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HOW TO SELEUT ELEMENTARY READING PROGRAMS . o

o
b

In many states the process of selecting new textbooks consume : hours
r

of time every few years as committdes review new editions ‘and chocse one

-

or two programs to replace the old. Choonsing a reading program, like

deciding what to have for dinner, involves seleéting from a multitude of

-~ - possibilities. The first guide to materials for reading instruction

»

publisheddby éRIC desc;ibed 10,000 items (Harris, 1968). A yedr later, a
suppleméntary list of 6,000 itegs was issued (Be:fidge and Harris, 1969).
Obvicusly, not all these 16,000 were complete:réadingrsystems of the type
usuali& selected asithe-main componentfhf an elementary school reading

program. Nevertheless, the number and complexity of available materials

~

thwarts any attempt to assess all the choices.
o ’ ) ﬁ‘
' Almost no guidelines fbr textbook selection are provided by teacher

J training institutions beyond platitudes about selecting the right book for
the individual child. "It i§ true that well designed procedures for selecting

appropriate texts do exist and are available for in-service sessions. These

- . . . . . @
include Right to" Read Assessment and Planning Handbook® (1974) ‘and the

publications of the Educational Products Information Exchange. It is also

true that a rapidly expanding body of information on effective teaching is

at last beginning tc emerge. These proven guidelines for skillfully organiziﬁq

x3*
- -

. , and supplementary materials and enhance more traditional guidelines for

the classroom and delivering instruction should influence the choice of books

-

selecting materials.

f ]

How to Select Elementary Reading Programs attemycs to simplify the

-

complicated and érucial task of selecting the ricit materials for the students -
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..;n your school. Tc.seléct materials that fumnction as sharp and forceful
teaching 'Hols, you must answer at least these six questions: -
‘ I. wWhat is the backgrounénof the scué;nts who attend—our school?
2. What do the ‘students need to be taught?

3. Wwho are the resource people available, and how will they be used?
— . Q’ &
4. Which books meet our general needs? ’

~

: 7
5. Do the component parts assist with clissroom organization?
6. Which books should we adopt?

Answering these six questions guides the selection committee through

increasingly specific decisions. Each section of this guide consists of a

. -
< - -
- ~

brief rationale for taking that step, and a guide for getting the necessary )
, “information. For the first five sieps the committee will be asked to collect
- ) 6 .
pertinent facts./te interpret these facts and to reach a tentative conclusion.

>

These conclusi®ns are then shared with users who participate in the final

oA -

a

selection. An example illustrates all the steps to shcw how the process
actually works as the six pieces of information and the summary statements

combine and lead to ardecision.

This guide will serve its purpose if it siniplifies the selecrtion process !
[

and saves teacher time while providing a method for structu§éng the work of

-

the committee in search of the right bocks for a given group of stuﬁénts.
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§‘tep I: What is the backg;ound of the students who attéqgggr schoals?

& general picture of the bagkgrdund of the students in relation tq the .

- <

national average will assist in making the first overall judgement about .

.~ books. To get this global- but useful picture-of stidents in the school,

request a profile of parent incoge and education~from the cegtral administrative

office. ih all cases use reports already available. <Consider reports prepared

for state or federal funding ggencies? or the reports prepared by priqcipéls

for the StatejDebartment of Edqbcation. Any report dealing with socio-economic

status of parents.in your attendance area will suffice. These reports may list
‘

percent o{xsingle pafent families, percent .of parents receiving public

assistance,_peréent of children receiving free lunches. . "

These reports will be used to make rough comparisions between schools in

&
¥ P

any district, as well as comparisons with thé naticnal average. Major textbook

v
publishers, hoping for large volume sales, construct books for the middle 50 or
a . X . .
60 percent of students in the United States. Modifications must be madq for

the 20 percent who are above and_below this middle group. Some schools,

& -

. however, may find a majority of the students coming from affluent, educated

&

parents. In other schools, a majoriiy of parents may have little formal

-~ education. For either of these kinds of schools, most of the books need to be

-
.

o excepticnal—iéhove or below the level suggested by the publisher. Coleéman (1966)

. 4

drgues convincingly that socio-economic status of the parents contributes

_ﬁarkedly to school achievement, 4s do parent attitudes aboh:.school. Rnowing

how parent income and edu;ation comﬁaré with the national average will help to

determine how mugh modification gf averaée matefidlg will be needed.

a In addition to parent income and educat.on from youx own échool;‘colléét
comparisons with other schools in the district, and with the national average.

3
These latter comparative figures may dispell myths about your school. For

[+
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. example, in.a“small city where mcrg-peéple were emploved by the uniyersity

¢ than by any other industry, the,staff in one school often lamented the status

L]
-~ b )

of their “"culturally deprived" school. This designation was made based os

the following comperative figures:

Average > Percent of persons
. family income 25 vears or older
. " with four or more
years of college.
. Our school $13,861 22.95
\)%(u: district $17,098 & 35.46
\ ) - ]
National average _— $11,500 17.00 <
\] .1
1 .
Were these families truly culturall& deérived? No one: would suggest such
a label except in this or comparable cities. Yet because we all. see our own
- town more clearly than we see the average for the natdon as a whéle, this

. " school 1in this town bore the label "culturally deprived."
Keep in mind that the first view of §tudents and their families produces .
an overall imaqe, not a close~up picture. By stepping back to get a ‘panoramic

view of any school population in the context of local and national populations,

L] -

teachers gain'a revealing and often startling ney look at the familiar and

-commonplace.
N - . ’
In addition to dollars earned »nd s&hool years attended by the parents, q

-

’ the age of the students themselves yields broad but crucial cues. As'students
t ®

progress through the grades, the range of achievement widens. It is true that,

oo in first grade, some students will know Soundg and letters, will count past one

hundred, and will write their ownm names and those of famiiy members. Others

o
. +

will tremble with fright at the foreign world‘of books and pencils and tasks to

complete. The differences in children demand acknowledgement from the start.

