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% THE RELATIONSHIP RETWEEN READABILITY OF WRIT-

TEN MATERIAL AND READING COMPETENCY OF UPPER-
MIDDLE CLASS ADULT READERS _ Order No. 7902083

ABRAM, Marie Joanne, Ph.D. The Ohio State University,
1978. 121pn. Adviser: Professor William D, Dowling

The study was in three parts: (1) an experimental portion,
(3) a survey portion, and (3) a descriptive analysis of the 33
books included un the survey instrument, The population con-
sisted of 28 women enrolled 1n a parent educ ation program, In
the expertmental purtion of the study readability of written
material and reuding competency of the reader were studied
In relation to comprehension of the reader., Reading mauterials
were randomly assigned and reading competency of the women
was measured. A 2 x 2 factorial design showed non-significant
main effects and interaction for the two jevels of reading ma.
terials (ninth und fifteenth grade and two levels of reading
competency !lower and higher). Examination of the four
cells showed that the lowest number of errors were found in
“matched” cells. “Matched” was defined us women with Jower
reading competency receiving ninth grade materials and women
with higher reading competency receiving fifteenth gride ma-
terials. Women with lower reading competency receiving fif-
teenth grade inaterials had the highest number of errors,
Women with highe: reading caripetency receiving ninth grade

- materlals had 1 higtor error rate than women in the “matched”
cells. This List finding a3 raexpected and nterpreted as pos-
sibly indicating horedom; '

The survey jairtton of the study asked women to indicate
which of 32 parenting books they had partiadlly or totally read.
Separate analvses were nude for books reported partially and
totally read. Poirsen preduct-moment correlations of women’s
reading com;wrsncy and readability level of the books repurted
were fon-siymificant  The mean readubility level of the 32 par-
enting buoks was 59.10 or at the rexding level of the average
high school student  The median educational attainment of the
women was a bacerlareate degree, .Therefure, it was con-
cluded that the non mpmificuy finding may have been the result
of the low read inlity level'd{ the hooks wn comparison to the
reading compstency of the readers,

The third portion of the study described the 32 parenting
books listed on the survey instrument acenrding to author(s)
profeswional or work experience, topte area of the book, and
readability level of the book, Bieks were also ranked accord-
ing to the numher uof timeg they were reported as having been
read. The book repurted as having been partially read most
frequently w4 Parent Effectiveness Training by Thomas
Gordon followed by B.bv_and Child Care by Tienjimin Spock.
The bovks reported as having tieen totally read most fre-
quently were Your Child's Self-Esteam by Dorothy Hriggs
and Baby and Chud Care by Blenjunin Speck. fn addi-

“han, 2 contrast was made of the mean nanher of hooks
reported as having been partially and totally read by women
with lower and higher readng competency. It was found
that women with hither readiag competency had read more
books partiaily thaa totally  Also, women with higher
reading competency had reat more books partially than to-
tally and had read more haoks partially than women with
lower reading compwtency h il read eithep partially or totally,
This was interpieted to posably indicate that women with
greater readun; skill mav be bared, using proactive rexhing
techniques, or hoth. Prosctive peading 1 the purposeful
partial reading of 1 bk 11 o0 ek answers to predeter mined
questions. :

.

THE EFFECT OF STUDY SKILLS INSTRUCTION AND SELF-
CONCEPT EXERCISES ON STUDY HABITS AND SELF-CON-
CEPT OF COLLEGE STUDENTS WITH ACADEMIC DIFFi-
CULTIES: A BINGLE SUDJECT APPROACH
.o Order No. 7812125

ASKOUNIS, Anna Constantina, Ed.D. University of Virginia,
1977. 8lpp. Chairman: William H. Van Hoose )

Students with academic difficultics and concerns have been
and continue tu be an area of interest for college counselors,
Whether the prublem focuses upon a particular subjoct area,
poor study habits, or anxiety over lack of ability or poor
achievement, almost all students experience some academic
difficulty at one time or another in their college career, Often-
times, this difficulty is accompanied by lowered feelings of
sell-esteem and self-worth. Unfortunately, in an effort to deal
with the specilic academic difficulty, the affective component of
students with academic difficulties often is overlooked,

This study was an attempt to deal with that affective come
poent. Its purpose was to explore two treatment programs in
an effort to examine their efficacy for students with acadenic
concerns, The two programs consisted of treatment one, an
integrated approach involving both study skills instruction and
self-concept exercises, and treatment two, study skills instruc-
tion alone, :

The study began in September 1976, with three volunteer
masters level studeuts who voiced concern over their particular
academic difficulties. The three students were assigned ran-
domly to either treatment one - stud, skills instruction and
self-concept exe-cises; treatment twe - study skills instruction
alone; or treatmen: three - a control person, who received no
trea‘ment.

