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e INVESTIGATING COMMUNITY PROBLEMS WITH CLASSES OF P

SLOW-LEARNING AND NON-ACADEMIC STU'™NIS

There is a concensus of opinion among social studies educators that
a primary responsibility of public education in a democratic society is
the preparation of students for responsible, involved citizenship. Con-

sequently, educators must address themselves to the probléms of identify4

ing ways to encourage the development in students of the knowlédge, skills,

~

and attitudes necessary for effective participation. The purpose of this
paper is to propose contemporary community problems as one approach that
might be used to this end, and to report an investigation of a community

problem conducted by slow-learner and non-academic secondary students in -

several schoolg in British Columbia, Canada.1

RATIONALE

o

The qualities of the model citizen have been describéd in the
literature frequently (e.g., Crary, 1951, p. 155; Roselle, 1966). Most
often, the citizen our society professes to pfize'has'seen characterized“""f"'—”’"w‘"
as being aware of his community's economic, social, and cultural probléms
and in additi;n, gsﬂbeing coﬁmitted to their resolution (Curtis, 1977).
Furthermore, this person has usually been described as possessing decision-
making skillg, manifesting a concern for the rights‘ofdall citizens, and
being open-minded to the opinions of others (Curtis, 1978& Pp. 21-23).

A number of educatorglconcerned witﬁ the development of these.
attributes have recommended including investigationé of contemporary com- IR

munity problems in the social studies program. Countemporary problems, \\
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thexlhaQe argued, pr?vide appropriate content;bo;h-fOr interesting students
in the afféira,of their communities and for motivating'students to act on
social problems (Massilalas, Sprague, & Hugst;ol975, P. 15). Educators have -°
suggested also that contemporary problems provide a péﬁagégical milieu suit-
able for nourishing thé growth of such personélity traits as open-mindedness,
res;onsibility, ;elf-digection, and cooperativenessh(Molinaro, 19523 Eiche;t,,
1959). And the opinion has been expressed that a number of skills necessary:
for understanding issues and for dealing with community problems may best be
taught within the context of community problems. Among the more commonly
mentioned are pr;blem-solviﬁg and critical think ng skills, communicative -
and argumentati;e skills, group process skills, ;,d skill in dealing wifh
the values related to public issues (Ballinger, 1963; Cleéry, 1965; Lagana,
1972; Metcalf, 1963;.0choa & Manson, 1972). |

Research findings have pro&ided some support for these opinions. A
rgyiew of the lfterature revealed that the cpntgmpor;ry problems approach
seems to be mofe effective than traditional content ‘fot déveloping critical
thinking skills, résearch skills, and work hab;ps; and for inyolving students.

in community affairs (Curtis, 1978, pp. 50-76).
. Community Problems in Social Studies Programs ’ .o T

<

for Slow-Learmers and Non-Academic Students -

A fgy special educators have advocated the inclusion of contemporary
community problems in social studies curricula for“slow-legrners. In
addition to thg preceding arguments, these eductofs have suggested that
contemporary problems satisfy several criteria recommended for selecting
social studies content for slow-lcarner and non-academic programs. That
is, investigations of cohtemporary community problems a}low the teacher to

select content that is topical, related to the students' present experiences
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and, in particular, to their daily lives, is concerned with the "here and

n

now", and is "people-centered" (Cuban, 1970; Dimitroff, LQog, p. 192;
Webster, 1966, p. 591). 'Moreover, this content can be presented with con-
crete, first-hand experiences in a learning environment thac}permits_
active student involvement in the problem (Chernow & Chernow, 1973, p. 127;
Tate; 1971, p. 33). -Furnishing'stuoents with opportunities to interact
with community resource person; may have a pobit;ve effect on student-self-
es;eem'(Brookovef, Erickson, & Joiner, 1967; Curtis, 1972). Besides being
a legitinate objeccive for all school programs, incceasing self—ifncept
1s a particularly important objective'for‘social studies instruction.

'Rosenberg's study (1962) indicated that persons with low seTf-concepts

are reluctant both to discuss or become involved in public affaire.
- _ THE RESEARCH QUESTIONS

The study was designed tofaddress the question, What effects, if any,

would the iavestigation of & contemporary problem by slow-learning and non-

o

academic high school students have upon the following:' their interest in

contemporary problems, their attitude toward fundamental freedoms, their

.

- -
closed-mindedness, their critical thinking skills,,their self-esteem, and

[ - e

the1r readtng comprehension? Additional Questions concerning the attitudes
of students and parents toward including community problems in the social

studies program were also considered.

METHOD

The Subjects

The students (N=225) were enrolled in special classes for slow- .
learners ana non—achie;ers, and in non-academic'vocationally-oriented

programs in eight seccndary schools located in six school districts outside

C1




4=

v

Vancouver. The random selection of individual students for the experi-
mental and control groupé-could nét'be accompligﬁgd AS a fe;ture of the
research deaign.' Because of the'small number of students enrolled in
special classes, in‘bnly four of the project schools were two olasseé
available for the study. In these schools, class assignment to experi-
mental and control groups was determined by the toss of a coin. The ages
o{ tﬁe students ranged from 15 to 21 years. Mean ages for the classes
ranged from 15.5 to 18.3 years. A comparison 6f these mean ages with

mean ages for comparable grades in the academic program disclosed that

these students tended to be at least:-two years older than their peers in

. academic classes. The percentage of boys (47.1%) was not significantly

different from the percentage of girls (52+9%). : The communities in which -

* the projec;_ggﬁéptg were situated varied in size and degree of urbanity,

from the Greater'Vancouvgr region to small rural communities in the interior

Q

of the province.

