
RD 182 296

AUTHOR
TITLE

INSTITUTION*

DOCUMENT RESUME.

S* 015 566

Butman, dean V.: Lohman, John E.
Guidelines for Developing Tailored Professional
Deteopment Zicercises for Linking Agents. A ,

Co aborative Effort with the Northwest Reading
Consortium.
Northwest Regional Educational Lab*, Portland,A
Oreg.
National Inst. of Education (DHEW), Washington, D.C.
Dissemination and Resources Group.
Jul 78 lo

400-76-0046
88p. 4.

Regional Exchange, Northwest Regional Edacational
Laboratory, 710 S.W. 'Second tvenue, Portland, DR
97204 (Cost of reproduction)

HF01 Plus Postage. PC Not Avaiiable from EDgS.
Change Agents: Cooperative Planning: Educational
Strategies, *Information Dissemination:" *Progessional
Training: *Training Techniques

IDENTIFIERS Linking and Development Utilizaticlk
Program

SPONS AGENCY

PUB DATE
CONTRACT
NOTE
AVAILABLE TRIM.

EDRS PRICE .

.DESCRIPTURS

41.

ABSTRACT
The results of a year-long involvement in providing

-tailored prOfesSional development experiences for linking agents in
the Northwest 'Wading Consortium is presented. This report is divided,
.into five sections.,A brief descriptionl of the collaboration between
the Consortium and the Northwest Regiofial Education Laboritory is
presented in the fir6t_section. Section two contains a discussion on
the perspebtive of the Laboratory,on the concepts of dissemination,
change, and the role of the linking agent-. The third section focuses
on.the Laboratory's perspective on training linkingLagents.
Guidelines for tailoring materials for training linking agents ace
set forth in the fourth section. A comprehenspre summary of the
collabotative,experience is offered in the fitlal section. (LH)

0
716

.1"

*****************************************;******************************
* Reproductions-supplied by !DRS are the best that can be made *

* from the original document. *



43 -
ON,

Ci
CC)

a

.

Guidelines for Developing
Tailored Professional
Deitelopment Experiences
for linking Agents
A Collaborative Effort with the
Northwest Reading Consortium

by
Jean W. Outman, Ph.D.
john E. Lohman, Ph.D.

Revised
July 1978

U 4 'DEPARTMENT OF HEALTH.
EDUCATION WELFRE
NATIONAL INSTITUTE OF

EDUCIITION
a.

THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTL Y AS RECEIVED F RDA.
THE PERSON OR ORGANIZATTON
ATIP4G IT POINTS OF 14IEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENT OFF ICIAL NATIONAL INSTITUT.E OF g

EDUCATION POSITION OR POL icy

7

1011

'41

"PERMISSION TO REPRODUCE THIS
MATERIAL: IN IIIICROFIONE ONLY
HAS BEEN GRANTED BY

TO THE EDUCATIONAV RESOUBCES
INFORMATION CENTER (ERIC)."

Dissemination Program

Northwest Regional Edil cational Laboratory
710 S:W., Second Nvenue -
Portlacid, Oregon 97204



4.

&1/4

4,4

4

Revised 4u1y 1978
ti

The work contained herein was perforded pursuant to contract 400-76-:0046
with the Dissemination and Resources Group of the National Indtitote of

Education. It does not, however, necessarily reflect the views of that

agency.

Northwest Regional Educational Laboratory
710 S.W. Second Avenue
Portland, Oregon 97204



L.

CONTENTS

OVERVIEW

Page

1

SECTION 1: Background: The Northwest Reading Consortium,Project 3

SECTION 2: .Background Perspective on Dissemination, Change and 7

Linkage

SECTION 3: Background gersTective on Linker Xraining 17

SECTION 4: Tailoring Trainink Materials for Linkers
411

33,

SECTION 5: 4ummary of Guidelines 51

APPENDICES /

Appendix A: Disseminati6n Definition 57

Appendix B: Skills List for Linkers 59

Appendix t: Examples of Notes' %
67

Apgendix D: Critical Events of Project 69.

Appendix E: Collection of Design dutlines and 71
Materials Lists

a

,

-
4,1

'



OVERVIEW

This report is one Of the deliverable; to NIE 1:;y the DisseMinati:on

Training staff-who

Reading Consortium.

provide training and consultation to(the Northwest

(See Dissemination Training Project, RAMP,.

April 1977 as midified, Activity One.)

The purpose of this report is to share the results of our

experiences over the past year in providing tailored professional-

development experientes for linkers, specifically, some guidelines

for tailoring training materials.- Audiences for the reeore,might

include those id linking roles, those providing professiohal develop
.

ient or training experiences for linkers, managers of linker projects

such as RDUC's and state capacity building efforts, those concerned

with developing linkage networks and the National Institute of

Education which funded this effort.

The report is divided into five sections and.several appendices.

Section 1 provides a brief description of the Norhtwest Reading

Consortium and our relationship to it. Section 2 pre;ents our

perspective on dissemination, change and linkage. se ction 3 focuse'sS

on our linker training perspective. In Section 4 we give some

guidelines for tailoring materials for linkers. Section 5 is a

summary.

In the fourth section (guidelines for tailoring) we will focus on

issues in designing relatively structured events in which persons in
ltd

linkage roles are brought together (with or without persons in other

Xinds of roles being present) and provided wish a set of experiences
An.e.

wiiich support the development, concentualizationf, sharing and

expansion of linkage practices. We do,not intend to imply filet such

(
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events are "all there is" to linker training or professional

development, nor that they are the most important or effective

of all possible mechanisms. Instead, our task here will bt to

describe what we have learned about designing and conducting

such events using tailoredmaterials.

.1
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SECTION 1
BACKGROUND: THE NORTHWEST READING CONSORTIUM 140JECT

The Northwest Reading-Consortium (NRC) is a four-seate effort .

"To improve reading instruction in local education agencies ihrough
.

increased knowredge and use of research and derelopment outComes."

-The project makes lise of Righe to Read planning and.assessment

procedurek together with materials and strategies emerging from

research and development efforts., to bring about reading program

improvements in each of the (initially 32) participating schools'.

As one of seven NIE-funded Re9eatch and Development Utiaizalion

projects in the nation, tlie NRC employs "linktrs"--one persbniin

each of tri4 four states--whb work with local school districts, usually

at the building level. These linkers provide the services necessary

to "link" problem solving eff8rts at the local level to resourced

beyond the district. In this project the linkers are ieadihg

specialigts hired by.the project and housed in intermediate agencies

or their equivalent. As initially.conceived. key linking. functions

included';erving as a resource for needs-assessment, retrieval of R&D

outcomes, facilitating the problem solving/decision making process, and

facilitating the implementation and utitication of selected R&D

outcomes and products. In addition, linkers are asked to furnisha

information which project management will "feed forward" to

regional and national agedcies. This information includes: (1) assess-

ments of the utility of the(.ocally slected R&D outtomes and (2) locally

perceiv ivi needs whichva national or reg ional R&D agenda might address.

Finally, linkers are asked to' contribut.e to the documentation and
#

evaluation of the project, Thus linteers are expected nOt only to

provide or retrieve expert knowledge which will support reading
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I.

program ipprovement and to facilitate'and occasionally direct portions

bf a systematic brgantzational change dfort, 12ut also to collect and

synthesize data about.what the project is doing, to whom (including

their own rofes, *hen'Ad.to what'effect.

Linkers, thus, must sipultaneously operate, from three very

different perspectiyA: '

. . ,

. .

.

0 a) a contenvfocused-,curriculum development perspective
. : .

.
.

. b) a.process focused planned ch ge,.organizational development
perspective 4

A4 4

c) an enema observei-evaluator.perspect

theTi ssemilation Training Program at NWRBL were provided

funds by NIE to carry out "tailored consultation and traihing" to the

NRC linkers. Training had tiot.been a part of the or1g4ma1 project,

and-there were no funds w ithin the project to support it. However, as

the pcoject 4tself has evolved and our own relationship to it becone

4 ) h
c011aboratively integfated into bothsits operational and conceptlial

1

structure, additional funds for training have been allocated by the

project tArough its subcontract with NWREL.

(The primary mission of this subcontract has been to establish

and maintainia'kpowledge base and to provide technical assistance to

r questing school districts in the preject. See Figure 1.)

t

.
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Subcontract

Collaborative
Relationship

10 DIACRAM.OF RELATIONVIIP AMONG CONTRACTS

I

Northwest Reading' Consortium
(LoCked at Washington State
Superintendent of Public
Instruction)

Purpose:
Improve Reading Instruction

41.

Dissemination Training Project

(Located at NWREL)

Purpose: Provide TailoTed
tinker Training
.to NRC

Alaska

Linker

..

Washtngton

Linker

Support Services,
Subcontract"

(Located at NWRELL

Purpose:
Provide Knowledge.Kase of
R&D4Outcomes in geading
and Telpnicol Assistance

Idaho

Linker

1:1*

- Figure 1
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SECTION 2
RACKCROUNI PERSPECTA ON DISSEAINATION, CHANGE AND LIPKAGE

In this section we shall discuss some of the coAnections among

three key concepts: dissemination, change and linkage. In particular,
.

we shall discuss our belief that, if the intended outcome of dissemi-

nation is the utilization of what is disseminated, then dissemination

inevitably involves-change, The role apeassociated skills of a /-

linker as part of one operati9nar model of the dissemination/knowledge

utililation change process will be discussed.

Dissemination and Change

Dissemination in education consists of sets of. processes requiring

' the transformation and iitlization of knowledge across boundaries of
a

loosely coupled, socio-political systems for the purpose of creating

and supporting educational impiovement.
1

We believe that the,ultimatv intended.outcome of any disemination

effort is to bring about educational improvement through the spread and

utilization of new knowledge. Ili this context, the utilization of new

knowlddge is broadly defined to include conceptual understandings,

materials and products, values and attitudes, behavioral skills, role

relations hips, and organizational structures whose utility has-been demon-

*
strated.through some process of systematic ih.q41ry. In local schoolldistricts,

intermediate sgenties ahd state departmentSrof education, utilization

of new knowledge implies some chanc,e in the individual or group. The

nature.and amount of change may be relatively mdnor, such as learning- a

new set of "facts:' which alter a conclusion previously held. Often,

*however, the change is more complex, as when ut'ilizing knowledge

abdut employing teaching aides as part of indifidualifing children's'

reading programs, for example. In'such a situation new role rela'tion-

1This definition_has evolved out of the conceptual'efforts of the
Dissemination Program at WREL. (See Appendix A)

7 11
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ships haye Co'be developed;.new-skills have to.be learned by_principal,
. . .

- ..II. . . ..

teacher, dide'and student; and in some cases'the teacher's concept of
e

elf as teacher will need to be modified.; tlence, we believe thaI
e.,

dissemiaation effort must take Into account what research tells ns

about kn9w,ledge utilization and chaage.

A retent summary.6f findingv across.five 'studies Of'diss'enanatieli
0

efforts-
2

supports this knowledge utilizatiori/change perspectNe and

coricludts that:
. .

.

Information alone will not likely effect yuch change-oriented-
A

utilization

Simply getting information.and resources out in4o the hands of

school prOfesSionals-- whether through EXIC, marketing Or federally

funded efforts-I:does not appear to result in much lasting change,

( -

I.

.
unless accompanied by a facili:tator,' lifter or other change agent. The .

. ,
0e

...

sLimmary, also states that:

Some in-person intervention is needet, along with good

materials.
4

eassical "marketing" and "RDDU" disseminat1on models appear

unsupported

%

A. "social process" disseminatioQichange mode appears to bl

supported
0

.

We take results of these studies as strong support for the idea that

some type of linkage model of disseminatipla As necessaty.
0

From our own work.in providing tailored training and, consultation- tó

the NRC linkers, it appears that Ihe R&D'utilization projects ostabli:shed
4

by NIE could contribute substantiarly to our,knowledge about linkage-
*,

based dissemination efforts. Again filen the Emrick and. Peterson

synthesis, it appedrs that linkers tunctionipg within such a rodel need

to engage in at least four,essential processes: (l),provide personal

2
Emrick and Peterson, A Synthesis of Findine,s Across Five Recent Studies

of Educational Dissemination and Thenge, November 1977: '

S.
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. tively with the ineerpersonarand organizational processes,at the
.

.

.

. N.'be A .

building and disp.ict levels Kand; .by:implIcation, with codflic t and ,

. ., ._
.

p.
contact, encouragement and'support during all phases of,hthe prOcess;

. . .-,.
. .

,

(2) assist with t4e.boundary croSsing problems of kpowledge utilization,
i . 7,-- . , .

such as,locating, transforming, reinterpreting, and aelafting materials
,. .

'
. . . . .

. ^and ideas 'to c9nditionst the local ite; (3) be able to aeal effec- .
. . .

'
resistance to change); and (4):he1 p' provide an irentive or rewaid

Structure.for knowledge utilization efforts.
.

