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o Introduction Vo < .
—t . - °
,’cx> : This skfudy was undertaken as.a part of an effort to develop an alcohol
—
- vweducat1ontprogram and to 1nteqrate 1t 1nto an e1ementary teacher educat1on :
curriculum. A cr1t1cal assumpt1on in this work s, that for algohol education R
to be appropriate for young children, it shouf& be focused within a larger o
" domain of behaviors than dr1nk1ng/nondr1nk1nq A major area of concern with- ot
in this larger doma1n is stress and coping behavior in children.” Therefore ' .
a study was generated to discover teachers awareness of stress 1n the ch11d— “b":
. .
K
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The assessment of needs wou1d seem to revolve around three 1ssues
£ . .
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2) an expressed lack of preparat1on for 1ntervent1ons, and uzZy by
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: 3) a belief that interventions cou?d he1p children cope withs  §%% TDioFqy
ot AR Swz YOy
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these problems. -@ ot
VA '
o.‘b., 5

ren they teach, their perceptions of their ability to assist children to cope

with stress, and their perceptions of the appropriateness of teacher inter-

ventions in stressfsﬁtuations of children

3
-
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' Purpose of the Study

~
1

In developing a curriculum on dr1nk1ng/nondr1nk1ng decis1ons w1th1n the

/

context of other psycdosocial issues and pressures, an ear1y ste sh0u1d be

.
the assessment of expressed needs of those people who will be,{he carriers of

the curr1cu1um —= e1ementary school teachers.
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Thus, we.wanted to have teachers report whbther specific stressfu1 sitpations '

w »

which ch11dren experience come to their attention as teachers ~wha¥her resources
on a c1assroom/schoo1 system 1eve1 are available for 1nterventions, and whether

they be11eve they are professiona11y prepared to help children cope with hhese !

)

stress situatﬁons. X C . - _ )

- Development of a Needs Assessment Instrument

Ho]mes and Rahe (1967) designed a method for quantifying the 1mpact of
various life events for»adults The range of events they considered included
-.not only neqat1ve traumat1c events but a1so pos1t1ve and des1rable ones, sincb
all significant changes- in: 1ife ‘réquire cop1ng, adaptation, and readjustTEnt . iz
Such 1ife events have come to be ca11ed stresses. Codd1ndton; (1972a, 1972b)
in subsequent studies in the tradition of the original work of Holmes and Rahe,
focused on events wh1ch ‘require readjustment in the 11 ves of,ch11dren Codd1ngton
deve]oped soc1a1 readjustment sca1es appropriate for ch11dren in preschool, e1em—
entary, junior, and senjor high schoo] based on research that found that certain
gvents commonly occur, and/or requfre a major amount ot readjustment. \ .

Items from the Coddington elementary age scale were se1ected that represent ni\
pr 1ems which ch11dren of this age frequently face. The ‘items were reworded,
and some were combined. . Two situa®ior® were added, alcohol problems at home, and
violence at home. {hese situations often represent chronic stress rather than
specific discrete stress, events 1n'a child's life. The final 1ist of seven sit; :
vations used in a needs ‘assessment 1nstrument 15 shown in ‘Table I.V They include

two school- 11nked s1tuations, three home- Tife events wh1ch are’pub11c1y acknowl-

edged in our’ culture today, and two more chron1c situations which are - soc1a11y
’ ’ _ v

stigmatized and "touchy : : S L - '

“In addition to a limited number of stress situations, teacher responses ‘were

Y e

developed to allow teachers to indicate their experiepces and op1nions by checking

\
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responses to these child stress situations. The responses were generated from .

a series of questions that cou]d'be organized into four groups called indexes.

Tab1e I1 1nd1cates twelve responses in four 1ndexes Teacher Awareness , Teacher
Action Behav1or " Teacher Abil ﬁy to Respond, and Teacher Recept1v1ty '

. A\EgpdSAassessment in:

rument was designed that consisted of a questionna#re

r'S

- grid with two parts: 1).# seven childhood stress situations and, 2) twelve teacher .

responses. " This is shown in Figure I.

Teacherg were giyé; the following written instructions with the quest1onna1re
grid: "Attached 1s a list of situations (stresses) wh1ch elementary age~chitdren
often face and must deal with 1m ‘their own Tives. We would 11ke“your'he1p-1n'._“”'“ e
.gett1ng an 1dea;34 hat e1ementary school teachers might need in order to effectively _
help children ﬂope/y1th these prob1ems.