+
o : - 6
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By grade six, hawever, the class covers a range of six years or more. Clearly,

the older the students, the greater the demand for proﬁ?ding books of various

- X *
. -

difficulties: " Na one text will suffice. for all students. -

&

Iniconclusigﬁgfor Step I, find the best, readily available estimate of

the so@gio-economic level of your attendance area, your district and the nation.
&7 : . L
Use this estimate to get an indication of the level and range of books needed

for your students. Be mindful of the ages of the students who will use the

books. Use the form on page & or adapt it to summaries available to you.

- b

-
)
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Qur school
Our district

National average

Our school

<
Qur distrirt

.

National averaée

We will select bobks for grades.

%

-

Percent of persons
18 years or older
who have cofmpleted
four years of high

school -
171
- 69
72

one through six

NQ‘ »
‘ Step I .
Background of Our Students . ‘
Average ‘Eercent of
family income one-parent fanilies
- = ¢
$11,689 © 31
$11,683 . 30
- 812,500 36 ‘

Percent of persons
25 years or older
who Rave completed
four years of
college

23.47
. 20.18

18. 00

o

»Tentative impressions gained from these facts.

{_With minor variations our school is typical of the average U.S.

N school. A traflitional series will be 0.K. for our middle group.
. We will need extra books for the most able. . -
- - ‘

s We might examine'manaqement systems that allow us to keep track
of stu@ent progress so the students can begin new books as they
learn each component. L

€ )
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Step I1. what do the students need to be taught?

.

The ﬁirs; steplin developing the Individualized Educational Plan (IEP)
required for all handicapped children is to state §ear1y objeetivgs for .

children designated as exceptional.. Teachers ask, "Which of all the possible

-

" goals of education should be ranked first for Exceptional Student, Georg;?"

Selection committees working at Step II ask this que§tion about the total

. .

body of students who will be taught. Again, as”in Step I, start by colleching °

Y b i

available facts, procgeed by'inspecting the evidence, conclude by reaching a

‘teptative guiding statement.

. . )
Start with the goal statements adopted by your disfrict or mandated by

the ability of
X

eleventh’ grade students to write letters, to supply or to request information,

", the state. For example, Florida developed tests to, measure

t@ complete application forms for a job, to determine the ‘main idea from a
selection. .Who would disagree with these objectives? They appear in scope

and sequences for textbooks, in items on achievement tests, and in complaints
rl ‘. -
from employefs who contend that high school graduates cannot write sa coherent

|

¢ © request or complete an application form.
If the minimum compe%ency goals mandated by 39 states are to be reached,

the emphasis on functional literacy must be addressed through-all the years
. .

of schoocl. No structure of regulations and administrative rules imposed at

grade twelve, will assure literate high school graduates. Priorities ought ,‘

~

to be established in elementary school so that instruction can assist all

students to become truly literate.

L4

[}
3

Some,students must spend more time on reading, receive more exact feedback
' on their writing and apply mathematics con&epts to more situations than their

peers in order to master needed skills. Admittedly, more time spent on these

¢ % )

Luilding blocks of intellect will mean less time for these students to spend

]
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. @
on electives. On the other hand, it is very difficult to pursue most electives

-ox even hobbies in much depth without well-developed fundamental, skills. A

&
strong arqument can therefore be made for investing the extra time to master

these skills so. that subséquent.eleckive study will be enhanced.

Ceftainly, functional literacy for all students looms promiﬁently in

the minds of school patrons who seem less sensitive to unchallenged bright

. . N :
students. Teachers, rather than the public, must iniriate classes that rouse

- .

the-senses and prick the imagination of creativé students, and thereby vield 5

;

a rich harvest for both the indivigual and society. Parenthetically, extra

-

effort with above average students raises the class achievement average more

-

i

quickly than any other strategy.

Obviously then, even at Step II, as selection committees ask what the

1

students need to be taught several answers emerge—functional literacy for
some, a solid foundation for some, vigorous challenge for some, respect and

acceptance for all.- : . -

To achieve these lofty goals, ‘a more exact description of present student

achievement leads to the desired match between students and_ books. Rgain the
“evidence exists, already collected in the files of achievement tests '

administered periodically in most schools. At this stage in the textbook N Jﬁ

selection process, try to establish the proporticns of students who will

-

require lowé& level material supplemented by programmed téxts, audio tutors

t

or extra workbooks to provide additional practice. ‘What pxoportion of ~

¢

. students fit the average grdup, and‘thus the average curriculum? What pro-

. i
portion will make maximum gain only if they work in relatively difficult texts®

Different schools use different meaqf of displaying rtudent achievement.

Frequently, the average score of a school or class is converteﬁ'to a percentile

and compared with the scores of the students from the normative sample.

t
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- Perhaps. you have seéen statements in newspapers such as, "The students from ot
. . t - .}‘ 14 .
. - Eisenhower Elementary school score at: the 46th percentile compared with the
' national average of the 50th peicentile," Even this sweeping comparison
- suggests that Eisenhower Elementary students' scores are average. :
Our present purpose.:equx}es more detail. If yo&% school has prepared
charts for -the school board, ‘the P.T.A., or other groups of patrons showing b .
. . : . Y - .
the range of ?bur stud%nts in relation to the’ average of the nation, go no
) . ) N . . . -t
further. Use these chafts to begin to set priorities for groups of' students
: ~and to outline the range of Basic and'supplementarf materials needed. Even .
- ‘ \ . .
o . . . : [3
if-no elaborate display exists, your district may use compyter scaﬁing
. . services. If so, you'll probably find a Summary report,showing the relation-
*‘¢ ship between the schdol and the national average. Users of these computer " -
. ’ . - " o . -’ -
scoring services choose from detailed profiles or condensed summaries. A
s é
. - COmmMon summary report ranges in stanines, or units of nine, as in the
following example: ' ) . . 2 C
, i\lcrmal . Percentage
. _ percentage Eisenhower :
Stanine distributioa. _ Elementary,
9 § w ‘ 2. N
8 7 23% .3 108 .
» a . -
[ 4
‘ 7 ~ 12 . 5 “. -
* ¥
5 20 54% 20 50% ’
, , 4 ‘ 17 21 ’
- -
3 12 20
. ]
! . 2 7 23% 14 40% :
. g -
o ; I ’ ! 4 6 ’ - b
& M :
‘ uﬂ
* 2 - » ] - -
-~ 9 *
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This school has fewer student: than might be expected in the above

P2 a8

-

average Jraup, stanines 7,{8 add 9. About 10 out of cach hundred, rather e

o

than 23 out of each hundred students need advanced ‘work. Since the elementary

“
school has approxxmately 600 students, about 60 students, roughly 10 per grade

‘are in this category. Perhaps these 10 students could be grouped for inter-

-

mittent special attention, or innovative teachers could devise special projects
\ ’ -

which «allow .jreater learning. Itéhay be that use of the library and interclass .

sharan may be all this advanced group needs. Do keep these students in mind..
LR

on't let them mark time. High expectations are important for all students, ‘

-
. : L8

: ¢ .
+  particulurly able ones.

