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 ABSTRACT

: 3 ‘The conference provided a forum where educators,
penbers of Yublic service organizations, medbers of the citizen
education component ‘of .Research fcr Better Schoolg (KES),- ;
representatives from 1ndus*ry and commpunity groups, and ‘
rep;eagntatlves of the New Jersey Citizen Education Planning
‘Committee coulid explore CltlZEDSh’P education in light cf, the ,
conference theme, "Toward the 21st Cenuury." Topics discdssed ln-the-
four main speeches and small grour sessicns ‘included the acce érated
rate’ and . scope of social change, qlobal lnterdepenaence, democratic
values, decision making, curriculum dévelcpment in fytures education
and global edycation, specific needs:cf citizenship cducation
programs in New Jersey, cultural differences, gcals fcr citizen
educatgon, involvement by RBS in citizenship education, and
development of children's belief systems. In the clicsing remarks and
ccamentary on +he conference, a Senior Research Fellow in the citizen
education component at RBS emtphasized .that the varlcu interést
groups inveclved in citizenship education can agree cn @ajor
objectives 1f they learmn to ccmmunicate with each cther. The speaker
concluded by emphasizing- that citizenship, educatlon gIoups such as
kKBS Should stimulate d}aLUSSlCD about citizen educatiocn at state awnd
iocal Jevels and should werk tcoward.déveloping and iuwglewenting
citizen education models in the state of Newd Jersey. (UB)
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E‘.ducatmnal mstrtutlons' must prepare. students to function effec-

/ t_wely and respond creatlvely to the issues they will address as Cltl—
*zens in a democraey leen the accelerated rate and scope of change
I - which. dmaeter:.ze the pres“*ent and can be e}q:eCted to continue into

| the futprre, educatronel plarmn_'xg mst be able to re_spond to new lssues

> as they emerge. o _. | - | |

The student:s of today and tcmorrow w:.ll live in a more mtwde-

' pendent werld tha:fhave any generetlons before them. Cm:remt issues
such as global energy depletien, escalati:ng nuclear armaments, and eco-
nomic mterdependence are evrdence of trends ‘in this dlrectmn As
regmnal and local events beccme mcreasmgly subject to the effects of

-'; - ‘.,_ -~ decisions and events in ot.her parts. of the world citizens need bmader '

| ) .Skllls and compqtencres to understand and particrpate in declsmns which

affeet t:hem Moreover as the state and the country mcrease their involve-

‘ . '. ment in mlltmatmnal economic relatlcnshlps citizens will need new skills
for mtematmnel careers,. as well as for makmg decisions affectmg the

“'j.well ~being of New Jersey.. Curriculun emphasis.in g,lobal education, energy
edueetron and fdtures educatmn are now ldemtlfled as necessary for pre-

. ‘v .\ ) /
paxing st:udenta with the attiffudes they w111 need as citizens in the 21st
. ;}&y - New needs will elso es:nerge and must be 1dent1f1ed and provn.ded

for m tthe em'rlcuhm as the:Lr s;l.gm.flcance bece(nes recogmzed
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' In srder to aCCO‘TtpllSh thelr edueatz.onal mission, the schools mll
thenselves have to be eware of and. able to adapt to these changmg con-
_dltmns. Antlmpatmn of and preparatmn for ﬁlmre trends is basn.c to
the seecess of the schools. Changmg econcxmc eondltmns shxftmg popu- |
- S | 1&”1—.1@3 energy qﬁestions and global mterdepmdence must be addressed
l‘n the mstltutlonal planning of schools as importantly as in the currl—--
eulum 'For example, recent trends in regmnal ecammti change and declme
| L | - N if extended into the f‘utmre have sermus repercussmns for pubhe _
S ‘edueatl in ’\Iew Jersey. The leVel of economic actnrltyA in the state ana
B f _A . in spec1f1e camnm:_tles has a strcmg influence on enrollment. and on the -
| ‘t‘:/ax revenues hecessary to prov:.de educatlon Changes m the structure
and eomposmlon of the state's eeoncmy mll effect the demend for’ dlf—
| ‘Lerent kmds of trammg sueh as vocatlonal or other spec:.alz.zed t:rammg
. The quahty of the ed;ucatmnal syste:n also affects the level of econamic
scti\?i_ty in the state. If ms_}or employers base part of their locatlonal
decisions o e avallablllty of skllled manpower them a hlgh quahty
educatmnal system directed toward ﬁ.xmre needs can contnbute to the eco-
. nomic stabihty and growth of the stete. ’
Svster.atlc short and 1ong-range anelys:.s of such trends and of new .
slcrmflcant issues as. they ergrge is necessary for both ctnfrleulm develop—
_*nent and mstltutlonel plamning in New Jersey s schools Public plammers, |
academic forecasters, and private industry planners should cooperate tL
provide the m:formatmn needed for e'ffe{:tlve curricular and mstltutlonal
eevelopment. B : . ‘

- Frank Faleoniert
New Jer’sey Department of Educ wtl;");”

4 . . . -
' s

o Yg




Q\( '

‘Every society is obliged to pre;;are its citizenry to be able tc.

prosp@tandsucceedmtheadzﬂthfeofmecmty Atthesametme‘ |

- the socxety must enable these same c:.tizens to became effective partlcl—
- pants i.n :.ts gcve.mance and respmsible members of the social groups con-
stituting socxety n.tself 'lhroughout American h:.story, dlfferent perlods
have characterlzed the best form of educatmn to real:ze these obl:.gations

-~ Like hlstory ltself each gmeratmn mst redefme and mplenent c:.t:.zen .

educatmn in terms of contenporaxy needs and available resources.  The _
same situatmn preva:.ls tcday ‘ _ | A
In a demcracy, the :.mprcvemmt of citizen ecﬁ:matmn mst:nmtmn is

- mot merely a matter of educatmnal expertxse ox, research capabz.h.ty It |

. 'is an enterprise, mtmately related to the goals of the socléty at large( |

and, ult:mately, to the abjlity of the educated to part:.clpate in the
society and to shape 1ts very purposes. ‘This un:.que mteractmn under

- .

lies the collaboratlve relatmnshz.p between RBS and the state educat:mnal o

authorltles in the tri-state region of Delaware New Jersey, and Pe:msyl—
vania. As partners in a jomt e_ffort to :merove cxt:;en educét:mn RBS -
and each state. aut"xémty ca:} (l) determme what, in exxstmg school
sxtt;aglons prevents the full. eds.xcational developnent of effectlve Cltl— ‘
; (2) enlist the support of the tmt} at lar }e through represen-
| tative participghts, to facilimte a statéwide educational” program to

*

mximizevcitiza'l development;; and (3) plan and implement such a statewide

' "pregrém accordin_g‘. to the.smﬁxdestl‘prmc;iples cfi educational research and.

' development. -

o | o ovid
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- There are two tasks RBS and r_he :;m:ee ‘stat:e departments of education
. _ | _ shculd attend to as t‘ney pursue t:heir common purpOSe 'fogenher. they
‘A"c B stmﬂdresearch endthendevelcp g ' o | |
: | - ea mer_mdoloy that school practlticne_rs can anploy whlc:h
- . enables them to develop various programs in citizen eciu-.
o cation, determine the delxvezy strategies wh:.eh are most
.approprmte for their new programs and assess or evaluate
> | the effectiveness of thelr new citizen. education programs .
I' ‘ -8 a repllcable d:.ssam.nation st:rategy sa the mpm\red meth- | 5 |
odology can be made-‘avallable througl'xmt the tructmnal |
' suppart systeonf a glﬁen state independent of the orlgznal
- developmental szte or sites. __ ‘¢
In sum, the major inteption is to assist’ school practltioners to
| develop their own capabxliZ:teo apply R&D processes and products 1n.the
improvement of -chea.r dehveqr of c:Lt:lzen educatmn instructmn and to do
. so within the context of commmity involvement and partlcipatmn.

Barbara I. Presseisen .
Research for Better Schools
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: OVERVIEW
. The Cltxzen Education ccmponent of Research for Better Schools, Inc.
C o _ | (RBS) is developlng a. partmershlp with the statewn.de school lmprovemmt
7 & | o prografns in the tri- state area of Delaware, New .Jersey and- Permsylvanla

The pu;rpose of the parmershlp is to develop and ‘implesent citizen educa- o g

—_——

tion programs in the three states that mll'e.nable students to become
; o
more effectlve partmxmnts in damcratlc society " One of the first joint

efforts of RBS and the State Department of Educatmn in New Jerqey was &
. mrkshop ent:x_tled "Temard the 21st Century A Worksmp on Clt:.zen Eduea- :

-

. tion." The workshop was cenvened by Frank Falcomerl,\,dxalrperson of the
R o | New Jersey Citizen Educatmn Plamung Cmmi.ttee, and was held on April 26,
| 1978, in Princeton, New Jersey ' In attendance were mnbe::s of the New
Jersey State Depart:nent of Educatlor‘l ‘members of the /Cltlzen Edueatlon |

o corrqnonent of ’RBS representatlves*frcm\ other educatlonal and public ser-

. IR
vice orgamzatmns, and representetlv s’ from industry and commmity groups
in the state. ‘ N

The - ebjec,tlves of the workshop were: =TT

e To explore the need for and the p0551ble scope of Citizen education;
\ e To d:aVelop tentative obgec‘tlves for citizen edL;ca.tmn,
. a To explm"e. the intere'st in estebiis}xing a statewide cet'rmimm'it to ‘
. citizen education; and(; B |

e To generate ideas concerming procedures for the creation of a state-

. wide titizen education effort.
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: Thrc;ugh intensive work in theé small group sessions, the obj ectives

of the workshop were met successfully Those persons attending ‘expressed

a- cqnsmsus as to the need for clt:.zen educatl.on in rhe state of New

‘.Iersey and'a_ ccxmutment to w::rkmg toward neetmg dmt need. A llst of
® .
abj ectlves for citizen educatmn in New Jersey was fonmllated and a numbﬁ Yo

i
of 1deas for brmgmg about,a citizen. echmatmn _effort throughout the

: state weére gene.rated N

The pages that follcw mclude a transcrlpt.lon of the addresses pre- .

‘sent:ed at the workshOp (Sll%htly edlted for the prmted page) a report
‘on the x_@rk done in each of the two small.group sessions, and a report
of thd surmation presented at. the end of the workshop. = =

C e <
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The part1c1nants in the wofkshop were welccmed by Frank Falconlerm
chalﬁgerson of the NeW'Jersey Cltlzen Educatldh PIannlng Ccnnuttee and

’ | | ASSlStant Dlrector of the Offlce of Plannlng Services for the New Jersey

-

Departnent of .Educatien.. The text of Dri Falconieri's remarks is-given
, _ | . o ) Y '
\ A below

Welcome to the f1rst of what we hope w117 be 2 series of state woﬁk //.’5'
| M )
ShOPS dea77n9 wwth-a range of categor1es and topics in cxtxzensh1p educa-

tion.. Today S workshop hag been structured to brxng together persons fro
many groups in New Jersey, 1nc1ud1ng 1ndustry przvate and pubTwc agenc1es,\
and advocacy groups, to ta1k about citizen education. We hope that yau

[ ~ will be able to give some direction to the State.Deﬁartment of Education i

and.the State Board-of Educatipn on d@tizenship_ahd_the responsibilities ‘7

‘ of~c1thensh1p and c1t1zensh1p education. B - o | . ;‘,;

f
'

AlthOugh many of us feel that we probably know what cwthen educa- .

tfon is all about' -- we all had c1v1cs courses in high school and haye

<

participated in various kinds af community activities -- ﬁn’fea?ity the

—

; ]
topxc is not easily understood or eas11y fathomed Citizenshfp-education

has been thought of by some as political in nature or as legal in nature

‘ e —_—

by others Lately it has taken on scme env1ronmenta} qua11t1es, and

-some advocauy and equity qua?wtxes as well.

