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FOREWORD TO THE READER

41e

This Evaluation Findings volume marks the second year that the Austin
Independent School District's Office of Research and Evaluation has
abstracted a major portion of its year's work in such a central format.

Our purpose in printing this volume is to communicate quickly to
decision-makers in the Austin Independent School District (and to
other interested persons) the overall results'of our research and
evaluation work during the 1977-78 school year.

This year the Office of Research and Evaluation has initiated a new
dissemination technique which is designed to facilitate communication
of and use of iti findings. In past years, complete Technical Reports
and complete Final Reports were published. Each of these documents
was lengthy and, taken together, presented the potential of "information-
overload" to the reader. Thin year, in an attempt todeal with this
potential problem, the complete Final Report format was dropped and
replaced with a vastly shortened Final Report Summary. Each Final
Report Summary, approximately tan pages in length, presents the most
salient findings of that evaluation project. In this way, evaluation
information is presented in a concise and useable fashion. Of course,
the conscientious decision-maker will still want to have access to
the more detailed information regarding evaluation methods and findings,
which is found in the complete Technical Report and variors Interim
Reports. These documents are readily available from the Office of
Research and Evaluation.

A chronological index of all 1977-78 O.R.E. publications follows the
Table of Contents. Also included are instructions on how.to order
copies of this Evaluation Findings volume or copies of any complete
documents referenced.

The purpose of evaluation in the Austin Independent School District
is to provide useable information for decision making. We believe
that better educational decisions in our district can result from
the study of this information.

Any suggestions for improvements to future Evaluation Findings
volumes are solicited and welcomed. A form has been included with
this volume to help us in this matter. Its return would be appreciated;
simply fill out, fold, staple and return by mail.

A (t-
//-;

'fr-e,A472f

Freda M. Holley
Director, Office of Research

and Evaluation
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1977-78 EVALUATION FINDINGS AT A GLANCE

Evaluation Findings on: All Evaluations Conducted in 1977-78

Contact Person: Freda M. Holley

Summary of Evaluation Findings:

In ,some ways the title to this section is a misnomer and the prescriLed
format inappropriate,since the intent here is not to provide a comprehensive
review of all evaluations conducted. Rather the purpose is to look at trends
or significant issues that seem to emerge when all findings in all evaluations
in ORE and national trends in evaluation and research are considered. Since

the Director of the Office of Research and Evaluation is charged with the
indepth review and editing of all publications of the Office, the role
provides a unique opportunity to provide this kind of overview. In the

past this has been done in several ways: one year there was a separate paper
and another a verbrl summary with overhead transparencies.. This year this
section has been added to this volume.

In the comprehensive examination of our evaluation findings this year,
the predominant issues that seem to emerge are the que4tion o6 time and
it4 e66ect ort achievement, the e66ect4 o6 ealtty chitdhood education and
patentat invotvement on tow S-E-S and minottity 4t1Ldent achievement, the

content o the mailing ind othe4 pkognam4 o6 the diAtnict, and the
impottance o6 4ta66 competency in att a4pect4 o6 achoot gunctioning
and the 'tote o6 Mining and accountabaLty in that competency. Running
through all these issues is the question of the utility and use of
evaluation findings; thus the report will conclude with a discussion
of the kearonAibititiea o6 the Boa4d and adminiAtAatou in the u4e o6
evatuation 6inding4.

TIME AND ITS EFFECT ON ACHIEVEMENT

Researchers Wiley and Harnischfeger (1974) concluded in their summary of the
research of the literature on the relationship of the quantity of schooling

to achievement that:

In terms of typical gains in achievement over a year's
period, we concluded that in schools where students
receive 24 percent more schooling, they will Increas.
their average gain in reading comprehension by two-thirds
and their gains in mathematics and verbal skills by more

than one third. These tremendous effects indicate that
the amount of schooling a child receives is a highly
relevant factor for his achievement.

Moreover, current research on teaching has found, at least tentatively, that the
way the teacher expends her time in the classroom has a strong relationship
to learning. Yet some obsprvational research reprts suggest that rather
large amounts of classroom time are lost to instruction; Hughes (1959),



for itample, concludes that teachers, in elementary school may "devote 40
percent or more of their time to management routines and maintaining order
or control."

Locally, ORE evaluations suggested that efforts at individualization, team
teaching, and supervision of aides or student teachers may have resulted
in an increase in the amount of management and clerical duties required of
classroom teachers with a concurrent decrease in student instructional
contact. It also appeared that multiple programs or new progradi, until
well establishedimay have the same result. Moreover, it looked as though
a concomitant eftect of a drop in achievement was7'Gccuring.

This was part of the framework from which ORE planned and conducted a study
of time use in its major compensatory program evaluations during the 1976-77
school year. The findings were rather devastating in the sense that they
tended to confirm the magnitude of the time problem. The results of this

study were well publicized both internally and externally. Graphs on a
following page illustrate the findings. Although there were many negative
reactions to tne findings, evidence seemed to indicate that steps were
being taken to increase instructional time. The Director of Elementary
Education in particular seemed to be giving this high priority. The
Department of Developmental Programs contributed in various ways such as
attempting to reduce the overlap of federal programs for individual students
using overlap data provided by ORE. A local television station even
suggested that the administration was the "grinch who stole Christmas"
because of an erroneous story that schools were being required to drop
holiday activities to gain more instructional time.

Fortunately, the'University of Texas Research and Development Center had been
engaged in research in recent years that produced suggestions for teachers
on reducing time in management activities. Throughout the year these researchers
worked cooperatively with the school district through the Departments of
Elementary Education and Developmental Programs to share their findings with
teachers, principals, and other staff. Coordinators in the Department of
Elementary Education developed a slide-tape prebentation using the R & D
research and used it throughout the school system.

At the secondary level where resources were not available to ORE'to conduct
observations on time use, an attempt to look at time was made by including
appropriate questions on a teacher questionnaire. Here too the problem seemed
drastic with a possible loss of 15 days per quarter from instruction to such
activities as sCheduling, management, assemblies, testing, and so forth.
Because much of the loss of instructional time at the secondary level seemed
to be due to the demands of the quarter system, it appeared that little could
be done at the secondary level. Tootthere were no available data on in-class

time use.

Despite the positive efforts going on in the district lt the elementary level,
tia4 &Vow atso has a villain the Texas Legistatute, In its most recent
session, the Legislature reduced the number of days in the school year so
that the 1977-78 school year was only 175 school days rather than the former

180.

1.2
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Now with the results, all in, the findings are most suggestive.
Inothuctionai time can be inawed. The data from this year's compen-
satory education evaluation time study show rather dramatic increases
in the amount of time allocated to the academic subjects. The graphs
below, one from 1976-77 and the other from this year, 1977-78, illustrate
the increases. For example, Title I students received 24 minutes more
instruction daily this year over last in the basic skills/major
content areas, non-Title I students in Title I schools received
35 minutes more, and non-Title school students received 23 minutes
more.
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These findings were in general replicated at the SCE sixth grade
schools. In addition, when comparisons were made between two schools
who had also increased the length of their school day voluntarily in
order to increase the amount of available time, it was found that

State Compensatory Education students in 7.0 hours schools received
substantially more instructional time in reading/language arts than
did those in 6.5 hour schools.

Thus, time for instruction increased in the elementary schools and
coincidentally the achievement scores continued to rise. And
there were general increases in mediau achievement scores in grades
1 through 6.

There seems no reason to believe that this kind of instructional time
increase occurred at the secondary level although the resources of
ORE did not permit observations to determine this as a fact. Thus,

it is fair to speculate that the high schools lost five instructional
days due to the legislative action with no moderating increase in
instructional time. 'Achievement' scores t the secondary level did
decline. *

The junior high schools'had increases of one percentile in reading
and math at the seventh grade level and neither gains nor-losses at
eighth grade. This moderates the possibility of the suggested relation
ship at the secondary level except that one other factor which may
have been having a strong effect at that level was an awareness of
the new graduation 'requireMents in reading and mathematics. The fact
that gains came at the seventh grade level and not the eighth grade
level may or may not suggest that eighth graders last year were already
strongly aware of the requirement and gain due to thai effect was
realized at that time while seventh graders have just begun to understand
its implications for them as well.

Regardless of whether a positive achievement effect can be traced directly
to increased time at the elementary level, the increased time itself is
noteworthy. Even though 23 to 36 minutes per lay may not seem like much
of a gain, over a 175 day school year the gain in minutes would

amount to from 8.4 to 13.1 additional days in the school year. To give

a further feeling for the significance.of this, if current payroll costs

for classroom personnel alone were used to compute a comparative cost
for this, an equivalent number of extra school days could be estimated
to cost 6hom a tow 015 $1,745,000 tp a high o6 $2,725,000.

One might think from this that the evaluation costs not only for the
time study, but for a number of evaluation activities might be considered

a worthwile investment. Of course, however, such results could not be

attained by data alone, but only through the system's efficient use
-of such findings.

1.4
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One cannot conclude that we have yet realized all the benefit that we
can from increased attention to the quantity of schooling. For example,
low S-E-S students typically do not have good attendance, particularly
at upper grade levels. This is illustrated in Figure 3. (As an aside,
this figure doesn't show it, but figures for males and females are quite
different and interesting.) Of course, the relationship laftween attendance
and achievement is complex, despite the seeming simplicity in Figure 2, and
we do not know the direction of le

le

the cause nor the origin.
Nonetheless, attention to

l4

attendance would seem to be LS

warranted. Parental involvement
activities tr programs such as
that at Martin might be considered.

Nom
71,014,

(41M "
AboadtMy conclusion would be that

the Legislature might well
rethink its action on the
school year, and we should
continue to pursue ways to
increase instructional
time.

111

24.

rd.

Li-

14464K

Namur - AmUtICAN

ANSLO

a N 4

leg _____ tees else millet"?'

0, geode levelstwiles levels

nor'!!! esulummtv urnim atm APO UM ACIIIMIUMIT TIM Maid
Wt MSS WHIM 11177.11174 iis a setesdasee

tata este wed la the eveltele et ',AMAMI,.

/
20 <. ....40

. r
/

/ Figure 3: MEAN NUMBERto
AC /

/
OF DAYS ABSENT BYfis

ETHNIC GROUP

i w / .5.
.

___ 44, ___1
.5..

.
ir

--,

I

5.

5 6 7 8 9 jo

GRADE

T . 5



THE EFFECTS OF EARLY CHILDHOOD EDUCATION AND PARENTAL INVOLVEMENT

There were positive signs of achievement improvement for low S-E-S and
minority achievement in this year's evaluation findings. This in
itself is encouraging (See District Priorities Sumrirry later in this

volume.), but a few areas are particularly interesting.

Parent involvement has been particularly difficult to achieve in Title I
schools and in sixth grade schools where minority children are bussed
in. Past evaluations have documented staff feelings of despair about
improved parent involvement and this year's State Compensatory Education
evaluation indicates that sixth grade schools still have this feeling.

-^

However, both Title I and Title I Migrant evaluations indicate this
year that parent participation in the required Parent Advisory Councils
has increased dramatically over last year.

In addition, Title I schools have piloted an "At Home Program" which
involves parents in the education of their children through having
parents work with children on a set of lessons. Students in this
program achieved established objectives in most grade levels; in those

where objectives were not achieved,, measurement problemS.may well have
been the problem (Where test1evels changed, objectives were not
achieved.). This achievement was particularly noteworthy .because the
objectives for thin program were set higher than fon the general Title I,
yet objectives were achieved at mote grade levels by the At Home
than by the Title I program. The graph below illustrates first grade
aChievemert for the At Home Program and for the overall Title I program.
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Figure 4. FIRST GRADE ACHIEVEMENT FOR
TITLE I AND THE TITLE I
AT HOME 'ROGRAMS.
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One bright spot in most of our compensatory programs has always been
pre-first grade instruction. Title I students in kindergarten have
typically changed their achievement from an entry point equivalent to a
low L-E-S average to an exit point equivalent to a middle S-E-S
average. The same results were demonstrated again this year. In
addition, new evidence of effectiveness came from a structured
preschool program. To quote from the Migrant Evaluation:
"If one accepts the assumption that students should maintain the
same percentile from year to year if they maintain an average growth
rate, the migrant pre-kindergarten students tested in English clearly
made over a year's gain in six months. The students tested in Spanish
moved from the 16th percentile on the pre-kindergarten norms to the
20th percentile on the kindergarten norms also demonstrating over
a year's growth in six months." In examining the various kinds
of preschool programs being tried, however, it appears that a
structured curriculum and well-managed classroom are.just as necessary
to rerults here as in later grades. Too, start-up problems can obacure
hopes of achievement benefits for these programs in the same way that
evaluation has demonstrated in programs of other types and other levels.

THE CONTENT OF READING AND OTHER SUBJECT MATTER AREAS

New developments in research on teaching and learning give greater attention
to the actual content of instruction being delivered. As evaluations k

have considered the effects of multiple programs, pultiple curricula,
and the problems of integrating these across schools as children transfer
in and out of schools over the years, the conclusion that these have to
be important azpects of achievement is almost inescapable.

ORE made its first attempt to look at curriculum content two years ago
when final exams were analyzed in the Secondary Curriculum (Quarter System)
Study to see to what extent courses seemed to conform to curriculum
guides. In 1977-78 Title I and State Compensatory Education evaluations
surveyed teachers on such things as the materials they used, their training
in reading, their use of that training, and so forth. The variety
discoliered is of considerable interest.

It seems poasible that some of these variations may be related to student
achievement. It is the current intent of the Office of Researcl and
Evaluation to pursue this issue further, in the coming year for leading
and perhaps for other subject areas in the years beyond.

STAFF COMPETENCY

Through all the evaluations that ORE has conducted over the past years
seems to run a thread that tiec good results and bad results back to the
competency of those involved in the programmatic efforts. Sometimes a
lack of competency is due merely to a lack of experience and at others times
it appears to be a matter both of ability and training.



Our evaluations in 1977-78 again offer multiple instances in which

the competency of thostworking in the programa can be surmised.
For example, one report has test results showing dramatic gains
in most classrooms and an almost opposite picture in one classroom.

Observation data for the program documents classroom activities which
seem clearly related to that lack of results..

ORE doea not have the resources nor should it have the role of translating

Us data such that it can be used for personnel evaluation. However,

file wise reader and the good manager whether of a program or a school
will think about the implications of data he receives at his level

for personnel evaluation. The new personnel evaluation system
recognizes "secondary data" which merely indicates for the
personnel evaluator a problem to follow up, document, and take

steps on or disregard. The d,,ta from ORE falls very much in this

category. It never proves competence or incompetence, but it can

suggest a possiblity of competence or incompetence. The ability

to understand and interpret the'data he is given then is a crucial

skill that all administrators should have. The new Professional
Personnel,System recognizes this as a competency for administrators

and will provide at least initial training for the competency. ORE

has become more and more convinced that any good administrator

training program ought to have at least one introduotory course in

statistics. A course in research design because it teaches the
fundamentals of data use and interpretation would also be a good

investment for most administrators in today's Complex world of

information overload. Most administrators seem to recognize this

.need too for it is one of the trainiftg needs they have expressed

in relation to the new Professional Evaluation System.

ORE findings continue to suggest also that accountability has a

real role in achievement and productivity. Standards need to

be high and living up to the standard required. This is just as

evident for students as for staff. When faced with a minimum

competency graduation requirement, students improve their performance.

When standards are reduced, performance may well decline. Relaxed

course requirements at the high school level seams to be associated
with SAT decline; the graph on thE following page seems to suggest

relaxing grading standards may alietbe associated with a decline

in ACT scores. One wishes that longitudinal data were available for

similar studies at other grade levels; it is possible, for example

that the use of a more rigorous achievement test such as the STEP will

over a number of years produce higher learning levels.

1.8
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ORE suspects then that if the district is to improve the quality of
its professional and administrative staff as called for in one of
the three 66rrent priorities, such findings need to be considered.
Accountability as well as evaluation is required.

THE USE OF EVALUATION FINDINGS

As suggested above, evaluation findings may serve multiple
purposes in the district including that of accountability. The
Office of Research and Evaluation can only provide data in any
accountability system. The use of that data or information is
necessary by all those who receive it if improvements are to
result. Over the past five years, ORE has.seen an increasing
effort throughout the system to accept that responsibility for use.
One cannot but believe that some of the positive results evidenced
are due to the increased use.

When ORE examines why the increase has occurred, there seem to be
two reasons. The Board and Superintendent have tatened to and
<studied the itemitta and they have demanded-that tho4e kepoliting to
them do the 4ame. Board members have 'epeatedly i.nsiAted upon knowing
how tesa/A had been and wete to be u.sed. TheSuperintendent adopted
the 4ame tance with the Cabinet and they iottowed thnough.

The second reason is that ORE has been-able to produce findings that
do have utility. Although ORE has never had excessive'resourtes, it
has been possible through the blending of district and federal program
resources, through calling on research resources external to the district

II -
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such as the Univeraity of Texas Research and Development Center, and by



carefully de igning its eval4ation designs to take the best advantage

0
of those it d '644 have. ORE'S locarbudget for the studies in this
volume was $355, 00 which represents roughtly .on and certainly less
,han 1% of the district budget7not an eiceisive amount for an organization,
to allocate both to quality control end research. It is not surprising
either that the best findings Fito came ouf of.tha office have alma
from federal program evaluations where. resources have been somewhat
more adequate. ,

Considering these facts, it appears to ORE that if evaluation findings
are to be used, the findings must be usable ind the organization must
recognize them and insist on their use. Teachers aad administrators
P.Idt in a world with many demands which compete.for their time; the
organization.must provide the structure which:focuses their efforts
on the most important goals. There is some evidence that the'priority
system performs a part of that function. The person:1bl evaluation and

accountability system can provide the'other.

In 4ummany, appeau that it i4 the teaponaibitity o the &and and
the Supetintendent to pay heed to .the evatuaZon liading4 and to
pkovide 4y4tem4 which.pekmit them to Aequike the ue o evatuation

nd.ing4 by the enti4e 40tem. The positive results that AISD has
experienced in several priority areas this past year wouad seem to
be a result of the acceptalice of that repponsibility by the Board and
the Superintendent and the allocation of their scarce resource of
time to tha actions required.
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FINAL REPORT

Evaluation Findings on: District Priorities

Contact Person: Freda Holley, Catherine Christner, or Jane Ogden

, Summary of Evaluation Findings:

On Augusel, 1977 after a prolonged 'process of receiving staff and
community input, the Board of Trustees formally set three priorities
for the district for the 1977-78 school year. These were:

Improve the basic skills of students in reading and math,
including reading in the areas of language arts, math,
social studies, and science.

Assure that Austin I.S.D. has highly skilled teachers and
administrators by improving the evaluation system and
e phasizing competencies.

Improve the achievement of low socio-economic-status students
and minority students.

It is the purpose of this report to summarize the data available from all
other ORE reports and from the apecific separate reports prepared on
each of the areas above in order to specify how well the district has
achieved the priorities established. In addition, particular infotmation
collected on the priorities process itself will be presented.

Priorities Process

The intent of the priorities process is to provide direction to the
organization in such a way that in addition to carrying out its essential
functions, it can direct and focus attention on a few limited and specific
areas in which to make extraordinary progress. The evaluation question is
whether the process has been
accepted and implemented well
enough that any progress made can
be attributed to it. ORE col-
lected data in two ways in order
to make this determination.
First, teachers, principals,
instructional coordinators,
assistant, directors, and non-
cabinet level directors were
interviewed. Second, school
pals were analyzed.

Interviews revealed that the
school staff agreed that the
setting of priorities by the
Board was a desirable process.
As Figure 1 shows, this agree-
ment ranged from moderate to
strong across the various groups.
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Figure 1: Staff ratings of agreement
with priority setting by the Board of
Trustees.
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Fignre 2: Reasons given by staff for agreement
with priority setting by the Board of Trustees.

As can be seen from Figure 2, the most frequently given reason for
agreement is that the process gives direction and unity.

The majority of all those
interviewed also recognized
all three priorities correctly.
Figure 3 illustrates this,
hut also shows that on
this item as on all others,
teachers are both the least
informed and the least in
favor of the process. Still
a remarkable number could
recognize all three.

The most recognized of the
three priorities is that of
Basic skills while the least
recognized is that of Teacher
and Administrator Evaluation.
Figure 4 shows the recogni-
tion rates of the triorities
by the various groups.
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Figure 3: No. of priorities recognized
correctly by the vnrious groups.

Figure 4: Recognition rates for each
of the three priorities.



All those interviewed were asked to identify specific efforts made
to address priorities. While almost all those interviewed could identify
activities carried out related to priorities, few could pinpoint activities
newly initiated or designed to address priorities. Exceptions were
the listing of priorities on the staff directory, budget sheets designed
to relate expenditurels to priorities, and activities related to the development
of the personnel evaluation system.

In addition to the interviews, copies of the school goals were secured
and analyzed. This was undertaken, because both the Director of Elementary'
Education and the Director of Secondary Education are known to have
stressed the priorities in their directions to schools for the development
of school goals as well as to have stressed their importance in principal
meetings throughout the year. Also, sehool goals appear to be the best
mechanism by which to focus and direct school and classroom attention on
the achievement of priorities.

It is apparent that even using very rigid standards in the analysis (goal
must explicitly state a pxioritY or subdivision of that priority.), school
goals do highly reflect the priorities. Well over half of all goals met
the criteria as can be seen from Figure 5. Thus, it is evident that the
Departments of Elementary and Secondry Education are successfully focusing
school direction on the district pri!orities.

Groups of Schools Percentagcs of goals which refer
to district priorities

Elementary Area I 38%
Elementary Area II 43%
Elementary Area III 46%
Elementary Area IV 52%
Elementary Area V 53%
Title I Schools 44%

7)
Non-Title I Schools 49%

All Elementary Schools 47%

High Schools 58%

Junior High Schools 56%

All Secondary Schools 57%

Figure 5: Percentages of school goals which
directly refer to district priorities.
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Priorities Achievement

It is not the intent lf this section to assign grades to the district for
its achievement in priority areas since the priorities are far too complex
for that, but it is hoped that a feeling for the progress made toWard the
priorities can be conveyed. In addition, some evaluation of the steps taken
to bring the district closer to the outcomes will be attempteu.

In general, the Office of Research and Ewiluation would have to conclude
that a fairly high degree of progress has been made on the basic akills
priority and on the low S-E-S and minority achievement priority.. The later
progress is particularly gratifying since this is an area in which not only
Austin, but other urban districts as well have failed to see improvements.
In neither area, of course, is the picture entirely positive and some conflicting
data does occur. Particularly at the senior high school level this year,
declines in achievement scores are discouraging. Although good progress has
been made on the teacher portion of the teacher and administrator improvement
priority, ORE has little data to indicate progress toward that portion of
the priority related to administrative evaluation. ORE was unable,within
its resources,to collect data specific to this element in 1977-78; however,
the evaluation design for the coming year allows for this.

A brief discussion'of achievemeht in each of-the priority areas below simply
summarizes the more elaborate information provided in the aections of this
volume specific to each priority area or to programs falling within the
priority area.

Basic Skills

Our prime measures of basic skills achievement are the California Achievement
Test (CAT) at the elementary and junior high level and the Sequential Tests
of Educational Progress (STEP) at the senior high school level.

Achievement in the elementary
grades improved dramatically in
both reading and math. The
adjacent figure illustrates the
gains in reading. The junlor
high schools also evidenced slight
gain in seventh grade reading
and math and held steady in eighth
grade.

Achievement at the senior high
school level is not so encourag-
ing. There are nine subtests
comprising the STEP battery.
Across four grade levels, there
are thus 36 changes that can occur
in districtwide median scores.
Of these possible changes there

lar
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Figure 6: CAT Reading
Achievement in grades 1-6.



were four median gains, eleven medians remaining unchanged, and twenty-one
median losses. The most drastic declines came at the twelfth grade level
where all medians for all subtests declined; this senior decline may, however,
have been a result of an excessive absentee rate, particularly severe at
Anderson High which has many of the district's highest achieving students.
(See the Basic Skills'summary later in this volume for a more detailed dis-
cussion of this problem and its effects.)

The four gains
came equally
at tenth and
eleventh grade.
The figure to
the right

gives some
feeling for
the pattern
of senior
high achievement.

The figure
below,gives
a summary
of the
districtwide
achievement
picture

MANUS FM
-7

leading 39 42

_

42 0

Machaeics of ifriting/Spelling

A

31 36

,

36

,

0

Mechanics. of Writing/

Capitalisanion 6 Punctuation

,

26 31 34 +3

Mechanics of Writing/Total 29 33 31 -2

Eaglish impression 32 34 34 0

Math Computation 39

fr

39 41 +2

Math Concepts 49 49 47 -2

Science
,

41 45 43 -2

Social Studies 38 41 36 -5

Figure 7: Disttictwide STEP median percentile
scores for all senior high tenth graders.

in reading and mathematics
across all grade levels. In
total,ihe picture is still more
positive than negative, but most
of tle gain is accounted for
at the elementary level.

Achievement
in

Grades 1 to 12 Readin

Changes from
1976-77 to 1977-78

Math

No. of possible
changes

12 16

No. of gains 6 6

No. of
no-changes

4 5

No. of losses 2 5

Figure 8:

in Reading

repeated here.

section should

District Achievement
and Math, Grades 1-12.

There are complex reasons as
always to account for the achieve-
ment picture we find this year.
The mostAlikely exPlanation is
related to the time available
for instruction. This is
discussed in some detail in
the preface discussion 197'-78
At A Glance and will not be

however, and reference to thatThis is an important issue,
be made.

In addition to these two achievement testa we also have two other tests
serving as important measures of progress on the bask skills priority.
These are the Scholastic Aptitude. Test (SAT) taken'primarlly by high
school applicants to more prestigious colleges and the American College
Achievement Tests (ACT) taken by those interested in other colleges. These
are voluntary tests in part although they are required by a number of
colleges for entrance. 4
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These measures too are discouraging.
The SAT scores for 1978-79 are
not yet available, but 1977-78
scores were again down continuing
a multiyear trend. Still the
district remains well above
the national average for SAT
takers. The graph at right
illustrates the trends
in the math and verbal sections
of these tests.

The ACT picture is slightly more
encouraging with the 1976-77 scores
showing improvement, but with these
scores remaining well below national
norms.
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Figure 9: Mean SAT scores
for AISD and National SAT-
takers.

A final measure of achievement comps from our former student questionnaire.
Here one-year graduates tell us how they are faring. Of these students,
65% are attending some type of post-graduate school with fully 74% being
in a four-year college or university. As a measure of.their high school
preparation, most students felt their courses have prepared them for college
except in the area of writing essays. The figure below illustrates their
agreement with satisfactory preparation in the major academic 'areas. Despite
their ratings in these areas, fully 47% of all students felt that high school
graduation requirements should have demanded more of them. Seventy-three
percent (73%) of these sate students felt that their high school had adequately
prepared them for their present activities.

All Graduates:
Strong y , Strong y
Disagree Disagree &rie A ree

The high school graduation requirements
should have required more, of me. 4% 43% 38% .15%

Overall,, high school adequately prepared
me my present activities. 9% 17% 60% 13%

Graduates in School or College:

I wrote enough essays to prepare me for
,

college writing. 20% 33% 38% 9%

My Language.Arts courses required enough
of me to prepar: me for college 8% 29% 54' :/. 9%

My Mathematics courses required enough of
me to prepare me for college. 9% 20% 51% 20%

My Social Studies courses required enough

of me to prepare me for college. 6% 18% 66% 10%

My Science courocc rocuircd enough of me
nroparo me for college. 6% 25% 5.

Figure 9: AI3D gradunteo rating() of high achool nctivitien.
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Law S-E-S and Minority Achitivement

As yet no concrete way to identify studenta as low S-E-S in any feasible
manner has been identified. Therefore, the Title I school population
continues to be the population to which we must refer primarily ln considering
this question. Although,this is one feasible way to look at.this question,
the fact remains that many students outsiee the Title I schools fiethis
description dhd many who are there do not. Because minority status can
be easily identified on student records, many analyses that cannot be
done for low S-E-S students can be considered for minority students and
there is considerable, but not complete overlap between these categories.
These constraints need to be considered in looking at the data we have
on this priority.

.0verall minority achieve-

ment continues to be
lower than Anglo student
achievement. In general,
Anglo students score
highest, Mexican-American
students score slightly
higher than Black students
and Black studenta score
lowest. The figure
showing achievement
on the Math Computation
section of the STEP
is illustrative,of
the manner in which
these groups achieve
in all sOjects at
all grade levels.

The districtwide
picture on STEP
achievement shown
on a previous page
in Figure 7 is also 1
an illustration
typical of Anglo
student achievement.
The picture on
minority achievement
is slightly more
positive for both
Mexican-American
and Black students.
The two figures on
the next page show
a larger number of
gains for Mexican-
Americans and Blacks

11.7
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Figure 10: Median percentiles
of 9th, 10th, llth, and 12th
grade students on the STEP.



than for Anglos. Blacks had a total of 14 gains, Mexican-Americau 9, and
Anglos only 8. This may to some extent be explainable statistically F.
the fact that Blacks start out below the median and Anglos above.

On the CAT in grades 1 to 8 v'gains were even more dramatic. Out ,f a
total of 32 possible changes in reading and math (8 grades x 2 subjects
x 2 ethnic groups), 28 median gains were made. In some cases these gains
were considerable--as much 'as 8 points and often 4 points.

SMUTS
10 U. 12

leading

Mechanics of Writing/Spnlling +2 +2 -2

Mechanics of Writing/
Capitalisation & Punctuation o o +1 +1

Mechanics of Writinn/Total o -3 +1

English bcpreaion +1 +1 n

Math Computation +1 -2 *4 -2

Math Concepts o -7 o o

Science -2 -3 +2 -5

Social Studies -1 0 +3 -1

Figure 11: Changes in Median scores from Spring
1977 to Spring 1978 for all Kick AISD high school
students.

SUSTISTS

G.16-DI

..
- 12

,

UMW:4 +2
A

+2 0 -4
,

Mechanics of Writing/Spelling

I

+2 -4 0 -a

1 Mechanics of Writing/
! Capitalisation 4 Punctuation,
1

-I +1 0

4

.6

Mechanics of Writins/Total_ +1

.

0 +2 -3

A

English Expression o +3 0
.

.2
4

Math Computation o
1

' 0
. ,

Math Concepts .5 -2 0
.

-5
,

Science
ft

-2 -2
,

0 .9
,

Social Studio', o 0 +2 -5

Figure 12: Changes in Median scores from Spring
1977 to Spring 1978 for all Mexican-American AISD
high school students.
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The way these program funds are expended is illustrated in the figure
below. There can be considerable variation in the allocation to a
school based primarily on population, achievement level of its students,
and the socio-economic-atatus of the students.
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Redwood
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(is elle.)
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Lose!
II lingual
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Title VII
I MigrantIONIC)

C eele.

igure 14: Special fund distribution
across schools. norixontal linos represent

median number of schools. Dots represent
schools at extremes.
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Other favorable signs come from the fact that Title I has demonstrated
better achievement than ever in the past from preschool to fifth grade
level.

More minority students also seem to be going on to college with percentages
of minority students taking the SAT and the ACT both increasing at the 1,4st
reporting date.

Why may it be that such positive,signs are beginning to appear? Title I
concentrated their services more this year and streamlined their reading
'programr into three models. Overall the number of programt-in Title I
seems to have been reduced; too,the possibly negative effect from the
overlap of programs competing for student time may have been moderated

.by reduced overlap.

Undoubtedly, the overall stress on basic skills that produced achievement
gains at the elementary level for the entire district has also had Its
effect here. A dramatic posaibilicy is that there has been increased time
available tor student learning (See 1977-78 at a Glande.) At the high
school level, the minimum competency graduation requirement also seems to
have had a very positive effect on minority achievement. Minority students

'who had failed the 8th grade CAT requirement achieved many percentile points
higher oft the STEP this year in llth grade thqn did their counterparts last

year.

A total of fourteen specially funded programs are operating in the twenty-five
Title I schools with extra fundb of over three million dollars being

expended there. As the table below illustr,tes, there api ars to be a
higher percentage of these special funds going to predominantly Mexican-
American schools than to predominantly Black or mixed schools. This is

undoubtedly due to the bilingual program funding.

School

X of Total

Funds School

X of Total

Funde School

% of Total
Fundo AM

lk

ail 1 Leon 8.20 Mathews 3.73 Sims 4,94

Becker 6.93 Metz 5,64 Zavala 4.63

Blackshear 4.18 Norman 3.40 Brentwood .99

Brooke 6.43 Oak 5.06 AeillY .63

Springs
Brown 2.,', Ortega 4.30 Pleasant

11111

1.23

Ampbell 4.81 Ridgetop 2.03 Pecan 1.70

Springs

Dawson 4.7h Rosedale 2.82 it. Elmo 2.40

t:ovalle 6.61 Rosewood 2.01

r"
4ep1awood 4.55 Sanchez 5.78

TOTAL 99.19

Figure 13: Special funds allocated

directly to Title I schools.
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Despite this positive evidence of progress on the low S-E-S and minority
achievement priority, the problem remains severe. Overall achievement
is low. This undoubtedly is reflected in other problems these students
experience such as low attendance, higher discipline rates, and increasing
drop-out rates. This latter problem is one of increasing severity over the
last five years, especially for the Mexican-American student as is
illustrated in the figure below.

.,..0111 Mexican-Amer Lcan

Figure 15: Percentagemaa
of each ethnic group
who are school leavers
from 1972-73 to 1976-77.

.................. ...........
. S. .........

r

SCHOOL TEAMS

Highly Skilled Teachers and Administrators

The progress that has been made on this priority consists primarily of the
design and approval of a professional evaluation system which covers teachers,
counselors, librarians,, and other personnel who deliver services directly to
students. Since the approval of the system in January, the Department of
Staff Personnel has delivered an estimated 69 hours of training.
Ev,luation of the training to date reveals an administrative-staff increasingly
familiar with the contents and requirements of the professional personnel
evaluation system.

Whether this effort does result in increased skill for teachers and
administrative staff will have to be determined in the next few years,as
ORE carries out the evaluation of its implementation.



Although the priority calls for improvement in the evaluation s)item for
both teaching staff and administrators, the time available to the
Department c" Staff Personnel and to ORE permitted no progress on the latter
half of the priority. The collection of data and congruent literature
searches on administrative evaluation are called for in the ORE evaluation
design for 1978-79.

As a part of its baseline data
collection, ORE noted that
principals currently rate
new teachers in the system
as either excellent or
satisfactory to a far higher
degree than one would expect
to find excellent and
satisfactory teachers in
a normal distribution.
On another front, data
collected this year from
former students of AISe
indicated that most
students rate the?r
teacher's competency
as fairly high although
a substantial number
do not feel as
positive. Former student
ratings on five high priority i

Conclusion

Teachers
Graduates Responses

Agreed 4.

Strongly Agreed
Disagreed 4.

Strongly Disaireed

Had knowledge and broad subject
area backgrounds.

82% 18%

Presented material verbally in clear
manner.

79% 21%

Used common sense in instruction. 76% 24%

Respected mv rights 6, encouraged res..
ponsibility.

74% 26%

Could tell it students had learning 69% 31%

problems.

Figure 16: Former

their teachers on

tems for students are

student ratings of
five selected competencies.

shown in figure 16 above.

Thus, it would appear that the establishment of district priorities, i. part, hap

resulted in real advances in each of the selected areas. Of course, each of

the results found, except for the professional personnel evaluation system,
may be attributable to a number of factors other than priorities. For example,

the national trend now appears to be toward improved basic skills achievement.

Based also upon the data collected in the interviews, it seems likely tbat

further progress might be made if all administrative departmenta followed the

lead of the Department of Elementary and Secondary Education in determining a

specific plan by which they might contribute to the district prioritie13. The

development of a five year plan in the accreditation process, if properly

pursued, may well be the vehicle for this.

11.12 .
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Publication No. 77.03

(Final Report)

ABSTRACT

Evaluation Findings on: Results of 1977-78 Priorities Survey of Austat
School Patrons,

Contact Person: Freda Holley

Summary of Evaluation_ILT 'rum: In Hay, 197', the Austpn,Board of Trustees
tentatively estab1ised7the 1977-78 prioritiei for the Austin I.S.D. In an
effort to seek public input and reaction to these priorities, they directed
the Office of Research and Evaluation to conduct a newspaper survuy of
Austin school patrons, soliciting their opinions about the tentative 1977-78
priorities,.

O.R.E: received 1,003 completod questionnaires. The written comments of
respondents to the Board indicated that, op the whole, Austin school patrons
appreciated the opportunity to expreSs their opinions on public education
topics.

The priority-ranking results revealed that those Austin patrons who responded
to the survey closely agreed with the Board on the top three priorities for
.1977-78. The Board had tentatively set the top three as: basic skills,
low SES and minority.student achievement, and teacher and administrator
evaluation. Austin school patrons ordered these same priorities as 1, 3, and
2.

Written comments indicated a strong, support of prosrams for the gifted and
talented. These comments corroborated the 14 rating given by all respondents
to 'Develop more and better programs for the gifted and talented.'

The large number of write-ins for "Improve discipline in A.I.S.D. schools,"
.as well ai the large number of written comments about this topic, indicate
that Austin-school patrons' concern about discipline should not be discounted.

Ob



I I I . BASIC SKILLS ACHIEVEMENT

f

143

e



FINAL REPORT

Evaluation Findingp on: Basic Skills

Contact Person: Jim Watkins or Jane Odgen

Sunrnary of Evaluation Findings:

An examination of the achievement levels of the district in 1977-1978 was
done by looking at the medians for each achievement test and the distribution
of scores at both the elementary and secondary levels.

1

Caltfotnia Achievement Test (CAT) results indicate that AISD school students
in grades one through eight performed better on the CAT in 1977-1978,than in
1975-1976 and 1976-1977. CAT medians for every subtest in grades one through
three were above the national norms. In grades Lour through eight the lowest
median was only five percentile points below the national norms. The
districtwide median percentile scores of elementary and junior high school
students on the CAT

1) showed the strongest gains ill the median percentile at the fifth
grade level with every subtest showing a higher median than in
previous years,

2) were the lowest at .the eigtIth grade and sixth grade levels,

3) were strongest on the Math Computation subtest,

4) were weakest on the Math Concepts and Reading Vocabulary subtests,

5) showed no losses, only gains or no changes for'both the Reading Total
and the Math Total scores across all grade levels.

CRAM

=......

, RIADINC
VOCABULARY

73-76 76-77 7778

-

MOM
CON 111102151011

75-76 76-17 77-78

READING

TOTAL

75..76 76-77 77411

NADI
COM POTATION

75-76 76-77 77-7.8

N4111

CM IF T11
75-76 76-77 71-78 7546

NAN
TOTAL

76-77 7748

/ ) 75 TS 68 66 611 73 75 76 71 71 68 70 67 67 70 70 701

2 61 66 68 63 65 67 61 65 65 60 67 69 55 60 64 62 66 68
-

1 56 56 67 60 60 66 61 61 69 62 6? 67 53 53 58 56 59 61

4 46 49 54 48 53 53 47 I 52 54 46 51 58 54 58 51 51 56 36

i 46 46 49 46 50 54 44 411 52 47 47 54 47 50 54 49 49 52

6 46 46 46 50 45 45 47 47 48 40 44 49 47 47 47 43 43 48

7 50 46 48 52 46 49 49 49 50 41 45 49 51 47 51 46 46 48

8 48 46 46 51 51 11 49 49 49 41 46 49 SO 46 46 44 47 47

Figure 1: DISTRICTWIDE MEDIANS FOR 1975-1/6 THROUGH 1977-1978 FOR EACH
SUBTEST AT EACH GRADE LEVEL.
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AISD 1977-78 median CAT achievement scores range from the 45th percentile
to the 76th percentile. In other words, in our poorest achieving subject
area at uur weakest grade level, the average AISD elementari student performs
57ile points below the performance of an average student nationwide. In
our best achieving ugjct onset our strongest grade level, the average
performance of an AISD elementary student is 26%ile points higher than the
performance of an average student nationwide. Figure 2 presents the
distribution of scores of the AISD sample for the Reading Total, If AID
performance were identical to that of,the nationwide norms, exactly 50% of
the scores would fall between the 1st and 50th percentile and between the
50th and 99th percentiles. Thus, as the figure shows, AISD CAT scores
tend to be more concentrated in the upper percentile ranges until the
sixth grade when an approximate balance between the upper and lower halves
occurs.

IMP
.

FIRCINTILL_MMOR
-.1-10GRADE 1-25 1-50 50-99 75- 90-99

1 1.7 8.0 22.9 77.1 52.6 21.3

2 4.8 15.9 33.7 67.7 40.0 27.6

3 5.5 14.2 35.9 64.1 42.0 25.7

4 8.5 22.2 46.6 55.2 27.5 13.4

5 9.8 25.2 49.6 52.4 27.2 14.3

6 '12.6 29.7 54.0 48.1 24.8 11.6

11.7 28.0 51.3 50.0 28.9 14.0

e/

13.2 28.4 50.9 49.1 27.6 13.2
,

Figure 2: PERGENTAGE OF STUDENTS, BY GRADE, SCORING IN VARIOUS PERCENTILE
RANGES ON THE CAT HEADING TOTAL IN 1977-1978.

Although there hay, been increases in the median percentile scores at each
grade level since 1975-1976, there is a general tendency for the districtwide
median percentile scores to decrease from grade one to grade eight. However,
this decline appears to be lessening. Thus, as Figure 3 on the next page
illustrates, the amount of decline in scores from first to eighth grades
for-1977-1978 was less than the amount of decline in 1976-1977 and 1975-1976.

Tracking group data makes it possible to compare minority student achievement
at each grade level in 1977-1978 with achievement data for the same students
in previous years at earlier grade levels. The two year tracking group datf'
indicAte that the rate of decline in median percentiles from grade one to
grade eight may be decreeing. Figure 4 on the next page presents the median
percentile scores of ::14e AISD students in 1977-1978 and the median percentile
scores for those same students in 1976-1977.

111.2



s

DOMINO RIPI4 NIOIM NSW

anvivar -LOWwirt- twilmon

Figure 3: MEDIAN PERCENTILES FOR READING TOTAL SINCE 1975-1976, DISTRICT.

OIAJOS IMMO TOTAL
NUBIAN 600116

AMOUNT OF
MOOR

MATO TOTAL
INMAN NUBBIN

AMOUNT W/
CONNOR

1076-77 1077-76 1076-7/ 1077-7S 1076-77 1077-76

1st

led

Ind
/

3rd

76

65

67

60

4

+4

71

66

60

61

-3

-5

3rd 4th 61 54 4 + 61 56 -3

4

4th Sth SI ST 0 56 54 -4

Sth 6th AO 46 0 45 51 +1

6th Ith 47 SO +3 46 51 +5

Ith dth SO 45 -1 AS 40 +1

.....

Figure : TWO-YEAR TRACKING GROUP MEDIAN PERCENTILES ON THE CAT FOR
READING TOTAL AND MATH TOTAL.

