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There have 6een two magor trends 1n the 1nterpretetlon of the
many apparent d1fference° between the Afrioan-Amerlcan and the Cau-
ca51an child in North Amerlca. These 1nterpretatlons have come from
the 8001a1 Scientists and Educators primarily, whose entlre hlstory
as a "science" has been the repeap;d'demonstration of_supposed dif~
ferences between the "races,"! The first of these trends has been
to avsume that the dlfferenceﬁ observed in the Afrlcan-Amerlcan
Chlld meant dev1ance from the Euro-Amerlcan norm and should there-
fore be evaluated as either 1nfer10r or pathologlcal. The other

(g

trend has been to assume that the dlfferences were dev;ant but adap-

_ tlve forms of behavxor for living in env1ronment° of oppression and

93"018‘.953_

poverty. Both of these interpretations assume that the norm is tre

.typlcal expected behavior of the middle class Cauca51an child., All

othe: behaviors were considered to be unquestionably abnormal. In-

sufficient consideratlon has been given to the posolblllty that de~-
splte a shared cultural geography. Afrlcan-Amerloans and Buro-Ameri-
cans may conceivably occupy dlfferent cultural peraonalltles. ~The

"meltin pof" concept assumes a kind of cultural homogenelity deSpite
the compelling evidence cf considerable cultural diversity in North
tmerica, The danger of economic, polltlcal and social xeprlsalo by

the dominant culturz has led to a growing denial of evident racial

differences. Since so many charlatans have paraded in the name of
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: scienée the idea thst difference'autdmaticsllyfmeént African-Ameri- °

;equlpped to surface these issues from thn very essence of the Afri-

~the fallures in the destructive system of enforced segrevatlon. The

”'needs of the African-American child,
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can inferiority. Afr1can~Amer1cans have come to serlously fear any
isuggestlon of pOSS1b1e varlatlon from the’ Euro-Amerlcan norms. As
a result,~many obvmous d1851mllar1t1es between the two groups have
remalned unexplored. . Such negllgengf rests solely on the shoulders

of the African-American scholar because only he woild have been o

can llfe experlence ln North Amerlca. The Afrlcan-Amerlcan scholar .
has instead dlsslpated hlﬂ»energles attempting to rounteract the

cry of "black 1nferlor1ty" coming from the vocal and per31stent
Caucasian scholaru" \

The severest casualties of the American educatlonal and so—'
cial system remaln dlsproportlonately and overwhelmlngly African-
American, .Despite all kinds of innovative methods to bend the Afri- :
can-American child info-thevappropriate Euro-American middle class -
mode, the'parsde of failures is still led by fhe child“who is poor
and oladk. Head Start ﬁrograms have beeﬁ one such at%empt io bend
the early "twig" in the "acceptable" dlrectlon. “Many S%Aer“pfdgfams. M”:

dating from the mid 60's, have sought to "redeem“ the Afrlcan-Amerl-

-can—-child.—The—-inevitable-outcome- ‘has -been continued fallure for o

the Afrlcan-Amerlcan child which has been even more oevastatlng than

decrease in academlc.succe s,.the 1n6)ease in dropouts. the decreas-
ing age of drug addicts and. the generak,sociallcasualtios among Af- |
rican-American youth'attest to the.overwﬁelming failure of the edu-

cational system and the social sciences to appropriately address the

u Py

Increavlnp numbers of African-American social scmontlsts are

riow approachlnv the issues of Afrlcan/huropean differences as blatant

3




realltles whioh must be confronted. Psychologlsts such as Sgih\/
Khatib(a.k.a. Cedric X Clark),3 Phillip McGee," Wade Nobles; 510
o Gerald Jackson,psychlatrlst Frances C, We;sxngs and some others are

" seeking to formulate theoretical notiéns'and'programmatic interven- ..

tions which take cognizance of these dlfferences without neccssari~
ly seeklng to modify the child out of them. These Afrlcan-Amerlcan
scholars all agree that the so-called "sc1eﬁcevof“ﬁﬁman”behaviQrV

:has been little more than the outgrowth‘9$”Caucasian soc}el scien-
tisés'seeking their ofm images in the mirror of human e;perience.
Though much of the work from thpse scholars is °t111 in its 1nfancy.
the implication of their research is that most of the normatlve .