S ]

-

Actua}?y we. are not qu1te sure what citizen education is supposed
‘to be, ﬁut ‘we do know it is an 1mportant tapwc we also know that we need
to tap the resources of New. Jersey -- the resources of our citizens and
/ the}resources of our decision-makers. That is why we have asked.you to
“b ,
) - come and be w1th us this morning. - - - -
_ ‘g; ' . . N ‘
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. One of today's activities will be to deveiop some major goals for

;o

ve1t12en education in New Jersey. We also want to set the stage for a
workwng task force that can help us put together a ftve year master |
plan for c1t1zen education in th1s state. So by the end of today we | '.'f
shou1d all have a good sense of where we are now and where we are goxng .
o in citizen educatwon.._ -
) | | . _ e ' . N - ~
| Dr. Falconieri then introduced Fled Burke, Coamissioner of Educa-.
'tlon for New Jersey, who spoke ooncernlng the need for c1e;Een educatlon |
and what the nature of a pﬁ?gram in oltlzen educatlon.mlght be. Dr. Burke's

'address.follcws. o | g o | "

- Your eonoern today —Q’Citiéenship education -- is one that s oer-
sona?tyfver; c]ose to me, one whtch I may not be able to be really ob3ec—
tive about My background 1s in polttxcal scwence and 1 have taught in
that fte}d in thws country and abroad-for many years. 1 was a?so %nvolved ¢
in government from a po]1t1ca1 p01nt of vwew in Rhode Island and in New
Jersey O0ften over these years I have ref}ected about the nature of civic
order and about what ctttzensh1p means . | ‘

The authority of the‘state is enormous. e8ut,recent1r we have'seen
L : 'tnat authority taken in rebel hands Sn country after-country. fn-manx
- areas -we have seen a breakdown of civic order, of the gu111ngness to - obey.
Now obvwous?y, civic order is not dependent solely on force It can’t be;‘
| There isn't enough force -~ there aren't enough maohtne guns -~ ava11ab1e.
By and large, the exercise of the state S authortty is with consent. And’
| ‘it is a consent built upon understandxng rather than on fear In other

words you stop at a red light not solely or pr1mar11y because you know

you will be arrested or otherwise punwshed You stop because you. reathe'

. ™~
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. peopie might be kwl]ed L ‘p;‘ T i~-
. . ’ . t I
v . f e Under1y1ng that understendxng is a kxnﬁ .of human cehesxoﬁ wh1ch 15 ‘ ‘.;
T "L "-terrxb?y 1mportant | Ne say to ourSeives,‘"There but fer the’ grace ef God -~

!

or A11ah or Buddha -- ge I " Therefere, }; 1§fnot only that I mwght get

B o k1}1ed xf 1 go through ‘the red light, but that scmeone else. might get : ;}‘j-‘-é?ﬁfff

| | . k111 d- This sense of the brotherhoed of 311 human1ty,‘hnweyef is not :;j,

S __genetwca11y innate: rather it is C“1tUV377Y aCQered 1 say this because
. , ¥.. of some ex;er1eeees I had in Afrxca 8 S

a

Many years ago in Uganda T spent 50me t1me w1th a certaxn-smaiT trwpe ”‘f. f~e

s The members.are wonderful peeple who nave a deep sense ef eblxgatxon te 311

A}

tribal members, but they do not have.any sense of eblxgatwop‘te anyone who e

i .not a member of the1r tribe. Therefore if a feTlow tr1besman is hurt o& in.

o ,ff" . -some. kxnd of troub]e thei&have compassxon ‘to the=p01nt of sacnxf:cxng thewr
o . own 11ves. I have seen them do this. But on the other hand if the person -
v | is. not a member af the1e tr1be, they might .find hxs discomfert amu31ng ‘
I _was wrth a member ef tﬁlS small tr1be ence when we heard someone try- |
X .

,_159 in pain in the deepz rass. We stopped aﬂd at fxrst 1. was aimest ill.
" The man ‘had been speared’énd was b]eed1ng badly. I theught my reactton was '\w\;
natural for anyene, and-it is true that my eempan1on was aiso terrwb?y aTarmed -
~wntil.he found out that the man was not a member’ of this trwbe. Then he was
emused‘ 11tera11y amused at the man's p?ight
Other expertences thai I have had, and my readwng in ph11950phy and
.poetry for that natter, have further convmnced ‘me " that thws sense of eblwga-

' twon to other peop}e is not innate; that Tt is something that must be Tearned

Furthermére, [ am cenvznced that thms sense is the very basxs of civie order

e
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thh gahgs or other groups to whom they fee? more respans1

.;soc1ety a§ a whole It is also\preakwng‘gown in the: area :

- - s L.

L ’ :
AT Y .

and 1 am concerned that there seems to be evxdence 1nd1cat1ng that thxs :

L2
H

frag11e sense of ob11gat10n to others is bneakxng dawn
N It is not breaking down only in the way whtch conservatwves ‘might

po%nt aut:, “the crwme 1n the streets or the téhdeney for persons to 1dent1fy

o the w1?71ngne§s of peop}e 11Re -Agney or Nxxan to say that everyoge 15 in pub-

‘411c servwce for themselves therefore 1t is my rxght to m11k it for what

I can get out of it. That may work temorarx]y, but- 1t doesn t work very

Y
i

- 10ng because the whote Structure will faTl agart I "“x S f

FuYther evxdence of the breakdown of this sense of human caheslon may--
bé found in election results Ycu might expect that the way peaple vcte
would refléét their belief in the bratherhaod of human1ty, their deswre to

do what is in the best 1nterest of all. But it doesn t work out that way

‘-"any more. In Tocal: elections referendums to raise: funds to bu1¥d schae]s

| are defeate&‘ We . have schools 1n New Jersey which are on doub}e and'even

-~

trtple sessions becausgraf thxs.- In other elect:ons it has been demonstrated'

that yaa cgﬁﬁbt pass any. bond issue when senior c1thens oppose 1t YOU

.gan't get the state 1egxs}ature ta put mlaey xnto the c*ttes And it™is very

 d1ff1cu1t now to get an educat10n31 budget passed at either the state or the

?oca? Tevel. ;

-

. Thxs breakdowh of human cohesion 15 a breakdown of what 1 caT} the civic
.r’

‘Order It % a sp%ra}ing kxnd of thxng t\ét feeds on 1tse}f and I don’ t

'thwnk that edlcation as it IS today w111 turn that sp1ra1 arounds In fact,

I am ccnvxnced that the spxra? will not be turned around thhcut fundamenta]

P

A
,changes 1n educatwon And because we are educators, we have a~re5ponswb111ty

. vq ) . . . o .
on our hands ' T Se Ll ‘ «



E . A
, . . , < ‘
1 reca}T .a book that T read many years age, an ear}y Freud1an 1nter—
L)

pretat1cn of,what happens to cwv1}12atzons and sac1et1es It contrasted

the eve]utxen of the fascxst society in Germany with f%e evo}utxon of a

re¥at1ve1y democratic socwety in Eng]and The, author began his . study with

-

' the eanﬁy nxAé{eenth century when there were re}atlvely comparable pa?1t1ca1,

socwa?, and ccmmuna? 1nst1tutwons in both socwetxes Them he 1dent1f1ed

.V‘

a gma?l happenxng that became an 1rr1tant thCh changed German socxety

P -

As a resu?t the fam1Jy structure yecame re]at1ve?y authorztar1an ‘then the .

o schoo?s eecame auther1tarian and then the pe11t1ca1 structure became

R

5

authorxtar1an He 1nd1cated that th1s sp1ra1 Ied 1nev1tab1y to a, faC1st

chauvwnxst antwdemocratsc soc1ety Tn Germany o o e

The #uthor then-xdeﬁt1f1ed a'dxfferent sma11 happehing in histery zhat,A-;

became an. 1rr1tant in Eng?ish society. That too led to a change in the

N RN

famw?y structure, fﬁ greater prom1scu1ty and more children. It also 1ed to B

more treedom 1n the sgﬁgols, to more freeecm to teachers.*and te more free~
dom in the unxversitiee,_ Fina??y, the poT1c1caI system became 1ncreas:nq1v
democratxc and has been perpetuated that way. .

“ The specwfwc 1rr1tants wh1ch Were mentwongd are unsmportant today and ©.
1 don t know that I accept the 1rr1tants theory -But I do thznk‘that the.
~trends which move socwety in a certa1n d1rection tend to feed oo themse?ves,
in the way the autbcr‘outlwned, bu11a1ng up a momentum'thatlxs very,dxff1culf
to cOpe‘witH or reVeree. One ef our erebiems‘is that the momehtum affecting

our society is already on a rather rap1d downward sp1ra1 We have gct’to

f?ﬂd a way to build. wnto our educatxonal system an 1rr1tant that w1f1 begin

to turn this prrai around Then hopefu}ly there wx?l be an upwarq‘turn‘

It is clear we are not gefng to do this alone. But on'the other hand, I

don't think it-is going tq happen without us.

A
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T”vs- | L, L ~*;]' _ o o , o | P ..“
e _ It is- amaz1ng, when there is a surplus of reseurces around hcw LA
magnan1mous we all are. Ne are prepared tb say, "Sure we can change‘ ‘Ne _v‘{A_
can do more for the b]acks " You say, "What is i; goxng”?b cost mef“ And
'~:, we say, "It wT%lqcost you nothing because there is a surplus of resources.
So I sey, "Fine, I want tb do everythxng Ican. I 1ove Ch11dren -I_eant, - -5,5.‘
‘. | ~ you to spend: that money; -1 want you to use those resources' | o
But %n an era where the resources are clearly finwte the only way td ‘
d1str1bute thqge reseurces 15 to redistrsbute them And that means that |
: some peop}e have to grve up some of what they now ho]d At that poxnt we,
| have to redefsne and deve?dp powerfu? arguments and strategxes to mawntaxn d
- the status quo. T th1nk we- are at that p01ﬁt nowfz we are enterwng Q.

,pe twndustrxai era whxch tends to bring out the worst in. peop]e We begin' v o

’s resegregat1on | ) | -
- In many ways we are fxghting a ho?dwng actxon We are try1ng bo d1strs-v ; ,1§‘
bute the resources that are avaxleb?e to the cxtxes and tryxng to° provxde :‘v ¥
the cohesxve gTue S0 we dbn t ny apart-into tribal c]usters | But no one |

wants to pay fdr that gJue because it has to" come out of someone's hide.