The tracking group achievement pattern is particularily strong for.the
Reading Total. Although at first glance it appears that the tracking group
students are doing worse, expecially for the Math Total, it should be kept
in mind that decrease in scores from earlier grades to later trades is
expected according to the districtwide patterns illustrated in Figure 2.
That is, an average student in the district would drop ten petcentile points
from trade one to grads two, placing him at the 65th percentile, still 15%ile
points above the national median. The tracking group lost nine percentile
points placing them at the 67th percentile, still 17%Lle points above the
national median. Figure 5 presents comparison of the tracking group
achievement gains and losses and the achievement gains and losses of the
districtwidk medians in 1976-1977 and 1977-1978.
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GRADE
1t76-18_77 TO 1977.1121_13Aggsmal

AMOUNT OF CHANGE
EN MATH TOTAL

DISTRICTIODS CHANOr_1176-77 TO 77-78
AMOUNT Of CHANGE
IN READING TOTAL

AMOUNT OF CHANGE
IN READING TOTAL

.AMOUNT OF claw-
LN MATH TOTAL

2 -9 -3 -10 -2

3 +4 -5 +4 -5

4 -7 -3 -7 -3

5 0 -4 , 0 -4

6 0 +2 0 -1

7 +3 +5 +3 +5

8 -1 +1 1 +1

Figure 5: COMPARISON OF TRACKING GROUP ACHIEVE(ENT GAINS AND LOSSES AND
DISTRICTWIDE, 1977-1978 ACHIEVEMENT GAINS AND LOSSES IN CERMS
OF MEDIAN PERCENTILE SCORES.

§_t_lisAwelititicanautimuiLlwzieuet results itldicate that AISD
school students at each grade level did not perform as well on the STEP in
1978 as the students at the same grade levels in 1977. The most acute drop
in achievement scores occurred for the twelfth grade across virtually all
subject areas. In skills areas, the most acute drop occurred on the Social
Studies test across virtually all secondary grade levels. Ste Figure 6 for
the districtwide medians for the last thrae years.

The districtwide median percentile scrres of AISD high school students:

1) were lower than the nationwide norming samplet at all grade levels,
, on virtually all skills subtests with the exceptions of ihe'llth
and 12th grade Math Concepts medians,

2) were the weakest on the Mechanics of Writing Total and the English
Expression subtests, and

3) were lower in more skillcsubtests at more grade levels than in
1976-1977 or 1975-1976 with 9th, 10th, anellth gaffe students
showing approximately as many gains.as losses and the,12th grade
students mho ing decreases on all subtests.

The performance of the bottom 257. of the AISD high school students:

lir1), was lower than the performance of the bottom 257. of the students

nationwide,

2) was relatively consistent in the 9th, 10th, and llth, grades with
that of the previous year for the same grades, and

3) was lower in all areas for 12th graders in 1978 than for 12th
/ graders in 1977.
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The performance of the top 257. of A1SD high school students:

1) was lower than that of the top 257. of the nationwide norming sample,

2) when reviewed by grade showod the 9th giaders remaining stable
since 1976-1977, the 10th graders scoring slightly hight:, and the
llth graders scoring slightly lower. The top 257. of the 12th graders
scores much lower on virtually all of the STIP subtest than in
1976-1977.

See Figure 7 for a graphic display of these trends.
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Figure MEDIAN PCRCENTILE SCORES FOR READING AND MATH COMPUTATION FROM
1975-1976 THROUGH 1977-1978, DISTRICTWIDE.

AIsn'il median high school achievement scores range from the 28th percentile to
the 54th percentile. In other words, in our poorest achieving subject area
and at out weakest grade level, the average A1SD high school student performs
only 41I well as a student at the 28th percentile nationwide. In our best
achieving subject area at our strongest grade level, the average AISD high
school student performs as well as a student at the 54th percentile nationwide.



There is a general tendency for the
median percentile rank scores to
increase from the 9th to the 11th
grades. That is, grade eleven in
AISD compares more favorably to the
national norm group than does grade
ten, and grade ten more so than
grade nine. Figure 8 illustrates
this trend.

The Math Concepts subtest was the
only one on which the median per-
formance of AISD students was higher
(at grad0.044 and.12) than that of
the national norming sample. AISD
is particularly behind the natioMil
norming sample at all high school
grades on English Expression, all
Mechanics of Writing subtests and
Social Studies.

There is a general tendency for AISD
scores to be more concenttated in the
lowest ten percentile ranks, the
bottom quartile and the lower half of
the percentile scale than tile
nationwide noLzing sample. This ii
Oarallelea by aelindency t.,Yhave
smaller proportions of students iu
the highest ten percentile ranks, the
top quartile and the upper half of the
percentile scores than national norming
samples. A few exceptions to these
two basic trends of score,distributions
occurred on the Math Concepts, Math
Computation, Science and Reading tests
at some grade levels. .
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Figure 8: MEDIAN PERCENTILES OF
9TH, 10TH, 11TH, AND
12TH GRADE STUDENTS (N
THE STEP, 1977-1978.

An examination of the campus wide medians revealed that the median scores
for the largest number of schools for most skills areas fell in the second
quartile. This is the quartile directly below the national median. In
addition:

1) the only subtest that did not reflect the above trend was the
Math Concepts subtest which had median scores at each high school
for all grades that were divided evenly between the second and'
the third quartiles.

2) a general downward shift in STEP medians from 1976-1977 is evidenced
by the large number of schools. that now have medians in the 2nd
quartile rather than the 3rd.

111.7
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3) ,the number of schools having median scores in the lst quartile has
remained the same.

4) the downward shift in twelfth grade median scores was more character-
istic of schools that had medians that fell in the 1st or the 2nd.
quartiles.

For a precise presentation of the overall relationship between achievement
at the different campuses at each grade in 1977-1978 and achievement at these
campuses for the same grade in previous years, refer to the'Systemwide
Testing School Profiles for 1975-1976 through 1977-1978.
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Figure 9: PERCENT OF SENIORS TAKING
THE STEP OVER THE LAST
THREE YEARS 4T EACh CAMPUS.
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Because there was an overall
dr.crease since 1975-1976 in STEP
scores, particularly at the twelfth
grade level, the percent of seniors
taking the STEP'at each high school
campus was tallied. Figure 9 presents
the percent of seniors taking the STEP
at each school over the last three
years. As can be seen from the
graph, the most noticeable decline
has been at Anderson, which is
typically a high scoring school.
The districtwide achievement analyses
were then re-done excluding the
Anderson students. Fillre 10 on the
following page displayirthe differences
in the medians of the districtwide
and the districtwide minus Anderson
for the Mechanics of Writing, Total
And the Math Computation. These
particular tests were chosen became('
they represent the two basic patterns
that emerged from the analysis--that
the 1977-1978 medians experienced
less of a drop from 1976-1977 medians
when Anderson was excluded, and that

the amount of decline was the same
but the medians since 1975-1976 were
lower. The basic results of the
analyses were that:

1) the overall districtwide medians
are lower when Anderson is
excluded,
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2) the most noticeable

differ:trice occurs for the
12th'grade sample, and

3) inthe 12th grade, six of the
nine subtests showed signifi'
cantly lower rates of decline
when Anderson was excluded.

Thus, 4t was not possible to come to
a clear conclusion as to the
effect,that the decreasing percent-
ages orseniors taking the STEP
at various campuses has had on
districtwide achievement gains

1976-77 1977-76 and losses. However, it is certainly197i-76 1975-76 1976-77 1977-711

Mechanics of Melting-Total Mathaatit4ce Computation tignificant that excluding one campus
from the sample noticeabley effects

Figure 10: EXAMPLES OF HOW THE STEP the achievement patterns.
MEDIANS ARE EFFECTED WHEN
ANDERSON IS EXCLUDED.

TrackingGrous Data: An examination of the median percentile cores of the
two year tracking group students reveals that each consecutive grade level
froqiten to twelve show progressively fewer gains and more losses over the
previous year's scores. Both the llth and 12th grade tracking groups showed
only losses or no-changes over their median percentile rank scores of the
previous year. In addition, all two year tracking group students considered
together had more losses from 1976-1977 to 1977-1978 in Reading and Social
Studies than in any othei STEP skills tests.

An examination of the median scores of the three year tracking g;oup students
reveals that llth grade students of 1977-1978 showed an increasetn median ,

percentile scores from 1975-1976 to 1976-1977 and no change from 1976-1977 to
1977-1978. The twelfth grade students of 1977-1978 showed an increase in the
median percentileo scores from 1975-1976-and a decrease from 1976-1977 to
1977-1978.

College Admissions Tests

AISD mean Scholastic Aptitude Test (SAT) scores have been consistently higher
than the national mean scores. Since 1971-1972 there continues to be a declint
in both the Verbal and Math scores across the nation and in AISD. The rate of
decline of AISD Verbal scores parallels the decline of the national scores.
However, in Math, the AISD scores, although declining, are not going down as
sharply as those across the nation. The AISD mean SAT-Math score in 1976-
1977 was about 40 points higher than the mean SAT-Verbal score. The mean
SAT cores for AISD and the national SAT-taking sample are presented in
Figure 11 on the following page.

111.9
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Figure 11: MEAN SAT SCORES FOR AISD AND NATIONAL SAT-TAVIS SINCE 1969-1970.

AISD and natioawide means were below the norming sample mean of 20 on the
American College Test (W.T) in 1976-1977. ,In addition, this yokes AISD scores
were slightly lower than the nationwide sa4le for English, Social Studies
and the Composite score, and substantially below for the Natural Science.
Thus, the pattern is that the nationside scores are below the national norms
set by ACT and AISD scores are below those of the nation. As seen in Figure
12, the mean composite score for AISD and the nationwide ACT-takers since
1969-1970 have shown overall decrSases. Comparison of the ethnic breakdowns
since 1969-1970 and the declining/scores ouggests that there is a strong
relationship between decreasing scores and increasing minority participation.

Comparison of colleet_admiseion_test achievement data and other achievement
Law The decline in college admtssion test scores is somewhat inconsistent
with other achievement data for AISD high school students. ACT-takers are
asked by ACT to estimate their overall GPA. These estimations are self-
reports. Since 1969-1970, estimated CPA's have been going up. There are a
few exceptions to this trend but they are generally very small decreases so
that they are more than offset by the increases of other years. In spite
of the fact that CPA's are going up, both ACT and SAT scores are going down.
This relationship is graphically presented in Figure 13 for ACT grade reports
and ACT composite scores.

, II I. 1otid
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Figure 12: MEAN ACT SCORES FOR AISD AND NATIONAL ACT-TAKERS SINCE 1969-1970.
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Figure 13: THE PERCENT CHANGE EN ESTMMATED OVERALL GPA AND THE ACT COMPOSITE
SCORE OF AISD ACT-TAXERS. The percent change ib a ration with 19.
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x 100.
1969 data
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In addition to the inconsistency
between increasing GPA and
decreasing college admission test
scores, there is also an
Inconsistency between the district
wide STEP scores and the AM
ACT and SAT mean scores. Figure
14 presents a comparison of the
math portions of each test.
Figure 15 presents a comparison
of the verbal and reading
portions of each teit. As can
be seen from the graphs, since
1972-1973 both the quantitative
(math) and the verbal mean scores
of SAT have declined steadgy.
Both math and English portions
of the ACT have appeared to
keep more in line lath the
STEP achievement patterns.
That is, a slight rise occurred
in 1976-1977.

Svetemwide Attendance

in 1977-1978 elementary sch, rls
had the highest attendance rates
and high.schools the lowest.
Figure 16 on the following page
shows this pattern and. also
the wide variation among different
campuses. The junior high
schools differ by as luch as.
9% and the high schools and
elementary schools by 7%.

The districtvide attendance rate
of 92.07. was 1.2% lower than
that for the 1969-1970 school
year which had t e highest
attendance rate dur!.ng recent
years. However, it was 1%
higher than the low of 91.0%
in 1973-1974.
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School Leavers Data
,

(
School leavers
'and do not go
to.school witho

are students who.withdraw from AISD schools before graduation
to other schools. . Leavers also include students who stop coming
ut officially withdraviing.

The percentage
1976-1977 was
2.42% la 1972-
was available.
In 1976-1977,

of all students at all pedal levels who mere leavers in
2.8%. The percentage of leivers has increased steadily from
1973 to 2.877. in 1976-1977, the:latest year for which data
Most of the studentsmho leave are at the high school level.

8.397. of AISD high school students were school leavers.

Former 3 udent Questionnaire

About 65% of the sampled 1976-1977 AISD graduates were attending some type
of school nine,months after graduation. About 28% eere"working and not atten
attending'school, and about 7% were in the military, job hunting, or
homemakers. This.was essentially the same breakdown as fdi the 1975-1976
graduates4'. .

Seventy-five'percent of AISD grOuates in both 1975-1976 and 1976-1977
believed high school gave them adequate preparation for their presait
activities. In the riqUired areas, Mathematics and LanguagiArts stood out
As the areas where students took courses they felt mere relevant. Science
and Social Studies wets judged far less relevant. 'In the elective areas,
Vocation Cooperative Education, Driuer Education, and Business Educatidn.
stood out as the relevant ALAMO. HomeMaking, Foreign Languages and the Fine.

.13



Arts were judged as being far less relevant.

Despite graduates' judgement of the general adequacy of preparation for
college work, 257. to 507. of the 1976-1977 graduates who were attending four
year colleges felt that the core curriculum areas designed for college
preparation were inadequate. Almost 507. of the 1976.1977 gradu'tes and 657,
of the 1975-1976 graduates also believed that high school cu ,:ulums should
have required more of them.

Summary of Basic Skills Evaluation

Aisd students in grades one through eight scored higher on the
California Achievement Test (CAT) in 1977-1978 than in 1975-1976 or 1976-1977.

1) This is true for virtually all subtest.

2) Students in grades one through three scored above the national norms.

3) More AISD students in grades one through five than nationwide score
above the 50th percentile.

A73D students in grades nine through twelve scored lower on the Sequential
Tests of Educational Progress (STEP) in 1977-1978 then in 1976-1977.

1) At all grade levels the greatest drop in scores was in Social Studies.

2) The greatest drop in all subtests was at the twelfth grade level.

3) More AISD high'school students than nationwide score in the lower
half of the percentile range.

4) Each grade from ten through twelve made progressively fewer gains
and losses ii 1977-1978 from the previous years' scores.

In four AISD high schools the percentage of seniors who took the STEP has
decreased drastically over the three years in which the tests have been
given. In the other five high schools the percentage dropped the second year,
then increased in 1977-1978 to near its initial rate.

In 1977-1978 high school students averaged only 53.5 days in class during each
60 day quarter. This has risen from the equivalent of 52.4 days per quarter
in 1473-1974, but is still below the high of 54.9 days in 1969-1970. Junior
high students attended an average of 54.6 days per 60 day quarter in 1977-1978.
Elementary school students attended an average of 56.5 days per quarter.

AISD Scholastic Aptitude Test (SAT) scores continued a long range decline in
1976-1477, while remaining above nationwide scores.

AISD American College Teit (ACT) scores increase in 1976-1977 after three
years of declines, but remained below the nationwide sample..

Declines in ACT and SAT scores seem to be inconsistent with marked increases
in high school GPA, as reported by AISD students to ACT and with the STEP data.

t-



From 257. to 50% of AISD's 1976-1977 graduates who went to four year colleges
felt that their preparation i4 the core curriculum areas was inadequate for
collage work. Seventy-five percent of the 1976-1977 graduates believe high
school gave them adequate preparation for their present activities, however,
almost 507. believe high school should have required more of them. Of AISD's
1976-1977 high school graduates 657. went to BMW type of school, 28% went to
work and 77. joined the military, were job hunting or were homemakers.



Publication No. 77.12

(Evaluation Design)

Title:Epic Skills

t,

Contact tprsocl: James Watkins or Jane Ogden

No. faxes: 21

Content:

The valuation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form This form presents the names of persons
who are responsible for some aspect of

the project's implementation and who
have been provided with relevant
portions of the design for review and
comment.

II. Decision Questions

III. Narrative Summary

IV. Information Sources Summary

V. Summary of Data to be
Collected

VI. Evaluation Time Resources
Allocation Summary

Evaluatiun Desian Summarv:

In this section, all of the decision
questions are stated and are related
to the relevant evaluation activities.

.

This section briefly describes the
project and the evaluation activities.

The specific analysis procedures for
each of the evaluation questions are
presented in this section. .1

This section contains a timeline for
the data collection activities.

This section summarises all of the
evaluation work estimates (in person-
days) by position, for each aspect of
the evaluation.

This design presents the evaluation plans for the examination of academic
achievement in the district and for the examination of some of the factors
relating to achievement. The evaluation is intended to provide information
to district decisionmakers concerning the adopted district priority of
improving the basic skills of students in the Austin School District.
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The evaluation design specifies the analysis of achievement tast results,
from the-district-administered testing program and also from other
testing programa in which Austin st44ehts participati-the Scholastic
Aptitude Test (SAT) and the AmericanCollege Tests (ACT). Also examined
are some of the other factors that are related to achievement, including
attendance rates, graduation'rates, and school dropouts.

The information that is provided will serve as a descriptive summary
of the school district's status during the current (1977-1978) school
yeas., /t will also provide information regarding long range trends that
may be occuring in the district.

Scope of Design:

7 Decision Questions
47 Evaluation Questions

Evaluation kesources Required (in person-daya):

8 Director
85 Senior Evaluator
40 Data Analyst
56 Secretary
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AUSTIN INDEPENDENT SCHOOL DISTRICT

CAMPUS LONGITUDINAL TRENDS

1973-74 THkOUGH 1977-78

The following pages present district summary data for the achievement
tests administered in the spring of tech school year, to all AISD
students in gradei 1-12. The California Achievement Tests are
administered in grades 1-8, and the Sequential Tests of Educational
Progress are administered in grades 9-12. Data for grades 1,3,5, and
9 through 12 are available for only the past three school years,
1975-76 through 1977-78.
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(Test Profiles)

ABSTRACT

Title: Austin Independent School District School Campus Longitudinal
Trends, 1973-74 through 1.977-78, Vols. I and II: Elementary
Schools

Contact Person: Jane Ogden, Ph.D.

No. Pages: 625

Summary:

Theselolumes are a tabular and graphic record of the California Achieve-
ment Tests results in reading and math for each elementary and sixth grade
school in the Austin Independent School District, for the past five years:
1973-74 through 1977-78. District Summaries in reading and math at each
elementary grade level are also presented. A foreward at the beginning of
each vOlume is divided into three major sections:

1. A discussion of the limitations of the achievement data, including
an explanation of which groups of students were exempted from the
testing, a description of the testing situations, and the methods
used for scoring the tests.

2, An explanation of how to read A tables, including a brief explana-
tion of the way that median and quartile percentile scores are derived,
both for a national norm group and for a particular group of local
students.

3. An explanation of the various characteristics of each school, that
are reported along with the test data, in order to define the context
in which the test scores were made. Included are the number of stu-
dents enrolled in the school, the percent attendance, the pupil/teacher
ratio, the percentage of low-income students, the ethnic distribution
of the student body, and the major special programs operating in each
school.

The school summary test scores are presented in tabular form, separately
for each grade within each mthool, and separately for reading and math.
Each table displays the median, first quartile, and third quartile scores
for the school, grade, and test under consideration, for the past five
school years. Similar tables are presented at the beginning of Volume I
for the district summaries, separately for each elementary grade level and
for reading and math. Scores for grades 1, 3, and 5 are only reported for
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the past three school years, because before 1975-76, the CAT was admini-
stered in even-numbered grades only.

The following pages display examples of a "School Characteristics Page",
which serves as a cover page for the achievement tables for each school,
and the actual tables displaying the summary CAT information for both
reading and math.
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(Test 'Profiles)

Title: Austin Independent School District School Campus Longitudinal
Trends, 1973-74 through 1977-78, Vol.III: Junior High Schools

Contact Person: tine Ogden, Ph.D.

C'

No. Pages: 59

Summary:

1

This volume is a tabular and graphic record of the California Achievement
Tests results in reading and math for each junior high school in the Austin
Independent School District for'the past five years: 1973-74 thrOugh 1977-
78. District summaries in reading and math, for the seventh and eighth
grades, are also presented. A foreward at .the beginning of the volume is
divided into three major sections:

1. A discussion of the limitations of the achievement data, including
an explanation of which groups of students werd exempted from the
testing, a descriptionoof the testing situations, and the methods
used for scoring the fests.

2. An explanation of how to read the tables, including a brief expla-
nation of the way that median and quartile percentile seores are
devived, both for a national norm group and for a particular group
of local student3.

3. An-explanation of the various characteristics of each school'that "are
reported along with the test data,'in order to define the context in
Which the test scores were made. Included aie the number ot students
enrolled in the school, the percent attendance, the pupil/teacher
ratio, the percentage of low-income students, theiethnic distribution
of 'the student body, and the major ipecial programs operating in each
school.

The school summary test scores are presented in tabular form, separately
for each grade within each school, and.separately for reading and math.
Each table displays the median, rirst quartile, and third quartile scores
for thy school, grade, and test under consideration, tor the past five school

years. Similar tables are prescted for the district summaries, separately
for the seventh and eighth grades and for reading and math.

Displayed in the following pages are examples of a "School Characteristics
Page", which serves as a cover page for the achievement tables for Rach
school, and the actual tables displaying the summary CAT information for

both reading and math.

112
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(Test Profiles)

ABSTRACT

Title: Adstin Independent School District School Campqs Longitudinal
Trends, 1973-74 through 1977-78, Vol. IV: Senior High Schools

Contact Person: Jane Ogden, Ph.D.

No. Pages: 289

Summary:

This volume is a tabnlar and graphic record of the median and quartile
scores on the Sequential Tests of Educational Progress for each senior
high school in the Austin Independent School District. The STEP is a
battery of achievement tests designed to measure Student skills in the
academic areas of Reading, English Expression, Mechanics of Writing,
Mathematics Computation and Concepts, Social Studies, and Science. Data
are presented for the school, years 1975-76 through 1977-78, for grades.
9-12. District summaries, in each skills area, for each high school -

grade level, are also included. A foreward at the beginning of the vol-,
ume is divided into three major sections:

1. A discussiod of the limitations of the achievement data, including
an explanation of which groups of students were exempted from the
testing, a description of the testing situations, and the methods
used for scoring the tests.

2. An explanation of how to read the tables, including a brief explana-
tion of the way that medfan and quartile percentile scores,are,derived,
both for a national norm group and a particular group of local stu-
dents.

3. An explanation of the various characteristics of each school that are
reported along with the test data, in order to'define the context
in which the test scores were made. Included are the number of stu-
dents enrolled in the school, the percent attendance, the pupil/
teacher ratio, the percentage of low-income students, the ethnic
distribution of the student body, and the major special programs
operating in each school.

The school summary test scores are presented in tabular form, separately
for each grade within each school, and separately for each skills test on
the STEP. Each table displays the median, first quartile, and third quar-
tile scores for the school, grade, and test under consideration, for the
past three school years. Similar tables are presented for the district
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summaries, separately for the ninth, tenth, eleventh, and twelfth grades,
and for each skills test.

Displayed in the following pages are examples of a "School Characteristics
Page", which serves as a cover page for the achievement tables for each
school, and the actual tables displaying the summary STEP information in
two sample skills areas.
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FINAL REPORT

EvaluatAon Findings on: Low SES and, Minority Student Achievement Study

Contact Person: Jim Watkins and Jane Odgen

Summary of Evaluation Findings:

An examination of the diffelInces )between the achievement levels of the
different ethnic groups in 1977-1918 was done by looking at.the medians
for each ethnic group and the distribution of scores at both the elementary
and secondaty levels.

California Achievement Test (CAT) results indicate that diere 1.6 a substantial
difference between.the average achievement for Anglo and minority students.
For instance, Figure 1 shows the average achievemeut on the Math Total and
Reading Total for each ethnic group for grades one through eight.
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Figure 1: CAT READING TOTAL AND MATH TOTAL MEDIANS FOR EACH ETHNIC GROUP IN
GRADES ONE THROUGH EIGHT.

Further examination of the median percentile scores on the CAT by each

ethnic group indicates that:

1) Anglo students at every grade level of grades one through eight
had higher median scores than minority students on every subtest.

2) Modian percentile rat*. scores for Anglo students reflect the same
.downwatd trend that was apparent among Minority students. However,
Anglo student medians level off at about the fourth and fifth grades
while minority student medians continue to decline.

3) The gap between Anglo and minority student achievement becomes
progressively wider from grades one through eight.

4) The gap between the medlan scores for Anglo and minority students
is smaller in Math Computation than in Math Concepts. ,

1This study was partially funded by the National Institute of Education.



5) The patterns for reading and math are similar. However; the

difference between Blacks and Mexican-Americans tends to be
smaller for reading.

The range of CAT Median scores for AID Black students on, the Reading
Total was 667.ile in the f4ret grade to 19741e in the eighth grade. This

means that the' average first grade Black student in AISD performed as
well as a student nationwide that wen 167i1e points.above.the natiOnal
norms of 50. The average eighth grade Black student in AISD performed
only a. well as a student nationwide that was.317.ile points below the
'national norm uf 50. The range of median scores for AISD Mexican-American
students was 627.ile in the first grade to.22%ile in the sixth grade.
For Anglos the(range was 837.ile in the first grade to 667.ile in the sixth
grade.

The distribution of scores was also indicative of theincreasing difference
between minority and Anglo students as they progress through chool. The

percentage of minority students in AISD who Score in certain ranges of
the percentile rank on the Reading and Math Totals is presented in Figure 2.
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Figure 2: PERCENTAGE OF\TDENTS BY ETHNICITY IN GRADES ONE THROUGH EIGHT
SCORING IN VARI US PERCENTILE RANGES ON THE CAT MATH AND READING

TOTALS, SPRING, 1978.
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These figures indicate that at each grade level for grades one through
eight; there are progreesively more minority students scoring in the lower
percentile ranges and fewer minority students scoring in the upper percentile
ranges in both reading and matir. By the eighth grade, approximately 807.
of AISD's minority students score in the lower fifty percentile ranko, and
approximately 207, score in the upper fifty percentile rank.

Longitudinal data from the past three years indicates that minority student
medians at each grade level in 1977-1978 were generally higher than those
of previous years for the same grades. The strongest gains in minority
student.medians over the past three years have been made at grades one
through three. The weakest gains yel.e made in grades six through eight.

Figure 3 presents the median for each ethnic group at each grade level
for the past three years.

I8LA

GRADE EIHNIClTY 1975-1976
1.T9SAIr

1976-T977 -11/7-1978 11975-1976 - 197/-1478

1 Black 57 62 66 52 51 57

Mox-Am 57 54 62 58 52 57

Anglo 82 85 Fil 79 .80 79

2 Black 42 49 49 16 40 43

Mom-Am 40 42 46 43 43 47

Anglo 74 W RO 75 78 79

3 Black 29 35 41 26 35 ' 37

Mem-Ast 33 35 39 37 39 43

Anglo 74 78 82 70 74 74

4 Black 22 26 29 22 25 29

Max-Am 26 11 33 29 33 37

Anglo 61 69 67 69 72 72

5 Black 22 24 25 22 25 23

Mem-Am 24 24 28 27 29 34

Anglo 62 66 68 61 68 68

6 Black 20 20 22 17 72 24

Mex-Am 22 24 22 22 . 1 26

Anglo 64 64 66 60 . 3 67

7 Black 20 20 23 18 20 24

Max-Am 21 23 25 24 26 28

Anglo 66 66 68 62 62 68

a Black 19 19 19 19 19 23

Mox-Am 22 20 23 24 23 28

Anglo (i5

67 1

70 60 63 65

Figure 3: MEDIAN CAT SCORES FOR READING TOTAL AND MAT# TOTAL FOR EACH
ETHNIC GROUP AT EACH GRADE LEVEL FOR 1975-1976, 1976-1977,

AND 1977-1978.

An examination of the differences in achievement between Title I school
.and non-Title I school students revealed several major points:

1) Non-Title I Mexican-American studerts achievement exceeded
Title I school Mexican-American achievement'in both CAT Reading
and Math acrosn grades one thrnugh five.

2) Non-Title I school Black studint achievment exceeded Title I
school Black achievement in both CAT Reading and Math across

grades one through five, with very few exceptions.
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3) While non-Title I school student achievement typically exceeds
Tine I school achievement when considering Blacks, this difference,
at the median reference point, is quite small across all five
grades surveyed. The small size.of this difference is consistent
foi both reading and math achievement.

4) Mexican-American student achievement in Title I and non-Title I
schools is similar to the pattern of achievement for Black
students in the two types of schools. However, the difference
between the two achievement levels is substantially larger than
the difference noted for Black students.

Thus, non-Title I school minority student achievement exceeds Title I
school minority.student achievement, as measured by the 1978 CAT Reading
Total and Math Total. The significance of this difference cannot be completely
assessed however, because one of the strongest factors in achievement is socio-
economic status, which is what the Title I schools are aelected for.

A comparison of the achievement medians of students at each grade in
1977-1978 with the achievement medians for the.same students in earlier
grades (tracking group analysis) revealed several major points:

1) Black student medians experienced by far the largest decline in
the primary grades on both the Reading Total and the Math Total.

2) Black student medians detained-more from first to eighth grade
than any other ethnic group.

3) The strongest improvement in median percentile scores wao shown
by the Mexican-American students in grades one through eight on
the Reading Total.

4) Overall, the tracking group students, both minority and Anglo,
tended to loose slightly less than expected, based on the
longitudinal data, at the primary grade levels and gain slightly
more than expected at the fourth through eighth grade levels
on the Reading Total.

5) Math Total medians for the tracking groups declined approximately
as much as might be expected when looking at longitudinal data.

6) The decline in Reading Total medians was greater than for Math
Total medians.

Based on longitudinal data, the Mexican-American student meaans were
expected to decline at each grade from the first to the fifth grade.
However, the actual tracking group medians begin to show increases in the
fourth grade and continue to do so through the eighth grade.

Figure 4 presents the tracking group medians for each year. The change
or difference in the scores of the students from one year to the next
is presented in the next column. Finally, the expected difference was
based on tue longitudinal data.( For example, the expected difference
for Black first graders' of 1977 that became second graders in 1978 was
the 1978 second grade median subtracted from the first grade, 1977 median.
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1977-1978 ETHNICITY

.READING
1976-1917 1977-1978 CHANCE'

UPECTED
CHANCE 1976-1977

MATH.
1977-1978 CHANGE

EXPECTED
CHANGElirgi-1977

lot 2nd Black hi 48 -15 -13 52 43 -9 -8
Mex-Am ',/ 50 -7 -8 SS SO r..5

-1
4.

Anglo 86 82 -4 -5 82 81 -1 -1
..--

, .

2nd 3rd Black 50 61 -7 -8 , 42 39 -3 -3
Mex-Am 41 43 ;, 0 -1 46 45 1 0
Anglo 80 82 +2 +2 79 77 -2 -4

3rd 4th Black 16 11 -5 -6 37 29 -8 -6
Mex-Am . 16 33 -3 -2 42 , 38 -4 62
Anglo 78 69 -9 -11 77 72 -5 -2

4.

4th 5th Blark 26 21 fl

.

-1 27 25 -2 -2
Mex-Am 11 30 +I -3 34 18 44 +1
Anglo 69 68 +1 -1 72 71 -1 -4

5th 6th Black 25 22 1-3 -2 25 26 +1 -1
Mex-Am 21 22 +3 -2 31 28 -3 -3
Anglo 68 68 0 0 68 69 +1 1d

.

6th 7th Black 20 25 +5 +3 22 26 +4 +2
Mex-Am 24 27 +3 +1 24 28 44 44
Anglo 66 70 +4 44 65 . 70 +5 +5

71:14 8th Black 21 20 -1 -1 22 23 +1 +3
Mox-Am 23 25 +2 0 26 29 +3 +2
Anglo 68 70 +2 +4 66 66 0 +3

\

Figure 4: TWO YEAR TRACKING GROUP MEDIANS BY GRADE AND ETHNICITY. The
change in the scores of the students from one year to the next
is presented in the "change" column. The "expected change"
column presents an estimation of the change that normally
occurs when going from one grade to the next based on
longitudianl data. For example, the expected change for first
grade Black students that became second graders in 1978 was the
1978 second grade median for Black students subtracted from
the first grade 1977 median.

Sequential Tests of Education Progress (STEP). results indicate that there
is a subatantial difference between the average achievement for Anglo and
minority students. Anglo students consistently had medians that were
higher than those of minority students in 1977-1978 on all skills subtests
at all grade levels. Mexican-American students had higher medians than
the Black students. The district median fella roughly half-way between
the Anglo and Mexicaa-American medians. Figures 5 and 6 present a graphic
display of this pattern as illustrated by the Reading and Math Computation
subtests.
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Although Anglo students consistently
scored higher than minority students
on the STIP over the pact rmo years,
there was no distinct pattern of
gains and losses that was consistent
across all years, for all grades of
each ethnic group. For some grades
Anglo student scores inprove: from.
the previous year while minority
scores dropped; and for other grades
the opposite was true.

In 1977-1978 !Wien "Slack scores,
showed mixed decriases and increases
on the STEP subtests from 1975-1976

*44 1976-1977.

Mexican-American students showed
little overall change in 1977-
1978 irom previous years.

Anglo student medians in 1977-1978
showed mixed increases and decieases
on the STEP subtests since 1975- '

1976 and 1976-1977.

The weakest performance was at,the
twelfth grade level. Both Black
and Anglo students medians dropped
on all subtests. Mexican-American
medians showed mixed gains and losses
at the twelfth grade level.

Figure 7 on the following page
presents the median percentile
scores for each grade and each
ethnic, group.

The median-percentile score for
Black and MexxcanAmerican students
was compared with the national norms.
The median percentile Score for the
national.standardisation sample for
all grades is 50. The extent to
which median scores for minority
students fall below the 50th %ile
is the extent to which minority
students in AISD are lower than the
national norms. AID achievement
median data revealed that,
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Male 51 52 54 44 41 44 40 43 43 41 45 4/ 41 44 44 41 52 53 54 59 54 SI 36 54 45 SI 43
Total 33 38 36 36 36 33 25 30 26 30 32 /0 29 29. 29 31 35 35 41 42 37 34 11 39 32 Ns 32
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Milo 34 57 37 SO SO 47 41 SO SO 44 46 49 46 SO 48 58 61 58 62 65 63 54 63 S8 54 59 50
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,
12 Sleek 13 11 13 16 18 16 10 10 11 12 12 12 11 12 14 12 11 23 23 2 17 12 11 12 11

11-A 17 23 19 21 29 21 13 23 17 15 23 20 IS 18 16 20 23 23 :23 32 27 19 25 19 17 24 19
Anglo 53 59 SS 42 47 45 41 46 43 43 47 45 44 50 50 56 64 60 61 115 64 SG 64 62 56 63 53
total 45 4 41 39 42 35 34 36 34 33 39 35 38 42 34 48 51 44 53 57 53 46 54 46 46 51 40

Figure 7: MEDIAN PERCENTILE SCORES FOR EACH GRADE AND EACH ETHNrC GROUP
($ THE STEP OVER THE LAST THREE YEARS.

V.

1) the median scores for both Black and Mexic.an-American high
school students are far below the median scores of the national
norming sample.

2) Mexican-American students are typically closer to the national
norms than are Black students.

3) the English Expression skills subtest is the weakest area for
Black and Mexican-American students at all high school grade
levels.

4) Areas of relative strength for minority students are Math
Computation, Math Concepts and Spelling.

Figure 8 on the following page presents a graphic display of the medians
of the twelfth grade students with a reference line for the national norms.
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Tracking group data on the STEP makes possible a cosparison of minority
student achievement at each grade in 1977-1978 withilinority student
achievement for the same students in previous years at earlier grade
levels. The Oro year tracking group medians for students taking the STEP
in 1976-1977 and 1977-1978 show mixed gains and losses tor all ethnic
groups at all grade levels. Specifically, Black tenth geade students
showed tow gains and seven losses;eleventh grade, three gain, five losses,
one no change, and twelfth grade, one gain, seven losses, and one no change.
When the overall achievement pattern across grades is considered. Black
tudents who took the STEP in both 1977-1978 and 1976-1977 had lower scores
in 1977-1978 than in the previous year..

Mexican-American tenth grade student medians showed five gains, two losses,
and two no changes. The eleventh grade showed seven gaiaq, one loos, one
no change and the twelfth grade one gain, eight losses. When the overall
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achievement pattern across grades is considered, Mexican-American students
who took the STEP in both 1977-1978 and 1976-1977 had higher scores in
1977-1978 than in the previous year.

Thus, the students in the Black two year tracking group made lower
achievement scores on the majority of the skills tests in the Spring of
1978 than they did in the previous year, The students in the Mexican-
American tracking group had slightly higher achievement scores on the
skills tests for Spring 1978.

The students in the Anglo two year tracking groups had a more or less
equal number of gains and losses on the skills tests from Spring, 1977 to
Spring, 1978. Comparison of the ehree ethnic group achievement patterns
reveals the following patterns:

1) all three ethnic groups show the largest number of losses
the twelfth grade.

Black students show fairlyconsistent losses across all three
'grades.

3) Mekican-American and Anglo tracking group students had more or
less equal numbers of gains and losses on the skills tests.

Figure 9 preeents a graphic summary of the tracking groUp data on the
Reading subtest of the STEP.
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Figure 9: MEDIAN PERCENTILE SCORES BY GRADE AND ETHNICITY FOR THE

TWO YEAR TRACKING GROUP STEP ACHIEVEMENT DATA.

IV.9



Scholastic Aptitude Test SAT) scores have been consistently higher than
the national mean scores. However, since 1971-1972 there continues to
be a decline in both the Verbal and Math scores across the nation and in
AISD. The rate of decline o! AISD Verbal scores parallels the decline of
the national scores. However, in Math, the AISD scores, althollh declining
are not going down as sharply as those across the nation. Wlthnugh SAT
data is not reported by ethnicity, the percentage of minority students
taking the SAT is reported. An examination of the percentage of participation
by minority students revealed three major pointi;

.1) the percentage of Anglo students in 1976-1977 who took the SAT
,(about 44%) was about double the percentage of minority students
who participated.

2) a slightly higher percentage of Mexican-American students (about
20%) took the SAT in 1976-1977 than did Black Students (about 17%).

3) approximately 227. of the minority (non-Anglo) ctudents who were
seniors in 1976-1977 took the SAT. .

The data for.minority participation in the SAT is presented eFigure 10.
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SLACK MIXICAN-AMUICAN

Figure 10: TRENDS IN PERCENTAGE OF PARTICIPATION IN SAT FOR MINORITY
STUDENTS. Reported percentages of each group are computed
as (# of SAT-takers) (# of students enrolled n Oct.let).
Percentages should be considered as approximate.

In addition to the 1976-1977 data on minority participation, there was
also data on the petcentage of minority students taking the SAT for the
previous three years. The trend over the past four years has been one
of increasing minority participation. The trend is essentially the same
for both Black and Mexican-American students.
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The American College Test (ACT) results in 1976-1977'show both AISD and
nationwide means below the norming sample mean of 20. In addition, this
year's AISD scores were slightly lower than the nationwide sample for
Engliah, Social Studies an4 the Composite.score and ubstant'Ally below
for the Natural Science. Although ACT does not report res1.4ts by
ethnicity, the percentage of minority student participation is reported.
An examination of the percentage of participation by minority students
revealed several major points:

1) Black student participation has not changed noticeably since
1969-1970..

2) Mexican-American partiCipation has more than doubled since
1969-1970.

3) Total minority student participation has doubled since
1969-1970.

4) Anglo paricipation has decreased by approximately 20% since
1969-1970.

5) There appears to be a strong correlatimn between decreasing
ACT scoressand increasing minority part .cipation.

Figure 11 presents the ethnic breakdown of AISD ACT-takers.
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Figure 11: ETHNIC BREAKDOWN OF AISD ACT-TAKING SAMPLES SINCE 1969-1970.

School Leaver Data

School leavers are students who withdraw from AISD schools before
graduation and do not go to other schools. Leavers also include students

0
who stop coming to school wtthout officially withdrawing.

In 1976-1977, 3.307. of the Black students, 3.757. of the Mexican-American
students and 2.387. of the Anglo students at all grade levels were school
leavers. The distridtwide percentage of leavers was 2.87%. Once agilin
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the same pattern across ethnicityies is evident--Aaglo school leavers
number slightly lower than the district average while minority school leavers
number slightly higher than the district avetage.

Most of the students who leave are at the high schnol level. In 1976-1977,
11.147. of the Black students, 13.9% of the Mexican-American students, and
6.15% of the Anglo students at the high school level were school limvers.

Figure 12 shows the percentages of each ethnic group who were school
leavers at all grade levels over a five year period.
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Figure 12: THE PERCENTAGE OF EACH ETHNIC GROUP WHO WERE SCHOOL LEAVERS AT
ALL GRADE LEVELS OVER A FIVE YEAR PERIOD.

District Budget Summary

A total of fourteen special programs were identified as operating in the
twenty-five Title I schools during the, 1977-1978 school year. Most of these
were carried over from the previous year. Funds totaling three million
dollars were expended on these programs, with 347. going to the Title I
program and 25% to the meal program. The remaining funds weri distributed
more evenly. Generally, funding levels have increased over the past, but
much of the increase can be attributed to pay increases for district
personnel.

ft

Figure 13 presents the funding levels for six major programs for two years.
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Summary

The general pattern in AISD of achievement related data is that Anglo
students will typically score better than the dietrictwide average,
Mexican-American students worse than the districtwide average, and Black
students slightly Below the Mexican-American students.

AISD achievement medians on the CAT,in 1977-1978 in grades One through
eight were the highest since 1975-1976 on virtually all ubtests at
all grade levels. The ethnicity achievement data indicate that:

1) Anglo medians were substantially above both minority groups.

2) All ethnic groups reflect the same downward trend in the
primary grades. However, the Anglo medians level off around
the fourth grade and minority student medians continues to drop.

3) 1he gap betwLen minority students becomes progressively wider at
higher grade levels.

4) Although the extent to which socio-economic status effects the
level of achievement cannot be determined, non-Title I minority
studenL achievement exceed Title I minority students achievement
at grades on, through five. for Blacks, the difference between
achievement at the two.types of schools was mall, but for
Mexican-Americans.the gap was substantially higher.

5) Trackilig group studies indicate that minority students are doing
better than might be expected'if just the longitudinal data were
analyzed.

The AISD achievement medians on the step in 1977-1978 in grades nine
through twelve showed mixed gains and losses. The ethnicity achievement

data indicate that:

1) .Although Anglo students consistently scores higher than
minority students over the past two year, there was no
distinct pattern of gains and losses that was consistent
across all years, for all grades. For some grades Anglo
student scores improved from the previous year while minority
scores dropped; and for other grades the opposite was true.

2) The weakest performance was at the twelfth grade level, with
Black and Anglo medians dropping on all subtests and Mexican-
American medians showing mixed gains and losses.

3) The median scores for minority $ tudents are far below the median
scores of the national norming sample.

4) The two year tracking group medians for students taking the STEP
in 1976-1977 and 1977-1978 showed mixed gains and losses for all
ethnic groups at all grade levels.
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The scores on the college admission tests, the American College Test (ACT)
and the Scholastic Aptitude Test (SAT), continued to decline in 1976-1977.
The rate of decline parallels the decline in national scores. In addition,

the trend for both the SAT and the ACT over the last &r years has been
one of increasing minoriO.student participation.

Di .rictwide graduation rates in 1977-1978 were up from the previous year.
In addition, the individual graduation rates for each ethnic group were
also up over the previous year. For the period for which ethnicity data
is available, Anglo.graduation rates were the highest and showed the least
amount of fluctuation. Minority student graduation rates have fluctuated
over the past eight years with no specific trend being evident.

School leaver data indicates that most of the students who leave are at
the high schOol level. In 1976-1977, 11.4% of the Black.students, 13.97 of
the Mexican-American students; and 6.157 of the Anglo students'at the
high school level were school leavers.

A toial of fourteen special programs were identified as operating
in the twenty-five Title I schools during the 1977-1978 school year.
Funds totaling three million dollars Were expended on these programs, with
347, going to/the Title I program and 25% to the meal program. The
remaining funds were distributed evenly among the remaining programs.

