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| I.  INTRODUCTION o
'A. BACKGROUND . % S o o

' Since it was established by the Congress in 13965,

the National Endowment for the Arts has undertaken, in *ﬂﬁi

the name of the arts in America, a.new and controversial "+
- activity. With scarcely more than token funding, it has
sought to’identify and help the-individual artists and

institutions which are the best, the most promising and

seminal, amd in the greatest need of help. Such excel—- -

lence; promise and need haye been determined by panels
of citizen advisors from every field of the arts. - A

council of distinguished men and. women involved in the
arts and appointed by the President advises the Chairman
of the Endowment and over#es‘the work of its several

- programs.

In 1977, the National Council on the Arts was given
a special charge by the then Chairman, Nancy Hanks, when
" she established the Task Force on the Education, Training
and Development of Professional Artists and Arts Educators:
supported by the present Chairman, Livingston L. Bigald, Jr., -
" who has created a standing committee of the Council to
-~ kold in permanent view the.same issues, the Task Force.
completed. its study in June, 1978.. v , o

‘ .
%

8. THE ENDOWMENT'S ROLE IN EDUCATION, TRAINING
AND DEVELOPMENT e A

-

At its June, 197% meeting, the N§tisnél Council on
the Arts adopted the following statement of purpose*: . -

"The goal ofy the Endowment is the fostering:
of professional excellence of the arts in
- America to nurture and sustain them, and equal-
_ly to help treate a climate in which they may
flourish so they may be experienced and enjoyed
by the widgst possible public." :

* From the statement of goals and basic policies for the ’

Endowment drafted by the Policy and Planning Committee
of the National Council on the Arts. '

Q ) . ) : : o
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To implement thls statement cf purpose, the Natlonal
. Council adopted specific pollc1es 1nclud1ng-
o "Ind1v1dual creat1v1ty and. excellence. To
'"foster creative effort by individual artists...
Lthrough suppdrt of tralnlng and develcpment of
individyal artlsts. :

. Making the arts dvailable. To insure #hat =

- . all Americans have a true opportunity to make
o | - an informed, an educated choice to have the arts
- of high qualx;y touch their lives so that n

g oL ' person- is,deprived of access to the arts by
A . ~reason cf...lnadequate educatlcn... .

Leadershlp in the arts. With respons;veness

to the needs of the field, to provide leadership

on behalf of the artp: (a) throuwgh advocacy and -
cooperation with other governmental agencies;
~on all matters relating to the arts; (b) through ;
»advccacy with private institutions to stimulate :
‘increasing support fer the arts from the private
Asectcr, (c) through exploration of effective

‘'ways in which the arts may be used to achieve \
desirable social ends; (d) through enlargement of

the publid¢'s knowledge, understandlng and. v
appreciation cf the arts."

. - : ‘ €4

. In adcptlng these polxc;es, the National Council on

the Arts undertook to articulate a major concer?'of the
Amerlcan artistic communlty. ' ’ : :

" This is a complex ccncern, affectlng both the
1nd1v1dual artist and the audience .-for-art. The Natdonal

Endowment for the Arts is charged prlmarlly with fosterlng'4

. : profe551onal excellence in the arts and a climate in which
" - the arts may flourish. How this responsibility extends
into the area of education, training and development has
been the Task Force's inquiry. There are many reasons {\
why the arts are 1mportant in education generally, but
‘ this report focuses specmflcally on certaln‘se51c
- questlons- .

-- How can we make reasonably certain that the
artist in America is discovered, or discovers:
himself or herself, in time to realize the

"creative gift? : .o S :

) “f‘t? , \
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AJg How is he or she to be trained and advanced
- in a useful and-adventurous career of - -
excellence? ’ .
-- And\bow can America‘énlargé.and develop dzggerning
'~ "audiences to enjoy, learn from and support .
- the arts? . S oy
. The Council's poliéies also articulate the original
charge of the Task Force: to find ways to encourage ample
" opportunities for the training.and development OX '

extend knowledge and appreciation among all citizens.

oo

. ¢. THE PURPOSE OF THIS REPORT ¢ . # o

During the past vear, this Task Force has sought to

identify major ¥ssues involving the quality, diversity,

apd financing of the education,: training and development

 of professional artists and*arts educators in the United

" States*. The informed opinions of artists, teachers, and
other knowledgeable persons formed the primary bases for

- deliberation Qnd_decisions*?..,~.":i? , i . /

This report.récommends that'the issuesf5e addressed
.through enhanced advocacy and programming within and .
‘among public and private agencies throughout the country.
It proposes that its gdneral recommendations be pursued
during the next five years, a peridd which coincides

with the Endowment's planning cycle. At the end of four
years, the Task Force recommends that the new standing
_education committee of the Council review, overall progress
in implementing these recommendations. The Task Force
report is based on an assessment of present urgent needs,
and is viewed as a starting point. Existing information

*x The Task Force did.not address curricular issues in
arts education in elemerntary and secondary education.
Among two recent discussions concerning that topic are,
A Rationale for the Arts in rducation, The JDR 3rd
Fund, 1975; and Coming to Our Senses: The Significance

of the Arts for American Education, The Arts, Education

and Americans Panel, 1977.

*X See Appendix B. The papers commissioned by the Task
Force on each of the areas of the arts and arts S

education are available through the Natjonal Endowmept

for the Arts and professional journals.

[
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on the nature of present need§'1s lncomplete.f Therefore,
it is recommended that in the next two years the
Endowment encourage and sponsor studies to secure
information which will assisst public and private agencxes
and individuals to determine needs and .develop appropriate
responsés. Research s recomménde with respect to

CN

_both' artists and arts ‘sducators.
g '

'The'present report, conceived rimarily for the
guidance of the Arts Endqwmetrt’, ha become in :part a
plea to abolish arbitrary compartmentallzatlon in the

‘agpts and education and among the aghncles and organiza-

tionds which deal with them. The report urges the
Endowment and other governmental and private agenC1es
to recognlze the need for a coordinated effort in arts

~education. It is offered as a doc nt of advocacy and -

interim dlSCUSSlon to everyone concerned w1th the welfare
of the arts in the United States. .

In 1mplement1ng these . pollc1es, the National Endowment
for the Arts must work together with those other national .
and state. governmental and private agencies committed to

~these objettives. As the federal agency most concerned

with the advancement of ‘the arts in Amgprica, the Arts

Endowment has a major respon31b111ty for advocacy in
‘the field of artlstlc educatlon, training §nd development,

D, BASIC PREMISES

~ The Task’ Force bases:;ts recommendations on the
followlng premises: .

1. The identification, training and career

~ development of people with.artistic talent 1s a national

responsibility. There must be a constant concern for
the replenlshment of the nation's cultural resources,
chief among which are the gifted ¢itizens, those with
artisti¢ talents. There must also be a concern for the

- quality of, and accessibility to, artistic educaticn,

trajning and devélopment of talented new artists and
arts educators. Career counseling must be provided -
for these gifted people, and new career opportunltles

promoted.

2. To occupy a central place in American life,
the arts must figure in education at all levels and in all
forms. To develop a more discerning audience, all )

N _ ‘.
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- Americans must be continuously expdsed to.the dest in the
arts in a multiplicity of ways. Beginning in pre-school -.
- atid elementary school, the arts must be seep as “an, R |
.- .essential rather than a peripheral part of the.curriculum.. e

® - A

-

. 3."Rrimaty;attenxionﬂand-primaryffinanciaiv_».r;( ' :
‘support in_ the arts must be given to the indiwidual ,w ST
artist and arts teacher., The quality of -fhe arts in” - = T
~ any nation 1is the sum of those talented human beings . o - -
" “who have realized their artistic potential. S '
.. " 4. To advance artistic achievement among gifted - e
people, - support must be increased to the institutions, e .
‘groups and teachers involved in this training. It is
" the role of the federal government to foster-policy at -
 the state and locak.level that will finance and other~’ ;.
wise encourage arts education. The National Endowment . .
 for the :Arts, .through selected pilot programs and . : C
project grants, can strengthen existing programs and ‘ Cae A

‘support new. efforts. But state and local government and = . -',',ﬁ;5_ _Tf

_private philanthropy will continue to provide operating .
policy and operating funds for arts training- and 7o oo
education.’ , : - o :

. R . 5. The preparation of artists and arts

educatore is a common effort with common goals. :

Many artists are’ excellent teachers and most arts *

. - teachers possess. artistic. creativity. Rather. than
further old cliches, distinctions between the two :
activities should support the integrity of both teaching
and perscnal creativity and should recognize , S
the commen goal.of both artists and teachers. The o

, artistic talent of teachers and the teaching potential ,
of artists must be nurtured throughout their careers. . _Q, .

, . 6. The broadest definition of the arts serves
their interest best in arts education. This definition
. should not only include in all their. variety the arts-
of music, -dance, literature, theatre, the visual arts,
architecture, photography and media arts, but it should
also be quick to recognize new forms, expressions and i
~constituencies as they emerge in a changing culture. The i’
specidl needs of each art form must be recognized. Further,
there must be concern for the interrelation of the arts ‘
‘and for an overall aesthetic awareness. 4 ‘

7. It is crucial to re§Eect;the diversity of .
American educational ana cultural life. . Non-traditional. -

. .
[ Y . e -
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o :arts{edﬁcatlcn* haS“always played a part of at least o
| equad impdrtance with traditional arts education in ’
‘the United States.. In the pracess of gnccuraglng and ,
_'suppértlng these varied approaches to arts educatlon,
©. no. attempt should be made to conform or gtandardize:
. ‘them. . Not only do' these traditional .and non-tradifiona
prcgrams extend knowledge' and ‘appreciation of the
. they also identify and prepare taNented young peop
.« :  .at the,elémentary and secondary . levels in public and. .
+“~. independent programs. . Colleges" and: }verSLtles today’ i
‘ ~ are increasingly ccmmltted to the a vancement pf .the L -
o, . arts, andﬂmany outstandlng professiondl artists emerge e
S from their programs. Post-secondary institutions often
work cooperatively with arts organizations and non- :
traditional -arts settings. Whatever fosters artist o
, ~and audiences -should be the object of the Endowment's
« and the state arts agencmes‘ encouragement -

L

: 8. The artlstlc communlty, a katural alllance
of citizeéns. and institutions especially concerned with
the arts, must assume respcnSLblllty and -1nitiative- in
. .the field of arts trainjng, education, and development.
Artists, teachers, and gudiences who are deeply committed
~“to - the arts have traditionally discovered,. trained and
‘nurtured exceptional talent. ,They constitute a vital
. and potentlally influential community which the Arts ’
\ - Endowment is empowered to_ serve and , where appropriate,
t0 lead. But the artlstxc community must make its - ‘-
- own interests felt in arts educatlcn at the natlonal _ R
A ‘state and:local- levels. . . ' o

.
-

: 9. While the Naticnal Endowment for the Arts . |
shares the responsibility with other agencles and ‘ -
~organizations for the educatmon, training and development
, of artists and a¥ts educators, it has an_cbllgatlcn

¢ for advocacy’ leadershlp. Although the Endowment has

: identified more national needs-than its limited funds

can begin to meet the aévocacy of arts .education and ..
.professional training is central to its continued.
success in most cthe:‘areas,of support. ’ ‘

* \a;.',

o

. ) . " . ' X L4
¢ . , ‘

» L Y
- - : . .

’ . * For the purpose of this regortvmﬁﬁe term '"non- tradltlonal"
will refer to that arts learning .which occurs outside
the curricula, of elementary, secondary, and post-
~secondary schools. This might include, but not be llmmted
. to, community schools of the arts, libraries, museums, media,
. _special arts prcjects, neighborhood arts. assocxatlons,.
) profe351onal ccmpanles, and orgénlzatlons.

M . : -




'E. RECOMMENDATIONS* y - -

[}

Proceeding from these premises, "the Task Force -

developed the recommendation$ contained in Parts II and’

LY

. - .III. .To assure a continuing focus in the Endowment on = . -
" - these recommendations and related issueg, the Task Force |
.makes the following organizational recommendations to Y
. a#me National, Council on the Arts and to its Chairman, .
VVX Iwho has -the ultimater responsibility. : T T e
- " ‘ R A ) . * . ‘ e ‘ ¢
‘ ) - 1, The Task’ Force urgently requests that a e
- senior persgn. in-the Eridowment» be given responsibility e
. for prograh ‘development and liaison in the areas of arts . e
education, training and development’ (1l and 19).. The _
‘need for a continuing owerview of arts education, . RS
~training and development 'int the Endowment's programs e
'is one. of the Task Force's.important findings. This
recommendation is essential for the implementatioﬂ\;f.

other recommendations. , -

2.  Within the Endowment, such a person should’
work closely with the recently established Education . .
Committee of f{he Council and with the Chairman of the
Endowment, and through tRg Deputy Chairmen, with all of -
the Endowment's programs. _ N ' -
S 3. This senior off2cer should, representing'
 the Endowment, initiate disgussions gnd work w§th other
© . concerned governmental and private agencies. While the
Task Force understands that such-a person would not :

- represent the field of education outside of -the Endowment,
it is convinced that there must be someone to whom
those within and without the Endowment can turn for

.counsel and leadership on issues of education, aining

1+ and career develepment in the arts. Such a' person

. must confront issues which cross jurisdictional ‘
borders.- - ' - » . o s

v . The activities oOf this perébn should includes

(a) Assistance and counsel to Endowﬁent
program panels and staff, in assessing the problems -and
solutions for such issues as these:

. 1 . - L ~
. * Recommended actions and suggested funding sources have
beeh compiled by the Task Force as a means of  J '
illustrating sample activities which could responrd ( ,

to some of the needs and issues -expressed in the : S
narrative portions of the report. These appear 1in: ' o

Table 1 on page 21 of this report. Throughout the
i ‘ text, parenthetical numbers will direct the reader's
- attfention to the corge§pondihgtreccmmendétions in the
table.: . g . "

ERIC - .« 7 . S 713




"tlonal and non-tradltlonal artlstlc 1nst1tutlons and
grQupS, , . . . . .

(i) the education, tralnlng and_‘

development of professxonal artl ts; ..
(11) Nthe educational role of

profe551onal artists, both 1nsxde -and outsxde the

‘traditional school setting; . v

- ' (111) the educatlooal role of tradi-

[}

o (lV) the artlstlc role of tradltlonal and
nonvtradltlonal educational and training groups, sohools,_

-colleges and unlﬁevs1t1es, both lndependent and publlc.

(b) Cooperatlon with governmental and
prlvate agencies and indiwviduals cdncerned and involved
with arts education, tralhlng, -and - career development..

. (i) to work closely with the appro-
priately charged federal offices and staff in the o
Federal Council on the ‘Arts and the Humanities, the Office

“of the Assistant Secretary for Education ¢f the Department
of Health, Education and Welfare, the Office of Education, .

the National End&Wment for the Humanities, ‘the National
Institute af Education, the Alliance for Arts Education
of the John F. Kennedy Center, the Institute of Mental
Health and Correctlon, the Department of Labor, and

the Insti#tute of Museum Services and other agencies,

-and to develop federal advocacy and flnanolal responses
to determlned needs,'_ « : .

_ (ii) to secure ‘regularly the views
of natlonal artistic and educational organizations®of
artists, teachers, institutions, parents ané the publie.
Views should be sought on advocacy and fiscal programs,

‘research needsj and nominees for appointment to Endowment

councils, commlttees, panels, and staff. These views
should be introduced into the’ dellberatlons of the

, Natlonal Endowment for the Arts;

- (1ii) to provide a natlonal po;nt of =
contact for advocacy by maintaining liaison with state,

- community, and*nelghborhood arts and education agencies r

and- orgenlzatlons, chitf school administrators, and -
q&\ers lnvolved in arts and educatlon.

4



_ o - (c) . Taking the initiative with the .
National Endowment for the Arts and, particularly,
with the Council's standing Committee on Education, to
inventory per;inent'national_donditions and recommend
advocacy, programmatic and research action to be
taken by the Endowment alone. or with others.
| In discharging these responsibilities, this - -
J4fpior person should work with the Chairman and |
Deputy Chairmen and serve as staff contact for the -
recently established education committee of the Council.
' To reflect accurately the scope of-this'cemmittEe‘s
responsibility, the Task Force recommends that it
'should be. renamed the "Committ®e on Arts Education,
Artist Training, ,and Career Development.” To assist » .

4

. thée committee in formulating sound ewlicy advice for the

. Endowment to consider, ‘it should be aythérized, with- .
" the approval of the Endowment Chairman, to constitute
needed subcommittees to include non-members of the
Nationa] Council to address specific issues. '

N
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II. THE EDUCATION, TRAINING AN DEVELOPMENT OF
-, PROFESSIONAL ARTISTS - 2 .

L . .
&

‘The statefof the educatlon, tralnlng, and
development of professional artists in the United States

has never been fully appralsed. Although this needs to
be done -- and the Task Forceé. urges that the Endowment

continue to collect the fa¢ts —-- action by the

Endowment on recommendations din this report should not
await that data (1-2)*. Epeugh is known to warrant

immediate steps to improve-* the accessxbflty and gquality

of our. artists' educatlon, tralnlng .and deve opment. _
These steps include career. couﬁsellng, financial aid o

‘to the individual, strengthenlng of -existing programs,v
.and comprehensxve research :

: {
. »

A."~ CAREER COUNSELING '~l | T e

In our soc1ety, career choices are made by the

individual, not by the government. The forces at work

which affect career entry for the artist are complex and
can be intimidatinhg. There is an increasing need for

career counseling both’ at entry and’ at mld-career levels

for the artist. /_J «

Professxonal oppcrtunltles in the arts have always
been .such as tqQ counsel realism in an-aspirant. The
employment ‘situation .for artists «at any given time presents
a sobering and usually a discouraging picture. The -
motivation of an artist must carry him or her throu
obstacles which would deflect a person in many other
careers. 'The Tagk Force has assumed that this gift of
motlvat;on is part of the creative gift, and that no
society, however ideal, can\treate, but only nurture

and employ, artistic taLent.. Career counseling should o
reflect these circumstances. oy S 4

o

7
'} . .

2

* Recommended actions and suggested funding sources -have

been compiled by the Task Forte as a.means of

1llustrat1ng sample activities which could respond

_to some of the needs and issues expressed in the

narrative portions of the report. These appear in

Table 1 on page 21 of this report. ,Throughout the

text, parenthetical numbers will direct the readgr's
,Mattentlen to the correspondlng recommendations in the table.
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At the outset, the aspirant must be made awgre of

the prdctical conditions .of g particular artistic

career: .the cost in time and money of training, the
* scope and ‘diversity’ of the field, the nature and o
‘competiveness of the career, .the ways in which an income
can be pieced together in a chosen art, and the necessity
.for mid-life career changes in those fields where age

. may create physical limitwtions®  Moreover, from the

beginning the student should be made aware of, and ,

-prepare for, related or alternative careger oppbrtuniﬁfes,

such as arts teaching, therapy, management, media,.an
criticism, which might be :pursued now or in the future.
Guides to training and career dévelopment should- be
prepared for aspiring artists in each field and be made
available from- a central,séurce. R LT #;‘ﬁw

Today, teachers play a major rale in arts counseligg,

: but for a given individual this is often a matter of

chance. The National Endowmént for thesArts could
properly address this problem. - The Endowment should

- begin to work closely with the U.S. Office of Education -
.in relation to those programs with counseling components,
with professional counseling associations, *and with

tHe employment services of the Repartment of Labor,

to sce that counseling sérvices are fully effective:

for the artist. Counselors in the secondary schools
must be helped to recognize and value the importance

of careers in theé arts. Career counseling for artists’
should be available in training and education programs,
as well 'as in elementary and secondary schools (3) .

Professional artists should play an important role in this

.effort. Artists-in-residence should be encouraged to
spend time talking to students about the life of a
professional, as well as performing or displaying

art work. v ' ‘ : - -

As it moves into the field of career counseﬂing,
the HngowmenL will want to discover and assist private
service organizations which offer training in marketing,
contracting and other services to artists.

