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A siuDY. To DETERMINE Tin: EFFFcr oF A STUDENT
PROGRAMMI* TUTORINti puoJEcT tN EMST GRADE
READING Order No. 7926227

MAUS, Myrna Skotwt, Ed D ,11nive1sity ot Pennsylvania, 1979.
120pp. Supervisto tir Mot ton Isott:l

The purpose ot thin study was to deterbulle the Meet of the
Student Programmed l'utoring Project as a supplenusit to first
grade classroom reading instruction in .1 large My school dm
Inlet in southwestern United States. Me l'1' project Was tin
pie mewed as ao ectsiolteca I ettott to reduce the nunitle r of
students falling to learn to read Cii first grade

A randomited hlocks design was employed to dikr011ne
whether PT elfected a significant gam for first grade tutees
or fifth and sixth grade tutors on a stIndardi zed acluevenutut
test, the ITBS. .

The first gr.ide students scoring ut the loviest four stanines
oil the Mitr were blocked in p.urs from the lowest to the high-
est raw Heorxs. Within each pair, assignment to the tutored
group or control group was decided by flipping a cool. Fifth-
and Aixth glade students who read at third-grade leVel or
higher,,as measured hv the I FPS. were recommended by their
teachers. They ufro rank ordered from lowest to highest and
assIgned to blocked pairs in a manner similar to that of the
first-graders

Seven Schools were randomly (11Osell toas research schools.
Hehool was later dropped hecause Its officers did not follow

the seleetton g,tlidetinrs uhe author randomly chose two re-
tt011 SChools and Iwo non rewareh SelMOIS and ohserved the
PT program one tune vaell v eek Irmo Octola,r through Aptil.
Anthropological oliservatiOns were recorded and reported.

rh-st -grade tutored pupils did not have signtficantly higher
mean scores on the reading suhtests of the urns than a ran-
domly chosen equivalent cont rid group. The mathematics sub-
test scores on the I'M we re not signbicantly higher tor the
tutored pupils or clit I. eht.r,tore, one conclusion of the
study is that the tutoring program did not Influence thi reading
or mathematics suhtest scores of the tulees on the ITDS.

Fifth- and sixth-grade tutors did not have sliAficantty higher
mean scores on the reading subtests of the JTIIS than the ran-
donrty -chosen equivalent conthil grpup. The mathematics sub-
test scores on the Ill IS showed no signtficant aiffcretwe be-
tween tutors and cont rol group.' It gam on the ITIIS is the
criterion of success ot the program, these statistical results
raise the question of whether the PT jp-ogram is worth the
readbig counselor. reading aide, and pupil time expenditure.

The process observations led to several qualitative conclu-
sions. There were several Indications that self -concept of the .

tutee and tutor were enhanced in many participants of the pro-
gram. However, many tutors became bored wjth the 'Program
after several months. Some may have become frustrated by
lack of support by .sevtral sixth-grade teachers.

Counselors and principals and first-grade teachers indicated
their impression that -the program pad raised self -coucelk and
achievement. 1'hey6anted continuation of the program. Sixth-
grade teachers formally mdicated that they wanted the program
to contlime,kbut informally indicated that they questioned its
value academically. l'erhaps there IS a tendency to favorably
evaluate a program being st resse'd by the distme(.

The SWSI) admuust ration had divided opinions on the value
of the PT program. The reading-language arts department
recommended continuation of the program due to its vIttlue for

.increasing student self -concept and its ixipularity among teach-
ers, administrators, and parents. The measurement and evalg
uation departnwnt recommended discontOming the program due
to the lack of statistical evidence supporting academic improve-
ment of tutees and tutors

Unexpectedly, the PT program appeared to increase parent
interest in school. The tutee's parents responded to question-
Aaires and attended more vonferencis than control group par-

t).Nits.
The study appeared to mdicate that the implementation. of

any program can vary considerably with the personality of each
individual implementor. Whether a school or group is part of

study also changes features of a program. These factors
might be areas of fdrther study.

THE EFFECTS ON READING COMPIWHENSION OF fkUES-1-
T1ONS TO AID STUDENTS IN EOCUSIN6 ATTENTION ON
UNDElt1.11 INC; CONCE PT'S WHILE ESTAIDZDING NiH-
POSES Wit ItiAIANG Order No. 7924040

APPLF6ATE, Mary fle Ed.D. Temple University, 1979.
95pp.-

This study inveMigated the comprehension of good as,poor
fifth gratfe read(' rs when (hey 1) had no purpose for reading;
2) hsd teacher-set p(lrposes for reading geared to the literal
content; 3) were invgived In purpose setting ea ret to the lit-
eral content, and 4) werelInvolved in'higher order purRose
setting through questions which enabled the students to focus
attention on 'he underlying concepts pertinent to the reading
materials.

Three null hypotheses were tested in Oils study, One hy-
pothelsis involved all possible contrasts of the four different
purpose choditions for all yeaders, one involved only good read-
ers and One involved only poor readers. A standardized reading
test was utilized to Identify Aotid and poor readrrs and screen-
ing measures were utilized to control for word recognition and
Intelligence val'iables_ An Informal measure was developed for
the experimental testing and consisted of four iiarrative and'four
content-type passages written at thelhird grade level. FACh
passage was accompanied by four factual and four inferential
comprebensi_tyi questions.

To insure that (line spent between subject and exa miner
prior to reading did not art a-s a confounding variable,itopics
unrelated to the passage were used for dIscussiOa prior to read-
ing when necessary. The presentation of story and the type of
put-pose were randomly ordered. When the child was asked to
read for no purpose, discussion of unrelated topics preceded
the instructions to read the story. For teacher-set purposes,
again the dIscuession preceded the instruction to read the story
for specific details. For ,student involvement geared to literal
content, discussion focused on the citild's background informa-
tion about the content of the passage. Instructions were then
given to read to determine if ideas within the passage supported
or differed from his ideas. For higher order pus-poses the child
was presented with a situation unlike that of the passage but
with the same underlying idea or moral. The child was,then
instructed to read and find that idea in the passage. Fur all
(Our purposes, the topics were introduced prior to silent read-
ing,

The results of a 2 (reading abilit ) )C 4 (type of purpose)
analysis of variance with repeated asures on the second fac-
tor were insignificant for all hypotl es. Thus the three null
hypotheses could not IN rejected.

When the mean comprehensios scores of good and poor
readers were examined separately on narrative as opposed to

+qr. content materials, sonic trends were apparent. The coMpre-
hension of good readers was highest both i, . content and narra-
tive materials when they were asked to read for teaVier-set
purposes. If one considers tlie discreoncy between factual
and inferential comprehension scores as indicative of the ex-
tent to which students have integrated the materials presented
in the passage, highet'order purposes enabled the good reafiers
to achieve the least integratIon'of ideas for narrative materials
and the best integration of ideas for content.materials.

When the mean comprehension scores of poor readers were
examined, It was foundthat the comprehension scores were
highest -for all passages and for narrative passages alone when
students read for higher order purposes. For content pas-
sages, the no purpose condition resulted in the highest scores.
As was Ilse case with good readers, reading for higher order
purposes resulted in the greatest integration of factual and in-'
-ferential ideas in the case ef content materials.

As a result of these findings, it was concluded that good and
poor readers differ in their comprehension of written mate-
rials as a function of the purpose they utilize and that students
utilize purposes different.ways, dependent en the types of
material they are required to read. In this study, involving..
only the testing and not the teaching of purposes, type of pur-
pose for reading did'not sirnificantly affect comprehension
scores for eit.her good or poor readers.
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A CROSS-LINGUISTIC INVESTIGATION Of' TIIE ORAI. LAN-
GUAGE OF TIHRD e'HILDREN AND THE LANGUAGE
OF THE BASAL. READEIP "nu.: UNITED STATES AND
JAPAN Order No. 7923088

ARTHUR, Linda Ii PH.D. Univei :Joy of Georgia, 1979.
135pp. Supervisor- Bob W Jerrolds

The present study was an investigation of the orai language,
of children anti the language of the (sisal reader. Oral language
samples were (-hilted from third grade children from the United
Stites and Japan. In aiiihusei language sample:, Wtri. obtatned
from three third guilt e basal readers of each country The cor-
pora were esamined i n the basis of two crder 3- in syntactic
complexity, and 2) vo .abalary features. The in eisures chnsen
to analyze the copora in terms of'syntactic complessy,were
the .IF- unit (Ilont, 1%5) and the amount of subordination. The
measure chonen to analyse the corpora in terms ot vosabulary
was the Type- l'oken Ratio (Loban, 1962). In Phase 1 the 1.1.S.
basals were first compared to each seller and then to Oil Japa-
nese basal reaeers In Phase II the oral language for each
country Via S compare(' to each other and then compared to the
respeetive basarreaders.

Several gen-el-ablations 'were made in regard to Phase 1
which %vat; inclusive of the basal readers only. The Japaneee
basals were founitto be more complex syntactically than the
American basais. Also the Japanese basals were found to be
more diverse vocabulary wis than the American bnsals vsith
one exception. For Phase 11 it was found that the American
chihirens- oral langbage was not sigmlosuitly different !ruin
that of the Japanese chi hlren. As for the American tsisals, they
were overall more complex-syntactically than the cluldrens-
language. The three American basal:: were !mire diverse than
the childrens' language with one exception. As for the Japanese

b. basals, they were more romplex syntacticallY than the chil-
(teens' language. The Japanese basals were also inure diverse
than the childrens laeguage with one exception.

ORAL READING MISC 0 ES MADE ItY CHILDR EN INIllial, MEDIUM. AND LOW READING GROUPS IN '
GRADES ONE THROUGH SIX Order No. 7924041

AUTERI. Violette T., Ed.D, Temple University, 1979. 141pp.

The purpose of this Stiffly was to determine if children in
different readiv groups generated more of one type of untictee
han-attother, and if this pattern continued in consecutive grades.
he Iestification Was haeed upon the past studies of Giseiman

(1967, 1965) and Weber (19701, who found that beginning read-
ers gnerated a certain type of error which was associated
with the intended'meaning of the aethor. .

This studs- took !dare in thicks County, Pennsylvania. A ran-
dom sampling was obtainild consisting of 180.cluldren drawn
from grades one through six, ten front each reading group,
high, medium, and low. The Hotel Reading Inventory was used__. _ _to place-shildren in a reading level and subsequently into read-
ing groups. The oral passages uf an informal Readieg.Inven-
tory (IR1) was used as the measure to generate. miscues. 'The
Reading. Miscue. Inventory (HMI) was used In Ibreviated form
to met yze and classdy the oral reading errors of each child.
The three variables studied were reading level, grade level, !
and three types of miscues. Data gathered were analyzed by
means of a 3 (reading level) by 6 (grade level) by 3 (miscUes)
analysis of vaisianc'e with repeated measures of the last factor.
The children read the oral passages from the IRI and the ex-
aminer hand recorded and taped all reaclings. When the child
reached frustration level, the examiner. stopped leafing. The
data were classified by three trained judgeteinto graphic, se-
mantic, and 'or syntactic categottes. Two of the twelve hypoth-
eses were supported. That is, in the medium reading group,...
graphic Miscues decreirsed as grade level increased, and se-
mantic miscues increaeed as grade revel increased. The-re- '
sults indicated teat children in all reading groups in all grades
made more graphic miscu,es than4f mantic or syntactic,

A STUDY INVESTIGATING THE RELATIONSHIP BETWEEN
cHILDREN'S SELF-CONCEPT AND READiptt ACHIEVE-
*ENT: THE EFFECT OF PLAY THERAPY /AND READING
ENRICHMENT CLUBS UPON SELF-CONCEPT

'
Order No. 7927287

tAZAR, Marsha Singes, Ph.D. Northwestern thseersitp
157pp.

This research has been designed with the him of rattily*
children's self-concepts and rieiding ac'hievenieqie Forty sub-
Jeete, grade two through grade five, from a middle- to upper-
class suburban eledientary school, were selected for thls study.
All Witty children had been identified by teachers, pupil per-
sonnel supervisor, and reading achievement lest scores as
having poor self-concnpte and low reading achievement levels,

The children were jitrteste with theLipsitt Self-Concept
Scale, the Gray 01-al Reading I ragraphs Test, and the previous
year's Stanford Achievement Tent (SAT) was recorded. They
were randomly aWsigned to either a control or experimental
group. There were equal numbers of boys and'girls assigned
to each gimp, experimental and control, The experimental
group received one fefty-minute session per week in a play
therapy "club," and one fifty -.minute sessipn per week In a
reading enrichment club. The play therapy chili was conducted
by a regularly -licensed school counselor, and the reading en-
richment club by a regular classroom teacher, The aim of the
spay therapy situation was to enable the children to get to know
themselves, andlike themselves more, by means of the coun-
selor's empathetic responses to the individuals and the group,
and to enable the children to learn to relite to each other, more
succewsfully, within the framework of the play therapy Situa-
tion. The aim of the reading enrichment clubs was to provide
the children with a nonthreatening, nongraded sitnation, In
which they experienced a club-like atmosphere, homogeneous
grouping, and an opportunity to enhance reading skills thrirgh
spontaneous and creative teaching.

The children participated in these "clubs",for a period of
three months and were then retested on the afOre.Mentioned
tests. Vie groups were called "chills," le order to stimulate
the develoment of a positive attachment to them within the
shortest possible period of thne.

The results of this study lAcated there were great gains
made on the part of the experimental group in their deyelops
ment of a inor positive self-concept and in their reading ..

r achleirement and interest levels. It was impossible to conclude
that increased self-concept caused better reading-ekills Sind
achievement to develop; however, it was proven that the two
types of treatment, offered simultaneously, coincided.with ae
increase in both the children's self-concept and their reading
achievement levels. There were no significant differences be-
tween boys and girls in Oleir reactions to the two treatments; -

pet), therapy and reading enriclunent clubs. .It is the author's hope that more schools will Invest the time
and staff to try this program. Since l'i three-month treatment
period showed positive effects in helping increase childien'S ,

self-confidence, their view of themselves, their reading skills,
sand their interest in ri,ading; it is hypothesized that these two
forms of treatment, offered to children over a longer period of
time, Can only be more effeCtive.

1
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THe EFFECIN OF GROUP VERSUS INDIVIDUAL TUTOR
ING ON THE M'IlIFVFMENT OF WORD 111)'.UOGNITION
SKILLS Order No. 7921741

Bt'RNSTEIN, Carole Fis('qberg, Ph I). University of Miami,
1979 I 7Hpp Supirvisor Dr_ Alma W. David

Purpose

The purpose of ttis study was to determine:
I. whether grotto tutoring is as effective as individual tutor-

ing in the achievement of word recognition skills for
a. first grade children
b. second graite ch,ildren

2. wheiher group tutoring is as effective an only teacher-
, directed Instruction in the achievement of word recognition

ekills for
a. first grade children
b. second.grade children

Much research ha S been :lite thn ulat ed which indicates indi-
vidual tutoring can increase reading achievement. However,
none of the studies reviewed used college students to teach
word recognition skills, both individually-and in groups, Loft rst
and second grade children

' Procedu re

O hm

A sample of 124 firsts grade students and 129 second grade
students who scored between the 20---34 porcelitile On the Metro-

ir pglitaa Achiryenient Test was selected Om inclusion in this
study. Tile studejits were grouped by classroom and then ran-
domly assigned to receive either group tutoring, ihdividual tu-
toring, or regular classroom instruction in p,ace of the supple-
mentary tutOring sessions.

,
The group and individusl diagnostically structured tutoring

sessions were prAkvideirduring the regular classroom reading
period by college students enrolled in

h
a r6ading methods course.

Two days eac week, eact; tutor worket with a group of four
chikiren nfor 45 mlnutes and a individ al for 45 minutes, re-
versing the order on alternate clays.

,;Ehe t,utirs received four 75-minute training sessions prior
to the onset of the tutoring program. The training program fo-
cused osi the.scope and sequence of the phonics analysis am
of the word recognition curriculum, the objectives covered on
the diagnos.tic prelest, pre- and post-test administration, rec-
ord keeping, understanding the underachiever, interpersonal
relatienshiA the usis of instructional materials, lesson plan
development, word recognition teaching strategies, and tutor
responsibilities.

After 23 sessions over a period of II 1/2. weeks, the tutees
were posttested with an alternate form of the pre-test. Reoults
were analyzed,using two separate one-\ by-two anaiyses of co-
variance. , 'w

,Eindings

Based oil the analysis of data, the following findings were
obtained (a .05):

I. tilthough there vitas no difference in word recognition
achievement between second grade students tutored individually
or in small groups, group tutoring was mere effcctive than in-
dividual tutoring for the first grade students. When.the jests
of significance for both grade levels were combine&through
use of a chi square, group tutoring was more effective tban%in-
dVvidual tutoring.

t 2. Group tutoring was found.to be more effective than class-
room instruction in the achievement of wqrd reFognition skills
for both first and second grade students.4',.

