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OVERVIEW OF MODULES ‘ .

- | | .
"It started me on o new path and has given me & confident feeling

- e

towurd:ﬁhe future. I had felt qualﬁd'of'heing "too 0ld,' too out of

the méinstream of life and too much a homebody to enter the busiress

. -
s

world." . . TN .

"I began to see myself, for myself. T was responsible for and
. \ ) ' o . T~ -
protected myself. I learned'ﬁ;w others saw me and was able to gtand

. up for myself. I felt I really grew in my Béif-understanding anﬁ gelf-

. e
acceptance."

% L3

" These verbatim reﬁorts of counseling successes are from people

who/partig,pated in counheling and guidance activities at the Continuum

Center for Adult Counseling and Leadership Training, Oakland University,

N\
Rochsster, Michigan, People are recognizing more and more the need for

‘ counselihg,and guldance activities for adults as well as for échqol:y

2

. ) . S
aged gtudents. The myfh that adults are "in control" is being dispelled.

_ ) / ‘ .
We are beginning to realize that pedple need help throughout the life

: W

cycle. ’ - . “

.

In order to provide guidance serviees for Qdults, guidance per—
/

< . - : . o
sonnel need orientation to the special concerns of adulthood. It is the

}
purpose of this module, Utilizing Strategies for Adult GuidaqgeL_and its

companion module, Desigging Prqg_ame for Adult Guidance, to provide some

-

‘of the skills needed ‘for¥working effectively with adulte.

» »
K
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Counseled adults and counaelors of adults conq}nually report "the

critical incident" in sUccessful counsel. ing slems 6rom .encouragemant

é

. and support The following moduleas are dcsignad to @mphasize several |

[ H

“weys 1n which guidance personnasl cau be‘more sensitive to and suppprtive

of their adult clients. This sensitivity and support results from
v N ' o
guidance personnel facing their own feelingg and attitudes about age and’
! {
encouraging adults to make decisions irrespectnvc*gf age. It implicates

the knowledge of themes and issues of adult devel%bﬂbnt and the use of
A \ . - \

this knowledge for developing programs"designed to reach large groups of,

adults. ' ’ .
: ¢

Specifically, these modules attempt to spell out ways in which
guidance personnel can be supportive to their hdult clients by:
. . 1. Assessing their own feelings and attitudes about age;

2. Responding in a non-Yiased manner; '

. . / v
b 3. Imﬁlemeﬁting appropriate decision-making straﬁggies;
. * 7 k., FEncouraging adylts to expand alternatives in decidion-making ;
) E AV ¢ {/
N 5>, Applying knowlcdge of developmental Lhemea ‘and {ssues of
N adulthood; ~ » ~

6. Develog}ng programs for adults facing similar/yole transformations.

‘ { Ttems 1, 2, and 3 will be covered the first day in the module entifled

Utilizing Otrategjes for Adult Guidance. Items b, 5, and 6 will be covered

on a second day 1n the module %ntitaed Designing Programs for Adult

Guldancd.' Optimally guldance personnel.will be glven the opportunity to
hubukaliolail AR . Y

. - ) : . . [y
. ’ partigipate in both modules.
) ) J N
The modules have been designed to focus primarily, on experiential”
| ¢ e i , ' .
learning, and a variely of activities have- been included for each skill i

’ ' N — : \ ‘ .
‘ )




area. In addition, short amounts of written didéﬁtic 1nfofmation has

¢

been Included to present pgrticipaﬁ%ﬁ with the necessary knowledge to°

engage In the activitiea.

e
1

Utilizing Strgtegies for Adult Guidence and Designing Programs for

- Adult Guidance are designed for kui@ance personnel wﬁo work in counseling

and guldance with ad&lts in community collekes, mentalihealth settings, “:

. - . I
university-related counseling centers, or in industrial gsettings. Tor -

the pﬁrpoaes of thesa modules, adults will be defined as persons between

the ages of twenty-five and sixty.

\ ~
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- ‘ - MODULE GOAL AND OBJECTIVES

. .} \ .- ' . h
4 . \ . ' N ‘.
.. - .

© Module Goal  °

]

The topiq§ covered in this module include age bima, non-biasdd
» : '

. B ) b .
responding and decislon making. You will, lgarn hoWw to assess your
< own age bias.. Secondly, you will learn how age bias affects. 4
h counseling behavior.and how to respond in & nonmﬁiased mannér.
: . .7

Lastly, you will learn' how to choose decision-making strategies and

how to help adults expand their altérnatives in a decisig?*making o

& \

situation, . T . T ' ) L
’2 a ‘ ] . ) .\/ ! .
) Module Objectives . o - S \ - :
-7 " When you have successfully'completed this module, you will be - -
) able to:: ' . . -‘
N 1. Identify your age bias ‘ ‘ " g;
. \ g -y . _ I t . . .
. s 2. Explain the components of sege biaes (
‘ - '_ * . -
\
’ 3. Perform a basic skill in non-biased responding .
4. . Choose 9ppropriate decision-making strategies
! : . :
5. List at least three,posg}blg_alternativas for each - "t
’ . g : .=
s - of "the three décision-making situations. S
Criteria fd; achieving these objectives are found in thg/Coordinaﬁor's
p , o o ; - N
’ Guide. = ¢ ? '
s . .o \\.;7‘/‘
\ A
”' . » - .
4
N e » -3 4 '
) ’ , ' .
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Module Qutline

Activit

»

Introduction ' :

. éﬁé;ﬁias discussion
and activities

-

-

0

Non Biased Responding .

Video tapcd vignettes

Diacdssion and practice

activities .
)

Decision-Making Model (
e |

. Discussion and application

of model T &

Summery Activity .
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\ - . AGE BIAS

) o \

A good part qf the knowledge maﬁy of us hold about edults ig

-

couched in the form of mytht. Myths are those often nonsubstantiated
ldeas or.thoughts we hold about adults in general, Myths ﬁay be a
combination of fact.and falsehood, 3ﬁt‘al} mythé'have some effect on
bur beha&io? ané interaction'with adults. .

—-Activity--

. (&) Let's take a few minutes and idenﬁify Bome g
: of the myths each of us may hold .about \
adults. Ay ) L.

(b) To help us explore one area in which we

" ‘may hold some myths, respond in writing
to the Age Norm Inquiry instrument outlined-
on the next three pages. :

S

-~Jd

~



;o Age Norms Inguiry o _ 4

AN

Directions: Write age limits in the blanks below when you feel they
are appropriate. . \ -t
¢

S AL OTHER THINGS BEING BQUAL, A MAN: |
{ 1. Cen have a Tirst Qﬁild from_**qy_.years to »ﬂﬁﬂ*:years old. -
/ ' v - . .
o 2. Is attracéive frop ——__Years to ___ years old.
' 3. Can remarry from ____ years to . Years old, ‘
' k. can Qafe from __  years to d_%ﬁ_'yéara old.
5. Should be self-supporting froﬁ . Years to _ yeatrs old.’
6. Can. conslder éh&nging from a corporaﬁé executive to teaching as

a cafeer between  years to_*T_mr yaars old.
T. ‘ﬁpdﬁ/have his‘gwn.apartment from _ years ﬁo~‘”_ﬁ;.yéaré old.
8. Can go to college from ___ years to ___ years old.
9. Should begin his career from ____ years to years old.

10. Can change from a bus driver to a so;iologist,anytimé from
years to  years old.. ' *

11. Can retire from - years to years old,

¢ 12. Can divorce ‘a wife from . years to _ years' old.
' i ¥ - \ !
13. Should hold his top job from years to _ years old.

-

1. Ys an 0ld man from _ years to years old. -

)
15. Can change his career from years old to “years old. -
. ) ) .
/ 7 16. Can have his last child' from - ~ Yyears to years old.

-

Note: Instrument<;dapted from Seltzer Mtldred, Gerontology Program
Evaluation Instrument, Miami University, Oxford, Ohioy
Troll, Lilllan and Nancy Schlossberg, How "Age Bigsedh are
College Counselors, Industrial Gerontology, Summer 1971.

b,
25




- | o A
(Write age limits in the blanks below when you feel they are appropriate )
A

ALL OTHER 'THINGS BEING EQUAL, A WOMARY .

-

- . ° \ LAY
C Y 1./ CGan change her carser from __Years to . years old.
< \-' - —'—-—"—- "’-—-?‘— . . .

gﬁ |

" Is an old woman from years to ye;frs ..old,

b - 3. Should hold her top ,job from years to years old, h
.y = ) — — |
' L, Can have her lasgt qhild from yedrs to ~ years old.
. - N - . , -—-——--—-— —r= ) ) '
. *S.  Can diVorce a husbapd from years to __ | years qld. .- - .
LT - T L = T : N
' A . . . . ) _
| és . Can retire from . - years to _ \- years oXd. ~ o
e T. «Gan change from a bus driver to 'S edhiolog t anytime from

years to years olda. .,

»

. o~ ‘ |
8. Should begin_her career from years to yedrs old.

) 9.. Can go to college from Fyears to
NN . l—-.-.-...-... .
. s 10. Can have her own apartment-from years. to ‘ ears 0ld.
11, Can consider changing from a cor&qrate executive to teac g
*n . ) " a career between _years to _ . years old.,
12. Should be self—supporting from yeérs to _ yéars old.
13.° Can date from . years to  years old.
«  1h4., Can remarry from f yEa}s to years old. A
AN 15. Is attfactive from yea;s to years old.
16. Can have a first child from __years to ' years old.
r N _ _ ’
o Part II
Directions: Please f£ill in Five ('5) adjectives ‘that best describe a
man in his:
1, 20's -
— B N 1. -
2 . e
- . 3. o ,
_ " h, . '
N - v g - 5 N ¢
L y ’
x *

e
l‘.

) ‘ . -
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Five (5) edjectives that begt de

A\

.

.

W E o0

W -

1. ‘
2.

3.

y, -

« Part II Continued » .«

il 0"
Loty °
bi
' -
- 60's )
I'd

!

\ .
R
\ L
Lo's.
60's
/
LS

it e

il

Ry

b}

soribe a waman in her:

-

L
. -
\
. “
-
.
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.
e
.
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- \ ' -
: , Asmessment oflObjective 1

s ) v '
After you haye complgﬁed the Age Norms Inquiry, read 4he Bcoring

. . %Direcﬁionavbelow and (E?yer_the ralatéd questions that follow.
® Qoo bele ¥ ,_
4 LT : : .
. Scoring Directions . S
) Pr ' hd 7 .

There are no hard and fant scoring directiona. Thg'Age Norms

Inquiry is- simply a tool to haelp you begin thinkjing about some of the

-

' age*related myths or biases you may, hold The deciaion as to what is

- €

a "biased" response is 1n a sense arbitrary. In Port I, if any age

\ A

“limits ot A1l %‘g indiéateq, tyesélresponses cou;q‘be«quged as blased.
An_idea% nbﬂ;biased respéﬁse'wbuld be oﬁe that indicated tﬁaﬁ the ™
behavior in quéstion hgé n;thihg to do with age, i.s. "no age limit."
Go through your responses tolP;£t i and put a "B" next %o those 1tems, a
“in which you think’ your response was blased. To help;dgtéfminé whether
or not your anéwer was bigsed, try subqtitﬁtingrQarious ages in fhé
1tem. Is-agg the crucial variabig'or could thé behavidrﬂor.éhhracte;—
istic in.question apply to age.grohps beyoﬁd those you indicated?
Questions - N - : /

Paxrt I

How meny items did you put "B's" next to?