Var1ous tegﬁher responses are Tisted for the set of s1tuat?0ns If you have
exper1en?ed that response p1ease ChFCk (V') that box; if not please 1eave it blank.
Please cbdbk as ‘many responses for each. s1tuat1on as you feel appropriate.’

Thgke yas an opportunity on the grid page for teachers to indicate the grade

1eve1}pt-w ich they teach, and number of years teaching experience.
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* . Ve . . '
4 o . -CHILDHOOD STRESS SITUATIONS: .
. : . A _' . . . a ’
Bad time. with other children at schpo1 'S ‘
Moving to new neighborhood or school: = °
Serious illness/dgath in t'he famﬂy.\\ o 3
‘Separation or diVOrcé of parents .
’ ’ - N ’ \ .
New family members (by birth or marriage)
- ' ' l‘.
Violence at home
Alcohol brob]ems at home oy
\ :
by ( ! \ . )
,.. ' ’ .J"N *
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TABLE 11 K .
TEACHER RESPONSES TO STRESS. SITUATIONS OFPCHI[DREN f f
~ Categories PfﬂfespggsgmwA N Specifig Responses .- A
”jf—f;"‘TﬂaEY’T? , R
| Jeacher Awarpnesé,; Lt e R2:
| | R3:
( . L
Index 2 g R4
. Teache/ Action thavioo; RS
y | _R6:
. ) . / )
| //// ‘ R7:
, /o
_ " Index 3 ) R8
Teacher Aoi]ity'to Respond
‘ - ~R9:
. 1 K -
f’ ‘ - ' : | R10:
Index 4 R11:
Teach;; Roceptivityf ',R12

..materials;

Children talk to me about thfS»privately
Ch11dren have brought this up in clas§ .
I have observed . chﬂdren reacting t({ this

e e . ) ’
This i§ part of our. curriculum -

: Qf‘wchers shode ta]k about th1s 1n class

I find someone in the school system better

- qualified to help ,

I contact parents when that would be helpful

. In discussing this with my class, I have the

facts | . A o
In discussing this with my class, I have the -
skills ‘ , |

In dichsSihg this with my class, | hove tbe

4

.
R

This area 1s {mportant for -my érade
Children dan be taught skil]s to deal with

*this Vo
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pLease check (V) Lf

Grade level at

wh#h you teach

. Y

AL A

, W LT TR

N
‘Number of years you have been teaching
ou have experienced . . . R
roiponse. . te ...
;}“32§-i§3§“n2£?“k . TEACHER RESPONSES ’ _ _
' _ S Children [Children 1 have This is Teachers |l find some|T contact |In discuss-] In discusdm| In discuss-|This area |Children
o S sl L €6 me [ Rave MR | 'sBBdrved - ppart-of~ f should one-in theslparents.. | Ang tpis . ing_ this ing this is > ~~{Man be
, about this | brought thildren our talk about Jschool . “lwhen that with my with my with my ' {mportant. taught
» privately this up in | reacting curriculum | this in system would be class 1 class 1 1&1as8 1. |for my = skills to
. class to this *+ JIclass better helpful have the have the have the grade cope with
STTUATIONS | ' : qualified | | facts skills materials . this
to help _ -
Bad time with other N Ny -
" ¢hildren at school
‘Muvlug to new J - .
ae{gnburhood or * | v :
school I L% . ¢ v ' .o s
Serious {llness/death
in the [amfily ' i
Separatlon or divorce '
of parents ) I 4 _ -
e e e e T, e o a———— _.;.}> e e e— — = e asaaas o L
New family members :
(bv birth or ,
marriage)

Violeuce at home

.

