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CD Introduction
qic

i---1
.

CO This s udy was undertaken as,a part of an effort to develop an alcohol
i,

Martine Zucker

James E. Snoddy

C:3 --educattonpro9m, and. to integrate it into an elementary teacher education

1.14

curriculum. A critic al assumpti& in this work i-s.hat for alfohol education

to be approPriate for young children, it shouN be focused-Within a larger

domain of behaviors than drinking/nondrinking. A major area of concern with-

.

in this larger domain is stres:s and coping behavior in children: Therefore"

a study was generated to discover teachers' awareness of stress in the child-
%

ren they teach, their perceptions of their ability to assist children to cope

with stress, and their perceptions of the appropriateness of teacher inter-

i/ventions in stressituations of children.

' Purpose of the Study

In developing a curriculumHon drinking/nondisinking decisionsWitifin the

context bf other psydosocial issues and pressures, an early ste /SKrould be

the assessment of expressed needs of those people who will be/ihe'carrieris of

the currtculum 'elementary scfioul teachers.

/,

The assessment qf needs would seem to revolve around three issues:

4

4 ,

1) a recoghition that problems exist,

2) an expressed lack of preparation for interventions, and
./

3) a belief that interventions could'help children cope with,

these problems.
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Thus, we.wanted to have teachers report whtther specific stressful sitpations

which children experience come to their attention as teacheri,mheiher, resources

on a classrdom/school system level are available for interventions and whether

they believe they are professionally.prepared to help children cope-with tOese

stross'situatIons. A
ft

Development of a Needs i:Issessment Instrument

Holmes and Rahe (1967) designed a method fOr quantifying the impact of

various life events for.adults.. The range of events they considered included

not only negative.traumatic events but also positive and desirable ones, sincb
;

all significant changesin, life require coping; adaptation, and readjustment.

Such life events have come to be called stresses, Coddington, (1972a, 1972b)

in subsequent studies in the tradition of the original work of Holmes and Rahe,

focused on events which'require readjustment in the lives of ,children. Coddington

developed social readjustment.scales appropriate for children ir preschool, elem-
t

C.

entary, junior, and senior high school based on research that found that certain

events commonly occur, and/or trequirt A major amount of readjustment.

Items from the Coddington elementary age -scale were selected that represent

lems which children of this age frequently face. The Items were reworded;

and some were combined. . Two situa4iont were added, alcohol probleffp at home,-and

violence at hoMe. those situations often represent chronic stress rather than

speqific dtscrete-seress6events inga child's life. The final list of seven sit-

uations used in a needs assessment instrument is shown in'Table I.°.They include

two sqhool-linked situations, three home-life events which.are'publicly acknowl-

edged in our'culture today, and two more chronic situations which.are sociPlly

stigmatized andsutoUchy".

In addition to a limited number of stress situations, teacher resporses'were

developed to allow teachers to indicate their experiepC'es and opinions by checking



responses to these child stress situations. The responses were generated from

a series of questions that could'be organized into four groups called indexes.

Table.II indicates twelve responses in four indexes: Teacher Awareness, Tealpher

Action Behavior, Teacher'Abil fy to Respond, and Teacher Receptivity.

A ne ssessment i rpMent was designed that consisted of a questionnaiTO

grid with two parts: 1) ) seven childhood stre'Ss situations and, 2) twelve teacher

responses. This is shbwn in Figure I.

Teacheno were gin the following written instructions with the questionnaire

grid: "Attached is a list of situations (stresses) which elementary ageichtldren

.ap

often face.and musit deal with in' thetr own lives. We W6uld like your 'help .in
,

4

getOng an idea f hat elementary school teachers might need ln order to effectively

help children 4ope with these problems.'

Various tea/her responses'are listed for the set of situati-ons. If you have

experienced that response please check (1) that box; if not, please leave IL blank.

1

Please chtick as #eny responses for each situation as you feel appropriate,"

TpePe was an opportunity on the grid page for teachers to indicate the grade

level at w ich they teach; and number of years teaching experience.