.B.. FINANCIAL AID . "
Federal financial assistance for education, training
and development should be directed principally to

© talented individuals, not institutions. It should

- complement public and private support at the state and
ederal support should be portable,

ocal levels. '
. /Jso that philosophic and-geographic boundaries do not

prevent an .indi idual- from seeking the most appropriate
training and development opportunities. Whatever form
financial aid takes, the essence of what the Task Force
proposes is a voucher system to assist the talented who
have financial need. "y | o '

LR}

A
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This 1ndlv1dual flnanc1a1 aid should be SPec1f1cally'

~targeted to four stages of pralnlng and development

: ol. Elementa:y and secondary educational o
years. Gifted and talented individuals in all of the - .
arts must be actively sought during their early years

- and provided- spec1f1c artlstlc training.. If such

artistic training epportunltles are not present within
an elementary or secondary school, the talented individual

': should®be enabled to pursue training outside that school;

should initiate a new

eithet with an individual teacher or in an Lndependent
or public school. But at the. same tlme,‘def1c1enc1es in

' professional arts instruction .in the . ynited States = e e
school system should be a high prlorlty concern of the (‘Wf_ﬁ

Office of Educatlon.

At the federal level . the U.S. Offlce of

_fEducatlon has the principal tespon31blllty for prov1ding

training cppertunltles and frnancial assistance to
artistically gifted and talented individuals during

the elementary. and secondary years. Ultimately,fhowever,
the nation depends on the public and private school
systems to achieve this objective. Deficiencies.of

- funding, ‘and of arts resources and facilities, available"
to regional and local schools. cortinue to require.

redress -at the federal leével. Needy and highly .talented

students should be provided federal assistance where it.

is not’ available through the school system. Elther the

federal gifted and talented or work/study programs should

be extended to accompl;gg this, or the Office of Education
gram tcladdress the'preblem (4) .

2. Post- secondary years. Through a dlverse

' pragram of student.aid, the federal government seeks to
provide post-~secondary educational and trainding opportuhities
for individuals on the basis of need: -While the arts do
not ask f&r preferential treatment, it is essential that

the reguirements of post-secondary artistic training

be recognized with respect to their location, duration,
and cost. The nation recognizes these needs in the ‘
training of scientists and physicians. Artists are no

Alese essential to ltS society. - =«

Post- secondary educatlcn in the arts may take
place either in instructional programs, in an institution

.or under the guidance of an individual teacher. By law, ‘

federal aid. .is available .only.where the student.is enrolled
in an accredited 1nstltutlon. The lntent of such

"

P
pirar
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“regulation js to protect both the .student ‘and the W
taxpayer. Accreditation is a non-governmental - function
which serves a public need, assisting students and I
‘instjtutions to evaluate educational quality. It is not -
ordinarily accorded to jindividual teachers. Both the
. structure of accreditation and its role in arts education,
are complex suhjects, but it is clear that the issue
must be fmcdd?in dealing with future education of .
artists. Mate responsive means of recognizing sGperidr

~ artistic trainihg by independent teachers’ and schools

~+ , must be achieved through existing or new private -
| accrediting agencieés. ‘ : o -
' "In addition, there must be Qc_.areful review of o
the necessary length of post-secondary training in the
arts, with recognition of the value of combining -such
'~ training with general education. The post-secondary
years of an artist's training .often continle om to -the
graduate level. As with students in the basic and’ ¥
applied sciences, arts students frequently have to pay
' special service fees and purchase equipment  and A
supplies which add to their training expenses.. ‘While
federal grant and loan funds are available for under-
graduate arts students, only loans exist for advanced
study. The limited earning power of artists generally
curtails their ability to repay loans. A federal . '
grant program should be created by the U.S. Office of
Education to aid exceptionally talented students to
— = -complete their training®. .« B o

.

f< .

€

* One comprehensive plan for support for-training of
artists has been proposed by‘Grant‘Beglarianfﬁﬁéan,

~ school of Performing Arts, University of Southern
California. His plan, as presented to the Task Force,
provided (a) direct assistance to young artists in the .
forms of tuition and living stipends, awards at career
entry, support for production expenses for works of
art, and awards for carecer development; and-(b) =
assistance to institutions_ serving young artists in. .
forms of faculty development awards, visiting artists,
presentation of joint projects, and instructional-qr
"production support. ' ' '

3

Inkctper-testimony;.Robert Freeman, Director of the
‘Eastman-School ¢f Music, recommendedwearly“idgntiﬁimfmmem
cation.and financial support for talented students.

i
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) ' At the federal level, the Office of Education
- has the principal obligation for addressing the student . _ -
flnénc1al needs of post secondary tralnlng in the arts (5). - 'c;\\\i
~ | 3. . . Career- entry, The Task Force is |

convinced that the most critical fibcal, psychigoglcal
‘and personal problems now confronting- emerglng artlsts
--are at the time of career entry. .Even though,
inadequate, there g@xe more extensive governmental and ‘ e
private financial support mechanisms for artists during —_—r— e
, " the elementary, secondary, and post- secondary years. c o
[ There is virtually no support system at the polnt of
o ~career entry. A program of  career entry awards is "
‘needed for talented and gifted artists upon completion -
~of their training. ' At the federal level, responsibility - '
for dssessing and meeting career entry needs lies with = =~
'the National Endowment for the Arts”%.-‘ |

| In support of career entry, the Endowment - Wlll .
. requlre the cooperation of traditional and n@n-traditional
~groups and institutions. Career, entry suppo an take
the form of internships, apprenticeships, fello hips,
or residencies*., Initiative and support must come from
private as well as governmental sources throughout
the country. While the programs of the Endowment have
begun to address career entry needs, limitation of .
funds has so far permitted: only modest pilot programs. -
-The Task Force feels that it is now imperative to face
s - this crucial neéed forthrightly and in cooperation with =+ - |
. - all interested groups, including associations of _ ' L ?
B ©  professional artlsts, organ;zatlons and Lnstltutlons (6-8). '
4. Mid-career development and chaqge.
Like the National Institute of Health, the Natlonal,..
Science Foundation, and thefNational 'Endowment for the'
_ Humanities, the National Endowment for the Arts has, -
B ~a responsibility to afford recognition and support to .

; ) ) . «
* Fdr example, non—matchlng grants for: lnternshlps could be

.'ma@e available to talented young people in .any of the
arts disciplines who have identified a professxenal
organlzatlon or¢individual with ,whom they may work.
for six months or one year 1mméd1ately following

. , graduatlon from a post- secondary tralnlng institution.
-‘ The intent of these internships would bBe to bridge
' ' the gap-between--the-student and the prote351®nal to
provide realistic career-entry experience, and to
improve th¢ student's guality of performance through
associaticn with master craftsmen. .




- career direction. The creative directions of artists

.
-

outstanding professionals at mid-career,~ In some - . \\\\,/'
instances this will assist the continuing development -
of an artist; in others it may invelve a shift in

vary over a lifetime, as they do with scientists and
humanists. Age can affect career demands, so that
while the writef at mid-career may want the time

-for writing afforded by a fellowship, a dancer may

- want to preparejfor'teachingIOr conpany management.

" The Endowment's pragrams are trying to . .
increase’ mid-career assistance for established artists .

" through fellowships and residencies. Several pilot

seminars and short courses have been imitiated which

introduce the established artist to.teaching or uk//j\; -

_management. These mid-career programs will(benéfit

5

[}

-

institutions as well as individuals (9-10).

- .

C. STRENGTHENING OF PROGRAMS

~ Undersupported to begin with, this country's artistic
‘educational, training, and development:programs are
especially vulnerable to retrenchment and elimination
because they are oftén perceived as non-essential or
elitist pursuits. That perception must be changed,*
and it is up to the artistic community t?.éo SO.

" Superior education, traiming, and development for
professional artists always depends On syperior teaching.
The superior arts teacher must be supported, whether
‘teaching alone or as a faculty member in an independent
or public school, college or university. Unfortunately,
society is so well organized and compartmentalized that
"it is often unable to deal directly with the problems.
confronting the teacher of the professional artist.

The teacher is the victim of many paradoxes.

For example, our well-organized public and private
funding agencies at all levels have difficulty in dealing
with those training the professional artist, whether they

- be private teachers or institutions. Even the National

Endowment for the Arts  has not recogﬁizig schools,
colleges and universities as cultural 1 stitutions
eligible to compete for funding with other cultural
institutions on the basis of -artistic merit.

o

il
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Although profess;enals in each arts dlsclplxne' .
are‘worklng together to improve professional. tralnlng )
ona contlniggg basis and. threugh many mechanisms, well-~
meaning but oordinated @fforts, have too often. produced
an’ atmosphere of divisiveness. If the’ prefessxenal
' training. component of the arts is to’ flourish, there
must be a sense of commen.geals and a commcn enterprlse..
The time has come for the National Endowment to
. become a vigorous advocate of well- suppor;ed, superior * -
- programs .for the education, training, ‘and development
- of professional artists. Ih addition, it should provxde -ﬂ;
programmatic support tRrough selected pilot and -
. project grants to strepgthen exlstlng programs and to
gxperiment in new directions. The aim of these pre;ect
' ‘Shgnts-should be to increase publlc and private state:
local support-and commitme to arts education and
training (11-12). : -
_ Specifleally, the Task Force recommends that the
following actions be takenby prlvate and public agencxes
and greups :
: . Thag funding agencies, lncludlng the
" National Endowment .for the Arts, the Office of Education,
the Fund for Improvement of Post—Secondary Educatlon, -
. and the Institute.for Ruseum Services recognize -
@  « the natural lnterrelatlonshlp of the arts and education.
: -~ In particular, in all -of the. programs -of the National
. Endowment and state arts agencies, grants: should be
made solely on the basis of artistic merit, and no R
“ otperwlse appropriate grant applleatlon should -be
ineligible solely because it is sponsored by a tradi-
tibnal or non- tradltlonal education or training group '
or institution (13-14). Not only do many such
educational groups and institutions train profe551onal
artlsts, they also extend knowledge and appreciation’ ’p
of the arts, lncrease audiences, and serve as.artlstlc )
centers. . .

Slmllarly, appropriate private a§énc1es, with
the assistance of the U.S. Office of Education, must
continue their.efforts to develop accreditation mechanisms
for all quality professional arts training programs

"so that federal student aid funds will be available to
young professionals in training. . - e
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2.  That public and private elementary and | jr'
secondary school systems actively identify students
with artistic talent and prowide thém requisite
&train;ng. "This midht be accomplished by special
programs within each-school or byf the creation or
expgnsion of "arts magnet™ sEho;ié; A magnet school
might be established either by @%ingle school system
or by several .school systems 'through cooperative .

. agreements or a regional-educational agency. Care '
~+ . 'must be exercised that such. special schools do not
" " have the effect of segregation or of depriving. less
talented students of good traihing in the arts. A
statewide residential school, possibly in conjunction
with a university, might better serve this magnet o B
function in less populated states (15). ) |

, To provide arts training of quality, more.
school systems should be enabled legally to contract
.with master teachers either through individual contracts
or. through independent groups and schools where they
serve as faculty. The purpose of such teaching
e arrangements is to provide specialized training t 4
: " lessons to talented young people as a supplement tO
the general arts education program available to all
students. - These specialized training programs should
'be arranged cooperatively under the supervision of -
the regular arts education faculty and administration
of the school system. ' o : ' ‘

‘Pilot programs supported by the Endowmeht
would seem an appropriate way to introduce many of .
these recommendations. The Endowment's Artist-in-
Schpols grogram‘should;be reviewed to determine what
SR role it should have in working with talented young
| people in. particular. ;
] special summer training programs have proved
of great value in discovering and training young A
: artists. . Individual schools and -school systems (both
f public and private), community groups and sghools,
7 independent art schools, regional cducational agencies
and colleges and universities should be encouraged to
initiate and continue such programs. When sponsored
by traditional educational institutions, these programs
do well to involve independent teachers, community
groups and art schools from outside their usual ‘ :
facplty resources. L _ , ( . ’ I el

‘ Uv( { o ’ y ' -



A wxde range and aocessxblllty in such arts
activities 'of elementary and secondary schobl programs
will serve to involve students who may become audlences
~ as well as professional artists.

- 3. That at the post—secondary level the
quallty ef training be improved by continued cufriculum
review, . the involvement of outstandirg professional i
artists.who are able teachers, and the' further '
»encouragement of artlstlc experlmentatlon.‘ B

- Although a training ourrlqnlum ‘should always | ;
place primary emphasis on nurturing profe551onal - I

excellence, it should also prepare emerging. artists in
ways of relating to and developing new audiences.

‘This will include. effective use of ‘recording, the
‘brogdcast media, and the classrcom as well as-the
stage' and museum. .Students should be made aware of. .
the management problems they will face in their profes- o
‘sional careers. ‘They should receive guidance on =
financial matters, use of audltors and  lawyers, and

how t0 secure assistance. Further, schools should be
. A '-encouraged to find new~appllcatlons for the arts ' O

“in soclety, such as the growing field of arts therapy
. N

* "The arts professional has an important role on the
" mental health team, perhaps essential for some types
- of patients. Ideally, we visualize a program staffed
"by a complementary team consisting of traditional R
mental health professionals, arts therapists (f£or '
¢ example, ddnce/movement, art, music, drama, and poetry
: therapists), and grtists (palnters, writers, actors,
and artlsans/craftspersons) '

&

Arts theraplsts are specialists who comblne the general
‘quallflcatlons of being competent artists with specialized
skills in the field of psychotherapy and educatlon.-

There are also many highly qualified artists/teachers . o
who have not undergone specialized clinical tralnlng,_‘ *
but who, by their preserce and posture as artists, can.
provide enriching and healing experiences for patients.

In addition. to arts activities programs.--.in treatment S
settings staffed by artistd, there are practicing artlsts >
and performers who bring performances, exhibits and" :
concérts to the mentallv lll." ‘ :

SO SRS VO

. '(From Report of the Task Panels on Role of the Arts in
Therapy and Environment, submitted to the Presidernt's
Comm1551on on Mental Health February 15 1978, p. 5).

y
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The arts curricula shoﬁid'be”ﬁar—sig,téd-aﬁd_should
continue to explore new developments |in other fields, L

‘as music and art have done with electronics and laser o

beams and design with computers. Curricular adventurous- -
ness should be supported as'afmeans'bf_advancing '
superior preparatjomr and of openingvphe_wanto new o
audiences and new expressions. Post+secondary instruc-
tion in the artsfis offerkd to thousands of students
who remain amateyrs,. and - diende, flor arts which
they do not pursje professionally. | A
Emerging artists should be exposed to |
p;acticing professional artisiks, in addition to those . -
oh the regular faclilty. Less formally, this can -
include;campus'workshops,lmaster,clésses, and seminars
offered by touring companies. More"formally, this .
. can be accomplished through visiting professorships
and long-term campus residencies. A "National Artists’
Faculty” might be established for the purpose of
" identifying able master teachers and developing fiscal
- support for professional residencié&s in-training
programs (16) . ' : ' ) ~

\".,

Experimentation should mark all aspects of -
the training years. With due regard for the fundamentals,
" post-secondary institutions are places for change. '’
Creative students -are receptive to new ways, and

society can expect post-secondary institutions to be

"~ resourceful. Pilot programs and residencies funded by

- the Endowment can encourage such exploration. The
arts are no different than the sciences with respect .
to the need for new.ideas. No art form.can be vital -
if it remains stati®. Training institutions must have = .~
funds  for experimentation in basic art form as well as
in curriculum. | v B .
. . : ¢

_ . 4. That at the career entry level there
must be opportunities of quality in the form of
internships, apprenticeships, fellowships and
residencies. The responsibility to develop these .
opportunities is shared by both training and professional
groups and institutions. Wherever possible this should

. constitute a bridging between the& two types of
institutions. Ultimately, this involves the creation

of career entry opportunities of limited duration
_within professionai institutions and organizations.

In the case of well-established professional institutions,
seCon@‘companies are needed. Similarly, 'training

1

-~ . - .
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1nst1tutlons wild need to form' re31dent companles
Funds will be required to assist in the creation,

strengtheng?g and distribution of agprentlceshlps,'u'(: ,‘Q ‘
- internship fellowships and residencies. The Arts =
. - Endowment should assrst (7~8) L S .

-

Chlng grants in theatre, dance, music N
, or epera/mu31c theatre could encourage: the, establlshmenﬁ
.-+ of fully- profe551onal companies by tralnlng institutions,

‘ s vlncludlng conservatories, universitiess, colleges, -
*independent community séhools of the arts, .ahd. private _
arts schools. These companies would be composed of , ng‘
talent® new graduates ‘who' tradltlonally have been o

- expected to seek employment in profESSLQnal companies
where work opportunities are limited. Establishment

rof performing companies by training institutions.could

- reasonably be expected to affect professional employment,

-~ audience development, and the\fatterns of career-
entry of new artists. :

'D. . RESEARCH

'With respect to the educatlon, training and devel—". I
opment of professional artists, current research ‘and R ] ‘
infeérmation is minimal. In’ conjunctlon with  the .

Lo ' National Institute of Education, the National Center

e for Educational Statistics, the associations of o : o

‘ . professional ‘training. 1nst1tut1 s and 1ndlv1duals,"} S

« . and associations of arts organ¥zations and artists,

the National Endowment’ for the Arts should take the
.initiative in sponsorlng comprehensive research. The
S needed data include statistics on enrollment in-
- ' .tradltlonal and non<traditional schools and progfgms
- in courses at all levels which are desigmed to .
prepare professional artists; Jprogram descriptions, i
fdinding sources and budgetary requirements for such - .
programs; the development routes for. emerglng artists;
the method and cost of financing career entry and mid-

. , careerx opportunltles,'ané documentatlon and dissemina-

. ., tion of ekemplary programs. “Plans to- malntala such data
on a continuing basis and to make it availablé to all : .
1nterested persons and agencres sheuld be’ part of a : -

-major research project (17). , . \lr:N . ‘\\
AT
. Ba51c and applled research 1nto the nature of o
: learnlng in the arts and the processes for early .-
1dent%flcatlon and development of artlsg}c talent also N
merit further 1nvest1gatlon (18) : ‘ . *

The needs and means of future Endowment program-
ming could be more accurately determined from a research
\ program as described here and in Part III D of this report.
. , ¢ ‘ .

~ . - ook : ‘ . v " . t ‘




TABLE l

;RECOMMENDED ACTIONS AND SUGGESTED FUNDING SOURCES -

FOR THE EDUCATION, TRAINING AND DEVELOPMENT
OF PROFESSIONAL ARTISTS

—~-. ' ¢
N .

The followxng recommended actions and suggested
funding sources have been compiled by the Task Force
.as a means of lllustratlng sample activities which-
could respond to some of the needs and issues expressed
in the narrative: portions of the report, The National
Endowment for the Arts bears a major respon51b111ty

"for 1mplementatlon and advocacy of these actlens.;

.

7 4‘. © ACTIONS o o 5§ SUPPORT

(1) A senior educatlon and tralnlng Natlonal Endowment
~officer of the Arts Endowment ' for tne Arts
should encourade and assist the
coordination of public and private -
. efforts to promote the training and.
scareer development of the artist
‘through work with federal agengies,
professxonal -arts and education
organizations, foundations, cqQrpora-

tlons, and other 1nst1tutlens. ‘ S .
R : S ;

(2) All Panels of the Arts Endow- ‘National Endowment’

ment should continue and accelerate  for the Arts
investigation of the ways support o
_can be accorded tq the education,

training and development of the

artist. : ,

+

CAREER COUNSELING -

e .

(3) The Arts Endowment should :pro- National Endowment.

vide for a clearinghouse for infor- for the Arts; Office .
mation on arts study, career op- - of Education; Depart-
tions, employment opportunities, ment of Labor

means of marketing arts, audience
development, and related concerns.

A guide or directory on training and
career development should be

prepared,. Workshops/seminars - ‘ - N

could bef conducted to increase v
awarenesss of careers 1n the arts. . -

B .

e
if .
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.
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. ACTIONS o

FINANCIAL AID .

. Elementary and Secondary Educational

._of school t:ra:x_n:u'xg."g

*
L

' SUPPORT

.

Years - s

r]
F]

(4) Financial assistance should bé'f
" provided for needy, artistically .
gifted and talented school. chlldren,

far obtalnlng profe351onal out*

'“Pest—Secondary~YeatS'-

(5) Grants should be available to
needy students for costs related

to advanced arts study. In programs
where arts study and productlcn
curtail students' utilization of

-work/study funds and result. in over=
‘dependence on loans, alternative
support programs or flexible grant

distribution should‘be éxplored.

Career'Entfy ‘ . }

(6) Stipends .for career~-oriented

‘'work/study experiences should be

provided through Internships
(working fox an instructive period
within traditional and non- ’
traditional institutions, agencies,
organizations); Apprenticeships

. {(working under the direct

tutelage of an established artlst ‘
who 1s a master teacher), and . -

ﬂFellowshlps..