Fidhlly, in this'introductorystatement on.dissAination we take

the restiats from the Emrick and Peterson synthesis to support the

410.
fi .

contention that effective models of dissemination mist be groull4pd.in,
,

4
, /

an adequate understanding of the social processes and conditions under
g 1

which social systems like local school districts utilize knowledge to

improve current practice and change.

These understandings must embody two perspectives: those of-

dissemina;ing agencies and those of local school systems. Therefor),

we have argued above that disseminating agencfes and their agents

., (linked) must employ dissemination strategies which take into account

the socio-orianizational dynamics of schoolti. At the same time, from

a local school system perspective, the activities of the linker need

to be seen as assisting th chodl to develop and maintain a capacity

to accommodate and to adapt more effectively to ckange.
-0

Thus, there are moral, political and rational grounds for supporting
"Ps..

a definftion of disseminat ion as thl,se processes which 1.ad ultimately

tO:the utilizationof.knOwledge, i,e., its implementation and

assimilation into the ongoing.functioding.of the educational system.

I.

,
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The Linker Role dna Implications for Linker Skills.

-

In this pecfion we shall discuss some of the key characteristics-
I.

of the linker role as it fs,emerging in th,...Noxthwest.Reading Consortium

Projeetlind, based.on this discussion, offer some guidelines'for

achieving linker training goals.

aharaeteristics of the Liner Role

A linker in this project is an agent externS1. to a local school

district. All four linkers are housed in intermediate education agencies

or comparable regional centers.

A linker enters,into a relatively long-term relationship with a

school district, with major effort commonly at the building level, for

the purpose.of strengthening or improving-the reading program. The

p'roject recognizes that knowledge utilization-for program improvement in

, .

schools must be seen as a long-term change process based upon a mutual

commitment of district and projjct (linker) to common goals.

A linker is a change facilitating agent.. Consequently, It has, been

critical that the linker operate from dome clearly defined, prcess
#

oriented model of-educational change. Beginning-with the problem

3
solving/knowledge utilizdtion process underlying the Right to Read model,

the project has developed a set of milestones keyed to significant

achievements in the process to document the linker's and the district's

efforts.

A ,linker has access to five significant support functions provided

by the project. One is management support,

coordination legitimation,and problem solving

including budgeting,

. A second is a knowledge base

3Each of the states involved in the NorthwesteReading Consortium has a
similar planning model for its Right tg Read program. The Washington
document is used in4Appendix B.

1 10-
14



of validated reading' programs and technical asSistance in their implementation.'

A third is!tiaining support, includin"g formal training session and

I.

1.AP

.
individu4ized consultation. A fourthis.peer support,'incfuding.

, .

. ). .

. . _

mutual sharing, .preiblet solving and emo;ional,support. The fifth
r,

component is evaluation suppgrtp/, including asSistanee %iith docume4ation
. .

and forMative 1evd1 feedback. :

A linker has available for eadh district modest dollar resources

which can be used for start-Up implementation costs or to cover

teacher release time for planning or for staff development. Initially,

a hiring requirement' for linkers was thatjthey have'expertise in'reading

_and curriculum improvement. At this'point in the project's development

the importance of content expertise as an entry requlrement f the

oo

role is being questioned. The need for content tcnowledge is not at

'issue, but several linkers have stated that a more generalist

orientafton to the role, with an emPhasis on change skills and interper-

sonal relationships, is preferable as an entry ?equ±rement.

Northwest Rehing ConSortium project has certain structures

which help define, guide or constrain the linker role. First, linkers'

have positions at the boundary of at least three distinctly different

type educational organizations which have only loosely overlapping'

/goals. As full time staff of NRC (itself located within a state

department of education), they assume responSibility for fulfilling

the, multiple functions this project has defined for the linker role.

In addition, the linkers operate from an intermediate agency (or its.

equivalent), where they work with a project budget and use st'aff through

an NRC sub,contract with the intermediate agency. The intermediate

agencies are legally responsible for the linkers' work, and the

'-!51
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Linker is formally accountable ttl. the agency ddmillistration rather tDan

. tO i3reject management. Finally, each works with six or.ten buildings

within two lodal.sthdol districts on a'locally define-d reading instruc-
..

A tion prob4m

'Ws a result, linkers cartyt their tasks in an envirOnment Thich

may thvolve conflicting expectations, and they often experience multiple
. Ps\

loyalties ahd a degree of "apartniss" from colleagues. They may also be

temporary members of manY other groups., such as local task,forces,

district curriculum 'committees, higher education staffs', regiona / research
..- '

and development labs and centers, arid so forth, for such purposes as

retrieval, information sharing and training. 'Consequently, they are

likely to face conflicting expectations. If linkers can enter,
-4'

19

negotiate, contribute to, maintain and terNinate these multiple inter-
. .

personal relationships effectively, they will be able to create.one of=

the critical sets of conditions necessary for linkage to occur.

Second, linker will often act as intermediaries moving between
A

client systems and pToject resources or external resource systems such

as program developers, consultants and technical'assisters, higher

education, etc. Most client systems, at least initially, won't know

how to make use of the linker or the resource systems. Most resource

systems Won't.know how to relate to client systems through the new

linker role. Effective enactment of these unique boundary functions--

assistance with knowledge transformation, face-to-face communication,

reinfoftcement, and validation of the content of print and other

materials, and fonowup assfstance and implementation support--provide

a second critical aspect of linkage. A

j.
Third, one can anticipate some confusiOn about adequate problem

1 6
12
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definition at the locak level. Lnprovement of reading instruction '

requires not'only adequate conceptualization of the curricular and

instructional.peeds experienced by students and teactles, hut also

adequat& conceptualization of needs in the 'areas of orianizational

planning, problem solning, decision making and ,implementation for

curricular improveMent, and the planning,and management of individual,

group arid organizational change.
a/

Ai.

FOurth, as we think about resource linkage and knowledge utilization,
/

we feel it is important to view schools as social systems. This means

taking the viee that schools are more than a collection of individuals

carrying out instruction. It means recognizing the impdrtance of

people's view of their roles and attending to the ways they come

together to carry out work toward cormaon goalc(Lieberman takes.a similar

perspective, 1977). It also means recognizing that schools alld their

support agencies or resource systems are loosely coupled. In,such

relationships the focus and extent of commitment, responsibility and

Control are not clearly specified. Hence, conflicting values and

interests are o ten carried submerged rather than being confronted

abd negotiated. This means that the ways in which choices are made

may not be entieely collaborative, and linkers need to consider employing

strategies that don't require a completely collaborative climate, such

as bargaining and negotiating; compromise, political support generation,

-avoidance and accommodation strategies. (See Crandall's paper, 1977, p.

260; Groth, Lohman, Butman and Milczarek's Conflict training materiels

at NWREL.)

Implications for Linker Skills

As a result of our interactions with the linkers and NRC staff,



our reviews of conceptual and research papers being developed by various

\ Dissemination initiatives,of NIE, as well as'our own review of the

literature on dissemination And change in educational settings, we have

,categorized'linker skills into nine major clusters,,which.we believe to

be salient in terms of the goals' of the NRC effort.4 The list which f011ows,

and the list found in Apgendix B which links these skills to phases of

the linkage process,are 'not meant to be prescriptive or complete. Rather,

they are meant to indicate the range from which specific training programs

might be selected'depending on need.

. To enter, maintain-and conclude relatively long-term but
temporary helping relationships with clients:

Explain their role to clients and build credibility and
legitimacy

Enter client system at multiple levels and estab/ish a
contract that defines the working relationship between
linker and client(s)

Diagnose the level of organizational readiness for change,
including identifying organizational barriers and constraints
and identifying the orgdtizational power and decision
making structures

Assess theirown resources, styles, values and skills in light of
client needs, and negotiate a mutually satisfactory relation-

ship

Continually redefine their relationship to the client system,
as the project develops and/or changes phase, and as the client
system itself develops and changes over time

B. In interpersonal communication:

Communicate clearly, cpenly and authentically with clients to explain
role, build rapport, coAvey knowledge and maintain personal and
project integrity

Build and maintain open communication channels to relevant
- actors in client, linkage and support systems

4,

4See Arends and Arends, Concents Which Guide the Linkage Training Service,
°Northwest Regional Educational 1,aboratory, Portland, Oregon, 1977.

14
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Diagnose and cope wits communiCation breakdowns, including
conflict, expression of strong feel gs and distortions

4

C. Skills and understanding ro facilitate probleb solving on the
#part of clients: '

Develop diagnostic and process helping skills so that an-
1.96..eased repertoire of,intervefttions is available and matched
appropriately to the type of problem encountered (e.g., tech
nical, rational and value).

Pakticipate in and facilitate continuous system diagnoses and
identification of problems through needs assessients, monitoring
and evaluation etforts-that idvolve'people with different
perspeciives (e.g., teachers, administrators, parents, students)

Participate in and facilitate problem solving and mutual
respect through improving communications, conflict utilization
group proce;s and effective leadership/membership skills

Participate in and facilitate efforts to adopt, create, design
or adapt solutions thaemeet local needs and make use of local.
potential

D. To retrieve resources needed by dlients:

Diagnose information and resource needs of clients that
cannot be met with internal system resources

Become aware of available R&D outcomes and sources of
technical assistance

Use systematic procedures and established channels (e.g.,
ERIC, EP4, SMERC) to bring resources to clients

E. To plan effectively in educational settings:

Formulate objectives and action steps, analyze resource needa
and establish budgets, timelines and evaluation plans

Implement the planning process in the context of organizational
functioning and group process

F. To manage, create or support innovative settings:

Increase understanding of schools as social and political
systems and of the nature of educational change

Participate in and facilitate meetings thatrare effective
because they are timely and keyed to participants' concerns

Design and facilitate training for school staffs that is keyed
to local ithplementation needs

1519
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Assist with local .materials development tb repackage existing
products and create new ones

G. To expand content/subject msitter knowledge:

crease kflowledge Rf major issues in fieldS of specialization
4

Keep abreast of current developments in the field including
r knowledge about new resources, materials and 'directives

Integrate content and,..process concerns into effective, humanistic
programs in educational settings ,

H. To document and evaluate dissemination and change efforts:

Develop skills and knowledge to participate in formative and
summative evaluation of ongoing change efforts in which one is

an active participant

Locate and secure evaluation assistance as neede.d

Carry outêvaluation role while not jeopardizing other aspects
of the linker role

I. To maintain the linker role:

Inform resource systeds of clients' needs and help resource
iystems predict future needs of clients

Facilitate ongoing 'and systematic assessment of the responsive-
, ness, service capabilities, disseminatibn and diffusion

capabilities of resource systems

Build support systems with other linkers to enhance professional
growth

Continuously assess and inform key authorities in client,
resource and host agencies of plans, progress and impact of
linkagg,upon all concerned

,Cope with the inherent stress, ambiguity and conflicting
expectations of the linker role

4.
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SECTION 3
iACKGROUND URSP4STIVE. ON LINKER TRAINING

In thia section we a
A.

s ourselvep to three issues'. First, what

do we mean, by "training"? Second, what assumptions do we make about

how human beings and human systems change, i.e.,.learn, grow and

develop? Third, what process or approach do we take?

Training

We use "training" to cover a broad set of outcomes and processes. To

the extent that "training" connotes a more-restrictive meaning than

we attribute to it, another term such.as "professional development" or

I/professional sociAlization" could be substituted. For us, "training"

cover three, broad approaches.

Convergent. Tile first approach involves 1itting people to a

technokogy and leads to "convergence." For example, a groUp might be 0'

.trained in.one approach .to problem solving, such as RUPS5 or EIC
6
or

R2R
7

, in which a specific sequence of problem solving step's or activities

is modeled'by an "expert." AA a result, if at the end of successful

;raining you asked trainees to approach and attempt to solve a problem,

you would expect their behavior to be morr alike than diferent and

to resemble closely 'the approach modeled by the expert.

Developmental. A second approach to training builds upon the

person's own unique approach to his or her role and)leads to legitimizing

individual differences and providing opportunities to "develop" in line

5
Research Utilizing Problem Solving, Commercial-Educational Distributping
Services, 8116-S.W. Nimbus, Beaverton, Oregon.

6
Educational Information Consultant Instructional System, Independent
Study, University of California at Berkeley, Berkeley, California 94720.

7
Right to Read Assessment and Planning Handbook (State of Washington),
Superintendent of Public Instruction, Olympia, Washington, July 1975.

