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‘ a
. < Most classroom ‘education” s carngd out through talk. l'eachers
transmit nstructions, information, and Juestions om“y Thas Process 1s not
. ] .
complctc unlesy students also use speech to indicate -\ovn:prchcnsmn, w

. request clanfication, and to- .lppl‘v and extend their leag ings. However,
¢ survevs reveal that up to-28 percent of students do so nsutficiently 20 )
Students can be quiet durmg classroom mteractioh for a vanety.of R <

reasons. Some, such as those who have not done their homework, who®
camnot read the matenal bemg discussed, who are uninterested m the
Subject, who are physically exhausted or undemourished. cte., do not have
an appropriate-response avatlable Others are by choice reserved, modest,
unmotivated  to commumcate any more than s munmally, necessary?
Quietness due to these factors 1s not the concern of this review

. A third group of students commonly experience nstances in which
they have something relevant to say, but hesitate to do so. Furthermore, they
and therr Listeners would preter that they speak up more often. When the
ability and desire fo participate exist. but the process of verhalizing 1
hibited, shyness or reticence 1 occurring. The nature and Ereatment of ths
17 Rap betwged concerving and-uttering a message, will.be addressed here.

-

Almost evervone expenences shyness on occasion. For some
students, however, ths state pervades their m--and out-ot-clagsroom hves.
One survey revealed that apprehension”about public’spcdkmg was the most
commonly reported fear® Another found that 80 percerit of the respondenty -
have been shy at some time in their lives, 25 percent were chronically shy, ~
and 4 percent felt themselves to be shy virtually all the time #? Data from
20,000 college students at three universities suggest that 15 to 20 percent
suff'cr from debilitating  communication apprahicnsion (CA )0 Among
youngsters, 42 percent of fourth to sixth graders reported shyness, and 54
percent of junior high school students did so — girls more eften than boys.#
The degree of shyness, or range of situations which it affects, vartes
-marked]y from wdividual to individual. A tendency to he anxious when
communmigating may be specific to only a few settings (eg., public
speaking), or may-exist in most everyday communication situations, or pay
even be pag of § generad anxiety trant that grises n many facets*of an
indjpvidual’s hife. Speech anxiety, therefore, may be conceived along a
\unt-mu{lm of pervasiveness .. -

Ve oy
~

Aruitoxt provided by Eic: T - - . .



}

Ditferent terms ate used m the hterature wath hietle consistency,

AU one end s

s cach roughly representing ponts along this continuum
anxiety felt onlv w a particular “state’” of atfairs$dften termed stage fright or
anothet n.lrmwlx detined phobia In the mlddh are terms such as shyness,
'(“\("\( l‘"l"ll”llu”l(’" thP'lhf"\N‘" \;\(\'l |"|l|(l‘y .ll\d AL ltll l\(’ln"l("l \\'I“L h I‘L|Ll‘

. to the présenee of anxiety and wiibition 1 most situattons m which talking,
is the primary l\\()dt nf l‘tl.lllnh to others At the tar end ot (Ilt contmuim s
. an endurmng p-.rxnmhn Crat” wheren anindiadual 1 pruhspmul to
respond with anxiety o a w e range of stmuli Our concém will be.,
prim, iy wath thL middle I‘.III}\L \ll)u thma terms do not as yet lm\'t LlLdl‘lV
distinguished referents, they wall all be used interchangeably hére
Furthermore.  there are commondy thought to be three different
response modes people employ i anxicety-provoking expenences, .lpﬁmach,
autonomic, arkd avordance People in the fieg group mamtest their shyness by
mereawng thar level of walk Therr fear ™ not being understood or of
appearing tophish causes them to talk on and on, hoping that cach new set of
comments will assure them communicative success: The second group s
emotionally shy their fear of the nisk involved i expbsing their inner selves
(hmu),h \pcuh |L.ld\ them to conhine their comments to ritualiz Ld
superbicial small talk lhese patgerns are closely related to the kind of
shviess that mamtests wself w quietness or avordance of talk, but due to the
himtts of this volume,_this Last kind of shyness wall be emphasized here.

(‘:()I\LSI:QUEJ\L(:E;L

. .

"\

One ‘!mlght ask, "So what?”” When remaiming quiet, people retam
their privacy and protect- therr mner hves from mappropnate exposure. '
Manv teachers prefer reserved, docfle students *¢ Nevertheless, when a
reticent Stance dominates a” cifild's appmach to mteraction, many other
< undesirable ulnxcqmnu\ ca

shy x(’\udants are less hkely than therr peers to take full advantage of 4

Oeeur. ' .

opportunities available to them m school. They avoid seeking help from
advisers ¥ \/\ﬁm they can, they choose large | lecture classes over thdse-in
which particifation s likely to by L‘(pLLtLd ' They contnbute less mn

'
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sniall groups, and therr comments are more hikely 1o be rrrelevant # In such
dl.\ul\.\mn\ lhmr \c” COMUTOUNNESS can d(‘t rease lhclr .llﬂ'll)‘ u'i'm.nll wh.lt
iy bemg sad . .
\'|\\nc.\'\'ldl\ where they choose to sie Ina lr.u||l|nn.|||_\' arranged
(|.l\\‘rnnm. shy \llldcn_l\ usu.l“\ avord the tront row and the IINU(“L‘ seats in,
the next tew mows 1t the classroom s arranged 1 a sennare)e with the
teacher m the center, verbal students usually chaose w sit oppesite the
teacher, while the quiet ones prcl'cr seats .nlim;g the side “When a classroom
N .nrm!\gcd i modular form, with seveyal tables p()snlnncd around the room,
verbal students tend to sit at the head and faot of the tables, while the \]l..li('l
\'-!u\lcnl\' (hunw tu st on lhc \ldc\ o hL‘ll‘ (l}uu‘c.\“.lrc h.lscd on lhc nl).\'cr\'cd
tendency of teachers to direet their attention and comments toward those
x‘cnlr.|| Arcas \\'hcrc the maont \'t'rh.ll Sllld(‘l\l.\ (lmusc to sit, alnd not to '\_lhnsc‘_

un lll(‘ P(‘I’lph(‘l‘\Q Ihl\ }wch.n'mr .lpphc.\ \\'I\L‘lht‘l‘ or-not .\tudcm.\' ]\.l\'L‘ ‘AI'L‘L‘

"chowe ol scating.and thus 1 not .\unp|_v a function of the teacher's response

[ AN

ERIC
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to the highly verbal students
Furthermore. when an idividuabized structional system s used
(wheremn students work at therr own pace on prepackaged maternals and
tutoral assistance s avarlable from the teacher on -, one towne basis), shy
students. even af they are having great difficulty mastering the material, tend
to avord asking tor help 7 Fhat request, along wath many others i their
lives. requires that they speak up, which they avord even at the expense of
dmng p(x)r|\' n cl.l.\:\ Asa rc.\ull‘ .\'hy .\_‘tudcnls n this system cump|ctc fcwcr
modules and do less well thay less ‘apprehensive students w other small
college classes (ot less than &(4\6&-'\:5 cach)"In a study of 709 students n
amas lecture® counse, however, no - relationship whatsoever was found
between commumeation apprehension and achieverment. Since oral com-
municatton s usually so”essentral to learming, 1t 1 not surpnsing that shy
students” overall grade pomt averages, ACT, and SAT scores tend to be
lower than those of less apprehensive students ! ) o
*  Furtherrfiore, as one study of jumor-high age children found, shy
students dcvclnnp more negative attitudes toward school than therr non-shy
.

lheir teachers, too, tend to see students who are highly

!

peers
apprehensive about speaking, upras ,_Imvmg‘l/)wcr potential for academic
achievement, “less satisfactory relationships with ether students, and lower
\ . . . ! . LY
probabihity, for future success than they do dthers with less apprehension 4

his pattern has a negative spiraling affect Shy chitdren do not

usually, yolunteer in, class and are hesttant when doing, so. Hence, they are
often percerved as less capable, and are thus called on less frequently than’

‘ _ -
N R ry . t

T
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theie verbal peers .  Therr lack nl«mhuxl.nm Lumts teacher cannggor Tiking

_ tor them™ which further remforces therr own low self evaluation  This

patteruis supported i a study which found that haghly socially anxious

' students perceved dentical evaluations they received as more unfavorable

' + than did 3 low-anxious group  The study also reported that highly anxious

students felt worse about ahd rated themselves as \l},nlhhll\(l\ more Likely
to recetve \mh evaluations than did the low-anxious group.?

Lhese negative consequenced yvade other arenas in therr lives™ as”
well Many shy thhlnn lack friends” Fourth to sixth graders picked shy
thildren as plavmates le¥s often th an they did nonshys * As a result, as was
fouind 10 a study of four- to'éleven- vear-olds, shy thlglrcl\ are more hikely to
hyvness 1s«also mamfested i hesitation about

N be emotionally_disturbed 7
q wisclosing much about onegelt* about interacting with strangers, about ,
' accepting blind dates. and about soc, g w‘th people other than a
primary® partner 7, Otlu,r people, meluding those who are - also shy
themselves, are less attracted to quict individuals ** Therr reticence results
in their being pereeved as less competent - thus they appear to be less
* desiraBle as task partners — and as less soctable — thus they are seen o be

54\7 . *

\I\V ﬁ(UdLI\(\ (L‘Ild to L()I\hl\t thur CAReer as Wll'd(l()n\ to V()Ld(l()l\\ . "
jeer asy

less appealing as friends

that require hittle verbal Anteraction.™ They seem to have a higher need to

avod tarlure, they also have less achievement Or success motlvatu)n than

thewr more verbal peers 22 They tend to avord opp()rtumtlu fot jobs and

advancements that will make verbal demands on them, ®en f these would

bnng more income and “or igher status.'* Their fears may be related to the

_ fact that studies show that shy wdividuals are less Likely to be hired after an
mterviev, less likely to bé Ic..ldm at work, less likely to be satisfied wnh -

\ their jobs or occupations, less llkLIy to “have good relations with’ pcers
.. supervisors and subordinates, and’ less likdly to advance in a businéss .

- orgamzation than ther more verbal co-workers. ™ ) '

N The impact of reticence extends cvcn_bcyond work to the’ holif ~
sctting. In one studv, comparisons were made between the housing choic j
of students who were high and low in comymunication apprehension.

