0

4: h , ':-. ....4.
. . :.-
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DESCVIPTION OF HON FOltOW-UP STUDY

AMA/MS/2-6-M

Background

The Holie-Oriented Preschool Education (HOPt) program, deVeloped by the

Appalachia Educational I,aboratory (AFL), was piloted in five West Virginia

counties during 1968-71. The HOPE model was designed to meet the needs of

bringing an acceptaBle and cost-effective preschool program into rural areas,

where sparse population and transportation problems prohibit traditional

early childhood programs tor all children. HOPE involved the use of (d) daily

television lessons and related printed materials, (b) home v.i,sitation by a local

paraprofessional to support and demonstrate to parents methods of promoting

their young children's development, and (c) weekly group experiences for the
4

children in a mobile or stationary classroom.

During the demonstratibn years, children were systematically selected

from geogriiphical areas ancLrandomly assigned to one of the following three

groups: (1) children receiving hom0.yi,sits, television lessons, and weekly

group experiences; (2) children receiving home visits and television lessons

onl ; and (3) children who received the.television signal only, with no special'

intervention in the home. This'iast group served as a "control" group with'

which one could compare the effectiveness of the HOPE components which dealt

directly.with the parent and the child. ,s.

Children ranging in age from th;ee to five years, old were involved in

HOPE'fbr one to three years. Pre- and post-tests Werci administered at the

beginning and end of every schoaf year. The results from these tdsts showed

that HOPE did%facilitate learning: the control group scores were significantly

different than theestilts of the two program groups, the latter showing more

4
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9ains on an AEb cutilculum-specific test, the Peabody Pleture Vocabulary Test,

the rioSlia, and the Illinois Test of Psycholinvistic Ability. Additionally,

children whci.participated in the group exprience activities were more socially

, . .

consi.ructive than childrtbn in the control or television-only group, as measured

by a spe"Hally designed observation technique.

Preli_minary Follow-Up_Study____
During the fall of l975, AEL staff became interested in conducting a follow-

up study 0 the children who participated in the HOPE program during 1968-69

through 1470-7F. At that time, the normal range of grade9 for the children was

third (thret yeaC:olds dul:ing 1 970-71) through selenth (five year'olds during

1968-69). With your cooperation, information was collected concerning si_71lool

attonda giades given by Leachers, and standardized test scores.

Because the study was condOcted quickly and at a very low cost, further

-research is needed. However, 315 children were locatea, and-yrpliminary data'

analyses indicate that children in the two treatment groups of the HOPE program

had significantly higher attendance during elementary school, had higher grade

point avera.geg during grades 1-3, and achieved, higher scores on three basic

skills sub-tests of the Educational DeveloLTient Series._ _ _ _ _

The fact thAt preliminary analyses indicate that the initial a4vantage

demonstrated by ltOPE children is continuing up through grade three would tenta-
`

tively suggest that the HOPE intervention is continuing as a treatment, although

the families hav'e had no communication from AFL since 1971.

Proposed Follow-Up Study

AUL would like to conduct a more thorough investigation of the original

'HOPE children, exploring the Tcillowing three broad areas:
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School records. Using the data form in Attachment 1, we propose to collect

data on the children, now in grades five through nine. Information would be

treated confidentially, with possible identifica0on codes destiloyed after

nnalyges are tompleted. The privacy of.the children will be.protected at 'all

times. 'Proposed data strategies include, as before, school attendance, achieve-

ment tct scores, and grades assigned by teachers.':-Additional information will

include the kinds and numbers of referrals for special educational services and

health problems.

If HOPE continues to be an effective intervention because oi family or

. parent changes, then one might expect that siblings of the original sample would

demonstrate comparable differences in school attendance and achievement records.

If siblings can be located, data will be collected on them as well as on the
4

ori9inal HOPE population.

*
Sociability ratings. Teachers of the 315 C'hildren and siblings will be_ _ . _ _ _ _ _ _ _

contacted to complete xi questionnaire (Attachment 2) to measure the child's

social"maturity and adaptability. The teachers will not be informed as to

which treatment group the children we,re assigned, essentially creating a situa-

. tion in which the rater is ''blinclq. to" possible treatment-related effects.

Teachers will be asked to complete these questionnaires on their own time, and

compensation will be arranged from AEL for their cooperation.

Parent-child variables. In addition to school-based data, local personS

will be trained in interview techniques to collect information from the home

through the use of open-"ended questionnaires with parents and with children from

the original HOPE sample. .Because parent reaction to AEL has been favorable in

. the past, we Anticipatl a high'percentage bf cooperation.

'

11

.
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APPENDIX E

NOPR:P01.Ww-Up Study Data Collection Form
apd Coding for SChool Data

1971-79 HOPE Follov-Up Study
Data Collection Form

Name of Studont

.Current Address

Telop

AFL I.D.

A

no Number

Parenfor Guardian Name

EnumerA)tor

f\,,/

AEL I.D.

Card 01

Date

Vl. (1-4)

Birthdate Age as of May 1, 1978 (mo.) V2 (577).

Sex: M F (r4:=1,132) V3 (8)
v

Race (W = 1, B = 2) V4 (9)

County* . Raleigh --1, Mercer = 2, V5 (10)
Summers = 3, Fayette = 4

-4 Elementary School
(see attaehed list)

Jr. High School

No. of

(see attachbd list)

Years in HOPE (Info. on C17 more accurate)

No. of Siblings in HOPE

No. of Siblingt; in Family

PPVT I.Q. Score (JUne, 71 Post Test)
-

No. Grades Repeated: 0 1 , 2 , 3 or more_

*Born in County: ,Yes
.

No

*Born in State: Yes No

*ESEA Title I Participant: Yes No

Ctirrent Grade in School

*Code: Yes -,. 1, No_

of

94

V6

1

V7 (13-14) ,

Vs

V9

V10

(15)

(16).

(17)-

'V1.1 (18-20)

.V12 (21)

V13 (22)

V14 '(23)

V15 (24)

VI.6
- (25)

Alw

OA



1

2 .1 MI. ID. fl

Card 01 (k:ont 'd.)_

At t endNnee Record Fr ow relmancnt. Record

Days Present' Days Absent % MA um4ince Column .

(26-2E1)

(29-31)

(32-34)

(35-37)

(38-40)

(41-43)

(44-46)

(47-49)

(50-52).

(53-55)

(56-58)

(59-61)

(62-64)

(65)

(66-67)

('68-70)

(74-77)

(78.)

(79-80)

. .

Grade 1
(Keypun

V18

V19

V20

V22

V23

V24-

V25_______

V26

V27

V213

V29

ied)

Grade 2

Grade 3

slot,Grade 4

Grade 5
_

Grade 6

Grade 7

Grade 8

Grado 9

Tot a I

,Grade
Repeated

Grade
Repeated

Grade
Repeat ed

Type of School Attended li 1975-76 (Rural--1, Urban-,2)

Number Of ClAssrooms in School Attended in 1975-7a-

c!7_
filope for Attendance (Grades 1-6)

Neap fox/ Attendaince Itai-ades 1-6)

..;.ttrrna for Attendance- (Grades 1-6)

Blank

Card 01

'V30

V31

V32

V33

/V34

FORMAT
(F.4.0,F3.0,3F1.0,21?2.0,3F1.0,F5F1D,13F3.1,F.1D,F2.0,1q._,P3.1,P4.1)X,
F2.0)

4
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Card 02

Student GtadeLi (1

Repeat AEL 1.D. # (1-4)

Grade 1
1 2

and 2)

Grade
1

2

2

Gr. Cd.* Gt. Cd. .Gr . Cd. Cd.

Reading vi (5) .ylj (21) vaL (40) vflo... (56)

Writing' V2 (6) ylp. (22) 105 (41) V,51..: (57)

Spelling V3 () V19 (23) Vjb_ (42) V,52. (59)

Enyli:;11 V4 (8) y2o (24)_ V37 (43) v (5))

Arithmetic V5 (9) (25) 1m_ (44) (60)

V6 (10) - V22 (26) (45) V55_ (61)

US Hist V7 (11) V23 (27) V40 (46) y_ (62)

WV Hist V8 U2) V24.. (20) \IP_ (47) V57 (63)

Civics V9 (13) V25 (29) .1741, (40) V58 (64)

Geography VIO (14) 'N26 (30) V59_ (65)

Musrc V11 (15) V27 (31) V44 (50) V60_ (66

Art V12 (16) V28 (32) V45 (51) V61 (67)

V13 (17) V29 (33)Hea1ttiNg V46 (52) V62
.1;

,(68)

Phys Ed V14 (15) V30 (34) V47 (53) V63 (69)

V. V15 (19) V31 (35) V48 (54) V64 (70)

; , .

V16 ,-(20) V32 -(36) V4.9 (55) V65 (71)

(other)

Average V33 Average V66 (72-34)

FORMAT (F4,0,32171)0,10.3.2,3211.0,F3.2,4X,102:0) (75-78)

Card 02

*A 5, B - 4, 6 3, D 2, F 1

.

Other Codin4 System-7GYade 1

Other Cgding System--Grade 2

.0

41.
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1

Cord 03

StUdent Grades (3 and 4)

Repeat AEL I.D. 0 (1-4)

Grade 3 Grade 4

2. 1
. 2

Gt. Cd. G. Cd. Gr. Cd.
1-

Gr. Cd.*F
,

Readidg

Writing.

Spelling

English

Arithmetic,

Lcience

US Hist'

WV Hist

Civics'

Gographv

Music

Art

Health

Phys Ea
,

.
(5) V17 (21)

----;
V2 (6) apa (22)

.'1.719 (23)V3 47)

V4 (8)

V5 (9)

t (24)

_i

_V20

,321 (25),

V22 (26)Y6 (10) a 1

V7 (11)

V8 '(12)

V23 (27)

V24 t28)

V25- (29)

V26 (30)

--".7--

.V9 (13)

Vlsr,) ,Q.4)

V11 (15)
s

V27 (.31)

V28 (32)

V29 (33)

........._

,

4%
c---

V12 (16)

V13 /1/1%J.',

.

,

V14 (n)

V15 0, 9)

V16 (20)

V30 (34)

V31 (35)

,

V32 (36)

0 ,

(other)

(other) .

v34 (40) V50 66)

V35 (41) Y51._ (57)

V36 (42)

V37 (43)

v38 (44)

7719 (45)

V40 (46)

V41 (47)

V42 (4'8)

\:\V---4-31 (49), .V59 (65)

v44 j50) V6:0 (66)

yr-

V45 (51)
,

V61 (67)

vs (p8)

V53

V54

(59)

(601

V55 (61)

.r

_y56 462)

1757_ (63)

V58 (64)

V46. (52) V62 (68)

V47 (53) V63 (69)

V48 64)
--1k
V64 (70)

-\,

V49 '(55) V65 (71)
.

,

Average V33 -.(37....39) Averagd V66 (72-74)

FORMAT (F4.0,32F1.0,F3.2,32F1.0,F3.2,4X,F2.0)
65-78)Blank

Card 03 (79-80)

*A 5; B 4, C - 3, D r. 2, 1

A

Other Coding Syptem--Gradef3

Other Coding System--Grede 4

4 N6

t. 9 A?

tat



,

Repeat AEL I.D. #

Reading

Writing

SPelling

English

---.°.

Arithmetic
,

Scienee

US Hist.*

VIV Hist

Civics

Geograp hy

Music

4.
Art k

--4.

'Health _
/ Phys Ed

(other)

,1 e

. (other)

V).1._ (7) V19- (23) V36 (42)

y.* (8) .
V20 (24). , V37 (43).

