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Abstract

-
t .y - -

This paper represents a report on work—in-progres%' Here we attempt to
1ay out the issues surround:ng our research prqﬁ;tt and the questions we
hope to answer with it. We describe the wayif}q,which our research is . )

~ . .
devglop.gg and. the procedures we are fallowing.giAlthough no data is

: -preséﬁted, the methods of collection and analysis are discussed in detail.
. fe I

The issue of most concern in our research Is whether or not minority

groups use languagdl in ways that systematically put their children at a

-

~ s
disadvantage at school. We want to see if cultural or social class

differences in language use have cognitive, social, and/or educational .

\.

CQnsequence; for children so classified. It is widely believed that these

di fferences dg, but, whllé this is an attractive hypothesis, solid evidence
for it is lacking. We argue that an adequate. test of this hypothesis must
include data on naturally occurring language. To that end, our research °

combines efhnographic and experimental methods. Audlotapes were made of

* : ' < - t

preschool children representipng different combinations of ethnic group and
- - -

4

social class membershlip. OQur research focuses on nine specific questions
which are presented here along'with the approaches we are taking to answer
them. 1In the last section of this paper, we indicate three representative'

N

ways in which data analysis might proceed.
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Cultural and Situational Variation in Language Function and Use:

p Methods and Procedures for Research ©

-

-

It is widely believed that there are cultural differgnces Tn the

functions and u§es of language among various ethnic and cultural groups

-

in the U.S.A. (se€, e.g., Cazden, John, & Hymes, 1972; hall & Freedle,

1975; Labov, 1970). In fiact, the idea of a mismatch between speakers in

- language functidning and use is often given as one explanation of the

w

educatioqgl difficulties some children have in school’(aernstein. 1964,
1972). Empiric;l sﬁpport for this’explanatfon,'however, is very thin.

An examination of previous reseér;h revea!sfat least thrée reasons for the
Jack of evidence: (a) The situations used to evaluate language have been

quite restrjcted; they have concentrated primarily on language used in -

schools

.in strictly experimental situations. (b) There is ambiguity -

+

abopt the terms ''function'' and ''use;' it is not clear whether they should

#

I be approached from the perspective of communication and cognition, or from
the point of view of social parameters only. (c) The primary emphasis in

. recent work has been on content (vocabulary) and structure {grammar) .

N »
in order to overcome these weaknesses a different approach is required.

-4 N -

.Specifically, the approach should. (éj combine psycholinguistic and ‘ //\
ethnog}aphic methods,; (b) emphacize situational variation within as well
as across settings; (c) sample from Blacks and Whites, lower and middle

class subjects (grouns seldom sampled before in a_single study); (d)

incorporate a sample whose size is large enough to permit supportable

f%f
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inferences; (e) focus on the combined aspelts of structure, content, and

function in language; and.(f) svaluate change in language use and function

§n the transition from home to preschool.

L] -

This paper will be devoted to a description of a major research project

.

which uses the combination of methods statdéd above. The paper will also

focus on illustrative examples of how data analysis might proceed when

A

suth methods are employed.

‘. Statement of lIssues

~ The "general hypothesis querlying-the work to be discussed is that

minérity groups and the poor use !anguégt'in ways that systematically put
tﬁéir'cﬂildren at a disadvantage at school. By sampling children frpm
&ifferent cultural and soctp-econoﬁic g%oqps, Ehe research fccu;es-én
the‘conseqﬁences which differen£ patterns of’{anguage functién and use
-may have for the‘;hild.
The single most Imp;;tant’issue-in this feghrd is thefcensequences
of different u;;ge patterns for the speaker, barticularly with respect to
gis or her educational performance. Broadly Fpeak!ng, these consequences
may be soclal, cognit{ve, c; educatiqggi:-three areas whisﬁ are certainly
part of any theory of <ulturai variat;zzg-in‘séhodl performance. We will

now treat these in turn. . .

Social. The soclal consegquences of 'non-standard'' speech for chi ldren

-
.

can affect both teacher-pupll and peer relatfonshipsl The consequences of

. : »
a teacher's attitude toward a given dialect can be profound. For example,

L
“
e LHA %
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a teacher's attitude can dffect his or her initia!ijudgmunt about the
intelligence of a-ch&ﬂé,‘how he will fare as’ a !earn?r, how he is grouped
for'!nstructian and huw.his contributions in class are treated. This in
turn affects the child's attltude about himseif as a learner, his willing-
ness to participate, and his expectations’ about results of his partlcipatuon

The consequences of non:standard speech with respect to one's standing
with peers may also be profound. It is often suggested that for high -

.status peer and school settings require opposing rules for using or not
using‘language in various ways. "

Cognitive. There Is a long traditfon in the cognitive soclal sciences
linking !anguage and thouéhf. What is not clear is whether different
patterns of Ianggage sociél}zation in the ho;e have directly discernable
cognitive consequences. . _ .

We are particularly concerned in the currgnt résearch with the
evaluation of the cognitive consequences og patterns of language usage
identified by ;:;Qs:ein (1964, 1972). lnﬁhis work, a basic yuestion
remains unanswered: Do cultural/class différences in language usage
affect.people in other-than-social ways {e.g., cognitively)?

Uf concern are cognitive consequences which might result from

_dlffer;nces in Q;rinus aspects of language, such as vocabulary. Vocabulary
dlffere&ces clearly reflect differences in public access to one's [deas.
They 1ead to unequal opportunities to talk about a given meaning or

aspect of meaning; as a consequence of thls each speech communi ty would

have different access to its ne=mbers’' and others'.ideas. At a deeper

6
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level, different types of speech involve diferent dppartunities to engage

. . . ~. ' 4 - s~
in certain basic cognitive processes. / For example, “the process of modifi-
cation in the case of adjectives o éé:irbs, or the process of subordination

in the case of conjunctions, could 4§iiy be affected by differentially

elaborated vocabularies. There Is a %3 evidence suggesting that unrecognized

differences in vocabulary result in mis-estimates of memory capacity and
‘'general intelligence." -
Educational. The possible educational éonsequences of speaking a

*

non-standard variety of speech can be illustrated for three areas: reading,

ability to engage in “instructional dialogue,' and the ability to deal with
.a kind of meta-behavioral information. With reference to reading, a

phonological misha;ch_can affect children's acquisition of phonic skiils.

Phonplogical mismatches are llikely fé lggd teacﬁgrs to misinterpret
children's ;eading of afsentence. (For example, if a child says "John pin"
when he sees the.phrase John‘é'gen, the teacher could misinterpret ;his
as a miséake instead of a different pronunciation.)

"in addition, semantic mismatches may affect chiidren‘é expectations

about the gist of the language that they are reading. Syntactic mismatches’

ce

may also affect children's expectat:ons about gist égee..e.g., Piestrup,

1973). Moreover, different cultures might promotehdlffergnt levels of

LY * -

metalingusitic awareness, and some cultures @lght provide more practice -

-~

than othérs in those skills which are reasonably‘isomérph!c to the kinds —

-

LY .
of processes that children have to use in learning to read~-for example,

s

count ing-out rhymes and jump rope’ chants which are based on alliterationg

or rhyming.

*»

v ’S
it
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Certain patterns of early language socialization perhaps also hamper. /.

children's ability to engage In."instructiéhai'dialogués“ when they enter
school, f.e.,.:he kind of communication situation inwhich aAteacher and

»

- pupil engage in a question and,ansﬁer routine, and where the que%tidné? .
has a specikié answer En mind §nd'the answerer's job Is to é:;ss whatl
that answer is. The big differenée between thf; type of interaction and
the 'normal’ question and answer exchénge is that the correctness of the .
answer is not necessarlily judged on itg truth value, but rather on tts. L ¢
conformity to a strategy or plan forxan;wering-whlch_tée teacher has A
a!ceady constructed. The quést!on is, 'does the communication environﬁént
provide an-ooportunity }o engage in Interactions wh{ch are similar to‘,_
that of instructiongl di slogue? Here'%imélar“is used in the sense that~s
the requiremengs of a correct answer are based on some §billgx,to Snt&it.
the kind of answering st%ategy that the questioner has In miﬁg, rather
than on truth value or some lkind of asesthetic organization of the speech
‘act. : . b

Patterns of language.sociafizatfon that characterize some cultures/
classes are often sald to interfere with a child's abFlity to deal with
ané!ytical or ''meta-behavioral" information, i.e., the ab!itt§ to anaglyze " .
and make analytical statements about cartain kinds of behavior not alwaysr
reflected upon In everyday 1ife. These include perceptual awareness {the

ability to analyze a perc;ptual array into a set of geometrical or mathe~

matical relationships} and behavior awareneés {the ability to analyze the
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emotions of a per:on or those of a fictiony) cha;acter). To understand

how being a member of a given speech community might affect thg abﬁiity

to make tgis type of‘anaiysis, it is necessary to canékder whether or not

different cultures érov!de differential oppoétu&%tié; to engage In }he

kind of meta-behavior;l analysis mentioned above. Since this kind of

analysis is a hallmark of schooling, it is a pr{me area fo; studying home/
. school mismatches (see, e.g., Scribner &RCoPe, !973);

To see how these and other issues are dealt with in our research

project, we now turn tc a more detalled description of that work.

The Research bl

" As a prei}minary to the research, an exhaustgve review Qf,the literafure
in relevant areas was undertaken, revealing several substantive !im};ations.
As mentioned above, earlier studies suffer from (a) the use of limited
situations, (b) the ambiguity of the @eaning of the terms ”Function“taﬁd
yse'' in language, and {c) an emphasis on content and structure. In
addition, it was found that (d) the nature of the analysis used (e.g., ’ ;;‘
correlational, experimental, survey) obscured pertinent Informatidn (cf. |
ﬂf@?ﬁ, 1978, 1979): (e) sample size was usually too small to jus?ify
igférences; (f) the fail;re to study middle class as well as }aQer class
subjects from all groups being compared restricted conclusions; and }g)
the important transition from pre-school to the first grade ;ss peglected:

Given the presert state of knowledge, a number of pressing questions
about the educational performance of the urban poor stiil’ remain unanswered.