4
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with one's.Own'potential. .For exampA., a group of people trained in

this problem solving aPproach might be introduced to RUPS, EIC or R2R

and then encouraged to ekunine other models and adapt one to fit'their

unique style. Trainees would also be encouraied to develop flexibility

in approach to increage their effectiveness in a wide variety of

different situations.

grganizationa1, third approach to training focuses upon the

social-organiz 1 environment in which certain ty04 of behavior

are expected to occur. In tflis approach,.the trainer(s) attempts to create

organizational cjnditions which support, nurture and increase the likelihood

that the desired behavior will continue to be exhibited. Thus, a group

of people trained in this problem 'solving approach would examine the

'..11141

social norms and values which affect problem solving efforts within the

organization,Ithe interpersonal prOcesses which contribute to or detract

r

from such efforts, and the reward structures for engaging in such

behavior. They might consider whether they were' organized properly for

effective problem solving and whether there exisced adequate resources

and time. In this approach the focus from the individual-to the

individual in relationship to the social system. The outedees here

involve system or organization development as well as individUal

developmeut.

We believe the thrEe approaches can be used in complementary ways
4

to increase the impact of training. We also believe that any training

in linkage skills that neglects the uniqueness of the individual or the

iocial-organizational environment under which those behaviors and skills

are to be employed is doomed-to producing ineffective, sterile and

mechanical performance in the backhome setting'.

. s
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Assumptions About Change

The essence of.any'conceptuar model for the training of dissendna-.

4
tion agents rests on the underlying assumptions OWe makes about change

.8
processes in human systems. Bennis, Benne, and Chin identify three

/genotypic pezspectiyes which have been used throughout human history

to bring about deliberate, intended changes in human systems.. All involve

the conscious utilization of knowledge and techn6logy, either .about hings

1or about hunan systems.

A. The empirical-rational approach assumes that the motivational

force for change lies in rational assessment of relative costs and

benefits. Once the client system is cognizant of a positive (benefits'

outweigh costs) relationship between self-interest (goals,undeds) aOd

the knowledge or technology being introduced by a change'agent; the

-

system will pursue that knowledge or technology. Models, based on.cos9-

benefit assumptimr, such as "economic man' or rational problem solving,

are eypical_of this approach, as are the practices of modern advertising,

salesmanship, management by obpctires and PPBS strategies. The change

agent's major task in this approach is to learn about and make cliefts

aware of new k'nowledge and/or technology. This task includes showing

the beneficial relationship of this knowledge/technology to needs and

objectives of the target audiences and its cost advantages over the status

quo. Secondarily, the change agent.may also assist theclient in such

rational activities as needs assessment and systems analysis to support the

61.

client's cost-benefit alialysis. The RDD&U model follows this approach.

8
Chin, R. and K.
Human Systems,"
Benne, and Chin

6

Benne, "General Strategies for Effecting Change in
in The Planning of Change, Second Edition, Bennis,
(Eds.), New York: Holt, Rinehart and Winst9n, Inc., 1969.
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B. 'The oo? tical OpproachAsumes that the motiva4onalforce for.

ie
.

ch'ange resides_in the=contpl exerted by legittmaEe authority, administra-
o

.tive policror coercive pwer. Whiie the rhetoric of this approach may

be couched in rational tefbs, the upderlying issues are:41h) the main--;

tenance or redress of exdsting power balances among subgroups having

Alifferent vested interests and values,. artd/or (2) the marshalling of the

support of existlng power'bases to legitimize, by, fiat or by political

process, the change advocated.

Where the 401sue.is of the first type, the strategies and functions

of the change agent tend to take one" or more of the following forms:

enfranchisement, social or political movement deVelopment, civil dis-
t

')Obedience or revolutiont on one side; andspfl,9% and judicial enforcement,

legislative or administrative mandate, cooptation, policy formulation, etc.,

on thwther.

Where the issue is marshalling support and legitimation, the change

agent is both an advocate and a catalyst, supporting the client's -

negotiation with the political structure to ensure that significant

opinion blocs and authority holders are supportive of the change effort.

C. The normative re-education approach ass6mes that hUman actions

are motivated not only by rationality and power, but also 'by .complex

patterns of interpersonal and organizational commitments and socio-cultural

expectations and values. Hence, motives for change or resistance to

changes are connected to these cultural and socio-psychological realities,

'as well as fo the more obvious cost benefit relationships. The analysis

and summary of findings from research and dissemination projects by

Emrick and Peterson clearly support the need to consider this approach

as fundamental.
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CompOnents of Ihis approach include emphasizing, (1).that the
4 . .

client system mist be active itOolving the problem; (2). that Elie problem'-s

selution may involve challges in values, norms, attitudes or role relation-
0-

?

- ships within the client system; (3) that the consultant must.wofk
Or

collaboratively with the client in diagnosing and solving-the problem;

(4) that nonconscious elements which impede re oliution mist bemade

4
.

conscious and examitled; and (5) that the metho s and concepts of the social

sciences are tools to be employed by client and Consultant in problem
4

solving.

Our'apProach is ec ectic and encompasses critical elements from all

three of the above. Gi n our definition of dissemination, with its
*

emphasis upon kno tilization across boundaries of loosely coupled

socio-political organizations, strategies subsumed under both the empirical-

rational and political power approach are important functional adjuncts

to a normative re-education approach. Self-interest clarification,

recognition of ant' responsiveness to pluralism among system subgroups or

needs, and the rational assessment ofipotential new practices or

information are essential aspects of the AlangePprocess. . Similarly,

diagnosis of formal and informal organizational structures (power,

authority, communication, soriomettics, etc.), development of strategies

to gain support (or at least avoid resistance by key linchpins in the

system), and attention to policy Issues and power. centers are vital

elements in assisting an adopting system to make the most of potential

innovations.

Our Macro-Process Approach to Training

The macro-process approach that we have taken to providing linker

training cAn best be termed emergent, developmental, negotiative and
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.-evelutionary_with'a strong diagnostic foundation. That is, rather than

establishing a priCri-a rOle defAnitIon and sa set/land leyel skills
,

for the content of a tratning program for linkers,
9

we hive recognized

at'the.outset.that successfuliy designed and implemented tailored

training requires negotiating, thdset of neetis to be:addres.sed,
-. . .

-

.

expected outcomea and the training dpproaches t9 be .employe,d-with severik

interrelated sets of actors.
10

These sets of aetars include (1) _project
4+111

management,-with NIE as a major influencer; (2) the linkers,-w th their

participating school districts as major in,Q.uencera; and (3) ourselves,

the trainers, with NIE and the profes;ional literature on'education-

change and dissemination as major influencert-. In addition, each s t

of major actors is housed in an agency or organization which.may -provide

support or constrain certain efforts. State departments qf education,

intermediate agencies and R&D laboratories and centers are typicallY

involved in this project. There are other actors at well which enter

in from'time to time.

There have been many attempts to define the range of roles ).inkers
might play 'and to develop compr'ehensive lists of linker skill, and

knowledge' needs. (See, for example; Arends and Arends, 1977k Crandall,
1977; Lohman andjiutman, 1977;*Roienau,"1977.) Analyzing the scope af

potential linker activities and from it deriving a position statement
on what a linker "should" be is useful in alerting managers of linkers
and planners of linkage systems to aspects of the role they need to
consider in writing job descriptions; seleCtilig personnel and
establishing policy and organizational structuxes. The fact remains,
hoWever, that once a linkage system or projectNis underway, linkers
"areand-their role emerges,from the interplay of varions forces in
the situations in which they live and work.

10
One of the impacts of the trainers on this.project is that the approach
organizational improvement which they use And mOdel has been 'instructive to
the other actors. Hence, the trainers have served as a catalyst 1.11 this
.developmental,negotiative process and their behavioral and conceptual
orientations are being internalized by the other actors and.used by them
to guide their own'efforts with the projedt./

a.
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We'hAve found that there are at least six dimensions that these actorp

mutt address; both in initial negotiations and -periodically throughout
4

thetutation of the'relationship.

jbint,effort. of'thesectbis aS it
:

of stai , .These-dimenSiona are:

:goals

These form the framework for the

relates to the training and development

nat'ion process modal to'be-Used

3: ,erhic*nception of the linking agent role

,4. The nature of what ia to be disseminated (In this case R&D
outcomes) GP

5. The relationship with the educational'agencies serving as
clients, the nature of their organizations and where these

"client, organizations are in their awn problem solving processes

6. The relationship among the central actors (management, linkers,
trainers)

. In a developmental or evolutional apprOach, agreements.raached in each

area are continually subject to reexamination in the light of additionai

experience; changes in goals of clients,Junders or actors; and new

knowledge and ideas from the field. We wIll illustrate how this approach

has operated in thp project in the remaining part of this section.

Our entry into a training relationship with the Nac began with

managgment concern for implementing that portion of their contr0
4.IP

which called 'for training of linkers in problem solving and community
f

involvement skills,specifically referenced to training materials developed

Holy Improving Teching Competencies Program of. the Northwest Regional

Educational Laboratory. The first training event in the fall of 1976

was funded' out of the NRC contract, since NIE negotiations with NWREL for

the Dissemination Training Program was not completed until after March

19771 As we began planning for the first training event, several forces
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were already, at work to modlty tle dirvtioniand intent ofthe training

if r

relationship from the origiiiaI NRC pro sattli!Ilit the one hand, management had

MO concerns. They wanted to provide suppeftt to linkers in using the

.management information systemOaeing developed and to respond to linker

-

athmpg thesd.were needs, identified by themeeds and'concerns, c
. c.

. .

trainers,,for linkers to have clarificatioeof the project's expectation

of their role and relationship witli,local schocas. These needs clearly

indicated that die replication of packaged .trviutrarig called for in.the

4.
s

original propqsal was untenable. In addition, destre was expressed
. . -

,' ,
,

.

for the NWR to.undertake the.work of produc ng,mordules.(Small intact -

w t, -

subunits,of.agisting training materials) froheohlrious training.'te
, .

. .

.patkages which could be used in,combinations,difigrent from those in
4.

r ... 0 r
. 1 .

_. -. ,

the packaged 6.eqUente.s as designed-and publiehed% ,

, . .

,

The resulting desip for December 13-11, 1976, negotiated by NWREL
.

, . -
0 _

staff with the linkers arld,m4nagdment bf the NRC, included a series of
. . .

N.

experietices awd activities desined as modttles from existing Improving

'
, .

Teaching C mpete. ncies Program materials and,tallored to respond to \he
.

needs identffiedby linkers and management.

Suksequentty, NIE concluded

a com5bmentito provide tailored

which establiskled a long7term relationship.'between'the trains and
. .

the

NRC.

., .

an.,agreemen with" Via.' which in4uded
- . .

too o

%I. 1 i

training aneconsultition eo trt.e NRC and

.'
.. .

.. .
.. ,

A key elemer4 in thtproject 'has Eleen its process,model for knowledge
_ . _

. .,,

-.-
. .

.

utilization. Any Liiisemination eff6rt terires alprooess orignted model

40
of the linkgr role which lays a foundation for developing role,expacta-,

tions, a language for describing and defining key events_apd activitieg
/

- and mechanisms.for tracking linl4er petformance. Establishing sothe

'

.



agreements about this model is a necessary precondition to, as well

as an ongoing part of, linker training. If an adequate model is available,

many peofessional development activities, including training, can be

organized around expanding, refining and strengthening the conceptual-

ization and performance of linkers. This effort must be collaborative.

"Packdge0 training efforts do not readily lend theme-elves to mutual adaption

and, as a result, are not likely to-meet projeCt needs adequately.

The NRC began with a commitment to the Right to Read procedures

for curriCulum *development and school improvement. In addition, the

project was under contract to NIE/to provide certain definitive types

of information concerning linker activity and project operation. One

of the, first/ taeks undertaken by project management was the development

of a management information system organized around monthly reports and

check point reports which'reflecied the underlying problem solving

process of Right to Read and Nainformation needs. Working with linkers

in refining and adapting this system to descri'be field events adequately,

project managers set down increasingly clear expectations that linkers'

would work with local school building task forces throughout a multi-

step process which begins with needs assessment and ends with an

implemented RO-based solution. Wh/le this process is epsentially

sequential, work pertaining to several checkpoints may be in progress

at the same time and recycling is probable. The reporting forms
e-

themselves alerted the linkers to the kinds of information and activities

project management and NlE believed to be important about their work with

schools. The content, structure and language of the forms provided a

perspective on the role and helped define critical elements.

A major focus of the negotiations toward building a

collaborative relationship between the trainers and

25



the project was explicating the match between the adopted R2R management

infarmation system and our own underlktanding of and commitment to social

scientific research findings about planned change efforts and the politics

of.change. ,The agreements reached were reflected in the document

submitted to NIE in March 1977. It is our perception that many of the

ideas we (the trainers) brought to the project have been incorporated in

cprrent descriptions of the R2R model and in elaboration& and revisions

of the management information system and, therefore, that we have had a'

major iMpact on project direction. Given the initial conditions, has

taken many months tO successfully work through so many issues. Yet

- the process we have used underscores the need; at least at this stage in

the development of lihkage systems; for trainers to work with project

.management carefully and collaboratively to arrive at agreements about

Ale role of training...It Is essential that the training content and

process be checked periodically to insure congruence With Project goals

and operations.