1

V5 (9) V21 (25) V38 (44)

V6 (10) V22 (26) V39'(45)

v7 (r1) .V23 (27) V40 (46)

V8 (12) V24 (28) V41 (47)

V9 (13) V25 (29) V42 (48)

V10 (14) V26 (30)

vil (15) V27_ (31)

y45 (51)YU_ (16) , .y28 (32)

".1/1/: (17) vp (33), V46 (52)

t1.4_ (18) V30 (34) .....w V47 (53)
-----,

.(1-4)

(5) V17 (21) v34 (40)
.

V2._ (6Y. 718 (22) V35 (41)

Student. Grades (5 and 6)

Cd. *1
4

Card 04.

Grade 5
2

Cd.

,
, 1 2

Gr. Cd . 'Cr..

4

. ,

V43 (49)

V44 (50)

, Grade 6

tr.

V16 (20)

V31 (35) .....__V48 (54)
IP

. ,

V32 (36) ' , V49 (55)

Cd.
._

V52 -(58.)

V53 (59)

V54 0)

1 (61)

V56 (62)

V57 (63)

i

V58 (64)

V59 (65)

V60 (66)

V61 (67)

3762

°Wet (70)

V65 (71).
.

..

Average V33 (37-39) - Average V66 (72-74)

Blank (751-.78)
-FORMAT (F4.0,32F1.0,143.2,32F1. 0,F3.2,4X,F2.0)

rm 5,.B t. 4, C to 3, D 2i F 1

Othqr Coding System--Grade 5

OtAir 'Coding SyStem--trade '6

ft-

?)s

Card 04 (79-80)
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Card 05

Student Grades (7 and BY

Repeat AEL

.

Reading

Writing

Spelling

English

Arithmetic

Science

US Hist

WV Hist

'Civics
.

Geography

Music

Art-

1 Health
.

Phys Ed

E.D.

,

e Gr.

(1-4)

2

Cd.

_v_17 (21)

_vis (22)

vig (23)

I

.

- Gr .

1

'Grade
1

Cd.*

V1

V2

7

(5)

(6)

(7)

(8)

(9))

(10)

(11)

(12)

(13)

(15)'

(16)

(17)

(18)

(19)

(20)

Gr.

V3
%

V4

V5

V6

V7

V8_

v97.

V10

----

v20 (24)

V31 (25)

V22 (26)

_
\

#

_vv:43 :2287:

t
.1/25 (29)

3/26 (30)

(31)

_yze (321)

1.1.2 (33)

i

,(14)

V11

V12-

V13

1/I4

V15

11..qo (-34)

/31

V32 '(36)

,---- ---5-

.-
.

-7-

-..-....

(other)

V16
. (other)

Average V33 (37-39)

FORMAT (F4.0,32F1.0,F3.2,32F1.0,F3.2,4X,F2.0)

*A 5; 13 gm 4, C n, 3, D u. 2, IP r- 1

Other Coding SystemGrade 7 ,

Other Cod-cng SystemGrade 8

Grade -8

.Cd Gr. Cd.
---_

ya4 (40) V50

...,,....__

NV:: --(44 21 )) V5i (58)

5,

..y.19 (45)

'11V44: :4476:

y42 (48)

141(49)

V44 (50)

.. ;

va (59)

V54 (86)

V55 (61)

010

V56 (62) .

V57 ,.(63)

,T58 (64)

v59 (65)

v60 (66)

V61 (67)V45 (51)

V46 (52)

V47 (53)

V48 (54)

--4-9'(5V

Average

Blank

cdrd os
//

V6 (68)

V63 (69)

V64 (70)

V66 (72774)

(75-78)

(79-80),

k

9 9

1



Card 06

Studept Grades (Grade 9)

Repeat AEL I.D.

Reading

)

Writing

SPelling

English

Arithmetic

Gr:

,Grade 9

Cd.* Gr.

xi_ (5)

V2 ()

V3 (7)

(6)_V4

ys (9)

2

Cd.

v17 (21)

.via (221

(23)

11211 (24)

3121 (25)

'Science , y(1. 110) V22 7(26),

US ifist y7 * (11)

WV Hist ye (12) V:4

Civics. V9 113) VI25 (29)

GeOgrhphy V10 (14) V26 30)

. 1 Music Vli (15) V27 (31)

Art V1.2 (16) 9A1 (32)
,

Health : V13. (17) V29 (33)

,

Phys Ed V14 (18) V30 (34)

V15 -(19) V31 (35)
(other)

.., V16 (20) V32 (36)....._ _
(other)

Average V33 (-39)

,)-

*A .0 5, B .0 4, C 3, D 2, F 1

0ther Coding SysteM":Grade 9.

1



Var.

V34

VI5

V36

W37

.V38

V39

Card Column

(40-42) k

(43) .5

(44-46)

(47-49)

(50-52)

,(53 -55)

4

Card op ricont'd4

Posttest PPVT Scgres Averaged

Number of Posttest PPVTScores Averaged and Year

1 um 1st. yr.
2 me 1st. and

3 le lat. and

4 1st" 2nd.
5 mi 2nd. yr.
6 2nd. and
7.8.8 3rd. yr,

score only (1969)
2nd. yr. scores (1969/70)
3rd. yr. scores (1969/71)
, and 3rd. yr. scores (1969/70/71)
sbore only (1970)
3rd. yt. scores (1970/71)
score only (1971)

Pretest PPVT Score (9/1968)

Posttest PPVT Score (5/1969)

Posttest PPVT Score (6/1970) or
Pietest PPN:7T Score (9/1970).

Posttest PPVT Score

V40 (56-59) Blank (Reserved for

V41

V42 (60-62)

.1743 (63-65)

(66-68)

V45 t69-71)

V46' -(72-74)

(75-78)

41,

V44

(79-80)

Scores on 9/1969 or

PMA Verbal Meaning

"PIMA Perceptual'Speed

PMA Number Facility

PMA Spatial Relationi

PMA Total Score (Or other Grade 1 IQ score)

(6/1971)

Pretest PINT

9/1970) zfi

Blank

Card 06

4
FORMAT (F4.0,32F1.0,F3.2,F3.0,F1.0,4F3.0,445F3.0,4X,F2.-0)

11,

- )

1
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Card 07

Educational DevelopMent Series (Pre 1976 Grade 3)

Repeat AEb (1.4)

School Inteiests: (See attachtd code liat)

tusi . Art Math Science Studies English. For.Lana._ Voc.

V1 (5) -V2 (6) V3

I.

Raw Score

Loc. Sta.

Gr. Score

a

Non-Verbal

t19 (13-14)

V12 (19)-

V15 122-4\24)

\

V4 (8) V5 , (9) V6 (10) ' V7 (11). V8 (12)

Verbal Total

V10 (15-16) V11 (17-18)

V13 (20) V14 (21)

V16 (25-27) V17 (28-30)

Math --, Wotal
,

Reading English Btr. Comp.

,u,a2_,(40'.43)

%.

, Raw Score. 1
. 40172] (37-39)V10 (31-32) ANI4 (33-14) v2all (35-36)

Loc. Sta. V21 (44) 3a4 (45) 172 (46) v26 47) r .1127 (48)

I Gr. Score V28 (49-51) V29 (52754) 00 (55-57) v11 '(58-60) lua, (61-63)
...

I.Q: Score

Blank

Original or Earliest PPVT Pretest

Card 07

(64-66)

(67-75)

.V34 (7-6-78)

79-80)

FORMAT (F4.0,8F1 0 ,3F2 0 ,3F1 0 ,3F3.1,3F2.0,F3.0,y4.1,5F1.0,5F3.1 F.0,9 X,F3.0,F2.0)

*School year 1976-77 was first-year CTBS was used for statewide testing and
.1.97577 was last year. EpS wal used.

1 02
h
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Card 09
10

0

Post r976 Grade 3 Test Series

Repeat AEL I.D. 0 (1-4)

Subject Interest: (see attached code list)

Art V1 (5) Science NT_ (12) ;

English yz (6) Soc. Stud. Ar4 (13)

For. gakng. 0 (7) Voc. vio (14) -

Math V4 (8) 80_ank (15-17)

Munic V5 (9)

Phys Ed V6 (10)

Readinv)

Reading V7 (11)

Raw Score

Nat. Perc.

Nat. Sta.

Raw Score

Nat. Pere.

Nat. Sta.

Cognitive Abilities Test

\
Verbal Non-Verbal

V11 (18-19) V14 (24-25)

V12 (20-.21) V15 .(26-27)

V13 (22-23) V16 (28-29)

Comprehensive Test of.Basic Skills
(Continued on Card 14) -

R. Vocab.

V17 (313-31)

V18 (32-33)

V19 (34-35) -

R. Coma._

V20 06-37)

V21 (38-39)

V22 (40-41)

R. Total

V23 (42-43)

V24 (44-45)

725 (46-217)

Language:

Mechanical Expression Spelling L. Tqtal
Raw Score V26 (49-49) V29 (54-55) V32 (60-61) V35 (66-67)

Nat.Perc. V27 (50-51) V30(56-57) V33 (62-63) V36 (68-69)

Nat. Sta. V28 (52_53) V31 (58-59) V34 (64-65) V37 (70-71)

Educational Development Series (Grade 6)

Career Plans - -1st V38 (72-73) Card 08

Blank

2nd V39. (74-75)

FORMAT 44.0,16F1.0,3X,29F2.0,3X,F2.0)

05-78)

(79-80)



0°'

Repeat AEL I.D.

Card 09

Educational Development Series (Pre 1976 Grade 6)

(1-4)

BcWal P14.ps V1 (5) (See attached code list)

School'Interest: '(see attached code list)

Music V2 (6) Art V3 (7)

Social
Studies V6 (10)at,

Abilities:

Math .\74

English V7 (11)
4

(8)

For. Lang.

science vs (9)

NIL (12)

Non-Verbal Verbal
-....

Total

Raw Score
s

V10 (14i-_15) V11 (16-17) .142 (18-19)

: Loc. Sta. V13 (20) .. V14 (21) V15 (22)

Gr. Score V16 (23-2'4) .V17 (25A6) Vle (27730)

V0P. V9 '(13) ,

Basic Skills:
r .

k, Raw Score Loc. Sta: Gr. Score

Reading V19(31-32) V27 (49) V35 (57-59)

English V20 (33-34) V28 (50) V3 (60-62)

Math ql,(35-36) V29 (51) V37 (63-65)

,Science V22 (37-38) V30 (52) ,V38 (66-68)
\

,

. r

.

Tke USA . V23 (39-40) V31 (53) V39 (69-71)

,Sol..Es Prob. V24 (41-42) V32 (54)
. V40-(72-74),

.

Basic, Skills Toal V25 (43-45) V33 (55) v41 (75-77),-....

Btry,. Cornp. V26(46-48) V34 ("56) (See C 10 VI)
.. ...

Blank (78) .

Card 09. \ ,(79-80)

'rORMAT (F4.0,9F1.0,3F2.0,3F1.0,2F2.1,F4.1AP2.0;2F3.0,80.0,7F3.1,X,F2.(1)

s,

11)4

e-1/4
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. Card 10
411

Repeat' NEL 1.D. M. (1-4)

Educatiodal Development Series (cont'd.)

Btry. Comp.--Gr. Score V1- (5-7) (Pre 1976 Grade 6)

Ppst 1976 Grade 6 Test Series

SUbject'interest: (see attached code list)

Art V2 (8). Mus'ic VG (12) SoC. Stud. V10
(16)

English V3 (9) Phys Ed V7 (13) Voc. V11
....---

(17)
4

For. Lang. V4 (10) Reading V4 (14) School Plans V12 (18)

MaXli V5 (11) Science V9 (15). Blank (19-20)

Raw Score

Nat. Perc.

Naf. Sta.

Reading:

Raw Score

Nat. Perc.

Nat. Sta.

Language.:

Cognitive Abilities Test, 91

Verbal Non-Verbal

V13 (21-22)

V14 (23-24)

V15 (25-26)

.V16 -,(27-28)

V17 (29-30)

'V18 (31-32)

Comprehensive Test of Basic Skills
.