The students assigned to treatments one anitwo met with a -
counselor for an hour each week for six weeks, During that
time, specific areas were discussed Treatment one consisted °
of traditional study skills instruction (organizing time, schedul-
ing, previewing, the use of the directed- reading-thinking activ-
ity or DRTA, speed reading techniques, the survey, question,
read, recite, review or SG3R, taking exams, and taking notes),

a8 well as selected self-concept exercises (personal unfold-
. ment, Life chapters, achievements and satisfactions, values

clarification, personal styengths, and life style planning).
Treatment two consisted of the study skills instruction, listed
above, alone,

Instrumettation involved preiest, posttest, and follow-up
measures on; nuinber of hours studied per week, as well as on
an author-constructed self-description instrument. In addition,
the Fersonal Oriertation Inventory (POL) was adiministered on a
pre- and positest basis to measure movement in self-concept
or self-actualization, For general informational purposes, bio-
graphical data sheets were completed and students were asked
to complete a counseling evaluation form.

Analysis of the data did not show statistically significant dif-
ferences for subject one, subject two, or subject three in terms
of number of hours studied. However, subject one did show a
consistent upward trend, Subject one ul o showed an increase
on the self-description instrument, as well as on the POl score.,
This geemed to uphold the hypotheses that subject one, recelving
both study skills and self-concept exercises, would show tn-
rreases on all nieasures

The results of the study and the unplications for coltege
counselors, counselor education programs, ind future research
are digcussed,
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THR ECONOMIC BENEFITS OF ADULT BASIC EDUCATION
IN THE STATE OF ALABAMA: A DELPHT APPLICATION
" Qrder No, 7905380

BATTEN, John Randoiph, Ph.D. The University of Alabama,
1978. 197pp.

The primary purpose of this study was to determine the
economic henefits accruing to society as a result of public ine
vestihent in the Adult Basic Education (ABE) program in the

- State of Alabama and the southeastern region of the United
States, A review of related literature revealed the complexi-
ties involved in defining econumic henefits resulting from an

“investment in human capital, An appreciation of the difficulties
involved in identitying the econumic benetits of ABE was ine
"strumental in the selectiun of the Delphi technique as the meth-
odology to be applied to this investigation,

Three ruunds of questioning were conducted in order to gen-
erate statements of economic benefit and to arrive at a cone
sensus of group opinion among the twenty-one participants in
each round of questioning, The participants were chosen by
an independent committee, using the crite.c1a of expertise and
knowledge in the area of ABE for selection purposes,

The participants tdentified thirty -four statements of eco~
nomie benelits resulting from the provision of the ABE pro.
gram, Six of these stutements generated several specific items
describing henefits resulting trom the genvric benefit statee
ments, A total . afnety-three econumic benefits were identi-
fied in this study,

. The ecunumic benetits deseribed by participants were di-
vided into categories of reluted content and were ranked in or-
der of mean group responses on two scales; “consonance” and
‘future econumic benefit™, Ail bensfits listed wére analyzed

by rank and the interquartile range calculated for each response,

Benefits with hagh w.d low ranks, and thuse with broad and nare
row (nterquartile ranges were emphasized in the treatment of
the data.

The implications drawn from the results ot this study should
be viewed as potentially contributory tuward the revision of the
current State of Alabama ABE information system. Methods
and techniques of collecting data that could enbance public
knowledge of the benefits of such a program should be improved,
Fundamental criteria for program improvement would serve
to identify precise program components and economic benefits
which could be ineasured, )

AN EVALUATION OF EFFECTIVENESS IN A SUM-
MER ORIENTATION COURSE FOR FRESHMEN AT
A UNIVERSITY STUDY SKILLS CENTER

RROWER, Robert Michael, Ed.D. University of Southern Cali-
fornia, 1978 Chwirman: Professor Chve L. Grafton

Purpose  This study was to investigate offectiveness of a
summer orientation course for freshmen given by the Unyver-
sity Studv Skills Center, San Diegn State University, during
the summer of {978, as pereeived by 135 studeuts. Questions
of the study were: (1) What were student course expectations
priof to bexinning the orientation course” (2) Were students
satiafied that chiectives of the course were met inmediately
after the orentation course * (3) Weore students satisfied that
course objectives were met sme semester after the ortentation
course? (1) What suguestions for a suceessful orientation
course would students make ™