- statements about human behaV1or are llttle more than ethnocentrlﬁ
proaectlons rathew than generallzable statements about the human
make-up. | | .

In this discussion we will aftempf to identify some“of the ra-
ther dramatic examples of behavioral patterns of the Africah life~
style, Though mostly anecdotal in format. our discussion la 1ntended
to be ‘suggestive of trends for further 1nvest1gatlon in the 1light

o

.of more dttentlon belng glven to such behav1oral forms and thelr

psychlc or anVlronmental source.,

Afrlcan-American Language

Langua:e varlatlons are very crltlcal 1n understanding the
personallty functioning of groups of people because words are criti-
cal in the formation of the thlnklng of* a person. Psychollngu;utlcs
is an entire .specialty which addresses this reality. There(has been
considerablc documentation of linguistic differences in the African-
American culture.9 These differences have been alternately descrlbed

~as dialect, subcultura;_ldloms. or as simply unstructured distortions




—*———————difﬁerent—mental_exper1ence of the Afrlcan in Amerlca.

of standa¥d English. " The Afrlcan scholar views the language varia- -
tion as an attempt by the Afrlcan speaker to mllk from an alxen '

tongue the Verbal expressaveness whlch is reflective of the widely

.

g S

The African mental experxence is hlghly affectlve or is one
marked by con31derable feelmng. not only in response to the chronic
tension whlch characterlzes the oppressed env1ronments. but as a-
contlnulty of the high feellng tone of the Afrlean experlence among -
" African descendants throughout the world. Frantz Fanonloand others
- have suggested 81mllar variations among the Afrlgan speakers .of
'French in Afrlea and the West Indies. ‘

The language is at best a symbollc expresslon of ones mental
cohntents. The language evolved 1s based upon certain shared experl-
ences and agreed upon symbolo for the expre531on of those experl-
ences., The Engllsh language: and Eyropean languages in general have
evolved to reflect the modal Qauca31an experience. ,Characterlstlcs
_sueh as the limited nuhber of 5nterjecfioné in the English langﬁaée

fail to reflect the subletles of emections of a highly affective and

sene1t1ve people.. Rather bland words such as "wow," "gee," "golly.“

 etc. are woefully 1nadequate for the hlghly charged llfe of being
African in America, Consequently, one finds a wide use of profani-
ty and coined interjectiohs Ehong African-Americans in an attempt'
to reflect the more highly charged mental experience.

The 1im£ted and'centextdel.meaning‘of the language is given ad-'
ditienal flexibility by the considerable amount and. highly meaning-
ful body language adopted by the African Speaker. It is imﬁortant
to note that the body language is not of the Freudian symbolicvform'
which has gained considerable popularity among the dyhamic psycholo~

gists., Such sexual interpretations of body language are far-fetched




in appr301at1ng ‘the- communlcatlon. One SOurce of considerable

misxnterpretatlon of African-Amerlcan behav1or 1s the tendency to

view that behavior frcn the same reference point as 51m11ar behav1or

LAt

may be viewed in Euro—Amerlcans.

-1}

' The Afrlcan~body~languagells ,_modality for maintalnlng rhythm

el PEE R

1n expree31on as well as dramat1z1ng that whlch the language fails
to communicate, In fact one might view the body language of the
African speaker as a hlghly ean1s1te form of pantomlme. 'One ob-
FSertatlon frequently made by non~Afr10an-Amerlcan observers of Af-
rican-American behavior is that there is a scarcity of communication |
between parents and chlldren within the Afrlcan home. This observa-
tion has been used to explain the alleged language deficits of the
African-American Chlld when in fact such an obseryatlon is a mlsper-
ception of a highly 1ntrlcate 1mbed@ed communlcathn ?attern.\