Do you have different numbers for the male-female scales? _

Part II

.  How many of thp same adjectives did you use to describé the wvarious ,
) -, age groups? ' .
_‘ /A , - . ( l ‘_ ’ —-_</,,
11, T
¢ *'55
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. PART IT {Con't) ¢

z
F

- & ' S
For tthose adjectives which differed, how did they differ?
(™ [} + . N N . ] .
? ¥ N . : - ) *
- 4 . ) . 2 ) N
: ' D 3 - ~
T, . R
\ » .Did you d'ésc;:igg ay age group with more positive }characi;eri'stics .
‘ | - ., than cﬂ;ﬁers?, - (
R R
Did you describe any age group with more ‘nagative characteristics
than others?
x - .
. ‘ - . —’/
Did you describe any age group with differences between men and
women ? ’ ' - .
* ¢
. .i, '
R y
v
\
. .
p 1 8
\



Age Biag: A Definitiop

f- . - \-' .‘
. Af thia polnt soms of you may be asking, wh&t'exactly la “ﬁ biag' .

I e g

0 'and why. is 1t important to me as a guidanoe p&raon? (Without ' ering

6  to aacrib@ feelings), some of you are prcbably alao feeling & little b

-

¢ - chagrinad at having your behavior labeled ag "biaaed " After all, most@’ 4\
of us as guidance WOrkers like to feal that we respond @ each person |
as an individu&l and we Lry to fully rocognizo unique individual

e | _ quglities. To have our behavior pbintqg’out as belng biased.ia cer-

tainly antithical to this implig creed. PFurthermore, as enlightened

people, we like to thin¥ that we have been cleansed of "all of those"
—_— -

prejudices and blases.

3

- Whew!l Now that we've gotten all of those feelings oyt of the way
\ - like good guidance workers. . .Again; wvhat 1s age blas and. why did we-
find some 6f our ragponses to be blased?

Age bilas can be defined as_tLe holding of assumptlons about peoblé&s

.

2 abilities, interests and values based on their sge. Age blas includes

<

having images about certain age éroups and expecting persons of that age

sl

to meet that image. It is predicaﬁed on the asgumption that knowing a
. a ’
person's agé gives you access, to a wealth of knowledge about his/her

4 .

behavior.

Specifically three forms ¢f age bias can be noted (Troll and

t

Nowak, 1976).

1. Age restrictiveness - limiting certain behaviors as
/ appropriate for only the young or old, i.e. 26-year
: olds do mot become college presidents and 60-year
. olds do not become doctoral candidates.

2. Agedistortion - lack of agreement between charac-
, . teristics ascribed\to an age group and the .
characteristics that age group ascribes to itself, .
i.e. one widely held assumption hag been that

~

I




p R
s

2 . - .
middle~aged women ars berqft wifbn the lgat'cﬁild
leaves homs. Recant researsch has shown, however,
that this "empty nest" time is a tremendous re-
lief and & period of well belng for thase women
(Paychology Todagr,/ Mey, 197%, Jonuary, 1976). : \

3. DNegative attitudes toward apy age groud, i.e.
ch thefiming all tesnsgers-as using drugs or
infolved in mex or.equating 0ld age with the ne- .
. gative characteristics of passiveness or "not with
it." How do bisses become conditionsd as an .
. integral phrt of our behavior? .

Through a process of“socialization we have learned to clussify and

. categorize firat ¢xpe;}encea'and initiel meetings with people. In

some cases these classifications hale been useful bscause they allowed

us to quickly iIncorporate information from.our past experience o help
“ S .
N\ ~

us to understand new situstions: -Categorizetions lose their usefulness, .

however, when they’ bscome ;nfléxible labels that are not revised on the
' r
basis of new information. .They can become particularly dengerous when

wa fall to recognize that “We are uéing them. 3

4 [

By responding to the-age norms inquiry-you have ygen given an
opportunity to assdss and\fecognize‘your'use,of age categorigations and
labels, In some ins%ancea you'may hé&e found yourseif responding in a
"biased" fashion to cert&in.itemq’on the ihqpiry. Your responses may

have been the result of cdltufai é5nditioﬁing'and your pest learning

experiences. Because most counselorg have experienced similar social-

. N _ _ -
zation patterns as people in general, many of us hold assumptions’ about
age-appropriate béhaviors. Over half of the counselors sampled in'a’

survey by Troll and Schlossberg (1971) could be characterized as "age—

bi@sed" as demonstrated by the responses on theg,~e norms‘inquiry.
} &g .

N -

. 2 A
In addition, these assumptions about. age approprlate behaviors seen

to be pretty universally held_acfoas our culture. Our culture, as do

. -
)

X



.7 }%pprOprtato bshaviors

4

most others, hae certain rules and cliptoms based pn age. These rules
h ¥

and cubtows have given{;ime to prevalent age mtereotyp@a which deaignate o

oY v 1oua age groupm;

-Neugar n, Lowe and Mo
&

#

xe (1965) stydled "middie ciéqg\ﬁmepicgns"

&nQ found a high tevel of agreemsn f&om.5§§pondenta of different sges
.} . ' - . ’ ) . '
about what a&%,ﬁqs appropriahe for a particular behavior. For example,

at least four in five of the respondents belisved that the best age for
a men to merry is between 20 and 25, for a woman between 19 shd 2h; that
people should finish érhool and go to work between 20 and 223 that

people.should retire,bétwﬁon 60 and 65.

Based.on thesa. age appropriate constraints, Neugarten feels we all

have a built in "sociel clock," which ism the yardstick for jJudging N

whethes/ﬁ particular behavior is on-time or off-time. _At each age people

are expected to behave in certain ways. If they do not, they feel they

_have failed in some important “way. - . -

The people Neugarten interviewed felt that there were so-called.

:

iright times for personal events such as marriege, having a first child,

and moving into one's own apartment. -There are also right and wrong times
fér vocational and careor mattors such a8 starting graduate school or

changing Jobs. If these behaviors occur at an "off—time' people experience

shaihe as a result of age deviancy. The man who is still In school st

¥

age 30 feels ashamed. It is as bad to have a baby at age U5 as at age 15.
Age stereotypes, like other stereotypes, are not imposed from out-

. - {
side individuals. Rather, they are a part of an individual's belief

 system. People who do not fit or adhere to the age stereotypes are likely

* LS

to blame thémselves rather than question the stereotype.

15



"ﬁmtivitiem,'or have you not presented all of the possible cdbeer optiohe

'trying new optfons'at every age..

" and complete the following activities: _ .

Age b{;a can have far-reaching implicationsffor counseling and
guldance activities. Many of}um aré faééd with clients who are
conside}ing options and deéiaions,in their Livesn. Without.examining
our own possible age biases wve may be unintentionally lim{ting our’

4

clients options. Have you d%scouﬁaged clients fram pursuing. certain

that you are aware of? '~ Would you aupbort the same éareer*choice Toy a
25-year old as you would for a 50-year old?

Guidance personnel must take responsibility for axamining thelr

J

/f,;

own age blas. Activities like the age norms ingquiry and the activities
followjng this unit are a good place to begin. Re-examination must occur
periodicaljy In coming to grips with our own biases, we will be better

able to help clients deal with some of the irrational gtcreotypea about

©age appropriateneqs which control tH%ir own behaviog___ﬂg)may be better

able to support.a US5-year old who is not sure it iz "right" to be in\

'school.

A

. I'f Y . A -
Who knows? Maybe by moving away from the assumptions underlying
L~ Y T

' age biag and the assumption of the inevitability of certain events occur-

)

ring at certain ages, we may be able to move toward the possibility of

t

o

Age Blas Activities

Now that you have been sensiti%ed to the issue of age blas and its S

ramifications, break intd groups made up of three or four persons each

‘4
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. / :
—=Activity 1-- _ 2
L) . . [ Sarymy '
In a large group, read the following simulated situation and have five
" N . .
participants volunteer to play the fqve roles. (The different roles
- 6 _ - will be as‘signed by the coordinator. Sew Appendix fNr information.)

N\ -
- N
A

‘ . Situation: Karen Adems is epplying for sdmission to
dental school. Bhe ts 40 yewrs old and has always
wanted to be a dentlst. Ehe has decideq to apply to
~deptal schhol now thgt her children are grown and she
- ndf longer has the full-time responsibility of caring
" for them. Her undergraduate school records-and
Dental Board scores plhce her in the top 10 percent .
of all applicants. The admissions ocommittee is
meeting to consider her application. There are five
memberg on the committee. .

Id

After the simulated admissions committee has met for 15 minutes,

discuss_within the large group framework:

(a) the iSSues\presentéd in the situation

b
[

(b) how age bias plays a_part§in_the deciq}on to be made

. I Activity 2-- ) \\\\

? ] - | . .
To help you identify some of the feelings associated with age bias, take
- / -

/

a few minutes and —-

e - P

(a). Imagine the age you would least like to be.

A .
N - (b) Close your eyes and try to plcture what the world
would be like for you if you were that age.

. {¢) Describe your world to the rest of the group if
you so desire. N .

17 | ‘
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Aspgsamenﬁ of Objective @

f.

or witnessed age-bias occurring.

[

¢ Reoord %) the space below two incldents where you have'experienced

Briefly desoribe each Of: these Inci-

denta and identify the form of age bius, namely, age distortion, age-

restrictivenese or negative attitude present

N

"

friends. After the news

w

| Ex&myleg You aré wvatching the eveniné news with

caster describes an out- ‘

bresk of violencé in a local high school, your
friends explain, "Young people don't seem to have
anything better to do with their time than to dam-

age public property."

This is an example

of negative attitude toward

an age group. Your friends have generalized the
negative characteristics of a Bmall group of adgoles-*

18

centsg to all adolescents.
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»Vdn-Biased Responding . '

"* ’ - "‘ '’

DAV =+ N
- If our blases dg éfféot gduiﬁ clients' options and dg%imiona, how

;an we provide'nonéb;ased guidance? One importent skiil which' can pelp. ) 4\ N
us provide nonhbiaséd guid&nqe is that of effective ligtening and regs- °

ponding. - We all k?ow tHat listeningrand reepondﬁrg skills have repeatedly

been lauded as. the cornerstone of good cdhnseling. Bpt, not only -do they
» \— . l -

. open up communiaétion and help build rapport, 'th&;\a%so heif-us to keep

our bi&baﬂ in check If you're truly listening to someone, you're tuned

into their, perspective; you're trying to make sense of what they're

saying and their world. If'you'ré ﬁmpo;ing your values-—giving aavice or
- _ . .

sh;ring your owﬁ"experienceé w;thithem—~at that mement you'rg probably

nop«A};téning to what they're saying. .

Adults repeatedly state that suppont and‘unéerstaﬁding are the
crucial ingfédients thatzthéy seek in a helﬁing relationship. The first
few minutes of such a relationship often.serve to demonstrate to them
whether these clements are present. Most adults are apprehensive about

seeking help; many have never done it before. Most adults are caught up

in the notion that\they_should be able to manage their oﬁn lives without -

" help. They are all wvilnerable at this point.

What can you do when they enter your door? You can demonstrate
your supﬁort and understanding by listening“and trying to formulate ac-

curate responses. - You can listen to their uncertainties and concerns and

\let.them know by your sresponses that you are trdly trying to understand.

You can reinforce them for the often difficult task of talkingito someone

3‘;’

about their dreems, hopes and aspirationé.



e

-

N\

‘What should you try not to dot ,Try not to reinforce théir feelingp
that vhat they have to’say is not important; what they're thinking of is
6411y; that they're too old to want to change their life or career; or

that they sh¥uld belable to work ot theiy concerns without help. -

Q
For many, listening and Gupport may be all that is necessary.

’

Others may need help in,sorting out decisions that they are facing and

’

in establishing new~direct16né. If you have 118tenéd carefully and .
{ N

demonstrated your support, you will bé\pble to work'cooperatively in con-
fidering these possible options. If, on the other hand, the adult across
from you perceives that you are judging him/her by some'myth or bias you
holdy you will probably never get_t§ that- point. ‘

-

To give us some practice in dealing with concerns that adults are

often experiencing, we arelgoi&h to watch a video tape with'eight short

vignettes. While watching . you ill be asked to use the vignette Tesponse
' ¢

form on page 21. In column g, record what your first verbal response to
each adult would be. Leave columng 2 and 3 blank ;ight now. In.column.i
try to,briefly‘describe the type of program you would design gof a'grOup
of adults facing the same life situation. Leave column 5 blank at this

point. We will be working on columns 4 and 5 in the module Designing’

Programs for Adult Guidance.