The average students, stanines -4, 5 and 6, comprise one half the total‘

.

-¥ qroup, xpproximateiy the number one might expect. Book*mwrltten for the’ ave:age

{ﬁgpulat on will be satlsfac*ory for che majority of the students in this. gtoup. .

L s

x ©n the other hand.‘40 percent of the students fall into theﬁpottom three

. 4
staftines. This large portion of students requires modification of the average

curricuium. A high level of pupil response, of the drill type, yields better
results “han indirect methods with fthese students. Additional practice an

S .
skills | rarned 1s3ures maintenance and‘use, rather than forgetting of essentidl
2 - | , §
Skf'@s- - ’ . .

In ~his svhocl greatsr success with these less able students will cccur

© - *
1€ teachers aoloct 1 reading program with many suggestions for showing the

student hew to master prortions of the reading process. Don't rely upon these
students -~ dfaw . inferenmes. Don't choose a program for this school in which
1 » . . * R
the studoent reads the lesson before the discussion. For the 40 percent of the

. A,
students who fall in the lower three stanines, the teacher should present or .

“
&

thow tFe forrect response, direct the students to give the correct answer, and

[ ] , -
iy then anpest the ctpdents to read the printed pages. Workbooks should be



~ ;‘6 .

directly related to the stories and other reading selections. - Additional
Ce

-

-practice workbooks, film strips, even games, 1nsure the necessary overlearning

o~
and review these students need, only if each of these practice matetials

-

" relates diregtly to the elements be‘ng taught in the main reading beoks. For

-

these lower achxevinq students cungrggn*e ameng all the elements of the total

reading program becomes a crucial crxﬁerzcn for selection. "Teachers can mike

all “these necessary modifications themselves, but they will save themselves
hours of work by selfcting a program with features to match thevneeda of the
students. If teachers choose the right books and the right instructional

N\

techniques throu iout. all twelve years of school. most students in this group

. willfachiave functional literacy.

4

If the brief explanation given in this section of the interpretation and
use.oan:hievement test summariés has been gufficient to refresh your ability
to interpretzthese tests, you are now ready to develop severallguiding state~
ments aboﬁt yéur school population.. Convez;ély, if the reports of achievement
of thé student's in your school still seem foreign and wfintelligible, or if

your school population presents special problems incdrawing compariscns with -

the average population, seek help from someone on the staff of your school, the

‘central office, the Educational Service District, or t e representative of the

test publisher hired to assist users to become proficient inyinterpreting test

. ] N ‘
results.

i

Above all, don't _ignore useful information stashed away in file cabinets.

- .

Achievement tests were constructed to give valid information about groups of

M

‘‘students. School districts spend thousands of dollars on tests and then often

fail to use the results. That's a little, like buying a dependable car and
never taking it out of the garage. Cars can be driven recklessly, just as
tests can. be interpreted foolishly. When used with care, boxh cars and

achievement tests serve legitimate purposes.

h ]
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" Step II

-

-

what Do the Students Need to Be Taught?

When the students complete high school tiae minimum standards for reading include:
(Write in several statements from goals adopted by your school)

1. Frepare a one paragraph summary of a report from a newspaper.

2. Ag?;y capitalization, punctuation and paragraphing to a passage that
has none of these.

3. Read and state three conditions of an apartment rental agreement.

4.

Use reference materials to obtain information:

Summaries of achievement test scores tell us our students (mark all that apply):

-

X Are very much' like the national average

Are lower than the natjonal average
Are higher than the national average

Have more students at the middle range

X Have more students at the low range

Have more students at the upper end

we should lock for:

X More practice and review items for- the less able students

_X A method that provides direct instruction for the less able students

X A method with high congruence between parts, each teaching the same skills
with a little variation, for the less able students

h

X Suggestions for innovative, creative tasks for the more able students

X A method allowing easy access to more difficult material for the more

able students

8
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Step III. Who are the resource people, and how will they be used?

Teachihq is as lonely as a leaf clinging to a tree in December if each

teacher strives all year to teach the assigned students without help from

associates. Fortunately, experienced teachers reach out to new staff members

with tips on how to get worksheets duplicated, how to persuade the janitor to

move shelves, how to manage rescalcitrant Robert.

-

In Step III, the committee selecting materials 1lists all the available ﬁgs

resource personnel: Other teach:rs, principal, reading. specialist, Title I
teacher, team leader, curriculum consultant, resource room teacher, speech

pathologist, media specialist, school psycholoqiﬁt; volunteer aides and peér

1

tutors. Some or all of these may be employed to assist teachers in any district.

In addition, find out which personnel in the Educational Service District, provide

i .
* -

direct aid to teachers and schools. Listing the resource péople available and

/

the services they can provide suggests how much additional independent seatwork
will be needed to supplement instructidén from the teacher and support personnel.

It's a strange contradiction, but a well documented one, that most talented
<, . ¢«

teachers use the assistance of available special personnel much more often then

?

