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Introduckivn o ‘
a ' 9 ! '
. If a child ltving in che L9th century were to pick up a typical school

rextbook, it is not unlikely th&: she or he would come across a passage
such as the following:
"Cod i3 the creative brocess: He first made the black man, realized
He had done badly:land then created succéésively.iighter races,
‘improying as He went. along. To the white man Hé é#&é‘a box of books

and papers, %o che black a box of tools so rhat hé could work for

the viite and red man, which he continued to dn."m

While children living today would never come across such ov&rﬁ and blatant

Lo

forms of racism and sexism in their textbooks, the problam of %extbook bias
scill exists. Although the form of nextbookﬁbias-may be morewsubtle and

insidious, the,effect remaing discriminatory énd équally“invtaioﬁﬁ. | fﬂ

The most recent‘evidence avallable indicates that prajudica against

minorities and women As still widespread in America. Adolescent P:%dudice,

a 1975 study of the Anti-Defamation League of B'nai B‘rith!_found_that

raligious, raclal, and class prejudice is "rampant" among adolescéntéﬂpoday,

and that schools are doing little to combat it. R

l

Mounqing evidence indicates that not only have schools failed to combat

thase prejudices, but they have often served to actively promote them. Taxte

books, the major 1nstitutionalized vebicle for the transmission of fuformation
about minorities and women, must bear a large portion of the responsibility

for the perpetuation of,such prejudices,

I am presently working on a study "Biases Against Minorities and

4

Femalesfim Textbooks” at the U. 8. Commission on Civil Rights. The study

N literature review which examines the nature, extent, and impact
. N
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of textbook biases. We anticipate that the report will be pﬁblished in

1979, dﬁd will include both poli@y and research recommendanions;

Let me describe for you what sorts of blases we have been finding,

that Is the nature of the biases. I will then go on to discuss gsome of the

materfals. Finally, I will'briéfly describe the research that has looked

at the impact of biased vs. unbiased textbooks on various dimensions of

their readefs‘ attitudes and behavior.

I. \Nature of Bias

His*ory of awareness of textbook biases againsﬁvminorities,f' -

L

T N~ .
X Civil Rights groups have been ‘concerned about textbook bilases.against
| )

mino%ities for more than four decades. The first formal statement of the

I

problem came in a 1939 pamphlet of the National Organization for the
\

Advancament of Colored People (NAACP) entitled AntiuNegro Propaganda in

lu';

.School Tex*books. Ten years later, in 1949, the American Council od

(

Educapion published the first comprehensive study of textbooks and found

them ?distrassingly 1nadequate. inappropriate and. even damaging to intergroup‘

relations"." \
!\ ) . g
Textbooks generally ignored the position of winority Americans in
contemporary life in both textual and visual material. Moreover, when
the hi%tory of minorities was discussad it was often from a distorted and

dispar&ging perspective. For example, Black Americans were almost never

¢
”

mentioned in contemporary Americd,'bdt rather only in the context of ‘slavery
and Reconstruction. Deplctions of Black Americans as slaves served to

perpetuate a stereotype of a childlike, inferior Qeople. Slaves were

24

issues surrounding the~devélopmenﬁ of culturally and racially fair ipstréctional
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‘depicced as "vell treated, hnnpy and contented" and then as "uneducated,

bewildered~£reedmen". There was never any discussion of the enorwbn;

‘ injustice done to millions of human beings at the hands of white men, or

of blacks struggles to set themselves free.

The study also exdamined the treatment of Asifan, Hispauic, Jewish and
’Vative Americans. Asian American minOrities (e. g+, Chinese Americans, -

Japanese Americans) were frequencly presented 80 as to imp11 racial

inferiority, with such offensive generalizations as "The Cthese coolies . . %&«\

4

worked for scarvacion wages and lived under conditions tham Americans

would not endure." In contrast, no positive material about the culqure

or contributions of Asian Americans was included.

Hispanic Ame:icans were almost totally neglected in the textbooks.
Not one book could be'fonn& which contained more than one pnragraph aboun"
any of the Spanish~speaking groups living in America at that fime. The few
refereneés than were made.served to create or raintorce unfavorable |

stereotypes, for example, refarences were often made to Mexican imnigrants |

‘as "wetbacks."

The characteristics, history and problems of Jewn were also inadequately
presentaed. Material abont Jews gave the impreséion that little has happened
no Jews since A.D. 79, nnd that Jews living today are "a remnant of a pant
civilization." Furthermore, the crucifixion story was presented so

sketchily that anti-Jewish feélings of studencsrcduld be reinforced.,

A 1960 Anti-Defamation League study noted that anti-semitic degenrations
in the United States had reached alarming proportions. The inveséigatnrs of
these acts found that the youth irvolved "had little knowledge of the human

meaning of the Nazd symbnls and slogans they had employed" (p.24). The

Al
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study concluded that "youth in America appear to be ignorant of the nature
Y

and consequances of Hltletism." "In view of the staggering prigf humanicy
4

pald for underestimating this danger in the 1930's, the aims, methodo and

tonsequences of Nazism would seem to be one of history s most important

1essons = one not to be neglected in American social studies.”" (p.24)

.
Unfortunately, the 1960 study found that the story of the Nazi

' holocnqst_was flagrantly.neglected in social studies textbooks.

The'1960 étudy fOund that textbooks had not'improved very much in.their
treatment of this topic, despite the recommendations of the two earlier
-~ studies. Only chree out of .15 social problems texts even mentioned: Lhe" ﬂ
- Nazi atrocities at all. One social problems book "manages to devote five ,‘
pages to Hitler without mentioning the/;trocities he caused to be committed"
Another book made the following brief mention of the atrocities while comparing
due Process with dictatorial techniques: "For example, Hitler’§ dictagorship
in Germany 'disposed of' millions of Jews without providing legal procedures".’
This statement leaves the reader with the impression that the Jews may have_

 indeed been guilty of wrongdoing had there been "legal procedufes"

Some\of the textbook accounts which were ‘specifically eriticized as*

‘ extremely offensive in the 1960 report were still found in 1969. For example,
‘one account implied that Nazi persecution of Jews was in response to Jewish
actions rather than as a result of 4irrational beliefs and policies. In
addition, this account juxtaposes a brief and sterile reference to the
holocaust with a reference to the Germans as a "once more proud peogle”.
.Altogether,ﬂtwenty«one books were found to slight, winimize or gloss over

important aspects of the topic, while thirteen books omitted it entirely.