0.K. let's begin

% -
N~ '
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o)

Your ‘First
Response

N

7 (2)

-
Roadbloaks

VIGNETTE RESPONSE FORM

(3)

Effective Response

()

: ..
Program Desciription

(5)

\
-

Revised Program

¥

?

TR
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Roadblocks to Communication - l

" Now, let us list & few of your réhfohﬁea to “the adults on the tape .
on the board: What kinds of responses have you made for Vignette 1? |

.‘i ) | Sometimes it is fs;asiar to begin by lool:ing at the. r&sponaes we feel are

' 1nappropr1at&, A checklist that has been put t@gether;for this purpose

18 called Roadblocks to Communication (Gordon, 1970).. Note: No. 13 has .

been added to Gordon's checklist qof 12 resbonses Iisted below.

» U - . - -~ % - " -
. A
o 1, Ordering,- Directing, Commandiqg,« telling a persbn something, order~
A ing, demanding . , v, - . . , _ _
- - \ Q ) L » .
" - " - ) . N . ’ . ¢
‘ DOn.' t do that. . 0 o -
. 3 : : o

2. Warning, Admonishing, Thre&teningﬁ~ making it clear wh&t consequences
' w111 result from certain actions--

-

2 "If you do that, you'll be aorny."

\. .
. - N KR as " R
-~ 3. Exhorting, Moralizing, Preaching - what someone shduld or ought to do-» o
« T *, \-L- ' !
- "You shouldn't 3pend so0 much time WOrrying about it._ . .
b, Advising, Giving olutionsror Suggestions "~ belling a person how to -
* . 8olve problems, giving advice or suggestions, providing answers or
*  solutions—- . . A .
w T . .
wre "I suggest you talk to your wife abopb«that." ' T,
¥
. 5. Lecturing, Teaching, Giving Logical Arguments - trying to influence .
.oy * -+ a person with facts, counterarguments, informetion or your own
opinion-- : )
> o S LT
.. "Well, you know 62% 6f the country is unemployed." ™ C
6. eJu 1n , Criticizing, Disagreeing, Blaming — making a negative
. evaluation of a person~- .
[y q
» . "™Phat's an immature point of view.'
) T. Praising, Agreeing - offering a poeitive evaluation or judgment—-
o > "I.agree with you. ‘ T : .
‘ e \(.' Y\\ h )
8. ‘,Name—Calgigg, Ridlculing, Sheaming - making someone, feel foolish, :
: ' putting people into categories oOr- shaming them—- i .
. - . > J:
ﬁlifii re selfish."
- ..,h - {6 . 9}7 .

,.q#;* ‘- °- : . 22V




. cgtegorization*w

9. Aterpret_;gg, Analy ing, Disgnosiny
motives are, analyzing ‘why they re doing aomething-—

- <

“Myou! re adying that bacaus@ you'rs insecure., -

10, -Reaasuring, Sympathiziug, Conao@igg, Bu , _tin « trying to make
- someone fosl beftér, trying to make their reeiings go avey--
‘Evarybody fesls that way at scme time."
'11. Probing, Questioning, Interrogating - trying to find reasons -

motives, causes, seaxching for more information to help you solve
-8 problem*~ '

i

-"When did you start féelipg that wgy"? o _ - Q

« ‘4 -

12. Withdrawing, Distracting. Humoring, Divertipg = trying to get the
person away from the problem, withdraWing from the problem,
'dlstracting the person—-

"j§§t fdrget about it.

-

- 13. 'Categgrizing, Stereotyping ~ trying to fit the person into an-age

" “We've been through -2ll this before."
. \ )

5

- s

"All middle-aged women returning to\school should glve Just
consideration to their families." :
! b A
Now returning to the respopses listed on the board for Vignette

\ -~ - LT

No. .1 —- T : .o 7
5 .
: (a) Do the responses we have listed fit in any one of
.., these 13 categOries?
(b) What“are home“gf the responses to the other vignettes?
Let's list thel. ° °
(c¢) 'Take a few minutes and read through yout® responses to
the vignettes.,
- - _ { 1Y
~ (a) Under the column heading Roadblocks on the vignette
) "7 response form, identify any roadblocks that you think _
you may have used, ‘ \ o
A - In order to experience what it is like to try to communicate N

EE . e it

sbmething to & person vho responds with a roadblock—-—
P = .~ B

23
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(a) Form a peir with the -person next to you .
. : a " (b) Let one persom communivate something
T . while the persmon <listening responds with
~ . . ong of the 13 roadblocks to communication.
" (e) Bwitch roles ‘ k
(d) . Return to the large group setting and
- discuss inlividual reactions to roadblack-
- . type responses.
{ -
. ‘/ . )
Y -
4 a - .b~
] \ o
- L w29 )
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EffeotiveResponding

~ ~

Now that we have considered respchaes which mlght be ineffective,

lat's begin to look at effective responses. What are the components

oFf effective responses? How do they differ-ﬁrom;roadbloek regponses?

One communication skills model stregses the facet that effective

¥

regponses focus on & cllent's feeligg and content (Carkhnff, 1973 ). An

14

aﬁfle is présented in the following exchange:

¢

Client: My husband told me that I'm starting to
think I'm better than he is since I
started to college through the new careers «
program. ( )

Counselor 1: While you want to improve yourself,

o - it's really frustrating because it
seems to be hurting your relationship
with your husband,

Counselor 2: This new careers program - ~ does it
pay your way through college? .

Coungelor+3: Don't y%u think you re too old to go
: back to 'school?
l .
Coungelor 4: Why don't you go home, make up, and
cook him an extra-special dinner
tonight.

Which of these counselor responses is most sppropriate? Which one

focuses on the‘client's'"feeling and content"y Of the responses given,
- %‘ - )

Counselor Reésponse No. 1 appears to be the most effective. th% do you

think would be the result of Responses 2, 3, b? What would be the
cllent's next comment?

-

We are not trying to. prescribe one uniform, right way of res-

.
ponding to each of your clients. What we are suggepting, however, is

that éeverél training models have demonstréted the usefulness of including

the components of responding.

.30
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Az a resgult, youn may want to practice or includd them in your

te

communications -with your clients, BSome key words or stems which may :

help in doing this are:
you feel that. . . ~ ‘ - \

[*3

vhat I heaxr you saying isf . .
sounds like you're feeling. . . ' ‘ :
* you're (name the feeling). . . 'I

? - what I think you sald is. . .

b

oo . - . Vo

- Self Verbalization

-

What we ﬁavgljuattiooked at are guideiines and examples faf_y.
T . formulatihg effective responses. But, how did the counseior‘ge£'t;
thié ﬁoinﬁ? - |

Whata§i§‘she/he tgini'about or verbalirge internallyibefore-finally
making a‘response to a client? The #hoie process of self-verbslization
is important to fggua‘in on, particularly when you'arg trying to control -
some of‘your 51&8@5 in working with adults. | ' | ‘
‘ _ " Although ‘it may seem Iike a split secopd process,.we-ail go’ through
a sort qf sélfamonologue before we respond. We probably dé more of this

i

wvhen we are beginning an initiael interaction with someéne, for we are
trying harder to understand and to say the right thing!

One way.to use this self-monologue to help-.us t¢d formulate more.
effective responseg is to make it more explicit. Several researchers
have explored aAd investigated a cognitive self-instructional modeling
. . approach to -learning empathy and communication skills (M'ichenbe:um, 13;

Oghiltree, Brekke, Yager, T5).




As an adaptation of thelr work, w6 have put together the following

e . . )/

“

aalfsvarbmlisamion list of qugatignsr: . s

[§

CoL 1.  What ia the adult/client eXPr 600 Yerballyfnon-verbally?

2. How do I really fesl about wi}av rgon his/her age should do? .

3. How would I feel if I were in his/her place?
L, What would I really like to say, what's wrdng withv}%? .

5. What will I say, what would be the 1eaﬂt biased or mosgt
sffective reaponse I «could make?

By anﬁwaring these qdestionﬁ, ot firet verbally and then non-verbally

to yourgalf,you.qﬁn begin to focus on some of the sélf-verballsation Pro-

cass that precedes your actual-responﬂe. ‘ R .
-— ‘
Remember.the woman on the video tape who vag oonoarned about golng

back to school and deallhg-with her fumily responsibilities? Suppose
she came to sem you. The following ‘self-verbalizetion proc&ss is given

- Yelow as an example of what you might go through before respondiﬁg,ts

L id h
¢

"her »

-

1. What is she feeling verbally/nonverbally?
A . - 3, R .
: . She's really sgared sbout adding on new responsibilities.
! Bhe's not sure she will be able to make .it in school. She
may be angry that her husband is not willing to take on
more responsibilitles.

" 2. Howdal riflly feel about what a person her age should be
’ doing?

Here's where my bias comes in - I know a lot about divorce
statistics, and I feel that she should get some training
so she will be able to take care of hersgelf.

¥ R

How would I feel if I were in- her place? ‘ r

—.w

Angry, frustrated, confused - (are these the feelings'/ﬁ‘/
she's really expressing or those:I would be experlencing?

Check her nonvverhal behavior.)
, »
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A

‘opportunity for self-correction,

TRy T T T »

‘ -t
L, What would I really like to say?
.+ .might go something like this, "I think you're asking for

thelp in.thinking sbout yourself for a change. Let's talk
about ways you can return to sohool.

What's wrong with the above reasponne? It is subtlety
‘ * bimsed; it focuses only on the option of returning to school
and doesn't conslder some of the other pressures gshe la:

fealing.
An équall#ﬁ more blatantlys, blased responsge might be,

"You really should. thifk about your family -and fit the school
in later when you hayve more tine."

5. What will I say? What might be the most effeotive, leaat~
biased responae?

One response that might work: "Let's talk a little bit more
about these conflicting pressures you're feeling..."

This response would open up the intaraotion for considering
all options without your imposing your bias in favor of one
,or another of the options.

By comparing some of the biased and non-biased responsas abOVG, you -
can see that what you say can direct oxr confral interaotion. _Through
this self-verbalization process, you can bacome more aware of the way in

which\you are’ influencing &our intéractions. You-will become more aware

.of where your biases lie and more able t&# anticipate the consequences of

your responses.
TgAppendix A is a sample self-verbalization dialogue that Ochiltree
uses with practicum students at the University of North Dakota. This

self-dialogue focudes on somd more gensral kinds of concerns. It also

points out)tﬁat,pne response isn't going to make or break us. 9There exists

-

.
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——Activitym-=
.In groups of three pergons, asgume ﬁhé fiollowing

- . L N ) F

| " roles: ! L . -
y ~ s e,
‘ . (a) One person LR the Copmselor role; . ' *
) Anothgr,the Client role; |
(¢) The third persoh serves as ths Observer.
)" Bwitch roles and make sure that every-
- . ~one gets to assume the cgunsedor's role. e

The_élient should take a few miputes aﬁ, thinkléf_a real qonacern
or think of a concern an adult client miéht ave. The éigggﬁ_will
use the concern decided upép-in an exchange with the counselor.

The axchenge will follow the follSﬁing stepst |

. _— (1) The client will- express his/her concern to - ‘ ‘ g
. the counselor. .

(2) The counselor will verbally answer the five
questions in the self~vgr5alization process. : ~

(3) The counselor will formulate a verbal res-
ponse to the client.

(4) The client will bé ‘asked to comment on how
i the counselor's resﬁonee made him/her feel. :
: The clients in each group will also be ’ e
. asked how they would have felt if the "
counselors had used the response they con-
gidered in answer to question k.