(7) The Arts Endowment should
encourage national servitce organi-

" zations and arts and education

institutions to provide new profes-
sional opportunities for artists at
the career-entry level (e.g.
technology, therapy, management,

'publlshlng, etc. ).

Office of Educatlon'
(Gifted and Talented) ;-
Wwork/Study programs ..

of Department of

Labor; local school

;,dlstrlcts o

U.5. Office of Educa-
tion; institutions of
higher education in:
cooperation with Office
of Education

National Endowment .
for the Arts (awarded

by Programs); National

Endowment for the .
Humanities;- state arts
agencies; arts institu-

zations; corporations;
foundations; others

\

National Endowment

for the Arts; National

Endowment - for the

Humanities; national _
service organizations;
arts institutions; '

-educatlonal 1nst1tu~‘
~tions : :

~

‘tions; adencies; organi-



A

. arts organlzatlons to support

"f(lz) The Arts Endowment shouid

BRSNS ACTIONS

(8) Seed mcney and project funds
'should be.avallable to performing

subsidiary companies and other
“initiatives providing profess;onal
experlences for young artlsts.”

¥

‘Mid- Career Development and Change

(9) Funds for Fellowsh;gs shauld
be available t#é assist artists in . -

. continuing career ‘development. -

{10} Grants to arts organizatipns
and institutions should be given
for programs enabling artists to
expldre alternative career options
and/or mid-career adjustments.

*

STRENGTHENING OF PROGRAMS

(11) An education and training
pfficer at the Arts Endowment

- should work with other federal

agencies, national arts and educa-
tion organizations,.corporations, -

" foundations, private and public
cultural institutions, to encourage
increased emphas;s and fundlng of
artistlc tralnlng <

initiate discussions with federa
and private agencies and .founda-
tions, to explore co- funding of

programs that aid the education,
training and development of artists.

23

.SURPORT. -

National Endowment
for the Arts; Depart-

" ment, of Labor (CETA

funds); state and

- local governments;
foundations; corporations

.

Natlonal Endewment

'for the Arts (strength—iA
ening existing programs) ;.

National Endowment for
the Humanities; state’
arts agerncies; arts-and
educatlon institutions;
corporations; foundatipns

National Endowment

for the Arts; National
Endowment for the: _
Humanities; Office of

_Education (Career.

Education) . -

National Endowment
for the Arts

on Tralnlng
ion of the.
Dnal Couancil on

the Arts
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of the

[

ACTIONS

- (13) Tradltlcnal and non- tradl—
tional, public and private training -

dAnstitutions should be’ eligible to
compete -for .funds on the basis

‘of need

of quality. The diversi
L.d" be

in these 1nst1tut10ns sho

vrecognlzed.

(14) Traditional and non-tradi-.
tional, public and private -
training #Institutions should be

-eligible to compete on the basis

of quality for Arts Endowment
Challenge Grants. :

(15) The Arts Endowment should
cooperate with the U.S., Office

of Education to study magnet;

vocational and alternative .schools
arts as means. of pre-profes-
training institutions for-
talented students.

sional
highly

(16} A National Artists Faculty
should be established to serve
arts training programs at  the.
post-secondary level. h a
program would arrandge and support
residencies for arts faculty, and
facilitate inter-institutional
exchanges.

L4

RESEARCH o,

(17) Data and information on

*

SUPPORT

. National Endowment..

for the Arts; state
arts agencies

-

Nétiénal'Endoﬁment
for the Arts . .

U.S. Office of Educa- .

tion; National Endow~
ment for the Arts;
. National Endowment
for the Humanities

3

Natlonal Endowment
for the Arts; corpora-
‘tions; foundations;

.arts and education’
. institutions

National Endowment

for the Arts in coopera-

- tion with the National
Institute for Education;
National Center for .
Educational Statistics;

. . o professional tralnlng

o ‘ ' o . . associations

‘ - artists' training should be
: collected and disseminated with
respect to enrollments, model
programs, developmental patterns
~and funding sources.

e




o

ACTIONS -
(18) Basxc and applled résearch
and dissemination into the nature

. of learning in the arts, the

processes for identifying and

‘developing artistic talent, and

development of career examples'
should be undértaken.

s.

‘
¥ :

55

SUPPORT -

National \Endowment
for the t,s; National
“Endowment. for the
" Humanities; Natiohal ..

‘Institute for Education;
* other appropriate

‘governmental and prlvate
.research arganlzatlons

L e
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III." THE EDUCATION, TRAINING AND_DEVELOPMENT OF .
. ARTS EDUCATORS == <

A by its mandate, the Natlonai Endowment for
. the Art' s concerned with "the fosterlng of. professional
excellence in the arts" and the climate in which the
‘arts "may flourish so- they may be experienced and
- enjoyed by the widest possible public." The Endowment,
‘therefore, has as much a responsibility for. the :
development of the. audlence as for the training of
- the artist. It is for this reason and on this basis
- that the Endowment should play a role in the education -
- anhd development of arts educators, who influence -
s future generatlons of potential artists and audiences
'\~ for the arts (19). Three recent studies in the
' -development of arts audiences 1ndlcate that educatlen
is a V1tal factok*.

Arts educatlon must be hlgh on the natlon s agenda.
It requires outstanding teachers, committed 1nst1tutlons,
excellent curricula, 'and ¢ontinuing research and
evaluatlon** o S - N :

&

* The reader is directed to Arts and the Pquké; A SurveyA
of Public Agtitudes and Participation in the Rrts and
.Culture in/New York State, conducted for the American-
Council for the Arts in Education, Inc., with support
from the New York State Council on the Arts. by the -

- . National Research Center of the Arts, Inc,, New York .

Clty,.January, 1973. Also see A Critical Review of the
Content, Quality, and Use of Audienfe Studies, '
Michael Useem and Paul Dimaggio, supported by the
‘National Endowment for the Arts, 1978. Americans and
the Arts, a survey for the National Committee for o
Cultural Resources by the National Research Center _
for the Arts, Inc. (an affiliate of Louis Harris-and
Associates, Inc.), August - 1975, (distributed by the
Associated Council of the Arts) notes a correlation
of early life experientes in the arts and later life
degree of intexest. -

* *Recommended actlons and suggested funding sources have
been compiled by the Task Force as a means of 1llustrat1ng
sample activities which:could respond to some of the
needs and issues expressed in the narrative portions of
the report. The Office of Education. bears a major

-\\' responsibility for ‘these actions in cooperation with
' '~ the National Endowment for the Arts. These recommenda-~
1 '~ tions appear in .Table 2 on page 36 of this report..

Throughout the report, parenthetical numbers will
direct .the reader's attentlon to the corresponding
recommendatlons in the table.

-

34
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wA.. TEACHERS
Exceptlonal teaching llke exceptlanal artxstry
requires great talent. Such teaching talent must be
cultivated through preparation and continuous
development. This involves pre-service and in-
" service training and development for four general
kinds of arts educators: (1)‘farts specxallsts,_

(2) artists, (3) general classroom teachers, and. - L e _‘

(4) non-traditional teachers and-aides;

1. Arts upec;allsts in elementary-
’secondary schools. Artistic creativity 1is the mov1ng
- Torce in arts education. Pre-service training for
‘arts specialists for the schools should focus on
- artistic as well as teaching creat1v1ty.‘ Much is
required of the arts specialist*. He or she must
~first be an ‘exceptional teacher, excelling in at :
least one art. form, understanding the lnterrelatlonshlp
' ‘among the arts and between the arts and other subjects.
The artg specialist must serve both the vocational and
. aveccational needs of a variety cf students, from tHe
casually interested to the prospectlve profe551onal
He or she must often serve as - a rallying point, in-
corporating artists and community arts organizations
into, teaching programs, and enlisting the commitment
of classroom teachers, school administrators and
parents to the importance of thg.grts in ed*catlcn.

The preparatlon of this vxrtuoso requlres ‘a.

c;thollc yet demanding post-secondary educational

‘&and training program. Such a program.should
emphaSLZe artistic creativity This focus must be
dccompanied by an und‘erstandnt&of the learning
process, student motivation, teaching techniques,
ciirriculum construction, communlty resources, and the
relatlve merits of dlSClpllnary and lnterdlsc1pllnary
approaches All of this requires an expen51ve post-~
. secondary program, if quallty arts teachlng is the

, objective. Not all post-secondary institutions must
prepare arts specialists, but those Wthh do should ot

by | N \
. .

.*qﬁor‘pufposes of the report, the term "arts specialist” o
T refers to that person whose academic preparation and 3
teaching responsibility are in tradltlonal arts educatlon.

| S -t ‘ o !
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recognlze the high costs involved in a superlor
program (22)* :

lee the asplrlnq profe551onal artist, the

prospective arts specialist faces many career problems.
Declining school enrollments and restrlcted budgets
pose a serious employment problem for all teachers.
The arts specialist should be prepared and counseled

- for new career opportunltles which are’ occurlng as

. the needs for the arts in many areas of communlty
life are dlscovered and met.

The arts spec1a11st s career requlres contlnuous-'

'development.. In-service training for teachers
should include all the arts (23~24). Schools, colleges
and universitieés must provide opportunities for arts
specialists to continue the study and practice of their
artistic disciplines. Re31denc1es, fe owships, C
% teacher eXchanges and leaves of absentes are the mix
N ~of mechanlsms needed.to assure that specialists can
return to study and creative activity. Such study
should broaden and deepen arts and teaching skills and’
‘encourage utilization of arts resources, team teaching,
o 1nterdlsc1pllnary studies, and teaching. spec1al
constituencies. Teaching artists should be given
released time to execute commissioned works, to serve °
. as artists-in-schools, and to pursue ‘independent
study and work. School systems should experiment .
with special leaves for gifted specialists aad '
fraining institutions should have some resldency and
fellowsh1p~money designated for such specialists. 1In
cases of exceptional need, imaginative pilet programs.
-should be supported by the government (25)

. | 2. Artists. To some extent, and lf only
S by the model their work represents, all artists teach.
'~ Throughout their schoollng and training, artlsts should

A

* * The various arts education dlSClpllnes have differing
‘needs and soMitions. Examples of national studies

are Teacher Edugation in Music: 'Final Report, Music
Educators Natloﬁal Conference, 1977; Guidelines for
Teacher. Préparatlon, National Art Educatlon Associa-
tion; 1970; and Minimum Standards for ‘Accreditation

of Theatre Degree Programs in Colleges and Unlversrtles,
American Theatre Association, 1978. -
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open to them. .They should be given a sense of the
special creative ‘demands.and rewards of(teachlng.
- Artists in training might learn something of this

by Lnternlng as aldes to arts %pec;allsts.

\ \' ‘ ' ';

- Profébsxonal artists who are involved for

a llmlned period of teaching can greatly enrich the’
arts education program of a school or arts institu- - .
tion. They can aid in the identification of talented
-students and stimulate the interest of general students.
_Their thoughtful incorporation into the arts program
can make clear to students the unlty of purpose :
between teachers and artists, as the Artlst-ln-SChQOlS
Program does at its best: Mutual respect and trust
among the regular arts faculty and administration are
important requlrements in such coeperatlve ventures. v
Workshops and seminars are an invaluable preparation for
the artist who will assume this lnstructzonal role, =
either during the. tralnlng years or subsequently as a
part of the career development.: Conversely, such
workshops can be stimulating to the afts specialist
who works w1th the teachlng artist (26)

3. Elementary school teachers. Encrmous
demands are placed on- the elementary. classroom |
teachers in the United States. As generalists, ‘they
are expected to teach all the basic skills for life ¢

#  and learning.  To teach content, they must know '
' somethlng about each subject area.

- The arts must be a vital part of the elementary
‘school curriculum. - This requ1res the involvement of the
general classroom teacher as well as the arts specxallst.-
In their preparatlon, all elementary teachers should
become comfortable in their understanding, apprec1at10n,
and use of the arts, so that they can bring aesthetic
.awareness to the general class and help identify .
talented 'young people. To the extent possxble, their
preparation as teachers should ‘include exposure to at

* least one art form, to artists, and to arts curricula (27).

In-service training can enhance the arts in the
elementary curriculum and assist teachers throughout
their teachlng career (28 29).

“be made aware of the varlety of teachlng oppertunltles i”xd}l

%
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- aides and volunteers. They, too; will require preparatxon.;,\

'

t

¢ §. Teachers and aides in non-traditiopal -« ™% -~
settings. A variety of talented and dedicated . .
*1ndlv1duals .serve the educatlonal mxssxon of antistlc .o

REE

A new. type of career which requlres ‘both pre- and. in-

. service training” is opening up. These non- traaltlanal*
Larts. educators ‘may be prepaxed as tradltlonal arts d

specialists, or they may requitre a dlfferent prepara- - T =
tion. - Whatever the case, this is a grow1ng dlmen51on ] - :
of arts educatlcn. :

Regardless of forum or format, excelléhce

" in teachxng depends upon: the identification, preparatlon

‘and development of talented 1ndlv16uals. At the
federal. leveif arts education in. the schools is the -

' special concern of the Office of Education, while arts o : E

education in the artistic¢ institutions is the special
-concern of the National Endowment for the Arts.

Because the arts and education are inseparable, these -
two federal agencies must work closely together to .
foster ‘'such identification, preparatlon and development -

of a varlety of arts educators in’ tradltlonal and
‘nor-traditional §ettings (30-31).. These men and women

must have the negessary fiscal support for training and
career development in arts education. They must not be .

~allowed to fall between jurisdictional lines, to their . e

loss and that of the arts. Specifically, ¢grant monies . N
should be made available for advanced training at the . s
post—secondary level- Further, creative leaves-of- S
absence and in-service training which promote professxonal

growth for all types of arts specialists, elementary

teachers and non-traditional teachers and aides must be

encouraged. : .

B. INSTITUTIDNS

Educatlonal and artlstlc 1nst1tut10ns and organl—
zations must reexamine and reaffirm their commitment
to the arts in our lives. Arts education should be v
an essential concern of all arts institutions and _ I
organizations whether their principal mission is . ‘ !
presentation or education.. Through these national, - . ' U

f For deflnltlcn of term for thls repert, see footnote -
bn page 6. . o , » v
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. and ‘support this concept.

Q."

v

stake and local organizatioﬁs, the arts,can'be made

 accessible to all Americans. = ¢ :

-Today, the value of the arts in education must
be vigorously asserted. The arts smeet a basic human .
need -- creativeé personal expression. In additiop to B

" ‘their intrinsic value, the arts give insight into

other aspects of life,. helping people undexstand S
themselves and the world they live in. It is recognized
that quality education sheuld;}ncigde'the development =~

of skills, knowledge, concepts, values, and sensitivities

with* which to understand- and .engage the culture of a T

nation. The arts offer .significant opportunities for
this development. Learning must incorporate the arts
as a central, significant, dnd integral component.

Artistic and -educational institutions must recognize .

7

. &
n

1. 'Elementary and secohdary schools. SR

«

';‘Althdﬁgh there are many fiourishing arts programs in

elementary and secondary schools in the nation,-the‘arts

are too often outside the educational mainstream*. - That-
 the arts possess inherent values, -that they are resources

for other ‘disciplines, and that they help develop the
total person are considerations too often and too
easily forgotten in times of fiscal restraint and
educational reassessment. )

: ~ In school budgétary crises,‘aftsfgrograms
and staff have been reduced in many elementary schools.

'Such reductions have been slightly less severe in

secondary schools. But the total result has been a
reduction in funds for arts education programs and
personnel, and a loss of arts education to the larger
and more imp:essionablevelementary‘schcol'population.
Both the secondary and elementary- arts programs need

to be supported at a level which permits all students

to learn from and about the arts. ]

* For a more extensive review of the context in which
arts education functions today, the reader is directed
to papers written for the Task Force by Elliot Risner,

" stanford University (Visual Arts); Brian Hansen,’ '

University of Delaware (Theatre); Elizabeth Hayes
University of Utah (Dance); and Charles Leonhard,
University of Illinois (Music). = See footnote on
page 73 for source.  ° ,

)
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_ “sCurrently, the natlon is concerned about the ;
" rigor of elementary and secondary educatien,.. and . S
" there is much emphasis on "basic skills” and competenoy w T
. But teachers, admlnlstrators, and the public need ta. .+ - -
YT be reminded that creidtive expression is a basic humen
szt need,” and thus the arts are to be viewed as basic’ - ’
S -(’ skllls. The problem is not only that attempts to
..+ megsure competency of skills are embryonit; but thaﬁ
the."arts are often excluded from such measurement. :
A wellaeducated person combines sKills with dedication
and purpose; and the sum of thesé is the persorn's.
individual creat1v;tyg The arts c¢an challenge
the skills and ‘imagination of ail students. It is _
imperative that arts curricula, personnel, and program Lo
funds be retained and expanded in the. elementary and-
. secondary schools (32-41).

- 2. Colleges and . unlverSLtles.( ‘In thelr'
tradltlonal undergraduate programs, colleges and
o universities should recognize the value of arts.
education. College admissions criteria .determine course
offerings in. secondary schools, and should include
the arts in prexequisites, grade point averages, :
aptitude tests, and other relevant considerations (42)
The arts should become a focal point of the present
nation-wide campus review of" undergraduate general
- education requirements. They should be seen as a
+ vital part of the academic community and recognized
v for the contribution they can make to the general
educatlon of students. . \ :

. 'Morever, as post-secondary education is
~increasingly recognized as a continuing process and
" not limited to people eighteen to twenty-two years.
" old, college ‘and university arts programs can greatly
benefit other groups of Americans. . Formal and informal
programs for studenas and citizens of all ages ‘ :
can extend the arts into the lives of many .who are not. P
now either artist or audience. Community and four- |
year colleges can respond. to the artistic needs of
thexs‘}ooal communities, while unlverSLty arts centers
can assist through regional programs. No federal .
assistance other than advocacy and leadership is
env151oned in many of these’ natural/local developments (43),,

l
L]
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o
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| 3. Arts institutions and organizations.™ . _
Nationally and locally, arts institutions and organiza-
v ‘tions are broadening.and educating udiences. through
R efforts on radio and television, on e streets .and -
.. in-storefronts, in all types of schools, in museums,.

in “theatres, and W1th.ceoperativa.suprrt‘of:such\efforts“”
as- ticket voucher systems which promote student.
attendance at cultural events. Community arts - groups , ,
}  and individual artists are cooperating with school systems
_— to extend arts education. They are providing educational -
_opportunities in the artfs inside and outside the tradi-
tional school days' and hours.. - Lo - -

SN " .. .. The great potential of television and - ...
T radio in arts education must be -imaginatiyely and
e agressively pursued. Private and governmental . .. .
' ‘agencieslhave'sponsored programs which have demonstrated

“the effectiveness of radio, television and film in arts .

-

education. -Such pr ing has included arts
. performances, arts instructron, and records of master. -
. .- artists and teachers for study. Response to arts -

' programming in the media indicates that the audience -
in America is larger and more discriminating than -
commercial produgers have taken into account. :The .
‘National Endowment for the Arts and other govexrnmental
. agencies should continue to support innovative media .
© projects (47).. At some point it may become appropriate
" for the Arts Endowment to commission educational ¢
programs on the’arts for public radio and television.

t

L As educational and artistic institutions and.