Alcohol problems
at home
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‘Teacher Sample . ;;'

TWo ghoups ‘weretsampled with the Needs Assessment Instrument -- elementary,.

 teachers- 1n*serv1ce QN,SG) and elementary teachexsﬁ1n tra1n1nq (N=47) -+ Th (71 EETS ZE

teachers 1n -service group’tons1sted of the staffs of four alementary. schoo1s

\ v a,. -

v (K-6) in Michigan with d1ffer1ng character1st1cs. ‘The - four schoo1s can be R
"described as follows: |
School A is an elementary school ‘with fifteen teachers of grades k-6 “in a. -

commun1ty of approx1mate1y 4600 res1dents Some 75 percent of the pupils
\ ]
"attending this school reside within the corporate 11m1ts of the town, while the

“other 25 percent, reside outside the town limits, School B is an e émentany

‘school with Ren teachers of grades. K-6 -in a school district which gan be described
as suburban to a C1ty of approximateTy 50,000 residents. Schoo]”C is an elementary
schoo1 w1th fourteen teachers of grades K-6 in a residential area of a city of

approx1mate1y 45, 000 popu1at1on School D 1s an e1ementary schoo1 with eight _ ‘,

Y

teachers of grades K-6 serv1ng a mixed ne1ghborhood (residential, business, industry,

transportation) of a c1ty of approx1mate1y 45,000 popu1at1on - =

, .
"Forty seven teachers in-service were given the Need$ Assessment Instrument

with thirty-six completed instruments returned. = . BRI

‘ Fifty elementary student teachers, represent1ng teachers in- tra1n1ng were
S : ' )
sampTed near the end-of the1r student teachtng experJché This exper1ence}ias

\
— takznq p1ace in one of, three student teaching centers in Michigan. A11 of these

students were in the fwna] year of their four year preparat1on program, and all

DAY

/ had part1g1pated 1n pract1cum exper1enges dur1ng the four years. Forty-seven '.\
. . student teachers comp]eted tife 1nstrument L _ o o Qﬁ ‘
oo SRR S e ; -
¥ Data Analysws - | v : L ' o
; : Lo .
:F; ‘f" Each, stress ‘situation and each teacher response on: the Needs AssesSment .
. dem .

/Instrument could’ be 1ooked at 1nd1v1dua11y However, in order to obtain answers" .

. to questions about Teacher Awareness, Teacher Action Behaviors, Téacher Ability

’

Lt . , . . . " ) .
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. to Réspond, éhd.Teacher'Receptivity, dTT streSé situations were examined tOgether~

o

with the exceptibn of added anaTyses of. "a]coho] prob]ems at home" and "violence ‘

,ff,at haome., " Teacher responses were grouped 1nto four categories (1ndexes) on the

VT e e

. q.bas1s of conceptua] mean1ng as deScr1bed 1n TabTe 11.° ‘The reporting of resu]ts oL
;1§ based ‘on count1ng checkmarks (check/no check) and scor1ng as "some" When more

-than one-third of. the maximum possible "check" responses occur in’ a cell, scor1ng-

»

s "few" when one- th1rd or fewer of’ thé max1mum poss1b1e checkmarks occur
14

Index I is called Teacher Awareness and consists of three responses R1, R2,
and R3 in Table I1. These are alternate ways in which a teacher may become aware

. of stress'situationg which imange on the lives of the children in his/her class.

No one ‘way is more significant.than others, nor excludes the others. -Grouping a11 R

\

three responses a]]ows the exam1nat1on of the’ teacher S report of knowing about

‘s1tuat1ons in whatever way(s )_they have,come to his/her attention. A count oglthe~
r 4

I
relg£1ve frequencies of checkmarks to R1, R2, and R3 comes to essentially equal

~

f enc1es in each category That 15 tethers report that ch11dren talk to them

pr1vate1y about & often as they report that children bring up a s1tuat1on in class,,
and each of these 1s'reported about as often as the teacher’ observ1ng that a ch11d

\ fis reacf1hg to~a s1tuat10n.

The two teacher responses, R11 and RTZ, were grouped into Index 4, which s
<
'\,? .
termed Teacher Receptivity.. Checks in the R11{column 1ndtcate*t7at the stress

I

. . r »
;éx s1tuat1ons 11sted seem - reTevant to the teacher for. the grade level at which he/she -

I

l teaches - Checks in the R12 column 1nd1cate a b 11ef that ski]ls to cope with: these

- s1tuat1ons are teachab]e _The re]ative frequen of checks in R11 is s1m11ar to

;- R12 tMerefore Index 4 represent the responses tq both eqjally well,

Index 3 Teacher Ability to Respond, is composed of 'R8, R9, and R10, the

various resources a teacher woqu have to have in\prder to feeT able to teach
">

about part1cu1ar stress S1tuat1ons facts, sk1115 ‘and* mater1aTs * Teachers may

be aware of- and receptive to ¢h11dren who are fac1 g d1ff1cu1t and painful situat1ons