. . 4
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Ce}éainly, the refation of language usage and School performance among
different ethnic and SES-defined groups is one of them. We believe that
the research program described hera.and other studies like it, will uitimately
discover the path leading to a solution of these pro@lems. .As a first
step in_t@at di;;ction, the rﬁiearch Is aimed at three general questions
about young children and ;hg significant adults in their lives:

‘. -What are the important dfmensiéns of lanéuaée dffferences among

cultural gfoups in the U.S.A. as defined by SES and ethnic group identify?
] ‘ -
Specifically, these differences sheuld lie in language. structure and °

conteht, i.e., vocabulary,:grémmar, and phonolegy. ) P
. 2. Do patterns of lanﬁuage usage distribute across social setting

and speech situations in the same way for different cultural groups?

4

3. What are thes cognitive consequences of variations -in language

- *, -«

éhdction, espea&éi!y the fonctions into which young children are soclalized?

~-

'In conceptualizing the research, we reasoned -that a naturalistic study
o] -

of language as uggd by .young children (age 4%-5 Y@BFS)‘WOMld be required.

¥

Prior to oun resdarch, naturalistic 'studies of language uSage of parents and

yobing chi!&renﬁhave been rare (cf. Horner & Gussow, 1972; Ward, 1971).

a'

Existing studies have empfoyed primarily interview-based and school-basad

-

datéﬁ Without the evidence provided by more naturalist}c language, the

- <
questions raised tn this paper;cannot be answered adequately.
]

To do a naturalistlc study cf Ianguage an ethuagraphlc method is

the most usefuls- This method involves fairly accurate descriptions of *
. | 2

3

; e 10
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behavior as it emerges in context; thus both the talk itself and the )
context in which it occurs are-de;crlbed. The behavior we wish to study
“has iittle descriptiyﬁ vai;::wfthout the ca;eful charting of its antecedents
and consequences in context. Th{s careful charting is what we mean by
ethnographic methéd. Fér this research, th;;, extensive samples of language
us age {n natural contexts wereuobtafhed: These consisted of recordings of
conversations belween target cnildren and their parénts; s{blings, teachers,
and peers, representing a-variety of phyﬁicai and bcmp;fél contexts.

Further, it was decided .that the focus should.be on €he intellectual . 3
consequences of differences In Iaﬁguage §%ructure, content, and function
as these ‘interact with social class, ethnic group membersh&p, and setting
In this regard, tge work draws upon and extends two disciplines in the

Y

behavioral sciences: sociolinguisfics and developmental psychology. Hikh
respect ;é socio!;;guistics, it bullds upon and extends - the work of Labov
{1970} on the elaborations of structure; of Houston (1963) on specific
registers and shiftsﬁln these registers; of Ward (1971), Horner (1968){
and Hall, Cole, Reder, and Dowley {13977) on the cammunscation neﬁwork as.
portrayed in the home and immedlate'§urrounds Regarding developmental
psycho!ogy, ft builds upon and extends the erk of Hess (1969) on cognitive
environments, and White and Watts (1973) on ‘the environment of the child

in general.. ' \
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Méthods

The methodoiogy employed here is wnat Hymes calls the. ethnography
of communication (Hymes, 1974). 1in a generaf ethnography, the goal of the
ethnographer is a verbal re-creation of the world of the targe. culture.
it should be a descriptive account which members of the targetAculture
recognize as their own expe;ience of reality. In contrast, the ethno-
graphi. component of the research describedlﬁere is more focused in ;hat
it concentrated on naturally ocgurring speech. By recording language in
the everyday lives of the target\bhildrén, actual language experiénces of
subjects were samblgd. Data on other aspects of the subjects!' lives were
included only as they related to the functions and u;es of language.

Language samples were collected through the use of audio tapes. There
were several reasons for this. First, the complexitles gf language are too
great to be captured by a participant observer's field notes. An‘Pbsérver‘s
notes could not adequately record, for example, tﬁe multiple functions of
language In context. For the same reasons, checklist data would Ee
inadequate. The limited perspective 6f checklists would also require that
a more sophisticated data collection method be employed. Audio tapes
satisfy this requirement. ‘ .

Second, the audio tape equipment (éortéble tape'fetprders with wire- .
less mlcrophones).was manageable enough t; permit data collection in a

nmber of different settings. Data were collected, for example, In homes,

shops, moving cars, and on sidewalks. The mobility achieved in this way
::

12
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would not have been possible with, say, video tape.hachines. Even though
video-tape provides more complete data, in a study such as this its use
is impracticable. f\\< |

Finally, the tape equipment did‘not seem to cause any significant
disruption in the normal behavior of‘the target children. The wireless
microphones were, for example, sewn into colorful vests which target
children wore without protest; in fact, they seemed to quickly forget

about having them on,

- -
-':-5‘

-

*Sgb '!éctg =
- Subjects were 40 preschool age children (4.5-5.0 years) diviced
equaliY according to race and scclo-economic status (SES) as -follows:
lower class Black (10), lower class White (19), middle class Black (10),
middle class White (10). SES was determined through the use of income

and education indices from the scale developed by Warner, Meeker, and

Elts (1949).

Procedures

Language sampies were collected over two consecutive days. Taping.
was done through the use of stereo tape recorders and wireless microphones
worn by both the target children and the field worker. Target children
wore vests with microphones sewn in;rfield workers clipped hicrophones ’
to their ties. Although adults and non-target children in the study did
not wear microphones, the two mikes used were, in\genera¥, sensitive enough
to pick up all significant verbal interaction with the children in the

s tudy.

13
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Iin order to sample situetion;l variations in language, each child
was recorded in a series of ten temporal situations: (a) prior to
school in the morning; (b) on the way to schoél; (c) during the transition
to the classroom; (d) during free play; (e) during teacher-directed
activity; (g} during snacks and tolleting; (h) on the way home from school;
(1) prior to dinner; (J) during dinner; and (k) prior to bed. The setting
for these temporal situations consisted of not just home and classroom,
but playground and community as well, Additional recording was done of
parents in a formal interview situation {see Appendix) which investigated
questions relating to the child and his home and school enYironﬁents.

in the collection of data, the field worker tried to be as unobtrusive
as possible. He rarely initiated conversations, but, if spoken to, attempted
to respond naturally; One of the field worker's responsibilities was to
provide a verbal description of the context. For the purposes of this
research, the context included where the recording took place, where the
subject was, who the interactants were, and what they were doing--both
their vgrbal and non-verbal behavior. Furthermore, the descriptions of
context often included what happened pfior to and subsequent to, as well as
simultaneous with, verbal Interaction.

The length of the recordings in each of the temporal situations
varied from 15 to 60 minutes. When summed, this amounts to a.totai of
420-500 minutes of talk for each child and about 300 hours overall, Hand-

written transcripts were made of the recordings and coded onto computer

T

T v

14
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‘punich cards and then computer tape. Each turn of talk was transcribed on

a separate punch card (or two cards if necessary because of turn length),
producing a total of 10,000 cards per child or 400,000 overall. On each
punch card, in addition to the transcription of a turn, the following

information was coded: subject number, SES, race, speaker, and situation.

Research Questions

In assembling the corpus, nine questions were formulated. In each,
the interest was in group differences as they are related to particular
contexts and to the soclal, cognitive, and educatlional consequences for
the child. The questions focus on three aspects of language: (a) differ-
ences In language structure and content; (b) patterns of language usage
across groups; and (z) differences in language usage across natural and
formal settings. In the pages that follow we will present the questions,

grouped according to the aspect of language upon which they focus.

Structure and Content

Question #1: Are there differences in the way Black and White speakers

structure portions of the lexicon? There might be certaln differences in

the way in which speakers of Black dialect and Standard Engiish structure
prepositions. For example, Black Harlem adults have been observed to say

the following to children: '"John, sit to the table." In this instance, a
Standard Engish speaker would probably say: .?Jahn, sit at the table.” The
question is whether or not the rendering, ''sit to the table' does not suggest
to the child a different relationship between himself and the object table

than that interpretable from '‘John, sit at the table.' Essentially,

15
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the first instance is more factive than locative. Such potential différ-
ences in structuring the !ex{con are of special interest because of their
implications for cognitive functidning as it is exemplififd in s&egdardized
test'performance.

On a broader scale, the reasons for asking about lexical structuring
have "to do with the Eentrality of this structuring in human experience.
Space and time, both of which can be readily revealed through prepositions,
are basic coordinaies-of experiéﬁcé. Since only one object can be }n a
given place at a glvenhtfme, spatial locatives provide an Indispensable

device for identifying referents. Hand me the spoon or the table identifies

the spoon that the speaker is referring to. The place adverbial, on_the
table, indicates a search field, and the head nouQ, spoon, provides the
target description. As Miller and Johnsun~Laird‘(1976) indicate, how a
search is to be executed depends on the particular preposition relating the
target to the landmark: on, in, at, by, under, etc. How children learn .
to delimit the search field and éhe cultural viriations in this procedure
are of extreme interest.

Brown (1973) has observed that ig_énd on are among the first words
children learn to use. This suggests that understanding the relation of
a target to a search fleld comes early in the life of the child, as does
the child's understanding of the topology of spatial relations in general.
According to Brown,‘these understandings seem‘to grow naturally out of the

P -

child's mastery of sensorimotor coordinations in space and time.

16
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Question #2: Are there differences between vocabulary used in the

_ home and that used in the schook situation? Answers to this question

m{ghﬁ be found first in raw counts and frequencieé of lexical !tems.( in
add?tim. little is known about social class differences in the way ix
which certain parts of theé® lexicon are~structu;ed. ~Milleniénd Johnsbn-; '
Laird (1976) have provided a theory on the way in wh!é@gﬁ%étfal reiatlonships
and verbs of'hoticn might be structured, b&t nO'empirlcai;EvIdence-4s
available. . | ‘ - ‘ )
}n the research brogram we arecﬁscu§sing,evidence bearing on the
question of hgme/school differences is béing sought in two ways: (a).
A search is being conducted of the naturally occurring data with respect
‘to lexicon. An alphabetical list oé all words in the corpus is being
produced and coded for subject, speaker, and situatlonfl Alphabetical lists
for each subject are already available. In addition, Hall and Tirre (iSfB)
searched the corpus gor the use of words from four standardized intelligence
tests: The Stanford-Binet, WISC~-R, WPPSI, and Peabody. Thé?_found tﬁat.
overall, speakers producgd more of‘;he targét words at home than at school,
and that middle class children produced more of the words at home than did
fower class childréﬁ. No overall differences were found for race or social
class. (b) A serles of assesspent interviews (Appenéixj adopted(fréﬁ previogs
work are being conducted with the children and their parents. These '

interviews are designed to assess the degree to which children's actual

comprehension of certain terms incorporates the '‘rules' or relationships

-

) 17 -
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hypothes¥zed®in Miller's théory of Iexicé1 structure. The concern is
with-both raw counts and frequencies and the &!fferent contexts that
any given vocabulary item enters in fhe communication network, on the
assumption that frequency and var?ahilfty of context are both important

for completely developed word meaning .