The mother who "cuts" her eyes at a "poked-out” ' child i;'a com-
.munlcatlon whl;h occurs between that mother and chlld whlch trans-
cends verbal communlcatlon. Despite the absence of worde. there is

con31derable communlcatlon g01ng on between the two parties., Most

Afrlcan-Amerlcana recall. v1V1dly. 1nstances of a parent thrOW1ng a

casual glance (as seen by an outside observer) at them from the op-
" posite 31de of a huge room and hav1ng that glance lead to 1mmed1ate
modifications in their behav1or. The instructions are not spelled~
out in explicit terms as they may be in the typical Euro~Ameniban
family setting, dbut the message is clear and emphatic.c The numer7‘
ous connotations of shrugs and head-scratchings are quite pfegnant“
with meaninzs far in excess of the simplistic interpretationswaai
cribed to tho e patierns by unlnltlatee observers. The flexibility

of frowns, grins, and eyewmovements would be too voluminous to cata-

logue, The child described as “non-verbal" in the classroom has




_ frequently baffled unaware observers by his- con31derab1e popularl-
Ty leadershlp and apparent communlcatlveness outside the clase\fom.
This apparent paradox would resolve itgelf for the observer familiar.
with the diversity of commun:catlon patterns among Afrlcan-Ameficans.

Many of . the reallstlc dangers of the alien American’ envnron-m- TR

ment has led to the Afrlcan speaker developing many grammatloal~ma-.«}mwiw,
:"neuver5>o£ con iderable subtlety and 1ngenu1ty. One such 'maneuver
is the adaectlval meaning reversal. One very common contemporary
maneuver of this nature is the use of th word “"bad." .A "bad ride"
is an exceptionally good automobile. Some “bad stuff" is a-product
of exceptional poéitive‘doafity.§$¥Bad."'howevér. in unprooictable
instances can maintain its conventlonal meaning which requlres an
astute attunement to the subtle changes in intonation in order to
recognlze the SW1tch.

Another such maneuver which camouflage megnings from unwantod
audiences is the multi-connotation expreu31oné. “One of the“moSt -
prejorative expressions which can come from the lips’of a non-Af-
rican is the word "nigger." Within the African’cultural lingui§t3o

communlty the word has ma331ve flexibility. 1t can be a term of

warmly 1nt1mate endearment such ass."Yeah, Baby, you sure are my
nigger." Or it can bé a term of p01sonous attack such asi "You, &
Guw- nigger!" The difforenoes-én intoﬁation. the time, the place,
.and the speaker will determine the meaning of the word. Again, the
meaning shifts are indicated by tone changes, eye movement, rais-
ing of eye-browe and often oven more subtle indicators which are
very likely to by -pass the unfamiliar oboerver.

Tt is because of such subtle patterns that the African-Ameri-

cafi child iz often misunderstood when communicating to an unfami-
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liar person. The Chlld is 11ke1y to respond to the frustration by

. elther- rebellion or retreatlng from 1hteract10ns with the non-com~

» . ) - 2

prehendlng listener.’ It is obvious that many of the 1nappro riate
labelings of Afrlcan-Amerlcan children as deviant is a consequence
of such mlsunderstandlngs.' Slmllarly, many . of the behav1oral rob-
lemé'encountered{by the Cauca31an_teacper may be a conscquence of ~
such breakdowns in communication. "The opposite case is less tnue
becauoe of the consxderable and w1deSpread 1nfluence of “Standa d
Engllsh" the Afrlcan-Amerlcan chlld is more likely toAgulte fam 1=

Al

1ar in recognizing speech of the Euro-American speaker.

0

1

Oral'Patterns.

"evinced by the b;bllomanla which characterizes the Amerlcan cul=--"~

A direct derivative of the ideae presented in the discussion
on.language is the importance of the spokénoword in the African
life experience. Different life experiences place less or greater
emphaS1s on various sense modalities., For example the Euro-Ameri-

N

can people demonstrate a hlghly developed visual orlentatlon as is

ture. The present correlatlon of a written tradltlon with techrio~

togicat-prosress—has—legitimized such a preoccupation with written
material and has served to disparage alternative modes of communica-

Certainly, an oral system'of communication is woefully inef?i
ficient in a cultdre suc; es this,. but it is still the predominant’
mode for transmission of information throughout most of the world.
The importance of oral or.spoken communicatien to the African-Ameri-
can lifestyle ié an example of one of the many continuities with

African traditiorn maintained in the African-American experience.