. less skilled teachers do. Master teachers work closely with resource teachers

~

and systematically add to their own store of teaching techniques. Resourceﬁ

-

personnel, too, profit from direct, continuing coop;rationéwith classroom
. /

teachers. If the resource teachers appear reluctant to concern themselves with
. . "

day-to-day classrcom problems, eng}ce them td become more i‘l.lved by telling
them the results of an Oregon study in which the most successful itinerant.

reéding teachers worked closely with clasSroom teacheérs. In this study the less

‘e

successful reading teachers taught remedial reading with little attempt to help

‘ )
classroom teachers find materials to use in the classroom. Success was measured

* Dy increafed achievement, of the students receiving remedial rpadifg from the .
) t‘b
12 - ’ 13
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'provide.“selection committees get a good indication of the materials that

1 ..

itinerant reading teachers. Obviously, both regular and, special teachers

reach their goals  more quickly when they cooperate closely.

By gakinq a list of resgource personnél available and the services they

must be ordered to carry on all the tasks of teaching: To assess the level
of individual égudents, to plan direct instruction, to plan independent

activities EQE students, and to evaluate whether instruction has -een effective.

For example,. if a Title I teach%F can teach the lowesﬁ 10 percent'cf the

students for twenty minutes per day, the main concern of the reqular teacher

wzll be ‘to assure that bath Title I 5% the regular teacher are working toward
the same goals on-compatible materials. If no extra resource personnel are

¢
available on a regular basis the class;gom teacher must plan to provide the

additional practice, review and reteaching for these low achieving students.

‘A ‘teacher working ~lone might look for tutor supplements to structure tutor .

activities or for additional independent seatwprk that reinforces the samé‘

skills introduced in the reading group.

L

A student's active attention to academically oriented seatwotk_increases

N
L

Academic Learning Time, which is tHe amount of time a student spends attending

to academic tasks while also performing with a high success rate. The temm
-

Academic Learning Time came f¥om a continuing serigs of classroom observations

condacted as part of the Beginning Teacher Evaluation Study conducted by the

Commission on Teacher Preparation andg Licensing in Sacramento, “California (1978).

Academic Learnmq Time includes 1) allocated time, or the amount o% time a
student actually has available to work on an academic activity, 2) engaqement
rate, or the percentage of the allocated time thé student appears to be paying

attention, and 3) success rate, or the percentage of answers the'student got

rightc - 1
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If theé student attends to reading only during the zolor 30 minutes the

teacher is conducting the Eéadiﬁg group.‘not enough gpademicvlearnihg cime

. - &
~

occurs for any student. ﬁéaningful seatwork activities are essential in order

-

to-extend the time at task. Brophy and Evertson (1976) highlight the
importance of selecting seatwork with care. They observed and coded classroom

behavior of second and chird grade students and discovered to their surprise

~

that apparent attentijion' to the teacher's presentatibn of the lesson was
unrelated to student learning, but apparent attention to seatwcrk was highly

related o increased achievement test results. Brophy and Evertson concluded

that even these beginning students had learned to smile while actually wool- .

«

gathering. When these same students were faced with responding to cnallenging

, -
but manageable worksheets or workbooks, socially acceptable body’language was

not enough.

Step III helps the committee to determine the amount of independent seazt-

work needed and to begin planning for classroom organization. Do this by
listing available resource personnel and the services they can provide.

Examine the list and write a summary statement.

« \
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Step III.
What Resource Personnel Are Available?
Check available personnel and select letters that indicate services each can
provide.
- ] B,C,D Other teachers -
A Principal help interpret achievement tests
Reading specialist
- B,C,G Title I teachér . will work with lowest 10% of students
£ - - . . -
& Team teacher .
, Curriculum consultant ;
Resource room teacher \
’ C.G Speech pathologist in our school & day per week
- Volunteer aides ¢
T ‘ : :
- f Media specialist . A ' X
E . School psycholééist available on contract basis
) Other
; Other ' .
Services: ~ -
A. Assessing current knowledge and skill -level of students
. B. Helping to select material for special students
C. Providing supplementary material for special students
_D.  Planning how to organize the classroom
E. Assisting with reducing behavior problems
. F. Evaluating what the students have learned
G. Supplementary instruction °

-lqummary Statement: !

L3

Dur-majér regources are the Title i1 teacher and the rest of the staff.
We need a strong evaluation component to assure that students are
properly placed in the material.

We may need heldpqwith organizing the classroom and reducing behavior
problems. We might consider in-service or faculty meetings on these

topics.

i 3
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" (1977) and Volume II (1578).

Step IV. Which book meet cur.geQ%xal needs?
/

Now that the committee has developed tentative conclusions about the

L]
-

age and background of the students to be taught, the minimum competencies

man&ated'hy the state or district boards, and the resource personnel who are

* -

available to help reACh the goals, it is time to begin looking at possible

books and reading series to serve the students. #hiph series will he

. sélected? How can this decision be made? First, gain an overall impreasibq

“

of each potential textbook series through examining promotional literature,

or through a quick examination of the materials And guides, or better yet,

through examining program descriptions of the 24 most used elementary reading

program§ in Selector's Guide for Elementary School Fcading Programs, Volume I
b J

Do select one series, or complete program, that will serve all teachers,

as the core instructional material for students through several consecutive

grades. A well organized program from level to level provides smooth transi-

-«

tions and allows students to use what they have learned in previous years.
Rogers (1970) applied a readgbility formula to 13 basg} readers marked by the
§ublisher as fourth giade level. When Rogers applied one standard of
difficulty to these fourth grade texts he found they ranged from 2.8 to 6.0.

Imagine the frustration of students and teachers if these books were used as

~if they were interchangeable just because they all bore fourth grade labels.

In addition to insuring continuous growth'through in;reasingly'difficult
books, selecéinq one series enables teachers to select a rationale that
matches their students. For example, in Eisenhower Elementary 40 percent of
all student scores fall within ‘the bottom three stanines. These students, n

particularly, need a congruent program with much practice at each level.