With reopoot to the trecatment of Native Americans, the study found that

Q two major attitudes prevailed. The first was that of "eruel, bloodthirsty

P




indians whose righcs were uoqoéstionablyAsoperseded by the interests of
’white pioneers" and the second was tﬁaﬁ of "the noble redskin, a ﬁigh—minded
son of natu . Nith almost no exceptions, "no convincing picture of

~ Indians as a group, or'of the cultural characteristics.of Indian life, past

Ay

or present, was presented”. . ’

Large—scale public exposure was given. to the problem for the, first time

in. a 1965 Sacurday Evening Post article entitled "The All Whihe World of

Children's Books" The article pointed out that whxle moce than half of the .
children in mauy of the major American cities wene black and other minoricies,

the books these children were using to.learn to read were overwhelmingly

© .

white.
Following the.publication of Larrick's articLe, there was a heighteued |

awareness on the part of many regarding thehneed for mofe "multi-ethnic®
books. This was evident inlthe large amount‘oprublioicy aod advertising
attending the'poblication of each new multi~ethnic or integrated book”
There was an increase in the oumber of basal reaoérs with a sprinkling of
black‘faces; soﬁe photographic essays highlighting black children oppéared;
~and a few black peopie could be found in fiction picture books. With
respect to the historical treatment of blacks, after 150 years of being
preseoted as "sub-human, incapable of achieving culture, h&ppy in servitude,
a passive outsider in the development and struggles of the Amerioan people',

Black American 8 contributions to American history began to be recognized

in the 1960's.

In her 1971 study of "Blark Representation in Children's Booké", Joan

Baronberg noted that, unﬁortunately, all this discussion and publicity




\"occasioned a strange leap of faith among nhevpubliﬁ,‘prmfesﬁﬁaualﬁas w&ll

Y

as general, so that today we are all rather complacent 1n qur assur&nce

~that .the world of children's bouks is at 1ast raczally balanaed, | _ _‘ ' '1,M

l
a

Several factors can ba cired to guppory this pesaim sm. Ffﬁsm» wa N

!

~have only to note the extremely slow progress which has wharammaxfmed any }iﬁ
of the changas in textbook cxeatment of minorities that Havﬁ hﬂen Tound. "ﬁ'foff

Pracqically every step of "progreas" has been meg wmwh Qppoaimimn and e ﬁ,:h

controversy. For example, not long afLer thm evwnms in Derwu;t, cwnﬁ'jg

: ~|"
servative elements in California attacked a uewly wLatu adhp%ed t@x& a@,n

H

being "too favorable to minoxity groups“ Max Raffnrty,‘>tave Supertmtwnden&f%ﬂ4

of Public Inst*uccion agreed with' ‘the critics, scaLLng that ﬁhe t&xt'"neaﬁs

a major salvage effort”. More recently in wQsﬁ Vixgxnia, cnnsarvativm grwmwﬁ '

protested the use of multicultural texts, mlaiming that :hﬁw'"d¢MQ&ng | :  .

encourage skepticism, or foster disbeliaf in: uhe insticutionq uf $M&rica

. [
and in Western civilization". o

’ ! 4
v o }
J !

Since the early sixties, there hés begn a 3reac deal of Souﬁhﬁr+' -
opposition to the use of "integrated" and more recently "multicultural®
texté. In order to a§oid ﬁhe ioés of the 1ucfa§i§e Southeérn market, a
number of publishers went so far as to'publish two editions of the same
text-~an all-white edition and an intégrated edition. Such behavior'oﬁ

the part of publishers is clear avidence that it isAQrojeccad gales that

determinee textbook creatment of minorities and not h basice commitment to
#

vbalanced and fair repre:entation of all Americans.

L]

In addition to such political and economic considerations, recpgnition L

must nlso be given to the complexities inherent in textbook evaluation and
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selention imaalf.,‘We a&nnor assume thar there is a simple, obvious test

‘Qor datauting the presen,: ‘of textbook bias. In fact, thére are co&plex

St N \

ldbolwgigax, comcepCual and merhodelogical isauyes whlch need to be grappled

) with before we ean make a valid assesamenc of the extent of textbook blas.,

Nor can we assume Lhat once we have a va]jd asaessment of the chenc of

mextbaok bias th&t the solution to the problum is simple or obwious.

Befote getting into theﬁe issues in greater detail -~ I want rovpoint to

the three major categories of bias that have been found - invisiﬁiiiéy.Or' _ 'i N

Omission, Stereotyping or Distortion, and Inferivrity or.Denigtatioﬁo anh~¢f

thgse ﬁormk of bias matifests itself di?ﬁeremtly an‘different Jeﬁelsyand in - :fﬁ

<

0oy

different subject afaas. There is alao a hig distxnction betwaen monficcion o

[P

Jved

soclal scudieq aﬁd ftctiou, such as in readlng, math, and science textbomks, in

how to go about removing and counteracuingxtextbook biaaes.

J
s

[T !

II. Issues " oy ) K ” | /
In order to evaluate textbooks for bﬂas it is necessary, to bave séme

gort of yardstick or sat of stdndards agalust wbich compar#sons can be made, B

and conclusions may be drawn. While the more blatant furms of racism and

sexism are generally agreed upb@ andirelatively easy o identify, the mor;

subtle forms present some p:oblems. For examéle, while ever&one would agréé

that racial slurs of the type degcribed in thexfirst'chapter are clear o

manifestations of biaq, not everyone agrees on the "best" way to portray

/ minorities in our multicultural/pluralistiec society. While some people feel

the similarity of all people should be gtressed in textbooks, others feel the
unique characteristics of different cultures should be emphasized. Those on
both gides of this issue feel that to not portray minorities according to their

gtandards constitutes a clear qanifesuation of bias.




Analagous problems eﬁerge when attempting to decide the "best" way
textbooké to portray females in'oor society. For e&ample, should the
similarity ootween men and women be stressed by portroying them whenever
possible in similar occupations, roles, and with}similar personality traits
and characteristios? Or should textbook portrayals‘reflect the present-day

difﬁerenoas‘whioh'do exist between males' and females' occupations, roles, and . |

personalities? ' ' ™

Questions like the ones posed here should be considered before attempting
to evaluate bias against minorities and females in textbooks. The major
issues need to be delineated, and the assumptions N rlying your particular
;CNY' project need to be spelled out. There are at least two major ideological
issues to oe considored. 'he first has to do with the duality between the
"agsimilationist" and the "cultural pTuralist" ideologies. 'The second has

to do with the romanticization of reality and the avoidance of controversial

- issues. f

1. Assimilation vs. Cultural Pluralism: A Résolution and Proposed Guidelines‘

In his recent presidential address to the Society for The Psychological

Study of Social Issues (SPSSI), Dr. Harry Triandis addressed the question of

"The Future of Pluralism". In his address, he defined assimilation ao “a

policy of making each cultural group adopt the culture of the mainstream .

This has also been referrad to as the "melting pot" ideology. In contrast,

cultural pluralism can be defined as "a policy of coordinating the goals of

—

each cultural group, but allowing each'group to maintain its culture".

James Banks, a prolific black educator concerned with the education‘of |
minorities, has described the'divergent perspectives on the education of

minority children which omanata\from these two ideological positions.




N

"Pluraligts . « . believe that the Curriculum shbuld be dmasﬁically
ravised so that it will reflect the cognitive styles, cultures, and -
aspirvations of ethnic groups, especially the ;viéibie' minorities.