However, if sk1115 and résources have not been prov ded to the teachers e1ther 1n

. . % a » ‘ ., ~7
v o | o 1‘) o - " Cr—\




« ~ their teacher'traintngVeXperiences,”or in in-service sessions, it*is 11ke]y Q

\

that they w111 not feel comfortab1e or qua11f1ed to dea] with these s1tuat10ns

. on @ classroom basis. The three responses R8, RI, and R10 then ask the‘kéﬁCher 7

to report whether they feel they have been equ1pped profess1ona11y to be helpfu]
‘tn their role as teachers | s ‘-' SRR . o
cE . Index 2, Teacher Act1on Behaviors, is made .up of somewhat more disparate items

" than the otherwindexes R4 and R6 describe school s(stem resources prov1ded for
‘, i
teachers R7 is a teacher opt1on, ta1k1ng to parents, as“a resource in he1p1ng
L
chn]dren. R5 for wh1ch a separate ana1§§1s‘ha§ been done 1in scme 1nstances,

reflects the. teachers'- eva1uat1on of the appropr1ateness of the var1ous s1tuat10ns¢: S

’ »

‘as topics.for teachers to bring’ up in their c1assrooms -The theme that ties

4

these four items’ together then, is the request that teachers.1ook at the System

" “within which® they work: . school,  home, and commun1ty, 1n re]at10n to the situations .

, ¢ ) . o ‘ N ] -
children®in" their classgooms experience. . ' ‘ ' o
Resu]ts and Discussion ) S E | B

Dt Resu1ts of the responses to the survey appear in Table, ILI The most striking

v resu]t is in the pattern that appears throughout the Table.. As a group, teachers

report*at Teast some awareness of and receptivity to dealing with stressfu1 s1tuat1bns .

.in ch11drens' 1ives. ' However, few teachers fee1 they have the resburces or tra1n1ng

- to do so. t - \ ' Tt , v T ' . -
! & N [

Experienced teachers, even those with 10 or more years of teach1ng experience,
feel as much at a 1oss as student teachers in hav1ng professiona1 resources to be “'fQ
helpful to children in coping. ¥4fab1e III) Converse1y, the student teachers

responses seem to indicate that the current teacher education curriculum does not

1
>

addre\cx\he areas -of children's stresses more than'past curricula did.

It might be expected that differences among teachers' 1mpressions of the

-

stresses that children need to deal with, and ‘their own feelings about appropriateq

t1m1ng for teaching about stress events, would be associated with the grade 1eve1 : ",\
-. ¥y N Y. . . . * ' ) . )

\ Y
. n }&
,; !,. '11 * Y

"t .SLA \\l N




‘at whtch-theyvteach _Responses of teachers of the 1ower e1ementary‘grades (Kﬁj)

were compared to those of teachers of the up&er e1ementary grades (4—6) Teachers/

_about stress events at the1r grade~1eve1 while teachers of- the upper e1émentary

'grades responded more oons1stent1y to be1ng receptjve - By: about a three to one I

*51tuat1ons assoc1ated with it. - . . o s

~problems will be seen agai

- RS . ’ . . ’ o o . N . . . .
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at both 1eve1s-regorted awareness of* stress situations for, children 1n the1r grades ] ‘
v SN .
Teachers at 1owér e1ementary grades ere divided in the1r recept1v1ty to teach1ng

v

LN

.-

ratib, teachers of a11 e1ementary grade 1eve1s felt. there were not resources ava11ab1e

in the systenn?rein the1r profess1ona1 development to 1ntegrate‘SUCh areas 1nto .

‘their classroom teach1ng )} v

Teachers report that ch11dren br1ng 11 f&- probﬂems to- tne1r attent‘on from the ]"

- lower’ grades, and cont1nue to do so in the upper eldmentary grades In fact most

- of the teachers at all e1ementary Tevels (K-6) reported that ch11dren in the1r

A 3

c1asses talk “about some situations occur1ng in the1r 11ves wh1ch are d1srupt1ve ,

and requ1re some dea11ng or adJustment These teachers appear "to agrée w1th

N——

Codd1ngton s’data that childhood does have fam11y and- persona1 ptobbem?§oTv1ng

&+
)

] A

Most teachers (31 of 36 experienced'teachers,cAV‘ot"47 student. teachers) report

be1ng aware of the 1mpact of the stress s1fuat1ons 1asted on the chiTldreéh they teach v

+ \

It m1ght seem log1ca1 that knOW1ng what ch11dren are up aga1nst wou1d serve as a base

-For. the components &f the Recept1v1ty Index that teachers wou1d conc1ude that theSe

- Lo

areas are, 1mportant for'fMe1r gyade 1eve1 and m1ght a]so have some-optimism about.