" orgamizations are confrgonted with even bigger fiscal 7
problems, their arts edfication programs must not suffer.
The Office of Education and the National Endowment for the

Arts must provide leadersliip in helping national, state,
" “and localinstitytiens and organizations to strengthen
| arts education.  .Formal barriers between artistic and = -
:3 - educational institutions must- be removed and cogperative = -
agreements‘encouraged.which_reCogniéeJthe unigue - S
contribution of -each sector to arts education (44-46).
Arts education must be a principal matter of concern -~ .
for'in-service -training in teacher centers, regional B
' 'education agencies, university postyraduate ;programs .
- and arts institutions (23-24). Individually or = .-
cooperatively, these institutions can evolve programs
which will help all arts educators to grow -as artists
and teachers,}pt;lizing‘all xeseurces and”approaches‘,’

N ‘. . . ) : _ : e

A




to ‘personal and professronal development,; This yrll
enefit the individual and the institutions.,. These oK
éigenc1es -should also offer programs abou arts - ‘
education for administrators, governing boards .and
the general public (34~35)¢ If Americans‘are to
. have access to the best, arts educat;ong'ust be pushed
g forward and given the flnanc1al support 1t deservesx

0@ . ——

. CURRICULA s
. - \ '
T to . 1
} the
expres-

. 'Educatlonal offerings should be avariabl

N4t T everyone, at all levels. of educatlon, and in

' “arts. Jazz, the media, and ngw art forms an

sions should not be. denied-an educatlonal

© teachers or mat&fials are hard to precure frem
tradltlonal sources. o _ e

R . Aesthetlc educatlen, composrte prcgrams embracxng
. several arts, 3nd infusion of the arts into other
'~.+ . .  subjects are .Significant recent additions to -the
- % ¢ curriculum. The interrelatedness of the arts’ should -
be appreciated, but such recognltron must not sacrlflce
superior 1nstructlon in single art forms for lnadequate-
exposure to many : _

- The Offlce of Educatron and the’ Natlonal Endewment
for the ‘Arts must cooperate in funding selected pllot :
and preject grants to assist’ teachers and -artists in .
educatlonal and artistic institutions and organlzatlcns.*

- These grants can strengthen the éxisting currrcula,'
or enceurage experimentation ‘in Hew educational
directions_at the elementary, seconﬁary, or post~

\secondary levels., Qutstanding proposals should be
‘supported regardless of whether they involve traditional

_ . Or non-traditional, emerging or well-established settings.
- '~ New ways and new places should be - explored. Coeperatlve'

‘ .- ventures which embraceé both. organlzatlons and talented

) 1nd1v1duals shculd ‘be encouraged (48 50) :

¥ D. RESEARCH f,f T

Te ass1st artlsts and teachers, there st be -
. : continuocus ingyiry into the nature of learning in and’
. : . through the arts. Currleulum<development evaluation,
IR . dissemination, and audience: development deserve steady
o ‘attention. Like the artists' world, the arts educatars‘-
_“/" - - situatifon needs more comprehensive research.' There sheuld
 .be a systematrc comp11‘$}en cf statistics and data. :

‘<

Tum becau$e o

A, -
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pertaining td'artééédﬁéétiénw\‘Qndér“the Ieadéfshigjm,  -

' pf-the U.S.  Office of Education, other interested .

governmental and private groups including -the National
Endowment for the Arts, the National Institute “of

nae -

' Education, and the National Center for Educational

Statistics, and where appropriate, university or private. .

research centers should cooperate on a- joint. research : .
.effort. ' This .effort should include basic and applied '

. research in arts learning, evaluation, documentation
‘and dissemination of sqccessfnljepdeavors,’an&:&ata '

collection. L . o

. A - ?

The_résults'af(tﬁiS-reseafch'(anduthQSe'notéd-in

'lPaft I1I D) .should be_made available through-a

clearinghouse to assist with arts education-advocacy,
planning -and decjisicns: at all levels and by &ll .
constituents -~ by prospective and practicing teachers, .
artists, ‘administrators, as well as by associations,

. organizations and governmental or private agencies {51~53)
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R -_ff ~ TABLE 2

RECOMMENDED ACTIONS AND SUGGESTED.
' FUNDING SOURCES FOR THE EDUCATION, TRAINING, .
. AND' DEVELOPMENT OF ARTS EDUCATORS -

hd -

~ The followxng recommended actlons and suggested
,‘fundlng sources have been compiled by the Task Force as

-

‘a means of illustrating sample activities which’ oonld

-'~raspond to some of the needs and issues expressed in o L
the narrative portions-of the report. ,

The QOffice. of

Education bears a major responsibility for these actions

P—

ACTIGNS

(19) A senior educatlon end traln-
‘ing officer of the Arts Endowment
should. encourage and assist .in ‘the
co6rdination of private and publlc
efforts to promote the arts as’an

' essential part of basic educat;on,o
: through work with allied federal

- agencies, prOfESSlOnal arts and

education .orggnizations, foundatxons,
and other. 1nst1§utlons.

corporations,

- (20) ‘The Arts Endowment should"™
assure support for arts education
through representation of arts

. education on the National Council
- on- the Arts and 1ts Panels

(21) The Whlte House Conference
on ‘the Arts and the nation-wide

- meetings preceding it should ad-

dress the issues of arts education,

' National'Endowment
‘for the Arts

- in oooperatlon w1th the National Endowment for the Arts.

-

SUPPORT =

-

Natlonal Endowment, .
for. the Arts- .

Fedﬁral and state
approprzatlonsv



‘AcTIONS . SUPPORT

o= . . LN R S

Arts §peClallStb in Elementary Secendagy Scheols - EE

et

(22) Funds should be made avallable " pund for the Improvement of
"to colleges, universxtles and arts  Post Secondary Education’
institutions for exemplary projects . (FIPSE); Office of FEducation;

that broaden and deepen education - National Endowment for the
of ‘arts SPEClallStS and includ& Arts; National Endowment
training in use of community arts for the Humanities; founda-
N . resources, teaching arts to. specxal‘atecns,<professmonal organiza-
C constituencie$, team.teaching and tions; state education

1nter&13c1911nary approaches.« .~ ' agencies; -lacal- boards
. ‘ gof education

(23) In-service arts education ﬁfolce“of Education*“

workshops should be provided for 'state arts agencies;
arts specialists in public schools, Fund for the Improvement ‘of
. institutions of higher education, Post Secondary Education
" and Teacher Centers, to educate | (FIPSE)j; Natloqel Endowment
in organizing and aéminrsterlng for the Arts; National L
arts programs that encompass . ' Endowment fox the:. Humanities;
_several arts, reach all students, “professional organxzatxons,'
use community resources "and. relate state education, agencies;
‘tc genepal currlculum A local beérds-ef education
. ’ R .:g"
(24) Teams of classreom teachers} , .Offlce of Eéucatlon, s
artists, admihiskrators and < state and local arts and .
parents, led by arts specxallsts“' ' education” agengxes, Natzonal
‘should be developed in primary and - Endownent for the.Arts; . . =
, secon&ary schools, to provigdeé in- :N tional Endowment for: the = wod o,
. ' .ser'vice arts education, to plan and.'H nities; foundations; - T
a ‘initiate model arts currlcula, P profe351onal organlzatlons,‘ Y
‘dnd to develop couxses in _ colleges and unlver31q;e&1
~humanities, aesthetlcs and the =~ parents/teachers orgaana—*
arts. s . ‘ tlens . o R
(25) Educa&aonal 1nst1tutlon$ - Local schools; community ..
should make provisions for arts businesses and industries;
specialists to renew and revxtallze ‘National Endewment for the

‘thelr artletry , : Arts‘ Artlst In-Schools and
- “{ntern programs, state arts

. | agencxes,'communlty arts
\ - ; . organizations and institu-~
\fff o ' tions; colleges and: —_ -
; S . universities; schoois of T

the arts -




.- ... ACTIONS

ArtlStS B B ff  B

_ (26) Spec1al courses and workshops
~ .. . -during and aftex training in the.

'~ ‘eddcational’ use of: the arts, . con-'

ducted by experts, should be’ :

- *+ available to artists for. studyxng
' education, teachlng and learning

phllosophles ané practzces.

e a——

R Elementarl $chool Teac@ere

- (27 Pro;ect funds should be .
- - .available to colleges, un1versx-
. ties, and arts insti tlons, "to
provide prospective a
- practicing classroom teachers
with 1nterdlsc1pllnary courses
~encompassing several arts :
_ dlsc1p11nes, ‘arts. studlo o
e experience to broaden and deepew“
understandlngs; the arts process
"in basic educatlon
technlques L o

e %

P ~(28) - Resouroes should be created
s Wf_ ~and.extended enabllng xn~se:v1ce
S g ‘education programs -in primary and .

B ‘secondary schools to inceorporate-
. .. arts components, assisted.by arts

student\;nterns, artists=in-
: . schools, college faculty arts
T teams. o N .
- (29} Teacner Lenters should be - -
- ‘j:.‘encouraged to dévelop arts | '
) education topi¢s and project -

. grants awarded.to fac111tatev-’

- their maklng arts e,prlorlty in

_ -the development of classroom-

teachers.

T
R

S,
~

e Humanities; "

”;arts agencies;

SUPPORI -w;ovi-

.. N L ) e
e~ .- . . LR ¥
. N N - L

Office of Education;
'paticnal Endowment for
the Arts® Artists-in-

* Schools. Program' state

arts agenCLes, founda-

‘tions; education agenoles,
4 .

colleges and un1versxt1es

. Office of Educhtion;
~National Endowment for

the Arts; National @ - '-» =
‘Endowment for the o

looal
state
arts. o

ments of eQuCatlon-
. school districts;.

"state depart--

organizations;
universities;

colleges,
Department -

.and 1nnovat1ve_

Y

~  the Artsj
"tion -dnd arts agenc1es,-‘.

‘of Labor (CETA)‘“ L

foundetlons

\‘~Off1ce of- Educetxon*’“
<"--arts trainifig institu-

.. tions;. cultural organlza—‘
state arts agencies;.

_ tlons-
katlonal Endowment for.j;
the Arts:

o

‘Office of Education; .

ER\CY

National Endowment for ..
state educa- -

vTeaoher Centers

Y

ST AR ST e e SV, l"'“ﬂ'rv g e e

foundations "

—~te



‘ o \\hETIovs Lo _g.ﬁwﬁv~'. . SU?PORT‘: ,
Teachers and Aldes in Non—Tradltlonal Settlngs o .
(3&) Cclleges and unlver51t1es _ 'lColleges,xunxver51t1es, ‘

L should rovxde courses .to meet : 'communlty arts organiza-

s the needs of those aspiring to . tions and instxtutxons,e(
‘ jbecome arts educators and arts - Offide of Education; ..
e administrators at arts institu- - National Endewment for -
. tions and cultural centers. Funds ‘the Arts; National -
zx .~ should be avallable for pilot- ., Endowment for the. .
T programs. ' : , é\Humanltles, fcundatlens"
31y Oppertunities should be Natlonal Endbwment for
, provided for educational staff . -~ the Arts; National
K ~ -and administrators. of museums, . = _Endowment for the -
T “performing arts centers, dance . L "Humanltles, arts. S
' '~ and theatre companies, and = ... service organlzatlons, o
- various arts’ .groups, to- 1ncrease' ' foundatlons‘ ' Lo
¢ effective’ use of their reséurces - -, 7 . % A
: in working with chlldren anﬁ PR Lo S
-“teachers. o S e e o
L INSTITUTIONS » \
. lementary and Secondary Schools | ;v‘ e :
g (32) Tralnlngnlnstxtutions should Off&ce of Educatxon,

. . be eligible for funds suppertlng National Endowment for
projects that develop: and . -~ “the Arts; National
strengthen arts currlcula, for Endewment for the
community-outreach undertaklngs,_ _ Humanitieés; state arts.

. &~

~and for joint ventures with "and education agencies;.
professxonal arts organizatlons and foundatlons :

“\lnstltutlons.
. : T
. (33)'State arts and- education v State arts and education
N - agencies should advocate and - agencxes--Natlonal
stimulate increased. commitment Endowment for the |
‘and understanding of the vaiue of Arts; Office of Educg-
arts in education among princi- tion; arts and educatlon
. pals, superlntendents, curtriculum erganlzatlons
L coordinators and supervisory
~ personnel, school boards, and

teacher Organlzatlons T ' - | S




. ACTIONS -

- {34) Graduate courses and speélél“*'
partlclpatory arts workshops for .
“principals, superlntendents,

counselors and other admlnlstfa~
tors shoulé be created that
demonstrate- the educatlonal

Hpotentlal of the .arts. .

(35) Funds should be avallable a

' to update and expand arts career

guidance courses .and. workshops
for teachers and administrative.

_personnel who will advise young
- people on;the full pange of

avallable .options. Pract1cxng

" artists should be consulted in

this process

(36) There should he ' cooperatlona“
"between state arts and edwcation
- agencies and arts:and edd!atlon
- résources to ensure the general
effectiveness of arts education, .
“and to maintaib information flow

to local school dlstrlcts.”

{37) Professaonal teaching
associations and o¥ganizations
should adopt policies and

‘resclutions regarélng the ‘positive -

value of arts in prlmify and
secondary education™ W *
(38) Arts education associations
should expand .legislative activi-

ties at-local, state and federal -
levels to héighten awareness and -
~support for arts in primary and '
,secondary educat;on. e ;

(39) Arts educators and.repre?‘

-sentatives of teacher bargaining
units should establish an ongoing.

dialogue to study the effects of
contract agreement on arts educa-

~ tion programs and make- reccmmenda—

tions for policies on arts
education. .

P 2
. .

‘!"

s T

T el e

SUPPORTmmA-

?7Colléges, unxversztles, .
state education agencxes,\

state - arts agenc1es,
community arts. organiza-

’tanS and lnstxtutxons o

-

- 0ffice of Education
. (Careex Educatlan)‘
‘colleges and "
- universities

State arts agencies; -
‘state education’ agenc1es,.
foundatlons

i,?;i[i

Professional educational

- ~and arts associations.

and organizations

: - ) o
‘Arts education

assogiations

i

Arts education associa-

tions; National Education
Association; American
Federation of Teachers

'S

’



.
ACTIONS - o ‘SUPPORT O
(40) Artlsts and prlvate c1tlzens Artists and eitizens
who wish to emphasize the valug of '*frndxv:&uafiy and’ . .
the arts in education .should =~ - collectlvely) - B

‘establish a dialogue with :
:appreprlate arts and arts educa- . ,
' 1on 1nst1tutlons and 1néxv1duals. y S

RN o)
.\

-

M Arts eéucatlon agencies and = - Office of Education; Natlonal
. ofganizations should work with - . Endowmeént for the Arts; _
national testing services to - _national arts and educatlon
develop approprlate evaluatlon - associations; National Insti-
~ 'mechanisms to monitor quallty - . tute for Education; testing
- and achlevement in arts. - t' - services; foundations.
, - . L
N ((42) Celleges and unlverSLtles - ,\EEtional.testing services; =
~_should be encouraged to accept Office of Education; .
. ‘achievements in .arts curricula - National Endowment for
- . as valid *indices for student - ~ the Arts;;Natienal .
. admissiof evaluation, and thus = Endowment for the )
encourage secondary schools to. H anities; colleges' z
Cégnclude the arts in graduatifn univeérsities; N
equlrements. o Lo : | elementary and secondary
. R B schools :
- Colleges and Universities S ‘l"
L (43) Training institutions should Office of Education;
o . be eligibje for funds supporting ‘National Endowment for-
. projects that develop and - the Arts; National
strengthen arts cu/;rculaf or Endowment for \the
. community-outreach undertakings; ‘ ‘Humanities; stgte arts
LA and for joint ventures with. - . and edugation, agencies;
" profesalonal arts erganlzatlons foundatfions ‘ ‘

and lnstltutlons.

'Arts Institutions and Organizations

. - (44) CoLperative efforts between State and loeal arts and‘
' o educatlpnal institutions, arts - education agencies;-.
organrzatrons and- 1nst1tutlons, . institutions and’
and reécreation departments should ‘j”organlzatrons, parks
- .~ be initiated to set up staft and recreation .
- exchanges, work/study programs, . - departments . ¢

and leadership training- for arts
~administrators. . *




‘k“
ACTIONSe
AR (45) Governmental organizations,

~ » education- agencies, and pro- —— .-
Lo fess;onal education organizations .

.shguld include arts eduecation
o dﬁon the agenda of meetings, con-
e - ferenoes and plannlng se551ons.

e\; .{46) The Worklng Group on‘Arts
| . '\ Education of the Federal Council
~ N\ on the Arts and the. Humanities
T ‘ should promote and coordinate
federal action in arts educatlon‘

'(47).A nat;onal educat&onal.media
program on the arts should be
developed to introduce very (
young children to the creative
. and communloatlve aspects of the
- arts. :

S CURRICULA :

(48) Approprlate programs and
offerings of state and_community
arts organizations and institu-
tions should be systematically
1ncorporated into the curricula
‘and programs of ‘public schools
and colleges.

© (49) Pilot and’projectfgrante

LovED

and' artists strengthen the
existing arts curricula, or
experiment with new ‘educational
' directions in elementary,
secondary, and post-skcondary
educational and artistic insti-
tutions and organizations.
(50) Tedching materlals using
e the resources of film, televi-
’ " sion, and radio arts programming
.+ should be developed to ‘
- ‘. demonstrate master teaching,
"enhance arts curricula and
enliven the - pre-service and
in-service ‘education of teachers.

AT

R

should be funded to help teachers

 SUPPORT

-Governmental organiza-
-tions, state governmental

agencies and - their
national associations; -

‘education associations -

Federal Counc;l on the

. Arts .and the Humanltles

;Offlce of Educatlon,

National Endowment for
the Arts; National.

- Endowment for the _ ,
Humanities; Corporation

for Public Broadcasting;

- foundations; corporations

Statd arts agencies;
state education. agencxes,

community arts and ‘-
education organizations;
local school .districts

-

N s

*

_Office of Education in

cooperation with the
National Endowment for

the Arts and state and - '
local educational ’

artistic institutions
and organizations '

National Endowment foﬁ;,

the Arts; National
Endowment for: the

"Humanities; Office of

Education; Corporation
for Public Broadoastlng,

.foundatlons, corpora-

tions

R



[ PR

' RESEARCH

_education should be clarified. and
efforts coordinated to- support

- should'be established to serve

pilot prcjects, curxzculum

ACTIONS | ‘SUPPORT

(51) The roles of National . . National Institute for
Endowment for the Arts, National - ° Education; National

Center for Educational Statistics,_ Endowment for the

National Endowment ‘for the Humani- - Arts; Natlonal En&eﬁment

ties and National Institute for " for the Humanities;

Education’ in research of arts .Office of Education

further research in the individual.
arts dlsclpllnes, lnterdlsc1p11nary

studies, aesthetic education, and = .
experlmental research R -
'{52) Research sheuld be 1n1t1ated . National Institute for
to- provxde*a process of arts data Education; National
collection oveér time, statlstxcal"_ Center for Educational
- analysis in arts educatlon, and Statistics; National
~ to determine effective’ ‘methods tc‘ - Endowment for the Arts:
teach arts .and substantlete their . Office of Educatlcn,
’usefulness in genera-Aeducatlcn. ; “;foundaticns
(53) A resource and anformatlon ' Naticnal‘Institute for -
center ‘for the artsfln education Education; Nati¢nal.

as -a clearinghouse ©f informa- ~ National Endowment for.
tion about avallabfe resources

the Humanities; Office

BTV

‘Endowment for the Arts;

and materials, seurces of support, . of Education; foundations;

: corporations -
developments;, and matters generally T

- pertalnlng'to arts. educatlon and

research

o7

.o

W™



R L : . . SO

IV. CONCLUSION

. The questions.inherent in the education, training .. .
..and development of professional artists and -arts educators P
.cannot be answered with a single statement by any ‘task -
force, any group of professional artists, or any group of
professional arts educators.’ In a pluralistic - society
there are many. truths. We aré enriched by diversity. Yet
~all of us must be committed to the extension of superior
artistic guality throughout‘o&%'sbciety. .This requires ~
- outstanding artists and arts educators. It also'requires . T
a recognition of the differences and commonalities of -
their training and development. It finally requires a R
commitment and cooperation. Access to the best is predicated
~‘on support and extension of individual excellence' in'many
“artistic’ and educational settings. The.ultimate objettive. .
~ is clear. "It commands our united energies. : Co '

s
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Appendix A: Brief History ofumevelopmentwcf A .“ov‘

Federal Support for.the Education,
Training, and Development of .
ProfessionalArtists a

L —_

~

Thﬁ‘EEderai.geverﬁméﬁt has historically been a
junior partner with state, %ocal and private entitigs

in efforts to educate, train, -and develop professional
" artists and arts educators. Yet this *junior partner"

has often been a significant factor in the development

.of artists and arts educators at local and national
. levels. ' o e L

NATIONAL ENDOWMENT FOR THE.ARTS -~ = - . R

. .

..

At present, the disciplinary programs -of -the

National Endowment .fOor the Arts have the following
- programs directed toward the education, training and

development of ptsﬁessional artists and arts educators*:.

" PROGRAM . . "~ PROGRAM DESCRIPTION -

" \Architecture + = - .

Environmental Arts

. B St o
1. Design + .. -  Grants are avajlable tq assist o
'+ Communication exploratory activity in design.. This
e : & . program emphasizes design as an a
aesthetic céncern and not techndlogi-

" cal projects. “Highest priority.is

given to projects that show promise
of significantly influencing the
_ future of our surroundings..  Alsa
considered are, projects that.seek
to extend the state of knowledge in
. . the design field, assuming current
N desiyn approaches. . o ‘
“ | T .