4



TABLE 1. .

' 0

'

4 CHILDHOOD STRESS SITUATIONS,

Bad time, with other children at school

gbv.ing to new neighborhood or school

a.

SeriOus illneSs/dpath in the family,,
\.

Separation or divorce. of parents

New family members (by birth or marriag0

-Violence at home

Alcohol iSroblems at home

5

I
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TABLE II

TEACHER RESPONSES TO STRESS. SITUATIONS OF, CHILDREN

.Categories pf Response
cdsp 00. v,

thL
reacher Awarpness,

Index 2

Teachek Action Behaviors

s.

Specifis keiponses

R1: Children talk to mp about thtserivately

412: Children have,brought-this up in clast .

R3:. I have observed children reacting tojthis

R4: This it part of our curriculum

R5: eachers should-talk about this in class

-R6: I find sPmeone in the school system better

quarified to help

R7: I contact parents when that would be helpful

Index 3 R8: In discussing this wtth my class, I have tfre

Jeacher Ability to Respond

Index 4,
,Pb ,

Teacher Oeceptivity.

facts sr."

-R9: In discussing this with my class, I have the',

'skills

R10: In discusstpg this with my class, I have the

materials,

Rll: This area is important for my grade

,R12: Children dan be taught skills to deal with

lhts

11

vf.

1 ,
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Plettse check 66 if

oa haVe experienced

rt iporise.
:'1e53e leave blank

Grade level at whlith you teach
'tlfumber of years you have been teaching

TEACHER RESPONSES

ot

.. ....., ..,....

SITUATIONS

bad.time with other
children at school

Children
talk.e6vMe.:girve'

about this

privately

Children
""Ic

brought
this up in

class

I have

tritetVed--

thildren
reaceing
to this

This is
Tartof,-- ;-'should

our
curriculum

'

Teachers

talk aboUt

this in
class

T find somm

oe-i.n ther-parents,,...,-.

school
system
better
qualified

I. contact

when that
would be
helpful

In discuss-
Apg,411is,,

with my
class I
have the
facts

In discusbwiIn
,ingthis
with my
class I
have the
skills

1

discuss-
ing this
with 111),

elass I . 'for
have the
materials

This area

14 .J.-', .'''-tikin

important.
my ...

grade

,

Children
be`

taught
skills to
cope with

this

._
,

Ark

Aovtog to new

eieighborhood or*

school

I

11..

..

.

.

Serious Illness/death
in the CaMliy 1

. ,
.

.

ceparation or divorce

of parents

.

.

.
.

,

,

'

- -

New family members
(bv kirth or

marriage)

-

.
. 6

.

.

1_

Violence at home

.........
,

Alcohol problems

at home

.

L______

. .

,

,
_ ..

.

.

'

'



Teacher Sample

Two groups.wereloampled with the Needs Assessment jnstrument --,elementary

teachers-frice,IWO,-ahd :elementary Aeachers,fn-trainipg
.

teachers-in-:service grOur-tonststed of the staffs of four elementary schoolS

(K-6) in Michigan with differing characteristics. The four schools can be

described as follows:

School A is an elementary school with fifteen teachers of grades K-6 In a
4

community of approximately 4600 residents. Some 75 percent of the pupils
\

attending this school reside withln the corporate limits of the town, while the

other 25 percent reside outside the town School B is an e ementary

/school with 'ten teachers of grades. K-6 in a school distriCt which an be described

as suburban to.a city of approximateTy 50,000 residents. SchooinC is an elementary

school with fourteen teachers of grades K-6 in i residential area of a city of

approximately 45,000 population. School D is an elementary school with eight
V

teachers of grades K-6 serving a mixed neighborhood (residential, business, industry,

transportation) of a city of approximately 45,000 population.

Forty seven teachers-in-service were 9iven the Need0 Assessment InstruMent,

with thirty-six completed instruments returned.
f,

Fifty elementary student teachers, representing teachers-in-training, were

(
.

'sampIed near the end-of their studeht teaching experievel. This experience4as
,

.

.
.