R. Vocab,.

V19 (-33-34)

V20 (35-36)

V21 (37-39)

R. Comp.

V22 (39-40)

V23 (41-42)

V24 (43-44)

R. Total -

V25 (45-46)

V26 (47-48)

V27 (49.-50)

Mechanical Vxpression Spellin; Total

Raw Score

Nat. Perc.

-Nat. Stet

V28 01-52) V31 (57-58) V34

V35

(63-64)

(65-66)

(67-68)

V37 (69-70)

V29 (53-54) V32 (59-60) V38 -(71-7ID

Vn (55-56) V33,(61-62) V36 V39 (73-74)

Post 1976 Grade 6 Test Series: Career Plans--lst V40 (75-76)

4111

2nd V41 '(77-78)

Card 10 (79-80)
FORMAT (F4.0,F3.1,11F1.0,2x4F2.0)

I d
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Card 11

Repeat AEL I.D. (1-4)

Post 1976 Grade 6
Comprehensive Test of Opsic Skills (cont'd.)

. Arithpetic:,,\

corgut- Concept. -/131ic- Total

RAW Score V1 (5-6) V41, (11-12) y7 (17-183 V10 (23-24)
\

. .

Nat. Perc. V2 -(7-8) V5 (13-14) vee (19-20)
-

Nal (25-26)

Nat. Sta. '' V3 (9-10) V6 (15-16) ' V9 (21-22) vi2 (27-28)

--.. ,.

Reference Social .

Skills -gcience ( Studies
....____

Raw soore V13 (29-30) V16 (35-36) Vlq (41-42)

Nat. Perc sy14 (31-32) V17 (37-38)- vzi
t,

Nat. Sta. V15 (33.-34) V18 (39-40) . V21 (45-46)

- Special Serviges:

\

Referred.for Psycflological Ser.
V22

(47)
(1 Referred

V23 (48
2 a. Not Referred

Referred for Special Class P1 cement missing dal

Referred for Speech Screening -
V24 (49)

Blank a=

Referred for Speecll V25Services (50)

Referred fo Audiologist Seryices V26 (51)

Total CTBS (Read.f Lang., Arith.).

Raw Score V27 (52-50'
Blank (58-70)

Nat. Pere. V28 (55-56)

Nat. Sta. V29 (57)

Achjvement Test Trend for Grades 3 and 6 (EDS and CTBS donformable)

Slope V30

Card 11 (79-80)

(71-73)

(7478)

FORmAT (F4.0,21F2.0,5F1.6,F3,0,F2.0,F1.0, .13x,F3.1,1'5.2,F2.0)

. 06



14 s

AEL I.D.

Presence of
Item II Charact.*.."

1

2

3

Ar

4

5

6

7

8

9

V1 (5) .

V2 (6)

V3 (7)

V4 (S)

V5 (9)

V6 (10)

V7 (11)

V8 (12) '

V9 (13)

10 V10(14)

11 1.11 (15).

V1212 (16)

13

14

NW (17i i

Y14 (18)

15.

.16

17_

V15

V16

V17

(19)

(20)

(21)

. 18 jutt (22)

f

19

20

21

22.

23

24

A 19 (23)

Azo (,)24)

_3/22 (26)

V21 (25)

V23 (27)

...1124 (28)

Card 12

School Nominations Device

(1-4)

II

FORMAT

Presence of
Charact.

(F4.0,72F1:0,2X,F2.0)

Item II
Presence of
Charabt.Item

25 V2 (29) 49 V49' (53)

26 V26 (30) 50 Val_ (54)

-27 V27 (31) 51 V51 (55)

28 ' V28 (32) 52 V52 (5'0

29 V29 (33) 53 V53

30 V30 (34) 54

(57)

V54 (58)

31 V31 (35) . 55 V55 (9)
32 V32 (36) 56 V56 (60)

33 (7)V33 3 57 vs7 (61)

34 V34 (38) 58 VS8 (62)

35 V3s (39) 59 Vrx9 (63)

36 1136 (40) 60 V60 (64)

37

III:

61 V61_ (65)

38
, :::: 62 (66)V62-

39 V39 (43) 63 (67)

40 V40 (44) .64 V64. (68)

41 .V41 (45) 65 V65 (69)

42 v..42 (46) 66.1 V66.- (70).

43 VAL (47) 67 V67 (71)

44 V44- (48) 68 r(72)c

45 V45 (49) .69 v_44...

46 , v4.6... (50) 70 -,i 1176

47 viii (51) .74

.(71)

V71 (75)

48 vim_ (52) 72 , V/2 (76)

*Codel_ Yes la 1,.No Blank (77-78) Card 12 (79-80)

4



i

ti

1-5

.Card 13

SchOol Norninatioña Device (cz;nt'd.)

AEL T.D. # (1-4) FORMAT (F4.0,66F1.0,F3.0,5X,172.0.)

Presence of Presence .bf Presence of
Item II Charact.* Item II Charact. Item TT eharact.

V25 (29) 121 V4Ir (53)73 V1 (5) 97

74 V2 ,(6) 98

75
,

, v3 (7) 99

76 V4 (8) 100

77 V5 (9) ...----... 101

78

.1

v6 (10) 102-

79 V7 (11) 103

80 V8 (12) 104

81 V9 (13) 105

82 V10 CM 106.

83

___

V11 (15) 107

84 V12'(16) 108

85 I V13 (17) 109

86 V14 (18) 110

87 V15 (19) 111

88 V16 (20)
,

112

89 1117 (21) 113

90 V18 (22) 114'

91 V19 (23) 115

42 V29 (24) 116

93 V21 (25).' 117

V2? (26) 118.94

95 (27) 119.

96

V23

1,20
1

.]V3114.8)

. *Code: Yes sil -1, No ix 2

V26 (30) 1?2 V50 (54)

Iry

V51 (55)

.

123 iv27 (31)

v28 (32) 124
4 ......:.V52 (56)

i/29 `(33) 1.2 , V53 .(57) , ,' ,.
.i.

..,..
,.

1/30 Cs341

Vli (35Y
4

V32. (36)' .

s 12.6 ;

..

127

128

129

lirO-(-58#.
1/5-$I.

v56

1/57

(60)
,-

(61)

; .44,

i.V33 .(37)
.-.

V3k (38) 130 v5a (62)

V35.(39) 131 V59 (63)

v36_ (40) 132 V64 (64

.v37 (41) 133 V61 (65)

v38 (42) 134 v62 (66)
.

vi9 (43) 135 or y63 (67)

vga (44) 136 1/64 (68)

via_ (45) 137 1.76% (69)
,

v42_ (46) 138 V66 (70)

(47) Teach.I.D. (71-73)

v44_ (48) Blank (74-78)

v4i. (49) Card 13 (79-80)

V44- (50)
i

V47 51)

. 148 (52)
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Ai

Card 14' . 4

Repeat AEL L.I #
.

(.1-4) \C:,..\

CoMprhenf.iive t'est of-Batio Skills (cont'd.)
(Post 1976 Grade 3),. -

Arithmetic:\

Raw Score

Nat. PeFc.

Nat. Sta.

Comput. ConCept. Appl Total

V1 (5-16)

.V2 (7....8) '

V3 (9-10)

V4 (11-12)

V5 (A-10

V6 (15-16)

V7 (17-18)

V8 (19-20)

V9 (21-12)

.V10 (23-24)

Vll (25-26)

V12 (27-28)

Reference Social
Skills t Science Studies

K , ,.

Raw Score V13 (29-30) V16 (35-36) - Vi9- (41-42),
*

Nat: Pere: V14 (31-32) V17 (37-38) V20 (43-44)
---c- ..0

Nat. Sta. V15 (33-34) V18 (39-40) V21 (45-46)

,EDS apd CTBS Tett Scores Combined

Abilities Total Grade 3 V22 (47-49)

Abilities Total -- Grade 6 V23 (50-52)

Achievement Total Grade 3 V24 (51-55)

Achievement Total Grade 6 V25 (56758)
1110

Grades for,Basic Skills (Read., Writ., Spell., Eng., Arit,h.)

*Slope V26 (59-61)

Mean V27 (62-65)

Sigma- V28 (66-68)

Teacher Total Grades for Basic Skills

Slope V29 (69-71)

Mean V30 (72-75)
a

Sigma_ V31 -(76-78)

Cakd 14 t79-80)

FORMAN.(F4.0,21F2.0,4F3.0,2(F3. 1,F4.2,F3.1),F2.0)

A

i 0 9



1

2

3

4

Variable

.31)0 (matching)

Blunt

Overconventional

Distrustful

Responsible

, Skeptical

Overgenerous

Autocratic

Modest

'Aggressive

5 III+

6 III-,
'V 7 IV+

8 IV-

9

10 V-

11 VI+

12- VI:

Card 15 - HOPE Follow-Up,Study

Scores from School Nominations

Cooperative!'

gompeiitive

1Dependent

V., 13 :VII+ Atcp1O.tiye
..0.. .I.: k'

4,-.4 .. -.--., ,.%;, ,,,t_

.44 ,. VI- ,-,---., Docile- .;-,,,,

..;:!- , .

,.,.

,:

t.

'15'11,74,141,-. 4 14inipAiia,1
r'

V ilk: VIII- Self-Effacing

17

Cols.
(bserved Nevous'Didorders

(Sum of Grades 1-5)

0 Yes, 0 - No)

Speech ,V21 (8)
`C.

(1-4)

(5-7)

(8-10)

(11-13)
j.

Involuntary V22 (69)

Movement
t1/4

(14-16)

Nail Biting V23 (70)

(17-19)

Restlessness V24 (71)

(20-22)

Frequently V25 (72)

(23-25) requested
to leave

(26-28) room

(29-31) Health Record
(./

32-34) (1 mildentioned, 0 = None
.mentioned) V26 (73)

(35-37)

Blank (74-78)
(38-40)

Card 15 (79-80)
(41-43)

(44-46)

(47-49)
p.

150-52)

V .17,

1.8H

v 49

y 26:

.., ,

AX 4 (53-55),.,.-Personal Disorganization
. ''.

......,,
_

X. 4,. -',Apiciety Symptoms (56-58)-
d

XI ' Depressive Symptoms (59-61)
..ike

Defensiveness (62-64)
.14

r'aer
(65-67)bla0t7

FORMAT (r4.0,20F3.0,3X,6F1.0,5X,F2.0)

.!0=:k



10

V 1

V 2

V 3

V 4

v 5

v 6

v 7

V 8

Card 16 HOPE Follow-Up Study

School Nominations Quadrants

Variable. Cols.'

ID -1-4

A (raw) Aggres-sives (+)

B (raw) Self-Effacing De6endents (-) -39712' ,

C (raw) Responsible Conformers (-) 13-16

D (raw) Manipulative Controllers (+) 17-20

Ap proportiomalized; as above 21-25.

1

Bp proportionalized; as above 26730_

Cp proportionalized; as above . 31-35

Dp proportionalized; as above 36-40

Blank > 41- 46

Quadrant ClasOfiCation

9 .A = 1, B = 2, C = 3, D = 4 47

V.10 Noncopers = 1, Copers = 2 48

V 11 Active = 1, Passfe = 2 49

(-

Blank 50-78

Card 16 79-80

FORMAT (F4.0,4F4.0,4F5.3,6X,3F1.0,29X,F2.0)

wirAseet
-sqk



Card 17 7 HOPE Follow-Up Study

Master ID Info. (Based on Paul's Card 15)
,

Var. Card Column

(1-4) . AEL ID #

' (5-29) BThnk

VI (30)

V2 (31) ID: Sex (1 = M, 2 = F)

V3 (32-33) ID: Unique in combo with catd column'S 1 & 2.

