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The current call for effeqﬁve ethical-citizeri education is far
from a new rallying cry or “instant slogan.” In fact, it is areiter-
ation of, and a fecommitment to, one of the foundations of our
democracy: the preparation of a citzenry concerned with our
core civic ethics and equipped to take part in civic affairs. This
renewed emphasis is reflected in all sectors ofoursociety, from

* grass-roots communities to the federal Administration and

Congressional levels, from leading professionals of many

-disciplines to a variety of concerned laypersons and lay
interests. . . ¢ ‘

. Symposia: Ethical-Citizenship Education
This document reports. on the second of a series of symposia
* convened to address key issues surrounding the Ethical-
Citizenship E_duc:dtion'(ECE) moveméen! - -concerms, caveals,
recommendations, and potenbahtxes
The first symposium took place June 16, in Washington, D.C.
Three major questions served as a springboard for the
_ discussion:
" 1. What Are the Core Civic Ethics of American Democracy?
+ 2. What Is the Schooly Responsxbxhty tor Teaching These
Core Civic Ethics?

3. What Immediate Action Might the School | Take Regarding -

Instruction in These Core Civic Ethics?
Buildihg on the generally accepted commonalities in civic
ethics discovered at the first symposium, the second movedon
. to examine the relationships ameng thiscommonality, cultural
pluralism, and citizen education. It was held FEKF:,EW 10,

1978, also in Washington. D.C., and addressed the Mlowing

questions; )

1. What Implications Does Ethnic Pl ur.dhsm Have for Citzen
Education? °

2 What Is the Schools. responsibility for Teaching the
Implications of Ethnic Pluralism n Cmaen Education
Programs?

3 What Immediate Actions Might the Schobls Take Regard:
ing Instruction in the Implications of Ethnic Pluralism Asan
Element of Cifizen Education?

Panelists at both symposia spoke to an audience limited fo

Administration, Congressional staff, and educational leaders,

who commented af intervals )

*
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The symposia are sponsored by two groups: The Edward W.
Hazen Foundation and the U.S. Office of Education, in collab-
oration with Research for Better Schools, -

The Hazen Fournddtion has for many years supported

educational ventures in various aspects of hther education.
In recent years it has selected four priority areas: "(1)improve-

ment of educational institutions in“onder to promote personal,

growth as well as learning; (2) creation of opportunities for
young people to develop-and apply insights, skills, and
experience toward the solution ef contemporary individual
and social problems; (3) the encouragement of interest in
elthetic, moral, and religious values, particularly as they relate
to the achievement of cultural panty among people at local,
national, and international levels” (The Edward” W, Hazen
Foundation: & Fifty Year Survey and Triennial-Report 1973-
1975) We are'gratetu! for The Hazen Foundation's help in
carrying out the symposia as part of a larger oversll ECE
program {see below).

The U.S. Office of Edwcation. within the past few years, has
established o Task Force on Citizen Educaton. This unit has
worked closely with the overall ECE pmqrm?i and contnbuted
both ideas and funds to the symposia.

Research for Better Schools, a thlddelphxa based educa’
tional research and development laboratory. contracted to
direct the program. The laboratory served as the host group
and carried outthe symposia plans frem conceptualization

)

to execution. The laboratory has designated citizen education -

as one of ils major program components for the next live
years. :

An Advisory Group, established early during the genesis

of the overall ECE program, contributed w: { cmd wisdom toall

phases of the symposia events.

We believe the symposia reports should be of mterest fo a
vanety of concerns and disciplines, and a source of recom*
mendshons and suggested directions of immadiate and long-
range value to the ECE field [t is our hope that the meetings

‘provide o forum which will sumulate the Adininustration ard

Congress to intensity their support of ECE as s prionty atall
educatonal levels.

*
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The Dverall ECEProgram  * v
As \statgd, the symposia are part of a larger ECE program "
whosd objective is the developmentat ECE programsand their ™

cross the nation wishing to undertakesuch activity.

The following factors give impetus to and underjie past
and present ECE eflorts.« '
—There is a growing insistence across the country for the
introduction of ECE-like programs in‘schiools. The insistenct
comes {from parents, political iedders, state and local educa-
ton agencies, educatonal leaders, religious leaders, and the
general public —as evidenced by surveys, public statements,
polls, policy statements, and the media.
—There 1s a growing body of new and promising research
and theoty directly related to EEE. This knowledge makes

\zatmducﬁon in schools (public, nonpublic, and pamchiql}

am

. possible the development of powerful and valid educational

programs that enable students to realize ECE cbjectives. .
—There is a plan for a coordinated programof R, D,and Dinthe

ECE domain whick has the endorsement of a wide constitu-

ency, including prominent-leaders in education, religion, the

research community, parenigroups, and school practtioners.

The plan 1s based on schdol community cooperation and .
specitically calls for Jocal adaptation of ECE programs ..
according fo diffenng cormmunity needs and perceptions.

The ECE program had its genesis in a year-long planning & -
program funded in 1976 by the National Institute of Edu-
cation. The objective of the planning effort, catried out by
Research for Betler Schools, was the preparation of planning
recommendatiofrs for an ECE R D, and D plan. Mejor plan-
ning accomplishments included:

—Development ‘of documented need and mandate state-
ments; - )

—Development of an ECE definttion which commands broad
consensus; ‘ e
~—Development of an advocacy/constituency across educe-
tonal, religious, and cwvic pubhcs; -

—Collection of judgments/recommendatons from ECE ex- .
perts; .

~Collection and analysis of ECE literature; o~ . -
—Development of cross-comimunication in the broadly de-

* fined ECE field;

—Conceptualization of the ECE research and theory into four -
majordomains of activity; the developmentalists, s represent-

ed by Havighurst, Kohjburg, and Piaget; the decision theo-

rsits, as represented by Peters, Rawls, antd Wilson; the values .
theorists, as represented by Lasswell, Raths, and Rokeach. and

the prosocial researchers, as represented by Bandura, Holt-

Waub; : ‘ .
- : .
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~Formaton of an eminent Advisory Graup;

~Convocation of a National ECE Confexence;

—Publication of a number of reports, xapers, and resource
documents related to various aspects of ECK ‘
—Preparation of 8 ccondinated plan for ECE R D, end D
{referred to above) based aa the recommendations developed
during the planning phage.

The current program emphasis 18 o0 present the case for
ECE 1 vanous audiences. To this end, under the continued
leadership of the Advisory Group. a series of symposia (the
first of whith the publication reports) 1s beinn held. The ob-
jectives are;

" =370 obtain the assistance and suosport of the educational

community and selected public s¢hools for coordination
of miltilevel ECE efforis:

~To obtain the assistance and supgort of educctxanal leaders

in the Admimistration and federal govemment for ECE pro-

gram development at ail levels;

—To explore the possibihities and strategies for deve loping

kodem} leqislation and stite leddm nun o support a vanety of

ECE efforts:

—To publish and disserninate syn posia dialogues and other

informational matendl to foster commurication and coopera

ton among the many pmsons Ggroups cnd activities in the

ECE field

Support, leadership, and coordimaton are needed to make

ECE a reality.

For funher information snd documentation, confact:
_ Bussell AHill
®urector, Ethical Citizenshin Education
Research for Better Schools, Ir ¢
1700 Market Street
Philadelphia, Pennsylvama 19103
215 3014100
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Good aftenoon. -

. 1would like o acknowledge the two funding agencies
that have raade possible this symposium series: The Edwand
W. Hazen Foundation and the United States Office of Educa-
ton. We are gratetu! to both of them.

Today we have some good news and some bad news, First,
the bad news. Govemnor Apodaca will not be with us due to
& legislative crisis; he has sent us his regrets and best wishes.
Second, five nunutes agu we receved a call telling us that
Thomas Minter, Deputy Commyssioner, United States Offioe
of Education, has been called 1o the Secretary’'s Office-»-and
we can't pull prionty on that! .

Now the good news. In therr place we have Rosa Castro
Femberg and Elizabeth Farquhar, We are pnwk{]exi to have
them with us, as you will soon dist-over

[now tum over the meetng to our Moderator, Russ Ada’ms.

hsnﬂ&ﬂm e i . )

- -

ﬂmnk you
[ see ¢ number of faces that wene gathered here fur the
¥t symposium discussion of democratic oore cvie ethies.
I think it fair 40 say that at that ime we agreed that there 1s a
commonality of certain basic civic values in our society. We
now amve at Phase 2 the exploraton of ethme plurabism,
Under Phase 2, we see g vanation of aivie ethics and that var-

whon might be hsted under the rubnce of pluralism or ethie

pluralism  and its imphcatons for citizen educktion

Let me restate the questions we will address teday:
1. What implications does ethnic pluralism Have for cit-
‘izen education?
2. What is the schools mponnhhty fox teaching the
implications of ethnic pluralism in citizen education
programs?
3 What immediate action might schools take regarding
instuction in the implications of ethnic pluralism as an
element of citizen education?

-



There are subqguestions within these three areas. Under
the first major question we might include the following
subquestions:

1. medhnkpludmhd.ﬁnd?%&tmib
antitheses?

‘awxumth.mmm.mmtmpmmu .

an impezative concemn? On what authority?
aﬁowdo-/nhadddhmcplmhmmhhhmﬁ:m
education? _

For the past decade there has been a renmssance a revival
of interest in the cultural diversity thathasalways been around.
At one time we attemptled {o say that the “cultural variety did.
not exist, that we were all simply Amencans, that the popu-
jation- hyphenations—ltalian-American, Alro-Amernican, for
mstmxce-—wem not necessary. Yet any good politician knew
(and krdws) that cities encompass a varety of groups—
whether we call them_ ethnic groups, subgroaps, or what-
ever.- as aftested to by the  ie-honored “balanced ticket”
Today our panelists explore how the implications of athnic
pluralism can be dealt with educationally, what can be done

to conver! difficulties and diflerences nto constrictive div--,

dends, how diversity can be used i a positive way by those
of us engaged in educaton )
We will tackle the three major questions one by one The
speakers will each have fhive minutes to respond fo eaLh
question and then we will have discussion from the floo
Will you start us off, Pr Femberg?

.
.’ DN
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.

Ress Castre Feinberg /:r... i

A

I'tn sorry that I cannot discuss the view from the Govemnor's

. Mansion, but I do think | brning a perspective which s often

missing at policy-level conlerences. My perspective is that of

the little red schoolhouse,” at least the little red schoolhouse
that you see in Regions llland 1V, asinterpreted by a Spamsh

Amencan womari. . )

The implications of ethnic pluralism for citizen education 1s
kind of a big title to swailow all at once. | would like 1o break
down citizen education alongthe hinesindicated by statements
made at the preceding symposium. The kinds of things | mean
by utizen education ine ud«z areas thatwemay have known by
othernames forexample civics ,atizenshup, consumeredu- -
cation, morai education, values clanfication, Iiteracy: not only
reading and wnting skills but scientiic literacy, consumer
Iiteracy and, yes, ethnucity literacy: hurpan relations kinds of .
activiies: and career education,

What does cultural plurabism have to do with all these things
that we aboreviste in “aitizen education ? Ethmicity refers to
groups of people with distinctive cultural characteristcs, chief
among those charactenstics being language, and already lam

. on track to tlk about bilingual education! The problem is that -
bilingual educaton, like atizen educaton, Wcludes muny .
. . kinds of thirgs. Before thé meeting someone mentioned the
recent lime maqazme article on the Miami bilingyal expen
ence. My response is that it appears (o be half an arbcle; they
must have run out of pages. for tdoesn’ tgive a cledr picture of .
s all of what 1s happening. [ want here to explam how bilingual
education in several of its specihed forms Hits into aitizen
education, with particular emphasis on its relation to ethnicsty.
If you view the areas that I numerated --.wvics, consumer
education, carcer education «nd so forth  as abbreviations
. ol goal statements, as qoals held for groups of people from
different ethmcities, with cifferent cultural and diffésent lang
uage charactenstics, the questian then hecomes: How do we

get many separate ethmic groups, and students from thcs:se .

groups, fo reach the Hoals repzvsented under the \rubm of

citizen educaton?
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Lets talk about three specific kinds of students: inguistic
minority students who don't speak English, linguistic mincr-

wv students who do speak English, and Engilish- spdaking

majority students. My"point here is to indicate how bilingual

. education can lead students from these thyee qmups toward

L4

the goals of citizen education.

{ the non-English-speaking micrﬁmr students —let's say
the Cuban students, the Plierto Ricdn students, the Chicano
students, the native Amerfran students who do not present-
ly speak English— bzlmqu 1 edut:ation is, first of all, a require-
ment for gasining equar access fo education, asguring a mean-
ingiul participation in school activity and avoiding ecademic
rétardation while the English language is being leamed. Itisa
bare mummu, The base level of possibility incorporated in .
the term citizen education can only be approached througha
form of bilingual education which provides adgess to the
anhsh language and which also provides sub;ect area
mstruciion in the student's native language.

What do English-speaking minority stucgents ”(hke myself
1 the first grade) have to gain from bilingual education as a
vehicle leading toward the gouls of citizen educatign? Forone
thing, & way for the, students to stay in touch with the heritage

of their families, the traditions of their communities; away to

achieve &continuity --notice | dzdntsay maimtenance. buta
contmuity— of language and instructi®n, a contintity of
cultural information, an source of self-pride based on
knowledge about their hex‘:xqe It perinuts students to capital-
ze on the advantages of their particular ethnicity and fo
contnbute their ethnic talents to the larger sogiety. Inmycase,
for example, there was no Sparush instruction offered in the
elementary school attended in New York City, and [ ayoided
thaf instruction at the secyndary level in Mismi because |
already knew how to say "Holh, Isabel’. As.a result, I didn
learn to read and write in Spamsh untt - began to teach
Spanish as a loreign language, and | was alwoys barely one
page ahead of the students! | would have been a much more -
effecuve teacher i | had not had to delay my own “bilingual”
educaton.

