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 ABSTRACT . S L . -

. A report is given of the findings of a follow-up
study of a field-based prograx fer preparing rreservice teéachers for
inner-city schools. This program moves preser vice teacher education W

A}

from the realm of isolated theoretical instructicn toward a realistic \
clinical approach through the use of a professional seaester format.
buring this semester ‘students teach in imner-city seccndary schools:
%) under the direction of their uhiversity supervisor and the ’
cooperating teacher. The follcw-up study on the prcgram consisted of
questionnaireés to the graduates of the program and alsctgc teachers
c

. who had not participated. The results indicated ROre syccess in .
"hapdling classroom probless and greater satisfaction with preservice
"training on the part of those who had been involved in the program
than vas indicated by those who had not. (JD) ' : :
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LEARNING TO TEACH IN THE INNER-CITY

A FOLLOW-UP SUDY _ B o f‘ v
~ - - . ) - . .
The purpose of this‘article.is_tc report the findings of a follow-up
) vstudy of @ field-based p:qéram for ;reparing pre-service teachers for iﬁnef~
city schools. From l972vté'i976; 280 university students_suécessfulig com—
. o
. leted their teacher certificatien requirements in a low sbciéeconomic area

of.Dallas. These students were typically from a middle class, white back-

. ground.

Description and Deéelopment of the.West Dallas

-

Teacher Education Project

- . A charge consistently leveled at.colleges of education is that their'

- pre-service courses are too theoretical and unrealistdc. The professor of
‘ ; 8

- edudation is normally put in the position of agEgmpting to present salutions‘

A )

in class to pfoblems which the pr%:gngiéé‘teaCher has not yét'faced (énd

may not face for another‘yéar or two). This "traditional approach" to

 teacher éduca;ion‘is far from ideal and a number of alternatives are being.
déveloped: B o , 7

.

4
With.éll its shortcomings, the pre-service ;eacﬁér-education program

fourdd in the typical universityedoes a fair Job of preparing teachers for
. : \ .

service in middle class schools, However, in terms of preparing teachers who

. can be suécessful’in inner-~city schools, teacher educators have fgiled

miserably. All too often, the first year teacher who 1is assigﬁed to a "tough"

urban ‘school. ddscovers that he simply cannot cope with what he finds there. .

.
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. If he "sticks it out," it is only wifh extreme effort on his part. Oféen'

he must settle for ”keeﬁing school" instead of "teaching,"
) i ’ .

\\The West ﬁafl;s Teacher Educgtion_?rojecﬁ (WDTEP)”represénts an aétemgt
to move pre-service teécher éducation froﬁlthé realm bé iso}éked didactic
instfuction toward more realistic élinic;i appraaches through the use of a
prcfessional semester format. The program focuses on preparing ﬁeacﬁers to

¢ : : .
be successful in inner-city schools. This program, sﬁonsare& jointly by
North Texas State ﬁnivérsity and the Dallas Independent Schools, beéﬁﬁ with

... the fall semester‘'of 1972. ) - ' o

\

. The entire West Dallas Teacher Education Project is housed ''on site'
in the shadow of downtown Dallas in Adamson; Pinkston and Pinkston Annex

- ‘High Schools. The two high schools and one 9th grade school enroll more

| N

Prior to joining the program, participants have)takeg only the intro~

~ than 4,000 students.,

ductory education course. During their semesgfer in the program, students
. earn the remaining fifteen semester hours of professional education course

credit required for teacher certification. At the beginning of the semester,

/
/

each program participaﬁt is assigned to a public school VéOOpefétiné teacher"
far student teaéhing. The student teaches during thg méfhiﬁg hours and
worKs with his university proféssbrs iﬁ‘instrﬁctiénal;seminars im the after-
noons in classrooms_furnishe& for the program at Pfﬁksten High School. These
seminars continué”for the Jfirst eight weeks and replace ﬁhe traditional

Vﬂ1 _ required education courses taught on campus, Seminars are competency-based

and focus on the solution of problems identified by the student teachers as
| | . R .
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they work with secondary school students in the classroom. ‘Sompetencies are

developed through the use of a wide variety of activities including demon-

*

-stratione, micro-teaching, role-playing, lectures, laboretory sessions,

writing exercises, ‘and - field trips A ”walk the block" program is used to
acquaint the student teachers with the commpnity and its residents
Addltionally, all .Student teachers wark in a West Dallas community- center

after school houre as valunteers in order to have infarmal contact with

their students outside of school. 1

After the first two months of the semester, the student's cempetenctesP

are evaluated and he 1is assigned tentative grades for the course work

~portion of his fifteen semegﬁer_hours. If he!is not satisfied with his

grades, the studentvmay re-study the ereas in which he pefformed poorly

and take alternative forms of theg tests to attempt to raise his grades.