Iv. 13



Publ,loation No. 717.02

(Interim Report)

ABSTRACT

Title: Review of Research in.Parental Involvement in Education

Contact Person: Paula Matuszek, Nancy Ramon

No. Pales: 8

I.

EdLcational research suggests that the involvement of parents' of low

socio-eco.omic'status (SES) children in the educational process has a

positive influence on the children's academic achievement.

At the preschool level, studies in which parents were instz4cted con-

cerning methods of promoting their children's intellectual development

were found to be particularly successful in producing long-term

improvements in the academic achievement of low SES children. A few

studies also report success in improving the achievement of low SES

children whose parents work as paraprofessionals in the school, or

serve in an advisory capacity for preschodl programs.

At the elementary level, the limited research which is available in-

dicates that parents who serve as tutors for their childreit can

improve their children's academic achievement.

More.research on methods of improving academic aehieNteme through

parent irvolvement programs is still needed, but the,res arch tbus tar .

has generally shown that such programs do have a,positiy effect on

academic achisvement. ,
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Publication No. 77,18

(Evaluation Design)

ABSTRACT

/lay Low SES and Minority Student Achievement Study

clatis.L_PAL2.1 ames 4tkins or Catherine Christner

po. Pages: 13

Content:

The evalaation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form This form presents the names of persons
who are responsible for some aspect of
the project's implemention and who
have been provided with relevant
portio.J of the design foi.review and
comment.

II. Decision Questions

III. 'Narrative Summary

IV, Inforwation Sources Summary

V. 'Summary of Data to be
Collected

VI. Evaluation Time Resources
Allocation Summary

S um* ry :

In this section, all of the decision
questions are stated and are related
to the relevant evaluation questions.

This section briefly.describes the
project and the evaluation activities.

The specific analysis procedures for
each of the evaluation questions are
presented in this section.

This section contains a timeline for
the data collection activities

This section summarizes all of the
evaluation work estimates (in person-
days) 'y position, fur each aspect of
the evaluation.

This design represents the evaluation plans for the second of a two year
examination of low SES and minority students in the district. The
evaluation is intendedakto rrovida information ro district docisionmakers
concerning the adopterVistrict priority of increased attention to the
low SES and minority students in Austin's schools.

Thkevaluation design consists of obtaining information concerning three



Publication No. 77.18

different areas of emphasis:

Detailed analyses by ethnicity of several types of student perform-
qnce, including achievement, attendence, drop-out rates and
graduation rates. The purpose of these analyses is to provide
a complete picture of these students. Performance data of this
type was collected for earlier years duriug the first year's
evaluation. Consequently, trends can be examined in addition
to describing the situation as of the current school year.

A continuation of the collection of data regarding the level of
funding support for low SES and minority students will be made.

An investigation of the type of teaching strategies that are
utilized by teachers of low SES students will also be provided.

Scope of Design:

2 Decision Question Questions
17 Evaluation Questions

Evaluation Resource"! Reaeired (in person-days)

7 Director
17 Senior Evaluator
50 Evaluator
20 Data Analyst
25 Evaluation Assistant
15 Secretary
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(Final Report)

FINArlIPORT

Evaluation Findings On: Professional Personnel Evaluation System

Contact Persons: Catherine A. Christner, Ph.D. and Freda Holley, Ph.D.

Summary of Evaluation Findings:

Introduction

The AISD Board of Trustees set as one of their major goals for the 1977-
1978 school year, the revision of the evaluation system for professional
personnel. Previous to this decision, the Board had appointed a committee
composed of teachers and principals to revise the current evaluation
system. Although the committee had gathered a great deal of input, the
Board did not adopt the proposed system due to legal problems relating
to vagueness of criteria and the time demand problcms for evaluators.

The Board turned the question of the development of a new evaluation system
over to its Personnel Committee. This committee directed the Office of
Ste!! Personnel, the Office of Research and Evaluation and the school
attorney to,develop a 'system that solved the problems of the committee-
deireloped system. The Board required thac the new system be completed
fot their perusal by December 1, 1977.

The evaluation design for this system for 1977-1978,called for two different
types of activities on ORE's part. The first and most major activity was
to proitide technical support for the Office of Staff Personnel in the
development of the new professional personnel evaluation system. The second
type of actIvity was the collection of baseline data for the purpose of
evaluation of the new system. Both these types of activities will be
discussed under the relevant decision question.

Decision Question 1. WHAT COMPETENCIES SHOULD BE COVERED IN THE AISD
PROFESSIONAL PERSONNEL EVALUATION FORMS?

The first step in the revision process was to base the evaluation instru-
ments on a set of coipetencies that were as specific.and behaviorally
stated as possible. The categories of competencies developed by the
earlier appointed conimittee were taken as/he starting point since so
much district input had led to their selection. Based on these categories,
the available literature was surveyed and an initial list of 90 highly
promising conpacencies was selected.

In order to maximize consensus within the district on which competencies
were seen as important, all the professional personnel (including admin-
istrators were surveyed as to how they rated the importance of each
competency. Every teacher, librarian, counselor, speclal education,teacher
and principal received a random sample of items to minimise time spent
on the task. In addition, a sample of parents and high school students,
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University of Texas education professors and central office administrators
(e.g. the coordinators and bilingual instructional specialists) also
rated the importance of the items.

Analyses of the results of the survey allowed for the consensual selection
of tbe final iteme,for each of the four professional evaluation instruments
(teacher, special education teacher, librarian and counselor). Figure 1

contains the 63 teacher competencies chosen through this districtwiie
survey. Copies of all the evaluation instruments to be use4for the 1978-
1979 year are in the Professional Personnel Evaluation Handbbok.

Decision Question 2: WHAT SHOULD AISD INCLUDE IN THE PROFESSIONAL PERSONNEL
EVALUATION HANDBOOKS AS A BACKUP FOR THE COMPETENCY

EVALUATION INSTRUMENTS?

In the fall of 1977, the secondary principals and fifty percent of the
elementary principals were interviewed about their concerns with the current
evaluation system as well as their idea of an ideal'evaluation system. A

sample of teachers was randomly selected from these schools and surveyed
regarding these issues.,.

Both groups agreed that an ideal system should be systematic, ongoing and
have periodic steps. Each group felta pre-appraisal conference was de-

sirable. A strong need for a variety of documentary forms was felt by
both groups, since it was agreed that inadequate performauce must be doc-
umented before incompetent teachers could be terminated. Also the respondents
indicated that ideellyjan evaluation system should include observations of
teachers and data from a variety of circumstances should be included. Ideally,
too, the evaluation process should commit the district to deal with personnel

development. Many of the procedures and the documentation identified as
necessary in an ideal system were perceived AS currently inadequate by the

teacher respondents. This trend was also found in the principals' responses,

although it was not as Strong.

The New Teacher Checklist data for the fall of 1977 were analysed to

examine the 'current ratings being given. This information proved valuable

in giving direction in some needed backups for ths new system.. The check-

list was completed differently by different evaluators - some checking

only the main category headings, some using subheadings only and others

using a combination. This suggests the need for standardised procedures

for the completion of evaluation forms. The ratings given were greatly

inflated over what would be expected from the normal curve. Mora specific

definition of the scale points as well as behavioral examples for each
competency could help make the basis for evaluation more consistent across

evaluators.

The Professional Persdnnellvaluation Handbook developed by the Office of

Staff Personnel with the techniCal assistance of the Office of Research

and Evaluation addresses many of the concerns expressed in the survey of

teachers and principals. The introduciion explains the basis for, and contains

the data upon which the competency - based evaluation instruments were

developed. The policies of the district governing contract regulations are

clearly laid out. The required procedures are specified in detail.
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Two observations (three for new professionals) are required before evaluation
occurs. The recommended procedures encourage pre-appraisal conferences and
a competency improvement plan for working with professionals to improve the
instructional program. An extensive section on behavioral descriptorn for
each competency is included to aid both the evaluator and the evaluatee in
focusing on what behaviors to look for in each competency area. Also in.
this section, focus is given to a variety of possible data sources'for
gathering information abou- a professional's performance. Extensive district
resources are detailed in,a .ection dealing with improving evaluatee per-
formance. The next part oft 1 Handbook details what determines contractual dif-
ficulty and recommended steps (in addition to those in the Improvifig
Evaluatee Performance section) for working with these professionals. Resources
are .hen given to aid evaluators develop their skills. In addition to this
evaluator training iessions have been (and will continue to be) conducted to
train evaluators to assure consistent use of the evaluation instruments as well
as help standardize the evaluation process districtwide. Finally the appendices
in the Handbook contain a variety of observation formr, and parent and student
input forms for possible '(but not required) use.*

Decision Question 3: WHAT TRAINING SHOULD AISD PROVIDE FOR ADMINISTRATORS
WHO WILL EVALUATE PROFESSIONAL STAFF?

When the principals and the teacher sample were surveyed in the fall of 1977
about the current and ideal evaluation system they also receiVed a questionnaire
about evaluator training. Teachers generally felt that evaluators needed more
training than the evaluators themselves did. The figure below shows the
reLponses of principals and teachers to some areas of possible training needs.
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Figure 2: PRINCIPALS AND TEACHERS RESPONSES TO EVALUATOR TRAINING NEEDS

The two most important concerns for both groups were using available resources
to facilitate the further development of all teachers and the use of conferencing
skills which assure beaer feedback as well as planning and problem solving.
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In November the staff of the Office of Staff Personnel, the O.R.E District

Priorities staff and U.T. R&D staff members met and brainstormed possible

evaluator training needs should the new ystem(in development) be approved

by the school Board. The first need was determined to be initial orientation
to the system - including make-up of the system, how it was developed,

th. system philosophy, and how to present the system to the faculty. It ,

was felt that a major part of the proposed system should be a comprehensive

staff development plan for evaluators both to learn the system and improve

such skills areas as data gathering, written documentation and conferencing.

The December 14, 1977, issue of Update presented a brief summary of the
proposed system. This was seen as an initial introduction for all district

personnel to the system.

On January 9, 1978, the Board approved the new evaluation system and a

calendar of training for evaluators. This watt to include in-depth orientation

sessions for principals and other evaluation team members (including the

coordinators, assistant principals, etc.) in March of 1978. In the summer

and continuing through the 1978-79 school year, additional training was to

be conducted in the Skill areas of data gathering, written documentation and

conferencing skills.'

The January 11, 1978, principals'meeting was devoted to the new evaluation

system. The new evaluation instruments were presented as wfte the data upon.

which they were based. The required and recommended procedures were discussed

as well as.dealing With professionals in contractual difficulty.

The major orientations to the new system were held in group meetings,in

March and April of 1978. The special education supervisors (due to scheduling

problems) received individual training earlier. Although the sessions were

broken into elementary, secondary and special groups (i.e. Developmental

Programs, Office of Student Development, etc.) the cantent was basically

the same. A video tape of Dr. Davidron and other dierict representatives

was used to present the philosophy of the new system, same positive aspects

as well as some concerns of teachers and principals./ Differences and

similarities between the old and the new system were detailed. The system

was then explained in more depth by going through the Handbook and focusing

upon required and recommended procedures. In the secondary sessions, in-

structional coordinators discussed their role in the evaluation team.

Brainstorming was conducted to generate ideas on how the new system could

be used to help improve instruction. The gro.:ps also discussed their future

training needs.

The last part of the orientation was an assessment conducted by ORE to de-

termine the evaluators' knowledge of the Handbook, their attitudes about

the training session as well as their needs for further training and a

preassessment of possible training needs in various evaluator skill areas.

Some areas of need for further training that were indicated by this assess-

ment were: A4ditional stress on primary and econdary information sources;

study of a wider variety of good data sources on a professional's perfor-

mance; more in-depth work on the aspects of good observations and conferencing

skills; what makes up a good lesson plan; use of the actual valuation

instrtiments; and clarification of how to work most efficiently as part of an

evaluation team.
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The attitudes toward the Merch and April workshops were quite porltive with
most respondents feeling the training had not only oriented them to the
new system, but had made them more positive about the system and more
knowledgeable about where to go for help or questions dealing with the new
system. Both verbally in the-group sessions and through written feedback
at the sessions, the workshop participants expressed their needs for further
training. These are presented below.

MAJOR TRAIN/M0 mos

11......1... Remade
f

Ties to Read and Study the Handbook Time to Read sad Study the Rendbook

Practicing-limulatiun Practice Work in Instrument Use '

4/0aftetions and Now to Writs Up Observation and Writing Up Observatioes
-

Help in Documentation
40

Comferencleg

Confermacing Roles of Instructiomal Coordinators asd Deans

toles of Instructional Coordinators
and Other Support Personnel

Documentation and Report Writing

Defin$tions of Ratings and the Associated Behaviors
Learning Competencies and Sehaviore
Associated with Ruh Rating Providing Written Feedback

Conflict Resolution Conflict Resolution

Coepetency Improvement Plan Coepetesciee -Learning their Meanings

Row to Ltve Writen Feedback Positively Now to Plan Goals and Objectives

Familiarity with Resources g Time Management

Now to Do Ivervice for Teachers orkimg with Teachers Positively

Time Mena meant ConpaimmIrrovement Plen

Figure 3: MAJOR TRAINING NEEDS EXPRESSED BY EVALUATORS

As can be noted there was considerable agreement between elementary and
secondary evaluators and evaluation team members about their.needs. Since
they received their Handbooks in the March and April sessions', the aspect
of reading and studying the Handbook will be covered. Additional training
is being planned for the summer in observation (using video tapes and case
studies) written documentation,use of the evaluation forms and conferencing.
A. part of the Board's directive that O.R.E evaluate the training, additional
training activities will be monitored and evaluated to give feedback to
the Office of Staff Personnel.
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Decision Question 4, WHAT REVISIONS SHOULD BE MADE IN THE SYSTEM WHICH WILL
BE IMPLEMENTED IN 1978-4979?

The evaluation questions for this decision question focused on two aspects
of the current system: The ratings given to professional personnel under
the present system and attitudes toward the current evaluation systole.

The data from the spring, 1978, piofessional evaluationsvere not ready to be
analyzed in time for this report, however the New Teacher Checklists completed
in the fall of 1977 were analyzed. All data on individuals were kept strictly

confidential.

The table below presento the percentages of excellent and satisfactory ratings
given to new district professionals. The special groups category includes
such professionals as school psychologists, Title I reading specialists, etc.
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Figure 4: PERCENTAGES OF SATISFACTORY AND EXCELIENT RATINGS
ON THE NEW TEACHER CHECKLIST

A. the above fl3ure illustrates, ratings given were quite positivo.
The ratings on the zategories that refer more to personal characteristics

(i.e. Personal Qualities, Human Relations and Attitude toward Supervision)

were more highly rated than those which refer to teaching or planning

behaviors. Comparisons of the ratings given elementary and secondary teachers

indicate generally across the six categories, new elementary teachers received

higher ratings than did new secondary teachers. This was somewhat true

of the comparisons between elementary and secondary special education

teachers as well. As discussed in Decision Question 2, evaluators differed

a great deal in their techniques of scale completion.

The analyses of the New Teacher Checklist data strongly suggests the

need for systematization of completion of the evaluation forme as well



as rating scale guies to judge how to rate evaluatees on each competency.
The increase of the rating scale to five points could increase the "spread"
of the ratings perhaps more accurately reflecting the population evaluated.

Comparisons were made between the ratings of the checklist portion of the forms
and the comments section. The ratings were somewhat related to the comments,
in the sense that a high rating wai usually accompanied by positive comments.
However, the comments were generally not related to the specific rating cate-
gories in any discernable way. This suggests that evaluators need to be
trained to give more useful(to the evaluatee) comments based upon the areas
evaluated. The new evaluation forms( and the training in the new system)
will hopefully improve this situation since evaluators lire asked in the com-
ments section to justify as much as possible higher or lower(than the "3"
level) ratings and speak specifically to the evaluatee's strengths and areas
in need of improvement.

The principals interviewed and the teachers surveyed in the fall survey on
attitudes toward the current and an ideal evaluation system responded to a
question about their major concerns about the currentlj(1977-78) uied evalua-
tion system. The figure below presents the tabulation of these concerns.

PRINCIPALS NUMMI CONCIRNRO TRACNERS PUNIER CONCIRNID

Mot enough rime to carry out ystem. i7 Rvaluators du not have nough time to ob- 22
erve end carry out the system.

evaluation form and criteria too general. 27 Reliance onlrincipals' judgement andior
compeptence.

17

Process and ystem not spelled out and ys-
tematic.

7 Too little mphasis on strengths, helping
and positive spects of system.

12

No coesietency in what ratings mean. 12 Inadequacies (and vagueness) of system
and instrument.

Objectivity in this system hard. 11 None. 6

Lack of teacher input. 4 Lack of regular and ystematic feedbeck. 4

Figure 5: RESPONDENTS' CONCERNS WITH THE PRESENT EVALUATION SYSTEM

As can be noted, most of these concerns have been addressed in the new system:
it is more systematic, more behavioral,more specific and more objective; the
Haudbook spells out details of the system; working with helping professionals
is stressed; observations are required; and feedback to the evaluatee is.one
tocus in the evaluation process. Unfortunately, the time problem is a major
concern of both evaluators and evaluatees and the new system does not solve it
per se. It does however, spell out what both parties can expect in the
process, therefore allowing for more planning and hopefully better time
management of the evaluation process.

As part of baseline data gathering, 1977 AISD graduates were surveyed
about their feelings about their school experiences. This year these
former students were asked to judge the competence of the teachers they
had. Three-fourths agreed or strongly agreed that AISD teachers are competent.
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Despite majority agreement, there may be some cause for concern when 18 to
31% of the graduates disagree that teachers possessed such coppetencies as

"Used common sense in instruction." Hopefully the new evaluation system,

in making the improvement of instruction its major priority, will increase
the numbers of students satisfied with their teachers.

Graduates' Res.onses
Teachers Agree. +

ptrMEY---NE.=/

1 isagreed +

Strongly
r"d,

Had knowledge and broad subject
area backgrounds.

822 18%

Presented material verbally in clear
manner.

79% 21%

Used common sense in instruction. 76% 24%

Respected my rights & encouraged res-
ponsibility.

74% 26%

Could tell if students had learning
problems.

69% 31%

Figure 6: GRADUATES' RESPONSES TO STATENENTS THAT TEACHERS HAVE THE LISTED

COMPETENCIES.
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Publication No. 77.23

(Evaluation Design)

ABSTRACT

Title: Professional Personnel Evaluation System Evaluation Design

Contact Person: Catherine A. Christner, Ph.D.

No. Pages: 9

Content:

The evaluation design is a one-year plan of evaluation *Irk for the project.
The table of contents for this document includes:

I. Evaluation Design Review Form This chapter presents the names and/or
signatures of persons (responsible for
some aspect of the project's implementa-

.

tion) who have been provided relevant
portions of the design for review and
gpmment.

II. Decision Questions
A. Questions Addressed
B. Overview

III. Narrative Summary
A. Program Summary
B. Evaluation Summary

Here the evaluator states all the decision
questions and relates them to the evaluation
questions and objectives "(and their data sources).

This chapter briefly describes the project
and the evaluation activities tied to the
project.

IV. Information Sources Summary

v. Summary of Data to be
Collected in the Schools

VI.L Evaluation Time Resources
Allocation Summary

The principal evaluator(s) provide work
estimates (in person-days) for each person
on the evaluation team. Work estimates are
projected for each "information source" and
are broken into the four types of evaluation
tasks: development, collection, analysis,

and dissemination.

This is a timeline for the collection of
data in the schools.

This chapter summarizes all the evaluation
work estimates (in person-days) by position,
fcr each aspect of the evaluation.



Publication No. 77.23

Evaluation Design Summary:

In the summer of 1977, the Board rejected a committee-developed teacher
evaluation process due to vagueness of criteria, time-demand problems for
evaluators and other legal problems. The Board referred the revisions of the
process to its own Personnel Committee, who in turn directed the Office of
Staff Personnel, the Office of Research and Evaluation and the school attorney
to develop a system that solved the problems of the committee-developed system.
The Board required that the new system be completed for their perusal by Decem-
ber 1, 4977.

The evaluation for this program calls for two types of activities on ORE's
part. The first will be technical support for the Office of Staff Personnel
in the development of the new professional personnel evaluation system. The
second will be to collect baseline data (evaluation ratings, attitudinal
data, training data) for the purpose of evaluation of the new system.

The design specifies ORE responsibilit'es and activities in four major areas:

1. .comstencies. ORE activities include a literature survey of professional
personnel ..ompetencies, a survey of competency instruments, coordinator
input into coupetencies, a survey of all the professional level personnel
in *he district on Che importance of various competencies and the development
of an evaluation instrument based on these surveys.

2. Professional Personnel Evaluation Handbook. Activities include collecting
data un what AISD staff believes should be included as a backup for a new
evaluation instrument, whaL the district staff feels are the problem
with the current evaluatica system, and the technical inputs of the
development of the new Professional Personnel Evaluation Handbook.

3. Evaluator Training. Activities include a survey ot AISD staff on their
views ( i what skills evaluators need to carry out the new evaluation system
and the evaluation of the training conducted for evaluators in the new
system.

4. Evaluation of professionsl personnel evaluation system itself. During
..977-78 activities include gathering baseline data on the current ratings
given in the current system and attitudinal data on the current system.

Scope of Design:

4 Decision Questions (System Level)
11 Evaluation Question'

Evaluation Resources Required (in person-days):

4: Director
174 Evaluator

598 Evaluation Assiotant
33 Programmer

282 Secretary
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FINAL REPORT

Evaluation Findings on: Minimum Competency

Contact Person: Mary Minter, Jim WatkIrs or Jane Ogden

Summary of Evaluation Findings:

WHAT ARE THE HIGH SCHOOL GRADUATION REQUIREMENTS IN READING AND MATH?

The Texas Education Agency (TEA) requires that students begin language arts
and mathematics courses in the quarter in which they enter high school and
that they continue those courses until the student has earned 6 quarter
credits in mathematics and 9 quarter credits in language arts.

In 1975, the Board of Trustees of
the Austin Independent School District
mandated that students be required
to demonstrate at least an 8th grade
competence in both reading and mathe-
matics prior to graduation or to
place on file at the school, a
letter signed by parent or guardian
acknowledging that the student
proposes to graduate without
achieving such competency. The
requirements are effective beginning
with the graduating class of 1978-79.
These minimum competency requirements
are to be met in addition to the

, course requirements in language arts
and mrthematics set by TEA.

Students are given several opportunities to demonstrate proficiency in
reading and math before completing the final quarter of coursework in math
and/or reading. Those students who have not reached the required level
of proficiency by the time they have completed the 6 quarters of required
math courses, must enroll in the Fundamentals of Math Tutorial (FOMT) class
until the student meets competency or submits a letter of waiver. Similarly,
those students who have not demonstrated competency in reading by the time
they have completed 9 quarters of language arts, must enroll in a reading
tutorial class. The reading tutorial classes will begin in the fall quarter,
1978. There were pilot reading tutorial classes at LRJ and Reagan (only)
during the 1977-78 school ycar.
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MINIMUM TEST SCORES. NECESSARY
FOR DEMONSTRATING PROFICIENCY
IN READING AND/OR MATHEMATICS

FOR
HIGH SCHOOL GRADUATION

Test and
,Administretion

OPTION 1;

CAT, Level 4, Form A,
when administered to
8th grade students
as part of the dis-
trictwide testing
program (id Feb.)

Reading
Easuirement

Mathematics
Requirement

Reading Total
>Raw Score a 55

or higher
Percentile Score

50 or higher

Mathematic Total
Raw Score 58 or higher
Percentile Score 50 or

, higher

OPTION 2:

STEP, Level 2, when
administered to high
school students as
part of the district-
wide testing program
(in ATIril)

Reading
Raw Score 28

or higher
For both Form A and

Form B.

Minimum acceptable
percantile score by
grade

9th.grade 30

10th grade se 21
llth grade a 15
12th &reds 11

(1) Mathematics Computation
Raw Score 26 or higher

oh Form A
Raw Sodre .11 27 or higher
on Form B

Minimum acceptable
percentile score by
grade

9th grade mi 35

10th grade 29

llth grade 16

12thLgrade 20

(2) Mathematics Basic Con-
'.cepts

Ray Score 20 oi higher
on Form A

Raw Score.- 21 or higher
on form B

Minimum acceptable per-
centile Scores by
grade

9th grade 37

10th grade 33

llth grade so 30
12th rade a 27

OPTION 3:

CAT, Level 4, Form B,
when administered to
high school students
as directed by ORE

Reading Total
Raw Score 53
or higher

Percentile Score 0 50
or hi her

Aathematics Total
Raw Score 55 or higher
Percentile Score se 50 or

higher

Figure I
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HOW MUC4 HAVE FOMT CLASSES HELPED STUDENTS IN MEETING COMPETENCY REQUIREMENTS?

It was found that 554 students enrolled in FOMT during 1977-78, the first
year in which the math tutorial classes were operational. Of this group,
42.3% met competency after only I. quarter.
Another 7.4% demonstrated competency after
2 quarters and another 1.1% demonstrated
competency after 3 quarters. It should
be noted that only one group of students,
those enrolled in the fall quarter of FOMT,
have had the opportunity to enroll in FOMT
for 3 Zluarters. By the end of the year,
however, a total of 50.8% of those students ((

who had failed to meet competency by the
end of 10th grade and who had completed
at least 6 quarters of high school math,
and who had subsequently enrolled in FOMT,
did demonstrate competency in mathematic's.

There is some question, however, as to whether these students actually
acquired sufficient skills as a result of enrollment in the FOMT class,
or whether they were remembering items from the previous administration
of the test. This is a very serious question since the same form of the
test (CAT, Form B, Level 4) is administered at the end of each quarter
to the FOMT classes. Some consideration will. need to be given to this
matter in order to get a more accurate picture of the impact of the FOMT
classes.

Another quertion that is raised by the findings on this question is how
much change in student performance is due to an increase in student moti-
vation. Before 1977-78, students did not have to meet a specific level

.of profimiency in order to graduate. It is likely that the 1977-78 stu-
dents puc more effort into their test performance because their eligibility
for graduation depended upon it.

For whatever reason, those students who comprised the study group for
1971-78 did show improvement over the previous year's students having
similar backgrounds with respect to testing. (See Figure 2)

ARE ANY STUDENTS EXEMPT FROM THE COMPETENCY TESTING
REQUIREMENT?

Students were exempt from the competency testily,
only if they:

were in an integrated or self-contained
special education classroom.
transferred to the Austin Independent
School District with lat least one
quarter of senior-level credit earned
in the non-AISD district.

. Entered high school before 1974-75
(before the board policy on competency
requirements had been adopted).
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ELEVENTH GRADE 1976-77
BLACK(N101)

MEL -AMER. (N108)
ANGLO(N 92)

MATH
COMPUTATION

ELEVENTH GRADE 1977-78
BLACK(Nw 98)
MEX.-AMER.(N0121)
ANGL0(N1.121)

BLACK

MEX.-AMER.

ANGLO

MATH
CONCEPTS

1111111111

111111111111

I111111111111111111111111111111111

BLACK

MEX.-AMER.

ANGLO

25% 201 15% 5% 0% 07. 51 10% 157. 202 2

Figure 2. PERCENTAGE OF STUDENTS FAILING THE COMPETENCY.REQUIREMENT
AT 8TH GRADE LEVEL WHO PASSED THE STEP AT ELEVENTH GRADE LEVEL
PRIOR TO AND AFTER THE GRADUATION REQUIREMENT WENT INTO EFFECT

WHAT SCORES MUST BE MET IN ORDER TO DEMONSTRATE 8TH GRADE PROFICIENCY?

In order to demonstrate competence in reading and/or math, students must
achieve a satisfactory score on any one of the following tests:

. the California Achievement Test (CAT) administered at 8th grade,
on which the student must score at or above the 50th percentile
level based on the CAT norms for the December-February adminis-
tration of Level 4, Form A.

. the Serlential Tests of Educational Progress (STEP), administered
at.the high school level, on which the student must score

or above the level indicated in Figure 1 for the respective
grade and subject area (i.e., reading or mathematics).

. the California Achievement Test administered at the high school
level, on which the student must score at or above the 50th
percentile level based on the CAT norms for the December-February
administration of Level 4, Form B.

VII.4



HOW DO PARENTS AND STUDENTS.KNOW WHAT
STUDENTS ARE FACING THIS YEAR?

During 1977-78, there were at least
two articles which appeared in a
local newspaper regarding the Austin
ISD competency testing program. The
articles were vritten by the Director
of the Office of Research and Evaluation.

The television medium was also used to
try to inform the public about the
minimum competency requirements.
Appearances were made by the Director
of Secondary Instruction and the Director of the Office of Research and
Evaluation.

Just before students enter high school (during their 8th grade year), they
are provided copies of the "Blue Book", the school district guide to in-
formation on school district policies and regulations which Austin high
school students and their parents should know. The graduation'require-
ments, including both competency requirements and course requirements
are Included.

Students,at both 8th grade and at the high school level are provided with
brochures describing their test results on the 8th grade California Achieve-
ment Test and the Sequential Tests of Educational Progress (at grades 9-12)
respectively. These 1 )chures include information on the minimum competency
requirements and how that specific tests and the test results fit ihto the
competency testing program.

SHOULD OTHER STUDENTS BE REQUIRED TO TAKE FOM CLASSES?

The findings on this question are not conclusive. It is clear that the
students 'who take only advanced mathematics classes do better on the STEP
than do students who have been enrolled in FOM classes. (See Figure 3).
This finding may be the result of differences in entry-level skills pos-
sessed by the student at the time of enrollment in FOM or advanced math
classes. It is suggested that a study be made to compare the entry level
skills of students in advanced math (e:g., algebra, geometry, etc.--
courses other than FOM) and those who enroll in the Fundamentals of Math
(basic skills) courses.

Just as there is a question on the findings of lifferences between FOM and
non-FOM students, the quest: FOM and FOMT student differences has not
yet been addressed. In loo- at the progress of FOMT students; however,
the fact that 50.8% achieved opetency during the 1977-78 school year was
impressive, particularly since 42.37. met competency after only one quarter
in FOMT. (See Figures 3 through 6)
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Figure 5. PLRFORMANCE OF STUDENTS IN GRADE 10 ON STEP MATH COMPUTATION
(STEP ADMINISTERED TO 10TH GRADE IN 1977/78). Non-FOM students'
are those who have taken only advanced math courses (e.g., algebra,
geometry, etc.). FOM students are those who have been enrolled
for at least one quarter in Fundamentals of Math (FOM).
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HOW MANY STUDENTS OPTED FOR THE WAIVER LETTER?

There were a total of 41 letters of waiver in mathematics received by
the high schools during the 1977-78 school year. Three of the students
who submitted letters later took the CAT in the FOMT class and passed.

Of tne 38 remaining etudents who submitted letters, 60.5% had.been,
enrolled in FOMT for 2 or 3 quarters. This represents 18% of the 209
students who would not otherwise graduate, thus leaving 171 who wirl
not have met competency by the end of 1978-79.

There is considerable difference among schools in the number of letters
received. This is thought to be due, at least in part, to the fact that
some schools activelyjdiscourage students from submitting waiver letters
and strongly encourage (insist) that they repeat FOMT until competence
is met or the student is about to graduate.

Figure 7 IA 3trates the number of students, by ethnic group and by
school, for whom letters have been recieved.

BLACK

MEXICAN AMERICAN

ANGLO

4

Figure 1. NUMBER OF STUDENTS WITH ACCEPTED WAIVER LETTERS FOR MATH
COMPETENCY.



10 WILL GRADUATE? WHO WILL NOT?

With each succeeding grade, there is a smaller percentage of students
who have failed to demonstrate competency. Anglo students attain com-
petency in earlier grades than do mkpority students. Figure 8 displays
these results.

. Test . Grade Black . Mex. Am. Anglo
8 84.5% 80.3% 30.9%
9 73.6% 72.4% 22.2%

Reading 10 61.8% 49.9% 12.3%
11 32.3% 20.5% 5.0%
12 38.7% 29.4% 6.6%
8 82.3% 77.5% 34.9%
9 82.7% 78.1% 31.6%

Math 10 70.4% 56.0% 17.7%
11 33.2% 23.8% 4.5%
12 53.8% 48.0% 14.9%

Figure 8. PERCENTAGE OF STUDENTS FAILING TO DEMONSTRATE COMPETENCY,
BY GRADE AND ETHNICITY. DATA IS REPORTED AS OF THE END
OF 1977-78.

Further improvements are expected next year. It is predicted that by
the end of next year, only 3% of the seniors (11th grade students during
the current year) will have still failed to demonstrate competency in
reading. Four percent of these seniors will have failed to demonstrate
competency in math.

So far, only a few students are taking advantage of the waiver letter
option. At the close of this year only 7% of those students taking Math
tutorial classes had submitted waiver letters.
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P114AL- REPORT

Evalu.ltion FindiDgs on: Local/State Bilingual

Contact Person: Lynn Ceyanes and Glynn Ligon

ummary of Evaluation Findipics:

Descriptioâ otthe Program
II

%,Thelocal/State Bilingual Program in. the Austin Independent School District
receiV6s funds from the District and the State of Texas in the mouth of
$520,902 to provide bilingual education to selected.students attending thi
public schools in Austin.

The Local/State Bilingual Program operatemyon eighteen campusei shd spans
grades K-5.. Approximately 4,343 students participate in Local/State funded
bilingual instructional activities. About 3,373-of these'students"ettend
schools where the.Title VII Project is in (*oration and are administered to
in part by the Title VII Pioject Staff. The Title VII campuses are also
known as High Concentration Bilingual-Campueea (HCBC'd). The,remaining
970 students attend schools it campuses where there are lower concentrations ---

of Spanish-surnamed students (LCBC's). The program for students in this
leiter category is administered entirely by Local/State Bilingual Staff.

The Local/State Bilingual Project is adminiitered and, supervised.by a,etaff
of seven professionals--a project coordinator, five.instructionafilpecialists
and a parental involvement specialist.. Theme staff slobereiis responsible
for the implementation of the two components of the program: the instruc-
tional component and the parental involvement component. Evaluation of the
parental involvement component was not included in the application to TEA,
therefore no decision questions were raised by the bilingual program.staff
dealing with this component, Teachers at six of the low concentration
bilingual campuses are assisted by bilingual resource teachers. Although
each staff member is assigned the responsibility of facilitating het4eompo-
ncnt, each also supervises classrooms at the HCBC's and LCBC's and cohtri=.
butes to planning and implementation of all components.

Evaluation Purposes

The primary focus of the evaluation is the assesSment of the objectives in
language development and concept development. Project.student outcome
objectives were measured in the areas of oral language development, readiv...:-
math and second language acquie.tion. In addition, information was gathered
which will assist,AISD in making decisions relevant to bilingual education
throughout the District. The majorquestion addressed in the 1977=1.978
evaluation was that of identifying students of limited English-apeaking
ability (LESA).

' .1



Evartion Activities

Owome evaluation involved the use of a variety of instruments administered
mainly to selocted samples of project and non-project students. .In addition
to a locally developed test for math in Spanish, four standardised tests were
administered to assess Spanish reading, language dominance, and English
reading.

Evaluation Findings

The results from the evaluation findings are presented here according to
the four decision questions which the Loaal/State Bilingual Project must
address. This inflirmation is seen as contributing to the answering of
these decision quIstions along with the project staff's observations and
the political and practical constraints imposed upon the project.

Decision Question Z: Ji should AISD bilingual program resources be
allocated in 1978-79 to Rispanit, students who speak: strong English, weak
Spanish; strong English, no Spanish; strong English, strong Spanish; weak
English, strong Spanish; weak English; weak Spanish; no English, strong
Spanich; no English, weak Spanish?

.The concept of equal educational opportunity of language minority children
has existed for many years. The first federal legislation dealing with this
iisue was the Fourteenth Amendment (1868), which established the principle
of equal opportunity. Almost one hundred years later the Civil Rights Act
(1964), established. the principle of equal educational opportunity for
national origin minority groups.

The court case which has hed the greatest impact on bilingual education is
that of Lau vs Nichols. As a result of this case the .42 Remedies were
writ-en. These guidelines provide federal regulations by which the Office
for Civil Rights conductq reviews of compliance by school districts, and
specify guidelines which school districts maY use to develop' and implement

Lau compliance plans.

.The Lau Remedies specify that if a child has a home language other than
English he may or may not be considered LESA. If the student meets the
LESA qualifications and is attending a school district which has twenty or
more students who speak that language,'the child must receive instruction
in his dominant language.

In Texas, a state supported bilingual education program is required.for LESA
students in grades K-3. According to. the Texas Education Agency, a bilingual

program must contain six components. These include:
a. The basic concepts starting children in the school enviroment are

tauglt in the child's first language.
h. Langtage development is provided in the child's first language.

c. Language development is provided in the child's second language.
d. Subject,matter and concepts are taught in the child's first

language.
e. Subject m'atter and concepts are taught in the child's second

language.
f. Specific attention 1 given to Instilling in the children a positive

identity with their cultural heritage, self-assurance, and confidence.



In addition, instructional staff for elementary bilingual programs who
provide instruction in two languages must have elementary certificates with
bilingual education area of specialization or bilingual endorsements.
Teachers of secondary programs must have a secondary teaclAing certificate
appropriate for the course-for which credit is given. They should also

complete a methods and techniques workshop 'designed for secondary programs
for limited English speakers designed by TEA.

14.

The local requirements for bilinguil education are outlined in the School

Board Policy on Bilingual Multicultural Education, which was dopted
September 9, 1974. This poficy is basically a restatement of the six
components mentioned previously, with the additional option of a mainten-

ance program which could be developed beyond thethird,grade, enabling a

student to receive bilingual instruction on a voluntary basis.

In Decision Question 1, the Local/State Bilingual program specified sevet
language categories for LESA students. No figures are available concerning

the number of students in each of those categories. Similar categories,

however, were used in the language dominance grouping prepared by the
Department of Bilingual Education in January of 1978. The totals are sumr

marized in Figure 1.
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14:!ci8ion Question 2: How slOuld local bilingual resources'be allocated

(monj A L7D campunee?



When making this decision, it is necessary to consider how other resources
lor bilingual education are allocated. During the 1977-78 scho4 year the
Local/State Bilingual program served both high and low concentration bilin-
gual campuses. Low concentration bilingual campuses received local and
state funds from the local district and State of Texas only.

The total expenditures for the low concentration campuses, including
materials, personnel costs, resource teaeher salaries and all other cate-
gories shown in Figure 2, reached p97,423. The nine high

ls s
concentration

campuses received materia and aivices totaling $147,736 from the local
q%funds.

The money allocated to individual low cocentration schools ranged from
$22,969 for Brentwood to $42,969 which was Linder's portion of the total
funds. This variation in funding is attributed to numerous factors.
Schools which had been in the project in previous years received slightly
less and schools without bilingual personnel were served by rsource
teachers who were paid by local funds. The number of project students at
each cal,pus also influenced the amount of money. allotted to each school.
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Figure 2. BUDGET ALLOCATIONS TOR LOCAL/STATF BILINGUAL CAMPUSES AND
HIGH CONCENTRATION BILINGUAL CAMPUSES

The funding for high concentration campuses is also shown in Figure 2. No
funds were allotted for materials or evaluation since the grant from Title
VII covers those areas. Local funds.paid aides and resource teachers and
also provided for the services of supervisory personnel to some schools.,

-
The District also.received funds from ate ESEA Title VII Project totaling
$62a,681.00 as'illustrated in Figure 3. The difference in funding from
one elementary campus to another is due to the allocations for consumable
and nor-consumable supplies. The schools received a specific allotment
for each project student, therefore, the schools with the most project
students received the most money for.those supplies.
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1628,611.00
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Figure 3. ESEA TITLE VII FUNDS ALLOCATION FOR 1977-78

Decipion Question 3: What criteria and procedures should bi- used for
ideAtihing LESA (Limited English-Speaking Ability) students in AISD?

DuLing the 1977-78 school year, LESA students were identified as"those
will had a score of one br greater on the Spanish scale of the PAL Oral
Language Dominance Measure.

In addition, those students who had
also included. Finally, the Office
the number of students who may have
fication procedures and added these

previously been identified as LESA were
of Research and. Evaluation estimated
been missed in one of the above identi-
students to the LESA category.

When other methods of identifying LESA students were conducted, the results

were comparable. PAL language dominance classifications from fall, 1977,
were compared with the teachers' judgement of their students' dominant lan-

guage in May, 1978. Teachers were asked to specify language dominance with
no option for a bilingual classification. Those students who were identified

as Spanish dominant on the PAL were also judgtd to be Spanish dominant by the

teacher. The same was true for English dominant students. Those few stu-

dents who, according to the PAL, were bilingual had to be considered either
English dominant or Spanish dominant by their teachers according to instruc-
Oons from ORE and therefore the accuracy of the bilingual designation,
could not be verified.



vs

Due to the correlation of the PAL results and teacher judgements, it appears
that the District should continue to use the,PAL as part of the LESA

identification process. Since students above the third grade level must
also be identified as LESA 'or non-LESA, the District established a LEM,'
committee td consider procedures for identifying these students. This ,

committee, composed df school administrators, teachers, and parents, met
numerous times in the spring and summer of 1978 to survey language dominance
measures, study federal, state, andAocal regulations concerning LESA
students, and propose procedures for identifying students who are of limited

English-speaking ability.

The recommendations of thc,committee will be presented prior to the next
school year so that the procedures can be,finalized and implemented during
registration in August, 1978.x

Decieion Queetion 4: Should changea be made in the objectivea of the
program?

Obiective 1: Acquisition of Math Readiness Skills in Spanish and English,

Kindergarten On the BOehm Test of Basic Concepts the English dominant
kindergarten students in the project demonstrated acquisition of math
readiness skills through instruction in English. Non-project students who
were tested also increased their average scores significantly. There was
virtually no difference in the scores of project and non-project students.
A. illustrated in Figure 4 even though project students come from homes
where Spanish is spoken they appear to be no more language disadvantaged
than students from non-Spanish speaking backgrounds.

LESA students in the bilingual
schools scored higher on tne
Boehm than students from the

HCBC's. Too few Spanish domi-
nant students were administered
the Boehm, in Spanish, to calcu-
late significance.

Since all of the average gains
for project and non-project stu-
dents on all scales were signifi-

'4-cant, perhaps some change in the

objectives needs to be made. It

would be helpful to make the
objectives more explicit by
stating the percentage of stu-
dents who are to make a specific
gain. In fact, the objectives
for first graders to be measured
by the CAT are expressed in this
manner.
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Objective 2: 'English Reading cld Math, First through Fourth Grades_ The

California Achievement Test scores indicate that more than 60% of the first
grade students scored above the 50th percentile on all three math"scales.
Second, third, and fourth grade students made gains which were significant
on all three scales; math computation, math concepts and problems, and
math total. More than 50% of the first graders scored above the 60th
percentile on the vocabulary and comprehension scales. Forty-nine, rather
than fifty pt.rcent of the students scored above the 60% percentile on the
total reading scale. Second, third, and fourth grade studtmcs mitt signi-
ficant gains on all three reading scales.

Overall on the OAT, students met 23
of the 24 objectives. This could
be misleading, however, ince the
objectives were not very specific
as to the outcomes expected. Objec-
tives could specify the comparison
of scores between project and non-
project students but it is difficult
to find comparable groups, Again,
the solution appears to be the
specificity of the objective. As
was the case with the objectives
for the first grade, the objec-
tives should be stated in terms
of the percentage of students Figure ;5.

who will achieve at a certain
level.