Quest!oh #3: ’Admitting that phonology and grammar are equally

Important determinants of dialect assessment, does phonology play a

'greater role in producing misunderstandtng between teacher and student?

" This question can be seen to relate directly to the rele of dia!ect in

Iearning to read. Simons (1973), for example, has noted that one major

. ~ 4 ’
::Behaviora! consequences of the differences between -the Black Dialect and

Standard English pﬁonoiogicai systems for reading acqu}s}tion is that

certain "Fitge" words are B;onounced dl;ffégnt y by Black Di:j?ct speakers
than by Standard éhglish spéakers. The fésu(gz of tgese differences are
words that nave a pronqunclation unique to étack Dlalect, e.g.,'dest--“ness,“
rest--""ress,' hand--'"han." Moreover, there are words whose Black Diale#t

pronunciation results in-a different woéﬁ, e.g., testSE;Tess,“ meﬁd--ﬁnen,“

walked--''walk," cold--“coal " find--'"fine," etc. Thé latter pronunciations

 result Sn én extra set of hcmophanes for Black Dialect speakers. These

.
-~
-,

differences in pronunciation could interfere with the Black Dialect speaker's
acquisition of word recognition skills‘ |

Queg:lon‘|-3_provid% a view of vocabulary ;lfferenceS‘for childrén
at different age Ieveis.‘as’ueii as for adults (e.g., mothers ;nd teaghers);

The role of lexicon vis-a-vis basic readers, code-switching by context, and

the role of parent-child interaction In vocabulary is being fnvestigated,

: 18
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. as is the relative importance of grammar and phonology in .teacher-pupi}

a

misunderstanding. Further, a central issue in "bidialectalism," namely,-

whether grammar and phonology vary within settings as well as across

¢ .

settings, can be addressed through collecting data on these questions.

<

Patterns of Usage

-

Question #4: To what extent do children rely on non-verbal as opposed. ° '

to verbal cues in obtaining information from the environment and commun | =

catihgﬁi?fonnation about the eﬁ#ironment to others? This question i% being
asked for thestarget child in each of the settings whefe sampling of language
was done. In the more structured of the situations, the work on referential
communication \quided the d;ta collection (e.g., Gluck§berg, Krauss, 8
Higgins, 19753?

5§Zﬂg the questions being asked dge: (a) How does the
. ] ’

T target child acqui information from others “{adults, older ch!ldrgn, peefg,

-~

etc.); and (b) How does his information acquLsition differ,.and/or how Is «

it similar to that in the naturally occurring events of his everydéy life?

Question #5: To what extent are ciildren likely or able to adopt a

hypothetical stance toward linguistic Snforma:Kdn? Verbs and dénjunc@%ons

4

are important pieces of data needed to answer this question. The use of .
verbs, for example, is fmportant‘to analyze because ;hey are essential
for ascertaining meaning In sentences. Verbs are necessary for prediction

in English, and prediction makes sentences something more than a string

of word associations. The verbs of particular interest to us are those of

A

N
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motion (e.g., move, come, go, walk, jump, run, reach, arrive), primarily

because they can be st;died with young children. - These verbs can occur
in relativelvy simple sentences, they have a fairly obvious perceptual basis '
For-reference. they combine spatial and‘éthfral aspects, and the !idren i'
use them frequently. A detailed analfﬁis of §erhslof motion has been
represented by Ailler and Johnson-Laird (1976). Suffice it to say that the
motion verbs--come and go, bring and take--occur frequently in child
ianguagé although they involve some rather complicated relations of the
direction of motion to the region of the speaker and his addresseef An
analysis of these verbs has been done for adult speech bf'Fll!more {Note 1).
Thg data cah be searched fdr sp&ﬁtaneous occurren;es,of these verbs to see
if they are ever misapp!le}i confused. The.quest!on is: Does the\-;raun:g;
chlid who uses motion verbs really underftand them? ~——

.tt has been noted by ﬁiller and Johnson-Laird (1976) that analysis of - '
.verbs like jump, for example, into their seémantic éﬁmponents Ieadé to several

possibilities. "The paraphrase, she Jumped the fence, would translate into -

¥

something like ''She did something with her legs that caused her to begin
travetfng over the fence,' which includes such semantic’ components as motidn.

path, actioﬁ, causation, etc. {f young children use‘such_vgrbs norrectly,'

~

they probébfy do so on the basis of representations other than those revealed
by semantic analysis. That this is probably the case has been suggested by .

Nelson (1973) in her hypothesis that concepts develop fraom intra-referent

-

variations, not from inter-referent variations. The semantic analysis

»

<0
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represents a summary of -differences between related words, whereas éhﬁldren ey
[4

may develop a concept of jumping without considering di fferences between
jumping, launching, throwing, bouncing, and other related concepts. The verbs
o of motion provide productive materials with which to test these notions.

.

Question #6: Do children adjust thelr speech to reflect the contextual

Ne

needs of a situation? .For e .ample, do children adjust their speech to

accommodate to the needs of others? Evidence from referential communication
literature indicates that they do, at least .Jn experimental situations

(§hatz scGelman, 4973; Asher, 1978). Much less Is kﬁbwni however, about

&

* children's use of speech, in natural settings or ttepeffect of situational
variables  The study by Hall, Cole, Reder, and Dowley (1977) is notable

in that it does measure the effects of situation onﬁchtldren;s speech.

. In this study, the sppech of lower class Bl?ck‘preschoo! cﬁildren was

‘studied in two slituatioas, the classroom and a supermarket. The results

- . showed that in the less formal supermarket situation children were ‘both N
more verbal and more spontaneous, thus fqdicating that situgtional

. . X . ‘ .~ . * Lo .

., constralnts do have an.effect on chilldren®s speech. Exactly what these

‘constraints are and the way In which they operate on children's speech

-~

-

' remain to be studied, however. o
One app§§agh'with the present corpus might be to search for instances

when subjects[communicatéd Information. These could then be caded for _
. .
situation, listener, etc., and measured for accuracy or completeness.

4

T

.
(L
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Question #7: Concerning the meta-behavicral activities of the

children:® (a) Are they able to describe the! r own hehavior dand inner

"~

states? (b) what is the nature of the lexicon that chltdren kave developed

to describe thelr own behavior and inner states? and (c) What kind of

¢

' metailnﬁﬁuistWC'awareness have children davelqped?

Follnwfng a set of'prbcedures deveioped by Gearhart and Hail (1979),

- and Hall and Nagy (1979}, the corpus might be examined for evidence con-

Consideration would be gliven to, for.example:(a) the percentage of internal

state words used by different speakers in different contexts, (b) the
, .

semantic or pragmatic use of the 'words, and (c) the relation of particular

R ) . :

lexical §tems ta mental ad%ivftlés. The hypothesis here is that the use
A '

of internal state.words can

fitgte the acquisition of metacognitive

s . *

e
ctive seeker, interpreter, and

lg A
user of knawkedge. !

Inves tigations wf»énrfnllpw from Questibﬁé 4-7 will, when finished,
3 iy :

p}evidé g ;heék qﬁ'the'vatidtty and situational variability in language pat-

‘terns: formulated by Bernstein;(lS?Z) as elaborated and restricted, as well .as

on Horner s analysis of simp e‘vs elaborate tacts ip intgrpersonal communi-

cation, The structured setting data will be cghpared with that from the

[

unstructured §etting as o means of disentangling dominant modes of speaking

from possible ones. Perhaps most Importantly, amswers to questions 4-7

&

wil] provide some much-negded data on the implications of language social-

ization modes for cognitive skills, a point on which there is much controversy.

- . .
.‘ . .

- -e .,
t hh * .
.
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Comparison Across Settings N

Question #8: Are theresituational differences in the use of language

among adults in ''structured' situations? An example of a structured situation
‘ )

which might be useful here would be the interview, both individual and group.

Here we would predict that both middle agalower class adults will produce
more language, and a more complex language, in group than in individual /

interviews, and that the difference in language between the two situations

"

will be greater for the lawer than for the middle'class.

such interviews couid be video taped situations like child-parent inter-

The subject of

¢ -

S
actions or chilti-teacher Interactions. These Interactions should be open-

-

ended; the following are examples: (a) the child breaks (or is about to

‘break something); (b) the child hurts someone {or Is about to hurt sdmeone,

e.g., a younger sitling); {c) the .chiid asks for help with a task in &
situation where the mother appeasi to have just fin!she& a burdensome chore;

(d) the child asks for help with a task in a situation where the mother |

appears to be very busy; (e) the,cﬁ!ld does something Inappropriate at a 3
famt!;~styte soclal gather%ng {e.g., a Sunday, dinner}; (f) the chiid does

something !9appropriatc during an interaction with a strange member of the

establishment (e.g., while the mother talks to a shopkeeper or to a doctor

or nurse at a clinic or to a secretary or other office worker at school);

Ffand {g) the child indicates an ability to do something. independently In a

ho&e settiyng. The teacher=child Interactions could be investigated along

£ & a
[

similar lfines.
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+ Questioh #9: !2;; is the proportion of different uses of questions:

+

across different cultural groups? Efffgient accumulation of information‘is

- *

- critical to school performance, and questions are cues to provide information

and elicft'!nformatlon-—seeking behavior in the child. More€over,.they are

. a verbal means by which a child seeks information. The data on questions

in adult-child and child-child iq;gf32¥ion in natural settings i; lacking;