A second major force shaping ihe training has been the schools

themselves. The process of 'entry into school districts and gaining

commitment to participation from them has varied widely over the life of'

the project. As a result, the schools' expectations of the project

and the tinker have ranged from diametrically opposite to highly

compatible with project expectations. For example, one district

expected the linker to spend half-time being a reading specialist for

the district (not a profect expectation), while others were aware of and

committed to following the Right to Read problem iolving procesal.,In

addition, each individual school building is organized differently with

respect to curriculum decision making, central office and principal

3()
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involvement, the type and amount of authority delegatasd to the task

force, the selection and composition of-the task force itself, and

a host of other factors (levy failures, staff turnover, teacher

contract negotiations conflict,'student vandalism, school climate,

eiC.). TheSe factors influence the nature of the reading problem,

'the willingness to consider altering the status quo, the commitment to

long-term versus immediate payoffs, etc., which in.turn influence what

a-linker can and cannot do. They provide a unique set of constraints

and opportunities fOr operationalizing various aspects of the linkage

model. These constellations of local school and project expectations

and conditions reveal the importance of developing positive relationships

between local school personnel and linkers if a linkage system is to be

effective in its support of local implementation. Much of our training

work has focused around the issue of diagnosing the local system

Operations, constraints and opportunities, and of developing alternative

strategies for enacting the model in these contexts.
11

A third major force shaping the training in this project has been

the resources of NWREL. The staff of both the NRC subcontract for

development of the knowledge base and this contract from NiE to provide

training'and consultation to NRC have been housed in the same program

unit (Dissemination Program), This has provided.to the training effort

the resources of two substantive content areas: research and developemnt

in the area of reading, and research and development in the area of

dissemination, knowledge utilization and change. The knowledge base

in reading contains programs developed nationally (many from N1E sources),

11
See for example Appendix E, June 6-10, 1977 design and materials.
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synthesee of research on reading and the teaching of reading, and

primary and secondary awareness materials. These have been sanctioned

by regional panels of teachers, reading experts and administrators.

The_trainers; boiii social pSychologists,bring a rich background in training, .

in applied social.science research in education, and experience in dissemina-
.

'tion development, knowledge 'utilization, organizational development and the

politics of planned educational change. Interaction among*Dissemination

.1 Program.staff members imvolved in a variety of regional and national

disseminationLefforts has contributed both depth and breadth to the

conceptualizations and resources available to the project and from

the project to other efforts,
12

Collaboration between these two staffs (training and knowledge base),

both of which provfde resources'and support to linkers and management, has

resulted in a common emphasis on multiple entry processes,

diagnosis of the socio-political structure, operating iNactices and

climate of the local school and development of staff problem solving

processes as necessary to the appropriate selection and implementation

of R&D outcomes. This approach differs.radically from "elitist" or one-

party analysis and selection of ikutions as when administrators or

teachers act alone. During training events we have been able to apply

diagnostic procedures and concepts, not only to the local school

settings in which linkers work, but also to the analysis of conditions neces-

sary for implementation of specific programs in the knowledge base.

12This has not been without its costs. Unique perspectives can initially

be.threatening, disquieting and upsetting. Working through the feelings

aroused by diverse perspectives takes time and energy. The payoffs,

hopefully, are new insights, improved levels of functioning and

greeter effectiveness.
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The fourth major force shaping training in this project hag' been,

the linkers themselves. Each was,selected in part because of their

content expertise in read46, and each has been a classroom teacher.

Three of the four linkers were relatively young and inexperienced.in

the area of linkage. Each has brought to the role a-unique background,

personal style.and understanding of what the project and the linker

role are all about. The hiring process involved actors from different

agencies having a vested interest in the role. Theproject managers

were, for the most part, not the mosE powerful actors in the decision.

Local district personnel, the intermediate education agency or other

choosing agent and the state level project representatives all had

something to say. .Thuiz, the criteria for selection tended to encompass

political as well as professional qualifications and to reflect field

rather than project perspectives about the role.

Each linker began work with a set of pre-selected sites where

local understanding of the project varied. Each began his or her

development as a linker "de novat" with the only guides being prior

experience, the written project description of the final proposal

and a management information system in its initial stages of development.

Where there was turnover at the end of the first year, the primary

orientation and socializing agent was the outgoing linker.

Their first contacts in the sites and their comfort (and discomfort)

with the expectations of local spokespersons set the stage and

established the theme for their first year's work. As the

project has developed and the range of "acceptable" linkage strategies

has become clearer, eachllinker has chsosen to emphasize different

aspect,s of. the role. One gravitated toward the applied research aspect



of the project; another toward providing support for local building

"readiness to utilize the problem-solving/curriculum developumnt process;

others toward the catalytic agent supporting selection of appropriate

R&D outcomes. Since the project's beginning, the training needs of

each linker have varied widely from one another.

The project began without the luxury of pre-service lopment of

shared understandings and expectations and without opport nities for

the linkers to learn from/with each other. Each had a tole definition,

responsibilities, financial resources and organizational connections

which set, them apart from their colleagues in their housing agency. By

definition they were and are witernal to the local schools with whom

they work. Project management, other linkers and'NWREL support personnel

are geographically distant. In their day-to-day work, linkers are

essentially on their own.

The linker role.involves boundary spanning. the linker interfaces

simultaneously with a number of social systems: the project itself; each

of his.or her client school buildings and the school districts of

which they are members; the support systems for-the project which provide

the knowledge base, techilical assistance, training and evaluation; the

intermediate school agency in which they are housed; the Right to Read

program in their state; and va ous higher education institutions and

professional associationp. The talytic nature of.the linker role
t.

involves increasing the permeabil ty of tie boundaries between these

systems. One of the central foci of the socialization/professional

development training in this project has been to develop a support

network among all project-related personnel in response to both the

isolation and marginality of the linker role.

34
30



#

We believe that training must be simultaneously responsive to

the needs of linkers, project management and loeal sites.if it is

to be maximally useful to all concerned. As we have tried to show,

those needs are influenced by many factors, and these factors themselves

change over time. For trainina to be,so responsive the developmelt

of mutual understanding and trust.among the actors is necessary,.and

this only comeS with.time and the opportunities to experience and work

with each other intensively. It also requires an evolutionary approach,

with periodic renegotiatioi of role relaticinships and objectives. We

believe we have been successful i working with the Proj ect to integrate

our training efforts in supporting p oject goals. Under project

management's overall direction, our wori in training has become integrated

into project efforts in evaluation and staff development as well.

AMP

0

3 su

p.



')

SECTION 4

TAILORING TRAINING MATERLALS. FOR LINKERS
V.

In this section we provide a definition of tailoring and one for

modularizing of materials. Next we discuss the purposes and some of

the problems and shortcomings of packaged training materials, including

mo es. Finally we share'some experience with tailoring training

mate for linkers in this project.

At t outset we wish to define two terms: tailoring and modularizing

materials. By tailoring we refer'to ayrocess of forming or altering

existing training materials to achieve specific training objectives

opt specific client. Such a process includes: (1) diagnosing the

Specific needs of the client, (2) developing a taining design to Meet

those needs, (3) selecting materials to meet identified client needs,

and (4) modifying selected materials to fit the design specification.

Tailoring is the focus of this section.

.By modularizing materialsre refer.to a process of dividing up or

compartmentalizing an extensive training package into discrete pieces or

components. One of the best examples of modularizing training materials

we have encountered is the Collection of Exercises in PETC-I.13 The

series of handbooks and manuals published by University Associates- and

. the Handbook of Organizational Development by Schmuck, Runkel, Arends

and Arends are other examples. PETC-I is designed to train people to

use modularized materials, and the OD handbook contains considerable

documentation concerning the use of the exercises it contains. Also

the materials on group process facilitation, Keys to Community Involvement,

Emory, R. and R. Pino, Preparing Educational Training Consultants:
Skills Training (PETC-I), Commercial-Educational Distributing Services,
8116 S.W. Nimbus, Beaverton, Oregon. 0



developed by the Rural Educational Program at NWRBL, contains

modularized materials which Could be used in a tailoring process.. The

Network is currently developing packets of resource materials containing

handout items which could be used in a tailoring process. In their

'present draft form they lack many of the elements we consider desirable

in a module. Based on our experience, a well designed module should

contain:

A statement of goals

A statement describing the client group(s r.audience(s) for

whom it was developed

A complete set of instructional steps for the facilitator;

including a guide for introducing the exercise and one for

debriefing, (helping participants to reflect on the training

experiencei conceptualize significant leaFning; and work through

the thoughts, feelings and internal states aroused during the

experience)

A statement of any prerequisite experiences needed by participants

if they are to fully enter into and benefit from the exercise

A statement of any conditions under which one exercise should not

be used

A statement of constriants (time requirements, minimum and maximum

number of participants, grouping arrangements, space requirements)

All necessary materials, including diagrams for constructing

any manipulable materials needed, oral input outlines and complete

text of handout theory papers, worksheets, observer guides, etc.,

to be used, and a listj any supplies needed

A list of resources, such as bibliographical material, etc.

We believe that,modules still have most of the limitations of

any "packaged" training; hence, they also require tailoring in order to

meet the needs of the linkers ,most effectively. However, because modules

are sliOrter, less complex and have fewer interdependent aspeäts, they

)are usually easier to work with than larger packaged terials.

3
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Limitations of Packaged Training_Materials

From the inception of this projett, we have had serious reservations

about the use of packaged training materials in providing training support

to linker projects. This might seem surprising to sone who know us, since

we have ourselves directed and been major developers and evaluators of

efforts to develop packaged training materials. Packaged training systems

developed at NWREL were designed to provide cost effective ways of disse*-

inating knowledge and skills about generic interpersonal, group and

organizational processes to teachers and administrators. Much of this

content, such as communication, problem solving, consulting, influence,

utilizing power and conflict, and planned change is highly relevant to the

linker role.

These packages are typically formatted as a four- or five-day work-

shop for participants who are either strangers to one another or are-

composed of amall numbers of representatives of a number of organizations.

This format has proved to be Cme of the deterrents to using these systems

with intact work groups. One difficulty is the amount of time required

in a full block; another, the targeting to individuals rather than to

staff or staff-client transactions; a third, the absence of historical

perspective, since the designs presuppose a participant group begun de novo

with the opening exercise and terminated de facto with the closing exercise.

NWREL training packages and others like them were also designed to

require a miuimum of skills and expertiWon the' part of the facilitator/

trainer. For the most part, facilitators were not required to be skilled

diagnosticians or designers. The critical skills of diagnosis and design

essential to the task of tailoring in general and to the requirements for

modifying such packages or their subparts in particular, will be described

in succeeding pates of this document. a
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Given these conditions,. the learning experiences and instructions

had to be: (1) based on a set of assumptions about the participants,

their hittorical relationship with one another and their motives for

participation, which are unlikely to hold in any ongoing working

....

relation6hips; (2) focused n individual'developTent rather than on

exploration, explication, de1Ave opment and expansion of organizatioeal

dynamics; (1) targeted to generaliied, often hypothetical situations or

to the controlled conditions of the workshop.itself, rather than to

actual working conditions.

For thepurposes.ot training linkers (or persons who work

together in projectsNtasks withkn the same organizational contexf )

"packaged" training, whether modulariZed.or noi, has -several limitations:

1. Consider the needs of linkers. It has been our experience

in working with linkers in the NRC that the most critical

needs when linkers are brought together for training are:

(a) emotional and peer support
14

(including interpersonal

relationships within the project), (b) crisis management and

critical problem solving at the local sites, (c) assistance

with "nitty gritty" project maintenance (writing reports,

*use of time managing budgets, etc.) and (d) broadening skill

development in linkage. It is likely that packaged

training.efforts can be simply transmitte ross unique

settings without considerable tailoring to mee these specific

needs. They lack'responsiveness.

2. Packaged training materials often lack co extual r levance

as the skills are taught using simulatio s exercises and

14
Richard Schmuck, in reviewing more than a decacie of his research on
developing cadres of internal OD specialists included support as the
most critical variable. University of Oregon, Eugene, Oregon, 1978.
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case studies designed for some other audience (such as teachers,

administratOrs etc.) and so lack a sensitivity to the social

environments in which linkers are likely to work (e.g., across

orgnaizational boundaries withouttformal authority, etc.). Since

there is not yet a"commonly accepted-role deftnition,for lidkersi

contextual relevance is.likely to be prolect or program specific

for at least the next few years. As a result, materials will

need to be tailored to the specific requirements of each effort.

-3.. Packaged training often does not provide the learner the

opportunity to work from his or her own experience. Packaged

training is ofea.not.designed tb work on problems, issues or

concerns which participants 15ring with them to the traininge

because it is virtually impoSsible to predict these without

reference to specific socio-political and interpersonal conte;cts.

4. Packaged training often.difts not take into account.the group

dynamics and interpersonal relationship issues that intact

groups of participants bring with them to the training session.