The plmralmct.argues.that learning materials should be culture—speciffk
and that the major goal of che'curriculmm should be to help the child
‘to function more succéscfully within his ofﬁﬁcr ethnic culture. The

curriculum shculd stress events from the points of view of specific

 ethnic groups and promote ethnic a tachments and allegiances.”

In contrast, the assimilationist "feuls that the pluralist greatly
exaggérates~the extent of cultural differedcesvwithin.American society fthZ

that tPe best way to promote the goals of American society and to develop

¢+

commitments to the ideals of American democracy is to promote the full

socialigation'of all individuals and groups into the common el ‘e cultuxe.;.
Tha primaty goal of the school, llke other publ;cly suppurted institutions,

\ .
should be to socfalize 1ndividua?s into the common culture and enable them

to function more successfully within it. At best, the school should take

l

a positipn of 'benign neutralityﬂ in matters relared to the ethnic attachments y

of its students."

James ﬁcnks‘feels that whiia both of these ideologies bave some validity,
it is more useful to_combineAthém into one ideology "which‘feflects both of
these positions and yet avoids éheimvextremes." Banks.advocates the
"pluralistmassimilaCicnist" ideology, which is found near the center of the
sontinuum which hcs the cultural pluralist and the assimilationist ideologies

\
at the extreme ends.
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\\ value on individual ethnic 1deatim1»s while it recuguizes the fact. that all

i

ftith regard to the'c;rficulﬁm, ﬁhe "piuralistwassimilaéiﬁnist baliéves
}hat the curriculum should reflect the cultures of various ethnic groups and
the commo& culture. ; « + The school curticulum should respect tha ethnie ;
attachments o£ stuuents and make use of them in positive ways. Howéver, the B
students should be-;;;en options regarding their political cnoices -and the -";
actions wlidch they takg regarding thelyr ethnic attachments. The major goal
of the curricul@m should be to help the iﬁdivié@al t6 function effectively

within the common culture, his or her ethnic cultuve, .and other ethaic

cultures." _ ~

For puvposes of guiding educational policy and currieular reform, the

pluralisc-assimilationist posinlon makes a great deal of sense. It placaa

groups are ultimately ?articipat:w¢ in one.shared culture. The position

gssumes that all grodps -- majority as well as minority «- benezit fr;m 'j’
exposure‘to the diversity of ethnik cultures in our societj. Thue, it is . { 
just és important for white children td_learg‘about blackfculturé~and historw‘.'?

as it is for black children to learn about white. culture and history, .-

Social psychoiogist Harry Triandis made a similar point when he rébentl&

proposed the concept of "additive multiculturalism". "In shyrt, the majoricy

1)

¢ulture can be enriched by considering the viewpoints of the several minoxiny
cultures that exist in Aﬁerica, 1azier than trying te forve these mmnoriuies

to adopt a monocultural, impovarished provincial viewpoint, whica‘may in the
long run reduce creativity and the chances of effective adjustment- in a fant

chahging world." . . . The way to reduce conflict is not for one side to

lose what the other gains, but fur both gides to gain}" . « « "Desirable

pluralism permits everyone to have additive multicultural experieuces.
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rddﬁliy, pluxxlxkh fnvolves enj&&@uﬁn'of ourunbility-to switch froh_ond
cultural scham tq anothat .,‘u. Thn multicultural pérebn get kicka ot ‘. ',ﬁ

 of life that are simply not 1wa11¢b1e to the monullnguqllmonocultural parswn.
Chara is a theill aasocl&ced winh thm cong gtance to mant&r diffarent ' Q'

_envirommmnux.,tn be succensful in different settings. {Underlining addmd‘

The generat ctiticisms of books which come out of an aaaimilahionia*

”idaakogy Bay ha braknq\dowu into more anaciﬁlc praca&ces to be svoided. At

o la«wt m&vnu mu;h practiuua have teen fdentified in Macmillum'a Guld&&inﬁu for

onitive suxuai and racial ima o8 _in eduantionnl materiggh.aud are

: described below. fu " ¢ | - L

{. Paternalism. This is atan when miuori:y perscne are talked duun '

treated with eoﬁdgscansian or are aﬁaragtyp{” as - "depandant”, "uaading t.vora”,
audl"chiidlik*“. To cuuérnst; whice p&ﬁsons‘nra dé#iﬁhadﬁﬁé in”nm&ncly salf»

sufficisnt or gana:nxa when recaguazing Eraadoma &h@y had a0 rig%t to curnnil

tn the Elrst place. An example is the glorxficaciou of white hatnas and

\
thele "magnanimous” acts for the "1asy Eortuuata", ot the use of axpressions -

1

of astonishment when describing achievewents that are taken for granced iu a
whics person. |

\ ) ! i ey

2. Aasumptid@ of Inﬁdrioricy,ot_NnnﬁhiueACulhuraa. . This is gean when any .

culture, !deals, goals and moxalﬁ otb er than those of the white middle~class
ave zquaﬁed with lack of advantage and tnfergowinx, An exanple is found in |
a aet of tencher iuéttuctimna: "Thes& tests are designed té measure the

abilitles of the cultuially disadvantaged chi}d. They were field-tasted with

500 hlack and Spaunish-speaking ct.ildren ...

1 Omigaian_uﬁ'alqorigy Culture., This {s s=¢ . - the povtrayal of only the -

cogamieialized verafon of ' tupi(n'“ American lire, Matérials should contain

e . o s




/

T T e T 7

¢

4 diversity of symbols thagvall chtldeen in America can relate to. Evaty

thild should beﬂﬁ%le te cecognize something of his or her own life, with the

“mﬁiﬂ&r.meaﬁa5u ¢hat Lifestyles and customs that ave different from one's own

*oare equuii; vhlié. The following should be avolded: Chriscmas &? a sacular

N

| mater&ala about tha o:iginal countries from whiﬁh some Amarican minorities }

f

holiday, xﬁno~ g the diversity 2f New Year's celebrations, urban straet
seanes wiin na.iaﬁguage but English visible, 0o mention of sports, holidays . P
and athat Spacial eveuts unique te minority 3roupﬂ,

b, mvatemphasis an Root Lultutes. This i3 szen ﬂn textbooks 7ﬂich includa

/ r’

c3ma bx: litt.e ,0r no material about thess parsons in relation to this counnvy'a

/

devulopmana and current life. For axamplg, 8 naxtboak's anly raferanees to
m.noriuica mighL he in an African folk tale, a Mexican shurn stary, and the vsitﬁ
Arory of Confucius, with no maution of Black, Mexican aud ‘Astan Anaricans in
.*ptamparary lite.  ° |

Sj‘ Azsimilation aud Tukenism. This is seen when thera ig :Eiﬁforcemant for ,l

\

thi idea trat races other thap white can be “tolerated" in small nuimbers and

. ebos | ’ Vo
thAc their preseace i{s "acceptable”, so long as they ave assimilated and 4

3

subimerged iﬁccknhe masses. . For example, cne black face in a sea of white

\

faces, or one Asian Eaﬁily in an all vhite neighborhood can be considered

cases of "rokenisn. N

2. Limited Aspirapions and Attalamaut. This is satn when stereotypical limited
aspirations ura atteibuted to minority children and when minority adults are
axc1u31¢e Vlﬁhuuﬂ }n menisl or ste-eotypic jobs such as Black male ballhops.

shomshine “hoys™, ‘busdrivers, etc., Black female waida, Chinese American

‘laundryvnrkers, #tc.  Success and fallure shoald be distributed in balanced

&>

»

proportion among all RLONPS .
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‘70 "Safe" } ..ers and wertars., This is seen when there is an exclusive

concantration on historically "acceptable" minority leaders and writers, whila

B P S

mo;u'cédéé&purary ov controversial individuals are omitted.