¢

A casual observance of any commuhity's African-American radio sta-

tion will demonstrate how well-developed is this skill,




Oral communication remalns the predomlnaqt means of Jnformatlon
transmission w1th1n the Afrlcan-kmerlcan commuriity . Con81der§bly
more“than in the broader Caucasian culture, the.spoken word is re-
lied upon much more than‘the wiitten word, This emphasis on spoken .

)

communication results in a highly developed auditory or listening

facility on the part of the Afr1can~Amer5can Chlld.- This ©hild de-
velops an acate sensitivity to sUbtlet)es in expre351on and 1ntona«
tion often unobserved by the Euro-American speaker. Consequently,
the chlld often responds to feelings ‘communicated in the verbal ex-
pre591on which may even escape the conscaous notice of the speaker.
QThere is a particular sensitivity to hostlle tones which the child J
percelves and responds to despite efforts_to_ve;l'them on the part

of the Speakér. It is'for this reason that"often African-American

children respond to unexpressed preaudice and hostlllty on the part
of non-African personnef’when the personnel may percelve themsel;es |
as car?fully camouflaglng their feelings.

Very often, the sgpé child who shows little or no emotion or
Aiﬁterest in the written word can be enchanted by heing read the writ-

ten word. The European child will usually seek to orient himself

 through visual modes because this has been the conditioning [ his
culture, His African counterpart with less efficight visual-motor
coordination demonstrates considerable superierity i. aurailmotor
coordination. The considerable difference in ¢ancing abilities a-
mong Europeéns and Africans is an excellent example of the aurai~
motor "defiviency" in Caucasians and the considerable advancement
of Africans in this area., However, an African-American child with
such highly dévéloped coordination is likely to be assesséé as re-
tarded If he is unable to demonstrate a similar fadility.with vi-

sual-motor cosrdination,
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Dancing is actually the translatlon of. certaln audﬁmory - '

rhythms into motor act1v1ty. Readlng is the tranblauaon of certain
visual rhythms ;pto a motor behavior. Though the .prior tralnlng

u/‘

for the latter actxvmty 1s greater than for the former, there is .

no available emldéhce which necessarily suggests that the former
activity is any less complicated. In fact Jf one were 'to- compare

. the Lauca51ans who were able to master the technlque of dance after
dance instruction wlth the Afrlcan—Amerlcans who were able toAmas-
per readlng after ;nstructlon, it 1svllkely that the success‘rate.
would be much higbef for the African-American readers. Unfortu-
nately, the IQ tests do not have a scale for the measu}e of aural-
motor activity though there are several scales which measure vi-
sual-motor activity. | ‘

With -this. klnd of analy51s, we can begln to ‘get a better comﬂu
prehension of the dlSproportlonate Afrlcan-Ameplcagkéézezln Euro-
pean-structured modes and media of education.: fhkse madia over-;
whelmingly emphasize the visual modélitiea for instructional pur-
poses and for assdosment. In facﬁ the”educationai and psycholog-

1cal llterature 1s practlcally void of any data on aural-motor co= )

@rd;natlon and'ats relatlonshlp to learnlng.L Only in cases of its °
absence, such as educational programs for the deaf, does one find

any suégested relationships. In fhe‘meaﬂfime*this highly developed
facility on the part of the African-American child must be diéSipated
in'recfeationgl dance when in fact it may hold the key to some of |

the educational deficiencies confronting children of African descent.,

-

People Orientation
| One very important elemcnt of the oral tradition which dis tln-
guishes it from the visual tradition is the centrality of a Speaker o

in the former case and his dispensability in wine latter. This cru-
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. clal dlﬂference 1nd1cate=”another 31gniflcant oharacterlstlc of
[ %

the Afrlcan-Amerlcan child s cultural experlence. This character-

. 1stlc is the con81derab1e "people orlentation." of the Afrlcan cul- '

| '

‘ ture. Experlences are SlgnlflCdnt to the degree that they relate

to peﬁple in some very direct way., The charlsma of many African-

American heroes such as, Dx. Martln Luther Klng, Jr.. Malcolmsx and\.' |

Barbara Jordan 1is 11nked 10 thelr con31derab1e verbal eloquence.. .