The Program

o]

sThe problem. -During the four month pgriodhof the study%-students
employed an inquiry approach to investiéate housing conditions in their
communities. Housing,satisfied geveral criteria (e.g., Quillen & Hanna,
1948, p. 130; Gross, 1956; Otto, 1956, p. 165) suggested for selecting con-
temporary probléms for classroom examination: Insufficient housing was a
problem common to most coﬁmunities throughout the.province; it could be
investigated with data collecied by fhe students in their own communitieé;
it was appropriate to the maturity and experiential iévela of the students; )
it lent itself to thé use of field studies and resource persons; and, it

was a problem that the students, upon leaving school, would encounter.




. The'inquiry model. The decision to use inquiry as the primary
teaching mode for the investigations resulted from auggestioné in the
literature (e.g. Keller, 1972, pp. 1l44-145; Shive, 1973, pp. 25-30) that

an inquiry problem-solﬁing model was most. appropriate for investigating

.contemporary problems in the classroom. This model consisted of the

fol}oﬁing steps:

(1) The identification and seletéioﬁ of a particular
problem to be studied;

(2) The formulation of appropriate hypotheses that
suggest reasons for the existence of the problem
and/or sérve as guidelines for the inquiry;

(3) The collectior of relevant data; co ;
(4) The analysis of the data by evaluating the
reliability of the sources, distinguishing A
~ - between fact and fiction, distinguishing among

statements of facts, opinions, and values,
and drawing inferences from facts;

(5) The acceptance,. rejection, or modification of o
the hypotheses.

The model was extended to include -social action by selecting stebs

from the inquiry post-inquiry model described by Simon (1970). Thése were v
as follows: . |
f"‘\ A
) . (6) * Discussion concerning the need to take action S e e

on the problem;

(7) The identification of legitimate courses of
- action for protesting the existence of the
problem or for suggesting possible programs
for the remediation of the problem;

'
(8) The identification of the possible consequences
of each course of actiong :

(9) The taking of whatever action 1s considered by
the students to be necessary and appropriateé;

4

(10) The evaluation of the actionm.




In addition to providing the students with a logical sequence of

clearly defined 5tages or steps for investigating housing in their com-

.

_.munities, inquiry presented an appropriété setting for teaching and pracs -

A

ticing critical thinking skills (Hunkins & Shapiro, 1967; Miklos & Miklos,

1971). Further, during the collection of the data opportunities were pro-
vided for group and comm;ttee work, and during the discussion and‘evéluation
of'the data opportunities were provided for argument vand debate.

Including social action in the’steps of the inéuiry model reflected
current social studies.philoqophy (e'g., Citizenaﬁ%p Obﬁectives'fbr the
1974~75 Assessment, 1972, PP. 24-2G; Newmap;:l975; Newman, Bertocci, &
Landsness, 1977; NCSS Ad Hoc'Committee on éocial Studies Guidelines, 1979).
Generally, educators advocating social actior activities in the social
studies program have contended that the knowledge, skills,'and attitudes

-~ ne;essary forngationai, effeétive participation are best ‘developed through .
programs fhat provide students with opportunities to take aétion on problems~-~
should they decide to do so (Gilléspie & Mehlingef, 1972; Ochoa & Manson,

| 1972)..

Student inquiry was des@gﬁed to address the following questions: 1Is

. the cost of housing? ‘What can be done to lower the cost of_housing? What
can be done: to provide adequate rental accommodations? (And, concurrently,

What are the rights and responsibilities of renters and owners?), and What

are appropriate methods for taking action in a democratic society?

Materials. Field stucies and interviews with commurity resource
persons were important sources of information for the investigation. To
complement the data collected in the local community, students were pre-

sented with a wide gariety of readings. These included articles, editorials,

iﬁ._ _____there a housing problem in_ your cémmunity? What are the factors that &ffect . .
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letters to the editor, advertisements, and "Action Line" requests published

1n the Vancouver Sun and the Vancouver Province; speeches from Hansard (for .

British Columbia), provincial and municipal government reports, newsletters,

-

and'bills; magazines such as Maclean's, c,Reader 's Digest, Time, and Better
Humes and Gaﬁdeus; and publications from realaestate companies, financial

institutions, and unions.

-
o

s

-

Student investigotions: Introductory lessons.

" The uurpose of'the
introductory lessons--which were the same for all classes--was to arouse
interest in the problem and to raise questions about the adequacy of housing

facilities in the studenté' communities.

During these lessons, students *
' 2

", “viewed a number of slides of a representative sample of the houses for sale

* in Vancouver during August 1974 :Data sheets containiﬁg newspaper des-

’ criptions and listing the monthly mortgage and tax payments for each house
were used by the studeuts to estimate the amount of money needed to live

in the house, once a down payment of 25% had been made. A table of family

incomes was used to determine percentages of Canadian families with fncomes

\

adequate to live in the houses.

»
’ <

at the high costs of the houses and at the small percentage of families with

In each class, students expressed surprise

{ X incomes-large enough to purchase them} but, they insisted that houses wére
much less eupensive in their communities. The state of the rental market
in VancouverAwas presented in the same manner. Again, students expressed
the opinion that high prices were not typical of their communities.
Theae opinions provided the motivation for similar surveys of housing
by students in the project communitieo.u Lists of houses for sale and for

rent were developed from descriptious in, local newspapers. Interest amor-

tization tables and municipal property tax records were used to estimate
the expenses involved inhpurchasing individual houses. Levels of .income

necessary to live in the houses were also estimated.
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This general survey of housing was followed by an exercise intended

o

to engage the students in the problem by having them assume the roIes'of
you&g marrieds séeking housing accommodations. In prepigation for this,

B ’ . . 3 ’
students completed employment forms on which were listed possible jpbs'they

might have several years qfter leaving schd@}. Salaries and wage rates for

each job were located in tables furnished by Statistics Canada. Using lists-—-

-

+ developed from lacal newspapers or solib}ged from real estate offices--of

houses, condominiums, and apaftments for sale or for r;nt, students left / .

their classrooms and attempted to locate accoﬁodations suitable for young

families living on incomes similar to those they might expect to have after

' having worked for several years:. Criteria suggested in several real estate '

» - . .
_brochures were applied to evaluste the quality of the housing. In only one
community were some students able to find housing (in this instance, rental

apartments) that they believed would be satisfactory.