*d - Wany peop]e don t want to. They are more’ inclined to take the resources,
o and use them to buw?d defenswve mechan1sms suchfes police forces and struc:

R | tures that tend to hwde reality from peop1e who are not we]I educated

Now, let me sdm up. The civic order, whxch is based on a sense of

“human cohesion, is, in a' downward splral, heading teward a breakdown. This

.




sense of cohesxon of the brctherhead of a11 human1ty, hawever, is }earneﬁ

~

~and it is Tearned through educatxen Theref re, educatxon must be changed
50 that th1s value is taught —. "  ‘ ‘ fv

At this. pmnt I wauld hl@ to g:onsmer wha is the meanx;ng'af education.

I think that everyone 1nv01ved in. educatTQn has-an . obi1gatxon to deal with
N ¢ 4 . this questwon . ¢ - \ o
o To me, education is a &uest for_puman d1gn1ty “ This may.be'an egotisti-- .-

-cal tﬁbught but there is something about the natune of man that is un}que

ur T each pgrsun is un1que There 15 40 6ther ex1st1ng organ1sm exactTy ¥1ke any

_: one person and each 1ndiv1dua1 oeeupxes a spec1a} p1ace 1n the unxverse It o

15 a p?ace that no one else occupxes} That fact attaches extraordwnary -

worth to that person .Education tc me is a process Where1n we- help the )

1nd1v1dua1 to f1rst 1dent1fy h1s or her own worth his or her own: ‘sense’ of .

un}queness and prade which T-sUm up as d1gn1ty And in that process of
‘course, one- then comes to.gé;rec1ate the va?ue and worth and. dmgnxty Of
.ethers You can't reaily have respect for ather peop]e un?ess you feel- ‘some

o
réspect for yourse?f

‘Now that is what education is all about and to me that is what #;xﬁzen
ed@catxon s all about. It begins w1th se]f and 15 an aseendﬁng process
- wherein your sense of self worth and. self«va?ue leads you to respect and
apprecwate the dxgn1ty and the‘worth and the un1queness of others not on}y

in your group but also in groups outs1de your own.

4

4

and Unusual: Un11ke any other creature man has. dlgﬂxty . By that I mean -
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vcatwon of children. N R o N : i

in a downward dxrectwon, then we have got to f1nd the kind 2%?1rr1tant td "

Century: A Norkdhdp on-thwzen Educat1on) 75 the begwnnsng of that Kind of

. - .« * . : . a
! . . . . R : C ]
. . - . . L ..
Lo . r . ! s .

It is as if-we are al? members of small trxbes and it is 1mperat1ve

'that educatxon somehow or another :ndxcate td us that we are also part gf -

\ . LN f .
a 1arger un1verse Educatxon must help us to deve?op a sense, dF digni

that transcends our small tr:bal unmt otherw1se we wxll not . surV1vg This

¥

~is why 1 perce1ve of c1thenshxp educat1on¢‘n0t only as the traditional- , *f“

Tearnwng of one's ob?xgat1ons w1th1n ‘the more orthodox but readzTy pEr-

cewved po]1t1ca1 -stracture of dneps country, but also as the perce1v1ng df

'”dne s sense of obixgatxdn as a human biéégfto an wnterdependent wor}d If o

one raads the woﬁds of Chrxst or Mohammed or Buddha or- Moses, it 15 alé

there It is a]l the same thxng It is the Golden Rule and somehdw or.
adh T
another we have got td fwnd a way to 1ncerp0rate th1s message }nto the edu— e

And 1f there is. anything to my ana1y51s that there is a spxra? delng f‘“

turn that spiral around and stop its downward mdvement I ink the con-~’

- : RN
,,,,, .

”f'ference that is scheduied here" today, the “Movwng waard the Twenty f}rst o

- . L~

ikriiant here in New Jersey. So I Want‘po-w7sh you we}};for what I-thxnk

is a terribly important meeting. N . ‘

10
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' RES GOALS VIS A VIS NEW JERSEY - o~
v o
Barbara Presselsen DlIECEOf of the Cltlzen Eéﬁ;atlcn canponent ot

. Research for;Better Schools CRBS) spoke to the workshég partlclpants

'efforts

cencernlng ‘the ‘role of RBS in NEW'JEISEY s c1tlzeh edueat‘f
: The text ef Dr Pressexsen s remaﬁks follows: B YR
: ’ : : ’ R

T N
Our combwned task today is a we&comed ene, Research for BettEr "

'y Scheols, the Iaboratory Dr Burke referred to and forma?ly we]cgmed to e

SR New Jersey, 15 pTeased to 301n the Nem Jersey Department of Educat1on 1n -

_i£§_  | sponsorvng-th1s meet1ng 1 thank Dr. Bur’e for hws ceoperatwon and for
' ‘ the opportunxty to meet. wwth you ' )
| - When I called the Nassau Inn te‘make arrangements forvthre con* - //
7 HtQ\.,' ' | fer°ﬂce tfie woman at the saTes off:ce asked what corporat1on\1 repre; o
‘ “ sented. 1 saxd Research for - Better Schoo?s ' She rep?wed that we cer- '/
~§f}h’jw : taxn?yfﬁeed a lot of that R R - . :"j |
| -1 am sure you Know about the New Jersey Department of Edueatxen //
.« .Perhaps you are wonderwng abeut‘the work Qf Research for Better Schoé?s
= s It s my responsxbaITty to teIT you about our Xaberatery L an- Beeéara

Pressewsen, the . Drrector of the C1t1zen‘Educat10n eomponent qt RB ;

&

1 .'_ RBS 15 one Sf 17 nenprofst research and deve]opnmnt 1aberater’es and’
| - centers spread acress the Un}ted States Its h}story goes back to the-

o m1d1}960 5. RBS began its research in currrcuium developme t areas. and




. ' - ) s

g_“ now engages 1h varwous act1v1t1es of techn1ca] assxstance prxmarxty 1n
| the reg1on of New Jersey, De?awere and Pennsylvan1a. We have worked thh
P ‘rwschools. e have developed mater1a15 We have trained teachers and
| ‘vedﬁﬁhistrators ~ We have worked: on var1ous k1nds of educatxonat researeh
- ‘eva}uat1eh, and d1ssem1nat10n xn these three states, as well as. 1n many ‘-ju- v
places across the eouhtry | |
| Gur baslc fundtng is pr1mar1ly from the federaT government In'our
Cwork teday, the Natﬁonal Instxtute of . Education 15 fund;yé this conference

!

_through ajgrant in the area of citizen education.
fjftsl‘ - | Dur mejor m1ss10n is to. work w1th New Jersey, Pennsy1vant;‘and De]a-
. ware in 1mp]ement1ng their. own. state 1mprovement programs We: need you to
be proactwve as taxpayers, c1tizens and members of the organxzatxons you '“*-‘;““*'“'
. fl" ' 'represent 1h the state of New Jersey. Through Frank 5. work and the efferts |
| A"fof the New Jer?ey Department of Educat1on we are trywng tc find out what ::-a;’-
'you want to take place in the schooTs Then 1t 1s our JOb toAhe}p delxver .
such Q program in terms ef respenslble educatwon research and devetopment
_,prwncwptes In many ways we are Just begwnnxng to scratch the*surfaie of
“that work. E __ : |
K 2[  ‘:.'*0_ Some of the thxngs that Dr Burke mentwoned are reallyspeQegog1ca} or.
psytheleg}ca} questwons How, 4in fact, do chx?dren Tearn values? How do
\they become eager part1c1pants, in a posxt1ve way, in socxety? Adigle:

_ieter this morne@g we will hear Dr. Irv1ng S}get, an expert in cht]d deve?op«g

iﬂent d1scuss some of the concerns of c1then educat1on that we are con-

R %

‘ S‘QEﬂFHSf But these are“ree}iy d1ff1cu1tzqgestxons,and there are many

Y
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@
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d1ff1cu1t quest1ons to sort eut, in tsrms of decxd1ng what a pregram ]1ke .
thxsews going to do and how we are gexng to do 1t |

Qur czt1zen education program at RBS began {n December of 1ast year~'
wé ars,just'eomp}et1ng the first pre11m1nary reSearch act1v1t3e5f1n eur _ﬁ
workscope. RBS be11eves that weﬂeust hgve a knewledge base at dur cemmand
at*least 1n terms.of what 1s known and Whet-kxnds of 1nfermation are evaTT-
ab1e on the deve?onmenteef c1t1zensh1p ‘There are eTght esmbers of Qgr staff
“who work in varwous weys on thxs *now?edge base of citizen educat1cn They
ce?]ect and produce 3 varTety of meter1a?s that we th1nk'are 1mportant ta our
L petentxai elxents,lthe peep]e NTth whem-we work 1n the three states o

We have been tracxng the h1story of c1t12en educat1on and we'have found
th>0ueh a conference of %eme of the mest outstanding American scholars in .
thet f1e1d that varepus hxster1ca1 per1ods have each redef:ned c1t1zensh1p

whether it was patrxotxsm or Amer1can1zat1on or the me1t1ng pot theory
thet guided these varxous h1stor1cal perxods, they have had dxfferent
vxsualwzatxens Gf what schoo1s or societ1es shou}d be doxng in the area of h
: c1txzen education. RBS will" seon pub?ish these h1ster1cal papers as part of
our know?edge buxldwng actxvity. | |

,. .

_ : .
We have also developed a working def1n1t1en ef cwthen educetxen, which

v

you will fwnd in your folder, We raise quest1ons nnt only about what, c1t1-
" zen educatton :s, but also a;out whet are its component parts, and how are‘
-they manifest in real’ performance There are many who say cxtxzenshwp means -
evergth1ng‘ﬂ3&weryone. Ne feeT we must not only defxne citizen educatxon,'

but also determine what‘object1ves‘such a definition must serve. Thus, we_

f

-
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"> have completed a study ef obgectxves in c1t12en educat1on across the ceuntry,.

- : 1n terms ‘of what people, state educatxona] agencies, and. varxous ?1v1c orga-
e nwzatwens have set as their gea]s for citIZenshxp Gne of our JObS teday
s to set some beginnxng geals in cxt%zensh;b-edu tion for the state of = .

-; L New Jersey.

~ : e .

We have alsp 1eoked at the historical bas1s of past c1tizen edusg;lgi‘heéd;f

eff rts "RBS is engaged in the study of related 1nstructiona} materwe1s e

e materia s, “and }aw related educatxonimaterxals Teachers den t rea??y have -
-: to make anythxng new A wer?d of products already estts But to knaw about
‘them to know if any of them are any gncd or if they are effectxve'@exh stu~
"; dents is another question Do they work? Do they teach7 Do chi1dren 1ike “'“  \\ .
 them?™ Do they meet the stated object1ves? 'RBS is try1ng to answer these | |

| concerns o S BNE

- We have been gather1ng 1nfbrmatien pbeut measur1ng and assess1ng c1t1~ L e

e

pES - zen educat1on Aga1n there are mare questises than there are assured

IR S SN -

i answers Measurxng a chi}d s value system, f1nd1ng out‘whether he or ehe

s 1nc17ned one way or. another 1n terms of a disposxtxon or. value, 15 2 very . .
/ - P
dxffyeuﬁt task. In congunctxon with that we have been }eokxng 3t the vari-

'abTes of-}earhing. Nhat, 1n fact and how, in fact do you learn cxthenshxp?