At this midpoint in the semester, university professors and cooperating

teachers are able to work direetly with student teachers in.the classroom

on a more intense, daily basis. ‘ o .

The West Dallas Teacher Education Project has the following program
. ’}p.\ .
objectives:
(1) To provide competency-based teacher education ‘designed. to

t

prepare teachers for successful teaching in the inner-city.

(2) To reduce the gap between didactic instruction and clinical
instruction by integrating the two in a field—based, pro-
fessional semester appreoach. |

(3) To proVLde pre~serv1ce teachers with depth level experiences

working with studentsin scheols as well as in community settings

{
: 1;‘;

N



Page 4

e e

(4) To improve the teacher preparation program by means &f ~&

fﬁll.involvement of public school personnel‘as;ﬁeacher

education team members.

: During the first six yearssgf operation, the'program has prepared

approximately thirty-five pre-service teachers each semester. Most of these

students were seniors, though some already had degrees and were working on

teacher cértification. All were volunteers. The program staff considers

-

- this crucial because offitszfirm'beligf that the problems in inﬁer;city

- schools will be solv

f
4

want to teach there.

d only when those schools are‘staffed by teachers who

~ .
- A
%

Likewise, the university professors who make up the staff are also \

volunteers who are not satisfied with traditional'on-campus approaches to \  i&

teaclier e&ucatian and who feel an urgency to provide special preparation

for inner-city teachers. The profeésors'assﬁme respanéibility for liaison

with the principals and cooperating teééhers in the three schools as well
as supervision of student teachers in-the schools. The staff members team

teach the instructional seminars. : .

e | . o |
Resources for the operation of the West Dallas Project come directly from

the regular‘operating budget of the College of Education, The Dean of the

Collegefhas provided financial as well as professional support in the im-
; EA ' ’ '

'plemenﬁation of program goals and objectives,

«

The Dallas Independent School District contributes classroom facilities
. ' -

for seminafs, audio—visual‘equipment, and offices and phones for the program *

staff. The priﬁcipals and teachers in the target schools have been very

helpful and cooperative, and occasicnally assist with the‘instructfbnal seminars.

. : ‘ ‘ ‘ ‘
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The WDTEP contributes<i? the improvement of teacher education in the

following ways: . :  l‘ .
\ (1) It clearly.defines the gaalé snd quectiveé of the teacher
| education program, éhd then‘identifiés the COmPEtijfieS that
program participan;sAmuét'pégsess_in!Ordef to acéomp}ish
.L\jﬁ - these goals. -(Tv';ié considered‘and‘éssential'eiemént'in.én
age of gducaﬁio#al‘accbuntabilitf.) |
s | ' ' (2) It pfovides f@r a well—ﬁrained,;qualified tgachgf who\is
N eépecially equiéped_fér‘sﬁccessful tea;ﬁiﬂg in é&ucatiqnally
disadvantaged‘iﬁﬁef~ciﬁy schdéls; |
/ ”’,i “
(3) It5§:Q§idés a gbre qliniqgllyﬁoriented, le§s—sterile; pre-.
- service teachér educétiqn.training experience thgp is avai}—

C .

able in traditional university campus~based teacher pre-

M ¢

o~ ’ paration programs.
. -~ N

’

The Follow-Up Study
- This study was'conducﬁeé in 1977. Questionnaires were sent to those
people{wﬁo earned their teaching credentials in the‘West.Dallas Teacher
Education Project between 1922 and 1976.~ A second questicnﬁaire was sent’

.fg:g\ﬁufrent educational employers of Projéct*graduates.

Purposes of the Follow-Up Study
\\(l) To determine if and where former students in the Wesﬁ Dallas
| Teacher Education Project (WDTEP) were employed as teachers.

(2) “To determine how ‘many student teachers were employed in

inner-city schools.~_
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(3)',To determine how success;ul these teachers had been as
beginning teachers in inner~city schools. | |
(4) To determine former students percettio:s concerning the
appropriateness of thejr training. ' |
. . , .

(5)-.To'obtain suggestions program improvement”hased'on.the

reSultsyofhreSponses made by graduates.