\ Students were asked to choose between severa options which previous
research found to be ditferentiateg by the degreeygo which social interaction
among, neighbors was \m.ouraged As expected, 3 gh apprehensites favored
hovsing n low iteraction areas, while low 1pprehenswu favored housing
i high nteraction areas.S Clearly, shynus i many ways limits studept

- opportantties and relationships.

e B PR
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| _DIAGNOSIS .-

hdl

How canone tell w what extent a'child s shv? Mere guietness 15 not
4 rehidble indicator Since shvness 1s a subjective experience; behavioral
sy can be misread Halt of grm]p of studgnté who saw themselvs as shy
were not viewed as shy” by therr Friends ¥ Such a high percentage of error
might exit torsseveral reasons  Reticent people: who care physically
artractive are often misconstrued as beng aloot or snobbish “y others” Other
r(‘tuynt—_yrnplc s]eem to ph‘_]u b«:lng on t'l_\clr own But_ thls, o, can |7L‘ an
crroncous assumption Generally, non shy students report greater liking for

spending time alone tha® do those who are shy #* Shyness 1s usually viewed

by those who experience 1t as a personal flaw, as a weakness, as something
to “hide  Hence sy persons - often atteinpt o disguise  whatever
embarrassment they teel or fergn dhsinterest in sttuationy calling for socual
nteraction — thereby making thetr reticence seem 1o stem from chowee

rather than compulsign - / )

As mentioned carhier, several studies show that when only nuld or
mndcr}ltc SEress, exists., verbal pmduc_tl\'lt_v ()f'fcn moreases A clcdr correlation
between |cvc|‘ of anxiety and quretnesy pr(‘vmls only, 'wh(;n onev s
experiencing o high degree of Mtress ® Consequently, the shy person may
also talk quite @ bit when not made severely uncomfortabhs by the social
demands UIA‘.I sttuation For this reason, perhaps, most teachers, too, are not
veryaccurate i assessing which students i their class teel themselves to be
\'h)' An Cxccptinn to tlus pattern exists ﬁ)r teachers who see thcmsclvcs s
shy ! Personal expenence with shvness seems to help theim to be more
effective m correctly duagnosing, the presence of this syndrome m others.

Smee the presence or absence of quictness 1s not sufficient to
indicate the existence of reticence, other behavioral cues can also be used M
A soft voee, low eve contact, and blushing are common 8 A pattern of
avarding sotcal interaction, not Imtiating or sustaining, conversations, and

_rarely offering opmions or saying no to requests has alsobeen noted:?? Shy

children more frequently have articulation maceuracies. ' Posture tension,
filled pauses, speech rate, and shifts in posture, as well, often characterize
someone expertencing speech anxiety. 29

Phillips. Butt, and Metzger advise teachers to-use the fo“()wi'ng ten
items to identifv a reticent student: |

‘L Student does not voluntarily make contributions in class; does™ -
not raise hand; does not add information,

- " S
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2 Student seems )L*L_\ during qral rulmmn\ ASSCTUS zh.u he came '
prepared but 1t did not seem to come oyt n},ln/
3 Student t(l"\x about symptoms w th ¢ \“Ld ;,m tn reaute: ‘lpld
I\L.ll'(bk.l( I\L.ld thL l\u(u rlhu n thL \muar.uh NAUSEd.
4 Student has ‘ltlunplul to recite or l\rh)rm ()r(l"\ dlld l\.\\ qtll(
o " because of fear or apprehension S _ ~
{ . .
")_ Student  seems uwnable  to commuiicate wth vou “during
‘sonferences or other times when the two of vou h‘\\c. tried to talk
i alone ‘
~ ¢ \tudt ‘nt seenns to hase \UI“L um\mummtmn pmhltm \vllth d()u
- jot quite fall 1ngo (ht purvicw of the’ speech corrdetiomst. )
7 \tudtnt h.\\ \Lumd to yoy m be XU L\\I\LI\ quiet; d()t\ ot
. participate m oral ingeraction with his pu.r\ ' . . ’
. 8 Student seems unnaturally apologetic when ldn.\s are challenged,
backs uH seems to change deas o .uunnmuddu ‘mt‘\gum\t'
= 9 Student “has shown resistance when written ASSIGNIENES WeTe to .
- be prL.\LntLd orally: classroom réports, book reviews, et
1O Parents h‘w. told vou student does not commumcate well wath - .
h ye thcm ‘ .
» ’ - .
Despite cttorts to wdentify odreened \l},n\ of reticénee, the problem
remarfs essentiallyya phumnu nnlugu. | ong. Most \Vldcly used apprn.uhu. to _ )
) wdentifving shy students rely on self reports. Oue mvestigator smply asks -
students wln.thcr or not they see themselves asshy 8 A more elaborate setof
P )
. mstruments used fot assessing the needs of u)llq,t students. b&kmg hLlp ata -
campus Shyngss chinic includes the Socral SelfE steem lnvcntury' band scales
developed by Wagson and Friend to mieasure Social /\vmd,u\u and Distress
*and Fear of Negative Evaluation ™ 'The Phillips- ["ru.l(snh Rznunu Scale
hax been used on other eampuses. * In aglothet study® 1t-vyas h)und that scores’
Sontwo \Ldlu of the Fundamenta lnt(rlxrsonul Rc.l.mon\ Onentation- .
A Behavior™ nstrument (FIRQ B.) effectively” discumidated regicent from o
nonreticent students and correlated highly ‘wath’ the Phillips-Erickson test. oo
lhese were the .L‘(PTL\\Ld nclusion’ and upru‘l affection” scales. T

tBrictly, inclusion hdm»mr involves lntqm.tmg and' Secking attention,

- acknowledgment. profminence, recogmtion,” status, and prcsnge_ Aftection

/ h(h\ﬂnr refers to close emotional feelings between two people.) low
( 3 B l I
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e A "-_\yUjllj\_-"f;_l'_]d'.}ﬁ:d'_ scale to e Comnmumeduin apprehensioy i R
: .o, schook ehyldren ythi Personal Reportol Cammunicatianbear (PRCEFy 9 - w00 ¥
et T, L . e g " . ".._-_' e - LE c ) e BT A .
PR ["(lh.ik: _'usg:.d W _\_l{__l g‘\t_.;ldg‘.\' From Lm_de'rg;lrlc.n on For _ﬁu-l_\h'cn alxnc-__t_!_n; sxth o B
Cerade ey be givertin watten form’ Younger children shoold haveithe st . 7 ¢
T ead whogd T R SRR e
’ '_-__—. . . o . X x
) * ‘- . . . - . Lo ) el
. o - M- -7' 27 "‘ REPEREE P 2 : s b
i s e e o T The following 14 statemients concern fechngs about g
oo commumcatyng with Gther people. Please indicate the degree to /\
: which each ctagement apphes o viu by creching your response. Mark A
Lo s T UYENT W ol strongly agrec! UyesT Ol vou agree, U vou are
T oWmsure, o't \-nu.dl\'.éxcc, or NO7 it vou strongly disagree. :
\." < B . . . )
here are no nght or wrong answers Work quickly; record vour
tirst ipression . Lo .
. N . P " U
v - . . )
., YES vy 2 om0 NO O 1L alking wth someone new scares -
. : me N ’
YES ves 7 o NO 2 ook forward to talking m class.
YES vev 2 o NO O 3 T ke standig up and talking to a4,
, . . ~group qf pcupk‘. - e '
ve
YIS ves 2 no NO 4 | like to palk when the whulc_ ]
S .. CL (|;|‘xx listens. . : \
Y!‘.t ves 2 no NO 5. .St}mdmg up to talk m front of
+ other people scares me.
YES vy 2 no NO 6 1 hke talkig to wachers. .
o YES ves 2 no NO 7 Jam scared to talk to people - N
YEY s 2 no NO 8 [ like it when it s my turn togalk
’ tn chass .
° .
/- NO 9 | hke to talk to new people. '
NO 10 When sameone asks me a ques '
L o ) ton, ttscares me.
YES ves 2 no NO UL Ihere are a lot of people T am
scared to talk to.
o . "
\\' ‘I I ¢
Q . -~
_ - 2 B Ve
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- YES Tves L0 no. NO 4 lalking to teachers SQ.H’C.\"; me "

. ~ ~ 4 -

Y(Séonmg YES=) ves=2, 2-3. no—d, N_é)v:oj_) S

o«

3 €

lo ohmm the score for the PRCE, unnplcwj,ht following

‘ Losteps 1) Add the scores for the iulluvnng items: 20 3.4, 689,
*vand 12 (2) Add the scores on the lullowmg iwemd 1,5, 7,10, M,
v 13, and 14 (3) Add 42 to the total of step 1. (4) $ \)tmgt the,

Tl hetween 1 and 70, -

The nurnml.mngg of scores on the PRCF 1s buwu‘n I8 ad -
47 Children who score above 47 are most likely COmMMUMCRtion

* 7 apprehensive These are the children who need very careful, special |
attentron. Fhos¢ ‘who score below 28, on the ogher h.md, are very
\ low in CA ’

e

— A

'

Adnumstrations of an urllu form of thc PRCF to suondary and
‘ullghu students reveal some wdstinctive response patterns. Jumor high
students are more apprehensiy ‘ahhmi@qmrmg and presenting a speech and
about participating in group discussion. Sentor high students are more tense
about conversing with a new acquamtance and fear facing an 1udlel;}u

College students teel more tense when expressing opimons at meetings of
(§ IJ.\\.

Ihese findings suggest that shyness is Bot a global state that applies '

equally to all sitvations.. Quiggins, startmg. with 175 different variables
atfecting speech anxiety, developed the Comiunication Situation Inventory
which qlll«.klv ASSESSeS tht student’s’ dcgru: ()Ldnxuty In seven cssentnl
contexts.” The student uses the following r.mhg for the items given: (1) -
strongly disagreg. (2) disagree, (3) wndeaded, (4) agree, ot (5) strongly agree.

-

~ When [ am in a$mall group, I usually keep qmi\ and let others
do the talking,

2 | am afraid to express ‘m)}'self in a group. SR

“
-

P, - . ) ¢
.. » . . . . . :
S T S 5 S l ' ’ -
YES  ves. no- NO 12 1 hkévto talk o people | haven's
. T met betore, L .
. '.’ . v s ] ’ . . ' R
~ YES ves * 0o« NO R Flike it whentdon'thave to talk.
o . T . ya .

total of step 2 trom the total of step 3. Your score should hc :

v

RN
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5 When Ltalk wath a triend, | el oy natural -
~ SN

] N
[ - /’
Y . [}
1
.. . .
3 "My mouth gets very drv when I'm mtroduced to someone of the, S
opposite sex tor the first time. ' - S \ ,

4 My héad seems to wobble when 1 try to tabk Math “someone :

ll“PUl‘(lln(.