Objective 3: Math Skills in Spanish, First through Fourth Grades Spanish
dominant third grade students made significant gains from pre- to posttesting
on the Spanish Math Test - Examen de Mitemitica en Espeol (DE). First,
second, and fourth grade students dld not meet this objective when their
scores were considered separately by individual grade level. However, when
all scores for all project students in grades 1-4' were combined the average
gain was significant thus indicating that overall the tuuents met the
objective, but the small numbers at each grade level prevented most grade
levels from being considered statistically significant.

CALIFORNIA ACHIRvFMENT
TEST READING SCORES I

FOR FIRST GRADE STUDENTS

When using a test such as the EKE which
was developed locally, stating objec-
tives in terms of significant gains
may be the best alternative since no
other norms are available. Since there
are no norms based on a comparable
group of studenta it would be benefi-
cial to use the gains for 1977-1978
as the basis for setting the objective
for the 1978-79 'school year.

Figure 6. SPANISH MATH TEST (EME)
TOTAL RAW SCORES FOR ALL
STUDENTS TESTED
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Pbteclive 4: LanAmaite Skills in the ?iret and Second Itsaituaaek Kinderzatten

Anddriat_Grade The objec*.ives for project students which were measured

by the PAL Oral Language Dominance Measure appear in the following figure.

4
Speuiph lanausge vkille will 4ncrease tor Spanieh dominant kindergarten students

Slenish laneuage skills will increase tor Spanish dominant [trot grade students

Spanish language skills will increase tor Inglish dominant kindernarten students

Spaniih languaae skills will increase tor Inglish dominant first grade students

Inalish leaguage skills will leers... tor Inglish dominant kindergarten students

Inglish lanouage skills will increase tor Inolish dominant first grade students

inglish language skills will increase tor Spanish dominant kindergarten students

tallish language skills will increase tor Spanish dominant first geode students

Figure 7. PROJECT OBJECTIVES MEASURED BY THE 'PAL

All of the objectives which were not met dealt with the AeVelopment of
Spanish language skills. It appears that these skills are not emphasised
in the curriculum at the LCBC's since these same students increased their
English language skills significantly.

--.1--2.------.4.41.5411.1.1Sec-2.41.--&-----°b"tive5:SanishadsiThrouFourthGrades Second

through fourth grade proiect students were administered the Prueba de
Lecture - Spanish Reading Test in November, 1977,and again in April 1978.
Second grade students did not meet the objective concerning improved Spanish
reading skills. None of the gains on any of the reading scales was signi-

ficant for these students. Third grade students did not meet the objective
since their average gains on the comprehension scale were not significanti,
Fourth grade project students did not meet the objective either. There was

no significant gains on any of the three scales. Figure 8 shows the scores

on the total raw score scale. In all,

the comprehension scale presented the
most difficulty since none of the grade
levels, when considered separately,
made significant gains on this scale.
However, when the scores for all the
students at each grade level were CODI I N.

bined, the average gains on all three
3

scales were significant.

Figure 8. SPANISH READING TEST -
PRUEBA DE LECTURA TOTAL
RAW SCORES FOR SECOND,
THIRD AND FOURTH GRADES
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Objective 6: Improvement tn Lamaze Development in the Second Laws's,
Second IhrousA Fourth grads; The Second Language Improvement Index was
administered in March 1978. Randomly selected second through fourth grade
students were evaluated by their teachers regarding improvement in their

soeond language. A. illustrated in Figure 9 all students (100X) .n grades
2-4 who were receiving instruction in English as a second language impair/0d

their language skills. The English dominant project students evaluated,

exceeded the level established in the objective.

Students who were rated
2, 3, 4, or 5 on a 1-5
scale of improvement were
considered to have improved
their second language skills.
The rating of 1 was aisig-
nated as no improlrement.
There was no mention of
significance or a speci-
fication of the percentage
of students who needed to
meet some criteria in the
objective. Thus, the
wording of the objective
appears tt: be the main
reason that such a large
percentage of the students
mat the objectives.

fe
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ure 9. SECOND LANGUAGE IMPROVEMENT INDEX

Objective 7: 0bservat4t):1 of Bicultutial Displays/Activities, All Project

Clasoroons The final objective concerned the observation by bilingual
steff of bicultural displays/activities on at least one half of their
visits to project classrooms. Eight of the nine schools met the objective.
Whial the results from all schools were totaled by grade level, all grade
levalsi met the objective, as shown in Figure 10.

INO
4111141M141

a
MIAMI 1.11MIL

0.611.1110101 fIACIVIS

Figure 10. BICULTURAL DISPLAYS/ACTIVITIES RECORD
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A,

The overall summary of the attainment of objectives is presented in Figure 11;
All of the objectives dealing with instruction in English were met. Four of
the five objectives concerning instruction in Spanish were not met.

./

Area al

Did Project
Students

met the
- Language Instruc ties Grade Level Objlitivest

Spool Math laadinesO,le Kindergarten'

\Inglish Meth Readiness Skills Kindergarten Yes

lnglish Math Skills First through Fourth Yee

Inglish leading Skills First Yen

English Reading Skills Second through fourth Yes

English Math Skills Second through fourth Yee

Spanish Math Skills Third ee

Spanish Math Skills First, Second, Foust* No

Spanish Dosinant Language Skills Kindergarten' No

Spanish Dosinant Language Skills first No

Spanish Second Language Skille Kindergarten Yes

Spanish Second Language Skills first No

laglish Dosinant Languase Skills Kindergarten Yee

inglish Dominant Language Skills First Yee

lnglish Second Language Skills Kindergarten Yee

hplish Second Language Skills first Yes

Spaniah loading Skills Second through Fourth Yee
(coebined)

'Not enough students tested to determine significance

Figure 11. SUMMARY OF PROJECT OBJECTIVES

Summary

Teachers in the Local/State Bilingual Project had bicultural displays in
their classrooms or conducted bicultural activities during more than fifty
percent of the visits by project supervisors. In addition, according to
their teachers, at least 98% of the students improved tfieir second language
skills to some degree.

By August 1978, AISD will have a standard policy and procedure for the
identification of LESA students which will be based on information collected
by the District LESA Committee.

Students met all of the objectives.when instrlAction was in English; however,
four of the five objectives dealIng with instruction in Spanish were not met.
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Publl Hon Number 77.45
Mime Report)

ABSTRACT

Title: Technical Report, Local/State Bilingual Program

Qontact Persons: Lynn Ceyanra and Paula Matuszek

No. Pages: 121

t :

The Technical Report consists of 8 appendices. Each appendix reports
on the information collected by a specific data collection measure.

Each appendix contains:

An instrument descriptio%
Purpose of the measure
Decision questions addressed
?valuation questions
Procedures usmd to collect the data

Summary of the results
Tables pld figures presenting the data

This technical report contains the following appendices:

AppeOdix
ApAaldix
Appeliaix

Appendix
Appendix
Appendix.

Appendix
Appendix

A Boehm Test of Baric Concepts
B California Achiarement Toot
C Examen de MAtemitica en Espagol
D PAL Oral Language Dominance Measure
E Spanish Reading Test - Prueba de Lecture
F Second L'Inguage Improvement Index

G Bicultural Displays/Activities Record
H Report on Committee for Identifying LESA Students
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Publication Mo. 77.26
(Bilingual Program Evaluetion)

k

ABSTRACT

Titlel Evaluaci6n LDe que con siste y ror que se lleva acabo?
(Evaluation: What does it consist of-and why lots it take

. 'place?)

taintact Person: Lynn Ceyanes, Glynn Ligon

No. Pages: 7

Content:

/The handout was destgned to provide ihe bilingual teachers with
informati.n concerning the evaluation of th locallr fundei bilin-
gut.1 program. The guide contains some of the reasons for the
rising concern for bilingual education and its evaluation. It

also summarizes the program objectives for ehe 1977-78 schlell year.
Definitions for some of the evaluation instruments and terminology
were also given to provide & better understanding of the tests used
by ORE and the interpretation of the data collected by the office.



ABSTRACT

Publication No. 77.34
(Evaluation Design)

Title: Local/State Bilingual Program (1977-78) Evaluation Lesign

Contact Person: Lynn Ceyanes and Paula Matuszik

No. Pages: 13

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Deaign Review Form
4

II. Decision Questions
A. Questions Addressed,
B. Overview

In. Narrtive Summary
A. Program Summary
B. Evaluation Summary

N.

IV. Information Soiircqs Summary

V. Summary of Data to he
Collected in the Schools

VI, Evaluation Time"Resources
Allocation Summary

This chaPter presents the names
and/or signatures of persona
(responsible for some aspect of
the project's implementation) who
have been provided relevant por-
tions of the design for review
and comment.

Here the evaluator states all the
decision questions and relates
them to the evalwtion questions
and objectives (and their data
sources).

This chapter briefly describes the
project and the evaluation acti-
vities tied to the project.

The prinCipal evaluator(s) provide
work estimates (in person-days)
for each person on the ivaluation
team. Work estimates are projected
for each "information source and
are broken into the four tyPes of
evaluation tasks: development, col-
lection, analysis, and dissemination.

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the eval-
uation work 43timates (in person-days)
by position, for etw.h aspect of thv
eveluation.
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Publication NO. 77.34

VII. Program Planning Sheets Chapter includes the program plans
which relate program needs to student
outcomes (including measurable objectives),
classroom processes, inputs to classrooms,
staff/program activities, and staff re-
sources.



FINAL REPORT

Evaluation Findings on: ESEA Title I Program

Contact Person: Joy Hester or Paula Matuszek

Summary of Evaluation Findings:

The ESEA Title I Program in.the Austin Independent School Distfict.is
continuing program supported by federal funds under the Elementary and
Secondary Act. The purpose of ESEA,Title I is to provide for the learning
needs of educationally disadvantaged students in school attendance areas
having high concentrations of children from low-income families. Iv. is

intended to provide supplemental assistance over and above the regular,
school program.

PartIcipation of schools in the Title I Program is determined by econoMic
criteria. Schools which have a higher concentration of low-income families
than the district average are eligible to receive Title I services. Parti-
cipation of individual students on each campus is determined on the basis'
of educational requirements established for each grade level.

Twenty-five AISD schools (fiveAdded at mid-year), two non-public schools,
and four agencies for'neglected and delinquent children.delitrered%services
to students in 1977-78 through Title I funds. A total of.$2,683,446 in
litle I funds vas expr.nded in 1977-78.

The chart on the following page gives the characteristics of each component
delivering services to Title I students in Austin ISD in 1977-78.

Evaluation of the Title I Program was implemented through an evaluation
design based on decision questions generated by program staff during special
meetings with Office of Research and Evaluation staff. Evaluation results
are presented in terms of these decision questions.

DECISIONAVESTION 01: SHOULD TITLE I BE CONTINUED IN AISD WITHI, THE
SAME r;TRUCTURE IN WNICH IT RAS FUNCTIONEP INTHE PAST?

4

Information from the following sourcos should assist adminikrators in
making this decision.

Achievement .

In an effort to acquire better achievement results for irrle I students in
1977-78, an attempt was made to concentrate the services of Title I personnel
on fewer students and on thoqe students exhibiting the greatest need for
help. Fewer students were indeed served, but with'the exception of 3rd



0
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-COMPONENT 335*
SPENT

passermeraisamssamewir
$1,755,
087

"TUDENTS
SERVED

K: 920

lat1 939
2nd: 739
3rd: 644
4th: 684
5th: 619.

Total: 4,545

SERVICES DELIVERED

Component designed to improve the
reading skills of designated students
through supplementary instruction
provided by rending teachers And aides.

STAFFING SCHOOLS SERVED

A/

HAULM

Model I - Expanded Leh

''.Model II - Prolect VIA

Model III - Individual-
Lied Skills

.

Model I: 20 teachers,
1173inatructiortal aides,
1 supervisor.
Model II: 15 teachers, 12

Model I: Blackshear,firentwood,
Brown, Dawson, Pecan Springs,
Pleasant Hill, Reilly, Nidgetop*
Rosedale, St. Elmo, 2avala.

Model II: Campbell, Maplewood,instructional aidee, 1
supervieor.
Model III: 25 teaeLers,

Mathews, Oak Springs, Ortega,
Ridgetop*, Roeewood, SIMS.
Mdel III: Allison, Becker, Metz24.5 instructional aides,

1 supervisor. Brooke, Covalle, Norman, Sanchez

CUIDAOCE AND cnirmsELInc

. ,

$257,379 K: 864
1st: 841
2nd: 657
3rd: 673
4th: 658
5th: 596
Total: 4,247

Component provides counseling services
to students served in the instructional
component.

IR cnunselors,
1 supervisor

All schools except those added
to the Title I Program at mid-
year (St. Elmo, Pleasant Hill,
Brentwood, Reilly, Pecan Springs

PARENTAL INVOLVFMENT S131,475 K: 661
let: 651
2nd: 551
1rd: 484
4th: 443
5th: 461
Totnn 3,245

Component dente/led to Increase parental

support and improve attendance of
chronically absent Title I etude:Its.

15 cemmunity represents-
ttvee

All achools except those added
to the Title I Program at mid-
year (St. Elmo, Pleasant Hill,
Reilly, Brentwood, Pecan Springs
and Dawson, retz, and Sanchez.

HAPPY TALK
$31.876 preschool: es Home-based instructional program

through use of toys and hooks demon-
strated by community representatives
in weekly visits to homes of partici-

pants.

1 community reprementn-
tivea, 1 protect super-
visor

Eligihle children residing in

Title I Attendance zones.

AT HOME $14,000 K: 149 (.4
lst: 183 (92)

2od: 132 (02)
3rd: 147 (81)

4111: 144 (84)

Wh: 148 (8K)
Total: 9nm

(S44)

Home-based instructional program
conducted with children and their
patents through lessons mailed Into.
central office of the At Home Program
In Maryland; lessons ore scored there
mailed hack to psrticfpnnts with coo-

ments.

None epecifically
funded by the component;
program MAN mnnagrd by
reading spervisorn And
SCE Plsnner

*

t

Brooke, Drown, Campbell, Norman,
Ridgt,op, uosedale, SiMs, 7avala

dgetop changed from Model 1 to

iiiei il nt mld-yenr.
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grade, students started out at very
much the same level of achievement
as students at those grade level's in pre-
vious years. Third graders in 1977-78
started out at a lower point than students
in both previous years, and they were the
only group to show an increase from pre-
test to posttest in their perceqtile
ranking.

Of 926 kindergarteners served in 1977-78,
272 (29%) scored'above the stated criteria
for designation of students for Title I
services (fall 1977 Boehm scores). Of
906 first graders, 208 (23%) scored above
the cutoff, as did 248 (32%) second graders.
Percentages at other grade.levels ranged
from 11% to 15%.

Because the CAT and the Boehm are not
infallible measures of the needs of

students, schools were allowed the
option of identifying as many as 10% of
their allotted number of students to be
served even if the students' scores were
above the criterion cutoffs. It is obvious
that this 10% ellooance was greatly exceeded.
The effort to concentrate servicee on fewer .

students in 1977-78 was successfia, whereas
the effort to concentrate services on stu-
dents with greatest need was not.

Even though only partial achievement of
the goal of concentrating services was
attainel, the Title I Program showed
b. tter achievement gains in 1977-78 than
in previous years. The objectives called
for 1) an average CAT grade equivalent
gain of .8 months per month of instruc- 1.4

tion in grades 2-5, 2) an average CAT
1.2grade equivalent score of 1.8 in first

grade, and 3) a raw score gain of nine/
points on the Boehm Test of Basic Concpts.

The gi,lphs opposite show that Title I
students in kindergarten, third,.and
fifth grades met their objectives in
1977-78; second graders came close to
meeting their objective. in all eases 1 4
the average gain and the percent ?riveting
the objective was higher for thio year 0

Ihrn Wail in 1!,26-7'/.

1 X . 3

c

Ithweremse

1st (kale

.1 1 I .5 to ta 1.4 1.5 1.4

21,41

2,41424 GINN 114Livalsol
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Overlap of Special ProAram Services

Title I student identification files were merged at mid-year 1977-78 with
identification files from other major special programs in order to determine
the number of students served by the various combinations of programs on
Title i ampuses.

Results showed that . . .

At mid-year 1977-78'there were 8,449 children in Title I schools;
4,422 of those students had been served by Title I, and 3,452 were
being served through the Title VII Bilingual Program.

Of the Title I students, 50% were served by the Title I Program and
no other major compensatory program.

Only .8% ot the Title I students were served by Title I and two
other special programs.

None of the students in Title I schools were served by more than
three programs.

Three percent of the Title I students were served by Special Education.

Nineteen percent of the Special Education students in Title I schools
were served by Title T.

Forty-three percent of the Title I students were served by Title VII;
56% of the Title VII students were served by Title I. This largest

area of overlap is illustrated in the figure below.

(11) A449 children in Title 1 Schools

8 4422 Title 1 Program ChIldr.o

3432 Title VII Program Children



Comparison of)these results with the results of a similar study done ths
previous year shows that there was less overlap in special program services
in 1977-78, as illustrated in the following statements.

In 1976-77 there were 445 *tie I students who were also served by
two other special programsv in 1977-78 there were only 34 such

students.

In 1976-77 there were 324 students who were also served through
Special Education; in 1977-78 there were only 124 such students.

In 1976-77 there were 2,555 students who participated in the Title VII
or the SCE bilingual programs; in 1977-78 the Title VII Program "picked

up" the SCE Bilingual Program students, and 1,918 of the expanded group
of Title VII students were also served by Title I.

Management and Paperwork Demands of Title I and Other Special ?rograms

Principals, classroom teachers, Title I reading teachers, and counselors
were asked to estimate the amount of time they spent weekly in paperwork
for AISD Regular, Title I, and other special programs in their schools.
Observations of selected principals were also conducted in an effort to
find out the amount and kind of paperwork and management tasks they are
required to perform. Four principals were observed on three separate
occasions from ehe beginning of their work day to the ending. Principals

representing each of the following groups were observed:

1) Title I/Title VII Schools
2) Title I/Local Bilingual Schools (no Title VII Program)

3) Title I. Only Schools
4) Non-Title I Schools

Results of these efforts showed the following for each group from whom

information was solicited.

Classroom Teachers: One-fifth of the classroom teachers indicated on'
questionnaires that they spent no time at all on paperwork for Title I,
and nearly one-half spent less than 30 minutes weekly on such paperwork.

A thicd of the classroom teachers spent no time at all on Title VII paper-

work, and 23% spent less than 30 minutes weekly on such tasks.

Special Education appeared to require very little or nothing in the wa; ,

paperwork from classroom teachers in most cases; however, 18% did report
spending more than two hours a week on Special Education paperwork.

Title I Reading Teachers: Title I reading teacher3 spent little time in
paperwork for programs other than Title I, iv..cording to their questionnaire

responses. Thirty-nine percent reported spending either no time at all or
less than 30 minutes weekly on paperwork for the Title I Program.

Counselors: According to their responses, 19 of the counselors spent 1-2
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hours daily on paperwork for Title I, and a further 19% spent wore than

two hours daily on such tasks.

Only 7% of the Title I clerical aides spent more than two hours daily

assisting the counselor with Title I paperwork, according to counselors,

while a further 7% did spend 1-2 hours daily in assisting them.

It appears that counselors spent more time in paperwork for Title I and

for AISD Regular than they did for Special Education and other special

programs in their schools.' It also appears that as a group they received

little assistance with paperwork from the Title I clerical aides.

Although 63% of counselors reported spending one hour or less on Title I

paperwork daily, and 87% spent an hour or leas daily on Special Education

paperwork, the combination of sources requesting paperwork of counselore

indicates that the amount of paperwork performed by counselors is inordinate.

Principals: There was no consistent pattern in the amount of paperwork that

principals indicated they had to do for various programs. Special Ed was

the most demanding program in terms of paperwork on two campuses, but was

the least demanding on another. Title I was the least demanding on two

other campuses. The amount of time spent on Title I paperwork ranged from

0-5% weekly on three campuses to 50% on one campus.

The variation from campus to campus would seem to depend upon the management

system employed by the principal and the resources available. Three princi-

pals cited the clerical aides and other new personnel this year as the

reason for less Title I paperwork for the principals. On campuses where a

fulltime counselor was not available, principals usually spent more time

in paperwork for Special Education.

Several principals stated that management of people is the time-consuming

factor related to Title I and other special programs, rather than paperwork

demands.

Day-long observations of the selepted principals shwed that . . .

1-2% of the day for Title I principals was devoted to Title I

paperwork.

,2% of the Title 1/Title VII principal's day was taken up by Title VII

paperwork.

None of the Title I principals spent any time in paperwork for

Special Education, while the non-Title I principal spent 1% of his

day in Special Ed paperwork.

Principals of the Title I schools with bilingual programs spent more

time in meetings with AISD administrative personnel.

The priqcipal of the Title 1/Title VII school spent considerably more

time with Title 1 campus staff that,. did the other two Title I
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principals. Very little principal time was spent with bilingual
program personnel on the two campuses with bilingual programs.

Principals of Title I schools with bilingual programs,spent half as
much time with students than was spent by the other two principals.

The Title I/Title VII principal consistently worked longer days than
did the other three principals, and the Title I/Local Bilingual
principal ranked second in terms of most hours worked.

The findings related to amount of time spent in paperwork are consistent
with principal statements during interviews that the actual paperwork
associated with special programa waa not burdensome. The management of
personnel 'and coordination of the programs were perceived by them to be
fdr more demanding. Observation results, however, did not show much
campus time apent on special program management tasks, though meetings or
interviewing activities off campus did take large amounts of time when
they occurred.

DECISION QUESTION #2: SHOULD TITLE I CONTINUE TO SERVE THE SAME SCHOOLS
THAT WERE SERVED IN 1977-78?

The Systemwide Evaluation unit of the Office of Research and Evaluation
analysed 1977-78 CAT scores for Title I schools as a group and non-Title I

schools as a group. Median percentiles for each grade level indicate that,
with the exception of Blacks in first and fourth grades, all ethnic groups
in non-Title I schools scored higher than corresponding groups in Title I
schools.

The overlap information discussed under Decision Question #1 is also
relevant in the present case and should be consulted.

DECISION QUESTION #3: HOW SHOULD TITLE I ACTIVITIES BE COORDINATED WITH
THOSE OF OTHER FEDERAL, ST TE, AND LOCAL PROGRAMS?

The evaluation department et Texas Education Agency wig asked informally
by the Title / Evaluator in the spring of 1978 to identify exemplary districta
where coordination of federal, state, and local programs was functioning
at a level worthy of emulation or study by AISD. Response from TEA indi-
cated that although several districts have made good progress in this
direction, none would be considered exemplary. It was suggested that visits
to these districts would be most effective if they were conducted by special
program personnel, AISD Regular personnel, ;Ad evaluation personnel together.

In order to determine the amount of coordination presently taking place
between Title I and other programs in AISD, the following groups were aaked
to respond to questions about coordination.

Program Coordinators: Five evaluations co0Aneu Lhlir efforts for one
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spring stiff survey to all persons in coordinator/supervisor positions in
the five programs, plus the Department of Elementary Education. Study of

...,the responses to the survey revealed the following about the coordination

of apecial programs in AISD.

The Bilingual Education Task Force meets monthly and bringsjogether
supervisors and coordinators from both the Title VII and the State/
LoCal Bilingual Programs, with some personnel from Title 7. Regular

and the Department of Elementary Education.

The First Friday meetings held monthly by the Department of
Elementary Education are irregularly attendLi by personnel from
Title I, Title VII Bilingual, and the State/Local Bilingual Programs.

Within departments, program s'Affs meet regularly with each other.
The biweekly Department of Developmental Programs staff meeting
involved personnel from the StateiCompensatory Education, the Title I,

and the Migrant programs.

Title I summer school planning involved a couple of coordinators from

the Department of Elementary Education.

Development of an early childhood program for the district has
involved personnel from Title I Regular and Migrant and the Depart-

ment of Elementary Education.

Coordination other than meetings and conferences occurs through
copies of memoranda, joint staff development activities, and working

on smaller projects at the ezripus level.

Comments about the need for more communication.and coordination were

frequent.

Classroom Teachers/Title T Reading Teachers: Teacher questionnaire responses
indicated that coordination between Title I and the regula7 AISD program

was fairly high. There was considerably less coordination between Title I

.
and Title VII, though, according to teachers, with 42% saying that there

was very little or no coordination in evidence between the two programs.

,Title I reading teachers were even more positive than classroom teachers

in their perceptions of the coordination between Title I and other programs.

Counselors: Nearly half of the counselors felt there was much coordination

between Title I and the regular AISD program, according to their question-

naire responses, but very few felt there was much coordination between

Title I and Title VII. Coordination between Title I and other special

programs appeared to be more in evidence to counselors than Title I -

Title VII coordination.

Principals: Coordination problems continued to exist for most principals,
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including those principals who felt that coordination between Title I #4
and AISD Regular had improved. Problems with coordination of the bilingual

programs with Title I and with the regular AISD instructional program were
most often mentioned.

It is obvious that although coordination between Title I ond AISD Regular

has increased, there is still room for improv ent.,, It is even more

obvious f,hat coordination between Title VII iid TitN I, and between Title VII

and AISD Regular, is in need of improvementt \\

di*
i

i

DECISION QUESTION #4: SHOULD ANY OF THE THREE INSTRUCT DELS

EMPLOYED IN W7-78 4E CONTINUED, NDED, OR

REVISED?

Information in the following areas should assist decision-makers with

this question.

Instructional Time

Day-long observations of randomly selected Title I students, non-Title I
students in Title I schools, and non-Title I school students were con-
ducted throughout the year in 1976-77 and again in .1977-78. Study of

these observation results shows the following.

Students in each of the three models received a little over 311

hours of instruction daily in the basic skills/major content areas.
There were some differences between the models by grade.level, but
'these grade level differences cancelled Ach other out, and the

results pr each model differed by only 1-2 minutes.

Time spent in reading/language arts was the same for each model,
with each spending two hours and 23-24 minutes in those activities.

Scliools in each of the three models delivered more time in reading/
language arts to their Title I students than students in non-Title I

schools received.

Achievement

All models made comparable gains on the California Achievement Test at

every grade level.

DECISION QUESTION #5: SHOULD A CLEARER CURRICULAR APPROACH BE ADOPTED FOR
THE EXPANDED LAB MODEL (I) AND THE INDIVIDUALIZED

SKILLS MODEL (III)?

Observations

Observation results showed that . . .

Model II (Project VIA) students used more audiovisual materials and
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fewer books other than text books than did students in Model I
(Expanded Lab) and Model III (Individualized Skills).

Students in Model ill used fewer texts and more books other than
textbooks than did students in the other models.

4

There was very little difference between the three models in terms
of materials usage in all other categories.

The use of more audiovisual materials by students observed in Model II
schools is consistent with the Model II curriculum, which calls for use
of special a-v equipment. The use of fewer books other than textbooks in
this model is also consistent with the structured curriculum of the
Psychotechnics Program beLng implemented in Model II.

Classroom Teachers/Title I Reading Teachers

When asked to indicate the curricular systems they used with their students,
one-rhird of Title I reading teachers indicated that they used the Psych-
technics Program. It can safely be assumei that one-third makes up the
one-third of Title I reading teachers who are assigned to Project VIA
schools, since the Psychotechnics Program was brought to AISD this year by
Title T. specifically for Project VIA. Making the same assumption for
classroom teachers (that is, if they indicated use of the Psychotechnics
Program, they were in Project VIA schools), it can be said that the Psycho-
technics Program was fairly extensively used in the Project VIA model.

Generally there was much variation in the curricular systems used within
Title I reading teachers as a group and within classroom teachers as a
group. There was also much variation between the two groups.

DECISION UgSTION 116: SHOULD SPECIAL PROCEDURES BE ADOPTED TO DEAL WITH
CHTLDREN VHO TRANSFER FROM ONE MODEL TO ANOTHER
DURING THE SCHOOL YEAR?

Classroom Teachers/Title I Reading Tsachers/ Title I Aides

Title I instructional personnel were asked to indicate on nine week reports
all student transfers into and out of their schools. Study of these records
showed that only 20 Title I students transferred from one model to another
during the school year. Twenty-one other students transferred from one
school to another whhin the same model.

Twenty-two percent of classroom teachers indicated in questionnaire
responses that there had been at least a few problems experienced in working
with Title I students who had transferred into their schools from a school
in one of the other two models, and 39% of Title I reading teachers had
experienced problems of this nature.

Thirty-eight percent of classroom teachers, and 20% of Title I teachers had
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had no transfer students from other Title I models.

:her would :rppear to be no need for special procedures to deal wi01
transfer students from one modei to another during the year.

DECISION QUESTION #7: SHOULD TITLE I CONTINUE THE CONCENTRATION OF
SERVICES ON A SMALLER NUMBER OF STUDENTS THAN rIAD

SEEN SERVED PREVIOUS TO L977-7e?

The achievement information reported under Decision Question #1 and the

overlap information under that same question are relevant to this question.

Other major sources of information which relate to this question are the

nine week reports completed by Title I instructional personnel at the end

of each nine week period and the observation data.

Nine Week Reports: School personnel identified 6,330 students for service

in 1976-77 and served 5,433 of those students by the end of the third nine

week period. In the following year, 4,998 students were identified, and

3,623 were served. Title I de!initely concentrated its services on fewer

studema in 137--73.

Most campuses were able to serve over 90% of their identified students by

the end of the third nine week period in 1977-78, and most were able to
provide reading instruction by a Title I reading teacher to at least 60% of

their students. Over 70% of all identified students were served by a Title I

reading teacher at some time during the year. A little over 307. were served

dAily throughout the year.

Obser,Jlions: Comparison of otservation results for 1977-78 with 197b-77

shows '...nat Te I students received mre tt,me dai:y in basic skills/major

.,ontent lrea instruction in l.2'7-73. However, non-:(itie I students in

: schools and students in non-Title I schools also received more
.n..3,-.1Nc.T.:ion in these areas in i.977-73.

Subst2ntia increases in time apent in reading/tanguage arta were shown for
a:: groups in ld77-78, while slight increases in time spent in math ware

also shown. No more time was spent in science by any of the groups, but

increases in time spent in social studies were shown.

Decreases in 1977-78 were shown fo, all groups in activities coded under

Other (school assemblies, fairs, field trips, etc.) and activities coded

as Management/Miscellaneous (the category called No Instruction in 1976-77).

The pie graphs shown below display the percentages of time spent in each

area by all three groups.

Comparison of observation results for students who went to a rrading lab

with those students who did,not go to a reading lab shows that reading lab

students received mure time in reading/language arts than did students who

did not attend a reading lab. This indicates that the reading services

iX.11



Jffered by 71'zie r are suppCement2l to the regular reading program in
that they are generally in addition to the regular reading instruction
ro!ceived by the 3tudenta.
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DECISION QUESTION 1/8 :MOULD THE ACTTVITTES OF THE VARTOUS TTTLE I SUPPORT
COMPONENTS BE CONTTNUED AS THEY ARE, OR SHOULD THEY
BE MODTETPW

Guidance and Counseling Component

Ninety percent of all identified Title I students were served in some way
by a counselor by the end of March. Thirty-eight percent were individually
counseled, and 88% were group counseled.

In the fall of 1977 a random sample of students in Title I schools was rated
by their classroom teachers on a behavior rating checklist. In the spring
of 1978 the teachers again rated these students. The objective for the
component called for 60% of the students to demonstrate an increase in'
acceptable classroom behavior, as measured by teacher ratings on this
behavior rating checklist. At no grade level was the objective met. How-

ever, more of the students who were individvally and gtoup counseled
showed improvement than students who were only group counseled.

Parental Invelvement Component

Sixty-five percent of all Title I students in AISD were served by a Title I
community representative by the end of the third nine week period. The

homes of 36% of those students had been visited, and parent contact of some
kind had been made for 55%.

In the fall of 1977 the evaluation staff checked school attendance registers
in order to determine the students on each campus who had been absent from
school 12 days or more in 1976-77. Lists of these students were sent to
the community representatives so that they could concentrate on improving
the attendance of these students in order to meet the objective that 60%
of the designated low attenders (with whom the community representative
worked) would demonstrate improved attendance in 1977-78. A check of the

students' attendance records for 1977-78 showed that the objective was met.

However, of the students who were designated to cormunity representatives
as low attenders, community representatives only worked with 565 in some
way. Pow, ;um/rot forti-four low a tterkierg were no t served in any way by

T sorrnuni rerfresenta if

At Home ProAram

A total of 884 students was initially enrolled by the schools for partici-
pation in the At Home Program, but only 570 students completed the program.
One hundred fifty*three partially completed the program. Some students who

participated in the At Home Program did not receive service through the
Title I instructional component, as is required for students served in
support components.

01,lectives set for the At Home Program were based on the aame measures as
the oblectives for the Reading Component. However, objectives for the At

Home Program were set slightly higher, since these students were to receive

[X.13



service through the regular Title I reading component and through the
At Home Program. Paptiolpanto met these objectives at the first, third,
aml flf.th jra,lca. Kiniorgart,,ners came very close to meeting their objective.

Happy Talk

Approximately 20 weekly lessons weie presented by Happy Talk community
representatives in the homes of participants. Pretest and posttest
measures administered by Title I Evaluation to participanto and a control
group showed that the achievement of children in the treatment group,
oomomq ) those in the control group, did not differ significantly.

It is possible that several problem areas could have accounted for the
absence of significant group differences. First, a two month delay in
program activities reduced the actual number of lessons received by the
treatment group. Second, the use of a possibly unreliable measure of
student achievement, i.e., the Spanish translation of the Peabody Picture
Vocabulary Test, could function to obscure program effects. And lastly,'
parent questionnaire responses indicate that some did not spend much time
working with their children using the concepts demonstrated by the Happy
Talk community representatives.

IX. 14
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'(Technical Report)

ABSTRACT

Title: ESEA Title I Project 1977-78 Final Technical Report

Contact Person: Joy Hester, Paula Matnszek, Ph.D.

No, Pages: 774

L.01114.111:

This report documents the purpose, procedures, and results for each informa-
tion source used by Title I Evaluation in 1977-78. It contains 24 appendices,

each of which is devoted to a single instrument or information source.

Each appendix contains:

An instrument description
Purpose for administering or accessing the instrument/source
Procedures used to collect the data
Results
Figures presenting the data

The technical report for 1977-78 contains the following appendices:

Appendix A: California Achievement Test

Appendix B: Boehm Test of Basic Concepts

Appendix C: Pupil Activities Record

Appendix D: Classroom Observation Reaction Form

Appendix E: Behavior Rating Checklist
Appendix F: Nine Week Reports
Appendix G: Attendance Data

Appendix H: Peabody Picture Vocabulary Test
Appendix I: Iowa Test of Preschool Development

Appendix J: Cloze Vocabulary Test

Appendix K: Summer School Attitude Toward School Measure

Appendix L: Summer School Attendance

Appendix M: Staff Survey
Appendix N: Records/Schedules of Component Supervisors

Appendix 0: Parent Questionlaire
Appendix P: Happy Talk Parent Questionnaire

Appendix Q: Classroom Teacher/Title I Teacher/Title I Aide Questionnaire

Appendix R: District PAC Records

Appendix S: Counselor Questionnaire

Appendix T: Principal Interview

Appendix U: PAC Off. 'r Interview

Appendix V: Happy 'FL Supervisor Interview

Appcudix W: Happy Talk Community Representative Interview

Appendix X: Principal Observations
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(Interim Report)

ABSTRACT

Title: Needs Assessment for the Preparation of 1977-78 Applications for
Compensatory Education Programs

Contact Person: Paula Matuszek, Joy Hester, David Doss, Patsy Totusek

No. Pages: 722

Summary:

The seventeen sections in this needs assessment are:

I. Introduction. A rationale for needs assessment is accompanied by a
brief overview of the nature of this publication.

II. School Characteristics: Enrollment, percent attendance, percent low
income, and ethnic distribution are given for the past five years for
all k.I.S.D. schools.

IIt. Study of School Costs. Grant costs and other information relevant
to the question of distribution of resources among schools is given.
This information was prepared by the Department of Finance for pre-
sentation to the Board of Trustees. It is included in this report
in order to make it more accessible to planners.

IV. Family Survey, Low SES and Minority Student Achievement Study. A
survey of a sample of families in Austin that had either second or
fifth grade students attending Austin schools was undertaken by the
Low SES and Minority Student Achievement Study in 1977. Some of the

preliminary results of this survey are included here. These results

show by ethnicity ....

1) Percent of Male Head of. Household Working
2) Percent of Female Head of Household Working
3) Level of Education of Male Head of Household
4) Level of Education of Female Head of Household
5) Percentage of Students Having Preschool or Daycaol
6) Percentage of Students Attending Kindergarten
7) Percentage of Students Attending AISD Kindergarten
8) Percentage of Students Changing Schools in the Past Year

9) Number of Different Schools that Student Has Attended

10) Parents' Rating of How Student is Doing in School
11) Parents' Ratings of the School that the Student Attended
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12) Amount of Education Parent Would Like See Student Get

13) Yearly Family Income

V. Literature Reviews. Because it is always important before embarking
on new educational endeavors to see what results have been recorded
for similar endeavors in other situations, the following areas of
interest are summarized in literature reviews.

1) Sibling Tutoring
2) Parental Involvement and Sixth Graders
3) Summer School for Low SES Students
4) Math Programs for Low SES and. Minority Students

IV. Language Dominance Information. Information in the following categories
is given by grade level and school for all K-5 Elementary campuses.

1) Number of English dominant children
2) Number of Spanish dominant children
3) Number of bilingual children
4) Number of children for whom tore information is needed

5) Number of children for whom both scores were low

VIE. Overlap Study: The Number of Students Served by Multiple Programs.

An ongoing concern of personnel involved with special programs has
been the overlap of services being provided to some students. In

an effort to document the extent of this overlap, ORE conducted an
overlap study in 1976-77 which defined the groups of students being
served by each of the many possible combinations of special programs.
The results of that study were sufficiently enlightening to encourage
a repetition of that effort in 1977-78 in order to determine theAmount
of overlap that might continue to exist. The results of the recent

study are included here.

VIII. Achievement Levels: This section summarizes the scores obtained by

A.L.S.D. students on four tests:

1.) Boehm Test of Jasic Concepts
4.) Metropolitan Readiness Test
3.) California Achievement Test
4.) Sequential Tests of Education Progress

IX. Title I Summer School. A comprehensive review of the results of the

evaluation ,of Title I summer school is reviewed here. This information

should prove useful to planners of summer school in general and Title I

summer school in particular.

X. Title I Parent Questionnaire. A short questionnaire was mailed to

a sample of parents of Title I students in October of 1977. This

chapter outlines their respones.
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XI. Iden.itication of Title I Students. Procedures and criteria for
identifying Title / students are outlined, and a study of the lists
is discussed. This study shows the percettage of students on
each campus who were identified by cast score and those who were
identified by school recommendation. It also prints out the
percentages of students who were identified for services even
though their test scores were higher than the scores stated in
the criteria, as well as the percentages of students who were not
identified for servicfs even though their scores were low enough
co automatically qualify them for services. Tha percentages of
students without any cast scores at all are also noted.

III. Title t 1ine Week Reoorts. Nine
the Title t counselor, community
personae'. on each Title I campus.
these reports for the first nine

weak report forms are completed by
representative, and instructional

Two r7pes of summaries of the
week period are included here:

L) A general summary for each campus wnich shows the number and
percentage of students served by Title t instructional -

personnel, the community representative, and the counselor.
Detailed school summaries for counselors and community
representatives which show the activities chat are included
under the larger categories in the general summary.

Separate taapcers 3ddress :he following areas of :he Migrant Program Ln
A.:.3.0.

Austin's Migrant Students: here They Attend School.

X:7. Austin's Migrant Students: That Is The Entry Achievement Level
cf che ?reKindergarten Students?

X7, Austin's Migrant Students: At What Level Are They Achieving?

VI. Austin's Migrant Students: 'What are Thai: Health Needs?

VT:. Austin's Migrant Students: 'What Other Supplementary ?rograms Are
Serving Them?
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(Brochure)

ABSTRACT

Title! Title I at the End of the Year 1976-77

Contact Person: Joy Hester, Paula Matuszek, Ph.D.

No. Pages: 12

Summary: This brochure summarizes information contained in the end-of-
year evaluation report for the 1976-77 Title I Program in Austin ISD.

School Characteristics:

Questionnaires administered to teachers in Title I schools revealed that
587 of the teachers have formal training beyond a bachelor's degree.
Responses to the questionnaire further revealed that 33% of teachers in
Title I schools had eight or more years of teaching experience in low-income
schools, 8% were in their first year of teaching, and 10% were in their
first year of teaching in a Title I school.

The chart below gives the major characteristers for the past five years of
the present 20 Title I schools.
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General Description of Title I Program

Austin's Title I Program was designed to provide special services to low
achieving students. Supplemental reading instruction was provided to
identified Title I students in 20 Austin public schools, two non-public
schools, and one agency for neglected and delinquent children.

Eighty-seven percent of the 6,230 students identified for Title I
services were served by Title I instructional personnel in some way.
A study showed the amount of direct instructional time provided to Title I
students by Title I personnel varied from none to several hours per week.
On the average, a Title I student received about seven minutes a day of
direct instruction from Title I personnel.

Two other areas of Austin's Title I Program were counseling and guidance
and parental involvement. Fifteen of the twenty schools had Tit:e I
counselars-who'worked with students individually or in groups. Thirteen
of those same twenty schools had Title I community representatives who
worked with the parents of Title I students. Improved attendance for
Title I students was a major focus of theiractivities, along with effccts
to involve parents of Title I students in school activities.

A parent advisory committee made up of parents of Title I students met
regularly to review the progress of the Title I program and to provide
input in the planning and conducting of program activities.

Evaluation Findin:s about Reading

There"was no common approach to reading being used in the Title I schools
or in the Title I reading labs.

411Through classroom ooservations, school visits, and discussions with school
personnel, descriptlons of individual school programs were developed.
Evident in these school program descriptions was a common theme: most

classroom teachers and most Title I reading personnel were chosing their
own approach to reading instruction rather than coordinating their
approach with teachers within their school or other schools.

Evaluation Findin s about Guidance and Counseling

Each teacher in a Title I school rated the classroom behavior of a group
of randomly selected students in the fall and again in the spring, using
a locally developed behavior rating checklist.

According to the teacher ratings, more of the students who received
counseling services improved in their behavior than did students who
did not receive ccunseling services.
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(

Evaluation Findings about Parental Involvement

Fifty-six percent of those students whose homes were visited and/or whose
parents had received telephone calls from the community representative
improved their attendance. However, this figure fell short of the 60%
called for tn the objective set for that component.
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(Brochure)

..&3STRACT

Title: How Time Is Used In Title 1, A Sample of Non-TU-1e I, and Sixth
Grade Schools.

tontact Person: Joy Hester and Paula Matuszek, Ph.D.

No. Pages: 9

Summary,:

A total of 227 day-long observations were conducted by the Office of

Research and Evaluation during the 1976-77 school year as part of 'the

evaluations of Title 1 and State Compensatory Educaxion.' This procedure

yielded 1,475 hours of observations and proviclad a picture of how-time

in the school day is used in,the Title I schools, sixth grade schools,

and a sample of non-Title I schools. Information relevant to group size,

ambunt of verbal instruction received (adult contact), and materials

used was also gathered.

14104411,Five groups,of students wer rvetd:

Title I students
Non-TItle I students in Title I echo*
§tudents in non-Title I schools
SCE studeitts (State Compensatory Education)

Non-SCE. students

Observation results are presented in a series of pie graphs such as the

one shown for Title I students.
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(Test Profiles)

ABSTRkCT

Title: Achievement Test Profiles kTitle 1)

Contart PPrson: Joy Hester

No. Pages: 210

Summary: The information in this report was originally prepared as
information for principals and school staffs to use in setting school

goals. Each school reoeived its own school data. This 77-78 report

summarizes the data fot all Title I schools.

