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: The City Oniversity of New York (CHNY) institated an
open 4dmissions policy in 1970 which provides all New York City high
school graduates with an opporturity to attend casllege. Given the
wide academic range of studentt now attendina CUNY, compensatory.
aodels are being developed and evaluated in order to effectively deal
with skill deficiencies. Baruch College, CUNY, has developed a
compensatory proaram, Communications skills (CS), especially for the
pnprepared student. Initial placement tests determine which courses a
student ie allowed to take. T'.sze scoring in the bottom third are
assigned to tvo semesters of CS, which uses a holistic approach to
building college lanquagé facility. A team of readlug, speaking, and
uriting faculty neets with approxinmately 15-20 students for ninn
hours weekly. The academir history of *two groups of entering U8 _
students was followed to de*erminc the effectiveness ¢f the proyranm.
An analysils of the vretention vate and of %he acadenic averages of the
two groups strongly supports the efficacy of the prcgram. About one
third of the €S s*udents hawe yegistered for a fifth semester at
ao)lege, a.figure which compares favorably with non-CS students.
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AN INTERDISCIPLINERY APPROACH TO COLLEGE COMPENSATORY EDUCATION

The City University of New York instituted ar. Open Admissions

.

" poliey in 1970. Basically, Open Admissions provides all New York

City high school graduates with an opportunity'to attend college.
Atéendaht with Open Admissions is a range of skill défieiencies
which require compensatory instructional programs. Céntemporary '
colleges, with the exception of financially poor black colleges,
o _ ,
have been reluctant to provide programs for special studegts.
Historically, institutions like CUNY have preparéd curriculum'for
high school graduates who were in the top third of the ciass.
Now that virtually everyone can and is goinélto college, compens'.‘ao~
tory models are being developed and évaluated.
This'paper will briefly describe a compensatory program,
Communication Skills, develope& at Bernard Bgruch Coliege; CUNY,
especially for the underprepared student. All students who are- -
accepted at Baruch College must take a battery of placement tests
to determine mathematics, readlng and wrmtlng proflc1ency. The

writing test is not standdrdlzed, but requires nadh student to 8’

give a writing sample, which is evaluated by two“Engliéh depart-

| i
ment faculty members. The students are permitted to select courses

, commensurate with their placement test scores. Those stﬁéents';ﬁgv

test at the top third of the class begin With regular college

@
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courses.  The middle group take corrective math,- English, and attend
L] ’

reading study labs, The final group, which mapifests the greatest

“t L] ) v » ’ - l . * M
handicaps in reading and writing, are assigned to Communication

! “

Sﬁllls, Inferior elementary or secondary schooliﬁg, foreign Lan-
guage interference, physical handicaps such as poor visien, pobr
teeth or nuerological defects all contrilBute to the Communication
Skills students' problems. Success for the freshmen in Communica-
\tion Skills'depends mainly upon the severity of the learning‘bfob-
’1em. Comm@ﬁidation Skills is designed to use a holigtic appgoach
Eo building colleée language facility.- Faculty from Coméensatory
Proérams (reading), Speech, (speaking), and EnéliSh (writing)
éompfise each team, Teams hold class for a total of nine hours
~weekly with approximately 15 to 20 stddents. (Thrée class hours

*

are allotted per cémponent.) Team facurty meet regularly to plan
cogﬁerative lesson themes and discuss.ﬁhe bfogfess of students.

Students earn seven credits upon‘suécessful completion of
two semesters,éf Communication Skills and receive a grade of “"Pass".
Although this is intended £o be. a two éemester course p;ovisions
have been made for students to receive credit aftex one';emester B

: ) . )

and be exempt from a sccond semester. Upon'completion of Cormmurid-
cat&on Skills a student must immediatiey regiéter for the required
terminal regular Eﬁglish course. Progress of Communication Skills

gtudents in regular English is a key critervion fog progran evalua-

tion.
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TEACH TEACHING

In the Communication Skills program the ferm team toaching
. "V' v ’

: . . |
- . o " g g N ' . 04 " . e
refers to the joint responsibility »f reading, -speech, and Eng.lish

: ' , T ] -
faculty for the development and course instruction. In addition, L

there is a counselor assigned to each section of Communication

-»