Upon their return to the classroom, students were p}esented with copies

\

of letters to the editor, newspuwper and magazine articles, and selections /J e

from Royal Commission Reports hﬁh go&ernment briefs describing people who

were, or had been at one time;‘expe:iencing difficulties finding adequate

_housing. Working in small groups, students identified the types_of people

" involved and the reasons for their problems. Studies.were conducted to -
ascerfhin whether si&ilar problems existed in :the project commuﬁities.. Duf:
ing this part of the stu@y, students investigated the hypothesis, There 1is

a housing pfoblem in our community. Th; collection ofmmaterials relating

to this hypothes#p necessitated visits to the municipal- hall, welfa;e o
agencies, apartmcnt managers, and local citizen groups. In eacﬁ class;

students concluded that a lack of suitable hoﬁsing for many people was a

major problem in their commﬁnity.

:1()“




of housing were given to .the 'students. These were followedzby additional

~ to search out_ words and phrases. that were emotionally based, to define terms _ .

in arguments, to locate irrelevant questions and comments, and to evaluate

‘ : . . [
' .
.
[}

Ebpandtng the tnvesttgattona. Following the acceptance of the -

initial hypothesis artigles, brochures from private interest groups, and <§§

L~

selections from B.C. Hansard identifying factors alleged to affect the cost:

readings describing ways to reduce the costs of housing (e.g., using materials

such as ‘cement and’ steel) and suggesting alternatives to traditional housing

(e g., mobile homes and condominiums) ‘Hypotheses" developed and investigat-

edoduring this.part of the study described ways to make more and cheaper

. housing available in the project communities. These hypotheses formed the -

4 - L

basis for additional community research involving interviews with local

a 6 M
politicians, developers, managers of mortgage, departments of banks, trust,
and finance companies, representatives of trade unigns, real, estste dealers, .

and operators of mobile home parks.

Two sets of critical thinking lessons were incorporated into the study

- as the students examined the>preceding hypotheses. The first set was dev-

eloped around the analysis of a tape of a_?hqt-line" broadcast pertaining,
to housing in the Vahcouver area. A work sheet rcquiredlstudents to identify,

weigh, and evaluate the _arguments of both the interviewer and'interviewee,

analogies. The second set éonsisted of the examination'of)a comic book
about housing. The assignment included questions that'had the students locate ,,f’

\

evidence of the cartounist's bias, to identify his pointlof view, to evaluate
7 4

his arguments, and to locate relevant data from the class materials to test

his arguments. Thereafter, when presented with data, students were encouraged

to note the socurce of the information and suggest the person's or group's

frame of reference, and to search the material for evidence of bias, ambiguity,

11
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&nd contradictign.‘ Additionallyf.they were to judge the authoritativeness -

of the data and the validity of the arguments presented.“‘

Renting would probably be the concgrn of most students on leaving
school. therefore; several Materials‘reléting to‘renting-were givenvto
students to familiarize them vith recent rentATvlegislation and to encourage

an in-depth study of the rental market in eachAcommunity. These materials

: o .
~ included copies of the Department of Housing Acta(November 7, 1973) ‘and the

» Landlord_and Tenant Act (June .20, 1974),‘%elections from Hansard, and news-

-— , % paper and magazine articles. Interviews with renters, Apartment owners and
. managers were: conducted os additional sources of information. The primary °’

question irVestigated during this phase of the study was concerned with.ways )

of providing more rentals. Secondary questions dealt with rent controls ‘nd

the rights and responsibilities d&\renters and owners.

a

" What should be dbne’ When the investigations were cgmpleted, students .
o \e
. were asked to describe their opinions of: the housing problem. This required
that they address themselves to questions relating to the provision of

~

adequate housing and to the degree that they believed adequate housing is

a basic right of all Canadiarns. This exercise was folIowed by a ilide-tape ,

. /
-y presentation describing several fami}ies“who“were"experiencing auhousing'—"
' . J

- problem. The case studies were deve10ped from situations either described

n ) 4

+ 1in articles and letters published in Vancouver newspapers or personally

known, to the author. Using the values'analysis strategy suggested by Hetcalf
. S~
'(1971), teachers assisced,students to identify the value principles *mplied
. / 1)
\within their statements of what should be done. Students tested their -

' /'acceptance of the principles by applying them to new cgses. Briefly, 'the

t

' viguettes (on tape) accompanying the pictures consist%d of .the following

l.
N

problems. v

[N log
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{1) Young, working couple living in substandard housing
accommodation. Illusband's criminal record and
inadequate education inhibit the prob:-bility of their
incieasing their standard of living.

(2) Nineteen year old, unmarried woman, the mother of a
young pre-school child. On welfare and forced to
live in a small, second-floor apartment in a squalid
section of the city.

. \ \ (3) Young, pregnant widow with three pre-~school children

. who, following the accidental death of her husband,
is considering the sale of h~r attractive suburban
home. . : \A

 (4) Large family of middle-aged taxi driver'is forced to - - = - - - o
> . vacate rented house upon expiration of lease. . ‘

T ‘ (5) Middle-aged ebuple unable to maintain.the mortgage
, payments on their modest suburban home when husband
18 forced to retire following a heart attack.

