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v Integrating Asian American Curriculum

\ ' o Into t.he Classroom .
- r 4+
\ T . . . -~ " . Gloria Kumagai
b - ~+ . St. Paul Schools
' S a T ~ St. Paul, Minnesota
b S . .
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Th:s paper expiams “mtegratmg Asian American Currxcumm .into the Classroom,” a

three. year, ESEA, Title #vV-C project of the St. Paul Public Schools. The project is currentiy
in its second year of op@tion.

Oassroom curriculum often negiects the Asian Amencan There is a need to include
As;an American history, Weritage and culture in classroonr curriculum so that students will
be able to understand the status, needs and contributions of Asian Americans jn our socxe:y

According to }ames Banks, the school must help all students — minority anid majority

— 10 “break out of their ethnic encapsulations’ and "to learn that there are other viable cul- |

“tures in the United.States, aspects of which can help to redeém and to revivify the dominant
culture” (Banks, 1974, p. 165). This concept of cultural piuralism has received wide atten-
. tion through the national media, numerous students and.legisiative activity (ses State Board
- of :Education, 1972; Guidelines Relfating tq Quality Intercuitural and Non Sex-Biased
Education; Policy Statement on Education Opportunity; Equal Education Opportunity

Policies, Gmde!mes and Regulations for Minnesota Schools). However, in spite of rémedial - -
efforts by educators to teach our students about the contributions, histories and cuitures of -

Amer ca’s ethmc mmonty groups, fekv,students can define an Asian Amencan
’
. ‘ . ,
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"Who are the Asian Ameritans? |f we rely on textbooks and. curnculum materials cur-
rently available, the answer is elusive at best. The fact is that very little is taught about the
Asian Amcricans in our ggucational institutions at ail levels of mstructmn (Hata, 1973).

€

In contemporary Amer:ca, we find a wide range of peOpies whose™ ancestry can be
traced to almost every sagmf::ant ethnic and national grouging in those lands which the
British once cailed ‘‘east of Suez.” Their total fumbér is sma{‘— not quite two million —
in proportion to thé tozal popujation of this country. They include C’mnese, Japanese and
Koreans from east Asia; Indtan, Pakistani and other groups from south Asia; Vietnamese,

indonesians, Thais, Malaysians, Filipinos and others fpbm southeast Asia: and a wn‘de',
representation of Pacific peopies such as.Samoans, Guamamans, and Native Hawailaps. Ac

cording to the 1970 Census, the largest Asian American g oups, were.the Japanese Americans,

"Chinese Americans and F:hpmo Americans {1970 Census). Some Asian Americans are rela-

tively new to the United States. Others, such as Chingse and japanese Americans, can trace
their roots in this natfon to the early nineteenth ce ury. But whether they are old or new

* ,additions to the American scene, all Asian Americans’as well’as Asians in Asia have remained
. largely ignored by educators as weil as textbook authors. When Asian Americans are omitted
from the curriculum, the. absence says that this group is not worthy, capabie or impor- .

tant to the mainstream of American life. This omxssmn is one of the most sermus forms of
stereotyping. , .

4 Students in ‘slementary and secondary survey courses on sdcial studies and United
States history are largely ignorant .of significant historical episodes involving Asian American
events, which are relevant to all Americans. This- unawareness is reinforced by the omission
of relevant aspects of the Asian American experience in ajl other curﬂculqm areas, such as
readmg, mathematzcs, physrc‘al education, musac and.language arts. D

<

Few Americans reahze that many Asnan Americans — pamcular!y the new arrivals and

the aged without familjes to care for them — remain completely isolated and remote from -

both the affluent Asian Ameri¢an community and the larger society. Today, Chinatowns
in this eountry arg plagued wish overcrowded livipg spaces, inadequate economic oppor-

| . tunities and an explosive level of frustration, hopeNssness and. despalr (Hats, 1973). The

stereotype of Asian Americans as a successful “‘model minority”’ who have '‘made it” in
America i is maccurate and in- need of careful reevatuiuon.