Programs that move quickly and emphasize creative application-are not suitable

-
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since only 10 percent of the students, in the uéper three stanines, appear to

have the wealth of concepts necessary for moving directly to extension of

present skills. The major focus for Eisenhower teachers should be on those
programs that seem to provide a structured approach. Furthermoie, a quick

perusal of introductory pages of the teacher's-manuals will make clear that
some programs' goals will not match this school. These programs:caﬁ then
be eliminated from the ones under consideration. Examples of fi¥st goals
taken from actual programs illustrate the diversi&y available. i)rnecode
the pninted visual symb ls into the spoken sounds they desiénate. 2) Present
a positianEross section of l;fe in ;ﬁr growing urban éenters and teacﬁ |
students that peoplé—~whatevet'their skin cblor,‘social status, or econonic-
pqsition-£hink. feel and @ream just as the reader‘&oes. 3) ngeldé ghe full
potential of children through stories full ?ffwarmth. fun and reality. g
tettainly. if only these three chgices weré available to the committee
choosing books éor £l senhower Elementqry. the ﬁixst of the three should be _
examined in depth. Chall's (1967) synthesis of fifty yeaés of research stresses

the importance of an initial ccde emphasxs, especially for slower students.

One of the major fxnd;ngs of the Cooperatxve REsearch Program in Primary

£

Reading Instruction (1968) was that linguistic and phonic/linguistic pregrams

* were. generally superior to conventional meaning emphasissbasals in terms of

pupil achievement in word recognition and spelling at the end of grade two.
Investigators for the Targeted'Research in Reading (ERIC, ED 054 9225
sponsored by the Right to Read effort concluded that we do know how to get
practically all children past the inxt;al stages of lea:ning to read, by
using a phoh}cs fi;st emphasis. The authors of this summary agree w;th Chall.

Phonics as an initial emphasis does not mean phonics as a panacea.. A more

serious-and as yet-unresolved problem is how to teach students to comprehéﬁd

St ' ' . .
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) wha; they regd. levertheless, Qn initial émphasié'on téaching students to
associate sounds with symbols and to use sound symbol aéSOCiations in decoding
leads ﬁé 5etter.teading in the primary grades. : - \

-Next, examine the scope and sequencelup determine when and how elements
of zea&igq are tagght. The most valuasie way to get a measure of a mg;hod‘iS'

- . - to select oné'of”the eléments listed on the scope and sequence (shoft vowel

| /a/ for example, or determiﬁingvtbe main idea) and follow this one element

'throuqh éhe te;cﬁe:‘s magual ;hd thé’students' books, noting whether p:eteséing

is reco;mended to identify stpdﬁﬁés who already know thaﬁ element. Note also

- whether the student is expected to use the element before receiving any

£
‘

instruction on it. Find whether one or many teaching procedures are recomegnded.
and decg¢é whether discovery learning or direct instruction is used. Fo¥
example, in one series short vbweél /a/ is taught first in lesson 95 near the

end of the first year, although words usiﬁg this sound have appeared since the
\, - 0
first page of the fi'st book. No suggestions appear in lesson 95 for determining

- which students have learned this ‘sound/symbol- associaticn inductively in the

preceding 94 lessons, Short vowel /a/ appears again in lessons 97, 102 and 106

in material recommended for the first year. Two teaching érdcedurgg.are

-

suygested: Having the student repeat words learned as sight words in which

the sound appears in a medial position (cat, fat, fan, had,.tﬁat) and having -the

: students cut picturés'frcm magazines. In addition, four workbook pages require
* _ .
the student to write in the correct vowel beneath pictured words, as in f_n.

Unquestionably this series i§'loqsely structu;eq. Elements are taught
almost incidentally, making learning inductive. Teachers using this method

mﬁb;\be prepared to find schemes of their own to determine which students

. .

. ‘already know how to use given elenents of readin%, and therefore do not need
instruction. .Teachers must also devise their own techniques to determine when
\h ‘, ' '\» 1 -

~
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students have learned the'efﬁmentS'taught. More direct teaching ﬁracedu:eu

Are needed for those students who are unable to discover for themselvaes the

intricacies of the English language code.

Selecting one decoding and one comprehension élement and fellcwing‘them

-

through the teacher's manuals and student books will take two hours or more
L) ‘? . J

‘of one person's time for each method considered. Each potential series need

not be exaﬁineq_in this de@th. Use this technique for those series that
remain under consideration after the girst impressions are gained. No other
procedure yields such valuable information about a reading series. The

reading series selected has a.major impact on instruction. Barton and Wilder

" {1964) found that reading series and the teacher's manuals influence teachers

more than college methods courses or practice teaching experience or articles

Ay

in professional journals. Ninety-eight percent of first grade teachers and

from 92 to 94 percent of second and third grade teachers reported using basal’

readers on all or most days‘of the year.
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9.

10.

il.

12.

| Element being examined is taught in lessons No.

. Step 1V

which Books Meet Our General Needs?

-

.
. ]

Name of method examined

-

Author's gain first gosl

-
N I

Aug&ar‘s other-stated goals

Reading element examined -

What pretesting procedures are outlined? -'
VAN B . » f’

Students use element first in lesson and subsequently -

Nunber of différgnt teaching procedures recommended (briefly outliné‘procedures) L

‘ ) . v J
Kinds of independent activities suggested for this element. (briefly outline)*
. | !,

«

a.

Procedures for detgrmining mastery (describe procedures)

&,

b.

hn o @
1
U --—-m. m"_-

Are the teaching and testing procedures in harmony with the author's stated

.-

goal? Yes Mo

t————

-

Summary statement describing method, with recommendation for possible

"

adoption in our school. .

' ) 23 "
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Step V. Do the component parts assist with .classroom organigatign?

. H

Elementary reading programs of today differ from the single textbooks of
yesteryear,:and include word ca:éé. workbgoks, placement tests, management

‘systenms, filmstrips'and audio cassettes. All these extras as%ipt with total

)

classroom organization. Teachers, rather than materials, widl always be the
-
hain detqrminer of the number of classroom groups, the amount of drill, the
- - _ '
immediacy of feedback, the dééree of directness necessary and the time allocatsd

to each subject ared. Furthermore, the background and.skill level-of the

students and the number of resource persons available influence which {(of the

- .

many things teachers know how to do) applies to a given class. Obviously,

skilled teachers can adapt almost any material to any clagsruam. if they

s
-

devete hours to rregarinc surplementary worksheets, study guides, summaries,

Te

. -~
<3 and im%2

th
"

2sc attivities. Tinding 3

43

rogranm with components that facilitate

- . -
the match among students, bodks and necessary classrocm organizatian-makes much
N
sense.