Graphic representations such as those shown below are included for the

following:

California Achievement Test median percentiles (for each of
the three major Title I components) for April, 1977, and

April, 1978, for grades 2-5. Projectwide medians as well

as individual school scores are provided.

Boehm Test of Basic Concepts (Total Score) for September, 1977,

and February, 1978, for kindergarteners projectwide and by

individual school.
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(Eva) uation Design)

ABSTRACT

Title: ESEA Title 1 Program (1977 - 78) Evaluation Design

Contact Person: Paula Matuszek, Ph.D., Joy Hester

No. Pages: 29

Content:

The evaluaCon design is a one-year plan of evaluation work for the
project. Th able of contents for this document includes:

I. Evalua.ion 0,P-..In Review Form This chapter presents the names of
persons responsible for some aspect
of the project's implementation who
have been provided relevant portions
of the design for review and comment.

II. DociFion Questions
A. Questions Addressed
B. Overview

III. Narrative Summary
A. Program Summary
B. Evaluation Summary

Here the evaluator states all the
decision questions and relates them
to evaluation questions, objectives,
and data sources.

This chapter briefly describes the
project and the evaluation activities
tied to the project.

IV. Information Sources Summary Each data source is listed, and the
evaluation questions which the source
references are listed. The dates of
data collection and the analysis
techniques to be emAoyed are also
given for each source.

V. Summary of Data to be
Collected in the Schools

VI. Evaluation Time Resources
Allocation Summary

Evaluation Design Summary:

This is a timeline for the collection
of data in the schools.

This chapter gives estimates of the
number of person days required from
each staff person for completion of
all activities related to each data
source.

Evaluation of the Title I Program in Austin serves two main purposes:
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. To provide information to the local decision-makers responsible
for th (,! implementation of the project's activities.

To provide information required by the Texas Education agency
on the progress of students being served.

For each of these purposes a major report will be prepared toward the end
of the project year. The staff hired to accomplish this task consists of
a senior evaluator (45% of her time alloted to Title I, the remainder to

other compensatory programs), an evaluator (100%), two evaluation assistants
for process evaluation (100%), one evaluation assistant for data processing
(90%), witk the remainder of ais Lime funded by Title I Migrant, a data
analyst (711), with the, remainder of her time funded by Title I Migrant, a
secretary (100%), and an evaluation intern (50%). This division of labor

'allows for the necessary coordination of activities and ideas within the

evaluations of the compensatory education programs in the District.

On-going evaluation through classroom observations, interviews, questionnaires,
and monitoring of records, documents the level of implementation of project

activities. Outcome evaluation through standardized and locally developed

tnstruments measures the student outcomes produced by these activities.

Other major responsibilities of the evaluation staff include the conducting

of required needs assessments, the collection of demographic data on

schools and students, the measurement of project objectives, and the

management oC the following surveys.

1) Nine week reporting of services provided.

2) Spring economic and educational needs surveys.

3) Fall identification of Title I students.

Decision questions are identified at both a system-wide and a project

level. These are then associated with evaluation questions, the answers
to which will contribute to the answering of the decision question.

Lastly, the scheduling, collection, analysis, and reporting of this infur-

mation is outlineLl in terms of the school personnel affected, the time

required of evaluation, and the dates for completion of information

gathering and reporting activitis.

Sege of Design:

10 Decision questions (Levels: System and Program)

58 Evaluation question

Evaluation Resomrces Required (in person-days):

54 Coordinator

94.1 Senior Evaluator

230 Evaluator
178.5 Data Analyst

760 Evaluation Assistants and Evaluation Intern

218 Secretary
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FINAL REPORT

Evaluation Findinga on: Title I Migrant

Contact Person: David Doss, Paula Matuszek

Summary of Evaluation Findings:

The following is a summary of evaluation findings about the Migrant
Program for 1977-1978. Only the most significant findings are reported
here. Fur more information see the other documents described in this
section of this Evaluation Findings volume.

The Migrant Program in Austin is a program which offers instructional
and support services to Austin's migrant students. The Migrant Program
was funded for 1977-78 at approximately $500,000. To be eligible for
services students must meet the definition of a currently migratory or
formerly migratory child. A currently migratory child is one whose
parents or guardian is,a migratory agricultural worker or migratory
fisherman, and who has within the last twelve months moved from one
school district to another in order to enable the child, the child's
guardian, or a member of the child's immediate family to obtain temporary
or seasonal employment in an agricultural or fishing activity. A formerly
migratory child is one who has not migrated during the last year, but
who did migrate within the last five years.

By May 1, 1978, the District had registered about 1100 eligible students,
about 65% of whom were currently migratory students. They were enrolled

In 55 District schools and three parochial schools; however, about
62% attended ten schools in east and south Austin.

Analyses of the migrant students' scores on the Boehm Test of Basic
Concepts,.the Metropolitan Readines1 Test,(MRr, the California Achievement
Tests (CAT), and the Sequential Tests of Educational Progress (STEP)
show that at most grade levels the migrant students as a group score
well below the national average. (See the figures on the following page.)
In addition many migrant students come from low income families that
have limited resources for purchasing clothing and medical care. In

an attempt to meet these needs, the Migrant Program developed both

instructional and support components.

The Instructional Camarlentti

Because the migrant students in Austin attend so many different schools,

It is not economically feasible to serve all of them with an instructional

program. Only.those schools with a sufficiently large concentration of

X 1
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migrant students have a Migrant
teacher on the campus. In the other
schools, those migrant students with
a need for instructional support are
supposed to be served by another of
the compensatory education programs
in the District such as Title I
Regular, the State Compensatory
Education Program, or the ESAA Basic
Program. In January, 1978, 50% of
the migrant students registered at
that time were not being served by a
Migrant teacher. Of that number
about 33% were being served by another
compensatory program which meant that
about 23% of the migrant students were
not receiving supplemental instruc-
tion. Some overlap occurred between
programs. Of the 774 students served
by the Migrant Program or another
supplemental program, 235 or about
30% were served by more than one.

Waal iuisi

/Masten' 9-12 107 20.0

Travis 9-12 42 17.2

Allan 6-4 $5 10.1

ruimers 1-4 59 11.3

Airtill 6-4 39 11.3

Travis Might. 13 23 4.3

Ortega t-S 16 4.9

3rentwoo4 Prs-lt 16 3.0

Stooks Pte-lt 21 3.9

Mathews lits-lt IS 2.1

Ana Prs-It 22 4.1

Oak Springs Prs-k 21 3.9

St. tine tre-k 14 3.4

Total trol-k-12 534 100.0

The 1977-78 Migrant Program had
three instructional components:
a Pre-kindergarten Component for four-year7olds, an Oral/Written
Communication Component for students in kindergarten through the fifth
grade, and an Oral Language Development Component for,students in
grades six through twelve.

Pre-kindergarten Component

The Pre-kindergarten Component provided full-day, pre-kindergarten classes
for four-year-old migrant students at six sites. All of the teachers

were bilingual and in most cases so were their aides. The curriculum

used in the classes was the Bilingual Early Childhood Program (BECP)

developed by the Southwest Educational Developmentlaboratory.

The evaluation findingE for 1977-78 show the Pre-k Component to have been

the most successful of the instructional components. A series of seven,

day-long, observations were done in each pre-k classroom. The observations

showed that the students spent on the average about 150 minutes or about

two thirds of the time they were not eating or napping in instructional

activities. About 50 minutes or one third of their instructional time

was spent in BECP activities. About 75% of the instructional time was
structgred; i.e., the activity *showed evidence of rules set down by the

teacher or aide, either at that time or at some earlier time. The

predominant language of instruction was English. Spanish was used only

about 40 minutes per day or about 227. of the time language was recorded.

It would appear that students who were Spanish dominant, however,
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received considerably more of their instruction in Spanish than the
averag given above. This was especially true when the students were
grouped by language dominance for small group instruction, lt would
appear from these findings that the pre-k teachers were not "short
changing" their students in Spanish instruction, but rather were teaching
primarily in English because they felt it to be the most appropriate
language for most of their students.

In addition to observation data, the evaluation of the Pre-k Component
examined two sources of achievement data. The first was the results
of the mastery testing done as part of the BECP. Each eight to ten
units of the BECP has a mastery test designed to measure mastery of the
concepts taught by the units. The teachers had time to give two of
the three tests by the end of the year.

The results in figures below show a high level of mastery on each test.
The students exceeded the objective set by the program in applying for
funding to the Texas Education Agency,
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In addition, the migrant pre-k
students and the four-year-olds at
the Rosewood-Zaragosa Day Care
Center were given the General
Concepts Test of the Tests of Basic
Experiences series. The two groups
did not differ on the pretest;
however, by the posttest, the
migrant students had clearly out-
gained the Rosewood-Zaragosa stu-
dents.. The reasons for the dif-
ferences n gains are not clear
since the experiences of the two
groups differed in a number of
ways. It is clear, though, that
the Migrant Program pre-k classes
produced greater gains than did the
Rosewood-Zaragosa Day Care Center.
Overall, the migrant students
achieved about a year's growth in
six months. The figure to the
right shows the median and range
of total score for migrant students
on the pretest an4 posttest admin-
istrations of the TOBE.

37

ae

34

34

33

33

31

30

111

IS

TOTAL 17

SCORN 14

14

14

13

13

11

10

4

3

alwrww

flhih Score

41 Milk Stare

Jed Quart:le

alums Score

Low Scott

1 Low Score

Quartile

Las

, 1st Quartile

It was also found in analyzing the Protest Put hmit
TOBE results'that statiatically
significant class-to-class differ-
ences existed within the Migrant
Program. Again, It is not clear why the differences occurred; however,
a preliminary "eyeballing" of the observation data with the TOBE results
in mind showed that those-Aasses that spent more time in BECP activities
and in structured activities appeared to make larger gairs on the TORE.
Moreover, those classes that spent more time without the direct super-
vision of an adult made smaller achievement gains.on the tesv..

NODITTO SOK AND UNISIIIS SNOWING TOSS PIETIST AND POSTTEST
DIST1IOUTION11 FOS ALL 'TUDORS (l10111 ON ?MUST; 30101
04 POITTIST).

Interviews of the pre-k teachers revealed that they are generally pleased
with the BECP. They seemed most pleased by the curriculum's highly
structured nature and its breadth of coverage. The weakness of the
English syntax activities and the feeling that some activities are
too elementary for some students were the most commonly reported

disadvantages.

Oral/Written Communication

The Oral/Written Communication Component was implemented at only one

campus: Ortega. The Migrant teacher there worked with 26 students In

grades one thrwigh five. Because the component employed only one teacher,
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very little information was gathered except that neeaad to measure

the component's objectives. The results showed that the objectives

were greatly exceeded at grades one, two, and three. Grades four and

five showed very poor gains. The objective at kindergarten was almost

met. However, because the number of students testeduat each grade
IL..vel was so small, inferences about the quality of the program are

difficult if not impossible,to make. Had the component served more
students, it is doubtf41 that the gains would have been as large at
yrades one, two, or three, or as small at grades four and five as those

Secondar:, Oral Language Development Component

The Secondary Oral Language Development Component provided instructional

services to students in grades six through twelve in six schoola (see

Figure 1). Each school had one Migrant'teacher except Johnston which

had two. Migrant students at these schools were pulled out of their

regular classes for instruction in oral language development by the

Migrant teachers.

A series of seven, day-longtobservations of the classes of each teacher

under this compbnent found significant problems with the "pull-out"

method of scheduling instruction at the high school level. Students

were not seen 45% of the time observations were scheduled. Some of this

can be attributed to a turnover in the Migrant teacher position at one .

sChool during the fall. If this is taken into account, the percentage
of.days during which no students were seen drops to about 35%, still

a significant proportion. The primary reasons students were not seen

seems to have been that the teachers had trouble locating and scheduling

students at the beginning of each quarter and that students did not

see the Migrant teachers during quarter exams.

At grades six through eight, the teachers did not see students about

30% of the time; however, at this level the reasons were different.

Halfof the time they were peraonal, either illness of the teacher
or a member of her family. In the other cases, the teacher was getting

students out of class to see the Migrant Nurse, waS substituting for

another teacher, or was attending a conference.

On the days students were seen, the secondary classes had the followir,;

characteristics.

On the average, Migrant teachers saw four classes of migrant

students for a total of about two hours and 35 minut. a day.

A greater proportion of class time was spent in oral language

development at grades six through eight (457.) than At the high

schools (25%). Half of the instruction at the high school level

was coded under "Other."
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The Oral Landuase Development Guide was not used a great deal

at either level.

About half of the pupil-tother interactions were initiated by
the teachers for the purpoie-,of instruction. Altogether, about

63% of the interactions were for instructional purposes.

An overwhelming majority, 96.2%, of the interactions occurred
entirely in English. There was no relationship between the purpose

of the interactions and the language used.

Because it.appeared from the 1976-77 evaluation of the Migrant Program
that the levels of the CAT normally used were too difficult for some
migrant students, achievement data collected to measure the objectives
for the component were gathered uging lower levels of the instrument. .

The results showed that students at grades six, seven, eight, and eleven
gained more than the national average. 'Students at grade nine met the
component objective of .8 months growth per month of instruction but
were still below average in their gains. Tenth and twelfth graders did
not meet the objective. The tenth graders came close, but the twelfth
graders did not. The difference in gains that emerges when grades six
through eight are compared with grades nine through twelve may be due
in part to the scheduling problems observed at the high school level.
The gains made by the eleventh graders may be due more to the remedial
instruction associated with the District's new graduation requirement
than to the effect of the Migrant Program instruction. The eleventh
graders are the first class that must meet the requirement. The figure
below shows the average month's growth per month of instruction for
grades six through twelve.

Crade Number Tested Average Gain Per Month of Instruction

6 26 2.3

7 53 1.6

8 43 1.1

9 33 0.8

10 17 0.7

11 31 1.3

12 12 0.3

In interviews with the secondary teachers, reading received the most
support as the instructional area that should be addressed by the
Migrant Program. The current emphasis on oral language development
was reported to be acceptable to the other teachers in schools with
a Migrant teacher.

The SITILEs Services

The 1977-78 Miyrant Program provided a number of support services to
parents, tuachers, and students as aids to the instructional components.
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Clothin,b,

TLe Migrant Program provided clothing for qualified migrant stud2nts
who showed a need. To receive clothing a student must, by regulation,
be served by a Migrant teacher or another supplemental 'instructional
program. Clothing was purchased for students by the community represen-
tatives upon the request of a parent or teacher. The Migrant Program
set Iside $5,200 for clothing purchases at the beginning of the school
year. By the end of April, they had spent about $4,000 of that,sum.
A duplicated count of students receiving clothing by month showed 176
purchases made between July 1, 1977, and May 1, 1978. The average amount
of these purchases was about $22.50. Travis Heights was the only school
served by a Migrant teacher in which some students did not receive
clothing. Additionally, some migrant students served by supplemental
programs in seven, schools without a Migrant teacher received clothing.

The interviews of parents, Migrant teachers, and principals with a Migrant
teacher all contained questions about the clothing benefits for migrant
students. All pavents interviewed whose .children had received clothing
and/or medical benefits, reported being satisfied or very satisfied.

The Migrant teachers had a more mixed reaction to the clothing purchases.
Five felt no change was needed. Six felt improvements could be made
and offered suggestions such as completing the purchase of cold weather
clothing early in the school year and keeping teachers better informed
about which students have been served. The principal interviews revealed
that only two of the twelve knew that migrant students must be served
by a supplemental instructional program before thy, may receive clothing.
Not all principals interviewed knew that the Migrant Program could provide
clothing for their students.

Health Services

The Migrant Program employed a Family
Nurse Practitioner who provided
health services for migrant students,
The nurse did regularly scheduled
screenings of migrant students as
well as non-scheduled exams upon the
requests of teachers or parents.
The Jigure to the right shows the
kinds ot contacts the nurse bad
with students and their frequency.
A great variety of problems were
found by the nurse; however, dental
problems occurred with a greater
frequency than others. The single
most frequent action taken by the
nurse was to contact the parents
either by phone or by note. Her
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second most common response was to counsel the students. A total of
508 students were referred to other professionals for care; 280 to
physicians and 228 to dentists.

110,

Initially, $10,305 was allocated for paying physicians and dentists.
Funds were later transferred from other accounts so that by the end
of April the amount had risen to $15,005. Bills totaling $13,269
had been received by April 30, 1978.

Interviews of parents and migrant teachers showed that they felt that
the quality of health care offered by the program was high. The

%general reaction of the teachers was that the scope of the program
should be expanded. They would like to see the nurse more frequently
and would like to see more money available for medical and dental
care. All of the principals interviewed knew that health care was
available to their migrant ctudents.

Identification and Recruitment of Migrant Students

Defore students may be served by the Migrant Program, their parents
must complete an Fligibility/Identification form. The 1977-78 forms
were completed during home visits by the community representatives
who worked under the direction of the Migrant Parental Involvement
Specialist. They were kept on file by the Program as evidence of
eligibility. Altogether, 1084 students were registered by May l,
1978. More.then 50% of the registrations were completed in July .

and August. The Parental Involvement personnel made about 950
home vislts to recruit students between July and the end of.April.
This is about 16 recruitment visits per month per recruiter including
the Parent Involvement Specialist.

Since Austin began its Migrant Program, concern has been expressed
by parents, teachers, and administrators that not all of Austin's
migrant students are actually migratory. There is little that the
evaluation of the Migrant Program can do to shed light on the queation
given the resources available; howeve'r, from the data gathered this
year, the following statements can be pade:

The families of many of Austin's migrant students do not travel
far to engage in their migratory employment. The parents of
about 307w of the migrant sqmdents reported on the Eligibility/
Identification forms that they 'migrated within Travis County
or one of the four contiguous counties; Bastrop, Blanco, Caldwell,
or Williamson. (The figure on the next page shows where Austin's
students migrate within the State of Texas.)

When the reports of where they migrated given by 17 parents as
part of the parent interview were compared with their responses
to the same question at the time of registration, nine of
17 did not match.
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When the teachers were asked what percentage af their students
they thought were not migrant, the responses varied greatly.
Six reported knowing of none who did not meet the definition;
three gave qualified answers; and four indicated that some of
their students were not migrant. One teacher estimated that one
half of her currently migratory stueonts were not in fact migratory.

The interviews of principals with Migrant teachers showed that
only about half were able to give the essence of the definition
of a migrant stildent.

X.10



Parental Involvement

In addition to clothing purchases and recruitment, the Parental
Involvement pessonnel were responsible for the establishment of
Parent Advisory Councils (PACs) for each local school with a Migrant
teachLr and for the District as a whole. The migrant PACs were
genelally combined with the Title I Regular PACs where they existed
on the Same campus. The Districtwide PAC was also a combined Title 1/
Migrant PAC.

The Migrant Program showed great improvement in the establishment of
local PACs this year. In 1976-77 only five local PAC me2tings were
held and not all schools had' e"'PAC meeting. This y?ar a total of 44
local PAC meetings were hi:d, and each school had. meetingr. The
attendonce by migrint parents at the Districtwide PAC meetings almost
dor.bidd from 35 (duplicated count) in 1976-77 to 69 (duplicated count)
thic year. The average number of parents attending each local PAC
mecting per school, thOugh, was small.

Interviews of the principals with Migrant teachers showed that very few
were completely familiar with who may serve"on the local PACs. While
three quarters knew the name of the Parental Involvement Specialist;
.only about one third knew the neme of the community representative for
their schools.

Four of the thirteen teachers interviewed felt that the parental
involvement activities were being satisfactorily implemented. The
concerns of the remaining teachers ley.in.four areas: the amount of
training parents wrre receiving th working with their children, the
frequency with which the representatives visited the schools, the
Parent AdviSory Council meetings, and the amount of information
that parents have about the Migrant Program.

Interviews of tlie officers of the Districtwide PAC revealed the following:

In general the PACs have lad access to.the Title I and Migrant
information that they have needed.

Districtwide PAC members have received coPies of the regulations
and guidelines.which govern Title I and Migrant, although
the local PAC members have not.

The officers'were dissatiSfied with the training that they
received in their roles as officers. They did, however,'find
attendance at statewide/meetings on parental involvemenChelpful.

It was the general consensus of the parents that the opportunities
to advise tne staff on the Title I and Migrant applications

were inadequate. They felt that they should have been involved
earlier in the\planning process and that there should have beim
more lime to review the completed proposals before their sub-
mission to thc Texas Education Agency.



They felt that relations with the program staffs had been good
despite the disagreements that occurred.

There ii a need for increased involvement in PAC activities by
Black aid Atiglo parents.

Staff Development

The Migrant Program sponsored a total of four workshops for Migrant
teachers, two for the pre-kindergarten teachers and two for the second-
ary teachers. In addition, the secondary teachers met five times
between the middle of February and the end of April to discuss the
implementation of the Secondary Component. The four staff development
sessions that were evaluated were given above average ratings by
the participants.

For the bulk of their staff development, the Migrant teachers
attended staff development activities in their schools on the
District staff de.,clopment days.

Summary

The Pee-kindergarten Component remained the instructional highlight
of the Migrant Program. The program was well implemented and the
students showed impressive gains.

Achievement gains at the secondary level (6-12) appeared to be
greater than in 1976-77 although significant problems in implemen-
tation were found during observation. Part of the gain in achievement
was probably due to improved testing procedures.

L,

The Migrant Nurse haS done a thorough and highly regarded job of
ptoviding health care.

There was great Improvement in the establishment of local PACs,
and attendance at the Districtwide PAC meetings almost doubled.
Attendance at PAC meetings at both levels, however, remained low.

The PAC officers felt that their opportunities to provide input into
the development of Ihe Title I and Migrant applications was inadequate.
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(Technical Report)

ABSTRACT

Title: 1977-78 Title I Migrant Technical Report

Contact Person: David Doss, Paula Matuszek

No. Pages: 376

Summary)

This is the companion document to the 1977-78 Title I Migrant Final
Report. A copy of the report can be fauna in this chapter of the
1977-78 Evalua ion Findings volmne.

The Technical Report consists of 22 appendices. Each appendix reports
the information collected using one or more related information sources.

Each appendix contains:

Instrument Description
Purpose of data collection
Procedures of data collection and analysis
Summary of Results
Tables and figures presenting the results

The Technical Report contains the following appendices:

Appendix A:
Appendix B:

Appendix C:
Appendix D:
Appendix E:
Appendix F:
Appendix G:
Appendix H:
Appendix I:
Appendix J:
Appendix K:
Appendix L:
Appendix M:
Appendix N:
Appendix 0:
Appendix P:
Appendix Q:

Bilingual Early Childhood Program Mastery Tests
Boehm Test of Basic Concepts
Metropolitan Readiness Test
California Achievement Tests
Sequential Tests of Educational Progress
Tests of Basic Experiences--General Concepts Test
Pre-kindergarten Observation Form
5econdary Observation Form
Classroom Observation Reaction Form
Migrant Student Attendance Forms
Teacher Records
Migrant Teacher Interview
VOncipal With a Migra,t Teacher Interview
Parent Questionn,ire and Interview
Migrant Student Master File
Staff Development Forms
Parental Involvement Travel Logs



Appendix R:
Appendix S:
Appendix T:
Appendix U:
Appendix V:

PAC information
PAC Officer Interview
Clothing Purchases Form
Migrant Health Services Forms
Staff\Questionnaire
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Publication No. 77.31
(Interim Report)

ABSTRACT

Title: Needs Assessment for the Preparation of 1977-78 Applications for
Compensatory Education Programs

Contact Person: Paula Matuszek, Joy Hester, David Doss, Patsy Totusek

LiaL-EMES: 722

Summary:

The seventeen sections in this needs assessment are:

I. Introduction. A rationale for needs assessment is accompanied by a

brief overview of the nature of this publication.

U. School Characteristics: Enrollment, percent attendance, percent low
income, and ethnic distribution are given for the pe.st five years for

all A.I.S.D. schools.

III. Study of School Costs. Grant costs and other information relevant

to the question of distribution uf reeources among schools is given.

This information was prepared by the Department of Finance for pre-

sentation to the Board of Trustees. It is included in this report

in order to make it more accessible to planners.

IV. Family Survey, Low SES and Minority Student Achievement Study. A

survey of a sample of families in Austin that had either second or

fifth grade students attending Austin schools was undertaken by the
Low SES and Minority Student Achievement Study in 1977. Some of the

preliminary results of this survey are included here. These result .

show by ethnicity ....

1) Percent of Male Head of Household Working

2) Percent of Female Head of Household Working
3) Level of Education of Male Head of Household

4) Level of Education of Female Head of Household

5) Percentage of Students Having Preschool or Daycare

6) Percedtage of Students Attending Kihdergarten

7) Percentage of Students Attending AISD Kindergarten

8) Percentage of Students Changing Schools in the Past Year

9) Number of Different Schools that Student Has Attended

10) Parents' Rating of How Student is Doing in School

11) Parents' Ratings of the School that the Student Attended
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12) Amount of Education Parent Would Like to See Student Get

13) Yearly Family Income

V. Literature Reviews. Because it is always important before embarking
on new educational eL'eavors to see what results have been recoried
for similar endeavorr, in other situations, the following areas of
interest are summarized in literature reviews.

1) Sibling Tutoring
2) Parental inVolvement and Sixth Graders
3) Summer School for Low SES Students
4) Math Programs for Low SES and Minority Students

IV. Language Dominance Information. Information in the following categories
is given by grade level and school for all K-5 Elementary campuses.

1) Number of English dominant children
2) Number of Spanish dominant children
3) Number of bilingual children
4) Number of children for whom more information is needed
5) Number of children for tihom both scores were low

VII. Overlap Study: The Number of Students Served by Multiple Programs.

An ongoing concern of personnel involved with special programs has
been the overlap of services being provided to some students. In

an effort to document the extent of this overlap, ORE conducted an

overlap study in 1976-77 which defined the groups of students being
served by each of the many possible combinations of special programs.
The results of that study were sufficiently enlightening to encourage
a repetition of that effort in 1977-78 in order to determine the..amount

of overlap that might continue to exist. The results of the recant

study are included here.

VIII. Achievement Levels: This section summarizes the scores obtained by

A.I.S.D. students on four tests:

1.) .Boehm Test of P;..sic Concepts

2.) Metropolitan Readiness Test
3.) California Achievement Test
4.) Sequential Tests of Education Progress

IX. Title I Summer bchool. A comprehensive review of the results of the

evaluation of Title I summer school is reviewed here. This,information

should prove useful to planners of summer school in general and Title I

summer school in particular.

X. Title I Parent Questionnaire. A short questionnaire was mailed to

a sample of parents of Title I students in October of 1977. This

chapter outlines their respones.

9 0
1"..,
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XI. Identification of Title I Students. Procedures and criteria for
identifying Title I students are outlined, and a study of the lista
is discussed. This study shows the percentage of students on
each campus who were identified by test score and those who were
identified by school recommendation. It also prints out the
percentages of students who were identified for services even
though their test scores were higher than the scores stated in
the criteria, as well as the percentages of students who were not
identified for services even though their scores were low enough
to automatically qualify them for services. The percentages of
students without any test scores at all are also noted.

, XII. Title I Nine Week Reports. Nine week report forms are completed by
the Title I counselor, community representative, and instructional
personnel on each Title I campus. Two types of summaries of tlet

these reports for the first nine week period are included here:

1) A general summary for each campus which shows the number and
,percentage of students served by Title I instructional
personnel, the community representative, and the counselor.

2) Detailed school summaries for counselors and community
representatives which show the activities that are included
under the larger categories in the general summary.

Separate chapters address the following areas of the Migrant Program in
A.I.S.D.

XIII. Austin's Migrant Students: Where They Attend School.

XIV. Austin's Migrant Students: What Is The Entry Achievement Level
of the Pre-Kindergarten Students?

XV. Austin's Migrant Students:. At What Level Are They Achieving?

XVI. Austin's Migrant Students: What are Their Health Needs?

:WTI. Austin's Migrant Students: What Other Supplementary Programs Are
Serving Them?

If
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(Evaluation Design)

ABSTRACT

Title: Title I. Migrant Program (1977-78) Evaluation Design

Contact Person: David Doss, Paula Matuszek

No. Pages: 26

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents of thi,s document includes:

I. Evaluation Design Review Form

II. Decision, Questions

A. Questions Addressed
B. Overview

III. Narrative Summary

A. P --gram Summary

B. hvdluation Summary

IV. Information Sources Sumary

This chapter lists the names ahd
positions of persons responsible for
some aspect of program implementa-
tion who were provided relevant
portions of the design for review

and comment.

The decision questions addressed in
the design are listed in section A.
Part B lists the evaluation questions
and information sources which will
provide information relevant to the
decision questions.

This chapter briefly describes the
Title I Migrant Program and the
evaluation activities to be
undertaken.

This section provides by information
source the population froawhom
information is to be gathered,
the evaluation questions to which
the information is relevant, the
date the information is to be
collected, and the ahalysis techniques
to be used.



V. Summary of.Data To Be Collected
In The Schools

VI. Evaluation Time Resources
Allocation Summary

Evaluation Design SummarT:

Publication No. 77.10

This is a timeline for data collection
in the schools.

This chapter provides estimates of the
time requirement (in person-days)
of each aspect of the evaluation for
each position associated with the
evaluation.

The evaluation of the Migrant Program for 1977-78 has two main functions:

a) to collect and disseminate information relevant to the
decision questions outlined in this document, and

b) to report to the Texas Education Agency through interim
and final evaluation reports on how well the Mtgrant Program
is meeting its stated objectives.

In carrying out these funcitons the Migrant Evaluation fall collect three
basic types of data: needs assessment data, process data, and outcome
data. The needs assessment data will include such things as holl many
migrant students are earolled in the District and where, what their
achievement levels are this year, and the degree to which migrant students
are being served by other compensatory programs.

Process data provides information about how well the activities proposed
for the Program are being implemented. Data in this category include
parent, teacher, and principal interviews, classroom observations,
analyses of parent involvement personnel travel logs, and PAC meeting
records.

The outcome data will indicate the extent to which the Migrant Program has
had an impact on the achievement of migrant students. The California
Achievement Tests and the mastery tests of the Bilingual Early Childhood
Program will be the measures used.

Scope of Desi&a:

9 Decision questions (system level and program level)
55 Evaluation questions



Evaluation Resources Required (in person-days):

7.0 Coordinator
52.2 Senior Evaluator

230.0 Evaluator
59.:.) Data Analyst .

212.0 Evaluation Assistants
95.5 Secretary

A.
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FINAL REPORT

Evaluation Findings: ESEA Title VII Bilingual Project, 1977-1978

Contact Person: Glynn Ligon

Summary of Evaluation Findings:

Description of the Program

The Austin Independent School District was funded for $628,681 under
Title VII of the Elementary and Secondary Education Act for the 1977-
1978 school year to operate a demonstration bilingual program. This

was the third year of a five-year project. Three thousand five hundred

thirty-four students in ten schools from grades kindergarten through
sixth grade were served by the project. Approximately one third of
these students were in classrooms where only state and local monies
supported the services; however, since Title VII, state, and local
classrooms team taught together, separating out effects of each funding
source is impossible. Therefore, all results reported here are for the
entire population of bilingual program students in these ten schools.
Two of these schools served as demonstration sites for the dissemination
of information and materials and for the in-class training of project
teachers.

The project had four major components. The Instructional Component coor-
dinated bilingual instructional activities in project classrooms through
supervision by project staff. At each.grade level, teaching teams of

bilingual and monolingual teachers conducted instructional activities with
the assistance of bilingual aides. The Staff Development Component planned
and managed summer workshops For teachers, aides, and principals aS well
as on-campus,lnservice activities during the school year. The Curriculum
Development component dOeloped cultural units and units for the project's
Experienced-Based Curriculum (EBC) activities which combined in-class
instruction with first-hand field experiences. The Parental Involvement

Component worked with project students' parents to inform them about and
to involve them in the education of their children.

Evaluation Purposes

The evaluation of tlhe project had three foci. First, a major effort was

made to document the on-going activities of the project to determine the
level of implementation of proposed activities and to provide the staff
with continual feedback. Second, student outcome objectives were measurcd
in the areas of oral language, reading, and math in both English and Spanish.
Third, research designs were carried out to investigate the benefits to
be derived from an activity-oriented experience-based curriculum.



Evaluation Activities
_

Process evaluation of project activities included administration of
questionnaires, workshop reaction forms, and interviews in addition to
review of available records documenting attendance at workshops, parental
participation in school activities, and development of curriculum matertals.

Outcome evaluation included the administration of a variety of instruments
mainly to samples of project and non-project students. Locally-developed
Experience-Based Curriculum Tests in English and Spanish and El EXAmen de
Matemitica en Espaiiol were used in conjunction with standardized tests for
basic concepts, reading, and math in English.

Evaluation Findings

The evaluation design was planned around eight decision questions which
the Title VII Bilingual Project must address. Thus, the results from
the evaluation activities conducted are reported here according to these
questions. The information provided through the evaluation is seen as
contributing to the 'answering of these decision questions along with the
project staff's own observations and understandings of the political and
practical constraints imposed upon the project.

1),'Ison Question I: Should the Austin Independent School District be
refuncie,1 for a .furth year of operation by ESEA TitZe VII?

All of the succeeding evaluation information is relevant to this question.
The Austin Independent School District has built up data on over 5,000
students during the first three years of the project's operation and
expects to be able to make a real contribution to the education of Spanish
speaking children through the longitudinal study of these students' pro-
gress through 1980. Contributions have already been made to the field of
bilingual education in the areas of assessment of teacher competencies
and use of activity-oriented experience-based curricula in a,dition to

the contributions made locally to curriculum, staff development, and
instruetional approaches on which Austin's overall bilingual education
effart is based.

Hord should the Title VII Project, other bilingual
vniml, the Popartment of Elementary Edu,!ation, and the Department of

:)coc:opmen4al Programs coordinate the curriculum, instruction, and super-
;ision in project schools?

A comparison of the 1977-1978 staff survey results to those obtained during
the previous year reveals very similar responses concerning coordination
of Title VII with the Department of Elementary Education and the Department
of Developmental Programs (Title I Regular, Title I Migrant, and State
Compensatory EducaLton). Coordination; cooperation, and communication are
nut currently satisfa(tory to these programs' suporvIsors and coordinators.
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The attendance of some personnel from other programs at the mcliithly

Bilingual Education Task Force Meeting's appears to be the major recent
. improvement. A few Title VII staff members infrequently attend meetings

of the Department Of Elementary Education. Periodically, Department of
Elementary Education personnel'have been involved Au special activities
such as staff development and the writing of the Experience-Based Curriculum.

The supervisors and coordinators feel a need for improved coordination
in all areas. In interviews, principals felt coordination could be improved
by better communication and by combining the many programs into a single
program on eoch campus. Principals felt strongly that there are too many
supervisors from too many programs attempting to influence instruction on
their campuses.

Most supervisors and coordinators of non-bilingual programs were aware
that Title VII focuses on developing communication skills and overall
achievement; however, their knowledge of how Title VII is attempting to
meet the instructional needs of its project students was quite sketchy.
There does appear to be a need for Title/ VII to communicate its goals
and activities to the other programs' staffs.

Periodic meetings were suggested as a means to improve coordination;
however, several supervisors cautioned that available time for meetings
is scarce already.

Dc(!ision Question 3: What areas should he the focus of staff development
activities in 1978-1979?

The Teacher Competency Test (Assessment of Teaching Competencies fur
Bilingual Education) administered in the spring of 1978 showed that pro-
ject teachers agreed with the staff's philosophy and approach for bilingual
instruction but did nut possess high levels of knowledge in some areas of
instructional techniques. Figure 1 shows the average percentage of correct
answers given by project teachers to items in each of the nine areas measured.

Principals and the Title VII staff were surveyed to determine the areas of
student achievement whicl' they viewed as highest priority for improvement
so that staff development activities could be focused on providing teachers
the skills to address these achievement needs. The staff unanimously cited
communication skills, English and Spanish, as being their highest priority.
Principals, on the other hand, focused on mbre general basic skills needed
for achievement and, to a lesser degree cultural understanding and appre-
ciation.

A review of achievement test results shows kindergarteners to be doing
better in relation to non-project students in acquisition of basic concepts
than are students in the upper grade levels in reading and math. Achieve-
ment in .ipanish content and language acquisition is almost impossible to
interpret since no acceptable norms are available; however, project students
do score below both local and national norms on all achievement measures in
English with the exception of the Boehm Test of Basic Concepts at kinder-
garten and the California Achievement Test at grade one.
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AREA
AVERAGE PERCENTAGE
OF CORRECT ANSWERS

1 Miscellaneous (Ailosuphy and approach'tu bilingual 86%

education)

Knowledge uf the techniques tor effectively utilizing pare- 79%

professionals in communication skills instruction

) Knowledge of the tuchniques for developing communication 71X

skills with fitle VII's Experience-Based Curri,..ulum

L.nowledge ut the processes of 1anguage develupment- first 71:

And seemnd languages (how a child learns)

Knowledge of the techniques for developing writing 67%
ALIALe (composition)

6 Knowledge At the tecAn_ques ot -losiroom management which 63%

contribute to development of communication skills

7 Knowledge of the techniques for developing reading skills- 58%

first and econd languages (how a teacher should teach)

9 Vaowledge of the techniques for developing oral language 58%

dkills- first and second languages (how a teacher shoulu teach)

9 Knowledge of the techniques tor developing communication
skills with Title VIVI) Language Master Card Program

54%

Figure 1. RANKING OF COMPETENCY AREAS (TEACHER COMPETENCY TEST) BY
PERCENTAGE OF CORRECT ANSWERS

In interviews and on reaction forms, principals and teachers were asked
to rate the success of the 1977-1978 staff development activities. The
summer workshop and materials fair were highly rated and well received
by the participants. The principals' workshop was also Feen as beneficial
by them. On-campus staff development activities were rated by the teachers
as having been useful to them - 76% actually participated. Fewer, 56%,
participated in materials-making sessions at the two tesource centers.

The 48 new teachers participating in the new teacher internships rated
their value lower than did the participants in the previous year. These
ratings were generally lower than for other types of activities.

Teachers did feel that the pre-school campus planning sessions conducted
by Title VII provided them with a better understanding of the scope of
the bilingual program. Principals' assessments of these sessions ranged
from "essential" to "useless." However, the principals felt the staff
development activities conducted on campuses during the year were very
useful and that their teachers were better instructors because of them.

The Staff Development Component far exceeded its objectives for provision
of at least four hours of training for teachers in the teaching of oral
language development, reading readines5, and reading in both Spanish and
English. From seven to 37 hours of vorkshops were provided in each area
during the summer from which te..11E1#3 could choose. Overall, these
sessions were raLed highly by the participants, exceeding the objective
of an average rating of 3.5 out of 5 ol a workshop rating scale.

X1.4
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1)ri.i;r1c01 (Mcolion 4: What. PIC, t,11)11g 01101414 be PIUS in the. impervisory
pldn/sch,gule?

The project teachers expressed in fall interviews the desire for supervisots
to help them addtess needs in the areas of teaching oral language and ESL,
grouping for reading, planning a 57panish reading program for a few students,
,Ind understanding theTitle NII.Teacher's Manual. Principals in spring
Interviews expressed a `dYesire for 3upervisors to do morP ili-depth work.

with teachers in diagnosing needs, setting up groups, selecting materials,
conductilg demonstiation lessons, and discussing observations. Some
principals also wanted supervisors to be assigned to a campus rather than
visiting periodically.

The success of the bilingual supervisors in meeting their objective of
visiting each project classtoom at'least once per month was much improved
over the previous year. Figure 2 shows the prcentage of project class-
rooms visited each month in 1977-1978. Although in no month were all
153 teachers visited, contistently over 907 received visits each month.

Decision co,ion What activities 6hould Title VIT conduct in the
areas of ei,wpiculum deveio,me7t, materials, und guides?

During the 1977-1978 school year, the Title VII Project developed and
disseminated to teachers six Experience-Based Curriculum Units along with
necessary instructional' materials and seven cultural units. Most teachers
surveyed felt the Experience-Based Curriculum Units contributedrto their
being better teachers. The units developed were sufficient to meet the
project's curriculum objectives for the year.

PIONIlI

PERCENTAGF OF CLASSKIIONIS

VISITED DY A SOPFAVISOR

0% 50%

Sept embe (927)....

t oho r (98%)MOW

November

nr,emher

IUMEm1M.. (93%)NP"

Ialoory 11111111111111111111 ( 9 9%)

Fchl AM. (7%)

Mat h

Apt I I
(fl 7%)I MIIlh..

A At vpIr.11 mind no ( I Attren rrport eti

Alty

Figure 2. PERCENTAGE OF TITLE VT' CLASSROOMS VISITED BY A BILINGUAL
SUPERVISOR EACH MONTH
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In term.; of curriculum needs, teachers surveyed in the fall ,?itrited materials

on how to teach English as a second language and Spanish as a second language.
Miy ether.more diverse requests were also made. Principals focused more
on supervision and follow-up as means to assure that curriculum is under-
stood lod appropriate materials are used by the teachers.

/0

The project's objective of each student's participatiug in at least fo r
cultural units was not attained according to teacher survey results. Even

though the project developed seven cultural units, 64% of the teachers
reported conducting fewer than four units by March, 1978,

,14cst,;.1! Whot bc I h foi for. pilm-41fai involooment

in the faLl of 1977, the Title VII evaluation staff monitored the Activities
of the project's community representatives. Their logs indicated that the
most frequent functions performed included home viEitations, home telephone
calls, recordkeeptng, and transporting parents and children to or from
school-related acavities. Community representatives also participated
in conferences with teachers, principals, and school nurses.

Each project school was to have a core of at least four parent volunteers
who would he trained and would participate in project classrooms in a
capacity related to instruction at least three times during the year.
This objective was met or exceeded on eight of the nine campuses with a
community representative. On the ninth, the parents identified as making
up the core of volunteers reported that they were used ly in non-iwitruc-
tional activities.

Records of parents' visitations to project classrooms showed 6,735 reported
visits during 1977-1978. This exceeded the project's goal of 6,000. Of

interest is the fact that 4,720 of these visits were recorded from September
to December, and fewer than half that many, 2,015, from January to April.
This could reflect the actual contrast in participation levels from fall
to spring or the rel,,,xation of teachers and community representatives in

their moOtoring of the recording of the visits.

A randomly selected group of parents of kindergarten and third grade project
students were trained by the community representatives to use specially
designed'Experience-Based Curriculnm lrssons wit4 their children at home.
When these parents were interviewed in the spring, their levels of knowledge
and support of school activities were no different than those of a control
group of parents. When the gains made by the children whose parents were
trained and used the home units were compared to a control group's, a
difference in favor of the students whose parents worked with them was
found in only one of lix areas - Spanish vocabulary for kindergarten stu-
dents. Figure 3 graphically displays the total scores of the two voups
on the Experience-Based Curriculum Test. The conculusions drawn are that

the training of the parents and their Wie of the home units had no measurable
or consistent effect upon the paronts' knowledge or attitudes or upon the
children's leArning the vc.abularv associated with thc Experience-Based
Curriculum.
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Figure 3. COMPARISON OF EXPERIMENTAL (E) mi) CONTROL (C) PARENTS'
STUDENTS' EBC SCORES

DeoLlion Quevtion ?: Should the Title VII Bilingual Project imploment
acti,vityoricnted experience-based curriculum?

This question was researched by randomly assigning each grade level in the
nine K-5 project schools to either an early treatment group or a delayed
treatment group. Figure 4 details the sequence of events for each group.
The comparison being made was between the learning of students who parti-
cipated in instructional units presented by a trained teacher before and
after field trip experiences and the learning of students who did not
participate.