Skills. The counselor's rdle is primarily one of a student ad-

o vocate. The team meets with the counselor periodically to discuss '

of

particular students and their learning disabilities. In cases

[l

whefe'students have made exEremaiy'limited progress the'couﬁselor,
a team representative, and the director of Instructional Services . o
gonduct an exit‘counseling sessién with the §£udent. ‘Tﬁe exit
counseling usually comes shortly after the mid@le of the se‘ond
semester, At the exi£ counsél@ng cénferen¢e the student is faced

”

with the reality of his achievement thus far and is helped to

i

explore other alternatives, The departﬁéht's philosophy is that
students who are unable to successfully handle college assignments

must have some other strengﬁhs that can be utilized.

PROGRAM EVALUATION

An evaluation of the Communication Skills program involves
a look at the total student and how he’or she is able to survive
inﬁthp éollege'at large. Alan Robinson's statement about reading
evaluation further clarifies our task. Robinson states:
"Evgluat;on of a reading program that permeates

the curriculum is complex. Perhaps the best

b
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tegt is an investigation of student achievement
through an examination of the results of both

, standardized and 1nformal tests, teachers!
evaluations of studenls' ploqrc , and grades
in the contént areas. Although improved achieve-
ment on reading tests may give some indication
of the value of the program, in the long run
progress must be measured by 1mpl0vnd achieve-
‘ment in all content areas. If students do not
show forwgrd movement on formal and informal
evaluations of their ability to cope with the’

L materials of the various content areas, the "

reading program must be carefully reexamined."l

Since Communicdation Skills is more than a reading programifhe stu-

< . : f .
dents'progress is recorded in many ways. The team faculty meet

regularly and decide the order that they will work on .specific

'
S

speaking, reading and writing skills. utudents meet weekly w1th
each team membgr'to\discuss written and oral éssignments. At mid
semester, students receive a written progress report from each

4

team faculty person. Thé students have an opportunity to evaluate

4

 fheir progress at this time on the same report form. At the end

n .
Ve

"of each semester a culminating project is due for each component:.
Frequently, the project is one with:sevegal parts to represent
acquisition of the 'skills developed £6r.speech, reading and writing."
Since the purrose of Cohmunication Skiils is to provide theé students
with the skills necessary, the purpose of this réport is to look
.at two Communication Skllls groups- é‘pilot group and ‘a regular
group who have at this writing vomplctcd a mmnlmum of four semqsters

of college.

Aanm

t

lrobingon, Alan H., "Now patterns In the Secondary School® in
Administrators and d_Readling, edited by Thorsten R. Carlsen, Harcourt
Brace Jovanqvmch, Inc. 1972, p. 260. : o
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ANALYSIS OF DATA y

\

L

In the.study of Communication Skills, an analyais bas been

. S ' ;
made of the Ffirst two groups of students who enlered the program
L} . ’ \

in Spring 1973 (the pilot group) and Fa11“1973n These two groups

a’ -
‘have been studied for. five and four complete semesters respec-—
tively. For the purpose of this analysis the sample groups are

defined as: g L - i

Cohort I

C.C.S. students entering Baruch—Sprin§,1973

Cohort II c.C.S. students entering Baruch-Fall 1973

The research desigﬁ has been set up to evaluate the academic
worth of Communication Skills b& assessing the progress of the CCS,
students upon entry into regular college level English and other
courses necesééry to satiéfy the requirements-for a college degree.

Since we are interested in the overall progress of the CCS students

in college, their performance will be studied until the student

°

graduates or leaves college by some type of attrition, i.e., leave
[ ’ ’ .

of absence, transfer, withdrawal, debarrment, or exit couwseling.

4
Al

The variables used to conduct ﬁhis study a%e high school avérages,
grade point averages, credit aﬁd_contact hour generatiog.