»

-
.

Before .investigators actually began sitting in'many classrooms and coding

what teachers and students do, questions about classroom organization evoked

N

+ only strong %pinions. Often the op&nions.clashed head-on. Allow the students

to discover answers, declared one authority. Provide direct and frequent feed-

back and correction, responded another. Run a democtatic classroom. No,

2

maintain fi{p teacher control.- Encourage sggdents to set their own goals.

« -

That's unproductive. Use diagnostic/prescriptive teaching. Tgache:s. confused
bﬂ this din of conflicting ideas may have concluded that ail'theory‘wag uqelesa.'
They frequently discovered for themselves how tq'teach the students assxgﬁbd_eé

them, often relying on the wisdom of the experienced teachers in adjacent

’

classrooms.

-
H

-

Fortunately, investigators are at last beginning to resolve these

controversies by going inéo classrooms and recarding‘what teachers say and do.

u
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\ Many clagsroom teachers'?:oé all sections of the cagnc:y participated in

£

-these studies. Investigators in Texas, California, Michigan, New York and -

- .

Missouri each sponsmred different cbservers using slightly different coding.
P o

systems and different groﬁgs of stuégn&s.f Actual classroom events wdrg
) . - N ) . .l:{‘. - ; .\‘ - . t -
- then related.to student achievement and student self-concept. Guidelines
. for teiching came from careful’scientific analysis of these real life
. € & -
- : < . . y ‘ .
- experiences, rather than from someone's notion of what gught to be. Fufther=

. . ‘ '
more, consistent conclusions emerged from all these different classroom )

¢ <

observations. The investigators agree. . g :
ﬁhg rest of this section highlights four key points from this new

knowledge.' First, successful teaching is not simply a matter of impleslenting
. : ‘ -

~ one best procedure; rather, effectiwe teaching requires the

A

ability to select

.
"W

from a large repertoire df‘assessmenta.instructiod‘and managerial skills. A -

. ' : ] .

superior reading program expands the teacher's repertoire of skills, Second, .
]

. ' children learn more when they are instructed in groyps. The reading program/.

should provide specific guidelines for flexible grouping of students. -Tﬁird.

1

direct instruction assists slow learning students or those just acquiring
concepts, while guided discovery learning helps students apply learned concepts )
to new and creative situations. Teacher's manué¥§ should proyide suggestions.

{ for both direct instruction and guided discovery teachingféechniques; Fourth,

s and most sigpnificant, student achievement is directly relgégd to aca?emic
_d 'lea:ning tiée or the time a student is actually working on concepts to be
8. learned. The ﬁewest reaéing programs, with all the supplementary components, .
3 ‘ inc;ease the time at task if ;he goals of each extra ac%ivity are clearly.
H ' stated and if the :eaéﬁer selec*s supplementary,componénts to serve a particula:
'purpese. Tore-nsr Ziscussite 38 ozash oof omes Itin pooimze Ll3tel above follows
P . in the next paragrarhs with logical imrlications for Selecting\a r&adinq
i . * s
¢ R | ‘ ﬂa be
2 ‘ ! ‘ e 23
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" high dégree of program organization; when teachers, rather than paraprofessionals,

- of individualiz&tion. Children taughg'in groups learn more than children .

: .
. =
i N N - -
. a ‘
.

& .
program. References*at the end may entice the scholarly or the skeptical

"wh® want to examire the evidence themselves. - ‘

§ ~ *

. The Ei:st.majéfatheme runs through ail\ihe\fin&ings like a melody in a
Bach chorale, repsgtedlb; each group of investigators with only minor variations.
Teacher decisions detefﬁfﬁq the degree of student learning. The Michigan Cost
Effectiveness Stigy‘(IQTS) found that students learned more when teachers,

rather than students, selected materials to be used; when teachers choose a

-

- did the teaching; ?hen teachers agsumed responsibility for stydent learning’

& ¥
rather thah blaming the students or the parents. -

Logically,.then, teachers' manuals should have §n~tﬁdex, a table of contents,

- and a cross-referenced sedtion like the study guide or related topics paétian

of the best'ency;loéedias. Immediatepac;eq; to the full range of activities to
. . <o

L -

- reach various goals enables the teacher to make important dncisions quickly. e

< ' al .
'\\‘A sedond finding will surprise teachers steeped for years in the marinade .

taught individually. Rosenshine (1976) found that grouping eight or more o, e
third graders for instruction produced morxe learning than having.them work on ¥

individual assignments. Kiesling (1978) found that small and laige group

-instruction was more effective than individual teéching by classroom teachers,

v ae -~

reading specialis&s or paid piiaprofessionals. Children in groups learn from '

each other. Childreéng\grcups 3lso receive more minutes of instruction from

the teacher.

v

chicall?. then, ‘the best reading progiams should help teachers select
[ 4 ) .
groups of students for initial instruction, or for review, or for- creative use

of known concepts. Distinctly written goals wiﬁp suggestions for pre-testing

to deermire which students have reached the goals would help teachers form

/ 4
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flexiﬁl& groups. Criterion referenced tests keyed to lesson plans and

practice activities also facilitate forming fluid groups. . ..
3

-

Third: the new evidence highlights the value of Qirect instzuéticn.
Direct instruction means the teacher shows the students hawf:o do the task,
has’the students respond, tells the students whether their responseé are righé :
or wrong and then has the s:udents'practice‘the new material. Gage (19?8i4_
summarizes many recent studies with a series of “teécher should” s;atements.