Recommendationsfor Pract)ce

The findings suggest that volunteers be used to tutor first -

and secend grade students who need assistance in word recog-
nition skills (those scoring between the 20-54 percentile on .

standardited achievement tests in (his area). in groups of four
_trusted of inslivitially. For students who are tutored individ-
ually to receive comparable gay's, four limes the aniount of
time would need to be allotted s in the group tutoring situsRior

.1)

/-

.C1

Volunteers can be utilized more efficiently by t eaching larger
numbers of children in the same amount of time, thereby ma-
imiting the impact On reading achievement.

itecommentkrtimin for Fut liar Itestarch

Based on ,experience with this study it is recommended that:
I. More evaluative studies examine the content) of tutorial

tasks using objective assessments. .

2. The te chIllgtles and materials used to train inexperienced
volunteers be refilled and expanded.

3. Due to the relatively short length of most totorIng pro-
grams, nitiall disvriminating measuring imitrUments be tievel-,
oped,

.The effects of g,roup and Individual tutoring with pre-
sc.hool children and Intermediate grade children be examined.

5. An examination of the etfects of group and individual tn-
torin using tutees who are above the national norm be tmder-
taken. groups of high achievers can work with volunteers
and'obtaii results similar to those obtained in the classroom,
the teacher cmi he freed to devote more time working with
underachievers.

c.

CLASSROOM VERBAL INTERACTION, TEACHERS' PERCEP-
TIONS OF STUDENTS' SELF-CONCEPT AND AUT9NOMY,
AND READING GROUP PLACEMENT Oiler No. 7918816

BOLCHAZY, Mario Card cci, Ed,D, State University of New)
York at Albany, 1979._ I52pp.

.k
-

Studies on the effects of teacher expectancy suggest that
teacher expectancy influences student achieyemeel. The pre.- .

ent study viewed teachers' perceptions of students' sey-coneept
and autonomy akaspects of teitche'r expectancy. The focus of
the study *Is on the verbal ieteract len patterns that take place
between the teacher .and individual students. The questions ad-
dressed were: ,,

(a) What is the e. '1 tent to which differences in teacher-student.
\verbal interaction during reading instruction can be predicted
front teachers' ratings of students' self-coat:0 and autonomy?
(b) What is the value of teachers' rafings of students' self-
concept and atitnomy fokyredicting reading group placement?

Before addressing thebove questions, it wasnecessary to
address pe,:recti site uestions,relative to cont.ent and mode of

-..instruction. e ding g neeally is taught in i gi-oup,setting,
which was the . e pi this study, it Was possible that different
reading grou wer4 taught differdni coptent or were tauglit by
different modes of instruction,as functions of reading group
plecement or individual teaching ,ty le. Therefore, the ptesent
study was designed as a two-stage study. In Stage One of the .- L

iiiresent.study,'questitins relative to oontent and mode of in-
1 struction.were answered. In Stage TwO, questions relative to

classroom verbal interaction patterns wer,e answered. Sears'
(1951) theoretical framework for personality and social behav-
ior was used. t

,
The sample (or Stage Ohe consisted of the reading groups

in three primary grade Classes in a nearly all-black public
s

school district, located about 20 miles from Chi-.J.cago, Illinois.
The Stage TyPo sample, a supset of the Stage One sample, con-
sisted of the individual students in the readirg groups selected
.dn the basis'of the linding§at Stage One. The measure of retitl-

e ing adthievement was an average bf the scores op three of the
Woodcock Reading Mastery. Tests, The measures of teachers'
perceptions of students' self-concept and autonomY were teach-
ers' rankings of students on these psychological properties.

.

Two obiervatioh systems w.ere used. "ai stage One, the tiystent
watt the Teacher Observation Scale developed by Quirk, Tris-
Ineu, Weinberg, and Min (1973) for analysis of content and
Mode of instrUction during reading instruction,. In Stage Two,
the system was the Flanders Interaction Analysis Fategorles
developed liy Flanders (1967) for analysis of verisil behavior.

Mtatiple regression equations were computed to determine
the value of self-concept and autonomy ratings for predicting
scores on the Flanders scale and for predictil1W reading grouit
placement. Teachers used more India/et tnetlsetrs of teaching..
with students ranked high on self-concept and autonomy Ind

,
"

hi



used more direct methtxls orteaMing with shutouts ranked low
On Sell -C OM' opt and alit onomy, Criticism appeat'ed to have

?complex relationship with teachers' perceptions Of students'
self-concept and autonomy. For one teacher only, self -eoncopt
TiLnd autonomy ratings added significantly to the value of seores
on the Woodcock Reading Mastery Tests lid predicting ri!ading
group placement.

The findings of the present study lend some support to the
hypothesis that\lthe relationship of self-concept and anttDottly
to reading achievement may Stem, at least in part, Ii ii the
teacher - student verbal isitteraction patterns that take place In
the claseruom. 'Hui support for this hylmthesis is provided by
the findings of this study with regard to criticism and especially
with regard to indirectness in teaching.

A STUDY OF TtIE VALIDITY OF THE "RULE OF THUMB'
Order No. 7919170

DORTIN, Theresa Rita, Ed.D Arizona State University, 1979,
99pp.

,
The purpose of this study was to examine the cont.urrent

validity of a student self-administered instrument called the
'Rule of TInintb,r Sn Instrument which enathes students to self-
select reading materials at their own instructional reading
levels. Concurrent validity was'examined by comparing the
results of the instrument with those of an established adult-
administered test of instructional reading level, the Classroom I

Reading Inventory."11w nature and the magnitude of the rela-
tionship were tested by use of Peat-son product-moment corre-
lational analysis. In addition, post hoc analyses were conducted
on data not includett in the hypothesis. The sample consisted
of 35 randomly selected,second-grade and 35 randomly selected
fifth-grade students.

Two instructional reading levels for each child were ob--
tained for the study- One was obtained through adult adminis-
tration of the Classroom Readinglyve_ntory. The second in--
st cuctional reading level was obtained in a two-stage process.
The first stage consisted of the student selecting a book from
an unmarked ba se rie s and using the "Rule of Thumb'
criteria to ide fy a page which was at his or her own instruc-
tional readin level. The second stage consisted of the re-
searcher assigning a xeadability level to each, student-identl-
fled pageiby using the Fry readability graph.

The null hypothesis stated that there would be no signif(cant
relationship between instrirctimal reading levels obtained
through administ ration of the Classroom Readin_g Inventory and
instructional reading levels obtained 'through the "Rule of
Thumb.* The hypothesis was rejected, indicating a significant,
positive relation ship. .

Theresults of the post Woe analyses indicated that both sex
and age influence the ability to select instructional level ready
Mg materials by using the "Rua! of Thumb" criteria. Glrls
were more skilled _than boys, and swond-grade students were
more skilled than fifth-grade students, with second-grade girls
the most.skilled of the four groups studies. Second-grade girls
were More skilled than fifth-gTade girls, fifth-grade girls were
more skilled than second-grade boys, and second-grade boys
were more skilled than fift0-grade boy's In selecting instruc-
tional reading matilnals at 'appropriate levels of difficulty t;y
using the 'Rule of Thumb."

, ..

SPECIFICATION AND VALIDATION OF READING SKILLS
HIERARCHIES , Order No. 7920822

BOURQUE, Mary Lyn M, Ed.D. University of Massachusetts,
1979. 134pp. Director: Ronald K. Hambleon

'there is a growing colfcern among practitioners and acade-
micians all.ke for the numbers of elementary and secondary
school pupils who are unable to read and compute at the ter.
initiation of their school experiences. This concern has sparked
a growing interest in instructional and measurement systems

research. One topic which is of particular interest is 1iat of
learning hierarchies in reading ntt language/arts. Le rnIng
hierarchies have been the stl'ucdL,e of basal programs as well
as reading management systems fo a number of years. How-
ever, one of the weak aspects of both Is the lack of research'.
which focuses on the specificatibn and validation of such hier--arehles.

The purpipe of this study Of to compare two empirical meth-
odologies for establishing hierarchical relationships, viz., the
Dayton and Macready model (1976), and the White and Clark .

procedure (1973), with an a priori hierarchy established by con-
tent area specialists.

Eight phonics skids and eight structural analysis skillswere
selected from the test battery, The Reading Skills Inventory:

jA Criterion-Referenced Assessment (Hambleton, 1975).
In mder to establish an a priori hierarchy based on the

judgment of experts in the field of reading.a sample of 23 con-
tent specialists was alIked to respond to a pair:wise comparison
task. Each respondent examined 56 pairs of objectives result-
ing from two 8-objective clusters: one cluster of phonics
skills, and a second of structural analysis skillS, The result-
Ing'hierarchies were then compared to those produced using
empirical dilta based on the'administ ration of four criterion-
referepced test levels to approximately 14,000 elementary
school children in an urban setting.

Initially the Dayton and Macready model for specifying a
hierarchy utit zing a maximum likelihood solution was applied.
Secondly, the hite.and Clark procedure, a pair-wise compari-
son method having a "test of inclusion' significance test, was
applied. .ThiR, procedure can accommodate multi-Nem data-
sets for each objective in the hierarchy, and, as a result, can
estimate the probability of a r4i mly selected examine havi9g
answered zero, on one or more-itel correctly for any objec-
tive-pair.

Hierarchy specification by content experts revealed an
. overwhelming lack of agr4ment among reading specialists on

the hlerarehical relationships among reading skills and objec--
dyes., In part, this is due to the lack of clarity and preciseness
of.articulating reading objectives in behavioral terms.

Specification of the hierarchies based on empirical data via
either prolsibilistic model produced more stable results. Oev-
eral critical problems were identified in using both models,
and solutions are proposed.

.

The results of the study indicate that it is quite possible to
specify and validate hierarchical relationships. First, validated
hierarchical patterns among reading skills should result in im-
proved instructional sequences. If prior acquisition of certain
skills is nece&sary to the posterior acquisition of alternate
skills then proper curriculum sequencing pecomes critical in
the instructional devign process. Secondry, validated hierar-
chie s. should allow for more efficient)and effective diagnosis
and prescription. This is particularlrimportant when the prac-
titioner in reading is faced with the problems of remediation.
Finally, 'hierarchical relationships among instructional objec-

tves should foster the deVelopment of tailored testing programs
as well as improve more formative pupil evaluation procedures.

INTRINSIC VERSUS EXTRINSIC MOTIVATION TOWARD
READING IN THIRD GRADE STUDENTS WITH A COM
PARISON OF INDIVIDUAL AND GROUP CONTINGENCIES

Order, No. 7926721

OMEN, Charles Elbert, Jr., Ph.D. The Florida State UM-
velidty, 1979. 193pp. Major Professor: Dr. Charles H:
Madsen, Jr.

, .
Techniques of teaching reading skills to third grade atu-

dents were compared, ana the effects of these techniques on
students intrinsic 'motivation toward reading were investi-
gated. Students were divided intp high and low groups on the.
basis 13f reading ability and were assigned randomly to one of
five experimental Conditions. (2onditions r6fleCted teact4ng
techniques which employed either intrinsic or extrinsic moll--
vation and either'hidividual or group contingencies of rein-
forcement.



Pre and posttest scores of 'reading skill and int! Insic moti-
vation toward ieailink indicated that teaching techniques em-
ploying exti insiu ni.otivatton .inti an Individual contingency of

! reinforcement \vete most effective with.r:tudents in the low
reading g I imps students hi high eadingli i.ups tO og essed
rtljaidless4f teak-lung technique. althovrith the] c was a slight
advantage for students in gioups employing Intl insic motiva-
tion techniques and g oups 0j:elating on an indiviitual con-,

,tingency.

EFFECTS OF TEACHER RESPONSI:.S TO PUPIL MISCUES
ON PUPIL STRATEGIES OF DECODING AND COMPRE7

'ENDING Order No. 7916885

BRADY, Mary Ella, Ph,l) Indiana Um% ersity, 1979, 214pp.
Chairperson- Dr. Carolyn Ilurke

Statement Of tlic Prohlem
_

The problem investgated was the effect of tone specific
kinds of teacher resp nses to pupil miscuerf, or jironipts, on
decoding strategies nd comprehension in normal and disabled
readers, it was hypothoeir.ed IMat the specific pupil decoding
strategies used and pupil comprehension would be predictable
from the te-acher prompt to which pupils We r e exposed.

Sources of Data

The 47 subjects were (non two schools, with one-half of the
subjects being second graders and one-half, disabled readers
in grades three through six. The mean reading level of the
normal second grade readers in each school was at their exi
pected level, 2,6 in graqis equiplents, with the mean for dis-
abled reallers bong identical. Disahled readers had heen clas-
siti,ed by the.!scho()1 district ati lea riling disabled amt most had
N's falling in the slow, learner category (tm to 85). The 'IQ of
second graders was assumed to he normal.

Methods

Pupils within the Faro sehools were randomly assigned to
treatments within each group of readers, Eighteen 30 minute
experimental lessons were conducted by the experimenter in
small groUpbsituations, with all pupils in each group receiving
the same prompt. Pupils orally read textual materials above
their instructional level and, when miscues that changed the in-
tended meaning of the text occurred, were assisted according
to the assigned treatment. Pupils in each group read from the
same instructional materials. The four treatments were Tell-
ing, Sounding Out, Context. and Nothiilg (i,e., no prompts were
given). The two reading levels were normal and disabled.

The 21 dependent variables were of the following categories:
comprehension after silent reading and after, oral reading with
prompting: and decoding strategies (miscue types, self-cor-
rections, error rate, .eid graphic similarity), with and without
pron*ting. After the last.experimental lesseln, three posttest
passages, were administered to measure the dependent vari-
ables: a modified cloze test, a passage read orally.by pupils
without interruptions, and a passage read orally with treat-
ments administered,

Three experimental lessons and the posttest passage with
prompting were mied using the Oral Reading Observation Sys-
tem. These data revealed that treatments were administered
as intended.

Two-way ANOVAs were used to analyze the data, with data
from each school being analyzed separately. Alpha was set at
.10. in order to Increase pOwer.

Major Findine

The results for two significant variables replicated across
schools: (1) disabled readers had significantly higher compre-
hension after oral reading than normal readers mut (2) pupils
receiving the Sounding Out treatment had significantly more

Sound/Nonsonse miscues than pupils in the other groups. The
results for 11 dependent variables were nonsignificant at both
schools, with results for tho remaining 8 variables not repli-
eating.

Conclusions

Because moet significant results were, found in the main
effect of reading level, the prompts to which pupils were ex-
posed did not influence pupil comprehension and decoding strat-
egies as much as reading level, The Ithigth of the current ex-
perimont appeared to be too short for prompting to influence
pupil behaviors,

THE ASSOCIATION OF LOCUS Of' CONTROL will READ-
ING ACHIEVEMENT OF CHILDREN UNDER DIFFERENT IN-
STRUCTIONAL METHODS/MATERIALS Order No. 7920051 ,

CORBOY, Margaret Riedell, Ph.D. University of South Caro-
lina, 1979, 1pOpp.

The present stilt)), was designed to investigate the matching
of specific instructionol methods/materials of varying struc-
ture to a studept according to a persenological variable, locus
of conti-ol. Student reading performance was the dependent
variable. The independent variables were locus of control and
the dearee of structure inc'orporated in the instructional
methods/materials. These, variables were examined through
analysis_of variance in ortier to anssver the following question.
What specific instructkmal methods/materials enhance the
reading aChievemen of certain types of students, differentiated
according to loc ii o control?

The sample consisted of 204 sIxth gradar at High Hills
ddle SOhool, Sumter, South Carolina. Stu(Wnt.4 were stnati-

fled according to locus of control and aéademic achievement
and syStema,tically assigned to one of the four treatments. Each

'student was directed to 'Mad a passage and answer comprehen-
sion questions pertaining to his reading. The passage and ques-
tions were uniform across the treatments, That treatments dif-
fereld according to the degree of structure incorporated within
the methods/materials. Reading performance was measured
by a 25 item multiple choice scale designed fur use in this
study. Revised forms of the Intellectual Achievement Respon- .

sibility Questionnaire and the children's Nowicki-Strickland
Locus of Control Scale were used to assess locus of control in
a Vehool and general life situation. The instruntents used in I
assessing both reading performance and lOcus of control were
subjected to examination in previous pilot studies.

Results of the analysis of variance failed to support evidence
of aptitude-treatment interaction. When main effect was ex-
amined, student reading performance did not differ significantly
across treatment or locus of control. However, statistical sig-
nificance 'was detected in a further examination of the data. In
order to simulate a classroom environment, the students within
the treatments were divided into three administration groups
within each treatment. The differences in reading performwe
between Ow groups nested within the treatments were statisti-
cally significant at the .0001 level. This suggested influence
of factors not controlled by the original design of this study.

Further research is needed to determine if students can be
matched to specific instructional methods/necterials of varying
structure according to locus of control.



A COMPAUA FIVE s I MY oF FIIIWE METHODS OF PHAC-
TRANG RvAlitm; it) ['Et VC I itt I )tI( lioN IN Elite MS IN

EFAIeNt; st.coND AN I) GliAmee
Orde: No 7922276

&MX, Ruth Mar ) Fd The Pennsyliiania State University,
1079. 13Opp Advyies Hobe' t I Shrigle)

This study attempted to sietei mine wtwther pructice in re-
reading 1111111m/es seadilw, accui icy, as measured by lila i load-
ing innin if, in fact it does, who'll of three inethods)unlaon,
oral, or silnt) % ill be insist effective for second and third
graders'?