;teach1ng ch11dren sk111s to he1p them cope - In fact \Bbout ha]f\bt/theﬂ:uare studentf"

teachers (19 of 41), and one-third of the aware, expér1enced teachers (10 of 31) are

not recept1ve. It appears that exper1encq§1eads to more. certa1nty‘that the same

., are 1mportant fot their grade) Studéﬁt

and aga1n

LY

teachers tannot kn ' that yet. A1so the pt1m1sm about the’ potent1a1 for 1ntervent1oh«

\1
y

increases rather than decreases with emperience wh1ch is a pos1t1ve s1gn Possib1y

AR 4

the nonrecept1ve teachers are’ ref]ecting the rea1it1es they exper1ence. They have e

V

not had curr1cu1um, profeSS1ona1 skills, facts, or mater1a1s re1ated to he1p1ng 7

. ,
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v

" 1n these stress areas. It is’ surpris1ng that as nmny teachers pers1st,?n seeing

. ‘ A ' ]’
-_-»’»ﬂ’}the 1mp0rtance of these areas, and be11eve that chi dven can be taught cop1ng

w skrlTs B

Y . '
[ N, . ’ 1’ o . g?\. o ' s
P : L E:al?1enced teachers from schooTs in four’ quite different commun1t1es prov1ded
a.samphfng.of a range~of commun1ty~sett1ngs. The work‘of Coddington supports the

LN L

1dea that the s1tuat1ons Tisted are n, the speotrum of the experiences of a{]

eTementary age children It may be poss1b1e that the commun1ty personaTness ve?sus

4

v anonym1ty affects the amount of report1ng by chfﬁﬁren of hOme eughts to teathers

S q ’ { l
" However the responses of .the teadﬁ%rs across‘the four commuﬁ1ties were str1k1ngTy
_ o 7
| s1m11ar on the awareness index., - w ,1 v .
t . ’ J . g - ’ "
e Responses by commun1ty to the 1tem "teachers shoqu taTk ikoum this in cTass 8

" R5, were examined. This “item 1ndjcates e extent of feeJ1ngs of permission or
o restna1nt on the teacher to br1ng up pr1vate subJects pub11c1y Teachers .may
S personaTTy feel that certa1n s1tuat1ons are important and probTematic for chﬁ]dren

“n Jin their’ grade bpt may sensé’that it 13 not, appropriate for teachers to d1scuss
- them Communtt1es i.e. 3\p\arents, schooT boards as representat1ves) can re;ct
:“#‘ strongTy aga1nstyteachers "medd11ng“ in pr1vate and "touchy" cgntent areas. Since
| | f1ve of the seven stress S1tuat10ns Tisted refer t0 events 1n the famiTy/home T1fe
\

of children, and “v1o]ence at home" and "a]cohoT problems at home" in partisnﬁar

»

are “touchy,” the teacher response "teachers shoqu talk about this 1n class". can
be V1ewpd as an indication of the teachers perceptions of acceptab]e topics 1n '
" their re1at1onsh1p to ch11dren There were nb trends 1nd1cat1ng d1fferences»amohg
| teachers on this response in tepms of the type of commun1ty 1n wh1ch they teach -
:ResuTts and D1scuss1on of ATcohol ProbTems at Home and V1oTence at Hone A

Teacher responses to the two, situations tchohoT problems at Home" and -
"v1oTence at home“ were examined indrviduaTTy to compare them to responses to aTT

stress~situattons as a group. ‘This analysis focuses on_teachers responses to

iy ‘these\severe, perhaps chronic, and stigmatiged areas of stress in children's lives..’