The locally developed Experience-Based Curriculum Test (EBCT) was admin-
istered pre and post to measure acquisition of vocabulary related to the
field experiences. As evidenced in the sample results displayed in Figure
5, the students in the early treatment group did outperform the delayed
treatment group. In eight of nine comparisons, in both English and Spanish,
the students participating in thc units and field trips outperformed the
non-participants.

To assess more general achievement results from the experience-based
instruction, both the Boehm Test of Basic Concepts (BTBC) for kindergarten
and the California Achievement Test (CAT) for grades two through five were
administered. Out of two BTBC and 12 CAT comparisons made, only one was
statistically significant. The early treatment fourth grade students out-
performed their comparison group counterparts on the CAT Vocabulary Subtest.

XI .7



in summary, the Experience-
Based Curriculum was successful
in leaching the target vocabulary;
however, more generalized achieve-
ment benefits were not evident.

Deoinion Questi,:n 8: After
reviewing the levels of attain-
ment fur the project's 1107-1978
obj#-'otives, what revisions should

be made to inorease the possibil-
ity of meeting these objeotives
more

Process Objectives

An instructional Activities
Questionnaire was administered
mid-year to elicit from project
teachers their estimates of in-
structional time n each area of
the curriculum. In addition,
the teachers were asked to iden-
tify the materials they use i'or
instruction in each area. Figure
6 shows the objective level in
terms of hours per week of in-
struction in each of 12 areas.
Time in all areas exceeded the
objective level set except for
oral language and reading.
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Figure 4. RESEARCH DES/GN FOR THE
EXPERIENCE-BASED CURRICULHM
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Figure 5. COMPARISON OF EARLY (F) TO DELAYED (D) TREATMENT GROUPS
ON THE ERCT
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Figure 6. LEVELS OF ATTAINMENT FOR OBJECTIVES RELATED TO AMOUNT OF
INSTRUCTIONAL TIME IN SELECTED AREAS

Figure 7 looks at the teaaters' reported use of materials identified by
the Title VII staff and a curriculum committee with teacher representatives
as appropriate. In about half of the instructional areas surveyed, the
reported use of approved materials was below the 90% criterion level. .As

in the previous two years, the project teachers reported using a very wide
varh,ty of curriculum materials with little consistency being evident among
the project schools.
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All other process objectives have been referenced previously under their
appropriate decision questIons.

Outcome Objectives

Five major instruments were administered to measure the project's 11
outcome objectives. Each outcome-objective expected project students to
demonstrate significant gains from pre- to posttest. All except the one
for achievement in math skills in Spanish expected project students to
outperform non-project students enrolled in the Title VII schools. This

group of non-project students is limited for comparison purposes because'
it is less Mexican American in, makeup, more English dominant, and concen-
trated more in the higher achieving project schools. These factors

should be considered in the interpreting of comparisons made.
de

Otlective 1: English Oral Language Acquisition& Kindergarten The 'PAL

Oral Language Dominance Meastre was administered in September and in
April to a sample of student* in kindergarten. Figure 8 displays the
relative levels of language proficiency in English and the gains demon-
strated by students grouped according to language dominance and project
status. There were an insufficient number of Spanish dominant and
bilingual non-project students to Make comparisons in these language
categories. The'pre to post gains were statistically significant for
all groups. Neither the Project nor the non-project English dominant
students significantly outgained the other.
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Objective 2: S anish Oral Lanuae Ac uisition Kinder erten Figure 8
also shows the same comparisons for the students Spanish scores. Gains
from pre .o post were significant. The gains in Span:sh made by project
students vere significantly greater than those made by the non-project
students.

Objective 3: Spanish Reading Readiness, Kindergarten The Boehm Test
of Basic Concepts was administered in Spanish to.over 100 project students
in September and again in February. No non-project students were tested
in Spanish. Figure 9 shows that these students made significant gains,
equalling the mid-year socio-economic norm on the posttest.
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Figure 9. BOEHM TOTAL SCORE FOR STUDENTS TESTED IN SPANISH OR ENGLISH

Objective 4: English Reading Readiness, Kindergarten Figure 9 also shows
that both projert and non-project studeks tested in English on the Boehm
Test of Basic Concepts demonstrated significant gains and exceeded the mid-
year middle socio-economic norm. The gains made by project students, how-
ever, exceeded those of non-project students by two raw score points, a
statistically significant advantage for project students.

Objective 5: Matil Readiness Skilla in Spanish, Kindergarten The Quantity
Subscale of the Boehm Test of Basic Concepts was used to measure math
readiness acquisition. No nci-project students were tested in Spanish.
The project students' gains were statistically significant.

Objective 7: Math Skills in Spanish, Second Grade 'El Examen de Matemkica
en Espatiol Was administered to those second grade.project students who were
receiving math instruction in Spanish. Their gains over the year were sig-
nificant.



objective 8: Math Skills in English, Second through Fifth Grade Project
students demonstrated significant gains on the math subtests of 'the
California Achievement Test; however, these gains were not statistically
different from those of non-project students.

Objective 94 S anish Reading_Skills, Second through Fifth Grade. The
Prueba de Lectura was used as the measure of Spanish readiug proficiency.
Figure 10 displays the projectstudents' gains over the year. These gains
were significant; whereas, the gains for non-project students.were not.
Although the number of non-project students tested was small, their gains
were not significant and were significantly less than those of the project
students.

Sibleelive 10: English Oral Language
Acquisition, Second through Fifth Grade
Project students demonstrated signifi-
cant gains on the Vocabulary Subtest of
the California Achievement Test; how-
ever, these gains were not/étatisti-
cally different from those/of non-
project students.

Oblective 11: . English Reading Skills,
Second through Sixth Grade Project
students demonstrated significant gains
on the ieading subtests of ehe Cali-
fornia Achievement Test; however,
these gains were not statistically
different from those of non-project
students.

A three year look at achievement

trends is represented in Figure 11.
The differences between the project
and non-project students are not
statistically significant for this
year's third, fourth, or fifth
graders.
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Figure 10. GAINS IN SPANISH .

READING (PRUEBA DE
LECTURA -TOTAL SCORE)
FOR PROJECT STUDENTS
IN GRADES 3,4, AND 5

The overall picture of the attainment of outcome objectives by the project
is presented in Figure 12. On every measure, project students made sig-
nificant gains during the year. On half of these measures their gains
were significantly greater than those of non-project students. On none
of these did non-project students significantly outgain project students.

SummAry

The Title VII Bilingual Project met its objectives for delivery of services
to the project classrooms. Within the classrooms, the anticipated time de-
voted to different areas of instruction occurred with the exception of
Spanish oral language and reading. Project teachers continued the use of
a very wide vnriety of curriculum materials, often not using those recom-
mended by the project staff. Coordination of Title VII activities with
those of the local program and other special projects improved very little
and remains an area of need.
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DID WAS =IS GAIN
PROJECT STUDENTS GREATER TIAN,LESS

DINMISTIATI A TNAN,OE EQUAL
SIGNIFICANT GAIN TO TIAT OF NON-

LANCUAGE AREA OF INSTRUCTION GRADE IEVIL DURING TN; YEAR? FROJICT STUDENTS?

English Oral Language Kindergarten YES EQUAL

Spanish Oral Language Kindergarten YIS GREATER

Spanish Reading &iodinates Kindergarten 'IS

English Reeding Readiness Kindergarten YES GREATER

Spanish Math Readiness Kindergarten YES

English Math Rasdineas Kindergarten YES GREATER

ipan.lah Math Skills Second YES

English Math Skills Second-Fifth YES EQUAL

Spanish Raading Skills Second-Fifth YES GRE/tER

English Oral Language Second-Fifth YES EQUAL

English Reading Skills Second-Fifth 15 EQUAL

oNo Spanish dowinant non-project students available for t'Isting

Figure 12. SUMMARY OF ATTAINMENT OF PROJECT OUTCOME OBJECTIVES, 1977-1978
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The Experience-Based Curriculum again proved to be a viable approach to
teaching; however,.generalized effects On achievement were not found.
Parents who were trained to use related activities with their children
did not evidence a change in attitudes or knowledge of school activities.
Their children did not learn more than those of parents who were not
participating in the project.

Kindergarten project students demonstrated real gains. above and beyond
those of non-project students in English and Spanish reading and math
readiness skills. In the upper grade levels, project students held an
advantage in Spanish reading achievement but there were no differences
in achievement measured in English.
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Publication No. 77.22

(Interim Report)

ABSTRACT

Title: ESEA Title VII In6eri1A Report (Dec., 1977)

Description of the Program

The Austin Independent School District is funded for $628,681 under Title
VII of the Elftmentary and Secondary Education Act for the 1977-78 school
year to operate a demonstration bilingual program. This is the third
year of a projected five-year program. Ten schools with approximately
3,400 students in 153 classrooms in grades kindergarten to six participate
in project activities. Two schools servo as demonstration sites for
the dissemination of information and materials and for the in-clAss
training of bilingual program teachers.

The project has four major components. The Instructional Component
coordinates bilingual instructionalioctivities in all project class-
rooms through supervision by the project staff. At each grade level,
teaching teams of bilingual and monolingual teachers comduct instruc-
tion. Bilingual aides assist the teams at the various grade levels
according to need'and availability. The Staff Development ComponenX
plans and conducts a large number of training activities for teachers
and aides. In addition, teachers and full-time students receive
financial support for pursuing professional degrees and certification.
The Curriculum Development Component identifies, adapts, and develops'
materials for instruction. The Parental Involvement Component plans
and effects project-wide and local campus parent training and involve-
ment activities.

A major activity for all components is the preparation and implementation
of an activity-oriented/experience-based curriculum.

Evaluation Purposes

The evaluation of the,project has three :oci. First, an effort is
bling made to document the on-going project activities and to provide
ths staff with feedback. Second, project student outcome objectives
are being measured in, the areas of oral language development, reading,
and math. Third, research designs are being carried out to investigate
the relative benefits to be derived from the use of at-home study units
by parents trained by community representatives and from the activity-
oriented/experience-based curriculum.

Evaluation Findings

The Title VII Project is at about the same level of implementation as
it was last year. That is to say, in December of 1976, the project
had registered the highest level of implementation since Its inception
in 1974. Insofar as the material and organizational resources available

1
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to the project staff are concerned, the endeavor to make bilingual edu-
cation a meaningful part of the AIO curriculum is at its highest level ever
as Wcan possibly get. It would now be in order to examine the ways
in which the bilingual program can be further enhanced at the local
campus level. The level of instructional and supportive services
continues to be high, and whether this will result in the aeeting of
student outcome.objectives cannot be determined until June, 1978, when
the achievement testing has been conducted and analyzed.

Instruction

A guide to the project, and its activities has been provided to all project
teachers as a response to their desire to have a ready reference to

information concerning the Title VII Project. The low return of the
Instructional Activities Questionnaire from teachers makes it difficult
to gauge precisely the utilization of the core curriculum. Judging fram
the questionnaires that have been returned, however, it seems that a
very wide variety of commercial and teacher-made materials are being used.

With respect to the visitation of classrooms, 94!; of project clas, a

were vtsiced at least once a month from September through November.
These visitations consisted mostly of assisting the teachers to upgrade
instruction, demonstration lessons, planning instruction, and ordering
materials.

Staif Development

The summer workshop conducted for a week in August, 177, was rated by
the participants as having been productive. Since August, staff develop-
ment has been conducted or planned by the project staff, as required, to
individuals or groups. As of November 30, the project had conducted
about forty-three of these individualized, on-campus training activities.
A two-day workshop for principals was also conducted in the summer.
Responses of those participating indicated support for this type of
activity. However, participation for the workshop for principals was
not high.

Curriculum Development

Objectives for curriculum development have already been met. The EBC
units and learning kits have been completed and distributed to the
campuses. Culturally relevant units have been prepared and sent to the
teachers Other English and Spanish language materials will be dissem-
inated as they become available.

Parental Involvement

Monitoring of the community representatives' daily logs has shown home
visits and phone calls to parents to be two of their major activities.
All of the K-5 schools have already identified and trained a core of
four volunteer parents to assist in instructionally related activities.

2
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Monthly record sheets are being kept on-campus to document contacts
with parents, relatives, or guardians. As of November 30, almost
4,000 contacts have been made between teachers and parents in the
classroom setting.

A project-wide newsletter will be published before the end of the
first semester. Another newsletter will be distributed at the end of
the 1977-78 school year.
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Publicatuvi, No. 77.14
(Interim Report)

ABSTRACT

Title: .Bilingual Communication Skills Workshop, 1977-1978

Contact Pe-sont Glynn Ligon

No. Pages: 132

Summary:

The summer workshop for project teachers and aides was conducted from
August 8 through August 12, 1977. For each workshop session, participants
were asked to complete a reaction form rating that session from 1-5
for its success in meeting the objectives posted. In addition, an over-

P all reaction form was completed by 4 sample of participants on the last
day of the workshop.

Generally, all the sessions were well received by the participants.
The ratings centered around 4.4 for meeting of objectives and around
4.6 for the knowledgeability and preparedness of tWconsultant.

.11

Participants' ganeral comments were in favor of more materials-making
sessions, shorter and more varied sessions, and more teacher input into
the selection of consultants.

This volume contains a detailed summary of the objectives, ratings, and
comments for each session.



Publication No. 77.11
(Interim Report)

ABSTRACT

Title: Achievement Test Profiles, ESEA Title VII Bilingual Project,
, 1977-1978

Contact Person:

No. Pages,: 66

Summaty:

Glynn Ligon

This volUme contains graphic summaries of the student outcome results
for the project schools during the 1976-1977 school year.

For each instrument there is a guide to interpreting the results and
then indiO.dual school profiles.

The instruments and scores presented are;

Boehm Test of Basic Concepts- Total Raw Score

California Achievement Test- Reading Total Percentile
Math Total Percentile

Prueba de Lecture- Total Raw Score



Publication Number 77.07
(Evaluation Design)

ABSTRACT

Title: ESEA Title VII Bilingual Project 1977-1978 Evaluation Design

Contact Person: Glynn Ligon

No. Pages: 45

Content:

The evaluation design is a one-year plan of evaluation work for the
project.

I. Evaluation Design Review Form This chaptel. presents the names and/or

signatures of persons (responsible for
some aspect of the project's implementa-
tion) who have been provided relevant
portions of the design for review and
comment.

II. Decision Question
A. Questions Addressed
B. Overview

III. Narrative Summary
A. Program Summar/
B. Evaluation Summary

Here the evaluator states all the decision
questions and relates them to
questions and objectives (and

This chapter briefly describes
the evaluation activities tied

the evaluation
their data sources).

the project and
to the project.

IV. Information Sources Summary The principal evaluator(s) provide work
estimates (in person-days) for each person
on the evaluation team. Work estimates are
projected for each "information source"
and are broken into the four types of eval-
uation tasks: development, collection,
analysis, and dissemination.

V. Summary ot Data to be
Collected in the Schools

VI. Evaluation Time Resources
Allocation Summary

VII, Program Planning Sheets

This is a timeline for the collection of
data in the schools.

This chapter summarizes all the evaluation
work estimates (in person-days) by position,
for each aspect of the evaluation.

Chapter VII includes the program plans which
relate program needs to student outcomes
(including measurable objectives), classroom
processes, inputs to classtooms, staff/program
activities, and staff resources.



Evaluation Design Summlry:

In addition to measuring input, process, and outcome objectives, the
evaluation includes research designs for investigating the efforts

of the project's Experience-Based Curriculum. All of this is done

within the framework of decision and evaluation questions.

Scope of Design:

8 Decision questions
24 Ivaluation questions
40 Objectives

,Evaluation esources Required (in person-days):

11.0 Coordinator
42.0 Senior Evaluator
172.5 Evaluator
180.0 Data Analyst
240.0 Evaluation Assistant
240.0 Secretary



FINAL REPORT

Evaluation Findings. 01.1: State Compensatory Education Prognim, 1977-78

Contact Person: Patsy Totusek, Paula Matuszek

Summary of Evaluation Findings:

The 1975-76 school year was the first opportunity for Texas schools to
take advantage of State Compensatory Education (SCE) funds. The SCE
program is biennial, in that SCE funds are appropriated for a two-year
pe...iod, after which time additional legislation must occur if the funding
.is to be renewed. SCE funds for the 1977-79 interval were made available
to Texas schools through the actions of a special summer session of the
1977 Texas Legislature. Austin I.S.D. received approximately $400,000
for planning and implementation of its 1977-78 SCE program.

SCE services have been offered in the sixth-grade schools since the
inception of the program. The sixth-grade schools were established in
the fall of 1973 as agents for desegregation. The reorganization of
Austin schools which accompanied their creation caused new needs to arise.
During 1975-76, many of the sixth-grade centers did not have adequate
materials to instruct their educationally disadvantaged students, and
staff deyelopment was needed to teach instructors how to work with low
achieving children. It was felt advisable to use SCE funds in the sixth-
grade schools for material acquisition and staff development purposes, in
that such expenditures would extend the life of the program should the
program fail to be renewed. Each sixth-grade campus planned its own SCE
program, and no additional staff personnel were hired to administer or
monitor SCE activities.

In 1977-78, many of the sixth-grade campuses employed SCE funded per-
sonnel to work with SCE identified students. Six of the eight SCE schools
hired SCE Reading Teachers to work with SCE students. Furthermore, a SCE
Coordinator/Supervisor was employed to assist in the planning and moni-
toring of program activities.

In addition to the Sixth-grade Basic Skills Component described above,
the 1977-78 SCE program contained a Planning Component, an Evaluation
Component, and several coir.,-,nc:ntH relating to curriculum development.

The Planning Component con .ted of three planners who were assigned spe-
cific tasks related to local, state, and federally funded programs.
Evaluation activities were designed so as to assess the degree to which
component objectives were met. The curriculum design components were



cnnce rncd with d .velopIng curricular materia1:4 for educationally
a i!-;adi.an t aged st udents.

Thu evaluation findings will be summarized according to the decision
question for which they are relevant. The system-level decision ques-
thins are addressed first, followed by the program-level decision
questions.

Decision (uestion: Should the Compensatory Planners continue to coor-
dinate federai, state, and local program activities?

Tun oblectives were listed for the 1977-78 Planning Component. Seven of
the.: .bjk.,!tives were vompletely attained. These objectives required the
pl;o-e,-- to: 1) assist in the development of a comprehensive summer
sch .)1 among Title I, SCE, Title I Migrant, AlSD, and the Vietnamese
progi, 2) complete a demographic study for use in planning potential
locati,ns of new Title I schools; 3) assist in drafting copies of a
Parental Involvement Reading Program; 4) produce a reading curriculum for
the summer school program at Blanton; 5) develop a coordinatc:a applica-
tion for the integration of Title 1 and SCE through the Consolidated
Application for State and Federal Assistance; 6) coordinate the At-Home
Program for Title 1; and 7) assist in the development of Major compenL41-
tory applications.

Two objectives were partially attained. One of these objectives stated
the Compensatory Planners would w-sist in "City Games," a cooperative
nvironmental design project to bt piloted in SCE schools. Two Compen7
satory Planners stated they had not been involved in completion of this
objective. The third Compensatory Planner said she had attended the
meetings at which the project had been introduced to teachers and prin-
cipals, but had not been activelf involved in completion of the objective.
She considered herself "on call" should any problets arise. The second
partially attained objective stated the planners would.assist in developing
a plan for a Fine Arts Strand for use in Title I schools. Although one
plannr compiled some research on language development as it would apply
to a Fine Arts Strand, further activities were postponed because the
Director of ')evelopmental Programs did not feel it was feasible to obtain
TEA aprroval for the project at the time.

The tvnth objective stated the planners would develop models for the Title
I program for 1978-79. Since a decision was made to continue the current
Title I modeis, this objective was no longer appropriate.

The total cost of th SCE Planning Coro 't for the 1977-78 year as
r('ported ln the Annual Evaluation Repot; , TEA, was $135,744.
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Decision question: What role shoukd the Department_of.Dev_elopmental
Proillsams staff and the SCE Coordinator/Sullervisor play in the local
oampus_planniog of SCE activities?

interview inhumation obtained from the Director of Developmental Programs,
the Educational Planner, and the SCE Coordinator/Supervisor was used to
document the role of the Department of Developmental Programs staff and
the SCE Coordinator/Supervisor in the planning of 1977-78 local campus
activities.

Informal planning began in February of 1977, when the Director of Elemen-
tary Education called a meeting for preliminary planning with sixth-grade
principals. The Director of Developmental Programs asked the principal
of each sixth-grade school to submit a memorandum to her regarding needs
and budget requests for the 1977-78 school year. Formal planning of
1977-78 SCE local campus activities began with a meeting of the SCE Task
Force on June 2. The Task Force consisted of selected district personnel.
The purpose of the Task Force was to determine how SCE monies should be
spent In the Austfn Independent School District.

During tIle month of June, the SCE Coordinator/Supervisor requested each
sixth-grade principal to submit a written statement of their school's
SCE needs. According to the SCE Coordinator/Supervisor, approximately
one-half of the SCE principals complied with this request. The remaining
principals were contacted by telephone and requested to state their SCE
plans orally. Telephone contact or visits to the school were used by
the SCE Coordinator/Supervisor when further confirmation or discussion of
a school's plan was necessary. The SCE Coordinator/Supervisor said he
was not generally aware of the process schools used to derive a statement
of their needs.

On July 26, 1977, the Director of Elementary Education held a meeting
for the SCE principals and area directors. Among other things, the SCE
Extended Year Program was reviewed (a summer school component in the
original 1977-78 SCE application), and the principals' reactions to
the.SCE program were discussed. It was the SCE Coordinator/Supervisor's
feeling that the SCE principals agreed ti participate in the Summer Extended
Year Program at this meeting.

The SCE Coordinator/Supervisor said all the SCE principals had completed
their 1977-78 SCE school plans by August 2. On August 3, the SCE Coordina-
tor/Supervisor sent each SCE principal a statement of the final appropri-
ation for their school's program for the coming year.

tn Janw,ry, 1978, the Director of Elementary Education held a meeting with
the SCE principals and personnel from the Department of Developmental
Programs to discuss the Summer Extended Year Program. It was decided at

that time that the Summer Extended Year Program would not be implemented

as planned. Several of the principals did not want to participate in the
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prorram, in that they felt they had not been consulted in the planning
Of the program, and that the program did not take into consideration
some variables which would hinder its effectiveness. From January to
l'ebruary, the SCE Coordinator/Suvrvisor met individually with the SCE
principals to determinv how they could best U8C the $70,000 made available
through the change in the Summer Extended Year Program.

Information obtained in interviews with the SCE ptincipals revealed only
three of the eight principals were generally satistied with the 1977-78
plwining process. Four principals said there was not enough time during
the planning procedures to acquire teacher input. Six principals said
inadequate information was provided about the distribution of all SCE
funds. Five principals said insufficient information and gotdelines were
provided for local campus planning. Four principals said inadequate
advance notice was given for meetings with the Department of Developmental
Programs staff. Three principals said some sixth-grade principals should
have been invited to participate *on the SCE Task Force.

The Director.of Developmental Programs said some problems occurred during
the planning process due to inaccurate assumptions about the needs of the
principals in planning their local campus programs. She said several steps
will be taken in planning the 1978-79 programs to correct previous diffi-
culties. Among other things, the Director of Developmental Programs said
plans were being made to develop a time-line showing critical decision
making points. Guidelines for local campus planning activities would be
made available, and more group meetings allowing SCE principal interaction
would be he'd. The SCE Coordinator/Sunervisor said he would like to see
program planning begin earlier so as to allow more time for decision
making.

The SCE principals also had several suggestions with regard to improving
the planning process. Two principals said each sixth-grade school should
be provided with an expenditure limit to use in planning their projected
SCE activities. Two principals said tip method of allocating funds to dif-
furent SCE campuses,should he explained. Six principals said more advance
notif 'cation of Departmental'of Developmental Program (DDP) meetings would
be helpful, and four principals suggested time at DDP meetings be allowed
for them to discuss their SCE plans and experiences. One principal said
the DDP staff should attempt to be more aware of the principals' planning
needs. Another principal said the Department of Curriculum and Instruction
should be provided with adequate information about SCE activities to allow
them to assist the principals with SCE projects. Three principals felt some
ot the sixth-grade principals should participate in determining future SCE
program priorities. One principal felt the DDP staff should provide greater
assistance to the principals in planning the practical aspects of a summer
school program.



Decision question: Which SCE iocl campus actives should be continued?

With only a few minor exceptions, the SCE program activities implemented
at each sixth-grade school corresponded with the projected SCE local caMpus

activities described in the 1977-78 SCE application to TEA.

Four schools (Baker, Blanton, Read, and Travis Heights) included video-
tape activities in their SCE school plans. Most of the videotape

activities at Blanton centered upon teacher-produced lessons, while most
of the videotape activities at Travis Heights involved the taping and showing

of commerc4a1 programs. At both Baker and Read, the greatest percentage
of videotape activities involved taping or showing a tape of students

performing various activities.

Four schools (Baker, Blanton, Joslin, and Travis Heights) used SCE funds

to employ aides. The aide at Baker spent most of her time in clerical

a4tivities. The aide at Blanton spent the greatest portion of her time
working on videotape-related tasks, and consulting with teachers. The

aide at Joslin spent most of her time performing clerical and instructional

(Fities. The aide at Travis Heights was employed primarily in clerical,
instructional, and videotape activities.

Martin sixth-grade school used part of its SCE funds to hire a community
representative to promote attendance of SCE students. Seventy percent of

the community representative's time was spent in contacting the families
of absent students. The remainder of his time was spent in conferences
with the assistant principal and teachers, planning, making referral's,

etc. Three SCE Community Representatives (and later two) were employed

at Martin during 1976-77. Martin's attendance during 1976-77 showed n
marked improvement over previous years when no community representatives

were employed. Martin hired only one SCE Community Representative during
1977-78, and the 1977-78 attendance rate remained the same as in 1976-77.

While it is possible the failure to show attendance gains for the 1977-78
school year was due to the fewer number of community representatives
employed, it is also possible community representative-type activities
can only improve attendance to a certain point.

Information concerning the reading and math practices of regular classroom

and special education teachers was obtained through the use of question-

naires. The findings revealed variances both within and among the schools

with regard to materials used during instruction, organizational plans

during instruction, grouping techniques, average group size, frequency
and method of assessment, and use and training incvarious reading curriculum

systems.

The greatest percent of teachers sampled felt there was an average need

for math and reading workshops as compared to workshops in the other

content areas. A total of 68% of the teachers sampled felt future SCE

fonds should be spent on the purchase of additional reading materials,

and 66Z felt future SCE funds should be spent on the purchase of addi-

tional math materials. Seventy-six percent of the teachers sampled
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telt future SCE funds should be used to employ math teachers to work
with SCE students. Fifty-nine percent of the teachers sampled in schools
without SCE Reading Teachers felt future SCE funds should be used to
employ reading teachers during 1978-79. Ninety-eight percent of the
leachers sampled in schools that currently employ SCE Reading Teachers
felt future SCE funds should continue to be used for reading teachers
during 1978-79. -

hree of the schools (Blanton, Travis Heights, and Allan) employed a
floating re'ading teacher during the 1977-78 school year, and three
schools (Martin, Read, and Webb) employed readil,_ teachers in a lab
setting. Major differences were found among the programs with regard
to materials used, organizational plans, and level of SCE student served.

in order to asseSs the effectiveness of laboratory, floating, and classroom
teacher instruction in promoting reading achievement, a comparison was
madeupf the gains made by SCE students who were reading on different levels
and receiving different types of reading instfuction. Figure 1 groups
SCE students (high, average, low) according to the reading total scores
they received on the fifth-grade administration of the CAT. Since all
SCE students are reading below the sixth-grade level, students classified
as "high scorers" are only high scorers relative to other SCE students.

.

Within the high, average, and low scorers,'students were further classified
according to the type of reading services' they received during the 1977-78
school year. The average pre-posttest readiag total gain in ADSS points
is shown for each category of students.
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Several observations can be drawn from the data displayed in Figure 1:

1) SCE students receiving floating services made consistently greater
gains than SCE students receiving laboratory services.

2) SCE students with w or average reading total pretest scores who
received classroom instruction made gains comparable to the gains
made by SCE students with similar pretest scores receiving floating
instruction. SCE students with high reading total pretest scores
who received classroom instruction made fewer gains than SCE students
with similar pretest scores receiving floating instruction.

3) SCE students receiving laboratory instruction consistently made'
fewer gains than SCE students receiving classroom reading services.

4) !ICE students with the lowest pretest reading total scores consistently
made the greatest gains in veading. This was regardless of whether
the student received float ,ig,'eplassroom, or laboratory services.
SCE students with average pretest reading total scores achieved only
one-half the gains showed by SCE students with low pretest reading
total scores. The fewest gains were made by SCE students with
relative high pretest reading total scbres.

In considering the negative gain made by SCE students wiih high reading
total pretest scores receiving lab services, it should be noted only six
students were included in the sample. A larger sample is needed before

conclusions can be made about the achievement of SCE students in this

category.

In general, the data presented in Figure I suggest floating reading
instruction is more likely to help SCE students make reading gains
than either classroom or laboratory ,services.

It is difficult to assess the effectiveness of classroom instruction in
promoting SCE:reading gains, due to the many types of clE3sroom instruction

provided. In some schools, the classroom teacher is responsible for
teaching all the students in the class, and in other schools the teacher
is relieved of teaching some of the students by the SCE Reading Teacher.
In the latter instance, it is not certain if SCE students receiving class

room services would have made the same gains had the teacher been
required to divide her attention among all the studen:s in the class.

The use of the term "classroom instruction," therefore, is somewhat

ambiguous due to the variety of situations it represents.

The SCE Reading Teacher at Travis Heights taught reading to one class of

SCE students using the LOMS method. The LOMS method was developed to

teach reading to children who are reading below-grade level in the primary

grades. This was the first use of the LOMS method with sixth-grade students

in Austin.
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In order to assess the effectiveness of the LOMS approach, the reading
gains made by the SCE students receiving LOMS instruction were compared
with the reading gains made by other SCE students who were reading on
the same level, hut who were receiving reading instruction from a,class-
room teacher. SCE students receiving reading instruction from a class-
room teacher made substantially greater gains on ach of the three CAT
reading subscales than the SCE students receiving LOMS instruction. Due
to the small number of students receiving LOMS instruction (21),

definite conclusions should not be drawn from this analysis. Additional
information is needed before a true compariSon of the LOMS approach and
other instructional approaches can be made.

Overall, 46.4% of all the SCE students met the reading objective of .8,
gain in grade equivalents per month of instruction. A total of 54.5%
of all the SCE students met the math objective of .3 gain in grade
equivalents per month of instruction. The achievement of SCE students
in reading in 1977-78 was approximately the same as the reading achieve-
ment of SCE students in 1976-77. The math achievement of SCE students
in 1977-78 was slightly higher than the math achievement of SCE students
in 1976-77.

During 1976-77, Baker hadia 7.0 hour day while the other SCE schools
had a 6.5 hour day. At the beginning of the l977-78 school year, Travis
Heights also lengthened its school day to 7.0 hours. In 1977-78,
observations were conducted in the SCE school. with 6.5 hour days and
the SCE schools with 7.0 hour days, so that the time each allotted
for SCE instructional activities could be compared. It was found that
by lengthening the school day, schools with 7.0 hour days were able
to provide substantially more instructional time for their SCE students
than schools with 6.5 hour days. SCE students in 7.0 hour schools
received a total of 23 minutes more instruction each day in the basic
skills/major content areas than SCE students in 6.5 hour schools. Figure
2 compares the amount of time spent in various activities by SCE students
in 7.0 hour schools and SCE students in 6.5 hour schools. One of the
most important findings is that students in 7.0 hour schools received
an average of two hours and two minutes of reading/language arts instruc-
tion each day, while SCE students in 6.5 hour schools received an
average of one hour and forty-three minutes of instruction in reading/
language arts each day. This means SCE students in 7.0 houi schools
received an average of 19 minutes more reading/language arts instruction
each day than SCE students in 6.5 hour schools. It is also important to
note that SCE students in 7.0 hour schools spent less time in management/
miscellaneous activities (time spent in listening to directions, transi-
tions, cleaning up, class control, listening to announcements, roll call,
etc.) than SCE students in 6.5 hour schools. SCE students in 7.0 hour
schools spent an average of 74 minutes every day in management/miscel-
lalleous activities, while SCE students in 6.5 hour schools spent an
avelige of 82 minutes in such activities. These findings suggest SCE
students in 7.0 h shcools are receiving more instruction and spending
less time in management/miscellaneous a.'tivities than SCE students in
6.5 hour schools.
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Data trom the 1976-17 State Compensatory Education Final Technical Report
reveals C1 and non-SCE students received essentially the same amount
of instruction in reading/language arts, math, social studies, science, and
art during 1976-77. There was no more than three minutes difference in
the amount of instruction SCE and non-SCE students received in each
subiect area. Data from 1977-78 observation research, however, reveals
SCE and nou-SCE students received different amounts of instruction in
1977-78 in several areas. SCE students in both 6.5 and 7.0 hour schools
received a substantially greater amount of instructional time in science,
and less instructional time in social studies than did non-SCE students.
SCE students in 6.5 hour schools reeeived more instruction.1 time (8
minutes) in math than non-SCE students in 6.5 hour schools. SCE students
in both 6.5 hour schools and 7.0 hour schools received slightly more
instructional time in reading/language arts than did non-SCE students,
and substaptially more instructional time in art than non-SCE students.
These findings suggest instructional time in 19/7-78 was used differently
for SCE students than it waT used for non-SCE students in several ways.

in general, SCE students in 1977-78 received more instruction in reading/
language arts than SCE students in 1976-77. Little difference was found
in the amount of math instruction received by 1976-77 and 1977-78 SCE
students. SCE students :in 1977-78 received less instruction in social
studies than SCE students in 1976-77, and more instruction in science.
SCE students in 1977-78 spent significantly less time in management/
miscellaneoes activities than SCE students in 1976-77.

Twelve SCE funded workshops were conducted during the 1977-78 school year.
Of the six most highly rated workshops, five were concerned with
curriculum planning and/or introduction of materials. Only two of these
six workshops were conducted by consultants. Both of these workshops
addressed specific problems identified by the workshop participants.

The total cost of the SCE Basic Skills Component for the 1977-78 year
as reported in the Annual Evaluation Report to TEA was $164,527.

Decision .gpestion: Should the role of SCE Coordinator/Supervisor be
continued in its resent form?

Information obtained from observation of the SCE Coordinator/Supervisor
and interviews conducted with the Director of Developmental Programs,
the Educational Planner, and the SCE Coordinator/Supervisor indicate
the duties of the SCE Coordinator/Supervisor include: assuming
responsibility for the SCE budget; processing purchasc requisitions;
writing the SCE application to TEA; writtng SCE amendments when neces-
sary; working with the Compensatory Planners; helping design and imple-
ment summer school activities; visiting sixth-grade schools end documenting
program activities; handling SCE personnel appointments in SCE schools;



coordinating the activities of sixth-grade schools with the activities
of other district departments; and handling office management concerns,

The Director of Developmental Programs would like ,o see the SCE
Coordinator/Supervisor take more of a leadership role next year in coor-
dinating the work of the Compensatory Planners. The Director of Develop-
mental Programs said she would also like to see the SCE Coordinator/
Supervisor supervising the SCE campus staff in a manner comparable to that
supervision performed by the instructional coordinators. The SCE
Coordinator/Supervisor feels it is important to synchronize his activities
with those of the instructional coordinators, and would like to spend
more time in the schools in the coming year.

Two of the SCE principals did not know what the responsibilities of the
SCE Coordinator/Supervisor were, and so did not know whether the respon-
sibilities associated with the position should be altered. Four SCE
principals felt the SCE Coordinator/Supervisor's responsibilities should
rem:lin the same for the 1978-78 school year. Two of the principals felt
the SCE Coordinator/Supervisor should be responsible for coordinating
local campus programs, but should aot be responsible for evaluating
SCE school personnel.

Decision Question: Should the proposed curriculum documents be considered
for implementation?

The SCE curriculuM writer developed two books to be used as a third-grade
muitisensory curriculum guide to teach reading and language arts skills
to educationally disadvantaged students. In addition to completing the
stated objectives, the curriculum writer produced other LOMS-related
materials, provided feedback for teachers using the LOMS directives, and
conducted in-service LOMS training sessions.

Curriculum guides for reading in the content area of science were produced
for students in grades K-6. Curriculum guides for reading in the content

area of health were produced for students in grades K-3.

The uocuments produced in this component were examined for completeness,
and will receive further evaluation as they are implemented in district
schools.

The total cost of the SCE Elementary Curriculum Development Component
for the 1977-/8 vent as reported in the Annual Evaluation Report to TEA
was $26,250.

A high school tutorial curriculum was completed and was field tested on
one high school campus during the third quarter of the school year.

A lunlor high school tutorial curriculum was also d9ve1oped and will 1,e

field tested In a junior high summer school program. The results of

the field testing will he reviewed and anv necessary changes will then
he made,

The h011 roY1 .d the Transition Curriculum Development Component in

147/-/8 A!. leported in the Annual Repoli 1-0 TEA was $2),141.



Decision Question: Should parental involvement activities be included
as a structured feature of the SCE prouam? If so, what leneral direc-
tiun should it take?

Although much research has been done concerning parental involvement in
education, most studies have focused on the preschool years, and to some
extent the first few years of elementary school. While there is strong
evidence that certain types of parental involvement activities facilitate
achievement, improve attendance, and enhance self-concept at these early
ages, little is known concerning the effect of parental involvement upon
the behavior of sixth-grade students. Even less is known about the effects
of a parental involvement program in schools where students are bussed.
As a result, more research is needed before conclusions can be drawn
concerning the probable success of a parental involvement program in
sixth-grade schools where students are bussed.

ln the meantime, each SCE principal was asked if a structured parental
involvement program was likely to be successful in the sixth-grade schools.
While all of the sixth-grade veincipals would appreciate greater parental
involvement in the sixth-grade schools, none of the principals felt
structured SCE parental involvement activities were likely to be suc-
cessful. One principal stated SCE parental activities should not be sepa-
rated from non-SCE parental activities, in that this would create antago-
nistic feelings between the twc groups of parents. Several principals
stated the heavy reliance on bussing caused parents to be located through-
out the city. This makes it difficult to develop a feeling of school unity,
as well as making it harder for 'parents to find transportation to the
schools. All of the principals stated many of their students come from
one-parent homes, homes in which both parents work, or homes in which
the parent(s) holds more than one job. This means parents have trouble
finding time to attend school functions. All of the principals said their
schools' parental involvement activities were hindered by the short period
of time the students were in the sixth-grade schools.

X11.12



Publication No. 77.48
(Technical Report)

ABSTRACT

Title: State Compensatory Education 1977-78 Technical Report

Contact Person: Patsy Totusek, Paula Matuszek

No. Pages: 486

Summary:

This is the accompanying document to the State Compensatory Education

1977-78 Final Report (see Final Report in this volume).

The Technical Report consists of 22 appendicem. Each appendix reports

the information collected by a specific collection measure.

Each appendix contains:

An instrument description
Purpose of the measure
Procedures used to collect the data
Summary of results
Tables and figures presenting the data

This technical report contains the following appendices:

Appendix A: Pupil Activities Record (PAR)

Appendix B: California Achievement Test

Appendix C: Educat.onal Planner Interview

Appendix D: Director of Developmental'Programs Interview

Appendix E: SCE Coordinator/Supervisor Interview
Appendix F: SCE Coordinator/Supervisor Observation and Running Interview

Appendix G: SCE Aide Questionnaire
Appendix H: SCE Principal Interview

Appendix I: Workshop Evaluation Scale

Appendix J: Videotape Tally Sheet

Appendix K: SCE Community Representative Diary

Appendix L: SCE Community Representative Interview

Appendix M: Classroom Teacher Reading Questionnaire

Appendix N: Classroom Teacher Math Questionnaire

Appendix 0! Special Education Teacher Reading Questionnaire

Appendix P: Special Education Teacher Math Questionnaire

Appendix Q: Classroom Observation Reaction Form

Appendix R: SCE Reading Teal her Interview/Observation

Appendix S: Martin Sixth-Gride Attendance

Appendix T: SCE Community Representative Monitoring Form

Appendix U: SCE School Characteristics

information in these appendices is summarized in the Final Report for

this project.



Publication No. 77,46

(Interim Report)

ABSTRACT

Title: Analysis of the 1977-78 CAT Scores for SCE Identified Students

Contact Person: Patsy Totusek

No. Pages: 7

Summary:

This report previews the statistical procedures that will be used to
analyze the CAT scores of students participating in the 1977-78 SCE
program. The report is intended to be used as a reference document,
to help in interpreting the CAT scores for SCE students at each sixth-

grade school, and for all sixth-grade schools combined.

The same format is used throughout the report to explain each of the

analyses. This format involves:

a) A statement of the evaluation question for which the analysis

is relevant;

b) A copy of the table that will be used to report the results; and

c) Any explanations which may be needed to interpret the table

correctly.



Publication No. 77.31
(Interim Report)

ABSTRACT

Title: Needs Assessment for the Preparation of 1977-78 Applicatione. for
Compensatory Education Programs

Contact Person: Paula Matuszek, Joy Hester, David Doss, Patsy Totusek

1.12.:EatE: 722

Summary:

The seventeen sections in ,his needs assessment are:

I. Introduction. A rationale for needs assessment is accompanied by a
brief overview of the nature of this publication.

IT. School Characteristics: Enrollment, percent attendance, percent low
income, and ethnic distribution are given for the past five years for
all schools.

III. Study of School Costs. Grant costs and other information relevant
to the question of distribution of resources among schools is given.
This information was prepared by the Department of Finance for pre-
sentation to the Board of Trustees. It is included in this report
in order to make f..t more accessible to planners.

IV. Family Survey, Low SES and Minority Student Achievement Study. A
survey of a sample of families in Austin that had either second or
fifth grade students attending Austin schools was undertaken by the
Low SES and Minority Student Achievement Study in 1977. Some of the

preliminary results of this survey are included here. These results

show by ethnicity ....

1) Percent of Male Head of Household Working
2) Percent of Female Head of Household Working
3) Level of Education of Male Head of Household
4) Level of Education of Female Head of Household
5) Percentage of Students Having Preschool or Daycare
6) Percentage of Students Attending Kindergarten
7) Percentage of Students Attending AISD Kindergarten
8) Percentage of Students Changing Schools in the Past Year

9) Number of Different Schools that Student Has Attende4
10) Parents' Rating of How Student is Doing in'School
11) Parents' Ratings of the School that the Student Attended
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12) Amount of Education Parent Would Like to See Student Get
13) Yearly Family income

V. Literature Reviews. Because it is always important before embarking
on new educational endeavors to see what results have been recorded
for similar endeavors in other situations, the following areas of
interest are summarized in literature reviews.

1) Sibling Tutoring
2) Parental Involvement and Sixth Graders
3) Summer School for Low SES Students
4) Math Programs for Low SES and Minority Students

IV. Language Dominance Information. Information in the following categories
is given by grade level and school for all K-5 Elementary campuses.

1) Number of English dominant children
2) Number of Spanish dominant children
3) Number of bilingual children
4) Number of children for whom more information is needed
5) Number of children for whom both scores were low

VII. Overl'ap Study: The Number of Students Served by Multiple Programs.

An ongoing concern of personnel involved with special programs has
been the overlap of services being provided to some students. In

an effort to document the extent of this overlap, ORE conducted an

overlap study in 1976-77 which defined the groups of students being
served by each of the many possible combinations of special programs.
The results of that study were sufficiently enlightening to encourage
a repetition of that effort in 1977-78 in order to determine the.amount

of overlap that might continue to exist. The results of the recent

study are included here.