1t should be noted that the wean high sc%ool averages of the
two groups aré11l4§l and 72.12, respectively. There is;no signi;t
icant difference bétween the mean high school averages of the two

\

groups as tested at the .05 level of significance. This data

K 4
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suggests that the students in Cohort I and IT shared. similar -

academic backgrounds.- . ' o e
. ) ) . ' -
‘The emphasis in this article is on the first three semesters
pha : ' ;
N ;

semester course

because C,C.S. was’ established initially as a two

0 o . R

generating' 7 credits upon completion. After completion of C.C.S.

the student has developed the.necessary basic skills to go imme- <

~

)]

diately into regular college level English the folléwing semesteri

The'study shows that a very small percentage finish C.CQSL in one

\
A ¢ P 1)

semester, the majqrity finigh in 2 seme&ters and the remaining
C ( 2 '

. ¥
small portion take a third semester with special permission to

4
-

complete C.C.S, - - °
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 DEPINITION OF [TERMS | _ _ »
The definitions for tha'various abbreviatiops used in the
tables and réferréd‘to-throuqhout the article are listed below;~
. .
. ', INC - incomplete grade in ©0.C.8. (a student
\ receivéﬁ*an INC in €.C.S. until %h@ course
° is successfully completed at which time a
° grade of PASS is’éiQen)
g WU w.failure due to exmessivé apsence from class
J,W - iﬁdiCates that a student droppaa the course
. without penalty
NE - ind;cates that a student is not enrolled in R
+ an English or C.C.S. course but is registered "
v in school for that semester. | \
NR*® =« indicates that a student is not registered in
' school for that semester. ’ ‘ -
REG ENG - means regular college level Engli#h
COHORT I - C.C.ST‘Stuéents.who éntéred Baruch_Coil&ge

“in fpring 1973

4

COFIORT IX - C,0,8. students who entered Baruch College

in Fall 1973.
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COMPARAT LVE ?}N'ALYS IH _OF COHORT I WITH COHORT: 1L )

The pilot group of Communieation Skills students.enter»d °
| “ '
Baruch Spring 1973, This is referred to as Cohort I and

is
, ¥
comprised or 68 students. Cohort IT, which is the Fall 1973

'. . ’ ; (. .' . " . . . | ‘
entering. C,C. S8, group, has a’total of 178 students. The grade .

A1

distribution in Communication Skills is seen in the SEMESTER 1

performance of ea;h group a# displayed in tables 1 and 1A (page ’
10) fo£ Cohort I and Cﬁhort Ix, respegtivelx? . | |
As stated earlier, Qery fe&~studeyts completé~éommunica£ion N
Skills in one semester since it is prescribed as'a two semester
interdisciplinary course. The figures from both tables ; and IA'. o
atest to this fact in th;t onlylapproximatély é.o%'in both'gréups'

were able to complete ﬁha'course in one semester. Mé}e-ﬁhan 83% \
in both grbﬁ@s reéeiyed "inc‘é" in SEMESTER 1 Qiﬁh~a~sm311m99£t§9ﬁ;n
of students dgmpﬁing,fhe course, 4.41% and 11.23% respectively. |
The ﬁost freguent reason appeariﬁg for a studént'Who dropped C.C.S,
in.SEMESTER-l.wasqto go on a leave\of\absence.'l '
Only two of the students in Cohort I who passed in ﬁEMESTER 1,
enrolled the very next semestef in Regular college level Enélish.
‘These two students ;eceived a "J0" and 183'(§ncomplete with 85% of
work done) rQSpecfivelyn However, thgy botﬁ enrolled in RECG BNG

during later semesters (3rd and 4th semesters) and received grades

of C and B, respectively. The remaining two students in Cohort I

L

U S



s paQSQd C C . :Ln semester 1l were vezy succrayg

o

. . .
3 -’ 4 : !
PR . . .
. L3 .
. . ' /‘ . .
) ‘ * - . !
. .

‘who pa.:sed C.C.5. the first semester enrolle

4 ‘ )

, Lo . .,
th,r;eo (3) yand four (4) somesters .Later,‘ rospectlvely. Ohe student

uw*

d .Ln regular‘Enq!J,sh

12

did no{ comple(_o the Engl lsh due to cl.iran sfer o another college

v

v

'y

and the latter student comptetod regular English with al_grade, of

:'A"S. Thl% shows .that in Cohort I thrce of the four students who

°
’

sful in regular colleqe L

level English.

