- . oo - S : . . . - L . . e
- . .\ _ . . - . . L. - .
# . - v t A\ . .
. ¢
S S : - . :

5 | a - :'_C o 4" - ‘.-. . ‘- '. . -Lr | B |
N  DOCOBENT RESUME N
L . . . . .. .“ f . " : . - . . K
BD 178 752 A . - CE 023 181 ' :
. . . . : A~ ~ ’ . T .
-TITLE- * Report‘qf Aﬁvisc&y Group on Assessing Mears for -
- Strengthepingythé Role‘qf Labor in Fducation and Work
) © . 'Plannings 7 s T . L
INSTITUTION Northwest Regional Educational lab., Fortland,
. Oreg. ¥ .' . . : . ' . '
. PUB DATE - , - May 78 . I § | .
. . ¥OTE o 25p-:,For'tg}ated,dpcuments see CE 023 176-179 . = -~
-« EDRS PRICE MFO1/PC01 Blus Postage. o . - -
. DESC#T?TQRS . f£areer Awg:eﬁeSs:'*Career‘Educatfbn: *Education Wwork
25 , 7 Relationship: Experiential Learning;, *Labcr; Labor
N - . . Supply: -Pregram Developrent ; *Program Iaprovement;
oo E *SChopl'Industry'Relaticgsbip:'io:k Experience

"As a-ﬁarticf reseagchwdesigned to determine how 1abor

.'légders perceivg t®e current relatlcnshiskhgtueen_labc: and education

and to idemtify activities that could promote g%eate:vcollaboratiqn\ (

. . in education and’ wark, an advisory coamittee cosposed of labor "
~ 'leaders-met to analyze. labor's role ip planning educational -

' - act@iNties. Central issues 'for the ddvisory group were (1) students®

' ABSTRACT R R

i exploration, in-order to wake a successful and efficignt transition

tetween. education and, work and (2) at a time of high' unemployment,
( students ' threatening the wdrk,security of adylt werkérs. Apong -the
" findifgs, of the work session was that the grouf favcred increased
’ involvef; ‘ n e :
®. .that ZXabor could provide significant ‘input because cf its expertise,
and they recognized’ that it was important for labor-to participate so
that its view cTould help shape ‘the direction of work-educatien .,
policy. The committee also be€lieved that career awareness could be »
« expanded through improved guyidance counseling ¥nd infusion of labor
~studies into the cutriculum. Responsibil fer providing work . -
experiences, in the judgement. cf the advisdéry group, should rest Aith
. .the joint collaporation of lakor, education, and busipess and .
. ' industry. (Lﬁaﬁo ' [ N .

o

-~

. - N *
* .
+ - ' : - . . . . .

.

Moo o RO R Ao o 38 6 o O A K R o o o g o ok ok o o e o o

. *  Reproductions supplied by EDFS are the best thak_car be made *
R o . frow the original ‘document. o *
AR R AR RN R R ORI Rk KK ok Rk ok Rk K Rk Ao
- ‘ ’ ‘ i . !

\ ) . i " . ) ,& .

§ . > L e ‘
- P ~ . . , -
' - . . < - i .
« .
. : ¢ - & .
. B » . ’ £ ’ = .
JAFuiext provided by ERIC A - . N * . ~ N . . ” Q(L
L] '-' N < '. . . . * N .

* " ‘nee Bg more adequate preparation, including considerable career - .

nt of organized labor in education. Group members believed . .

1

N



.

e

L

2y

' REPORT OF ADVISORY GROUP ON

ASSESSING MEANS FOR - STRENGTHENING THE ROLE OF LABOR

X IN EDUCATION AND WORK PLANNING

.

Educa

Qorthwest'Reg

X

B ¥

.

tion anﬁ Ndrk.Program

[y

ional Educatwona} Laboratory

Port1and Oregon

LY -

a

“P'EHIMSS!ON TO REPRODUCE THIS ~

MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)"

‘2‘

-

- /
I
.~
-
. (
-
. ¥
. .
- R
.
Ll
. -
“ -
b -
.
.
s .
-
* o t
-
.
~
.-
.
-
.
i
- ~ .
‘ /
~ -
‘ . *
N .
A
O
t
&
&
.
A
~
.
-
; 3
B -y

US DEPARTMENT OF KEALTH.
EDUCATION & WELFARE
‘Nnmng INSTITUTE OF
soUcation

THIS DOCUMENT HAS BEEN EEPRO
QUCFD EXACTLY AS RECEIVED' FROM
JTHE PERION OR ORGAN:JANON QRIGIN.
“ATING T POINTSOF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE.
SENY QFFiC NATIONAL INSTITUTE QF

“FOUCATION POSITION QR POLIC

-

) v .



—_ -

BACKGROUND ' .
LRGROUND

*

The ﬁorthwest'Regional Educetional.Leboratory tNWREL) has been engpged
. .in redearch aimed at assessing neans for etrengthening the role of

labor in.planning educational‘activities'deeigned to pelpijonng -ople.'
* 'make the transition from scheol to work.<

&
L3
”

The Laborgtory has recognized thaf besic problems'ﬁave impeded: the

interchange between?&ducetors and organized labor. Foremost among
o o - \ Lot
these, in its assessment, are:
. :

~
*

® Education and work programs value collaboration among' many -
diversé elements including labor,. while sometimes ignoring
the reality of conflicts in many specific areas (e.g., wage
policies) : C : T
| LT
e Educators ‘and organized‘)abor leaders at times distrust one-
another's undeérstanding of the real problems and diffefing
definitions of khe concept of work; with educators often
asserting that work, in and of itself, always has value for
* the individual and labor spokesmen pointing out that,- in too
_\\\; many ingtances, it does not—-at least has not-—until unigns
- v have given uorkers a means for influencing its nature.