Procecurrs  (uestions were refined and developed into
three separite questionnaires  Questinonaire § was given to
studonts {n the classconm e edately prior to beginning the
course. Questionnure I wis admuusterad to stidents at a
final session of the orientation course. Wuestionnaire I was
mailed one semester atter completion of tie course to all
finishing students AL questions wepe tabulated for frequency
counts and percoentages, and cospanses to upen -ended questions
were analyzed

ERIC

IToxt Provided by ERI

Findings. (1) Students were most concerned about the prac-
tical con:l%eratiom of how to register for classes and course
programming. (2) Students expected the orientation course to °
oase the transition from high schoni to college. (3) Students
highly expected the conrse to provide intormation about gradue
ation and degree requirements. (4) Preparation for study skills
and academic techniques were highly expected. (5) Students
agreed that the course ought to provide a realistic overview of
future freshman experiences. (8) Students were in generat
agreament that the course would increase their chances for
academic success. (7) Understanding the values of a college
education was expected by most students. (8) Preparation to
deal with extracurricular life was mildly expected by the stue
dent. (9) Students were undecided on the clarification of career
goals as a necessary part of the orientation course.

- Conclusions. (1) Students expect the content of an orientas
tion course to concern itself with the immediate and pructical
problems of freshmen. After a semester of college, students
begin to desire solutions to more abstract and distant problems.
(2) Students agree with the henefits to be had through an orien-
tation course. Students wouid recommend an orientation course
to friends. (3) Of greatest value to freshmen in the orientation
co:nlru is the casing of the anxiety that exists upon entering
co ege' .

Recommendations. (1) Colleges should institute orientation
programs which ease the transition from high school to college.
(2) Consideration of orientation course content ought to include
those items which students consider to be most beneficial.

(3) A rationale for including sections on the higher learning
and/or abstract concepts of career choice should be based on
other reasons than freshman recommendations. (4) summer
orientation courses should be given to students with excitement,
few lectures, and much class discussion in order to keep stu-
dent attention. (5) Freshinan students will value academic
and/or intellectual course content if it is perceived as being
immediately useful.

(Copies available from Micrographics Department, Doheny
Library, USC, Los Angeles, CA 80007.)

&,
STRUCTURED TUTORING IN THE COMMUNITY COLLEGRE:
THE EFFECT ON READING GROWTH, ON CUMULATIVR
GRADE POINT AVERAGE, AND ON SELF -CONCEPT )
Order No. 7823439

BUTLER, Margaret Newman, Ed.D. Brigham Young Univer-
sity, 1978. 339pp. Chairman: Darwin F. Gale

This study, which investigated the effectiveness of a sruc-
tured tutoring model among community college tutees, was
carried out at Evergreen Valley College in San Jose, California
for a 12-week period during spring, 1977, Sixty tutees who
read at a 10.9 grade level or below were randomly assigned
to experimental and control groups. Tutors were peers, ap-
proved for academic tutoring, who read at a 10.9 grade level
or above, Structured tutors were trained in the structured
tutoring model: nunstructured tutors used a traditional tutor-
ing method. Reading growth and self ~concept were measured
in a pre and pusttest design, using the WRMT and the TSCS,
respectively, .

Results indicated that reading grade level was signiticantly
improved for structured tutees. Benefit acerued to students
whose initial self-concept was low and who were 23 years of
age or older. Structured tutoring was found to have no signifi-
cant etfect upon change tn cumulative GPA. It was concluded
structared tutoring is effective in fnproving reading skills for
community college tutees.
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THE BFFECT OF A COLLEGE READING IMPROVEMENT
PROGRAM ON READING ACHIEVEMENT Order No. 7900142

CHAMBERS, Mary Ella Green, Ed.D. Mississippl State Uni-
versity, 1878. 58pp. Director: Dr. John P. Wollenberg

The problem uf this study was to determine whether two
groups of college develupmental reading stwdents who partici-
pated in either an individualized reading program or a tradi-
tional readin program differed significantly from une another
in vocabulary skills, comprehension skills, and total reading
skills, and from a control group which received no'special
instruction in vocabulary skills, comprehension skills, and
total reading skills,

The sample used in this study cunsisted of 120 black col -
lege freshmen attending a predutninantly black university lo-
cated in central Mississippi during the 1977-78 schoul year.
Subjects wers setected to participate in the study on the bisis
of their pretest achievement scores on the California Achieve-
ment Test, Reading-Level 5, Form A. Classes were selected
from the master clasd schedule from the Office of Records.