(34) 'Blank

V4 (35) County (1 - Raleigh, 2 - Mercer, 3 e. Summers, 4 -
Fayette)

ID, Treatment (1 = Pkg., 2 t3 TV-HV, 3 = TV only)

(36-37) Birthdatie: Month
(38-139) ,Day

1 (40-41) . Year

V5 (42) Race (1 = White, 2 Black)

V6 (43-44) Elementary School Attended (List of school codcs altached)

V7 (45-46) Junior High School Attended (List of school codes attached)

ye (47-49) Teacher I.D. # (Code list attached)

19 (50) Grade in School (as of may 1, 1978)

V10 (51-53) Age in Months (as of May 1, 1978)

V11 (54) Year entered program and Age at Time of Eritrance

1 = 1968 - 3 years old
2 = 1968 - 4 years old
3 = 1968 5 years old
4 = 1969 - 3 years old
'5 = 1969 - 4 years old
6 = 1969 5 years old.

7 = 1970 - 3 years old
8 = 1970 - 4 years old
9 =1970 - 5 years old

V12 (55) Years in Program (1 = 1 yr., 2 = 2 yrs., 3 a= 3 yrs.)

V13 . (56) Best Estimate of Years in Program

(57-78) Blank

(79-80) Card 17 ' 1 i 0
,- 4..,

FORMAT (14.0,25X,2F1.0,t2.0,X,F1.0,3F2.0,F1.0,2F2.0,F3.0,F1.0,F3.0,3F1.0,22X,F2.0)

140



HOPE Follow-Up Study--1978
t .

Codeelast

_Educational Development Series (Pre 1.976) .

4,

CaYeer Plans School Plans_ _ _ . . .

Pre

=

2 =

3 -

'.-

5 -

6 =

7

1976 Grade 6 (Card 8)

Personal Seivices

Sports -

Mining

Factories

Farming

Government Services

Shop

Pre 1976 Grade 6 (Card

1 = Quit SehOol

2 = Finish High School

3 = Trade School

4 - Jr. College

5 = 4-year College.

6 = Graduate School

9)

1

8 = 'Transportation School Interest

9

10 .E

Construction

stores

Pre 1976 Grade 3 (Card 7)

Pre 1976 Grade 6 (Card 9)

11 - Offices 1 = Low

12 Sales to

13 = Business 9 ie. High

14 - Arts

15 Social Services-

16 Sciences



HOPE Follow-Up Study-1978

Code List

Comprehensive Test bf Basic Skills (Post 1976)

Career Plans

Post 1976 Grade 6 (Card'10)

Fs., Art and Music

2 ia Business'and Management

3 = Clerical Work

4 == Communication and Writing

Subject Interest

Post 1976 Grade 3 (Card 8)

Post 1976 Grade 6 (Card 10)

5 si Like Very Much

4 =, Like Somewhat

3 - Neither Like or.Dislike

5 - Engineering and Applied Technology .2 - Dislike Somewhat,

6.s. Entertainment 1 is Dislike Very Much

7 =, ForFarming

8 = Homemaking -

9 Law and Law Enforcement

10 Manufacturing

11 - Math and Sciences
\

.I

1 se Medicine and Health Services

13 Merchandising

14 Military

15 Mining

16 s Personal ServicIps

17 ss Skilled Trades,and grafts

18 Social Services

19 se Transportation

School Plans

Post 1976 Grade 6 (Card 10)

1
1 is Quit 'School

2 sis Finish High School

3 is VocatiOrial School

4 is, Two-Year Program

5 Four-Year Program

6 is Graduate School

114

21
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ft

HOPE Foll9w-Up,Study--1978

Code List for Schools

( ) No. of classroqms in 1975-76
R id Rural, U Urban

1 id Coal City Elementory (12). g

2 Beaver Elementary (14) R

3 id Mabscott Elementary (17) R

4 id Cranberry Elementary (15) R

5 di Hollywood Elementary (9) R

6 Maxwell 1411 Elementary (11) U

7 Fairdale Elementary (14) R

8 rd Greater Beckley Christian ( ) R

9 Slab Fork Elementary (4) R

10 Daniels Elementary (11) R.

11 id Mt.View Elementary (17) R

12 Ghent Elementary (6) R

13 Piney View Elementary (13) R

14 Bradley Elementary (5) R

15 Pipestem Elementary (6) R

16 id Athens Jr. High ( ) R

17 di Athens Elementary (11) R

18 Oakvale Elementary (10) R

19 id Bluewell Elementary (11) R

20 id Glenwood Elementary (11) R

21.-1 Mercer Elementary (25) U

22 id Spanishbur* Elementary (7) R

23 ui Melrose Elementary (8) R

24 is Princeton Jr. High

25 is'KnOb Elementary (14) U

26 is Lashmeets Elementary (9) R

27 Brushfork Elementary (8) R

28 id Kegley Elementary (3) R

29 - Sun Vedeley Elementary (6) R

30 - Forrest Hill Elementary (7) R

31 Jumping Branch Elementary (7) R

32 = Bellepoint Elementary (9) R

33 Central Elementary (9) w

34 Hinton Jr. High

35 Taleott (8) R

36 Stratton Jr. High (22) U

37 St. Francis de Sales (8)

38 Lincoln Elementary (13) U

39 Cresent Elementary (15) U

40 = Princewick (4) R\

41 == Mt. Hope EleMentary (18) U

42 icd Glen Jean Elementary (12) R

43 di Spanishburg Jr. High

44 in Park Jr. High

45 mdc Stanaford Elementary

46 id Beckley Jr. High

47 i2= Crab Orchard Elementary

48 Trap H 1 Middle

49 d. Shady S ing Jr. High

50 Stoco Jr. High

51 id. Mt. Hope Middle

52 Collins Middle

53 id Rosedale Elementary

54 Pipestem Christian Academy

55 Glenwood Jr. High



Code

Codist

Raleigh County, Teachers

23

Name
,Sc'hool

001 Adams, Bonhie Sue k Stratton Jr.
A-

002 ...1Adkins, Bernice

003 Allen, Betty

004 Anderson, Nancy
,

005 Archie, Wilda

006 Barker, Lonnie

007 Bellamy, Gertrude

008 Blankenship, PhVlis

. 009 Cadle, Linda

010 Chandler, Mary

011 Cole, Cherlyn

012 Cole,.Joan

.013 Corder, krs.

014

015

016

017

038

019

020

021

022

023

024

Covey, ,Margaret

Crawford, ElNlnor

Cuthbert, David R.

Dunbar, Mrs.

Elam, Verna

Emery, Karen

Evans, Stephanie

Farley, Jesse A.

Gallaher, Deborah

Hutchison, Philip
4

Jaap, John

025 J lligan, Ruth

026 Kendall, Roberta S.

Ghent Elementary

Hollywood Elementary

,Shady Spring Jr.

Fairdale Elementary

Stoco Jr.

Cranberry Mementary

Hollywood Elementary

Beaver Elementary

Mabscott Elementary

Trap Hill Middle

Maxwell Hill Elementary4
%

Park Jr.

Faifdale Elementary

Coal,City Elementary

Stoco Jr.

Park Jr.

Fairdale Elementary

Stoco Jr.

Hollywood Elementary

Stratton Jr.

Shady Spring Jr.

Cranberry Elementary

Cranbern? Elementary

Park Jr.

Beckley Jr,



24

,Codo Name
,

11127

Kent, Mary

028 Kidctier, Rodney W.

029 Kincaid, Muriel

030

031

032

LaInCi, Sister Edith

Lilly, Carol

Lowe, newey

033 Lucento, Sheila

034 Martin, Virgil

NcDorman, Betty

036 Meadows, Hob

037 Meadows, Jacqueline

oaR Okes, ()pan E. .1

039 Peters, Patricia'

040 F3olk,,Carol. S.

041 Prince, Kolleen

042 Richmond, Margradel

043 Robertson, Mary
%

044 Sish, Janette

045 Sturgill, Frances,

0i6
.,

Teel, Marvin

047 Thompson, Phyllis

048 Thurman, June
4)

049 Thurmah, Mary

050 Vargo, Kathryn

051 Wall, Mrs.

052 Wheeler, Elizabeth

053 Williams, Virginia
\

054 Wills, David
././ `;/

055 Wood, Beverly

,

chool

Stoco Jr.

Trap Hill,Middle

Park Jr.

Stan'aford Elementary_

1.0

- ,

Mabscott ElementA-y

Trap Hill Middle,

Park Jr.

Park Jr.

Coal City Elementary

Park jr.

Crab Orchard Elementary

Park Jr.

Stratton Jr.

Shady,Spring Jr.

granberry Elementary

Beaver Elementary

Trap Hill Middle

Coal City Elementary

Stoco Jr.

Beckley Jr.

Coal City Elementary

Shady Spring Jr.

Mabscott Elementary

Beckley Jr.

Trap Hill Middle

Tark Jr.

Coal City Element.ary

Shady Spring Jr.

Shady Spring Jr.



CoC ame
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-
School .

056'

057

058

059

1.
Beckley J.

(

Sophia Jr.

Mt. View Elementary

Trap Hill Middle

060 _s Stratton jr.

061 Stanaford Elementary

1r"

Mercer County Teachers

062 ARUM r `1 Central Jr.

063 Baisden Bluewell Elmentary
4

064 Bond Princeton Jr.

065 Butterworyh Glenwood Elementary

066 Caruth Glenwood Jr.

067 Clay Princeton Jr.

068 Cotele Spanishbuig Elementary

069 Craig Bluewel"Elementary

070 Doyle, Catherine Oakvale Elementary

071 Dye Princeton Jr.

072 East, Pat Spanishburg Jr.

073 Faulkner Glenwood Elementary

074 Ferris Mercer Elementary
A

075 Hardin Mercer Elementary

076 Hutchens, Mrs. Jack Spanishburg Jr.

077 Jones, Garland Melrose Elementary

078 Jones, Mrs. Knob Elementary

079 Land, R. Athens Jr.

080 Lilly Princeton Jr.



2§

Code \- NAme
SChool-

001 Lowe
Glenwood Jr.

4
--..

1/4082 Maynard
. Spanishburg Jr.,

083 McPherson
Knob Elementary ,-t

, ()act Wiper, Criig
Mdlrgse Elementary

.
.,085 Peters

Bluewell Elementary

066 Raney
Princeton Jr.

.087 Siemore

088 \\Smith, Catherine

089 .Spenqer, Carol

090 Tpler

091 Walthall

092 White, J.

093 White, Louise

094 White, R.

095 Wright

4

Mercer dementarY

Athens

i Ai-hens Ele ary

Spanishbukg Jr.

Princeton Jr.

Athens Elementary

Athens Elementary

Princeton Jr.

Mercer Elementary

096 Yeck
Glenwood Jr.

virlimers County Teachers

097 Allen, Michael D. Talcott

098 Bower, Debra

099 Deeds, L.

'1100 Farley, Icie'

Hedrick

102 Irwin

103 Irwin, Gary

104 McNeer

-105 Miller, Barbara

106 Miller, Mike

119

Bellepoint

Central

Pipestem Elementary

Hinton Jr.

Hinton Jr.

Jumping Branch

Hinton Jr, .

Hinton Jr.

Minton Jr.