These issues and the shared past history surrounding them may

interfere with or preclude generating in the training setting

the supportive climate necessary for the devAlopment of

personal and interpersonal skills.

5. Packages are often tightly designed,,with activities chat.

4 are highly interdependent, each leading into or building upon

experiences, concepts or materials introduced in succeeding

or preceding activities. In these cases, simple modularizing

is impossible. This is a particularly impqrtant limitation.

When the total design is tight, any activity needs extensive

redesign if it is to be used outside the total context.
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ModUles

The critical

Packages and

suffer from all of theee limitations except

eldient in designing. linker training,.then,

modules shold be seen as raw materials and

be used by the skilled

the last.

4s tailoring.

resources to

tainer to' form and adapt in the process of..

developing alspecific design for a specific Client gro4p to:meet A

specifIc purpose in response to a contextually diagnosed and agreed

up6n set of 'needs or issues. Such raw materials, and resouices are

importanteven necessaryif the trainer is not to spend an inordinate

amount of time and energy developing materials for training. They are

also critical to keeping training costs within reasonable 'rounds. tut

they are .a.:_Lt sufficient. No collection of modules, whe5her in packaged

training format or in sourcebook form, can be expected to be used "as

is" or to substitute for the diagnostic and design Skilli; of .11'

qualified trainer because of the lithitations built into their construction

and conceptualization as "general purpose" tools.

Diagnosis 4.

The foundationlof good design' is bu4t on a framework of adequate

,diagnosis of the specific.audience and its peculiar situation. Every

training event has as its goal some kind of.change in the way the

client syStem and its individual members operate. Even where a given

training elient,has an agreed on sequence, it is important to itart with

a clear pictutig of the current state of affairs around the issue like:

l. 'Who wants tihat"to change? (Do linkers want managers to change,
school people to change, themselves to change; does management
want linkers eo change, interaction between management and

. linkers to change, thembelves to change?),

2. 'What consequences, intended and unintended, would the desire&
change have? (Would linkers, in becoming mare skilled in
organizational diagnosis in their,schools, also become more
xritical and demanding of the organizations in which they

. are housed? etc.)
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.3, How much are the perceived difficulties due to lack.of
V i

skill or expertise and'now much are they due to.lack Of: vision,
fear of risk, unrecognized alternatives, too short time
frame, aver or under optimism, inappropriate.expectations

i. .

of self Or others, etc.?
.

4. What issues Or concerns are surfacing in the interaFtion,s
among linkers; resource holders, tlient schools, etc. that

,
suggest reordering of priorities, sequence, etc.?

5. What evidence of internalization (or its lack) suggests
introducing new material, recycling, trying different
methods of work around issues already dealt with, etc?

The data to answer these questions come feom the trainers having

spent sufficient time listening, 'questioning, observing and.checking

out their impressions of the current state of affairs. These data and

Ihe,agreed upon foci for the training event, in conjunction with the'

conceptual perspectives of the dissemination process, project goals, and

linker role being used, yield a set of key concepts as the content of
k

the tfainingevent. We have found it most useful to begin our actUar

design work with an assessment ef potential negative consequences of

dealing with these issues and concepts.

One of the keys in this analysis is the concept of resistance. It

is normal and even healthy for the human organism and the social syestems

created by human beings to resist change. Resistance is an important

protective mechanism to prpserve stability, predictability and continu-.

ing sense of the value of whet'One has been and done. Pressure to

change or tmprove arouses feelings of guilt,"inadequacy and powerlessness;

change results in instability, unpredictability and doubt. Until new'

learnings, behavioral or conceptual, are thoroughly iategrated into

daily routine, change and growth are as unsettling as they are exciting.

As we begin-to lay out the areas of .focus for a training event, we make

notes about things to be taken into account in the final design, in thlis

case ways in which resistance is likely to be manifested, the kind of

fa.
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4.ntroductions to activities needed to.help participants to deal with

their discomfort, and the type of directions er interactions to avoid

because they could induce or support existing feelings of inadequacy.'

A second key is the concept of divergence. Of the .forces shaping

the development,of the training, those having to do with the linker as

i person and with the unique characteristics of the kcal sites

contribute most to divergence. Retognition, review and support of
.

-individual differences are essential if linkers are to internalize
A

and.apply the training. A second focus of ouTelnitial layout notes,

*then, delis with supporting-divergence. As4e begin planning the

: deeign of learning experiences around the chosen topic areas, we are

obviously 'concerned.with providing conditions and structures leading

to common experiencs, understandings and-conceptualizations among

,------

partictpants. At thesame time, we are concerned with giving recognition

and support to differing personal styles and socio-political necessities.

We have found it useful to focus initially on ways to support divergence.

For exampleN we make noteof opportunities for eliciting multiple responses,

and for.exploring differences in conditions. These ideas'are then worked

into whatever activities and, materials are chosen to provide comdon experiences.

A third key is the concepgrof value differences. Linker trainifig

and knowledge utilization processes must take into account the array of

value diVerences people evidence in interacting with, relating to and

understanding other human beings. problem solving.and decision making

can be and are viewed as wip-lose processes, processes of negotik4ing

between equally compelling alternatives, rational planning processes,

or as the exclusive province of experts or managers. The conflicting values

school personnerhold toward phonics, sight or variations 'on these approaches
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to teaching reading often underlie a school task force's difficultr

in choosing any reading improvement program. It is incumbent on the

trainers to support and allow for exploration of such value differences.'

We.pay particular attention to opportunities to support linkers in

developing ways to respond to value conflicts between.themselves and

their client groups, within the client system itself and among

participants and between participants and trainers.

These inital notes assist in clarifying objectives and design
fl

requirements. .These can be formally stated if necessary, or the

notes can be used "as is" in the process of reviewing, searching,

selecting and adapting or creating materials and exercises for the

training event. An example of the kind of notes we make and the

issues we review before beginning to design is given in Appendix C.

They have been typed in much the same form as originally written.

These notes were used in.desighing the activity described.in

Illustration 1 and discussed on page 47.

Creating the DesIgn for a Structured Training Event

Once a time frame and training cgntent have been jointly deterthined

by all relevant parties and the design objectives and requirements

determined from an analysis of convergent and divergent forces, value

differences and possible resistances, an outline of the total design

is developed. At this point, it is often wise--and sometimes politi.cally

necessary--to review the outline with managers and linkers to be sure

that the analysis dnd diagnosis is on target and to maintain the

collaborative relai:ionship.

A training event or series of events is more than collection of

pieces; each activity contributes to a whole. Some of our working

41
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criteria for good design include:

1. EaCh activity has a Clear focus in itself; directions are
straightforward and alternatives are clear.

2. Each activity leads smoothly and logically into the next;
whatever work participants do is picked'up and used in
subsequent activities so that conceptualization flows and
builds.

3. Each activity or sequence of activities allows for explora-
tion of value perspectives, individual style preferences
and situational constraints and opportunities.

4. Directions focus attention on externalizing and making use
of internal states, such as the feelings aroused during the
activity, as well as on formulating a cognitive response to
the paterials and experiences.

5. Participfnts are able to work with and use their own feelings
experiences, undeistandings and responses rather than being
expected to regurgitate or imitate a single "right" response.

6. Time is allowed and directions given to provide various forms
of individual, small group and total group work so that
participants can make maximum use of their own and each other's
resources and experiehces.

7. Ample time is allowed and clear directions given for
reflection on and assimilation and integration of new material
and elicited responses.

8. Work flows from reflection and insight into the training
activity to hindsight on significant past events in order
to develop foresight.

9. Resistance to (and costs of) changing are,worked with as
actively as motives for (and gains of) changing.

10. Activities mobilize and release participant energy so that
they are engaged and "alive" to the implications of the
activity for thelzr daily life.

11. Activities support a developing sense of potency rather than
allowing participants to put themselves down for inadequacies.

12. Adequate attention is paid to participant's needs for physical
comfort and, movement; for time to relax, talk to one another
and play; and for variety in type of activity, pacing and
intengity.

These criteria, along with specific objectives and requirements

in each topic area determined from the diagnosis, guide the selectioN,

a 42
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adaptation and sequencing of materials and exercises.

Selecting and Adapting Existinl. Materials and Exercises

The objectives al requirements determined during.the diagnosis

provide the first set of criteria for selection and adaptation.

Foi.example, suppose that one of the topics chosen for an event is

decision making, and the diagnosis indicated a need to develop skills

to facilitate collaborative decision making processes in task forces.

There are any number of existing materials and exercises in this area.

Some focus on concensus procedures; -some on comparlsons of ihdividual

versus group methods; some on planning procedures like decision tree

analysis. Each of these can provide a basis for exploration of a

particular value perspective, a vehicle for skill development in a

particular strategy or a framework for analyzihg conditions under

which one procedure is more or less appropriate than something else.

To clarify any of these potential foci, however, the stage-setting

introduction and the reflection questions used in debriefing need to

be specifically adapted to the purpose.

Other exercises in this area deal with comparisons of both/and

decision processes to either/or processes. Some deal with power

issues overtly, others ignore them or are deliberately structured to

avoid them. Such exercises can provide a basis for work on some of the

dritical.organizational issues sUrrounding decision making, such as

power, competition or vested interests, as well as on the procedures

thembelves. Choosing from among the full set and structuring the

specific stage-setting and debriefing foci to be used with them

requires an understanding of the underlying dynatics to be surfaced and

explored. The design requitement notes guide the specific selection and'

modification to fit these dynamics.
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A second set of criteria for choosing and altering revolve around

the requirements of the available exercises. Each exercise differs in

the prerequisite experfences, the nature of the learning climate and

the degree of observational skills required. If these do not match the

group's.functioning atd if the necessary prerequisites and conditions

are unlikely to deyelop prior to presenting the exercise, .then it ia,'"

unwise to use it,-even

At another level, every existing exercise is built ärciund timi,

number and groupings of participants and energy rements. Same

are shoxt, others require as much as a full day; same requi,re a specifià.'

Amber of actors, others don't; same require intensive focused energy,

others are lowkey. Each of these factors must be considered in,terms

to fit the overall plan, time constraints and participant limits.

A third set of criteria revolves around the range of responses that

each 'of the available exercises is likely to arouse. In a very

fundamental sense, one can, as one of the linkers says, "teach the whole

world from the petal of a rose." The difference lies in the intensity

*and focus with which specific states of being, thinking and feeling

spring spontaneously to the surface. ,The trainer must have same oethe

'clinician's sensitivity to motive and need arousal and their display in

interpersonal transactions if he or she is to comprehend and anticipate

the consequences of a particular set of participants engaging in the

interplay demanded by the exercise. For example, where participants

are telatively secure with themselves and one another and have explored the

real risks as well as their fears of disclosure, an exercise calling for

observer feedback can be very useful. On the other hand, the use of an observer

may confuse rather than clarify when participants have not yet surfaced

and explored issues of observational distortion and defensive response
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due to factors such.as need for inclusion, control or achievement.

1
Unless directions, stage setting and discussion are carefully

handled, some exerdises may be unproductive:even disfunctional.

For exaMple, some eXercises arouse envy in some participants, which

often leOdé to spitefulness toward the person envied or to depression

and, witildrawal. Other exercises arouse competitibn and may lead to

oneupsmanship, pleasing the teacher or "wooden-leg' S15
(a 'game' identified ,

al

by Eric Berne). If.the trOtting context does not allow for insight to

develop around some of these4ynamics, then the t4se trainer will try

111

to avoid their arousal rather than permit the training to reinforce a

Jack of esteem for self and others.

We can not say .that we have,been entirely wise nor even moderately

sucCessful in our attemptsto take all these factors into account 'as

we have'created and executed our training. We are, however, clear about

our goals, aware of our failings as they occur, and continuously learning

0.-. how to be that which we purPort to be.

Designing Activities to Make Use of Input Materials

There are no existing exercises or training activities built to

'incorporate Oe'precise set of circumstances with which linkers in this

44,e
projdct must deal. It is important, therefore, that the designs for

intraucing mherials particular to this project incorporate the elements

of good design.

Example of the Application of Design Criteria in the Development and
EXecution of a.Segment of a Training Event

,

The working notes inclUded in Appendix C are an example of initial

1.5,
Wooden-leg" is characterized by a rzsponse which %ays, in effect,

"What else can you expect from someone with my handicaps?" See Eric
Berne, Games People Play, Grove Press, Inc., New Yorki 19671 pp. 159-162.
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planning for developing a design to assist linkers in making research

summary materials available and useful to school building task forces.

these materials are part of the knowledge _hase of the project. While

some linkers were comfortable with simply giving the materials to some

members of same task forceS to read, they and other linkera raised ques-

tions such. ati: How do these summaries fit into the R2R assessment

actixities of the task force; when should we use them; should we just be

104,

familiar with the findings'and talk about them when appropriate or are

there other ways to use them withOux raising task force resistance; why

ean't we just have d one-page overview.to distribute; what do I d6 when.

teachers just don't believe the findinAs?