[ have run out of time, but there is, of course, an important
category oi#he minority student who speaks English: the blacis
student | am sorry that Dr. Mipter is not here because he was -
partof a Wilrington coalition of blacks and Hispanics working
together in thé interest of equal educational ppportunity for
both black and Hispanuc students. The insighis denved from

that expenence, and an account of the contribution that .

bilingual programs made to,both sets of minority students,

would have been, Ithmk, of compeilmq interest to us here.
Finally, for the ma;onw student who speaks English, mvolve-

ment in bilingua! education programs carries with it the

- . ¢
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opportunity of enfichment from insightsintoanotherlanguage
and culture, the opportunity fo contrast value systems, the
oportunity to examine culturgleifématives, the oppartunity to
“ anrich her/his tareer development —among other benefita
A last word aboutour responsibility tomeetthe requirements
ments of the Helsinki Acco:dr}n atraditional foreign language
pregram, students have 40 minutes’ exposure fo language,
let's say three, four, or even five tmes a week, and a limited

_opportunity to use that language because they know nobody

in, the comimunity who speaks it.In a bilingual educalion
" program, whreh includes linguistic majority and hnquxstzc
mmonfy studenfs, they have beta theopponumty Iointeract
vnth each«othnr and the apportunity o understand, ih & wcy

. otherwxse xmpc-ss:ble the other's language and culﬁme

unpixcatxans of that kind of understanding for effective citizen

- pammpanon in an increasingly interdependent world are well

‘worth c‘onsxdennq ¥

R~
Fdhod t

- M 'Y
Russell L Adams ] 1.

Thank you lor an mferesting introduction to, and in some
ways a definition of, plurelism as it relates to the cmcxal
hngustic bs!mqudl element.

Wé are now ready to hear from Mr. Levine. | hope that he
will’ further expand our definihon of eultural pluralism as
reflected 1n the kinds of concems that he and his organiza-
tion have' .

- * ' «
P

Irving N Levine | ... .«

4

. Speaking for my own people, we cannot survive in any

o society that s not culturally pluralisbc; so we have a major self-

interest in promoting cultural pluralism. When Isay “survive,”

I mean lterally physical survival related to ife or death, and |
“mean death continuously. in society after society. Soitis fairto .

say that the Americah Jewish Committee and the Jewish cor-
munity are Teavily interested in a life-and-death way in the
whole concepfol what | call the "new” dluralism in American
society, which goes beyond race, wh “h encompasses the
enfyre society.

I want to maKe another statement thct I hope ypu will
challenge if you wish. There s no way; no way at all, that this
country can achieve ifs most important domestlc and intemna-
tonal imperatives wiless it has'a conceptual” plumhsuc um- . -
brella. Almost every maior failure we have had domestically
and mtemanonaﬂy relates back to how culturally incompe‘?ént
we are. \

g% ' 1
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o ‘d‘ebatéd endlessly bt eventually Inttered away. Historically, | ‘
tfys has beeri the case. We have recycled theissucevery 23.

«

3

We are an amazing nationof highly repressed people about
our own reality, at home and in the world. We are repressed
about pluralism. The Institute on Pluralism [American Jewish
Committee] carries out a lot of studies, psychological as well
as studies n the field of sociology and palitical science. Tthink
we have learned why the repressiofi exists. [ am going tofry to
exphain it because we are nevergoing tograsp the problem or.
deal with 1t unless we understand why a small pieceof legisla-

tion like the Ethnic Studies Act, witha 1Vzmillion dollars appro- -

priation, 1s shunted aside and hddled with each year as o 1t

were a disastrous hrest to'the/nation; and understand why. -

anything reldted tp race, eth ‘ici.tv, or languaue is not ogly

years and we have not resolved it. . ]
‘Let us look at the "why.” Racism, of course, is an answer, a
maior answer, but there are other answers too. In our new
pamyhilet, Race Ethnicity. and Human Development it 1s
stated that ethnic dentty 1s basic group dentity. Anything
that 1. basic, we Americans are going fo be ambivalent and

contused about. If you are sophisticated about how ternble

T. itis to be ambivalent about sexuality, and you are sophisti

-

. cated dbou? how terrible 1f is to ‘be ambivalent about death,

then lets all get*sophisticated about how ternble it 1s to be
dml;)wdlem about ethnicity and race and plurahsm - be-
‘cause we are. We have got to come fo grips with this, because
pluralism does create a lot of fear in our guis at the same time
that we contemplate possible enjoyment frgm establishing
. ethnic identity, seeking our OO s,

Where there s this kind of ambivalence, there must be

education. 1 thinkthere is’ en educational imperative, for

~education focused on cultural pluralism. It should be an
important ‘priority. in this country in terms of social need. I
dont mean to paint ‘a” gloomy picture. We are making
pregress, but only because people are fighting: chiefly, minor-
ity groups, and lately white ethnics, Jews, and others.

Yet we still don't know how to give adequate support to the
Roots phenomenon; we don't jump in fast enough to reinforce
some of the marvelous possibilities that have recently e-
merged. We have studied what happened right after, Roots to
white cansciousness about blacks. While [ won't say it was
transformed, we did learn something about the surprising
positive 1dentification of whites with the family struggle-and

t-with the genergtional struggle of the .blacks as depicted in
the TV presentation. So we now know that if you want white
people to identify with black people, you don't get them’to
identity on vague, abstract issues which we all profess o
believe in; you get them to identily with the very things,that
théy, themselves, are identified with —their familiy ¢ ‘blems,

a5 -

>.



. S " Implications of Ethnic Pluralism ¥

s ra
their 6enerahonal strugqgles, their relationships to extended
v networks Then you have developed sdme sympatico, some
v - identification acrdss ethnic lines, across racial lines.
. : Ay of this.should have a tremendcus impact on school
) curmidilum and organization with regard fo citizen education
or civics education or ethical-citizenship educetion —all these
‘words | like, they are good words. Cultural pluralism is alsc a
good term; we like thatterm, butwedon't really takeitseriously;
S it still operates on the margin of society rather'than defining its
- basic nature. v '
Look, you don't havé to be told that this is aplumhsﬁcally
. " divetse society. You aré'a perlect example of it as you sithere *
. 7. . andlock at each dther and ct ine. Butyoushould know mEre’ .«
AR abcugthe extentand tmportance of this pluralism. Gurstudias .
. A \ * ““indicate that today in ‘1878 (when, according to all the earlir
e e “_'__.*(expertsonAmencanussumlat:mwewnuldbewellonour
foe way towards h enization), when you take into agcountthe
cumulative impact of a sizable new immigration and youadd
. . . all the minority. and white ethnic groups that proclaim their
need fordiversity, well over 100mtllion Americans areheavily
< into their ethnicity, some more overtly than others, but all
. deeply affected by+heir ethnic status. The figure 100 million
: may astonish you because we all thought that the process of
N generation had weakened ethnic bonds —andithas—butone .
+ of the things that we know about ethnicity is that it is often -
recycled by new forces which strengthengroup sohdanty The
ides haslong beendisproved thatthis society would moveina
. T straight line from strong immigrant feeling to a cerfain kind of
Michael Novak coined the term) plashcxzed Americanism.”
Straight line assimilation has been throwf: off course not only.
by domestic struggles for equality and for group identity but
: by foreign affairs issues that relste to Africa, the Middle East,
. the struggle for human rights in the Soviet bloc, the industrial- -
ization of South America, the language struggle in Canada, .
and so forth. These events around mewom“ﬁm -
of feelings of pride and ambivalence among diverse groups
inthe USA.

1 dont see how' we can carmry on a foreign policy, an
intelligent foreign policy, without corisidering the ethnic
nature of Eastern Eurcpe, of the Soviet Empire and its links to
the United States, of the various Eastemn Europeanshere. Jdon't
see how we can casry on a Middle East policy without under-

. . standing the nature of what is happening in America ethnical-
- Eymlewsandhmbsidontt}nnkwemnmdwnh&ﬂc&
How can we deal with South America? We have an emenging’
i o ‘Hispanic cultyure in this society that is ol widescope. Thereare
' mw2nulhanﬁxspamcsmNewYorkCﬁyabme,endonﬁyl'
- . million are Ricans (a group we used fouseasameasure
é/\ ‘ of Hispm): fluence). Ovemight we have practically 20 .
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million Hispanics in this ociety, even thougih the official
figure may be 15 million; 25 million blacks; 6 million Jews; 8
— to 14 million Poles (depending on whether you believe the
. Census or well-informed scholars). I say 810 14 million Poles
because the Censis, {00, isambivalent and doesn't really want
15 count ethnics beyond the first and second generations. It is
. vy difficult to be able to get an accurate fix on the ethmic .
‘ !:%r in our gopuiation. This adds to its underestimation as.a
-~ : vitd] force. Accarding to Italian-American experis, thereare_ ~
’ : almost 20 million halian-Americans. The Irish are declinifig as
.. apolitical force in many cities; there are only 250,000 Irish in
}!ew York City, but you still hear them and you always willl
P4

And so ondown the list.
) These groups have differential achievement, differential
c farhily patierns, and differential stnictures. In particular, they
e have differential coping mechaniams which they have accli-

mated themselves to over centuries. Yet we have déveloped
policy that rarely meshes with these cultural patteins. In the .
last 20 years of related social engineering, the outstanding
. problem has been the incongruence of policy with contem-
porary ethnig life-style. In short, we have been culturally
incompetedf and consequently we have had many unneces-
sary faildres. ) .
How can we continue in such ignorancesspending billions
ot dollars and notdelivering anything nearly like whatwewant
o deliver? We cando so only if we have either consciously or
unconsciously decided to be ignorant. Therefore | have no
guestion about the imperative of cultural pluralism in educa-
+ tion, nor do I think that it is too complex to teach about ethnic -
A\ identity and alsc about the common culture together Dithcult,
yes; chailenging pedagogically; but we haye developed all
kinds' of curriculum, some very good; we have Hevelopad
. competency in many complex areas of leaming; and we have
the people themselves who, if put in touch with theirown roots,
& can deal with this educational imperative. Let's alég under-
) stand that in this country there is such a thing as WASP plural-
ism as well: The rural Georgian and the Boston Brahmin are
both WASPS, but there are cbvious differences. , .
1 think we also need to agree among ourselves that thisisnot
just a question of education. It is a question of the basic organi-
zation of this society, and this includes some ofthe mostdifficult
‘ controversial problems we face. Education should be dealing
. with them, and we have mostof the tools to do 1t But whatwe
: : . don't have is the will to do it. We are intimidated by criticism;
- - preare frightened that if we deal honestly with ethnicity, we
' will besresponsible for the fragmentation of society —asifthe
re lack of honesty around ethnicity is not already & major reason
., - forour present fragmentation. | ‘ e
. . We musf understand a basic principlé: Fragmentation of

17
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society comes from the lack of recognition of differences, not
the reveise, Reople pull away when the common culture does
not give note and atiention totheir real needs —they tragment
to assert their particular agendas. But, contrarily, when the
comimon culture begins to accept their divereity, the coslesce
with other groups around broad economic and civic interests.

¢

fmﬂ L ‘!.C-liMr vlertor) - !
Letme ask Elizabeth Farquhartorespondto ourﬁmtquesﬁén.

Elisabethk Fargubar (P .0

«

Thank you. This 15 an interesting assignment for me, partic-
ularly because, as Dr. Minter's substitute, [ only heard about it
a few minutes ago! -

~ 1think it might be usetul to lock at citzen education, expla
what that means, take aJook at cultural pluralism, explore wh§
that means, and then see how the two might or might not
intersect.

Citizen education means different things todifierent people.
For the purposes of our staft [U.S. Office of Education Task
Force on Citizenship Education] we came up with some
elements which.we think are central to the concept. One of
them has to do with identlication with one's community,
community in a very ‘broad sense —it could be ane’s local
community, or ethnic group, or state, or country, or the world,

. Another element of citizen education relates to developing
competencies which will enable people to participate in
public life and have an impact on civic decision-making. This
comes closer to the more traditional notions. of civics and
government, but with an increasing emphasis on-active
mvolvement.

" Another dimension has to do with aq__nderstanqu ol the

2
-
«

nghts and responsibilities of individual membership ingroup |

© comtext rand these contexts can vary. This is not leamed
exclusively in a government situation. You: can also talk about
family membership, you can talk about community. you can
" talk about ethnic groups within commumnes facing common
- problems,

Finally, citizen education has something todo with leammq
about the kinds of values which underlieourand othar systems
of govemment.

- Nowletscensxdnrc\dtuml pluralism. Cultural pluralism has
to do with the belief that éulggral diversity is an esset to
American culture, something & be strengthened and en-

.f'
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38 [mplications of Etnic Pluralism

mu;&;ed—‘the kinds of things Irving Levine wastslking al;out
It is that complicated notion of unity with diversity, a notion

" which frightens many people because they are not quite sure

itis possible. Is a society possible, they wonder, in whichevery-
8ne is secure in his or her own identity and willing to extend

similar rights and respect to cthers? Cultural pluralism con-

notes a fundamental commitment tothe principle ofindividual
worth and dignity. It rejects both assimilatiot and separatism
as ultimate gdals, and supportstne development of interactiorr
among the diverse groups which make up our saciety.