(6)5 Elderly couple in early 70's. Husband has no pension.
- and continues to work years after regular retirement
age for below average wage in the garment industry. *

.-Property taxes and repairs threaten loss of house.

(7) Swamper-driver refuses to'work and insists on cnange
of job following back injury alleged to have occurred
while unloading truck. The family's finafncial

' resources are exhausted and mortgage payments are in

. - arrears. - X

In small groups, students selected two or three cases and attempted

. to determine what would happen?to the people in the vignettes if they lived

in the studencs' communities. This exercise required students to centact

welfare agencies, mortgage officers, municipal clerks ia the tax department,
Q

" and counselors at the Workmen's Compensation Board. When. this information

4N

was determined, students' opinions about what should happen to the people .
were solicited. This resulted in some students modifying their earlier

opinions about housing.

9

Social action. At the time that the housing investigations were
0 '

concluding, a group of AIM supported Indians established an armed blockade




on &an interiorﬁgﬁq: higlhway to protest what they insisted were deplorable
housing conditid§s on their reservations. This event furnished‘the basis
of a series ofulessons on social action.. Discussion centered on whether
this action stould have been taken, its legality, its violation of the
rights of others, and its possible consequences. Additiungl materials
consisted of articles selected from recent issues of local newspapers that
described protests by a variety of individuals and groups. These protests
included such forms as writing letters to the editors of newspapers, sub-
'”mitting complaints to action-lines; picketing, refusing to move when lease o
was terminated without proper cause, holding protest meetings, and marching
on city hall. Telephoning radio hot-line moderators and writing to members
of the provincial Legislative Assembly and the federal Parliament were also\
discussed. Social action by project students’was noted in one ciass when,
fol]owing an examination of their communityls facilities for elderly pérsgns,
‘a_letter was written to the Minister of Human Resources urging the;gonstruc-
| tion of additional nursing homes. In seVeral other classes,'atudents pre-
sented the data they had collected and argued the need for_adequate housing

during interviews with municipal'officials and their local M.L.A.

Program summary. Table 1 contains a summary of the treatment program.

the number of periods required for some activities varied.

hY

TABLf 1: Suggested Period Organization and Sequence of Activities

PART  PERIOD(S) ' | CONTENT
' ' Does a housing problem exist in students'
: community? ,
1 ) Introduction, pictures of houses for salegin
Vancouver. T
2 Who can afford to buy the houses?

14

\
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Although the sequence of activities was the same for all e;perimental classes, '




TABLE 1 (cont'd)

. PART PERIOD(S) | CONTENT '
- _' 3 Pictures of houses for rent in Vancouver.
4 Who can afford to rent the houses?
5-6 Develop hypothesis. Discuss: (a) When does

the existence of certain conditions become a
problem? (b) What criteria will be used to
judge "adequate" housing? ’

7 Introduction to "Classified Section" of local
newspaper. Locate addresses of (a) houses
' and condominiums for sale, (b) houses and
A apartments for rent. ° . o . )
B R - S Emplcyment information sheet. : o 4_3
: . -9 Preparation for community research. . ' Voo
10-13 Students locate. and photograph approVriate !
’ _ : * selection from 7a and 7b. :
14-16 . Prepare data sheets on above, include taxes
on houses for sale (visit/telephone city hall)
17 - _ Mount pictures and discuss.
" 18 _ " Introduction to various kinds of data: (a)
newspapers, (b) magazines, (&) B.C. Hamsard,
. (d) government reports.. g _
19-20 . - - Groups summarize content of. several mAterials
’ e.g., 1dentify the person or group having
problem, determine reason or reasons why they
are encountering difficulty finding suitable
‘ *housing. :
R : 21 ‘Discuss methods of asce*taining whether "similar
' : persons or groups are experiencing difficulty
in students' community, -
22-23 Students attempt to uswer questions posed in
- 21, : . ' B
\ 24 Report findings to class. '
) : oo 25 - Conclusion: accept, reject, or modify the
- hypothesis. '
26 " Preliminary discussion of housing "needs"/
| ' "rights". _ v
< 11 What afffecte the cost. df houstng?
T 27-28 Critical thinking lesson: analysis of tape of
. "hot-1ine" radio broadcast.
29 ‘ Establish criteria to be used for critical
; analysis -of data. o
30=32 Costs involved in the construction of houses,
factors that_ affect selling price. :
33 Analysis of reading materials, discussion of

such factos as wages to tradesmen, costs of
materials, taxes on materials, price of land,
cost of money.




TABLE 1 (cont'd)

i

PART PERIOD(S) CONTENT
. 33-35 Critical.thinking lesson: analysis of comic
book They Build Hcuses, Don't Thep?
III What can be done to lower the cost of housing?
36-38 Analysis of reading materials.
-39 Group discussion of suggestions contained
within readings. -
40 Preparation of questions to be asked of ¢om-
munity resource. people. ..
41 Deve10pment of hypothesis to guide investiga- °
: : tion.
. 42-43 Planning for community research. trips,
N interviews. - . - -
44-50 Community research. - : .
44-52 Discussion and summarization of research.
' 53 Discussion of hypothesis. '
Iv ~ What ean be done to provide more rentals? What .
. are the rights and responsibilities of renters '
and owners?’
54-56 "Landlord and Tenant Act". -
- 57 Rights and responsibilities of renters and
owners.,
58-60 Ways of providing adequate rental accommodations,~
.selections from B.C. Hansard newspapers, maga-
' zines. : :
61 Community research: intetviews with apartment
dwellers and managers. , L
62 Conclusions, discussion. '
v Is adequate housing a right for all Cunadians7
63 Students prepare statement describing housing
needs and rights.
64 Slide/tape presentation of persons “having
. housing problems.
65 Groups select several cases for examination.
66-67 Students prepare answers to the following
questions: What 1s available for each family
in students' community? What would happen if
o . family 1ivved in students' community? "
. 68-69 Students 'test' values statement (63) by-dis-
cussing how the housing needs of the families
- described in the slide/tape - presentation should
Ve be met.:
70 Students rewrite their statement of their

position on housing if considered necessary. .