—

, 6 Teelat case'discussing personal thibgs dhout me withmy fannly

7 Favoud trank giscussmn.\-nf mv’ life or activities wath my folks.

[ look torward to-an opportunity-fo speak i public

=

91 hind the: prospect of an “interractal friendship plegsant and

enpvable - .
. ) '
JO 1 generally prefer to talk with people of my own r.ncc‘./
LE T talk fluently wath fignds ' : - g
124 1 usually tidget when 1 talkiwath soméongsof the oppostie sex:
» - .
13 1 teel tcnsc-whc' my teacher speaks with me, N ' )
L4 Tam feartud and tense abl the while Tam with a person of another :
race.
15 f\lthnugh I am nervous st betore gettmg up to speak, [ soon .
‘ torget myv fears and enjoy thedexpenience. +* .
S ™ - .
16 When several of mv friends and | get togethar, | feel free o be -
.. myselt and sav what 1 please, . '
. -
17 1 /dnm sit down and talk ‘with my parents about my personal : '
problems : @
181 feel comfortable during: conversations with my teacher.
19 1 would enjov presenting a sgech on 4 local, television :ihow.
200 1 teel afrand to speak up at group meetings. ( )
21 [ dread the umes 1 have to talk with my teacher, ’ .

L W . ?

I'he ‘seven factors and the corresponding, items are Public
Speaking (8,15, 19). Group Conbmunication (1, 2, 20); Important
Other Malecor Female (3, 4, 12); Friend to Friend (5, 11, 16);

*Student to Teacher (13, 18, 21); Child to Parent (6, 7, 17);
Inferracial (9, 10, 14). The gtudent may be diagnosed as anxious in
whichever category hgré&i\miag&‘s‘corc as below the nidpoint.

L]

| T
o
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I'he foregoing, tests give. children’s shyness score but provide ofly a +
parml prcture of thewr personal world. Other sources use more detarted sclf-

. reports to hill out our sense of what it ke to be reticent. S€€h mdlvlduals
generally feel that their angicty about the exposure which accompanies - -
speaking nutwclghs the agticipation of rewards to be gained. The (ersonal
nsk or cot usually seems greater to them than the expected gan3® This
reaction can be based on a lack of trust in their ab I,lty’to speak.?2 Soctally
anxious, students underestimated judges’ ratings of thewr social skills and

) nvgrutlm.ltcd h()w appartm thcn \(xml an\(luv was to a grultu U(tult_ ’ s
- than a more confident groyp ¢ : . -
I, Mmml \h» people experience an U(.lggu.ncd degree of sélt-

- - consgrousness™ or a ym of mg.mw evaluatipntrom others.® Their entical

posture applies o thfmselves and to others, 1.e., they are less selt ‘confident-

. - and more mtolerant of others than are those who dre not shy oo

Personality measures indicate *that studgnts who expenence high
apprehension  about speaking are lower than others m tolerance for
ambiguity, sclf mntrul adventurousness, and emotional maturity. Their
general anxiety level is higher;-agsare theigiogmatism, external locus of -
control, and lack.of trustfulness 4 Their inhibitions-may affecy, their lives in
cluctance to reach out to others. In one stady highly socxllly anxious
students were less willing to help others m an ambiguous situation than
were students low 1n social anxiety 0 In other words, the highly socially

anxious sum t()«mf,mn[c rl\l\ or d.u'ger I buommg lllVOlVLd n ()ther
A .

a

W

people’s Tives, ' -

S[ ch anxicty wis found to be unrelated t() scores’oh S\)pl’llbtlL']tlon

selt- sufflu ¢y, sensitivity, eccentricity, radicalism, and intelligence.* This

last finding should be contrasted with another study that found that shy

-yuntor high-school girl¢rated themselves less intelligent than did non-shy girls =~ "
or than boys did (1.¢ , they checked *'U'm not as\mart as the other students
here’” more often) B As 2 group,”shy children are not less intelligent than
others, but many believe they are. Thus, children may be shy because they
believe they l.\d( intelligence and hence remain quiet, feeling their comments
are worth less than others’; or they may fave less confidence in their
intélligence because those who speak , up get more  affismations and
acknow ledgment- in th\s area from their active participation in classroom_

N

-
P
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v
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dulogue  In ver another study  this rc]:n,mnxlnp between shyness and

confidence \\-.lj_\(‘zimlmr.l'tcd- Scores Y feticence and ’c“‘c.\tccm had

‘ /!
correlations OF -
rtons af - ’l)) ! R

. . hY < . . . L
\When asked ta dc.\x ribe this cnmh(mn, a grnupol L‘U“Cgc students pm\'ldcd‘, .

i ‘Ind seeares Uf reticence ill\Ll .\L‘“- AT L‘L‘p".ll\(l‘ lhld L'()I'I'L‘lil'

.

7 One dimensidn of speech-anxiety, termed “stage Tright,” refers to
. : R ! !
. what i evperienced whenmmakang & public presentation, usualby a speech

“eleven kinds of statements deseribing, therr subyecuive experience of stage

fl’lgl“ I I\L‘.\C staterftents were (h('l\ L‘U\Pl()’\'(‘d (Hi il.\]lll‘.\ lomaire gl:’t‘l\ 10

. . > P . -
209 other studenty Their responses were - factor a Alyzed mto thred

categortes Prier Afprehension (Before speaking ““my heart beats faster,” 1
+ . N )

erspare, | L lose “sléep the aught betore,”™ Tind 1t hard o concentrate”
persy | 1 4

prior classes, T find asditticult o relax”) . Avordanee ("1 wagh my .\"pccgh

was over,” UL dread giving speeches,”™ 1 would rather take a few more

tests ) and Tensen (71 feel nernvous. ™ 1 el relieved when my speech 1y

over )Y

~

v

- N "
ln . study ot duary reports from 198 habitually retieent college-age

persons, ning fL‘.llet‘\ U'. (hClI’ P(‘T\Ul\.ll expenenae "hl‘L'l“L‘Ll to. .\'(i\l\d out.

] Ill(‘\,I'('l\)l’(td‘\I].Il\ll\l‘.?.\i \’\‘h}sl\ mtcrlcrcd \’Vllh tI\L‘ll' -.ntcmptx to

»

: ~
[N
-

communigate dunng the felassroom  recitations and - publi
pcrfnrmch.x. Lhey often remarked that desprte the fact they had
preparediwell,  things did-not come out nght.”

[hey reported th.\L_dunng attempts to speak they WETC CONSCIOUS
of phyvsical svmptoms, “butterflies s thy stomach,” loud or

rapid heartheat, headache, throbbing temples, nausea, excessive

persprration. and mnlulnl)-'. to see the audience. While normal
speakers often reported some of these symptoms before they.
spoke,*thar svmptoms tended to disappear Uuring, the act of
speakmg Retwe®ntMubjects also reported that they felt no sense
nf reliet or accomplishment at the completion of a communica-
ton, while normals generally reported such feelings. Reticents
scemed to replay therr fardures w retrospect and suffered from the
svmptoms all over agam as they contemplated ther “failurey.

N . . o .
Virtualpr all reucent subjects reported that, on occasion, they
found it necessary to break off communication with someoné
abruptly because of thewr fears and apprehensions.

Reticents expressed inability to commumcate with ** inportant””
people hike teachers or counselors. Most sad they tried to avord

15
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private " confeterices lhu/ L‘(pl’t‘\\td \t har of bemg asked

question and erorud thLv rch‘& on mon )5y||a|)|m and neutral
ru;x)mc\th.v also rcporud an mablh't)' th talk about pu\'on.\l
prohlum with others. Normals, - again, expyessed sumlar con

cerns > but gencrally fL{( once conferences weke over, that they
mﬁ*uompllslud !hur wnuuummnm msk\

5. Qthers, such as parents or teachers, had cglled comuumcative
anadeguacics: to the-attention of reticents; or, "at_ ledst, reticents
“remembéred more Occasions when this had happened  than

‘¢ normals rununbuul Onl}, mrel» h()wwu u)u]d " dm nosts lx

<

6 Most reticents had an mage of themselves as excessively quict

VOLJIh..Ld pauscs, dl“ldu\u :;\T)lu or syntactic awkw‘mluc“
m speech, hut few conforme

to common categories of spu\h

3

lmthuloglg.\ %

and saw  themsclves u)n\mmtlv on the fringes - of “socual
gatherings They testified that they laughed and shouted hietle
and avorded lmr.u.pl.l) with peers. Nomals also could report
specthic situations m which they felt they were too quiet, but n
general they sad they felt adequate i mostof their nteractions.

7 Retwcents felt compelled to be unnaturally apologetic when their

tdeast were challenged and they mterpreted questions: about
content of cothmunication as pu\onnl cmticisms. Most could cite
several gecasions when they found “themselves changng - their
ideas to J\r()ld quutmn\ or .lrguant§ Most u)uld erLmer
bewng called " indecisive’ by others.

8 Reticents preferred to communicate in writing where possible:

and most had achieved a tairly high level of skill at writing.
- Virtually all mentioned  problems thcv had had with oral
performances - public schook and  remembered  frequently
recotving poor “grades on such puhlu, performances, Normal
5pcakcr3 had also received poor grades on some pulorm.lm.u
" but they did not recall them vividly or'with concern.

9. Most reticents cxpresscd ‘singular inability to talk with their

parents. Many stated that their parents seemed concerned about

-this and remarked, " You hever talk things over with me." %9

v ) l6 ' .
L]
- .
o

o
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Clearly, “shy, reticent childsen are not likely to be lving very
pleasat or successful lives” Rescarch indicates that this expenence
should be constdered a probleiiy worthy of wvestigation, prevention, and
rguediation This effort must begin with exploration of posstble causes of
shvness and of factors that sustamn 1. Litele known with certangy about
these taues, but some plausible explanations have been put forwaxd.

It has been suggested that shviess has agenetie source. There seems
to be a trart related to suseeptibility to threat™ that is relatively consistent

A ‘ -
,,t,hrnuglml'n onc’s” Ife ' Thus, some children are more vulnerable to the

demands of change, 8xpenence more $tress, and tend to withdraw from,
react to, or be exhausted by events that others endure ore resthently.