* Compiled by: Fred Lazarus, Staff Assistant to the.
Chairman, National Endowment for the Arts; Task Force
Working Paper from the 1978 Guide to Programs, -
National Endowment for the Arts. -7

-
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_PROGRAM

. (Architec ture F
wEnylronmental Arts)

2-

Fellcwships_

Dance’

1.

N\

Choreogréth' .
Fellowships and
Productlon Grants

Cangory A:
Choreography

- Fellowships

-

Category B:.
Workshop

" Fellowships

PROGRAM DESCRIPTION

This program seeks to encourage
exceptxonally*#%lented persons to
engage in independent desxgn PrQJECtS
or studies which will merove their.
professional capabilities. Profesf
sionals who could benefit in ¥his way
from ‘an infengive "official sa batical™®
are considere “Grants are intended
for prcfess;onals with sufficient -~
experience’and maturity. in their own
design work as well as broad
understandlng of the field.

-’-. “.

qﬁﬁon—matchlng fellowshlps dre avaxla@le

-

-with which they are primarily and

to experienced professional choreo-

"graphers who are primarily and |
~integrally assocxated with a - ’

professional performing company{
The purpose of this program is

to provide an opportunity for
experienced choreographers..to create
new works for a professional company
integrally associated and to prov;de
time for rehearsing new warks |

Nen-matching fellowships to aid in| the
creation of a new dance work are.
awarded to: . choreographers workin

- in workshpps, civic, reglonal educa-

tional or ‘other companies with limijted
performance schedules; choreographers

- wishing to work in new and experi- |

mental areas; and members of profes-

fsxonal companies which have a policy

‘of offering choreographlc apportunlt;es
to their ‘members. .



PROGRAM

(Dance - Choreography .

- Fellowships and
Production Grants) ’

 Category C:

. Fellowships for
Choreographers
in Residence

47

-
T - - :
N

PROGRAM DESCRIPTION

T~

4,

~,
~

Nah—matchlng grants are avallable to f y

-

" professional companies to enable them
"~ to award fellowships to. experienced-
f‘praiess1onal choreographers who'are
- . not permanently. associated with the _
~ company. te create new works,” to restage,

. existing works, or to work with the

: Categdry D: .
* Production
Grants . =

. their repertoire.

company over  an extended peried of time.
The company has two options.. It may ‘

-.apply for a short- term or long—term

resxdency

- "'. ‘ PRI
,
L 2

) The purpcse of. tﬂus category is to

assist established professional com~ -

. panies with national or wide regional

exposure to- expand and diversify v
Companies applylng

t must have attained at least a twenty-
~ week rehearsal/performance season.

¥
Category Es

Special Choreo—'
graphy Fellowshlps

w«

Education

. ¢
1. Artists-in-.
' Schools '

- to work andndemonstrate thelr artistic -

during 1976-77 and must have been

in existence for at least three years.

!

_'gillowshaps are avallaéle to. experrenced L

ofessional choreographers with
substantial professional recognition.
for extraordinary choreography progects o
not applicable under Categorles A, e
B, C and D. . . T

R AN .
Grants age made to state arts agenc1es. ‘ o
to match. funds_for local artists-in-- -
schools programs. The purpose of the’ ‘ ’

program is to .place’ practicing artists
in elementary and secondary schools

dlSClpllnes

.
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PROGRAM . - 1“PRQGR§M‘DESCRIPTION" B -_TS\:‘

LT . o ) , = - C N
_{Education) - - . A E o
_ 2. Learnlng Through - This pllct prcgram seeks to ex lneuﬁ -
- o ‘the Arts = - . - innovative ways .in which the a&Q o .
e B . . and professional artists can asgist” - 0~ - T
\ : ‘ e T in alternatives for learning to "the = B
, , e ' . established educatlonal lnstltutlons..
v oo - .~ . . . Focusing om adults, Btudents, the - '
IR | | ~+  handicapped, the. imprisoneqd, and
diverse cultural dgroups, . the projects
are designed to integrate the arts ‘ ‘ :
'into the total educatlonal ' e
experlence. T : - - ‘

"Expansion Arts . B .,, S ‘ - .

1. Instructlcn and Matchlng grants are avallable to eom- e -
. ' Tralnlng : munity art prdjects that speciglize R N
\ - - ' ~in professionally led workshops and ' o
- x T - classes (in areas. including dance,.
music, - fllm/v1deo, theatre, crafts,
visual arts)-on a regular basis thereby
. _provxdlng opportunities- for creatlve‘
: E part1c1patlon on all levels.

.. Federdl-State T ,Awards to experlenceﬁ state directors S
. Partnership -~ . = and assistant directors for periods o
. R o of three to twelve m8nths to conduct
e E L , (lndependent stu&y or: research travel,
: o : write, engage in arts projects or in
: , o other ways. improve one's leadership
N ' e skills -or qual;f;catl@hs.

Literature : : .
\"f

C 1. Fellowbnlps for ‘Féllowshlps are avallable for publlshed

Creative Writers = writers of .exceptional talent, 1nclud1ng

B : poets, fiction writers, playwrights,
: o essayists and ecritics of contemporary

American writing, to enable them to
set aside time for writing,. research
or travel and generally to advance
their careers. , . ‘ S -

2. Readings and | Matchlng grants are available to aid
‘Residencies for ~  projects that present published creative
, erters .. writers (as defined above) in publlc
- readings and re51denc1e§N
R .
4 ’




PROGRAM = . PROGRAM DESCRIPTION

- ~

. ‘Media Arts: .Film/ . i" S )
. - . Radio/Television . o | '

1. Régipgal-Development o N

.~ Category A: © . The aim of this progr _
‘Major Media . . the apprec;atlon by a wid public for B
Centers = - : the arts of. film, video,

| L ., - to assist film.and vi

S G e radio -producers in
i - ' : : respective artsy | To achleve thes

‘aims this program assists major media
centers in undertaking a variety 9f

_ projects which may include the £

lowing: (1) Exhibition of quali y o
film and/or video work, and publica~
tion of associated commentary,/ .(2) In-
Residence/Workshop Programs involving:
film and videomakers, radio producers,

- - and critics of national significance.

RN (3) Provision of production and post-

- -+ production facilities for film video~:

; I?akers, and/or radio producers. - .
(
t

/4) Provision of services, including..
. eachlng, dissemination of informa-
. “tion, and access to study and research -
‘ ’ : facilities. (5) Maintenance of film-
- and-video collections for exhibition
| and study. . (6) Integration and coor-
e dination- of media resources and services
o on a regional basis. (7) Distribuytion
7 of quality'film and/or video work.

‘Category B: ' The’ alm of thlS program}ls to assist

In-Residence/ - - organizations . to invite fllm and video-
Wo§kshop Program makers, radio producers, "and critics

of national reputation fdr stays of .
different durations for the purpose.
of instructing, infldencing, and
stimulating a variety of audiences

'y

.while practicing their professions. \;'
2. Fellowships

‘Category A: ~ The American Film Institute administers
American Film. for the National Endowment for the Arts
Institute Indepen- 'a program of grants to filmmakers work-
dent Filmmakers ing'in the areas of animation, documentary,
Program experimental, and narrative film.

N
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PROGRAM . PROGRAM DESCRIPTION |
“Museunms .
- A . . ( . . X - : .‘ﬁ’ . . Y
1. Museunp A Matchlng grants are avallable to assxst
Training ' programs that train museum profesglonals
- o i?“and technicians. |
2. Fellowshlps for T Fellowshlps are avalléble for profes~
_ ~ ~ Museum’ , sional members of yseum staffs who
. ;'Profe551qnals . wish to take leaveg of absence for
. o _ | periods rahging from one to twelve
o ' months in order o conduct indepen-
dent study or research travel, wrlte,
engage in communlty projects or in
. o _other ways improve their profeschngl
-~ . . qualifications. Proposals must be
_ . - for spécific projects and must clearly
. .- .7 - -demonstrate in what way the leave of . -
absence will improve the gpplicant's
T perESSlonal quallflcatians.' '
Musicw |
1. Fellowships for . Fellowshlp gréhts are‘avallable to ,
) . Composers and * ' - composers and librettist to encourage
o Librettists = the creation of. new com§§' and ¥
‘ . . ‘ ' ' -.labrettas, the completion of work
' - ~_~ ‘in progress and to generally assxst
. - o - their professional development.
L Assistance is available thréugh the
- following two categoyies. ' = .
2. Jazz/Folk/Ethnlc '
“ Mu51t . o
Jazzs . - Non-matching fellowship®grants are. .
Category I available to jazz composers and ar- - o
. omposers/ ’ rangers of exceptional talent for - @
>~ Arrangers o creation of new works, completion of '
: ' ~ ~ work in progress and professlonal |
develapment.
Category II o Non-matching fellowshlp grants are '
, _ Performeyrs available to enable jazz- instrumentalists
2 ? b/? . and singers of exceptional talent
- to agvance and develop thelr careers
as they see fit.
f.




PROGRAM .

(Musxc - Jazz)

&

Category IIIﬁ
- Travel/Study

PR S
ER
gt

"félk/Ethnic:

‘Category III:

- Individuals

1Career .
'“Development

) v

..\

i
* . and organizations .involved in the

. training of gifted artists and (2) hlgh“
- level musical activities which ‘have well-~

51

) . PROGRAM DESCRIPTION

Non—matchxng travel/studycfellewshlp-.u
grants are. available to enable young . .
musicians of exceptional, talent to
study and/or tour with individual

 ‘professional jazz musicians or ., . .
~ ensembles for short—term cqncentratedh‘
“instructipn and experlence.

'.Non—matchlng fellowshlp grants are

available to enable individuals of
exceptional -talent to study with

‘master traﬁltlonal mus;cxans.

..f “' « ' -

The purpeses of thls category are to‘
provide assistance to (1) institutions

defined educational components for the -
artist and provide performance oppor-

", tunities that contribute to career
development. The training includes.

"grantst\p eleven independent schools |

of music, as well as grants to programs *

and activities which provide special -

ment of artists, such as the Aspen,
Marlbaro, and Berkshire Music .
Festlvals, and the Wolf Trap»Founda- -
tion for the Performing Arts. Grants
to organlzatlons w1tq programs speci-

fically directed toward. providing career -+
- development,and performance oppor-

tunities for the young artist fall

within the general. category of this

area. For example, Affiliate Artists,

'Inc.. trains and places lnd1V1dual
' emerglng young artists in programs

sponsored by professional, educational,
and civic organlzatlons at the state
and local levels, and administers the

 Exxon/Arts. Esdowment Young Conductors'

Project. Young Concert Artist Inc.
aids in launching young a&tistZE@n debut

" concerts, arranging concert booRings,

and assisting the young artists through
advice and coaching.

-
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opportunities for the intensive develcp-"'
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LT  PROGRAM .. PROGRAM DESCRIPTION
f (Mu51c) _ '._ 'e\ o _ . xf .?'ngfﬁl :
"4. The Natlenal , The Endowment, thrcu@h a Treasury o
Qpe;e{lnstltute . Fund grant with matching private funds,

provides substant;al support to the
L ' National Opera Institute, an 1ndepen~
+<  'dent orgafization which offers assis~- - -
: tance to- organlzatlons and. individuals. -
'Aiding young artists of exceptional
- talent through individual grants to
performers, " traiging”in allied operatic.
professions, . assxstxng with production
" of new or- rarely performed operas and
’ innovative programs in.production
: R , “technigques, and lntercompany cooperatlve
' . . - N prajects, all 11 Wlthln the purview
' ‘ ' ' ‘ ' of the Instltut

ThRatre = = . B vv”“ ", T

1. Professional " Inan effort to. develep a higher standard
,EgeetrelTraining‘ -of professional theatre training, the
o . S - Endowment assists selected projects.
e - - . whlch may be of value to the field. of

professional theatre training as a
. o _ ‘whole. «Such projects include increased,
I : . communication among training institu-’
’ ' *, tions, increased. cooperation and_ex-
' change between training programs and
. . , ‘ ‘the professional theatre, and develop-
EPEE | | - - ment .of new master teachers. Direct
' ‘ @ssistanre to 'the training programs
. A . of individuak? 1nst1tu§1ons 1s not
. - 4 -avdilable; however, substantial funds
- are. made avazldble under' this category
wg,wto the League of Professional Theatre
#%:Training Programs for sub-grants to
“plember and non—ﬁémber schools. '

&

. 4

2. Director Intern This program is designed' to provide
<« ' Program (Pilot) = career development opportunities for
o : ) 2 talented young stage directors through
A S . - full-seasen internships with major
g professional theatre companies.
Grants are awarded to the participant
theatres for the intern's salary and
: expenses for special directing projécts e
‘ ' ‘ outside the normally budgeted activities
of the company. . _ !
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PROGRAM ' ~ - ' PROGRAM DESCRIPTION
'(Theatre) e e ) -~
: T .3, Small ProfeSSLQnal Grants ‘are glven to ‘small profeSSLonal -
) ' Theatre Company theatre companies to assist in the - A
Program  development of new plays and play-. ‘

- | o . wfights, to explore new theatrical

o s o forms, and to provide career develop-. '
. o : . L ‘ment. opportunities for all types of

‘ o IR ‘ theatre artzsts.' '

Visual'Arts

1. Art Critics’.. an-Fellowships ere available to enable | .
Fellowshlps .-~ art coiylcs te -set aside time to - ‘ ,
o pursueda SPElelC project which is not . v

feasible in their present dircumstances.
: . Smaller. fellowshlps for travel will =
, o ... also be made to critics to expand . -
| ‘ A - their knowledge of .the current art -
. scene outsxde their own reglon.‘

ey

Ay

2. Artists’ ‘. , .Fellowshxps are avallable to enable

Fellowships artists to .set aside time and/or" .
s S purchase materials and generally to
) ' : “advance thelr career as they see flt
3. Craftsmen's -~ .’ ‘~Fellowsh1ps are avaxlable to enable - '
" Fellowships . . craftsmen to set aside tlﬁé‘and/or 0 " »
' R purchase materials and generally to’
_ . R advance their careers as they see \
) a J : - fit. ‘
4. Photographers' - “Fellowshlps are avallable to enable o
- Fellowships : ‘photographers to set aside time and/or . 8
g S purchase materials and generally to
® o advance their careers as they see.
e - - 'fzt o
5. Artlsts, Critidés, Grants are awallable to art schools, -
'Photographers and university art deparfments, craft
Craftsmen in =~ - associations, and other organizations
Resxdenoe : ' to invite artists, critics, photographers ‘
‘ ‘ ‘and craftsmen of national reputation for - ‘ -
x \\ short-term stays to instruct, influence '

. and stimulate’ students and faculty
. while practicing their professions.

756'1
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7. Workshops/

- ‘ .. ‘ . . - PRI

PROGRAM ' "  PROGRAM DESCRIPTION '~ . .

(Vlsual Arts) o L -  ;; _ SR .

Master Craftsmen - Grants are available to ‘enable master
Apprentlceshlps -craftsmen tO© engage apprentices, generally
‘ ‘ for a nine month period, to impart
their skills, to the apprentice who 1n
turn assxsts them at\thelr work. :
Grants are. avallahle to suppart
Alternative . workshops and alteﬁhatlve spaces.
‘ .Spaces .+ The program is designed to encoiirage
' artists to devise modes of working
; together'and to test new ideas.
. ;o . ‘ S
. In an earller study of arts;educatlon a

-

¢

e

the

" Endowment, A.B. Sgellman* noted that while the Natlanal T

Endowment for the Arts. has not been mandated explicitly
by Congress to assume a pgincipal role in .the financial
support and leadership of the nation's general educa—
tional system, an historical review, of - the agency 's.

' grants awards demonstrates that the Arts Endowment has
been involved with schools since jits inception. Such

.lnvolvement has usually been 1n the fallow1ng forms:

'l., Provxslcn ‘for artists to perfarmk create and dlsplay N

thexx work ln schools. .

2. Provxsion for cultural organizations to offér their
resources and services to schools' lnSlﬁe and outsxde g
,the school structure. K . : ‘ .
3. Support for research demonstration pro:ectﬁ, plaﬁ—
ning and developmental projects and other activities

? designed to have far—reachlng 1mpact upon the status 1 “

of the arts in schools. < -,
- o ‘ ) - : o ,r-"

4. Informatlon dlssemlnatlon, staff cutreach, and -
'other -forms of active advocacy for the cause of arts

~in the- 11ves of Amerlcan people

~

* A.B. Spellman The Arts Endowment and Educat;on,
Natlonal Endowment tor the Arts, 1977. :

]
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Almokt all aspects of 'the Endowment's programs A
result, to some degree, in educatlon through-: exposure.‘-"‘
'However, -individual programs touch arts education more
directly in a variety of ways. Examoles of some of . B _
‘these efforts -are: , o /1; ‘ N

: Architécture and Env;ronmental Arts: The’ publlc . .
. % education component of the Architecture and Environmental
Arts Program attempts to reach and broaden the. public's
' perception of architectufe. While little direct support .
- goes to glementary and secondary schools, architectural - ,
awareness by children is a part of several projects. ', I
The Architecture Brogram cooperates with the -Education
Program through the archltecture component of Artlsts—
in- Schools. o L . |

. *E' Dance.‘ ‘The Dance Program affects educatlon in q .
variety of ways. The Dance Touring Program cften in-
-cludes performances, residencies, classes, lecture-

-, demohstrations, seminars, and workshops at elementary-
- secondary schools, colleges, and universities.. "The ‘
Resident Professional Dance Compagles Program s@pports

{4

‘«-;' school-based performances pr perfgrmances for children :
‘in the dance theatre. The Dance /Program cooperdtes - - L
w1th the Educatlon Program's Daq&ers 1n—Schools component. W

-
-

Eéucatlon- “The Educatxon’%rogram s Artlst—ln—‘
. Schools places, profe551onal‘art1sts in elementary and. - .
$ . secondary schbools to’work and/demonstrate their artistic:- =~ -~ = ¢
disciplines. This program. bégan cooperatively with the . e
Offlce of Education as a. nation-wide “demonstration - e : S
pro]eot in 1969 and has grown to include over:1,750 4 ' '
artists in over 5,000 schools in gll the states and ¢ )
térritories. The program currently includes components C ; e
~in Archltecture/Envxronmental Arts, Dance, Film/Video, . o '
Folk Arts, Misic, Poetry, Theatre, and Vlsual Arts S g ‘
| and Cra¥ts. Current g8idelines place hlgh prlorlty on
. cooperatlve planning, execution, and evailuation
‘ ' state and local arts. and educatlon agencres and’

A pllot program in the development of art . :
~education is Learning TRrough the Arts. This program R /
seekg to explore ways 1n whlch the arts and artists ‘
* can be helpful in prOVldlnq alternatives for learnlng

€0 the’ establlshed‘ﬁduoatlonal institutions. A small o
- number of exemplary programs have been deslgneé to "
. * )
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demonstrate some e@ the most 1mag1natlve ways in whlch
_the arts can be .integrated into the total educatiocnal
experience. The program focuses on the needs of a

variety of audlences, including adults, students, the
handlcapped the lmprlsoned, and dlverse cultural groups.

Exparision Arts. The Expansxon Arts Programaa531sts
. in educ&tional ventures in a number of ways. It supports
ln—scheol programs that help teachers and students through

n.pregram supplements. After-school arts education projects

. T

o be established in elementary~secendary schools.

.are funded by the Program. Outstanding special summer
pro;ects which offer training and participation to students
in two or more arts dlSClpllnes are supported. Instruc-
- tion and Tralnlng and Arts Exposure are project. elements
that help people learn about the arts, The focus of
the Expansidn Arts Program is on community-baSed edu-
eation that cemplements the. elementary- secondary schcal.rl
 Folk Arts. The Folk Arts Program provxdes reSLdencles
for older traditional artists to work with children in
transmlttlng a culture. The Prpgram also.supports.
exhlbltlens, living components, and performing folk
-artists in community ‘centers and schools. Numerous
. crafts and performance- workshops include children Co.
.among the learners.. Folk Artists-in-Schools of the :
Educatzon Pregram is aSSLSted’by the Folk Args Proggam.