~

(5) After the above exchange, the observer
“ should be given a few minutes to comment on
) the process. . . .

[

Like learning any other skill! this self-verbalization process may
‘ ﬂave be?p hard for some of you. You may have also felt that-it vas an
artific,ial procedure, For both of these .conce:t“'ns,\practioe may be the .
answer, The more you apply this self-check 1list, t%e eas&er its use
will becomé and the more qulckly and automaticélly you will be abie to

use lt.

[ 34
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IWhat ;e did in our first practice sessioﬁ wvas @o varh - anpwer
the questions. Obvi;usly we can't ués this process in our actual
ﬁork. fOchiltree'and-Micheﬁbaum‘ﬁave suggested a three-step lea;ning
‘ approa'ch'going Jrom verbal to whispering the answers tb covexrtly -
answering them, They algo suggest that after answaring the five
'queations you may want to ask yourself, "Is there anything I can pat -
myself on the back Ior doing?' You may want to i*clude this step in
our next practice activity. "Pats on the back" could include self~
\ .
verbalizations like, "I think I did = pretty good Job on that one." '
We are now going to sk%p Lhe_whisPerigg_stepfdue to the time
constraints and move directly fo the covert.selfayerbalization step.
When you return to your setting, you. may wagf to practice this skill.
with your ;olleagues and at that time bgild in the second step of

whilspering answers to the questions, ' .

30
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Up to this point we have lookéd at how assumptions we might hold
about 6ortain ages can affect our interactions with o:l,iante' Also, ve

have discussed and have practiced responding pkills ea one way of

kaeping' our biases in check., Before emitting a respousé, however, we

need to enga@é in an internal self-verbalization process to ingure

supportive and understemding reaponse ‘behaviors.
V¢

In addition, wa have “found that the use of these communiocation

skills gives c.l;Lents an opportunity to be listened to accumtely, reg- ,

"ponded- to, and in a sense legitimized. Their upe in the beginning of

°a oounaelling relationship also givés “the.counselor an opportunity to

clarify the situation end to determine the next steps. For some

a <

clients the next step will simply be additional opportunities to express
concerns, be understood and supported, and to promote further self-
understanding. - However, other counséling interactions will indicate
that the cllent is facing = decision and mey need help in either ex-
panding alternatives, choosing among alternatives, or implementing a

4

decision.

¢
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Appesiment of Objective 3

In grbups of three perasons

(a) One person assume the counselor role-
(b) Another, the oclient roley
(¢) The th¥rd person gerve as a.pe@r rater ,

¢
]

Situatggn: The c¢lient should take & few minutes and

" Think of -4 real concern or think of & concern en

adult client may have. The client will use the concern
decided upon in en exchange with the counselor.
The exchange will be as follows:,

- Thé client will ‘axpress his or her Co-
concern to the counselox.

7' The interactionfvill continue until |
y the counselor has been given the
opportunity to make five responses.

The observer will determine whether
the counselor's rasponses were
biased or nonﬁbiaseg according to
the criteria below:

no

N N\ '
Criteria: h
1., Did the response focus on the content =«
~ and, feeling that the client was. '
expressing?

2. Did the response demonstrate biés by
leading the interdction in one
direction or limiting options?

3. Did the response enhance" the inter—
action? Did the client continue to
communicate?

Y
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Peor Reters Use the Following Rating Grid -
& ‘ 3
(Please include relevant comments)
= Y T g g gy o e e ey
c Criteria .
Counselor: ' .2 3 . : 3
: Elsp Response \
A
; /
2nd Resgponse < -
\ \ :
3rd Response L > '
e |
A
! R &
\ ’ .
\ 38 .
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i

o
v You tall me that I'm falling down
. & Arifter with no role :
& You tell me that, I need a friend »
S To help me take gontrol
Well let it be I'm not alone
I'm only- lenely see :
And you aan't tell me where to go
or what or who to -be
I am exactly ‘what I em *
N ‘ and not the way you'd like to ses me ]

I look outside long as I can
_then plogse my eyes and wataeh
my. world unfold before me. -

Deciaion~Making Skil;s .
The above song entitled "You tall me that I'm ralling down" by

Linda Ronstadt mirrora the néed of many adults to take hold of the
decisiona vhich may be affecting their liVea."Although our complex ‘
world provides the opportunity for many deoisions to be madg} some‘of,
us.lack the skills necessary té make wellfinformed'or well-considgred
choiges. | Bome of us mey simply feel better having others dgfidgnfor
us. | .

Some of us may feel as 1f we have no control over our lives and

our destinies; ﬁhat'happens to us has no relationship to the decisions

ve make. The degree to which individuals take hold of and control their
Jown destiny .is a psychplogical phenomenon identifie@ ﬁy Julian Rotter

‘as locus of contral (1966). This reférs to the individual's perception

\

of her or his control or mastery -of the environmant. Many studies h&ve

differentiated people along Rotter's internal-external continuum of

control, and some*studieq_have demonstrated actuél behavioral differences

a

between people who feel in control and thosg'wh@ feal controlled.

~ e

Career decisibns will probably be theé largest catégory of decisions

you will be presented with. Howevér, the model presented is also

appropriate for other decisions. We will broadly define.carge*’tb

: | 35 \
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include occupational éducationsal cholces and patterns. - The issue

of c&ntrol is inherently ralutéd to career decislon-meking, Very few

Fd < 2

adwlts who change cabeers midstream  feel as thoug %hey are making the

b

change willingly and deliberﬁfely; mogt feel that their careers arve a

.
-
4

matter of chance, of happenstance (Roe and Baruck, 196h).

o

The modsl we will be considering can be useful in providing you

L]

with some strategies to help your elients take control and, feel in

Y

control of their careers and their_liyes. In helping adults nake
career ‘decisions, ouwr task is not po move .groups into certain fieldsv
and diséour&ge-them froﬁlother fields. Rather, it is to devqloﬁ
strategies ‘that will help individuals make career decisions based on
tbﬁir interest% and abilities rafh@r than on theif sex, social, class,
ethnic backéround, Qr.agg, We can'f dedide‘for them, but we can help
them in deciéing. “Not an easy task to bevéure.

Before:we ta@e a 1ook‘at the model aﬁd the.skills inbolved, take g
few minutes and consid;f a career decision you may be making right now or
a decision that one of your clients may be facing. After you have

% \\

something in mind, turn to thé.Decision—Making Worksheet on page q@
i P L - ] FI '

v

and briefly describe the decision under the first column, We will

continue filling in this worksheet as we proceed.

Anticipation and Impl;hgntation ¢ K

ﬁ
On the Non—Biased Counseling Model two stages of decision maklng are

de81gnated These two stages,’ developed by Tiedeman and OlHara,

anticipafion and- implementation, are further illustrated on the” chart,

Decision-Making Process (1963). Please refer to the chért on page 37 -

P

at this time. .

P fgul N
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. I¢ adulte are in the antlgipation atage of a_decision, they are

‘ exploring and then elarifying posslble gosals. T§®y may not.be_aﬁar@

or thé options available-;o them; or they may be aware of several options
and need tp chooge among theml In the exploration phasa the eh@haéiﬂ'
ahguld be on dreaming, f&ntasizing and determinihg“what is impogtani-in
one's life. As the antioipatory étage unfolds, the individual begiha

to congiaer and evaluate vérioua\?lternatives. Finally, the decision

and a chaice are made.

E The second stage ~ jmplementing the choice -begins when one enters

the new system: enrolls in graduate school, starts a new Job,?seea'a
difbrce lawyer, moves to a new tgwn. After induation into the system, one

&
gains a senge of oneself in the new role, and this ldentification leads

to.integration. , I




When an adult comes to see you, he/she msy elther be in the

. A . .
implementation phase of the process. As a group, let

antioipation or

us try to declde where the following adults fall., (You will remember
these situations from the vignettes you viewed earlier)

1. Vignette
woman with Ph.D. who can't £ind a job

2. Vignette

middle~aged man feeling' "boxed in" dcesn't .
know where to go at this point in his life .
3, Vignette ' ' ' ' .

middle~aged woman ?ho is struggling with
going back to school and managing a home
and family

Now classlfy your decision on the Decision-Making Worksheet, Where

doegs your decision-making situatigg\fall?
‘ Identifying where an individual is in the proéaaa is the firgt
step. The next step is to~?pply aeleofed utrategiés to help the person
move through thé£ stage. ' We are going to examine selected etrategies.
“which can be uged at the different points in the model. ’{/

We shall briefly sample from the pbipourri of available strategies;
moét of our exsmples are related s%eoifically to career decisionvmaking.
This is a time.when . your creativity and expertise can come into playf
Many 6f the';kiilé you have learped.in ﬁerking with adults will |
probably proveqto be ‘effective strategies. Also, there are several
commercial programs available on decision mak%pg that have.done a8 good

4

Job in covering some of thé strategies in depth. References for these

a

programs are included,

Anticipation‘Strategies

The focus in this stage should be on dreaming and exploring. _%6%
" can select one or more of the possible strategies, depending on where the

individual is in the decisionﬁmakiﬁg process, Some cxamplee'include:

w 45
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1.  Dresm activities. Ask adults to envislon what their ideal job or
oarssy would be like. Ask them to Inagine thgma;lvea working in this
getting, what are they doing, who else is thgre, vhat does it feal

. : like, Tater activities would focus on identifying the skills and

~ 8bilities necessary to actually obtain this ideal position.

2.  Values clarifioation, Adults at this stage sometimes need help in
- _ olaxrifying what's important to them in thelr liveg. In making career
d@c;sions. we need to be aware bf the values which particular career
1fialds offer and how they compare with our priorities. Meny time».
our values are réflected in our behavior. What is important to us
usually shows up in what we 4o, A variety of velues strategles are
aveilable; one quick way of helping adults focus on their values is
to ask:
<

What three things do you want most in life?

lP

Future discussion would evolve around an assessment of recent mctivities
that support what they have Indicated are the three things they want most
iIn life. An-excellent reference in this area is Simons,'Values ~

Clarification, 1972,

o

3. Interest assessment. Research in career decision-meking indicates

u B

. that our interests play a large part in our career satisfaction.
Several commerical interest iﬁﬁentories are available for comparing

<
’

5 o
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\ udulta} interests with the interesta of a variety of ocovpational
groups. Two widely used inventories are John Holland's, §elf
Directed .Bearch and the Sirong-Campbell Vogational gnxeregt ’

Inventod

b, gkills Identiricatian. Help adults to identify skille and
 ebilities 5o they can use this informstion later on in Looking

at the skill requirements of dirrerent oaréer or'3ob areas,

Several syatems are available for doing this, Including John Crystal's.

System For

~ Where Do I Go Fiom Here With yy_Lira; Bernard Haldane's,

. ;d¢ntify;&g.Motivated Bkillg, and Arthur Milier's, System for

Id@ntitying,MgtivatQQ,Abg;igiea.

5. ngélop;ng Alternatives. Bralnstorm possible options based on some |

of the "self-knowledge" generated from the previous strategiest

<

6. Gathering information about Alternatives and predioting Outcomes.

This is the point at which "self-knowledge" starts meeting reality.
Help may be needed in locating information sources and evaluating "
them: Relevant informatfon in making a career choice wbuld include;
items like projecteh manpower néeds, education or training necessary, -
| ( . financial and geographical-cénaiderationa.