A o bda gk 8b2ab
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COHORT T

k]

TABLE T o SEMESTER T - b/73
Grade ir CCS ID1 s
INC | 61 89,71
PASS 4 - 5,38
\ ‘ ) ‘
J 23 A.41
 TOTAL ° 68 100.00
r
CCHORT Ii
. A
TABLE . 1A SEMESTER T FALL 1973 (1(74)
‘Grade in CCS ID1 i %
INC 148 83.14
’.\\4 ‘ ' oy B !
"l " DPASS 10 ™ 5.61
~ - 7g 20 11.23 -
. ) . ) Pl 4 "
: .. TOTAL . 178 ago,oo
. Q ,
// "
A
C ' 1o
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A look at the students in Cuhort If who passed C,C.8. in

SEMESTER 1 shows that eight (8} of the lten students went on to

auccessfully complete REG ENG. The remaining two students were

\.
N

debarred from school, one after an unsuodhssfql attempt at REG
\ WY

ENG. A larger percentage of Cohort II studepts paséing c.C.S.

in one semester, went on to take REG ENG +the very next semester

[

(80%).‘ This indicates a trend toward no waiﬁing beriod.between
completion of C;C.S; and enrolling in REG ﬁNG which is'htkeeping
with the origigal,concept of‘ﬁhe Engiish sequence. policy.

The ne;pﬂ;ablgg,é¢and_2A,‘(pagéSN12and.13Jﬁshow“the-enroll~~w—~—
mént figures iﬁ C.C.5. for éeméster 2 for eaéh Cbhort.‘ Cohort Ii
shows a higher réﬁention rate of students enrolled in C;C,S. for
the second semester; tha£ ié 82% af compared #o 70.58% ietention
fOf Cohort I. This implies tha£ the Fall 1973 thortupas a Lower:
attrition rate which can be verified by the 1ower'percentégé in
Eﬁe ;NR"_(not registered in college) category i thbrt Ir.

2"

Special note should be given ﬁo the substantial increase in
. ” '
the passing rates for C.C.S. in both-groups at the end of SEMESTER
2. Cohort I shows a passing rate of 33.82% and Cohort II has a
passing rate of 37.10%. The survival rate of Cohort I indicates
that eighteen or 78% of the 23 stddeqts who pagsed C.C.5. iﬁ
SEMESTER 2 went on to enroll in regular Englishﬂwiﬁh gixteen or

(4]

88% of those attempting REG ENG successfully completing the course.
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COHOPT I 2 - 1
r,o
T L
TABLE 2 ' SEMESTER 2 PERFORMANCE TERM ENDING
' ' ‘ /74
Grade in CCS_1ID2 H % |
. INC 20 20.41
PASS 23 33.82"°
J.S 4 5.88 ’

DEL (owe 1 1.47 -

school fees) ,
Subtotal of original
group who registered ~ e

- in- €S ‘a- 2nd tilme 48 70.58
Registered in REG ENG | | | L
(WIX or 9) 2 = 2.94 '
Registered in WI 2 2.94
i NE, 3 4.4]

NR 13 19.12
Subtotal not enrélled in |
CCS Semester 2 20 29.41

GRAND TOTAL 68 100.
L 68 40000
0 “f
14 :




« COHORT II

~r

. Table 2A

¢

Grade in CCS ID2

ING
PASS
J

Suw. “otal registering
for Ci- a 2nd time

- REG ENG
NE
NR

" Subtotal not enrolled

in CCS Semester 2

“GRAND‘TOTAL"

SEMUESTER

-

TERM ENDILHG
6/74

% ¢
34.83

- 37.10
10.11
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‘0f the rmmainigg two students, one dropped regular English and

onc failad due to apsonce (WU). The other studénts elther ﬁave
not taken regular English to daﬁé’or ant“oﬁAé leave of absence.
One fipal student registered for a WL course which should not

havé happened since WI is not necessary after completing C.C.S,
Table 2A shows that there were no students who registered improp- ‘
erly which sﬁows a trend toward improvement iﬁ registration pro-
cedures for the C.C.S. studen£é»

For Cohort I, the survival rate of the 66 students who passed

C.C.S. at the end of SEMLS‘I‘I‘R z shows that* 59 or 89 . 39% attempted

"regular LnglLSh to date.' of these attemptlng regular Engllsh 48
“or 81.36% passed, 9 or 15.25% failed and the remalnlng 2 either o
received INC or withdrew from the course.