Sanathm 3

I believe that cultural pluralism also includes ideas that .

contlict. Tension and change are characteristics of culture;
they are inevitable, and in a pluralistic sogiety one leams fo
deal with Qem instead of leaming to fear them by avoidance.

In prattice, the histow of citizen education has always bean
concemned with the reality of cultural diversity in American
society, and traditionally the role of the school in socializing a
nation of immigrants was to inculcate American values and

Joyalties. The basis was an Anglo conformity model founded

on such values as achievement and appropriate participation
or understanding of Anglo-Saxon institutions. When a new
influx of immigrants in the late nineteenth and early twen-
tieth cdenturies threstened what was considered to be the
existing civic values, citizen education focused even more
sharply on Americanization, inculcating fo excess the idea

that the practices cf Anglo-Saxon institutions were superior |

to those of the immigranis’ native’ land. Implicit in this incul-
cation process was the notion that immigrants must abandon
their own values, which were considered to be inferior.

As for nonimmigrant mincrity groups —blacks, American
Indians, and Mexicans— for them, différence was a deficit that
couldn’t be repaired and citizenship was noteven considerd
polentially available to them.

In the twentieth century a slightly liberalized version of

Americanization appeared: the "melting pot” The "melting

pot” postulated that all of the groups that made up American
society would someho® melt, meld, and create a new person;

.butthxspemantumedouttabeoncaaqamthé.&nqlo—

American.

<\
" In order to look in a slightly differeht way at how cultural

pluralism and citizen education do or do not match, I did a
quick a‘nalysiso!thamcwicethmswhichwemdhcme:fm
the last sympostum. The kinds of things brought up, included,
for instance, equal access to life's opportunities, equal justice

under the law, respect for individual dignity and worth, -

equality, and liberty. It seamns to me that thosp kinds of values
intersect the philosophy of cultural pluralism, and they arealso

-a Mhgis lor many of the activities of ethnic groups. So [ see

here a perfect match between the objectites of teaching

-
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about citizenship and the objectives of cultural pluralism.
Letme give three examplés of this linkage. First, thenotion of
‘civility, respect for the values and views of others —again,
multicultural education emphasizes leaming to understand
-« that people have different eyperiences, that they see things
- fromdifferent puints of view. .
" 'Second, competition of ideas —I think that those concemed
wnh ethnic identity feel that et}mxcn-,v is a source of rich *
* variation in belists; ideas, practices, life-styles, andsoon. =~
Finally. the notion of community, the sense of human con-
nectedness. [ think thatthisis perhaps the mostcritical problem
for both citizen education and cultural pluralism. Ethnicgroups
‘place great value on community and nethbarhﬁpd —they -
always have. Indeed, the ethnic group is a plade whers that
{eeling of community. was fostered. Ethnics banded together
by choice (but also by denial) and nurtured their communi-
ties and institutions. However, in many instances this resulted . -
. in -ethnic enclaves which had little interest in developing
linkages to otherethnic groups. I think this isthe fragmentation
problem which Mr. Levine nqh&r’ "ﬁs a source of fear.

: ’£
Russell L Rdams (M. -io;iste0) ‘ 4

Last on this question, but not least, Mr. Savdlc.?

»

,‘s..", e
a*- .

Michael Novak (Fanelist

While a three-hour lunch is considered quite cilized in =~ .
Southern Europe, a{ive-minute comment on this question is
inhuman! It is impossible to say.all the ﬁnnqs I would like to
say in that time.

Let me stress one note: the newness of what we are doing. It
is.true there are parallels in the.past, but | see, and will try to
detine, @ new era not only in the United States butintheworld -
as a whole. For the world as a whole is discovering its cuitural
plurahsm Nobody lives openisland any lonqer separatefrom
dy else We ali knew there are others out there cmd

erybody kniows that we need a new concept, a néw system
t of educatxon of course, and many other new systems as well,
to prepare us for that fact We are not here talking about cul-
tural pluralism as a value; first we are talkxqq about it as szm
ply a fact.
We are tflking about the dream of a new libgzal civilization.
Immanusl Kant wrote the fundamental essay, "What is En-
lightenment?’ usually cited as the single most important

]
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dogument of liberal civilization —a concentrated statement. .

He argued that an enlightened civilization is based (1) onthe
belief in the universality of human reason and (2} on the sig-
niticance of the individual I don't think any enlightened .

person can believe. that now. We have discovered the rest

~o£ﬂxewo;ld.md‘the£cnnsa!masonmedmthevam

- cultures of the world are not the forms of reason used by
Immanuel Kant. ¢ - - .

There can be a liberal civilization, though, basedon cornminit-

‘which intelligence actually operates. The same applies to the
significance of the individual. You cannot believe today that
emphasis on the individual alone s thesolitary areventhebest

+ form of liberal thought. Today, the centralizing State in every

part of the world is becoming so strong that if there are only

great Stafes and naked individuals, the individuals are gaing
to be wiped cut. The only protection ipdividuals hdve_is
through the mediating institutiong that they can build to stand

. against the State —the family, the voluntary association, the
educational community, the labor unjon, the church, the fra-
fernal organization— all those social institutions which are
intermediate between the individual and the State. The Con-
stitution of the United States is silent about these institutions”
and speaks only in terms of the individual and thg State. But
the individual and the State are riot appropriate categories,
for discussing the realiies of the late twentieth century.
Hence we are talking about &8 new erd, a new liberalism; we
are talking about 8 new ethnicity.

Many students of international affairs recognize that the .
most peweriul force in the world ioday is ethnicity, including
the desire for-cultural autonomy. | could cite htindreds of
instances in gvery part of the world in which the crestiveand
also the destructive enengies of people are deeply tied into
their longing to be themselves, to regist what might be called
the “Coca-colonization” of the world. :

It is exactly because technology has made the Qorld 80 |

- much one that pecple feel freé to try to be themselves. Further-

more, the "new" modem and “enlightened” man shaped by

- technology has proven fo be unattractive —ioo often a Water-

gate type, a moral cipher. No wonder people everywhére are

rebelling and going back to human tradifions4hat are in some

*  ways. better than those of modemity. Modemity has tsught
many good values, but modemity ispetenough.

This, I think, was he signiticance of Roots. It is no accident

* that the National Book Award winners in the last three years

have all been books of this sort: World of Our Fathers-Passage

AN o Ararat Roots itsell. Then there is the much-cited book by

Richard Gambino, Blood of Yy Blood and so forth. The same -

holds true all around the world —thererare movements of

21
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national liberation, movements for cultural autonomy. Most
creative people are looking for connections to their own
history #for humanistic reasons.

What are the implications, then. for citizen educaupn? Edu-
cation {or the real world must be eudcation in cultural plural-
ism. And education for the United States must be edticaton in
cultural pluralism, since that is what weshare Wedonotcame,
those of us who sit at this table, from the same type of family or
the sarne kind of history, and we haven't each had the same
kind of experience with politics. Therefore, we differ about
our notion of what a citizen is. We probably diﬁemnﬁally
practice voting. We heara different ring to the word "morality.”

. T know, smakmg as a Catholic, that when [ Reara pauhcmn
- 'say .moral,” my stomach tums. | krow he is out to Jet me.
[ don't know how but I can fee! it coming, becaué whe the-

politicians say “Reform,” Catholics are always the tirst to'be
singled ‘out for reform, even if we-only play bmqo'

So, we all have different histories about key words like

“moral.”" How can you teach morality and notknow thatevery
child in front of you has a different history in the family, has
heard different tones in such words? [ would like to imaginea
kind of future in which we develop an education to make us
more awdre of the fact that human beings live in cultures, that
they cany thousands of years of cultural tradition and mores

with them, that you can't trample those things without doing

them an injustice.

One last point. To emphasize cultural pluralism is not
necessarily to emphasize group life. The individual is the
cargier of culture, and in an interesting way. You don'thaveto
live in an enclave orgo only to meestings of your own group.
That is impossible in & pluralisitc sociéty like ours. We don't
want to live apart from one ancther, by no means! Neverthe-

. less, we continue to want to nourish a different sort of liters-
. ture, a different s3rt of values, & different memory of grand-

.parents. Russ Adams's great-.grandparents or grandparents
might have been slaves; mine were seris, but they had no

+ civil rights. My great-grandiather's brother's leg was cut off

with a scythe for stealing a chicken. -

Whenlwenttoschmlxtwasundem&mmmderbhem
educated person you must know at least two languages—
providing that the second language you studied atschool was
not part of your ethnic heritage and was never spoken at
home! There was no opportunity to leam Czech or Slovak or
Ukrainian or Lithuanian: which constituted 70% of the lan-
guages of Johnstown, Penpsylvania.

And now my children, the next generation, also going ‘o
school, leamn nothing about the history of Central Eurcpe,
nothing about the part of the world their families came from. |
don't say they should live in an ethnic enclave; notin the least.

22
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1 just wish there were a little bit of material available for them
and others, because this natiof’s dealings with great social
hwmhmEumaﬂmtwdm. .

Russell L Rdams ; Modetator)
. We have gone the round on the first question. Now we will
take questions fropn the floor for a five- or fen-minute period
and then move ovgt:) the second round.

e

Getrge DLewe (U 5 Oty of E_"i':gmikum :
., . . * - L Y

.
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Every time.] hear lwmqieviné or read sofne&fnq*ihat Mr.

Novak has writtan, 1 come to the question: Why 1s it, though,
when you start dealing with educators and politicians, that
somehow there is something faintly tn-American about what
Levine 1 saying, about what Novak is saying, and even about
what is. hoppening in Miami? That Time magazine article
that Dr. Feinbeng mentioned is scurrilous. Why this overtone
of uh-Americanism?

.

Irving M Levine (Funeiyl

Because when samething has been suppressed for one
' reason or another, buried, and it suddenly emerges, it usually
emerges in an uncomiortable way aspart ofasocialmovement
or protest movement. It can be disruptive; it can look quirky; it
can violate the conventional wisdom people have gotten used
to; and it can be thréatening.
It shouldn't be difficult for us to understand that We are all
irightened by the unfamiliai. And the approach we are
discussing is unfamiliar because, as 1 have said, we have

. suppressed the desire for liberation from the oppressiveness of

conventional society. While this is not an argument against -
conventional society, there is a feeling that in order to make
ocur way in society, we have to "down’ our ion, {latten it
out live a certain kind of twilight existence
happens at home and what happens in pfii
cultural renaissances, especially of pecples,
We have had a good 20 years of social movements, oneafter
the other, all of'which have hall a group-identity label. As a
result, more people respond by saying, "My Ged, groups are
getting out of hand, what next?” So, pluralism is threatening
and it is irightening, although, interestingly, when it gels
stabilized pecple live with it very Well, The way whites have
begun to live reasonably well with middle-class blacks —Isay,
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masonhably well— 1s fascinating to somebody like myself who
entered the civil rights movement 25 years ago, when reason-

.abledtsmuxsebetwaenthehuomoeswast}nubhtbha

impossible. .

Rese Cantre Feinbarg 0:nvist)

Another part af the problem is that the “man on the street”
does not identify with his own ethnic group. Itis like language
and dialect. A person will say, "Oh, he speaks such-ahd-such
a dislect but | speak proper English. Obviously, nb one
speaks & languagé, everyone speaks a dialect; moreover,
everyone speaks an idiolect of a dialect In the same way,
everyone has ethnicity, bist because of the impact of the
schooling experience, not everyone recbgnizes it Thus the
man in the street i8 left in the position of saying, "I'm an Amer-

ican. | don't have any of these ethnic trappings and problems

-and considerations. | don't have to be bothered with all of

that. Furthermore, | don't get rewarded for ethnicity because
{ don't.have any. Now affirmative action and special fellow-
ships and this and the other have come along and I don't
get any of that either.” ‘ v

The source of this attitude lies with the kind of education we
have provided in the past, and the remedy liesip the kinid of
education we provide in the future.

—— 4

Russell L Bdwms (Mo jo1.00050 .

I am glad to see the conversation moving to the questian of
pluralistic confliet related to social values and benefits —what
30 be cotnpeted for and who is togget what. We moved toward
this area when we talked about our psychological shakiness
and ambivalence conceming pluralism. [ would alsolike togo

beyond the psychalogical aspect and hear more about our .
society's structural impediments to (as well as constructive -

forces for) ethnic pluralism, for it is in the structural arena

that a lot of the ‘action takes place, where funding agencies )

look ~group impact, affirmative action, and so on. Encugh
ol editorializing. .

1 . }
-

M. Bruve Haslamm 5.1 000 [ontute of Educaton

e

The question Dr. Lowe asked was a spec’;’hc one: Why do
politicians and ediicators sometimes view ethnic pluralffm as
being un-American? It seems to me the answer is simple:
Because it is un-American. . o

’
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[ would like to saise some issues regarding Mr. Levine's
comments. He talked about cultural-political imperatives of
is coyntry. Cultural pluralism may getin the way of, interiere
with. national geasing up for technological developments. For

instance, |, am wondering what would have happened to

cultural pluralism in g;e late 1950s. I think it would have
gotten in the way of the kind of standardization that was then
going on. Therelore, | repeat given what politiclans are
about, given, what educators are akout plurslism is un-
American, dnd we may thus fundamentally disagres about
national prionties and iniperatives.