" There is rhuch relevance for all Americans in the hsstory, heritage and culture of the
Asian American. The emphasis of our educational system on the Western. and White Anglo-
Saxon Protestant traditions has ignored and omitted this topic. Students need to learn about
and understand the status, ne¢ds and contributions qf Asian Americans in our society so

that stereotyping.is efiminated and replaced by /s}enssﬂwty ‘ ‘ ~

The -lack of matenals, mcomplete texty and madequate teacher training substantiates

the need for teachers to have assistance an trammg in mtegratmg Astan-American curricu-» «
_ lum into the classroom. : . . A

A number of standard United States h:story and socxa! Studxes textbooks have been
iuated for their coverage of Asia apd the Asian' Ameridan experiehce. 1n. 1969, Kane did

ey and was unable to report any significant changes in textbooks presentations since
196QJon cstszens of Asian backgroynd. He also, stated that: C e

»
Not one woﬁd history makes.an overt reference to the presence of people of
Oriental origin,in thé United States. Of the thirty American history and American _
problems and’civics texts analyzed, two histori¢s and eight problems and civics
texts violate the criterion of inclusion By totally failing to mention this swinority
group. Furthermore, of the eleven American history and five social problems texts
that mention_ japanese Americans, none meets the dual criteria of comprehensive-
ness and baiance As a matter of fact, only two- textbooks make referepces to

’ ' ) . . ; ‘
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either Chintese ordéapanese Americans in. contemporary socrety, and_ these are
hardly to be considered complete: (l(ane 1969 p. l22) v

[ N

In l976 lnten’aczal Books for Children dtd a study on Asran Amerrcans in cHildren's
books. This study reported the following aspects: (lnterraclal Books for Chrldren 1976,

pp. 3-5). . , . |

1. Misrepresentatioq. of Asian Amerrtan cultures with emphasis-on exotic festivals,
ancxent superstrtrons and costumes, and the American Way of Llfe.

2. Pr‘omotlon of the myth of Asian Americans as a-‘modei mmorrty

3. Proniotion of the notion that hard work, educatiori and a fow profile will ¢ overcome -

-

v -

adversrty and lead toguccess - .

4, Measurement of success by the extent te which Asian Amerlcahs have assrmrlated , '

white middle-class attitudes and values. .

" The maijor criticism of the study was the failure of books to depict Asian American culture
as distinct from Asian tulture or some “Orlental" stereotype ‘of it and as drstmct from the
cuiture of white America. B : - .

A survéy of the Ginn 360 Readmg Series found one story, from a total of 388 stories, |
having an Asian American’character. Likewise a survey of mathematics books found few
pictures of Asian Amencans, no mention of Asian American mathematicians and non- inclu-
sion of Adin Americans in word preblems. Music books contdin musrc of Asran countr:es
_but not the music developed"and sung by Asian Ameﬁlcans ' .

-

The overall result of’ these omissions is that Asian Americans, one of Amenca s ‘'most
diverse and interesting ethnic groups, are rarely studied in the elementary and high school
‘grades. When discussed in textbooks, they are mbst often used_to illustrate how a non-
white ethnic group can succeed in the United States (Banks, 1975) Their contﬂbutaons_

- are generally absent. Furthermore, children’s - ‘books which portray ‘Asian Americans rein-
force stereotypes which are, in turn, remforced by medras negative presentations of
Asian Americans. . s - _—

Since 1970 there has been a slow, but, steady increase; in th number of educational
materials containing information on Asian Americans. These matertals are usualby produced.
-and distributed on the West Coast. Few are available in bookstores in Minnesota. ir fact, the
only , educational bookstore in Minnesota carrying the publicatiom, Roots: An Asian .
American Reader, -is found at St. Cloud State University. Since such materials are not read-
ily available, teachers and, consequently, students have littie if any, contact with them. For
teachers, thss means that th?chances are slight that they will integrate Asian® Americas in-
formation into therr classroom curriculum. Hence Students are demed the opportunity to
leafn aboutghis minority group. -