. it is believed that the corpus will 'provide this data. - i

3\
- ) . 3 -w{‘ & "x‘&
' Analysis of the Data \
Having amassed a tremendous amount of data from largely naturalistic \\

. éources, the problem becomes dne of analysis. Obviously, any analysis
: ¢

should be planned in terms, of some set of prablems. In our case, we have

articulated problems regarding the functional use of language in terms
. ‘ ’

a

- of a series of qbestions. All of these questlohs cannot be approached at

once;-some‘dtscussfon must be undertaken about how io.proceed. For example,
* &

- if one wishes ‘to focus on lexical analysis, he could proceed in the

]
fol lowing way: >

-

.Tﬁe.f!rst part of such an analysis could focus on“tﬁé Indi¥idual
lexical.ltem,”i.é[, vocabulary. Vocabulary variat!ons‘might be looked at
in a variety.of w;ys. a'1 of which could be treated,agaldéi agrid formed
;y the combinations of four basic population groups (Biackfwhgte by
Siddle-ctasslld&er cla;§). This analysis should §lso include sltuationa}'
v;rtatten (e.g., -home vs. school, dinnertime vs. bédttme, lessons vs.

s

free play, etc.)s A simple word count would uncover, among other things,

-
*
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if there is @ reason to tailor initial reading vocabularies-to special

groups. Another aspect of this analysis involves matching the obtained
o .

vocabulary with vecabularies used in psychologlical tests, é.g., the’

)

Sténford—ﬂinet;vthe WIﬁt, etc. (Hall ¢ Tirre.'l979).' These two analyses

are essentially frequency distributions. They are fairly easy to do,

, ‘ . L
given the state of the data, and should yield two products: a "dictionary"
of spoken words and a report detailing the relationship betwéen obtalned

and expected vocabularies. ‘

A third line of lexical analysis might involvé searching the obtained
vo?abularies for lexical domains that are of special theoretical interest
beé;use they relate directly to established theories of cuifuraltdifferences
in iénguage usage (e.g., function words, verbs, prepesifions, etc.).

Another analysis of the d;ta might focus on mother-child Ipteractfon.
This analysis, might focus on.the question of whether the mother's language
in a formal, “schaol-likg“ situation coﬁst{tutes a context for the child's
ﬁerformance.; Speciﬁlcally, what might be looked at is how the mcther§ |
tafk to thelr children to ensure’a high }evel of performance on !'school-1ike"
tasks. The context here is taken hs/éeing constffuted by what people are
dolng an& where and’when.ghey are doing it (Erlékson § Schultz, i977).
People in }nteréétron become envlronments for each other's behavior
(HcDermot;, Nose 2). |

A th!;d approach tolanalysis.might con;ern'investiggiion of &onstraints

w .
tng in conversations, children must

, 4

\ .

on conversation. When participat

25
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continuous ly produce languaée which achieves communicative goals and

LY

is appropriate to the communicative situation at cach point in the conver-
sation5 Thus, children are constrained both by the "local" ;ircumstances
of the conversation and by the need to achieve the peéEcnal goal which
they bring §p the conversation and which explains their decision to

participate. Children are thus constrained from the "bottom—up“ by the

gremmatical form, illocutionary functions, and -content of utterances which

-

joccur in the conversation; and from the ''top-down'' by thelh own communica-

tive goals: Theéana!ysis of talk In conversations must centrally involvét‘?
the analysis of how children produﬁé language which satisfles difﬁeren£
kinds of constraints and of how they use their cognitive, linguisfic,
secié!, and cultural resources in producing appropriate :.ik. The goal

of this analysis would be to understand the consfralnts on children's
decisions in speaking and the manner in which they use the resources at

their disposal.

If some turn made by a speaker is labeled i, and the turn that

immediately follows it i + 1, then what is of interest Is the unit con-

sisting of the palr{iﬂ i+ 1. How does i_;onstraln i+ 1 and how do

children use the resources avallable to them in producing an apprepr%ate

response? These‘questi;ns constitute the basic,!;vel of‘analysis. Other
™~

levels might consider, for examplé, how | + I‘relaEEE\to tuﬁpsﬂprtor to i

and ! + 1. In this way, the manner In wh?qh highér level discourse units

in a conversation provide aA1hk to the child's de%elcping ability to°

produce and understand coherent d{szburse could also be considered.

% |

n
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The ability to produce and understand coherent discourse is one of
the major accomplishments and requirements in becoming ''schooled' in our
culture. It is probable that culturai differences in the functions and
uses of }anguage will be apparent in the structure of conversations, and
that It is because of them that an educational mismatch is effected,
rendering some children at a disadvantage in acquiring the ability to
produce and comprehend coherent discourse. Given the current state of
knéwledge, it is possible to list some classes of const}a!nts and resources
which operate in conversations: (a).illocutionary, i.e., the intentions |
motivating utterance type, such as questions, statements, etc.; (b)
inferential content, i.e., relations in and among and beyond thé propositions
to be interpreted; (c) grammatical form;‘(d) social relationships among“
speakers, both the status they bring to the interaction a‘nd the role they
create; (e) shared meanings and prior knowledge; (f) settings; (g) the
task In which one is engaged and one's.conception of it; (h) the prior

discourse in the same setting; and (i) cognitive demands of the tack.

Summary
This paper has described one attempt at a solution to a difficult

educational problem--the failure of minority children to succeed in school.
While it is certainly not the only cause, we “lave suggested that a mismatch
between the functions and uses of language at home and at school might

have an important l;fruence on the academic success.of such children. It

is believed that ethnic minority groups use language In ways that systemat-

" ically put their children at a disadvaritage In school. Language differences

‘. 27 J



Varlation of Lénguage Use
. 26 A

can have tragic consequences for children as they move from the home
cammuﬁity into the middle class world of the school.‘ Socially, the child
may experienca both teacher and peer drejud?ée because of the dialect he
speaks. fhe child may find his speech patterns limit him cognltively,

as well. #in"addition, language differences may place academic success
out of reach.

We have described a research program designed to investigate these
possible consequené;s in minority children. Ff;fitis research, language
samples were collected from an equal number of Black and White, lower
and middle SES children. The children were recorded in 3 vériety of
physical and temporal situations and in interaction with parents, siblings,
teachers, other adults, and peers. After a massive data-collection effort,
a corpus of more than 300 hours of natural language had been cbtained.

A series of nine questions guided the research; these gquestion focused
on three aspects of language: (a)} differences in language structure and
content; (b) patterns of language usage; and (c) differences in language
usage across groups. Finally, in this paper, three examples of possible
approaches to daéa analysis which relate to these questions were presented.

The plight of ethnic minorities in the American educational system
should be the subject of a concerted research effort. However, before an;
further.steps are taken one caveat must be made emphatically clear:

answers will not lie in experimental, survey, or interview data.alone.

Atteniion must be g!Qen to the reality which minority children experience,
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and this can onlycbe achleved through the inclusion of ethnographic methods
in research methodologies. The research design reported on here is only
one form that such studies might take, but all will at least have an

ethnographic component in common.
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. { . Interview Schedule y S
' ) Statement of Purpose: Today‘s‘iﬁtérview is a‘gecoqé part of the
f"‘ language §Ehd} that we are doing at in canjunction
. “ with? | ' .+ You will recall that we recorded.. ' s
1" ‘ ;alé‘lSEE school year. Je have transcribed about 60% of this sa;ple of

talk. To make any interpretatioﬁ~of ihis talk meaningful, we need to get

¥ .an esfimg;e of the variety oﬁ_héme situations represented by the children

in our sample. Of course, your responses w}ll-remain anonymous.

+
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How many children do you have? What are their ages? Sexes? In
what grades are they? In what schools? (Note: If not In school,
determine whether employed and/or separated from the family.) is
any child in your family adopted?

-What is your morning routine fort getting the family out of the house?

s
What age children are most interesfﬁng? Why are the Xs more inter-
esting? What does your husband think and why?

-

Let us return to aﬁd school.

a. How does he generally do in school?

b. in,what area has he improved in the past year? The least?

¢. How do you feel about his school progress? What do you expect
him to achieve? What would satisfy you?

How do your other children generally do in schnot?

What organizations oreclubs, if any, do you belougoto (PTA Church,
Political, etc.)? Does your child know what you in these organi-

zations? yes no How?

What are your favorite recreation pastimes? Your husband's? What
recreational activities do you and your famlly engage In on weekends
together? What places have you v!s!ted on weekends durtng the past
six months? Why?

Do you usually plan your weekends and vacations ahead of time? Mow
often? Who makes the ptans?

Hhere have you, as a family, traveled during the past two years?

. Why were these places chosen? What specific activities take up

most of your time at-these places?

What newspapers and/or magazines do you subscribe to? Do you encour-
age your child to.read them? If so, how? Do you discuss the article
or stories In them in his presence? (Give examples) Does your child
ever participate In these discussions - vs. Itstening?

Does your child take any lessons - musical, dance, academic subject?
{f so, what? How long has he taken these? How did he get started
in this area?

What hobb!es. if any, does your child have? How long‘hai he been

interested {n this? What seemed to get him started in this areat
(Note parent initiation)
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15.

16.¢

18.
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20.

21.
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What kinds of toys, games, books, pamphlets, etc.. have you béught :
for your child in the past two years? (lnclude.birthdaysvand holidays)
Give example. Preschool period? - .List.

Does your child'have a library card? 1If so, how long has he had it?
How did he come to get this cird? (Noipkparent initiation) Do you
remember the first few times he went to the library? Did anyone

accompany him? Who? What kind of books have you*engouraged him to

read? Where else.does he obtaip reading material? Do you still read

to him? Does he read‘to youT" How often? '
What appliances é% you permit him'to operate? Hoﬁ ‘long. have you
a!!owe% this? *

- ’ .‘ . R
Do you ask your child problems related to school activities that he
s required to answer or solve on his own? Give examples.

Does ycur child have a desk of his own? ~If not, where does he work?
What kinds of supplies are available for him tc work with? (Observe)

paste ruler ~ _paper crayons i, paintg,~
others (specify) e . -

Do you have a dictionary in your home? If so, what kind? ,Does your’
child have a dictionary of his own? If so, what kind? Where are they
kept? How oftem does your child use the dicsionary? How often do
you? When the child uses the dictionary, at whose Initiation - his

or .yours? What other ways does your child have of learning new words?