- | beliege we do need to look at ways of developing citizen
educaton pluralism programs, biit] also think thatone serious
structural impediment is, in fact, our posmﬂxdtﬂerences in

the definition f national imperatives.
i~

- k!

Irving N Levine /'t /i)

*

Oh, indeed. The question really is: Dogroups have a rightto
contend about this, to strive for their definition of what a
national imperative is? Or does one select groups that con-
sider themselves sufficiently wise and competent to take on
the task of defining imperatives forour society asa whole?

[ think it is very American for groups to contend, don't you?

N, Bruce Haslum (N.1tysual Insttute o f Edueation)

Yos, 1doindeed.

1rving M Lavine (Poiclist

Ther, why would you say that a society focused on techno-
logical development 1s automatically a society which cannot
sccommodate certain kinds of pluralistic contention? What
abdut contention concemning spiritual issues arising from

religion? What about contention that comes froman ethicalor

ecological approach to life thatis less concgmed with the kind
of technolagical imperatives you talk abotl? Pon't you think
these things ought to contend in the arena of public opinion
and policy-making?

N. Bruce HMaslam (National Institute o Education)

2

Hypuamsskinqwh&heriﬁuqkﬁqeyouqhtb.memswar '

is yes, | do think they ought to. But what | am saying is—

| /
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Irving N Levine (Punclisy
How do you think the contention would interfere? | have to
ask you this question becauge in using the word “intarfering,”
you seem to be trying to tell me that we have heen tremen. _
dously successful over the past 25 years with the tethno-
. logical model. | see nothing but massive failure. We have
sunk to a society which is now celebmtmq ptnk rock - that
18, decadence. .

' Ellem Qrislim !/ 5 (ittis 21 byt 1y

-

. Can anyone think of a quick example of a {echnoiéqical
) : madel which might be deterred somewhatbecause of cultural .
. . . pluralism? What, precisely, are we talking about?

Russell L Adams )} 151 o)
*

| wonder i the question 1sn't really: What s the relationship
between the pressures for conformity fmd th@ pressures for, .

pluralistic pmqervdncm
L

-~ . Al

- .\ .

N. Rruce Hoslawms "o fo wroe )0 g0 o -
« Sure .
o §
Russell L Adamy '! ;. ¢
L3 =
1 ]
- And how cafi you arrange- for groups 1o have sufficient

sense of genuine pluralism to enable then w0 defend thems
selves against conforrmty when they want 107 .

+

N.Rruce Haslam (N . ;o ot (VR .

‘o . -

Precisel y. The history of the deuulopment of technolc)qy m

the last 25 yvears s also the history of the standard;za&on of

culturel forms, and | am not saying that is a good thing. lam

saying that it 1s a very important factor of civihization, so when
you ask me “ought” | would say yes, | agree it ought buti ¢

< you look at other patterns, particularly in the politicd) domain,
then you Have a different definition of reahty Thut is all ] am .
asking lor.
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~

Nichael Neoveak [ list ' . 0 : - I
. Thirty seconds on the first point. 1 imagine that it is exactly
technological development which wed the dialectic
between universalism and particularishn to swing to the other
side. Now we have greater freedom to become particular
withotit any danger. In other words, when you have a society
that might easily be fragmented, everybody puts energy into
unty. One has to do everything possible for unity because
other energies tend the opRosite way. [ think that this is & fair
picture of the period prior o 1950,
Alter the 1950s you find a climate of sameness, like, for
instance, every college caletena in the country appesring to
’ . serve up food obviously made somewhere in a kitchen under-
neath the State of Nebraska and moved via conveyor belts
everywhere else. Food is the same everywhere you go, and
because you can't tolerate the saméness, and because there
are so many forces moving you towards homogenization, you
begin now to freely look for more variety. This is no threat Itis
not & necessary threat to civilization to seek and find variety.
So | think the reverse of your [Haslam's] point is true:—that
technology has, in fact, liberaied the new ethnicity. That is
‘why | call it new. It is not tnbal any longer: it is new anditis
hiberated by technelogy.

My second point. You have to remember that while we are
1alking about something new and still up ahead, we are atthe
same hme dealing with polticians who were formed by the
expenenceot the preceding generation. Mostof theCongress-

. men and -women | know from Southem or Eastern European
backgrounds got elected because they were the first ones to
come out of their ethnic community fad try fo represent

everybody in the district: they spent thefr whole careers show-
g that they weren't ethnic. In fact thgre is a form of what is
called n equmenical circles “ecifiania,” a conditiorpwhich

leads you to think thatevery church is good but gqurown. The .
same thing applies hefe — politicians can do lavo forevery
ethnic group but theirown.

The bureaucrats are a pj <§_ifferem. The most powertul
culture in this country was willing to share economic powet,
providing 1t held on tightly to the cultural institutions. One had
o follow their Myle in order to come n¥ar leadership roles

o in the culture, and even then the leadership in the cultura)
institutions was carefully controlled. - \ ’

3

David Gure AT ON

. L)

Most of us get together qénerally for one of Ywo reasons,
in our discusstons and in our society —either because we

7
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ang inteliecmny-mmous about the others and foeel secure

enough to come out of our own ethnig racial, .or whatever

comermdexplmewhatoﬂxerpeqplamhhe.orbemm g

we need to decide how to spend scarce resources. Technol-

ogy hasn't increased our resources enough; it has probably

had a reverse elfect, limiting resources, in a way.
In the second Lindsay election in New York Qty the New
York Times said, “The only undecided groupin York Sity

"® are the middle-class Jews.” Their decision at the lls, stated
the paper, would depend on whether they thought Lindsay

had done too much or not enpugh for black residents of New

York City. That is what the election got down te; that's p:eﬁy :

bad, and that's whepe we ane;

Nichuel Novak (Piieiist)

But that was deliberate on Mayor Lindsay's partr [twas a

tactic, a tactic which has been used; if | may be permitied a -

pohhcal observation, chiefly by candxdates of the Ie!t They
have chosen to make race the cutting issue of tHeir campaign

because they wanted to make an alliance between, in the case _

of New York, the blacks and Hispanics and upper-class Lib-
erals, and they didn't care if they ran roughshod over the tra-
ditional alliances of the Left,

Thus politicians delibemately make racial-cultural issues
divisive for their own gain, and [ think the only way to delsat
that is to call the game by its name and to show people that
they are being used as cultural groups, willy-nilly, and that
they might as well awaken to it and themselves develop the
politics of coalition. Similarnity of interests among working-
class whites and blacks far cutweigh therr cultura} differ-
ences, and you can build coalitions around that fact if you are
intelligent. [ think we simply must become more intelligent in
our techniques to prevefn our being used.

lerry mk‘l"\’.f‘ I 1T

£

.
cepetary b Educat s Ot o)
¥

»
*

I want to make an observation. I haven't heard in anyofour

* discussions here a vision of what a pluralistic society is or -

might be. | cant get hold of it yet My brother is an anthro-
pologist and [ once agked for his observations of this culture.
He.gaid, "Well, pmbably the most unique thing about the
United States; both historically and mtsﬁmuonaliyw the
amount of diversity of religion that it has tolerated consist-
ently for literally hundreds of years.” Is that the kind of image
you have of & culturally pluralistic society —essentially & cir-
cumstance in which each ethnic group, however defined,

<8
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could flourish to the fullest degree it wished, and presumably
anybody could choose which kind af ethnic group heorshe .
wanted to identify with? Or do you have some other senge of
it. In the sense 1 describb, the citizenship notions are akin to
) ﬂxekxnddtxmmlqmabommpecﬁnqmeﬁqhto!c&mr' ‘ -
¢ people to embrace whatever religious beliet they choose: - '
this right is written info the Constitution, the government can-
not interfere, so we have left itdhere. Is that the kind of image
of society you have, or are we frying to work loward some

. other image?

-

v

« Bussall L Rdeams (Moderator)
Does anyone want to respond? Dr. Feinberg?

Y
l::c Castre Feinberyg (Parelsi -

 think that we have a culturally pluralistic society rightnow.
™~ It is not something that is going to happen. The question is: Is
the society structured in suéh a fashion that pluralism works in
’ some instances for and in some instances against theinterests
+  ofapersonholdingagivenethnicity? Inotherwords,istherean

imperiect mechanism operating in the presently existing.

pluralistic- society? Ideally, certainly in relationship to the '

school, your ethnicity should not bér you from any of the
. opportun i:gs that school or sogiety might offer. Further, your

L  ethnicity should be a valued resource for you in whatever.
direction you care to use it. It should be exploitable for your

OWN PYrposes. .

<«
-

LHzsabeth Parguber (Pancist

It seems to me we are talking about a positive regard forthe .
notion of cultural pluralism. { agree itis a fact that we deal with,
that we see around us every. day. Yet within that fact George. -
Lowe can remark, "It sounds un-American,” and people will -
nod because itdoes. That means, tome at least, thatsomething
is wrong in temms of the legitimacy of the notion ‘¢f ethnic

pluralism. o Y I

Mishaal Nevak (Fonplsi) -

Muy!sayawﬁxd?ﬂehqmnismyﬁe}dofwcximdimeedsto
be said, ] think, that religion and ethnicity are very closetoone
another, One reason for the variety in America is that people o
brought with them different culfures and different heritages.
Thmqhanpeﬁainq}mundsymwmﬁdmedic!ﬁmt&ieseheﬂ- -
tages would perish long ago, this has not been the case.The
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d:fferences—cultuml and rehqious-—are cl'mshed andclesa-
ly intertwined.
In education, thouqhourhea&mhmedmsugawwm ’
: wdontleamwhothemnencanpeopleam The major politi-
f cal journalists of this ¢ity recently had toscramble o find out
SR what a Southemn Baptist is. How can you grow up in the Unit-
ed States of America and not know what a Southern Baptist
) is. Butﬁlsfachsﬁmtthemosteducatedpeepledsdntmw
DA because that is one of the "no‘no’s” in the stydies & domi-
‘ . nant institutions, "Southern Baptists are odd, strange pecple
out there who will get over it the enlightened seemed to
*  think. But when it comes to being enlightened, being en-
. lightened from what? Being a Southem Baptist is one of the -
things you are enlightened from, and the same is true of kids,
from Catholic neighborhoods, and the rest of it Dwemty
- suffers.
. We educate ourselvestoa fulseconscxousness and thisbias
. ' - «is deep irf our guts. It is amazing how litfle we know about
: curselves and others in oursociety. Qur practice is better than
our theory and better than our education. It thus becomes a
— matter of getting our education up ‘o the level of the real
achx’qveﬁxents of this country. . .

L

Russell L Rdams (Moderston)

Ithink\ihmisbeinq's&disﬁmethmmyalsohasmme
sthnocentricity in it in fum causing some sort of analytical
myopia. To summarize some of the comments generally, |
think we are also saying that the enlightenment Novak men-

> tions should not-be left to chance, because it won't happen
! automatically. We need to be very seli-conscious about
learning about others independent of what that knowledge
-will be used for. Subsequently, of course, there must be some
notion about what this knowledge will be used for and some
s;orchestration of the power of ethnic groups to redch a par-

ticular goal.

One other thing. It may be worth speculating over the
guestion of the relationship between religious practices and
power. Ithmkwehavese the twa over time. We don't
know what a Baptist is use to our minds thisdenami.

. « nation does not represent power iy terms of either the group

' or its members. It may be in tarms of some other things, per-

haps in ferms of citizen educfstio'n. .

m Nevak (Paneist)

We know a lot more about Baptist culture —now that it is
powerful. We are also leaming a lot ‘more about Arab cul-
" tures— now that they are powerful. . e
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- Rwssell & Bdaxms (Moderator)

*

" One final comment, and then we will mcvetoaursecand
" general questxon

Wilten Endsreén (U S Ofticy of Edumf':i'”i

Maybe my question is premature and will be covered in the
remaining two topics to be considered, but | am still noétsure .
_that we have satisfactorily addressed the reconciliation of '
ethnic or cultural pluralism with natxonal interests. (I think the
question of guarding againstethnic and culturalmyopia inthe
context of national goals and interests has been squarely
addressed )  think we should be concerned with the danger of
an ethnic or cultural conservatism working againstsuch ideals
as, say, equal access or equal opportunity or equal whatever. .
One tinal cbservation: We should be aware that those here
today, talking to each other and agreeing, are not really the .
obstacle to the kind of reform that needs to take place in the®
schools. It is the state legislatures that determine whatshall be -
taught in the schools. .

Russell L Bdeanys (0. {0 110,

A very well-taken comment. Not speaking for the Washing-
ton gpup and not speaking defensively, one premise behind
this gathering is to reaffirm for many of us our concems and f
~visions of what could be. A second premise is to use that
reaffimmdtion as & trickle-down {or-up) kind of procegs, cresting
an ambiance for the follow-through at other leveis and for
ultimate dissemination. In that sense we here may be the right
persons in the right place; but the other part of the sequence
must be the followsthrough. Hence ;y s invitations amount
fo, in one sense, a balanced ticket for the nextlevel of dissemi-
nation. ,

Let us move fo the second q»uestxon whzch gets to thefs-
semination issue:

What is the -choohr-penﬂ'hhty for teaching the im-
plications of sthnic plnnhm in citizen cduuhon.pm—
grams?