In addxtron, pre-servrce,-as well as in-service, experiences, have not provided the oppor-
tunity for teachers to learn how to incorporate As“§n American history, heritage and culture
into their everyday teaching. Inadequate teacher training on the Asian American has often
led teachers to teach about Asia as the Asian American experience. It is vital that a clear dis-
tinction be made between Asians in Asia and Americans of Asian ancestry. Lacking knowl--
edge. resources, materials, and skills, teachers wrll contmhe to omit teaching about Asian

VAmertcans in therr classrooms. \

-

in summary, there are two Basic needs for this project. The need for students to learn

~ about Asian Americans in qur society is created by their absence in the curricula used in our
schools. The.other need centers on the lack of materials, inadequate texts.and inadequate
teacher training regardmg Asian Americans: Otir students do need to learn about Asian
e Amencans. Since matenals are scarce, textbooks are incompiete, and teacher training is in-
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adequate, teachers need on-going assistance and training ip mtegratmg Asian Amencan cur-
riculum into their classr A In light of these unmet needs, it is hardly surprising that few

lum educates our students to the myth that this group is not worthy, capable or important

-of our students can ‘defi an—As:an Ameﬂeag ~Absence of -Asian Ameﬂeans from currict= -

Ao the mainstream of American:life. In-service education can be a principal catalyst for the

_integration of Asian American curriculum into all areas of cutriculum taught in the class-
room and the elimination of myths and sterebtypes about Americans .of Asian ance?try

By the énd of the first year of the pro;ect, the foUowmg activities were ac:omphshcd

"1. The eszabhshment of an Asian Amencan Resource Center, Roome226, North End -

. Elementary School, &7 E. Geranium’ Avenue, St. Paul, Minnesota 55117 The cen-

ter serves as project headquarters where staff are located and in-servicing of teach-
ers is dane A variety of cultural artifacts and Asian American matenals and re-

P sources are also avanlable at the Center. , S . ‘

2. ug;ox»mately twenty-five elementary teacher-s from both the pubhc and non-
public sectorss havé received five days of in-service training in Asian American
history, heritage and cuiture and devetoped skill§ in how to mtegrate these aspects

into their: e:urrent cumculum in areas,-such as language arts, scxence, music; and

art. . - . .
3. Participating teachers iinplemented f.heir integrated curriculum in their classrooms.

4. Students of pamcxpatmg teachers have been pre- and post-tested as to their
knowledge of and attitudes toward Asian Amencans in ou.nsoc:ety '

-persons met on an on-going basis'and has been ins rumental in_the open house at

the Cpnter scheduled in the spring. .- . - ~
6. Posters on Asian Amencans as well as a shde-tape show an the pro;ect are avail-
able for dissemination. R . , , »

*

7:" A modél for integrating Asian American curriculym inte classroom curriculum has
ps.-A_‘goss:bmty exists for refinement .

. been piloted in the' in-service worksho ‘
Jduring the second year and testing by using other ethnic minority groups, i.e.

. . Black, H:spramc, Nauve American, a.s well as whlte e:hmc gmups, during the pro- '

ject’s third year.

8. - Students of participating teachers mteracted wnh local Asian Amerrcan resource _

- persons. and a nanonany known Asian American resqurce person, i.e. poet, actress.
9. A curricuium resource guide for elementary educators Has been developed and

contains examples of integrated classroom curriculum as well as student work |

. when appropriate. An annotated bnbhography of avaxlable resoyrces at the Asnan
American Resource Center is also available. ‘ v

By the end of the second year of the project, m 19§9 the fmtuwmg actw&es will be
accomplished: .

1. An in'creaséd number of Asian cultural artifacts and educational resources and
materials will have been purchased by project staff and utilized by pamcxpatmg

teache : \

2. Appro&natdy thirty secondary teachers from both the pubhc and non-»pubhc
sectors will have received seven days of in-service training in Asian American
history, heritage and culiture and developed skills in how to integrate these aspects
. into their cl srbom turricula. Secondary teachers of curriculum areas other than

" social studies will be recruited to participate in shis project.” o

3. Pamc:patmg teachers wiil have :mpfemented their integrated curriculum’ in their
Llassroom. . _

. L]

5 The project’s advisory commnttee compbsed of pare , educators and community |

ot
.
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4. Students of participdging teachers will have bcen pre-- and post-tested as to their
knowledge of and amtudds toward Asian Americans in our socxety

5. . The p‘rogect s advisary commsttee composed of parents. educators and commumty

school year. b /

6. Oral history pro;ects done by project staff and students wgl be available for dis-

semination.