Forty -too r !,ie i mu! glades s lini 30 this d 4.0 ades a in the Dorf-
VnI Flementary School. Denvel. Pennsylvania. comprising thio
sample for the study, wa0-4.0 a-m(101111y assigned to one of three
treatment groups. The unison .ti eatmalat group rtcati In unison
with the teactwi- While lin! Nilent gi snip i ead.sliently at their
seats Mid the oral group lead orall,y to each other.

The pretest included scutiona of the Gilmore Oral Reaging
'rest and a measuie especially designed for this study, which
were administei ed by the investigator.

Prior to the adminiatiation of the pretest, teachera werii
tn-serviced with the pi oeedui ea for implementing the study in
their clasalooma.' ilic investigator had weekly consultations
with the teachri a in rder to maul 0 unifoi in implementation.

Following 30 five-minute tiratillent aehsions, students wore
poattested with an Mat runient identical to that used (or pre,-
testing anti administered in like manner.

Pretest and posttest acmes foi -each of the eight oral read-
ing error categortes,.asNell ajtthe total number of errors
across cat.egories, were 80110W-et:I It) tosr 8 of analysis of Va r I -
ance on repeated meastires IANOVM with gde, class, treat-
ment, reading leve,i, nd repe.ated testing-being the factors to
be analyzed. .

SuOlemental dabi were also provided for test material dif-
feren a using-the Pearson Product-Moment Correlation andettf

for . ex differences using a one-way analysis of Variance.
On the-posttest, the silent and unison groups did not differ

significantly from each other, but did show a significantly
greater amount of improvement.than did the oral group. Third
graders hart slightly more ri;corded errors than did second

4 graders. While there was a significant difference betiVeen re-
corded errors'for each classroom, there was no aignificant dif-
ference betWeen sexe Students in higher reading levels had
fewer recorded orrorA than students in lower readieg leels
with all students having a significant decrease in recorded er-

- tors from pyetest to posttest. There was a significantly high
eorrelatton from pretest and posttest total errors on practiced

'and non4practiced telding materials.
The following conclusions were reached:
I. The practicing of,readiirg improyed the 'o ytr1 reading ac-

curacy of all students.
2. Unison and silent reading approaches were more effec-

'nye than oral reading
-

3, 4-Secon.ii and third graders appeared equally successful
with the three me titi .

4. The reduct of reading errors differed from classroom
tg classroom.

5. Boys and girk appeared equally successful.with the
$ three niethods 0( practicing roasting,

6. The lower the initial reading level of the studeet, the
greater-1M, improvement from pretest to posttest.

7. The accuracy scores on an oral reading test with erac-
Heed and non-practiced materMI were similar.

6. The lower veadIng level responded beet to the unison
reading approach while the upper reading level responded best
to the silent reading approach.

Roney be implied from the results-that practice in reread-
ing of instructional material beproves reading accuracy. The
amount of teacher attention and the stage of the stadent's read-
ing development need to be considered when selecting a reading
technique since some methods work better than others for cer-
tain reading levels. Although oral reacting ac-Cdracy may not
improve as the child moves from second to third grade, the .
higher the reading level within the grade, the more improved
the Oral reading accuracy. Standardized or informed oral read-
ing tests can be equally accutate In assessment,

t'FItEN('E
Gilmore, .I. V., and Gilmore, E. C. Gilmee_Oral Reading:pet.

NeW York: Harcourt, Brace Joranovich, Inc., 1960.

THE EFFECTS ON RE-ADING ACHIEVEMENT OF STUDENTS
ENGAGED IN CRATIVE vintrrrNo AND STUDENTS EN-
GAGED IN SUSTAINED SILENT READING AND CREATIVE
WRITING Order No. 7918449

DE LA ROSA, Maviti Curnutt, Ed.D, East 'rexas State Univer-
sity, 1979, Ilepp. Advisor: Bill Bryant

purpose of the.Stutif The purpose of this, study was to ex-
amine the effewts ol creative writing and sustained silent read-
ing with creative writing on reading achievement at the inter-
mediate reading level. The study investigated the question -of_
whether extensive creative writing experience would result in
statistically significant reading achievement gains. t

proCedure: Two reading classes in a school district with. _

a school population of 1,162 wore used for the study. The ex-
perimental group of twenty-one students engaged in thirty-
minute creative writing sessions three times a week. The con-
trol group of twenty students participated iii Harty-minute
susiained silent reading periods three times asweek with a cre-
ative writing session substituted for the reading in one periOd
,every other week.

Each group was pretested with the Houghtenifflin
Placement Tests, the Woodcock Reading Mastery Teets, and
the Peabody.Picture Vocabula_u_Test. Each individual within
both groups was placed on his instructional level in the Hough-
ton Mifflin basal reading program. At the conclusion of the
eighteen-week study, both groups were again tested with the
Houghton Mifflin P.gyi Placement Tests and the Weildcock Bead-
ing MasteD, Tests.

. n analYSIS (4-variance was applied to the data. The t-test
for two independent samples was used to test the hypotheses
that involved ctimparisons between the groups. she t-test for
correlated samples was used to test the hypotheses that in-
volved compartsonsrwithin the same group. ,An analysis of co-
variance was used to test for differences belween the grbups
using pre-test scores and Intelligence Quotient1(IQ) scores As
C ovarlates. --

Findings' There were no statistieally significant, differences,.
between the posttest scores of the control group and the exper-
rmental grunp on either test. However, a statistically signifi-
cant difference was found between the two grqups on the post-
tenet results of thelioughton Mifflin Pupil Placement Tests when
the pretest scores were used as vovariates. No statistically
significant diffenchmes vine found between the reading achieve-
ment of 91e-boys and.that of the girls.in either group.

Conclusions: When both instructinnal reading level scores
and reading mastery scores were considered, gains produced
by one approach to reading were not significantly better than
gains produced by the other approach,. Basal reading instruc-

, tion combined with creative writing or-with sustained silent 'reading and creative writing was effective in produchlg reading
achleVement gains. Within the experimental and control groups,
no statistic:illy significant difference was Mind between the
reading performance of the boys and that' of the girls. The
Basal Reader Approach for reading instruction combined with
creative writing or with sustained silent reading and creative
writing was effective for both the boys and girls.

,
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AN INVESTIGATION INTO THE RELATMNSHIP BETWEEN
-ARTICULATION THERAPY AND PRotatEss IN READINO IN
SCHOOL AGE CHIIPREN Order No. 7922589

DONNELLY, Carole Alui Ph.D. Univere. of Cincinnati,
1979. 88pp.

Astudy was- nndertaken in the public schools of Sout hweit--
%ern Ohio to examine the issue of whether an art iculatimiNktmor

dar adversely affects educational performance. The study was
hitthar deshowd to determine if speech therapy for an articu-
lation disorder-has nomitive ef1e4t on reading iscores.

It has been observed that Spqrh/Language Pathologists.
employed in Public school settings are entering into a new era

' of accountability. The quest ion is being raised by funding
pources and state departments of eaucation as to whether or
matithe services offered by the Speech/Language Pathologist
siegrress themselves to the gab; o( the edycational institution
in which they are being offered.

To ahswer the above questions, reading achievement scores
from 155 children who have received speech therapy for an
articulation disorder in a public school setting were collected.
Four scores were obtained on each child: a reading vocabu-
lay and a reading comprei;ension score before the child was
enrolled' in I Wavy and'a reading vocabulary and a reading com-

4Prehefnsion ti&ire, after having received speech therapy.
AlLof ihe scores itabillated for this study were percentile

Soores. This wa;i done so that valid comparisons could be
made between a child's performance in reading pre and post -
speechtherapy.... All scores collected on a given child were
from the, sante instrument: that is, if a child's pre-therapy
scores weie (ruin the Metropolitan' Achievement Test, his
post-scores were also Metropolitan Achieve myTh. scores.

Subjects included in this mealy were males nd females with
arqculation disOrders who attend public schoo hi Southwest -
ern Ohio. The cooperating districts were located in rural,
metwpolitan, AO suburban neighborhoixis and represented

. lower, middle, and uPper middle socioeconomic classes.

No child was included in this study who:

1. had hear,Ing acuity less than 15db for the poorer ear

2. Ate enrollgd in any special education class, la
bell.d as educable mentally retarded, learning dis-
able& autiNic -like, or emotionally disturbed

3. had been diagnosed as having any specific learning
disa,kility or is receiving tutoring for a learning dis-
"ability

4. had any physical abnormality of the speech mechanism.

A t-test for related measures was used to make compari-
sons between pre and post -realting scores for all children In
the study. Separate t ,tests were also computed for children
who initially.had mild, nioderate: and severe articulation dis-
orders and for children who improved significantly in speech -

performance and fur children who did not improve significantly.
Separate t -tests were also computed for various other sub-
groups of the population.

While the results do not support the hypothesis that speech
therapy for an'iirticulation disorder had a statistically sig-
nificant fa(the .05 level of confidence) effect on reading scores
for all subject in some cases it was significant. Children
in soie geog aphic areaS made significant advances in their '
readthg vocabulary scores. Further, children who were poen_
readers before having speech therapy improved significantly
(p<",001) in both reading vocabulary and reacting comprehen-

* spti: For all groups where there was improvenrt-; the inn-
*meld was always greater invocabulary than cempre-
hension. No significant differences were found between the

ippderate, and severe groups.
'The Implications of thls study are that, at least for some

`ChildrIen, .speech therapy for an articulation disorder, as it-
le currently being administered in public school settings, is
harbtg a positive effect on reading scores. Further, while It
cannot be concluded from this study that-articulation disorders
stifersely-affect reading achteVement, it can be shown that At
least for borne children, the remediation of an articulaiion_
probleip.is acCompanied by'an Increase' in both reading vo-
eabolaN;and reading comprehension.

A STUDY OF SECOND CRADERS' LEARNING OF ORAL
CONCEPT EXPANSION AND rrs EFFECT ON THE
LEARN1N{O OF' R4ADING COMPREHENSION

41. Order No.' 7915115

GODFREY, Lorraine+ !Milt, Ed.!) thA yersity of San Francileo,
1978. 251pp.

S.

Can young chihiren be taught a-specific hinguage structure
called (cral concopt expansion? Will mastery of this etructu're
effect the learning of reading comprehension?

between a specific oyal Liga& factor and read

This, siody hypothesized that a causal
nu

-hension in second ade clnldren
Literature am 'researcti have recognized the correlation

, between oral lam nage and reading Studies hairb shown cer-
Cain-sspects of raj language can be taugh through focusing on
speeific oral re nit ruct H. Reading coi)reflThision may depend
upon knowledge if these constructs The nature of this rola-
tionehip was st died in two-treat meta design hypothesizing
that children cal niiht oral concept expansion and this abil-
ity would signifirantly in .ove the learning of an analogous

..concept in reading compreh nsion.
The sample, experimenta amxt co\ntr4o1., was 75 suburban

second grade childree xandon y assigned to an oral concept
expansion treatment and a pia( bo treatment teaching.motor
-skills. All subjects were them t ught reading concept ex-
pansion.

r The measurement used in the /at -two:forms of
the Gates-MacGinitie reading comprehension subtest for grade
tw'o, and a pre- and }host oral concept expansion test' requiring
eubjects to "tell a story" about specifit pictures.

The two treatment study consisted of oral concept expan-
sion lessons for the experimental group, and reading concept -

expansion lessons for all subjects and used an oral concept
expansion model specifically designed for thiEi study. Analysis
of variance, correlation coefficients, and analysis of cross
tabulations.were used to analyze data.

This study yielded the following data.

1. The're was a difference but not significant in post read-
ing comprehension scores between children receiving
oral concept expansion and reading concept expansion
treatment and childrenjust receiving reading ccincept
expansion treatment.

2. The gain in post reading comprehension test for chll-
dren taught oral concept expansion did not correlate
significantly with their reading ability levels.

3. Children taught reading concept expansion, and not
1 taught oral concept expansion, showed gains in their

post reading comprehension test

4. 'rhe gain in post reading comprehension test scores for
children taught reading concept ekpansion, and not taught
oral concept expansion, did not correlate with their read-
ing ability levels.

5. There was no significant difference in male atd female
between the two groups in post reading comprehension
test and post oral concept expansion test. For the total
group there was a significant difference in favor of fe-
males in post reading comprehension test gains and post
oral concept expansion test gains.

8. Direct Witching of oral concept expansion to low achiev-
ers, and not high ackinvers, reduced differences in the
post oral concept expansion test between the two groups.

The (listings suggest that children can be given direct in- ,,

*ruction- in oral concept expansion and this teaching can make
a significient difference in their ability to expand oral concepts.
Further, reading concept expansion can be taught best throtigh
direct teaching methods. Such.direct teaching of reading con-
cept expansion can Take a significant difference in reading
comprehension. This-study demonstrated the potency of direct
reading instruction on reading achievement with the effect of
instruction ctireeted to its correlates and therefore did not
corroborate the hypothesis that oral concept Cxpansion sig-
nificantly improves reading comprehension.



It appears when readingetme ruction is weak, then the gen-
eral ability aptitude nwtor Mks reading and language in a
significant correlat4on But s.thp quality of reading instruc-
bon increases, ,the cot relation may decrease This tentative'
correlation between language and reading is worth (tired( test-
ing I II future -lesea rrh

A PRESENT AfID HISTORICAL ANAINSIS OF 11A,SA1READ_
ING SERIES Order No. 7916340

GRAHAM, Oeorge Edward, Jr., Ed.D. llpiversity of Virginia,
19'10.. 17,7pp.

-.The atudy traces the development of basal reading series
in America froM the Colonial period' to 1965. Pedagogical and
content enipliases, as well as phystral characleristies, of-read-
Ing instruction materials are described, using primary and

,seconditiofr Bodices. The history is followed by current produc-
tion ptocedures used try major educational publIiihing houses in
tile development of a series for grades K-8. The'Roles played
by key staff personnel in a publishing house who are responsible
(or series' development are delineated_ Information for cur-
rent production procedures was collected from taped inter-
views with reading sertet personnel at two major publishing
houses, identified as Gorman House and Herculean Press.

Reeulte of the study indicated that reading series have in-
flubnced the national consciousness by mirroring the way the
populace wishes to be seen_ The demands of minority group
organizations and individuals influence content selection in
today's reading series.

THE EFFECTS OF LESSON PREPARATION AND TEACHING
OF READING AND THE EFFECTS OF REINFORCEMENT
INHERENT IN Tim TEACHING ROLE ON THE READING
PERFORMANCE AND ATTITUDE TOWARD READING OF
LOW-READING SIXTH GRADE TUTORS Order No. 7918788

GRILL, EdWard Michael, Ed D. Bail State University, 1,978.
107pp. Chatrman: Dr. Wyman Fische y

This stmiy investigated the effects of'lesson preparation
and teachiee of readipg and the effects of reinforcement inher-
nt in the-TT-aching role on reading Comprehension, vocabulary,
and attitude toward the concept 'reading." Subject's for the
vtudy were low reading sixth graders.

In this study equivalent groups were used to 'cont rol for the
possible positive social effects inherent in the proctss of as-
aiming the tutfir role. Additionally, the total time involvement
with the reading material was controlled to assure equal time
involvement for all subjects-.

In order to deterniine ,most effective use of tutoring as
ameans of educational intervention for tutors', it was necessary
to isolate the critical factors which determine the sittitess of
the overall tutoring proceas. Rigorous experimen* control
was also necessary in order to deterhilne whether the aca-
demic improvement of tutors wa's actually a function of the
tutoring process and not a function of uncontrolled, unknovTh
factors\ -

The subjects in this study were 71 sixth grade students
froin 10 classrooms located in the seven elementary schools
of a rural Midwestern school System. The subjects included
Nil sixth grade students in the entire school system who scored
between one and three years below grade,level in reading com-
prehension, and for whom written parental permission for par-
ticipation in the study was obtained.

A'pretest-piisitest control group design was used to test
data relative to nine hypotheses: The Gates-MacGinitie Read-
ing Teets were used to measure the reading comprehension .

and vocabulary of all sixth graders. A semantic differential
was Used to measure the attitudes of subjecis towar:d the con-
cept 'reading."

Analysts of covariance was the statistical treatment uti-
lised to determine the significance Of differences in data rela-
tive to the nine hypotheses.,

f

4

P'ollowieg the pretest, subjects were rlandomly assigned.
within eachIchool into one of three groups. Experimental
group (ER) tutortnifourth grade students in reading for three
one-half hour periods a week for 12 weeks. These subjecta
tutored (hiring part of their reguler classroom reading period.
Experimental group (EA) tutored foilyth grade students in
arithmetic for three, one-half hour periods a week for 12
weeks. These tiriors remained in theiik regular sixth grade
classroom (luring reading period. Control group (C) did not
tutor nor interact with fourth gradechildren. These subjects
rerhained in their.sixth grade classroom for regular reading
instruction,

The conclusions of this study are'as follows:
1. Working as a tutor in reading plus receiving some negu-

lar classroom instruction Was as effective as receiving
regular classroom instuction in reading alone.

2. The effects of the reinforcement inherent in playing the
role of teachvr alone do not appear to produce improved
reading achievement skills.