Ana%ySis of<£he Data

Of . the 280 students who successfully completed the WDTEP between 1972

~

. and 1976, researchers were able to locate current addresses for 260 Projecﬁ
gradnates. of these, 250 returned their completed questionnaires which

: »
amounts to a 96 her ¢ent -return: Of the 250’respondents, 123 (49 2%) were
male and 127 (50 SA) were fedfile, There ‘were 213 white responde s‘}85 2/),
‘26 black respondents (10.4%), and 11 Hexican~American respondents (&4 4%).
One hundred- and eighty-three (73.22) graduates sought teaching positions
immediately after graduatlon, while 67 (26. 84) d1d not.’ Reasdns for not
seeking a reaching position ineluded ll respondents who chose to attend
graduate school,tS desided against teaching as a career, 3 already had other
good jobs, and two‘went to law school. A total of Al.other reasons were
given inclnding decisions to enter social work, nrofessional-theater, and
VISTA.  Of the resnondents who went into teachinéi 83.1 per Fent taught in -
inner-city schools while the remaining 16.9 ner centlchose to téach in sub-
urhan Oor rural settings. When Project graduates who were not cirrently teach-
ing were asked if they anticipated entering the profession within the next
five years, 52.6 per cent saild yes, 2§.8 per cent said no, and 21.6 pet cent.

were undecided. A tota&gof 91.2 per cent of West Dallas Project graduates

seriously seeking a teaching position havé been able to obtain ome.

\
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en respondents were asked why they chose this Project, most explained

" ¢

that they eought out the program because of its ﬁractieal combinatian of

] . N
theory and ptactice, the extended length’ of the student teaching period, and
the opportunity to work with culturally different students. When asked

how well their experiences in WDTEP prepared them to teaeh 59 6 per cent

’ ”
- of the teachers said the Project was highly effective, 37.2 per cent . said

it was moderately effective, 2 per cent said it was moderately ineﬁfective,

and 1. 2 per cent said it was hléhly ineffective. Willis Nieklas didia study

\

similar to the present one which included 1974~ 75 graduates . of North Texas

State University who obtained teacher certifipation. He‘found that 12.2 per .
cent of his respondents were extremely satisfied with the way their edu&gtion
courses® had prepared;them to teach, 48.4 per cent were moderately satisfﬁed'

30 9 per cent were moderately dlssatisfied, and 8.6 per cent were extremely

dissatisfied (1, p. 109). Thus, West Dallas Project graduates showed

- considerably greater satisfaction with their teacher education program than

did graduates who participated in Nicklas' study.

As to the extent that their academic subject matter preparation adequately

- prepared themeto teach, 32.4 per cent of the‘teacberé reported they were

extremely satisfied, 48.8 per cent said they were moderately satisfied,

\ .
11.6 per cent said they were moderately.dissatésfied, and 7.2 per cent
said tﬁef\were extremely dissatisfied. ' *

&
it

A total of 48 respondents indicated that they left the feaching profession

after one or more years. Of that number, 29.2 per cent reported that their

-

.primary reason was that they could not live on a teacher's salary, 27.1

per cent left Yo continue their education, 12.5 per cent left because they .

did not enjoy teaching, and: 31.2 per cent left for "other" Treasons.

.
[N , . (A

k .
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‘From a list of sixteen commonly reported problem areas of teachers’

- during their first vears of :éaching, graduates were asked to check five
éreas'tﬁey félt best preparel for by'their.e;pefiences~;n WDTEP. Thg
results appear in Table I. Project graduates listed understanding of

: cu}turally differént students and claésraom management abilities at. the
tdﬁ. Others listed incl‘ude‘d a&justiﬁg to the role of the teac;ler, pro-
viding'for individual differences, and.planning and preparing effecfive
lessons and units. These reSults‘aré in stark contrast to tho;e reported.
by,Nickias (I, 128-129). He reported that classroom maﬁégement was thel
ﬁrea which parEici?amts in his study'felt least prepared to handle.

Other problem areas iﬁ descending order were providing for individual

' differences,. and planning and preparing effective lessons apnd units,

* ' : 1]
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- Table I °
& S
. J X OF BEST PREPARATION BY WEST
DALLAS PROJECT EXPERIENCES
K
Number , Per Cent
: — ‘\“ ' _'_ . ) .
- Understaﬁdingc Y Culturally o - ' ir ~
Different Students _ T 136 - 8l1.9 :
. i ;.:""“‘ ‘f‘g.?j;f . . . - ’ ' :
Classroom Mapnagement and Control . ‘ 129, - 77.7
~ e _ . . - -
. "/ I \-‘;4:3_; - ) )
Adjusting’ﬁ??#he Rolé of a Teacher o 107 ‘ 64.5
R o | :
Prcvidinsg§?§}}ééividual Differences. 7 46.4 .
Planning snfl Preparing Effective | . .
Lessong and Units _ 62 - 37.3
Y T8 A . ' e ' ‘
StimuL&ﬁi?'%Inﬁaresﬁ Amorig Students - 50 : 30.1
LI 1 R : : ' ’
PR : :
Questfonipg Skills ) _ 41 : 24.7
Valqés Clarification 'Y o h 40 ‘ ‘_24;@
Preéentiqg Well-Planned Lessongv - 35 21.1‘.(
g “‘;‘, o R ‘
[ —_ I
g y"’ ) ‘
;H#St Dallas Project graduates were asked to check five problem areas

for ﬁhichhghey felt least prepared. The results appear in Table II.V-Re—
[ , .