, \

.

tak'ng place in one of, three student teeliong centersln Michigan. All of these

stuilents were in the ftnal,year of their four year preparation program, and all
- .

'1
4; A.,

i

/

hal participated in practicum experienteS.duringlhe four years% Forty-seven
..,0.

stildent teachers completed tile intruinepit.
4

. I .

Diata Analysis

Each:stressfsituation and each teacher response onAhe Needs Assestment

/ 4;*' 4..P

Instrument'could'be looked'at individually. Howev.er, in order to distain answers

.to questions about Teacher Awareneis, Teacher Action Behaviors, thcher Ability,

9

a
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Respond-, tind Teacher fleceptivity, 11,stresS situations were examined.together

.

with the exceptift of added aneyses of."alcohol problems at home" and 'violence'

,at,homp'"LTeacher responses were grouped ihto 'four categories (indexes) on. the

basis of conceptual meaning as. detcribed'ih'fa6fe-II...""The Nporting of results
. . .

based'on counting cheamarks (check/no chec,k) and scori0 as "some" when more

than one-third of the maximum possible "check" responses occur ih a cell, scortng

as "few" when-one-third or fewer oft46 maximum possible checkmarks occur.

Index I is called Teacher Awareness and consists of three responses R1, R2,

and R3 in Table II. These are alternate ways in which a teacher may become aware

of stress'situations which impinge on the lives of the children in his/her class.

No one.way is more significant.than others, nor excludes the others. -Grouping all

three responses allows the examination of the'teacher's report of knowing abOut.

'situations in whatever way(s) yhey have,come to his/her attention. A' count oyhe.
.

0 )

.
rela ive frequencies of checkmarks to R1, R2, and R3 Comes to essentially equal

,

fre encies in each category. That is, teaFhers report that children talk to them

privately about Alt often as they report that children bring up a situation in class,

and each'of these ls. reported about 'as often as the teacher'observing that a child

Is rertThl tg a situatioh.

) -

.The two teacher responses,. Rll and R12, were grouped into Index 4, which -is

^-?

termed Teacher Receptivity.. Checks in the Rll column indiemtulat the stress

vK situations listed seem-relevant to the teacher for.the grade level at which he/she.

akteaches.- Checks in the R12 column indicate a b lief that skills to cdpe with these

situations are teachable. ,The relatfve frequen of checks in Rll is similar" to

R12, tnerefore Index 4 represent the responses t both eq ally well.

Index 3, Teacher Ability to Respond, is com osed of .R8, R9, and R10, the

various resources a teacher would have to 6ve in order to feel able to teach

about particular stress situations: facts, skills 'and'materials." Teachers may

be aware of.and receptive to thildren who are faci g difficult and painful situations.

However; if skills and rdsources have not been prov ded to the teachers, either in
,

Wk,
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/

their teacher-trainirig experiences, or in in-service sessions,. .yls likely

that they will not feel comfortable .or qualified to:deal with these situations

on a classroom,basis. The three resOonses R8, R9, and R10 then ask theebcher

to report whether they feel they have.been equipped'professionally to be .helpfui

in their role as teachers.
.

,

, Index 2, Teacher Actiort Behaviors, is made,up of gsoMewhat more disparate items
, .

/

than the other4ndexes.. R4 and -R,6 describe school system resources provided for
1 t-

,

.

teachers. R7 is a teacher-option, talking to,parents, as-,...a resource in helping
,.

, .

.

.

. I.

cnildr,en. R5, for which a separate anal;is Ile been done in some instances',

reflects the,tpac4prs'-evaluation of the approOriateness of the various situation-s"

as Iopics for teachers to bring'up in their classrooms. The theme that ties

F

these four items' together then, is the request that teachers,look at the ystem

'within which tbey wor.k: school,'home, an0 community, in relation to the situations ,

children'in- their claSsrpbms experience. .

Results and 0iscussibn.

.Results of the responses to the survey appear in Table,III. The most striking

result in the pattern that appears throughout the Table. As a group, teachers

reportiat Teast sOme awareness'of and.receptivity to dealin9 with stressful situatibns

,in childrens' lives.: However, few teachers feel they have the resburce5 or:training

to doso. A
.