" What eXper%enceS‘heTp children learn? What teach:ng strateg1es can.we exam1ne
<

U whwch seem to be the mest prom1s1ng for thé goals we set?

Ne have a1so coT}ected a campendium of 1nformat1en about organ1zat1ons
»

1

- .;‘*and peop}e coneerned wwth C1tizen-de&e¥opment We have nesearched the

L

- 3 et e ' -
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tr1 state regwon we deaT &n&h and across” the country as well It is amaz1ng
_ aga1n to Tearn how much . mater131 has been deveTooed* W much energy is
'“ expended and- the sheer number of peopXe who are: worki g in thxs area.
Through prxvete orgenxzations through busineSSes, and,sheough pub]xc agenc1es,;
‘ there 15 an enormous effort concerned thh‘wnat is c1t12ensh1p or c1txzen ‘
| Y | - development for children Nhether it is the YMCA or the Eoy Soouts or some .
- ,,0ther \organizatxon, they all have that comon concern. Ver_y few of these -
ageno1es however,. are systematica11y studying the. effects of thewr act1vit1es, .
~at Teast not\xn terms of what rea?iy happens to youngsters 1nvo}ved in these |

- % L tx:expenfences Ne think that these effects need to be studxed

RBS has 1ooked at the 50 states in terms of what 15 requxred 1n thexr

¥ S
b

H;‘curr1cula, in terms of néndated actwvxtxes and state programs Ne have |
Q;Q-eﬁé;' | tried to ‘get these dwsparate states to talk w1th one another o " S S
o ‘ | what is known ebout Values formatxon and the deveIOpment‘of persona?
‘vethxcs? RBS has been Tntenested in affectxve education for>many years and .
" many of the publwcatxons you waI see outsxde are produots of the<fjnd of

¥

research we .have conducted in that ared C1t1zen Educatwon will incorpgrate |
that- work' a;o ne ho;e to’ advanee 1t further’;n‘our new tasks | |
_ *i; ) ’2 ? . We are aTso Tookxng at what is happening in c?assrooms rxght now.
| .“:§3Many of you saw a copy of the survey which New Jersey as we]] “as- Pennsy?vanxa
and Delaware have recent]y cooperated with us in- conductwng Ne are ROW
gettxng the responses about actual pract1ces and. aot1v1t1es 1n c1t12en edu-

cation whwch are goxng on in e]ementary and seoondary classrooms today That ST

information wi}} help ys plan future activ;t1es in the three statesy: a5 well

5 -
e P

| as to bui}d-iginon goals with what already exists.

_ i
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-That- 1s what we are about in terms of the basic know1edge we are trying '

£ ~

'ff :to'puﬁtd at_RBS; It is a fcundatton for the future program we hepe to 1mp1e- \ur;‘f
;‘ment"ih the three states next yearv We will become 1nve1ved 1n actua] teach-

Z:l/ | ‘;-‘ -1ng swtes with rea? schoo1s, real ‘teachers, and real, commun1t1es - The actt- |

o ":v1t1es of research and deve?opment at those sties wwlt be based on questions
and concerns that ‘the people in that commun1ty want tc expﬂere C1f’zen "'

educatton must begtn thh what the peopTe involved in that part1cu1ar sﬁte
o+ .

.'want to do. By peeple we dcn t mean just the schee? commun1ty We mean

“the. Whota‘communxty in which the schoel extsts e U o -
.. ‘ L ) ‘

o ~ We "hope to 1ocate some other snurces cf funding_ for the site research
Programs 11ke T1t3e IV- C or other kinds of federa] research can brtng funds
in for such specwal study, for- personnel" deve]opment and fer\technlcaT
assistance. That is what we see as our ro}e and that is what, at the o

_ moment, the NIE is wil?ing t0‘sppnsar as a potential modeY for change Jna.'

this 1mportant area

-

There 1is one other aspect that is tmportant and I mentton it because

I

it 1nvo¥ves other peeple who" are wcrk1ng thh _RBS. we have a state commtttee

o rn New Jersey, as. we have state comm1ttees in Pennsy]van1a and De?aware In

3

these commwttees, people across the state wtth various. 1nterests and back-

\ * o gmunds are able to he}p shape pohcy and decision in the c1t1zen !ducatmn )

&

program . for their state . o %

w

B} thxnk one of Frank s interests today is to 1dent1fy peOpTe heyohd
“the New Jersey Department of Educat1on whb want to be wnvolved 1n such a
e cemhtttee or task-force.and have input into its work from a, Targer state-

wide ‘perspective. - - S o -,

]
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 To that group, RBS brwngs not only its abwl;txes and professwonal

“s skills, ut a]so the resources of a techn1cal resource panel whereby we

aze\eb?e to té“*&he taﬁent of meg&fe;BErts across the country ~; | |

' For example, if weeixnd that a statx;txcal neasuvement 1n our testxng

‘,ﬂ'vxs very 1mportant tO/Qg’ research and it is different from the kind of :

£ ‘measurement wh}ch is done elsewhere, we: ca?] on the best person we can fwnd
o T from opr pane] to bring h1s/her talents to bear on these 1mportant questxons
{f_;v ~ We have thatvk}nd_of capacity. . K |

o o | o Jost'ieéf neek'at theeUn§versity of‘Pehnsygvan%a 'Dn;'Sunhe partici-
| pated in ah ethnography co?loaujum that RBS sponsored wth the greduate _y
' ),?-‘ school fecuTty. Ethnography can be used as a research tooT xn actual teach- ¥
1ng s1tes | | "
To study the larger commun1ty and the 1nteract10ns of the many subgroups
of a schoo} ethnography is an excxtxng possibility for educational research
oA member of Penn's faculty, and possibly several graduate students may be f
involved in the kind of ethnographwc research we are- planning. ‘ﬁThxs offers
‘ﬁ;a chance to tap taient even beyond the peop1e in the. tradwtxonal educat1on
research field. | | | | L a
The centra? questxon s what can be done in the f1e1d? Comb1n1ng RBS'
educational research experttse the support of the New Jersey Department of
" Education, and the involvement of the local sxte - wts tea“hers, ch11dren, _

even the custod1an who mlght be a very 1mportant person in the students

!
deve?opment - what can we do in citizen educat1on today? When we have
" " |




) ¥ 3
.

examxned this question in specific school s1tes, we hooe to be able £0 d1s«;‘

seminate the results. of our study 1h a larger state program : ff’”ff:_

1

1 want to ment1on some of the factors in our society that xndxcate
‘”the need for redef1n1ng citizen educatxon. It is not’ that we: have to f1nd

one def1n1txon that constantly wor&s. But it seems in the Amertcan expe-

| rxence there ere é5pects that ca11‘for a redef1n1t1on of wbat in fact, a
C1then is. If we on!y bring Plato's dia?ogues up ~-to- date and say that

: it.ts not man that is the pol1t1cal anxma] but humans we sha?l heve begun ;

. that redefinition. |
e ‘ v o . o
: .rfv:There‘is the National Assessment of Educational Progress whose test~

ing resu?ts are ava1lab1e every three-year perf The 1976 resu]ts have

. been reported recent]y and they show, nfor netely, a. dec11ne 1n the very |
“‘bas1c knowledge structure ebout\government and the functwons of government '
" in our society. These are tests, somewhat Tike SAT s, that are: glven to

) 13 and’17‘year o1ds-across the country. The resuits in tb;s case are about
TB—year o?ds, they-!Bmpare the 1973 test results with those of 1976 B

. One of the surprising ftndfngs that came out of the 1976 test was- B

- that fewer 13- year -olds selected freedom of re11g1on as a right guaranteeo

by the Constwtutwon compared to theTr peers in 1973 In terms of the h1s- *
tory of thws country, that is a very uncomfortabte fact to deal wwth and

one that str1kes me . as a sertous concern for c1t1zen educatwon

Perhaps more d1sturb1ng is the NAEP ftndvng that there was’a Toss, |

in terms of understandwng of and w1?11ngness to partxcwpate 1n the po?1ttcej;

bFOCESS among 13—year o}ds, comparing 1973 and 1976 resu}ts vatousiy, some;,,

A

“ f messages are not gettlng through to these youngsters . This assessment shows some

noortant aspects of c1t1zensh1p thet need revxta?121ng, 1f not redef1n1t10n

v, .
» : ao

EEEN
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Interestxng}y enough there were m1xed successes in terms of, the scores

A

- of students,~;§- and 17-years old, in recugnizxng Constxtutwona? r1ghts

o ’Thﬁs occurred in the 1976 test after Natergate and after Vxetnam Re?atxve o

w.(t

&

'. are dxff:cu?t ta understand and the results need to be compared thh future

o+ .
performance as well as analyzed 1n depth,! That is true of all testxng in

thxs area.
' £

- f Dr. Burke mentioned aTready that dxstrust ef gevernment aff1c]ils, the =

 corrupt10n ef po11t1cians and dzsenchantment with. the p011t1;al process

'., _*1tse1f are impertant factors to. keep in mxnd when thYﬂF1ng about c;then

o educatton and young Amer1cans. This 15 true when examxnwng the1r ewn ant1—

i . 7

sacwa% performance as wel]

RBS has completed severa? studies on vxo?ence in“the schools and dws- -

T cipltinary prob}ems xn educaticn ~Inmy converset1ons With persons 1n the

-

three states, thie is one_of-the f1rst topics to_be raised as a ;oncernexn
-citizenledueetian. We must examine‘and.try~to»fip§'out what are tﬁe'cau;es'
of such‘v{oTche, and'hok the structure ef the educetionaT ingtitution, or .

eyen the infiuence.of tefegieioh, contributes to sucﬁ_a‘d{sterted view of »
citizenship. | ) | |

‘Another factor that is dwff1cu1t to dea? w1th yet one that affects o

the po?itica? and socxaI:act1v1t1es of youngsters, 15 the role ef<thang1n§
patterns of American family life: singTe parent homes , working mothers,
. _ | |

"= later marriages. How do these developments influence one's view of citi-

_zenship?.;Qp'theyvinfluence actual classroom experfence or the interaction



|‘t * @ o .
bétween the school and the‘sociaTdeve}opment'of~thefyoen32'fNe need‘tolfind
_~out.” T | ‘:er;‘ o .'. : 't_it’ | .