Phe facility of such leaders in the ora& tradltloh serves. to ig=. .

nite the gmotivational fuse of Afrwcan Nmerlcans as they are  given
P -
1nstructlon in a famll1ar and forceful medium, The dual medium of

n

the"spoken word and the living person serve’ to fotivate Afrlcan peo-

ple.‘ It is 1nterest1ng to note that much of the response to thc

v [y

orator is only 1n01dental to the content’ of the message. The

rhythms, the rnsld‘enoe of the storyteller 1s as important as what he

4

ise saylng.’ Forp effectlve communmcatlon one would hope that there

exXists a correlatlon between the_rhythm and 'content or the message

s, -
-
N - [

and the medlum..

- The les sontln thas for one who 1s 1nterested 1n reachlng the .

Afrlcan-Amerlcan Chlld is an appre01at10n of the "grlot" or "stdgy—

e e e e e vt e i ks s e e B -

teller in the Afrlnan tradltlon., We dan 1n01te 1ntereot in the
[ = R " !

child’ by using the medlum W1th whlcn he is most familiar ard most °
easily attracted. Thlo can serve as a tranuNnonal method to move

3 - ,
the child to explor:ng other areas of learning. " For example, a.

]

story read with-the lore of the storyteller car. offer an"exciting
1nducement for learning to read. !

There are other examples of th1> important characterlutlp of *
‘ ’

reople arientation throughout the Af frican-American: llfe experrenoe.
Because of ite prominence it has been viewed as a maladaptlve depen~

dency in thé personality of many African-Americans. There 19 a-

N -
’ . . )

11 -
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marked group orlentatlon among Afrlcan-Amerlcans.whlch standa in '

¢

harp contrast to. ‘the wider cultural norm of 1ndav1duallsm. Wpi~ '

ters such as Kardlner andsbvesem 1Gr1e“ and Cobbs12 and many. other_.
.tradltlonal thinkers have related this orlentatlonadescrlbed by

- them as "dependency" as belng an 1mportant factor in many mental;

" disorders affectiﬁg Afrlcan-Amerlcan people.‘ The sensitive observ-

er would accurately observe that any African~American person who

did not show such a high people orlentatlon wag, 1n fact, abnormal

in the 11ght of his own cultural experlence. In an. 1ncrea31ngly~1n-

P
)

sulated and “1nner-d1rected" soclety, the. kfrlcan—Amerlcan encoyn-

-~

'ters con51derabTe confllct in adJustlng to such allen behavior ‘pat-
terns outside of hlS cultural envnronment. ’The young child 1is 1m-°
medlabely faced with this COﬂ}llCt when he is encouragec to ‘be more
of an 1nd1v1dual(as the ‘school empha51zes)rather than an integral.

component of his group. L : a7 N

Interaction vs, Reactlon

.

. Another pattern of considerable promlnence found in the A;rl-

can-American life experlence is the lntenactlonal rattern of call-

4

-.and-response. This pattern has its most dramatic ‘example-in- the_nmw
Fundamentalist churches in which one flnds the preactier’ s speech
transforméd 1nto a lltany of senténces and responses from the lis-

'teners. The upontaneous reactlono and cupporuve statements of en-

v

couragement involve the speaker and lleteners in a dlalovue of in-
v

"teraction, Thié stands.}n contrast to the,traditional Eurc-kmerle
e o . .

can speaker/audience getting in which-the speaker or expert dis-

penses wfsdoh and the audience listens attentively and reacts only

Y

at approprlately defined moments.