"

©




"TABLE 1 (cont'd)

PART PERIOD(S) . . CONTENT
v . What can a eitisen do? (Social Action)
‘ 1 . Discussion of the need for citizen irvolvement
in a democratic sociéty.
, , 72-73 Ways in which people have recently protested
the housing problem in British Columbia; news-
Y ' ' paper and magazine articles.
»4 Discussion of each of the above. (72-73); Wasl‘

. , : thé method for protesting legal or illegal?
) ' What were the consequences on the people taking
part? What effect did their action have upon
. the problem? T T
15-76 - - Students discuss actions they might take (on,
- the housing problem in their community) and the
possible consequences of each,

VII . What i8 housing like in other countries? (Made
‘ _available to students who completed assignments
" ahead of classmates ) .

Various _+ . Development of’ hypothesis to guid° investigation
periods ' (e.g., Canada is not alone in having a ‘housing
through- problem. The housing problem in Canada is not
out study ‘as severe as elsewhere.); articles (particularly

<

- - .from magazines)" describing coaditions in “other
countries; worksheet--compariaon of housing ‘in
'other countrics with that in Canada.

.
. o . ’ \
v i .

THE HYPOTHESIS

.
{

Research hypdthesislbgsed on teach;n; strategies.(developed from
resegrch. reports and other writings) included in thg treatment program pre- -~
dicted significant increases for thg éxperimental studenta in the following:
interest in ;he problem studied, critical thinking,lselfhestéem, and reading
iomprehens;on. A significant decrease ;nlglo;;d—miﬁdedqess was hypothesized.

The instrument us;d to assess attitude towérd fundamental fréedoms was aqf-ll
_ 'ministered”aé a pesttegf onlf and;fthergfore, the hypothesis pfedicted onlyu
siéﬁffiéantly éréater scores for th;“experimental group. Brief"descripiions e

of the”teach;ng strategies are given in Table 2.




TABLE 2: Strategies Employed in the Study

?
L N '

) . STRATEGY . . PREDICTED EFFECT ’
1; The study of a comtemporary 'Increased interest in and
. community problem. ' knowledge of community prob-

lems (Cruickshank & Johnson,
1967, pp. 220-221; Shelton,
1571, p. 197).

2. The teaching of specific critical Increased critical thinking
thinking skills; the use of con- skills (Henderson, 1950;
troversial materials; the encour- Kemp ; 1963 Starr, 1963, p .
agement of diverse points of view; 43—44) -

) the free discussion of ideas; the \ . N
. ._use of the inquiry mode. ‘

A - R \

' 3. The provision of studies designed ‘ Increaséd self—esteem (Cooper-
" tc challenge academic abilities, " -smith & Silverman, 1969;° oo
_ - . the achievement of successful .Williams & Cole,’'1%68; Maehr,
"o . academic 'experiences; contacts Mensing, & Nafzger, 1962
; . .. with community resource persons Vaughan, 1964). -
~ through a wide variety ‘'of field - _ . \
" trips. ' N , . A\
o _ 4. The provision of numerOus readings; Increased reading comprehension
.the development of a significant - skills (Johnson, 1963, p. 209;
‘reason for reading; the use of ' - ° Tansley & Gulliford, 1965, pp.
relevant reading materials that .- + 140-141; Weber, 1974, pp. 80-81).
contain high interest content and. . .
are conéisely written. . A - _ Sl
5. The examination of a significant Increased awareness and accep-
social issue;. the discussion of tance of fundamental freedoms
civil rights as related to aspects ‘ (Douglas, -1966; Jackson, 1968).
. of housing. " i
) 6. 'The free exchange of ideas; the : Decrease ‘in closed-tindedness

objective evaluation of data; the, . (Kemp, 1963; Weir, 1963).
use of materials rcflecting con- : '
. flicting points of yiew; the
“encouragement of a variety of
opinions; the discouragement of
premature closure on social prob- : y
lems. e . : . '

‘The Cbntrol Classes | u ; ' o .

During the period of tha housing study, studenta in the four control

' -classes were. taught the regular studies courses, from the provincial curriculum . )

t




guide. In classes 1 and 2, instruction consisted of a chapter by chabter
study of a textbook on urbanization in Canada. In both control classes,
questions that required students to locate facts, identify main ideas, and

reach conclusions were assigned for each chapter. Additionally, students in

)

thegg classes completed a major project--in most cases, a model or a diagram\
1llustrating some aspect of urbanization. In class. 3, social studies instruc;\\\\
tion centered on a chronological study of Canadian histbry. Durimg the’

several months reduired by the expérimental students for the housing project,

'thg control students progressed ;n‘their'study from New France, through the

British:North America Act of 1867.  In addition to ¢less discussions, learning

Design and Ingtrumentation ’ . S

'BfIﬁléH”CEﬁﬁdéEﬁ"hﬁd“fﬁé“establishhéht’of'Upbér’hﬁdALower Canada,. to the | °

experiences included answering questions (similarjtofthQGE mentioned above)
for each chhptef of the textbook. This-appréach was used’ also in class 4. '«
The students in this class studied industrialization'in the Soviet Union and

the quopean Common Market.