A simple form could be used for this purpose., Example:

Alternative Advantages Digadvantages Possible Outcome

T. Choosing. At this point, adults may need information on different
o+
styles of decislion-meking and risk-taking behavior, There is an -

excellent discussion of this tople, as well as strategies numbers 5 .

and 6, in C.E.E.B's, Decisions and Outcomes and How to Decide: A

) ~ Guide for Waomen, : - -
\ 18 |
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\\» Jmplementation Strategien )

L} )
The focus in this mtage should ba on helping adulta to actuﬁlize thelr

decisions and to deal with some of the subsequent problems that may arise

_‘Q when 'A;the:y enter & new system. Some possible étrntegiea\include:

1. Action plagning. Helping adults to identify long-texrm and short~term

goals, when certain goals can be met, -and what may be helping and

hindering forces in Inplementing thelr decision. A suggested

planning form could include : - ,
helping hindering
foroes torges -

long term goals:
short term goals:

dates to be accomplished

| How can you turn some of the hindering forces into helping forces?

.\‘haiping . ™ hindering
‘_Y . | - - ‘

2. Assertive Training. Sometimeg adults need hely in expressing their

ideas and presenting themselves persuasively in their efforts to enter

1

a new system such as school or a new Job. They may need help in
"discriminating between non-assertive, &séertive and aggressive behévior,
88 well a&s help in practicing the components of assertive behavior,
Groups focused afound this strategy have been very effective because of
the support they %ffer. An excellent resource in this area is Albertd

and Eﬁmons, Stand Up, Spesak Qut, Talk Backj other references are

included in the bibliography.

L4

. 3. Job Finding Skills. Sometimes adults need help in writing resunies,
reading classified advertisements, and in ipterviewing: Role-playing
interview sessions have proven to be effective. Richard Bolles,'What .

color is your Parachute is a godd reference for both you and your

clients in this area..

19
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4. Support Groups. Adults who are presently in a system and are

having similar concerns sometimes benefit from participation in
a group. Groups of this kind are effective in providing support ,
/
to theilr members and in suggesting alternatives. More discussion ’

of this strategy will be covered in the module entitled, Desigpiﬂg

Programs for Adult Guidance.

AV
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, _Depending'gn vhere an adult ia Kn the decision-meking process, one
of the suggested strategles could be employed. Let's look at a

' Cue
decislon-making situation and the possible use of some of these strategles,

Nancy hag an M,A. in chemistry and
has besen locking for a Job for six months., Ly
/ She 1is also concerned about the child care A
arrangements for’ her three small children
and her abllity to cambine work' with her
role ag & mother.

-

She 'ls in the implementation phase of the process, She has decided what

she wants to do and needs help in actualizing it. All of the strateglds

Buggested under implementation would be appropriate; help may be needed ,

in Job-finding skills and in assertively making her way through a system.
Once she finds a job, she nay find participation in a support group with

other work%ng mothers to be helpful, '

-—~another decision-making situation--

Bob has Just gotten out of the
. service, where he received training in
electronics. He's not sure that he wants
to continue in electronics. He's not
really sure what he wants to do. Elec—
troniecs wasn't a resl turn-on for him; he
thinks he'd rather be working with people.

. \’
Bob is in the anticipation phase of decision-making. He may benefit from

seversl of the str;tegies described in this stage. In particular, he may
be near the begiﬁning of this stage and need help in dreaming about possible
options and defining his velues. He hay want to look at some of tﬁe skills ™
he acquired ig the Army and compare them with the skill requireménts of*

‘ g

other areas, Now, for your own or your clients' decision-making

situation, list some appropriate strategies on your Decision-Making

.

Worksheet,
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-t‘.

Return again to our three vignette peopla. What strategy or i

. . wg‘ . M !

strategies would be appropriate for esch of them?! In each ingtance .
. . . A

\ .
ldentify whether the strategy is fram the anticipation or imple- ’
P .

mentation stag@ and descdribe specifically how you would apply the

strategy. Wh&t steps would you follow?

Al

Anticipation or .Applicat}on
Implementation __Steps’ -

1. Woman, Ph.,D,

wdmployed - -
2. "Boxed-in" middle-aged | .
man | \) \
. 3. Middle-aged woman
{ combining school and .

rami

k]

As you know the final column on the Decision-Making Worksheet is
- .
entitled alternatives. This .is a crffical step in any decision-making

) no

situation. The fact that there may be several options to consider

distinguishes decision-makihg from problem solving, in which there may

\ only.be one right or appropiiate option.
| An adult cohsi@erigg/a-decision should be encouraged to study as
many ealternatives as possible before evaluating dr rejecting alternatives;

The focus should be on expansion of alternatives.

l —— _‘ -~
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Assegmment’ of ObJective 5
1

For.eﬁgg of the vignette épilsodes below, liat_three\poaaible

alternatived. Make sure that tqey are alternatives whioh are real-

istic enSugh t@ be implemented b& the person in the episode.

Alternatives
Wowsn, Ph.D. unemployed: ‘!
- f'i .
- 2. T
/
i [N
/
IR
3l

"Boxed-in" middle-aged man:

1.
2.

3.

~

Middle-aged woman combining school and family: -

1.

P
»'CJT
I

b3
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- In this first module,-Utiliziﬁg Btrategies for Adult Guidance, we
have examined the notion of ags biasﬁ you have practiced some non-b;ased
reaponges and ve have.coﬁaidered & decision-making modei. These are
skills that we feel can help you in becominé-more se;aitive to the neesds

of gdults,ﬁe well as helping adults to chengs their behavior. We know

this 1s Just a beginning step. We hope that those of you who are interw

ested in this'guidance<activit& will examine some of the references cited

and will‘also participate in the second  module Deaign}ng Programs for

Adult Guidance.

As a means of reviewing listening and rasbonding.skillm; and as &
way to generate alternativqs fo;‘oﬁr own or our clients' desision, would
yoﬁ please spend a feﬁ minutes and independently write down some

alternatives for the decision beling considered on the Docision-Meking

Worksheet. Now, within the framawork of the group——

(a) have ome person share or expréss the
decigion being Considersd
]

+
(b) another person tfy to formulate a non-
blaged regponse;

3 s
(¢) have the person sharing the decision
comment on the effectivenass of the

responsge and;-

(d) share with the'group the alternatives - .
they have written on theilr worksheet.

-

Finally, as a large group try tofgenefate at least }hree mbre alter-

natives to this decision-making Biiuation.

;-

Before we conclude this first dession together, try to focus. on
your return to your own work settinggﬁomorrow. As a Yesult of today's

activitiés, what one béh%yior will you engage in tomorrow?

* oy .

Y

\
(x

’ Y.
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APPENDIX A '-
:.,,,_. . ., . - | e ' _ ' L v T
 SANPLE Self Verbalizations o
. o YO : ‘ T |
@ CLIGNT RUSPONSE ENDS. - - o | - e

COUNSELOR SELF VERBALIZATIONS: Okay, now I have to say semething. I'm
pretty anxious but some good deep breaths will Pix that right up s 0\ (00,
nov I feel much more relsxed, ... I don't have to respond right awey #o
I'11 Just take a minube to colleat my thoughte about what ye/she Just said,

K ' What do I want to do now? . I want to let him/her kyow that I understand how
: he/she {s feeling now.... Rightl ..., Now I've heard vhat he/she sald.s.. .
Have I ever been in that situation before? .... How did I feel? eass ALL righ{
I can label that. I'm not doing s0 badly after all!l

Now what feeling words were used? .... What do those words mean? .... How

do I feel if T use those words? .... T ocsn't quite put my finger on the word
I want but these are some that are pretty olose .... At least these will help
me get closer to thelr feeling! :

‘Were there any non«verbal’cues? ... What 4id they say? .... Are there
some feeling labels I can put on those? .... Okay, I'm doing much better
than I thought I couldl .

Did the verbal and non-—verbal feelings go togethar? eaes Okay.

» Now are there any other labels I can use to let him/her know that I under- .
stand the feeling he/she is expressing? .... _

Now, how does'my response sound? v... Not bad st alll fI'll have to watth my
volce quality end non-verbal with this, Can I restate this another way?t...
Is it open-ended? .... Is it too long?

. Okay here it goes, even if I'm off somewhat though, he/she will be able to
set me straight. .... I'11 be closer than before anywsay.

-

COUNSELOR RESPONSE - . —
CLIENT RESPONSE .
- | . S ,
COUNSELOR SELF VERBALIZATIONS: Hey, what do you knowl That was pretty
close, Now I have a better idea of the feeling. ....,

S apkay, I have to make another-response now. ....
® | | .
. . - - : FY
~ 7 o ¥ _
James - Ochiltree, Department of Counseling and Guidence,
University of North Dakota
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AFFPENDIX B

Age Bilas Activiiy, page 17

8ituation: Karen Adams is epplying for admission to dental school.

' ‘ N She is 10 years old and has always wayted to be a dentist. B8he's de-

' clded to appl& to dental school now that her children are grown and .

she no longexr feels the full time responsibility for-ca;ing for them.

Her undergraduate school records and Dental Board scores place her -in

the top 10% of all applicants. . The adﬁissiona-commiﬁiee is méeting to

consider

Member 1

Member 2

Member 3

-

» Member U

Member 'S

her application., There are five members on the committee.

1

| AN _ -
You havébeen teaching in the dental school for 20 years and
are opposed to changing the graduate school unwritten policy
of not admitting anyone over 35.

You are part of the administrative staff and are specifieally
responsible for soliciting elumni funds—-your concern in ad-
mitting Karen would be the unfavorable response of several
financially supportive alumni.

You are a teaching faculty member who thinks Karen should be
admitted. You suggest that the committee consider hqg?quali—
fications separately from her age.

You are a member Of the Counseling Center Staff who serves gs
a university wide member appointed to the committee by the Pean.

- You have done a lot of work with adults changing or attempting

to enter new career fields. You are extremely supportivq of
the applicant and are able to discuss the situation from the
individual va. university point of view.

You are a teaching faculty member. You are ambivalent about the
decision. You feel admissions should be restricted to younger
applicants who can devote more years to the profession. On

the other hand, you vividly remember the recent race discrimina-
tion case that was brought against the Dental School for a
recent afmissions decision: You fear the same pqssibility in
this case. " '




APPENDIX €
VIDEO TAPE TRANSBCRIPTS

Vignette 1

~ I'm really feeling distressed} my wife and I have been meparated for
a year and a half now. Bhe jJust ceme back from vacation with my son and
informed me that she is moving, out of the state, up with her folka., I

\ H—
have no input into the decision, I fe&l helpless, angry as hell, she 18 /

-

taking my son away. Any relationship I will have with hin will be com-

muting 8 hours to go intéjﬁ strange city, get a motel room and invite him

to the room. I feel no naturalness in the future situation, all she wants

from me is the money to support her, even 1f she doesn't have the same |
costs because she will be living with her folks. I feal powerless, angry.

I don't know what to do about it,

»
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Vignette 2 - 5

»
I have been thinking‘about going back to school. My famlly is raised
and i have three teahagers who are {n college. My daughter has bsen urg-
ing me to go back and maybe take a course or s0 each semester, But my
problem 1s I have no idea whare to start, because 1t has béeh so long
ginoe I've been to school and I don't know what kind of a course to teke.
I don't know what I would like to”do~ Would th&re be something of my"
own interest I would like to pursue or should I puraué gomething in the
buslinesgs area, or what -- I ha;o no idea. Also, I don't know whéther
I would be able to study, ﬁhgther I would he able tohdo a8 lot §f writing,
I don't know whether ~ you kno% with a family - whether I would be able

to devote the time to doing it,-s0-I Just don't know how even to begin

to find something...... | =
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Vignette 3

~I think I am going to‘hav%"fﬁ”ﬁrap“out ol the training~pragr&m. When
I firat aigned up for it, I re&lly wnnted to get my G&D because I wanted

Q T to be a nurse., But since that time I haw found it really haxd to meks
it on the $2.20. an hour that I get in tr&ining. I now have been offsred
a Job over at ‘the Hot Shoppes that paya $3.25.8nd4 I could really use the
money , plus I'm not sure I'm going to be able to follow through with the
nurses training anyway, beceuse I found that it is going to take a long
time and f won't he able to glve up ﬁorking in order to -go full time, I
think I really should take this Joﬂ while I oan get it bedause I'm not
glire that there ave going to be any Jobs a?aiiéble oncg‘l get the GED, A
lot of my frienda.who finished high sc¢hool ‘are working over there, you Bes,
and 1f I can get the Job now n;aybe I should teke it. 'éo you know, I came

to talk to you about it and to ask you what you think I:should do. ..
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Vignette h .