School, relatives, etc. Home dictionary: __yes _no Child's Diction- =

ary: __yes _'no : <

Do you have an encyclopedia in your home? _Yyes no |{f so, when did
you get it? Why? Do you buy yearbooks to accompaly the encyclopedia?
Where is it usually kept? How often do you use !t? How often does

your child use it? df? :

Do you have an almanac or fact book? _yes _no "If so, when was it
purchased? Who uses it? When? What other sources of reading
materials does your child have avai able to locate answers tp his
questions - library, friends, etc.?

“ . -

Do you have any workbooks or other kinds of learning materials which
you use to help your child in his learning? What other steps, if
any, do you take to insure that your child's learning environment is
what you want it to be? .

-
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23,

24,

25,

26.
27.

28.

29.

30.

3.

32.

. 33.
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Does your child receive homework? Do you help him with tthe a§s§5n—
"ments? " How much time do You find to work with him on these assign®

ments per week? How much time do-you and your husband spend providing:

direct heip to your child in his school learning on weekdays? On
weekends? (Also ask for Preschool*and Primary grades)

How nften do you and your husband discuss your child's progress in
school? What generally results from such discussions?

) .
Have you had anry, | eapertence in teaching? What?' Your hushand?

When does your chltd usually eat dinner on wegkdaya? Who eats with
him? Who does most of the talking at the dinner table? About what?

At what other times are you together as a family on weekdays? What.

are some of the things you do together at these times?

i
Hhat are some of the activities your husband engages in w!th the
child on weekdays? On weekends? , e
Are there any adults outslde of you and your husband that your chﬁld
is particularly friendly with? If so,¢what does he seem to like .
about them? What do you see as this pérson 's special qualities?
How often does’ your child see them? What does he do when he's wlth
them? .

L]

Did any other adults live with you when your child was first born?.
If so, who? (not name) How long did they live with you? What was .
the age of the child when they left? (Note: If the child was close.
to them, ask the followlng questions) How much schooling did they
have? How would you rate their use of language?

Did you have a job outside the home when your child was younger? I
soc, who took care of the child? .

Did you read books to him when he was younger? if so, when dld you
start? When did you stop? How regularly did you read to him?

About how many hours a week does ‘he usually watch TV? 'tht are his
favorite programs? Do you approve of them? |If not, what do you do
about them?

!

]

What are your favorite TV programs? Did you recommend that your child

watch any particular programs in the past week? |If so, which ones?
Did you discuss any programs with him after watching them?
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34.

35.

36.

37.
38.
39.

4o,

bi,
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How would you describe your -child's language usage? Do you help
him to Increase his vocabulary? If so, how? How have you helped
him to acquire approprtate use of words and sentences? . Are you
still helping him in these respects? If so, hcw?

How much would you estimate you correct him in his Speech? (example

use of “ain’'t') How particular are you about your child‘s speech?
Are there particular speech habits of his that you are working on
to improve? Give examples, if so. Earlier?

N

Are there any languages other than English spoken im the house? f
so, which ones? Hho speaks them? Does the child also speak this
language?

How much schooling do you wish your child to receive?
How much schooling do you expect your child to recelve?

What is the minimum level of education that you think your child
must receive?

Do you have any ideas about the kind of work you would like to see
your child do when he grows up? Do you have any ideas about the kind
of work you-would not like your child to do?

How does your husband feel about the kind of work he's dolng? Is
this the kind of work he always wanted to do?

How do you fee!, in general, about the accampllshments of your family?
How far have you been able to accomplish the asplrations or plans

with which bath of you started your family life?

How nmportant has education been in achieving these gaals? °How much
importance is education going to have in the life of your child?
Would his future status be radically affected if he does not attain
the level of education you wish him to attain?

What is the education level of some<of your close friends and.reiatives<

Do any of their children go to college or have they? Does this include

all of the children? Are thereany who did not complete high school?

Have you met with your child's present teacher? What is her(his)
name? If so, when? Why? Does the teacher usually initiate parent-
teacher ccnferences? If you ask for a meeting, for what purpose?
What other ways, if any, are you In contact with the school? Do
you like X's teacher? What makes you like her? Dtsltke her?!

40
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Do you know your child's best friends in the neighborhood and school?
Do you approve of them? How would you rate these children in their
studies? Do you help your child }n choosing his friends? If so, how?

Do you read biographies of great people to X? If so, whose? Which

- ones have you'read In the past two months? If so, whose?

old you hug, kiss, or speak approvingly to your child in the past few
days? 1If so, for what reasons?

What are some of the activities and accomplishments of your child
that you praise and approve of? How do you do this? What things
do you find you have to scold him for? .

Have you thought about what kind of high school program vou want
your child to enroll in? lfgso. which one? Why?

How often does the school §Ive out student reports? Who usually’
signs it?7 Do both parents see it? In what ways d9 you use the
report?

Do you discuss his school .progress with him? What particular things
do you discuss with him?

Do you have college plans for him? If so, what have you done to
financially prepare for this? in what other ways, if any, do you
prepare him for the attainment of educational goals? (e.g., acquaint
him 7ith collieges, telling him about what people learn in college,
etc. )

About how often do you ask your child how well he Is doing in
school? What particular things do you ask him?

Do you know what materials he uses in different areas covered in

school? Do you know at the beginning of the school year what things .
he will be studying during the year in each subject? If so, how do

you find this out? (Note: get specific topics, not subjects,

e.g., reading)

NHow much time do you think a child X's age should aevote to school
type work? ‘

Does he help you in the .outine housework? if so, what responsi-
bilities does he have? How quickly does he carry them out?

-
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58. Is the housework distributed among the members of the family? If so,
who did the planning for such assignments? How regularly are these
assignments followed? What factors, if any, come in the way of
carrying out such plans?

59. How would you rate your child‘s habit of completing his work on

‘x) time, not leaving a problem undone, correcting his mistakes, etc?
How Jdid he ncquire these habits?

60. Do you ¢ver have to change your own plans for the sake of your child's
school work? If so, what kinds of plans have you had to change?

61. HMave you had to sacrifice any of your major needs or desires such as
buying a new car, giving up a job, etc. for the present and/or
future education of your child? If so, what did you give up? What
were the immediate consequences?

62. Are you taking any courses or involved in a hobby? {f so, what?

How did you get involved in this? How are you doing it - formally
or informally? Did you study any subjects or have & hobby during
the past two year? |If so, what?

63. When guests come to visit do you like X to hang around or go play?

64. Co you take X out with you when you run errands?

Turning to the final few questions, let me ask you about the neighborhood
“and the apartment in which you are 1living.

65. How is this as a neighborhood for children?
66. Where else have you lived? How did you choose It (them)?

67. How did you like it? Could you describe the layout of that
apartment?

68. How long have you lived here?
69. How did you choose it?
70. Could you describe how this apartment is laid out?

(Note: after entire interview, ask: could you draw me those apartments?)

42




4
CENTER FOR THE STUDY OF READING

READING EDUCATION REPORTS

No. 1: Durkin, D. Comprehension instruction—Where are You?, October 1977. (ERIC Document Repro-
duction Service No. ED 146 566, 14p., PC-$1.82, MF.$.83)

No. 2. Asher, 5. R. Sax Differences in Reading Achievement, October 1977. (ERIC Document Reproduc-
tion Service No. ED 145 567, 30p, PC-$3.32, MF-$.83;} ,

No. 3. Adams, M. J, Anderson, R. C, & Durkin, D. Beginning Reading: Theory and Fractice, November
1877. (ERIC Document Reproduction Service No. ED 151 722, 15p., PC-$1.82, MF.$.83)

No. 4. Jenkuns, J. R, & Pany, D. rmmmmmmmm&mmm 1978
(ERIC Document Reproduction Service No. ED 151 756, 36p., PC-$3.32, MF-$.83)

No. 5. Bruce, B. What Makes a Good Story?, June 1978 (ERIC Document Reproduction Service No.
ED 158 222, 16p, PC-$1.82, MF-$83)

No. 6: Anderson. T. H. Another Look at the Seil-Questioning Study Technigue, September 1978 (ERIC
Document Reproduction Service No. ED 163 441, 19p, PC-$1.82, MF-$.83)

No. 7: Pearson, P. D, & Kamil, M. L Basic Processes and Instructional Practices in Teaching Reading,
December 1978 (ERIC Document Reproduction Service No. ED. 165 118, 29p., PC-$3.32, MF-$.83)

No. 8. Coliins, A, & Maviland, S. £ Children’s Reading Problams, June 1979. (ERIC Document Regsoduc-
tion Service No. ED 172 188, 19p, PC-$1.82, MF-$83)

No. 9. Schallert, D. L, & Kieiman, G. M. Some Reasons Why Teachers are Easier to Understand than
Textbooks, June 1979. (ERIC Document Reproduction Service No. ED 172 189, 17p., PC-$1.82 MF-
$83)

No. 10: Baker, L ‘Do / Undarstand or Do | not Undarstand: That is the Qusstion, July 1979.

No. 11: Anderson, R. C, & Freebody, P. Vocabulary Knowladge and Reading, August 1979.