Two research designs were utilized. In school districts.where com-
parable classes of students were available for the. study, the nonequivalent

control group design was'employed; digtricts where single classes only
) ' . . :

: existed! the one-group pretest-bos test design was uéed. The data collected

using the latter design were considered as replicatioh research to substantiqte

~ findings, from the nonequivalent control groﬁp design."

The formal assignment program consisted of the pretest and posttest

3
-

adminiétrationéiof the Newspaper'ﬂeadlines Tést?‘(as a 'measure of interest

in social issues), the Dogmatism Scale (Rokeach, 1960), the Cornell Critical

" Thinking Test>, the Self-Esteen Inventory (Coopersmith, 1976), and the

ReadingkComprghension Subtests of thé Gates-MacGinitie Reading Testsa. The




" The Assessment also included the posttest administration of the Freedoms

Scales, as a measure of attitude toward fundamental rights.

ANALYSIS

Two-way classification analysis of covarianee with the data arranged

according to treatment and geographic locationi,and with IQ and pretest

’ 3

scores as covarlates, was the basic analysis used for the data from the
5 nonequivalent control group design. The general least squares aolution for

unequal-sized groups was used, as recommended by Winer (1971, P A98) The

t 'test for correlated dats was. used to test pretest-posttest differences

4

for the data collected from the one-group‘pretest-posttest design.

: " RESULTS T ’ o .

.

. . 7 . - P
The'findings of the study (which were consistent for males and females .

and for students from different school districts) were:
1. Siénificsnt F-ratios, in.faﬁor of the experimental students,” were o

\ -

found for the differentes between tne adjusted ‘mean posttest.scores-onﬁthe —_—

experimental and control groups in the nonequivalent ‘control group design on
’ . the Newspaper Headlines Test (p <.01), the Dogmatism Scale (p €.01), the
Sy Cernell C;itica;-Thinking Test (p (.01), and the Self-Esteem Inventory“

(P¢.05). , "

9.

_— _ . ’ -
. B 2. Significant t valuea were determined for the differences between

the pretest and posttest mean scores .of the students in the ong-group '

‘pretest-posttest design on the Newspaper Headlines Test (p~< .01),: the

— Dogmstisn Scale (p <.01), t:he Cornell Critical Thinking Test (p <. 01), and

the Self-Esteem Inventory (p < 01)

!

: ' 3. In two of the four schools included in the nonequivslent control

group dosdgn,'the adjusted fiean posttest scores.of the experimental clssses

oy




on the Gates-MacGinitie Reading Test were significantly greater (p <.05) than
the scores for their respective control groups. .The posttest mean scores on
this instrument for three of the four classes included in the one-group

pretest-posttest design were significantly greater;(p‘C.OS) than their pre-

_ test mean scores.

o

4. There wis no significant difference between the adjusted mean

posttest scores of the experimental and control groups in the nonequivalent

control group d sign on the Freedoms Scale. .

Other Data : 4 . .
SR ‘ 'Y

r"Interviews were. conducteduwith students and questionnaires were dis-
tributed to students and parents following the completion of the. housing
5study. The collection of .these data was designed to assess students! and
‘parents' attitudes toward including community problems in the social studies
program.. Furthermore, answers were soughtﬂto Questions pertaining to the
selection of problems for inveatigation, classroom organigation during
investigations, appropriate resource materials, and suitable lengths of
time for examining problems. B !
’ The following statements|summsrize students"replies to the items
of the questionnaire and students' responses to questions duringrthe

interviews. , : . ) B /

1., All students agreed that community problems should

“ .
. .
N 3
N .
y
. . . s -
. e - - - T
. . i e - — 5 :
.

7>\\ - -be~included4inrthe social studies program. The
\\g\ most frequently mentioned Teason for this opinion a
\was\centered on the argument that schools are |
respom ible for preparing-students to deal with.the |

kinds of prqoblems they would encounter on leaving

school. . . SN

LY




=20~ - : | 03,

2. Students indicated that their int rest in and

awareness of contemporary community problems
. increased greatly during the period of the_
" housing study.

3. Most students ;tsted that they preferred to
work in small groups on problems they
identified, rather thsnfas a class on prob-
.lemspselectedvby the teacher.

Q .
4. Newspapers, pamphlets, and magazines were

tem

——-eonsidered~to—be—the—most~use£ul—reading——

| materials for investigating a contemporary

3

2

problem,
5. Seventy-fibe per cent' of the students.

- suggested that periods lasting from two -

Y
<

months or more should be:ﬁ!yoteduto the , " .
investigation of single problems.
The items on the parents' questionnaires asked them to state'whether'

their son or daughter had discussed the;housingfstudy at home, and,'addition-

ally, to indicate thelr agreement or disagreement with including contemporary
;, problems in the .social studies curricula. Of the 49 parents6 who responded

901 (N = 44) stated that the housing study had been discussed at,home,_wuore-—~7————*—

over 94% (N = 46) signified support for including contemporary problems in

the curriculum.




. * CONCLUSIONS .