Well, I rsally don't. ..I really denl't know where to begin, I don't
know what I am going to say to you. I Just got this feeling that I'm
kind of Just cy!ad end, you know. T got a Job, it's altight, but there | .
is no future. And I see younger men gotting ahead of me. Hers I have
a house, & mortgage, I don't have the freedom to move as they do, but
vyet I get passed‘over for promotions.. I.have a good job, but it is
going nowhere, it's Just absolutely becoming & part of ny life that.I
don't like. I come to work, I do my job, I go hom;.; there's no- chal-
lenge. It's- Just kind of hun-drum, I've done it many times before.
But if I saw someplace I coﬁld move,'eqmeplaqe I could go ~ someplace I°
could get éhﬁ&d, I would do some of the things I really want to do when
I started in this organization. That's what I want. I don't know where
you are, whether you are the person to help me o; not, but if's Just
“getting to me. _I‘don't knaw where to turn, I don't know what I can do
Qith my life at this particular Juncture. Thé kigs are gettingioiﬁcr,-
I;m becé&ing less necessary there, you look at this organization, I'm(
~becoming-le33 negessary herea. It's not much fun working here ;nymore,
not much fun wquingl ﬁork_}i not what it used to bei I think I have a
lot fo é}fer; I Just don't know where I can go with it. Do you ﬁnderstaﬁd °
what T am saylng? %an you help me?” I Just have to dousomﬁtﬁing. T've

got to move, got to grow.
N e
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B _ Vignetts 5/\ -

The mein thing that I've talked about with you is the ismsue having
to do with my wife and I. Wﬁ@n we knew thaﬁ Jan wag pregnant the quesw-
. ' tion arose as to how we are to manage that because both of us work, we j
have equlvalent positions, I had proposad the ides that I stay honme &
dey or two days & week and go part time og my job. That created in me
- &nd in her some real difficultigs. I say I proposed 1t$% It gcame out of
a feeling that I mhou&d entertaln the idea and try to process it through //
and 1t turned out that what I thought would be a good idea, somsthing I
P

would enjoy -~ turned out to be a lot of losses for me, Ons of the losses

»
I wasn't even aware of was the fact that I gave up some notion of success,
L]

I would have to change my'sﬁccess standards, I Just couldn't compeste suc-
cessfully on three days a week, I felt, or if my pedrs were up here I'd
be down here and idterestingly, my wife -- it was eagy for my wife to

give up than for her to allow her husband to give up., But I felt some

guilt in our not being able to do i1t because I felt some .motion of should-

nesg, Somehow it seemed unfair that I go out and get a lot of_mohey, .

-

meet needs outside of the house and she wouldn't and she has given ———

>

“she's 3 days a week at work and two at home and she enjoys it. In a sense

: v .
I would enjoy that too, but the losses are too great. ot ’

NS
o
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Vignette &

® } I'm a veteran/from the United hﬁataa Alr Force, disabled and now ate
tending the University of Maryland. The transition from ﬁﬁp,military to
the university was kind of atrain.ing because, first of a.l.li I wvas 4 boss ‘
there and I'm not & posﬁ here and the age differehce bstween my class=-"
matef and I could have same problems -~ Iin some classes 1t is dAifficult
because I try to discuss things with them: They have been golng to
school all their life and I have a large gap where I haven't been and
gometimes this is unsettling. When I first started this campus I was
oA
lost aﬁd I had a 1little map and I wag going from place to’ﬁiace. I
would ask other students wherc'something wag ard they would kind of
look- at me and gay."Well, now it's over here —- I'm not auré where it
is." Some think I should be a student and others think I should be an
instructor. I think because they are not sure which, this gives them an
*neasy feeling. If I'm a gtudent, why am I a student at this age? And
if I am an instructor I should know my way around %he\campus. My coun- ‘
gselor and I have had a pretty gdéod repport, we’ﬁndgrstaéd eaéh‘otﬁer buf
atill he 1is ubset -— I guess because of oﬁr age difference. I'm older

» N ¢

than he 1s and this causes him sometimes to feel uneasy. I neced assis-
tance for classes--classes to take the subject matter. All of these
+ . things —-- L s8till need hssistance and if I don't get assistance, thig ~- )

the university, the bureaucracy witl erush you and I need help in at-

taining that,

/| o




by
N T

Vignetite T.

1 think.probably one ©f the most frustrating feelings I had at Gem's
death and previogs to 1t, wa$'beiné angr&a not Just == I wa§ not the only o
one that felt this way, but he felt th; same, We were at a periodf;gare
.ha had retired, although it was for dis;bility reasons, It was at the
point whére ﬁe ;ouid hava.anything?' Our children were gr&wn and we plan-
ned to do & lot of traveling (of course) and Just do the things we want¢d 
to do. Whon Gam firat became 1ll or when he first retired - I should go
back a little bit to say that he developed this qondition about 5 years
previous and had responded well to chemotherapy uﬁtil about the last 2
years. Then at the time when he’felt he would retire, he wen£ down hill
Just so rapidly and it made him so angry he would strike out against the
bed, pillow, the wall, or anything Just in anger b&cause of what had hap-

pened. And if he had been a person who had not taken tare of his health or.

in any way, it would have been different, but it was something you couldn't

help. He was also hurt, I think, for me feeling he was legving me with

+ the burden and wondering if I ever got in the same circumstances, who in
the world would:takc care of me. As Gam's doctor said, I had really
earned my nurses cap because I'gave him & lot of.the doctoxing and:the
needles and everything he needed at home, I think the hurt ;lso was see-
ing suffering and not being able to help except to give a shot that would

last 2 or 3 hours. It hurt to put him in the hospital when I did because

I have had a sort of breakdown, I guess just nerves, so they call it. It's -

not like a nervous breakdown, but exhaustion where you are dealing with

something thal is consuming all your time and energy of emotions. So I

b4

think that I --- I don't know why - don't know that you can help this in

anyway, but to try to get over this fealing of anger. When you try to getl

-

away with.other thoughts once in a while you're suddenly hit like that and
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. Vignstte 8

-

T really appreciats your willingness to talk to me today about my
frustrations about not being able to secure the typa'ofzjob that I am
‘prepareﬂ'and ad worked‘hdrd'to acquire, and T thoughtLpogsibly'you
might be aﬁl; to help a Bit. I Just finished qgfking on an advanced
degree in education.gnd; as you”know. at the moment the market 1s kind
Qf glutted for teachers. T am also in a situation wvhere, as I can't
move from this area if tﬁera were teaching Jobs availabie elsewhor§
because my husband has a good Job within the city.and yet I'm still
very upset by the fact that I'm not able to pufguq the profesgion that
I'm trained for. I'm very interested in workiﬁg with young people. I've
done it for a number of years and I don't like the idea that I'm maybe
getting outdated ‘and loging contact with people ig the Job market. I
also find that if I'm not working that I'm feeling iqsccure in my ability

to do a Job. That frightens me a great deal and I was hoping possibly,

that you might suggest some other outlets for me today. Should I con-

iy

tinue to attempt to find a Job in a f1e1d where I Just know the whole
thing is hopeless. It's very frustrating paréiculariy thn you speﬁﬁ a
lot of time and money in order to stay in the profession that T have

had experience in and that I'm trgined in. TIt's not only frustrating

for me as a prqfessional but it has also indirectly affccted the rela-
tionship I have with.my son and husband, in that sometimes I can't

hclp resepting the fact that I can't have the same freedom that ﬁy hus-
band has in Bgeking a job. We do have a small child and I devote my time

‘u - A 3
to his interesis.as well as my own so there is’a Joint frustration.

>
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MODULE GOAL AND OBJECTIVES . o8 )

L4

‘ Module Goal o0 | ' 9 | ) ' L

Th% topics covered in this module include age-—biae, nonrbiaaed responding,

-~

and decision making. The participant will 1eax:n how to assess his/her own age -

biasl Secondly, participants will'leam how age bias affects c@una.eling be-
A

» havior and how to respoid in a non-blased manner. Lastly, partidipants will

-learn how to choose decision making atrategies and how to help aduits expand

-
-

<

P their alternatidhs in a deciaion*making situation, . o ‘ "y

-

Motule Objectives . ' 3 . | | PR .

When they have successfully completed this modula,fpdkticipinta will be

able to: ’ B
. '1.‘ Iéédtify their own age biases. - _ «
Suacessful achievement §f this objective requires the participéﬁt'
> ‘ to respdnd to the Age Normg Iﬂquii;‘_}! provided in t‘he module and |
score the I'nquiry by £illing in fesponseé f; seven quegtionahgiyén, :
- 2. Explain the 'components of age bias. - : N
- Successful achlevement ;% this objegdive requires participants ﬁo
(a) describe in writing the events of ‘two situations.in which ﬁhey;

» have exéarienced or witnessed age bias, and (b) indicate for each

situdtion whether the bias described was in the form of age distor-

L

. tion, age restrictivenass, or a negative attitude. Achievement éf
’ . @ ) ‘ ' the objective will be determined by the coordinator who will certify
that . (1) two incidents have been described (2) it is clear from the
description that age bias wag a factor, and (3) the form of age_ blas -

5 a

- indicated has been correctly °identified. L,

s,
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3. Perform a basic skill in non-biased responding.

¢ -

Working in groupe of threa, pariicipants will esch have a turn playing

the roles of counsgelor, cli@nt; and peer rater. Successful achisvement

of the objective requires the partic¢ipant Gn the role of cmmsca,’l.or t;o ‘

-

vexbally respond to the client in a non-biased manner. - The respopaes )

will be jJudged by the peer rater using the following criteria:
- (1) pid the response focus on the content and fealing that the -

client was expressing? ; ®

(2) Did the resﬁonse demongstrate blas by leading the interaction in
one direction or limiting options? , . ’

(3) Did the reaponse enhance the iﬁteractibn? “Did the cliéﬁt continue

;o to commﬁnicate?‘

v, A4, Chocse'appropriate dqpision—making strategies.

Successful achievement of this objective requires participants to:s

(a) choose appropriﬁté decision mpking strategies for' individuals

¢
b

from either the aﬁticipation or-implementatiod stage of decdsion moking,

3

and (c) describe/howgthe strategy is to be applied.

in each of three vignettes, (b) ldentiﬁﬁzsalected strategies as beiﬁg

&

. ' % 5. List at ]east three possible alternatives for eac}f’p,f three decision—- -

- making si L,g_}t.lons (/ , : i a

Successful auhievemqnt of this objective will be deE!rmined by fellow
pqxtigipants who will certify that (a) three a?ternénives are listed

‘for each situation and (b) that all alternatives lﬁsted are rnalistic

. l%
w7, K
e

for thé situation. |

~7
A~
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COORDINATOR'S ROLE -

This module s designed so that participants have all materials and

learding to proceed through the day's activities. .Howevéff\¥our role as

é. coordinator can help to enhance the experiemce. Specifically, you should

- .

try to focus on the following areas.

Setting the Tone - .

A relaxed atmosphere ahduld be maintained. The variety of readings and
activities should help maintain participant interest. It should be emphasized
that each module is designed'tpi}rovide participants with specific skills and

\ learnings. . ‘

Regulate the Pace ~ ‘ . :
T£ﬁ times listed in the Module, Outline are to be used only as estimatas.
In some cases more or less time wiil be ndcessary. You may want to continue
a lively discussion or summarize a sacc;bn yﬁich seams to be d;agging. Bredks
should be taken whén needed, bht preferably after an entirg ?fction or éctivity
has been completed. Timing, in general, should ge handlqd felxibly.
Facilitate | ) ' —
R ..
Enégurage participation from everybne. Make sure that questioﬁs are

-

answered and areas of .confusion are clarified before you move on. Make sure ¢
the discussion remains on track. In general, your role'ﬁgggld be as a guide

through .the discussions and activities.