This p/iiern, though moat colorful in the speaker setting, is ,
a perva=1ve ocecurrence within African culture. Thle one p01ng S5ySe

i
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tem of interaction and soclal relnforcement ma,ntalns rolatcon— |
shlps between people 1n almost all settlngs. Ewen a brlef observa»
"tlon€W111 reveal a considerable difference in the” classrooms of many
Afrzcan-Amerlcan teachers ‘and thelr Euro-Amerlcan counterparts.
| The Afrlcan-Amerlcan teacher(lf she is true to her cultural forms)
w1ll have much more of an 1nteractlonal relatlonshlp W1th her stu~
- dents. ThlS is an alternatlve to the more pa551ve requlrement of
\

the tradltlonal classroom where the. Chlld is expected to quletly

Ll

o b abscrb and react only in some SJstematlc and pre-deflned 1orm.‘

(%)

The passiv1ty requlrement of the traditional classroom pro-

Sl babry accounts for one of the most common complalnts of behav1oral

. had u

problems among Afrlcan-Amerlcan chlldren. “This complamnt 'is one

i of hyperact1v1ty and genenal classroom dlsorder. The hyperactivity

“ has been attrlbuted to everythlng from broken homes to braln damage."

(TN

More often than not, such hyperact1v1ty as an adaptatldn to bore-

“ ' ., -

dom. aThe boredom is in_ dlrect response to the exce551vely low ao—-

‘

t1v1ty level of the claesroom whlch so sharply contrast with the

% for

home envrronments with - ‘which they'are famlllar.
L V. -
The use of 1nstructmonal methods Wthh would maX1sze student

., 0

response and 1nvolvement are llkely “to be much more: effectlve in"

»
o

reachlng Afrlcan -American chmldren., The teacher beneflts from the
) dlIth and 1mmed1ate feedback and the student galns a sensg -of con-

nectedness w1th,what is- being presented. blnglng actmvitles oiten

stlmulate such reeoundlng 1nterest because they 1nvolve the klnd

r

of group partlclpatlon whlch reafflrms the sense of oneness, which

is such a. cr1t1ca1 cultural motlff among African people(Nobles).13

-
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Afrlcan'Thoueht e
Another dlstlnctmve characterlstlc of the Afrlcan-Amerlcan

4. child is the form of thmnklng and problem-solving which he has

yamned from the oondltaonlng of hJs oultural and life experlence..
[ : ' ‘.
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_‘7,have any. conslderable promlnence 1n the West though 1t 1s a hlghly &

,l‘-..

| | | 13
This characteristic is a‘strong relnance on -nternal cues and re-

actions as a means of problem~solv1ng.‘ This 1s in contrast to the

enforced reliance on external cues whlch is required for most pro~

vblem solutlons in a classroom settlng. This form of problem solv—

1ng recelves very llttle respect in Western culture because 1t is

‘viewed as too subjective. Obaecth1ty is considered as the hall—

'mark of scientlflc enterprlse.- Though obJectlve observatlon 1s

crltical in the acqulsltlon of certain klnds of knowledge, it is
not the exclusxve means of acqulrlng knowledge.

“fPhis form of thlnklng has been called. the functlon of "ihtui-

¢ A

' tion" by Carl &ung(Jacob) 14 ‘He is’ one of the Tew. European theo-
“rlsts who haerdescrlbed thls characterlstlc 1n some detall.. As

jg~observec by Dr. Jung. th1s partlcular “hought functlon does not

lfdeveloped functlon among African and AS1an peoples, We might add» v

that it has perslsted as an essentlal d1mens1on of Afrlcan—Amerl-'

'can thought. There is a cultural respect for 1nternal cues and.

've"hunches" as.a means of acquiring 1nformatlon. Desplte the scl-

- dlsllked by a teacher can devastate’ hlS 1ntellectua1 performance.

> i e ey

: entlflc unrellablllty of thlS form of 1nformatlon gettlng, 1t of—

R

) fers some advantages which rtllance on the external S1mp1y cannct ST

prodUce because ‘of its llmitatlons in tlme and space.