The subguestions: ‘
1. Mnthnhmthuchoel‘umpondhxﬂtymﬁmmﬁ ‘ »
 inthe past? '
Z.Whatmﬂ\ommtm&oidxﬂcmmmﬂnq : '
roles of the school in this area? .
Skﬂmw&mghmmmﬂ
to teaching, directly or indiractly, the implimﬁm of°
thilothnic ph:nlim? .

A

B S
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‘ Jezaph Kerms(Teachers Corpsl ' ‘ .

r . ' : Maybeﬂusmﬂnein\mﬁmhdr Andarmnscaxmnemahout
e . discussion among those already convinced. It seems to me
o that if I were & parent, [ would be very nervous listening to
o ' this group today because ! would have had too much expe-
Ce ) rience of the teacher becoming a preacher, We have always
oo . said that the American public schoo! system is supposed o -
. . be neutral, and "values” is a bad word, and so on, and yet
the average person knows better. The whole reason for a
~ parochial school system, for a foreign-language school sys.-
tem, . for the Orthodox Jewish school, and so on, is that the .
founders feel their values will be threatened by what the

child is geing to hear in public school.

L4 B
" Russell L Admms (Moderator)
]

-
L

" Couid we come back to you after the panelists discuss the
second question? They will, | hope, address some of your
s T, . mnoem&ﬁosa,yourhxm ) .

* .“I Castre 'm chmeIm) -

' ", IamqlAerKemsmadeatleastﬁnebeqinnquhu
o, o mnmts.ltﬁesmtnaremarkl)r Adams made regarding
A the ibility of neutrality in schools. | want to pick upon -
T that pdpt, mention three very general kinds of observation
. once over lightly, andﬁtenpcsztahsnmoiwhatlf
" : the obligations of the school.
. ’ lefmapickupm&xeneutuhtyofﬁmsdmlwm
" preaching, without talking, without writing it in the rules, with-
out putling;jt in policy, the school communicatss the “valuss”
message. Sometimes it is peferred to as the weight of bureau-
cracy, sometimes as the invisible culturersometimes as the
hidden curriculum, sometimes as the hidden agenda, but
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whatever you-call it, children geta messaqefrmnﬁxeschaol
they go to. Sometimes the message to the student is that you
are valued; sometimes the message is that you are not. Some-

times the message is that you are going.to do well; somatimes
" the message is that you will never do well. - :
It is not | am sure, a deliberate attempt by people with'

malice o thwart the educationg] progess of the child. Rather,
it is the inevitable outcome of cultures clashing with cultures,

without insight and without the provision of training for the
‘people running the schools in that situation. I am going to

ask you to keep the idea of the hidden curriculum in the
back of your mind. '

Let me jump to a book that was very popular maybe 10
years ago, and maybe it still is, The Saber-Toothed Curricu-
Jum. The whole idea was that a course in the care and feed-
ing of dinosaurs might have been relevant socially when
there were dinosaurs about, but when they left, as they did
some time ago, that particular course was not. necessarily
appropriate to the cumnaulum of most children. I am making

an analogy fo the kinds of curriculum that we find in school

and the kinds of society that the schools are supposed to
equip the students for. Often there is litlle relationship be-
tween the two, and the cutting part, the hurting part, about
that lack of relationship is that you are preparing students to
deal with a hypdthetical “model American,” who, as.we
know, does not exist. You are not preparing children to deal
with the vast diversity of persons and cultures and lan-
guages that we know does exist—even inside the school,

although sometimes sther covered up. -
Bilingual-bicultural éucatmn is one means whereby the
school can deliveri
the goals of what we are calling citizen education. B
keep that in mind whileﬁ,share with you a listing of sch
responsibiliies drawn primarily from work James Bank has
done. | will make a comment or two to refer it back to the
panelists’ comments, but igfeach case please say to your-
sell: Can bilingual bicultural edycation do this? | hope you
will nod your head “ves,” and then in each case ask yourself
a second question: For which group of students can bilin-
gual-bicultury! education be eftective, the lingusitic minor-
ity non-English speaker, the lingusitic minority English speak-
er, or the English-speaking majority student? You will help
megeta little more mileage out of my five minutes if you will
do that. : L. .
Hema@mwdthethmqslﬁunkthaschmimobiiqed todo
in terms of meeting its citizen education objectives- when
dealing with a culturally and ethnically divg.rse student pop-

, ulation.

First and most fundamental, to provide access ‘o equal

ion to children that will lead themto -
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educational opportunity. Thatis codified inourlaws, mandated
. by our legislators, urged upen us every day. It is a real and _
. . mmpeﬂinqamwhereeﬁmﬁmneedsbbedimcbd
' . Sacandbcctbmduaedismiminaﬂonaqmimmd .
groups. The specific stigmatized group wiil obviously vary -
from area to ares. | work in a region where less than six years
~ | agoone could gointo a little town's restaurantand passasign -
saying, "No dogs or Indians permitied.” Needless to say, there
. is & nearby Indian reservation which sends students to the
school. Qut of every 40 Indian students a year, perhaps 2
emnhmﬂquduate.ﬂmhpomto&dmcﬂmimtonaqam ‘
stigmatized groups. -
- Third, to present students with the notion of cultural altema-
tives—the idea that there are many possible ways of being, |
many of them acceptahle in different artas of society and
same of them, of course, acceptable in all areas of society;
. the idea that the negative of the standardization of a
- technological, industrial sogie onapexsoncanbeamet
: homtadlnanmnberqfways,mmgofwmchhavemdowiﬁl ‘
cne's ethnic clime. Ce
' Fourﬂxmmduceethmcmolam bomphysmalandm
chological.
. Fifth, to help smdents dev&k)p ethnic hteracv including
. such things as doing what you can as & schoolperson to di-
minish credence in ethnic sterectypes, doing what you can
. . as a schoolperson to develop curriculum which accurately
% reflects contributions f various eﬁmicqmupsbomoverd}
S society. .
: Sixth, tohelpstudents clanfyth etﬁtudestcwa:dmembam
of athnic groups other than their own 3xg, perhaps aven maore
mpcmntbhaipmemc!anfyﬁxa%ra tm\'crdﬁzeirown
ethnic group.
Seventh, to help students leam how o act to eliminate
racism and predjudice in whatever metyorsubpaﬂofﬂmt
society they find themselves. -
Eighth {and this relates to, the questions ahout national
. interest, 1 think), to help all stud,mts develop a positive se}-
conceptwiﬁzallom\eimphcaﬁmsmdaﬂdﬁmemtemm ,
) ships that hold for their sthnic-group membership. .
, Ninth, the schoo! has an obligation to learn to drawgupon the
msoumesofparentqmummdcommmﬁtquupsmmeeﬁnq
dﬂﬁxeohliqaﬁonsﬁmtlhaveiusthsfed ,

. by

Hussell L Adwums (Moderator)

Mr. Levine, do you want to address this quesﬂcm?




. Irving N Levine (Panelst ) -

- {
[ wanted to touch on not just the responsibilities of the
schools but also those of society in general, perhaps an-
swering Dr. Anderson's comment on ethnic myopia. There
is also such a thing as ethnic prophecy, and I think we ought
sto teach it. The black -movement of the 40s, 50s, and
60s was ethnic proghecy, and some of its great figures were
prophets in our nation and should be recognized as such.
They established justice where there was none —or they
tried to establish justice. There'is no finer lesson for Amer-
ican democracy than these ethnically oriented struggles
for equality. and there are live, touchable bodies in today's
* classroom that personify that drive and that struggle. There
is no better lesson plan than one developed right out of the
experiences of the kids W the classroom. So, | don't see that
recent ethnic struggles represent ethnic myopia, though
many people see them as special pleading for group inter-
ests. | always felt that special group interests legitimately
set the American agenda and were often ahead of their time
in representing he neads of all people for dignitf, equality.
and identity. . .
The gtruggle of the American Indian nct only for land but
for an appreciation of ecological values has been a compli-
" cated one for our society but will turmn out o be precious
and necessary—! call this ethnic prophecy, not ethnic my-
opia. The survival of the Jews out of the holocaust, and the
" establishment of the Stte of Israel represent the redemption
of a people --I call this ethnic prophecy, not ethnic myopia.
There are so many other examples. The striggle of work-
ing-class ethnic'Amaricans of East European background
who sacrificed to buuld up this country in some of the slimiest
jobs there were, often taking satisfactiof from a good day's

work ~the whole conéept of ‘work and family and fidelity -

and marniage and childfen which they brought to American
society — call this ethnic prophecy, riét ethnic myopie. .

{ doi't see this kind ofiethnic advocacy as in confradiction

with core American values. | sed these struggles as the
making of core Ameridan valugs and changing them when
they fell short There is nedative,gthhic chauvigism, of
* courserbut thers is a arketplac sheie other ethnic groups

and other group interests also gSsert themselves, and in this

mar¥etplace any estretpism’will, in my opinion, «wventually
be taken care of ‘There are dthnifc wars, to be sure —the
whole of United States history i$ a historwbf struggles, fierce
. struggles, of ethnic stccefsion. Ydu,sme.;g'd the real
* history behind the tales frofr#Fie BarlgninSieenth cgntury,

all the things that came down' fo-us a3 American legends

[N
e



L ATt N S S s s g g gl Y e et s et Tl e e R osgReg L T MR
. v ¢ F-,“.- i -!T & e ALY - 1{:& PR SV ﬁﬁ-
S
The Schoal's Responsibilty 8F
"5
- i “ o
1Y

t —

" and ended up as the "catlemen versus the farmer.” They
were ethnic Mruggles. They were not defined just that way,

. but that's what they ware. Religious denominational strug-

- ‘ gles were often ethnic struggles, and they sometimes looked | -+
like they would shake the warld, and sometimes they did,

but they were largely resolved py time. . , .

Aifirmative action today —and we ought to teach it in this *
context— is nothing more than the force ofan ethnic gaqup
or a number of combined ethnic groups trying to change the
nﬂasofsociatyso.dmatt}mycgneshhhﬂnusﬁmmmeyﬁght?
Is their quest for equal opportunity right? Yes. Do | agree with
everything they want? No. Will the force of contention be
eventually moderated by the courts and the legislature? Yes.
Will we strike some grand compromise saomewhere along the
line where indivduals in previously advantaged groups will
not lose too much and grodps that need togain wifl gaip more
than they have in thepast? Yes, if we understand the phenom-
enon of American pluralism, if we don't panic because some-
body wants to speak the Spanish language in a classréom. It's
astonishing that manypeqplewhosendmeirhtﬁschﬂdtm to
French bilingual schools are terrified of traumatized by.
Hispanics trying to deal more effectively with a tremendous
adculturation problem. It is unbelievable how it incites and
. 1 think you gan teach effectively about pluralism. [ think
children see conflict all around them. ! think.any kind of
e curriculum should deal witlf group conflict, the history of |
group conflict ‘and the glories of the resolution of those
. conflicts as well. I think it can be taught from the back- ’

' ~grounds qf the various children in the classroom, their
‘ mm&mdﬁxdrqmn&barén&mdlmﬂdbﬁnq&epaﬂ

- ents and grandparents into the classroom, so that ethnicity

and family roots are made more vivid.

You can't get a better classroom-pr gram than a black
grandma, & Jewish grandpa, and aPolish grandma listening to
the children say, "Gtandma, Grandpe, tell us what it was like
the first day you got off the boat or the bus, and tell us about,

‘ your first job.” It is faritastic, first of all, what happens sround

s . the room in terms of grandparents coming together around |
common things and liking each cother because they recog-

. nize their common struggle and the triumph of being alive
and the joy of passing on their wisdom to their grandchil-
dren, Theeg is no question that it is powerful You dontget
delinquent acting-out in the classroom when fhis program

. {3 happening, especially when the kids bring in their own
grandparents. The children are quiet and respectiul, as they
shouvld be: and it is good education. -

*
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Russell L Bdame (Modoratat ) -

An issue we have not yet addressed is that of ranking these
pluralistic groups. I think this has been in the back:wf some of
the questions here. We have had an egalitarian vision of
pluralisms. [ thought of this point especially when Levine
talked about the grandpas and grandmas coming to class.
We have tried that, and sometimes it works beautifully and

other times it does ngt. Maybe some commentary todgy'

would help us leam how to accentuate the positives of
these kinds of encounters and reduce the negatives.
Elizabeth?

Flisabeth Farqubar © 11050

Addressing the first subquestion: "What has been ‘the .

school's sesponsibility in the past? it seems to me that

. whatever that responsibility should kave been, the fact has
_been a responge of evasion; of saying, It doesn't exist for

me' of fear’ We don't talk absut ethnicity in the classroom
because it might create some disturbances, because feel-
ings have intensified since the 608 when racial and group
strife became a dramatic problem in the United States.

I think teaching has wvacillated between an unrealistic,
unappealing do-good emphasis —we are all wonderful
human beings, we all have many things in common, support

* the United Nations— and an emphasis on difterence —high-

highting the exotic costumes of elderly mumigrants once
a year, that kind of thing. Neither makes much sense when
you are talking about what { think is a real concemn of edu-

cators: how people feel about themselves and others, how -

to build'.bridges between groups, and among groups. It
seems o me that thesé are things for which the schools need

1o take a very direct responsibility. We are talking about the

societal’ curriculum, about things which exist in the ma]
world and which kids leam about all the time.

I think that to teach ethnic studies by emphasizing, for
nstance, one ethnic group plus a fictionalized mainsirea
group can perh8ps bring about some myopia, some ove
concentration on a few spetific ethnic groups. It seems to

" me that there has o be developed in education a genuine

sense of what intercultural education 1s. And this spnse
needs o underlie our talking about my group or yours, or
even our talking about the fact that | may belong to soveral
groups and what impact that has.