7. A model for integrating As:an American ,dumculum into classraom cumculum
~ will have been refi ned/rev:sed as a result of the inservice workshops. A poss:bthty
* exists during the tmrdryear for testing it by using other ethnic mmonty ‘graups.

8. Students of participating teachers will have interacted with local Asian American
~ resource persens as well as with a nationally known resource person.

9. A curriculum resource, g@sde for secondary educators will have been developed

* and will contain examples of integrated classroom curriculum in a variety of sub-_

ject areas. When appropriate, studemt worf will be included. An updated annotat-

: ed bibliograply of available resourles andsmaterials a} the Asian Amencan
7 Rasource Center will also be a part of the guide. : '
10

First year pamc:panng teachers will have received. on-gomg consultanon sérwces
from the Asian American Curriculum Specialist.

11. An open housé for the community and/or a mxm-conferencc for educators on the-

project activitiesand products will have peen conducted durmg the spring of 1979.

persons will have conunued t0 meet on an on-going basis during the 1978%9

- The in-service mode! utilized was an initial three day workshop with follow up ;‘essnons. '
The intent of the workshops is to provide training to teachers im Asian American histbry,

heritage and culture. Teachers are to develop skills in how to integrate these aspegts into -

their classroom curriculum areas such as: Ianguage arts, sciefice, music, and art. Local and na-
tipnal community resource persons were used in each workshop. - .o

_ Teachers are required 10 deveiop at%east six lessons which can be mtegrated into thelr‘
~ regular classroom curncuium Each lesson corresponds to each sub-section of the three areas °
- listed befow

«

) Sterqotyping~.
A, Physical
. B. Psychological
Similarities ) '
A. Between mencans and non-Asian Americans in regard fo feelings.
B. Between Asian Americars and non-Asian Amencans m regard to needs.

w

. ) o ‘
Differencs ' : "

. A. Between Asian Americans and non-Asian ‘Americans in regard 10 eontrsbut:ons
B.-Between Asian Americans and nonaAsxan Amencans in regard td traditions.

. - ( .
in generai each workshop was ¢gnducted as foitows

o Teachers were gwen overview of Asian Amencan Pro)ect

* & Teachers sefected curriculum area {music, art} in.whith they were going to integrate
new material. o ‘

- . ! . e . ) . P
- 5 L



» Teachers developed objectives for new lessons (at least ane in eacﬁ of six areas).

. e Teghers reviewed matérial in reSaurce centerjnd developed
. IR complish objective. .

e Teachers mtegme new matenal into :hezr c!assrooms ar;d/evaluated the resutts
a  All teachers participating in the workshop are requsred to deve!dp one lesson for each

- of the six areas above so that there is uniformity and consistency in the development and
® integration of new material iffto the classroom setting. The uniformity and consistency in

. the development of new material is important because it is the hope of the project that a
major. project outcome. will be identification of the most suecessful lessons‘m each of the .
three areas: Stecﬁtvpmg, Samuarmes and Differences. = - e

The intervention process then for this pro;ec: is the i mtegranon of the newly deve!oped
Asian American materials into a teacher ] regular classroom curriculum.

® ' !