. e vLabor 1is concerned that education and work activities have
‘not yet produced enough evidence that they really increase
rathe? than .decrease the options of the indiv1dual, especially
‘in terms of a broad ljiberal education. It is felt that
.attempty to infuse cdreer-relat@dd investigations intovthe
curriculum may influence students in the direction of premature
gareer selection.
.. Many education and work programs have been planned and ¢
* - implenentted without the. labon~movement being invited to n
‘participate.*f ' o . L
R . o % ‘
e A great many unions have no official information or position }
" on education and work as an area’ of collaborative activity.

. e There are several incompletely resolved diéates over the
economic implications of work experience,fincluding .
" remuneration, potential impact on labor laws, 'productivity,
e unemployment and‘apptenticeship - i
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‘merge labor's agenda with their exigting emphasis,on‘such_aréas as N

. .« ) (“
[ ‘ ; r L '

. hducatlgn and work activities have not done enough to infuse
' the story of labor into the currlculum

~

INTRODUCTION .+ ; A

- The Laboratosy believes that many, if not most, of these problems

Y

could be alleviatéd if means could be found‘t? enhance the participation,

of labor in edéchtion andjwork Programs. Fﬁrtherm6r25'specific meaﬁs

could be assessed(through\which established prograﬂs cpuld*effectivelg -
-

providing work experience for all students, reducing worker alienation

L

and achieving community participation in policy formation.

. » N B N ' .
Therefore, the Laboratory has undertaken research designed to.detg§mine-

. P
. -
A . * :

Jhow labor leaders in ‘the Northwest perceive the current relétionship

: - 4

between labor and education and to identify activities that ,could be

+

undertaken to promote greater collaboration in education and wérk

Spolicy by 1). increasing iabo} particdpation in the prdgram develoﬁﬁéqt,

3
4 . ) : ‘ .
reconsideration and revision of work experierce and 2) increading

o ' 1 .
infusion of labor studies into’ education and work programs.

¢

Advisory Group

To facilitate this research, appropriate resource persons-from the
‘ - ‘ y o : , ' .

labor movement were contacted; made fami}iar with the prpject's goals,

and formed into an advigory group. These membgrﬁ and their affiliations -

included:

* Ms. Susan C. Pisha, President, Communications Workers of -~
America, Portland, Oregon S ‘

.\-. . CoT e -~ ' ‘

Mr. James 0.’Manley, Area Representative, Human Resources

Development Institute, AFL-CIO, Portland Oregon -

B

. .
: -
- . : . . :
‘ ) o . -
A : ' :
] . .
¢

“y . ' ‘. N P 2



. Work Session " . N L

 staff and interested observers.

A L
Mr. John~Cantrell . Idaho StaterAFL—CIO

. K ~ . . ) ‘
Mr. Sam Gillespie, President Public Employee's Union, Portland,

Oregon _ , y,

‘Mr. Pat Randall, Oregon AFL-CIO ﬂ e
. , | . )

Mr. Lloyd Kntdséﬁ, Egtal Trades’CPuncil; Gregon'AFL;Cio S

e |

) OnvyayA25,31978, the advisory group met for a one-day working sessigh

devoted to analyzing labor's role in pila ning"educational activities.
4 . _ . _ . . ,
. v . . & . ~
In‘addition. to-advisory group members, p rfficiparts indluded program

-

Prggram Staff: "

—~

'Dr. Rex Hagans, Director, Educaqion and .W k Program, NWREL S? -

Ms. Iris Bell, Research A551stant ‘Education and Work Program,

. NWREL L

* Ms. Merny‘prE, Techniqal‘ASSist&nt, Education and Work® -
Progrﬁm,‘NWREL _ : L _ . :

‘ Q . -
N Randy Réberson; Conspl'tant, Education and Work Program, NW&EL

Observers:. .

» &

Mr. Norman Malbin, Director, Greater Portland Work—Education

_ Council, Portland, Oregon R -

The work session actiﬁities included a discussion of written materials

‘ .

jdﬁ_thg subject of labor's role in educati&né& planning.  Advisory

4 .

group members were asked to,participate in discussions concerning:

- .
~® - Catreer educatiompolicies . 3

e Increasing labor's role_in careef(educaﬁibn
| . . .
e What labor organlzations can do to promote a more positive

role in career education"

" E 7 . \

‘e  What regional laborgtories and other R&D instltutions can do
to assist in developing ccﬂﬂaborative efforts between labor
and ‘education {\