Rowanticizing about Realityv and Avoidance of Con.roversiil Issuus

In addician to :efledﬁins an assimilationise idaology, publiﬁﬁara'
agrliaat t&sponue to the problem of textbook bias reflected thelr beliefs
about what constitutes an "ideal” goclety. An "ideal” world was seeﬁ as one
in which ehlildran of all vacial and ethnic groups are able to 1iv¢ and play
togethar 1& gomplete harmony, unaswarae of and unencumbera& by racial conflint.
The rationala Eor guch an ﬁppfoacﬁ“was that an-idaalized or raﬁanﬁicized
version of reality may gerve as a mo?el for children to emﬁlgté{ and can

help to reduce the saliency of race in an otherwise. racist. society.

This "5damlist1§" position is faulty for severgl reasons. . Firét, it has
vaan nthd that the mere represeatation of Qifferahfuskin colors in a book
const. utes @Y important stimulus to young‘childrem. If this stimulus is
then not dealt with explicirly, it only confusaes ebild:hn rathervﬁhan
enlightening them. Baronberg put it this way: ahThat a book can present .
black people.aud by the factk of_not saying thay‘a:e black thﬁs make their

blackness unimportant, unnoticed, or even {nvisible is an impossibility and

worse still, a denfal of tha vary things we are trying to teach." A great

deal of work on the early recognition of raclal differences by preschool

rhildven providex support for this netion that it is impossible to make c91ur

differences "invipible" to childrsn, even putting aside the question of the

desirabilicy of doing 3o, ’

Texthooks have an obligation to present a fair, balanced and accurate-
picture of minorities and race relacions so they can cantribute to the easing

of race relations and the“éliminatiow of prejudice. Resgarch shows thqt by

\«u\) '

1
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the time children enter school, they are already aware of racial differences ; é
vad ara maﬁifasr&ng pfojudicial at 'tudes. For examplo, one study showed | ! |
that {n a racially hetearogeneous group of five to seven-vear old cbildren,
27% exprasscd open r&jecriun of Jaws and 68% openly rajected Blacks. 4s : j
James-%ankakpoincad oui, "since the public w»chool 1s committed to the : i
domocratio échos in principle, it has & major responsibiliny to foster ; f
racial atvinndes which will contribute to the‘elimination of discrimination- ; i

in Amevican soclety." Textbooks can and should play a major role in the !

fostering of positive attitudes about minorities and women. . |

The idea that schools have a responsibility to deal with controversial | ;
2 5 g

issuves is éelauivaly recent, Tradiaiod&lly. schools have chosen to not deal’ “;

winh controversial isaues, and teachers, by and large, have ignored controversial

issnas, aven whan scudents oxpressad 1nterest in discussing ‘them. ‘ ; 4§

In light of this discussion, the'second guiding principle\is that
tgkthooks'shoulo,noc avoid, distor idealize, or romanticxae about: coutroversialw
issues related to minorities. Rather, their portrayals should be honest, -
Balaoced,_and realistic. Four specific objec&ionable practices which havef
boen identified are described below.

i

1. Romanticism. This is seen in textbooks which‘tend to glorify unjust |

situations on the one hond, and to ignore or gloss over harsh realities o# the

other. Examples of romanticism might include the idealization of slavery/and
° . I .

poverty, and ﬁhe fajilure to describe brutaltty‘where it ocdurred. A sozgific

l L

example migh“ ba a scory about a black ¢hild Taking a trouble-free sijustment
i .

to an all-white school; or a story about a mﬂgrant family nhaL lives to%ether

?

in perfect loving harmony, without any mention of che incolerahle conditions

under which thay liva. N |




¢

Y

:

2. Avoidance of Reéponsibillty. This occurs when there is a denial of ‘the .

harsh and oppre&siVn conditions under which minority persons have lived, and ,

a gldastepping of the iasue of white participation in creating those cdnditions.
For anmp*eg when slavery and migrant and factory labor exploitation are
presented as benign, justinied by economic imperatives and oversimplified
aexplanations; or when tbhe harsh treatment og American Indians {s justified '
by stressing the "need" for more land and p;oneers' courage in defending '4:;5
themselves against "wild savages”. Avoidance ig seen in the reluctance to
identify bigots and bigotry, and the extreme measures by which some white

Americanq made. life miserable for minoricy people.

An example from an actual text is the following: "It was rold in the

North. .It was too cold to grow cotton. So people in the North did not own

' slaves. They did not need them." Another example is when the Cherokee

"“Prail of Tears" . is deacribed in cerma of the white settlers' "need" for

T

lard and the reservauion land provided for the Indians.'

N

'3. Denial or tacit acceptance of prejudic « This 1S seen when, by over-

simplification or omission of certain facﬁs, the impression is given that
prejudice bagsed on nolor or sex is an acceptable way of - behaving. An example
was seen in a picture book in which a "No Blacks" sign suddenly appeared over

a store untrance. Since the book d;d not offer any explanation for the sign; '
children woul@'&e left with ;hé impression’thac no explaﬁation @s necessary,

)

l.e., this is an accepted part of life. : | | ' ) ”

1Tacit acceptance of prejudicé is also manifested when stories are .
developed from the point of view of white characters and thefr families only,
winh no comparable porcrayalifof similar dinensions in the llves of ninority \

\

characters, An example was’ seen in a story about a Puerto Rican girl who
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is ridiculed for her 'difficulty in speaking Pnglish The dther children

in Che Qlaas were never rhaatised for LhELr teasing bahavior.\ Another
example was seen iz a story about a black boy who was portrayqe as terrified
wvhen ewn erlng an allwwhite school, The story never justiried his fear by'

explainipg his earlier experiencerith racial discrimination.