43

by



VLAY

o

CENTER FOR THE STUDY OF READING
TECHNICAL REPORTS

No. 1: Haiff. H. M. Graphical Evaluation of Hierarchical Clustering Schemes, October 1975. (ERIC Docu-
ment Reproduction Service No. ED 134 926, 11p., PC-$1.82, MF.$.83) :

No. 2! Spiro, R. J. inferential Reconstruction in Memary for Connectad Discourse, October 1975. (ERIC

. Document Reproduction Service No. ED 136 187, 81p., PC-$6.32, MF-$.83)

No. 3: Goetz, £E. 7. Sentences in Lists and in Connectad Discourse, November 1975. (ERIC Document
Reproduction Service No. ED 134 927, 75p., PC-$4.82, MF-$.83)

No. 4. Alessi, S. M, Anderson, T. H,, & Biddie, W. B. Hardware and Software Considerations in Computer
Based Course Management, November 1975, (ERIC Document Reproduction Service No. ED 134 928,
21p. PC-$1.82, MF-$.83)

No. 5: Schallert, D. L Improving Memory for Prose: ma&amsfupmmpﬂ:afﬂrmngmd
Context, Novamber 1975. {ERIC Document Reproduction Service No. ED 134 929, 37p, PC-$3.32, MF-
$83)

No. 6. Anderson, R.C, Goetz, E. 7, Pichert, J W, & Halff, H. M. Two Facas of the Concep’val Peg
Hypothesis, January 1976. (ERIC Document Reproduction Service No. ED 134 930, 26p., PC-$3.32,
MF-$.83)

No. 7. Ortony, A. Names, Descriptions, and Pragmatics, February 1976. (ERIC Document Reproduction
Service No. ED 134 931, 25p., PC-$1.82, MF.$.83)

No. 8: Mason, J. M. Wmmmmmmmm:mmmemm February
1976. {Journal of Educational Psychology, 1977, 69, 288-297)

No. 9: Siegel, M A Teacher Behaviors and .Curriculum Packages: Implications for Research and
Teacher Education, April 1976. (ERIC Document Reproduction Service No. ED 134 932, 42p, PC
$3.32. MF.$83)

No. 10: Anderson, R. C. Pichert, J. W, Goetz E T., Schallert, D. L Stevens,K.L...&Tmmp S.R tnstantfa
tion of General Terms, March 1976. (ERIC Document Reproduction Service No. ED 134 933, 30p. PC
$3.32, MF.$.83)

No. 11: Armbruster, B. B. Learning Pnnc:ples fram Prcse A Cagnltm Approach Based on Schema
Theory, July 1976, (ERIC Document Reproduction Service No. ED 134 934, 48p., PC-$3.32, MF-$.83)

No. 12: Anderson, R. C., Reynoids, R. E, Schallert, D. L, & Goetz, £ T. Frameworks for Comprahending
Discourse, July 1976. {ERIC Document Reproduction Service No. ED 134 935, 33p. PC-$3.32, MF-$.83)

No. 13: Rubin, A D, Bruce, B. C., & Brown, J. S. A Process-Oriented Language for Describing Aspects of
Reading Comprehension, November 1976. (ERIC Document Repvoduction Service No. £D 136 188,
41p. #C-$3.32, MF-$.83)

No. 14: Pichert, J. W, & Anderson R. C. Taking Differeni Perspectives on a Story, November 1976,
(ERIC Document Reproduction Service No. ED 134 936, 30p, PC-$3.32, MF-$.83}

No. 15: Schwartz, R. M. Strategic Processes in Beginning Reading November 1876. (ERIC Document
Reproduction Service No. ED 134 937, 19p, PC-$1.82, MF-$.83}

No. 16: Jenkins, J. R, & Pany, D. Curiculum Biasss in Reading Achievement Tests, November 1978
(ERIC Document Reproduction Service No. ED 134 938, 24p., PC-§1.82, MF-5.83)

No. 17: Asher, S. R, Hyme! S, & Wigfield, A. Children’s Comprshansion of Migh- and low-interest

Material and a Comparison of Two Cloze Scoring Methods, November 1976. (ERIC Document Repro-
duction Service No. ED 134 939, 32p, PC-$3.32, MF-$83) .

No. 18: 8rown, A L, Smiley, S. S, Day, J. O, Townsend, M. A R, & 'awton, S. C. /ntrusion of a Thematic
Hnmmscﬁumhmmmmmofmaecemwwm {ERIC Documant Repro-
-duction Service No. ED 136 189, 39p, PC-$3.32, MF-$83)

No. 19: Kieiman, G. M. The Pralinguistic Odgﬂﬂw&sisaf Children’s Comenunicative Intantions, Febru-
ary 1977. (ERIC Document Re Service NG. ED 134 940, 5ip., PC-$4.82, MF-$.83)

No. 20: Keiman, G M. The Effect of P taxt on Reading individus! Words, February 1977.
(ERIC Docurnent Reproduction Service No. ED 134 541, 76p, PC-$6.32, MF-3.83)

No. 21: Kane, J. H, & Anderson, R C. of Processing and interferance Effects in the Learning and
Remembering of Sentences, Februery 1977, (ERIC Document Reproduction Service Ng. ED 134 942,
29p, PC-$3.32, MF-$.83)

' 44

e



No. 22: Brown. A L. & Campione, J. C. Memory Strategies in Learning: Training Childiren to Study Stra-
tegically, March 1977. (ERIC Document Reproduction Service No. ED 136 233, 54p, PCS4.82. MF.

$83

No. 23: Smiey, §. 5. Qakley, D. D, Worthen, D. Campione, J. C, & Brown, A L Recall of Thematically
Relevant Material by Adolescent Goad and Poor Readers as a Function of Written Versus Oral
Presentation, March 1977. (ERIC Documen: Reproduction Service No. ED 136 235, 23p, PC-$1.82,
MF$- 83)

No. 24: Anderson, R. C., Spiro, R. J., & Anderson, M. C. Schemata as Scaffolding for the Representation
of Information 'in Connected Discourse, March 1977. (ERIC Document Reproduction Service No.
£D 136 236, i8p. PC-$1.82, MF-$.83) .

No. 25: Pany. D. & Jenkins, J. R. Learning Word Meanings: A Comparison of instructional Procedures
and Effects on Measures of Reading Comprehension with Learning Disabled Students, March 1977.
(ERIC Document Reproduction Service No. ED 136 237, 34p., PC-$3.32, MF-$.83)

No. 26. Armbruster, B. B, Stevens, R. J. & Rosenshine, B. Analyzing Content Coverage and Emphasis: A
Study of Three Curricuis and Two Tests, March 1977, (ERIC Document Reproduction Service No.

" ED 136 238 22p, PC-$1.82, MF-$.83) ‘ N |

No. 27. Ortony. A, Reynoids, R. E., & Arter, J. A Metaphaor: Theoretical and Empirical Research, March

1977 (ERIC Document Reproduction Service No. ED 137 752, 63p., PC-$4.82, MF-$.83)

No.28: Ortony. A Remembering and Understanding Jabberwocky and Small-Talk, March 1977, (ERIC
Document Reproduction Service No. ED 137 753, 36p., PC-$3.32. MF-$.83)

No. 28. Schaliert, D. L, Kleiman. G. M, & Rubin, A. D. Analysis of Differences betwasn Cra! and Written
Language, Apni 1977. (ERIC Document Reproduction Service No. ED 144 038, 33p., PC-$3.32, MF.
$83) |

No. 30: Goetz. £ T. & Osborn, J. Procedures for Sampling Texts and Tasks in Kindergarten through
Eighth Grade, Apni 1977. (ERIC Document Reproduction Service No. ED 146 565, 80p., PC-$6.32, MF-
$.83)

No. 31. Nash-Webber, B. Anaphora: A Cross-Disciplinary Survey, April 1977, (ERIC Document Reproduc-
tion Service No. ED 144 039, 43p, PC-$3.32, MF-$.83)

No. 32 Adams, M. J, & Coliins, A A Schema-Theorelic View of Reading Comprehension, Aprii 1977.
{ERIC Document Reproduction Service No. ED 142 971, £9p., PC-$3.32, MF-$.83)

No 33. Huggins, A W.F.. Syntactic Aspects of Reading Comprehansion, Aprit 1977. (ERIC Document
Reproduction Service No, ED 142 972, 63p, PC-$4.82, MF-$.83)

No. 34: Bruce, B.C. Plans and Social Actions, April 1977. (ERIC Document Reproduction Service No.
£D 149 328, 45p. PC-$3.32, MF $.83)

No. 35 Rubin, A 0. Comprefension Processes in Oral and Written Language, Aprit 1977. (ERIC Docu-
ment Reproduction Service No. ED 180 5§50, 61p., PC-$4.82, MF-$.83)

No. 36 Nash-Webber, 8., & Reiter, R. Anaphora and Logical Form: On Formal Meaning Rapresentation
for Natural Language, Aorii 1977. (ERIC Document Reproduction Service No. ED 142 973, 42p, PC-
$3.32. MF.5.83) ‘

NO. 37 Adams, M. J. Faifures o Comm.'wbd and Levals of Processing in Reading Aprii 1977. (ERIC .

Document Reproduction Service No. ED 145 410, Sip., PC-$4.82, MF-$.83)

No. 38. Woods, W. A Aultiple Theary Formation in High-Leval Perception, April 1977. {ERIC Document
Reproduction Service No. ED 144 020 58p., PC-$4.82, MF-$.83)

No. 40 Coliins, A, Srown, J. 5., & tarkin, K M. Infsrence in Text Understanding December 1977. (ERIC
Document Reproduction Service No. ED 150 547, 48p., PC-$3.32, MF-$.83)

No. 41: Ancerson, R. C. & Pichert, J. W. Recall of Previously Unrecallable Information Foliowing a Shift
in Perspective, Apni 1877 (ERIC Document Reproduction Service No. ED 142 974, 37p, PC$3.32,
MF-$83) '

No. 42. wtason, J, Osbor, J, & Resenshine, B. A Consideration of Skill Higrarchy Appmlchcs to the

Teaching of Reading, December 1977. {ERIC Document Reproduction Service No. ED 150 549, 176p..
PC.31232 MF-583)

No.43: Coilins, &, Brown, A L, Morgan, J. L, & Brewer, W. F. The Analysis of Reading Tasks and Texts,
April 1977. (ERIC Document Repreduction Service No. ED 145 404, 96p., PC-$6.32, MF-$.83

-ti0. 44 McClure, £, Aspects of Code-Switching in the Discourse of Bilingual Mexican-American Children,

Apni 1977, (ERIC Document Reproduction Service No. ED 142 975, 38p, PC-$3.32, MF.$.83)

No. 45 Schwartz, R. M. Relation of Contaxt Utilization and Orthographic Automaticity in Word identifi.