While it is perfectly possible to respond to such qdestioni, the

"information" aspect is only part of the concern. Responding to the

#

questions as questions of information would model a role which linkers

were unlikely to adapi,o their own situations. In a more fundamental

sense, the questions raised ask for opportunities to become comfortable

with, and feel competent in making use of research-supported generaliza-

tions in a collaborative problem solving, diagnostic process. The

Northwest Reading Consortium linkers have consistently felt that they

should not adoPt the role of resident expert. Rather, they see themselves

being much more effective by playing a supportive, facilitating role in

a joint problem solving effort. To then assume the position.of "expert

on the research" vis-a-vis their task forces is seen as antithetical to

the working relationships they have established. The training issue then

was to design an experience which would support a developing sense of

comfort anh confidence in using the gummaries in ways consistent with

the role and relationsips they had established.

19
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Illustration I is a design for using knowledge base research

fflfir

summaries in the R2R process. The particular'design we uSed was

neither our best nor our worst. As such, it serves tO illustrate an

operationalization of our design criteriaand where compromises
4

to meet time and other constraints are likely to lead to difficulties.

e In this example, several applications of the criteria for iood

design (pages 39 and 40) are apparent, as are several places where

more careful ittention could have enabled the design to flaw more

smoothly with less frustration to both participants and trainers.

0
While the directions for the imdividual reading activity were clear

.and straightforward, (criterion 1), the directions for groupings caused

some,confusion. The directions were not clearly connected to the later

work to be &nib which provided the rationale for grouping (criteriOn 6,

use °reach other's resoUrces).

The sequence of activities, flowing from fpcused reading to selected

applicatioR to implications, reflect criteria 2,3,6 and 10. This

sequence also allowed participants to work from their.own sense of

what-was importaht in the research (criterion 5) to feel competent to

work with

11), and

research material if they were not used to this area (criterion

to respond to both the emotional andothe.cognitive elements

of the learning experience.

participant (allowed for by

The one-to-one work with a resistant

the' sequence, grouping and the freedom

provided to the trainers to respond to the immediate situation)

illustrates criterion 7.

-Inserting the lunch break into the sequential flaw from reading to

application without allowing adequate time for participants' awn agendas

and Ihteraction needs, and the resulting inadequate time for concentrated

individual work, illustrates the importance of attending carefully to

criterion 12.



Illustration I

A DESIGN FOR USING KNOWLEDGE RASE RESEARCH SUMMARIES
IN THE R2R PROCESS

Design,

11:00 a.m. Stage Setting-.

Purpose: Overvievi of sequence;
introduction'to research
summaries and how to proceed:

Synthesis of Research in
Basic Skills, Doris Gow,

. University of Pittsburgh

Research Within Reach,
CEMREL, Inc.

-Research Summaries, Dr. .°

Ruth Waugh, Uniyersity of
Oregon

.

The Cognitlge Development
of Young Children, NIE

The Social Development
of Young Children, NIE

11:15 a.m. Divide Into Three Groups
arr

In each group divide up read-
ing and review of above docu-
ments among members; focus
for reading: select 3 or 4
generalizations from the
research materials which you
Will use this afternoon in
reviewing project guidelines
for one of the following:

Collecting needs assess.-
'ment data

Setting selection
criteria

Reviewing program packets

1In this event, for the first time
from NDN and the Network, a State
Director and a local district R2R
to project personnel.

t\s,

Commentarv

Stage setting included, for
example, directions 'not to spend
a lot of energy arguing with
those parts of the findings or
generalizations with which you
can't agree; instead, focus on
things you can agree with and
support.

As expected, same of the resist-
ances around "Why do all this
work? Just give us a simple
summary," were manifeited in
complaints, grumble:4, etc.

We suggested here that groups
be composed heterogeA6us1y
among roles and wprking rela-
tionshipsito make use of the
variety of experiences and
perspectives in the .group,
and most participants were
willing to do this; same were
not, and this created some
confusion. Some groups also
had difficulty dividing up the
reading responsibilities.
Some persons maintained the
impression that they were to
readvind digest all five
summaries.

in the life of the project, linkers
Disseminatio:41poidinator, an Rx
director wer resent in addition
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(Illustrationl, Cont.)

Design

11:30 - 1:30 p.m. Lunch and
Individual Preparation Work

I.

1:30 - 3:30 p.m. Small Group Work

Each group select an area for
analysis, record implications
on newsprint to share with
total group. Provide work '

groups with:
.

Appropriate R2R materials
or program pickets

Focus Questions

Meeting Space

Newsprintip

Markers

Focus Questions:

Group 1. Needs Assessment

Given the gen eralizations you
have selected from th.eresearch,
what data would a task force
need to collect to determine
gaps in the currgnt reading
prograns of a school? Which
of these variables are covered
in the vario state R2R hand-
books, whic are missing or
overlooked.

Group 2. Selection Criteria

Given the generalizations you
have selected from the research,
what_criteria are implied for
sele2ting among alternative
reading improvement programs?

Commentary
-

Lunch broke the focus. Most par-
ticipants had agendas of their
awn to pursue with one another,
and some of this carried over into
the work Xime. As a result, some
persons felt unprepared and thug
less than eager to get into the
next task. More time and slower
pacing of the work sequence would
be needed for this to move smoothly.

This work proceeded fairly well.
One participant unexpectedly
became adamantly resistant to the
task, and this had to be worked
through on a one-to-one basis
with-the trainers. The group in
which he was a member continued
to work, but under some tension.
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(Illustration I, Cont.)

pesigq

Which of these are reflected
in the various state R2R hand-
books? What is missing or
overlooked?

Group 3. Prosram,Review

Given the generalizations you -

have selectea from the research,-.
how do these two programi/
descriptive materials indicate
that attention has been paid to
these findings.?

WO'

Commentary

3:30 - 5:30 p.m. Small GrOun Repdrts This activity went very well.
and general discussion of research Participants were actively
utilizathion issues at the local involved in the reports and
level discussions that followed. The

only difficulty was having to
cut off discussion of each area
in order to leave time for all
to report. The work done by
each subgroup not only focused
attention on the issues we had
hoped to work on, but generated
a strong base of concrete
evidence and experience so that
discussion was more than an
exchange of soap box positions.

r-J3
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SECTION 5 .

SUMMARY OF GUIDELINES

In this'section we sumnarize the essential elements of the tailoring

process as we understand and experience it. Following each point me

reference the pages in the document where it is discussed.

1. The goals of any training effort may vaky from:

a. Convergent skill training, to

b. Individualized development of skills and
understandings, to

c. Creating organizational structures and cliMates
to support the development and use of new skills

These alternatives may be viewed as nutually exclusive;
however, our experience suggests that an inclusive
perspective is more likely to prdauce maximum long-term
gain. (page 17-18)

2. Changing behavior, including developing new skills, requires
an eclectic approa h. This tncludes normative re-iducation
which deals with he social matrixan which individuals
and their behavi rs are embedded, and the use of rationally
and politically based strategies in changes. (page 19-21)

3. Successfully designed and implemented tailored training
requires negotiating the sets of needs to be addressed, the
expected outcomes and the training approaches to be used
with interrelated sets of actors, specifically including
project management, linkers, trainers and their related
organizations, funders and influencers. (pasta 21-22)

4. Agreements among managers, trainers and linkers about the
training effort are develo mental and evolutional. Not
only are agreements about oals, foci, central issues and
acceptable strategies essen ial precursers to any training
endeavor, but alap these ag eements need to be seen as
renegdtiable and developmen al throughout the life of the
relationship as experience, ,changes in'goals, cdtditions,
knowledge and/or research warrant. (page 23)

5. If training is to be tailored to specific dissemination
projece or system needs, at least the following six factors
must be considered: '

a. Project or system goals
b. The dissemination process model being used
c. The concept of the linker role being adVocated
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d. The nature of the disseminates
e: The nature of the client agencies' relationship to

the project or dissemination system, their internal
struciiires and operating conditions and limits, and
the problem solving processes they use oi are seeking
to use

f. The relationships among linkers, managers and other
support staff (pages 23-31)

6. Tailoring of training ;materials includes, in addition'to the

process of negotiating agreements and reaching understanding
,cohcerning the functions, operations and goals of the project:
'a) adequate diagnosis of the specific current needs of the
project and. its staff, b) developing a desigli to meet those
needs, c) selecting material to meet identified needs, and

.d) modifying materials and creating or adapting instructional
Strategies to fit the design. In actual practice, the activities
of b,c and d are so intimately related that there is 'often a
QED sense to the analysis. Once a particular alternative ia
chosen, other deasions'often "fall into place" almost as givens. (Page 33)

. A vay.etyi of useful matdrials, training programs, collections

of exercises, theory papers, project materials, etc. exist as

working materials for the tailoring of training. (pages 33-34)

8. Modules, training program materials, or collections of exercises

are most useful if they contain statements describing:

Their goals
Intended audience or client
Complete instructions
Prerequisites ,

Constraints and contraindications for use
Copies pf all necespary materials
Backup resources, references, bibliographies (page 34)

9, In the process of tailoring training materials, including
pre-existing modules, training programs and exercises need
to be adapted in order to:

Increase their responsiveness to identified needs
Provide contextual relevance to the specific situation

4r- Provide opportubity for participants to work from their
own experience #

Take into account the dynamics and interpersonal,
historical and socio-political relationships within the

',project and its relational networks
Provide missing prerequisites or followup experiences
(pages.35-'38)
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10: Key questions we consider in diagnosing specific training
needs at a specific point in time within an overall agreed
upon framework include:

Who specifically wants what to ohange at this time?
What consequences, intended and unintended, would
the desired outcome or change have?
What appear to be the undarlying "reasons" or

. "causes" for the conditions, behaviors, relation-
ships, etc. in whIch change is desired?
What reordering of priorities, sequences, foci, etc.
are suggested by current issues, concerns and
unfolding events in the field?
How have prgvious training concepts, activities,
etc. been received; have they been used and integrated
into ongoing practices? (pages 38-39)

kft

11. .Key design, training, and interpersonil skills needed by
trainers in order to tailor designs and implement them
include: working with resistances, recognfzing and
accepting individual differences and recognizing and
dealing with value conflicts. (pages 38-41)

12. Criteria we find useful for develdping a design include:

Each actil.!ity has a clear focus
Each activity builds cumulatively on prior
activities and follows a logical sequence
Activities allow for exploration of differences
in values, personal styles and situationsl conditions
Feelings and emotions as well as cognitions must be
anticipated and provided for in the design
Activities focus on developing-a personal and
organizational repertoire of responses rather than
on presented%answers
Opportunity to make maximum use of personal and
peer resources and experience is provided
Opportunity for reflection on and integration of
new mateiial and elicited respOnses is provided
Attention is given to resistanCaLto change as well'
as motives for change'
Activities mobilize and release participant energy
Activities support participants' sense of potency
Attention is paid to participants' physical,
emotional and pacing needs (pages 41-43)

13. Criteria for selecting among existing materials include:
a) objectives and design requirements determined.from the
diagnostic analysis; b) requirements of the available
modules, training materials, or exercises themselves; and
c) the range of motives, needs and responses each of the
available sets of materials are likely to arouse.

(pages 43-45)



14 Much of the content matdrial with which linkers must deal,
particularly the nitty-gritties of the particular project
or dissemination system are not incorporated, with existing
learning exercises or training designs. The criteria for
good' design must be applied to designs for introducing and
using these materials. (page 45)

4
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AliDIX A

DEFINITION OF EDUCATIONAL DISSEMINATION

Dissemination in education consists of sets of processes requiring

the transformation and utilizat.ion of knowledge across boundaries of

loosely coupled, sociopolitical systems for the purpose of creating

and supporting educational improvement.

1. Dissemination. We havevxtended the concept of dissemination

as described in the'DAG Report to include activities related

to five distinct levels of outcomes: spread, exchange, choice,

implementation and capacity building. Within each level (outcome)

there are many possible approaches. (E.g., ERIC, newsletters

and brochures, marketing, speeches, all may lead to spread.)

We do not assume that the categories are either simplistically

related, necessarily sequential, dr cumulative (e.g., that all

the iictivities associated with a lower numbered level lead to

or support higher numbered outcomes).

2. 'Sets of processes. This recognizes that dissemination involves

-

complex sequences of activities directed toward achieving

outcomes. For instance, to achieve the outcome "choice" may

involve such processes as problem diagnosis, search behavior,

value clarification, criteria selection, deciston making, etc.

3. Transforiation. This recognizes that knowledge is initially

conveyed through specialized languag,es of knowledge producers

,which is often different from the language of the knowledge users.

Hence, a recasting of content from

hopefully without loss of fidelity
*;If

Secondly, knowledge transformatlon

57
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one language system to another,

in-meaning, is required.

may take the form of program



development based on research findings.

4. Utilization. Emphasis upon an active process of using knowledge

to achieve outcomes. Utilization ultimately ithplies change for

individuals or groups; henie research on educational change is

relevant.