Banks. Tedchers select a key cofcept, i.e. stereotyping, similarities or differences, and de-

velop a generalizatign about it relative to Asian Americans. Behavioral objectives for the -

lesson plan-as“weli as teaching procedures are created and listed. Materials and resources

. : ', needed for teaching the lesson are aiso found in each lesson plan. As a'result of first year

e . project activities, a cyrriculum gunde has been pubhshed and lesson' plans and actmtxes will
. be demonstrated in the workshop ‘ . -

Pro;ect evaluation focused on two ma;or ob;ectwes during the first year

_ A, Obijective { — Students will ikcrease therr PJnowledge of Asian Americans in our
. ~ . society as measured by post-assessment of pre-determined, criterion-referenced
6 . - student behavioral ob;ectwes developed for each leSSOn

No specific instrument was utilized. Howéver, the evaluator developed a data
collection form for recqrding the observations of students behavior in accomplish-
ment of the specific lesson objegtive. Teacher observations were predominantly
used; however in some cases students were required to write or verbalize respon§es‘

® - L o Each of the objectives was spec:fjcaliy developed to measure the extent to
i which the student had grasped the basic concepts of the lesson. Hence the objec-
. tives were mi’ﬁ most reliable and sensitive in their measurement of the range,

. r ~ scope and natue€of the specific behavior of the students.

Data was gathered to assess the extent to whtch students increased their
knowiedge of Asian Americans in our society. :

oo : o accomplished durmg this rgitrat/prlo: testing. This data would appear to indicate
— ‘ that the project did have an overall impact on student leaemng about Asian
] Americans.. | .

y ‘ In reviewing the data by grade ievel it appears that studen;s in the elemgn- .

: o ;f. | tary grades (K-6) which represented the vast majority did somewhat better

L those secondary students. However, there is not enough evrdenqe to indicate thﬂ ‘

- thxs wou!d always be the case.

y o .l o In lookmg at the grade levels within the eiememary data, it appears that pri-
. o mary. grades {K-3) did appreciably better than the intermiediaté grades {4-6}. How-
'//‘ N ever, it should be pointed out. that krade S aléne did much better than the kinder-

did not do very well.

Generally speakmg it could be-said that the data appear to indicate that the
s in-servicing of teachers and providing them with time to. develop néw curriculum

Y S g 6 -9 . PR

w . . . .
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&sson plans 1o ac-

. ~ The curriculum madel utshzed For deve!opmg Lesson plans is based on that aof James |

. In looking at the total data, 80% of the students’ behavxoral ob;ectwes were

garten ‘and-almost as wen as the 2nd and 3rd graders. It was grades 4 and 6 whxch&

at
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materials does indeed have a bearing on students learning. Furtheg, the evidence -
. 7 seems to indicate that the project is mioving in the rnght direction and shou!d con-
e * - tiﬂue ina simitar manner :Q%Veaf two. . <
. , ¢ : ’ ] - o
~B. . -Objective — to significantly (.05) increase students’ émtudHoward Asian
Americans in our,socxe‘y as measured by %ocally deveioped mstruments

Research indicated that an appmpnate ‘way to measure, this objective would
be to utilize the semantic differential techhique developed by Osgood (1957) Se-
. mantic differential means the sutcessive allocation 6f a concept toa point in the -

multxdnmensmnal semantic space by selection from among a set of given scaled sé-

o « ' - mantic alternatives. In the case of thss project the concepts used are the five Asian

‘ ‘ , American groups: Japanese Americans, Filipino Americans, Korean Americans,.
R _ Chinese Americans, and Vietnamese Americans. The scaled semantic alternative
' o issets of opposite words which have a deﬂmte meamng attributed to them.

.o o " The instrument used for the mtermedla:e grad,es I4—6) was 3 true adaptatmn
: of Osgood’s technique: Each concept utifized"a series of bipolar verbal opposites
defined by adjectives along a seven-.step continuum scale. The sets of adjectives

which were used foc all five concepts (see above) are as foltows .

a) Beautiful . Ugly
b) Strong Weak
¢) Honest -Dishonest
d). Clean © 4 Diny
& Happy - Sad
Nice ' Mean
g) Smart . Dumb

The entsre mstrument was set up accordmg to Osgood s format.

R -~ . In the case of thy imary students, it was determmed that they would not

be able to complgte such aSaphisticated instrument. Therefore, the evaluation ad-

. ’ ' - Gpted the SD technique by e asizing only four of the above sets of adjectives

. (a), (d), (f), and {g). These adjeutive sets’ were used on a three stap continuum

¢ ‘ " scale, and rather than have students chedk their prefesences in boxes along each
T ' continuum sclae, happy, neutrzl and sad faces were pictured. ..