“ &
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S R TABLE 11T - T
v ! n [ Summary of Results. - * - '
R e . ";.’.». e : ‘s '.
A o, 1_"$ “Index of Index of ' -, Index of Index of v
‘ \,~ . Teacher . -Teacher =~ Teacher Acttpn  Teacher Ability
A . R Awareness “Receptivity. Behaviors. “to Respond : -
- |6ome JFew |[Spme - Few | Some ~Few | Some Few .
Student ' ' ‘ . : o
~ ~Tedchers Moo 6 |2 2 | 19 4 43
(N =479 ° | | | .
4 L ka0 ' -‘ v
, A1l Experienced , S | ~ o «!
- Teachers 31 5 1 23 ‘13 16, 20 |- 8 28
“' . A . ' I .
' .
- v(N = 36) : .
! s . . y
R 4 . ' . .
~Teachers with ) . , e
. 110 or more years . . | 18 .« - .? ; 11 9., 9 A1 1 219 )
" ¢ | \~,““‘ . R . ' . ' P
- Jexperience only ' | .
(N =.20) - o~ oo
.\0» ) N - ~.\
Experienced - . ) ’ ‘
< :Early -Elementary 19 4 13 10{ 8 %5 | 3 20
Teachers (Grades K-3) - -
(N E"23)4~ - v ' . £
M v
. Experienced Later - | - \
' . N ' 1 ) " . , .
Elementary 10 1 10 1] 6 "5 10 1.
. . L * ' " \ : ‘ )
Teachers (Grades. 4-6) Lo
’ 1
(N 11) . .
Note The number 1n the “Some'l co]umn represents the number of teachers who checked more than '
| . one- thjrd of the p0551b1e ce11s within that index on the Needs Assessment Instrunent\
K l« . PN
The. number in the "Few" column represents the number of teachers who checked fewer than
“one-third of the poss1b1e cells within_ that index on the Needs Assessment ﬂnstrument
[]nghm ' o 1‘4 .

*




Stnce experienced teachers and.student teachers had para11e1 distr1bqtion§ of .
responses, the term “teachers" refers to both groups combined e o ; . - | .

For(leacher Awareness, “about one ha]f the teachers 1nd1cated that a1coh01 - R

;problems came to their attention ATab]e IV) A]most three fourths 1nd1cated that
they are aware of prob]emsiof;violence at home (Table 1V). However;_this is fewer -

than for all situations taken~together KTab1e'IV) It is probab1e that the 1ower‘fr.:

. . ,

”percentages reflect the rea11ty that many fewer children 1in a. class wou]d be ex-

.\‘

periencing a1coho1 or v1olence~re1atoﬁ problems at hame than some of the other N B

situations which are’ 1nc1uded in the "s1tuat1ons" group;, bad time with other ch11dren

_at, sohoo]," for example, Of course, some children are cautious about discTosing

-

stigmatized occurences in their fam11y; and teachers may discourage ch11dren from
.‘\51 _\\'

3;& their’;lﬁ& will be turn1ng ththem for he]p with home prob]ems which are severe]y
. 1 . o .
Mnegsﬂﬂ, as Yell as sens1t1ve . .

. For Teacher Receptivity, the pattern of response-for‘the<a1coh01 and violence

r

~-s1tuat1ons alone coinc1ded with that of a1IL§1tuat1ons taken. together. Teachers
were - -about equally divided betfween those 'who' report@d relevance and opt1m1sm4about

»
sohool-based intervention and those who did not (Tab1e IV). Although teachers report-

ed’ observing disruption py these two stress situations'1e§;\frequent1y, they do view |
. them as fmportant and as anenab1e to intervention as are a11-stress°sitUations. |
comb1ned
| Nhen .examining the resources teachers reported having (Index of;Teacher Abiltty ‘
to Respond), few felt they hgve the curriculum or the professtonal preparatton to .
che1p ch11dren-cope nith a1coho1‘or v1o1ence prob]ens at‘home {Tahle IV).' The only

available resourge they reported is a referral to "sonwone in the school system Better

ab1efto help." In faot, many teachers did not feel that this is an area which teachers

;

o . should talk about in class. " ’ . X
C‘ e ' v ] b l)