5. Knowledge. Broadly depmed to include (1) conceptual under-

standings, (2) materials and products, (3) value orientations,

(4) behavioral skills, (5) role relationships, and (6) organiza-

tional structures.

6. Boundaries: Dissemination is an activity in which knawledge

spans across the boundaries of social systems. A key

distinction separating dissemination from the more generic

process of problem solving.

7. Loosely coupled, socio-political systems. This emphasizes these

two critical, salient features of the educational system.

8. Educational improvement. This implies,that all dissemination

involves change, conflict and gains and losses,

60
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APPENDIX B

This chart compares the steps of three problem.solving change models.
A list of linker Process skills and knowledge relevant to each step ,

follows.

RELATIONSB/P AMONG THREE PROBLEM SOLIVING CHANGE MODELS: Phases of
.

Planned Change (Lippit, et al), Northwest Reading Consortium
Project.Steps, and Right to Read Assessment (State of Washington)

Phases of Planned Change NRC Project Steps Right to Read

1. The peed for Chang 1. Eptry into School I.

Vistrict and Estab-
lishing Relation-
ship '

--2-:-Entry-Establishing

Relationshf0

3. Diagnosis

I. Entry (see above)
2. Task, Force Organi-

zatiOn

3. Determining Target
Populations

4. Program Assessment
Process

Establish District
Priority for Rad-
ing Lmprovement

2. Set up Task Force

3. Identify Popula-
tion

4. Apsess Current
Program

4. Examine Alternatives 5. Summarize Priori- 5.

and Establish Goals ties
6. Develop site 6.

Specific Problem
Statements and
Establish Goals 7.

and Objectives ,

7. Select R&D outcame

5. Implementation 8. Develop Implemen- 8.

tation Plans
9. Install R&D Out-

comes, Materials 9.

6. Institutionalization 10. Establish Manage-
Generalizatioq ment Activities,

Inservice Schedule
11. Monitor Implemen-

tation Plans
12. Evaluation

7. Terminating/Redefining (not yet conceptualize
the Relationship

10.

Identify and Pri..t

ority New Objectives
Review Effective
Programs and/or
Program Components
Plan Program of
Diagnosis, Prescrip-
tions and Evaluation

Identify Instruc-
tional Approach,
Method and Techniques
Plan Staff Develop-
ment
Identify Needed
Personnel, Materials,
Services and Costs

11. Evaluation

NA
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SOME LINKER SKILLS RELATED TO MACRO PHASES OF PLANNED

CHANGE AND SPECIFIC STEPS OF NW READING CONSORTIUM PROJECT

PHASE 1 THE NEED FOR CHANGE

Project Step 1: Entry into School District and

Establishing Relationships

Focus: Seaecting Districts for Participation

60

Process Skills and Knowledgi

Assessing/Diagnosidg System
Readiness for Change

Conditions for Change

.Nedga Assessment

Awareness Techniques

01.

62
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I.

4%0 1,

PHASE,2 ENTRY-J-ESTABLISHINOHTHE RELATIONSHIP (L/NRER)

Project Step I: Entry into School:District and Establishing

. Relationships

Focus: *Establishing Linker Relationships

Process Skills and Understandings

DiagnosisSystem Readiness

Theory --A Coherent Change Theory

Knowlidge--Specific to District and
.4-7.Site How it Operates; Planning, Budget
Q.Decision,Making Levels

Communication Interview- Stei lla

Entry Points and Entry Strategies

Minding the Fences,Building'Bridges

Operating in Temporary Relationships

Identifying Formal and Informal
4immm Structure

Conflict Diagnosis,and Utilization

Working Effeotively with Multiple Bosses,

- Authorities and Influencers

61

63
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PHASE 2A ESTABLISHING THE CHANGE TEAM (TASK FORCE)

Project Step 2: Task ForceOrganization

0

Focus: Setting Up and Orienting Task Force

U.

e'

010

4

Process Skills and Knowledge

)Change Theory

Group Process Skills--Leadership-
membership; task and maintenance
Junctions; agenda setting; goal
clarification; problem; conflict
utilization; decision-making;,
communications; dealing with feelings;
stages of group growth; interventions
that faci/itate gtoup process

Negotiating Linker Role with Task Force

Establishing Helping Relationships

62

Helping-Schools to Successfully
Utilize Consultants

COnsulting Skills'
411

Record Keeping, Minutes, Documentation

Clarifying Setting Appropriate
Expectations for Task Force Role

64



PHASE 3 MOLDS DIAGNOSIi

I.

tit

Project Step 3: Initiating Meetings and Determining Target

Populations-

Project Step 4: Program Assessment Process

Process Skills and-Knowledge

Conducting NeedsAsseaosistas
a. Curriculum/Content
b. Organizational/Structure,

Process, Climate
c. Community/Values, Commitment,

Climate

Problem Solving - Systema'Analysis,
Collaborative (RUPS)
Negotiitive (SUMPS)
Linear and Non-Linear
Models

Succesieully Utilizing Consultants

- Values Clarification, Articulation

Decision,Making--Convergent and
Divergent Processes

Conflict Utilization, Resolution

Group Process Skills

Planning Skills

65

Content Area Process Skills (reading,
math, etc.)



PHASE 4A EXAMINING ALTERNATIVES

PHASE 4B ESTABLISH GOALS: INTENTIONS AND DECISIONS

iroject Step 5:

Prolect Step 6:

Project Step 74

Summarizing Priorities

Developing Site Specific Problem Statements

and Establishing Goals and Objectives

Selecting R&D Outcomea

6.4

Process Skills and Knowledge

Brainstorming

Group Problem-Solving

Facilitating Group Process

Decision-Making

Conflict Resolution

Resource Retrieval/Awareness of

Procedures, Content

Knowledge, Material Transformation

Utilization of Consatants

Negotiating/Matching Problem Definitions

and Potentiaf Solutions

Utilization of Knowledge Bases, Human

Resources

Reality/Feasibility Testing

Assessing R&D Outcomes for Key
Implementation Issues Which Might

Effect Decisions to Adapt/Adopt
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PHASE 5 IMPLEMENTATION:

Project,SteLD

Project Step 9:

TRANSFERRING INTENSIONS TO ACTIONS

Developing Implementation'Plans

Installing R&D Outcomes

Purchase Materials
Adaptations/Integation

Process Ski s and Xnowled e

Models of Inn ation and Change
(

.

Planning
Collaborati e
.Negotiative

Creating the Readin ss for Change at
the LocalcLevel

Program Development and Design Skills

Program Adaptation

Implementation Theory?Multi-Level
J- Strategies

Gaining Acceptance and Support of Plan

Training, Staff Development

Intervention Theory

65

Planning Process - PERT, Systems Analysis,
Fault Tree Analysis

BudgetIng Processes/Procedures

6 7
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PHASE 6 INSTITUTIONALIZATION/GENERALIZATIONS

Project Step 10:

Project Step 11:

Establishing Managempnt Activities and an
Inservice Schedule.

Monitoring the Implemdhtationof Program Plias.

Project Step 12: Evaluation

se,

Process Skills and Knowledge

Planning

Management

Evaluation,

Maintain Support

Renewal

Interaction.

Training

Consultation,

Monitoring

R&D Skills

"Packaging"

Assessment-Of Long-Term
Objectives

"Feedforward"

PHASE 7 TERMINATiNG/REDEFINING THE LINKER RELATIONSHIP

66

68

Process Skills and Knowledge

Self-Renewal

Evaluation

Termination of Relationships

-24



-APPENDIX C

EXAMPLE OF WORKING NOTES FOR DESIGNING IN A TOPIC AREA

Topic Area: Using research summaries to supportand influence
.building task force.work

(4'gra Afternoon Session: Research summary use
0 0 4/1 S10. yo c.1::f 4ssue: .clo 0 0 "Somebody should provide a highlight summary that wee 0 4
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how add or focus attention on?

Selection criteria, what does R2R reflect?

Review of Programs, what to look for?

Use new additions to knowledge base? or'
familiar pockets?

'Model a potential design for task force uie ai these
steps in the process,

frovide for discussion of how to use with
task forces to emerge; don't push it. .

s

Can easily get hung up in-"critique" of research.
Some potential attitudes of research being "too a

intellectual," "not useful," "too complex" or "too
over-simplified," "not my experience. If

Need stage setting on kei generalizations, findings.
Provide a summary of issu U. areas to guide reading
and selection of important generalizations.

a

Multiple roles to be premnt:

What can non-linkers get out of thilprk?

Think about teaming versus separating linker-
site level, linker-state department pairs coming,
gains and losses each way (each works differently

. .with task forces)

.Time to talk about and share how-might apply work
done in session, adapting to differences among '

task forces

If focus turns from task force to R2R assessmeft
work this toward institutionalization, feedback to R2R,
etc.
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APPENDIX D

Key Events id Relationship Between
The Tailored Dissemination Training Project, NWREL.
and Northwest Reading Consortium, Washington SPI

, July 1976 to March 1978

July 1976

August 1976

September 1976

October 1976

December 1976

January 1977

February 1977

April 1977

May 1977

'August 1977

September 1977

October 1977

Initial uxploratory contact occurs in Washington,
D.C. at RDUC Directors Meeting'betweenliWREL.staff
and NRd stiff.

NIE dir6ctiVe to focus Program activitie.$
service to RDU and RDx clients, including
training services and the NRC:

Continuation of exploratory discussion of
ship between NRC and NWREL.

p.

and

tailored

relation-

Agreement). reached to conduct first training session
in December,

linker training conductqd
Prepared 3-5 year Plan'for NIE.

Agreement to conduct One, day of training'at next
Advisory Meeting iu Februaty. Provided onsite
consultation to Alaska linker.

Linker training, February 9. NIE,asks NWRELlor a scope
of work statement to provide tailored'linkergkaining.

December,13-17."

Prepared a Collaborative Planning Document for Training
to NRC. Secured a'greements to acctss-Project data.
Continued building a collaborative relationship

Site visits to each linker in Alaska, Washington,
Oregon, Idaho. 'Linker Traintng Workshop, June 6-10.
NRC Director resigns.

Rrovide staff. .development/training workshop to Maywood
Jr.. High, Issaquah. Developed Operational Plan for
Fy '78. Confirmed a continuing-relationship with new
Project Director, including,greater integration of
management, evaluation, knowledge base and training
support systems.

r

Linker Training Session, September 15 & 16.

Linker:Fraining Sesaion, Clctober 24.

69
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December 1977

January 1-97.8

:iebruary 1978

Management, coordination ahd planning for Project
budget revisions and.subcontract additions for
training. Evaluation Planning and Coordination
Sesslon.

1Conceptualization Conference--Linker Role, January 3-5.
Linker Training Session, January 18-210, incl'ilded
linkers from other RDU projects and administrative
staff from some host agencies.

Evaluation Planning Sessions and tiraining contribution
to site case studies. Set up monthly planning sesdions
for training.

March 1978 NWREL announces redirection of Dissemination Proigram

94

70
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APPENDIX E

Outline of Designs of Formal Linker Training Events
for the Northwest Reading Consortium -

Deceiber 1976 tc? January 1978

.

nr

,

December 13-17,'1976 Outline-and materials list

February 8, 1977 Outline and materials list

June 6-10, 1957 Outline and materials list

September 15-16,.1977 Outline and materials list
4

0Clober 24, 1977 Outline and-materials list

JanuaFy 18-20, 1978 Outline and materials list

p.

71

72



DESIGN OUTLINE*

Northwest Reading Consortium Linker Training
Menucha Conference Center, Corbett, Oregon

December 13-17;"1976

Sunday, December 12 7:30-10:00

Monday, December 13 8:30-12:00

12:00-2:00

Tuesday, December 14

2:00-5:30

7:30-10:00

8:30-12:00

12:00-2:00

2:00-5:30

7:30-10:00

Wednesday, December 15 8:30-121t00

12:00-2:00

2:00-5:30

Getting acquainted, goal setting,
agenda sharing

Multiple roles of the linking agent;
"Superperson of the 70's"

Lunch and independent study/reading (4)

Linking as helping - 1) Process of
making entry and building relation-
ships with clients (1)

Linking as helping - 2) Process of
facilitating and conducting meetings (2)

Linking as retrievingand conveying
resources; "Process of matching needs
to R&D outcomes" (3)

Lunch and independent study/reading (4)

NW/RDUC project information systems (5)

Free night

Linking as facilitating and training
in problem solving; "The Social
Negotiative Problem Soli7ing Model" (6, 7)

Lunch and independent study/reading (4)

Linking as facilitating and training
in problem solving; "The Research
Utilizing Problem Solving Model" (8)

7:30-10:00 Discusiion of readings; concepts of
cbange in education (4)

*Numbers in parentheses refer to materials at the end of each outline.
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Thursday, December 16 8:30-12:00 Community involvement: Delphi, PDK,_
et al; programs, Atrategies and
pitfalls to avoid (9)''

12:00-2:00 Lunch and independent study/reading(4)

2:00-5:30 NW/RDUC Project evaluation (10)

7:30-1Q:00 Free night '

Friday, December 17 8:30-12:00 Self-assessment; planning for future
growth; resources available from NWREL;
planning for future work

12:06-2:00 Lunch and en route to NWREL

2:00-5:30 Visit NWREL

5:30 Depart for hOlne

73
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December 13-17, 1976 Materials List*

1. Helping Relationships Exercise and Theory Paper.-,Adapted from: Pino,

Rend and Ruth Emory. Preparing Educational Training Consultants: Skills

Training,(PETC-I). Portland: Northwest Regional Educational Laboratory.,

1976.