-

The gengral problem oﬁ thhdrewal from soc1a1 responsfb111ty is a?so a
~ concern for citizen educat1on ~The role of drugs \the 1rratxon31 attraetlon a

4

‘Jiof far-out reixgtons to youth and thexr vwey of terggrtsm, are all potentxai
areas‘bf study when we arein the fxer " '

" One of the things, wé’ dxd for thts conference was to prepare a pre survey
of those whd planned to attend ask1ng them what they wanted in c1t12en edu—";
catwon We could not rea?ly group you on: the basis of your resopnses, as |
there were “too few, but in terms of the responses returned 1t was ‘interesting
to note that the three areas of hxghest rat1ng were the process areas not '
‘the content dimensxons You wanted cr1t1oa1 think1ng, prob?em soTv1ng, and
- inguiry sk11ls to be ‘the focus of cxthenshwp That may show ‘that we are
probabiy a rather btased group hezegtoday, and perheps we w111 have to work
:". on that out it also shows we have a fatrly cohesive view of what we. thsnk

' cxtxzenship entaxls | .
: oW |
Let me take just a few moments to telt y6u aoout your rote today It

was Frank s inténtion that this group should represent more than dust the

s¢hools, more than the New Jersey Department of Educatxon, it shoqu be repre-, -

sentative of the oommunity at Targeﬂ I th1nk we have that today We want
{0 hear you and to have you exchange with other members of the conferenoe\\
Consequent?y, we. are going ‘to break into small groups and move away from

thws podxum for a goad part of this morn1ng and afternoon.

~~
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Ne hope to buxid an awareness of others views Part'of-our objec-”

tive is that yeu become aware of the perspectwve of the other perscns wsth

whcm you are taiking today We want tc develep commxtment fcr the act1v1t1es |

that we can ccnduct tcgether, espec1a11y the 1cng range goals that we can set

for the state fer the next five years Ne hcpe the remaxnxng program today

Y

w1}1 build toward these cb;ectives

Please enter 1nto the process How -do we get someone to be proact1ve? !

1 guess we wi?] have tc capture ycn 1ntuitive1y and spontanecus1y But ycur

role. today is really to be ac;1ve and to talk to others. te those of us in‘

the New Jersey Department of Educaticn and' tc thcse of us at RBS, “and to _' ﬁ

_your fellow part1cipants in the conference Carry th1s dwaTogue beycnd the .

Nassau Inn in Princeton as raref1ed an atmosphere as that is. We are here

on vacatwon, in a way, to ensoy ourselves in being spontaneous and exchangxng._

We all will go back eventually, to the rea1it1es of New Jersey and th1s

reg1on« In terms of c1t1zensh1p, let us expand our v1ews and beg1n tovrede- :

* fine what citizen education means to us today.
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Fer thls portmn of the program, the mrks}np particlpants were div:.ded
into-51x mrkmg groups that were chaired by persms from RBS and the Stat:e
Depaxanmt of Educatmn The gmxps were led through twa act:.vn:z.es designed

by Clarence Lym, Cm-riculun‘ Consul tant at the Educat:.onal Improvanent Center B

South, to further the atta:im)ent'of the mrkslnp objectives. / |
: f
~ The first activity was des:Lg,ned to help group members become acquamted

'wlthonednomer andtolearnwhereeaehpersonmscmagfranmtenns of

his/her views about citizen ed'ucetim'.‘ ‘Each manber of the group was given a

Iblank timeline and asked to- £il1l it in by reeordmg si@ificant events in

his/her o life. The completed timeline was then shared w:.th the other
menﬂ)ers of the group.

- F

The second actlvity v;as de51gned to help group members focus on what

B | the futuremgmbring forth mNewJersey inamnber of areas relatedtzo
- citizen education, the rationale bemg that one can only plan for the future
- after one has considered what life in the future might be like. The parti--
. clpants were again givéx blank timelines, covering \t&e ?eriod from 1930 to
2020, and the fcllow:ing list of areas 01‘; citizen eéiucatice coneern-l demography,

goverrment palicy, global mpacts energy use and impacts, econcmc trends,
natural resomces/env:.rormt housmg, techmlogy, life styles, publ:x_c ser-
vices, legal developments polltz.&al pa.rtlcjapatz.on mterpersmal and social

relations, and morals and values ’I‘he group ‘meabers were asked to select two

or three of ‘the areas. t.hey thought were mest relevant to their oW c:cmeerns

" and then to £411 in t:he:.r t:x.melmes with pro;ectlcms as to what m:.ght happen

in these a:eas in New Jersey in the given time period).

22 ‘
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These tlmllnes of the fut\me were then shared within : each group 'I‘he
pred:.ctx.ms ranged frtm rathex pessmistlcfte very optmmst:m in. tone and

cover mny different areas Some of these pred:.ctxons are given belcw .

to md:.cate ‘the variety. ‘of views of the future wh:.ch were foered
, Demgraphy The declme in the birth rate w:t.ll oontimze Thls factcr :

'mll lead to, enumreesemthemni:erof elderlypersms mthepopulat:im
LR Because older persons have m:ad:.tlmally been one of the best organlzed gmups
- in the cov.mtry ‘and ‘have voted more falthf:ully than other age 1evels there .
'will be more citizen involvement 4n pol:.tieal affal.'rs and citlzens w:.ll have -

-more leveragemgcrverrment T o IR _fq;

Ecmmuc: trends. E.cmc p'owth w:.ll slcw down, New Jersey mn beccme o

one of the maJor postmdustrlal states, with peeple woﬁcmg in mega-comora— =
-

tlons and mth a much higher degree of technologr |
Ehe;e_y use and {mpacts. Instead of energy shertages the.re mll be

energy storage shortages 'I‘he mportmg of fuel will almost cease msteed :
we will. clevelop vz.able fuel alternatives such as a solar mercmve satellxt:e '
whlch mll require an area for storage about the size of Manhattan. |

Lz.fe styles. Llfe styles will become mcreas:.rgly dxverse wn;h dif-
fermt gene;ratmns hold:mg quite different, values |
| Global mpacts Off-shore drllling and other energy developments will

_mvolve New Jersey in global pOll.thS to a much greater extent The Mlddle |
East states %ll get together and arise as a mperpm as well.as.Chim '

~ t:hrough the use of Japanese techmlogy New Jersey industries Wlll become
part of athe mlltmaticmal corporatiomns whlch will form a global emmcml

| ‘to ensure mrld« peace.

-'-o'&:’

<
/4 '




e

Pubhc services m:\se'the powlatim will be everr more cmcén-

| tratedmm:ban areas thanit:.smw, the demand for serv1ces willbe '

greatgy. lack o abilmy of local gcver:mxt to provz.de all needed ser-
vices will l to more dexmnstratmns in t_’ne streets.

Mcrals and values 'I}qutm:e will be ma.rked by a retum to the c:wmc

- values typlaal of the early 1900 s m the U‘nited States Cons_er_yatlsn in.
" morals and in §lit1ca_l_ and ‘legal decxsims,will-irnrease markadly L

Y P

24 39



- “»' /

. GILD DEVELOPMENT AND CONGERNS FOR CITIZEN EDUCATION .

_ The guest, speaker for the vnrkshop was Irvnng E. Slgel Dxreeter of
& ,ghe Center fer,Chlld Care Research at the Educatienal Testlng SexV1ce in
‘vePrlneeton, NeW'Jersey A.netlenelly recognlzed authorlty in the area of§

b’)

,eh;ld development " Dr. Slgel presented the'werkshep pertleipants witha.
e'develepmeptal perspectxve ef‘hew ehildren learn and discussed.the 1mp11- ‘\‘
~ cations of that perspectxve for plannlng pregrame in eltzzen edncatlen The h
,tEXt of Dr{-Slgel,s addrees is given belew. ' |
| I want to start off with a very basic propesitton whxch applxes t0 551
of ds, children and aduTts The propasftien ig that each of us xs a pro- |
.duct of his or her own history Thus, when any of us faces a partxcu?ar
issue, we do S0 in terms of our “personal h1story Thxs h1stery is ref}ected |
~ inour be}1ef system, which is a network ef ideas by whwch we defxne our
- ‘rea}ity When we face 1ssues of c1t12ensh1p education we may vary inour
'beliefs about these issues. But we may be rat10na} i.e. , provxde a rat1ona}
.perspectxve derived from our own personaT be?ief system Thus when we try
to decxde, fo:' example, what are the core Amemcan values, we may .H come.
©up with drfferent but rat1ona1 statements of what. the core values: are In
11st1ng those vzlues we fxnd ourselves differing in kind or 1ntensxty So
- the issue is one of becoming aware -- as policy makers,'as educators, as A

/.
clearer understandwng of where we are com1ng from

investigators -- of what our own beliefs are. Iﬁ this way we can come to a

\4-
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Dxfferences in be71ef systems are found in virtuaily‘every aspect of.

h

_‘- - our Tﬁves " For examp?e, we have- discovered in some of our research that

parents vary 1n how they believe ch11dren develop One parent may Ewﬁxeve

&

fthat a four-year—o1d chiid 15 irratxona? “that he has no sense ef reasonxng,

notsense.of 1ogic ‘He Just does things on- 1mpulse without any cantra]
therefore the job of the:adult is to tel? him what to do, to keep h1m
t stra1ght | — _ |
Another parent however, will te)l you that children have the1r own Togxc
perspect1ve . The aduit s task, then, is to try to re?ate these two sets of
d}fferences the’berspectwve of the four-yean—o]d and the perspectwve of the
a§u1t N | o U | ” o | |
- Now, neither of these parents is irrational: neither of these parents‘
;15 i]logical The1r be]refs come: from the1r exper1ence and even from what
';-a o they m1ght read | | ) | | ‘, |
| Se the question is primar11y what are our beliefs? This geestiéﬁ.eneers
;the arena of citizen educatwon-1n two ways. ‘ .‘; |
| One, it‘enterS‘fn terms of what the content of citizenship education
“should be, but I am not goieg_to'get'into that, since fhat-is not my area.
You have Qbrked on that issue before, and you aresgeihg to.wqu oevit egain.
It is a cdnstéht.issue.' But' it Has to be reso}vedvat some #oint}*nwﬁv
- ‘But a secend issue-1s Qhae arelour-beliefs about the doing of citi-
zen education. Obviodsly we have made one comﬁftment,te educatcfs as a way
that educating for citizenship shodld function; we are here, I gather to deal

with citiZenéhip relative to education. This says.that our State Department

| “
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R ;_Qf_Eﬁﬁc;xwon has seen it to embark on citizen educatxen program for
the schools. And we hope that the c1t1zens will make some deciswons as to

what the substance of th1s program shcu?d be.

| But then there is- a second part to this questien. Sinee we'plah to §e-'
vxnta the schooﬂs,‘why the schoo}s? Ne ceu?d Just as saon have dECTded ta .
' go 1nto the homes. Gne cauld argue very cogent?y and ratxon&?ly that. many \
of the bas1c values of chiidren and of adu]ts relevant t0 c1then$hxp have

: their or1gxn in the home In fact. if I were to. take a psychoana?ytxc

. orxentatwon toward development 1 could argue, qu1te cogently and w1th data, ~f,':

that chTTdren deve1ep attxtudes. fee1ings and belief about the geod .- and

the orxgwnation taward the good in a societa1 sense =- from the way they-_

experlence thexr fam11y \ |
‘Martin Hoffman, in some of hws work in the development of altru1sm
'moraYnty, argues that the way cthdren develop a conventional perspectxve
toward the morai order, or a‘pumanist1c or1entation toward the moral order,
' eor an external one (i.e., fear-of punishment as a basis for bewng "moral’ "
-rstems from thewr re1at10nsh1ps with tbexr parents So one cou?d cpt for a
program in parent educat1on But we have opted for a program in the schools, .
which expresses a belwef on our part that the ‘school is one agency wh1ch is-
going to function a$ a key socxa]izatwon agency in the arena of cwtxzensh1p
"educatwon | ) | | |

 Now, if you look at the schaols, the schools are a community 1n and of
themselves. They have a]l the trappings of government Thereggre people

who gsve orders, and there are rules that are made, and there are peop!é who |

enfllpe the rules.
, -
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I am ot gowng to get 1nt0 the debate about the bureaucracy of educa—

: tion or its 11ne staff relatxonsh1ps or the democratxc nature of - school B
*’dorgan1zat1an There are experts who know more about that than T do.
,. Everybedy in thxs room is a product of the system and it 15 these experx- o
-'ences that contrxbute t0 eur beliefs about educatxon, scboels etc.’ ThenA

jcur own be11efs will influence how we thxnk and what we - advocate for schoo?s _

jBut -the scheol as an 1nstitut1on has 1ts own sense of mission and respan~ ﬂ

51b11wt1es g1ven to 1t by the community in the current perwod Ne must be

cautxous that our. be11efs about schoo]s do not c]oud our V1ew and aur vxs1on.