4. "They could make it if they -tried" attitude. This attitude maintains
that success is guaranteed if one is properlyvmot;vated, strives. for an
education, and pérseveres. It ignares the inétitutional and individual

injustices minorities and women have and continue to face. Characters in

ot

such books are usually "paragons of virtue who overcome their problems by
conforming tb‘a few simple rules". For éxample, characters in such stories
arehfouﬁd to.be Successful when rhey: pr0ve_themselves to whites‘by being .

better, working*harder, and cooperating; ignore irsults and ﬁear\the mantle of
" .

interminable fbregiveness* repress anger and restrain any sign of emotion°

r
and/or are, clean-and neat.

Ty n
" A " -3
-

' Minority pérsoné'should be depicted‘as"pqssesding virtues;that allow for

self;realizatioh~wbut not for-placating, appeasing, over—compensation,.or

_apologizing Eor example, a story about a- Mexican girl who gains acceptance

in‘a school by being unfailingly cheerful Eriendly and helpful or about a
black fian who achieves recognxtion equal £o that &f his white peers because )

£

he breaks all the ,ales records in the company.

Emphasizing the Full Potential of Minoritieé‘and Women

While textbooks shogld avoid romanticizing or idealizing about'the

historical oppression of minoritieé'and_women in factual matérigl (e.g.;

social studies'rexcbooks), fictional or“hypothetical méterial (e.g., reading

textbooks,’h&ﬁothetical examples. in mathematics textbooks) should emphasize




‘bhat.can be, rather than what is. For example, the fact that women and

minorities do not vet hold a proportionate share ot high status positions in

our society can be discussed, but it should not prevent them from heing

poqtrayed in such positiens.

¥

There are several reasons why presentations of minorities and women should

not be 1lmited to their actual levels of achievement and occupatienal

ttainment. First, employment statistles are conetantl& changing, so that

by the time the books are published they w1ll probably be outdated anyway.

Second, and more important, if we merelz regresen t the status quo we nay be

interpreted as condoning it, 1. e., this is the.aeg things are equals this is

the way things are supposed to be. We thereby serhe to perpetuate the inferior

status of minorities and women by setting up self- fulfilling prophecies of

_ limlted aspirations and attainment. ’

'

IIl. Impuct

/
/

J A large body of research demonstrates the negative imgac of racial
! 4

preiudice on the development of minorlty children. For example, studies
/

’conducted up until this decade censistently found that young black children

tended to devalue blacks, to 1dealize whi*es, and to erperience considerable

confliet over their own racial group membership. In fact, studies showed

that black children were so affected by the diseriminatory social climate that

)

they sometimes fantasied that they were white. Very recent evldence suggaaty

t

that, due tO'the increasing emphehis on Black'herirage and culture, black | |

[}

children are becoming more accepting of their raciel ldentlty. However,

'b1ack children are still not as accepting of their racial ideatity as are
‘whice children,




Suprisingly little research has examined the 1upact'of textbooks on non-

’ . . , . ' ,‘:j
academic attitudes and related behaviors. The limited amount of research = &

which do2g exist can be divided 1nto three somewhat overlapping categories. |
that which has focused on attitude and value change resulting from reading ;ﬁ
(including the ways in which the reader 8 predispositions. attitudes and

values mediate such change) that which has looked at the effects of reading on:
personality development, both normal and problematic; and that which has
examined the impact of non~academic asoects.of reading content‘On achievement.
1 will briefly'review a few representative-studies in each of these;areas,

pointing to the strengths and weaknesses of the'research,

Part 1. The-impact of reading on’attitudes and values N

While a great deal of writing has n generated on the effects of

children ) litereture on: their ettitudes and values, relativelyflittle empirical 4

\

An early study by Jackson (1944) lﬂvestigated the effects of reading upon |

research has actually beén conducted in rbis area. o .

attitudes. toward black people in a group of southern white children. Jackson |
assumed that "much of the hostility toward the Negro is a result oE the failure
of the southern white to perceive that the Negro is essentially a creature

like himself" (p. %7). Therefore, Jackson attemptéd to influence children s
attitudes by having them read fiction which "sympathetically" presented black

people with whom they could (presumably) identify.'

Not surprisingly, Jackson was unable to find any books iu use in ‘1944

¢

which treated black people sympathetically ond could potentially iufluence

nl an's actitudes. _Therefore, a sh7rt story was constructed to meet the

needs of the study.




q The experimental design involved a pre-test, reading of the materials,

‘post-test, and another post~test two weeks later. A control group took all -

the tests but' did - 9t read the nonracist matérials. Subjects were Junior

‘high school students.

Jackson found a "small but significant shift from a less to a more
favorable attitude" coward black people. Unfortunacely, however, the shift

was not lascing. The gain resulting from the brief exposure to nonracist |

materials was lost after only two weeks. This lenc support to the viewpoint

' expressed earlier by Kelley and Krey: "modification of such'artitudes can be

accomplished only by repeated or reinforced treatment excending at least

' through the school years and often beyond ‘that time" (1934, p. 9J)

More recently, Fisher (1965) tested the hypothesis that’ reading material
abouc American Indians would help overcome prejudice in fifth—grade children.
The resulerindicsred that the greatest attitude change hai‘occurred in the:

/group which both read and discussed the stories. The group which read the

3 stories but did not discuss them also showed significanc attitude change

over the control group R

Several'scndies‘shpwed the very positive impact multi-ethnic readers
¢an have on white children's racial attitudes. Litcher and Johnson (1966)
examined the validity of two alternative theoretically based hypotheses

Y

about the effects of presenting materials which portray Blacks in a

posicive way (thus contradicting prcvsiling preiudices and stereotypes) A\

The first hypothesis, based on a social perception paradigm, predicrs that
mncerials portraying blacks posicively would be-either discorted in various
ways to support prevailing stereotypos and prejudices, or ignored and quickly

forgotten. The second hypothesis is based on a "countér«conditioning“ model.

It predicts that the repeated pairing of the stimulus "Black person" (which

21
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was presumed to elicit nnegat#ée response) with stimuli characteristic of

)

- "middle class" (which ia presumed to elicit a positive response) will result

in a positive response to the stimulus "Black person" provided the stimulus
“Black person” doee not @licit a more powerful response than that elicited

by the stimuli oharacteristic of "middle class'.
L ,
| To examine the validity of these two hypotheses, the stud& used "multi-

athnic" readers which portrayed Black people as having middle-class
ahavactetistics (e.g., works hard, dresses neatly, etc ) in. integrated
situations. Using a pre-test-post-test design, the racial a titudes of 34

white children who used a multi-ethnic reader for four monthe were compared
| , .
with those of _4 white children who used the regular "all-white" reader.