Schools have a further responsibility to help develop
respect for one's own identity and o develop a sense of
confidence, paricularly within the citizenship cum.culmn

4
t
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Hawdcuédﬁldwh&mmﬁo“e!‘s gay. a poor neigh-

. borhood and a minarity ethnic group, whose parents aren't

wall educated, whoseeﬂmicmmhasmmdmuyhcked
political power, and who consequently doesn't know much
about the way govermment works —how does that child
gain the confidence and skills which will then enable him
‘or her to become an effective citizen within our society? -

[ think finally, adnolshaveampoxmbmybrdavelophw
the students’ capadtybmismct with people who represent

different cultural pointeof view, tounderstand whatitistohave

a perspective that is different from their own. These-kinds of

things. will ‘later enable sfudents to negotiate, to compro-

mise on issuss if necessary, o function as effective citizens -

in a plunajistic society. - .

Russell L Rdems (Moderator} -

-

.
'y

You have a te.time left. I would like, if you will, to have

' you comment on the possible.connection between the re-
. cent study that, your office [U.S. Office of Education Task

Force on Citizenship Education] is pulling together with
regard to citizen education knowledge we need to canvey
about the structure and processes of government, and the
possible paralle]l needs, 1n some people’s view, in the area
of ethnic education and pluralism. Is there & connection
between the need to stress the structure of govemment and
its practices on one hand, and the reality of the varieties of
people who make up the socie.jn which that government

‘operates on the other hand? What about that cambimﬁag?

Elisubeth Farquhar (Fanolist) ‘

We certainly see ethnic studies as beinq'éan of the whole,

area of citizen education, and I think other peoplefeel that way
also. A recent assessment of the cifizenship knowledge,
attitude, and competence of children in this country, carnied
out by the National Assessment of Educational Progress,
. shows an appalling decline since 1969, particularly in stu-
, dents’ knowledge of the stnicture and function of govem-
" ment | Saven't really looked at the intricacies of the results,
but 1 do know that the rbsults are lower lor children who
come from less well-educated parents; they are certainly
lower lor blacks than they are for whites; and so on. That

_wqddbacnemwhemthmtsenmmcﬁan.

38
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Hussell L. Rdams (oderator)

We move now to Dr. Novak.

Mishual m (Panechst) \

&

It is clear from the proceedings so far that we are talking
about something new: Otherwise, there wouldn't be guite so
many fears expressed. [n {act it is clear we are desling with
something so new that it is on the borderline of repression
—deeply repressed material of which we are afraid— anditis
odd that we well-educated people should be afraid of a
subject We could probably say anything in the world about.
sex, and it wouldn't scare anybody here. But we start men-
tioning ethnicity and everybody gets niervous —like the Vic-
torian Age’s nervousness about sex.

let's try to guess why this is so.. In the past our schools’
curriculum was quite ethnocentric. at was basically
taught was the English-speaking person'’s view of the world
(though the schools pretended they taught the humanites).
All of history was seen from the point of view of the Br:iish
Isles southward, along with people with whom the Briash
had difficulties, for instance, references to the Spanish Ar-
mada. We learned almost nothing about others with whom
we share the hemusphere —it was as if they didn't exist.

- Why? | fhink you have to say it is the deep influence of the
Briish culture. There has been an antagonism between the
Spamish-speaking world and the English-speaking world
now for three or four centuries, and we are still acting it out
in the American school system.

Moreover, when you study philosophy at major umversmes
you basically study Anglo-Saxon thinkers. Saxony is n
Germany, and you readdSerman philosophygHamlet wasa |
Dane, and there 1s a touch of the Scandinavian; and you read
some [talians and Greeks if they are very long dead. However,
1 don't see how,cne can’disagree, if one reflects back on one's
own aducation, that we received an Anglocentric view of the
world, even if we, ourselves, dre not Anglo-Saxon Fn not. |
Anglo-Saxon. God knows | am delighted tohave been brought

. into this culture, whach 13 one of the world's most free cultures,

. . but it isn't the whole of the world.
The Anglocentric view was appropriate, perhaps, until the
* Sacond World War, after which time the United Statesbecame
. an mtermnational power, the world's single nost powertul
culture, economigally and technologically. Qur interests
reached everywhere. My lather studied nothing at all in
school about Iwo Jima and other places that were to figure
prominendy ‘n the history of his generation; and my | broth-

H




ems and | studied nothing at all in school about Vietnam,
which'was to figure dominantly over the 10-year period of
ourmnﬁnqolaqecsedult&andGodkmwswhatmbap—
pening somewhere else in this world today that our children
haven't studied aboyt that is going to affect their destiny.
Peaplemﬂwumhd&mcmne{aﬂmdmbemhmmma&
the world in this period in history.

SR ‘!'g.a(; .%;
. . The Schools Rupnmb&q n

The odd thing about President Carters.lackmq anaccurate o

Polish translator is that it is estimated that 1 out of. every 10
Americans has at least anegrandparent from Easterm Europe,
Ghrigtian or Jewish orunchurched. You wouldthinkthatsome-
where inthatvast pool there would be lots of people who know
excellent Polish, whogo back and forth beiweenAmericaaﬁd
E'nland avery year, who are in touch with the best Polish

osophy, the best.palitics, the best poefry, and so forth.

would think that this heritage would feed into our schocl' £
system, so that the Slavic world, the Eastermn European wonld, -

would be well known in America. And thesameshouldbetrue =

of the African world, since virtually 1 out of 10 Americans is

black.-And similarly the Hispanic world, smee 1 out of 10-

Americans is Hispanic. :
You would think that people in the United States wou}d
Kave the best humanistic education on the planet, that they

. would really learn the humanities —but we don't. I think that

this kind of humanistic sducation is the school's responsi.

- hility, and { believe the school must make a connecton

between the actual people in America, the children in the
classroom, and the rest of the world. When | leamed that my
son and daughter were to have some multiculturel work in
grammar schodl, | was pleased. But they came home with
materials from Mexicsd —and there was not 8 single Mex-
ican-American in the school; from Japan —and there.was
not a single Japanese student in the school and from a
oouple of other unrepresented cultures.

[ thought the rule must be to choose cultures identified with |

no ong in the classroom. Yet in this way they teach something
{alse and do not embarrass anybody by falsity. They couldn't
talk about real ethnic things in the classroom, forinstance, that
Jewish kids have different holidays, that Catholic kids have
different backgrounds, that the families of some of the Protes-
tant kids on Long Island go ‘way back before the Revolution.

They never talked about the real emotional issues in their -

tamily beckground even though such things are obviously
significant in the politics of the town. You have o befbhnd to
think these things don't affect citizen behavior in ﬁxetown. but
you never dare falk 8bout them.

Some strange {ear is the source of the repression. Itseemssn

odd form of education to hide your face from what id real We

surely are c_dui‘t enough in this day and age fo talk about these

40
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things without emharrassmeht
I think- the responsibility of the schools, then, is to teach

teality, Ammerican cultural reality, the reality of a multiculiural

. * world. And the hetter job you can do at that in this genesation,
the better for the tuture of the world. -~
——————assell L Rdams Aot i -

-

We have been around the panel on this question. I%hmk we
have generally made the paint that a ge focto Anglocentric
agenda in the schools has shaped the curriculum, although tt
15 not made explicit by a supenntendent or a classroom
teacher. If we are moving in the direction of consciously
addressing pluralistc education in schools, what about the
ssue of neatrality (or lack of it) QL schocl systems m doing &
This also nelates to an earlier comment (Kems} A gencral
discussion is now in order.

* ¢

hd L

Frod Bergersen -+ - ¢ "o opecro o Froek g oo '

-

e

A} .

! had an experience in Califorma which suggested that
govermnment cannot be neutral. The Larly Childhood Educa
ton Multicultural Prograst of our school, where | served onthe
parents comimttes. ongmally stressed ethnic groups that -
were represehted in the schoois, though perhaps there were
only one or two katls of a parhcular group -- Estomans,
Koreans, and so forth When the state evaluators amved, they
sugqgested that this approach was unrealistiz in preparing the
students for the real world, and therelore deficient; that the
program should ufstead stress the Spanish-Amencans ar.d
black Amencans who were in the immediate Los Angeies
environs and who had a big impact on the oty

It seems to me that, again, here is the repression. One reason
we may repress this kind of thing is berause twill lead tocon
thets overpolicy

Eeren Dmwsen . o oo g

+

Not i b the devil's advocate but to illustrate a couple of
problems that | think we must be aware ol one aspect
education that we both hear about and read sbout a great deal
in recent years is cumecuium overload. Many people here say
that education should do mere to bring in matenals and
resources that point up the'identities and ethnic rootsof various

“groups | thQH\O many teachers thatmeans: "Oh, no, they want

P
~
.
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me to do more —find more materials, perhaps teach another
course.”
[ think in the late 60s and early 70s overload became
manifestex! in courses such as black studies, women's s
Jewish studies, especially in higher education and at the high
schoal level. Much of the traditional curniculum had gone by
. the wayside. '
} Another problem) that has not been addressed is the values
question, the patentml values incongruence between the
school and the home. [ think many parents of an ethnic group
whose lives are aspart from that group, don't want their
children exposed to their hentage in schoo!l —dgain, the other
mde’ of the coin. They want thewr children fo be successfuland  «
-they see sutcess as gethng the "American” tools and skills to
allow them to work into the mainstream society, notas turning
to their henitage or background. ‘
I suggest that there are certain values in society in @ much
broader sense that we also have to by concerned with.
. Teacher training, i a basic way, can foster the kind of aware-
. ness that we are refernng to, helping children to daccept
themselves and be more accepting of others. The teachercan
bring in examples from many different minority and ethnic
groups and address pluralistic concerns in this way without
necessarily setting 1t up as a new cumiculum or a new study.
Another noncurncular approach would be o creatively and
nventvely use the resources ol a community, bnnging in
people who represent and live different life-styles.
We need creative solutions fo some basic pmblems rather
than sunply talking about new curmiculm.

Barbares X Presselses . o o0 b f e b L)

« [ want to pick up on what Karen [Dawson] said. | think
we are really geting to the nitty.gntty of what the symposium
is about. There 15 a real question concerning teacher prepar-

) edness to deal with multicultural education. Teachers are just

. ' 4s narrow in terms of their expenence as many of the students,

" | want to go back 1o the use of the words 'liberal” and

‘ “humanitidgs * | think they are at the crux of what we want o
get out of cultural pluralism. You don't want an idiosyncratic

review of your heritage. What you want 1s a greater sense of

what humanity 12 about and what being human is about. That

* 18 ohe of the built-in anomalies of this kind of topic. Most of the

) people who emgrated o this country did so because they
. ~ wanted to leave their native culture for some reason [ think
" the emphasis should be on what humanly, they were striving
{or, not just collecting odd facts about places in Central
Europe or Africa, geography terms, or something of that sort.
Rather, the emphasis mus! be on the humar need. )

. &

Lol
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Frving B Levine (F' ioulist

do you dichotomize between human and ethnic? Do

Munk that in order to be human you hava %o drop your

_hentaqe? Let's go the other way. Are you saying that if you

” emphasize yor'r heritage, you will be less human? [ so, you
are not listening to what we have said

BRarbara X Prossafsem 7 oo : L 4o Bectere Benn

I'm not getting 1t across. [ think that what we should be
striving-to find 1n our ethnicity 1s that which is human.

-
f Ethnicaty s human, not "that which is.” People are concrete.
. They come from a place, they have parents, they have a
culture The culture mtermixes with other-cultures. That 1s
exactly what we are talking about
. Rarbara X Presselsens ... . ' oo

. And thatis exactly what we have to get into the classroom

- T
Irving M Leayine /
« b

Exactly . .

" Barbars X Presselses i . b kol

] hear the danger and | approach it negatively You do want
1o be careful in focusing on the culture of a student whose
parents want her pr him to somewhat lose that heritage.
Education's task 1s to [hnd’ it in a positvo way; to be

unembarrassed by it in the classroom: and fo study it for -

reasons that are human, not just to cover the menu of different
kinds of ethnicity

irving N Levine .| ;-

You are talking about the effidacy of pedagogy. Every single
question that you have raised —and they are all important
v
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o,  questions-— is being dealt with by people who build into
- curﬂmdumiactemhtaleecmdﬂxem“fammkmqm
?thisas thaugh we invented cultural pluralism and intergroup-

. "relations leaming today. We go back 40 or 50 years in the
: schools in dealing with this. What I mean to say is, no matter
how much we seem to have built at an earlier peridd —we
built in 1945, we built in 1955, we built in 1965 multi-
ethnic education is still not propenly established as the norm.

N "We have had all kinds'of trgining programs for teachens in
inter-group relations; a fortune has been spent by the feds
and the states to do this. We have all kinds of curricula —
multiethnic curricula, ethnic-heritage curricula, humanistic
cumcula history curricula, arts curricula. Any way you

* want to take it, depending upon your bias about how fo or-
ganize it, we have those curricula well organized today.
You must recognize what is happening arouhd here. You
‘must recognize that there is tremendous resistance to even
look at what we already have. Wy this resistance? Why do
you dichotomize? Why do you find it so difficult {o think in &
more cmnplex&cshx‘cn?
We have to tackle the problem of resistance to multiethnic
education on apsychological as wellason a pedagogical level
Look at this discussion —you will %%t replicated everywhere
on the issue of cultural pluralism. Yours are real and honest
qudstions. The conversation almost has to brought to a con-
frontational stage to show the depth of emotion. Could you
honestly say that my child would be damaged if an intelli-,
gent history teacher asked that child, along with all kinds
of other generic assignments on the Civil War, “Why don't
take a look and see what the role of the Jews was during’
the Xivil War? You might find # interesting.”? What is wrong
with gn assigriment like that? As-a parent interested in pro-

vidin§ my child with knowledge of his Jewish heritage, I

would consider this a distinct plus from a school system. -

&

Boarbara X Présseises (Roscarch for Butter Schouds) .