spondéntgggated keeping of records and reports as the greatest problem.

 btheerroblems included supervising-extra curricular activities, use of
ErEE

_ {iqétrhcﬁional media, evaluating student.progreSs, and plannﬁgé with

students.
ey ' ‘
% .
“‘. r : (lA l
. ,, .
{ Y
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‘ | . L Table 1T =~~~ -

AREAS OF LEAST PREPARATION BY WEST -
DALLAS PROJECT EXPERIENCES

o i
T Area : . Number _ Per_cent‘
) ‘Keeping of Records end.Reportsp ' ' 93 56
Supervising Extra Curricular ‘
Activities | | 71 - 42.8
Use of Instructional Media Resources 58" - 34.9
o~ Evaluating Student Progress ' ‘ ? 53 ‘ 31.9
Planning with Students . v : 50 . 30.1
Sg}mulating’lnterast Among' Students 39 . . 23.5
) Becoming Accegted by More Experienced , o
Teachers . ‘ 34 T 20.5
' ) ’
Planning and Preparing Effective ) : ‘ s
Lessons and Unit . . 33 r 19.9
Values Clarification ' " 24 ' 14.5
‘ N : ' {
. ' N
' J

N

A second major component qf the follow-up stqd§ was to have principals
fate Project graduates end compare them ﬁith other beginning teachers .with
%/ | weom they had werked¢ The results of these data are shown in Table III. These
data indicate that current educational employers of West Dallas Project
graduates are higﬁiy pleased with'g;adnates' professional competeﬁeies and

e

performance on the job.
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. R - . Table III L
- . . - . . ] . AL
g - - L § - . . .
. : N PRINCIPAL'S. RATINGS OF PROJECT GRADUATES = _.-. .
R L R R : . . . " -~ Y
- . _;/‘ - .-.
- . : v s
v .. ]
Gharacteristics Superior Excellent Good. _ Fair . ’ kpgér
: . Per Per .- -Per  .Per s . Per '’
. ‘Number Cent = Number Cent Number Cent Number Cent . Number ;. Cent

Classroom 24 14.5 60 36,1 " 54 32,50 19 L1140 9. ° 5.4

Management _ : . ¢ .

Undefstanding'of.' : &

Culturally Dif- ‘ T . L

ferent Student 27 - 16.3 72 43.4. 50 ~ 30.1 13, 7.8 4 2.4

‘Sensitivity to

the Needs of 0o

Individual ‘ ‘ . | ! e ‘ 1 : .

Students. 36 21.7 68 41 39 23,5 . 17 10.2 ~ 6 3.6

Pupil-Teacher | _ -

Relationships 37 23.4 61" 36.7 44 - 26.5 .15 9 9 5.4

Professionai

Attftude and ) o ‘ L

Conduct 42 25.3 57 34 .3 41 . 24.zﬁf 16 9.6 10 6

Preparation and : ) > . : s .

Planning ' 37 22.3 - 5% _34.3 55 33.1 12 7.2 5 3
. Subject Matter Gf™ww 21.7 74 b4 .6 52 31.3 4 2.4 0 0
" Public Relatioms 32 19.3 53 31.9 51 30,7 22 13.3 8 4.8

Techniques of - S _ B

“Ingtruction: 30 18.1 57 34,3 _ 58 34.9 17 0.2 5 3

B . ) N ) ¢ ' " . "
Overall Ratings 34 -20.5 63 38 , 46 27.7 19 11.4 4_Jf 2.4
®x
X
.3
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After six years of operation the West-Dallas Teacher EducatiOn Project

LY
" X . \

.i- “f has prepared mn:e than QGQ‘teachers for suceessful teaching in the inner-city.
+ '

The Projeet is a permanent, ongoing'alternative et Nerth Texas State University

to the traditional teachef\Educationai program on campus.

- The major problems facing education today seem te.reVOlve aréuhﬁ teaching -

o 2 ‘ N _
the culturally different. . B%iﬁgning teachers are increasingiy being assigned

" to teach in the inner-city. Student teachers who 'make it" in field based
inner-city teacber'educationvprograms are much better prepared to teach in any

. settfng than are their traditionally trained counterparts. 'Dallas échoel

Officials inddcate that West Dallas Teaeher Education Project graduates now .

-

.teaching in Dallas have significantly lowered teacher turnovere
' Toho - o .

S

. , A FQOTNOTE R ‘ ©

. _ ‘ .

Yy Nicklas, Willis, "A Follow~Up Study of the 1974-75 Graduates of North

. Texas: State University’Who Obtained Certification fo ‘Teach, " unpublished
doctoral diesertation, North Texas State University, 1976,

- . . . ;