L

This becomes a very crwtxca] facto:ﬁiegaﬂse once we acknow}edge the _

_fact that the schoeT has a certaxn kind, 0f autonamy and history of ;ts nwn

1n relat1en to 1ts broader commun1ty, jts board of education and its pub11c,

‘then the issue of the content of c1txzensh1p educat1on gets much more com-

‘ p11cated we have diverse interests each sharxng a cammon ob3ect1ve - CItI:-

ensth educatxon Shar1ng this goal, however, is not enough because the

Itest is what gees on in the ciassraom --ft%e content of c1then educataon

- Ancther complwcatwng factor T1es in the school! s sense of mxssxen The

geven m1ss1on of our educational 1nst1tutiens is to educate ch11dren to learn -

the basic skills and acquire the knowiedge that wx?l prepare them to take

" their rightful respenswb111t1es in oun socxety ~ Where does c1txzensh1p

education enter this arena? .
) - ' L ] ) _ )
Ancther concern is based on the fact that the school covers age groups

from five to 18. How and when does citizenship education take place?

28
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.k' : a E am very 1mpressed when reading materxa!s on eéucat1on They deal with'

‘\

curriculum, thh obgectives with the structure of soc1§T scwence, or- wath
the structure of bwoicgy or mathematwcs Somehéw the on1y person that was |
,Xeft aut of the dxscusﬁhon was the one that aT?«fhis structure is set up for '

e T nameiy, the ch11d And I ask you, can you shaw me 1n the. mater:aT that

you have ‘read any consmderatxons there for the nature of the organwsmlunxch |

is the target nf all of thxs effort?

' So the quest1on then 15,' what are the educatxonal arrangements that

are necessary? I would 1ike to facus here on the—educatxonal context of. the

° teacher and the chi?dren ina classroom It 15 here that the real action

"~ takes p?ace; To be sure, dec1510ns of what, when and where to teach are often"

madé elsewhere. But the tnterpretatﬁons and: the actwons whxch express all

of these decws1ons dre in the cla;sfoom : “‘_;' k ”‘*\5 '~' oo

The ch11d becomes one very centra1 focus Bat what do we kndwvaﬁbut
children and why are children reievant? They are relevant because we Know

, ' 'enough taday to say things abeut how ch1}dren ?earn, and what and xn what
p

form they can Tearn. B _f ' S 3
l To sfart out then in this context, the child enters the schoo?, db#iohs?y, L
Awith five yeaPs of History. For the most part schools ignore that.h%story.,

They 1gnore what the ch11d m1ght already know. Let’me i]?ustrate that with an

-
experience I remember viv1d1y when my own son was six and 1n the fwrst grade

It owas the twme of the first moon shot, and he was very excited because he

saw it on TV. He told" his first grade teacher about it and she said, “Ne can' t

tahg about that now, we are st111 on dinosaurs.’
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" Even though the moon shotféés a- momentous event in hxstory, somehoﬁ it
was - 1rre}evant\to the teacher Nhat was re]evant was that on Monday the
"':class started thh dinosaurs and thxs bexng Tuesday, they wnu?d go on thh

‘.dwnosaurs because if they didn t they wouldn't get to the end af the Ies-
sons by whatever the set date Was . | " |
o Facetxous as that 1nc1dent may be. the 1rony of it has too much truth to .
it The understandxng of”chwldren as developwng organisms has to regard the
-1ch1?d as a contxnually deve]oping creature who at age five doesn't suddenKy
| become something unxque and dxfferent Just because the ca}endar date is .
December 1 doesn' t- make him dwfferent from what he was on. November 30 or w111.'
be On December 2. Teachers and admxnwstrators and curr1cu1um buwlders must .
see the child as a developing organism. | o )
Another*ﬂ#gument we present is that chx?dren do not grow up S1mp1y by
‘ addwng b1ts and pleces of 1nformatxon It is not Just three wnrds learned
‘at one age and five words at another and 10 at another and 20 at. anether It
'1s-not gust an 1mcrementa? process Thxs is-a very 1mportant prob?em because;t
if you beixeve in 1ncrements you can Just pxle the books up, go1ng from book' 
one to book two to bcok three and book four The assumpt1on is that. the d1f~
‘fference between the bcoks is the number af wards and. pages But actuaX]y it
- is a qual1tat1ve d1fference the 1ntegrat10n of what 1s with what 15 be1ng
}earned. So, Tearnwng from a deveYopmenta1 perspect1ve is 1ntegrat1ng new
learning into old -- hopefully, a never-ending process.

Chi1dren déVelop through stages wﬁf;h eorrespond somewhat to ages bggeﬂot

i ] .
precisely. The child starts out in early 1ife as an active learner and he

- 30
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contxnues th1s way ' He has the'potehtialffer confinuing'thet way fereyer
',,unt11 the end reaches the child in.all of ‘us. .,7: {i_ A | " |
R : o Now, it is very 1mportant to keep ‘the stage cancept in m1nd It is'a"'
Al :cmtxca} perspectwe in terms of the mmd set of educetors fecause as‘ we |
wal see, the stages character1 e the ch11d S capebx?xttes and ;n S0 doxhg,
define theek1nd of materiels aéi preb]ems and teaching strategxes with wh1chf
he can productxve1y engage A stage tells us that this. 1s a perxod 1n the

child's ?1fe wh1ch can be characterlzed by certa1n cempetencies and certain ,A

ways of perfermxng o | e,__: ;;' n /:. L g

-
-~

The extent to which chx?dren at different stage§ ‘of 1nte1?ectual growth
differ is cons1derable For examp]e preschoel and ear?y eiementary schoel
children tend to belweve what they see is real In other-.words, the ameunt =
of 1nference is mwnxmal and appearances take on a reality. 'Thus,'if you ask

. young chxldren about dreams, they sometxmes have trouble telling you whether
it was a dream or a real event Or 1f you askxa young child about the m%nn,
.. she wx?l tell you, "Gee that moon maves It goes wherever I ge ‘ \

Of course,” even some adults w1II say, "Ycu know the moon does go araqu

~the earth, because every time 1 meve, it moves But we won't get 1nte the

3

degree to which adults a]? “think at the most advanced 1eve1 We do knew that

ch11dren at different ages wxl] handle the dream issue or the moon questxon

y
differently, and 1t s not because they necessarwly 1earn about the moon or

' §

. that they learn about dreams. Itlls,because there are certamn 1nternal ﬁi
changes that occur in the child's orientation as he moves from childhood up j

to adu?theod.

: 5
: d




' Invotvwng p]anntng, concern wi

‘they are: in pred1ctxng in

The first three years of T}fe I am not going t0 go 1nto except to.point -

~out that we know that 1nfants(think. Infants reason in the1r own unique way

Al

| and infants can solve problems In‘other words, the human 1nfant is not a

vegetable that suddenty, whehnhe or she gets to be four or f1ve, emerges from

a cocoon and is then a miniature adu]t Thxs fact is very 1mportant because

A

AT

the prototypes of . 1nfants reasonxng and th1nktng strategies wh1ch are there

very early, become the foundatxon for what happens later.

¢
Preschool ch11dren can be character1zed as tend1ng to see the wor]d from

'the}r own po1nt of view. They have 11m1ted understand1ng of how to 1ntegrete

'dxverse information and how to ‘relate faraway things to the present Time

is here and now. Piann1ng is notsa competency Thus, citizenship educat1on
/

others etc. , m1ght not be truly understood
Young ch1]dren are mor cepab]e of. dealing thh past expertences than
the future A young child can reconstruct an

experxence, not accurately but in h1s own way, but when 1t comes to predict-

,ewng the outcome of someth1ng, he has’ dxfftcu?ty

Thxs ktnd of example then says if you want to talk with fwve or six-
yearmotds about the consequence of a moral actxon or the consequence of any

act, the probabttxty is that “consequence“ is too vague a concept But it

‘might be much more meaningful for htm to dea1 wwth, ?? you asked hwm to remem—

\\ ber what happened and why did it happen In other words you dea] in some-‘

\

\

thing that he has been engaged in because much Tearnxng in the early years

icomes through 1nvo}vement and engagement in act1on, _Focusing on the present

3
3
p

may also be of value in solving citizenshi

y problems in the here and now.
Thus, working with classrcom rules as

be relevant and appropriate.-
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- treat ehildren as passxve obaects.‘“we spend a 1et of time tetitng them

'eh11d as an aetzve Iearner, an aetive partxeipant The task of}educatten.. o

. N - B ‘ . - -
G e e or
’ o T E . .

That coneept is critical. because it says ue should be dee11ng wtth the |
then. is to take advantage of that Activity:., Instead however, ve tend.te ;'

infermatien and ng1ng them" expTanattsns, but rareiy do we check te see what

w

-
. they understand by these explanattons.. He aresmere concerned wwth the uay

YR I

. they sit, the way they behave, that ktud of thing. ‘i o ‘_%«; ‘w‘14 f

ChtYdren can understand hewever. rules’ fer ‘behavior and the rattenale
fer those ru}es, if they are preperly a;E?eached Nhat shou}d be done. fer '

examp?e, is te allow the child to move around the reem.. If you begxn to -

*

see that things are not werking out well after a few minutes. get tegether with

the chtid to di\}pssééﬁzzﬁgas happened why did he- get tnte an arggment thh

. another child, fer example‘ : :;-;. o '.‘ e e

An examp]e may 111ustrete the petnt. Frequent]y. arguments are over

“sharzng of resourees Cﬁwldren are all Iitt}e capxtaltsts. They want ali

s o

"ﬁ'the equxpment to be thetr own and’ if they possess it, they den t want te gtve

sszt up to someene else. Teiktng with the child aboyt thefwheie problem of

PR

- this age.