An important concIusion resulting from this study is tliat students
in slow-learner and non-academic aecondary,programa can conduct'rather
sophisticated studies into the problems of the local community. Additionally,
field studies and interviews.with community resource persons are appropriate
~ <"gources of .data for such studies. Other aources'of data are reading materiala
not,cuatomarily used in non-academic social atudies programa. ,
s 5

A second conclusion reaulting from ‘the findings of the study is that

-

~ the inveatigation of a contemporary community problem provides a suitable‘

I

e —

: mpedagogical-environment in non-academic secondary classes fog developing

.certain-citizenehip-relatedLvariablea such aa'knowledge of and intereat,in

i
|

'“contemporary community problems, critical thinking skills, reading comprehen-

' sion;‘open-mindedneas, and gclf-concept. . - f !

| % third conclueion pertaina to atudenta' and parents"attitudes toward
including inveatigations of community problems in social studies programs

It is probable that students will manifest a favorable attitude toward such
investigationa, and they are likely to discuss’ the problem being.examined

with their parenta at home. Furthermore, parental.support for ‘studies of .

contemporary community problems can be anticipated

aocial studies curricpla for non-academic programs. A major implication

resulting frdﬁ"ihé”56héiﬁsiéh that alow-learning and non-academic secondary

‘atudenta can-engage in more sophisticated studies than those commonly des-

"crihed in many social studies curriculum guides is that social studies

4

courses for these studénts should not be limited'to simplified content

‘selected from academic programs. A viable alternative to these modified

\ v —m———
“courses may.be'found”in investigationa'of contraversial community problems.

e
S

- I

«
]

These concluaiona Have several_implicatiene—for—the~development_of—"ﬂ—“——fJ'




22~

A second implication relating to curriculum is closely associated
with the foregoing, and”is concerned both with the present emphasis on
* vocational preparation as a predominent objective of non-academfc social

studies programs and with the current trend toward reducing the amount of

"academic” content .in 3special education programs by including extensive
periods of work experience. Implicit within these conditions seems to be
the opinion of some special educators that only limited goals for social

studies instruction are attainable by non-academic students and that . to

provide instruction beyond a certain level and at the expense of the

"practical"Aaspects_ofethe_special.education program_is_notcgnod_pedagggylc_i_;r_m L

The present study, However, has shown that a social studies program featur-'

ing the investigation of a community problem 1s appropriate for affecting

-

the development of particular citizenship characteristics. An“important ¢
implication is, therefore, that a carefully planned social studies program

P that encourages the investigation of current community problems is a Jus-.
‘ tifiable enterprise with students in-special classes and deserves.the con=

sideration of curriculum developersfuriting programs .for these students.‘~

Another implication is concerned.uithlmaterisls available for use in’

) non-academic social studies classes. Modified textbooks and'si 11f _—

weeklyftahloids are presently the usual rare in many secondary programs.
The present study strongly suggests that when adequately motivated,'slow--
. ¢ | .learners and non-academic students can respond to a'uariety of rather
:sophisticated source materials. Therefore, materials which for the most
part have been considered inappropriate might, if. judiciously selected and

presented, supplem#nt or supplant the standard materials.in non-academic

social studies programs.

‘e




FOOTNOTES

. 1Funding for the project was provided by the Educational Research’ Institute

of British Columbia (ERIBC Grant No. 74).

]

~2The format for this test was provided by Oliver and Shaver (1966, pp. 282-284).

3R H. Ennis and J. Millman, The Critical Thinking Project University of

Illinois, Urbana.

-
-

ATeachers College Press, Teachers College, Columbia University, New York.
. . . : ¢ v
. 5Dev_eloped.by the author for the study.
< . \ ' . - . , ’
6Addresses were not available for some students, particularly those students
~1iving in group or fostet homes. Six letters were returned marked "no such =
address.”" It is probable .that fio more than 115 parents'would have received
the questionnaires. '

¢

i




/ - o REFERENCES oL T o fo

Ballinger, S.E, The social studies and social controversy.

School Repiew, '

F o

Self-conzevt of "abili’ty"

Brookover, WrB., Erickson, E.I., &'Joiner; L.M.
" "and school achievement. Report to the U.S. Office of Education, °

Project No. 2836. East Lansing: Bureau of Educational Reséarch, ]
Michigan State University, 1967. ’ ~ ' B

Teaching the culturally disadvemtaged chzld

Chernow, F B. & Chernow, C.
’ Parker, 1973.

West Nyack, New.York:

Denver: ~ National

”

‘Citigenship obaectzvas for the 1974-75 assessment
* Assessment of Education Progress, 1976 '

. Cleary, R.E. Current weaknesses in civic educati . and opportunities for
improvement, Soctat Educatzan, 1965, 49 445-451. T,

Coopersmith S.

San Francisco:

S Coopersmith S & Silverman» J.

Educattan, 1969, 58 :(4), 28—29

The- antecedentu of selfbesteem.

How to inciease self-esteem.

deay's

Freeman, 1972.

.
A 2

Educatiog of ezceptzonal ahtldren and
Englewood, Cliffs, New Jersey. Prentice-Hal] 1967.

Cruickshank W.M. & Johmson, G.O.
youth A(2nd ed.).
Cuban, L. Yet to be taught' The teacher and the student as slow learners. .
Social Educatiom, 1970, 34, 144-152. _ : " ‘
L i : o ._ ’ \ ]
?Curtia, C.K. Inyolvement 1s the key: Social Studies and the slow learner.
. Clearing House, 1972, 47, 37-40. : B

.
“

_curtiSL.C;xo Citizenship education,and the alawclearner. In.J.P. Shaver T

(Ed.).

_ Building rationales for citisenship education, Bulletin 52, -~ * °
‘NCSS.

Hashington. National Council for the Social Studies, 1977. °

_ Curtis, C.K. C6ntemporary community problems in citizenship education for
Tt ciow-learning secondary students (unpublished doctoral disseXtation,
Utah State University,. 1978) IR - *

' Dimitroff .L. Teaching the BQCial studies to culturally disadvantaged

pupils.

disadvantaged pupzl Springfield, Illinois:

Douglaa, w.0.
"sistem.

' Eichert, M.

bGillaapie, J.A. & Mehlinger, H.
the school.

Cbntraversial Issues in the Clasqroom? Certainly!
Assoctation of Secondary School Principals Bullaetin, December 1959,
43, 130-131 :

In J.M. Beck & R.W. Saxe (Eds.), Teaching the culturally .
Charles C. Thomas, 1965.