The bssis fcu‘discussten was Mark Schulman s paper, "I$sues and

Strategies fsr hanciné‘%ﬁe Particapatlon of Labcr in the’ Implementatlon o "‘L

! N « .
S | of Career Educat on.~ }he paqticfp;;ts ‘had hien issued this paper
f and asked to réview it because of its comprehen51ve snd clearly stated .
. \ : L
treatment 65 the‘topict  In_this psper, Scﬁulman ?dentifisd_some . ' ; ’?
. 'issqes.anﬁ;srategies[nsaring_upon.thé relationship of otganized tabor . '
to ths impiementgtion'oﬁ career education; The téSSarch encqmpsssed a
three_levels of issue consigerations: theoretical, conceptual and
.operational, then csnsidered t&b‘aspscts nf sttategig planning: ' : :1
' _\\;_#J ‘short-range implsmentation- d long—rsnge implsmentstion. |
Y R | :
hﬁ\}n their assessment of Schulman's'work, participantsMwerg encouraged:
- : - ' 8 :
teldon ider the folicwing questions:
ot | -. “What might.p0591b1§ be in error? \;
] Whatnmight possibly H‘gﬁ beén left‘aut? ‘ _ - '_'. ‘
. . * Wnst ntght possibly be tnaccnrste? | . : |
i e Can you add to his list? . AV |
) - . ~
e Considering his recommendations, are they '
, - éotte‘t.or_off‘térget?. | '
- géod, but not enough?” " .
\L— s}f Base'entirely? ‘ ,
) e . If the recommendations are either wrong or inccmplete, what
else needs to be done? ,
) ParSOnally, what do you know that's being done to enhance b
- ‘labor's participation in education?
. . ; ' ‘e fWhat are ;ou'doing in your state?

"o 'What ﬂ% yod?think an R&D institution might or ought ‘to do?
. I ‘ R . '
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For’ our advisqQy \group, the central fssues weies

-

. . Stuaents need more adequate preparation, including ccnaiderable
career exploratlon, in order to make a successful and efficient
transitlon between education and work. ' ‘

.

e At a time of high unemployment, puttiéé students ‘on the job can
threaten the work securfty of édult workers.

.

The course of the discussignérevoléed around ways of maximizing

sﬁudént.préparation for work without jedpardizing p}esent'worké;s.

Our advisory group membé:s felt that labor's contribution is iméottant
on both sides of t?e i sué; On the bné‘hand, tgey felt that as'
experts on the world o ‘work, labor leiéers‘can provide timely input

‘ e ’ S . .
in program planning and. implementation of work -education programs.

Oh;the other hand; théy need téﬁbe involved so thgirﬁperspéCtive vill be

considered. As one aptly said,.".:.and if wé’re not dn the decision
. , N L - R . o
- making, then we're going to find we're going.to have things we can't

live with." T AR . y . .

»

“ By common consent of our group, exploratqu work experience is vital A{L

in the process of Making career/éhoicesa The reasons they gave iﬁcludedf

e It allows students to learn by trial and error and the process
" of elimination so they can find what jobg they prefer.

AR

4

e It provides hands—on experfence in work g.

e It éives a sense-éf direction; 8tudénts can find whét is out
- there for them at the end of the road. _
rE ) . . 4 . X /
e It makes youngsters begin to think about’ the fact that they.
are going to have to do something with their lives. C~

~

'

e It\enables students to learn essential requirements of the.
work place:’ being on time, doing what you are told, receivifg
rewards, ) ‘ ‘ . . .

Co



While they dgreed upon the value of work. expeﬁlence, they debated

'several r;lateé iSSues, inciudlng whether it sHQZiH bQ voluntary or
mandatory, whether the type of work Rakes a d1fference, and to what

extent it can\be accomplished without_threatening adult workers. -

4
-

-
The 1ssue concernlng voluntary or mandatory experlence was not resolved.

Some felt so strongly that real learnlng occurs through doing that

they wished to make‘job experience & requlrement. Others.took the
' ’ o . Wt . - '
position that if students want to learn from work, they will, so it

should be voluntary, Still others opted for voluntary programs on the
C ’ o~ ' -

assumption that not enough-gogk'places could be found for everybody.

: : {
What kind of work should be done also provoked discussion. Our group

did not adopt a "labor" as opposed to an "education" definition of N
_ duca L .

~

wortk, whiqh Schulman had found to.be a fundamental area of conflict.,

A ‘e
o

§od§ members of our group designated certain work‘as‘meaninglessfof

unguitable and others contended that any job is good, if it's a job.

]
r

Thosé who opposed meaningless work tontended that it merely leads to
_ _ _ 3

apathy. Some who denied 811 work has wvalue just because it is work‘ |

cited specific instances of bad learning situations, for example:
: I ’ [ .o
@ One project took six guys out to do the work of two. In
this kind of situation, the advisory member said;, !'You
*  teaclr them they can makeé a' living without working and that's
~counterproductive,”
. Work experignces which function uﬂdef laboratory conditions
may build false expectations. For example, one reported,
"They learned all the necessary mechanical functions of being

; - ' L Y
1] . N
« i
‘
: \




a carpenter under laboratery conditions. When they got up
there clear above thg knees in mud, it was different. They. -
decided then maybe that wasn’t.for them." T,
}. ot . y. ) B ‘ -
/ ¢ Learning under laboratory conditions may have to-be undone
\ ‘ - because it is inappropriate to the real work place. One
member cited the example of @ worker who was fired when he
painstakingly medsuggd and cut a piece'of .woad after being
. asked merely to chop off a'piece‘ang pitch it over. T e
- . . r o :

# -
- ‘ ~ -

»

- D F}

. T« o . f
Since career education is to provide direction, some advisory group

_ C/ ., e ' .
» membérs felt it must be the right direction.
he Y . { ’
! Those who supported the worth of any job argued that igr;eaches‘studenté'

the basic ;hings all.w;rkers need to Iea:n~ibeing,on time, @ékforming‘
N\ a task, gettin%‘alongfgith o;hq;s, recéiﬁing q‘reﬁapd, ;{c; Moréo§er,
_ifqgareer edﬁcafio?jstudeéts téok the jobs they_cou}d-get-—such as at

McDonald;s——théy would not}feplace adu1t w0rkers.!.