At the end of SEMESTER‘Z, it can be seen Ehat 27 or 39.7% of

Cohort I and 76 or 42. 7% of Cohort N had completed C.C.S5. in at

r
i

least two semesters. Thls suggests a trend toward a hlgher pexr-
centage of students completing C.C.S in at‘least tvo semesters.
SEMESTER 3, Tables 3 and 3A (pages 15 & 16) show that sllghtly |
over 20% of the entermng students in each group took C.C.S8. a thlrd
time. A look at the fmgureS'for the total entering groups indicates
tﬁat 5 or 7.35% and 26 or 14.61% respectively, £ookhthkee semesters
to successgully complete C.C.S.r An ;Verview of the third semester
students passing C.C.S. in Coho;t 1 sﬂo@s that two of the five stu-
dents receiving P grades are still in school toldaté. One completed

regular English with a B and the other is currently enrolled in

_regularrmnglishf 14 .




‘COHORT I

B Y TV

TARLE 3 SEMESTER 3

RERRS B LR LT T O N P RO

TERM ENDING

614
'GRADE IN CCS 1ID2 _# % ¢
(3rd Semester) '
INC (o) 8.82
PASS - 5 725
T 2 2o0a
DEL 1 1.47
Subtotal enrolled in > : I
e CC8t A Brd imeT T 14— 20.58 T
REG ENG .15 22.06 :
NE 14 20,59
NR . 25 36.76
“? ’
. Subtotal not enrolled
in CCS Semester 3 54 79.41 -
GRAND TOTAL 68 100.00




COHORT II-

TABLE"sA

GRADE. .IN CCS ID2
_(3rd Semester)

SEMESTER 3

Al

INC
PASS-
J,w
WU

R

a third time

" Subtotal hot 'enrolled |
~ in CCS Semester 3

1.1 (corrective
English)

REG ENG

NE

NR

GRAND TOTAL

TERM °EN61NG'
1/75
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The records for SEMESTER 3 show that nineteen* of the 26 (73%)

\n

in Cohort IT are still retained in school to date. OFf that ninoe

teen, 13 (68.42%) completed regulak Fnglish successfully, The,

\\
remaining 13 of the original 26 were debarred or are taking regulgi\g

' ) ’ . -
English currently for the first or second tine, ' 2 C

Most students who receive an‘INC in SEMESTER 3 of ¢.C.S. are

M 4

debarred from school ox exit ceunseled. The aim'hefe is to exit

counsel this type of student before he gets debarred so that he

.....

‘can leave school in move poemtlve manner with additional insy;h+

regardlnq alternatlves to tradltlonal college programs.

" It should be noted that. the mode or hmghest frequency for
grades received in C.C.8.: for,SEMESTER 2.,0f boﬁh ‘Cohorts is in the
"PASS" category. The percentage of passxng gradeg for C c S. 1n'-"
SFMESTBR 2 for Cohort I and II was tested at the .05 level of

. significance and was found to be s;gnlflcantly hlgher than the
~ passing rates for C.C. S. in-SEMESTER 1 and SEMESTER 3 for both
groups.~ This is of great 1mportance because fhe Qriginal pollcy
guidelines stipulates that the time period for this course is two

!

semesters.

Cw

performance in Reqular Engligh

‘Tables 4 and 4A (pages 19 and 20) give an overview of the

*This figure includes some students who:were débarred and have "
returned on C+ probation ag of Fall 1975
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performance of C.C.8, students in reqular college level Fnglish.
N

An examination of'thesé figureslshows thaﬁ of ﬁhe C.C.8., studentﬁ
attempting regular college level English, 76.00% and 75.8% pamégd
for Cohort I and II, regbecﬁively.. These figgres are campafab}e
to the passing rates (75%) in REG ENG of the reqular college ‘le
students.* It should be'fﬁrﬁher'hoted that the greatest distri-

bution of the grades range between A and C for both Cohort I and

1I.