-1 ' . ‘ - N
While this factor may permita geticent pattern to deyelop.a bit more castly
" -

m these children, 1 certamly does not guarantee e,

The exigencies of contemporary Amencan’society have been cited by
others as possible causes of. shyness *L We tend to view an mdividual's”
worth as commensurate with how much 6r how well the person achieves,
rather than as a given that 15 assumed fundamentally. Such conditional

approval leads to. the mental set of scemng oneself as a success, or fatlure o
depending on what ohe produces. Shy students do seem toshave adopted this

highly cviluative onentation to self and otherss* Another phenomenon of

. < . N R N\ . ' "
‘modern lite 15"the high degree of mobility. among famihes. In one study o

cighth graders, those who had moved wore often were found to be more
lonely. less sociable 3t fn still another study, of fourth to sixth graders, shy
students were found to come from lower soctocconomic famtlies than their
non'shy peers 14 Related  research  suggests. that children from lower
socioeconbmme - backgrounds - expenence more * constricting child-rearing
mactices, tend to .\‘pcn‘d less ttme with thQr pdarents, huvc to compxrte with a
}.lrgcr number of siblings tor parental attention, have less living space (and
hence must withdraw  inward for:_privacy), and may do less oral
commumcating at_ home.* However, these hypotheses do not fully explain
why many children raised under such conditions do- not develop- thet
syndrome.

It scems that more diosyncratic experiences in the, development of -

shy children need to be explored before asseming that the causes of shyness
are understgod. Swcogit has been found that many children enter -

S
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kindergargen .|1rc.ul\ reticent. the fannly environment must be mnxidcrcd'
mluential ™ In some homes, quiet behavior s consistently remforced Some
* ¢ .. PO . : . e .
parents hc||c\‘g: nr g \'hlldrcn \|mul\| he seen .lnd not hc.lrd\ 1‘||||n.xnp|_1)‘
L hew .ul\m.n.r and P‘Lll.\t‘ hehavior that Teads to o reseryed n}'.lnni‘r of Lelf-

presentation Otherns parents enggge g‘hlldrcn n dlulngilc and cncourage free, .

umnhibited "\P.':"\}LW!‘\[“F‘W L!l\‘t'rgt‘.ll( torms |g‘.ld to LJL‘\(C'()I)IIIL:Ilt pl‘ d
personal e that \;:lzru_-s x\)).l-r mtp classroom hle 0. .

|L'.|:'|1Ljr\, o, can '\‘mltrllmlc to the m.um_cn’mic of a reticent oral
stvle .\'ludlcx’ have established, lh.l.t durlng:thclr l-lr.\‘l"_‘,'c‘.lr.\‘ in the classroom,
teacher attitudes shitt jn the Llll‘(‘(llnl} ol less u)ncc'n with pupil freedom
and more emphasis on socual controls and estabhshing a “stable, ordérly
classroon i which acadenne stapdards recerve a pronunent 'pnmtmn e

Survevs report that many teachers rate as'most important for their

" classroomsy those soctal skalls congerned with' order, rules, obedience, '.md'

rc.\|mn.\||n|ll\ and attach less value o skills that mvolve l(ll\‘lllg lnltl;l(l\'c
and hcmg outgomng and .l\'\c:ll\‘c mn lntcrpcr\()n.li r¢|.llmn.\‘|up.\ ¥ o N
In !hc course of children’s |l\_'t'.\‘ solated madents that have an
gspecratly marked cttect on therr .l.l)l)ﬂ).l(ll to speaking, cancoceur These ”
Ctraumatic expeniences” can cause emotional scars that are longlasting,
lhev mght happen during the oedipatperiod when duldren veam for
extraordiman p.lrcm.l| mntanacy that n“m In dcmcd. causing lhcm\tu blame
themselves for the rejection they perceive. One psvehoanalyst has reported
that m s shy patients these lears of bemg unwanted or gnored  are
displaced by grandiose bantasies of having an enormous effect on others and
by preoccupation with selb g1 ¢ | narcissism), graits others commonly find

¥

retigent andinaduals 0 | raumatic events mn},ht also occur durmg carly
attempts at pubhe performance that go awry, and the ensuing laughter or
critiersm s taken " personally.” Older reticent students can often recall such
cmbarrassing moments vividly, but the impact 15 difficult to assess.>
Children evolve traits from,what 1sysad to or about them, as well as
fmm‘ what hdppcn.\ to them  Instances |1.|\'c'-;l)ccn rcpurtcd t which pcutﬂc
traced the onset of \‘h)'llt‘.\\' to’ h'c'lng told n calrl)' chlldlu)()d that thcy were
shyv by sigmbicant adults™? Henceforth they saw. themselves as having this

&
problem to overcome, thereby heightening their selt-consciousness and fear

of tatlure The label of shyness can be adopted i a more subtle way by the

causes to which one attributes posttive and negative commumication »

expehiences. One shvness therapist found that his chents tended to attribute

T . N -
thewr speaking successes to Vluck™ and their failures to their own lack of
abihty 7% This cause effect thought pattern had been set in motion early m

) 18 . '
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lite He encouraged them instead mt reverse therr atrnibutions; 1 ¢, 1o gve
themselves credit for ayccesstul cxlwrltc\m es and to explai tatlures as caused
by conditions extemal 2o themselves . Uhe latter pattern bolsters sglf?“st(‘cm
and cncoutages anvestment of renewed altort o achieve commumication

goals - - ) -y

OF counse. somwe unplc.\.;mn_ COMMURKCALION  CXPERICHCes are pot
blown out of proporaon or distorted - wdividuals sonietimes really do
stick there priverbaal feer in their mouths and are wise to avord repeating
blunders In such cases, an error w socil ctiquette or shills was made. URul

4 more .lppmpn.ltc_.lppm.\\‘h to tl\c.\c sltudtons s |c.lrncd, an mleldu.ﬂ 18

understandably reticent m them | aching, the tuncuonal social skills i one’s.

hehavioral ?cpc'rmnrc to employ m unfamiliar contexts can he caused by
many tactors: One s simply lack of practice: Some say ehildren who watch a
lot of television ake gmissing out on opportimities to expeniencegsocial
mnteraction ' Ori .xmnv tound that cluldren from rural lmckgroumﬁ, who
have, had- hittle contact with adults and are then uncertam about schoolroom
norms of hehavior, are likely to become reticent in that sctting. 2 Aneffher
reported thag, children fram frst or second generation highly ethme homes
and Commumties mas expenence sumlar dissonance language- use and
sodual norms upon attending school *t Sull o« third study of 128 secondary
school students” tound ®hat proportionatelv murc'suhms hegh ) comr

~munweation JPPTC}\CI\NI()H were l‘.l\.\'L‘d n |.ll‘gt‘ l.dlnlllt‘.\ thdll m‘nuxlcrutc-mzcd

tamilies,andk more were found among the latter group than antong only

cheldren @ 1t a8 beheved that children m larger families get less parental

* attention and tramng - Later born children get stall less than those born furst,
~as do those m fapulies where chaldren are closer n age than m*tamihies where
they are spaced more wadely m vears. These findings may apply only to
older children “Another studye found: that later bom grade schooler® wete
“more popular, and that 1t was the first horn who had fewef social skilks.3?
These: disparate fmdings can be mtegrated by hypothesizing that children
“who mteract primatily with sihlings and friends’ when )"uung leam skalls
needed to get along better wath othgr children, but c|_\||drcn with nrore
‘opportumties to talk with their parents are less shy in school whcn’_duu|mg
with adult authonty hgures . N
There seem to be many possible sources of sl\ync;s_ LThismultplicity
of cause effect theores s common n exammng human behayior. The many
theories imply that individuals need to be viewed as umque and that several
factors i their e experience must be L:xp|urcd before assuming that the
ctiology of thelr reticence 15 understood. .-

9 - .
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Having, developdd a general understanding of the nature, sources,

3 } .\nd Llhscquuuu of shvness, one 1s moved to examine methads uf treatment,

- ).W hat win we do for the' xtudu\t cnsnared 1 this wm]runu? .

.
.

V,lu answer this query, let us first examine our perspective on
treatment  The question presumes o remedial or medical app®ach to the
prablem It focuses attention on the reticent individual .md on his/her
dyvstunctional symptoms  To eftectively remediate every retident student
would be a Herculean task 1t s a concetvable; but nnpmulml,.mrgu. A
mort realistic aim, to which we should addsess ourselves first, s to alter the

conditions under which this problem 1s likely to develop. The steps which

can be taken to prevent reticence from occurring are much more feasible than
what must be done.tg “eure’ 1t

Sutveys lndlétt that the mardence of shyness 1s much greater in
some cultural settings than m othery Fot example, amuch higher petcentage
of Japanese students than Israch students are shy 32 This finding suggests
that conditions i some social groups . encourage or  discourage  the

. dcvclopmc’nt of reticence Drawing upon such fmdliggs, Zimbardo created

g
.

.\)

e

A et provided by eRic

the following design-for a society 1 which shyness 1s most hkrly to exist:

P L .\Iumg rugggd individuahism (nuﬂung it on one’ s own, going it
alone, domg 1t my way). \

2 Promoting a cult of the ego (mrumsm lntmspc(tmn self-
absorption, and self-conse musnus)

~ .

V Prnizing individual success and makyg failure a source of personal
shamg 1 a highly competitive system. ;

R Su(mg hontless aspirations and ambiguous eriteria for success,
whtle not teaching ways of u)pmg W th fulure. | .
'

NS Dmoumgmg pr.ruslun of emotiong And open shating of feelings
.and anxicties. :

Providing little opportumity for intimate relations between the
sexes and strict-taboos on most forms of sexual expression.

7. Making acceptance and love. contingent on fluctuating and
. crtical soctal standards of perfermance. .

20
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R Dun iy, the \ngmh;.nu; of an wdn wual ¢ present experience by
' m.ll\mg compartsons to (Ilt me.luh.lML glnrlu n| p.m tunes .lnd
(budun s of future gml\ _—

[y
e -

Y Imurn\}, suc tal m\mlnlm (hmu},h mobithty " thvorde, LLU!\()I"‘

unu\rtnn(\ .ll\d any U(er Wy - PU\\II’I( -

I)L \rrm my lll(h u\uunnn sodiet, Il N‘"I\ .md p"ldt in I)L'(mgmb
ln th grmlp . ~ L

, "_

leachers xh{mld examine the conditions within therr communtties
and classrooms tosee whether any of these tendencies exist But what, on
the other hand. s thenature of o healthy communication context, a classroom
m which reticence s least Bikelv o dutlnp?