1

4 ,

27\.
Code Rams

'School,

4P7 Hitchell,.Ramona Central

108 Pack, Steve Hinton Jr.

109 Pennington, Beulah Bellepoint

110 Smith, Walter
PeArrest Hill Elementary

111 Tickle, Linda Bellepoint

112 Vines, Callie Bellepoint

113
Cqntral

114
Talcott

Fayette County Teachers

115 Allen, Faith 4 ColYins Middle

116 Broc}c, PatriciaA Glen Jean,

117 Burrell, Bob Glen Jean

a118 Childs, J. W. Mt. Hope Middle

1194 Collins Rosedale

120 Drennan, Bill Lee Mt. Hope Middle

121 Miser, Evelyn Mt. Hope Middle

122 Howard Glen Jean

123 Kazat, R. 0. Glen Jean

124 Thomas Mt. Hope Middle

125
Mt. Hope Middle



APPENDIX F

3choof Nominations Device: Dimensions,
Individual Checklist Form and

Sooring Syr:tete

Scoring Key for AEL 1978 Version of 1972 Checklist

SCHOOL NOM;NATIONS DEVICE
(Weights Assigned 7/15/78)1

0
Rational Assignments of Child-Behaviors to 8 Bipolar Dimensions

of the Leary-Coffey (L-C) Circumplex Model of the
Interpersonal TheorY of Sullivan; ;

Plus Selected Intra-Psychic Dimensions

Edward Earl Gotts

(A zero assignment means "no information" or "not applicable." Unsigned
numbers are assignments for the first of the labels of the bipolar scale;
negatively signed are assignments for the second of the,labels. For a
further de;icription of the rational scaling procedure, see the paper,
"Personality Classification
Psychology, 1968-69, 7 (3),

of Discrete Pupil
54-62? Tentative

Behaviors,".Journal of School
assignments are marked x,

Intra-Psychic

pending further study.)

L-C: Social/Interpersonal
I Blunt/Overconventional IX Pe/Vnal Disorganization

II - Distrustful/Responsible X - Anxiety Symptoms
III - Skeptical/Ovoprgenerous XI Depressive Symptoms
IV - Autocratic/Modest XII - Defensiveness
V - Aggressive/Cooperative

VI Competitive/Dependent
VII Exploitative/Docile

VIII - Managerial/Self-Effacing

2uantitative Scoring

In scoring, I-VIII have generally been held independent of TX7XI but
allowed to overlap with XII. The rationale for this is that interpersonal
or social reasons for behavior (i.e., I-VIII) should first be sought; only
thereafter should intra-psychic explanations (i.e., IX-XI) be used. On the
other/hand, defensive behavior (XII) is by definition oriented toward or
against others but for intra-psychic reasons. Therefore, XII items may
also be scored in I-VIII, 1.c.it only items not assignable to I-VIII may be
assigned to IX-XI in general. This procedure offers advantages for
correlational analysis, Since it allows comparisons to be made between the
interpersonal (I-VIII) variables and the intra-psychic ones (IX-XI), while
using independent pools of items for each. The above lines of reasonin4

Unassigned items (missing all scales): 17, 20, 30, 35, 138.

2
Unlike the above report, the weights shown herein are based on items
having directional agreement by A of 5 judges. Item order is that of a
1978.AEL scale expansion of the Individual:Checklist Form.

121



'2

should noe be 'construed tp mean that we assume the interpersonal and

intra-psychic to be unrelated; they are related.

nuadrant Scorin9
_

Children may.be designated, based on their overall pattern of scores

for dimensions ivtii, as fitting into one Of four quadrants: A (blunt,

distrustful, skeAtical, aggrosive) "Aggressives"; B (modest, dependent,

docile, self-effacin4) "Self-effacing dependents"; C (bverconventional,

responsible, overgenerous, cooperative) "Responsible
conformers"; and D

(autocratic, competitive, exploitative, wanager'ial) "Manipulative

controllers". The A and II children (quadrants) are viewed aS non-coping;

C and D are interpersonally coping. Furthermore, A.and P are active typeEll,

B and C are passive types. This fourfold empirical typology couesponds

exactly to the circumplex arrangement of Leary and ffey' (1955). eys'

To score the quadrants:

A L. I + II 4- III + V, if positive,

-C I + H + III + V, if negative,

B t. IV + VI + VII +-VIII, if'negative,

D 10 IV + VI + VII + VIII, it positive.

Quadrants A, B, C and D have different score ranges. These can be

reduced to a common proportilonali4ed base by dividing as follows:

:BP

C
-58

124

The minuo signs drop out, leaving comparable proportions tor the four

quadrants. These proportions are for Items 1-138 only..

Clinical Scoring.
,

This may of course follow the particular needs of the user, so long

as reasonable levels of inter-rater agreement can be obtained. It is not

necessary to hold I-VIIT independent from IX-XI.

Items. Omitted from AEL Poem .

Items 139 and 140, which do not appear in the AEL 1978 form are:

139. Clings to teacher and seeks to be near her and hold her hanc14

140. Takes a back seat to others.

4



0
NONL-COPING

ACTIVE

A-type

Aggressives

B-type
Self-effacing
d ependents

4

3

D-type
Manipulative
controllers

_INTERPERSONAL
COPING

C-type
Responsible
conformers-

,

, PASSIVE

Fjgure 1. Empirical typology of children's
in-school interpersonal'behavioral -styles,
based on bivariate diStribution of tempera-
ment and_Copirig success (After GottS,.E.E.,
Phillips, B.N., & Adams, h.L., Journal of
School Psychology, 1968-69, 7(3)r 54-62).
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Nt

r

14,

*IL



)
-r

c

4.

.11)

-P

14. Interrupting
_

Av,

st

?.

4

SCHOOL BEI IAVIOR CHECKLIST: INDIVIDUAL FORM---Gotts, 1972

Name ID No. Date of Birth

School County

Person coTpleting form

Instructions: The following one-word or brief phrase descriptions will remind you of or apply toevarious
students in your class. Read tht descriptions one at a time. Circle the number of each one which applies
to the student whose name is written above. Do not circle An item if it better describes two or three
other students in your class. Do not return to an.,item once you have gone past it, even if you feel that a
later description better fits the student. If you circle an item by mistake, that is, if it does not really
remind you of the student, draw a line through the number to show that it should not be counted (for
example,-

You should feel free to circle the numbers of as many or as few descriptions as remind you of the above
student. The number of descriptions which might apply varies greatly from student to student. Only you
will be able to tell from your experience which descriptions apply.to this student, as he (she) has behaved
around you. It is your opinion that is wanted. -Thus, all judgment should be based on your own knowledge,
observations or impressions of the student. You may of course draw upon what others in your class have
said about this individual or how they have,rerted to him (her). You may also draw upon the direct
reports to you by other teachers of Perbal observations which they have made during this school year of
this student, e. g., on the school ground, during lunch, or during other instruction outside of your room.
BuWeacher reports from previous years should not be drawn upon or allowed to influence your decisions.
Hearsay should also be ignored. Only actions and impressions from the present school year count.

Your cooperation and help with this is ippreciated. Your professional judgment about these behaviors Is
an important part of the study. Your opinions will be treated as confidential.

1. Carelessness in work
2. Cheating
3. Cruelty, butlying
4. Daydreaming
5. Destroying school materials
6. Disobedience
/c.Disorderliness in class
8. DominelsAing
9. Easily discouraged

10. Fearfulness
11. Impertinence, defiance
12. Impudence, rudeness

.13. Inattention

4

Form 1-Phill.ips, 1966

15. Inquisitiveness -
16. Lack of interest in work
17. Laziness
18. Nervousness
19. Overcritical of others
20, Physical coward
21. Quarrelsomeness
22. Resentfulness
23. Restlessness
24. Selfishness
25. Sensitiveness
26. Shyness
27. Stealing
28. Stubbornness

29. Suggestible
30. Sullenness
31. Suspiciousness
32. Tardiness
33. Tattling
34. Temper tantrums
35. Thoughtlessness
36. Truancy
37. Unhappy, depressed
38. Unreliableness
39. Unsocial, withdrawing.
40. Untruthfulness

(over)



Form 2

41. I labitually pulls his hair, picks at his nose, pulls his
ears, bites his nails

42. Uses real or imagined inferioritks as an excuse for
not really trying

43. Fights with little provocation
44, Exhibits righteousness, snobbishness
45. Uses charm to attract attention
46. Provokes hostility horn peers and teacher
47. Is oyedy good and unselfish
48. Aas as if the teacher does not exist, is sometimes

oblivious to what happens in class
49. Is excessive!.y orderly and conscientious, uses a new

sheet every time an error is made (rather than have
erasutes)

50. Has frequent stomach upsets, headaches,41nd other
physical disorders

51. Is a compulsive talker
52. Lies at sli :test opportunity
53. Exhibits facial and body mannerisms, consistent

gulping and hissing
54. Dreads going to school
55. Engages in noisy behavior, aggressive play, fighting,

and teasing

72. Easily forgets
73. Bossy
74. Apprehensive
75. Belligerent
76, Holds grudges
77. Overly modest
78. Cooperative
79. Generous
80. Impolite
81. Bashful
82. Trustworthy
83. Bighearted
84. Outspoken
85. Reliable
86. Cynical
87. Blunt
88. Enjoys shluing
89. Is skeptical
90. Shows helplessness
91. Tries to influence others
92. Overly conventional
93. Has a low opinion of self
94. Strong sense of responsibility
95. Mistrusts others
96. Excessively reliant on others
97. Tries to manipulate
98. Can be depended on
99. Needs to do or be better than others

100. Geis others to do work tor him (her)
101. Usually does the ordinary or expected thing
102. Upset by snhill setbacks
103. Willingly includes others in activities
104. Is disorganized in his (her) thinking
105. Readily participates in class activities
106. Too direct or candid

A

5

56. Engages in frequent vocal defiance
57. Makes excuses for failures, and justifies his behavior
58. Seeks to attract attention through success
59. Relattions with the teacher dominated by the desire

for Aleenge
60. Always obeys instructions completely, is scrupulously

methodical in every activity
61. Stubbornly resists the will and authority of the

teacher
62. Is accident prone
63. Is overly serious-minded, unresponsive to fun-

provoking situations
64. Attracts attention by being a nuisance
65. Exhibits constant movement of fingers or hands,

persistent perspiring of parts of body
66. Shows jealousy, hatred
67. Constantly challenges and opposes the leadership of

the teacher
68. Always manages to get caught for his misbehavior
69. Is sad and apathetic
70. Lacks spontaneity, answers questions in dultvoiced

monosyllables
71. Uses laziness as a means of attracting attention

Form 3-Gotts, 1972

107. Schemes to get an advantage
108. Wants others to make his (her) decisions
109. Lets others take advantage of hirn (her)
110. Challenges what otheis say or believe
111. Promotes or contributes to teamwork
112. Influenced excessively by others
113. Becomes highly excited and distressed for little reason
114. Tries but can't seem to pull things together
115. Has unrealistic fears
116. Strives to make things turn out his (her) way
117. Does not give up easily
118. Can't stand to be alone
1.19. Feels that something terrible is going to happen
120. Cannot maintain attention, but is distracted by

almost anything that happeris
121. Easily becomes confuscd
122. Must go to the bathroom more often than others
123. Loses patience with his (her) mtork*asily
124. Emotionally unstable or immature, loses control
125. is restless or tense
126. Worries over.imagined danger or failure
127. Avoids unpleasant activities or gives up easily
128.. Hardly ever si. iles
129. Drags along; lacks energy
130. Not often enthusiastic
131. Feels unloved or unwanted
132. Corners of mouth turn down as if sad
133. Feels he (she) is not as good as others
134. Seems to care little about personal appearance
135. Very sensitive to criticism
136. Explains away'personal shortcomings or failure
137. Vigorously protects his (her) reputation even against

unintentional slights
138. Overly rcsponds to flattery or social approval



/tail%

Nomination

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

15.

16.