-

-~ . . -
-

Certainly the most frequeﬁt,concern'mentiqned'by our advisory group

Al

was the danger‘of‘replacing présegt workers with s;ﬁdénts;_ Thgy agreed

with Schulman that labor must remain committed to the best interests

- 1

of current union members. .While scme felt that steps had to be taken
£o assure students of finding jobs,'other§\accepted the reality of
PR _ present or continuing unemployment. While as‘parékxs our adfisory i

group members ‘could see the value of student work experiences,aas union
L] * . L :' - ’ ‘
. - -,‘ N )
members they could see the possibility of those in their ranks being
i - e . A

B J * . . i
h forced out by a“flooded market. As one explaimed, "I'm here. representing

. the people that I represent, and'Ildéﬁ'g‘want‘théfspipyards flooded
¥ : . T ;
A with a whole bunch of high school kinds when we've got 600 boilers "
¢ ) ’

. ) / _ ‘ . :
out of work."' : ~ o ,

. A . .
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. One possible way around this-dilemma, as mentioned, would be to make

- work students could get (and adults didn't want) a part of career
. " ] \ - . . - ' . . . .
educatiog. Anether possibility our advisory group conside&ed*%easiblef

would be for high' schoqls to cqll?bokate more with commuﬂity colleges.’

* . . .- - -

L . . ’ N
Some students now spend part of their senior ye or more at community

colleges. One advisory group member remarﬁed, ﬁIt'§ been a_tfemendoué_
- program. They get somemhands—énqexperienéé; they get to go'out and
. S N ) . | :
sand down an old car body and paint .it and these sorts of things--

fegair all sorts of thiﬁgs like that in the classroom under

: supervis{on, and it's very good "
» A
{

' -~ N . .

-

. ] ‘\‘ . . ‘ : !
Actual work experience, therefore, was seen as a very important part

of career ploration--but b§ no means the only parég. Our, advisory-
- group identi ied‘twc other means of expanding career awareness, both
::f ghigh_réquiré the iﬁput of labor: :

. . - ) . . -~
L4 . . e

e Improved guidance counseling

§ o :
. Infusion of labor studies\intatthe curriculum ) :
L W ¢

-5, Our adv1sory group recogn%ked that schools try to assist students in

2
CF

s

career exploration but feft th;ir unfamlliarlty ‘(and frequent lack
of sympathy) with crganized %ﬁbo; limi£§ the serV1ce,they can foer
students needing tc;knﬁw’all'their options. As oﬂe‘of our 1ab0{ ’ -
representatives explained; WThere are jobs that‘fhey haven't qyen
looked at. Well, it' s.pretty hard for a school counselor to know—~
~who's never been out there, doing the job working in the %&eld~—to‘

\

~ be able to tell a kid what all is out there. g ~This 1s very duch

the case with regard to recent social develOpments in ghe world of work.

~

~

(<
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o . ; ) ) .
. Counselgrs arixéften outdated in their perspective. For é@xample, / )

- one advispry group member remarked, "If a girl comes in and wants to -

'be a brick layer, the couhselors can't deal with it." Consequently,
' ‘ J' * ‘ . - . ‘
T our advisory group felt that labor has sqome responsibility Fo;;

L) e

i~
-

educating the educators.

- - ] S .

L4 ! : . ! .r
* A PR : _ .

To make matteérs worse, counselors and teacheTs may have a bias against

TJ. A ! ) .

careers in labor and consequently steer students toward some other

* . . \ . ‘ .
route, often college. ‘The primary problem, said one advisory group

member, is ':We'are all proud of what we have done in our lives, so

5

these teachers have all gone to college, so they naturally feel thét
‘o s the right thiné QO-dO, because that's what they did." a

N

¢ '~ The focus of our advisory gfcup*&iffe;ed from that of Schulman. ;He
_ ' - t

emphasized that labor did not want students to be channeled ijto

caréer choices too early and thus bé_deprivgd of tﬁe‘oﬁtion of going

to college. This, of course,'qould restrict the social advancement

‘of working'class and poor children. " Our advisory group recognized

[y
-~

the need for équal oﬁportunity but also considered -another aspect ‘-
of restricted career choMpe: that too many counselors and teachers
~ - Y . ‘ . ‘

urge students to go td college and fail to acquaint them witﬁ(}he'

H

opportunities afforded by organized labor. Thus, both Schulman and

r;p our group égreed on the importance of expanding students' career
‘L options; they differed in emphasis." : . ’ .
. v . . _[ . $ . 7 ‘ _ )‘ / . o ‘

Avareness of the world of work needs to.be increased in the schoolsl
" . direétly througﬁ‘infusionyof‘labor studies into the curriculum. On
. | . | -] s
e | ' lal ) '




‘.‘“‘"-

this point our advispry groué emphatically .supported Schulman. The

reasons they' gave weré‘ multiyle: - -~ . -
. . - - ' . *
e Students who Qill join organized labor need to know about
 this movement, since it will affect their lives.