Foroverasear b rlulm.m and Sorher worked ¢ toselv with a group nl
thirey LILH\LI“-"\ and \Lu)mllr\ \\Iu)ul teachers hxuxm}, attention on tht
prevention of reticent. behavior This group was given the tollowing Tist of

pn\\lML LL\\SNX)I\I \trltcglgx " IL.ILhL TS Owere .I\l\td to LhLLl\ Ll(htl’ Yesor -

No tor ach strategy depending on whether or not they felt 1t would help o

mumize  réticence. ( They omitted  1tems which they had, not thied
(hL‘IH\L‘l\'L‘\ l hl\ 15 stmnary ul (hur responses gaven m tht nrdtr in wlmh
'lhu were thought to be helplul

)

N

30 b) 1 (‘.rc.ltmg dWarm, (‘.lS)’g()l"g L'III“.I(L‘ in (ht‘ ClilSSHX)II]

002 Talking about the most relevant, stinmulating, topies possible

now one another at the

29 0 3 Providing lots of oral clasgroom activities
Pg

29 0 -4 Helping vour students
begimning of the school vear

—
—_
-~ .
-1

Using drama anggrole playing situations as often as possible
. L] » . )
29 0 6 Having lots of class discussions

27 | 7 H.nmg ‘\tudum speak to the class in groups or panels mthu
than mdividually .

.

8 Allowmg students to work wath Ll.mm.nc\ they fecl most
‘comtortable wath

I~
x
I~
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24
24
23

22
22

20

19

14
15

16
17

21
22

23

24.

. Having studer}t‘sﬁgrade themselves as much as possibleQ/

ch\unqng orgl activities beginning with those; which are
leagt threatening  (¢.ge group work) and prmudmg
graduallato those which are more threatemngy c.g.. giving &
spu(h "

4\ . n
-

- Having students speak fmm their scats fther than from the

front of the room

g . 3 . ,..v. -
. Prmsmg reucent students” work as oftcn as posmblc

Occagiomlly asking smd«,nls to write.about their fechngs
rggardmg classroom participation -

Ueaching the class about”the process of oral commumcation
. T
Having the class sit i a curcle rather than in rows .

. - .
Sensiizing, students to the fechiigs which lie behind the
spraking act .

Holding private confcri:'nc«?' with reticent students

Structuring oral activities chearly-and'specifically so students
know cxa\ctly what to dq

Having discussions- that relate to the studeNg personal lives
Having lots of small group work .

Having \mdcms conduct the class by thelﬁii/cs as ohcans

p(mlhlL
Not grading classroom participation
B R } I

,allm on studmts onl for answers you think they can
8 y y -y

handle _ ' ' r’.

Having snz.icnts make as many decistons as possible about

the way the class will be conducted

Holding an open dlsCUSslon of reticence problems with the
Llﬂ\s ) - H

. Never criticizing a student’s speaking except in a private

confetence

N
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Yoy .NO ¢ -
. i ‘.
- ‘ ‘.:-
) aving : . *ha g 7 —
188 27 Having lows of \student debates g3
19 9% 28 (}ﬂvmg studenty the option not to participate orally
. . ? - ' [
19 W 29 Using a svstemd to myurg equal class partecipation hy
T/ severvone ’ '
F7 10 30. Clanfving by the\teacher on the first day that reticence 15 a

dealing with reticent students that

romelh o

problem he. she cakes about and encouraging students always
to be frank about 1} with the teacher

The following are several\ strategies occastonally pro yosed for
2 % Y pry

hese téachers generally didAor sce as

helptul | .
1112 31 Giving students time to.prepare what they will say rather .
than having spontancous talks or discussions ‘

L1332 Making a “contract”” with reticent students to speak more
13 14 33 Having impersonal rather thanrpqrsuna;l Jiscussions

N 14 34 (}cntl}f torcing reticent stydents to speak

T+ 15 35 Patring up a reticent and a highly verbal student

1215 36 Never mentiomng, the problem directly t. "
9 18 37 Asking reticent students to read aloud )

8 18 38 G ruupl;g reticent students mgcthcr to do their work

| 4\I‘(') 19 39, Having strict rather than loose discipline
6 20 40* Disagreang with reticent students to pull them into dis-

Awsons

24 41 Establishing a separate class for reticent students

24 42 Having boys and girls work in separate groups rather than
) togcthcr ) :

26 43, Grouping students homogeneously according to ability
rather than heterogencously

26 44 Lumting discussions to factual comments rather than en-
couraging opintons.

L]

A



vaniety of sacioeconamie backgrounds were asked tochelp m understandh
how students themselves telt about commonly suggested ways to maprove
participation 1 chisstoom learmng 1t was made clear that no chowee W.l.\‘\

\ .

¢ ' -~ . .
~ nght or wrohg, bat that onlv student preterences based on recollection of

Al therr cur®ee and prior classroom expriences were being sought. {'héir

teachers were asked to indicate which students were reticent. Responses

/ ~ o reteent students are differentiated from “those of students who*do
participate nrn“_\‘

o~ ~ The approaches preterred by students are highlighted on the

following form by bemng caputalized. Thus, one ¢pn make a quick survey of

2 !

- what condinions students believe wall prc\'cnxcucmcc by reading over
those 1tems  (Specthe results are given in peregntages o facthtate
compartsons ) . _

. ]
N )
7 WHENCTHE WHOLE CLASY IS HAVING A DISCUSSION, )
FANMNORE WILLING TO PARTICIPATLE I
& . . ] : Non:
i Retreent R«'(lu’)l( a"
I a the teacher calls on pcup|c_ 40 - 37 . 38
B the teacher calls only on people :
wha raise their hands ) 60 63 62
2 A the teacher grades us on our ) . .
’ . participation . 57 50 50
£ ' -
- . . t
h the teacher doesn't grade us on :
, our particaipaton . 43 50 50
- »
3 A%the topue s from everyday hie, 81 70 72
b the topic 1s from the class
- subject matter 19 328
4 A we are giving opunons . 18 87. 85
b we are giving facts : 22 13 15
d - . . - ’
> a | have to read something aloud. 9 14 15
B I have to say snmctfﬁng | belicve, g1 86 85
6 A I know almost everyone in the class. - 94 94 94
b 1Lknow very few people i the class. - 6 - & 6
.. 24
O . o

ERIC .

' Aruitoxt provided by Eic:
. . .
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° * : . f Nun'
- . « . Rewent | Retient All
4 7 A the other students hike the subject 84 92 89
b the other students don 't like the subject 16 8 A1
8" A the other students talk a lot _ 57 58 58
b the other students are mostly quiet 43 42 42

\MH N IHI CLASS IS DIVIDED INTO GROUPS
[ PARTICIPATE AND LEARN MORI I+

9 AL work with people | pick. v 15 71 72
b. 1 work with people the teacher :
has put together A 25 29 28
10 a | work with only one other person. 34 37 34
B 1 work in a1 group s ith six people e 66 63 66
U AT work wath boys and girls. 88 78 79
b 1 work with student§ of my own sex. 2 22 21,
! A
. 12 A1 work with mostly ‘quict people. C53 28 34
v b 1 work wnth people who tlk a lot. 47 72 b6
3 A we have ldlsummn on a general t topre. - 84 R b 78
Y b we are told exactly what & do. e 23 22
L
T 14 g thc teacher is keeping an eye on us. - 25 18 20
B. the teacher leaves us to work alone. 75 82 . 80
15 A lamgraded on the work in the group. _()()- 62 . 62T
b. the work 15 not graded, ' 40 8 38y
< ~ : : o
16 a1 am a leader of the gmup. 22 329, A
B 1 am yust a member of the group. .18 69 .
25




v

WHEN | AM IN FRONT OF THE ROOM.
I FEEL LESS NERVOUS IF T

Reticent

- A}
17 A read something to the class ) 53
b speak to the class using my own words 47
18 A am role-playing a character in a skt -' 60 .
b am telhng something about myselt. . 40
19. A can tell my up.ml:)ns‘ to the class. 66
b can report on some facts to the class. 34
20 A have picked the topic to speak about 6b
b speak on a topic given by the teacher. Y
R . _
21 A can prépare what 1 will say. ) 84
+ b, spea ak “off the ulH without
) prnplrmon 16
’ ‘22?;‘1 am given a grade on what | say. C o 4T
B S not given a grade on what | say. 53 .
.23 "A am a member of a'pancl discussion. - 7‘3 ! .
b speak by ‘myselt to the class. .25
24 A am given cniticism after L alk, 66
" b am not given cnticism after | talk. 34
, .
25 A read something | have Wnitten, 66
b. read sumc}hmg from a book. 34

Non-

Retent
46
54
63

83

%
69

J PARTICIPATE OR SPEAK MORE IN CI Abbkb WHERE

26. ié\ the ttanhcr asks a lot of

mteresting questions. S 84

b. the teacher duesn't ‘ask mgny , _
questions. . . N 16
277, Athe teacher s firm.and in control. . 66
.. b.the teacher 15 soft and easygoing. - % 34
@ i . ) : . N

. 26
+ A 9 »
"
e i a4 7

All
46
' 954
63
37
60
40

479

21
12

28

53

47

18

)
59 .

4}
55

44"-
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[ ‘0 - .
. : Non: -
' - chien elieen
‘ Retieent Retemt Al
28 A the teacher gives s her opimons - 94 92 92,
s - \
b the"teacher never gives s “heropimons = 6 8 ‘8
29 A the teacher knows me better, " RS 89 85
. b the teacher _h.m“y knows me. _ 1.2 15 15 T
3O a the teacher covers a lot of matenat~ ~8 300 T2y
u
B the teacher discusses almost every /\\ s
student’s guestion. - 7 72 70 71
7 -t . ) L)
3. A the teacher lets us make decisions. Y4 RO R7
. b the teacher makes nearly all the™ :
decistons 6 4 13
32 A the teacher prases myv work a lot 66 ol 63~
.. bthe tegeher hardly ever praises
' v my work ) 34 39 37 .
33 wa the teacher 1s almost alwavs serions A8 - 18 20
B the teacher kids around with us. 72 82 80

_ lths mteresting to note that on four of the itddns hsted, ;2, 12,22, .~
and 27, the reticent students indicated preferences somewhat different from
those of their nonreticent peers. Regponses to #2 and #27 suggest that: . \
teacher demand or evaluation can elicit more participation ffom them, but
H22 suggests that anucety about pnmcijmnon 15 less when their-talk is"not
gmduéﬁcmcs on #12 wdicate that reticent students feel more comfortable
bc;ng matched 1n groups with others like themselves. ' T
| “The teachers’. and students’ respnses cited provide many concrete
strateges foestructuring learmag, cﬂ’)erim::s and for teacher behavior likely
to intmimize reticent behavior. et ,

As a result of this study, Friedman and Sorber develgped several

guidelines and activies for maintaining the kind Sf classroom atmoSphere
mo. likely to prevent reticence 20 Examples include the following; -

”
. .
.