;,_M.__________'Lth_esemencou»r—ag%ng—*ﬁiqu-#@e;@usmei@ﬁf_@ﬁé;,g.qa_l__o £

T

the Communication Skills program is to provide the necessary basic

skills to.unaérprepared students'to enable them to'cope'successf  R

- fully with the reguired regular college level English and 9£b9p W o
curriculum heceésary to satisfy_the”réquiféments“for‘a‘céllege .
‘ degree. | | T - ”

21) | o




) OVERALL PERFORMANCE IN REG ENG FOR COHORT I

NO@E:\ 15.0r 60% received grades

ranging

TABLE 4
Grade in REG' ENG ¥ %
A » 1l 4.00
B 2 8,00
c 12 48,00
D - S 11 [ R |
F 1 4.00
. WU (failure due to '
absence) 2 8.00
W (Qithdrew R . B
without penalty _3 12.00
Total taking REG ENG
.through Spring 1975 25 100.00
Qverall ﬁerformance
Paséing REG ENG 19 76.00 .
Failing REG ENG 3 12,00
W 3 12.00
25 100.00

from A-C




»

PERFORMANCE IN REG ENG FOR.COHORT IT .'”
"T f ~ .
TABLE 4A
.éradeﬁin REG ENGf | # | . % g
AT : 3 . 3.30 S;
B 17 18.68 :
¢ 3 36.26 ;
”ﬁﬂﬁ'A:iijiii::;:;:;wi 15 16.48
d 1 1.10 ”
P * 12 ; 13.19
| w0 e e 6.59 -
. | | 7 1
w S | L. 4.0
, Total taking REGAENG \ | | . .
. through Spring 1975 91 ) ' 100.00

-t

Overall Performance .

Passing REG ENG - 69 : | " 75.8

Failing REG ENG 18 ! 19.8 °
- wo 24 | 4.4
o L Y .~ 100.00
. . w ) . ‘ ﬁ-‘“ K —~

NOTE: 53 or 58% received'grades ranging -from A-C
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RETENTIC ‘ | . AN
Nt e

* The. retention figureé\for Cohort I indicate that 16 or

.

. 23.53% of the original group were still enrolled in college as

p R

df‘Fail 1975. The overall G.P.A, for students refalned in 3
Cohort-I is 2.33 with rémediation included.? The G.P.A. for rk

this éroup is 2.49 withopt remediation.“»This remaining group is
'maintaining égtisfactory staﬁdards accordihg to thé cdlleée re-
.quirements. The retention figures are exceptionally significant .

because these students as a group according to traditional cri-

-teria for college entrance are considered unabl=: to work at a

college level. The mere designation as a Communication Skills T
v . . . t ' "‘. . . | "v . o . a R
student means hlqh risk. ‘ > :

The retentlon flgures for Cohort. II show that 71 or 40% .of
the Fall 1973-entering C.C.S. ‘students have reglstered fbr a Sﬁh

" semester. The overall G;P.gw‘of this group is 1.96 and 1.97 wdth’?

A

and without remediation respectively. - ,' \

The Communication Skills students are making significant

L

progress When we note that the graduatlon and retentloxxflgures

’ ’ 0
3oL

of the orlglnal Fall 1970 Open * lmissions class for Barudh ghow

& s - T

a graduation and retention rate of 37.6% over a period of eight

semesters for students with high school averages between 70 and

74.

r

?"Pags" grades for remedial courses are computed as a "C¢ for
all students. :

~
f »




CONCIUS TON

- b

Baruch College has instituted an innovative systematiac
wapprodch tn preparlng the severely academtcally hand:capped

student for reoular co]lege wark via the Communlcatlon Skills

L)

program. In two semiesters a team consisting of speech, reaging ~

.
o Q

and writing faculty cqopéfatively(?evelop coliegé‘skillé; An
analysis of the retention and évera@gs of fhe pilot groﬁp and
a regular group of Communication Qkills stuaents strongly supports

the program pn;losophy. This papaf is the .beginning of a series

reports and analygxs of Ehe prlmary c.C.S. groups unt;l ﬁhey

. "“——\_

have had the opportun1ty to complete elght semesters of wnrk.
4 . . ) Q i ° '
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