.shartng gets into dxécuss1ens of ru]es that are generated out ef thts necesssty
So the cht?dren Tearn after a whwle by partxetpatxng in the precess ef an engag-
ing act1v1ty But they don t Tearn frem the teacher admontshtng them and say-

ing, ”Yeu ww?l now share and- Tike. xt " Rather they Tearn by d1scuss1ng what

_the short- term 1mp}1cat1ens are. By short term, I mean like minutes frem

now, not next weekﬁ\becaese1next week doesn’ t,reallxiiiistfpr ehlldren of

-

T -



P

i
A%

So the - poxnt As that the ch11dren generate the rule out of the engage- Q;f'fiﬁw'

v-.‘

ment in. that exercxse The ru1e is not an arbxtrayy statement presented

e o

by the teacher. rather, it egmes abeut because each member ef ‘the greup
\‘ n

Iearns at the'age ef five. believe it er not _that. there 1s a censequence

o

‘te a nonru?e sxtuatwon. “These chiidren den‘t lwke anarchy, because 15,f?f"'“

' anarchy means some people aren t gett1ng any of the goodxes So they

PR Ca.
‘ N |
PRI N
C %
] . PRSI
. . . R .
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come up wwth a rule about sharing | s

o Durxng th1s ear1y per1ad of the ch11d s life, around age seven, the fﬁ

chx?d does have the capabwiity for reascnfﬁajrbut 1n\§ very cencrete way

\.
Ch1ldren can ‘$pe re?atxonshxps, but on a very swmpie 1eve1 They can deal

) with two thwngs, re}atxng two thxngs tegether, but us1ng only ene attr1— B

,bute For. example, they can understand the commona}ity between an Amerwcan

Indlan and an Eskimo. ~ And thxs kxnd of combining and see1ng re?attonsh1ps

'between th1ngs provides ore way for chi}dren to erganxae thexr SGC1a1 and

Y

physxcal wer}é T e .,‘ R . T

Although ch1¥dren can ciassify early in 11fe, by age~seven they are

__-begwnnxhg to make these classzfieatxens 1n much more central and conven—
e}ona}>ways At this age ch11dren can understand the 1deas of hxerarchicaT
ETaSSifieatiens Knowing, the chxld s-capabx}xtxes here a?lows the teacber &

= .to use c}assxfwcatxons as- a th1nk1ng teachxng teol Know1edge is arranged

: on the Qasws of chsses and we think and reason in classes. Thus, the -

: teecher can p}an in terms of. the chlldren s ccgnxtive 1eve1

+ As the chxia becemes ab1e to see re}atienships. a number of other

'thrngs emerge He/she 15 able to notice*varxaus attributes of obaects --

-



BT

'ar asymmetry Symmetry ciass1f1catxon is based on. facters such as shapeu
'«*f"co}or or function. a case 0 poxnt might be classxfyxng ro‘es of publzc 7 ~¥§~¥§}i~w~

':5epvants

- her thought He/she engages in more compiex ways of crgan1zrng hxs or her

o ‘world But he/she sthl has not r&ached the adu]t Teve? The foliowxng \«"

'nomic systems and- we want to compare soczalism w1th free enterprise~w1th
‘  commun1sm Now, we can keep thcse three systems 1n nur heads and beg1n to

iswork thh them, but the\yuung chx]dwcannot do that He can. only dea? wwth

' ch17dren deal thh the same fact dszerent?y at different ages. The chx?d

,w111 c}asswfy, fcr exampTe anima?s at the age of seven by funct1on, e.g., .

.
* v . .
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“"“~;sxze. shapé: etc. He/she ts ahle.to order th1ngs on thg bas1s of symmetry

’ Asymmetry classficatxon s understacd 1n terms of-ascendxng or

. ¥?descend1ng arder for examp?e. gevernments from Iaca? to° federal

NWith increaszng deve?opment. the chf?d 1ncreases the qué%xty-of h1s ar o

;x ‘offers an examp?e of the dwfference between ch11dren and adu1ts m~?

As adults we can hand?e .a compiex c1assrficat10n prcb?em and we can - '?f'

pick up at Ieast ‘three. attrxbutas, Let us say. we are talkxng about eco-". .

‘.! p

| two 1tems,and prabab]y thh one attrxbute‘af each It is not_aAmatter-af

T T

knowTedge but of process. AduTts can JuggTe mare B A__-_ o v
| Durtng the per10d of roughly from age seven to ten, the chw?d is

graduai?y able to 7ncrease the compTex1ty of hxs c}assxficatmons and to

, understand more extensxve re?atianshxps An gmportant prxncxp?e 15 that R

‘ work on a farm, But if you give him the same items at the age of ten, he

-witl use & category Iabel,_e.g., Tiving. In other words, there is a change-

in the‘quaiity of how he would respond.

i
R
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‘other one is dealing thh an inferential categary”1abe1

a an age at- “hJCh they can dﬁi}‘W1ih $UbJecxs in a ‘more forma1 Tog1ca1 pro~ o

: posxtwona] way. Notice that T dadn*t sa}‘ more rational," because one per- 5 (':_“

=cracy or why should we 90, ta church? 35,;~"*5f-v B a K ":".\” :5‘ SR

. building their knowledge base thraugh experwence and 1n accard w1th thelr S

~ level of thought They mature with socfa! experwence and_gn ageman{ thh

j their envrronment

Naw, these are both accurate answers They are{both ciassvacat1ons

However one is deaTxng thh appearance what tbefzb1ld can Seé, - and the.
\ .

_ R e

- e SO
ﬁxfferences exxst between each stage. By ages lantn 13 chzldren are ° ‘; R o

. ~A. _.:

n

.. son's rationalxty is- anoggar“%erson&s 1rrat10na?1ty The issue 15 pro- S o o

pos1t10nal Iogxc where the’ chil&fea‘c&n reason zn'what we wou1d caTl Iog1-

R

- cal terms. He*or she can canstruct hypotbeses and test them and do thxs in

h1s/her head

It 15 also durwng ada}escence that young p&gpie get comm1tted to cer-.

tawn kxnds of values, for Peasons that are - ratsona] in the sense that they .

" reasnnad them out, -and also fcr rqasbns arxsing from their'dxsaffecticn o ”,ull.ié

thh the status’ quo Eﬁr example, they-may say, what is so good about demo-

Ry T
- - b . -
AT L . .

s

The stages of th1nk1ng anﬂ reascnxng are mere comp?ex than 3‘§é¥é¥' et f:',_ .

descr1bed them For naw,ﬁgettxng famx?xar wzth the 1dea of stages of think-

ing can prcv1de a perspectTVQ. Baswca?]y, ch1¥dren develop 1n a regu?ar way, .,

3

~

-~

‘The stages’ dﬁ’deve}opmenx in children make a very cerfral point to us

as educators 1f the child shows d}fferent cTasses of competence fram stage g Aﬁa”*

to stage, then 1t becomes cr1t1cal to gauge the kwnds of "teaching, the kwnds

of material,,the level of material 1in re}atxon to hws daveTOpment



,dren not on%y in. the schee? but eutside ef jilee] as well

-~ :g:".\
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The develepmenta1 stage also 1nvo?ves a censxderatxen of hqw to teach -

Cat eech Tevel. My argument is- that teaching stratggres shouid prev1de not

"1‘ .

~ only sontent, that is, be-didact1e4‘but they should else use 1nqu1ry ChaI- ;}' :
'-',*Iengxng the ehxld s pexnt ef‘miew in a posxtive way can help hxs'er her.

"ith1nk1ng. Ihe teather who uses question askxng streteg:es to engage the

| child helps make her or him.an active th1nker Th1s poant is crrtxce?

-because the chx?d is active ta beginhgzth and the teacher sheuld buf}d an

“? .

"that fact in Ihe process. of prob}em solv1ng f. ﬂ L . T .

If tne ch11d 15 engaged in patterne ef thxnkxng through 1nquiry, this

: prov1des the centext that we want fer cxtizen educatien 1 be?xeve that we
are not ta¥k1ng abeut citizen educatien as a process ef‘fndpctrxnatxon IWe_g
. don t want’ chxldren te sxmp?y remember and repeat such thxngs as the PTedge

- of ATXegxance we want them teeeomprehend what they are doxng and sayxng

’. =

Thus, I argue fer teachxng strategxes that engage the chxld threugh

 act1ve 1nqu1ry, beceuse anuiry forces one to. exemxne the exper1ences that

one has-had, to ant1c1pate what may be the outcome of a given ectxen, and v

Lg

to put. these thxngs together S0 fﬁet one can ref?ect ‘on where one is camxng
frem and reach an understandwng ef whererie is at the present If the

engagement and the teachzng strategy are such that they create an or1enta-

“‘ t1an to and the habits of; pneb?ém selving, then the prebab111ty of thws
a '-strategy transcending the clessroom shou?d*be pretty good Th1s toe is.

lxmportant because c1t1zen education 15 concerned W1th the behav1er ef ehyl—

v
~ In summation, the jssue fxne?]y reso1ves xtseﬁf to a commxtment to a

deve?epmentai perspectxve that ch1}dren .are actrve learners, they are out te =

7
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’; prov1de ‘the envxronment which aHows 1t to f%ewee, because ch4ldren 1&a?ﬂ

in the c?assroom is ta emp]oy that natyral orientétxon of the chxid and to |

‘dit';fren'their own'mistakes One way. a ch1id deve]eps a kxnd of strategy is

-,through his own errers

o

.

L In other werds we are dealtng with a changing chiid in a chang1ng wor!d

- and the task for educators. is to be able to. roll with the punches \ If we can

.take that kind of perspective I think- ~then we are in a posxtion to beg1n to ;

f111 in the bwg jssue -- wh1ch is, what- the content of c1t1zen educatxon |

¥ . de

‘,should be

.38 . , :
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g ather data and to use the data to come te GECTSTOHS The task of the teecher -~
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In the seconct snall‘group eessxm, greup menbers were asked te‘for- ‘ "““““‘““"“
m;late a statemmt ofwhat: theytl'nught s}muldbethegoals of cxtz.zen S
gducatlmforﬁw.fersey Tefacilxta.tethistask allpersonsmeach
grouy were. asked first to hst an’ separate cerds Eive qQutcomes eﬁ cn:lzen S -

educatmn which they cans:.dered mportmt 'The cards frcm all mexbers of “
thegroup&ere cobined andd:.splayed Eaehpetsmmthegmupms then B

' asked to select f-rom the. total cards t;he two outeanes they perceived to be

, mst: miportant 'I‘he outcanes t'.bat were selected shcwed a w.uie ran,ge of |
_concerns;. included were scme that dealt with mq‘dedge scve that referred
to attltudes, and ethers that fomaed on skills.! A representatlve sanple |
of outcane.s c}nsen as mst inportant by menbers ef the varmus grémps is
given belw ' ' | ' ‘

. ~ . . s
P - .