17. 26

I II III IV

L-C BIPOLAR CATEGORIES

VII VIII IX X XI

?.>

\'v
VI

0 0 .0 0 0 0 0 0 1 0 0

0 0 0 0 0 0 0 0 0 0 0

3 0 2 0 3 0 3
f

2 0 0 6

0
f

0 , 0 0 0 0 0 0 1 0 0

2 0 2 0 2 0 0 0 0 0 0

2 0 2 0 2' 2 2 0 0 0 0

2 0 2 0 1. 1 2 0 0 0 0

2 0 0 2 1 a 1 3- o o o

o o o 0 -2 0 -J. 0 0 0 0

0 2 0 0 0 0 0 0 0 0 0

2 0 2 0 `` 2 2 2 2 0 0 0

2 0 0 0 2 1 2

0 0 0 0 0 0 0 0 1 0 0

1 O. 1 0 1 0 0 0 0 0 0

0 0 0 0 0 0 0 0 0 -2

o_ 1 0 1

0 / 0 0 0 0 0 0 0 x 0 0

0 0 0 0 0 , 0 0 0 0 2 0

XII ,

0

1

0

0

0

0

0

o

0

0

0

0

0

0

o-

0



Item
Ngminatiori / II III IV V VI VII VIII IX X XI XII

, 19. 2 2 2
2

0 2 1 0 0 0 0 0

20. 0 0 0 0 0 0 0 0 0 0 0 0
,

21. 2 0 2 0 1 2 1 0 0 0 0 0

22. 0 0 2 0 0 0 0 0 0 0 0 0

23. 0 0 0 0 0 0 0 0 0 2 0 .1

24. 0 0 0 0 0 0 0 0 0 0 0
....

25. 0 2 0 ...11 0 410 0 0 0 0 0 0
J1

26. 0 0 0 -1 0 0 0 -2 0 0 0 0

27. 0 0 0 0 , 2 0 0 0 0 0 0 0

28. 0 0 0 0 1 1 0 1 0 0 0 0

29. 0 a. 0 -1 0 -2 0 0 0 0

30. 0 0 0 0 0 0 0 0 0 0 0 0

31. 0 2 2 0 0 0 0 0

32. 0 0 0 0 0 0 0 0 1 0 0 I 0

33. 2 0 0 0 0 0 0 0 0 0 0 0

34. 2 0 0 0 0 0 0 0 0 0 0 0

35. 0 0 0 0 0 0 0 0 0 0 0

36. 0 0 0 0 0 0 0 1

2

?is 4



Item
Nomination

37-

38.

39.

40.

II

0

41. o

42. 0

43- 2

44.

45- -2

46. 2,

47. -2 ,\ -2

48.

49. -2

50.

51.

52.

53.

/ 54. o .

III

2

:q

-3

, o

o

Iv

-2

-2

0

2

o

o

VII Ix

1.

0 2

2 2 2 2 0

2 0

2 1

-3 -2 1

0

o_

2

2

2

2

XI

3

1.

eo

XII

o'

0

131



Itiam
Nomination I 11 III IV v VI vn Nan Ix x xi 'XII

,55. 2 0 2 0 2 1 ' 2 0 0 0 0. 0
56. 2 0 2 0 2 1 2 0 0 0 0 o
57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

0 o o o .o- o o o 1 o o 3

0 0 0 2 0 1 0 1 0 o o o
Co 0 2 0 2 .03 i o o 4- o o o

-3 -2 o 0 -2 i 0 -2 -2 o o o o

2 .0 2 0 1 V 2 1 2 0 o o 9
% o o o o o e o o ..i. o 0 o
0 -2 0 . 0 0 0 0 0 0 0

0 0 0 0 2 0 0 0 0 0

0 0 0 0 0 , 0 0 0 0 3

2 2 2 0 2 0 0 0 . 0

3 0 2. 0 1 2 2 2 0

0 0 0 0 0 0 0 0 0

0 0

0 0

0 0

0 0
69. o o o o o o o o o o 2 o
70. o o o .o o o o o o o 2 o
71. o o o 0 o o o o 3. o o o
72. 0 1 1 o o o o o 0 1 1 o 0

,
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Item
Nomination I II III IV V VI VII VIII /X X XI XII

73. 1 - 1 o 2 2 1 2 1 0 o o 0

74. o 1 o -1 o o o o o 0 0 0

o
o o 2 2 2 2 1 o o 0

275.

2 o o o 0
1 o 1 2 0 o

76.

77. -2 o o -2 0 ...1 -1 -2 o o 0 0
78. 0 -1 -1 0 -1 o o o o o 0 0

79. 0 0 -1 o o o o o o o o 0

80. 2 1 o o 1 o o 2 o o - 0 0

o 1 -1 o o o o
81. o ..1 0 ...1 -1

0
0 0 0 0 0

-2 -1 0 ...1 0 ..182.

83. o o -2 o o o o o o o o 0

o
84. 1 o o 1 1 1 o 1 o 0_

85. \ o o oo -2 o 1 o o o o
,

6

E16.

87.

88.

89.

1 2 2 1 1 a. o 0 0

2 o o 1 1 3, 1 3. o o o 0

,o -1 -1 o 0 o o o o o o

o 1 2 1 1 o 1 o o o o o..
90. 0 0 0 0 0 -2

134 135



Item
Nomination 1 XX I/1 XV

91. 1 -1 0 1

92. -2 0 0 0

93. 0 0 0 -2

94. 0 -4 0 0

95.

96.

97.

98.

99.

100.

101.

102.

103.

104.

105.

106.

107.

108.

V

0 2 2 0

0

V VI

1 0

0 0

0 0

0 0

-2

14\
4.o

0 0 0 1 0 2

0
. 0

0 0 0 0 0 4 0-1

.;

VII VIII IX X

0 1 \ 0 0

0 0 0 0

0 -2 0 0

0 1 0 0

-2

1 0 0 0

0 2

xr:,

0

0

0

oi

o -1 1 0 -1 0 9 o 0 o .

o o o o o , o 0 2 2 0

o 0 0 0

2 0 0 0 0 0 0 O
1 1 2 1 :* 0 . 0 0 0

o o -2 -3. 0 0 0 :0

0

2 0 0 1 .

1 2 0 0

o

0

0

4
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Item
Nomination I II

109. 0 0

110. 1 1

111. 0 -1

112. 0 0

113. 0 0

114. A 0 0

-,
115. 0 0

116. 0 . 0

117. 0 - 0

118. 0 0

119. 0 0

120. 0 0

121. 0 0

122. 0 0

123. 0 0

124 . 0 0

125. 0 0

126. 0 0

11S

III

0

1

/V

0

0

V

0

1

VI

-2

1

VII

-2

o

0 0 0 0 0

0 0 -1 -2 .-1

0 0 0 0 0

.i. %
io

0,

0

0

0

0

0

0

0

0

0

CS 2 1 1 0

0 0 0 0 ' 0

0 0 0 2 0

' 0 0 0 -0 0

0 0 0 0 0

0 0 0 0 0

0 0 0 0

0 0 0

0 0 0

0 0 0

0

0 0

VIII Tx X xr

-2 0 0

XII

0

1 o o 0 0

0 0 0 0 0

-2 0 0 0 0

0 1 1 0 0

0 2 0 0 0

O 2 2 0 o

1 o o o o

o -2 0 -2 o

o o o o o

0 0

0 0

0 2 3

0 2 2

0 2 0

0 2 2 0 0

0 3. 2 '0 0
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Item

Nomination I

127. 0

128. sib

129. 0

130. 0

131. 0

132. 0

133. 0

134. 0

135. 0

136. 0

137. 0

138. 0

139. -2

140. 1

10

0

o

0

0

0

0

0

0

0

0

0 .

4, o

0

0

0

o 00 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 -1

0 1

1

V

0,

o

V/

..2

o

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

VII VIII

'S -1

0 o

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

0 0

o o 0 o

0 -2
-1 0

,

0 -1 -1 -1

IX

o

o

X

o

o

XI

o

1

XII

o

o

0 0 2 0

0 0 2 0

0 0 2 0

0 0 2 0

0 2 0

2 0

0 0 3

0 0 2

0 0 0 3

0 0 0 0

0 0 0 0

0 0 0 0

14



APPENDIX G

HOPE Follow-Up Study Direct Child Interview

THE DIRECT CHILD INTERVIEW

The Direct Child Interview is a short questionnaire that is administered

to the child in an intervieW setting and was developed initially for u4e with

\children in the HOPE Follow-Up Study. A similar questionnaire, the Diroct

Parent Interview, with many of the same variables was adMinistered to the'

parents in the Study. Therefore, the process for developing the Direct Child

Interview was to: (1) review the Direct Parent Interview to identify which'

variables were appropriate to also include in the Direct Child Interview;

(2) locate and review the existing instruments that dealt with the identified

variables to determine appropriate content, and select specific questions or

sections from the existing questionnaires: (3) develop new questions when

existing questions seemed inappropriate or non-existent; (4) develop the

initial version of the Direct Child Interview:T(5) sdbmit instrument tc rigorous

review by in-house experts (in content and field oPeration); (6) pilot test

instrument with a small'group of children of the appropriate age group by

an experienced field interviewer; and, (7) make changes, additions and deletions

based upon findings from sample interviews.

'Upon completion of interviews wpoh OPE Follo*-Up subjects, analyses of

findings will be.performed and reported as well as correlation of findings

with other instruments used in the study.

Procedures for using the instrpment.will be written, including suggested

usages. The instrument or sections of it can Chen be used in the in-depth

model parenting research project.
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"Guess What"--shows parents how to promote the
mental development of preschool and elementary-
age ehildren through 'informal experiences 'which
arise at laome.

Printed suppOrt materials may be used for studylnd
to promote parent discussion of the video presenta-
tions. The shows are available for loan to educational
and service groups, and may be dubbed for non-profit
educlional purposes.

AEL Visits Mister RogersParents' Guide

fficludes in a single volume brief 'descriptions of each
show for the entire 92-week series, together with
information'on how each show relates to AEL's 59
developmental competencies. Instructions guide the
user in selecting activities from the Day Care and
Home Learning Activities Plans (Educational COm-
rnunications, Inc.) so that they will' correspond to
children's actual experience of viewing the Neighbor-
hood broadcast. Used in this manner, the materialS
enable parents to extend their children's development
through television viewing plus correlated learning
activities.

- Single copy $5.00

"The Early Childhood Curriculum: An Empirically
Based Curriculum"

A series of eight volumes which ex4mines and illus-
trates a neW'foundational approach to creating empir-
ically based curriculum. The series treats, as .exam-
ples of the approach, the several research studies
leading up to and including the development of the
"Aids to Early Learning." The individual volumes
focus on the particular foundational questions for
which curriculum developers can seek empirical
answers. Portions of the series are available and
others are in preparation. For further information on
the series, write AEL.

Division of Childhood and Parenting
Appalachia Educational Laboratory, Inc.
Post Office Box 1348
Charleston, West Virginia 25325

143
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AIDS TO EARLY LEARNING IN ERIC

Tha following ERIC documents may be ordered in
microfiche or paper (hard) copy Irom:

Document Reproduction Service
P. 0. Box 190
Arlington, Virginia 22210
(703) 841-1212

A Competency Base for Cyrriculum Development in
Preschool Education

A four-volume 'set, currently available through ERIC,
describes phase one of a study that ultimately identi-
fied 59 developmental competencies which the typi-
cal child attains by six years of age. The list of skills
was compiled and validated tiling a literature search
is well as panels of national and Appalachian child
development experts and a panel of Appalachian
parents. For each of the 32 competencies studied
in phase one, specific performance statements and
criterion statements are presented in Volume IV.
ERIC numbers assigned to these volumes are:

ED 104 057
ED 104 058

ED 104 059

ED 104 060

Volume I: Central Document
Volume Responses of a Na-
tional Panel of Child Develop-
ment Scholars

Volume III: Responses of a Na-
tional Panel And an Appala-
chian Panel of Child Develop-
ment Scholars

Volume IV: Preschool Curricu-
lum (First Draft)

The foregoing work appears in revised and expanded
form for all 59 cornpetehcies in the series, "The
Early Childhood Curriculum: An Empirically Based
Curriculum," described later.