§ -

Because of thls affectlve component to cognltion for the Af-

r;can»Amerlcan Chlld he is partlcularly vulnerable. to his emotlon- N

al reactlons 1nterferr1ng with hlS learnlng. Hls sense of belng

\J

On the othe* hand his sgnse of belng leed and respected hy the

teacher can wrought wonderous 1mprovements in hls 1ntellectual per-
formance. Thzs probably accounts for the frequent observatlon of -

rather extreme fluctuatlon in performance between classes for the
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~ same student. His subjective reaction to the teacher can have a

rather severe effect upon his perrormance.

Thls reliance on intuition is very adaptlve in d@n envxronment
where 1earn1ng and problem-solving usually occur in relatlonshlp to
people.' Such inner processes are very lnformatlve about the 1nner
‘processes of other people and. prov1des 1nformat10n beyond the part1- J
cular 1nformatlon that is verbally communicated. However, 1n a set-.
ting where the focus and the crlentatlon is on obgects, then there
are predictable dlfflcultles when such obaects have 1o inner reali~

‘ ty nor is there a medium between the object and oneself that has

'such an 1nner realltv.

v

Many Afrlcan-Amerlcan chlldren reveal prev;ously unexpressed
[c psychomotor and reasonmng skllls when obdect manipulatlon is placedvﬁ
 %ln ane‘hterpersonal cdntext. ‘When the obgect manlpulatlon 1s done
as & means of 1nteract1ng wmth another person. the task which pre-

", V1ously recelvad 11tt1e effectlve attentlon from the. Chlld sudden- |

L]
Sy

ly takes on,_ new smgnlflcehce for hlm. It seems that Afrlcan-Amerl-‘

Py

- can chlldren are not as prone to manlpulatlon of - obgects for manl- -

';;pulatlon sake as nuro-Amerlcan chlldren. Even very young chlldren
show a decidéd preference for human rather than obgect 1nteractlons.
Rellance on intuitiogn- makes Afrlcan-Amerlcan o *ldren partl-m
cuiarly adept 1n soc;al relatlons because such a fdclllty relies -
"heav1ly upon empathy. In fact, the Afrlcan-Amerlcan child's adept- Q
hess at gettlnp people to do what he wants them to do has frequent-
1y’ been des"rlbed aa a peychopathlc manlpulatlveneog. .In fact,
this i only applled empathy and it utlllzes the initial social

-skill, that we learn' as human beings. and that is: how to get . people

© to act when you want them to act. bo 1ong as the oettlng is an in-

)

terpersonal settlng, as we obserwved above, the child is comfortable
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and efficient.« When the 1earn1ng situatlon is devoad of human inwv

‘_volvement. then frequently the Afrlcan chlld experlences difficulty.

Shontaneity ‘ AN :>‘, . A: : : :

T

Another characterlstic of the Afrlcan-Amerxcan Chlld is his ~”ff

5

capaclty to be spontaneous. ‘His faclllty for easy, rapld adaptantﬁ. ;fﬁf
tlon to dlfferent sxtuataons is one of the most remarkable strengths
of the African child. The capacity to respond quickly and approprl-'e’
ately to environmental changes facilitates the Afrlcan-American |
child's ba ie oomfort 1n most settlngs. where there are p051tive -

11

1nterpersonel Pelatlons._‘ - SR E A* IR

Ny

.;ue Afrxcan-Amerlcan envxrénment lu a oonstantly changing and

':mb1t1~faceted one. From the moment the Chlld is bo*n. W1th1n an }"f n7;’w

pZ

e Afrlcan home. he is, exposed “to” a world in cdnthpus movement. Many
’;,: e / ‘ 3\ .

ffaces const ntly pds%ﬁng through: radlos and necord players often

- going in cenaunctlon with TV sets; many act1v1tles sxmultaneoulsy iﬁf' ";
in progress requires g facmllty of ready adaptatlon.' It is 1mpor- A
: . - tant to- see theecontrast with the mlddle class nursery where one
) lea“ns to adgust to little more than mobxles over hls cradle and an
.occa81onal face brlnglng nourishment. Lo ‘ -