It should be noted that the readers were the only "mnlti—ethnic" materials '

v“{u.. /

in the clgé@?ooms, and that the teachers did not discuss the racial differences #

A ), . !

oW of the characters with the children. Four distinct measures of racial attitudes
were used. a varietion of the Clarkaoll Test . (Gregor &:ﬁcPherson, 1966) ;-
" the Horowitz and Horowitz (1938) "Show*Me" and Categories Tests, and a Direct

Comparison Test (Black & Dennis, 1943),

. The results of the study were dramatic. On every one of the four tests,

(which were found to be measuring relatively independent dimensions of racial

‘:

\
attitudes), the children who had usged the "Mnlti~ethnic" readers developed
narkedly more favorable attitudes toward Black people. In comparison to the

control group, t' :se chiidren decreased their preference for their own racial

L]

group over the othér, rednoed the amount of sociel distance pleced betwaen

the white and Black racial groups, were less likely to exciude a child on the'

!

basis of race, and were less 1ike1y to attribute negative traits to Blncke




. -
and positive traits to whites, In addition, "axamination of the individual

' 18 revealed that the experimentcal group basically became equalita;ian in

SRR response" (p. 151).

-

The Litcher and_Johﬁson study clearly demonstrated that white ehildren
who were exposed to multi-ethmic readers exhibited more positive racial
attitudes than those who were not, thus providing tentative support for the

counter-conditioning hypothesis.

Many other studies aisc shewed posttive‘results. For example, a study

ty Johnson (1967) examined the impact on Black children of participation in
"Freedom School" where Black history was taught. The hypothesis was that “
"through a positive presentation q£ Black history and culture, the distorted

and disparaging view that many Negrges hold about themselves will be

ameliorated" ‘ o , ‘ , A

The results of-ﬂohnean'e%sttdy demonstrated that the FrLedom Schoolj |
‘whieh emphasized "melti~ethnic" materials that portrayed Biact pedpie
. positively did have a positive effect on the student 8 self and racial,
“ attitudes. The boys 1n particular, became much more convinced that Blacks.
. and Whiﬁes are equal. The effect of the school on the girls wasvless claar,
however. The girls in the'eample had more favorable self and racial attitudes
than thekboys at the beginning of their participationﬂ and the boya were
much more affacted by perticipetien than the girls. Although evidence is
,.lackingb one contribuuing factor to this lessar impact on girls may be that
the’ Black histcry courses emphasized male aeeomplishments and male hlstory,

just as most white histoty courses have been shown to do (Traaker, 1972).

’%ﬂ; Gezi and Johnson (1970) attempted to enhanca racial attitudes in white

élamentary scioel children through the study of Black Heritage in ‘sociel studiaa.:

.
21 <

1




“culture”, Thus,,the children were provided with personal relationships with

. chiildren in Africa, and read African tales and poetry.

course at all, Lomparison with such a control group may have - sbown that the ~Tj

;;oVer mo Black Studies at all. | : = b

fexperimental condition exhibited positive gains in their attitudes townrd

phenomenon

~ 7

-rosearch suggé;ted thau both white and nonwwhite children expepiencad an,

IR el

The study compared™ the etfeé‘s of a semeater course on Africa, &n which

faCCual knowledge wasfstressed with a course designed to involve the students *

in "meaningful firs:hand and vicarious experieuces with Africans and their

.
.-
"

African péople and with Americans who had been to Africa, coriesponded with._

Geéi et al.’s study suggesced that greater attitude ohange results from .
a personal experiential approach than from a factual didactic approach to
Black Studies. Indeed, they found that ho significant attitude change reoulted

fcon the lacter approach, It is unfortunate that they were unable to include ;)?

a second control grou, , however, which had no exposure to a Black'ghudies h
\

faocual appxoach, while not the 1deal does result in significant improvemant

&
- Roth (1969) investigated the effects of Black Studies on Black sthdents'

pride and self concepc. The results were intriguing The students in the }5

both Black and White people. This indicated to the 1nvestigator that ﬁlack

Studies results in posicive racial pride without the- feared 'hate whitey . i/f
/

Regearch by Georgeoff (1968) exanined the impact of Black Snudies on the -

o poress

selfwconcepns of both white. and non-white children. The vesults: oE this

.‘\
improvement in thair self-concepts after studying Black hqritage and culture.

b
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6o  After raviewing all the literature on the effects of reading content on
behavior, Zimet (1975, p. 21) concluded that "in each instance where change ,
. occurred, attitudes changed in a positive direction with positive character

presentaciens and in a negative direction with negarive character presentations"

and that "in all the studies, the greatest change occurred when the story was

combined with a follow-up discussion."

Schneyer (1969, p. 51) pointed out that discussions may be useful because
éhey help students clarify "woonceptions and share relevant experiences and
.feelings. bbviously, he natyre of the dliscussion, and the extenc te which

the teacher is perceived as being free of prejudice is crucial.

¥

Only two studies checked to see if the changes in attitudes were reCained

aftﬁr a lapse of hime. In both :hese gtudies, thg gains iu positive feelings .

had been lost after a relative]v short period of time. The implication is than -

for changes in attitudes brought about by 1eading macerials to be longlasting,

\\

they should be t@inforced over cime.; On the other hand the extent ‘to which

school macerials can couﬁteracn contradictory influences outside of school
. as well as contradictgry peer influences within the school remaina unclear
at this tise. One reviewer of this topic, Zimet (1975, pe 21) coucluded that

Jdo

"while it wwuld appear that much of the sustaining and 1ong~term influencw of

»

readiug ig dependent upon its reinforcement in che home‘and communiby, by one's B
- family and ﬁriends, the ponential £or changing a poinc of view Was been -

demonsaratad by the 1mmedi;te effect books do have oa children's beliefs".

In othur words, nonsexist/nonracist textbooks alone may not bde sufficiauL for

bringing about agalitarian attitudes and behaviors, but they cernaiuly would

- be a step in the right direction, | r - ’

25
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Reader's Prs.iispositions as Medlating Factors in Attitﬁde’Chahgg

A number of studies have ghown ths ceftaiglreaﬂer trains can either .
enhance or minimize the effacts of raading.on attitude change. For exanple,
people with compulsive, rigld patqonulitieq may be unable to shift from .
previoualy developad prajudicial acui udes Q@chnex&r, 1969, P. 57), chillop
(1969) demonstrated that children (like adults) tend to innarpret what they |
read to be consistent with their own accitudes and biases, The abjecmivicy | ‘{5‘

of their reading was inversely proportional te the intensity of their feelings

-

about che issues involved.

)‘ .

A secound mediating fantor is the .tent of the raader 8 previouq knowledge
about' an issun. An early study by Chertington (1934) suggeaccd chat, at igpsc i
in college snudants, thv less the :eader knows about the complexinies af and
objections to 1ssues raised the 3reacar ths change in actitudes will ne.
"More racently, several resaarchers have offered the generalization thac childrev
| - are more 1ike1y to be influenced by the madia the less complena their knowledge '
is from other sources (Kimmel, 1970). Thud, ..."in value areas wher& the

parewts have gtrong, expltcinly ataced viewa, and where che parencs Serve as
"modals for their chiidran s actions, rhe media wib} have liCtle effact.f Oon .
the other hand, "the values and. attitddes which s! hould be most vulperable to
madia 1nf1uen¢a should be those concerning which the aignificant people in

the child‘s 1ife have not taken a stand" ‘Fuwcharmnre, "children in homas
‘ where the parants do not interact fzaquently‘with the1r<childrén'sh0uld be

nOTe suscapribla to media influenca than childran whose relationship with

N &

parents is more intanee” (Hoffman and Yoffman, 196 , p. 3&2 (Vol. l))

i

AS

Two final atudies can help put inte perspective this discusgion of the

fmpact of reading materials on children. Snith (1948) conducted a studv to

azsass the salfnrupovnad affacts of vwading.on children. . Teachers of fauthm

thruugh eighthﬁgrada childran aakm?;rhcir puplls if thmy ramambarnd -any book,

. - L I Y
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story, pusm, or scticle uhich.cﬁaﬂgad‘:hait.thinking or attitudes (n any 4
way aod (f so, to write about it. No prassure was put on anyons Co write.