.

\,

,Experi*nced teachers, even those with 10 or more years o'f teaching experience,
. 1 -

i

?eel A5 much at a loss as student teachers.' in having profess'ional resources to be

helpful to children in coping. 44kable fII) Conversely, the student teachers'

responses seem to indicate that the current teacher education curriculum does not

addres the areas-of children's stresses more than apast curricula did.

It might be expected that differences among teachers' impressions of the

stresses that children need to deal with, and their ,own feelings alyout appropriate

timing for teaching about stress events, would b'e associated with the grade level

4

0V'4 I
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'at whi-ch they teach. Responses of teachers of the lower elementary grades (r-3) .,
we're cdmpared to -thoSe of teachers of the uper 'elementary ,g1-ades (4-6). Teachers /

. ,

at. both .levels 'rjOrted awareness of stress sftuations for: children .in their grades. 4

. ; : is

Teachers 'at lo
L

Wer elementary grades ere dtvided in' their receptivity to teaglitng
.. . .. i .

,

.about stress events at their grade,level while terachers,ofithe upper .elémenta.ry
I

,graides responded more consistently to being recepOve. By:about a three to one

rat1), teachers of all elementary grade leve,ls" felt, there were not resources available
,

in the systemyr,in their professional development to .integrate,süch areas into

'their classroom tea'Ching.. ,

.` Teachers report thät children"b'ringli,fr-Orbblems to their attenti orr:frour the

lower* grades, and continue to do so in the upper eldmentary grades. in" fact most

7 of the teachers at all elementary' 'levels (K-6) reported that children 4n, their

classes talk;ab oAft some situations iccuring in their lives which are, di,sruptive
I 4.-

and require some dealing or Padjustment." These teachers appear to agree with

Coddington's'deta, that childhood does have family and-personal pvob1beflWsoving.

situations associated with it.

Most teachers ( 31 of 36. experienced teachers oi, 47 student. teachers) report
,

. , .
being aware of the impact of the stress squations listed on the chi Tdreh they teach:.

,
. . . 1---,% .

,
It might seem logical that'i'nowing what children 'are up' against would serve as a base

,

41 5

-for, the 'comnonents (tf the Recept-ii vity Indtx; that teachers woCld concl'ude that these
,

areas are. iMportant for their grade ..le'vel and might also .have some-optimism about
' -

-teach-ing. children ;skills to' help-them cope. .. In faet,*ut \b'f'the awe student
t I L5

teachers (.19 of 41), and one-third ciLf the 'aware. exPerie.nced .te.aChers (10 of 31), are
. .

not receptive. It aPpears that experiericcileads to more certaintAhat the same,

problems will be,seen agai and apin (i , are important for their grade). Stuident
N ' . '

teachers cannot kn that yet. Also, the ptimisin abokit the potential for interventioTh
, .

increases rather thon decreases with experfence, -which is p positive sign. PossIbb/
A . t

. .. .
, , ,., . ., . ..

the non-receptive teachers are' reflecting.the realities they" experience, They have .
. .

not had curri cul um, professional skills, facts ,. or material s' Tel ated to hel pi ng

0* I. :

r.
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in .0ese.,storess areas. It is surpriing that ap 'ipankteachers perSit, Ili' seeing
., It',' ,

...+4.40 'the importance of,thes'ie areas,,, arid believe that chiiird.1:ien *can be taught. coping
. k .. 4 , - j --, s / . , v

skills
,

.,-: '-i- .
.

4?)
4 e.

E ience:d teachers. from stlioolS in four, quite 'different communities prov
,

1

tded
. ',.

. ... . i- . .

.

a sampeng .of a range of Community. settings. The work ,Of Coddington supports the
. .