§ , . ;oA ~ . AN
o S, TABLEIV | :
' Summary of Resu]ts for Alcoh6l.and Violence Stress Situations N
. ' , '. 'e,.’.' . ’ S , | » ._ ’
° ‘ ya"ri'/ ' Index .. Index of Index of , Index of -
| / A eachg ~ Teacher TeachgrAction Teacher Ability
A]C°h°1 Prob]emg at Home 4 Awareness Raceptivity Behavfiors’ {0 Respond
Lol o Some .. Few | Some -~ Few | Some” Few | Some . Few
- Student Lo~ s | - ?
. Teachers . [ ..~ . " r ' o
"~ A1l Stress S1tuat10 s 4 6 |27 -~ ¥ |19 .28 | .4 43
. Alcohol Problems at Home . | 28" 19. 1 20 <27 41 6 5 .- 42
Experienced Jeachers | R BN |
(N =36) ' . | .
A]] Stresi Situations 31 5 23 13,116 - 20 8 28
“Alcohol'P Qb]ems at Home . 19 17 18 18 24 S 12 5 31
- Student Teachers and _ | n
+ Experienced/Teachers P
- Combined /. ' ' |
A]l;Zfress Situations 72 . 1| 44 39 3% 48 ] 12 - .
Alcohol Problems at Home 47 36 | 38 45 | 65 18- 10 73.
..Violence at Home | Ta
' Student Teachers " < -
(N = 47) - . ‘ . | .
A11 Stress Situations 41 6 21 26 19 . 28 ¢ " 43
_Violence at Home . 132 15° 21 - 26 39 8 5 42
 Experienced Teachers B | . o N g ' .
- (N =-36) ° . A o N h
¥ A1l Stress Situations N 31 5 23. 13 16 2 20 8 28
Violence at Home : 27 . 9 "4 22 26 10 ] 35"
., Student Teachers and
Experienced Teachers . _ : 3
Combined . ~ ' ~ L o N :
AN=83) - ~ . , ﬁ |
A11 Stress Situations 472 N | 44 39 | 35 48 | 12 71
Violence at Home - 59 24 | 35 ¢ 48 65 18 6 77

e et

R e e e e oW bt = : B T reaerory

Note: _The number in the "Some" ‘column- represents the number of teachers who checked more than |
- one-third of the poss1b1e cells w1th1n that 1ndex on the Needg Assessment Instrument.

The number 1in the "Few" column represents the number of- teachers ‘who checked feyer than )

e

one- ~-third of the poss1b1e ce11s w1th1h that 1ndex on the Needs Assessment Instrument

"\ ' N

| e oo L.




5.professiona1 capab111ty to he1p,

Rch11dren in their c1asses. A questj

-However the teathers ovthhe]ming1y report that the educationa1 system has ‘done .

OVera11,'it’appears that teachers arenreporting a”predicament. Teachers'know d:’
that many of the eh11dren in their class are undergo1ng severe home p(oblems,.they |
realize that these are 1mportant problems for ch11dren of that age %hey have 11§t]e

aﬁéyfina11y, they hdve a. great deal of hesitancy
to venture 1nto these areas as classreom top1cs ’ﬁ’ ;

/ . . .~ : : | .l . F}.;- )

N +

A

Summary and Gonc]us1on

Thirty six teachers ih-service and forty seven teachers in- tra1n1ug responded to a

qUest1onna1re related to the1r exper1ences with stress situat1ons in the. 11ves of |

v »

5onna1re grid-presented\seven stress: situations -
which affect elementary age'chiqdren' =Twe]ve teacher responses_were designed to

¢

a110w teachers to descr1be the1r re]evant expér1ences These responses‘ref]éct'(])"

" | X !
teachers' awareness of atress in the children's lives; (2) their resources within

the'§ch001—fam11y systen whi ch aqgress these areas; (3) estimates of their own:

B professiona1 preparation for 1nterventions and (4) an assessment of the1r recept1v1ty

[

to .a curn1cu1um designed to teach children stress- c6p1ng skills.
The most. str1k1nq result from this survey can be summarized quite stra1ght~
forwardly | ﬁementary teachers in a range of commun1ties, with a,w1de span of years

of teach1ng exper1ence, across the elementary. grades, are well aware that chi]dren

1n the1r @lassrooms are 1nvo1ved 1n crisis and. chron1c stress s1tuat1ons 1n school

and at home. Teachers' responsivity to these stresses indicgates that they.are W1111ng,

to listen to”children,'and that chitdren see them as a potential source of support.

11tb]e to enhance their capab111ty (curriculum, mater1a1s, facts or skills), with

which to- 1mp1ement benef1c1a1 intervent1ons
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