‘cation, May 1977. {ERIC Document Reprocuction Service No. ED 137 762, 27p. PC-$3.32, MF.$.83)

45

s e

A



+i

' No.46: Anderson, R. C, Stevens, K C. Shifrin, Z, & Osborn, J. Instantiation of Word Meanings in Chil

dren, May 1977. (ERIC Document Reproduction Service No. ED 142 976, 22p., PC-$1.82, MF-$.83)

No.47: Brown, A. L Knowing When, Where, and How to Remember: A Problsm of Mstacognition, June

1977. (ERIC Document Reproduction Service No. ED 146 562, 152p,, PC-$10.82, MF-$.83)
No. 48: Brown, A L, & Deloache, J. S. Skills, Plans, and Seif-Regulation, July 1977. (ERIC Document
Reproduction Service No. ED 144 040, 66p.. PC-$4.82, MF-$.83)

No. 49: Goetz, E. T. inferénces in the Comprehensicn of and Memory for Text, Juiy 1977. (ERIC Docu’

ment Reproduction Service No. ED 150 548, 97p., PC-$6.32, MF-$.83) _
No. 50: Anderson, R. C. Schema-Directed Processes in Language Comprehension, July 1977. (ERIC
Document Reproduction Service No. ED 142 977, 33p., PC-$3.32, MF-$.83)

'No. 51: Brown, A L Theories of Memory and the Problsms of Development: Activity, Growth, and

Knowledge, July 1977. (ERIC Document Reproduction Service No. ED 144 041, 59p. PC-$4.82, MF-
$.83)

No. 52: Morgan, J.L. Two Types of Convention in indirect Speech Acts, July 1977. (ERIC Document
Reproduction Service No. ED 145 405, 40p. PC-$3.32, MF-$.83)

No.53: Brown, A L, Smiley, S. 5., & Lawton, S. C. 7he EHects of Experience on the Selection of Suitable --

Retrieval Cues for Studying from Prose Passages, July 1977. {ERIC Document Reproduction Service
No. ED 144 042, 30p., PC-$3.32, MF-$83)

No. 54: Fleisher, L S, & Jenkins, J. R, Effects of Contextualized and Decontextualized Practice Condi-
tions on Word Recognition, July 1977. (ERIC Document Reproduction Service No. ED 144 043, 37p.,
PC-$3.32, MF-$83} .~

No. 55: Jenkins, J. R., & Larson, K. Evaluating Error Correction Procedures for Oral Reading June 1978
(ERIC Document Reproduction Service No. ED 158 224, 34p, PC-$3.32, MF-$.83)

No. 56: Anderson, T. H, Standiford, S. N., & Alessi, S: M. Computer Assisted Probiem Salving in an intro-
ductory Statistics Course, August 1977 (ERIC Document Reproduction Service No. ED 146 563, 26p.,
' PC-$3.32, MF-$.83) :

No. 57. Barnitz, J. interrelationship of Gﬂmphy and Phonological Structure in Leaming to Read,
August 1977. (ERIC Document Reproduction Service No. ED 150 546, 62p., PC-$4.82, MF-$.83)

No. 58: Mason, J. M. The Role of Strategy in Reading in the Mentally Retarded, Sentemher 1977. (ERIC

Document Reproduction Service No. £ED 145 406, 28p., PC-$3.32, MF-$.83)

No. 59: Mason, J. M. Reading Readiness: A Definition and Skills Hierarchy from Preschooisrs’ Develop-
ing Conceptions of Print, September 1977. (ERIC Document Reproduction Service No. ED 145 403,
57p. PC-$4.82, MF-$.83) A

No. 80: Spiro, R. J, & Esposito, J. J. Superficial Processing of Explicit Inferences in Text, December
1977. (ERIC Document Reproduction Service No. ED 150 545, 27p., PC-$3.32, MF-$.83)

No. 65: Brewer, W. F. Memory for the Pragmatic implications of Sentences, October 1977. (ERIC Docu-
ment Reproduction Service No. ED 146 564, 27p., PC-$3.32, MF-$.83)

No. 66: Brown, A L. & Smiley, S. S. The Developmeant of Strategies for Study Prose Passages, October
1977. {ERIC Document Reproduction Service No. ED 145 371, 59p., PC-$4.82, MF-$.83)

No. 68 Stein, N. L, & Nezworski, T. The Effects of Grganication and instructional Set on Story Memory,
January 1978 (ERIC Document Reproduction Service No. ED 149 327, 41p, PC-$3.32, MF-$83)

No. 69: Stein, N. L How Children Undarstand Stonies: A Developmental Analysis, March 1978. (ERIC
Document Reproduction Service No. ED 153 205, 68p, PC-$4.82, MF-$.83)

lNa?& Thieman, 7. J, & Brown, A L. The Effects of Semantic and Formal Similarity on Rscognition

Memory for Sentences in Children, Novanber 1977. {ERIC Document Reproduction Service No.
ED 150 551, 2€p, PC-$3.32, MF-$.83)

No. 77: Nash-Webber, 8. L. inferaices in an Approach to Discourse Anaphors, January 1978 (ERIC
Document Reproduction Service No. ED 150 552, 30p., PC-$3.32, MF.$.83)

No. 78: Gentner, D. On Relationa! Meaning: Tha Acguisition of Verd Meaning, December 1977. (ERIC
Document Reproduction Service No. ED 149 325, 46p.. PC-$3.32, MF-$.83)

No. 79: Royer, J. M. Theories of Learning Transfer, January 1978. (ERIC Document Reproduction Service
No. ED 149 326, 55p., PC-$4.82, MF.$.83)

No. 80: Arter, ). A, & Jenkins, .. R. Differential Diagnosis-Prescriptive Teaching: A Critical Appraisal,
January 1978 (ERIC Document Reproduction Service No. ED 150 578, 104p., PC-$7.82, MF.$.83)

No. 8]: Shoben, E. J. Choosing & Model of Sentence Ficture Comparisons: A Reply to Catiin and Jones,
February 1978. (ERIC Document Reproduction Service No. ED 150 577, 30p, PC-$3.32, MF-$.83)

{6

+
P S

iy
TN



No.BZ. Stefiensen, M. S. Bereiter and Engelmann Reconsidsred: The Evidence from Children Acguiting
Black English Vernacular, March 1978 (ERIC Document Reproduction Service No. ED 153 204, 3ip..
PC-$3 32 MF-$83) "

No. 83: Reynods. R. E, Standiford, §. N., & Anderson. R. C. Distribution of Reading Time When Questions
are Asked about a Restricted Category of Text Information, April 1978. (ERIC Document Reproduc-
tion Service No. ED 153 206, 34p., PC-$3.32, MF-$.83) .

No. 84: Baker, L. ProCessing Temporal fi‘e:aﬂqnships in Simple Stories: Effects of Input Sequence, April
1978 (ERIC Document Reproduction Service No. ED 157 016, 54p.. PC-$4.82, MF-$.83)

No. 85 Mason, J M, Knisely, €, & Kendall, J. Effects of Polysemous Words on Sentence Comprehen-
sion. May 1978, (ERIC Document Reproduction Service No. ED 157 015, 34p, PC-$3.32, MF-$.83)

No. 86: Anderson, T.H, Wardrop, J. L, | Hively W, Muller, K. €. Anderson, R. I, Hastings, C N., &
Fredercksen, J. Development and Trial of @ Model for Developing. Domain Referenced Tests of
Reading Comprehension, May 1978. (ERIC Document Reproduction Service No. ED 157 036, e9p.,

: PC-$4.82, MF-$.83) .

No.87. Andre, M E. D.'A, & Anderson, T. H. The Development and Evaluation of a Seif-Questioning
Study Technique, June 1978. (ERIC Document Reproduction Service No. ED 157 037, 37p., PC-$3.32,
. MF.$83)

No. 88: Bruce, B. C. & Newman, D. Interacting Plans, June 1978 (ERIC Document Reproduction Service
No. ED 157 038, 100p.. PC-$6.32, MF-$.83) ,

Na. 89. Bruce, 8. C, Coilins, A, Rubin, A D, & Gentner, D. A Cognitive Science Approsch to Writing, June
2978 (ERIC Document Reproduction Service No. ED 157 039, 57p., PC-$4.82, MF-$.83) _

No. S0: Asher, S. R. Referential Communication, June 1978 (ERIC Document Reproduction Service No.
ED 159 597, 71p. PC-$4.82, MF$.83)

No.91: Royer.J. M, & Cunningham, D. J. On the Theory and Measursment of Reading Comprehension,
June 1978 (ERIC Document Reproduction Service No. ED 157 040, 63p., PC-$4.82, MF.$.83)

NO.92: Mason. J. M. Kendall, J. R. Facilitating Reading Comprehension Through Text Structure Manipu-
lation, June 1978. \ERIC Document Reproduction Service No. £D 157 041, 36p., PC-$3.32, MF-$.83) -

No.93: Ortony, A, Schallert, D. L, Reynolds, R. E, & Antos, S. J. interpreting Metaphors and idioms:
Some Effects of Context on Comprehension, July 1978 (ERIC Document Reproduction Service No.
£D 157 042, 41p, PC-$3.32, MF.§$83) -

No.94. Brown, A L, Campione, J. C, & Barciay, C. R Training Seif-Checking +'vutines for Estimating

Test Readiness: Generalization from List Learning to Prose Recall, July 1978 {ERIC Document

Reproduction Service No. ED 158 226, 41p., PC-$3.32, MF-$.83) ‘

No 95 Reichman, R. Conversational Cohsrency, July 1978 (ERIC Document Reproduction Service No.
ED 1459 658, 86p. PC-$6.32, MF-$.83) ,

- No. 96 Wigheld, A. & Asher, S.R. Age Differences in Children's Refersntial Communication Parfor-

' mance: An lnvestigation of Tesk Effects, July 1978 (ERIC Document Reproduction Service No.
ED 159 659, 31p, PC-$3.32, MF-$.83)

No.97: Steflensen, M. S, Jogdeo, C, & Anderson, R.C. A Cross-Cuitural Perspective on Reading
Comprehension, Ju.'y 1978 (ERIC Document Reproduction Service No. ED 159 660, 41p., PC-$3.32,
MF-$.83) ‘ ‘

" No. 98 Green, G. M. Discourse Functions of inversion Construction, July 1978. (ERIC Document Repro-
duction Service No. ED 150 998, 42p., PC-$3.32, MF-$.83) . C |

No. 89: Asher, S. R. ° Infiuence of Topic Interast on Black Children White Children's Reading
Comprehension, July 1978. (ERIC Document Reproduction Service ND. ED 159 661, 35p., PC-$3.32,
MF-$83) : . .