3. Actual lesson preparation and teaching of reading plus
some regular classroom reading instruction were as
effective all regular classroom reading instructionalons.

4. The effects of playing the role of teacher did not affect .
subject attitudes toward reading.

AN INVESTIGATION OP THE EFFECT OF A SUPPLEMEN-
TARY READING PROGRAM ON THE READING ACMEVE-
MENT OF HIGH RISK FIRST GRADE STUDENTS

Order No. 7917126

HALLORAN, Joan Westover, Ph.D. University of Maryland,
1978, 153pp Supervisor: Dr. Belly ii. Slmas

The purpose of this study was to investigate the degree to
which a supplententarurogram of.reading skills would affect
the reading achitvemait of children who have{ been identified
as evidencing low academic potential In reading. More specifi-
cally, 6ie study investigated the relationship between the high
risk first grade students receiving the supplemertary reading
readlness program and the high risk first,grade students who.
received traditional reading readiness instruction.

It was hypothesized that: (1) There would be no differencein reading readiness scores between high rlsk first grade stu-
dents who received a supplementary reading readiness programand high risk first grade children who received a traditional
reading program and that (2) There would be ncr difference In
reading achievement scores between high risk first gradistu-
dents who received a supplementary reading reatiness prograni
and high risk first grade children who received a traditional
reading program.

A pilot study was conducted during the school year', prior to
the current study, to develop the treathient materials which
consisted of a series of four cassette tapes and stimulus flash
cards used to reinforce the reading readiness skills beingtaught
in the first grade classroom. 'The District Ill Minimum Cosa-
peteneles Test for Grade One was administered at the end oi
the school year to all first grade students. The small group of
high risk students utilizing the treatment materials achieved.

'higher scores tlian the high risk students not using the &eat-
.

went materials. The treatment was deemed ready for further
stydy.

The present study was conducted dUring the school year
1977.778. fifty-slk children, selected from two elementary
schools, on Clark Air Base, Philippines, comprised the study
population. The fifty-slx children were designated as high risk
students based on eapher observation and low performance
scores on the Met Man Readiness Test (MRT). The treat-
ment was adminIge ed to one-half of the group over a period
of eight weeks. The other half of the group received no supple-
mentary treatment and acted as the control group. The MRT
(WO was administered at the end of the treatment to deter-
mine the effect of the treatment on reading readiness. The



Metrepolilan AchieyemenbTest (19'11) was administered sts
months later to ti-t.trinine tii-e effect of the treatitent on ,read-
ing achlevemeet.

Mean scores wee compared between the treatment group
and control geoup Tilt two sample t -test was employed to test
the signIfic Alice Of dif fei nice atPan alph.I level of The re-
sults indlcatel that a sopplementakyareading program was no
more effective than the traditional reading Rrogram on influ-
encing the reading readiness of high risk first-grade children_
Due to the high attrition rate, tn both thetExperimental and
Control Groups, It w.as deemed appropriate to analyze the data
further. It was determined that the sample remaining was not
representative of the original sample. Thereforr the secOnd
hypolliesis could not be tested.

hi terms of the first hvpothelt hi, it became clear that addi-
tional information on the individual student's learning style
was needed. 'Ms information could be utilized to Modify the
treatment materials or the method of Achievement testing. The
need for a larger, nontransient sample was also clear. The
Influence, on reading achievement, of a supplementary pro:,
gram, still remains (Iuestionable and should pe Investigated
Mrthrr. ."

VOCARDEAVY 1,0AI) AND CONTROL OF FIRST GRAIW
BASAL READERS Pt) MASHED IN IRE LATE 1970'S

Order No '1924482

HEITZ, Carotyn Ann, Plt.l) The University of Iowa, 19'19.
.,97pp. levers/stir. Professor .tack ilagford

Int roduct ion

The problem undertaken in this study was to determine if
the back-to-the-basics movement has effected a change on the
level of vocabulary load and control in the first grade basal
reading material The vocabulary load and control Which does
xist ht the first grade reading materials of four basal series
published during the latter part of the' 1970s was the focus of
this study.

A careful search of the literature revealed that historically
certain trends can be noted in the level of vocabulary load and
control found in basal readers. The back-to-the-basics move-
ment gained momentum in the mid-1970's as the public began
demanding more accountability in education for the teaching qf
basic skills. During the period Immediately preceding the back-
to-the-basics movement there was a trend towards richer vo-
cabularies with leas control. The vocabulary elements which
were examined in order to determine the effect of the move-
ment upon the level of vocabulary load and control found in the
first grade ba'sal readere were as follows:

I) Vocabulary ioad.
at each level.

The tot:i 1. number of words presented

2) Vocabulary_contr The average number of repetitions
of new words and known words at each level.

3) Overlap. The common words which appeared in three or
tour of the basal reaillog series and the number of words
which appeared only in one series.

Procedure
_

A cop;puterized and manual analysis of the vocabulary In the'
first grade level materials of four basal series was conducted.
For the computerized analysis the textual materials of,two of
the four series was typed into an ATS terminal at the University
ol Iowa. The text then had to be converted into records com-
patible with the Controlled Data Corporation CYBER 70 located
at the University of Virginia. A programming system was de-
veloped in Virginia to process the data and produce an output
whip provided an alphabetical word list for each story and a'
composite,alphabetical word list for all Of the..Airst grade basal
readers:

The manual analysis utilized the publishers' alphabetized
word lists in taMing the frequency for each word at ttib various

reading I y/ vets. Ever
,

y page mof teAual attkials whih Ur stu-
dents ar I expected to read independently was itnalyzed. '

Hdlett had to be establisked for decidieg the uelque words
before the compiled word Ilsis could be analyzed to dote rmine
the level of vocabulary load and control

-Results

On the lasis of analyAt of the data (selected, the following
results are presented:

The vocabulary loaeleshowed an increasul which meant
publisber a are-including more woids at eaoh reading
level.

2) The vocabplary control, as reflected in the level of repe-
titions of words at each level, has shown'a decrease in
comparison to the average repetitions of words in basal
materials published during preceding time periods.,

This study does .not present any conclusive evidence to indi-
cate that the back-to-theTbasic movement has had an effect on
the vocabulary load or cntrol present in basal renders In com-
parison to reading mate-riqls published before 19'15.

Recommend:it ions

The level of vocabulary load and control in a basal reading .
series et the beginning reading levels is a relevant factor which
must be htken into consideration wheTh contemplating the put--
chase of a reading series for a particular school district. Pub-
lishers should be more cognizant of the levels of vocabulary
load and control which does exist in their materials and supply
this ,lnformation to prospective customers and.present users
of their basal reading se ries.

A COMPARATIVE STUDY OF ,THREF APril(IlES TO
TEACHING ORAL READING TO Fivni GRAD STUDENTS

() er No. 7924493

KROFGER, Laura Jean, Ph.D. The Unive sity of Iowa, 1979.
285pp. Supervisor; Professor Jack 13.. ord

This study was an investigation
ing oral reading. It sought to dete
-which were consequential for a
tion and then, to determine the
ing oral readers tO incorpora
into their oral reading ende

An instrument for mea
tation had to be designed
the use of six evaluator

three approaches to teach-
mine the characteristics

ality oral reading presenta-
est teaching approach for evok-
those significant characteristics

ors.
.

:ring a quality oral readfng preiten-
ad tested for reliability. Through

juqing the videotaped presentation
of twelve sample oval -r\saders, the reliability was concluded to
be adequately consistent for,the purposes of this investigation.

To determine the quality of their oral reading before any
treatment was applied, a pretest was given to sixty-four fifth
grade students. At the conclusion of the investigation, the pre-
test score was used in conjunction with the posttest score to
determine the improvement made by the oral readers in earh
group.

The three approaches under investigation were direct teach-
ing,,interested listeners, and mixieling; but the addition of a
control group extended the number of research Iroups to four.
These research groups wei:e formed and equated by conteolling
one factor at a time.

The first factor to be coetrolled was letelligence. The stu-
dents were listed front high to low according to their Lorge-
Thorndike Intelligeare Tests. Each of the first fourAudents
was placed in counting order in a group and then the order was
reversed; for example, the fifth student was placed in group
four; the sixth, in group three; the sevetith, in group two; and
the eighth, In group one. Sonic manipulation of 'students from
group to group produced four groups that were equated accord-
ing to intelligence. The other factors were controlled similarly
with great care being taken net to lose the control of factora
that had already been established.



Th. equated isroups were mod asttigned to teaching ap-
4 prourhes. The Hats of ehltieili3 WI 0 Willed face down nnd

shuffled. ft was predetermined that the first gioup selected
would be the direct teaching group; tlie second would be the ht-.
tereatedlIsteners group, the third would be the modeling group,
and the Lanni would thelconti

After the (vaulting W.I3 yompleted. a posttest was given_ The
findings wore that ll grokips imprmed significantly in their
oral rtathng ability, but ttwie %ere intrsignificaut differences
that would indicare one approach wa4 superiol to the Others

indicaNd that oial reading can be.ininuoveti by any
several approarhes, but. of -those.tested. none was better than

the ethers

.1

THE EFFECTS OF PHICEPTUAL AND InAe,t.31AN Co
NITIVE THAINING ON THE HEADINt;. ACHIEVEMENT
OF FIRST GitADE PuPILS Order No, 7923971

CANE,. James ('Idcrk, Ed D Unit cvsitv of the Pavifte121979.
713pp.

Purpose his Stilik W.14 designed to investig.tte the effect
of pairing cognitive train'ing, developed from riaget'stiwory,
with perreptual training on reading achievement. Also inves-
tigated was the effect of cognitive and perceptual traleing by
themselves, as w\11 as that of a control ,group on reading
achievement. A second plirpO:O of this st'udy was to levesti -
gate whether or not perceptual errors wuuld-tw rethased by
pairing perceptual and cognitive training as opposed to per -
ceptual, cognitive or rtnitil training ahnw.

-, Procedures: Four first grades:, with their 07 pipits, were
usefte represent the four co
grdes were prtof a three school el etary distrkl-with

Iinditions if training. T
a a mn

twse first

1600 pupils. Each first grade was Assigned one of four training
programs: (1) Combined cognitive and percepttutl training,

1 %. (2) Cognitive, (3) Perceptual, (4) Control. The cognitive train-
ing consisted of a program developed from Plaget's theory of_
cognition, Thelierceptual training WAS it pri,gresskve paper -
pencil progralu, starting it the beginning with geometric draw-
ings and finishing at the end of the training with words as basic
stimuli. :Vhe four progrants were-Varted at the beginning of

'the school year, and ended in May. Training,for the three ex-
perimental contlitionS took plaee on a daily basis.

Pretesting and poottosting wos done nine months apart, with
the Wide Range Achievement Test and the Slingeriand Test of
Learning Disability Each hypothesis was restated in the null
form, Statistical analysis included homogeneity of regression,
analysis of covariance and planned contract comparison among
treatment means. There was also a post hoc analysis done to
see if gender was a factor in determining differences among the
group means. .

Fludint;s: (I) There VI/AA found to be a statistically signifi-__ .. .

cant difference between the combined treatment group and the
other three groups on the dep'entient variables of reading
Ach icy e m ent grade placements and perceptual error scores.
Inspection of the adjusted posttest means suggested that .the
combined tr.kining was the most suecessful of the treatments.
(2) There was a signift,eant interatition indicated between treat-
ment effect of cognitive training anti gendrr on the dependent
variable of reading achievements with females scoring higher
than males.

Conclus.tons: The combining of a cognitive and visual per-
cepiTaTi:aining progr,im produced a tfaining effect that sig-
nificantly and positively affected the reading vocabulary scores
and perceptual error rate of first grade children. The cog-
nitive treatment was fouie to have had a positive effect on read-
ing sbores, although-not lit the level of the combined prpgram.
Gender difference was found to have had a treatment present in
that girls achieved better reading scores than boys as a result
of cognitive training. Gender had no effect for the other three
groups. It would be suggettted that girls need not be In the more
time-consuming combined training program, bet would benefit
as much front the cognitive program.,

Recommendation: The gains made by the children in the
corn-MaTr7alniniprogeam would suggest that a Piaget-based
cognitive training program, combined with visual perception ..

(

!.`6

training should be includrd in the first grade curriculum as a
means ef aequiring higher levels of reading and visual skills.
This study should be replicated with teacher variability con-
trolled by having one, teacher train the different groups of first
grade pupils in the three treatments. It would also be of hi-
terest to esitend the study to mintoity students anti lower sociu,
economic groups.

THE EFFECTS OF lhISTRUCTiON IN CLOLE TECHNIQUE
O HEADING NCA DU LAH l' AND COM PH EllENSIONa .

- Order No. 7923173

LEMKE, Karen Marks, Ed.D. University of Maine, 1979,
92pp. Adviser: Dr. Hobert E. Lowell

This stndy followed a pretest/posttest deingn which sought
to determine if two t.xpetimental cloze heatments would pig-
nificantly effect the cloze, V0("abulary, CoMprehension, and
total test scores of subjects of three different levels of read:.
mg ability. Two dependent variables were used as measuring
Jnstruments, the California Heading Test (Eorm W) and a
cloze tent.

The subjects were 115 sixth grade students front the Vil-
lage Elementary School in Gorham, Maine. The pupils were
assigned to a high, average, or low reading .g'roup.based uppn
their total test scot-es on the California Reading Test (Form W)4Students within each ability group were randomly assigned to
one Of three experimental treatments, cloze without instruc-
tion, Ooze with instruction, and the control group, which re-
cdivod the regular basal reading program. Passages from
basal readers and content area materials were used as treat-
ment exercises and each selection was graded in difficulty by
the Lorge readability formula. A Ooze pretest determMed
each pupil's beginning level and passage into the higher level
was set at three performances of 50 mcent. The cloze treat-'
meets-were based upon three deletion patterns: noun-verb,
adjective-adverb, and every tenth word. Pupils received cloze
exercisen three times a week for a total of eight weeks. Ea-
perimental 1"pupils were shown their corrected exercises and
were provided answer keys so that theould compare an-

'swers. Experimental 2 pupils were instructed for 15 minutes
following each treatment session in thn use of context and sen-tence structure clues.

Two null hypotheses were tested by. analyses of covariance,
and an F value of .05 or beyond wag necessary in order to re-
jeci either one. -Conclusions were as follows:

1. There were no significant differences among the means
of the three treatment grour4th respect to the four criterion
Variables.

2.. There.were significant differences among the means of
the ability groups with respect to the Ooze and vocabulary
variable's. No significant mean differences existed with re-
gards to comprehension and total test scores.

AUDITORY DISCRIMINATION, B1,gNDING, AND PHONEME
SEGMENTATION ABILITY: EXPLORING BASIC SKILLS IN
READING ACQUISITION 'Order No. 7923480

LEXIER, Kenneth Alan, Ed.D. .Boston University School tit Edu-
cation, 1979. LW. Major Professor: Dr. Thomas G. Devine

This study was designed to investigate one aspect oiroading
readiness-auditory prerequisites. Two auditory prerequiSites
tauditory discrimination and blending ability) which have been,
traditionally, the staples of many prereading and readiness pro-.
grams and tests were considered. Phoneme segmentation abil-
ity, recently afforded'high status in the literature, was the third
auditory prerequisite considered. While it is the auditory pre-
requisites which are considered by some authorities to be the
greater roadblock for children, particularly low SES students,
the results ot,past ntudies are misleading and ceollicting. Sp.-
cifically this study was implemented to answer the follbsing:



To Afteit extent Art, y -perceptual anti ohon1logleal
AWAreitems atnlittt's nit-Mulct behavior:I (2) In what c1ocnt
auditory-pto ceptual and ptionological Lt aimless ('apabilities
(Individually and, collectioly) account tot the vat iation in first
gra(e reading achievement.' (3) ro's hat extent do auditory-
perceptual and (Oste(ulogical awat eneS
and Collectively) tecount for the unique variation in first grade
reading achlevemet when they hotel atct ith visual-pei ceptual,
labeling, and dr niNg ra phi c riailles" (4) To what t'xt°11(
segmentation ability lia3le to the relatnewildp sone.blending
ability has witth first grade leading achievement?

The subjeitS 'A 1' 1 t` ft% st Ade itodents (roan an
inner-city school in a small Maachosetts city: Esch student
W411 Individually atiministeued all of the auditoi y 4ilea sores
-(audttory set), measures of visual vet uvotion tvizoaal set), and
,rneasures of tette -name and lettek -sound knowledge (labeling
set) Fight inontsN 1.111;r-each :Object wa's administered the
reading subtest ot the Complehensive Tests of Bank)
Level B Puling this ii.to hid betueen inItial and final testing,
all of tile students engaged in a highly
lz('d program.

l'he major .1 Nt'.11 ch findings were:
I. Auditot) disci onto...Ilion ability wits a cleatlY disttnct

tiohavior %%hilt. blending ability anti phoneme segmentation abil-
ity had 311'T common variance.

2. Blending ability (0 52) followed by ability
(0.44) were significant ?l`lai-ordel- prediethrs w -d-recog-
nition achievement At:dhoti' thset mutilation ability (0,1 was
not related to sord recognit ion achievement. The relationship
between phoneme segmentation and word recognition was sub-
stalitiall3 less than reported in other studies. As a set, the
auditory hehaviors accounted for a significant proportion (31%)
of the vat lance in word-recognition ability.