Those children who did aot have &nyuhimg to write ware fres to angﬁgﬁ in

other activitiesa,

;

The laxgest number of responses, €1%, discussed chonges in attiiudes _f&

- which had takan placa as a_result of readiﬁg. T o ]
. ' ° . ' ’ ’ "¢

Girl Grade 6  The book $ilk and Sapin Lane has answurad mmuy qusa:iams S
: for me. I hawe always wondered how the Chinese boys and o
girls wara different frowus. To me chey seamed quewr and - ]
, I couldn't believe they have the same ambitions that we have. 3
The veal raason was that I have never been with Chinese ' 4
childran o read about them. (p. 272) | o
‘Boy Grade 8 © "I ledrned that Indiaxs have honor and are uot all savages -
: and X hava a respect for them that T didn’czhavu baﬁkwnv‘ :
.
Girl Grade ¢ "Although T dida't'like to admit it, I thought the wm:o U
people wera better than the Negroes. But I changed sy wind ‘q
after reading Call we Charlie. This was a story of a Nhgro ;]

‘boy who ceme to a vew communitﬁ. There wars no Negroes in
that town and so Charlie had to make friends with the other

boys which was not easy since most of those boys felt just as
. 1 had. Charlia proved himself & good citizen and & good frtgnd.u

‘t":j? ) pka

o

"I think now that 1 would play with Charlie if he came to ny
town., The co‘ow of the skin mekas vo diﬁferancaw {(p~ 273)

" More recently, Shirlay (1969) ﬂonducted a similar strdy on @ saﬁpln of .

high school atudwnts. Sha nsxed 420 studeats to report any - hangem i cancap;a.

g T e e i S S e - g

'attitudew and behaviors thac they had expnziencad as a :asult of veading. &
quantlonuaira‘waa uf<d @8 the major instrument. It was supplamsnted by a '

liniced nusher of interviews and cese stulise,

v

A ﬁgyonoﬁy u;m devaloped co,claonifg‘a&l tha responses into aress
Anflusnced by reading. Seven areas eoerged from this, analysis. fn ordaer of "'E
. Cfnquancy, rh«su-wcré “aelf-image”, "philosophy of 1ife", "culfursl éwoupa“,‘ ‘i
“mgcial provlemw' “aensitivity to pcbplm“‘ "political scilecce"”, und

“miscelianeous™. Just about every one of thuse aveas of influwace suggests i

v’ q




. that we can espiact changes related to gender and racial issues to come about

L]
from reading.

Different types of reasctions

‘ Snme reagted as,"participacrrs". The "partial participator" was only

"tantazively involved", as illustrated in the following ranction Lo Black

LLka Wa by J. Griffin.

"Felr more sympathanic toward peoplae of the Negro race,
whereas bafore I had.ﬁgd a disiike for théir violent

" g | ” |
deponstrations. I still don't condone these demonstrations

but I understand the cauge..."

Ia general Shirley'ifstq&y confirmed nﬁac re%ding dves ﬁmfluence concepts,
sttitudes and behavior. Only 16 of the 420 students (less thau 4X) reﬁorted'-
ne parsonai 1nf1&encg from reading. Of th- ll&a‘differeﬁc influences réportedt
40% involved cunges in attitudes, 45% new concepts, and 15: hehgvioral

changes.

Shirley's study had a dumber of dnteresting findings. %irén, she found
ne diffataqce vetween the influence of fietim ;nd nonfiction. Half of the
total influences reported were from ficcion (49.96%) and half were from
noﬁ-fictionﬂ

>

Another fxtriguing finding was that studsnts were more influencad by

randing that was voluntary than by assigned reading. Assuming these results

s
to be accurate, they heve very profound implications for the central concarna

.of this paper. That ia. what are the relative barefits and costs of raquiring

all studeats fo read nonsexist/nonrscist materials, or to take mandatory

tourseas in Women's Studie:, or Black Studius? Rowv can ve uogourage students

2y
. 2




4]

without, pressuring them to the point than they rajeut the very values we hope

devoted to examining the impact of.reading on childrens' personality developm@nt;i

“That books can be usaful in promoting positive character traits is seen in the

ta3 read materials which value diversity and support agalitarian Ldeoldgiaé

thav d&hl adopt? Key areas in which actitude change was xep&?ted\uegf\in
students’ 3elf-imaga, philosophy of 1ife, .nterparsonsl sensitivity, and in
:ﬁhelr attitudes towards diffareSt cultural groups and social problems. Every
éna of these "key areas” is inextricably linked to sex-role and minority issues.

Part 2. The Impact of Reading on Personality Development | . ‘@
.r.

‘4 considerable amount of attention in the educationil literature nas been §

racent developﬁenc of "biblictherapy" as an acceptable psychbtherapautic
tachnique for helping children deal with emotidual conflicts and proélama.‘..
Bipliotﬁarapy has been defined as "a process of strong interaction between (

the reader and literature which may be utllized effectively in helping childrén ‘t

to solve pre slews and to develop effectively” (Russell & Shrodes, (see Witty,

1964 fgr raf.)).

Part 3. The impact of nonacadamic aspects of reading content on children 8
preferences and achievement :

. Nonacademic aspects of .reading content, including sex-typing and minority
representation, have been shown to influence ; wide range of factors related
to children's achievement in school. Children's readiﬁg preferendes, fecall
of what they resd, understanding of material read, reading skills, problem-

solving gkills, and arithmatic schievement have all been related to nonacademic

aspacts of resdiang content.

B. Effects of Racial Representation on Children's Achiavemant woo

A limited amount of research has been addressed to the questicn of how

racial rtpraanunanion'in textbooks affects children's prefevencas for these

2y
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"in preferences and there was no effect due to the race of the adult reader.

materials., White (1972) examinad the relatlonship between racial,illuscrétibns E
y ..

t
!
accompanying stories in basal readerxs and children's preferences for these

- stovries. The sampie consisted of 144 second grade children f£rom ﬁwo integrated'é

urban schools., The materials came from two editions of the same ﬁasal reader- !