Nothing at all. , *

* . .

Kuasell L Rdams (M oratr)
. Lefs let some others throw sofne light op the action. Mrs.

._Farquhar has been trying tg get the floor, and we will then work

around the room.

a
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Klisabetk Farqubar Punoist) ‘ ‘. o T
- -
1 want to briefly address the curriculum-overload problem
. . _thatKaren Dawson raised, because itis one that concernsme
- also. A number of pedple working in the area of ethni> studies
‘ : have dealt with the pmbiem rather effectively, butle: me add
some points.
There are many elements in citizen educatxan for example

government and history, economics, law and issues of societal
T . complexity —cultural, global, technological. I think weneed to
i gtart thinking about the concepts, the skills, and the pedagog--
l/ ical methods which the various elements have in common.
Let's take somathing like perspective-taking. This is tied up
with the notion of being able to put yourself in someone else’s
head and feelings, having empathy for someone else, under-
standing another point of view. Réle-playing is onetechnique * :
- used to develop perspective-taking ability; teachers in law- N
related education use it; teachers in futures-use if; teachers in
. ‘qlobal-perspective education use it and teachers in ethnic
- gtudies use it. '
‘ There are numerous fopics which are commeon fo both
, ethnic studies and citizenship education. For instance, conaid- -
er a course in government —you can deal with the impactot
ethnic groups on politics, say. the Irish on local aity politics or
the influence of blacks, Chicanos, and Indians on Qe politics
~ . of participation. If you are loocking at law, at equal protection
under the law, you can look at voting rights, at slavery. These
are all ethnic issues and they are also issues for citizenship. |
would like to see educators begin to identify common themes
and teaching methods. Then we could start to put the cur-
riculum back together and cut down on what is a'somewhat
senseless competition for pieces of school time in an era of
N chrinking resources. This is an epormous task, involving
\‘ publishers, teacher, adminstrators, and cumculum planners.
\ ‘ But ] think we must begin {0 tackle it. ®

-

g
' Joseph Kerns (T cher Curps)

. I think if we are to be practical, we must deal with two real
: probl The first is teacher suspicion and cynicism. To the
teacher, ethnic 1s now "in.” It vies with basic skills,

and a few'pther populer areas now.
The very resl curriculum problem can be dealt with. Itisfar
. more urgent fo get across lo the teachers, even during their
training, what I quess you could sum up in a saying by Ralph
Waldo Emerson: "What you are speaks so loudly that I can’t
hear what you say.” Multiculturalism is a fact. That fact iseither

L3
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good or bad, and every teacher js going to have an attitude
foward it. That attitude has sonfe value attached to it, and the
teacher had betier realize that children are going tosense that
value. The teacher's attitude thus becmes one of the most
important factors in the whole equation. Teachers must be
sha\gnﬁmqmundnmwr&mnmﬂnsplumﬁsﬂcm It

\ ’ seems to me that the teacher knows right away that we arenot
really willing to face up to multiethnic education.

Indeed e vary existenica of school systems, and the
constant amalgamation oi public school systems, especially in
the large cities, are due tothe power structure’s fsar of all these
little neighborhood school systems. If the school system were

"really serious about accepting pluralisti cultures, they would
allow the neighborhood, if it wanted to, to revert to its own -
schools. What is so threatening, why is there such immediate
resistince to any qmupﬁmtwantshstaﬂﬁscwﬂsyatemoi
schools? s it really that much of a threat to the nation? ‘

The teacher knows very well that.those in charge, edi- .
cational administrators, often like the people who say,
“Yes, you use the subway, Ineanwhile, I have a Lincaln to
drive me to work and I.may even have a chauffeur with a
backup car because ! am g important to the country.”
What we are discussing here can't be put on the shoulders

T of the teachers. The administration has to do it

A final point: Parents are going to be suspicious, and with
good reason. They are suspicious of the teacher as a preicher.
Do teachers in the United States really see themselves as
colleagues of parents, or «do they regard themselves a8
somehow superior to parents? Am I your associate or am
] from Olympus and delivering o you the wisdom of the
world? We are deelifty with problems that are & lot more
serious than just our immediate issue, but we have fo look
’ at them because if we don't, we are going fo have tokenism
all along the line.
: t

Russell k. Rdams (Moderator)

Is there any commentary from the panelists before we goto
the next question?

MNichaal Movek (P.tilist

. Ithink all your Kern's] points and all the various fears and
Jorries about possible consequences, or even about methods,
are well taken. In other words, as soon as you start to teach
something, you get all sorts of questions —pcesible effectson
the peran!. possible effects on mecHIdhow&m&mcimm p
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going to handle the available material. All those are real and
important questions.

v Once you see the imporiance of dolng something in this.
A warea, you can think of itas a long-term project. Youdan'thave
to do ev ing overnight You can try out a few things. For °
instance, you can, without introducing any new curricular
material, just try consciously fo choose exargples and illustra-
tions that "touch ground.” I think there is nothing worse than

an education that covers all the ground witHoutever touching

it. If every onoe in a while you touch ground with something

that the students can recognize from their own lives, it

validates the material.

You can talk about the family. If you choose your exampies

from a family style thatno one in the class is living, “the family”
* (as a concept) becomes fopeign to them; whereasif you usg ah

example similar to the lifestyle of their family, they smile. They

know what you mean. So, without adding any new material,

you have already accomplished a great deal. Going one step
. ata time, in 10 years we could be in a far better position than

wWe now ane. \ *

\

: j : m‘“nl” SOty of Fducafion)

First, to retum to the school being neutral —~it never has
been. The problem then is to understand what it has been
- instead of neutral.

Second, if we wanttodosomething like letting many cultures
bloom, remember what happened to Mao Tse-tung'satiemptto
- let many flowers bloom. That is why | naised the initial ques-
tion of this whole movement being sensed as un-American.
Unless we find what the constraints are and why multiethnic
awareness is 5o severely repressed, we will never affect
teacher education, will never affect schoo! boards, will never
. *  alfect politicians. And the brave teacher who gets cut down
© as soon as she tries o role-play, to work with the new social
studies, the new social science techniques, will find the task -
almest impossible. She or he can't do it in Prince George's
County:; it is against the law. :

Devid Qurr (AUTION)

I really like Mr. Novack's idea that you can't take the kids fo
the community, so take the community fo the kids —the real
community in which they live. That is a good way of leaming.
* Constraints seem fo take the form of finances and the attitudes
that go along with it.

-
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How far does bne go with multilingual-multicultural educa-
tion? In one of my previous incarmations [ worked with Child

" Development Centers in New York City. The question was: Do

we allow public monies to go to a day-care center run by the
Hasidim where boys and girls are keptin separate classrooms,
and even Hispanic and black children areseparatedby sex; or,
should we allow a day-care center that serves only black
children to teach Swahili as a second language? The question

oy .-

always becomes: Wheredoes: mm

system, whatever that my be, override individual self-

expmsmn?
(

Roosavelt Retlili (Association for Supervision and Curriculum Development]

Apparemly, two hot topics in education today are the “back
to. basics” movement and also competency-based testing. I
would like to hear about the relationship of ethnic pluralism
and citizen education versus these other movements, which
saem to be gaining in mamentum &

. Bussell L Bdams (Moderator)

The question is: What is the relationship of the assessment

problem fo the pluralistic concem and the civic education -

concemn in ferms of priorities of attenion and time? Does
anyone want to give an impression?O.X., Dr. Feinberg.

Resai Castre Felnbarg (Puiclis!)

Let me be specific by referring o the situation in Florida,

where we have recently passed an Accountability Act That
Act calls for all eleventh-grade students to take a state-

mandated functional literacy and basic skills test Students

. *have three Shots at that test. If they don't pass, they will get a

certificate of attendance, not a diploma. Do you have any

doubt about which kind of students will receive which kind of
pieces of paper?

Now, in Florida and in some other states that have similar
lawwe} similar law underway, there have been some attempts
to ferret out the implications, the specific implications, of that
kind of law for the kind of students that we are concemedd
about—in my case, linguistic minority students— ziid we are
tather primitive in our response. We have only gotten sofaras
to say that the specific curriculum materiais addressing the
criteria upon which the test is based need to b2 developed in

-~
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* languages that the children have access to —once again, still”
talking about linguistic minorily studerits, students who don't
speak English. )

. There are some other kinds of things that can bedonein the
sense of adapting existing materials to maks them useful for
students who don't spaak English. That is how the priorities
shape up in my part of the country. The conclusion I draw is

. *  that you are not going to get anything like an enlightened

. citizenry as long as you are requiring students to meet

standards, while not providing the resources to the school .
gystem to do that job.

Carigen Reck N iuonal Cithoiie Education Asseviaticn)

I would like to underline the question: Is it possible to be
" neutral? I think we often are trying so hard to be neutral thatwe

avoid the real issue and, therefore, say it is not important or
back away so far that we are actually hostile.

| see the same problem with this clarification of values. lfall
we do is clarify values, I don't know if there is enough worth in
doing itto even pursue the issue of how todo it in a curriculum.
We don'task what is your present knowledge of math, andstay
there; or, what are your attitudes about social studies, and stay
there. If we dccept that schoals should be teaching diversity
as a positive %lue then {would liketogobeyond justclaritying
present values and look at teaching in this area as a positive
dimension. }f we can't do that, then let's forget overloading of
the curnculum.

Russell L BRdums . - bo:st00) . (

Actually we have beengmoving into the lastquestion forthe
last 15 or 20 minutes. Thaxuesﬁon is: .

. What immediate actions might schools take regarding

instruction in the implications of ethnic pluralism as an
elament of citisen education?
The subquestions:

1. What prohlems and issuses immediatsly confront our
socisty that are related to ethnic pluralism?
ammmmwmm.suum
tpach ths implicatidnsof ethnig pluralism?
A What are the vitalities and forces that may influence the
nhcohhhmmﬁwinhdﬂnqthom!@nﬁmd
sthnic pluralism?
4. What shape might thess future effcrts take? .
Do you want {o start us again, Dr. Feinberg?
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.~ IMMEDIATE ACTION
, MIGHT THE SCHOOLS TAKE
" BEGARDING INSTRUCTION

Rese Castre Felnberg (Puncisi

I will be happy to. | am gQoing to abandon what | had
planned to share with you at this point, except to note that
schouts shoald take steps, school districts should take steps,
and perhaps you in Washington could suggest steps that
Congress might take—to move this field forward.

Now I want to tum to some of the unresolved issues from the
last comments. One issue has todo with teacher prepared: .ess,
an overloaded cumculum, and bifurcation of the teacher. [
want fo tie that in with a-comment (made, I believe, by Mr.

. Levine)that there presently exist all kinds of curricula, all kinds
of teacher-training programs, and all kindsof audiovisual sup-
port lor the kinds of educational programs we are discussing.

Now, of all times, is the moment to bring them out, because
the teachers presently in the schools are going to be there for
the next 10 %o 20 years. Possibly we will gain some new teach.-
ers because of affirmative-action naquxrements but in the
main the teachers will remain cdnstant ' This means that
fraining programs on a national scale will have a chance to
take root and.become effective in a way that perhaps has not
been possible in the past.

~ The question is: Does anybody want to implement those
kinds of training programs so that teachers can begin to take
- part in the endeavors we are talking abdut? Here againl am
going back to the terms that come up time and again: resist-
ance, repression, the will to proceed, un-Americanism.

It my understanding is correcy, at the time of World War 11
& whole spate of national character studies came out, several
of them under the direction of Margaret Mead. Onedealt with
Americanism and 1its relationship to our troops being sent
overseas. Lef's say we were sending ltalian-American soldiers
to ltaly. No one womed that the Htalian-American soldiers
were going {o socialize with their biood brothers or tousins or

uncles, who were the enemy at the time. No one woried
) 4
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because we almost beligved that Amenicanism was an act of
will, an act of good character, and that if you or your fatheror
your mother or your grandmother had the foresight and the
moral integrity to come to this country to begin with, then, by
virtue of that very fact, you were a better kind of person than
your ethnic counterparis in any other part of the world.
Nobody would have said it quite that way, but that, accord-
ing to Mead and her students, was the underlying assump-
ton held in common at that time

Let me go to another World War Il story. For some reason
related fo the war (I don't remember what), it was very
important that people start eating margarine instead of butter.
But nobody had eaten oleo and nobody wad about to eatoleo.
Lewin laid out a series of steps designed to mohvate people, to
give them the will to shuft to oleo, and he was successful. Now,
if you can change something so dbasic, something so funda-
mental, something so normally unalterable as the kind of food
someone 1s going to eat. then [ say that we have sufficient
techriological know-how to take steps to appropnately recog-
nuze cultural pluralism.