1 . ; ‘*

‘e The union movement -has .had a-profound effect on modern
.society and our social studies.and economic classes are
incomplete if they fail to, treat it, ' A . -

e . The whole story of the.labqr movemernt needs to be told to
offset tRe essentially negative? ge of workers broadcast
~by the media, especially telev1sion.
With regard tq the infiuence of relevision ené its depiction of workers,.

our advisory group aéreed fuily ?ith Schulman that it is a powerful "

and biased 'teacher. o . , ' T g .

T . . ‘ &
. ' )

;Labar unions have a rich heritage and our advisory group felt their -
e - |
whcle story shculd be told: the heroes, the saCrifices, the fights

-

< W
for a minimum wage, the eontrlbutiéns toipublic education and so forth. .

'In the absence of accurate histcrical and” sociological 1nf0rmatian . -

\ - -< . N

. ‘about labor in the schoals, unfair, media—praduced stereotypes have -

.gone‘unchecked and workers have been denied regspest’ Our advisory

»
-

‘ gToup. believed nhat‘infusion of labor studies into the curriculum v
. . {

\
could-help alleviate- this problem.~

‘,\.:fw‘
&

In addition to diseuésing'career exploration experiences, our advisory
[ ] : e & ‘ .
group considered what kinds of skills students need in oyder to be

. prepared to ehter the world of work. @hey agreed that students
negd basic’skiils. It should be neted that the term \basie skills"

was not seen to be any &ifferent-from the term "basic job sklils.-

L) K . L
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Te o suggeseed that basic skills includeé AN e . st T ’
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' Getting along wiéh others v A
" They also painted out’ the advantage of lea:ning to use such 1nstxnments .
as-calculators'and<slide rules, and °f.§?in8 able to practice problem
‘selving techriiques. They saw particular value in students being able
to apply these skills in their working_situ?fiens. -,
. The point ‘of c0ntention was whetheﬁ' students’ sheuld also &e taught ‘
L ‘ -

. : % s . » »
. t
. s ] /“ e - e . - '\- .‘ "
= e S . + ~ v 1
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ThUS,~the two &erms were uSed 1nterchangeahly. Thepadyiso}yfgrouﬁﬂ
- . “'; ."

specific job skills. ‘Schulman in&luded in his work a manegement *J
. ! »

agenda” prepared by Sidney Mhrland‘ Jr. The item on this list which

attracted most attention Was #9:° "Every student leaving school equipped
' : . ‘ - - .
with a'marketable‘job skill." Some edvisery group members disapproved

-of students leaving high, school unemployable; they fe};‘ehere should be

jobs for them at the end of progfems. Others resisted the idea of

giving specific éraining for several reasoms: ® .
. : « N
¢ It could flood the market and take jobs from existing workers,
: n . -
¢ It could interfere with apprenticeship t:aining programs .

] '.I; is the responsibility of managemepf, not the schoolf,
to give specific training, .

-

: . ’ ' L4
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.4 . - . e It is not’ feasible for- ¢he schools to iupllcate skil s . .
H TR TN 'tréf&iqg, the equipment‘is very expeﬁsive and becomes e T
) OO "obsolete soon v, : - . . . )
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K " In generaif 1t was agxeeé that“students should be taught basic skills

- . ' » 1
. _“V

*

E L e but thatgspecific 3Ob skills® should come ljter.‘-High-sthool’wae percelved . oo

~ . ¢ - ‘

i y primerily ds autime«for exploring ct;eer options rather than/training

- .
I o _specifically ﬁor J%e jeb. T " S o N
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!
[ f

* . - hl . .

_ o ‘Respon31bility for planning these work- expe#iences sbou}d rest, . e V-
. ) L S EJ’ . '«‘-‘ - ' “i.-
. , : ‘according to oﬁr adViSory group, in the joint collaboration of educetion, ~
labor and business. Oneogember of our group speculated that labor' s

@ .

o ‘ ‘ ‘contribution would belenbanced if national Ieaders got be&ind the effort
. " _ : : .

§ . . and encouraged members to be more active‘in thexr schools.- Amd while
) . e ) .. : . _ '
F v ‘our”’ group wanted, Iabor to maintain its ﬁﬁrf as Scbhlman described by T

contributing its own- educational materials, it did recognize that 1
‘ an important part of education S contribution should be curriculum Y
o . . te \ 2 .
) design and‘instruction~as Well eS‘teecbing basic skills. = Our

- group saw businees and industryfes'neceseary collaborators tg provide »

funding.
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The range of topics cpvered by our gEOup.was brdad. .At ome point .
e there was an QPPoft““itY to rank conkerns in terms of priorities. As (f‘ . ”
; ’ ' ‘ . : ' B «

[ part of his egtion~oriented summary, Schulﬁan offered five recommendation§
as wethods for enhaucing labor’s participation in the implementation )
- e L} @ . - ~
. , s y , . | .

. of career~educationt They were:®

e, Provide research support and investigate demonstration projects
. to analyze the uses of«the mass media, .particularly *television,
: - in modifying negative images of workers and unions and educating ,
’ viewere on csreer~development topics. o . A K ‘

* 3 - - .
o : . . .
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- Our advisory group rearranged thejf to make then- conform with their

" own priorities, producrng the fol owing 1list:

AN
L%l

.Encourage the quick elimination of class, sex and race bias

in career education materials, ~classroom instruction and i
5uidance ' '

. i : . ‘
Appoint labor representatives, with fufi\pdrtioipation rights,
toeareer education decision-making agencies at the. federal,
state and local levelsy and, particularly a!!ﬂspeoifically,
on the National Advisory Council on Career cation.