As a result of eltlzen eiiucatmn students should L «i

¥

‘ eHaveanmderstandingoftheGmstlmtlmandde;llofRightsas
t:he bas:.s of theu- sense of tlmselveeas eitlzens

-

¢ Have the- Skllls to a.nalyze cr:.tically issues that affect the social

‘reality they confront “i;","f R ‘ -‘ S/ .
"o Be aware of the economic and ecologmal systens in the United ates

and Rnow hew their use oL misuse can affect not only the students hves__ - '
butalsoghelivesofeverycnemmenatm”_. T —

e -,.n'

A%
-8 Recegm.ze that there is a shortage of fessil energy whlch st be

¥

€
-replaced b_y man-made energy devices . . _‘
o~ ey BRI

\ . "ﬂ" - ’
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— » 1 ‘ “
oBeable toevaluatethemﬂue:meofmassmedq.a | “ y \
oBeabletomderstandamievaluatetedmloy | f |

-‘Have the skllls needed -to ccmmmcate mth others to-Fform cumnrr* [
SDCI.&I goals o T
e Be able to-deal ‘mmamsm.cally with others )
| J Be able’ to assess the:.r oW behavmr and . to select altemamve o ! v, *._ |
* belaviors if t:hey find they are not achlevu'xg success N -t
L Have a Strong sense of self-respect t‘nat muld be the basz.s ef a | |
‘sense of reSpect and respcmsibxlity for t‘helr eannmxty AL .' o -
» Accept different cultures and recognize that "cixffermt“ 1.sn t R v‘
" symnymus wn:h "had" . | | o
' @ Be aware of global issues and t‘.he impact of these 1esues cn the:.r own
"‘lives and the lives of others ’, | ."- | P S & o L
. eBe *able to apply critlcal thmking puroeesses*{t':o the problems of publlc o
y :"-service o N , . | | C
| ® Be able to generate mmvata.ve alte:mative‘ solutions to new soc:.al/ A |
eeom:Problems as they arise ,' ‘_,' = e o \
| ® Be act:.ve partxupants in the political pmcess N I_ | |
‘ } e Have the skills necessary “to obtam goverrment Semces and to make | | \ <
;, fthe:..r vmces ‘neard by the goverment | )
¢ Be able to form a commmity of their peers and to regenerate a sense .
S ] ofl ccxmumty in Amenean society ‘ o | | o | -
A__’ “ ‘ e Be prepared to live as citizens of the complex and mterdepaldent world | B
‘ ";t ~ L Be able to mke the:.r own dec:Lsmns concerning 1ssues that arise in , A.\\yv "
L ‘their daily l.wes I ~ N
s _‘ . | '» Be able to reason at hlgher moral/etmcal levels
: T SIS S ; " SN , “



The ou\t:cames chosen by group me:nbex;s as most nnportant were then
| ‘dlscussed by the group as a whoie The p\mpose of the discussion was to
Mdevelop a goal statement for c:.tlzen educatmn in New J’ersey that would
mcorporate the elements of the ehasen oﬁtmnes 'I'ne goal statenents
‘ which: resulted are g:.vm below. = o g
‘ o : The goal of citizen edueatlon in New Jersey should be
: | . @ To train’ teachers to t:each crltn.cal thmkmg problem solvmg and |
jxmral/ethlcal reasmung S o ; |
- e To develop crlt:.cel thmkmg ebout soc1etal prcblems (e g . energy, e
’; . technclogy, rac:.al-etlnlc mtolerance) and to. admcwledge the neeess:.ty for -
o ‘ pluralxstlc mwlvenent (e.g., ' cmm.mxty, student:s labor parents busmess)
. o ‘ 'and the altenzatxve ways that ml,ght beé takm to acineve such mvclvanent

h 2 never 1csixg 31,ght ef the md:.v:.dual S role in tnmen nights

A

LT * To heln students tO’ ecqm.re Sklll‘ lmowledge and values thet will'
“ ‘enable them to effectlvely paIthlpate and ftmctmn as eitlzens in a g}_oba]_ly. L
, mterdependent future . ' : : . :

r "

9 o To qevelep in students a pexsonal awereness -of another s need and the

- i

dig sztion to do somethmg in response to that need o
. \ ) . ‘\ These goal stat:ements were then presented a“nd explamed to the entlre
| hop by the leader of each group, |

-
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Followung the presentatzen~of the goal statenemxs.by tbemgxpup leadexs,

o Russell A Hill, Senicr ‘Research Fellow in the Cxtlzen Education cmponem:

at 'RBS, offered soue observatxans cn'uhat had'been accmnplxshed at the WDrk-.
’shop and its 1mp11cat1cns for the future Dr Hill' 5 renaxks are. given -
‘below. | " , | ]

I would first 11ke to offer an observatxcn on the process of deve?opxng h

‘f\‘

| obgectmves in citizen educatxon There 1s 2 mytha?ogy about the process

 that I think hurts the wkole citigen educa ion movement, The myth is that ' _‘ X ‘f
you can't reai?y get any agreemeni\bn\22332t1ves in this area, that every- f- ‘f“"q';,
time you start to dxscuss the subject you NTHd up thh conf?xct and d}s::‘ |

'agreement - ' | | '_ | | .
1 have watched thxs process repeatedly, here and in other places I.

have found that there fs often w1de agreementmamong persons: representxng

dwfferent ‘groups. There may be a Ienguage prob}em because dwfferent gr0ups_ | i,
‘use d1fferent Tanguages-—the {anguage of educat cn or the 1anguage of busx-; _'? 7«;:,
-1ness, for, exampie -- but that xsea prob?em that*?an be thrashed out. Once : o

the 1nd1v1duals who are workxng together come to understand one anether s
'_Tanguage then you begin to see an agreement deve1o as ta what the obgec-' ; o
—E Ves of c1t1zen educat1on should be: That {s what has happened here- today{ o

As you caﬂ see by looking at the goal statements frn? our small groups,

there is agreement Althaugh we mxght want to expanq some af the statements

)
§
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is much in each statement that we can all agree thh and subscrxbe to.

" So the myth that agreement about citizen educatian abaecttves is 1m-

' '.possxble to obtaxn is gust that’-- a myth Because th1s myth tends to ~‘ |

retard efforts in the area cf c1tizen educat1an we must overcame 1t I

,_,don t know how yau do that - perhaps by 1nve}vxng evenyane 1n the state in

the process .- but we must find a way to debunk this mythrand to kisp it

- . ,L | . _
Jﬁé)secend obser@;t1on concerns the qua}xty nf the discussron today. I
k

and a senseeef comm1tment to citizen education that are.mos§ impressive. I- "

have done a lot of reading and thinking in" the area of citizen edueatidn; |

_but I have gatten‘éome qew'iéea5~t0day'l I have been eniﬁﬁﬁea‘by'the dis-

cussions, beth forma) aﬁd informaTI And I th1nk most of you would say the

éame What I am trywng ta say 1s that althcugh me.are a sma]i group, we are

[

potentwa??y m1ghty And I thxnk that 1s a very posxtxve po1nt
Another pes1t1ve aSpect of today S efforts is the Ieadershrp statement
that was made by Dr, Burke. I don't th1nk there 1s.any‘questxon about hxs :

enthusiasm for our effort and his personal commitment to citizen education.

" When you hdve?thatfkind of leadership, it provides a firm basis for further<

t

constructxve actwon
My f1na} observatzan, which I also see as positive, concerns the nega-
¥

: t}vxsm that seems to pervade the. younger people here today. That may sound._f.

Tike a contradict1on, o' let me explatn I remember the remarks of a well-

Kknown preacher about the way ycu get peep1e to change -He‘céliedvthe pro-

cess “conversmon“ and -said that the key to that process is first;conVincing .

57 -

hat all of ycu here today have dtsp?ayed a degree of knewledge about '

B .or perhaps argue about the 1evel of generaTity of cthers.‘I thxnk that there' o



e, .

people that there is,feal sin. So. if in our citizen education effdrt‘ we
- are ta f0c3§ on-only one aspect tn1t§a§1y, it .might be on the task of con- - .

. vxncxng peap}e in New dersey and 1n Qur sacwety at Targe that there are ‘?

prob%ems confrentxng them as. citxzens, 1 have been 1mpressed thh what

W

_the sma\? groups have done today in 1dent1fying the pnob?ems that no con5; ;;-
“front and that wx]? confront " the peop]etof New Jersey ‘The future é§p~ o

_JéCtTGﬁS identxfwed preblemi that seem very real and very sertous -~ over-

whe1m1ng in many cases But now that we have 1dent1f1ed these prob1ems,‘-

--thxnk T have enough be!xef 1n the pcsxtive nature of peop?e te thwnk that

Cwe will all say, "We had better get together and do someth1ng about these

probiems

The questxon is, what will we do7 As a member of the RBS staff,

 would first like to talk briefly abaut RBS's, role in future. efforts RBS's
lgob is to stxmu?ate dxscuss1on about\cithen educatxon at the state and

'10ca1 }eve¥, offer as much research and gﬁ%elopmﬁnt suppart for the state

and 1oca} effarts as we can thh our 11m1ted resolirces, and to facxtxtatg

the deveiopment and 1mp?ementat1en*of cwthen education mndels in the state.

The real brunt of the cxtxzen educatxon effcrt however wwIT be borne by
your state cthzen educatxon commxttee Th1s commi ttee w171 be doxng tha

p?annwng and carrywng out the program in New Jersey and they need ycur o

support I hope you wwIT g:ve it to them. 1 hope you will act through the"

‘organszatwons you reprasent And I hope you will be ready to attend ather

meetwngs and help us all move toward an effective citizen education program

for the state of New Jersey.
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'\, -1 fee? that part of\ the real Jab ﬁo create cansquusness

- ,Burke S enthusiasm for cwtizen educatwon was se}fwevndent

ffa%l whethr ;? the public or. prxvate sector, reaixze that at’ thxs pownt in.

« .Y
LI

offered some brieﬁ,closingfééarksl

Dr. Falconieri

abaut the need\

vafor czthen educatxon 1n New Jersey has aiready begun. If we can forge a
*?%'fwcrkxng task force frum hhe peopTe who have parttcxpa%ed in t is wcrkshcp .L:

",today, 1 th?ﬂk we can produce the k!nd of c1txzen ed catwon Joais and

l
|

"~§effort taps some of his own I1fe experxences and 1 thxnk Jt taps the 11fe ~

: exper1ences of all of us as wel] We come from dxverse bac_grounds, but- we

.

hwstory we are on the cuttwng edge in terms of what d rec%gon our socxety

*&

is going to take. The role of educatian and ather in t1tut{ons is cr1t1ca?

As he saxd, thxs(

- Tt .
’ e LR,
ey e

ﬂmaterlaTs that New Jersey requTres I agree wwth Russ that _ommxssxoner ;;7 o

R

Sc 1 want to ﬁhank ‘you all far your particwpatwon in ﬁ%IS most zmpertant :?‘i;

‘effcrt and tell you that you wi?1 be contacted agaxn abcut future meetings

on cwtxzen‘%ducation I hope you will pdan to 301n us and work w1th thef"rJ

task Force in promot1ng c1tizen educat1on In our statb | uf T
‘,' | | .. “ ) \ . . e " .
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