What s the goal of those steps? Tube ata place where wewill

- nolonger say, Tm OK and and you're QK. and my ethnicuty

1s OK and yours s OK." 'OK " s whatlsay when somebody
steps an my toe; the person has transgressed b§gd am notqomg
to exact a penalty What we will be saying nstead, in direct’
relationsthup to ethraty, s “I'm ternbe and you're ternhic.” and
that's where we wan! o end up. -~

Russell L KRdaws "'

r
A nice peroration. that Levine

Irving NLevine ! 1 . -

Over the last 10 years | have worked heavily on this topic
This symposium 15 a guod meetng i erms of the issues
raised and the felings expressed. That brings us nght back to
what you have- to do i the schonls You cannot really deal
with this effectively unless you establish some conceptual
clanty for culturai pluralism. There has to be training for this
conceptual’clanty. .

In additon, there has to be trauung of tup educational |
admmstration down through the hierarthy 0 teachers. The
training pmcess must allow people in the fraining sessions to
deal with therr own group identity. People really have o be
clearly and sharpiy in louch with who they are. You are not
going o be al le to deal with this objectively unless you. your
self, have gor.- through a process of coming to terms with who
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you are. Confusions and ambivalences and assertions about
where you come from and how you feel about that and how
you feel about others —it's all part of the process.

When [ say “conceptual clarity,” I have to go back to the
questions about the conflict between the “dominant culture™
and what would prowaoly be called the “subcultures.” First,
we have to change our language, quite sarbusly Instead of a
“"dominant culture,” [ like the notion of a "common core
culture.” Would you allow me to say “common core culture”
rather than * dominarit culture” and then accept the fact that
in a variety of ethnicultures, you really have threads, strong
threads, that make up the common core culture? .

The common culture is not simply the consensus. The con-
sensus of the common culture was formed by the threads from
the subcultures. That is how we form a common culture, so we
can frace these things like constitutionalism, individual rights,
collective secunty —the wide variety of things we need in
order to maintain a nation. We can trace theni to the subcul-
tures if we want to, and we can trace them to the Judeo-
Christian tradition and other religious traditions if we want fo,
if we want to make the effort. .
. So. we have to stop thinking in terms of dominance and
subservience. It won't do. People don't want to be put in
that position any more. They wan't have it, and they shouldn't
have it. | am being assertive about this because | think our
language and bur feelings that get in the way of our learning
how to move into this field. You have to give people & choice,
an option —you cani't ram this stuff down anybody's throat
Peogle have to work up paterns of teaching and dealing with
this area in their own good time and w.iiu> a context that is
comfortable for them.

We have a great deal of confide:  + that people do come
along, especially when they begin to ur.derstand that there'is
a dichotomy 1n some people’s mind between particularism
and universalism. But there 1s also a dialectic between the two,
and 1t is the dialechc, and the capacity to deal with the two
seemingly very different farms of identification 1n a whole- .
some way, that will get you where you want to go.

You have to see that there 1s almost a life cycle problem here
of developmental thought and expression of amotion about
yourself and society. There is constant change in this field
betause we are maturing with all kinds of strong emotions
about our identity at cerfain points in our lives. Research has
demonstrated that people who are in their sixties differ in their
remembrance and reminiscence and nostalgia from people
in their forties. 'l'hmq‘s become more imporiant as you go
through the life cycle. Everybody knows that people seem-
ingly become more conservative as they age —or at least
inore traditional. If we learn how fo use these perceptions for
education, we will do a much better job.
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Elizabeth, your turn.

.  Ellzsaheth Farguhar ' ot

.

1'd like to mention what | see as impediments —the focus of
one of the subqueshons.

I beliove the present emphasis onbasic skills, at atimewhen
there is concemn about the adequacy of resoumes/,mili createa
real problem, an impediment for any kind ofSocial cumicu-
lum. When kids can't read and wate; pedple are going to say
that these are the skills we muit emphasize, not the content
which follows afier one has learmed themn. There 1s no ques-
tion about thegerousness of this problem. There really 1s no
solution to i, you simply have to fight it condarnitly if you
believe in what we are talking about.

Another problem 1s the evident fear that people have about '

our topic. | think 16 a great extent that fear anses because
multicultural concems touch on a personal, private realm. As
Mr Levine smd, the teacher's feclings about his or.her own
ethnicity will influence how that'teacher approaches teaching
the subject in the classroom.

There have been some rather poorly conceived and ex
ecuted programs in ethnic studies, some of them in recent

1
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years. Some have even created new ethnic stereotypes. ofall® =

things! Others have emphasized the quaint past rather than
cultur8l change and the vitality of the ethnic furce, now asin
the dast ] think that image of badly designed programs s @ /
problem for the future of ethnic studies, to some extent.

On the other hand. there are some very good programs, and
we have leamed from expenence. lt gems lo me that
desegregation plans, some of which have involved mult-
cultural programs, provide us with one posiive examyjle:
in this area.

The realization ol global inferdependencesanother positve
force, and people are beginning to become aware of and
concerned about cultural factors in a global sense

Increased immigration info this country 1 another imped:
yment. I kids don't speak the language. we must develop
programs to reach them

We have talked of fear and the “newness which inghtens
people and | wanjo protest a ittle bit. We have made some:
real progress. Theré are a number of states, for example,
which have requirements for ethnic studies. While there 1s 6
certain amount of healthy skepticism (and skepticism 15 a
good 1dea) on the part of educators ’that this is & fad, there are
tedera! dollars for it so let's all getinto1t, at the same ime there’

i
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are some state mandates requiring sch-«is to take a look at
what is happening in multicultural education. AATCE has
sent a form bearing on accredilation of teacher education
which asks teacher-training institutions to lock at their multi-
cultural offerings. Again, that is a pasitive, concrets factor. It
means that there has to be some attention to multicultural
education in thesraming of teachers, and'[ think ye need to

. leam how to do it better, how to do 1t well.

As today's discussion has made glear, there is an interest
now m the study of self. [ thuak this is a real movement —evident
in many places— that speaks positively for the continance of
muiticultural education. .

Rusvell L Rdame (M. i1ata)

Let us have the last panelist on this point.

Nicheel Noveal P iist)

It is obvious from the level of sophistication in this sympo-
sium that we are far ahead of where we were 10 years ago. If
you go into a school library today, elementary or high school,
or in the bookstore at the university, you will find shelves of
books on the black experierice in the United States which
just didn’t exia! let's say 15 years ago; there are books on the
Spanish-speaking or Spanish:surmame tradition, on a variety
of ethnic traditions --all relatively new. That's a big step for-
ward and makes our job a lot easter.

I was going to make a few remarks about some practical
steps to be taken in elementary school We don't have good

‘airy tales, good creative literature, for young children which

come out of the many cultures of the world. Most! of the fairy

‘tales are ffom Grimm, and so on, from only one part of the

world. There are imaginative things that can be done and are
being done in the world's languages. If you visit bookstores
in other countnes, you can find faity-tale books which, trans-
laied into English, would have an immediaté appes) to fam-
thes in the United States.

With regard to high school, | think this is an inportant age
for students to have multicultural work, to share different
famnily experiences. to confrontone ancther, foexaminestereo-
types, and so on —this 18 especially true in the Northeast and
North Central states. You see ethnic interest in the movies,

. "Saturday Night Fever,” 'Rocky.” Teenagers have strong

ethnic leelings, but they don't have a safe place to talk these
things through. They have quife confused assumptions about
one another, and they need help in finding their way through

aa



that thicket of emotion. .

As {or universities, our inteHectual history about the rest of
the world 15 deplorsble. Even if you try your best there ‘ate
simply biank spots about many regions of the world.

So on every educational level there are things to be done.

I want to use the two or three minutes left to me on an
underlying theme The new ethnicity is free. It is to be freely
chosen by the individual, and mustn't injure the student’s, the
parents or the individual's nght to choose. Tlis freedom
makes ethmicity an odd sort of phenomenon —you really are
free to do with it what you want. Of course, you didn’t choose
your grandparents and in that sense you are not free —you
can't becutnie just anything. (You can #ske it but that doesn't
. last long ) Nevertheless, you can spead as much or as little

ume in your ethrucity as you care to. That is a great thing
wbout the United States, and we must not damage that If
there nas been damage, | think it has been that there is no
help if you want to pursue your roofs, not that we have
forced people into something they don't wan
Black studies over the last few years may be an exception
t>that Tknow Orlahdo Pattersonand Thomasgowell, among
others have expressed the fear that, at least in certain
locations black studenis are drageoned into black-studies
programs who don't want to be there. That can happen in
any ethmc studies program, and we must quard againstit. ©
We should be very clear that the new ethnicity 1s new
because it s nof tribal. it s free 1t's chosen, 1it's seif-conscious
" and that's a new possibtlity in the modern world.
Ethnicity may be a mixed bag. If you are Slavic, you can
et very tred of people being unable to pronounce your
name And then comesthePolackjoke. Itjustdnvesyouups
. wall People inmany. many ethnicgroupsin America know
that they have low status, are low on the ethnic totem pole It
yiou have 10 pictures of prefty women and keep changing
the - names under them while asking peopletorank whoisthe
. prethest, you see the ethnic totem pole pretty clearly. Each
name change, and the ethricty suggested by 1t, brings a
ditferent ranking. s astonishing, Luigi Barzimdescribed in
O America’ explainad why he went back to ltaly after living
1.s early hie here. He found the contempt in which ltalian-
Amencans were held too strong for him; he didn’t want to live
ut & caregr fighting agamst an infenonty complex It s a
tsuching book and there are many such. .

So, petple have mixed feelings about being identified as of
s or that ethmicaty I myself, don’t want to be so1dentihed in
some setings. | know the reacton will be negatve, and ] just
don't want to fight through all that. We have to respect this
feeiing 1t 1s a comphcated thing. It changes over tme n the
e of an indmvidual For some periods wn your hie your
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ethnic herilage is the last thing you want someone fo bring )

up; in another period it is something you are interested inand

want to emphasize. There are also changes within the ex-
" perience of an ethnicgroup. The Syrian-Lebanesein America
went through a whole penodof being Syrians, then Lebaness,
then Arab, and now there is a great deal of insecurity about
their identity. Almost every group has a pattem of change
over generations. ‘

It is important to try to leamn the hidden languages of the
souls of people. too. There are some Americans who will goto
Esalen and pay $120 for a weekend io learn how to yell,
scream, shout, show rage. If you are bom Halian or Slovak
or Jewish or Greek. you leam that tree. Cultures differ in the
emotions which they consider signs of strength and signs of
“rwakness. In many cultures it1s quite allright togetangry --a
Jood Slav has an obligation to get angry three times aday! In
1972 they kept caling Ed Muskie "testy” —thats a code
name for Polish; he just gets angry often, as he has an obliga-
tion to do. He 1s not supposed to keep his anger in, but letting
it out hurts when you are running for President He didn't
keep his "cool.” .

The pointis that many people i America have a langusge
of their soul which they never see reflected in literature. One
. reason for studying literature in school 1s tohold amirrorup to
yourself Yet many of us went through school without ever
seeing a muror that reflected ourselves | read no Slovak-
Amencan literature. Such as there was, was never put in my
hands | always thought that iterature was about others, that .
| wanted to write literature,  would have fo go hve with others
in order to find a proper literary subiect.

There are many, - many Amencans, | would think a majonty
of Amencans, who have no public language for the private
language of the soul, which is shaped by what has happened
in the famuly for ‘a thousand years. | think that is why Alex
Haley made so many millions cry, lterally shed tears. He gave
them a public language, a public set of symbols by which they
could understand themselves He Liberated them from trying
to make signals across the darkness which nobody could
understand and even hey themselves couldn’t understand

There are so many of us ir Amernica who have lacked that
public lanquage, although | realize that providing 1t 1s not
entirely the function of the schoo! You need creative arhists to
do that "Boots™ could not have been wntten by a commuttee.
A school board could never have produced it
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Russell L, Rdams (M juratof

~ We have reached three o'clock and in about two minutes |
want to try to summemae what we have discussed in three
hours.

The summary falls utxder what 1 call the three U softhe day
In the first part of our discussion we_talked about the ubrquity
of pluralism. We may not know how to define it, but we know it
when we see it. It is everywhere.

In discussing the responsxbmty oftheschools, wecame upon |
the second U, our yearning fora uniformuty ofawareness aboty
what these responsibilities rmight be. [ think the organizers of
this symposium hoped to create uniformity of ewareness about
the possible role that schools could play, being caretul, too, to
avoid potential regimentation and standardization in launch-
ing this idea,

Finally, the last U, shorthand for what I call the uncollected .
There are many, many educational programs concerned with
pluralism - cumcular matenals that await collection in one
central place. We must think of ways in which these mate-
nals might be collected and pooled, to enlighten the unen-

e lightened and encourageé the fainthearted. -

* The underlying theme of our symposium has been. first to
Taif8 Our CONSCIOUSNEss either in terms of reaftirmation or
conhirmation (or puzzlement) with regard to pluralism. Second,

_ to explore the connections between the schools, citizen
education. and cultural pluralism. Third, to determine what
can -and should- - be done by schools 1n this domain. If this
gathennq has only whetted your appetite for exrmining the
possibilties, thea our aftemoon has been well spent.

LeTme yield the floor to our leader, Russ Hill

Q ‘ ¢

Busqell AR booooio bt s fonn Db o0

Thank you, Mr. Moderator. Thank you, panel. Thank you,
quests 1 hope you found this an interesting and stmulating
évent The proceedings will be edited and published as soon
as possihle, and you will il receive the publication n due
course. We hope also to have® in thedirection of the sug-

- gestions today. We will be in contact with you.
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