‘geries. "(me editiou ‘had twelve atorﬁes with white characters infthe illustratiau

and the other had the 1dencical stories with black uharacters in the 111ustracion

‘l

The stories were paired arbicrarily 80 thac each pair cousisced of one story winh

b
black charactets and one story with white characters. ‘Each child was read three‘

!

story pairs by a white adult and three etory pairs by a black.adult. After each

pair of stor;es was read, the child selected the story which hq or she liked

becter. ' . i
' - i

The resulcs indicated that both black and white chifaren preferred scories

with illusc:ations of characters of their own race. There weée no sex differenfﬂ

o

"

,Unfortunaggly, there were no analysqs performed to decerminefwhether the sex

/

of the characters in the illustracions had an effect on preférences, or- whether
there was a sex of tharacter by race of character interactiun in determining E

preferences. Such an ;nteraction may have revealed.‘for exémple, that black
glrls prefer stories with illgstracions of black girls overfstor}es with

~ |
illustrations of black boys, but that they prefer stories #ith black chavacters
? ‘ ‘ i
of either sex over stordes with white characters of either sex. On the other

hand, research might indicate that sex of character is a qbfé important detarmi_f
of black girls' preferences than race of character. This‘would be a most
illuminaning study, particularly since it has clear impliéaclons about young

black girls' relative identification with their racial aad gender groups.

A
/

Davelopmental psychologist Jerome Kagan (1958) proppsed that the extent

to which children can identify with the content of rand;hg materialg is a
. (3() | B ’
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. the’ schoole, regardless of whether they were located in thh, low, or middle

socio~-economic areas, or whether they were allublack all-white, or mixéd- "

. the children‘aS'they read their favorite book confirmed this conclusion.

popular with boys. Eighty percent of the boys chose 5 nulti-ethnic bodk

_eeries on Eirst*grade children 8 reading preferences and reading echievemept.

'mulci~cultural neighborhoods, children can identify themselves more readily

o o e
primery factor in the acquisition of reading skille. He felt that if a
parcicular child s needs are epecified and then dramatlzed in a book, we can be .
certain that che child Wilx L Interested in che book and motivated to read. ,
Unfcrtqnetely, this hypothesis has never'been testeddexplicitly.

-

k]

A study by Gertrude Whipple (1963), however, was based on Kagan s
assumptions. Whipple investigated che effects of a multi-ethnic reading

1

Whipple hypothesized that by representing the various types of people seen in

with storybook characters, resulring in greater incerést in reading the stories,]

and consequoutly, improved reading skills. | o o o

WhiPPle found chat the mulni~ethnic Series far exceeded the all~whice

series in 1nterest appeal. Greacer interest value was found in every one of

°

racial. More than three—quarters of the children chose a multi*ethvic book,
/7
and only ?4/ chose a standard all~white book. This difference was

staciscically significant at the p<.01 level. In addition, observations of

"Children reading ‘a book of the Standard Series showed no overt reactionsg

but many of those reading a book of the City Schools Series emmled or chuckled

b,

and gave unmistakable evidence of enjoying the story." (p. 20)

The results'suggeSCed that thelmulc1~ethnic series was'perticulariy-

as opposed co173% of the girls. This sex difference was percdaily vxplained

by the fact that the Standard all-white series included "tha customary

o 29 E{l
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preprimer characters, two girls and one boy, whcreas the City Schools Series

- \included ona girl -and three boys“ (p. 20). ‘ .. :

©

. with characters of their own race. A second -showed that a widﬂ orversity of.

minority group representation in reading macerials could carry over into a:

. v\l \ 3 "
Whipple analyzed 'the cbildren 8 preferances by race, as well as by race

and sex simultaneiously. The results indicated that even chough the mulci~, |
ethric series was exnremely popular with white students (75? of srudents in
all-white and mixed~racia1 groups chose multiuethnic books) it was even, R
more popular with black students (79% of students in allnblack schoolg chose o
multi-ethnic books) . However. it ahould be noted that children 3 preferance'
£for the mulni~enhnic series was not attribuced to the racial composition of

the characters per se. Rather, the children 8 preferences wer 2 attribut&d

to such factors as the "realistic stories, featuring exciting advénhures S

o

such as they themselves might have" (p. 30). ' - E R

a

One study demunstratéd that - both black and white children prefer stories

inner-city children from all ethnic groups (inpluding white niddle-class)

e T o A

preferred a multinethnic reading” sex ies pver an allwwhite geries. A thirdr
study showed that Black children prefer stories abOur children who are simxlar
to themselves. Although there are several 1e§ps of ;nfergnce?from dealing
with children's storybook'preferences to their subséquenr*reading acﬁievemént, |
a logical hygothesis is that the more children like the stories‘they are.initiali;
exposed to when learning to read, the more chey are apt to like reading in .
general. Thus, preferences for mului~ethnic textbooks may be trauslaned into "f
achievement gains in reading to the extent that attitudes about reading affect |

Subsequent reading habits and achievement. It could even be speculated that a

more posinive initial attraction for reading which results from greater
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a multi-ethnic series of. readers vs. an a11~white series found some support

,Meghodological Pitfalls in this Research _' | R .

1n11uences, unreliable and invalid assessment 1nstruments, lack of adequate

. heve been investigated, with no quantitative or qualitative distinctione being

"y avaluated which 1nvolved anything from readers where characters were' engaged

’impact has dealt either with che effects of nonracist materials on racial

i

generally moré“poeitive attitude towards school. In turn. this attractiou ’

" for school could result 1n achievement gains in a number of areas other than
reading. S I B B
: ' 2

| . N
One etudy which did: compare the readrng achievemert of“children using =*’§
1

2

for this speculation. Significantly better reading achievement scores were
etteined with the multi-ethnic books as compqﬁed with the all-white books. A _
setond study found that black ghetto elementary school children slgnificantﬁy 'E

proved 4n their social studies achievement when they took a course in black

studies,
S .

..I » ¢ . . ’ ’\"
Examples include sampling problems, confounding of teacher and book

controle, design problems, dated findings and need for replication, and -

follow—up for duration of efrects.\

3 ’ (‘
Besides the methodological shortcomings which plagued much of this research,

major conceptual problems are also a concern. First, “the research has not

adequately dealt with ‘the problems of conceptualizing and operationally defining

what is meant by a nonsexiet/nonracist textbook or intervention. The effects

)

of anything from "color me brown" readers to an entixe Black Studies curriculum

4

) v
made between these approaches. Similarly, nonsexist curricnla heve been '

[

du nonstereotypic occupetions co more intensive consciousneen-raising activities.

Second, as was the case with studies of biases in textbooks, the research on

accitudes, or with the effects of noq§ex19t mncerials on sex role attitudes.

L™
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Mo studies have 1ooked at the impact of naterials which are. boch nonracist ;
® '
"and nonsexist on both racial and sex role atciCudes. .
“ B . : ! - )
In light of these-rather,significapt limitations, thers is a dlear need
for a great deal of additional research in this area. *
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