,

ideea that the situations. listed are in the spatrum of the experficknces akl
4

' 2

elementay:y. age children. It may ,be possible that. the comunity personalness ver'sus
,

:- anonymity affects ,the amount of repoking bay chAren of hbme 'eviris to te4hers.. I

However, the responses- of the 'te,adtters across,qe four commurlities were. stkinglY,

similar on the awareness index.
4 -'1 i ..

Responses by community to the item "teachers should talk et out this in clast,0
. i

.
R5, were examined. This Item. tndoi.cates. the extent of :fee,lings of permission or

,

restneint on the teacher to bring up pri.4te subjects publiclY.. Teachers.may
,

personally. feel that certain situations are igortant and problematie for chi)dren
4,in their grade, bpt may sense that it is not appropriate for teachers fo discuss

,

,thein. Cortimuni ties (i .e. arents, school boards as representatives) can "react

strongly against- teachers "meddling" in private and "touchy" cpzitent areas. Since

five *of-the seven stress situations listed refer to events in the family/home life

of children, and "violence at home" and "alcohol problems at home" in parOar

are "touchy,-" the teacher response "teachers should taq about this in class", can'

be view' as an indication of the teachers' perceptions of acceptable topics ln

their relationship to children. There were no trends indicatin9 differences. amohg

teachers on this response in tepos of the type of .community, in which they teach.

Results and Discussion of., Alpohol Problems at Home and Violence at Home

_ Teacher responses to the two situations '19lcohol problems at home" and-

"violence at home" were examined indtvidually to compare them to 'responses to all

stress.'s6ituations as a group. This analysis focuses on' teacher's' responses to

'these ,severe, perhaps chronic, and stigmatijed areas of stress in chi l dren 1,s lives..
#
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TABLE III

SummerY of 'Results
*.

, 4'

I

Index of
Teabher
Awaueness
some ,W ,rew

,Student

-Tea.chers

(N = 47) '

L,

Al 'L Experienced ,

Teactiers
-t

.'(N = 36)

t,

,;Teachers with

. ,

r1C, or" more years

'experJence onlY

(N =,,20)

Experienced
-

. Early El ementary

Teachers (Grades K-3)

(N = 23)

41 .

19

I

.

114,

Experienced Later

Elementary 10 1

Teachers (Grades.4-6)

(N = .11)

Note.: The number in the "Some" .column represents

et

,

°Nr

Index Of ' %. Index of

Teacher Teacher Activn

Recepti vi ty Behavi ors,

Spme Few Some Few

21 26.

23
413

11

13

10

a

9

'1

19

16,

6

.0 .

7

20

11'

15
,

Index of
Teacher Ablility

Ito Respond..

Some .rew

Sr

8

1

-

28

20

5 0 11.

the number of teachers who checked more than

one-tyrd of the possible cell's .within that inde.x on the Needs .Assessment Instrument

.

The. number in the "Few" cdlumn represent's the number of teachers who checked fewer than,

one-third of the possible cells within, that index on the Nrds Assessmen0Instrument.

4
41,
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5inCe expecienced teachers and.studerit,4achers had parallel distribytiong of .

. .
s ..

, . . .

responses, the term' "teachers" refers to both groups combined

'Fonaeacher Awareness,"about onelhalf.the teachers ihdi6ted,that alcohol

'problems came.to their attention ,(Table1V).1 Almost three-fourihs indicated thatf

they are awareof problems of.violence at home(Table IV). However.Ohis is fewer

than for all situations taken-together .(Table;IV). It is probable that the lower'

:percentages reflect the reality that many fewer children in a.class would be ex-

periencing .alcohol or violence-related problems at home than some of the other'

situations whill are'included in the "situations" group, 1;bad time with other children

at school," for example, Of course, some children are cautious about disclosing
1.

stigmatized occurences in their family; and teathers may discourage children from

Iling them about such things, particularly if they have found they have little

fer a child in a painful home situation. However, one-half or more of the

eported that they can anticipate a substantial number of children in

4i4p, te will be turning tpthem for hejp with home problems which are severely
r

reisfdl, as Well as,sensitive.