VIII. Achievement Levels: This section summarizes the scores obtained by

A.I.S.D. students on four tests:

1.) Boehm Test of Basic Concepts
2.) Metropolitan Readiness Test

3.) California Achievement Test
4.) Sequential Tests of Education Progress

IX. Title I Summer School. A comprehensive review of the results of the

evaluation of Title I summer school is reviewed here. This information

should prove useful to planners of summer school in general and Title I

summer school in particular.

X. Title I Parent Questionnaire. 4. short questionnaire was mailed to

a sample of parents of Title I students in October of 1977. This

chapter outlines their respones.

rf
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XI. Identification of Title I Students. Procedures and criteria for
identifying Title I students are outlined, and a study of the lists
is discussed. This study shows the percentage of students on
each campus who were identified by test score and those who were
identified by school recommendation. It also prints out the
percentages of students who were identified for services even
though their test scores were higher than the scores stated in
the criteria, as well as the percentages of students who were not
identified for services even though their scores were low enough
to automatically qualify them for services. The percentages of
students without any test scores at all are also noted.

XII. Title I Nine Week Reports. Nine week report forms are completed by
the Title I counselor, community representative, and instructional
personnel on each Title I campus. Two types of summaries of the
these reports for the first nine week period are included here:

1) A general summary for each campus which shows the number and
percentage of students served by Title I instructional
personnel, the community representative, and the counselor.

2) Detailed school summaries for counselors and community
representatives which show the activities that are included
under the larger categories in the general summary.

Separate chapters address the following areas of the Migrant Program in
A.I.S.D.

XIII. Austin's Migrant Students: Where They Attend School.

XIV. Austin's Migrant Students: What Is The 2ntry Achievement Level
of the Pre-Kindergarten Students?

XV. Austin's Migrant Students: At What Level Are They Achieving?

XVI. Austin's Migrant Students: What are Their Health Needs?

XVII. Austin's Migrant Students: What Other Supplementary Programs Are
Serving Them?



Publication No. 77.17

(Evaluation Design)

ABSTRACT

Title: State Compensatory Education Program (1977-78) Evaluation Design

Contact Person: Patsy Totutek, Paula Matuszek

EILIIEME: 21

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes;

I. Evaluation Design Review Form This chapter presents the names and/or
signatures1 of persons (responsible for
some aspect of the project's implementa-
tion) whouhave been provided relevant,
portions Of the design for review and'

comment.

Decision Question Here the evaluator states all the decision
A. Questions Addressed questions and relates them to the evaluatlion

B. Overview questions and Objectives (and their data 'sources).

III. Narrative Summary This chapter briefly describes the project and

A. Program Summary the evaluation activities tied to the

B. Evaluation Summary project.

IV. Information Sources Summary The principal evaluator provides work
estimates (in person-days) for each
person on the evaluation team. Work
estimates are projected for each
"information source" and are broken
into the four types of evaluation tasks:
development, collection, analysis,
and dissemination.

V. Summary of Data to be
Collected in the Schools

VI. Evaluation Time Resources
Allocation Summary

This is a timeline for the collection
of data in the schools.

This chapter summarizes all the evalu-
ation work estimates (in person-days)
by positiou, for each aspect of the
evaluation.
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Evalqation Desian Summaa:

Evaluation of the 1977-78 SCE program involves two major activities:

a) The production of a Final Report and a Technical Report which
present information televant to the decision questions; and

b) The production of an Annual Evaluation Report for TEA which
documents the extent to which program objectives have been
achieved.

These activities require the collection of needs assessment, process,
and outcome data.

Needs assessment data will be used to identify the needs of SCE principals
in planning local campus programa and working with district and SCE
staff personnel. The number of students eleigible for SCE services'
will be determined, and rosters listing the names of SCE students will
be distributed to the schools.

Process data will be used to analyze the extent to which program objectives
have been implemented. Interviews, questionnaires, observations, and
diaries will be used to collect information concerning:

a) The classroom activities engaged in by SCE and non-SCE students;

b) The organizational plans and instructional strategies used
by SCE Reading Teachers;

c) The services performed by SCE Aides;

d) The attendance Improvement activities conducted by the Martin
Community Representative;

e) The videotape activities performed in the SCE schools; and

f) The typical activities engaged in by the SCE Coordinator/
Supervisor.

Several types of outcome data will be collected. Scores obtained on
the California Achievement Test will be used to assess the impact of
SCE activities upon student achievement in reading and math, and the
documents developed by the Compensatory Planners will be examined for
completeness. Since many of the tasks assigned to the Compensatory
Planners will not be completed until late in the year, a morn compre-
hensive evaluation of their work will be postponed until a later date.
The Workshop Evaluation Form will be administered to participants of
SCE workshops, in order to assess the training received.
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Scope of Design:

6 Decision questions (System level and program level)
32 Evaluation questions

Evaluation Resources Required (in person-days):

. 5.25 Coordinator
8.5 Senior Evaluator

174 Evaluator
108 Data Analyst
162 Evaluation Assistant
127 Secretary



FINAL REPORT

Evaluation Findings on: ESAA Basic, 1977-78

Contact Person: Myron Friedman, Paula Matuszek

The prevailing policy of the Office of Research and Evaluation is to
undertake evaluations only on those programs which provide evaluation
resources at a level permitting the production of information adequate
to make deciaions about the program. The office maintains that an inade-
quat.q evaluation may be of less value than no evaluation. In the case of
the ESAA Basic and Pilot programs, the level of funding is fdr below that
recommended. The ESAA Basic program budget for 1977-78 was $278,236.
The evaluation budyet for ESAA Basic for this time period was $5,400.
The evaluation budget for ESAA Basic thus represents only 1% of the
program budget. These levels were insisted upon by ESAA fUnding sources.
Although thia level of fUnding ia hardZy adequate for carrying out an
evaluation, ORE had no option in ,this matter. This was obviated by the
ESAA requirement for assessing the attainment of program objectives.
The Office of Research and Evaluation, therefore, has been forced to
conduct an evaluation far below our usual (standards.

Summary of Evaluation Findings:

Description of the Program:

The Emergency School Aid Act (ESAA) appropriates Federal funds yearly to
Basic (desegregation programs) and Pilot Programs (compensatory and/or
research programs). The AISD, ESAA Basic Project includad three couiponents
in the 1977-78 funding year. The three components included the Secondary
Communication Skills and Staff Development Project, the School-Community
Liaison Program, and the Student Action Project. The Sondary Communi-
cation Skills Program has now completed its fifth year of operation,
During this funding year, its services were twofold: individualized
tutoring of reading skills and staff development. The program provided
individualized tutoring of reading skills for students in grades seven
through twelve on 18 secondary campuses (0. Henry and Murchison Junior
Highs were not included in this year's program). Tutoring was provided
by ESAA Reading Specialists on each of the 18 participating campuses.
The program provided staff development in instructional techniques and
multi-ethnic concepts.

rhree Staff Development Specialists were responsible for organizilg, and

Lmplementing inservice workshops, classroom demonsttations and di6p1ay5
(,f instructional material on individual campuses and on a District-wide

1)..f j
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basis. In a6dition, a reading, math and career awareness program wa'
Lmplemented by An ESAA Reading-Math Specialist at St. Mary's Parochi
School,

The second component of ESAA Basic, the School-Community Liaisoa Program
has now completed its 5th year of ESAA funding. The services of the School-
Community Liaison (Z,L) Program were directed toward student workshops

human relations, staff training in desegregation problems, leadership
training programs, and various community activities. The School-Community
Liaison Represeatatives (SCL Staff) divided their time between working
with indivldual schools aui working with one of the major task groups
directed toward program goals (workshop design; service to individual
students an4 parents; Trilogy, a tri-ethnic drama group designed to
demonstrate the dynamics of interpersonal multi-ethnic relationships).

The third component of ESAA Basic, the Student Action Project has now
completed its 5ch year of funding. rhe specific oal o4 the Studert
Action Project ws to increase "minority participation in secondary
level student activities by removing barriers which impede participation
in student lctivities." During this funding year, the services of the
Student Action Project (SAP) were directed toward goals: 1) developing
co-curriculum clubs in the areas of creative writing and reading.on two
secclndary campuses: 2) increasing minority participation districtwide in
student clubs and activities; 3) providing orientation sessions for two
sixth grade schools to help students become more aware of opportunities
for participating in clubs and other Student activities at junior high.
The program was implemented by the SAP Coordinator nAd Student Activity
Contact Persons and by Club sponsors at each secondary campus.

The evaluation findings will be summarizee separately for each component
of the ESAA Basic Project. Relevant evaluation findings will be reported
for eazh component's Decision Questions.

Secondary Communication Skills and Staff Development project

Decision Questions:

Should ESAA Basic Secondary Communication Skills and Staff Development
Project be refunded for ar. additional year?

Should the Secondary Communication Skills Program Staff Development
Component be maintained for an additionalyear?

Sholild the Secondary Communication Skills Program utilize onAy individual
tutoring_ (ali opposed to teaming in the classrooms) in the instructional
program?

Should the Secondary Communication Skills Pro.,ram focus its instructional
prra.,In on a specified target grouE?



Six objectives were lisred for ohe 19/7-78 Secondary Cmmunication Skills .

Comphent. Three ok'jectives were completely.attained. The fi4st objective
which was attained, specified that 60% of a 50% sample,of che secondary
teachers who aartieipAted in the staff development activities will indicate
that they received useful training and have knowledge of the instructional---,
content of the training. More than 607. of the teachers responding to a
Teacher Questionnaire indicated that they received useful training.
Furthermore, 77% of the tea:Lers responding indicated that the materi..ls
and ideas received from the ESAA Staff Development have had d signifieant
impact upon student learning and the behavior of students in their cfass-
rooms. The overwhelming majority of teachers responding indicated
that the program is needed and that it is aot merely a duplioation of
serviccs offered by other programs. Although the majority (93%) of the
teachers responding indicated that the program is needed, a large number
of teachers (71%) indicated that improvement is needed. One identified
area for improvement is in publicizing the content of training available.
More,than 30% of the teachers responding indicated that they wm,re not
fully aware of the Staff Development off rings in the areas of management'
techniques and multicultural awareness.

The second objective which was attained specified that 5O7 of S. Mary's
6th, 7th, an4 8th graders will show an average gain in reading achieveMent
equal co .8 months gain for ea,h month of instruction. Fourteell students
at St. Mary'a participated in the reading tutoring program. Fifty-seven
percent (8 stadents) met the specified criterion.

The third objective which uas attained specified that 50% of a 13%,sample
of the identified students.participating in the tutoring program wial
demonstrate improved reading ability esuivalent to .8 months.Ein per
one month of instruction.

A total of 2,114 students on 18 secondatycampuses participated in the
reading-tutoring program. Overall, 52.8% of a random samnle (sample
size . 180 students) of students met the Criterion. There was only a
slight ,difference between the percentages of junior high and senior high
students who met the criterion. At the qunior high level 51.2% of the
students met the criterion. At the senior high level 54.2% of the
students met the criterion.. The ESAA Reading Specialists worked With
students in oae of t settings. Some students received individual
tutorir.g in a tatoring center, other'students received 4.ndividual tutoring
and classroom instruction in teaming situation (ESAA Specialist teamed
with classroom teacher). StUdents ii a tutoring center appeared to spend
more time in direct instruction of reading than students in a teaming
situation. Although teming studerts appareatly received the same amount
of instruction time per week (approxiMately 21/2 hours) , more of their
instructien time may have been spent in assistance in specific content
material, rather than direct instructio- in reading. hatever apparent
difference there may have been between the two arproaches to tutoring,
there were, no significant differences in the eLectiveness of the tw
ipproachcs. In the teaming situation 31.3% of the students met :he
objective. :n tho tutoring 4ituation j6.4:; of the students met the
obj,2ctive.

XIT1.3
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one objective was only partially attained. This objective t?.pecified that
60% uf a 15% samlole of the identified students participating in the tutor-
ing program will hav'e a higher grade point average for thil_Lhird_114Ilter

than forethe first quarter in the content areas of social studies, languqge
arts, science, and math.

A total of 2,114 studeucs on 18 secondary campuses were reported .1!; having
participated in the reading-tutoring program. Overall. 47% of a random
sample (sample size .349 students) of the students met the specified
crirevion. There was only a slight difierence.between the percentages
of junior high and senior high students who_met the criterion.

T o objectives were not attained. One of these objectives specified that
50 oE St. Mary's 6th, 7th, and 8th graders will show an average gain
ln math achievement equal to .8 month gain for each month of instruction.

Twentv-oiAe students at St. Mary's participated in the math tutoring
progrpw: Improvement from pretest to posttest was evident for 57% of
the stddgnts.,, However, only 38% (11) of the students met the criterion

.a month gain for each month of instruction.

The second objective which was not attained specified that students in
the 6th 7.th and 8th grades at S. Mary's will on the average show a-
.774ificant gain'in their knowledge of careers. Students in grades seven
and.e'liht di.d increase their knowledge of careers, based upon a Student
Career,Questionnaire completed by St. Mary's students. However, the increase
from pretest to posttest was not ar'a significant level for any of the
three grades:

Student Action,Prpgram

Decision Questions:

ShoU1d,ESA4 Basic: Student Action Project be retunded for an additional
year?

10.

Should the tv e of actiyities'offered by the Student Action Prul!..c.the..
modified?

Three objectives were.listed for the 1977-78 Student Action Project.
Thiteobjectives were completely attained. The first._ completely attaineri

objective stated that there will be a 100% iucrease in the numter of
academic clubs in the areas of reading and creative writing in both of
thq_mtkipating seni2stligh2hools. This was interpreted to mean
that two new clubs would be established at each high school. The two
clubs were established at Austin and MeCHIlLm Hfgh Schools.

0.u.4



The objective has no stated criteria as to the membership of the clubs,
the extent and nature of its activities, or the extent of members'
participation in the clubs. In view of the SAP's broader goe of increas-
ing minority participation in school activities it is interesting to note
that minority students constituted 30%of the Reading club and 13% of the
Wciting club at McCallum High. Minority students (1) constituted 8% of
the Writing club at Austin High.

The second objective which was completely attained stated that 50% of the
students in a random sample of classrooms in ach of the two participatia&
schools will be able to name at least one student activity and define
its purpose. The Student Action Project Coordinator distributed Student
Activity Handooks to all sixth grade students via their school counselors.
Students in a random sample of two classrooms at Webb and two sixth grade
classes at Allan Junior High completed a brief queStionnaire prior to
the distribution of the Student Activity Handbboks. Baled upon this
pretest, moreshan 50% of'the students in the sample at Webb already
met the objective. At posttest (readministration of Questionnaire after
students received the Handbooks) the objeTctive was met at both schools.
All four classes showed improvement from pretest to posttest. This increase'
is an indication that thq Student Action Project may haVe been successful
in providing sixth grade students with information about school :lubs
and activities.

The third objective stated that minority student participation,in student
activities will increase (in a district-wide basis at least 30% over their
partiripation'in 1974-."'c

:he ob,jectue has been let or exceeded in the folLowing five categories
..?Lub3:

Gain Needed
to Meet Objective Actual Gain

Band 30% 104%
Ornestra 30% 1407.
Jvaior Histcrians 30% 106Z
PColicItions 30% 112%
Drama 10%. 61%

The cb,lective !das not met n the f:71oulimq,:, Jaregories of clu:)s:

Gaia Neolad
to Mio.et Ob.v.ctive Actual Gain

IThorus 30% 10%
Human Relation3 30% 24 4

Pep Squad/Drill Team/
Cheerleaders 10% -27% (decrease)

Student Council 30Z 7%
Vocational Clubs 30% -15% (decrease)

Junior and Senior High Schools wer:2 equally effective/tneft:ective in
neeting this objective.

Uri-5



School-Community Liaison Program

Decision Questions:

Should ESAA Basic: School Counity Liaison Pro ralm be refunded for an
additional year?

Five objectives were listed for the 1977-78 School-Community Liaison
(SCL) Program. Two objectives were completely .%ttained. The first attained

objective specified that 50% of a 5% sample of assisted_parents will'
make statements which indicate that contact with the SCL prograta ithproved

their problem's resolution. An overwhelming majority of the parents
responding to a telephone interview indicated that their oontact with
SCL improVed their problem's resolution. Furthermore, 90% (sample

responding 11) of the parents responding tndicated thae they could now
handle situations with the school on their own better than they could

before wovking with SCL.

All of the parents who responded also indicated that they would again
approach the SCL representative for assistance and would also recommend
that other parents go to him/het for help.

The second completely attained objective was based upon student responses
to an ;mterethnic Behavior Scale. The scale was designed to assess the
extent to which students of different ethnic groups related with one
mother in various school situations. This objective specified that 20%

of a 27. sample of secondary school students will report participation
In one or more SCLR activities. On the average, the measure of inter-
ethnic behavior will be higher for those reporting participation than
for those not reporting_participation.- The Interethnic Behavior Scale
was administered in May 1978 to a random samOle of junior high and

senior high social studies dosser', Fifty-two percent of the students
in the sample (124 students responded to the questionnaire items) reported
participation in one or more activities on their campus which had been
sponsored in part or in whole by the SCL Program, These two groups of
students (those who reported having participated in SCL sponsored
activities vs. those who had not participated) were compared oft the
basis of their average responses to the Interethnic Behavior Scale.

Overall, the average response of SCL Activity participants was higher than
the mean for nonparticipants. This might be interpreted to mean that
through contact with SCL Activities, students in the sample increased

.
the frequency by which they interact within the school setting with

students of different ethnic backgrounds.

The other three objectivcs were either pa...dolly attained or almost

compl2te1y attained. The second objective based upon the Interethnic
Behavior Scale specified that 70% ,of a 25% sample of the memberS of the
Student Advisor; Committee And 507. of a 25% sample of the. Student Human
Relations Committee will achieve increased scores on a measure of Inter-

ethnic Behavior. ThE School-Community Liaison Representatives worked
directly with the Human Relations Committees and Student Advisory CuAnittees



un many of the secondary campuses. The nature of this work ranged from
serving as advisors in discussion groups to sponsoring leadership train-
ing and student workshops in human relations. Samples of these tlfio
groups of students completed the interethnic Behavior Scale in Fall
1977 and again in May 1978. There appeared to be no significant differences
between the percentage of junior high and stnior high school students
who improved their scores from pretest to posttest. Overall, 53.7%
(N 304) of the Human Relations Committee memhers improved their scores
on the Interethnic Behavior Scale, therefore, this part of the objective
wls met. Although 57% of the Student Advisory Committee members (N
32) improved their scores, this percentage fell short of the criterion
specified in the objective. Therefore, the objective.was only partially
attained.

The last two objectives related to Trilcgy, the tri-ethnic drama group.
One of the objectives specified that 50% of a random sample of the Trilogz
Audience members will be able to: 1) state in their' own words two goals

_

of Trilogy, 2) indicate on a list of Trilogy goals.that at least 30%
of the stated goals were met for them at that performance. Trilogy
performances were held throughout the year at various AISD secondary
campuses and'several community locations. Audiences at more than ten
TrilJgy performances were requested to complete a questionnaire immediately
following the performance. More than 77% of this sample of Trilogy Audience
members indicated that the goals have been either somewhat or completely
met. However, only 25% of the Audience members were able to correctly
List two or more Trilogy goals.

The second objective relating to Trilogy specified that 10% of a 2%.
, sample of the Secondary students and 75% of a 257. sample of the Human
Relations Committee memLers will be able to: 1) state in their own
words two goals of Trilogy, 2) indicate on a list of Trilogy goals that
at least 307 of the stated goals had been met for them.

Overall, 56% of the sample of secundary students (same sample that responded
to the Interethnic Behavior Scale, N r 124) and 82% of the Human Relations
Committee. members (N r 304) stated that the Trilogy goals were at least
somewhat met for them. Overall, 14% of the sample of secondary students
were able to state at least two.goals of Trilogy; however, only 24%
of the Human Relations Committee members were abie to state two goals.
Because this percentage fell short of the 75% criterion specifit..d in
the objective, this objectivo. was only partially attaine%
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The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form This chapter presents the names
and/or signatures of persons
(responsible for some aspect of
the project's implementation) who
have been provided relevant por-
tions of the design for review and
comment.

II. Decision Questions
A. Questions Addressed
B. Overview

Narrative Summary
A. Program Summary
B. Evaluation Summary

Here the evaluator states all the decision
questions and relates them to the evaluation
questjons and objectives (and their data
sources).

This chapter briefly describes the project
and the evaluation activities tied to the
project.

IV. Infurmation Sources Summary The principal evaluator(s) provAe
work estimates (in person-days) for
each person cw the evaluation team.
Work estimateh are projected for each
"information source" and are broken
into four types of evaluation tasks:
development, collection, analysis, and
dissemination.

V. Summary of Data to be
Collected in the Schools

VI. Evaluation Time Resources
Allocation Eummary

This is a timeline for the collection
fo data in the schools.

This chapter summarizes all the eval-
uation work estimates (in person-days)
by position, for each aspect of the
evaluation.
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Evaluation Design Summary:

The primary focus of the 1977-1978 ESAA Basic Evaluation is on the exterq
to which each component program met its stated objectives. An addi-
tional focus is upon an evaluation of the effectiveness of specific
program activities in meeting their objectives. Information regarding
the programs will be collected and presented in the areas of Student
Performance, including achievement scores on the California Achieve-
ment Test and Grade Poipt- Averages; Student Participation in program
activities; Teacher and Parent responses to specific program components.

Scope of Design:

3 Decision Question (Level; Office of Education, Program)
3 Evaluation Questions

Evaluation Resources Required (in person-days):

1 Coordinator
4 Senior Evaluator
43 Evaluator
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Evaluation Findings on: ESAA Pilot, 1977-78

Contact Person: Myron Friedman, Paula Matuszek

rhe prevailing polio? of the Office of Research and Evaluation to under-
take evaluationa only on those programs which provide evaluation resources
at a level permitting the production of information adequate to make deci-
sions about the program. :he office maintains that an inadequate evalua-
tion may be of :ass value than no evaluation. In the case of the ESAA
3asic and P:lot programs, the Laval of funding is far below that recom-
mended. :he E5.4,1 Pilot program budget for 1977-1978 was $230,346. The

-waluarion budget for ESAA Pilot was $3900 through March 31, L378. A

program :tudget revision ar :hat rime increased the ESAA Pilot evaluation
'ouei4e: 70 $7,343.51. .hia raised the MA Pilot evaluation budget from
31 70 31 of ;he program budget. These lavela ware insiated upon b?
ESAA funding sources. Although chia level of ;Au:ding ia hardly adequate
for carrying 'cut an evaluation, ORE had no option in thia matter. :hia
as :bviazed by the ESAA requirement for assessing the attainment of

program oh.lecrives. The Office of Research and Evaluation, therefore,
;!as been f:ragd conduct an evaluation far below our usual standards.

Summar/ )f Evaluation Findings

Description of th! Program

The ESAA Pilot 'roject 1977-78 is a research project in the Austin Inde-
pendent School jistrict funded by the Emergency School Aid Act (ESAA).
ESAA Pilot is essentially compensatory in nature. It is designed "to
overcome :he adverse educational and social effects of minority group
isolo.cion '.1y improving the acadedic achievement of minority children,
and by offering serslices to students and teachers which will pramote
social growth and effective communication skills."

ESAA Pilot ?rograms have been funded in AISD since 1972. Formerly they
had che title Project ',Jaist. Although the current ESAA Pilot° 13
projected tc, extend through three academic years, each year a new
proposal and applicati.on must be submitted.

7he 1977-1973 ESAA Pilot had two separate components. The first com-
ponent was a rwriing instruction program designed co improve the writing
ikills and reading achievement of elementary grade students. The second

ponent, Project Outreach, i i guidance and counseling prograr: at cwo
elementary schools and one junior high school. ihe writiag instruction
ompone nr. utilized a semi.-experimental research design 1:o evaluate the
effectiveness of cwo different methods of writing instruction with
mihority :,tlildren. the two methods of ,,iriting instruction shared a
.;:mlmon goal of improving students' writing skiiis (mechanics of vring
As weLt. a:1 -ritten expression) and thereby improving students' overai read-
ing achiement. 71 e methods of writing instruction co 'oe evaluated
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Language Arts-Writing: This ipproach consisted of an implementation of the
AISD Essential Competencies in Writing at each grade Level. Teachers in this
treatment group received assistance tying the Essential Competencies to
specific instructional material (specific lessons in the district-adopted
Languaf;e Arts textbook as well as other supplementary materials purchased
by the ESAA Pilot Project). Teachers in this group also received inservice
training in methods of sentence building and language patterning. This
approach was implemented by the participating classroom teachers during their
regularly scheduled Language Arts periods. This approach was conducted in one
classroam per grade level (Kindergarten through fifth grade) at the following
schools: Oak Springs, Rosewood, Pecan Springs, and Sims.

Social Studies-Writing: This approach consisted of an adaptation of the
Language Experience Approach to teaching reading. Teachers in this group
received inservice training in the techniques of the Language Experience
Approach. Teachers in this group also received Laservice training in methods
of senrence building and language patterning. These techniques and supple-
mentary materials purchased by the ESAA Pilot Project were co be used Ln the
implementation of writing instruction. rhis approach was conducted in one
classroom ?er grade level (Kindergarten through fifth grade) at the following
schools: .17ampbell, Normhn, and Winn.

The two methods of writing instruction have been Lmplemented by regular
classroom teachers who have participated in ESAA Pilot Staff Development
sessions :hroughout che year. The essence of the program then is in the
extent to which the classroom teachers have received training in and have
actually implemented the techniques of each method of writing Lastruction.

A second component of :he ESAA Pilot is Project Outreach, a training program
for the Uni7ersity of Texas. at Austin School of Social Work. The bulk of
?rojecc Outreach funds come !:T7tEl a National Tmstitute of Xental Health
NIMH) training grant. "-:SAA Pilot provides supplementary funding to cover
supplies and other incidental costs. Although Project Outreach has been
)perating f.n :he schools since 1971, it did not become part of ESAA Pilot
(?roject Assist) until the 1975-75 school 7ear. During the current
funding year, Project Outreach provided guidance and counseling services to
students in two elementary schools.: Campbell and Rosewood, and one junior
high school: :lartin. There were eleven first-year social work interns
working in che aftve schools.. The interns were supervised by an instructor at
The University of Texas School of Soctal Work.

The evaluation findings will be summarized according to the decision question
for whii_h they are relevaat.

.-)ecision

Should ?ro:lect Outr2ch he re_funded for an additional vear?

7he one objective listed .f.3r the 1977-73 ?roject Outraach was complecel:,
attained. Me ob.;ective Apec....fied that at least 33g if the students who have

received iirect services bv ?r04ect k)utreach will have Improved in the areas
for which they were reilrred. The ?roject Outreach Social ',aork interns worked
direcr' .Tith more than L12 sr-Idents At f.:ampbell and aosewood Elementar7
Schoois .-d Marin :unior U.h Lchool. nie nature ,f their work with these



students ranged from individual and group counseling to the establishment
of a school wide system of reinforcing positive student behaviors.
erall, 40.1% of the students being served by Proj It Outreach had

improved in the area for wtich they were referred. The improvement in
student behavior was especially evident at Rosewood. Teachers at Rosewood
on the average rated students who were participating La Project Outreach
as having Lmproved in all fourteen categories of academic and social
behavior being assessed.

Should ESAA Pilot be refunded for an additional ear?

Two objectives ware listed for the 1977-78 Pilot Project writing Lastruction
component. Both of the objectives were partially met. The first objective
specified that 30% of a sample of the students in the pilot classrooms rades
1-5 will demonstrate a si ificant increase in readin achievement relative
co a sample or students not ParticiPatin in the pilot pro ect. More than
600 elementary students participated in the 1977-78 ESAA Pilot Project writing
instruction component. These students received writing instruction from their
regular classroom teacher in either Language Arts or Social Studies class
periods. :a order to assess one aspect of the writing component, a comparison
was made between Spring 1977 and Spring 1978 California Achievement Test-
Reading scores. More than 30% bi the students in all Pilot classrooms, grades
Z-3 iemonstrated some Lmprovement in reading achievement as measured by the CAT.
rhis increase, however, was not statistically significant.relative to a control
group which had aot participated in the pilot project. The objective was
therefore only partially attained.

Further mamination of the CAT data indicated that students La each of the
two writing instruction approaches improved theiZ reading skills from Spring
1977 to Spring 1973. The overall Lmprovement for each group was at a level of
statistical significance. In both groups, the greatest.amount of improvement
vas found for thi rd and fourth grade students, each showing.a gain of almost
one grade equivalent.

A further comparison was made between the CAT-Reading scores of students in
each of the TWO different writing instruction approaches. Results of
:hia comparison indicated that while there appeared co be sizeable differences
between che two groups on their average gain on the. GAT, the differences
were not large enough to reach a level of statistical significance. There-
fore, it appears that the wo approaches to writing instruction had an equal
effect upon students' improv*ment of reading skills.

7he second objective specified that the writing skill competencies of at
least 601 of a sample of the students in :he oilot oro4ect classrooms will
have improved significantly. During the eirst week of November 1977 and :he
middle of Xay 1973, all of the students in the Pilot Project classrooms
participated tn writing experiences. The purpose of chesr :Igo experiences
was to generate samples of students' writing which could be used to assess
:ha effectiveness of the ,writing instruction programs.

Thirteen difeerent aspects of student writing were identi.fied !or :he
?urpose of assessing Lmprovements in writing skills. Theso
aspects of writ'ng included measures of writing productivity, %a.curity,
lompiexity, and grammar, The writing samples collected in ,ovemb..1r and s:Lay

=7.3



were evaluated by a panel of three raters who were trained in the use of

a writing assessment instrument.

A comparison was made between each student's writing sample from November with
that written in May. Results of this comparison indicated that more than 60%
of the students improved on 5 of the 13 aspects of writing being assessed.
In general, the objective was met or partially met for the aspects of writing
which reflected specific characteristics of the essays such as the number of
words in the essay. Less improvement was found in general measures such as
paragraph usage, type of sentence usage and overall quality. Although the

program's stated objective, which was ia terms of percent of students making
gain, was met for only five variables, the mean scores for both the Language
Arts poup and the Social Studies group showed statistically significant im-0
provament for almost all the 13 aspects of writing. Thus, the objective's
criterion of 60% may be unrealistic, as is often the ca a with new programs
without longitudinal data.

Further comparisons were made between students' scores in the Language Arts-
Writing group and those in the Social $ tudies-Writing group to determine if
the two approaches produced similar results. The results indicate that
neither of the two groups showed consistently better gains than the other.
It appears than that the two approaches to writing instruction had an equal
effect upon students' improvement of writing skills.

While both groups did demonstrate significant gains, these gains were not
significantly greater than the gains found ina group of students which had
not participated in the writing instruction program. The nature of the
control group, however, makes interpretation of experimental versus control
group differences tenuous. In particular, the small size and non-random nature
of the control group ai'd the potential for cammurication between control group
and experimental group teachers are serious limitati6ns which must be
considered when looking at the data. Therefore, with all of these considerations
in mind it cannot necessarily be concluded that the gains found ware due to
the Pilot program.

Typically, it takes two to three years for a new program to become wall
implemented and begin to affect outcome measures. During the first year of
a new program, therefore, reliance on outcome measures alone can be misleading.
Therefore, a teacher questionnaire was administered to determine the
extent to which the Pilot program was actually implemented and the extent
to which teachers involved in the project actually differed in classroom
practices from control group teachers.

rhe two major areas addressed by the questionnaire are taachers' approaches
to writing and the degree of program implementation. For the purpose of
this questionnaire writing instruction was defined as having.the following
three phases.

A. Pre-writing phase, in which the teacher provides the students
with experiences to serve as subject matter for the writing;
establishes the purpose of the subject matter; encourages the
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students tz write. The primary objective of this phase is to
provide the student with something to write about.

3. Writing phase, in which the students wiite their first draft,
proofread it, and confer with the teacher on their choice of
wording, structure, and sc forth.

C. Instruction phase, in which the teacher may: group students for
specific instruction (e.g., phonic anal)rsis or writing mechanics);
guide the writing yrocess; encourage and assist the students in
their writing.

More than 30% of the teachers La the Language Arts Writing, Social Studies
Writing, and Control groups agreed that this definition of writing instruction
parallela their own. Mora than 60L of the teachers t,n each 3f the groups
reported that they actually followed the three phase method of instruction
either to a great or to a moderate degree. All groups charactarized their
primary approach to writing instruction as one that places the highest
emphasis on antouraging students to write as much as possible without ,pecific
concern for accuracy in writing mechanics or grammar.

in response to questions regarding their actual Lrplementation of
the writing instruction program, more than 30% of the teachers La
:ha Language Arts Writing group and in the Social Studies Writing group
raported that writing instruction occurad in Language Arts as well aS
Soci3.1 SCUdieS content areas. In both groups, the majority of teachers
more than 611%. indicated that they spend between 10 and 40 minutes a day
La writing Lastruction. In both groups, at least 69% of the teachers
Lodicated that they implemented the program either adequately or complacaly.

rhe approach to writing instruction described by teachers La al.' three groups
ts highly similar. Such a finding suggests that the mature of the writing
instruction curriculum might then be considered as a possible explanation
for the lack of signilicant differences found between the gain La writing
skills evidenced by students La the three groups. Again, due to the
inadequate mature of the Control group, such a hypothesis must be considered
)nly tentative and Warrants further investigation.

Ia response to questions 1.egarding the Lnplementation of the actual techniques
of each writing program 71: of the teachers in the Social Studies Writing
group indicated that they applied the Language-Experience approach either to
a moderate degree or to a great degree. However, in response to a question
regarding teachers' use of one of the major techniques in cha Language-
l'xperience approach (taking dictation) only 35 of the teachers in the
Social Studies group indicated that :hey had used this technique moderately
)r extensively with their entire class. Zleven percent indicated that they
lad Tot used the techniques at all. In contrast to the Social Studies group
577 of tha teachers in the Language Art3 group indicat:ed that they had used
this technique moderstPiy or extensively with their entire class. Only 37:
'..ndicated :hat they had not used the techniques at all. This is in spite of
the fact that mly the Social Studies group received training in this
technique from the ESAA ?ilot Sca.ff Development. Further comparisons indicated
that 301 of :he teachers La both groups utilized :he Laidlow Language Arts
textbooks either to a loderate iegree or a great degree.
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The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form This chapter presents the names and/or
signatures of persons (responsible
for some aspect of the project's
implementation) who have been provided
relevant portions of the design for
review and comment.

II. Decision Questions
A. Questions Addressed
B. Overview

Narrative Sumpary
A. Program 9.mmary
B. Evaluation Summary

Here the evaluator states all the decision
questions and relates them to the evaluation
questions and objectives (and their data
sources).

This chapter briefly describes the project
and the evaluation activities tied to the
project.

IV. Information Sources Summary The principal evaluator(s) provide work
estimates (in person-days) for each person
on the evaluation team. Work estimates
are projected for each "information
source" and are broken into the four
types of evaluation tasks: development,
collection, analysis, and dissemination.

V. Summary of Data to be
Collected in the Schools

VI, Evaluation Time Resources
Allocation Summary

This is a timeline for the collection of
data in the schools.

This chapter summarizes all the evaluation
work estimates (in person-days) by
position, for each aspect of the eval-
uation.
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Evaluation Design Summary:

The focus of the evaluation of the ESAA Pilot for 1977-1978 will be
on a research design to determine the effectiveness of the two treat-
ment models in improving writing skills directly and reading achieve-
ment indirectly. Information will be gathered from district-wide
achievement data as well as from a pre-post-assessment designed
specifically to tap the writing skills which are the basis of the
project.

Another area of investigation will be the effectiveness of Project
Outreach in helping referred students improve in social-behavioral
areas. Information will be gathered from teachers' responses on a
pre-post rating scale of pupil behavior.

ScopeofDesijin:

8 Decision questions (Level: Office of Education, Program)

9 Evaluation questions

Evaluation Resources Required (in person-days):

1 Coordinator
6 Senior Evaluator
65 Evaluator
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Evaluation Finding:1_9n: Education for Parenthood Program

Contact Person: Nancy Baenen, Paula Matuszek

Summary of Evaluation Findings:

Description of the Program

The Education for Parenthood Pilot Project (EPP) is a cooperative program
of the Austin Independent School District (AISD) and Child Incorporated,
a non-profit organization which runs a number of local day care centers.
The development of the Education for Parenthood Project stemmed from a

growing concern for the increased number and attrition of student-parents,
and the lack of adequate services to meet their needs. The Education for
Parenthood Project (EPP) is designed to meet the needs of several target
groups: 1) all high school students who are interested in becoming
better prepared for the responsibilities of parenthood, 2) students who
are interestcd in preparing for work in the child care area, 3) student-
parents, and 4) the children of student-parents. EPP attempts to provide
education for parenthood courses for secondary students (who are present
or future parents), pre-employment training in child services, and infant
and family teaching centers for the care of the infants and toddlers of
student-parents (plus a few children from the community).

In order to meet these goals, homemaking course offerings at Johnston,
Lanier, LBJ, and Kealing were expanded or redirected to place a major
emphasis on education for parenthood, child development, and career
education training in child care. Four infant and family teaching centers
were also established on these camFuses, which serve several purposes.
They provide day care for the children of student-parents, thereby
enabling parents to morl easily complete their high school education;
they provide an opportimity for career education students to work directly
with young children under supervision; and they provide a place for
students in general education for parenthood courses to observe infants
and toddlers.

Students in all of the homemaking courses at project campuses are encouraged
to visit the infant centers and ose them in ways which are appropriate.
Thv chart on the following page Alows the courses which were tested as
part of the project evaluation this year, and how they used the centers.
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Varner Education

Couraem

Ceneral Eduemtlon

for Porenthond

ColaNes

Focue of Course and Duration Use of Infant Centers

Pre-employment Luhorat ry
itduration (PELF)

Sequential patterns of child
development, orientation to lab
experience, observation skill.,
safety end tyglone, guidance
theorie.. Year long course.

Student@ epent about four hours in
ciao. per week, and ix hours obser-
ving and working in the center..

Home Ec.nomIrri Cooprrs- On the Job traintng for atudents
titre Fdneatinn (HECF) in occupetions requiring know-

ledge and skills in one or more
home conomic@ subject ereas.
Course time spent mainly on gen-
eral employment skill, with
some individualised instruction.
Child Care is one setting some .

mtudents choose. PELF. le pre-

requisite. YeasOong course.

Students work 15 to 20 hours per
week in infoint center.. Receive

['Ansa instruction 5 hours e week.

Child bevelnpmenr A Preparation for parenthood, child
care, pre- and post-natel care,
child development stages up to
2 years, guidance, community
heelth services, lob opport4nitiee.
One quarter.

Occasional use. Amount of use tends to
vary with te.cher. Observe infants
and toddler..

Child Development R Basic neede and developmenttl
pattern. of,the young child from
ege 2 to A. For future parent.,
child care personnel, mocial
worker., teacher., etc. One
quarter.

Occasional ume. Amount of use varies
by teacher. Observe infants and
toddlers.

Femily Living/Child
Development I C

Appreciation of nelf and others;

famtly reletioneips; adolescent
development; getting long with
other.. Adolencent development;
care end guidance of children;
children in family; job oppor-
tunities relotted to chtld devel-

opmeat. One quarter.

lccasional use at teacher'. discretion.
Cenerally lees often,than Child Devel-

sent chime.. Observe infant. and
toddlers.

Thus, students in career education courses (HECE and PELE) work in the

infant and family teaching centers on campus on a regular basis. Stu-

dents in the courses designed for the general high school population

visit the center primarily to observe, and generally do not come as often.

The high schools that have infant centers will be call "project schools"

throughout this report; those which do not will be referred to as "non-

project schools". The main difference is not in the courses offered,

since all high schools do offer parenthood education courses. The pri-

mary difference is the presence of the center on campus and their use in

connection with the courses. Students at non-project schools in career

education courses do work with young children, but do so in community

day care centers and nurseries. Students in non-project schools in

courses for the general high school populations, however, do not have a

regular opportunity to observe. Student-parents who attend these schools

must make their own day care arrangements.
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A final distinction which should be made is that the Teenage Parent
Program and the Education for Parenthood Project are. not synonymous.
The Teenage Parent Program primarily serves the needs of students while
they are pregnant. Students attend the Kealing Learning Center until
they have their child, but then usually must leave by the end of the
following quarter. When the Education for Parenthood Program began
in 1976-77, it took over the operation of the Kealing infant center.
The Education for Parenthood Project primarily deals with student-
parents after their children are born, and in a somewhat different
manner. Student-parents are provided with free day care to enable
them to more easily stay in school. In addition, parent clubs meet
at the centers to discuss tne special concerns of parents. However,
EPP also serves students interested in careers in child care, as well
as all students interested in becotcAng better prepared for parenthood
in general. The centers serve as taching sites for these students.
About 7% of the total number of students served by EPP during 1977-78
were student-parents. Thus, the focus of the programs and the popula-
tion served are samewhat different.

Evaluation Findings

The effectiveness of the Education\ror Parenthood Project is rather
difficult to measure objectively. However, evaluation data can provide
some indication of the value and success of the program in meeting its
objectives and goals. The evaluation findings will be summarized
according to the decision question or questions for which they are
relevant.

Decision Questions:

Federal/state level: Should funding of the Education for Parenthood
Project be continued?

System level: If outside funding is not available, should AISD fund the
project?

All five of the process objectives for the project were met: a plan for
the revision and refinement of the project was developed, revised,
finalized, and implemented by January, 1978 and the evaluation component
was fully implemented by May, 1978.

The outcome objectives which relate to these decision questions stated
chat: 1) Students enrolled in Education for Parenthood courses will
score significantly higher on an achievement test of knowledge of child
developmnt and family living principles at the end of the couraes than
at the beginning; 2) Students enrolled in EPP courses who regularly
visited an infant center will score significantly higher on an achieve-
ment test given at the end of the courses than students who did not;
0 Students' ,ttitudes towards parenthood and child rearing will be
different al end of Education for Parenthood courses than they were
at the beginning; 4) 75% of career education students enrolled during
1976-77 will be able to find employment after completing the program
(1,mg-term objective); and 5) 75% of enrolled parents will continue in

XV.3



school after giving birth.

Three of these objectives were met; two were not.

An Education for Parenthood Achievement Test was developed by ORE and
project staff by January, 1978, and students were tested at the end of
the second quarter, and the beginning and end of the third quarter.
Average student scores were not significantly different on the pre-
and post-tests. Thus, the first objective was not met. The reason for
this is not clear. It may be that the test is too difficult or that the
material covered in the courses did not match that covered in the test
(although teachers helped to develop the questions based on course
content).

However, the second objective was met. Students in PELE and HECE
courses, who visit centers more regularly and work more directly with
young children, did show higher scores on the post-test than other
EPP students. Also, students who visit an infant center more than
ten class periods per quarter do better on the EPP test than students
who go less often.

The post-test scores of all students in EPP classes at project schools
and all studente in parenthood education courses at non-project schools
were compared to a control group at the end of the second and third
quarter. Both groups of parenthood education students scored higher
on.the test than the control students (who were HECE students working
in non-child care employment settings). The second quarter results
showed project students to have higher, but not significantly higher,
EPP test scores than non-project students. The results for the third
quarter showed the non-project students to have significantly higher
post-test scores than the project students. When pre-test scores were
taken into account, however, the two groups' post-test scores were
not significantly different. These results suggest that students who
attend project schools, when considered as a total group, do not tend
to score higher on a test of child development knowledge than students

-in non-project schools.