- 1. Opportuntties should be- provided- for gveryone to participate
orally. Talking about any topic is uscful in leaming about it. )
Questions must be raiséd and answered, confusing aspects
cleared up, comments shared, and relationships to other topi‘cs
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-

Fay

-~ ".‘6
explored. In fact, a mnimum of time should pass begween the
teacher rarsing an issue or_explamng an adea and  hearing
students’ comments

a) Allow a specific amount of time when an iteresting topic 1s
" heng discussed to go around the room and chicrt a briet one-
word or one sentence opiman trom evely member of the

' L'Itl._\\

b) Let children work m small groups <(%'!.ip_propriJtc projects,
and encourage, as one of the goals of cach group, oral
participation from everyone m the group. Make the group
leader cspccm“y rcsponml)lc for sccing that cveryone talks.

¢) Summanze a lesson by asking the class ‘to think of one
“entence that exprosses the most mmportant  thing to be
learned that day When this has been done silently, ask the
nonparticipating students to give their sentences. (No nght
or wrong, connotation should be 'gl\'cn the -answers. )

*

2 Veachers should indicate that they welcome and value all

students’ comments 1n “open’” classrooms. -

Fvery comment makes sense to the individual student and arises
Jfrom some mner motitation; teachers should therefore show their
desire to hear what students have to say, whether .or not they
afffee B

a) Many students, particularly..in low ubllity" classes, have a
number of unhappy experiences m school during the day.
These events snowball because resentment  exists. The
students may sulk or rebel and are then punished agam.
When a class comes into your room looking upset or exeited
sav, “"We will be studying —— today, and it will
reguire your full attention. Does anyone have nnything to get
oft his her chest now before we begin?”

L:

b) Find the controversial «issues in whatever subjeet ‘you are
teaching Pass out.dittoed sheets giving the issue at the top
and a few stimuldting questions,. with space. for answers,
below. After students have yyritten answers to each
question, begin a discussion of the issue. Students can draw
“theit responses frony this silent preparation time.

¢) Have a Class discussion of feelings and their importance,
Proceed from this into a role-playing situation which
includgé some type of problem that actually exists in - the

" classpbom or in the lives of students. Role-play the situation
L]

L4

. 2
-t ol
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one time whyin no one reveals real feelings and another time

when t\v,c;,_wz:c does reveal feehings: Discuss the difference.

g :

d) On Friday of vach weck, ask students to turn m a 3.x 9
thought card on which they may wrte anything (or
nothing) Fxplan that lots of things are often left unsaid m
school, or thought of afterward. This is a means of
establishing another channel of commumeation bétween them
and you — as much a friend as a teachet Cards will have no
eftect on grades, and .they will be strictly confidential. They
may or may not be anonymous. If SOme comments seem to run

213

B thrpughout the  cards, ditto some typteal excerpts and
» present them to the class for discussion _
4 e ‘ . .

3. Teacher and students should adnnt to errors when they are made.
Feachers need to encourage students to admit their errors by
Creatyng a classroom atmosphere in which errors are not ndieuled
or penalized. T-eachers should set an example by admutting their
QWN Crrorys. -

. —_—

) Fach student mght give a talk on ' A Mistake | Have Made ™
Uhey might include the events leading up to 1t, the reactions *
of any other people mvolved, how the situation looked to
them, whether they admitted to the mistake, how they felt
durmg the whole penod of time, alternative ways thcy might
have handled the situation, e

b) Role-play a salesperson for a fambiar product (e.g., acar, or -

- Do even school equipment) who praises everything about the .

‘ .

product and refuses to admit to any faults” Then role-play the
salesperson who honestly admits to some madequacies n the
product 'C()mp.l'rc, reactions . to cach. Have students add

personal experiences with salespeople. ' _
¢) Discuss the process Thomas Edison went thro&gh m
inventing the light bulb. (He tried about I,500 matenals to
find a good tilament. ) Admtting errors leaves you free to gO
‘ on to do hetter i the future. Whien learming to bow! we
' send a ball 1nto the gutter, then try to adjust our mistake and
+ mmprove. This trial and error is needed in all leaming. Have
Jstudcnt.\‘ give their own tral-and-error, personal experiences

with learning. -

h‘ M

4. Whenever possible, students should be cncoumgc(;i to " relate
: what they say to what others in the class have said.

29

o .t S . ) 30 ) . '
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Comments related to previous comments indicate interest and
require careful and rdllc.cmm histening Drawing relationships
hc.lpx others understand what one ps attempting o say ad how
one s comments rcl:m. m thur own

~a) Parup alt the students. Have dhe studentsay \omcthmg and
~the other repeat what was said, dnunpnng o imitate the
actions and expressions of the hm student

b) When one student makes a st.ncmcnt, have another

varaphrase 1t according to the way he’ she understands .
praray R
: . A

3
¢) Have one student make a short statement and the next

5 _ . student repeat 1t addimg a statement relating to wh.lt has
just bun sayd

d) Have one student begin a story and cach student add a

segmen® to 1t \\> .
¢) Duade the class mto smallfgroups; ask cach group to role-

play a sitflation in which a conthet of some kind occurred
because people did not try to understand the potnit ofbview of
others. Replay cach scene trying to find alternative ways of
better handling the situations.

B If two people have differing pownts of view on a subject,
have them sit  «thawes facing cach other. As they make
alternating statements on the topie, have them move their

. -?)mm closer together or farther apart, dcpu\dmg on whether
. - they agree or disagree at cach pomt of the conversation.
Discuss what _h.lppcncd gntl why.

w1

Classroom discussion should be among students as well as
. between teacher and \mdun\

Students need to regard one .mothc as pothtml sources of
learming. Respect for oneself and one’s peers enriches lcarmng
Fhe goal 1s:to help students buomc mdependent of the teacher in
putrsuing their education,

a) Divide children into small groups of fout or five, and let the
children glan an activity which they &n present to the rest of
the class. At first you will have to structure the activity in
such a way that the children have just a small segment to
prepare for the rest of the lex With more practice, the
students’. segment of the activity can be enlarged.

b) Many questions directed to you about the work beinf done
or the topic under discussion can be reflected to the class by

- . “ , ) "2(‘)?

: \
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such comments as "What do the rest of you think?” “'Clan
anvone else answer that question?”” “Let’s see what other

people have to sav on that ™

v

¢} Before agtignments are turned i, students can meet m gn()ups
to read/each othet’s work and make necessary corrections,
This activity can be “motivated” by RIVIBR €VCIVSPCrson i a
group the same grade based on the average quality of work
pmdu(cd b\'-:{hc: Rroup. . '

. _ .
d) Homework asdignments can he gone over by pairs or small

" groups of students comparing answers. You need merely be a
resource person to clanfy disagreements .

) Many routine assignment review sessions‘can be led by one
student or 4 group nstead of the teacher. The individugl

student need not have all the answers. Sheshe can call on”

others to respond and then ask the rest of the class if they:
agree You need only intervene when the majority of the class
1N Wrong b

) Spend three or four ten-munute segments cach class day
during which children are requested to direct comments of
anysory (preferably relevant to the learmng of the day or
week ) o other students. Fhis time could be structured bw
throwig out a topic for discussion and lettmg, students
discuss ¥ any way they see fit. This period could be called
“student forum™ tme.

-

FORMS OF TREATMENT

.
S

t students appear to be shy, or af their responses on one of the
questionnatres mentioned carlier mdlcmc' that they percerve themselves to
have this problem, then what approaches to treatment are available to a
concerned educator? Several kinds have heen employed. Ihey fall under
four general headings. ' ' SRS

L Decreasing the debihitating anxiety that precedes and acconr
pamies the act of speaking
> \a} :

31

32

Y
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-
-2 Improving msight or understanding rcg.lrdmg the source and
\J
nature of the mode of response . .

3 Teaching social skills that improve students” ability to present

themselves L“LLN\(‘I\ - .

4. //\hcrmh the selt- “perceptions related to the low level.of self-
confidence.

L]

Fach of these apprdnchcs witll be discussed 1in wurn.

. ]

REDUCING ANXIETY

A |
Shyness, as mentioned earhier, 15 usually accompanted by a con-
stellation of phV\lL.ll symptoms that are aroused by fechngs of anxiety.
People austfain quiet, m part, to avoid, hde, or cope with these
phvsu)luglml disturbances I anxiety can be decreased, shyness s {ll(tl)
to fade - -
Two major approaches have been used to reheve a speaker’s anxiety
or its svmptoms. One denves from processes developed in psychotherapeutic
settings Studies indicate that therapists who pmndt empathy, genuneness,
apd unconditional positive rtg.lrd are effective in rehieving thetr chent's

anxtety and promoting, therapeutic growth. Assuming that teachers who -

employ these communication stvles would be equally effective, Giffin?! and
Barnes? at the University of Kansas developed group treatment programs for
students querg from speech anxiety. In both programs most students’
reported and demonstrated gams w confidende and verbal activity. How-
cver, the ¢éontfol groups who took regular interpersonal communication
courses impyoved nearly as well.