«Q

-

Evaluate T & -
Make sure the participants.complete7the post-assessmeht items. The assess-

. ment process should be regarded as another form of learning. Emphasize that

the assessment alloqg the participaﬂts to determine whether they've acquired y
2 -

the skills.

X - B 2y

~>
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SPECIAL FUNCTION OF COORDINATOR'

Prior to the Workshop - e . BN

‘o

'1§ Study the module cafafully. Be familiar with all participént materials
- - and this Coérdinator'é Guide.
2. 1f using video eqdiﬁment make'sure you have: (a) vi?eo recorder,
(b) video monitor, and (c) video tape. Be Bure you are familiar with

- -

and_how to use the squipment.

At the Workshop ‘ 5

1. Introduce.yoursalf to participanps, briefly‘noting your backgroﬁnd.aﬁd'

~

the rola you will play in the wﬁrksho?.
2. Ask each participant to introduce his/herself to the tOEfl group. En

addit{od to their naﬁés, you ma& ask them for other information such as

their pfesent position, ar their iﬁtefest in attending this workeggff
3. Establish the schadule for th& day (lunah, cqffqa braéks; when the day

ends, atc.). ®

- 14

. 4. Go over tha basic goals, objectives and overview of the module (see pages

1-4 in the moﬂule). Answer any questions.

5. Guide the partiéipanta through the readings, dicussionﬁ,'hnd activities.

-

Make note 0f the participant responses to the various sectigns.

4

6. Conduct the Assessment of Outcome for each objective as indicated in the

module. Use the criteria in the Coordinator's Guide to assess aach paxr-~

. ticipant's performance. '
. * gy
7. Conduct a wrap-up session in Q?der to:

. S
a. summnarize the module's learnings .
“ . /\ -
b. answer any final. questions . . \\
. X
c¢. rafer participants,to any additional resource material
P : -

| . =~
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’ o d. fdentify local experts who might provide furthsr lesrning related

to the module topic

8. Submit the assessment results and all feedback to the overall workshop :
’ . .
. director, when applicable.
- A
o
Y
| .
!
\
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. CONDUCTING THE WORKSHOP

A\
“The following section will contain suggestions and necessary information
to optima11y4facilitace the mfcdula. This information has been &ivided Jdnto 6 .
the three aveas of: (1) Age Biaﬁ, Non=Biased Ragponding, and (3) Decision
Making Skills. Assessment criteria for each objective is also included.
@ ‘ _ .
8 *
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. - ) )
NOTES TO USERS '
' . . < 20l . -
. . S
Most appropriate target groups: . . ‘ - . ‘
‘ Commundty college counaalors, adult education teachars/ GOUnBeloTS, pre=
j service activity for gtudents interested in working with adults. o

3
-

Time Required: .
This is the first of two moédules on Providing Guidance for Adults. This
module and ite companion, Designing Programs for égg%t Guidance, are
designed to be usaed consecutively in two ggi; days of trainlng, approxi-
mitely 6 to 8 hours per day. In order to adhere tp those times, coordi-
natoxrs may want to consider giving the wodulea to the participanpts ahead . . .

: . of time mo they can familiarize themselves with the written text. Th

S, * materials and procedures outlined in the modules should be considered as

’ - . suggestions. Coordinators may adapt activities and readings to suit
local needs. : - ‘

‘ - .
: &

>§ Vidéo Tapa: : .
A <« .
Saveral of the modile activities are designed around the use of g video
tape. Although written transcripts of the tape have been provided, it ’
has been our experience thdat video is a qualitatively and much more
effective learning device. Copiles of the half-hour video tape are,
available from the Educational Technology Center, University of Mayryland,
College Park, Maryland 20742, GSupply Hour own tape and $5.00 for handling
and postager ) D :

s

.V’

. These notas are based on the‘rasults of a fleld test of the module conducted

o

in Septembar 1976. o ' . ‘ ’f

. . . '
' 4 s 2l -
y . . . -
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i ' Age Bgas .{/

The purpose of this section is tn get partieip:nta to undaxrstand the
<

< »

nonibn of age bias focus on thedr own pogsible blases, and begin to explore

thQ possible effects of age bias on counaelina. The activity on page 7 gets

participants to focus on myths in genexal, then quickly moves them in to the

Age Nortna Inquixry.

Age Noxms Inquiry ' " M

Reaponding to this inquiry gives the paf/;oipants the opportunity to

'aaaeas.their)hiasas about age. As the scoring directions on page 11 indi-

‘cgte, there are no hard and fast scoring rules. * Individual responses to the

"each age group. \

"
4

s

“ t - L.
inquiry should be qped as a beginning stimulus. to a gengral discussion of

age bias. Try to»generatg a list of different adjectives:that were used for

¢Asses;ment of Objécéive 2 - v

Aesasgm@nt.of Objective 1

 The critefia for this abjective are: ’ ) -

(1) Did the participant respond "to the Age Nfrms Inquiry?

I

(2) Have items under Part I and Part II been filled in?

¢ L4

Age Bias: A Dafinitian

. . 3\ . N .
* The written material on pages 13~16 deecribgs age bilas and defines the
three kigﬁa of bias: (1) age restrictiveness, (2) age distortion, énd

{3) pegative attitudes. If you are'familiar with the material you may want

-

to summarize the section to avold the participanta reading ‘the entire section

-~

during the workshiﬁk ; " ‘;h_- . A

’ e : ., _J

A Lo~ ' ’77 S

' The criteria fpr this objective are'\\\

e \

R |
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(1) Are two incidents recorded? .

(2) Is it clear from the incidents that age bias 1s a factor?

P

(3) Is it clearly indicated whether age distortiom, age restrictivenass,

-

or negative attitude was presaent? ' A . |

Non-Blased Responding

v 7

This gection 1s designed to glve. participants a process or a way to keep

their/g;;ses in check while counseling. The emphasis is on listening and
responﬁing skills with particular focus on the.selfavarbalizations we engage
in. The beginning-aétiviﬁy in this section is to view a video tape with

elght vignettes. While watching the tape, participants should use the Vignatte
Response Form on page 21 and fill out columns.l anS\n. Columns 2, 3, and 5
will be used lataer. If you do notuﬁave the video tape availlable, you may

want to create your own audio oxr video segﬁents; Transcripts of the eight

vignette’ segments Iincluded on the tape are in Appendix B. You may want to

\

reproduce these transcripts for participant reference.

Roadblocks to Communication . ' .

v

This sec’tion covers ineffective ways pf.responding. Tﬁis gsection often
seryeé as adgroup.léveler-we can all remember and laugh at cﬁe inappropriate
ways we respon&. Make su}e fou go back and complete the Vignette Respoﬁse . 4
Form, Column 2, Roadblocks to Communication. If your group is fairly sophis- ‘

ticated, you may want to eliminate or quickly cover this section.
&

»
*

o,
H

Effective Responding ] ‘ ‘ - - -
“ o | ®

-

This 1s a quick. rgview of an effective respondiﬁg model. Again, you

-

’ - ‘ ny B ’ .
naed to check the lavel of expertise in your group. For gome this may be a

. review, others may need more extensive coverage. You may want to refer those -

who are not familiar with the model to the Carkhuff reference in the bibliography .

.. -

. — - -lo ‘7Q§
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Self-Verbalization —
“ Thia.secti;n fécusaslon n_compdn@nt wﬁich Is ganerally not included in a
communicatiohs skill modeilfsglf«verbaliaation. What is emphasizﬁd is the
‘Ii palf ﬁoholOgue wé éﬁgags;in baefore we actually respond. .You nead to stfeae
that this is the beginning step in identifying some of our potential biases.
The activity gives the participants a chance to practice answering thg quesat

tions on page 37. You may want to model this activity 1n'front of the whole,

groyp before. they attembt 1t.

A@sessm@nt'of Objective 3

The criteria for this objéctive are included in the model. Participant »

»

performance is to be judged by peers employing these criteria.

Decision Making

a

This bart of the mpdhle.introducas the Tidemann and O'Hara model of
dacision making. The stages ot anticipation and,implementatibg are intro-
duced and differential strategles are suggested. The activity that rﬁns
throughout this'séétion is on the Décision Making Worksheet on page 40. You
should emphasize that the strategies include& in this section are only exam—

" ples and the resourcefulness of the counselor is the key elemaﬁt;

Asgessment of Qbjective 4

] N

- ‘The criteria for this objective are:
(1) Are the strategies listed identified as anticipation or implementation?

(2) Is there a specific dgscripcion of implementiﬁg the strategy?
.. . . % i

2
~
. . ' ’ ,“ K .
f .
¥

¥ ! . i
Assegsment of Objectlve 5- _

The criterié for this objective are:
(1) Are -three alterﬁaéivgs listed for each vignette? f
‘ | B S 79 ,’

s " e, o
B .
o . v - . . .
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(2) Are the alternatives listed realistic to the situation presented:
~— could ghey actually be implemented? This determination will be

nada d& a peer participant.

- l‘
V

>

Sunmaxy .

All final questions should be answered. The final discussion should

~efocus on applying the learnings of this module to actual work settings.

é;() - Yy

u . ‘ 1 2 ‘X )
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SAMPLE EVALUATION INSTRUMENTS .

%

On the next five pages are two &amp1e 1nstruments tha Modg1e Performance

Recnrd and the Evaluation Questionnaire for Staff Develqpmgnt wgrksbops You
may wish to\ggj these instruments to gather information for evaluatiiy any

workshop in which you administer’ this module, and for making decisions abqut
future workshops.  The Module Performance Recérd-(MPR) 13 a form for tallying
participants' achievement of objéctives. The 8va1uation Questionnaire saeks
participants' opinions on four dimensions: (1) perceived va1ue of the
workshop; (2) effects. of participating in the wprkshOp, (3) role and
performance of the coordinator; and (4) recommended improvements in the

‘workshop. As jt now stands, ‘the questionnaire should take participants

10-20 minutes to complete You, as module coord1nator, should completg

the MPR form‘based upon -the results of the postassessment or other

evidence supplied by participants. If you duplicate the Evg}uatjon

- Questionnaire for participants to complete, we suggest you print it as

a;four page booklet.

rl'.
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7 NATIQNAL GONSORTIUM ON COMPETENCY-BASED STAFE_DEVELOPMENT
b MODULE PERFORMANGE RECORD e

SN

~.

4
MODULE TITLE:
WORKSHOP DATES: o

WORKSHOP GOORDINATOR(S): . A e &

0BJECTIVES .

Participants' Names
(ATphabetically) 5 .
(Place a check ( ) mark for each. .
. objective-achieved. )

i N, A M\ ’ 1 TWZ f 37»»f 4 1 5“» 5

_
»
)
1
L

]2- .\m‘ .