Part of the reason for these results may be explained by the STEP
scores of EPP students. A comparison was made o the Reading ani Writing
subtest scores of students in project and non-project schools who took
the EPP test. It wis found that project studencs score lower than non-
project students aZ all grade levels on the two subtests (except twelfth
grade reading, where the two groups achieved similar scores). It is
possible that differences in student STEP achievement may be related to
scores on the EPP achievement test; an effort will be made to determine
this during next year's evaluation. For exataple, there may be a relation-
ship between EPP achievement scores and reading achievement on the STEP.
In addition, students who achieve higher scores on the STEP and EPP tests
may have better test-taking skills than those who do not. Thus, lower
test scores may not necessarily reflect less knowledge of the subject
area.
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The fourth objective dealt with the ability of career education s,tudents
to find employment in the child care field. This is a long-term objec-
tive, and the information provided this year through a survey of teachers
did not provide conclusive results. About one-half of the students
ar still in school. The teachers did not know the employment status of
64-76% of those who have now either graduated or dropped out. Teachers
did report that 24% of the students who attended project schools, and
36% of those who attended non-project schools are currently working-in
the child care field, or studying child care or a related field in
college. Lnformation about the number of students who seek and find
employment in the child care field will be sought againairing 1978-79.

The fifth objective deals with the numher of student-parents who remain
in school after giving birth. The combined drop-out rate for the
Johnston, Lanier, and LAJ infant and family teaching centers during
1977-78 was 19% (12 of 64 students). The percentage of EPP student-
parents who dropped out while attending Kealing during-1977-78 was 11%.
These figures compare favorably to those from 1976-77, when 28% of the
EPP student-parents at Johnston, Lanier, and LBJ, and 11% of those
at Kealing, dropped out. About half of the student-parents in EPP
during 1977-78 at Johnston, Lanier, and LBJ are still in school; 19%
have now graduated. Thus, more than the criterion level of 75% of t
students remained in school after giving birth, and the objective was
met.

Progress has been made toward achieving the program goals for which
evaluation data is available. EPP courses are providing information to
students which should help them to become, or be, more responsible
parents; some EPP students have been able to find gainful employment
in the child care field after completing the program,-and most EPP
student-parents are remaining in high school and graduating. An important
reason for this may be the availability of quality day care for their
children.

The Texas Education Agency (TEA) provide,' $133,719 for the opEration
of the Education for Parenthood Project this year. Based on the number
()t- students who visited the infant center at least once (1433), the cost
per student for 1977-78 was $93.31. This included $77.37 per student
tor pilot expenses, $11.86 per student for evaluation expenses, and
$4.08 per student for ongoing expenses. All of the pilot expenses will
no longer be ne,:essary once the program is firmly established, or will
he covered by outside funds if AISD decides to continue the project
atter 1978-79. AISD would make the decision regarding the continuation
of evaluation funding. A1SD would need to cover the ongoing expenses
ot $4.08 per student.

System level: If funding for the entire project is not available, should
some components be recommended for funding?

The majot omponents of the program include classroom instruction, the
infant centers, dissemination, evaluation, community involvement and
coordination and resource management. The evaluation can provide
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information relevant to the effectiveness of classroom instruction and
the infant centers. The effectiveness of classroom instruction can be
further divided into the effectiveness of the program for the general
high school population, career education students, and student-parents.

A great deal of the information presented in the discussion of the
advisability of funding Ole overall project is relevant to this, and will
only be briefly summarized here. However, some additional information

alsu relevant.

Students did show variations in EPP test scores which were related to
the courses taken. Based on May post-test scores, career education
students achieved the highest scores (PELE followed by HECE); followed
by Child Development students, parents, and finally Family Living/Child
Development students. Family Living/Child Development students are
generally 9th or 10th graders, and have the least contact with the cen-
ters. The fact that parents do not score higher may be related to
the fact that they achieve very low scores on the STEP. Their median
reading scores, for example, are below the tenth percentile at every
grade level except grade ten. This is considerably below the perfor-
mance of project students, non-project students, and the AISD median.

A comparison of scores of project and non-project students reveals that
non-project students in Child Development, Family Living/Child Develop-
ment, and HECE (Child Care) achieve higher scores on the EPP test than
project students. The only project students who achieved higher scores
were PELE students. Again, it is possible that these results may be
affected by the generally lower achievement shown by project students
on the STEP. It seems clear, however, that the students who are bene-
fiting the most, in terms of EPP test scores, from the infant centers
at Lanier, LBJ, and Johnston are the PELE students.

Student-parents' graduation and drop-out rates have already been dis-
cussed; about 81% have remained in school after giving birth. The
attendance rate for these students before and after entering the EPP
program were also studied. Although the small number of students for
whom complete attendance records were available must be considered,
the data show that the attendance of student-parents improved slightly
after they began participating in the EPP program.

Three of the 56 students (5.4%) who had infants during 1976-77 and
participated in EPP at Johnston, Lanier, or LBJ had another child
during 1977-78. Five of the 55 (9%) of the students who attended
Kealing during 1976-77 had children again during 1977-78. The
Travis County birth rate for women 18 and under as of 1975 was approxi-
mately 4.9%* Thus, the rate of student-parents who have second child-
ren is slightly higher than the birth rate for the county for women
of comparable ages. Thus, the objective of a birth rate which was 10%
lower than that for Travis County was not met.

*Based on 1975 City Health Department records of the number of birth to
women 18 nd under, and the April, 1976 census figures for Travis County.
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A comparison of the scores of student-parents and the rest of the
students who took the May post-test reveal no significant differences
in the scores of the two groups. If there actually is a relationship
between STEP scores and EPP test scores, this may be a positive
finding, since parents' STEP scores are so low.

For students in general EPP courses, the Education for Parenthood test
did not reveal higher scores for those Ao had the opportunity to
observe in the infant centers. This may reflect on the type or amount
of contact students have with children in 01:! center, or may reflect
a relationship between general academic ach zvvment and EPP achieve-
ment test scores.

Career education students show the highest level of achievement on the
EPP test. Approximately 31% of those who are out of school found
work in the child care field.

The infant centers did seem to affect the achievement level of students
who visit on a regular basis. Student-parents received obvious benefits
in the'form of quality day care for their children, and their attendance
also seemed to improve slightly after entering the program. The only
group for whom the centers have not yet proved to be beneficial (in
terms of EPP test scores at least), are the students in general EPP
courses such as Child Development and Family Living/Child Development.

System level: Should centers be started on other campuses?

A survey was conducted of students in one health class per high school
concerning knowledge of, and attitudes towards, child care and parent-
hood. The sample was designed to represent the general high school
population. An average of 54% of the students on campuses that do not
have an infant center answered each question correctly. Over three-
fourths of the students knew the answers to a few questions, but less
than one-third knew others. Thus, students seem to have some correct
ideas about child care and parenthood, but definitely do not know
everything.

The percent of students on project campuses that answered the survey
questions correctly was similar to that of students on non-project
campuses. Students in both groups felt there was a need for courses
in child development, and about one-half of them indicated that they
would probably or definitely take such a course. More students said
they would stay in school if they had a baby right now if free day
care was available than if it was not. Thus, students perceive a
need for the services provided by EPP both on project and non-project
campuses. One interesting difference in the responses of students at
project and non-project schools was that students at project schools
indicated that they had more confidence in their ability to be a good
parent to a child under one year of age than did non-project students.

The infants of student-parents cared for in the infant centers are
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showing average rates of development. Babies who were cared for at

the Lanier ano Johnston infant centers during 1976-77 showed an
average level of psychomotor and intellectual development on the

Bayley Scales of Infant Development for their age. The infants also
showed a similar level of psychomotor and intellectual development to
'infants from comparable backgrounds who had been cared tor primarily

in the home.

Laboratory experiences do seem to improve the education students receive
If they are used regularly (over ten class periods per quarter). Stu-

dents who visit the infant centers the most (generally career education
students), show the highest scores on the Education for Parenthood

Achievement Test.

There are some indication that student-parents at-' staying in school

due to the proiision of infant care facilities. About 85% of the

student-parents are remaining in school after giving birth. :he current

estimate of the percent of students in the Teenage P..:ents Pro3ram who
remained in school after giving birth in 1975-76 is 40%. However, the
accuracy of this figure has yet to be determined. Most of the student-
parents are still in school, so it is impossible to say whether they
will complete their high school educations for sure at this point.

All of this data tends to support the view that infant and family
teaching centers are valuable, and might be a useful addition at other

high school campuses.

The only data which do not seem to support this assertion are incon-

clusive at this point. Teachers reported that only 31% of the 1976-77
pre-employment students who are now out of school are working in the
child care field or studying it in college. This did not meet the

objective of 75%. However, the data are inconclusive, since teachers
did not know the present employment status of over 60% of their former

students. About half of the students are still in high school as well,

so this data will have to be checked again next year.

Prolyam tevel: Do some project components need modification?

The EPP test findings suggest that the laboratory experiences in the
infant centers have been the most effective with pre-employment (PELE)

students. Project students in the other courses (Child'Development,
LIKE, and Family Living/Child Development) do not show a higher level
of acHevement on the test than non-project students. This may be due

to factors such as lower academic achievement of project students.

However, it may also indicate that students are not visiting the centers
as often, or using t;12 centers as effectively as they could be.

As previously stated, it is known that about 31% of the students who

ar4., now o ut of school and took pre-employment courses are presently

working in the chiid care field. The fact that the teachers did not
know the present status of a large portton of their former students
tow:I bp considered in interpreting. this figure. However, it is possible
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that modifications in the classes or preparation for job hunting coul'i
increase the percentage of students who flnd employment in the child
care field.

About 81% cf the student-parents involved in EPP during 1977-78 stayed
in school after giving birth. Although these figures meet the objec-
tive, it is always possible to attempt to improve them. Alsc, efforts
to locate and inform more pregnant high school students about the
services available to them through EPP might help to reduce the over;k11
number of students who drop out of school due to parenthood.

The process objectives for 1977-78 were all met. Three of the six
outcome objectives were met. Thus, progress has been made toward
achieving project goals, but the program can still be improved.
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Nealication No. 77.19

(Evaluation Design)

ABSTRACT

111,e: Evaluation DesignEducation for Parenthood Project

Contast_2erson: Nancy Baenen

SummsTy:

The Education for Parenthc.,d Project is an innovative, cooperative
program of the Austin IndepeLient School District and Child, Inc.
The project is designed to assi in the education of high school
students about parenting through c%.nrdinated efforts which draw upon
the strengths of both agencies. The CAvelopment of the Education
for ftrenthood Project stemmed from the growing concern by educators
for the increased nuMber and attrition of student-parents, and the
lack of adequate services to meet this need.

The objectives of this project are that: 1) more student-parents will
ccnplete high schccl, 2) students will be prepared for work in child
care field, and 3) students will be better prepared to assume the re-
sponsibilities of parenthood.

The major foci of this project are on providing to present and future
parelkts, and students seeking careers in this area, instruction and
guidekobservation for learning about child development. Education
for Paienthood provides parenthood education courses through the Home
Economirs Department of AISD, and operates four infant and family
centert on public school campuses.

Funding for the project is based on allocations from ESEA Title IV-C
through the Texas Education Agency, AISD, and Child, Inc. In Phase I
(1976-77) of operation, the project received support from these sources
to begin implementation. Twenty-five staff 'were employed, and $142,379
was budgeted. By June, 1977, all process objectives had been achieved
but with some delay due to lateness in employing a project facilitator.
Despite thi3 delay, all major project components were in place at year's
end.

During 1977-78, Phase II of operation, the project will continue im-
plementation cf activities, and will develop and implement a plan
for revision and refinement of the project. To support this effort,
40 staff will be employed, and $239,000 budgeted for project operation.
Of this total, AISD provides in-kind services of 14 Home Economics
teachers and use of facilities and Child, Inc. provides 70% of the cost
of child care facilities.



Publication No, 77.19

During Phase I of the project, an assessment was made of project
implementation and operation by Arbec, Inc., an independent evaluator.
The Office of Research and Evaluation of A/SD agreed to provide
evaluation services to the project during 1977-78 at the cost of
$14,000. The purpose of this evaluation is to assess the project's
progress toward achievement of outcome objectives. The information
obtained will serve as an interim assessment to assist in decision-
making by TEA, AISD, and Child, Inc. about the operation and tmpact
of the project.

This evaluation will focus on the effectiveness of the project for
improving parenting education of high school students, and their
iyecial populations of student-parents and career education students.
12la1uation decisions addressed herein concern the project's continued
operation and funding. Data will be gathered from appropriate,111-
:Aviduals and sources about the achievement of project goals and
objectives, and the projects impact on student achievement. These
data will be analyzed and reported to TEA, AISD and Child, Inc. bir
mii-June, 1973 in a manner that will assist them in making decisions
allcut the prc,;ect.



FINAL REPORT

(Final Report)

Evaluation Findings on: Project P.A.V.E. Final Report 1977-78

Contact Person: Richard Eglsaer

Summary ollEvaluation Findings:

Description of the Program

In 1975, a group of teachers at Travis Hi3h School in Austin, Texas,
developed a proposal to address the concerns of special education stu-
dents. This proposal had as its major goal the coordination and extend-
ing of services for identified high school special education students.
The proposal was directed at four crucial areas in the edlcation of
handicapped students: Parental involvement, Academic achievement,
Vocational programming, and Extra-curricular opportunities (P.A.V.E.).
This proposal was accepted f.c..;r funding by the Bureau of Education for

the Handicapped through the Texas Education Agency from Title VI-B
monies.

The first year (1975-76) P.A.V.E. employed four staff to focus on
specific school based changes in the types of services offered special
education students on that campus. AISD provided in-kind support
through the Project Director who was Assistant Principal of Travis
High School. The total project budget was $93,278.

In 1976-77, P.A.V.E..tested a systematic decision-making process model
for coordinating special educatiOn services, the purpose of which was

to smooth the transition for ninth-graders from junior high school to

high school by providing high school resource teachers with information
from previous teachers, and to provide for continuous sharing of
parental and school information throughout the school year. Addition-

ally, effort was made to involve parents, and to study and improve
direct services to students through in-service to teachers, vocational
course offerings, physical education innovation, career orientation

and information, and materials development and disseminatign. During

this school year, an Academic Coordinator was appointed in January,
and the Project Coordinator position was vacant from February to the

end of the year. The total budget was $104,000:

The primary goals for 1977-78 were to modify and continue operation of

rhe systematic planning process; provide inservice training for special

education personnel and vocational counselors in administration of

vocational assessment Instruments. To support this effort, the project

omploved five staff members and operated on a total budget of $95,944

for the year.
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Evaluation Findings:

The 1977-78 evaluation of Project P.A.V.E focused on two questions:
1) Should Project P.A.V.E. activities be disseminated to other districts?
and 2) Should Project P.A.V.E. be adopted by schools of AISD? In order
to answer these two questions a series of evaluation questions were
formulated. These questions and the relevant findings are presented
below.

1.1 To what extent have school sponsored activities involved spe-
cial education students?

High school students in the Austin Independent School District
typically enroll in 6 classes a quarter. During the 1st quar-
ter of 1977-78, special education students were scheduled into
regular classes slightly more often than in the past (4.81
compared to 3.87 and 3.68 for students in 1975-76 and 1976-77
respectively).

1.2 What are the attendance and drop-out statistics for special
education students?

During 1977-78, 9th-grade students were absent on an average
27.8 days, 10th-grade students averaged 28.6 absences, and
llth-grade students were absent 23.1 days. These attendance
rates were not statistically different from the attendance
rates in the past. The drop-out rate for 1977-78 (19.6%) was
slightly lower than in previous years (28.6% and 28.3% for
1975-76 and 1976-77 respectively).

1.3 Have objectives for ,the project been met?

Seventeeli of 26 objectives we're to a large extent implemented.
Of the remaining 9 objectives, 4 were partially met and 5 were
not met.

1.4 To what extent have identified special education students earned
credits toward graduation?

Grade

Average 1977-78 Average 1977-78 Average 1977-78

Total Yearly Credits Sp.Ed. Credits Regular Credits

gth 13.37 3.81 9.55

10th 12.11 5.55 6.61

llth 13.38 6.83 6.06
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1.5 What activities can be done by school personnel without addi-
tional expense?

The following activities will probably be continued by the
special education teachers next year: 1) Jr.-Sr. conference,
2) planning conferences, 3) pre-employment lab, 4) cafeteria
work station, 5) student monitoring, and 6) in-depth review.

1.6 What time commitment and personnel commitment are required for
school personnel to conduct P.A.V.E. activities and how do they
perceive its effectiveness?

P.A.V.E. documented the time it took to complete many of the
activities of the 1977-78 school year. The parent interview
rind student interview each required approximately 1/2 hour
to administer. The Jr.-Sr. high school conference required
approximately 15 minutes per student. The administration of
the Wide Range Interest-Opinion Test required approximately 1
hou; per student. The administration of the social Pre-Voca-
tional Information Battery required approximately 3 hours for
a group of 4 students. The planning Conference required
approximately 1 hour for each student. The student monitoring
process required approximately 5 minutes of the teacher's

time per student.

The staff perceived the following activities as being most
helpful: 1) Jr.-Sr. high conference, 2) vocational testing,
3) planning conferences, 4) pre-employment lab, 5) adaptive
P.E., 6) cafeteria work station, 7) student monitoring, 8) in-
depth review, 9) parental involvement and 10) materials use

and dissemination.

2.2 To what extent have the same or similar activities developed
by P.A.V.E. been implemented in other schools of AISD?

The following activities have been largely implemented in the

other high schools: 1) Jr.-Sr. high school conference, 2) stu-
dent interview, 3) parental involvement, and 4) student moni-

toring. The following activities have not been implemented

systematically: 1) parent interview, 2) vocational testing,

and 3) adaptive P.E.

2.3 What systematic Planning Process activities have been most

utilized?

A Jr.-Sr. high school conference was held for 9 of 22 incoming

9th-grade students. Sixteen of 22 (72%) incoming students

attended the student orientation session, Fourteen of 22 (63%)

XVI-3



MI-grade students were given the Social Pre-Vocational
Information Bat:tery, 12 of 22 (54%) 9th-graders were given
the Wide Range Interest-Opinion Test, and 10 of 13 (76%)
llth-glade students were given the McCarron-Dials Work
Evaluation System. Planning Conferences were held for 44
(83%) identified special education students. Students were

monitored during the 1st and 2nd quarters, and in-depth
reviews were held for 10 students during the year.

2.4 What kinds of decisions are now made about special education
students that were not made before implementation of the
Systematic Planning Process?

The L.S.T. decisions are basically restricted to on-campus
referrals, off-campus referrals, schedule.changes, and pro-
gram changes. Thus the impact of the Systematic Planning
Process can only be gauged by the frequency with which the
L.S.T. discussed special education students and the type of

decisions they made. During 1975-76, special education
students were discussed by the L.S.T. 7 times. During 1977-78

special education students were discussed 66 times. For the

concerns referred to the L.S.T. during the 1977-78 school

year, 20 times (30.3%) the L.S.T. was not able to resolve these

concerns. Seven times this was because the L.S.T. did not have
enough information about the needs of the students. Five times

this was because the L.S.T. did not have available program
options which would have met the student's needs. Eight times

the L.S.T. recommendations were not implemented.

2.5 To what extent are parents, students, and counselors involved
in decision making?

Forty-five of 64 (70.3%) parents were involved and participated
in either the planning conferences or TEP meetings during the

1977-78 school year. Nine of 64 (14 1%) parents participated

in the Parent Tutoring sessions. Only two of the special
education students participated in the planning conferences.
Counselors did not participate in any of the planned activities.

2.6 What ,changes are there in student achievement, drop-out rate

and attendance?

There were no significant differences in the total yearly
credits, special education credits, rugular credits, ard
vocational credits earned between this year's special educa-
tion students and last year's special education students.
This year's llth-grade students earned significantly more
vocational and special education credits this year than they

did last year as 10th-graders. This year's 10th-grade
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special education students also earned significantly more
vocational credits this year than they did last year as
9th-graders. The drop-out rate was slightly less this year
than it was in previous years (19.6% for 1977-78 compared to
28.6% and 28.3% for 1975-76 and 1976-77 respectively).
There were no significant differences in the attendance rates
between special education students in 1977-78 ;Ind 1976-77.

2.7 What is student participation in alternative programming
options and other P.A.V.E. activities?

Five students were enrolled and received credit for the Pre-
employment Lab during each of the three quarters. Two stu-

dents worked in the Cafeteria Work Station during the 2nd
and 3rd quarter of 1977-78. Twenty-six students were enrolled

in the Adaptive P.E. class during 1F,77-78.

2.8 What changes are there in teachers' reported classroom prac-
tices and attitudes with identified special education students?

Nine of 11 (81.8%) teachers surveyed indicated that there was
increased communication between the regular teachers and the

special education teachers. All 11 teachers indicated that
the presence of Project P.A.V.E. on their campus had created
an awareness of the needs of the special education students.

Ten of 11 teachers felt that whenever possible special educa-
tion students should be involved in the regular classroom.
These same ten teachers however, agreed that the amount of

time required of the regular teacher to meet the needs of the
special education students takes away from the learning of

regular students. Seven of the 11 teachers (63.6%) felt
that there were not sufficient resources available to regular
teachers to help them meet the needs of special education

students.

2.9 What changes in services to students derived from the L.S.T.?

For the concerns referred to the L.S.T. during the 1977-78

school year, 13 times (19.7%) no new services were recommended.

Fifteen times (22.7%) the L.S.T. recommended on-campus referrals.

Eight times (12.1%) off-campus referrals were recommended of

which 5 were implemented. Nine times (13.6%) the L.S.T.

recommended schedule changes. Eight of these 9 schedule
changes were implemented, and 4 of these 8 were helpful as
defined by the student earning credit for the new course.
Twenty-one times (31.8%) the L.S.T. recommended a program

change for the student. Sixteen of these 21 recommendations

were implemented and 11 of these changes proved to be helpful

as defined by a student earning 5 or more credits for the new

program.
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2.10 What activities do L.S.T. members think they can and will carry

on without P.A.V.E.?

The following activities will probably continue next yea in
the absence of Project P.A.V.E.: 1) Vocational Testing, 2)

Student Monitoring, 3) In-depth Reviews, 4) Teacher Meetings,
and 5) Materials Use and Dissemination.

2.11 Do teachers who attend in-service training report positive
effects for their work with special education students?

Eight of 9 teachers surveyed indicated that the in-service
program was effective and that the training received in
the workshop generalized to the classroom.

2.12 How many parents participate in P.A.V.E. activities (confer-

ences, meetings)?

Forty-five of 64 (70.3%) parents participated in either a
planning conference or an IEP meeting. Twenty of 64 (31.2%)

parents attended planning conferences wherlas 25 of 64 (39.1%)

parents attended the IEP meetings. Nineteen of 64 (29.7%)

parents did riot attend either type of meeting. Nine of 64

(14.1%) parents participated in the Parent Tutoring Sessions.
A revised copy of the parent handbook was sent to all the
parents of special education students.
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Publication No. 77449

(Technical Report)

ABSTRACT

Title: Project P.A.V.E.* Final Technical Report 1977-78

Contact Person: Richard Eglsaer

No. Pages: 75

4momart:

This is the accompanying document to the Project P.A.V.E. Final Report
1977-78 (see following abstracts in this volume).

The technical report consists of 7 appendices. Each appendix reports
on the information collected by a specific data collection measure.

Each appendix contains:

An instrument description
Purpose of the instrument
Decision and evaluation questions addressed
Procedures used to collect the data
Summary of results
Tables and figures presenting the data

This technical report contains the following appendices:

Appendix A: Planning Conference Data
Appendix B: Local Support Team Analysis
Appendix C: Student Transcript Data
Appendix D: Student Attendance Data
Appendix E: Staff Questionnaire
Appendix F: Austin Independent School District Staff Survey
Appendix G: P.A.V.E. Activities and Verification Documents

Information in these appendices is summarized in the Final Aeport for
this project.

*P.A.V.E. stands for: Parental involvement Academic achievement,
Vocational programming, and Extracurricular opportunities.
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ABSTRACT

Publication No. 77.20

(Evaluation Design)

Title: Project P.A.V.E. (197-78) Evaluation Design

'

Contact Person: Richard Eglsaer

No, Pages: 12

Content:

The evaluation design is a one-year plan of evaluation work for the
project. The table of contents for this document includes:

I. Evaluation Design Review Form This chapter presents the names
and/or signatures of persons (re-
sponsible for some aspect of the
project's implementation) who
have been provided relevant por-
tions of the design for review

. and comment.

II. Decision Questions
A. Questions Addressed
B. Overview

III. Narrative Summary
A. Program Summary
B. Evaluation Summary

Here the evaluator states all the deci-
sion questions and relates them,to the
evaluation questions and objectives
(and their data sources).

This chapter briefly describes the pro-
ject and the evaluation activities tied
to the project.

IV. Information Sources Summary The principal evaluator(s) provide
work estimates (in person-days) for
each person on the evaluation team.
Work estimates are projected for
each "information source" and are
broken into the four types of eval-
uation tasks: development, collec-
tion, analysis, and dissemination.

V. Summary of Data to be
Collected in the Schools

VI. Evaluation Time Resources
Allocation Summary

This is a timeline for the collec-
cion of data in the schools.

Thisjchapter summarizes all the
evaluation work estimates (in per-
son days) by pocation, for each
aspect of t'Ae evaluation.
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Evaluation Design Summary:

School year 1977-78 marks the end of the three-year funding cycle for
Project P.A.V.E. In June 1978, the Texas Education Agency, ustin
Independent School District, and other school districts in Texas will
need information about the impact of services and activities developed
by P.A.V.E. on special education students.

This evaluation will focus on the effectiveness of each component of
P.A.V.E. for improving the education and achievement of psecial edu-
cation students.

Data vill be gathered from appropriate individuals and groups about
the effectiveness and replicability of activities and services
developed by P.A.V.E. Data will also be gathered about the extent to
which P.A.V.E. activities have already been disseminated in the Austin
Independent School District. These data will be analyzed and reported
to the Texas Education Agency by mid-June 1978 in a manner that will
assist others who desire to replicate these activities to asaess their
worth and cost.

Scope of Design:

2 Decision Questions (Levels: State and System)
18 Evaluation Questions

Evaluation Resources Required in erson-days):

5.0 Senior Evaluator
52.5 Evaluator
20.0 Evaluation Assistant



Publication No. 77,06

(Ad Hoc Study)

ABSTRACT

Title: Allan Junior High School S.W.A.T. Team Evaluation Report

01

Contact Person: Gary W. Weibly

No. Pages: 34

Summary: This report was the result of a service request made by the
principal of Allan Junior High School to the Office of
Research and Evaluation to conduct a "mini-evaluation" of S.W.A.T.,
a special program at that school, Project S.W.A.T. (Students
With it All Together) was designed to provide positive rein-
forcement to those students exhibiting appropriate classroom
behavior. Specfically, the program had the primary objective
of reducing the number of discipline referrals to the school
office.

The scope of the evaluation of this project was restricted due
to a severely limited time frame and resource budget. These
limitations allowed for only three type of information gathering
efforts: (1) collection and analysis of already existing discipline
data, (2) assessment of student opinion through questionnaire, and
(3) assessment of teacher opinion through questionnaire. These
limitations, and others described in the report, limited the
degree to which the results could be interpreted and generalized.

The purpose of the S.W.A.T. Program evaluation was to collect
information regarding its effectiveness. This information was
then used by Allan and district administrators to help make some
key decisions about thtprogram. The two major decision questions
addressed by the evalunion activities were:

(1) Should the S.W.A.T. Program be continued (refunded) for
the 1978-79 school year?, and

(2) If continued, should the S.W.A.T. Program be modified in
any way?

31)
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Data collected through the three methods described above
indicated that, overall, the S.W.A.T. Program has been well
received by both teachers and parents and it has been effective
in reducing the discipline referral rate. Suggestions for change
were varied, but generally centered on: (u) concern over the
merit/demerit system being used, (b) expressed need for more
variety in S.W.A.T. activities with less time between events,
and (c) a desire to cut down on the paperwork associated with
the project.



Publication No. 77.01

(Ad Ho4 Study)

ABSTRACT

,Title: Office of Research and Evaluation Procedures Manual

Contact Person: Freda Halley

No. Pages: Changes Periodically

Summary: The Office of Research and Evaluation Procedures,Manual Was deRigned

td assist employees of that office perform their work. Each staff member has

access to a cop/ which details procedure associated with a wide array of the

tasks and activities carried out at ORE.

The procedures Outlined in the manual are not set in concrete, a process for

periodic updating and revision is included in the opening pages. Procedures

are listed for activities following into eight genera/ categories:

* Administration

* Finance
* Personnel
* Data Collection
* Data Management
* Typing Guides and Formats

* Filei
* Miscellaneous

Each of,these sections begins with a cover page that identifys the ORE.

resource person for that section, who the section is of primary importance to

(e.g., all ORE staff, district funded staff, secretaries, etc.), and a list

of contents. For an example of content, the procedures currently listed in

the Personnel section include:

Personnel Recruitment
Job Descriptions
Appointments
Career Ladder
Leaves

Leave Forms
. Travel and School Leave

Lunch and Coffee Breaks
Personnel Evaluation



Publication No. 77.04

(Miscellaneous Document)

ABSTRACT

Title: List of Junior High CAT Testing Reports

gontact Person: Jane Ogden

Vo. PaRes: 3 (with 9 attachments)

Iowa

This is a list of the reports of junior high school CAT testing
that are created by ORE. The reports are divided into three
categorit...: reports of individual student results, schoolwide'
summary reports, and districtwide summary reports. Each report is
brietly described, and a sample of each report is attached.



Publication No. 77.05

(Miscellaneous Document)

ABSTRACT

Title: List of High School STEP Testing Reports

Contact Person: Jane Ogden

No. Pages: 3 (with 9 attachments)

This is a list of the reports of high school STEP testing that are
cr atod by ORE. The reports are divided into three categories:
reports of individual student results, schoolwide summary reports, and
districtwide summary reports. Each report is briefly described, and a
sample oif each report is attached.



Publication No. 77.27

(Miscellaneous Document)

ABSTRACT

Title; Testing Guide '78 for Junior High Schools

Contact Person: Jane Ogden

No. Pages: 4

§MTRIEZ:

This is a hand-out designed for distribution to all AISD junior
high school teachers, to explain the procedures to be followed during
the California Achievement Testing in their schools, and to provide
other pertinent testing information. The following topics are included:

1. How the CAT scores are used to meet high school graduation
requirements.

2. Teachers' responsibilities before, during, and after the
CAT testing.

3. Which students are exempt from testing.

4. How to fill in the information fields on an answer sheet, for
students who do not have pre-printed ID information.

5. How to use a specita circumstances log.

6. What to do if a teacher sees students cheating during the
test.



Publication Nc. 77,28 11

(occasional Paper)

ABSTRACT

Title: Minimum Competency Requirements: What to do when your school

board sets them

Contact Persons: Mary Minter, James Watkins, Paula Matuszek, Ph.D.

No. Pages: 19

SUmmary:

This is a discussion of the school district's efforts to initiate a
minimum competency testing program. The major difficulties experienced

in dealing with policy issues, technical problems, and routine mechani
cal problems of implementation are identified and the rational for the
particular strategies selected are shared.

Comments:

This paper was presented at the First Annual Meeting of the Southwest
Educational Research Association in Austin, Texas, January, 1978.



Publication No. 77.29

(Occasional Paper)

ABS TRACT

Title: Programming for the Disadvantaged Student: A Case Study of an

Input Fvaluation

Contact Person: Paula Matuszek, Ph.D.

yo. Pages: 15

.Summary:

Context and input evaluations preceeding actual program implementation
have long been recognized by evaluators as effective ways to provide
information to decision makers. This is especially true in the area of
compensatory programs. Planning educational programs for the disadvan-
taged student is a difficult task; evaluation can provide information to
improve such planning.

During the 1976-1977 school year the achievement nf disadvantage.1 stu-
dents was set as a priority for the Austin Independent School District,
and as aprt of that priority the AISD'Office of Research and Evaluation
carried out an extensive context and input evaluation designed to faci-
litate the educational programming for such students. This study had

three main foci. First, tha achievement and other characteristics of
AISD's low SES and minority students were examined. Variables considered
included achievement, attendance, mobility, self-concept, attitude toward
school, home background variables, graduation requirements, and,a variety
of other outcome measures. This examination served to illuminate the
situation, indicating the extent to which various areas were in fact
problems. In some cases, such as achievement, we found that the problem

was even greater than we had supposed. In others we were supprosed to
discover that we &A not necessarily have a problem--there were no
substantial differences among groups in the affective measures given at
the elementary level.

The second focus of the study was on programs alraady being implemented
in Title I schools. (AISD has ESEA Title I, Title I Mlgrant, Title IVC
and Title VII programs, ESAA Pilot and Basic programs, and a variety of
state and local efforts operating in its disadvantaged schools.)

The third focus involved exploring the research to get ideas of what
kinds of programs seem to be effective in helping low SES students and
what kinds of classroom patterns and interactions seem to facilitate
their learning.

This paper presents tht major findings of the study and discusses how
information was fed back into the priority setting for the diatrict, as
well as what impact it had on program planning.



Publication No. 77.30

(Occasional Paper)

ABSTRACT

Title: Administering the Tests of Basic Experiences to Low SES Mexican-
American Pre-kindergarten Students: Caution.

Contact Person: David Doss

No. Pages: 10

Summary:

This paper reports the results of aniadministration in English of the Tests
of Basic Experiences General Concept Test to 72 Mexican-American pre-kindergarten
(4-year-old) students during the fall of their pre-kindergarten year. Examina-
tion of the internal consistency reliability (alpha coefficient) and the propor-
tion passing each item indicated that the test was too difficult for the students.
The paper describes the population tested, the test administration procedures,
the analyses, and the results. It is recommended that the TOBE not be given to
four-year-olds from a low SES background unless provisions are made to check the
reliability before using the results.

Comments:

This paper was presented at the 1978 Annual Meeting of the Southwest Educational
Research Association in Austin.



Publication No. 77.32

(Occasional Paper)

ABSTRACT

Title: Bringing Research and Practice Together on
Teacher Evaluntion

Contact Person: Freda Holley, Ph.D.

No. Pages: 6

Sumata:
1

This paper discusses the discrepancy between school district needs
for information on teacher evaluation and the kinds of research

data that is available. A description of the pradtical and research
literature reveals few answers to the practical questions that are

being asked. A discussion of the efforts to collaborate between
the Austin Independent School District and the University of Texas
Research and Development Center in order to bridge the gap between
practice and research concludes the paper.

Comments:

This paper was presented to the Annual Meeting of the Texas
Association for Planning, Evaluation, and Research in Arlington,

Texas on February 23, 1978.



Publication No. 77.33

(Occasional Paper)

ABSTRACT

Title: Beyond Dissemination: Helping School Board Members and
Administrators Take ActiGn on Evaluation Findings

Contact Person: Freda Holley, Ph.D.

No. Pages: 30

Sumxar :

This author takes the stance in this paper that the evaluator's
responsibility does not end with the writing of a report on an
evaluation project. Evaluation or rescorch findings need to
result in improved decisions and resultant actions if publi.;
school evaluation stands a chance of succeeding as a field. The

responsibility of seeing that this happens in a distri
well need to be shared by evaluators. The paper contiliato
explore ehe problem and provides a description of one system at
training process that a school system evolved. The system
includes a "future focus" for evaluation studies and a district
priority setting cycle. The training includes schedule, formats,
and a "Recommendations Manual." The training process is initiated

by the Superintendent.

Comments:

This paper was presented at the 1978 Annual Meeting of the American
Educational Research Association in Toronto, Canada.

-



Publication No. 77.35

(Occasional Paper)

ABSTRACT

Title: Compensatory Programs Do Not Supplant, They Supplement: Right?

Contact Person: David Doss, Joy Hester

No. Pages: 21

Summary:

The regulations and guidelines issued by the Office of Education and

state education agencies imply that local districts must provide "some-

thing extra" with ESEA Title I funds. On many campuses other compen-

satory programs also compete for the time of Title I eligible students.

In an attempt to determine'whit the something extra is that Title I

provides and the effects of multiple compensatory programs on providing

the something extra, information available from a 1976-77 study of

students served by multiple compensatory programb ,nd a study involving

daylong observations of 225 students on a minute-by-minute basis was

analyzed to answer the following questions: Are Title I students

receiving something extra? If a student is served by Title I and a

bilingual program, does the something extra from Title I get lost in

the competition for the studen 's time and attention? The results

showed that students served only by Title I worked in smaller groups

than students in non-Title I schools. Students in Title I schools

sPent more time in activities which did not involve direct instructions

(assemblies, school fairs, field trips, etc.) than did students in

non-Title I schools. And students served by Title I and a bilingual

program received substantially less reading instruction than the other

students observed.

Comments:

This paper was presented at the 1978 annual meeting of the American

Educational Research Association in Toronto, Ontario, Canada.



Publication Number 77.36
(Occasional Paper)

ABSTRACT

Title: Can Researchers Find True Happiness In A Public School Setting?
A Success Story In Bilingual Education Evaluation

Contact Persons: Glynn Ligon, Freda Holley

No. Pages: 21

Sunc_.L_.aar

Is productive research possible in a public school setting? Can

the natural conflict between service oriented school personnel and
research oriented evaluators be resolved? The ESEA Title VII Bi-
lingual Program in Austin, Texas has encounte4ad both failures and
successes in this area. Their experiences are presented here to
illustrate that it is possible to design research around constraints
encountered in the public schools.

The narrative of this paper is written as a parable; however, the
events represented here are based on actual happenings. Appendices

are attached to proviie the reader with definitions of the true
variables and descriptions of the results obtained.

A seeker of truth can find happiness in a public school setting if
the constraints of the situation are considered and accepted before-

hand. Truth-seeking and education can go hand-in-band, sometimes.

Comments:

This was a paper presented at the annual meeting of the American
Educational Research Association, Toronto, Ontario, March, 1978.
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Publication No. 77,37

(Occasional Paper)

ABSTRACT

Changing Primary Evaluation Clients

Contact Person: Freda Holley, Ph.D.

No. Pages: 14

This paper discusses the adjustments an evaluation unit in an
urban school. district setting today must be prepared to make
in response to a frequently changing environment. If the
unit is to remain adapted to its context and supply information
that has a chance of bringing about educational improvement, a
change in primary clients may need to occur at various times.
There are some tentative ideas about when such a client change
may be necessary, what effects such a change may bring to the
evaluation unit, and whac the costs of such change may be.

Comments:

This paper was presentei as a part of a symposium sponsored
by the Center for the Study' of Evaluation at the 1978 Annual
Meeting of the American Educational Research Association in
Toronto, Canada. The proceedings of the syposium are to be
published as a monograph by the Center.



Publication No. 77.38

(Occasional Paper)

ABSTRACT

Title: Teacher Competency Testing: Your School District May

Be Doing It Next

Contact Person: Freda Holley, Ph.D.

No. Pages: 40

Summary:

Around the co,Intry school boards are beginning to call for
teacher competency testing. When the Supreme Court upheld a
lower court decision that the State of South Carolina could
continue to use the National Teacher Exam despite the fact that
the test had a "disparate racial impact," it probably accelerated
this trend.,

This paper describes the events in one school system associated
with this trend. It particularly describes that system's
experience with designing a test to assess bilingual teacher
competency and a staff development program designed to improve
that com?etency.

Comments:

This paper was presented at the 1978 Annual Meeting of the
American ELucational Research Association in Toronto, Canada.



Publication No. 17;39

(Occasional .Paper)

ABSTRACT

Title. Implementing a Minimum Competency Test Program

Contact Persbns: Mary Minter, James Watkins, Paula Matuszek, Ph.D.

yo. Pages: 19

LIMEY!

This is a discussion of the school district's efforts,to initiate a

minimum competency testing program. The major difficulties experienced

in dealing with policy issues, technical problems, and routine

problems of implementation are identified and the rationale for the

particular strategies selected are shared.

Comments:

This paper was presegted at the Annual Meeting of the American

Educational Research Association in Toronto, Ontario, March, 1978.
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ABSTRACT

Publication No. 77 40

(Interim Report)

Title: Who Are the Disadvantaged, and What Should We Do for Them? The

*Relationship of Family Variables to Achievement and Some

Implications for Educational Programming

Contact Person: Paula Matussek

No. Pages: 17

Sjamm_ltry.:

In the proca a of studying the achievement of low SES students,

th.. Austin Independent School District found a wide variety of

different 'variables which hid been used to define SES and were

supposedly related to achievement. In'the hope of illuminatiag

these relationships, we carried out a survey of parents across the

district to establish income, education, attitude toward education,

amount of.reading in the home, and a number of other variables.

The relattonship of these variables to achievement for second-and

fifth-grade students is presented, and implications for program

planning for disadvantaged children are discussed.



Publication No. 77.41

(Occasional Paper)

ABSTRACT

Title: Data Processing Systems for School District Testing Offices

Contact Person: Jim Watkins or David Wilkinson

No. Pages: 27

Summary: This paper develops a basic conceptual framework for data processing
systems of school district testing offices. The framework consists of two

components: the basic functions which a basic data processing system must
perform, and the different classes of constraints under which any data
processing system must operate.

The framework is described generally and by the discussion of several
different examples. These examples illustrate some of the different types
of data processing systems that might be utilized, each appropriate for a
different combination of objectives and const 'ints.

The framework that is presented is that developed in the Austin Office of
Research and Evaluation. It represents the result of two years of
experience in managing a testing program. The framework is irtended to

serve as a guide to other school districts which may be developing a

,data processing system or modifying an existing system.

Comments:

This paper was presented at the 1978 Annual Meeting of the American
Educational Research Association.

7 ()I



Publication Number 77.42
(Occasional Paper)

ABSTRACT

Title: Where Does The Time Go? A Study Of Time Use In Public Schools

Contact Persons: Joy Hester, Glynn Ligon

No. Pages: 37

Summary:

Day-long observations of students were conducted by the Austin ISD
Office of Research and Evaluation during the 1976-77 school year
as part of an effort to determine exactly how time in the school
day was being used in Austin ISD elementary schools. Minute-by-
minute observations of 227 randomly selected students in 32 schools
yielded 1,475 hours of observation data. Information collected
through teacher questionnaires provided somewhat less extensive
but. relevant data related to instructional time at the secondary
level. Results of these studies were disturbing to many administrators
who had assumed that most oi the school time avai:nble was being
used for instruction, and changes in the system began to occur.

Comments:

This was a paper presented at the annual meeting of the American
Educational Research Association, Toronto, Ontario, March, 1978.

330



Publication No. 77.43

(Occasional Paper)

ABSTRACT

Title: Communicating Evaluation Information: Some Practical

Tips That Work.

Contact Person: Freda Holley, Ph.D.

1_42Liatl: 38

Summary:

This paper presents communication principles useful in the dissemina-
tion of public school evaluation information. The information covered

falls into six major areas:

* Evaluation Audiences

* Evaluation Messages

* The Written Medium

* Veroal Presentations

* Difficult Audiences

* Working With the Press

The authors recount many of their experiences related to dissemination
of evaluation information and analyze the reasons for their failures

and successes.

Comments:

This paper was presented at the annual meeting of
Educational Research Association, Toronto, Canada
It is also slated for publication as a chapter in
How to Present an Evaluation Report (in press).

the American
in March 1978.
the book,



ABSTRACT

Title: Selecting an Average

Contact Person: Patsy Totusek

No. Pages: 4

Summary:

Publication No 77.47

(Occasional Paper)

This paper defines mean, median, and mode, and describes the charac-
teristics of each. Graphs are provided which show the relationship
among the mean, median, and mode in normal and skewed distributions.
The variables influencing the identification of an "average" score in
a skewed distribution is discussed.