.'Resolve the qﬁandry of divergent v1ewpoints on work—experience,
primarily by folleowing union recommendations and procedures
where feasible,. and secondarily, by ensuring consemnsis via
negotiated compromise . in, all other §ituations.

Incorporate in all future aisoussions of ana plens for |
comprehensive. career education programs a- component oriented
toward labor studies and history for which” union and labor
Ledutstion input is solr,ited :

Incorporate in all future discu#sions of snd plans for
oomprehensive career education programs a componént oriented
toward labpr studies and history for which union and labor
education input is iﬁlioited.\ b

IS

'Provide research support and investigate demonstration projects

to analyze the uséks of the mass medis, particularly television, .

in modifying the negative images of workers and unions and
educating viewers on career development topios.

"EncourEge the Quick'elimination of class, sex and race bies~

‘in career eduoation materials, classroom instruction, and
guidence. -

to career decisiondmaking agencies at the federal,|state and:
local levels; and, partitularly and specifically, bn the .
«+National Advisory Council on Careeﬂ'Educetion.

Appoint'laoor representatives, with full participa[ion rightsf

¢

Resolve.the quandry of divergent viewnoints on work experience,

- primarily by following union rec¢ommeridations and procedures
where feasible, and secondarily by ensuring consensus via
negotiated fompromiSe in all other situations. 3

Item number 5 on Schulman's agenda became'nnmber 1 for our advisory

group,

i ‘ :
indicating a considerable shift in emphasis. Item number 1

" for Schulman became number 2 for our group. The rearrangemént revealed
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'the extent to, which labor leaders im the Nortawest‘feel that their '3

- ..
»

etory has not. been told and that they have been denied the v151b111ty

*

and respect they deserve. Their first two priorities wene

cleafly concerned with the problema of acknowledgement and Lmege.

¢
Y;f . . P \ N e .
After surveying the issues involved in career education and labor's

involvement in it, then.ﬁrranging pribrities to reflect their perspective,

Al

the advisory group made their own suggestions of w%ye to enhange‘the

.

involvement of labor. ‘ o _. o .
- L G
When asked what they as labor representatives would teach if they had
17N

a part in‘cu:riculum planning, the advisory group came up with these

~ iy . N ’ ' -
suggestions: . ’
e ' Histoxy--labor history o ‘ ' \\\

:o 3 Eodérn proﬁlems-youtheenemﬁleymeﬁt.
»§ ' Socidiegy

‘s . SmaN geeup behavio;‘

e ‘Ecenomics ”
The adyisory g:qug;ﬁembersiwere afg; askedlto review the career education |
polic§ statement;ﬁgf'several\labor organizations and, after'refiewing

this literatufe, were asked what they felt need to be done,‘or could

be done by labor prganiaations to assist in enbancing the reole Qf labor

in eddéstional develdpment. They respondeg by giving several

suggestians;l Thi§ felt that labor oréhnizations could:

] Develop materials" for use in school districts, i.e., ﬁiimsérips,
videos .
J’



(

BK] . . o -

‘Q

° _Plén and,éenelcp'lahcr units to be taught in schdolfdistricts

——

® Do'a sthdy of textbocks*and make rccommcndations concerning
input on labnr history

-

-

. - * - : . ‘ '
e Publicize programs which ére viewed as positive representations
of .the labor: movement n . " . : ,

. L

. / Offer interﬁships o

~

The group was then asked to make recommendations as to what they felt

‘ regional laboratories or other R&ﬁ enstltutions could do to assist in

L J

Qtrengthening relations betweeu labor organizations agﬁ educatlonal "

«ﬁls,nn
.‘instltuticns. The advmsnry group suggesteggt;at R&D institutions-

- \

could: - r { 'a

e Establish a clearinghouse for information pertalning to” the
*role of labor in educatian and work .

e Assist in gathering andldisseminating materials related to
strengthening‘lsbor's role in education and- work planning

s Assemble a coalition of p&dple who could identify good labor
. materials for “the clearinghouse : .

 The advisory group listed specific resourCes,.i.e.; names, films and

- “ v

~events which could assist an R&D iﬂstitntiOn'with its research. They

~

saw potential value in:

s Contacting ‘the acting director of the Labor Education and Research

Center at the University of Oregon

° Contacting the Oregon‘Board of Education for information
about a resolution cailing for a labor history curriculum
in public schools (1977 session) .

- f-"
e Attending tgg‘Rocky Mountain Labor "School to be held An
ST New Mexico in July 1978 .

e Viewing the following films:
- hHarlem County"-~centers around recent coal strike

- “Amalgémated Clothing Workers'--J.P. Stevens film
centering around  labor law reform

- '"Hubert Humphrey"——contains labor law legislation
- ) , o \ , .
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Our’ adVLSory gEoup favored increaSed involvement‘of orggnized labor inl':,
education. On the one” hand they bélieved~§abor copld provige significant
input becaue; of its expertise' on the other hand they recognized that o
it was important for ﬁabor to participate so that its view cOuld help"') :‘.;
«shape the ﬁirection of¥ work—edncation policy. : . :'
: < - _ N

. : - . -

The central issues for our gronp'were:
‘v* L! .
e _Students need more adequate preparation,. including cons1derable
career exploraticn, in order to make a successful and efficient
transition between education and work. . - : s
- e At a time of high unemployment, putting students on the job
ceh threaten the work security of adult workers. '

o Y ‘ .
Advisory group members thus considered ways of maximizing student

.. preparation for work withoutwjeopardizing present workers.