S — N S S

Developed at the American Institutes for Research, under support by the
j 89 >tates Offfce of Education, Department of ?ea]tﬁ, gfucation, and Welfare.:
- < - < )\ o
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¢ T T T Revised May 19/8
- 4 . : : .
NKTIONALlCONSORTIUM ON COMPETENCYfBASEb STAFE_DEVELOPMENT.
o . EYALUATION QUESTIONVAIRE FOR STAFF DRVELOPMENT woRKSHors -

¢losest . e . A
: s v X @ et Py
-~ * ) S L. 51 '&‘ %‘ﬁ N \d\' LY "‘S\ L IR
- ? -] . _” ° b , y— — . - et " ) i it ‘-1 -.:" .
. ‘ [CoTumn AT Column ofumn G CaTumn D | Codumn £ 1%
o . I L e i T T T dgn 't '
STATEMENTS strongly| agree disagree| strongly.| know, I .
' *agree - o T disagree | hawg-np
o : . . A 3.’bas sﬁn‘
’ A answaring.
A . 3 el werihg. |
1. This worusnos mede 1 /atuable comcribucion <o wy Jrofesatonsl { - - *
davelopment. i : - . .
. e ol
. [ actuired 2Q new inawledqs during chis workshoo. s . ¢ v . ~ . o '
L[ wayld ngg recommend thiy nor;(mog ta anyone elua. . \‘\ : % ’ ‘.
_ 4. [ am'glad  attended thiy sarxshap, R R >
& - ; ——— = ‘
] 5. Ut this warkshoo, | b—* *a ac faast one Joxitivg change ir £ & o -
‘ . T uwisoge, ac:wuu. ;:cui?u,." m e e ? L o < w - '
67 Asa ruulé ot cMsT workghon, [ expéct chae [ w11l nelp tmyrove - o \ R )
. The ciresr guidance srogram fn my wark secting. N Y . . .
o A § N ™ i - ‘l
I. [ gaerienced at leagt one Aty ;‘”"“ {om ents orvshon. . ¢ f‘ . %/ . —
8. his mocula must de tmorovdd. - ) 1 . N ‘Jf v N
9. Tha Coq_rm‘nntnr I L TR —— ] . a Cn ‘. - i v
10. The Coardfnator wax unprecared, ’o". o ’! b3 R
1. Tha Coardinator was ocorjadesryaniIgd. Do R e .
2. The » ' # ’ < 4 T T x: VT
A2 The Coardinator was ¢lphr nd o the pajne. . 3 S :
ey : i ——¥ = - v > = 2
N 1. The m_ntar-u"\ it actfvittes In enis worxshop ~are ngg helorul ) ae
' The matartal 1nd activicips were 08l fcamle to my newds. S s » ' . - .
.. IS.; Tha oatarisl and 'ac;fvtr.u; ware ir;oudnq md Sortag. ., a ¥ _ 5 . .«
. 16. The warshoo’'y oﬂunw: 200ressed ‘the trafring teads ipac . Y ?.\ - -
el Croped coay wuld, .- o e e w1 ‘
- Daviéloped by the Ngtiona¥ Congortium on: Compdtenocy-Based Staff Developmentwin
. Tt . 2 . . . . _ ,
‘ ¢ cooperatron yith .the Americym fhstitutes foyr Researchd under support by thé
United Stases Qffiog of Bducation, Départment of. Bealth, EBdugation, ang'Welfare '
\ under Part ¢ Of* the Vocatibnal Educatio Loof 1963 e o S\ "
s '.-"': "‘. at o ’ S ? oy e * 4 o N .oy
[ M Lo - E ,f: N s . By 8~3 , * a A . > o
r - R LY . " . . , 8 - . . - q, . .\L
Q ] N ° " B B ";,‘ bt . . . | S . r,. . i
E MC ‘ N - - ‘* . ‘,&_‘:ma'g L x c\ L :. %\ N oy - ? bl ‘ .z« . A X ’ ~ e , /. .:‘:.
A e prov c . * S ke N ‘. Y . . * a4 4 - e ! st [ T :
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Module Title |

do need'ypur help.

-Your rasponses to the.brief
'us evaluate the workshop you just completed and make decisions
regarding future workshops. - Please tak
honestly and.thoughtfully,
Please answer each question. Thank you.

quastibns in this booklat will help

You need not sign your name, but we

)

¢ 10-20 minytes to answer |

«

Name (Opiiona])'

-

-~ Date

4 -

RO —

~

A
1)

-

General Issues'Related to the Workshop' . CoL

Réspond by éhecking the column (A, B, C, D, or
. expresses your feeling or opinion on each i
of the possible choices precisely represénts -yo

—

tem

§n'the folloﬂk%g‘lfsﬁﬁ

view, pick the one

If none

),of the statement which be§¢ {

that comes -

*

Y

TETETTYNY

»
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B. Rlemse 115t and briefly euﬁribe up to three major positive changes that

you have &xperiencad. in your knowledge, ‘attitudes, or '$kil1s because of
. this workshop. . Continue on-the back of this booklet 1f nscessary. If you
d1d not experience any positive chahges, please check the appropriate space.

L]

There we%e no positive changes.

v ' A < —~
*g 1ist ané\brie Y. de§cr1bé,agy negative effect§ you have experienced’ _
“« be ause of thil wdr “Continue on the back of «this hooklet if ngecessary.

If yoy dfd not expe ﬁénc& anj n gat¢ve effécts, p1ease cheqk the appropriate

sPaca.. 5.3" » . Ce T, L . .

o " . Thers « ative effect - LS W
QL!‘ o : There were no nggatiyg effects. . . .

. * b4 -
‘ ) o U SRR 7, UL . . '
. ' - . - \ k) A . - N
. . - 'y [] Y A
h@ ot . P . » f \ N . * . . » " ]
h . il B N —— v - - .
- . - y 4 a . . . . ~
‘ - ° . .
oy . . , § N .
| g
. .

8
»
A
-
~ |
-
-
¥,

/ D. Please list and brféf1y describe -any 1mﬁrovements you ant1c1pate in your
" Lo . career guidance program as;a resdlt of this. woﬁsto Cont1nue on the back
BN of this booklet 1f ﬁecég;aﬁy 'If you dbn t expeat apy 1mprovements as a
. , - resu]t of th1s workshop,*p1e§9e theck the appropriate space. _ - b
. , v )
' « 1 don t expeét any 1mpr6v§mEnts in _my career guidance program
T as-<a rgsuﬁx of this workshop _ ..

.
v v u ( . : . . R
" ' . .
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E. Please 1ist and briéfly describe any other comments on this workshap, -
crificisms of it, or suggestions you hdve for improving it. We are especially

interested in ydur 1deas on topics or activitias that should receive more or
less emphasis.  Continue on. the backMf this page if necessary. '

\
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NATIONA. CONSORTIUM COMPETENCY-BASED STAFF DEVELOPMENT RESOURCES

Modules 1-12 comprise a series on Developing Comprehensive Qaregm
Guidance Programs . ,

Caraer Development Theory ‘ . (
ﬁhrbarq4§anagrson and Garolyn Helliwell
2. Program Development Model . -
CharTes. Dayfon and H. 8. Gelatt ‘ '
C3 ’Assessin Desired Outcomas S

.§4L Assessing Current Status

~

12. Communicating Eva]&étion Results

‘providing comprehensive career guidance.

Charles Daytom

‘ ﬁhy1T1s DuBotis

5. Estab] rogjpm Goals
- TharTes Daytdn

6. Specifying Student Performance Object{ves
. TLaurie Harrison

7. *Seﬂecting Alternative Program Strateqies :
HO-B. Gelatt - N

8. Spec‘*ying Process, Objectives T8
Barbara Pletcher \

9. Developind Program Staff L | .

Barbara Pletcher . _
10. Trying Put - Activities and Monitoring Early Implementatiop,;:;zi;s

- Steven M. Jung
’

11.  Conducting Summqtive Evaluation (Cost Impact Studies)
~Jean WCTmaQ N
g

Sarah Roberts

v e

. The rema1n1ng modules address other comp cies necessary for

13. Utilizing Strategies for Adult Guidance!
Tandy Leibowitz and Nancy §ch1ossberg

14. Designing Programs for Adult Guidance v
Zandy Leibowitz-and Nancy Sch1ossBerg

15. 'Providing’L1fe/Career P]anniﬁ@ For WOmen and Girls

Janice M: Birk i:}~ : (
16. Providing Career Guidance for Young Women . ;
Pamela G. Co1by . - . b '
) . -~ . Vl 8 ,;, X ) o .
r f J .
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17.
18.
19. Plamn " esourcy Center . S
Robe . Wood, I vgers, and Clella KHnge ‘ - B ‘
20. DevaTopﬁﬂg People Ré at1bnsh1p Cqmgetencies for, Career Resnurce © .
_‘ Genter Technicians(y : |
o . - _
B. > ) ’ R £ Y
: . 21. Developing Facility Mah tenahce Competencies for Career Resource .,
v Center Technicians =~ , -
B CT”?ence Johnson . . -+ : A
“\\\\\ 23. Conducting Job Development P qr ,
T, Joyc F?ering and Marvin Fieya:
2. -
,\ q
\-_25. Conducting Follow-Up and Fo]1ow~T r,ugh Prqgrams
Joyce Fielding and Marvin. Fie]ding\iﬁ\ .
. 26. Imaging Futurjstic Career Guidance G a1s
JuTiét V. ﬂ' er, Garry R. Walz, and Bi}:y Benjamin : Y
\\ 27. Imag1ng Futuristic Career Guidance Proa ms ’ ’
Y Ju11et V. WiTler, Garry R Walz, and Libby Benjamin
‘ 28. Using Change Agent Sk111s to Manage Career Guidance Program Dewe]opment
. Ju]iet V. Miller . S | \ _ «
\\29. Usfng Q"hge Agént Skills to Manage EaYeer Gu}ﬂance Program Imp1ementation
w * u]i&t Miller N A L
) \ v
. 30. Develop1qg Effective: Public R§§ations ‘ AN
Norman €y Gysbers e e
v oL 31. Dexeloping and Conducting In Serv1ce Program g ,
AT Shﬂ]Wer ' ] i . \
. .32 /Provfcﬂng Leisure Information in the Q%waer Ressurce Center ' T ‘ '
Ron Kiein and Robert Swan _ T

-

.33. De 1op1ng queer Center Resources for_ Faculty Use
ﬁi‘?ane Fredricksen and Robert Swin ) Y

Pwoviding Career Gﬁ1dance in a Grq%? Setting
k‘1’»‘er*r*y SamuéTs
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35.

38.

40Q.

< 41,

42.

44.

5.

46 .

47,

- 48.

49.

© 50,

51,

52,

' Garey R. Walz, Libby BenJamin, HeTéh‘t Mamarchgv,,and~8ever1y Prit'

Helping Young Adults Make the School- to«Nork Transitioﬁ S
Sherrt Johnson, C. D. Johnson, and Nie1 Garey

He]ping the Community Help Students with Qgreer Deve]opment
1cQgr Cutz and Jn Crook -

Establishing Commuynity-~Based Ewiployment Programs
E11en A, Stewart

Designing,Career Development Programs for Business and Industty :
7andy Leibowitz and Nancy SchTossberg

Developing Coping Skills for Carger~Re1atgd Changes
Phil Abrego and Lawrence Bramner ‘

Helping Peopie with Preratirement Planning~-~An Introduct1on
Garry Walz, Libby BenJamin, He1en L. Mamarchev, and Beverly Pritchett

Counseling Needs of the OIder Adult
Patriclia Cook anle1TenStewart

§pecializin8 Careér Guidance Strategies for Use- with Ethnic Minorities -
Woodroﬁﬁﬂ arker and Rod“?ick J. McDav1$ .

Using Self Awareness and Effective Communication for He]ping Ethnic"\
Minorities with Career Guidance ,
Roderick J. McDavis and Woodrow M. Parker

Helping g!ementary School S;udents Deve]pp Decision-Making Skl]s
ee ‘ .. ‘

-nocur

Consulting 1n the Area of Career Guidance T f@
., Tom Quinn . _ = - Ld

Planning Co11abqrat1ve Career Guidance PrOJectS T
Carry C. Loesch and Joe Wittmer'

BecomingﬁResogrce Resoyrcefuyl

ﬁaking;Chénge Happen Learning a Systemat1c Mode1 for Change '
[{bby Benjamin and Garry R Walz. L .

-

Making Change Happen:’ Overeoming Hprr1§rs to. Change .

‘ Libby Eénj'ﬁin and Garry R WéTz
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