Two of the eight statements clarify the direct instruction concept: 1) With
less academi:&lly or;egted pupilé teachers should always_aim at getting the
child to givé some kind of response. 2) During readi§g~grqu instruction,
teachers shoulé ask as many short answer gquestions as pcssible and provide
fast-paced acti#ities of the "drill" type. " Brophy and Evertson (1976) found

2

that when teachers:ﬁqsiffted students in a matter of fact, business-like

* manner, the students learned-mare than whéh;;eadhers refrained from telling

-

students the answers were wrong. . .
N &
[ L
Direct instruction is not the prefg;r%S:ééachipg method for all students
k-_. ' -

and all objectives. Aptitudes and ;gg%ructionalnMethods (1977), the compre=~

\]
hensive scholarly guide for mafching student to teaching method, reiterates

. ‘ 3
one major thesis. Students whé%e\gfesént skills are far from the desired
-

goal, profit §rom smali units of instfu:tion. carsful‘sehueﬁcing, guided
practice‘and review. Students with a high level of'préviously a:quired A
}nformahicn. howeéer,‘learn_more under inductive"teaching, or the guided _
discovery approgch. ’ | « Q

Logically, ths ideal teacher's'manual contains mény suggestions for .
direct instruction in the primary grades ané in';h§iintermediate qrades ;nd
suggestions for cre%tive appchati@n appropriate for the able studenté, as

well as suygestions for direct.instruction for those students still gradually

acquiring fou tion skills.
acq - : .
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The fourth major conclusion ééems so obvious that authors usugily
apologize for discussing anything so patently evldent. Students. learn more
if they stay at the task for longer periods of time. On the other hand,
éutting this simple principle into’practice‘challenges the best teachers.
ObServers in the Beginning Teacher Evaluation Study (levei'found that 1es§ -
. | able fifth grade students actually receivgﬁ.less, rather than more, instruction
) in reading than able fifth grade students in the same school. Nobody denies
that carefully selecting activities of Qhe right difficélty. as well as

"maintaining superb classroom organization, are needed to keep low achievers

actively working for extended periods of time. Increased student 1eétning
is worth the effort. Bloom (1976) presents convincing evidence that differences
in beginning performance can be substantially decreased by mastery teaching,
that is, by making sure low achievers actually can use low legvel concepts
before higher level ones are taught. Reading programs witﬂ varied and
intérestinq seatwork component;‘diréctly.felated to the main instructional
goals assist teachers with @rdénizing the class~for mastery feérning.
The éoints from Step V are summarized on the ;orksﬁeet that follows.
., ‘Examine the teacher's ?anug;.closely. Leok for a table of contents, an index,

-

and a crcss~refe£enc§ list to enable teachers to find the right teaching

-(étrateqy for groups of stuQents: Look for tests with suggestions for grouping
;tudents.ahd matchiég them wi;; the appropriate books. Follow one s&ill .
throuéh several levels. ?;Ad cét if both direct teaching a;é éiscovery
learnirg suggestions';re évgilable to thﬁ teacher.. Carefully examine the -

seatwork and supplemeﬁéary components. Do they provide féview of skills

taught, creative gpplication of learned concepts or mere busy work?

. .
. L]
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Step V

Do the Component Parts Assist With Classroom Organization? RN

Mark all that apply. Use one sheec for each method being considered.

1.

2.

3.

4-

Are the following available? .Ei_ -
7 Yes [ 7 WNo Table of contents
L7 Yes . /7 No Index | . )

[T Yes . 7 No Cross~reference of activities and goals

from all levels .

Do the available table of contents, index and cross~-reference guides
actually provide ready access to-activities to reach specific goals?
7 Yes, across all difficulty levels
/"7 Yes, within one difficulty level

/7 No, available but not functional. We can't find varied
activities easily ‘ ‘

{7 No, few actual teaching suggestions are available
Evaluation of tests.

/77 Tests are available and provide useful guidelines for forming
groups and placing student§ in the right texts

/7 Tests are available but provide few guidelines for forming
groups and placing students in the right texts

’ .

{7 Suggestions for teacher-made pretests are available for each goal

¢

/7 Tests over this material are not available

Suggestions for direct instruction or discovery learning.

A variety of direct instruction teaching techniques are outlined

/_/ For primary
[7 For intermediate
“A variety of discovery learning suggestions are outlined

/7 For intermediate

a1
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Step V (continued):

-

[

- Independent work suggestions are directly related to instructional ;
goals. -

7 Primarily review of objectives taught

7 Primar;ly creative appl;cation of prevxeusly taught concepts’
&7 Independent work activities seem unrelated ‘to objectives taught -
a
6..

. Summary statement with recommendations for or against adoption of
; thxs series for our school.

.

]
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Step VI. Which books should we adopt? '; _ e

&

A comnittee will probably éarry on the Qnrk of collecting pertinent
facts about students to be taught and programs available té teach them.
Individual committee members may cullect‘ditfefent pieceslof the necessary ‘
information. The committee as a whole should then review all the information

on the students and summaries on the methods and select two—no more than
three-methcd; that the committee decides are best for the student population.

S

Re-examination of some portions of each series can be expected at this point

-

in order to §resent an accurate picture of the method to the total staff.

The main goals of the full staff discucsion are to develap a sense of community
among the staff, to inform themﬁfhrther about tng characteristics of the

total group of students to be taught, to introduce thgm to a method of selecting
ﬁaterials that is drawn from the most recent thisking on curriculuﬁ'design and
effective teaching, and finally, to allow the users to share in the selection

of the reading method that will serve as the core curriculum across several
consecutive g:ade‘levels.

Tentative conclusions geached Ly the committee should be shared with as
many users as practical. The prior work of the c;mmittee will have eliminated
unacceptable methods. The final two or three methods selected will probably
meet most of the important criteria. 1In thé ful; staff discussion the
committee members should strive to give thetwhole staff a sense of ownership
in the decision. In small schools all the teachers will probably be present
at the final discussions. When one text is being selected for large school

districts, represgntatives from each school should attend. Committee members

will first explain the series of steps taken in order to reach the final

-

.choices. Share the findings enrstuéent background, student achievement,

minimum requiremehts for graduation.and resource people available by preparing

29
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charts, handouts, or simply running the summary sheets from this guide onto

an overhead projector transparency. Briefly describe all the methods examined:

and the.regions for exclading some. Have the final cﬁbieeé available for
exami;ation,_and during the discussion of each reading program, give sever&l
example§ ;f program goals, different teaching procedures recommended, independent
activities provided and evaluationttechniques éuéqested. Help the staff see thr
differences in the Einéi:cheiceﬁ.