3. Th,..111(111,),A set did not account for a significantly Unique
(2%) protso Holt of the variance In word recognition ability. A;
A result, none of the auditory behaviors can he said to have 3c-
counted for a significantly unique proportion of the variance in
word-t ecognItion ability. The labeling set accounted for more
unique variance (11,) than :ply other set under study.

44 The correlation between hlentling ability and word reco(-
nition'with phoneme segbrentation ability vart tailed out was
still significant 0).36) ;ilthisigh reduced: Among the auditozy
variables alone only blending ability accounted for a signifi-
cantly unique propoytion (11'N of the variance in word recog-
nition ability_ While the theorized link between the inability
to make explicit the phonemic structure of speech and the in-
ability to synthesize letter-sounds was not substantiated com-
pletely, many students' who failed the blending test failed a die-,
proportional number of items on the phoneme se*gmentation
test. This relationship needs further exploration.

In eonciuskm, for this.population, the auditary set did not
significantly enhance the power of the predietor variables to
predict word recognitiOd achievement. What variance was
caused by the auditory set appears to be most att Turntable 'to
the variance in blending ability.

1.

V.

AN INSTRUCTIONAL SEQUENCE Mit TEACHING READING
DERIVED FROM HIE GENERATIVE .MODE I. 0E LEARNING

Order No. '1926042

MNDEN, Miuhele Ann, Ed.D. Univ.erSity of California, Los
Nogeles, 19.79. Iti7pp. Chairman! Professor M. C. Witt rock

. In the generativelmodel of learning, reading with comkehen-talon occurs when the reader actively Constructs, or generates
meaning from the text. This construction of meaning occurs
through Idiosyncratic as:Viciations forined between prior ex-
periences, stored in long-term memory, and the Stimulus In-
formation, or text.r. Comprehension may be enhanced by instruc-
tion which enables the reader to utilize his generative cognitiVe
processes to assoviate the text with his previous remembered
experiences. Verbal and 'or imaginal elaborations performed
oh or from the text appe.ty to emphaslie appropriate past ex-
periences and to enhalice comprehension. A fOur-week long
instruction'al sequence derived from the generative model,

..

which proceeded flom Imaginal elaborations to verbal elabora-
tions weft pj'eseoted to a sample of 38 ten yeai old children for
the of gath,rt" nodence Iegarding the possibility of
developing Instruction:11 orinciplvn and stiategies for the teach-
ing of reading. The data suppoi ted (p 01) the hypothesis that,

'with time heId constant, chilth en instructed to elaborate text
show tritiater eoninrebonsion of that text than do chlidren not
instructed to elaborate text. To dote: mine .if inutructionsiriielaborate result in an enhanced level of coreprehenst rerd- '
less of the sequence of the elaborations, an :Otto natty Salience
was developed which proceeded from verbal activities to imag-
inal activities/ The means Of the reading comprehemilpn post-
test scoees indicated that i)te group receiving the imaginal to
verbal -sequence produced the most text-relatcd elaborations
and intlibetril a progressive 'improvement in comprehension.
No correlat ion. could he determined between the degree of text-
relniedness of elahoratIons and reading comprehension becapuse
of a lark of variance In. the Jell tedness va liable. All but two
of the 373 elaborations produced by the subjects over the three
reading sessions and ove r the four treatments were judged
text -related. This finding confirmed tlw assomptiov,that In-
structions to elaborate, as coMpa red with no instructions to
elaborate, result in Om pi oduction of text -I elated elaborations.
Instructions to elaimrate the text increaNed the number of elab-
orations which increased the retention of factual information
and the comprehension of the.stoty. 'Ilie dat'a (vete intertpreted
to support the predictions derivi'd from Witt rock's model of
generative learning as it applies to the teaching of reading in
an elementary school setting,

AN INVESTIGATION OF READING STRATEGY LESSONS
EMPLOYING MISCUE ANALYSIS IN PSYCHOLINGUISTIC
APPROACHES '1'0 SECOND GRADE HEADING INSTRUC--
TION Order No 7926565

-

LOVE, Fannyv Epps, Ph.D. Kansas State University, 1979.
145pp.

The Problem

The essence of this siutly was to determine the effective-
ness of using reading strategy lessons and to determine if

'these lessons will strengthen those reading strategies neces-
sary to Increase the reading proficiency of second graders.

The Subjects

From a nildwest elementary school (located on a military
base), twenty-four sec Ond grafters were selected to participate
iii this study--nineteengirls and five boys.

The nature of schools On inifitary bases. suggests that there
is a degree of high mobility. Because of the high mobility of .

tht military base, of the twenty-four si;bjects participating
In this study, one subjact in the experimental group and five
subjects in the control group moved avlay. So a total of only
eighteen Subjects were included in the entire study.

Procedure

The subjects were randomly assigned to an experimental
and control.groups, with twelve subjects in each group. Both

"groups wore administered the oral reading selections taken
from the Reading Miscue Inventory (Rfall)."I'lle results and
analysis were done according to The Sliimlified Miscue Analy-
sis for Classroom and_Clinic (SarKY, designed by irimes Cun-
ningham (1976). During tile firsi and second sessions, each
subject read one unfamiliar selection. After six weeks of

'Reading Strategy Lessons for tiw experimental group (treat-
'meta peritx1), a posttest was administered to both groups.
The selectiOns used for this session %%pre taken from Allyn
and Baum Basal INaders, (Sheldon Reading Series, 1973).

A postsreading tasii was given fo each subject in each ses-
sion following the oral reading. `he task was to retell the
story in 11Wher Own words.

1



The uffeeti\ t.ness of ti_le t..i.dlitg sit atev, lessons ptograni
used with the treatment poop was detei mined by compailng
pro- and pont SM \ pt I cent Age s Of the epo t .111ft C011

trot g roaps a,,v,o ding to the Mann V.ItitbioN, 11. technique

mein:dons A

'the foIIttt Ink; r hut ltt',ttut . v If eat-lied itased ou findings
of this stud):

1 That the lealiiine, of i Cadine skills employing tho pisyeho.-
linguistic apploach though based on all ((vet uttelming reseal eh
trend, made mIntinal ditty i vili"t' 1, hen t`x11( 1 101010.1 t MO COM 101
NI imps we etinipa ed A

2 -That the leai nine, of i vatting Nitills rjiti,10)111r. the psy
appsoaell t' ti aetical, ulth soeund glade Ie.tiii

era- -and may be mot appi ups late tot some lea inel s con-
stile I tog titeit 13.14.1,iage a(quisition p.tiiet Its

3. '1'hat.thy_ej,uplo !tient of the leo.,cholineelstic ap.ploacli
with reading lessons/at the srund glad.. while showing
no significant sew trgai.11, acti1.111y shouod sonic gain_ _

Heconiniendations_ _

Based on the findings of tins stmt.,. It is leentliniended-
.:I'hat the psycholittenistie appltmen emtdoy Lil% reading,

stIategY is emplo\ 0,1 uith lealliel n Ivho air not ran_
domly 4siened but whcraie identified .is sits( I padei s

2. That the ps.cholibignistic apploacti be eropluNed eom_
bleations of lanettaeo hte\-eloinliclit pi oetanis and leading pro-
gl',01111.

AUDITORY PERCEPTUAL PROCESSES AND THEIR REL.A-
TIONSHIP TO WORD RECOl;NITION Order No, 7919978

McCOSKER, Andrew Bartholomew, Ed.D. Lehigh'Unlversity,
1979. IR Opp, .

.

The relationship between tauddory perception and word rec-
ognition in reading, 11.1ti been a matter of debate for many yeais
by researchers in the field of reading. This study attempted to
resolve some aspects of the debate.

Following Wepman's assertion (1973) that auditory percep-
tion was not unitary, but composed of at least three identifiable.
subskills: discrimination, nnimory and sequence, the subjects
of the study were tested in two of three of these HubakilN,An-
dividually and in combinatioh. The tests used to gather the data
were the Wepntan_ Auditory Disc.rimination Jest (1973), the
Wepman-Morency Auditory Memory.Span Test, and an author-
constructed word Mt developed front the books of the sbriis
with which the subjects were being instructed, .

The population orthe study was 135 boys anti girls in first
grade in the Cherry 11,111 (New Jersey) School District, a high
socio-ecokomic suburban community. I

The statistical analyses, analysis pf variance and multiple
correlations, revealed no signific'ant difference in reading suc-
cess for auditory discriminati On. No analysis of auditory mem-
ory could be aecomplished since the population scored average
or above. However, when these were combined, a signifKant
correlation with success in word reeognitlon was discpvered.

.
DEVELOPMENT OF A SUPPLEMENTARY NEWSPA PER-
rASED PRIMARY READING PROGRAM .Order No. 7915494

MARSEE, Joy Atch(ey, Ed,D. University (if-Georgia, 1979,
353pp. Supervisor /,Dr.. lra E, Aaron

The purpo4 of this stisiy was to develok evaluate, and re-
vise a set of supplementary reading materials usjjig the news-I"
paper tb teach, Teview, or reinforce beginning readhig
The newspaper was chosen as the teachibg medium; because it
le easily accessible, inexpensive,,interesting to pktpils of all
ages, and can be used to teach a multiplicity ot reading skills.
The materials were designedto correlate with the skills taught
in basal reagjing series.

V 11

The specific goal of the Project was'tu provide elassroom
teachers with supplementary materials thaj were organized In
a hierarchical oNier similar to the sequential skills ordering
of.batiat series and designed to complement s well :01 11 11 11111 11 -

Illullt any Skill bAsed prow-mil being used fol in4t rm. tonal lair -
poses.

Skills to be taught were Identified from several soutees,
such as scope and Sequence charts of never:11 widely used basal
reading series,,word recognition and comprehension skills l i s t -

- i n g s curriculum guides, and C rit er1on-referenced reading tests,
Information needed by elassroom teaeherri...who would be

using the materials was conaidered -carefully "Cirkm choosing
format, Each lesson plan included the following information
skill, reading- level, purpose, materials needed. tinio, teaching
proeeitures,. and follow-up aNivititis. .

I..eSon plans were writ (e rl for fou skill areas vocabu-
lary, word recognition,.com irohension, and study skills. They
were written at lour levels oi reading difficulty readiness,
preprimer, primer, and first reader. Sample newspaper items
were included with each lesson. A ratieg seale was developed
for evaluators to use as they read and evaluated eight identified
lesson Wu components on 11, Ibm point rating :;(' ale , A tryout
evaluallee sheet was also developed for classroom teachers hi
use after teaching assigned lessons. Classroom teaehecs.,10eal.
schoOl-skading speeialists, systemwide reading consultants, and
university protessors were asked to evaluate the materials.
All evaluators were given approximately three weeks to read,
aild evaluate the materials. Classroom teachers were also as-
signet-1 certaindessens to try out with ptipils. lia cl on the In-
formation gaitred-from the rating sheets and tryoi evaluaon

sshouts, the mliterials were revised.
Forty-huff professional educators participated in evaluating,the newspaper lesson plans. Ratings were made on a five point

scule with a range from poor to excvllent. *The data were ana-
lyzed to Obtain 111e;111 tieures /Or ear 11 01 eight identified compo-
nents of the 1 1355011 i)lan and an overall mean score for the total
lessim plan, These data indicated that the evaluators generally
canisidered the Fos son itl.ots to rance I rum lood,to excellent with
the Rican 5 001 es r ,mi, ling' Iroin 3,9 5 tu 4.67, The l'.it ings on the
try,l'ut evaluation sheet .1 1!-,0 indicated that the nits vest and Or_
ficipatIon of pupils ranged from good to excellent.

The erevislon of matria nls was based o r
collected during the evalmation process, interviews with class,
room teachers using the materials, iniorinal discussion with
pupils, and observations of the writer, The final revised mate-
rials are Included In the document.
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THE EFFECTS OF TRAINING WITH THE CLOZE PROCE-
DURE UPON SEVERAL FACTORS RELATING TO READING
COMPREHENSION Order No. 7922318

MILAM, Adam Clayton, Ph.D. The Pennsylvania State Univer-
sity, 1979. 161pp. Adviser: Paul Weener

The purpose of the present study was to determine whether
training with the Cloze Procedure would be an effective means
of improving readidiecompreharirsion amokg a group of students
in the third grade, all Aading below grade level. It was andel.-

'pated that such trilinlna would.have a significant influence upon
the reader's attention to contextual cues, and-this would be re-
flected in a number of ways.

On the one hand, it was predicted Hue this increased atien-
tion to contextual cues as 11 result Of Cloze.training would have
a significant influence upon readiog comprehension,, as mea-
'tired by subjects' scores on a standardized test of reading
comprehension. Secondly, it was predicted that training with
the Cloze Procedure Would encourage the reader to attend to
larger units of contextual information, This effect would be re-
Ilected by a significant ,increase'in the size of the ere-voide
span of students receiving such training.

The requirement that subjects who received,Voze training
also provide a number of different words tocildiplete each Cloze
deletion was expected to int reuse the readerlf aw eness of the
variety of Contextual situations in which wor an be used.
This effect was expected to cause the reade hitt towards a



4.

,

greater numbe r of paradiematic reeponeos on a word alieocis-
Bon task. Filially, the predIcted increase In tnelise,ot contex-
tuatcuei by rustlers AS a result of trainintewith the 17loze Pro-
cedure peas aleo expected to significantly impro tit (heir
performance on a Ciotti tank -

One experimental grout) aed two control groups were used in
this sh,idy. Pptor to the Mart of CloZe training, all subjects
were administered pretest S designed bo mensure their perferc
&ailed on a Cloze task, a word itseocinhon task, an eyevoice
&pan task and a atemdardized teat reading comprehension.
Following the completion of training for sublects in the Close
Experimental Group, all subjects Aire thee administered post-'
tests retatInt; to each of the above variakkkr. A companson of
the pretest vereus posttest resulits between groups indigated
that no significant differenees existed betwei:n subjects on either'
of theme four Variables.'

In accounting fip- these results, a number of reasons were
discussed_ It vials suggested, lor example, that the use of oral
Cloze training in the present study may not haVe been the tmist
means of facilitating the reader's attention to conliedual cues
and . correspondingly, reading comprehension. The absence of
related instruction on the use of contextual cues to supplement
the pvactice of filling in Clore deletions, may have Accounted
for tire re-eults on the...eye-voice span task It wes also sug-
gested that a lack of -a eignificant change from syntagmatic to
paradigmetic reeponses by subjects in the Cioza Experimental
Group on the word association task may Indicate that the rate
in which this change Occurs is primarily an environmental func-
tion. On the other hand, the absence of significant results by
the experimental group on the Clore tasks may imply that there
are certain prerequisite skills needed by the readier before,
Cloze training can be effective.

EFFECTS OF TRAINING WITH SPECIFIC TYPES OF COM
PREHENSION QUESTIONS ON It EADfNG COMPREHENSION
ABILITIES OF INTERMEDIATE GRADE STUDENTS

Order No. 7022324

ORLANDO, Lynn Smith, D.Ed. The 'Pennsylvania State Univer-
sity, 1979. 133pp. Adviser: Emery P. Dllesmer

Purpose

Tbe purpose was to determine the effects of training with
apt:elite types of comprehension questions on the reading abili-
ties of fourth and fifth grade students.

Procedures

Approximately 100 fourth and fifth grade students in one
elenlentary iutool were divided into Good and Poor readers on

* the basis of sevring among the upper and lower 40 percent,
respectively, (it their classes on the Gates-MacGinitie Reading
tests. The California Achievement Test was also adminigtered
as a pretest.

Students within each class were assigned alternately to one
.of three types of treatment: Inference, Main Idea, or Literal
comprehension question training: They were then given seven
succsive daily training sessions in each of which each-stu-
dent rea& the same given selection (of a fourth grade difficulty
level) silently and then completed a four-item multiple-choice
test over the selection, with the four questions-for a given stu-
dent all being,one of the thretetypes corresponding to his ail-
signed treatment.

To determine differences among Good and Poor readers and
relative effects of types of comprehension question training,
Criterion Story Tests were administered on three cOnseeutive
days. Each test coneisted of a selection similar to the training
session selections, followed by hive of each of the three types
of comprehension questions. All students answered all fifteeh
questions. Gates -MaeGinitie and California Achievement Tests

'were administered as posttents ale0.

1-9

Analysis

There were no Rignificant differences In the Gates -Mac
Ginnie pretest-posttest scores. The California Achievement
Teet did show significant differences with the level of redier
(Good and Poor) and w t(lf diffenent type's of training (inference,
Main Idea, and Literal).. 'hie test paralleled the three types of
training, and Included t(ens on Inference, Main Idea, and Literal

Aueot ions_
Thryughoid the training ilkase and the Criterion Story Tests

phaee,lthe Good reqers did significantly better than (he Poor
readers. )SubjectS showed the same effects Rkrelationship to
trtnitmeiii, with Good and Poor Readers performing the pame
way with all three types of training.