For Teacher Receptivity, the pattern of response-for'the alcohol and violence

situations alone coincided with that of allLsituations takentogether. Teachers

were'about equally divided between those who reporbkd releVance and optimismabout

4.

school-based intervention and those who did not (Table IV), Although teachers report-

ed'observing disruption py these two stress situations 1,ess frequently, they do view

them as important and as amenable to intervention as are all stress situation&

combined.

When.examining the resources teachers reported having (Index of Teacher Ability '

to Respond), few felt'they hpve the curriculum or the professfonal preparation to .

N-help children cope with alcohol or violence problems at home ,(Table IV). The only
4

available resoume they reported iS a referral to "someone in the school system setter

able'to help." In fact, many teachers ,did not feel that this is an area which teachers

should talk about in class.



Alcohol Problem

Student
Teachers .

All Stress Situatioqs
Alcohol Problems at Home

6 ,

TABLE IV

Summary of Result,s for Al cohól. and Violence Stress Situations

Idex

e'ach

Awareness
Some.

Experienced i'eachgrs

' (N '

All Stres Situations
Alcohol PrIloplems at Home

Student Tea0ers sand

EXperienced/Teachers
Combined
(N = 83)7

ress Situations

Alc ol Problems at Home

, Violence at Home

Few

6

19

5

17

.11

36

Index of
Teacher
Recepti vi ty

Some Tew

21 6

20 -* 27

23

18

44

38

r.

18

39

45

Index Of
Teach
Behav ors

, Index of

ction Teacher. Ability

:Li? Respond

Some Few Some . FeW

19 28 43

41 6 42

16 - 20 28

24 12 31

35 48 12 71

65 18 10 73

Student Teachers
(N = 47)

All Stress Situations
Violence at Home .

ExPrerienced Teachers

(N ='36)
,

All Stress Situations
Violence at Home

Student Teachers and
Experienced Teachers
Combined

= 83)

All Stress"Situations
Violence at Home

VS

41

32

31

27

72

59

6

15

11

24

21.

21

26

26

23 . 13

'14 22

44

35

39

.48

19

39

28
8

16

26

20

10

35

65

4 12

18 6

43

42

35'

71

77

Note: ,The number in the "Slete" 'column- represents the number of teachers who checked more than

one-third of the possible cells 'with,in that index Qn the Need5) Assessment Instrument.

"The
number in the "Few" column represents the number of.teachers .who checked feyr than

one-third of the possible cells withill hat index on the Need s Assessment Ipstrument.
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Overall,.ft. appears that teachm, are reporting epftditament. Teachers kp9w

that many of the ohildren in their class are undergoingsevere nome pcoblems;.they
7

rewlize that these are important pro lems for children of that'age;%they have

pr:ofessional 'capability to 0 finally, they hci,ve a.great deal of hesitancy

to venture into these areas as classroom topics.

Summary and Gonclusion
. .

Thirty six teachers-in-service and forty-seven teachers-in-trainimg responded'Ui a

questionnaire related to th'eir experiences with.stre'ss situations in the.lives of 7:

I

'.childrew in their classes-. A questlonnaire grid presented,seven strest'situations.,

)
which affect elementary fge children. Twelve teacher responses were designed to

allow teachers to' describe their relevant experiences. These responses'reflect(l)j
teachers.' awareness of stress in the children's lives;,(2) their resources within

the S'chool-family system which addres,s these areas; (3) estimates of their own

professional,preparation for interventions and (4), an assessment of their receptivity

to,,a curiliculum designed to teach children stress-Oping skills.

The mqst.striking result from tnis survey can be sUmmarized quite'straight-

. forwardly: elementary teachers in a range of communities, with a/wide span of years

of teaching experience, across the elementary. grades, are well aware that children

in their Classrooms are involved,in crisis and chronic stress situationsin school

and at home. Teacheris' responsivity to these stresses indicates that they.are willing

to listen to children, and that children see them as a potential source of support.

1

Hpwever, the teathers ovehelmingly report that the educational system has done,

little to t.nhance their capability (curriculum, materials, facts or skills), with

4, which to implement beneficial interyentions.

t
17
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