The need for fundarmental education in the U. s.’ constitutional R
th Delta thpan, 1966, 47 472-2175. '

Natioral

r  J

‘Teach about politics in the . 'real’ world--
Soctal Education, 1972 36, 598-603.




o 1

Gross, R.E. Problem solvinh What it isn't and what it is. California
Journal of'Seoondary Eduaatzon, 1956, 31, 108=112.

" Hen@eraon, K. B. The.teachingkpf critical thinking. Phi Delta thpan,
1950, 39, 280-282. ~ . | u :
Hunkinss F.P. & Shapiro, P.: Teaching critical thinking in elementary '
'8écial studies. Educatiom, 1967 88, 68-71. :

'Jackson,\FL Civil liberties, civil rights, and :he\q?nstitutfbh“= Soctal
Educatvon, 1968 32, 345-346

Jarolimek, J. Concerning the matter of activism in social studies education?
Soctal Educat@on, 1972, .36, 149-155

‘Johnson, G.0. Edhcatzon for the slow Zearner. Englewood Cliffs, New
Jersey: Prentice-Hall, 1963. : : '

Keller, C.G. Impg, ement Of critical thinking in relation to 3pen-closed
belief systéms. . Journal of Ebperﬁnental Education, 1963, 31, 321-323.
b
, Lagana, J.P. Controversial issues and materials can minimize conflict.
Educational Leadersth, 1972, 30, 23-25. _ ; o

Haehr, M., Mensing, J., & Nafzger, S. Concept of self and ‘the reaction of
others. Sociometry., 1962, 25, 353-357. . '

Massialas, B.G., Sprague, N.F. & Huret, J.B. Scetal. issues through inquiry:
Coping in an age of criais._ Englewoud Cliffs: Prentice-Hall, 1975.

" " Metcalf, L.E. Some guidelines for changing social studies education. Social
Educatzan, 1963, 27, 195-201. . :

Metcalf, L.E. (Ed.) Valuzs Education, 4lst Yearbook, NCSS. Washington:
National Council for the Social Studies, 1971.

. ‘Miklos, L.ﬁ. & Miklos, M.C. Historical inquiry as a method of teaching‘
) American history on the secondary level. Social Education, 1971, €2, .
- ' 113-117. , : ' ‘

‘Miller, H.G. Bring content relevancy to social studies. School and Gmnnunity;

Molinaro, L.A. A concept of democratic citizenship education. Progressive
- Education, 1952, 29, 229-232.

MCSS Ad Hoc Committee on Social Studies Curriculum Guideiines.' Revision of
' the NCSS ‘social studies curriculum guidelines. Soctial Education, 1979,
43, 261-278. ~

Newman, F.M Eduaatzon fbr Cttzzen Actzon. Berkeley: McCutchan, 1975.

4

Newmen, F.M., Bertocci, 1.A. & Landsness, R. Skills in Citisen Action. Madison:
University of Wisconsin, Citizenship Pr.<icipation Curriculum Project, 1977.

v




"Shelton, B.0. Teaching and guzdzng the 8

A

k]

'\Ochee, A. & Manson, G. Sociel iaeuee,';eciel action and the social studies.
Elementary School Jowrnal, 1972, 72, 230-237. -~ n

Oliver, D.W. & Shaver, J. ». Tbaohtng publtc i8sues in the hzgh school.
Boston: Hdughton Mifflin, 19a6 .

L3 L)

Otto, H. 3. Social ‘sducation in, elamentary‘sahools. New York; Rinehart, 1956.

'Quillen, 1.J. Z Hannay L.A. “Education for sootal competence. New York: Scott,

Foreeman & Compény, 1948.

=
]

Rokeech, M. The open and closed mina New York' Baeié Books,'1960.

Roselle, D. Citizenship goals. for a new age} Soqzal Educatzon, 1966, 30,
415-420. - e %};

- Rosenberg, M. Self—esteem and concern'w th pgylic affairs. Publzc thnzon

Quarterly, 1962, 26, 201-211. ‘Mﬁ s I

learner. West Nyack, New York:
Parker’ 1971. . - ' '
Shive, R.J. Social studbes as aontroversy. Pacific Paiisades, California:
Goodyear, 1973. _ '
Simon, F. A reconstructzve approach to problem-solvzng in the social studies.
Calgary: Author, 1970.
Starr, I. The nature of critical thinking and its applicatien in the social
_studies. In H.M. Carpenter (Ed.), Skill develgpment in social studies,
33rd Yearbook, NCSS. Washington: National Council for the Social
Studiesm 1975. ‘

Tansley, A. & Gulloford, D. The education of slow learming children. London:
Routledge and Kegan Paul, 1965.

‘Tate, E.J. Zeaching the dzsadvantaged Palo Alto: Peek, 1971.

s

Vaughan, T.R. Group determinants of eelf—conception. An empirical assess-
ment of symbolic interaction theory (unpublished doctoral dissertation,
University of Texes, 1964) . :

Weber, K.J. Yes, they can! Toronto: uethuen, 1974.

‘Webster, S.W. Suggested strategy for teaching socially disadvantaged léarners.

In S.W. Web-'ter (Ed.),“The disadvantaged learmer: Knowing, understandzng,
edyaating.-,San Francisco: Chandler, 1966.

Weir,”E. .The open mind: An essential in teaching and learning. Education
Forum, 1963, 27, 429-435. . , .

Williams, R.L. & Cole, S. Self-concept and school adjustment. Pereonal and
Guidance Journal, 1968, 46, 478-48l.

ﬁiner, B.J. Statistical prtnatples in experimental destgn New York: McGraw-
Hill, 1971. .

/

28