In these eommunltles the Chlld learns early the importance of
constant change and rapid adaptatlon to that change.” Suoh a facmll~h
ty is a genulne strength in learnlng to deal with a realletlc env1-'
ronment whlch requlres constant adaustment and read;ustment.a Bven .
an’ego strength such-as this becomes counter~adapt1ve 1n a sottang ‘
whlch-emphaslzes constancy of env1ronment and Yehavior, In the typ— Lo
ical ‘classroom settin thls real ego strength becomes a paradox1cal |
dlsablllty in an env1ronment wh:ch g based on rlgldity “nd only | )

o stereotypedresponses are supported.\‘Therefore. there is a consmg-

erable dnscrepanoy between‘the-constantly changing environment. of

’ .
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the home and the relatlvely stagnant quality of the classroom. Ae

gaan. 'we can see some Justlficatlon for the. behavioral dlfficultles

. proauced by such a radically deviant env1ronment as the typical

classroom.

The AfrmbannAmerican child's spontanelty is as present in his

. rapld adaptatlon to. new env;ronments as it is in other aspe¢ts of

l'n;f_’ his behavaor. He is equally spontaneous W1th hlS feellngs, gener-
ally respondlng dlrectly and - honestly. The Afrlcan~Amer1can chlld‘s~~?
.”g> 3pontaneous and well-coord:nated motor aut1v1ty has been well-docu- "’5;%

: mented(W1lson) 15 1n most xnstances such apt respon31veneSS'would

- '.% be viewed as healthy and 1nd1cat1ve of a. hlgh 1eve1 of, personal ad-»t o
: . ) W . o | ’,"x
Justment.- Ih env1ronment° whlqh are by-and- 1arge unnatural(from o {;.y.t

g™ :
the perspectlve of the famlliar envmronment of the chlld)these same :

w

behav1ors are llkely to be v1ewed as ineffectlve and 1n many in-

w Y. &,

-

' stances evén as dlsruptlve. ”*" a”"qg—m~;~wf~wri,é~erw44?{~T;MWAW;WW;“
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'«'Conclfucgi-on~ . F . o o o f “‘”‘““

*

There gre several assumptlohe and 1nev1table generallzatlons

"“Whlch are made’ 1n a dlscuss10n of this nature. One assumptlon is

R4

of a falrly hbmogeneous Afrlcan-Amerlcan communlty‘—~We are. aWare

“of class varlables and the compelllng argument» which suggest ﬁhat

i
" . .

¢ rac1a1 d;ffarences are ultnmately class dlffereqces. The charac-

terlstics whlch have been 1dent1fled hereln.’are falrly con51stent-,
5 ] 6 by

ly pregent at all class levels of Afrlcan~Amer1cans. Certalnly, I

the more allenated people become from-thelr 1nd1genou& uulture the

less prevalcnt are these cultural epre:blo

f 4

HoweVer. 1t is a

to act 1n accord wmth thove characterlvtlcs of hlS 1nd1genous cul« f

mure than he is to aﬂt as the more allen nuro-Amerlcan culture a .
4 ' v | i
1?Nould auggest. S .
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“The other is sue whlch has been empha ized in this discussion .

is the degree to which the classroom ‘based on Euro-American assump-
tlons about child behavxor 19 an allen envmronment for the Afrlcan~
Amerlcan child, From just the vantage pomnt of the few characteris-
tlcs discussed prevaously. the remarkable fact is that the Afrlcan-
Amerlcan child adausts to the classroom. at all' A predictabla re-
actlon is the wlnorlty of Afrlcan-Amerlcan children who show some
degree of realfélfflculty in adaustlng to the often grossly alien .

enV1ronment of the typlcal Euro-American classroom setting.

1}

We can bnly speculate_ahnui_howﬁmugh—ua%apped~potentral'nas n'

fallen prey to the classroom settlng which : was unresponsmve to thqse '

unlque characterlstlcs and need ‘ Av a, tlme .when:the push toward

f “ o

'h a klnd of cultural plurallsm ie takxng over our educatlonal setthgs
we are hopeful that Afrlcan-AMerlcan scholars w;ll address these
°f unlque and -potentially powerful oontrmbutaons to the so—called edu-’,

catlonal melting.pot, = . . S . Lo
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