Although these studies do not demonstrate a need for special
counsehng-onented groups for shy students, they do have implications for
classroom techers. They suggest that teachers who show s@fidents that they
understand them (at an emotional as well as an wformationat level), that
they care about them no matter how well they perform, and that they are

~ready to deal with students honestly and 1uthumullly, as imperfect human

beings who have had similar anxicties themsclves, are likely to alleviate to a
large extent shy students’ anxiety when Lommumcntmg

" The second fpproach to rehieving anxiety is drawn from self-
modification dnd behavior therapies. It foeuses on relieving the symptoms of

anxtety. [t has been f6und that people can learn to control their own levels
L . . P

*

-

['s
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of relaxation Onee mdividuals can put themselves mto a relaxed stare, free
from anxiets svmptoms, they canuse this alnlity to enter mto situations that
might have evoked those svmptoms wath greatly reduced tension * 1helr
abihity to berelaxed when speaking s developed by frest becommg relaxed,
then ! agng, themselves i a npmmally thn.mmn}, context After they can
remann relased wath ths sitsation w mind, they move on o evoking mental
iages that are gradually more challenging until they leamn to be relaxed
when proturing themselves giving a speech or engaging m whatever spraking
astivities had costomanihy evoked ther anxiets svmptoms This learned
substitution ol a relaxed state for 2 tense state can then be trmxkrrui 1o
actual \pml\mg behavior :

[ hs mttlmd called swteman desemtezation, h.l\ heen \uu.u\hl“\
.lpplud - a umber of studies 7 1t works especially well for reducing one’s
level of anxiets w heft prepasmg, tor and dehivering a public speech It

Tequires the concentrated eftort of a - l|1u.1|mt who teaches individuals

how to relax, develops with them a hierarchy of speaking sttuations
sequenced accordgoy to the amount of anxiety cach arouses, and then leads
them through a process wheremn the situations are hrodght to mind while the
relaxed state s mamntamed P process s bevond the ;r.unlng and time
capacities of most classroom teachers (although auchotapes can be used for
much of the process) = Several valuable essons, however, may be ganed
trom 1t

Frest 1t helps to know how a state of physical relaxatign can be
nugtured Several approaches have been used. One s Q be aware of and to
tht'k n (or slow dow n) the rate of one's Iwn.lthm}, Another s pmgru\lvdv

tenaing, apd rtl.lxmg cach set of muscles m one's body (1e., feet, L.IJVL.\, .

thighs. stomach, chest, forearms, biceps, neck, and face), /\ tcacher can
occastonally help a student relieve anxiety svmptoms in these ways!
Second, 1t can be usetul to think of \'pt.lkm},‘ activities as organized
n ahierarchy from least to most stressful for an idividual. Usually, we
consider a briet talk to introduce oneself as 4 numm.\”\ challenging way to

start a class Coguitively, this makes sense. In terms of commumeation ap-

prehension, however, this can be an extremely demanding task. A hierarchy
of anxicty-evoking speech events might htgm with participating as a
member of a dyad. then a small group, then reading aloud or role-playing,
then making a group presentation to the class, and ending with a solo

‘\pcuh f\lthnugh thl\ sequence mlght differ among mdwndmls um\ldcrmg
the  nsk level  of - classroom speaking - events and  sequéncing  them

.\pprupn.ltcl\' X\nukl huht.ltc thc runuh.ltmn of reticent studmts

. -

‘33 ' -
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INSIGHT AND UNDERSTANDING
)

We know that of t\-wW\g the same social situation, one
cagook forward 1o 1t and theWher can dread it Fach has a ditferent st
of expectations tor that event One anticpates a rewarding, enjoyable
expenence. the other a miserable. ansious ume 1 hese divergent
onentattons are based on those individuals” assumptions about themselves
and about how they relaté to people For example f 1 believe that inorder
to be accepted ata parts T must respond to all comments w a rapid, fluent,

composed. witty manner, then | will constantly be on edge trving to do so,
It 1 beheve ghat evervone w mv class, wmeluding the teacher, must hke

everghng I sav. then Fam unlikely to nsk volunteenng to speak for fear of

alienating anvone I other words, one's heliebs or mner messages about
communication can - support. a pattern ob retweence . Awareness  and
modhbication of the sequence ot thoughts assocrated with anxiety about
speakimg can help m the prodess of reheving shvness

. Several studies emploving this .l)»pr(mch N treating conimunication
apprehensive students have fodid 1t verfetfective 7 However, this method.
too, woukl he cumbersome to transter wholly into the nnrnm|.cl.l.\‘.\'{(mm.
Nevertheless, 1t has several valuable imphcations which can be practically
cmplm'cd )

Fiest, this approach remimnds us that students arnve™ m class with
preexisting behefs (some of which are unrealistic and mhibiting) abwut
others” reactions to therr manner of speaking. 1t can he useful to hrmg these
heliehs to the surface tor exammation: This can be done m several ways:

-

I Ask students o discuss or write you a letter recalling the
yo 8

Ytuation the past o which they felt shy, mcludmg what

others actually sud to them, what decisions about such situa

tions they made” as a result of those events, and how satisfied

they are about the validity of those decisions.

[ .

Ask students to develop a costg and benetits tally sheet about
their shyness — histing times they weére reticent, what-henefits
were gamed (g, playing 1t sate, avording cnticism, avording
. uvolvement), and what valued opportunity, action, relationship
was lost, delaved, dimimished, cte.

’

music, overeat, ml'd, pet lwadaeht‘T and h()w WL‘“ these
altermatives work tor relieving the anxiety m the short run, m the
long run

3 Ask students o hst what they do when fecling shy (c.g., play

-

*



4 Ask students to recall and hist the important risks, chances,
gambles they have taken in therr hives, and then to nake whether
cach proved wise or foolish Next, ask what one currently
potential nisk in regard to social interaction mght be, what they
stand to gam or lose by pursumgy 1t, what they say to themselves
e support of taking and avording the risk, which argumenty,
make more sense, er what they would advise someone else to do

in such a situation
q

5 Ask students to close therr cyes and then deaide whether or not
(hc_\' want to volunteer to participate m a communication
\ exercise  Theyv are to ratse ther hands of thcy agree o do so.
\ Keeping therr eves closed, ask them to imagine an mner chalogue
between two figures in their minds. One 1s the part of them that
wanted to volunteer, and the otheds the part that didn’t. What
cach hgure savs, how each appears, and what cach does gIves
’ them msight into the processes dnderlying their reticence,
Second, the msight approach 1o treating reticence remunds us as
“teachers to work mw‘lrd -lm)dlf’vmg m‘: lnc.\.\algc.\..\tlld‘cnt.\' tell thcmscl\'c.\‘
“that inhibit their participation For example, they might believe that —

Fo fumble or tarl i anNygal presentation 1s catastrophic. .
® It s eler to avod than td-face nsky, chilenging situations.

® There 15 one correct way to go about making a social approach,
- and 1t they don’t do’te that way the outecome will bé disastrous,

® Lheir past hustory i this area irrevocably determines how their
present actions will turn out.

® It 1y necessany “that everything they say must be completely
aceeptable to all therr peers for them to survive socally.

These assumptions pnc‘kcd together mdy scem absurd, but one or
more often exast 1 the munids. of shy students If we are alert for their
presence, discuss them openly, share our own personal cxi)‘cricnccs with -
students, and  suggest more rational, realistic modifications of each
assumption, their impact an retseent students s hikely to be markedly eased.

-

- SOCIAL SKILLS
Fhus far; we have considered the emotional and cognitive aspects of
shyness At this point we will focus on its behavioral*dimension. Quietness
may be viewed asjthe absence or lack of appropriate social behaviors. Many
! ]
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quret pu)plt report that lh(\’ Wlthdr.lw trom mu raction opportunities
because they amply do not hnivw how to approach them or what o say ¢}
They lack the commumication skalls necessary tor achieving their 3ocial goals
“From thiy viewpowt, treatmgnt for-reticence mvolves providing nstrugtion

m dealing wrth thuL problematic socral situations. ‘

- Lhis pn\cduu under different titles, has been used extensively
h college, stadents and adules Plll“lp\ at Pennsy lvama State Umiversity,
calls husapy
that people: comfmumcate to have an mpact on one another. Phillips asks
reticent students what kinds of effects they desire and to pipomnt them as
pruml\ as possible. He asks them to” consider who might meet their
commumication needs and - what specthic sttuations “these transactions
mght occur Students assess what needs of their hsteners they themselves

might meet and how” they mught present ther messages and themselves so as ~

to bring about therr desired- response. Thus, students are tramed to be more
thetonically sensitive to others and wore skilled n carrying out a vanety
of colmmunication strategies : .

rd ’
k)
fy vartant of (hn approach that has Been used with shy students 1s
Cassertnveness trammg e s guum“v lintted to mstruction mtended to,

. help people who tend to be passively tolerant of abustve behavior or those

- reowning there “night™ to speak up for themiselyes and m articulating therr

- pomts of view “assertivelv,” without violating the rights ()f others. Ths

approach s not concerned prlm.ml) with the unpact one “has on others,

Fe assumes an optimally ctfective way of phrasing statements and does not

cncourage putting the decisive element . the reciprent’s bands. For

example, f a shy student wishes to ask another to gat kaneh with her/ him,

the student’s assertive pertormance shoMd be judged on how well the task

was done, not on whtthcr the other accepts or not (Jll\t as one ndividual

has the right to request, the other person has an equal right to refuse). Such
traming 1s demonstrably effegtive m nereasing assertive behavior.

The teachmg of soctal skills occurs ot anly when 1t is expheitly
labelled as such In classrooms, i additiqn to learnmg academie content
materal, students are also wfluencad by another, mostly unarticulated,
“hidden”” curniculum embedded within the school's structure, social cli-
mate, and mnages students and teachers have of cach other. These influences
subtly wmpart social behaviors, attitudes, and values, and provide the

g ‘mechamsin through which the school’s socializing function takes place. The
teacher um.swmly serves as a powerful tutor, model, and ru'nloru:r for
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particular wavs of interacting ™ 1cachers generally concerned about shyncys
van incorporate unobtrusive remedual procedures throughout the school day.
There are also several other ways that more tunctional social skills
have been debiberately nurtared m shy children One method s providing
prase and tangible rewards t ranfore and gradually icrease the frequency
of children’s peer interactions Although  such  procedures genetally
ncrease the frequency of shy children’s peer contacts, their behavior tends
to return o baschine levels once remforeethent has been termmated 3
Another methodis moadeling Socrally 1solated preschool children who

- have viewed videotapes ot other children having, positive experiences when
- thev approach each other to jom i an activity or conversation, and in which

children perfonned soctal behaviors wath peers such as imitating, snuling
and laughing, giving tokens, or giving physical comfor signifymg affection,
were subsequenthy (up to several weeks lager) obsyved to increase their
i

Peer interactions :

Of course. these methods are used only 1 isolation durmg controlled
expenmental  studhes  In fact, wadened exasts that a2 combimation of
remnforcement and modeling can*be more effective than uging cach method
alone * The question-asking behavior of 36 Mexican-Amencan second.
graders transferred much more effectively o natural settings when social
mdtleling plus praise was used **

Yet another method 1s providing pracce. This s the approach most
tradhtionally and commonly used For most children, gwing an oral
performance or having to speak up i clags when called upon does help to
develop the skills and confidence needed to be socially effective. However,
this 15 not true for all Required participation applies best to students wath
low to maderate speech anxiety. The reticent child i Lkely to hecome more
apprehensive rather than less of forced to communicate.®

Consequently, the teacher should provide classroam opportunities
that permut oral participation - the learning process but should aved
establishing a system that requires 1t of all children. Oge way to accomphish
this end 15 to structuee small. group interaction activities. In this context,
exposure and pressure to perform are kept to a mummum, and the possibility
of promiding openings for shv children to interact 1s maximzed. Role-
plaving and simulation games also provide this needed balance.