2. Convening and Observing Meetings Exercise. Adapted from PETC-I.

Ail
3. Matching Needs and R&D Outcomes Exercise. Designed tor this session by

Dick Arends.

.4 4. Reading Materials: 47

Arends, Richard and Jane Arends. "First Time Out: Case Studies of

Neophyte Consultants." From: Pino, Rend and Ruth Emory.
Preparing Educational Training Consultants: Organizational

Development (PETC-III): Participants Materials. Portland:

Northwest Regional Educational Laboratory, 1977.

Crandall, David. "Needed Perspectives on Linking Agent Training

and Support." Linking Processes in Educational Improvement:
Concepts and Applications. Columbus: University Council for

Educational. Administration, 1977:

Fox, Robert S., et al. Diagnosing the Professional Climate of
Schools. Fairfax: N..T.L. Learning Resources Corporation, 1973.

Chapters 1 and 2.

Havelock, Ronald G. The Change, Agent's Guide to Innovation in

Education. Englewood Cliffs: Educational Technology Publica-

tions.

Runkel, Philip J., et al. "The Delphi Method," in The Second
Handbook.of Organizational Development in Schools. Palo Alto:

Mayfield Publishing Company, 1977, pp. 174-175.

Sarason, Seymour. The Culture of the School and the Problems of

Change. Chapters 1, 8 and 13.

Shepard. "Rules of Thumb for Change Agents", from PETC-I.

5. Northwest Reading Consortium Management Information System Materials.

6. Associations to Conflict. Exercise. Adapted from: Groth, Gretchen A.,

,John E. Lohman, Jean W. Butman and Gary J. Milczarek. Sociel Conflict

and Negotiative Problem Solving. Portland: Northwest Regional

Educational Laboratory, (unpublished).

*In this and the materials listings on.the following pages, the complete

reference appears the first time a publication is cited. In.subsequent

citations only the title is listed.
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December 3 1 1976. Nhterials List (continued)

7. Tata I and Tote II Exercises. Adapted from Social Conflict and
NegotiatIve Problem Soliiing.

S. Force-Field Analysis Exercises; Problem Statement Materials. From:
Jung, Charles, Rend F. Pino and Ruth Emory. Research Utilizing
Problem Solving. Portland: Northwest Regional Educational Laboratory,
1973.

9. Consensus Decision Making Exercises. Adapted from PETC-I.

10.,'No.rthwest Reading Consortium Evaluation Materials.

A

tot
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DESIGN OUTLINE

northwest Reading Conso tium Linker Training
WiSeattle, shington

February 9 1977
.

Tuesday, FebrUary 8 8:00-9:30 Self-interest analysis --
TheorY paper, individual response,
pairs sharing, total group
discussion (1)

Wednesday, February 9 8:00-12:00 Assertiveness --
Assertiveness paper, practice and
discussion; role play of Step 5 in
R2R process using consensus ground
rules; debriefing (2; 3)

12:00-1:00' Lunch

1:00-3:00 Review of interviewing requirement and
procedures, Tl data collection
Project Evaluator explained
requirements and led a role play (4)

3:00 Break, linkers leave for home

3:00-5:00 Debriefing with Project Evaluator,
Project Director, RDU subcontract
director, NIE monitor and NWREL staff

7 7
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February 8-9, 197.7 Materials List

1. Self-Interest Theory Paper. Adapted from Social Conflict and Negotiative
Problem Solving.

2. Assertiveness. Ibid.

3. Right to Read Step 5 Guidelines; from NRC Project Notebook.
C.

4. Interview Guides and Ti from NRC Evaluation Maietrials.

TA"

77

p.
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Monday, June 6

DESIGN OUTLINE

Northwest Reading Consortium,Linker Training
Cascade Head, Oregon

June 6-10, 1977

3:00-5:30 Describing and reviewing experiences
with local schoals. Organizational
structure concepts. (1, 2, 3)

6:00-8:00

8:00-9:30

Dinner

Diagnosis, theory and iscussion (2, 3, 4)

Tuesday, June 7 9:00-11:00 Diagnostic activities

11:00-12:00 Linker session

12:00-3:00

3:00-6:00

- 6:00-8:00

8:00-9:00

Lunch and free time

Linker role and organi ational power (5, 6)

Dinner

(4)

Reading time and individual choice of
discussion topic (7)

Wednesday, June 8 9:00-11:30 , Situational constraints and problem
solving (8, 9)

11:30-12:30 Linker session'

- 14,30-2:00

2:00-4:30

4: 30-on

Thursday,,June 9 9:00-11:00

11:00-12:30

12:30-3:00

3:00-6:00

Lunch

Observation exercises. Collaborative
problem solving activity and process analysis
(10, 11)

Free evening

Personal styles analysis. Relation of
style preferences to problem solving,
alternatives (12, 13)

Linker session

Lunch and free time

Relate styles and altrnative strategies
to diagnoses made in prior sessions (8, 14)
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Thursday, June, (continued)

6:00-8:00 Dinner

8:00-41:30 Linker, management debriefing sessions

Friday, June 10 9:b0-11:00 Complete use of diagnostic analysis,
backhome plans. Unfinished business,
planning for next training sessions.
/Valuation of workshop (8, 14)

.11:00-1:00, Cleanup, lunch and leavetaking

79
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June 6 - 10, 1977 Materials List.

1. Collage Activity. Designed for this event by Butman and Lohman

2. Glaser. "Organization structures.," The Governdent of Associations.

3. Miles, M. "Properties of Schools as Social Systems," Change in

School Systems (G. Watson, ed.). Chicago: Cooperative Project
for Educational,Development, National Training Laboratories, National

Education Association, 1967..

4. Diagnostic ActiVity. ApPlitation,Design

5. Basic Concepts of Power - Theory Paper. Adapted from Social Conflict

and Negotiative Problem Solving.

6. Power Diagnosis Actility.1 Application Design.

7. Reading Materials

Lakein, Alan, How to. Get Control of Your Life. New York: New
American Library, 1974

Mackenzie, Alec, The Time Trap. New fork: American Management
Association, 1972:

8. Interpretation and Review Exercises. Designed for this Event by

Butman and Lohman.

9. ProbleMAnalysis Activity. Adapted from Research Utilizing Problem

Solving.

10. Observation Exercise. From Butman, Jean, "Finding Out And Using

What's Going On," RFD Resource Kit for Group Facilitators. Portland:

Northwest Regional Educational Laboratory, 1975.

11. Decision Making Activity. Designed for this Session by Butman and fi

Lohman,

12, Personal Styles Questionaire. From Social Conflict and Negotiative

Problem Solving.

13. Three Approaches to Problem Solving - Theory Paper. Adapted from Social

Conflict and Negotiatiire Priblem Solving. /

14. Application Exercises. Designed for this ivent by Butman and Lohman.

80
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DESIGN bUTLINE

Northwest"Reading Consortium:Linker Training
Mbscow, Idaho

1

September 15-16, 1977

(

Thursday, September 15 8:30-12:30

12:30-2:00

2:60-5:30

6:00-on

7

Frriday, September 16' 8:00-11:00

11:00-12:00

12:00-1:30

1:30-2:30

2:30-3:30

Review diagnosis of second
wavgdsites and entry processes

Lunch *

Implementation issueS (2)

Dinner with former linkers,
celebration of changing roles,
new beginnings and continuing
relationships

(1)

Implementation istiues (continued)
Specific problems in working with
groups, analysis brainstorming (2, 3, 4)

Linker seSsion

Lunch

Planning next training events and
projet activities

Project-manamient work
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September 6-16, 467.

4

Materials List ft3.17.'

1. Guidelines for Dfagnosing'Entry Issues. Designed for:this session

br Butman and Lohman .

2:
r

Implementttion Issues Work Fora'. Designed for.this Session by,

Buts= afid Lohman.

-3. Problem Statement and Brainstorming Exercises. Adapted from Research

Utilizing Problem Solirin and frqm Pfeiffer, J. William and
John E. Jones (eds.). A:Handbook of Structured Experiences for
Human Relations Training. Iowa City: University.Associates, 1974.-

NC,

4IP

8 2
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intIGN OUTLINE

Northwest Reading Consortium Linker
Olympic Washington
October 24, 1977

Mbnday, October 24 , 8:30-10:00

4

.4

10:00-12:00

Training

..--

IndiVidual problem statement and'
pair sharing (1)

Round robin, problem.analysis and

12:00-1:39

1:3d-3:00

3:00-4:00

solution brainstorming (2) .

-Lunch

Groupgroth and functions (3, 4,

Revigw of end of meeting, evaluate

oe

Pborms and their uses

8
83

4

1

5, 6, 7, 8)

.44
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October 24, 1977 .Materials List

1. Problem Statenent and Analysis Forms. Adapted from Research Utilizing -

Problem Solvius. Ibid.

2. Round Robin Exercises. Designed for this session by Butman and Lohman.

3. Some Characteristic Behaviors Found in Productive Groups. Adapted

from Guide.for Anchored Trainer Ratings.

4. Observation Guide to Group Process. From PETC-I.

5., What To.Observe in a Gronp. From PETC-I.

6. Task Maintenance Roles. From PETC-I.'

7. Participant Rating of a.Group. From PETC-I,

8. Member Differences"-Styles of Emotional Participation. From NTL

Handbook, 1960.

ACt

9
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DESIGN OUTLINE

Northwest Reading Consortium Training Session
Seattle/Lake Wilderness, Washington

January 18-20, 1978

Wednesday, January 18 9:00-11:00 Orient,and develop working relation-
ships between Northwest Reading

1 Consortium project personnel and .

invited guests

0

11:00-12:00

12:00 1:00

1:00-1:30

1:30-3:00

Group task exercise (4)

Debriefing and discussion of
application to backhome

Overview of afternoon work, intro7:
ductiO ,go Research Summaries
.Individ 1 reading time ,(2)

Lunch

Continued individual preparation (2)

Review and application of Research
Based materials (2,3,4)

Group 1: Implicalions of Research
for Needs Assessment

Group.2; Implications of Research
'far Selection Criteria -,

Group 3: Implications of Research
for review of knowledge base
program materials

Group task work and preparation of
report

3:00-5:3* Group reports and discussion of
utilization of research findings in
R2R process steps

5:30-on Dinner and arrival at Lake Wilderness
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Thursday, January 19 7:30-8:30 Breakfast

8:30-8:45 Agenda review

8:4512:00 ImplpuentatIon - issuhstand approaches
(5,6)

.- Focus isiues review

Small group work

- Group'reports, debrief and discuss

12:00-2:30 Lunch and free time

230-6:15 Linker/ non-linker problem solving
and support activities

Independent meetings with group
generated 46nda and discussions

6:30-on Dinner and free evening

Friday, January 20 7:30-8:30 Breakfast c.

8:30-9:30 COmple4te unfinished business from
-yesterday

9:30-11:00 Discusgion - professional development,
training, socialization and suppobt
system for linkers

11:00-12:00 What kinds of "knowledge" do linkers
need?

Small group work 'and deb4efing'
discussion

12:00-1:00 Lunch

1:00-2:00 Closing activities
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1 Januar* 18-20t 1978 Materials List.

1. Poem Exercise. From Eandbook for Group Facilitators. University
Associates, 1977

2. Research Summaries:

Synthesis of Research in Basic Skills, Doris Gov!, University of
Pittsburgh

Research Within Reach, CEkREL, Inc.
Research Summaries, Dr. Ruth Waugh, University of Oregon
The Cognitive Development *of Young Children, NIE
The Social Development of Young Children, NIE

3. Program Materfals;

Matteson Four Dimensional Reading Project
Prolect Success - Handicapped
Project Success - Enrichment
Systematic Approach to Reading Improvement (SARI)
U-SAIL
P.K. Yonge - Individualized Reading Laboratory
Wisconsin Desizn Study Skills
Title I - Corrective Reading

4. R
2R Handbook Guides for needs assessment and criteria of excellence,
from,Oregon, Washington, Idaho and Alaska

5. Implementation Issues List. Designed for this session by Butman
and LohMan.

6. "Same Basic Factors Which Should Be Consldered in Preparing
Implementation Plans," fram NRC Project materials
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