V- . ~ - Osgood and other writers would have done ctnsiderable research on the va-
; ‘ o lidity and reliability of the SD technigue. The following quote from a series of
L ‘ . moncgraphs edited by Smder and Osgood (1967) zs an example: -

o . .7 _..Much of our energy to datc has been. spent on evaluation of the instrument.

: e, . . Evaluatigp and refinement of the measuring technique seems to be more our
5 - w job than application. We have gmassed a considerable amount of data on reli-

: o . “ability. The evidence shows that for indivdual subjects a shift of more than

o R two scale units probably represents a Significant change or difference in
. ' . meaning, and a shift of more than 1.00 td 1.50 scale units in factor scqre

}.. : , ) (dependmg on the pamcu!ar factor) is probabiy significant, For group 8&3
' ' (“cultural meanings'’), changes or differences in measured meaning as small -

: . as one-half of a%cale unit are significant at the 5 per cent level. These levels ~
of reliability should .be satisfactory. for most applications of the instrument.

o Regarding validity,.there seems to be little questiert about the general face
~ - -~ validity of the differential, because it obviously differentiates among and

: X . " clusters concepts much the. way most of us do spontaneolsly. There are at
. - .. least two validity issues on which.we need more evidence. One of these con-

: ' ’ cerns the use of the method of triads.{where the subject determines his -

own dimensions of udgment) as a way of va‘hdating the dsmensmns arrived
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at through factor analysis: Does the semantic differential force the subject
to use unnatural bases of judgment’ The data we have show considerable .
““correspondence, "but ‘more research of this type .is needed. However, this
method can probably only validate the mgjor factors, i.e. the differentiai

N _probably- does forcq the subject to attend to some dimensions he would

v ¢ NOt use otherwise in addxtron to those used Spon’taneousiy

Becausc the prrmary SD was an adaptanon and modification of the Semantic.

Differential Technique, ‘the evaluator selected a kindergarten and second grade
class to determine a test retdst celiability coefficient. Testing took place in'a non-

A f participating class on’a two week time span. The Pearsog product moment corre-
TN lation {r) for the kindergarten class was .52, while the second ‘grade class had a

coefficient of .56. It should be noted that a correlfation (r) of .5 or greater on a
locally developed instrument, or modification of an mstrument used to evaiuate
large groups is considered highly reliable. * , .

Data was also gathered to assess the extent to which stddenas mcreased theer att:tudes'

toward Asran Ameri€ans in qur socrety .

In looking at the results it would seem to indicate that the groject had some effect on
hangmg students’ attithdes toward Asian Americans in our society Tn the primary grades,
especially kindergarten and Grade 2. However, wheq xamining the results for the inter-

* mediate level, and,specifically gra&es 4 and 5 as thoy .are the grades-for which we have
'daga, there is no significant effect, aithough there' is some movement in the expected or posi«
tive direction. It appears then that at least in the first yedr of operation, the project had a
positive effect on the. primary grades for the elementary’ level.

+

. -
. o .

However, in contrast, thg elementary level in the Open School did not Show srmr!ar re-
sults. In fact, :here was simply maintenance. However the sample was sma!! {N#13) which
could indeed have a bearmg on the situation. .

*  On the other hand, secondary students in Grades 9-12 :Ahe Open School showed sub-
" stantial angd significant positive increases in attitude toward, Asran Americans. This is an

interesting finding which Will be needed to be explored further in year two when more

secondary teszmgrsdone T . oy

In generai, then, it can be said that pr:maw level and hrgh schiool resufts appear to indi-
\cate that the in-servicing of teachers and providing them with timeto dgelcp new curridu-
“ Jum materials does have an effec on positively changing students’ attituge toward Asian
Amecicans. The evidence seems to indicate that the project is heading in the right direction
and shouid continue in a similar manner for year two. '

.
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