The final adoption discussion is aatime for cooperation among staff
members as well as a time for sharing information about new programs to be
selected and currently available materials that axewcompatible., Whether you
are tuying books, new clothes or new furniture, think first of what your needs
a#e,'next consider availablg choices and, fin@llyf select the prodyct that
fills unmet needs. In each case the user who participates in the final selection
will be more satisfied with ‘the choice. If the selection committee members '

)3

share in detail the process they followed to select twoe or three programs and

then let the users make thé{fiﬂql choice, the possibility of continued cooperation

among the staff will be enhanced. Teachers#will be apt to feel that the best . |

new program was chosen. iy -
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. Step I

s ' Average
' family income
‘Oqf school ~

Qur district

i

| N%tionak average

. Percent of persons

. 18 years or older
who have completed

. four years of high
school

Our school
Qur districu

-

National average

«

We will select books for grades

Background of Oui Studenté '

Percent of
one~parent families

———————————
i ———————
.
a

Percent of persons
25 years or older
who have completed

. four years of

college

b

2

Tentative impressions gained from these facts.

\\’




‘Step 1I

What Do the Students Need to Be Taught?

h 8

R
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~

-

When the students complete high school the minimum standards for reading include:
(Write in several statements from goals adopted by your school)

i

Summaries of achievement test scores tell us our students (mark all that apply):
& ‘ “

Are very much like the national average

Are lower than the naticnal average
_____Are higher than the national average

Have more students at the middle range

Have moéeqftudents'at the low range

Have more students at the upper end
: \

N
N,

We should }ook for:

N

More practice and review\items for the less able students ar

A method that provides direc: instruction for the less able students }

A method with high'cangruence\between parts, each teaching the same skills
with a little variation, for the less able students

' Suggestions for innovative, creatiVé\tasks for the more able students

rs
-«

A method allowing easy access to more difficult material for the more
able students 8 o

e

!

i 01 =Dt 1 Sl A AR I T 3,3 P, . 18- o 0 (Bt Tt B A

PO 2
. . '
S O T

|



1 1]

}

I S R a ALY B BRI N T T N N . PR e ko o Taa et LR e
EARSLAELAN - - . «
S I ' . . - R *
kS - . | - . . a
'y ! . .
L] . & v
.

sStep f;I . S

What Resource Personnél Are Available?

-

Check available personnel and select letters that indicate services each can
provide. /

e =L

W Other teachers

Principal

.Reading specialist

Title I teacher ¢

Team teacher

Curriculum consultant

Resource room teacher

Speech pathologist

Volunteer aides

Media specialist

School psychologist

B R T

LT EL

Other “ .

Other

Services: ,
A. Assessing current knowledge and skill level of .students
. B. Helping to select material for special students
C. Providing supplementarsy material for special students
D. Planning how to organize the classroom
E. Assisting with reducing behavior problems
F. Evaluating what the students have learned
G. Supplementary instruction

Summary Statement:
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Step IV ) -
) ) t . &
\\ ‘

. wWhich Books Meet Our General Needs? o '

l. Name of method ex&mined

2. ‘aﬁthot’s main first goal

3. Author's other stated goals -

4. Reading element examined

3

. 5. What pretestiﬁg procedures are outlined?

y . Y
LT 6. Element-heing examined is taugﬁk in lessons No.
. 7. Students use element first in Iessoﬁ;_;gnd.suhsequently .
o 8. Number of different teaching procedu;e;“ ommended (brietly outline procedures)
a. ) . ‘ ' : ‘ -
b. | ' - ™

9. Kinds of indegendent activities- suggested for this element. (briefly outline)

]

a.

10. Procedures for determining mastery (describe procedures)

a. ;

) . . . ’ . ‘ \' ' /
b. / ‘ 44L

7

11. Are the teaching and testing procedures in harmony with the author's stated

‘Yes . Mo

————— e ¢ -
.

goal?

12. sSummary statement describing method, with recommendation for possible .

adoption ip oux school.
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Step V&y R i . .
\ ’ . - [ ] R
Do the Component Parts Assist With Classroom Organization?

A. Mark all that apply. Use one sheet for each method béiné cqpsideted.

&
1. Are the following available? ’

7 Yes {7 No . Table of contents

;' : . 7 VYes. 7 No Index .
N ‘ . .v) . hd -
I 7 Yes 7 Yo ‘Cross-reference of activities and goals
ﬁ - l ' from all levels -

. , 2. Do the available table of contents, index and cross~reference guides

9 actually provide ready access to activities to, reach specific goals?

+ H f . »

L7 Yes, acéross all difficulty levels -
1

{7 Yes, within one diffitulty level

&

« /7 -No, available but-not functional. We can't find varied
activities easiﬁy

/7 No, few actual teaching suggestions are available

\ 3. raluation of tests. ‘

_ . . .
_ {7 Tests are available and provide useful guidelines for' forming
. groups and placing students in the right texts

. ! . -
/7 Tests are available but. provide few guidelines for forming
groups and placing students in the right texts

(=7 Suggestions for teacher-made pretests are available for each'goal
{7 Tests over this material are not available
4. Suggestions for direct instruction or discovery’learning.

A variety of direct instruction teaching techniques are outlined

-

!~/ TFor primary

/7 For intermediate

A variety of discovery learning suggestions are outlined

{7 For interfjediate

- W




L 'y 3 [N Y o * e,
. . ‘ ~ ¢t i: "
(L ‘ - - . &8 ¥ .
' - ’
{ Step V (continued): ( .
. 5. Independent work suggestions are dire&ly related to instructional
gQaISQ = ‘ ) el .‘. )
- /7 Primarily review of objectives taught <o LT
L] ‘ + - “ - \\‘
{7 Primarily creative application be previocusly taught concépts
l. ‘\\
. ‘ \
-7 Independent work activities seem unrelated to objectives taught
‘6. Summary statement with recommendations for or against adoption of -
. this series for our school. R
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