THE EFFECTS OP LEARNING MODALITY t1ROUPING AND
INSTRUCTION ON TOTAL READING ACHIEVEMENT AND
WORD VCOGNITION FOR FIRST MADE STUDENTS

Order No. 7920065

bUZTS, Danny Terrell, Ph.D. University of South Carolina,
1979. 85pp.

Ninety-six first aradti students in two pilblic schools were
studied tu determine whether classroom 'grouping based ou per-
ceptual strengths' and providing instruction to capitalize on spe-
cific strengths fostered increased.readinq aehievement when
compared to traditional grouping ,Old a hasal reader instruc-
tional apkoach.

Beading achievement was determined by the eubtestai of -

Total Reading Achievement-and Word Recognition I as mea-
sured by the Comprehensive Te8ts4ofBasic Skilfs (CTBS).
Two groups of first grade students who had been identifiedAs
visual or auditory learners and grouped accordingly ushre'the 1
Preschool Lariguale Scale (PI.S) were studied. Two groups of -
first grade students Who were not instructed or grouped accord-
ing to modality preferences served as the conftrol group.

The subjects of the study' were selected usthg the' Preschool
Lollipop Scale (PLS). Subtests HI and.V of the PLS were
used to classify ertudents according to modally preferences
using a weighted point system for classification as to auditory
or visual learners. The experimental group consisted ot twenty-
three subjects identified as auditory learners and twenty-two
subjects identified as visual learners. The control group con-
eisted of twenty-eight subjects identified as auditory learners
and twenty-three subjects identified as vieual learners.

All subjects were administered the Lee-Clark Reading
Readiness Test (LCRRT) to determine if there were any Ini-
tial differences'between the Qxpe rim en tal 'and control.groups.
The scores fo the LCRRT ware used as the covariate to con-
trol statistica y for any initial differences in the group com-
parisons on the dependent variable and to increase the preel-
sion of the comparisons. Using a t-test: it was found that the
mean raw score was greater fur the aulitory control group,than
for the auditory experimental group, although it was not signifi-.
cant, The mean raw score for the visual experimental group
was significantly greater than that of the visual control group.

Two teachers were designated as-the experimental teachers
and two teachers were designated as the control teachers. All
classes received one hundred minutes of reading instruction
per day. Treatment continued for nine months. The'sobjects
were thon admInIstered the CTBS to determine Whether group-
ing and instruction fostered increasedyeadIng performance. -

Using analysis Of Covariance, it was iouhd that significant
differences at the .01 leVel in total reading achievement and
word recognition, mhen adjusted for reading readiness, favored
the subjects that had received treatment which consisted of
groubing and instructional procedures based on the audilory
modality.' Results alsolndicated that subjects who had-been

/ identified as auditory learners and instructed on this basis per-
formed significantly higher in total seading achievement when
compared to subjects identified as visUal learners who were
grouped and instructed' by thevisual method. Therefore, the
identification, grouping, and instruction of subjects.whO sahib;
ited an auditory preference appeared to enhance reading per-
formance. The reSults of the study additionalry'indicated that



grouping and instructing stmlents (dent thee as visual learners'
, did not sienificently enhance reading performance. Additional

findings Also indicated that no differences were found with stu-
dents who had been identified as auditory or visual Wavelet-it but
were not gemmed or instructed On this basis.

In view-of the. resdlts [mind in this stinly it wouhAppear
tinIRtaI to group and inst i uct tude,its who have been.identl-
flall as auditory leariwrs. However, pased on the criteria and
proceduree used in this study, there'eppearn ill is) no cullatfon.
ship butwoep group4 anti instructing students who been -s
identified ee visual 10.1111A .111d ro.0111g pet tot111.1111'ts.

AN INVEVIGATION INTO Fille EFVECT OE PIIESTATED
PURPOSES ON THE Sil.EOT READING COMPItEHEMION
OF GOOD A.ND POOR It FADERS USING AN IN FORMAL
RFAD1NG INVENTORY Order Nu. 7818795

REED, Shirley Anne, Ed D Ball State Unlvereity, 1979. 1-15pe.

The purpose of this study was to investigate thy effect of
prestated purposes on the silent reading comprehension of goixi
and poor readers using-en informal reading inventory. This

tudy was conducted using 38 third graders and 38 fouyth grad- -

cies front A rural school in east central Indiana: These sub-
jects were designated as good or poor readers by performance
.on the Mehepolitan Achievement Test, Reading subtest. Each
subject scored an intelligence quotient of 85 or abova on the
Peabody Picture' Vocebulery Test. Ten good readers and nine
poor readers from the third end fdrth grades, respectively,
were rando m.y Assigned tile purpuse treatment; and ten good
readers and nine poor readers from each grade, respectively,
were randomly assigeed the nonpurpose treatment.

The pur )ose treatment consisted of giving the,.oral pre-
stated eose labeled examiners introduction" in the Ana-

t Readiee inventery. The nonporpose treatment consieted
DO prestated purpose prior to the silent reading of the pas-

sages.
Each subject was aelministered the Analytical Reading lp-

ventory. Provedures for administration recommended in the. ,

Analytical Reedineenventory_were followed. A silent reading
comprehension score was obtained by adding the total number
of questions correct between and including the independent and
frustration reeding levels.

Four null hypetheses were tested using a fully crossed
2x24 design with all factors fixed. The Bonferroni t-test 95
percent confidence interval procedere was applied heanalyzing
the sllept reading comprehension scores. No significant dif-
ferences were found on any 1 the four hypotheses.

The major conclusion drawn from the results of the..anelysis
was that prestated purposes do not appear to aid or hinder the

Ilent reading comprehension of good or poor third and fourth
grade readers. The results of this study would appear to hull- -

cate that the use of prestated purposes on an informal reading
inveneery are of little consequence to the total silent reading
comprehension score'. Therefore, consideration needs To be
given as to whether or not to use prestated purposes hui ad-
ministering an Informal reading enventory In a 'diagnostic tast-
ing situation. This censideration may be more than to leave
the use of prestated purposes to the discretion o/ the oxatniner.

A DESCH! PTIVE STUDY OF CI ASSHOOM TEACHERS' leER-7
SPECTEVES OE STUDENTS EX PENEI4CING DIEEIGUIeFIES
IN READING Order No. 7921186

REISER, Ann Lea, Ph.D. Michigan State UniverlTity, 19elee
258pp.

i.

Children go to school to be educeted by teachers. Classroom
teachers do not always a ree on the c2eitent fqr learning, but
they knme that reading is erhaps the most fundamental skill
in learning and worktpg. Every teacher hopes that his/her stu-
dents will read, but ie eatett classroom there are students' ex.*
periencing difficulties witlethis importaet fundamental skill. ,

1 a,
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IThis study wnS.designed t i descrilw and..explore vlassroom
leachers' perspectives of students experiencing si,rh diffieulti
in reading.

Ilow do classroom leachers interpret their roles, make de- \
c\islmes, and net upon ( hese decisions') This study was guided
by the followmg exploratoir mictions- (I) What elements con-
'Melte these claseroom leachers eei-speetives of students ex- ; I

perie3ring difficulrlies in reading? (2) What are the assumptions
these triichers.make about tbe students that support their per-
speetive? (3) Which variables influence the leacheree perepec-
tives of their roles in diagnosing and tearhing shulents expert-
slicing difficulties in reading? (4) How do these teachers
syethenize the' skills qf diagnostic teaching into their perspec-
tive?

In ordei to describe leachere' perspectives, in-depth inter-
views explored what twenty teachers thought about various is-
sues concerning the problem reader. Added descriptive support
was also gained through observation of plerticipeints as ten of
these classroom teachers worked with students experiencing
difficultiee in reading while attending a Gradunte Reading Diag-
nostic Institute. This ethnographic technique enabled the re--_
searcher to describe and explore! classroom eeacners' perspec-
tives of students exewriencing difficulties eh reading.

in relation to exploratory' question One, teiFehers' perspec-
tives were: (1) knowledge of diagnostic teaching an it relates
to the etudentre needs and abilities; (2) content developed around
available materials, (3) allocating time to interact with prob-
lem readers efficrently, (4) planning the reading period for ef-
fective teaching; and (5) displaying a personalized attitude in
relating to the problem reader.

Within thus instriectinonal approaches and riassroom organiza-
tional patterns, the dOininant perspective among these profes-
sionals was to coneentrate on the class as a group. This iier-

Pweipective left the principle's tmderlying a diagnostic approach
difficult-for those4earhers who search for answers to teach
the student exeeriencing difficultiee in readirei.

These teachers did not see the skills of diagnostic teaching
as part of their perspective. They did not see their role as
having the' ft+edoni to deeeloee reading program that would
insure maximum growth for all studentii in their classroonse.
For these teachers the skills of diagnostic teaching reside in
the hands of a trained reading; specialist. These teachers se-
lected andeperformed a role that reflected the instructional
situation they served, which may or may not be necessarily ap-
propriate for students experiencing difficulties in reading.

These teachers wed! frustrated by a lack of knowledge and
ability to analytically approach the problem reader. Their di-
agnostic perspective was sporadic and not a coetinuoos class-
room activity. The beliefs of these teachers provide evidence
for recognizing their perspective as one of placing 'confidence
,in school-mandated reading programs toek7complish their
goals of helping problem readers achieve competepce and sat-.
isfaction in reading with very limited or no diagnostic prescrip-
tive teirching. By getting inside these teachers' eleirld one can
begin to understand how they make decisioes abont students
experiencing difficulties inreading.

THE EFFECT OF DISTRACTIONS IN LIVING, LEARNING,
AND TEST-TAKING ENVIRONMENTS ON READING COM,
VitElIENSION PERFORMANCE OF THIRD-GRADE STUDENTS

Order No. 7926576

Kaneas.State University, 1979. 74pp.'RIO, Raul Arturo, Ph.D.

It is common to hear adults say theey cannot work because
there are too many distractions around them. At the same time,
lt is not uncommon to iter elementary school age children in-
dicate-they find it hard or cannot werk because it is too quiet,
while others say they find it hard or caneot work because it ts
too-noisy. The Purpose of this investigation was to explore the_
effects of cestracthms upon the test scores obtained by elemen-
tary school children. The specifis,problem investigated was
whether elementart school children who II vt iu an environment
with low abd high levels of distractione differentially perform
on a test when they are exposed to a learning situation and,a
testing situation'in whieh the presence or absence of distractions
js experimentally manipulated.
AI
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This *bitty emptoyed a 2 x 2 x 2 complete,ly crossed experi -
1,_mentsi (lest .,11 in which th'e stimuli fol enciting the desii iil be-

havhis wet foal reading pas. Iges nd (hell coi responding 38
items fron the Iowa Test of ii.tNie Siells. These Items followed

. after; the r ..oling' pas.. igespiad been pi esentedlin a 'learning
ettuation. Die lttiir Ude tti % A t t title -.halted 'was the students' test

.11

levels of
(2) preset

o the Mdeprillictit variables were: (I) high and low
acti.!ns In the liviN; emirooment if thu students,

ce or absence di-dr ict ions while the students
Were reallill: Mc 11-inN-li:.. and (3) pi esenee or absence of
dtxtractiolis while the !diploids wet e I esponcling to the test
Reins. 1

t. litOf the 21 I Ss who pal ta.-tpated- in this In\ .th,' atiepu, 10 Ss
were foul d low in dish actibiliti, and /10 S. \to! r foun11 high In
distritetj tidy A three way analysis of vat lance of Ihe test
semen ot low and high dish .n..tibility S. hu the pfese tde or ab
sence (4W:drat-How, Ii . tho leai nqfte, and oi the testin,.,expfri-i
mental (teat men( conditions Indicated (het e wet e no siwtificant
differem es It was concludisLthat gt . en the (lib( I .10 I, n'l that
wet e int ,,i,li,,d in Ow expvi imentai ti oat wont conditi .i\s, and
the levy of dist! Act,thilltv i el.,' ted by S':;, dlt,t I act Ion . 'i-lo not
diffei i',4t1 illv affret. the tc-,t ,,,,,,,, of thud 1,,./ ade 6
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r FECTS Oh "FUTOIUNG BY SIXTH. (MADER. ON THE
( ; P Elt 1- Olt M ANC E OF i !BST GRADERS

Order No. 7920594
..,

140(3ER ', ,lodith M., Ed,O. limyersity of Sall Francis o, 1979.
147pio. shail-per)n Laurence A, Bishop.'

ISevelal of the problems yeing the schools ttiday in their at -
tempts to teach the basics, individualiLe and lower the student/
adult ratio are declining envolltnent (and thus, declining fi-
nances), the escalating costs of hiring aides anti the high per-
centage of working paslids, all of which limit the nueber of
adults available to vollir teer.,

Tutorial programs at theelementary ochodl level appear to
have great potential for ,upplementing and improving hist me-
lice and for preventing achievement gaps from occurring in the
first place. Upper elementary students not only are already at
the same school, but tho.y.ate there all day, every day, thus in-
Busing consistency and continuity, In addition, they cost noth-
ing. Tutoring is one way of improving instruct lip without addi-
tional-costs. i

This study attempted to determine le effect iv mess of using %
upper-grade-elemehtary students as tut rya for frfst grade chil-
dren in an effort to prevent an aehieveme i gap from soccurring.
Wire specifically, this.siies an experimenta escriptive study

'designed for the. purpose of exapaining data in : ti 'effort to deter-'
niine lf It was possible to Vain s'ixth grade .studt ts/to tutor...,
first grade students in phonetic reading skills ove a period Kt
fifteen individual twenty minute sessions and significa in-
crease the scores of the learners on a criterion-reference
test.

The subjects of this study were sbdy-tWO first graders trona.
two schools in South San FCaneiscb, California who were ran-
domly selected and then randomly assigliedto either the experi-
mental or, the control group and sixth graders from the same
two schools who were traboxi in the use ef the tutoring program.

The tutormg,eonsisted of a highly streetpred program called
SCORE (Sliccetis ('ontrollea Optimal Re:Aing Experience).
Each first grader received fifteen sessions of individual tutor-
ing for twenty minutes daily for a period of three weeks.

.

The review of the literature provided,support for the under- A
lying ratiorkale of the study. The literature was organized

'under the following headings: (1) historical perspectives;
(I/Cross-age tutoring; and (3) learninglheory In reading in-
strlietion and thp use of operaaA techniques in totoring.

The experimental design of this study involved pretesting
and posttesting of both the experimental rind the control group.

The speCific null hypothesik tested stated that there would
be no statistically significant differences between the perfor-
inane* of the learners who were tutored and the performame
of the lesrners who were not tutored in terms of mastery'W
specific objectives' as measured by the S01111 criterion-ref-
erenced test. I 0

The test of significance was a throe-factor analysis of Vali -
&nee, where a thieR.1 factor, level of achievement was introduced
to ceetrol for residual variance and tims increase the precisim
of the statistical tests. tawel of significance (alpha) was set

4 at <.05 fer the reject hog the null hypothesis.
The most crucial question in the study was whether or not

the.pupils.who were tutored would profit from the tutoring ex-
perience. Results showed that the experimental students had a
signifietunly greater moan gain (31,7) than the control students
(11.4). The mean gains of the experimental students were sta-
tistically significant (- 001). Therefore the nuli hypothesis
wan rejected.

ha addition to the test scores and the statistical analysis of
the scores, two other sources of d,ata were used' (1) an infor- ,

anal teacher evaluation and (2) an informal parent questim-
naire.

The data collected and analyzed in this study warrants the
cunclusion that upper-grade elementary students, properly
trained, can effectively tutor erimary grade students in read-
ing, In terms of Post and availability alone, crost -age tutoring
appears to be one of tlar most feasible approaches for providing
Individualhed instruction to primary grad -hildren.

THE KFFECTS, OF THE INHRENT SXRUCTURE OF THE
45-15 YEAR-ROUND SCHEDULE ON STUDENT ACHIEVE-
MENT IN THE FRANCIS HOWELL SCHOOL DISTRICT

Order No, 7923676.

RUSSELL, Roger Edwin, Ph.D. Saint Louis University, 1970.
115pp.

Problem

The 45-15 year-round schedule consisted pf lito- gr,oups of
students that alternated their attendamse during the school year
from Jodi through Jutle, with three of the four groups in ies-
Sion at one time. The schedule for each group or cycle variect
to where some were attending school with fewer hoterruptions
than others, thus perhaps allowing one or anore cycles to have
an advantage in terms of student achievement.

The study dealt with reading and mathematics achievement
test scores of students who had been in the same cycle for seven
years, to deternaim; if attendance in one cycle for that length
of time had an.,y cumulative effects on their achievement.

Hypothe sea

The four hypotheses of the study were:
1. There. are no significant differences among the mean read-

ing achievement scores for the four cycles, A, B, C, and
D, over a seven-year perioci.

2. There are no significant differences among the !neap mathe-
matics achievement scores for Ow four cycles, A, 11, C,
and D, over a seven-year period.

3. The mean reading achievement of cycles A and II com-
bined is equal to that of cycles C and D combined, over a
seven:year period,

4. The mean mathematics aehlevemeni of eyeles A ar,K1 B
combined is equal to that of cycles C and D eombined, over
a seeen-year period.

Procedure

There were 555 eighth grade students who were surveyed lo
determine who had been attending school in the -same cycle
since second grade, the first year they would have taken theStanford Achievement Test. There were approximately 43%'who had been in the same cycle since the 1972-1973 schoolyear.