Mere practice, however, séems to alleviate the shy child's situation

.onlv temporarily [n several intervention studies, classroom activities such as
performihg 1y a skit were provided to increase isolated children’s peer
acceptance lnitial gams i peer status were not maintairikd n follow-up

-~

assessments -

’
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An “additional  element (appdrently needed o the process of

LiL\LIUPIHg lmprnvud \(xml \l\l“\ IS \muhm In une \tudv thlrd .md fnurlh
grade socially solated children were frest vfrbally wstracted m socul skalls.

Next, tllu were prov ided an opportanity to practice these socal skitls h).

pl.l\mg \\lth a4 peer }- um“\ lh(\ h.ld d pu\tpl.l\ review sesston with thL

coach  The mstruction ncluded discussion of social skills which were

propased as usetul tor making a game fun or egjovable to play with another
person (2) participating in a game or activity, (b) cooperating (c.g., taking
turns and shaning matengls ) (¢) commumcating, (tadking anddistemng),
and (d) vahdating or supporting (c.gf',' guving attention or help). These
childeen receved  higher sociometnic ratmgs from the childeen  they
mteracted with m the play sessions and also from nonpartners. At tolfow -up
assessment, one vear l.ltLr thL coached children had mde toward cyen
greater nclusion by peers.®

In summary, shy .studmt.x often lack the skills needed for successtul
soctal nteraction These can be developed by providig or ponting out
maodels tor them to emulate or by providmg, deliberate, mstraction or
coaching 10 desirable wavs of nteracting. This preparation shoald be
followed up with a number of copportunities for them to practice dealing
with athers and with positive remforcement for their successful efforts

Cto do so '

The followwing are trameworks nto which all four- of these
approaches can be structared into a classroom: -

| Students can leam to meet and carry on conversations with
nthL rs l‘l\ mIL pl.\\’ln}, newspaper l'LPOl’(Ll’\ who must contact
and nterview people m therr commanty tor feature articles.

]

Students can be given other mvestigative assignments that
reginre soctal mteraction, such as callag a department store to
prnice \pcufu items, L.l“lng a radio station to lnqulrL about or
request their favonte programmipg, calling afreference librarian
to ubtain an answer to an informational question, ct.

.

3 Students can prepare a soctal skills manual for students about to

+ enter their grade or school in which they suggest several ways to

meet people, favorite topics of conversation, tomments or actions

that are turn-offs, methods for dupcmng fncndshlps activities

pmplt‘ cn]m' outside \Lh()()l appr().uhu to scttlmg dlsagru'
ments, cte,

®
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AFTERING SELE PERCEPTIONS

Rescarch aited earbier suggests that shy pcnplc Lack selt esteem As .

Iung asstudents believe themselves less wnr(h_\' than others. tlu-_\' dre III\'L‘I_\'
to constder their L.mﬂmcn(.\ to bhe ufl\\‘;‘lcmnc and UXprect falure. Fhe most
ambroous and perhaps the most ditficalte approach 1o treating, reticence s
attempting o change the mdwidual's view of self -

Fhis approach 15 at the base of most pavchotherapies  Therapists
seek to hclp chents revine therr view of thémselves f'r.inn ncg-.mv{' to more
sell aceepting Hhis can be done on an “as 1if™ basis through role-playing,

One such approach. Fixed Role Therapy, was used spectfically o
reheve speech anxiety mcollege students They were helped o describe
what “roles™ they adopted when speaking i public and what alternative
roles were avatlable Students observed other pcuplc'.\' rcshunsc.\ to pul)llc
speaking sitwations, mterred the roles cach person was adopting, ncluding
the underlving thoughts and teclings. and compared them. with therr own.
Fhey developed o less anxtety producing role for themselves and tried 1t out
m therr group. Self report measures showed reduction of speech anxiety 3!

ke frest step i altering sclt-perceptions s to merease sensitivity to
t .
N

how students see themselves now, e, 1o enhance sell awareness Flus may

at st merease selt conscrousness and even seem detrimental. However, the

process ts much hike learmng o swim, nde a bieyele; or dnve s It starts out

kaw.lrdl_\' I)L:fnrc thc current, thcn more |x)‘§'|(|\'c awarenesses are lntcrnul'
ized. and the new self pereeptions begin to predominate automatically,

- Some activities by which this process can be employed welude the
following

I Ask students to draw o line across a paper labeling thestart of it
wr11Eand the end Now. .Consider this to be a lifeline extending

through all the vears of ther lives. Students can divade the Tne at

the pomts at which sigmficant changes 0 thear socal
relationships ogeurred, ¢ g, a move, anew school, a death m the
familv. a birth of a sibling, ete. Then ask them to list the people
most signtficant to them at each stage, how they felt about these
relationships, and what happened between them and others dur-
g, the tunes they felt best and worst about therr relationships.

2 Ask students to recall, write, and perhaps share therr most
_embarrassing moments with other people, their most close and
happy moments, therr conflicts, the times they were least and the
times they werg most genuinely themselves.

Co ‘ 39

S . 10



.
e
iR
:
L
.
!
)}
1
i
1
{
i
i
:
1

- ! * .\‘
. *
, 3 Ask students to recall and share the rules or admonitions their |
famidly members gave them about sotial etiquette, ¢, talking at
dinner, heing vocal when guests are visiting, making requests,
disagreeing with parents, etc. Discugs whether or not thcsc rides
i contributed to shyness o :
. A \sccond step s to duclop motwdtlon to reexamtie and u)mldc ,
changing their habitual self-perceptions. Thiy mvolves. uRing mto values and
' goals_that inay be even more central, more at their core’ than their pattern of
' shyness. If the énergy from these core feelings, dreams, and beliets can be
harnessed L the ettort toward pusonal gr()wth \(Udu“b are more llkclv to
attempt new forms of socal behavior.” Exgrases such as the f()llowmg can
facilitate ghis process. : ] '
- 4. Ask students to imag.mc what thty would like thcir‘s to be
hike By the end of this yearsmekt year, five years ffom now, ete.
“* Discuss what social interactions would be needed to fulfil] these
goals. - .
. TS 5 Ask students to imagine that they have only a month to live. .- '
B ~_Suggest that they wiite what they would want tocommumeate

to theit friends, parents, siblings, etc., ta elarify how: they feel
about them. Discus$ whether they have said or might say these
- things to them anyway.

The third step 1s the process of reidentifying themselves i posttive
terms, rather than with the negative self-atttibutions that lead to retjcenge.
This shift 15 helped by seeinge their old patterns as self- lmposcd, .md
therefore under their LO“(I‘()I and by wisualizing themselves aw nore o
successful n thur interactions. The h)ll()wmg exercises apply at this stage:

6. Ask students to st fecent experiences in which they were more
reticent than they would have liked. Then ask them to try
explaining what caused each event. Discuss these attributions,
looking for explanations based on inner, lm.vuslbk negative

. : ~-traits in oneselt or others such’ as “stupid,” “'dumb,”" “'a. -

“etc.; explanations based on physical, social, economic, and
_ , v p()lltlLal aspeécts of the situation; and for expl.manons based on
7 % malleable states of feeling, skill deficiencies, or discouraging g»
thoughts. These hypothetical reasons should be encouraged in the | :
reverse order in which they are listed since this order reflects the,
degree to which they can be conwrolled or lmprowd by the
students themselves.
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7 Suggest that students sit comfortably with eyes :cfloscd and then
bring to mind an mstance w which they have been reticent. Then
ask them to 1magine what they would have preferred. to do in

that situation of they were not shy, visualizing every step of their

actions as, vividly as possible. The next time such an event anises,
they can run through this visualization in their minds and can

then feel more confident about actually acting olit the non-shy

behavior

8  Ask students to hist their personal strengths, abilities, interests,

successes, personal assets. Then gather a bunch of magazines and
newspapers and have students cit out words and pictures that
can be put together into a collage which 1llustrates these positive
things about themselves. Put the collage where they and others
will see 1t

&

The aforementioned approaches to relieving shyness were all found
effective™ a recent study of their relative mphct.’? In another study,
anxiety-reducing, exeraises were found slightly more effective for reducing
stage fright, and insight (or cognitive modification) treatment was more
useful for reducing general social reticence.’! In a'third study, these methods
were combined with a new wrinkle. Students. who scored high on a

communication apprehension scale were trained to provide individual help

to others who were shy. Results indicated that both shy helpers and shy
helpees improved significantly on all behavioral and self-report measures of
commuiication apprehension,'® (The helpers improved slightly more. ) This
approach suggests an ‘effectve and economical way to provide aid for
reticent students. . . ' .

A final approach to reducing communication apprehension
synthesizes many of the others cited-here. It involves student partictpation in
regular (sometimes daily ) group discussions that center on personal affective
experiences. Several forms of this process have been developed. One is the
Reality Technique developed by jorrison™ in which students bring up
personal problems faced in everyday life which -are clarified through
* questionng. Their peers share similar experiences they have had, and from
these accounts alternative resporises or solutions are generated. The problem
presenter for that day considers the potential consequences of each problem,
selects one, and develops a plan for carrying it out. -
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Another approach is the Awareness Group developed by lncd
man'® e which 15 based. on the “wagic circle” lu,hmquc of Bessell and
Palomares ¥ In this system, each day the teacher brings u up theme on which
cvery child can share a p(r\on.ll experience l"mmplm related to shyness are
“A Tune | Held In What 1 Really Wanted to Say™* or A Time | Felt Shy, *
About Joiming a Grotp ™" Children and teacher volunteer to share incidents®
an their hves that applv Everyane 1s asked to ad\nowlcdgn listening and
understanding. No responses are sight or wrong Common heiinan feclings
and compassiONare cmplmslzul : S
’ By incorporating such a process into the danly hite of [hL classroom,
uhlldrul hY ()ptl\llt\\ 18 prucr\td Jnd ‘5hyncbs 18 pnvmtcd, anxiuety nhout
speaking 15 mmmized, nsight nto shyness pwsducmgfevents 1y dc.vdopcd
skills 1n pusoml sharing and llstunng are nurtured, and gmwth m self-
esteem usually results ! N . .

Leachers who draw from the miatenal cited here apd who glVL
attention and support to the shy, reticent children in ther classes will be
contributing sigmficantty to” their students’ pu\on.\l growth and to their
chances for success m !hur family, commumty, and vocational lives.

. ) ¢
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