No. 100. Jenkins, J. R, Pany, D, & Schreck, J. Vocabulary and Reading Comprehension: Instructional
Effects, August 1978 (ERIC Document Reproduction Service No. ED 160 999, 50p., PC-$3.32, MF.

. 983 :
No. 101- Shoben, E. J, Rips, L J. & Smith, E. E. /ssues in Semantic Memory: A Response to Glass and
. Holyoak, August 1978. {ERIC Document Reproduction Service No. ED 159 662, 85p., PC-$6.32, MF-
$83)

No. 102: Baker, L, & Stein, N. L The Development of Prose Comprehension Skills, September 1378
(ERIC Document Reproduction Service No. ED 159 663, 65p, PC-$4.82, MF.$.83)

No. 103: Fleisher, L S, Jenking, J. R, & Pany, D. Effects on Poor Readers’ Comprehension ggmﬂu in
Rapid Dscoding, September 1978 (ERIC Document Reproduction Service No. ED 159 664, 3%p, PC-
$3.32, MF-$83)- h T -

47

.ul- R T S
4 2



PR AT

2. 322 2 2

3

g

§ § 8 %

&

No.

No.

t

3

104: Anderson, T. H. Situdy Ski¥s and Laaming Sategies, September 1978, (ERIC Document Repro-
duction Service No. ED 161 000, 4ip., PC-$3.32 MF-$.83) : '

105: Ovtony, A Beyond Literal Similsnty, October 1978 (ERIC Document Reproduction Service No.
ED 166 635, 58p., PC-$4.82, MF-$.83) .

106: Durkin, D. What Classroom Observations Reveal about Reading Comprehension instruction,

October 1978° (ERIC Document Reproduction Service No. ED 162 259, 94p., PC-$6.32, MF-$33)

107: Adams, M. J. Models of Word Recognition, October 1978 (ERIC Document Reproduction Ser.
vice No. ED 163 431, 93p., PC-$6.32, MF-£83) \ " )

108: Reder, L M. Comprehension and Retention of Prose: A Literature Review, November 1978,
(ERIC Document Reproduction Service No. ED 165 114, 116p., PC.$7.82, MF-$83)

- 109: Wardrop, J. L. Anderson, T. H,, Hively, W, Anderson, R. L, Hastings, C. N, & Muller, K. E. A Frame-

work for Analyzing Reading Test Characteristics, December 1978 (ERIC Document Reproduction
Service No. ED 165 117, 65p., PC-$4.82, MF-$.83)

'110: Tirre, W. C. Manelis, L. & Leicht, K. L. The Effects of imaginal and Varbal Strategies on Prase

Comprehension in Adults, December 1978 (ERIC Document Reproduction Service No. ED 165 116,
27p. PC-$3.32, MF-$83) |

111: Spiro, R. J. & Tirre, W.C. Individual Differences in Scheina Utilization During Discourse Pro-
cessing January 1979. (ERIC Ddcument Reproduction Service No. ED 166 651, 29p., PC-$3.32, MF-
$.83) ' a

112: Ortony, A Seme Psycholinguistic Aspects of Metaphor, January 1979. (ERIC Document Repro-
duction Service No. ED 165 115, 38p., PC-$3.32, MF-$.83) '

. 113: Antos, S. J. Processing Facilitation in a Lexical Dacision Task, January 1979. (ERIC Document

Reproduction Service No. ED 165 129, 84p., PC-$6.32, MF-$.83)
114: Gentner D. Semantic integration at the Level of Varb Mesning, February 1979. (ERIC Docu-
ment Reproduction Service No. £D 165 130, 39p., PC-$3.32, MF-$.83)

115: Gearhart, M, & Mall, W. S. internal State Words: CiNtural and Situations! Variation in Vocabu- .
lary Usage, February 1979. (ERIC Document Reproduction Service No. ED 165 131, 66p. PC$482, -

MF-$.83)

- 116: Pearson, P. D, Hansen, J, & Gordon,C. The Effect of Background Knowledge on Young

Children's Comprehension of Expiicit and implicit Information, March 1979. (ERIC Document Repro-
duction Service No. £ED 169 521, 26p., PC-$3.32, MF-$.83) ' .

. 117: Barnitz, J. G Reading Compishension of Pronoun-Referent Structures by Chiidren in Grades

Two, Four, and Six, March 1979. {ERIC Document Reproduction Service No. ED 170 731, 51p. PC-
$4.82, MF-$.83) - o

118: Nicholson, T, Pearson P.D. & Dykstra, R. Effects of Embedded Anomalies and Oral Reading
Errors on Children's Understanding of Stories, March 1979, (ERIC Document Reproduction Service

" No. ED 169 524, 43p., PC'$3.32, MF-$.83) .
-119; Anderson, R. C, Pichert, J. W, & Shirey, L L Effacts of the Reader's Schama at Different Paints

in Time, Aprii 1979. (ERIC Document Reproduction Service No. ED 169 523, 36p.. PC-$3.32, MF-$.83)
120 Canney, G, & Winograd, P.. Schemats for Reading and Reading Comprshension Performance,
Wpril 1979. «(ERIC Document ReproductioyService No. ED 169 520, 99p., PC-$6.32, MF-$.83)

121 Hall W. S, & Guthrie, L F. On the Disiect Question and Reading May 1979. (ERIC Document
Reproduction Service No. ED 169 522, 32p., PC-$3.32, MF.$.83)

122: McClure, ., Mason, J, & Bamitz, ). Story Structure and Age Effects on Children's Ability to
Sequence Stories, May 1979. (ERIC Document Reproduction Service No. ED 170 732, 75p. PC-$4.82,
MF-$83) :

. 123: Kieiman, G. M., Winograd, P. N, & Humphrey, M. M. Prosody and Children’s Parsing of Sen-

. tences, May 1979. (ERIC Document Reproduction Service No. ED 170 733, 28p., PC-$3.32, MF-$.83)

g

No.

. 124: Spiro, R. ). Etiokagy of Reading Comprshension Style, May 1979. (ERIC Document Reproduction

Service No. ED 170 734, 21p., PC-$1.82, MF-$.83)

125 Hall, W. S, & Tirre, W.C. The Communicative Environment of Young Chikiren: .Sacnl Ciass,

Ethnic, and Situational Differences, May 1979, (ERIC Document Reproduction Service No.
ED 170 788, 30p. PC-$3.32, MF-$.83) :
126: Mason, J, & McCormick, C. Testing the Development of Reading and Linguistic Awareness,
May 1979. (ERIC Document Reproductiori Service No. ED 170 735, S0p.. PC-$3.32, MF-$83)

{8

T ek
fha



No.

No.

. | ,d'

.127. Brown, A L., & Campione. J. C. Permissibie inferences from the Outcomis of Training Studies in

Cognitive Development Research, May 1979. {ERIC Document Reproduction Service No. ED 170 738,

" 34p.. PC-$3.32, MF-$:83)

128: Brown, A L, & French. L. A The Zone of Fotentia! Deveiopment: implications. for intelligence

Testing in the Year 200Q May 1979. (ERIC Document Reproduction Service No. ED 170 737, 46p. .

PC-$3 32, MF-$.83)

129 . T, Sten, N. L. & Trabasso, 7. Story Structure Versus Content Effects on Children's
Recall and Evaluative inferences, June 1979 (ERIC Document Reproduction Service No. ED 172 187,
49p., PC-$3.32, MF-$.83)

130: Bruce, B. Analysis of interacting Plans as a Gmmmcgmmuafmsrmm
June 1979, .

. 131: Pearson, P. D, Raphael, 7. TePaske, N. & Hyser, C. The Function of Metaphor in Children’s

Recall of Expository Passages, July 1979,

. 132. Green. G. M. Organization, Gosls, and Comprehensibility in Narratives: Newswriting, a Case

Study, July 1979

-133: Kiesman, G. M. The Scope of Facilitation of Word Récognition from Single Word and Sentence

Frame Contexts, July 1979.

. 134. McConkie, G. W._Hogaboam, T. W.. Wolverton, . S., Zola, D, & Lucas, P. A Toward the Use of

Eye Movements in the Study of Language Processing, August 1979,

- 135: Schwartz, R. M. Levels of Processing: The Strategic Demands of Reading Comprehension,

August 1979.

. 136. Anderson, R C. & Freebody, P. Vocabulary Knowfedge, August 1979, '
- 137. Royer. 1. M., Hastings, C. N, & Hook, C. A Sentence Verifization Technique for Measuring Read.

ing Comprehension, August 1979.

138: Spiro, R J. Prior Knowledge and Story Processing: Integration, Selection, and Variation,
August 1979, ' -

.139: Asher, S R, & Wigheid, A influence of Comparison Training on Children’s Referential Commun-
- ‘ication, August 1979 '

140: Alessi, S. M. Anderson. T. H. & Goetz, E. T. An investigation of Lookbacks During Studying, Sep-
tember 1979

141 Cohen. P.R. & Perraui. C.R. Elements of a Plan-Based Theory of Speech Acts, September
1979. )
142: Gruererch, R, & Trabasso, T. The Story as Socis! Environment: Children’s Comprehension and
Evaluation of intentions and Consequences, September 1979.

143: Hermon, G. On the Discourse Structure af Direct Quotation, September 1979.

144: Goetz, E. T, Anderson, R. C, & Schallert, D. L. The Representation of Sentances in Memory, Sep-
tember 1979 vy "
145: Baker, L. Comprehension Monitoring: identifying and Coping with Text Confusions, September
1979. °

146: Hall, W. S, & Nagy, W.E. Theoretical Issues in mmmcsa%ofmw:mmmm
October 1979

. 147 Sten, N. L. & Goldman, S. Chikdren's Knowledge about Socis! Situations: From Causes fo

Consequences, October 1979,

- 148: Hall, W. S. & Guthne, L F. Cultural and Situational Variation in Language Function and Use:

Methods and Procedurss for Research, October 1979.

49