/khe achlevethent test scores for reading and mathematicsfrom second through eighth grade were recorded from the stu-dents' permanent records. The Scheffe' Test for Multiple Com-parisons was then applied to the mean scores of eaeh subjectarea fcii each grade level to determine if there were any sig- )3/4nificant differences anion the four cycles.
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The analysis. of the data sliowed no 8 igniarant differencem
among the four eyries in.reading and Mathematics over the
seven-year iwriod. Thete vivre also no sigeifieant differeeees
4hen rombined cycls A .11 Id 11 were compared to combined
cycles C and D In reading and matbematies over the sante
period.

Pec_ommendat ions

Parents have expreesed L svicern about wanting their'chil-
dren in otte cycle rather th.ut another because of their rycle
having too inalQ, interruptions. thus rAtising a lack of rontinutty
in the learning proress. The analysis of the data, however,
would demonstrate that atteeding.sehool in a part ular cycle
would have no advantag.e in terms of student achie .ement as
measured by standardized tests.. The concern then Ntilay nOi be
related to the child's,ae.ulemir performance hut to other fac-
tors, much as vacation schedules, the cycle of neighboring sub-
divisions, or the concept of the 15-15 year-round erhedule.

Further research measuring the attitudes of the students,
parents and teacheie may identify in more specific terms the
concern of thoee involved with this type of year-I-timid plan,

.UTILIZATIoN OF I'M: o.f.E Pio X 'EDU Itr AS A TEACH
ING TEeHNIQUE Order No."Ie27578

SAMPSON, MoChael Hoy, Ph 1) l'he l'imersity of Arizona,
1979. trIpp Director- I lit lW Valmont

The purpw,e of this stmiy was to examine the use of the
cloze proceduleasaf r !Mil; techimpie Investigated was the
effeetivenc!c. of ['hi: 1.11 improving,,reading comprehensrun,
st rengthening vocabidarie:, and encouraging divergent produC
(ion.

To this end, answers to the follow mg ipiestions were sought.
I. Does the instructional use of chin. reNtilt itt statistirally

significant increases In comprehenstoll sCoreS, on the Gates
MacCdnitie Re tans, Tests (GAM IT'

2. Does the instructional use of (doze result in statistically
significant me rease.s in vocabulary scores On the

3. Does the instructional use- of (-lore result in statistically
significant me rt-3 'WS In CO nip ri"htql.tit On SC, rp:i on the (-bozo
Comprehension 'rest

4. Does the instructional use of cloze result in statistically
significant increases in divergent production seores on the
Cloze Divergent Production Text ?

The populatton for this stuay consisted of the third grade
classes of a metropolitan school district in Tucson, Arizona.
The sample consisted of 92 students from three schools. Stu-
dents were randomly assigned to experimental or control groups
within three randomly selected classrooms.

The sway spanned a fifteen week period. Ihiritig this time,
the. cont rol group students worked in a basal reader and reading
centers. The experimental group stndents worked in the sahm
bamal reader and attended the same centers% However, close
exercises from Read On were substituted for diffircnt reading
centers three tones per week. The students con4ileted the cloze
exercises individually and then met in groups of six to eight and
shared their answers. Otscussions focused upon the fact that a

'variety of answers could be used with most ,eloze blanks and on
the reasons why a particular response would or would not work.,

bulary and
sis of

according to the context surrounding the deletion.
Initial. pretest score diffel:ences led to the you

comprehension data being analyzed by a two way at
covariance on posttest scores. yhe.divergent produclidn data
were analyzed using a t-test for two related samples.

The data analysts yielded these findings.
1. Theee Was no significant statistical'difference at the 0.05

level-between vocabulary scores on the GMRT of students Who
received cloze treatment and those who Id not.

.2. There was a significant statistical differenctrat the 0.05
level between comprehension scores on the GMRT of students
WhO received doze treatment and those Who-aid not, The dif-
ference was in faVorpf the experimental group.

ii
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3. There was a significaet statistical at the 0.05
level between comprehension scores oirthe ze Codiprehen
*ion Test tf students who received -eloze treatment and those
who aid nue. The difference was in favor of the-experimental
group

4. There was a significant statistical difference at the.0.05s
level renween pretest seores and posttest scures on the Close
Divergent Production Test of students who received-the close
tyeatment. The divergent production of the students had in
creased

The f initingn of the study supixirted these conclusions.
I. The close procedure is an effeetive teilinutue in the area

of readmit comprehension dcyclopment. kt
Hirzel procedure ts an effective methT)d cif incl.'eaRing

the divergent produCtion of itiiili'itt ig.
3. The eitfze procedure is as effeetive as but not superior

to other techniques in the area of vocabslary development.
The conchislons arrived at in this study suggested die tot-

Iowimtg implicatitins.
I. Thic cloze procedure encourage's divergent production.

The give nd -take atmosphere of grouv discussion frees stu-
dents to eeiress their own thoughts. The end result is that di-
vergent production it; tnhaliced.

2. The cloze prm.edure its utiliz.ed in tJstudy is not nee-
e.Zesarily recommended for vocabulary development.

3. The cloze procedure as utilized in this study is rewom-
mended for increasing reading comprehension.
s

THE EFFECT OF PICTURES IN THREE 1111RED-ASSO-
CIATE READING riCPERIMENTS Ord r No. '1002430

SMEDLER, Ann-Charlotte, Ph.D. The University of Wiscon-
sln-Madison, 19711. 15Bpp. Supervisor: Professor Joel Levin

The study addressed itself to the qbestion how ph:quree af-
fect the ease with which children learn to read new sight words.
It WAS carried out in Sweden, using Swed.ish-speaking subjeCts.
A heries of three paired-associate experiments was conducted.
The subjects were either pre-readers or in their first year of
formal reading instruction. The words to be learned were
printed on individual cards, with or witliout an accompatiying
picture. The pieture and no picture items were ran lonitted

.3 within a mixed-list format. Experiments I and 2 u.ed lists of
high- frequency nouns, whereas Expe ri merit 3 use function
words.

Experiment 1 was designed to clarify findings f om an ear-
lier study. The subjects were first graders. Ins ructional
method, i,c., a phonic versus a whole word approm t, was a be-
tween-subject variable, whereas pictures was a wi hinlsubject
variable. The results indicated that pictures had i o effect on
learning. Contrary to the earlier study using Ame ican sub-
jects, the SwIiiish first graders Jearned better wh n a phonic-,method was employed.

Experiment 2, using pre-readers as.subjects, ivotigated
the effect of pictures when intralist similarity wa va0ed. Two
lists with ten words each were constructed, one. containing
words that were graphemically and auditorily dist fictive from
one another (low similarity), whereas the other li t contained
words that were high,in similarity.- AP second bet een.subject
variable was whetiner the picture was presented w th the word
for the full exposure time (6 seconds) or covered (ter 3 sec-
onds. This was dnoe to test whether th re pictue I. ft u. covered
would tend to captute the full attention of the chil at t

t
e ex-

pense of the printed word. Five study-test trials ere pro-
vided. .Pictures were clearly detrimental helthe I w similarity
case, but had no orpossibly even a facilitating eff ct in the high
similarity case. Covering the pictere had no effe t, refuting a
simple distraction hypothesis.'

Experiment 3 attempted to concretize function Words' pre-
senting them with a picture and/or sentence conteNt prior to
howing..the printed word. Sentence wan a between.subjec vari-
ablo with three levels (no sentence, picture-irrievant sent nce,
and picture-releVant sentence), while picture was a within sub-
ject factor, also with three levels (no.picture, nonsense pi -
hire, and real pictuie); The subjects were pre-readers. lye
Study-test trials were provided, the study thals lasting fo $
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secundit The rettult:i indicated hat "funct Ion words wertrblist
learned without pi .. tures, in particular, nonsense pietore-tOvere
clearly detrimental Presenting the word with a sentelice'coil
text also' interfered with learning Thus, there apve3 red to be
a rotk of merely contusing the hild hy wane, additemal riles

The oty.).111 con( lusion rding the effect of pictures on
sight Wm-, learning was that pictures interfere wtth learning it
111111tOd list U./ Wl?rd'i dial ate ainhtorily and grapbemically
tinctive from one another Pictures may be neutral or possibl)t
even facilttating in more difficult learning tasks If learnilig IN
to be facilltate)l pictures as well as Other aids
IMO( be ea reftilly designed and t est ed

HEIAritn\SIIIP ii,Ak-rAGEI) AND
DISADVAN rAGED six l'If GUAM STUD!. NTS' !WADING
ABILITY ANI) TIIVIR COMPRI. llt NSItIN S9t.:1Al.
STUDIES TEN rle.n.n: S1 I _EC FR MS Order No. 7917081r

SHMIlltAWISARN, Phi) The Florida State University, .
19'18. 10.1pp. Major Piofessor FilwIn II Smith

Matching student,: teadiny. Ant theS with the readability
levos of their teitiiiiiks is a continuing problem in odd-cation.
This stud) ars condected to determine the mininium reading
level needed by at least 75. lIt more of .1 group Of both ad-
vantaged and disadt ant.ieed sixth' gr.ule students to satisfacto-
rily winpi ehend their s.4-131 studies textthoks. Two criteria
were applied one aas the ansar mg correctly of 50% of the
questions asked. the other wa ho_auswering correctly 75% of
the questions asked.

In Atkin ion the data e anal% red to determine if there
was a differ, I. e te.t Vt 4.11 1/1 itir It'd as advantaged stu-
dents and Ht.'s,. ii.1 aniaged student s.

The Sur IA I t jill ,;1 f h i .111 .1111.1gCti tIltielitH and
154 sixth ro .Itsadantaged students from three Hdlooln m
Albany, Georgia. The reading ability of the subjects ranged
from grade .1.0 to grade 13.9 as determined by the Slosson Oral
Reading.:Fest 'Nine passages from three state oilopted social
studies textbooks and thirty -six examiner-made test questions
wyre given to the subjects to read and answer. The subjects'
test scores were grouped and compared according to each read-
ing grade level. rile categories ranged front grade 4.0-4.9 to
8.0-8.9. A t -lest was used to aealyze the test results.

Three readalolity formulas, the Fleseh, the Dale-Chall,
mid the Smith Adaptation of the FORECAST forEmla t-Vere used
to measure.the textbooks' readatelity levels. All three formu-
las underestimated the true readability levels of the textbooks.

The data indicated there were' differences ill the readthg
perfornianee between the Advantaged and the disadvantaged
students for those reacting at the fifth, sixth, eighth, and fourth
through eighth grade level. The minimum reading level needed
by both, advantaged and disadvantaged groups to comprehend
their soctal studies textbooksIs measured by 75% correct
criteria, was foiled to be above grade 8.9. The. minimum read-
ing level needed for the advantas,ed group to compreltnd their
social studies textbooks at 501, correct criteria witit found to
be grade 6.5. It was above grade '8.9 for the disadvantaged
group.

9 3
1.

AN EXPLORATORY STUDY OF THE. BEGINNING READING
PROCESS OF FIVE-NEAR OLD CHILDREN 'THROUGH OB-
SERVATION, TESTING, AND- PARENT INTERVIEWS

Order o 7915206

Shat'oll Poach, Ph II nu. Fielding lostit0e, 1 979 -
I 88pp

It was the purpone lit thls Wilily to explare and it) des(' ribe
*the behaviors of individual young children engaged in the be-.

ginning processpf learning to read, to explore' and to describe
parent 'facIlitattlan of and attitude toward tile liegimilpg reading
process of their child, and to explore and to descilbe differ-
ences between those young' chtlii.ren who as a group were
tiv,ely seeking meaning from print and those wh9 were`ine
chonsmg this activity

Eighteen children, Mile boys ahd mile girls, enrolled in It
preschool laboratory of the Child Development Department at
California Polytechnic State University in San Luis Obispoi
were observed and tested for purposes of this research. '1 hese
children were obseyvetilly over six months time in an Open
and enriched preschool environment where they were free to
initiate attd to terminate their own activities Three observa-
tion methods were used,.allecdotal reemding, time scan re-
cording, and activity logs.

The Goodenough Harris Draw-A-Man Test and the Frostig
Developmental Test of Visual Perception were administered
to all children Children were interviewed to-ascertain their
kilbwhidge of the alphabet; recognition, of names of peers, aix1
1:ecognition of familiar signs in their enviromilent. eor rola"- '
tion civfficients were calculated for all variables Including the-'
percent of time children engaged in begoming reading activitiet
in thepreschool setting.

All parents of the eighteen children were interviewed in
their homes. These taped interview data wi.re tabulged and
statistically analyzed using a Chi-Square or Analysif of Vail-
ails method

Results of the Observation data oxlicate that during;the five
months of study children consistently remained in high, me-
dium or low groupings when compared on Ihe basis of their
percent (j.1 tulle (waged ill beginning reading actiyities..Within
this consistency, There were dramatic individual fluctuations.
Children rote, questioned,.talked about, and read whole words
that had s gmficance for.thein personally. They were able to
recogm ii WO rd S wit hout knowing (the letters of the alphabet_
In addition, levels of beginning reading activity were not de-
scribed tly the two standardized tests used in this research_
Children seenied to move through a process of three stages
of begimling reading activity in which writing was an impor-
tant dimension.

Results of the analysis of the patent Interview data indfcate
a relationship between the levels.of.sehool anil home begipning
eeading activity. There was also a significalf relatiohship be-
tween the levels of school hewn:ling reading activity and parent
descriptions of themselves as being actively involved in their
child's beginning reading activities at home particularly in'a
daily routine of reading aloud to th60-hild.---'

The descriptive data resulting from the observat ions, test-
ing and parent interviews generate basic questions related to
the importance of: 1) the leaeher's understanding of the types
of environments needed to Support the ('hild's beginning read-
ing activities, 2) the parents' understamling of their role in,
the ('hild'e beginning reading process, and 3) a general
rethinking of the concept of reading readiness



EFFECTS O GE INTEGRATIN MODALITY -LEARNING
-21' LES IN / Y PSYC IR WW1 Ht INS MU( HON.IMPROVE READING ()idyl No. 7923178

THOMAS. Dorothy Ed University --(it Maine; 1979.
120pp Adv Nei 1 Pr !lobe t I 1.owe It

This study investigated midality sti engths validly related
to school achievement and teaching strategies based on learner
charac,teristics. Research was conducted to determine if treat-
ment based on mudality strengths 1Ncildial acquisitipi of read-
ing and spelling skills me study smight to .111SAld' the fol-
lowing questions. .

Will a sp cific'sequence of programmed leSson plans
which match a learning profile of modality strengths result
III greater ye, id learning than a lesson plan which contradicts
A learning profiFe? %XIII low achieving children have greater
leading improvement m.ith leaetung str.etegies systematically
arranged from areas 01 weakness to strength? Will .lesson
plans which start with the learner's strengths and progress
to activities which overcome learning weaknesses result in
greater spelling achievement than lesson plans which contra-
dict the learning profile? .,

The population tor this study included children ages 7 to
13 enrolled in the yniversity ot Moine at ()rim° Heading Clinic
during the summer of 1918 Siibleets were randomly assigned
by ag4t level to one of, t hrev groups. two_experiniental and one
control. Reading disability was a characteristic of the popula-
tion iltudied

instruments included the Sensory Psychomotor Test to
determine auditory and visual learning styles, the Analysis of
Reading Performance to determine word recogiution, silent
reading, and oral reading. a a the Diagnostic Spelling Teal to
determine analysis of spellin rrors and grade level. Tlie
firettwo instruments were de loped in the Reading Clinic
at the University of klaine for research purposes.

A pretest posttest control group design Was use.d. Fac-
torial analysis id covariance was used with pretest scores as
the covariates. Values of F at the 05 level were required to
determine signifiance. Atter identifying learner strengths,
teaching patterns were developed which had a high priority for
integrating por 1 s' modalities of learmag with teaching strate-
gies designed to oyercome learning problems. yreatment Tor
Expeimental Group A consisted of modality matched pat--
tented hssons. Treatment tor Experimental Group II was
reversed modality inatched patterned lessons. Tile Control
group was given regular remediation not using the patterned
lessons of freatments A and 13:

There were no significant differences in the three groups.
Null hypotheses theretore. were ma rejected. A specific se-
'Vence of programmed lessons whti-h matcried a learn.' lig prof ile
of modality st rengt hs did not result in greater word learning than
a lesson plan which contradicted a learning profile. It*adbitt im-
trovement and spelling achievement were no greater with les-
9011 plans progressinv, from arras.of strength to weaker ones
"Ian with lesson plans which ontradicted the le:irning profile.

Rased on the study. teaelung based on modality strengths
was not significantly better than teaching based on modality
weaknesses. While it appears more benefit should result.friinn
teaching de-sig.ned to utilize strengths in learning to help over-
come weaknesses, this was not substantiated. Clinical evi-
dence, however, supports continued use of patterned teaAning

-toe word learning. The effectiveness of patterned teaching lies
in its integrative components. It is comintible with teaching
to either strengths or weaknesses. This method of teaching
%)iord learning provides the student with the opportunity to. re -
force, 6rganiz,e, and Integrate information processing path-
ways through Oa% development (If structured sequentes invol -
ing visual and auditory stimuli with oral and written responses.