The Home-Oriented Preschool Education (HOPE)
Manuals

This early series of AEL products remains popular
with persons needing information on how to set up
and operate HOPE-type programs. Copies may be
ordered only through ERIC, using the following
citations:

ED 072 843 HOPE:.
Progtam Overview and Requirements

ED 082 844 HOPE:
Field Director's Manual

ED 082 845 HOPE:
Hrsdbook for Mobile Classroom Teachers
and Aides

ED 082 846 HOPE:
Horne Visitor's Handbook

ED 082 847 HOPE:
Personnel Training Guide

ED 082 848 HOPE:
Curriculum Planning Guide

ED 082 849 HOPE:
Materials Preparation Guide

The newer "Aids to Early Learning," as described
later in this brochure, now make the HOPE approacp
widely available through standard publisher outlets.

HOPE Research and Technical Reports

Other HOPE reports are grouped below by topic.
ER IC documents about each topic may ba located by
using the reference numbers listed under that topical
heading.

Development and Evaluation of HOPE (1988-74).
ED 027 071, ED 028 653, ED 038 181, ED 041 626;
ED 052 832 through ED 052 842, ED 062 108
through ED 062 024, ED 062 992.

HOPE Dissemination and Product Development
-e" Studies (1973-77). ED 080 608, ED 093 352 through

ED 093 358, ED 089 391, ED 152 418.

Appalachian Demographic Studies (1968-74). ED
052 832, ED 062 049, ED 093 352, ED 127 022
through ED 127 028.

Visual Materials and Television Research (1972-77).
ED 093 353 throu9h ED 093 357, ED 112 605,
ED 132 972,through ED 132 974, ED 136 788.

AIDS TO EARLY LEARNING FROM PUBLISHERS

The following materials are available only from the
indicated publishers.

Home Visitor's Kit

A multi-media package that can be used by any type



of local program to train and equip paraprofessionals
who deliver early childhood developmental services
to the home. Includes carefully designed learning
experiences to meet .specific ublectives that cover.*
variety of essential paraprofessional skills and orienta-
tions, such as: self-awareness, child growth and
development, teaching and learning; finding and pre-
paring materials, child health and safety, and how to
work sensitively with others. The Kit was tested and
refined under typice1 and varied field conditions.

Printed portions ot the Kit areeavailable from
Human Sciences Press, 72 Fifth, Av Ilnue, New York
10011. These portions are:

Horne Visitor's Notebook 292 pp. $14.95
1SBN/Order No. 352.9

Parent's Notebook 76. pp. $ 3.95
Order No 362 6

Horne Visitor's Resource 240 pp. $ 5.95
Materials

Order No, 363-4

All three/Order No. 364.2 $19.95
Bulk discounts are available

Filmstripcassette portions of the Kit, that are used
during paraprofessional training, are described later
under materials available through AEL.

All of the following Aids to Early Learning materials
are available through Educational Communications,
Inc., 9240 S.W. 124 Street, Miami, Florida 33176.
Prioe information appears following this listing of ma-
terials.

Day Care and Home Learning Activities Plans

Designed for use by early childhood paraprofessionals
and, with their assistance, for use, by parents,.these
Plans are suited to both day care and home-based
settings. This three-volume Plans' set is divided fur-
ther into 59 developmental competency areas. The
set provides over 1,000 astjvities, with each activity
relating to a particular coApetency area. Separate in-
structional Manuals guide day care workers and home
workers in providing age appropriate experiences for
normal, delayed, and specifically handicapped three-
through five-year-olds. "Parent Corners" alert pa-
rents to ways of observing and understanding their

shildren's progress and needs. The Plans were evalu-
ated in day care and home-based settings serving
varied groups of children and families. Their use
supported adults in taking an individualized, de-

velopmantal approach to working with young chit-
dren. Participating children experiencedktubMntial
developmental progress. See also the description of
the Classroom Plant

Classroom Learning Activities Mans

This three-volume set of Plans is designed for use by
professional teachers in center-based preschool pro-
grams. The Plans are divided further into 59 develop-
mental competency areas. The set provides over 800
basic activities, with each activity relating to a partic-
ular competency area. Moreover, for most activities
one or more closely related alternatives are provided
for variety. When appropriate, the activity plan: each
suggests adaptations for children of developmental
ages three, four, and five years. The accompanying
Instructional Manual guides teachers in providing age-
appropriate experiences for normal, delayed, and
specifically handicapped children.

The Plans were evaluated in kindergartens, Heed
Starts, and other center-based programs serving a
variety of young children. The Classroom Plans were
tested in combination with the Day Care and Home
Plans in several programs. Use of the Classroom Plans
alone or in combination sdpported teachers in taking
an individualized, developmental approach to work-
ing with young children. Participating children ex-
perienced substantial, beyond-expected developmen-
tal progress.

Discussion Guides for Parent Groups

Two companion volume& Parent Coordinator Guide
and Parent Guide, desigried for use respectively, 1)
by-a professional who assists in organizing and ope-
rating parent groups and 2) by parents who partici-
pate in such groups. The emphasis of the set is on
practical, everyday involvement by parents in their
children's learning in all areas, including social-emo-
tional, physical, and cognitive-language.

Appraisal of Individual Development (AID) Scales

An experimental set of observationally-completed
scales which assess the preschool child's development
in AELfs' 69 developmental competency areas in
terms of 14 competency clusters. The AID Scales
thus correspond directly to' the competency base
used in the Day Ceri'and Home Learning Activities
Plans and the Classroom Learning Activities.Plans.
This match permits users to assyss directly the learn-
ing needs df the child as these relate to the curricu-
lum. In addition to the availability of the AID



Scales from the publisher, another edition is being
used by selected local programs through direct field
test arrangements with AE L.

"Aids io Early Learning" Technical Manual

This document discusses the design, development,
w'd ,4alefi.tion of all of the "Aids to Early Learning."
As such, it is Cie basic reference on these products.
Perywis whi, wish to ev,iluate the materials for adop
lion will find that the Technical Manual answers a

AIDS TO EARLY LEARNING FROM AEL

Audio-Visuals for Home V4por Training

These materials are used during training with various
instructional units of the Home Visitor's Kit (Human
Sciences Press). The following filmstrips are accom-
panied by audio cassette unless otherwise specified:

Rental Purhase

of their questions, The Technical Manual Making a Home Visit $ 5,50 $20.00
1% a part df an eight volume curriculum research and
cf: veloprncnt series, "The Early Childhood Curricu.

Communication: Working
with Others

$ 5.50 $20.00

It!W: An Empirically Based Curriculum." Home Safety Hazards (no
cassette)

$ 5.50 $15.00

1:dhirdual .cos for the foregoing materials from Overview of HOPE $ 6.50 $20.00
Ccrumunications, Inc., are as follows Complete Set of Audio. $15.00 $50.00

Visuals

C ;. Care and Home Learning Activities

Volume 1 Nysiccl and tocial
Develoilmeat

VrAtirie 2 and Emotional
Dcyclo;atient

VL,Iu.,,c 3 LanciuLq2 and Concep-
tual Dr veiopment

111.1,s1reets (144)
Dby Con: Instructicncl Manual.k
I fume Visitor's Instruction*Manual

Classroom Learning Activities Plans:

VcIume 1 Piresical and Social
Development

NIGIume 2 Personal and Emotional
Development

Volume 3 Language and Concep-
tual Development

'Classroom Instructional Manual

Parent Discussion Guides

Parent Coordinator Guide
Parent Guide

$25.00

$25.00

$26.00

$12.00
$10.00
$10.00

$25.00

$26.00

$25.00

$10.00

$ 4.00
S 2.50

Appraisal of Individual Development (AID) Scales

AID Scales User's Manual (with
scales)

AID Scales
"Aids to Early Learning" Technical

Manual

tr

$ 8.00

$ 6.00
$ 6.00
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Early Warning Signs Brochure

Developed by the consortium of State Departments
.uf Education in the Appalachian Region, this-bro-
chure lists possible early warning signs of handicap-
ping conditions of infants and preschool children in
the at eas of: seeing, talking, playing, thinking,
hearing, .and moving. A'v'ailable for $200,000 with
no organizational imprint; $25/1,000 with your or-
ganization's name, address and phone number printed
on the beck of the brochure.

Parenting Materials: An Evaluative Annotation of
Audio-Visuals for Effective Parenting

A catalog which evaluates 154 of the better audio-
visual materials relevant to parenting. Each entry is
fully described and information is supplied on its
distdbatbr.

Single catalog -----------------$5.00.

Video Materials on Effecting Parenting .

Three one-half hour shows for assisting parents in be-
coming More effective in helping their children de-
velop. The shows are:

"It's Never Too Late"--deals with the theme of disci-
pline through a variety of formats.

"Mixed Emotions"--explores the often confusing
world of emotions which children face, and ex-
plains %toys of furthering emotional divelopment.
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HOPE FOLLOW-UP STUDY DIRECT CHILD INTERVIEW

-
Hello, my name is,

. I am working for the
Appalachia Educational Laboratory in Charleston. I was here a few weeks agoand talked with your family because you were one of the children who was ina prschool progr.,.m called "Around the fend." Our records show you were inthe program before you entered school.

Our office is interested in finding out how you Are doipg-now -almost ten years after you were in OA program. You can help us learn moreabout how the preschool program has influenced you. We plail to visit other
children in your county for the same purpose. I'd like to tell you what wewill do if you agree to let me interview you.

If you let me interview you, 1 will ask you some questions about howIru are doing in school; about'some of the things that interest you; and someof your plans for the future. Then I will showou SOM3 pictures of a person
about your age and let you fell me a story about each picture. This is/not atest - we are just trying to gather information that will help us learic moreabout the influences of a preschool program. No one will see,your answers orstories except the people Who.work at our office. Your friends or teachers
will not learn about your answers although some of your frietds may be inter-
viewed too. You should try to answer as many of the questions as you caw;
:iewever, you do not have to answer any questions you wish not to answer.
The entire interview will take 30-45 minutes of our time. Do you have any
questions? Will you agree to let me interview you?

'Yes
No ,

It will help me if I can record some of your answers instead of trying
to write all of them. Is it okay if I record what we are saying?

Yes
No

Permission is granted to interview my child using the attached questionnaire.

AMEtklf - Revised Version, 3/19/79

(Parent or Guardian)

I 4 7
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(Acs/D)

PART I

I am going to begin our interview now. The first queetions are aboutschool and teachers and parents. I'd like for you to answer each ques-tion to the best of your ability and as completely as you can. If you'renot sure about how to answer a question, feel free to ask About it.

1, What were your grades on your last report card?

2. Were you satisfied or dissatisfied with the grades oh your lastreport card? Why?
a. (If dissatisfied) What grades would make you happy?b. (If satisfied) What is the lowest grade'you would be happy with?

1.

(Acad.
Att.)

(Min. St.)

(AcS/D) 4.

(Acadb Self-
Concept)

tAtt. toward 5.

school)
(Ac Part.) 6.

What about your parents? Were th4 satisfied or dissatisfied withthe grades on your last report card?
a. (If dissatisfied) What grades would make them happy?b. (If satisfied) What is the lowest grade they would be happy.with?

If I gave,you a spelling test, how do you think you would do? Do youthink you would do better than others your age, aboue the same asmoetkida your age, or not quite as well as othersyour age? Why?

What do you like best about school? Can you tell me why?

Most students your age have some homework. a. How much time do ypu
spend on homework each day? b. Does anyone help you? c. Who helpsyou? d. How do you feel about having homework?

7. How do you feel about your teacher(S)?.

(Ed. Values) 8. If you could, what would you like to change About school?
'

(Ed. Asp.)

(AcAV)

(AcEXP)

95. How far would you like to go in,school? WhY? (on student's form)

finish elementary school
finish junior high
some high school
finish high.school
some oollege
finish college

go beyond one; college degree, such, as lawmChOol, medical
school, or,Ph.D.
,attend military, technical, or trade school

-9b. Row far do you think you will go? Why? -(on student's form)

(A) finish elementary school
(h) finish junior high
(C) some high schcol
(6) finish.high school
(411) some college
(f) finish College
(g) go beyond one college degree, such as law school, medical

achool, or Ph.D.
. .