, theratupe Poets—ln—Schoels was the. lnxtlal pllot
of the Artists-in-Schools. Program It continues today .
.as one of the strong elements. therary residencies
.and werkshogs include people-of various ages and may

\ A 'Y L -
, Media Arts, The'| Media Arts érogram of the ﬂndowment
- has - EUhded projects whlch dlrectly affect people in ‘

non-school settings. ‘Support -is prevxded Yor develop- -
- ment of arts components 'of childrén's television program-

mlng Non-broadcast ekhlbltlons (e.g., £ilm) for

~ established on-going series are funded.- Further, -

conferences on children's #ilms have been supported”
by the Media Arts Program. A Film/Video component o

~of Artists-in-Schools is/ supported by the Education

Program with adVlCe from the Medla Arts Program

Museums: The_Museum Program lncludes ‘the area :
‘of ‘'museum education. This aspect of the Prdogram seeks
to upgrade the levels of ex1st1ng museum education

f,efforts and stimulate newlventures These endeavors

‘ .

g
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‘sedgk to help teachers and students use the museum as'’

~ “an“educational resource. Support is given selected
_...programs for satellite museums in neighborhoods..

" Exhibitions which go into the elementary-secondary :
schools of the nation are assisted through direct support.
to a local museum. ol . '

L 08 - : - _— o

Music: 'The Music 'Program is involved in the.
education of youth in a variety of ways. Aamong the
‘types of projects directed toward exposure and educa-
tion are jazz residencies,' small ensemble performances
in schools, orchestral ahd opera presentations for '
students in.opera and concert halls, a limited program
that provides music lessons for talented and needy
students (by professional or pre-professional teachers),
_summer music festivals for secondary.school students, -
and a grant to logcate young Black musicians -for -
symphonies. Special grants to selected independent
schools of music indirectly benefit preparatory SC%DOlS. _
A limited number”of projects' in the music, componen of
Artists-in~Schitols exist.: | ' S

- Theatre: The Theatre Program touches education -
_~most_dlgectIy'through children's theatre companies.which
provide performances-and workshops 'in elementary- = '~
 secondary schools, community groups, or resident perfoxr-

" mance activities in one location. - Certain groups,
‘supported by the Theatre Program are indeed committed

' to providing a type of educational experiehce. A =
theatre component of Artists-in-Schools is supported
by the Education Program with advice from the Theatre
Program. . o : . «

7

| Visual ‘Arts: - Works of art:in publicxp;acés,and
other aspects of -the Visual Arts Program.touch many .
- people, including students. However, the most direct .

¢ effect on education occurs thrShgh Visual Artists-in- -
'~ - _Schools, supported by the Education Program., '

"UNI.TED STATES OFFICE OF EDUCATION

_ The United States Office of Education has the
« . primary federal responsibility for education, including
. education in the arts. Since the 1960's, the Office .
of Education has béen inyplved in programmatic or
cooperative ventures in the education, training, and
development of professional artists and arts educators.

9
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« e ' While the tralnlng of drtists was- not a primary .
: focus of OE's past efforts, some summer training -
 institutes, conferences, and a ‘few research projects
- of the 1960's were artist-centered, e.g., Robert Willson's"
college curriculum for use of glass in fine arts:
John Michael's analysxs of artists' cdncepts; and
Karl Fortess' taped LnterVLews with Amerlcan artlsts.i‘
~ Today, no specific OE program ls concerned prxmarlly
~with tralnlng artists. OE funds an artists-in-residence
- -approach in its Special Arts Prcjects to achieve school
e integration goals of the Emergency School Aid Act.
g The grants bring minority artists .into schools and help
promote closer t;es between these artlsts and communities.

‘ Students of the varlous arts are ellglble for the
OE post—secondary student financial assistance programs,
: .‘but only if they attend an accredited institution.
& This extludes a number of students in the arts who are .
- " 'enrolled at unaccredited but highly respected private
el 4 - professional schools in the arts. The National Endowment
- for the Arts, the Office of Education, and the Natlonal
' Association of Schools of Music and' Art recently began
o N work on a procedure to accredit lndependent professxonal
. _ .schools in dance and theatre. ‘ .

N «
Three other programs in ‘the Offlce of Education
o provide opportunities for pre—college tralnlng ih the
al arts. The Career Education Program is concerned with
- developlng career awareness as a prelude to spec1f1c
training in.a vocation through pilot programs and.
publloatlons. The Gifted and Talented Program provides .
_~—grants to schools and other institutions to develop
and implement programs for gifted and talented students,
t  including the artistically talented. Recently the arts
‘have become el;glble for funding in this program,

The Vocational®Educatios Program guidelines now allow ..

for the inclusion of instruction in the arts which may
‘ or may not lead to.a degree.’ This opens the posslbllty
s .0f training for students in the. varlous arts and in
_arts—related ]Obs."

.

As ncted earlier, OE cooperated with the Arts
Endowment to fund the early Artists- ~Ipa§ hools efforts. v
. In -1974,0E collaborated with the Endcigent on an 18- - -
o, . .month project to train poets, dancers, and fllmmakers
.to'work in schools. OE contributed $600,000 to the
program and administered the. money (whlch came from
the Manpower Development and Training Act) .

e
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~ Model Programs in the Arts for Children and Teachers.

were funded through 1968..
'funded by the Office between 1966-69 dealt in some -

.ville. Music Curriculum Program, both of which were

" to training teachers ahd administrators in the. arts,
‘with the assistance from the major national arts

' for training. Thié responsibility rests with each

W X ] : - i N

s9 T

o1 ' : - . : : - .
. ~ . P . . c

The Office of Education has had some impact on
the education of arts teachers. The original Endowment

legislation authorized OE to support summer institutes

in the arts for classroom teachers. The institutes
. . o L -

Manyvof the 200 research projects in arts education

respect with arts teachers, among them the Kodaly
study by Alexander Ringer and Ronald Thomas' Manhattan-

funded subsequently by the Endowment..

‘.A<later (1970-72) project designed ta help c1a§s~‘
room teachers develop integrated arts-core curricula _
in their elementary schools was IMPACT: Interdisciplinary

Five IMPACT sites developed a variety af approaches

education associations, the Arts Endowment, and the -
JDR 3rd Fund. ) o :
e The Teacher Corps Program aﬁards-grénfs to college - '_:. s
or university departments of education and local educa- ' o

‘tional agencies with mandated community involvement

in program design and operation, Teacher Coxps is U
involved 'in the training and retraining of teachers,
teacher /aides, and other educatipnal personnel, but it
does not identify specific curriculum or .subject. areas

N

grantee. A few projects have'developed visual or

Ll

- performing arts programs as part of their in-sexvice

.

teacher training or community involvement activities. C

Ohe new 1978 award, in -New York City, will develop .-

.an Arts-and Humanities Teacher Corps model. Teacher- - _
Corps has not surveyed -arts activities in its projects, . oo
but- acadrding to one rough estimate: | ‘ '

a)'Apperimately $50,000 of the FY 77 bﬁdget of $37.5-million
was spent for arts activities or training; ‘ J o

.

. b) Approximately 20% of the FY 77 projects (25 of 124)
utilized the arts in some aspect of "their two-year

programs. For example, one project develcped a course
on creative dramatics and theatre techniques. The =~
teachers had requested the éourse to help them explore
new instructional strategies in the classroom. Other - - .
projects have explored the visual arts, dance, and crafts - L e

of various culturés in their cultural -awareness activities..

i
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- “specialists.

. OE priorities.

. and extend instfuction in the apts for' all elementary

P . . » . . -~

, ~ The TéacherTCeqters~Program emphdsizes curficula
and testing programs that improve teaching skills.

- The Teacher Centers Program, with an anticipated appropria~
i.‘ .

tion of $8.25 million for FY 78, may well support '

- Projecys which include education in the arts. However,

content specialization of individual projects is not -

- mandated by OE, but is the responsibility of Teacher -
" Center Policy Boards which supervise each Center. . ' >
. Some projects mentiosied the arts, but the extent of '

art training cannct‘beldetermined.until-grcjects are
under way. - The Teacher Centers Program plans to make

selected analyses of funded proposals and later-keports
to determine which project activities match selected

-

' Theé Arts Education Program, curfentlYla joint-

" endeavor of the John F. Kennedy Center and the U.S,

Office of Education, awards funds to state and lacall-‘
education programs that inject the arts into the curriculum :

and -secondary. students. Projects must include &t least
dance, theatre, music, the vistal art&, and must be

- designed to serve. as models that can be replicated in

other schools within the system and in othetr communities.

‘Most of the 245 g:ant‘aWafés méde_bver the past
three years concentrated on .training those who bring

5*~»~$he arts to children -- classroom teachersj artist-

teachers, professional artists, arts specialists, and -

~administrators.. The Art< Education Program also funds

the Alliance for Arts Education of the ‘Kennedy Center
and“the“NationalfCcmmittee/Arﬁs'fcn the Handicapped, .
both of which support training. for teachers and arts
specialists. According to OF estimates, Title IV=C

(formerly Title III) of the Blementary and Secondary
‘Education Act funded more than 150 arts project§,_a
. total of about $4.6 million,in 1978. Current projects.
. concentrate on developing studeat®nd teacher awareness

of and participation in the arts; inéorpcrating the .
arts into other Adurriculum areas: and encouraging
relationships among schools, artists, and arts organiza-
tions.. Many projects ihclude in=service education fox
classroom teachers and elementary-secondary arts

-
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' NATIONAL ENDOWMENT FOR THE HUMANITIES . ..

. el

.y A brief description of the role the National
Endowment £&r the Humanities in support of projects in = |
arts education, especially thoseé involving some training-
of teachers, might best be introduced”by-twe'historical '
ints. First, +the Humanities Endqwment has basically

operated from a policy which states fhat if a project's‘

primary or exclusive emphasis-is on history, criticism,
. theoretical interpretation, appreciation of art (arts) ,

or humanities subject matter using arts as a ﬁxamework

'for learning, then it falls within the Humanities'

pq;viéw._‘Second, since the Arts Endowment hasg had no
programs parallel to those of the Humanities Endowment's
Pivision of Education-Programs, tne latter has, over the - " J
years, been receiving an increasing number of applica- '
tions in a rvealm loosely described as "ayts education.” )

~ Although the Humanities Endowment supports scholarly .
work in art -history, theory apd eriticism, and interpretive’ .
exhibitions of varying sizes and kinds, it is from I
within the Division of Education Programs that .projects =

" involving arts education and teacher training are

funded. The basic purpese of this division is to help:

“educational institutions improve instruction in the.

humanities and to make guality humanistic study available

" to the greatest number of students at all educational
.levels. ' : ‘ ‘

~

. . . .

~In the arts, grants to.inst{putions df;higher :
education have tended to focus on the development and e
testing of new courses, new academic programs, or- for o

production of instructional materials and films.

~ Some grants have included major components for the
education and growth of artists and teachers. Among

these are the "Conference on Baroque Music and Art" of

the Astcn Magna. Foundation for Music, “Inc.; the project

involving undergraduatq(students at Tufts University: . .

~and the\"InSﬁitute in the Teaching of the Humanities
for Colfege Tefners of African Art and Culture” of
" the Museum of gfrican Art in Washington, D.C.

~

The Elementary and Secondary Edlcation Program

‘has funded projects which most obviously belong in 'the 3

realm.of- arts education. The purpose of this progtram
is to strengthen the teaching'anfflearning of humanities
in the -school through support of innovative model

m :projects'that develop. ahd test imaginative approaches
" to the numanities. Proposals for projects in arts educatiocn

‘ - . 69 M '
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,1nvalv1ng short term field trips, e;ther into or away:

from schools, dre- discouraged. There is an interest
in prcﬁects designed to combine’ teacher training and.
curriculum development, foster collaboration between

._schools and cultural institutions (especially museums)
.and create an atmosphere cf 1nteractlon between staffs

‘fof these 1n§t1tutlons. .

Examples ogjthis are- the progect of the Llncoln
Center for the Performing Arts fostering aesthetic .
litéracy.in young people,  and thg Cultural Education
Collaboratlve, M"An Interd;sc1pllnary Approach to the = °

‘Hpmanltres& Cultural Instututroﬂs in Leacher Equcatlon.

ﬁAlthougp no grants ‘have beenégad’ﬂte gupport prOJects"'
exclusively for the training of tedchers, most projects
supported by the Humanities: Endowmént's Elementary and

1Secondary Program 6lsplay a serlaus regard fer teachar

tralnlng activities.
.

NATIDNAL INSTITUTE FOR EDU%%?ION
From its establishment in 1972, the Natlonal

'Instltute for Education has ‘heen the chief federal

research agency in the field of educatxon. It has
supported curriculum development projects previously

- funded by the Office of Education's National Genter
vfor Ed catlonal Research and Development.

Promlnent among NIE's fundlng of arts educatlon
research efforts have been thé aesthetic education,
project of CEMREL, Inc., (Central Mldwestern Reglonal
Educational Laboratory) concerned with building a .
K-12 «curriculum 1ncorporat1ng the arts in 4eneral
education; and Harvard's Project Zero, which’ investigates .
human symbolic functlonlng with empha51s on creation -
and comprehensron in the arts.‘ oo

The Institute contlnues to, examine ways in whlch
it can posrtlvely impact educatlon and tralnlng in-
the arts through research.,”

t

OTHER SOURCES OF EUPPORT* ‘ . -

Support for tne development of artists and arts.
teachers can also be found lninumerous other faderal

* See Linda Coe's Cultural. Directory' Guide to Funds
and Services for Cultural Activities, . .copyright
1975, Associated Councils Qf the Arts. .

.
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" £o help establish the arts as»an urban neighborhood

. .. ‘
. . -

v e .

programs. . Due to variances in data collection systems
by each federal agency, it is currently impossible -
to estimate the total federal expenditure for arts and-

arts education projects. However, among the  programs
~are the Department of Labor's Comprehensive' Employment

and Training Act (CETA) which has been estimated. to
orovide some 7,500 new jobs for artists and arts-

_related employees with an expenditure of some §75 millién.

Training is an important aspect of a CETA program.

‘Local schools’, governmerts, and arts centers. can make
" "training and re-training important features for the
individuals who are involved. SRR - o

< —

The Youth Employment Demonstration Prdojects Act
sets up a partnership between CLTA and local ‘agencies.
Througha the Youth Employment and Training Program, =
high school students become involved in educational
work activities in local jinstitutions while remaining-

63

in school and receiving academic credit. Career develap—;f\

ment is the central focus of the plan; and work must
be designed to help the student realize possible career

options. The Youth Community Conservation and Improvement

Project provides similar=gmploymentftraininq’oppor—
tunities for out-of~school youth. - S

The Department df HQusiﬁg and Urban Development,

"in cooperation with the National Endowment for the Arts,

will provide several million in a Livable Cities Program

Il

development resource. Traditional and non-traditional .

arts institutions can play innovative roles in- such

development. Other examples of support are diverse,

N and -include the Department of the Army's $14 million
" Arts and Crafts Program in FY 76; the government's

system . of libraries and archives available for use

by arts history researchers; Fulbright-Hays International

Exchange grants for arts students and teachers abroad;
and Justice Department support through "the Law Enforce-
ment Assistance 'Administration for crime reduction

or prevention projects incorporating the arts.

~1
[
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.. . appendix B: Process of the Task Force on the . ' ‘eﬂFQNJ(

Education; Training and Development of -
Professional Artists and Arts Educators

——

;NTRODUCTIONF'Q - _— ,l ; . : | _'. 

- Throughout the history of the Natiohal Engowment

“for'the'Arts, the question of education, training.and .

development of professional artists and arts educators

' has been dealt with in ad hoc ways. In 1877, the

Chai:mgqféna Deputy Chairman of, the National Enddwméngn,ifVV\f
for the Arts determined that it'was time for a systematic b

- review of those guestions and an assessment of the role

. -of the Arts Endowment in cooperation with other agencies.

and entities through the establishment of the Task
Force on the Education, Training and Developnment of-
Professional Artists and Arts Educators. From the

-outset, the Task Force was a cooperative.venture by

the National Endowment for the Arts, the Natienal ,
Endowment for the Humanities, the U.S. Office of Edu01f‘ 

_ tion, .and the Office of she Assistant Secretary for

ucation of ‘the Department of Health, Education and
Welfare. ' . : o : _ _
THE TASK FORCE

~The then Chairman\of“the\wational Endowment for the
Arts, Nancy Hanks, selected Council members Martina Arroyo,
Metropolitan Opera soprano, and Willard Boyd, President
of the University of Iowa, to co-chair a Task Farde
for tnis purpose. Shortly thereafter, Joe N. Prirce, .
on leave as Dean of the College of Creative Expression, Murray
State University (Kentucky), was named Special Assistant to .
the Chairman of the Arts Endowment to provide staff direction
for the Task Force study. These three individuals, )

B

. with Fred Lazarus, then Staff Assistant to the Chairman

of the Arts Endowment, and Martin Kaplan, -then Executive
Assistant to the Commissioner, U.S. Office of Education,
formed a steering committee to suggest a Task Force

and to determing procedures. Charles B. Fowler,

Arts- Consultant, was.employed as staff writer éﬁ?/\c—
consultant for the project.

Suggestions for Task Force members were solicited
from the National Council on the Arts members, Arts
Endowment program directors, panelists, professional

ot
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" arts service and arts education associations, and

- leaders in the arts and ‘education field. From these
‘suggestions, the Task Force members were drawn. N

" Task Force membership reflected geographic, disciplinary,

experiential, and general balance. . The members of the
sk Force are listed in the beginning of this report. .

PROCEDURES

S The Task Force held five meetings between October,
1977, and July, 1978.. All Task Force meetings were
open ‘to the publit. The dates, places, and topics of -
‘these meetings were as follows: ‘ SR .

DATE =~ %  PLACE®  \_  PRIMARY TOPIC
wOctober Gotham Hotel, 'QrganiZational meétin§;

10-11, 1977  New York City. = general topics of the
| R X , © 7 . education, training, and

v development of profes-

o EE : = sional artists-and Art
Jﬁf - S educators. _ :
December Hubert Humphrey  Pfe- and In-Service
1-2, 1977 Building, Education of Arts
' ‘ Washington, D.C.  Educators.
February . Doral Inn, .', - Training and Career
. 6-7, 1978 . ‘New York City =~ Development of Profes-
‘ ' o - sional Artists. -
- April Statler Hilton - Pre- and In-Service
23-25, 1878 Hotel, . : Education of Artgy
) s | ‘New York City = Educators.
June - Alumni Center ‘Training and Career
l§f12} 1978 University of Development of Profes~
' , o Iowa, ' sional Artists; final
R Iowa City, Iowa meeting. :

" In addition, two subcommittee meetings were held |
to develop recommendations and an agenda for subsequent
full Task Force mectings. The Arts Education Sub-
committee, chaired by Shirley Trusty Corey, met at
the Wational Endowment for the. Arts; wWwashington, D.C.,
on March 27, 1978. The Professional Artists Subcommittee,

" chaired by Gunther Schuller, met at the Arts Endowment, -
Washington, D.C. on May 11, 1878.°

&

-
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Indxvxduals and organlzatlons known to be interested
were invited to attend the Task Force meetlngs and .
to make pMsentations. At other times, helpful oral
or wrltten suggestions were provided to members and.
staff Dy interested individuals and groups. The
alphabetital listing of individuals who made oral or

* . written presentatlons to the Task Force follows.
'ft‘;RANT BEGLARIAN B
. Dean, School of Performing Arts - e

Unlver51ty of Southern Callfornla

LIVINGSTON L. BIDDLE, JR. I | (/ -
Chairman ‘ S
‘National Endowment -for thefArts

< ' KATHRYN BLooM™ =~ - E I ’
L " Director, Arts in Educat;pn PrOgram ' -
-~ JDR 3rd Fund _ :
EUGENE BONELLI' S
.Dean, Meadows School of the Arts o :
SOuthern Methodlst University - e

WILLARD L BOYD JR. S .
President o o I »
Unlver51ty of Iowa :

SHIRLEY TRUSTY COREY
Director.
_ Arts in Education.