A SPATIAL STRATEGIES APPROACH IN READING IN-
STRUCTION INVESTIGATING HAND strpEmonfry FN H E
USE OF TACTILE KINESTHETICS Order No, 792070

THAYNEHS: Elaine A. Fairb:urn, 1.:(1,l). West Virginia Uni-
versity, 1979,

Thy major objective of this study was to investigate a prb-
codurelhat was designed to facilitate reading instruction for
students of average or above intelligence who were deficient
in reading and nornialqn.mathematical ahility, and to ascer-

using the contralater41 hand would be superior to the
WWI) naxiality as it was in braille. Ztie procedure 98 de-
signed to try -as much as possibly to ajfivate spatial process-
ing, which is a right hemisphere function in-normal righethand-
-ers, rather than left hemisphere processing.

This procedure consisted of presenting words in cursiv6
which, wely in the understanding repertoire but not in the sight
vocabulanj of the subjects, Cursive ix purported as being pro-
cessed in the right hemisphere and the words would eventually
he processed in tile normal way Ater instructionabecause their
meaning was known. The subjects traced the 'word s. in cutsive
(in a wooden set of letters and then un fine raised plastic script.
It is reported that the sense of touch is processed in the right
hemisphere and that its sensitJvity can be developed. The trac-
ing took plac4 with the eyeli closed, visualizing the letters as
they traced until they could write the word from memory. Vis-
uaLVation is also a right hemisphe're function. After every
ten% instructional period, the alternate hand was used for
tracing. -

The selection criteria for subjects to,participate in this
study was: scoring a full-scale IQ on the WISC in the norinal
or above range; a Block Design subtest _score in the normal
range: and a school achievement test record tharindicated
geade level or above-performance in matheimatics but reading
achievementAit least one year below intend6kgrade level.

Five students in elementary.school met thekstated criteria
and were assessed for laterality, Three were right-handers,
one was a left-hander and one appeared somewhat biiateralized.
Tfle words for instruction came from the SORT, the,FranciiN
Kucera ytord list, graded vlord lists from the Silva roti Infor-
nial Classroom Inventory and the students' spelling Series.
T14y were instructed in half-hour sessions for a minimum of
40 periods and a maximum oft60 periods.

Word recognition gains wsire attested to in all stt wits by
the test-retest situation ush the SORT, raniing trim 4.9 to
43.0, Three subjects who w re tested by their sclux Is in read-
ing achievement on the Met.-opolitan Achievement T st made
gains nf +X, +.0 and +2.3. The number of words lea lied at the
end of the study for each tudent VAVS 52, 137, 130, 1 6, and 98.

Using the contralater l and ipsalteral hand alter lately fur
tracing did not seem to ther enhance learning or dyersely.
affect learning. The re.. ills appear inconclusive, ince the
slight numerical advant:ge for the non-preferred I and, which
was used last in the series of instructional period was con-
founded by the fact that the students tended to lcap1n more words
in each session.
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tie% ing j eseall."11 li,ti S1101% 11 OW 1.0.1,11C 1.36,1 111I'l a V t differently
with some students Wan they do with others. Ileadint; failures
and poor self concept have liven atti amted to the way teachers
intertict veibully wIth students in the soctal context of the read-
ing group Most such -.kitties hak.. heti, ob,-,..4.1 vat meal and con-
ducted with one ol .t few teachers The extent of this p"ractice
and the 1114.1151011f. of 11.13 1%1(911 If 1 Cat 1 ell re not known.

The poi poses of 1 1115 1 VSea WOre tO discover
whether a Sub:41,11MA ploportion of (cachets do, in fact, inter-'
act differently with their high an'd low leading groups and, if
go, wherhe I- there are comMoll di1111;11 11 IOUs its Identification.

The subjects of this study wen,' 20 second and third grade
teachers in the Cincinnati, Ohio, a 1 who were atitilotaped as
they worked with their high and low reading groups The re-
searcher selected elements and in cored 3 minute segments
from these teachers' interaction with theta high and low reading
groups. The material for each segment was chosen on the basis
et guidelines for a di eected reading activity, includOW building
background for the story.to be read, settlog purposes for upad-
ing, silentIctiding, feading with interruption strategies,
follow up discussion, development of rel.ited sklI, and extend:-
ing and appl.ing ideas from a selection rale students' voices
were erased from the tape So that only the teacher's voice was .
heard by the finiges

The 20 phirs of tapes If teachers interaction with high and
low reading groups Wen. played o,cer 3 consecutive days to 22
teacher judges and, later, to 20 second and third i,,,rade student
judges, For each sti r of tapes judges x.ere asked to identify
when the teacher was talking to the high group of readers. In

cidition teat her indges wrote reasons for their choices on the
response sheet.' Randomly selected student judges gave their
reasons orally.

The resells 0 le study were that III out of the 20 teachers
were correctly ic .ntified by the teacher judges as teaching the
high group of readers. Fach of the 18 teachers was identified
on the basis yf a two-tailed binomial test. The student judges
correctly identified tlw sapie proportion of 4others as teach-
ing the high "Stow sif readers during Ow first 2 dayS of pidging
(13 tape pairs), but on the third day their choices fell to chance
level, possibly due to 1.0igue tm this task.

The reasons given most frequently by the teacher judges for"
identifying the high group of readers were: less phonics, more
interpretive comp`rehension, more complicated words were
used by the teacher while talking to the stutients and more dif-
ficult words were introduced for the students to learn, more
difficult skills were discussed arid used; additiomil reasons
were that the teacher's tone of 'voice was different, the story
was read silently before it was read orally, the pace of the les-
son was faster, and different subject areas were brought Into
the discussion of the story: ReasOns given by Student judges
were virtual paraphrases of five reasons given 1.4 the teacher
judges. The student judges' i;easons did not mention interpre-
tive comprehension, reading silently, or pace of the lesson.

The results of this study show that an important proportion
qf teachers differentiated their language when interacting with
tygh and low reading groups along certain dimensions apparent
to other teachers and students.

Further research might investigate: different aspects of
teacher communication; procedures.of teachers who do not dif-
ferentiate language between thei r two groups of readers; whether
d1menSions of teacher behaviors found in this study remain the
same overall extended period of time; and whether students
have .a preference for one group,over the other.

AN INVESVGATION OF THE EFFEL'T OF VOI,UNTEER
Tirrons oN READING ACHIEVEMENT oy ErRsT GRADE
STUDENTS Order No. 7914024

WARWICK, William, Ed.D. Northern Arizona University,
1979. 125pp Adviser Dr. Itohert F. tIoothe

The purpose of this study was to investigate the effective-
ness of parent voluntew Es in.the Snntee School District on the
educational process and the impact they are making on their
students in the areas of reading achievennitt and attitudinal
changes. Val-tables related to these two concepts were also
Investigated The practieal application of this stuffy was the
tentative resolution Of the question of whether the tutorial
program helps the tutoree in reading achievement and,in learn-
ing attitude.

ft was hypothesized that no difference existed between the
posttest means for scale scores of learners in the experimen-
tal and control grouPs for letter sounds, word recognition, and
reading comprehension, all of wiach were measured.by subtests
of the Comprehensive Tests of flask Skills. It also was hy-
pothes1iod that no difference existed betwellen the mean gains
of both groups for total reading as measured by the CTRS teat
and learning attitude as measored by the.Soeial Growth and
Attitude ScaleSan Diego City Schools 10173-.- A pr-JP-si frst-
teal experimenial and control group design was-nsed to gather
data on 200 children from grade one in five elementary schools
in Santee, California, involved in Early Childhood Rducation
Programs.

Treatment conststed of 15-90 minutes por week of volun-
teer-student contact utiing language arts/reading prescriptions.
Volunteer tutoring occurred over a period of nine months. The
schools and tehchers used their awn volunteer program orga-
nization and training rather than one prestribed or Identified
model program.

Statistical analysis and comparisons were made of the
means and standard deviations of Me posttest results and the
students' t-test was applied to them. The above statistical
treatmenYwas performed on 87 complete data Nets of the ex-
perimental students and on 87 complete data sets of the control
students. The .05 level of confidence was used for hypothesis-
testing purposes. Sex difference atyl amount of tutoring time
received were.othe-r factors considered for statistical analysis
and treatVent.

Volunter.tutoring, as used in this.study, did not affect the
achievement scores of iitudents in those areas of reading which
were measureil by the comprehensive Tests of Basic Skills.

\ No significant differences between experimental and control
grovs were not4d for total reading, letter sotmds, word recog-
nition, reading comprehension, or learning attitude.

Further analysis of the study revealed certain side effects
which included the revitalization of Parent-Teacher Organiza-
tions, establishment of parenting classes, reactivation of Citil
zen Advisory Committees, and the purchase of reading mate-
rials to aid in teaching basic skills. Addithilial researell IR
needed to determine the relationship of other factors to gains
brought' about by vohmteer tutoring: time, size of tutorial
group, intensity of instruction, and format of presentation.

0
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The purpose of this study was to investigate the effect of
cettain learner characteristics the choice of reading

rittegies. Lea rner charact mist ics4117cre defined iS. Cogni
five Control ttlexible Ill (-omit! leted), Cognitive style (reflec-
tive, impulsive fast acctirats, slow inaccurat('), tiregliage
Maturity (the alnli.sy ham supertudinate groupings). and
Abstract Abilip (tile ability to abstract block patterns). Read-
ing strategies were deffileti. fin ough Heading Miscue Analysis,
as; Word Recognition (Graphic and tfi ankmat Ica! function),
Pattern Recognition (Comprehension and (rammatical) and
RetellIng Strategies (Chalantet Deve(opment, Events, Plot
and Theme)

Method

Sixty -live !Mid glade studisits at three levels of word
recognition ability. were asked to read a cororplete Stti rv
which they made at least 25 miscues) and to retell it. Data
was also collected from five sublests of the Metropolitan
Achievement Test Children were administered the Strisip
Color-Word test (Cognitive Conti-Ill, the Mil; Test (Cognitive
Style), the Fiptivalence itanr Task tl,anguage Maturity), the ^

Kohs Blocks (Mist ract Ability) and the Peabody Picture Vo-
cabulary Test (Verbal Intelligeme) . Two basic assumptions
were examined to ascertain the homogeneity of strate-
gies and characteristps hetwten the three leuels of AM
recognition. OnZ-e this had been affirmed, the data wits
tested, using an analysis of covariance examining the rela-
tionship of learner characteristics to the choice of reading
st rat egi es .

Result);

Several differences in strategies were noted Girls
used different word recognition strategies than boys (they .

.,used less graphic pilot-m.0mM. Cognitive Control differ-
'entiated the production of Vomprehension Patterns. Flex-
ible children had ,larger number of Comprehension No
Loss patterns and-fewer Comprehension I.oss Patterns than
did consericteil children Remembering events was aided
by being able to produce imir.e superordinates on the Lan-
guage Maturity task_ The tewestevynts In a story were
remembered by chiltiren walk, cofritricted .,Vgnitive Con-
trols were fast accurates^ on the NIFF-444. Children
with flexible Cognitive Controls were ,tetter able to devislop
more sophisticated l'Iot statementii. Formation of so-%
perordinate groups was a most significant variable iii dt-
titling the ability to find A theme from ihe story.

Children who are more flexible as well as.children who
have more sophisticated language struetures utilie more suc-
cessful reading strategies. More emphasis should be placed
on independent reading and reorganization and restructuring
tasks to encourage flexibility and language maturity.

THk: ROL ttf. THE f.:LEMNTAItY HEADING SPECIALIST

WILLIAMON.-Alice Gayle Jon(is, Ed.!), University ol South-
ern California, 1979, Chairpersen- Protessor Marvin A.
No ngham

N.Purpose, The-purpose of tne tftudy was to investigate the
role of the'ehinentary reading specialist front tho point of view
of the classroom teacher, the principal, the .rtist rict adminis-
trator responsible far the ti memwme reading program. and
the elomeptary reading spec it in .5,1er to ctunsolidate these
role expeetations into a ;"lear j-t 1., rile ion for the elenia-
tarlijoadIng specialist,

1; .
Piocodures. The procedu s used in this study Includmi:

.(1) selection tf tho- re,marett problem, (21 review and-reporting
of related literature, (3) selection ot a sample population,
(4) constructlen, testing_refinement and administratien of the
questionnaire, (5) tatmlation, analysis and repelling of the data,
(6) formulat len of cenehisem: and recommendations based on
the dittamd (71 iievetopment ef a )et) description for the ele-
metdary reading, specialist based'on the findings. ,

Selected Findings. (1) Five areas of complete agreement
were found regarding the activities for which the elementary
reading specialist should be given responsibility. Those five
activities were- (a) provide reading ettriehlitent materials and
experiences, (b) coordinate selection of students for programs,
(c) consult with and assist teachers in solving instructional .

problems, (d) maintain corillyiniication with teachers, and
(0) select/design supplor ifaterials lor the reading program,
(2) Three areas of comp ete agreement were found regarding
activities for which ll reading specialist should not be given

-responsibility. Theke artivities were: (a) regular non-teaching
"duties," (1).) assisting tbe principal In the diagnosis and reme-
diation of tikill dete-iencles el teachers, and (c) regular re-
spensibillty for parent edueatUni classes,

selected Conelnsions. Data based conclusions included:
(1) Classroom teachers olerwhelmingly.support the teaching.....,...

role of the reading specialist. This role is also very accept- iable to reading specialists and district administrators and only
slightly less acceptable to principals. ;2) Principals want read-
ing specialists la provide histrational leadership through such
activities as demonstration teaching, teacher inservice, and
teacher consultation. 13) Reading specialists need fo-be made
mere aware of Nell the refluirements of the principals and the
support offered by the prinipals in the accomplishment of these
activities. (4) All groups Aurveyed value the role of resource
person for the reading specialist. ,

Selected Recommendations. (1) Prineipals should discuss 1

their priorities for the school reading program with the read-
ink specialist,' stating what kinds of support will 1... forthcoming
from the principal. (2) Principals should discuss the reading
program with tlw,etaff, explaining where the reading specialist
will assist in :Maining program objectives, (3) The reading
specialist's schedule sheuld be made known to all staff mem-
bers, arith periods of time availible to teachers for hidliligal
services clarly stated, (4) pilirricts should consider n ying
the job des.cription for.elementary reading specialists to includetthe following: (a) The reading specialist stia (i) provide read-
ing enrichment materials and experienees, ii) coe.rdinate se-,
lectIon of studente- for progriuns, Iiii) Consult with teachers,
(iv) select/design support materials for the reading pregram,
(b) Specialists may provide the following services as time per-
units: (i) direct instruction of st4Vdents, (il) maintain reading
records of students, (iii) coordinate diagnostic program,
(iv) provide reading ieservIce for teachers, and (v) eonduct in-
depth diaginibtic assessment of students severely disabled in
reading.
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a A COMPARATIVE CONTENT ANALYSIS OF THREE BASAL
RIMING SERIES AND TWO STANDARDIZED ACHIEVE-.
MINT TESTS .Order No. 7920010

WORTHY, Dianne Hudsoh, Ph.D University of South Carolina, ,
1979. 142pp. .

The purpose of the study was to analyze the content of three
basal reading series and two standardized achievement tests
to determine whether thert were significant differences in the
skills emplusized among the three basal reading series, be-
tween the twO tests, and between each basal reading series and
each test. Three basal reading series developektfor the third
grade leyel were selected for-analysis. The workbooks and
skills practice sheets for each of the series were analyzed.
The two testy that were analyzed were appropriate for the end
of the thintgradn Only those subtests of the two achievement
tests that measured achievement in reading and related lan-
guage arts were,analyzed. Each item in the instruetional
maierials and the tests,was classified into ohe of nine cite-
!pries using a list of critical attributes and objectives devel-
oped by the researcher. The nine categories were phonology/
encoding in isolation, phonology/encoding in context, vocabu-
lary in isolation, vocabulary in context, literal level of
comprehension. Inferential and above inferential level DI
comprehension, study skills, related language arts skills, and
listening skills. A frequency distribution was used to-Indicate
the frAquency of occurrence of the skills in the various cate-
gories. A chizsquare gOatistical test was used for each of the
eight comparisons. Residts indicated that there were signifi-
cant differenceqin the emphasis given to the categories of
skills used In the study among the,three basal rending series.
Significant, differences were also found between the reading
skills measurld by the two achievement tests mid between the
kills emphaM of each basal- reading series and each achieve-
ment test.

k second and somewhat exploratory phase of the study was
to determine the extent to whicirthe deviation of the reading
series from the test wa's,related to student achieveniint in
reading. The sample was selected from three public school
districts. All third graders that attended schools in` each dis-
trict that used one of the three basal reading s;!ries anafyzed
in the4 study and administered Level I of the Comprehensive
Tests of Basic Skills in third grade were included in the pope-
raTion..4'hree hundr,ed students were included in the sample,
100 from each school district. Differences between the skills
emphasized in the basal reading series and the skills mea-
sured by the Comprehensive Tests ,of Basic Skills were.:
reflected by tlie mean and median subteSt scores oflPe___..
students.
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