. ": N . | e

K

The vaiue'of work experience was accepted, but several issues related -

‘ considerable debate. - Among the points raised were:

Rel learning occurs best thrgigh actual workﬁe;perience;
the efore, it should be mandatoryﬂfor all students.

s Those who want to learn from work will, so work experience;. 7
. should be voluntary. .

of No't enougﬁ’work places could be found for everyone, sa work '{*\Sw'
© 7 experidnce should not be mandatory. o S
\

] 'Any'joh”is good, if'itiis a job.
e Heaningless work leads to apathy.
4 : WOrk experiences can ‘be counterproductive if they teaeh ‘\\\5

students they can make a living without really working, or
-if they give false expectations or inappropriate training. .

16,
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e Students ¢ould learn essential work skills without ¢ eatening

adult workers if their career éueatipn placements included
jobs readily availahle to th uch a® at McDonald's. ©

it

‘t e Students could get more experience throuéh greater collaboration .

~ between high schools and community illieges.“ e .

-

The advisory comnittee aleo-believed that career aﬁarenees'could be
L ‘ : o

. exﬁended through improved guidance‘COugeeling and infusion of labor,

’

I

studies into the curriculum. They pointed out. that:
® Teachers and counselors too often provide limited eareer
lnformation becduse of their unfam;liarity (and frequent

lack of sympathy) with organized labor. ‘ .

e Teachers and counselors are often unaware of changed social
developments in labor--such as the increased participation
) . Qﬁ women in nontraditional careers. : ,
. ’ : o
. Teachers and counselors often encourage students to go to
college because that was their personal choice. : e

e Schools need to tell the whole. story of labor by 1nfusfhg
' labor studies into the curriculuam,

e The negative stereotype perpetuated by the-media must be
fo%&f/ _ _ . ,

Successful'transition-between education and, work not only involves

adequate career exploration, but also adequate preperatioh. Our
advisory group stressed the importance of.basic_skills'and the value

of being able to aoply these skills in actual Work situations. They

‘had some disagreement over whether specific job skills should be'

' ~

taught ome felt stydents should be prepafea to teke a job after .

high school. Others argued that students should not acquire Specific
job- skills untll sfter graduation.. They opposedproviang'specific
skills for these reasons: ‘

‘. 'It.co*%d‘intertere with apprenticeship‘orograms.}\

e It could flood the merket and take fobs from existing workers.

1 : ' '
. . . {
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° It is the responsibilzty of management, not the schools. to
—— give specific training o \\J
. N ’ —

e It ig not feasible for the schools to duplicate skills training,
. the equlpment is véry expensive and becomes obsolete soon.

_ Respon51bi¥ﬁsy’for prnvidlqg prov1d1ng work experiences, in the judgment

of cur advisory . graup, should rest with the joint collabcratlon of

-

labor, educati‘on and busines_s vd industry?

)

I8

The value of Mark Sehulman S research was acknowledged by our adviscry

™

‘ft’group and they agreed with him on important points, espec1aliy the '

'y

need for‘labor‘studiee in the curriculum. However, 1mportent_differences§

A

were also noted. The§¥ﬁe:e_ndf so enneerned‘with definitions~--in fac;,

L

different membefs~expressed a wide range of understandings of work.

-

But they were much more cnncerned than Sehulman w1th the visibility

~ and improved image of labor. They belleved that students should know
- the whole story of labor, and . be made ‘much more aware of thé career
\opportunities available thfough erganized Iabore And'they believed

. steps should be taken to overcome the negative picture of workers A

|

broadcest through the meﬁia, espeeially tel?vis1on.

t
o

The gronp was quite interested i labor's potential contribution and

fisted several specific resources. Members also'expressed.interest in

- t{ — . B
having an R&D institutinn p‘rtlcipate in the process of involving labor
§

iﬁ?edueetien. ‘They felt it could provide valuable service as a 1

<

cJearinghouse. — oo A . o

-
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CONCLUSION . - . | g SR

LN

The'meeting of <§e advisory committee was constructive: knowledgeable
representatiVes of the lebor movement were able to artlculate the

range of their concerns and specify their_priorities. .Op the basis

of their interaction, the follpwing oonelusions'may be considered. .

H . : . > f ‘

'Our labor leaders recognized that they were concerned ‘with education

on many levels.

. As parents, they yanted their children to benefit from their
educations and be prepared for adult life They wanted them -
to be aware of “all their options and to have a sense of

-4

‘direction. N
\Q As citizens, they wanted all students to be aware of their
' opportunities so they could realize their inddvidual ;ksé‘*
potential. They attributed dropouts to lack of -direttior e
o, and interest in school, and they considered this 3 serlous“;

social problem.

e As labor leaders, they wanted future workers to be well
- prepared (with basig skills and a good attitude).