. New Orleans Publlc Schools

JOHN CROSBY
President
Opera America

GEORGIA DELANO
Admlnlstrator
New Ballet School of Elllot Feld Ballet

.‘q’.._

-JUNIUS EDDY . 'ﬁfl& )
Independgnt Consultant for Education and the Arts
thtle Compton, Rhode Island '




4, -

ROBERT FITZPATRICK
President -
Callfornla Instltute of the Arts

'ROBERT FREEMAN p
Director

. Eastm School of Music

Univérs;ty of . Rochester

CATHERINE FRENCH
Assistant Director

American Symphony Orchestra League

NINA GIBANS
-Executive Director

-iCleveland Area Arts Counc1l

MARGIE HANSON'

. Executive Secretary

f_Natioﬁal Dance'Asscciation

GEORGE HARDIMAN
Professor of Art Educatlon
University of Illinois

- SAMUEL' HOPE
Executive Director
- National Association of’ Schools
'Executive Secretary
1Natlonal Assoc1atlon of Schools

MARCY HORWITZ
Exetutive Director

National Guxld(of Coﬁﬁun%ty Schools of—tHie Arts, gnc':“

MARGARET HOWARD
- Executive Director
‘Arts, Education and Amerlcans, I

MARTIN KAPLAN
Executive Assistant to the
Commissioner of Education

\;

-y .

-
~ B ke

éf Music

of Agt | . ) “} i - _;:il:\; -; 

nc.

United States Office .of Education . : ‘ | | ’
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;ROBERT KILEY

Dean, School of Fine Arts

. University of Montana ST

Chairman : v

Internaﬁional Council of Fiﬁe-Arts'Deahs‘

‘{'ROBERT LAMBORN

‘Dlrector
" Kansas' City Art Instltute

Executive Dlrecter
CQunC1l for Amerlcan Prlvate Educatlon

RUTH ASAWA "LANIER //&
Artist

' FRED LAZARUS ‘
“Staff Assistant to the Chairman

National Endowment for the Arts

EDWARD LEVINE .
Dean of Faculty

-Minneapolis Colleée.ef Artand;Zesign“

¢
THOMAS LITZENBURG

- Special Assxstant to the Chairman
"Natlonal Endowment for the Humanltles

JOHN LOTTES

President

- Union of Independent Colleges of Art

STANLEY S. MADEJA - ' | .
Vice President
CEMREL, Inc.

\Dlrector , _ :
Aesthetic Educatlen Program, CEMREL. Inc.

JOHN MAHLMANN

Executive Director |
National Art Education Association:

. For

o
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JAMES -A. MASON

‘KEITH'MICHAEL T
- Indiana Unlversmty

o Pre51dent , : : - -
"UnlveISLty and College Theatre ASsec1atlon

"mxecutive Director

President

Musxc Educategs Natlenal Conference- :

-

.ROBERT’MCCOURE

Program Manager

iInstruetlon and onfesexenal Develepment

Natlonal E&ucatlon Assocxatlon

-~

. JACK McKENZIE
- Dean

i

college of Fine and Applled Arts

~ University of IlllﬁOlS-

Professor of Theatre

N

Assocxatlon of -Schools of the Ar%s ,

HOWARD MILLER

J . MICHAEL MILLER -
President

League of Profe551onal Theatre Tralnlng Programs

- JACK MORRISON

Executlve Dirsector -

- American Theatre Assoelatlon ;

BARBARA NEWSOM
staff ASsociate
Rockefeller Brothers Fund

WENDY PERKS
.'Executive Director
National Commlttee ’ |

Arts for the Handicapped : |

JANE REMER

Assistant Director

Arts in Education Program '
JDR 3rd Fm’xd’.g
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LLOYD RICHARDS N

Artistic Director -~ ‘

National Playwright's Conference :
1‘Eugine Q' Nelll Memorial Theater Center

.FORBES ROGERS - , o
B Director of Educatlon o - L R
' Alllance for Arts Education ' - C

JERROLD ROSS N
Professor of Music : - : : - E
New York University = O ' S - ¢
GEORGE SADEK é’

Dean . S
Cooper Union College . I
Past President - '
College Art A33001at10n

. MILTON SALKIND ST /
9 . President | - - :
5 San Francisco Censervetory of Musxc

* Chairman of Board
' Association of Independent Conservatcrles of Musxc

ROGER L. SCHLUNTZ
- - Executive Director N ,
i | ,Assoclatlon of Colleg;ate Scnoels of Archltecture, Inc.;
'GUNTHER SCHULLER
Composer/Conductor

'DAVID SHAW =~ . = L o !

Vice President . ' R - o

Cornish Institute for the Arts | e o

Seattle, Washington ' o . S ) | S

DOROTHY SISK | | | S
’ Director ' f ' SR .
- Office of Gifted and Talented ' N
- United States Office of Education

PATRICIA SNYDER . .

Director ' |

Empire Youth Theater Institute ‘ : " : v

State University of New Yark

~1
oo
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© . Biily Taylor Pro&uctions
. New York New York '\ .

-

MICHAEL STRAIGHT

‘Former Deputy Chairman

Vatzcnal Endowment for the Arts- -, 7

CLAIRE TANKEL -~ . e
Special Projects officer

Depiftment of. Cultural Affalrs, Clty of New York\

BILLY TAYLOR" i .

RPN
\

 THEODORE TELLSTROM . o

R

Executive Secretary

. Music Educators Natlonal Conference

WILHELM VON MOLTKE o
Professor of Urban Design
Graduate School of Design.

",Harvard(Un%yersitY» N

-

JEARNINE WAGNER

Director.

Learning About Learning

San Antonio; Texas s e
WALTER W%LTERS 4 :

Dean C

' College of Arts and Archltecture

Pennsylvania State University

"Chairman, ' Fine Arts Commission

National Association of State Unlver51t1es
and Land Grant Colleges - . &

ROBERT WERNER |
Director, #School of Music
University of Arlzona

~ President

College Music Society

PAUL WOLFE : - P -
Director ' \\\h
,Preparatony School of Man es Lollege of Music
WARREN YOST

‘National Director
Young Audiences, Inc.

GLORIA YOUNG | o R
‘Representative ' T,

American Federation of Teachers - ' RN,
Chairperson of the Arts Committee '
.Philadelphia Federation of Teachers

.
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THEODORE ZERNICH ' 3 L A . e
Professor of Art Education L S ¥
‘UnlverSLty of IlllﬂOlS" o ' '

The Task Force also met thh arts ana arts educa—

" tion ‘students* to discuss education, tralnlng and

development. ‘Those students were:

SUSAN' ALEXANDER
Student, Modern Dance
Merce Cunningham Schoel

R L

fgay

GAIL BERMAN T | o | R
- Graduate Student - : . , C e -
Arts Education , _ - o . :
New York University . = e . ¢

JULIE JOHNSGN o . o L
Student, Ballet . ' E ‘ B . v B
‘School of Amerlcan Ballet : - C :

¥
. AMY LARKEY
- Graduate Student, Mus;c. ‘ . , | C I . .
Montclair State Collqge\ s I R

?.LISA LEE S B s e

Graduate Student Desxgn/weav1ng ‘ C :
University of California at Berkeley - - ‘F an §
PEARL LEE. = - - o
Turtlle Bay Music School ST ' . . .,
Undergraduate Student, Literature , ‘ : ' -
Barnard College“COlumbla University’

JANET LOBODYg B -
Undergraduagg Student, Music
‘Mannes College of Music
MIRIAM MAHDAVIANT

Student, Rallet _ '
‘Schocol of American Ballet

* Students were sdqlected from diverse disciplines, at

- differing levels, and with geographic origins from
across the nation. "Many had studied at other institu-
tions throughout the cauntry prlor to their current study.

.
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'CLEOPATRA MATHIS / L DU
therature ' S : s
Columbla UnlverSLty - : : ‘

joraduase Student,.

- RICHARD' MORRIS

~ Post-Graduate Student, Archltecture»:,
- Sy:acuse Un;vers;ty, ‘
" Architecture and Urban Studies’ . L

HAROLD OSGOOD

Undergraouate Stuaent

Visual Arts
» Cooper Unlon

RAGLAJD WATKINS

.Undexgraduate, Art History

Lake Forest College

BROOKS'WILLIAMS
sSthdent, Au51C'

Hunter College, New York

PATRICIA WRIGHT'

Institute of

Undergraduate Student, Theatre ‘ ' "‘i' o e
Cltj College of New York - :

4»7

‘ The Task Force also commissioned papers in each arts
and arts education discipline. The authors were selected
because of their reputation and willingness to commit
.themselves to writing a paper and consulting with the
Task Forcé in one of the five meetings. Thé papers and
the consultations were designed to present the current

state of education, training and recommendations for
improvement. The authors who prOV1deé the ‘Task Force

- with. thls valuable aaSLStance were¥:

&
‘

by

* “hese papers are avallable through the Natlonal
Endowment for the, Arts and, in some instances, through
profe551onal journals.

to: Joe N. Prince,

'Lhey.can be secured hy writing
Special Assistant to tne Chairman,

Wational Endowment for t%e Arts, 2401 E Street, NW,

Washlngton, D.C.

20506.
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SR . | _
NAME = S GENERAQS TOPIC,
| S o 1 | o
- DONIS DONDIS .. Educational Media
. Acting Dean. o o
. School of Public Communlcatlons.
g BG%tp& UnlverSLty
ELLIOT EISNER . = . Art Education

Professor of Education and Art
Stanford University

« EARLE GISTER S Theatre
Director - _ ’ ST

Leconard Davis Center
City College ovaew York

[

A

Visiting Prafessor ° L
School of Architecture and
| ) - Urban Plannlng
- 'g<: B'Prlnceton Unlver51ty

'ROBERT GUTMAN ; Architetcture

-

-*

. Associate Professor :
Department of Theatre .
+ - . ‘University of Delaware,

" BRIAN HANSEN . & ' . Theatre. Education

MELISSA HAYDEN = . Dance
‘Ballerina/Teacher '

. - ELIZABETH HAYES - . . Dance Education
‘*  Professor: " ST B -
-~ Department of.Dance = , .
E * University of Utah . L '
- ‘ yv " - | | -~ .
ALLAN KAPROW | . SR | Visual Arts
Professor ' ' o
Degartm;nt of Visual Arts .
Unlver51ty of Cailfornla at’ San Diego

as o

x

o

ELIZABETH 'KENDALL = f‘ ~ Dance .
Dance erter S ~ *




. CHARLES LEONHA'{i

- Professor of Muszyu-

Division of Mugic Education
x(i .Unlver51ty of.Illxnox%
iR b e
. JOHN LEWIS o T
Jazz Mﬁ31c1an/Composer

' '@DONN PENNEBAKER L N

', ‘'Pennebaker Films, Inc.
. New York Clty - '

JOHN. REILLY = - ' e
.. - Director o ) e
Globdl Vlllage Vid @ﬁ Resource -
New vork Cigy: T

L3

GERARD SCHWARZ

‘Mermber of” Trumpet Faculty

Jullllard School of Music

. -» . .

- 7 |
NU JAMES WHITEHEAD L :
N Professor of English’™ ==
Creatln-ﬁ Writing Prdgram
- Department 6f English -
Unxversxt{égf Arkansas

=

e MILLE? WILLIAMS

| Professor of English |

. Creative Writing Program
Department ot Engllsh

Unlversty of - Arkansas

-

K
N

-
.

.
*

CL R

-

a'Education

Lenter ‘ _; S S

. GENERAL TOPIC

Music Education

Jazz
®
‘ ‘\'7 .
Film -
video
Music -
. Literature '
\
Literature
.

oo
el
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Oral and written testimony by,the above before

“the Task Force described by discipline-the edycation,

society.

| } o
- ARCHITECTURE - L o L

training and development of professional artists and - .

arts educators. A brief summary is as follows:

-

g - “ i

Good desién,., is’ an importaht fa:c-tdr in cdnteinpd:ary\
The new generation of. architects being trained
must ‘be able "...to design buildings that will enoble

- life; enrich the human spirit, and lighten the burdengiay

- of daily exigtence in the cities.” (Gutman) _
- &rchitecture and design are:

“training .of the professional..

medels of t
~ and WithéﬁES

.and dcademe.

AR

The areas of great concern in the general field of

(1) The need for balance and development in the
"Architectural practice

requires skill at managing building teams; facility in : o
dealing with technical and economQS*éspects of building = | ]
production, and a capacity to communicate design ideas : -
in words .as well as through drawing." (Gutman} Profes-
sionals in training must develop both téchnical skills

and creative dongepts. ODue to high Progrfammatic costs,

in terms of.funds and personnel, there i%?ﬁoo‘ofggn.':. N
insufficient experimeritation and explordtion of new
aining without public intere§t and support
the continued cooperation of the profession

N S

-~

(2) The need for dévelqpiqg publicfawareﬁéss.“

"Architectural [or environmental) appreciation studies -

should be available. to the non~professional from elementary

',s¢hopl through college and adult edugation.? (Schluntz)
- Skillful designers need a receptive and undergtanding

‘and profesSionals need cburses on archi

public that can only evolve.through "...a process for
educating the client to become visually perceptive,
discriminating, and supportive of environmental‘ improve-
ment." (W. von - Moldtke) 'Coﬁsgrdction engineers, executives,
“ . gectural‘history,
theory, and design. Adult and - communit¥y education °
programs cduld stimulate 'public awareness. There is
also a need for incregased public awareness of the indi-
vidual fieeds and unique qualities of -the various design

o Dy

professions including.urban design, industrial design,

-

<

landScape architecture, graphic design, interior design) .
~and fashion design. I AP ‘
?gv-_;-,; o ’ ) .
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. (3) The need for continuing educaélon.programs agd
. career alternatives foryarchitects. For the most part;,
interest on the part of architects in continuing: education .
programs has been in response to new building industry
 regulations, OSHA standards, energy conservation concerns,
. and related matters. Many state licensing boards :
are beginning to encourage continuing education for
annual maintenance of architectural licenses. - Career . ,
develepment for practicing architects 1is important to
; . permit them to address.current critical environmental
' design issues. Emphasis needs to be given- to steerxring
‘designers into training that complements their.
design training ‘and enables them to enter careers
as government administrators,. managers of business, ™
environmental psychologists, s?cioldgists, and related
‘new_f%elds. - TN e : y o

- (4) The need for higih school counseling on
architectural studies and careers. ."A-ngér-gﬁ% attrition
rate in college alone provides Considerable evidence o
that many entering architectural students are poorly .
advised, if not misinformed, about the basic skills
necessary and the actual understanding of what an
Aa{S:itect does."  (Schluntz) .

 DANCE ‘;

-~

1]
+ .

More than any other art, dance has spread throughout
. the.United States duxing the past decade.. At present,
thiere are nearly 200 professional modern dance companies

-and 54 regional, civic, and college companies. Tne
~training of dancers is shared among thousands of studios
and schools..fi P : .

»

The areas of greatest goncern are:

T . (1) The need for training to. begin early. FYor
the talented who will ultimately seek dance as their |
profession, it is important that training begin at the

youngest possible age. "A growing body gains some
‘ faculties and loses others, and a darfter's body must
N rétain the physidal faculties of a very young person --
guick reflexes, pliancy, fearlessness." (Kendall)
Dance education in the curxriculum can identify potential
dance talent and encourage it to fruition. It can also
o
: '




) . & \
) affect tne understandlng of movement as an art form,
v . therecby developing a wider audience. In addition, .
‘ movement is a means through which every human being’
. expresses nonverbal reactions to life. It therefore
. -needs to be included among essentlal human instincts
‘ . .contributing to positive self—lmages, enjoyment, and
~ . human interaction. Inclusion of dance into the general
- curricula of prlmary schools is of vital importance .
and wigl reguire advocacy work with parents, teathers,
and administrators. "Where. publlo school -administrators
- have been visionary and have hired well-trained dance
' specialists...dance programs 'in schools have burgeoned
and have often served as models for other nearby schools
to emulate. It is important t& get such programs in
ex1stenoe...(and) there needs to be.a continuation & o
* ‘these programs through the hiring of dance specialigts... “\
'~ or combined arts specialists who can wdrk closel y with
classroom and/or physical edycation teachers in a cluster.
of. elementary schools. When aomlnlstrators see what ‘
dance Qrograms of excellence can be; they will demand
‘qualified teachers.” (Hayes) ' :

"

o (2)‘;he need to strengthen collegej unlverelty and o
o ivate training programs. Inadeguate dance instruction
bt only affects the cuality of the profession, but can

. ~also. cause irreversible prhysical (and emotional) damage.
‘Teachers who will teach dance to very young children
‘must be comgletely aware of the physical and psychologlcal
implications and must be extremely well- trained in . .
teghinigques of the dance form being taught. Dance
education at the mature level must be strengthened SO
that dancers have good models to follow and can’ feel
as comfortable teaching dance as performing it.:

' Higher educat®on must also- allow for developnent of
~alternative creative outlets (e.g., enoreographj),
“aesthetic dlscrlmlnatlon (through residencies, visiting
voompanles, etc.), and:a multlbuoe of career optlons. ‘ -

L (3) The need to support tne young dancer at
. career-entry level. .The most important education for
i . the yaung professional takes place on stage. To 6eory
the present situation for, performing dancers is- to
understate the issue. Performance ooportunltle ust
- be available, must be expgnded, must be suppor A
privately and publicly,. so that artists can enter
their fleld, and contlnue their tra;nlng

\
. s . :
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(4) The need to support mid-career change.
. “professional dancers often have a physical, not just _
& a psychic.need, to take time off from performing companies_
' " they have belonged to for awhile. . .Money must be found
_ for projects conceived by individual dancers: to explore
other techniques, te try choreography, to learn dance: -
notation, 'to study music, to prepare for teaching =~-
‘ or to find out what they want to do when their dance
careers end in their late 30's or"sﬁ " (Kendall)

) Mid-career change has a profound emotional and
physical. impact ‘'on pefNorming artists.. Developing .-
‘support systems that are sensitive to this delicate
 matter is of the utmost importance in assuring the .
.~ "artist's continued ‘self-respect and sense of meaningful -
- .contribution to the art form. L ' o

MEDIA ARTS

_ The distinction must be made between film as a
‘ . teaching tool for all subjects and film ‘as an artistic,
- professional, and -academic discipiine. " Courses in film.
o or television in colleges-and universites have multiplied
rapidly in recent years: ' , - : .

-

o | 1973%- 19752 19763
Courses in colleges , . . B E
“and univexsities- _,613 ' 791 1,100

Film-related degrees were given to over 30,000 students

in 1975. In 1977, the National Endowment for the Arts

Media Arts Program undertook a survey that identified

54 public access media centers in 21 states. These. insti-
- tutions are essential links in the chain of formal"’
-education of media artists. = & Lo

' The areas of greatest concern are: ,
(1) The need to assist young filmmakers. Fellowships
S - R R . .
™ American Film Institute's Guide to College Courses in
Film and ' Television (1973 editdon). ! '

- . A

2 Ibid., (1975 edition). = ‘ : .

3 According te a survey by thévAFI;.“F;;m and Television
in Higher Education,” as of 1976 there werc over
5,000 college-level teachers of film.

- i
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- covering the cost of fllm, laboratory fees, and other

‘must have literate citizens if it is to' Survive, . : . :
'realizes that creative writers within a democracy . . B o i

:‘steps must be taken to encourage the talented wrlter

-~

expenses are needed to help young filmmakers to centinue-
their learning process., Apprenticeship programs for.
young - filmmakers are needed to provide them with

'opportunltxes to work Wlth establlshed professxonals.

(2) The need for more - opportunltles for study
of and: through media in the public schools. As art
forms, the media are grossly neglected lq elementary, ,
and secondary. education. Where programs do exist, : ' ;Je -
however, students are highly responsive. Further, -
education can help establish media as a vital and
vigorous companion to the fcundatlons of learning for
all students by "developlng intelligent methods to
find a grammar of vision, a syntax of seeing...

- for cpmposing and understanding messages...from the =~ S _..Q:

purely functional to the lofty precincts of artlstlc,' | -
expression. "™ (Dondls) _ ‘ o T

. ’ . . . 0 . o otea I
- 3 A . R ‘ ) ) - o Cl
] N : . ) -

LITERATURE R - .o I o B
: K ‘ t
. . . A!‘ ' ‘ . - ] . . . N - : .
Literature ficuses attention on the otherwise o

unconscious process>of language. The thoughts,. feeilngs
and moral attitudes of its writers provide the standard
of verbal.precision for & culfure. When a nation is v

.inattentive to literature, it wxll.growainattentivé | o
to language, and its affairs will be conductéd in- - y

acCurately. o s - g "

‘"The creative writer...reallzes that this country

require ,more and more highly literate readers if the
~arts of language gre to flourish and make a cogstructive

contrlbutlon to that democracy." (Whitehead and Williams) # ,“

The areas of greatest ccncern'are-

-

) The need for quallty in early‘tralnlng ‘“Pos;tlve

long before the college years, and’ this can be done in-
such a way that all students will profit as they becOme
better writer§ and therefore better readtrs." '
) ' i

“Public eﬁucatlon must once agaln requlre that
students write compositions of gll sors, and. regularly, A
and thelr writing musﬁ be’ correchQi with notes and .. -é?,_'

SN
. : v

- : ——— 2
. . . . P
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discussed w1th the students.‘ The majorlty of teachers

' have received more training in the. prxnc;ples and
“methodology of - teaching than they have in the practlce

of the art or science they profess in the classroom.
It is a general problem that teachers do not give:

- enough attention to the Erocess of composxtlon...