(h) attend military, technical, or trade school.
A

1.

I
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9c. (If e, f, g, h on 9a. or 9,b.) Is your family making any
financial plans for you to attend more school after high school?
Tor example, aro they saving money,,buying bonds or planning' in
some ways for your ducation beyond high.school?

9d. Who in your family has had the greatest influnce on your education
or ducational plans? 'How has this come about?

((in. St.) 10. What is the least amount of education you feel you must have? Why?(EI. Asp.) (on student's form)
(a) finish elementary school
(b) finish junior high
(c) sone high school

A (d) finish high school
(e) some college

finislecollege
(g) more than one college degree, as a M.S. or Ph.D.
(h) attend military, technical, or trade school

(Att. Exp.) 11. What kind of work woul4 you like to do when you finii% school?(Min. pt.) (Or grow up?) Why?

a. What kind of job would you not like to do? Why?
b. What dp you think you will do?

12. In ten years, you will be Aare old. What do you thinklou
will be doing then? What kind of work do you think you will lig
doing?

(rut. Plans) 13. Do you think you will be married some day? How old do you think
you will be?

(Own Par. 14.' Do you think you'll have children? How many?
Asp.)

(If yes) What kind of mother (father).do you think you'll be? Why?

(Close. to 15. When you need help or advice, what do you do? Do you ever ask your.oth.) parent* to heap? Can you give an example?
111

16. What are some of the things you lilte to.do with your mother? Yourfather? Why?

17. What are some things your family does together?

14. What things would you rather do with your friends than with your
family?

19. Other than what adults do you spend some time with?

(If no answer, ask about teacher, others.)

Relatives -.Who?
Neighbors,
Parents of your friends

What do you like to do with them?
gt
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(Att. toward 20. How do you feel when you ate ieminded that it is time to go to bed? Why?authority -
Teachers, 21. How do you feel when you meet a new adult who will be in charge of aParents, group to which you belong?
Other.'
Adults, 22. How do,you feel when the teacher calls) on you to do something, such
Self) as answer a question?

(Att. -
adults)

(Att. -

Adults)

(Att. -
Parents)

(Att. -
Auth.)

23. What do you do when adults are talking and you want to say something?

Interrupt
Wait patiently
Go on your way because theAdults may not wish to be
interrupted

24. What are the main rules that your family ex,oects you to obey? What
happens if youdnrget them or if you disobey? Why?

25. When was the last time that your Mom or Dad punished or disciplined
you? What did they do? How did you feel about it?

26. Suppose you threw a snowball or broke some other rule at school.
Would you be less likely to break the rule again if you were dis-
ciplined or punished by: (on student's form).

Youi' mother

Your father
Either parents about the same
The rchool principal'
Others. Who?

Why?

(Att. 27. Do youthink your parents aro
;Auth. -

Parents) too strict
about right
too easy

in the rules they m;ke for you?
1,

(Peer Rel.) 28. Let's imagine some children in ?our neighborhood are choosing up
teams to play a game. Do you think you would be? Why?

(1) One of the first selected
(2) Near the middfe of the team chosen
(3) one of the last chosen for the team

(Peer Rel.) 29. Suppose you tore the seat of your pants at school.. Do you think your
(8.1f. Con.) classmates would:

(1) , Laugh at you
(2)- Sympathize with you
(3)

.

Ignore you
(4),. Notice the problem but go on about their business

150
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(Peer Rel) 30.

(Self. Con.)

(Outside
Int.)
(Peer Rol.)

(Outside
Int.)

(Par. Inst.)

(Outside
Int.)

.(Peer Rol.)

(Peer Rel.)

(Sex Role

Beth.)

(Role Adopt.)

Suppose you and your friend were to try out for a school team- and
your friend made the team and you did not. How would you feel? WhY?

31., When you are with your friends (not at school but after school or
on the weekends), what do you like to do most with these friends?

32. How often do you go to church?

(a) Once a week'
(b) Agout once a month
(c) ' Thout twice a year
(d) Not at all

If answer is (a), (b), or (c), do you go with:

(a)

(o)

Parents
Friends
Alone

(d) Others Who?

33. What do you doin your spare time? (If TV) What shows do you like?
.(If sports) What sports do you like? Do you watch or participate?
(If reading) What do you like to read about?

34. Do you associate with a particular group? For .:.xample, do you spend
your free timett school or after school with friends who have a
certain interest? (If yes) What are the interestsyou share? Do
you spend most of your time with a certain group or do you have a
variety of friends? OY do you prefer to spend your time alone?

35. You are (or soon may be) old enough to be dating. How old do you
think you should be when you begin dating? What ia the age of
a person you would date - should he/she be older than you, younger,
or about the same...age? (If older or younger), How much?

.36.
Who in your family should do the housework? Why? (on student's form)

(a) Mother only
(b) Father. only
(c) Mother and Father .

(d) All family members help
(0) Others. If so, Who

37' WHo in your family should take care of the children? Why? (pn student's forb)

Mother only
Father only
Mother and Father
All family members help

(e) Others. If so, who
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(Box Role
Att.)

(Locus of
Cont.)

e4k

Part II

1. In a few years, you might have a home and children of your own to
care for. Lot's look at this list of tasks that usually have to be
dons in most homes. Chock the ones that you think you will do, the
ones your wife (husband) will do and the ones that you will share.

Job outside home
?ix meals
Take carp of baby
Drive an automobile
Pay the bills
Borrow money Tor ma)or

item.
Sheol) for groceries
Plan a vacation
Take care of mechanical

difficulties on car

Choose the sentence bel

You will do Mabwill do Both will do

that is more often true:

'2. (a) Most of the time te chers are fair to students.
(b) Teachers will oted change a student'S grade just because of

little things that happen.

3. (a) Most of the time, I have found that what is going to happen will
happen.

(b) I apdSys try to plan ahead--I don't depend on luck:

4, (a) Any student can help change what happens in school.
(b) Hy school is run by a few kids; there is not much I can do

about it.



PART III

I have a few sentences khat I would like for liou to road with me. As
we read each one, tell me the word that tells how often you think you
are that way; either ;away!, most ot_1111_time, about half_the ti2Me

(Self. ('on.)

1.

2.

hardly ever, or never.

Always

_Always

THINK

Have p lot of friends.

Am not as smart as other
kids in school.

3. Am happy with myself. Always

4. Am doing a dood job
in school.

Always

5. Am scared to take Always
chances.

6. Am a good worker at Always
school and home.

7. . Am angry with myself. Always

8. Am not the way I would Always
like to be.

9. Am sure of myself. Always

Part IV

0 9

Most of About Half Hardly Never
Time the Time Ever

Most About Half Hardly Never
the T the Time Ever

Mos of About Half Hardly Never
the Time the Time Ever

Most of About Half Hardly Never
the Time the Time Ever

Most of About Half Hardly Never
the Time the Time Ever

Most of About Half HardlyAeNever
the Time the Time Ever

Most of About Half Hardly Never
the Time the Time Ever

Most of About Half Hardly Never
the Time the Time Ever

Most of About Half Hardly Never
the Time the Time Ever

(Fact recall) As you know, our recordsshow you were one of the students who participated
in the preschool program called "Around the Bend." The program had three
parts a TV program, a lady who visited homes each week and a van with a
teacher. I am nct sure how many of these things you did. Can you tell
re how many of these things you did?

(If TV is mentioned) What do you reme about the telovision.program?

(If home visitor is mentioned) What do you remember about tha'holee
visit?

(If class or mobile van is mentioned) Can you remember what you did
when you went to the class?

Is there anything else you.would liie to tell me about?.

Now I would like to show you the pictures that I mentioned earlier.
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APPENDIX H

TASK FORCE ADVISORY COMMITTEE

Composition and Nature of Involvement
.

The Division of Childhood and Parenting has relied upon an advisory

group or Task Force of experts from the Region since the inception of the

Division. In the past, the advisory group hawbeen composed primarily of

leaders in the areas of early childhood or elementary education from the

State Departments of Education in the states served by AEL. These are

people who are knowledgeable and interested in early childhood in the

Region. .They are in a position to be most influehtial in implementing

AEL's regional purposes. These people are aware of the activities in their

states that involve children and parents and are familiar with exemplary

programs throughout their states.

Since this small group of people has been familiar with and involved

in the Division's activities over several years and are in positions of

responsibility in their states, they serVe as a core group for an expanded

Task Force Advisory Group for the Regional Parenting Surveys. This

provides continuity to the group and maintains the Division's linkages with

the various State Departments, of Education. To create at the same time a

more diverse interdisciplinary group, appointments to the Task Force were

made from volunteer programs, family services groups, child development

programs, mental health, special education and state-wide parenting

volunteer programs.

The following strategy was used to selpct additional new Members:

(1) Division staff, using NM Project Officer guidelines, identified the

areas of expertise needed for the Task Force. (2) The AEL Associate

Director of Research and EValuation, who is very familiar with the

strengths of each member state, met with Division staff and helped

;"'
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identify strengths for okch state. This resulted in the assignment of a

special area of expertise for the new Task,Force member from each state.

(3) The Associate Director contacted the AEL Executive Board Member from

eaciNtate, indicating the expertise needed from that state and asked the

Board member to nominate a person for membership. The nominee was then

contacted by Division staff and informed of the.responsibility and

obligations involved. Agency awareness and consent for this assignment was

secured for each new member. All persons nominated accepted the assignment.

The enlarged Task Force now consists of fifteen members and three

alternates. All seven of the regional states are represented. The members

encompass a variety of disciplines,levels, and perspectives related to the

field of parenting. (See Attachment A.) Some of the members represent the

state administrative level relative td parenting; two are concerned with

the special child and his/her family; one represents the mental health and

legal aspects of parenting; two share the perspective of the local program

director and another has the perspective of a volunteer and a parent

program participant.

The entire group will be involved in the Parenting Research Program on

an on-going basis following the current Regional Parenting Surveys. The

first major orient,;ttion and work session for the Titsk Force will be held on

October 22-23, 1978, and all members or their alternate have indicated that

they will attend.

This initial meeting will establish goals for the Task Force, orient

the members to their responsibilities and provide group work sessions

-whereby the members can provide direct input to the Division staff.

At this meeting, it is anticipated that the Task Force members, in

conjunction With Division staff, will establish a working definition of

0
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parenting, thereby defining the parameters of the project. They-will also

develop criteria for 'screening exemplary programs so Chat identification of

such programs can begin. The group will be encouraged to examine the idea

of interdisciplinary approaches to providing parenting services and to

begin a sharing of creative ideas, while becoming more fully aware of the

possibilities involved in such an approach. A long-range goal for the

Task Force members will be to initiate or further interaction with other

disciplines in their respective states. Accomplishment of this goal will

require their establishing an interdisciplinary approach to parenting;

sharing information across disciplines; and cooperating in looking

at duplication of and gaps in services.

It is expected that the Task Force will be actively involved in the

Regional Surveys Project work. This includes defining what is important in

theit states for planning and operating programs. The members will be asked

to assist in carrying out the Surveys by making key contacts with othir

agencies in their state or region. Collaborative efforts of the Task ForCe

and Divisional staff will be crucial to the design and distribution of the

Survey instruments. The Task Force members will also be important in the

design of the overall Surveys in terms of establishing sampling procedures,.

and by assisting with program identification.

Finally, the Task. Force will react to the HOPE Follow-Up research-that

is currently being conducted by the Division and share this information with

others in the st-aven-state.region.

This initial involvement of the Task Force is crucial to the success

of the Surveys. The groUp will be involved in the initial planning work

at the October meeting, and will be contacteAon an individual basis by

letter and by phone regarding the instrument construction and the selection
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of programs. At approximately six-month intervals, the entire group..will

meet to rev,iew the on-going work and to,provide additional creative

direction and advie related to planned activities.