They wanted students to mek@ a successful transition ‘
between education and work ‘without replacing adult workers.
] . .
] As persons, they wanted acknowledgment and respect They

were proud of their heritage and wanted the education system

to make students aware of  it.
a

-

Because of their varied roles and perspectives they believed they could.

make important oontributions. The education system has devised

successful methode for transmitting knowledge, but its knowledge
base has fallen out of date—~at 1ezst with regard to organs;ed labor.
Consequently, the education lystem eould benefit from the expertise

and perspective of labor leaders to increase student awareness of

careerlopportunities*end over comé biases against blue collar work.

a
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Labor haS-ttaditiOnally-favored broad puhlicleduoation whixh promotes

-éemocrao§ and equal oppoftunity. While thiS'goal_h§§ re

. career opportunities.

-

ine&_steady;

-

'changing*condftions require changing means of impleme. ation. -Our

group Has identified one important shift. For many years the prlmary

) foute for social advancement has been college. This being the.case, -

labor has vigorously supported the public system of higher education.

v
Because labor has wanted all students to have the opportunity of golng )

-

to college, it has opposed ohanneling them too early 1nto vocational

}programs or tracks., With the huge expansion of public higher education'

and the chrrehth"éollege for everyone" sentiment, the problem has -

N

. h & . ‘ . ] -
to continue their schooling. Labor leaders still believe the option

of going to oolloge‘Should be open, but they alsc bélieve that wo:k,

experiences and career exploration weuld be'valuable-fo: all students. -

‘And,'sinqg_soﬁe chpose not' to further their education, labor leaders

believe they should be made awore that ofganized labor a{fo offers

. | S o , N
Begouse of‘the informétionlag,laoorkis often pearly invisible io
the péblic schooio. But it io on‘éegula; diSplay—iin a highly'
.sterEotyped oay—~ﬁhrough(felevision and other media.“ in‘the;place

of accurate historical and sociological iﬁformation; studenﬁg

“absorb negative fmages of workers. Because of this, théy'are
A&eprived of information which could help them make carééq'cboicéb

and workers are denied respect. .~

e
20,
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_changed, and teachers and counselors may encourage most of their students

e
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Almost gveryone will eventuelly_find work. The related questioﬁs
/ A , _

e

o are: , . ’ o . -

‘e How long.will,ittake?1

]
LA
-

e Will.the work be, suitablé for 1he particular person?)

'\V T e How will the worker feel about himself or herself?

Eeople have to make the transitlon hetween educatlon and work but
. 1

the process can be very long and dlfficuit if it does‘not begln until

/*

*  education has been completed. or if there 1s no guidance or Opportunity

’

| to explore careers all along. Many 1life decisions (marriage children,

buying a home, eﬂ! ) soon compete for time and attentlon, sp career

A

explorgtion should not be postponed. Moreover, if. people have no

* s
P

opportunity to experiment,‘will they make the best ‘career oholces7 ,}

-

So much - learning occurs thrpugh adopting models, if models are restricted
\J

S0 ere opportuoit;es. And even if people find work they enjdy, they “‘/
¥
need a positive. éelf image " This is harder to maintain.if[the cu{tural
stereotypes conetantly bomoeré sndfbelittle gpem. For these'reaSons,‘
4etﬁdents nee?ioonsideretle‘ekposure to‘opportupitiee and to acourate“

B '

depictions of labor.

&t.-

& ‘ . ' L.

. Our labor leaders' prdposed solutionslto problems in'career,edueetion
followed the most time-honored American traditions: partieipgtioo
and education. They felt that labor oould'cootribute necéssary

:,information ang\expertise and they were ooﬁvineedkthat their aims.

\ \
oo T .. could best be met through ucation, as. their reordering of priorities
'r" : 3 clearly indicated. ‘Aﬁhey ( ieyed that if labor studies were ié;used
o?~? . into the ourrioulum students would be more aware of their options and

- -

that workers would be . more respeoted..
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CL * PLAN FOR ACTRON. - o |
o, . . \ . A ] . +
"~ Our ddwisory group regommepded a plan for action to address its
- L : VR

o

concerns:

L 2

(] Career exploration

e Labor studies . ' e
o s Depiction of labor in the media. - ' ‘_ .
_ : ' _ o | , o w BN .
e i ’ Northwest labor;Leaders concluded that most, if not all, students

'wouldlbenefit from grEater‘eareer’explofation. Thus;they would
: . ' - ; : . !

"#yf‘;} " encourage the schoolaﬁ%o promote thé program for all. Since problems

of worker security could arise, schﬁgls sho@1lé consult with labor
Iin‘making work experience placements. Some students might be
- s | offered'internships;. thor leaders sheuld.famiiiarize teachers and
counselors with’ the world of work to breaden their perspective ‘and

gain their support for exploratory work experieﬁfes .-

¢

R Infueioﬁ of labor-studies‘into the currieulﬁm could help giee organizeé
'labot recegnitioﬁ propertienete to its social eignificence. Our"
advisory group recommended ‘that steps be taken to 1mplement a pllot
> program, which could then be adapted'by other schools. They alse felt

b ‘labar should _recommend to the DOE. ‘:het labor studies be added to

‘school curricula, Labor has prepared educational materials which the

C e . . Y

schools could use,

P - o In 6rder*to overcome the megative image of workers on television, our

group recommended analyzing current representations and urging the

media to Ee more accurete and informative.‘

24 . - 22
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) Each stage of this plan would involve the joimt collaboration of: :
™ - e 07 ; , . . ‘ ) ) -
. education and labor. Opr advisory group recommended that this. ' .
. ‘process he expedited. A - : - ‘ - <
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