{Whltehead a&d WllllamS)
Programs to promote the ‘competency in wrltlng of
primary and secondary school Engllsh ‘teachers are neaded.

" Professional writers. would be given charge of the workshop-

: works in progress.

*

tutorlals oglch are to be the method of the. Rrogram

. (2) ‘The need for suggort for the ‘writer.- Teacher-~

writers and young writers who are lndependént of institu-
tions need support and -assistance. ‘Proféssional writers
whe are a part of campus .workshops and seminars are Of

Y

-t benefit to studénts and faculwy. Competltlve scholarships!’

for literature students and fellowships for writer- :
teachers allow time. from other reSpons1b;llt1es to finish

’ ¢ (,."_.'

(3) Education for hlgher llteracg "The students
who do not .go beyond one or two undergraduate colrses
in writing leave their workshops as better readers as .
well as Better writers. They- became. . .the people who a tre
go on buying books all the rest of their: lives." .. Sy
{Whitehead and Williams) Creative. wrlters need a .Y /1
hlghly llterate audlence.j ‘

{(4) The need {O suEPort publlcatlon and distri-
bution. Four of the 30 university presses and. 51x;of
.the lecading 20 commercial presses -- a total of 10 i
out of SO_presses will. now read unsolicited manuscripts
of poetry books. This .is half-t he number of twd years
ago, one-fourth of the number four years ago. The

'situation in fiction is bleaker.  The llmlted markstlng

capability of "small presses severely hampers wide '@, 4,
distribution. Governmental agengies and private founda-

_tanS can prov;de 1mportant stlmull to th;s area.

‘ MU§EUMS . A L .

*© Art-museums traln,eaucator% and artlsts 1ﬁ‘ieveral -
ways, Lo L - ,J.

-

aY They offer credlt and non—credlt courses Ff

0 B -
4 ‘ ' . . v . {1

t
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e {d) Art. museums are, at times, used by'artiSts and

~.

‘and school systems -~ to classroom teadhers, art educators,
and student teachers, desxgned to help teachers use art
- objects and art museums in classroom work

(b) They train volunteer docents, who teach about ¥

art-in’ the museum. - L

,3 (c) Curators and conservators have long been tralne&
principally through unlverSLty programs for  the museum .
profession. Increasingly, museum educators - traditionally.
app01nted without specific preparation for museum teaching --
~are trained for their work through fellowships in museums
or formal programs in universities and teachers colleges.
Although museum educators tend to come mainly from the '
rankKs of art historians, museum educators are often :
artrfts and arts educators -as. weli :

¥

students as.informal classrooms and'studios}

Major. visual arts tralnlng needs ex1st however,
w1th which the National Endowment for the Arts mlght
help. oS

(1) The educatlon of Eersonnel to- teach in and-
about museums. The trainirng of people to teach ' in

- museums 1s still in its infancy. Among mu&eum educators,
few Have been exposed to pedagoglcal practice or theory?

- fewer.still know how to .use television, film, radio
“and even print medla to redch’ the- Public. . Furthermore,
museums do little to: accommodate the" educatlonal needs-
of. artists in training. -

‘ ‘1

R

The Arts Endowment ha uPported several programs
that seek to train museum ators and conservators;.
grants have .also been ma&e for educational projects in -~
museums and for one major study of art museum education. .
The Endowment could now assist art museums and thelr
public by supportlng some hlgh quality tralnlng programs -
preferably, .though not exclusively, at the in-service

. level w- which enables professional and volunteer museum

" educatts to develop specific skills in edq’at*onal . .
" ‘theory, communlcatlons . technology, administration, the . .
production of educational materials, evaluation, documen-

. tation, ‘and worklng w1tn special audlences. e
&* (2). Programs for artlsts and arts scholars. The
Endowment mlght encourage art museums to make. thelr .
o . ’ s ‘ K : .

b
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- sional tralnlng and educational standards in music:
- that exist in Amerlcan independent conservatorles,‘

"orchestras as SpEClal extra players (6chwarz); a

. requirement of youhg professional muslo&ans for support
in the years lmmedlately follow1ng rormal trarning

~

Ly

collectrons and facxlltles more readlly avallable to

‘young artists by supportlng cooperative programs between:
_ art schools and museums and by awarding museum-based

-—

'fellowshlps to artists and art scholars.

MUSIC I S o R A r,'{;

A

. Thrs country is a world leader in the, professxonal ’
training of musicians through the high level of profes~-ﬂ

college and university susic programs. Before World
War Il and for a few years thereafter young American
performers and composers flocked to Europe for their
"finishing," but now the United States 'is the center

. for excellence in musical training. (Schuller) .

Through music educationr in U.S. publlc schools, mlliions
of children from all sectors of our society have learned

- to 'sing -and play mUSlC, the performance program in -
- -American schoels is without peer in.the world. (Leonhard)
- Yet, elementary programs are far from adequate’ in

quantlty or quality, especially with respect to the

- issue of developing an audience or consumer. (Schuller)’®

The areas of greatest concern are:

(1) The nied for aﬁsiétance-in'thefcereerxdevelop- .

' ment of young professionals. America has produced
- an outstandlng cadre of professional artists but "we
© fall woefully short in. nurturing the context in-which -

aﬁofe551onal artists gnd, arts. educators develop beyond ~
eir -training. " (Hope) Some méans for assistance
in career development might imclude. orchestral fel-
lTowships which would allow young musicians to. join -

]

<

|
program of state and community residencies for outstan&rng
young composers and performers (Herner) ;- an'agprentrce

'system and a communlty service program for young jazz -

musicians: (Lewis); apprentlce programs that could support
;anﬁeassrst~yoeng singers din their tareer development ‘
-(Opera America Seminar); 'and. in-service programs to help
with the early career developmenp of music teachers
(Leonnard} - Regarxdless of area ~- performer,’ eomposer,_;,
‘teacher -~ presenters .were sensztlve to' the urgent g

. \ . * !

.(2) The need for development of aULlGHCES "whiech
< . 5 A

e
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will be informed and committed to musical excellende.
Equally. important to career development 1s. the need °

for audience development. Suggestions for how best

to accomplish audiénce . development are varied, but most

‘agree that either this problem hasg not recelved -enough

attention or the methods employed have not been fully
successful. EdUQatlon in the arts must be an integral
part of the natlon s instructional system at all levels,
but particularly at a child's most formative and im~ |
pressionable age. (Bonelli) Quallty music education |-
in elementary schools. is imperative and "music |
appreciation should become a requirement at colleges

and'Universities " (Schwarz)  Where we have failed is’
in not "producing an ewdience for our hundreds and thousands -
of composers,and performers.? (Schuller) o .

£

(3). The" need to broaden curricula ;n music and ,
enlarge ocutreach programs at the post-secondary level.

- Education 1in the arts 1s frequently insular and isolated.

"Seen in the -larger social and poli®ical context, it
exlsts almost for its own sake, in these citadels of
academia and cultural centers, with no significant
relationship to the large outside world or any substantial

. impact upon it:" (Schuller) Training programs in the

field of popular music¢, "commercial" music, folk music,

or in’ suoportlve "fields such as recording, music copying-

'-;and editing, printing, and managerial training for musical

organizations are in° 1initial phases in somg post-

-'secondary institutions. Young people need- to be counseled

to look at these alternatlves which generally offer
income opportunities. Resxdenc1es and internships can. °

-bring professional musicians - -together with the community

and stimulate thradlsc;pllnary dialogue agong artlsts

(4) The need for’ ‘communication and lstance among
those concerned with music. Good working relationships
should be developed between music. training .programs and.
professional ‘tompanies or organizations: The age period
of fifteen to twenty- flve,,whlch corresponds roughly
with higher education, is the period in which systematlc,

l patterns are developed for the artist's future work.

However, as this period tends tQ be neither purely

.professional nor purely education 1, government agencies

are not sufficiently concerned with it. (Beglarian)

In spite of educatienal-voids in the period, a number

of. presenters {Beglarian, Freeman, Schwarz, Schuller)

’

. insisted that' financial support. should go primarily to

the talented individufls rather than training insti-

tutlons
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Musical training of a similar type and standard
is necessary for teachers, performers, or composers.
The status of music in our society would improve with
greater unity and more. common involvement amcnhg performers,
scholars, composers and teachers. Perhaps -the greatest-
contribution the federal gcvernment could make would
“be to encourage and develop unity among the various
components of our arts’ enterprlse at all levels of
soc1etal organlzatlon.(Hope) -

| THEATRE | I

Theatre in the United States has experienced
‘,remarkable growth in recent years. "Recent data show.
that one out of every ten adultis attended a live profes-
sional theatre performance last year and one in three
attended scme kind of theatrical performance. There
- were approx1mately 64 million attendances at prof3351onal
performances and some .6l mly!“bn at amateur theatres.”
(Gister) And these figures are: 1mportant for theatre
education if one accepts the premise that "theatre
education must include those who prepare audiences as
“well as those who prepare artists." (Hansen).
"...A trained auglence also contributes to exc1t1ng
and informative theatre...Training programs for theatre
artists and arts educators are essentlal so that
students become artists and audiences part1c1patlng
‘artists. ln the theatre experlence." (Rlchards)

. . \ ‘Wlth respect to artlsts and teachers, the areas.
of greatest concern: in theatre are: |
. 4
; (1) The need to help 1nd1v1duals through linkages
~between the professional theatre and training programs.
Contlnueé ‘and expanded cooperation must occur between
prote551onals ‘who teach and professionals who practice.
Such cooperation can "hring guest directors into... pro&rams;..

‘share training, speciallets .identify master ‘teachers,
identify the most promising young de51qn talents,.. and
help place them in worklnq ‘positions. (Gister) It .

has been noted that "internships (would help insure)
that graduates: in ftheatre education do not take up
teaching or directing a cdmmunity theatre...before they
have experlence w1th a profé§51onal company or work as:
a professional.". (Morrlson) "A genuine exchange
t program {to) brlng .professionals to the campus (and)'
« . theatre faculty lnto close contact with working profes-
.Slonals " is desxrable. (Hansen)
, . , 3
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‘ment. or. increase compeétencies.™ (Gister) Individual

,organizations.

~where.they éexist. Further, basic research to define

‘ {2} The need for assistance at career entry and
in career development for all theatre artists and

teachers. While many theatre aspirants can find some.

kind of employment at the entry level, they "do not grow ' -
and develop as artists; they.wander from place to place
and join the ranks of those edrning a poverty wage.'
(Gister) To facrlltate career entry and.development,

~ strong programs, in theatre education and training

should exist in secondary schools, in post—secondary
situations, and in. prq\essronal theatre -- working .
cocperatively for the Jood of the entire field. (Gister,
Hansen, Morrison). - Appropriate career counseling should

‘exist at all levels., And in-service opportunities
faor growth should be available for teachers and for

"professional actors who want to further their develop-

support and -pilot project iundlnq can assist in the , . .
development of young actors, wr;ters, directors, designers,
technicians, and teachers. The Arts Endowment's efforts’

in these areas should ke expanded and g01ned by ether.

A

(3) The need for establlshrngfand malntalnlng
standards of quality in professional theatre and in
training Institutiofs.. Systematic .evaluation of co rc1a1
and non-commercial theatre and of training and educdtion =~
programs must be established and enforced. Independent o
as well as institutional. training institutions should
be examined-in the search for ggod training criteria.
and good systems should be supported regardless of

the cognitive elements in good training for the theatre. o
and a System of data collection should be instituted . ‘

.so that ‘more can be known. abont the .phenomencn of theatre.-

(Rlchards) The. total theatre professdianr must cohtinue’
its work in these directions. Introspectlon by the
professlon can help assure quality in.the commergial

~world. Education and training programs can be further
“enhanced through rigorous self-evaluation and adherence -

to developed standards. (Hansen, Morrlson)

-

VISUAL ARTS

A BN

"Tne vast majorlty of professronals in the v1sual

- arts has some ociation with instittitions of higher o "ﬁk
learning in this country." (Sadek) . Yet these institu- 4
‘tions are underestrmated in -their petentlal‘as eultural ‘

resources. - : _ S




‘educational quality is immense; any. lmprovement of

-(artlsts, faculty enrichment, ar

Y o LI ¢

The areas of greatest g¢oncern are:

(1) The need .to establish professiohel'Staﬁdarﬁs;

‘Quality in the training of visual artists is somewhat - 1f’

illusive and needs to be defined. "The problem of “§‘
professional-standards is desperately nceded. (Sadeﬁ)
The college degree of an artist does not necessarlly
legltlmlze his or her weork of Yart." -

U

(2) The need tO_PrOVlde aSSLStanoe to artists.
THe cost of art training has increased to ‘a point where

L young artists are having difficulty in flnanclng their

education. A national scholarshlp program M1ght assist

these talented students in advanced study. . Because there‘
.are no fixed criteria forw~evaluating this talenty,. it .
may be more advantageous to leave theaselecilon o the ¥

individual schools ar regional consortid of séhools.,

-,Identlflcatlon of the taléented:in the visudl arts is
- - made even more difficult becaqse of budget limitatdions
. Now belng placed on ‘education in the visual arts in o
primary and secondary schools: . Selsection of" scholarship
. recipients may best be deferred until advanced study.

One of the major ooncerns for the development of
the artist is that, under eéxisting systems, aid is a

1nst;tutlonallzed and lndlrect. The artist is, for tﬁeA -
most part, dependent on some organization for support

with little aid going directly to Him or her., Expanded

" .fellowship programs are needed on the state and natlonal'-

levels. There are very few programs that help ln the
transxtlonal period of career entry. This is a cru01$l‘
period  for young afklsts who most oftem have no source *
of lnébme. Programs of direct assistance con51st1ng

' of ‘small fellowships would be ‘extremely helpful :in
',allow1ng ‘artists to become established in %helr profes—‘

‘SlOD.

~

(3) The need for_gro]ect supEort on theApost~ "
Secondary level. “'To date, the education. of profe551onal
artists and the performanoe of artu;:s as teachers have

heen minimally included in governme tal agtivities
supporting the arts. Such omission suggests that a

"long term resourc"of talent 1s not being utilized.

(Lottes) There is need for project furids for visiting -
research, and tech- ,
nological resources. These needs\differ geographically
ard institutionally. ' T
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, ‘In oxder to maintain. thémselveéﬁané find scme means
- of economic survivyal, colleges, universities and arts.
.schools should be encouraged to develop programs:. whlch

f; utilize, in alternative ways, ex;stxng faculty and
- programs.

N o, -.‘ . ’

4 !/ﬂ

“ '~ whole ‘new areas are openlng up "in VLsual arts o
b 'performance -and intermedia. There:is little development'fj»’ :
going on within more establlshed _programs, to accomoﬁate s
ST - .chanqlng modes of . expression and 1nvestlgatlon . In the
~ . ‘near future, a "campus" might include’ research laboratorles,
R manufacturlng plants, ad firms, telev151on stations,
‘mines, farms,. fo ests, city halls, transportation
- systems, the stre€ets, the home -- in addition to the
classroom. (Kaprow) Art @epartmentslmust avoid ,becoming
_more 1nsular.. a L ’ ‘ K R -

-

!

(4),The need for a public education program and .
~a broad national program of advocacy. The, importancef

- of well-trained artists as future resources needs to

be articulated to the public.. Private - séctor support
for the education of artists must be encQuraged,and
. - ‘tapped. - fBecause there is widespread mlsunaerstandlng
' ‘about the nature of artistic activity, the abilities
needed to pursue the arts, and the contrlbutlons the arts
" make .in . educbtlon, 1t» is imperative that materigls be
‘developed that can be disseminated to lay- and profes- -
sional populations that will help sécure a more adequate
 unde?standing .of these.matters. This can be achieved .
o through the’development of g comprehensive publication
program that lncludes...monoqrapns, filmstrips, slide tapes *

o and films. designed to’ convgy to speclf%c.populatlons the

. - . . wvalues of the arts in education, theé criteria that can. "‘.

' be used to appraise the qpallty of arts education programs,
and ‘the kinds cz,careers in the arts-.available to students.(.‘
wWhat is sought is-a public educatior program that will
1ncrease,the.publlc S understandlng of the fqpet;On of
arts in the schoolshAthe crlterla that can be used to
assess arts programs.; the kinds of careers. that can be _j=
pursyed in the arts, and what might be done t6 build -
strong arts programs in the schools." (Eisner) "Effoxts

. should be made to encourage a realization that arts:-
education is a compléx process that happens nct sxmply
by exposure to the arts, but.by careful planning, with full
zttentLOn to child development, criticism, and apprecia-= .

. tion of the'discipline." (Mahlmann) . ., > e

Coee

hd)

i



ot

COMMUVITY ARTS AND NON- TRADITIGNAL ARTS ENTLRPRISES
- ALl of the above-noted aItS‘dlSClpllneS are'fcund

'in a variety of settings. In redent years, this nation .
has seen a signifjicant growth in community-related

" and non-traditional arts® agencies whose activities are

: haVlng a salhtory effect on regions, rural areas,;cxtles,
and nelghborhoods.‘ Individuals who previously enjoyed
limited access to arts can pow find opportunltles for
grcwth as g:oducers and consumers of arts

-

. ‘ These oppcrtunltles lle in arts or educatlon or

~.* bgth, and include €thnic, folk and spec1aI?const1tuencxes,‘;
_ - le.g., handicapped, aged and imprisgoned).. Their form,
. cOntent, and intent is widely +4- and appropriately -- .

diversified. .Some excellent examples of such organiza- ,

tlons are Jazzmohile, The Harlem School of the Arts, -

HLnry Street béttlement Karamu House, and numerous

others / ' ‘ \ ‘/
! ' ; . I

Wlthin this growth, however, needs exist: N S e

'.f“\..‘—-*

(1) The nggﬁ to assist in the establishméent and
drowth of organlzatilons of 'lasting significance.
Organizations which will contihue long after fedexal support

~expires and which have a. coqtlnulng and relevant effect

on the con§t1tuents must. be encoudraged. Such 'endeavor's
reguire genuine communlcatlon in the planplng stages )

o and ogen evaluatx@n of the results ‘ v

N _ | . | . |

(2) The need to assure quallty of the project.
Every arts organization must be established on the basgs .-
, of quallty -- with regpect to-arts, education and

. raining. Assuring quality may require careful screening

m/gL personnel, creative thinking which reaches beyond
traditional solutiong, and perceptlve evaluations.
On such bases projects can survive,and ‘prosper. Because
successful-pro;ects are most often dlversé and unique,

« new and creative ways of measurlnq their impact must

be, established by the local source and by the fundlng
agency .

R

F

- (3) The neced to develop administratoggiand artist—
teacherggcxsopnel W Non-traditilional arts endedvors
raqu1re aﬁmlnlstrators and personnel with unique artistic
and- personal sensivif§ies and insights. Workshops and
learning opportunities related to funding, ‘program ,
development, administration, staff selection, evaluation
[ * .

- .t

e
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proceduf%s and’ related matters would beneflt many .
emerglng organlzatlons. Tralnlng efforts and apprent1ce~
ship programs that help pecple teach and create effectlvely

‘in, new envxronments would also ~l‘/'benei;‘lczta.‘l.

_ (4) The neeé fcr cooperatlve efforts among extajg
arts and education instgtutions and organizations.

:7Bridges must be,establ™hed between the community, -non-
" traditional’arts activities and organlzatlons and the
‘ establlshed arts and educdtion institutions. EXChanges

of space, personnel, materials, and ‘ideas can be of
benefit to their groups and have major pQSltlve impact
on the varlous const;tuenc1ts Effectlve use. of communlty
resources in the art experlence and egucatlon process
must. be encouraged .
' -

(5) THe neéd to receive support from local founda-

tions and businesses. AS nop-traditional arts and |

education ventures prosper, they should instigate
g-range liaisons with new and tradltlcnai foundatlons
businesses. This base of local support lS helpful

fer Substantive plannlng for the fugure.
j
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