. A pretest and post-test design was used in the study. The
pretest was administered to all participants during January of
the 187778 schoul year. The California Achievement Test,
Reading-l.evel 5, Form A was used as the pretest.

- Bizﬁty students enrolled in Develupriental Reading 101 made
up the two experimental groups which vere divided into four
sections. Forty students were assigned to each group, the in-
dividualized reading progrim and the traditional reading pro-
gram. Each gioup was tanght b g Qifferent irstructor. The
remainin: forty students were called the control group which
received no speeial instruction in reading or study skills during
the Spring Semester (1970),

The duration of the teeatinent 1 this study was nine weeks,
and it comsted of twa lessons per week for fifty -minute pe-
riods.

Alter nine weeks of instructi-m, students were adiministered
the pueat-test of ackevement, The California Achicvetent Test,
Reading -Level 6, Form B was used as the post-test and was
administered in March, 1678,

Analysis of envartames was used to dotermine whother sig-
nificant differences axisted among the three groups on the vari-
ables of viwabal iy skitle, comprehension skills, and total read-
ing skills. The Duncan’s Maltiple Ranie Test was utilized to
identity means which were signific.ant, The eriterion used for
rejectingg the nall hyputheses was the .09 level of significance.

The reasults of the study reveated tht students are able to
read better when thes receive specialized instruction in road-
ing over 4 uine aeel perioal  The gaing in thelr reading vocab.
ulary wers not sizuifieant, bt the gamns in their reading com-
prehensie tonere so preat that o total effoct was observed, In
both the cotpt eheonsion and toatal readimg gains, the individuat -
1zed Insti ot n pptoael offected preater gaing than the tra-
dittenal tmeth o bied was hetter thaa mo specialized instrue
tion in v i

IMPROVING THE DELIVERY OF COLLEGE READING AND
STUDY SEILLS INSTHRUCTION THROUGH THE USE OF AN
ITERATIVE DPROCESS Order No, 7813637

DICKSON, Darvl Mwrve, Ph.D), The University of Michigan,
1978. Topp. Crurmaue Ivanald E, 1. Smith

The attri®ron rate un g Opportunity students at The Uni-
versity of Mo in 14933 was 40'0. One offect of this infor-
mation w tean attenpl to tuprove the support dystem, specifi-
cally, traimes i acadenne siatls. Henee, a procedure for
providing cea e oaed stud <skilly traming for these minority
students w13 letvlooedd svep g three vear period as part of the
Summer by fge Progsran SHP), This i3 a study of the efficacy
of that eff rt

The dnlivery gy atonm, which wis teacher-centered in the
first year SR 1279, N 3D waas chuanged in the second vear
SBRP 1975 N 89 by the wldition of inlividnalized instruction,
?mi by the farther adithon in the third year (SBP 1977, N-359)
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of contingency contracting and homework monitoring. The
relative effectiveness of the instructional systems employed
each year was detormined by asaessing learner performance
on the following dependent measures: 1, Number of class ses-
sions attended 2. Reading skills as measured on the Di -
tic Reading Test a. reading rate b, comprehension c.—r%g
officiency 3. Number of reading practice exercises completed
in-class 4. Number of reading practice exercises completed
as homework §. Number of pages completed in Quest (Cohen,
ot al., 1973). .

The statistical methods employed to complete this investi-
gation included analysis of variance (ANOVA), analysis of co-
variance (COVAR), and a test of independence {Chi-Square),
The results of these analyses demonstrated that upon entry to
the SBP the participants had comp:arable skills in reading rate
and efficiency. Differences were shown in entering compre-
hension scores. The analyses showed significant differences
between SBP 1977 and both SBP 1975 and SBP 1976 for clags
attendance, the number of reading exercises done in-class and
a8 homework, and the number of pages completed in Quest,

. Learper performance on in-class exercises and homewor

assignments, unlike reading skill development, was shown to
be dependent upon class attendance,

Within the limitations of the quality of student and the avail-

able materials, the following conclusions about the relative ef-
fectiveness of the three treatment conditions can be drawn,
1. Best gains in reading skill, defined as rate and efticiency,
occur under the condition of a teacher-centered system,
2. Neither the teacher-centered delivery system nor the dual
learner-centered and teacher-centered delivery system will,
by themselves, increuse the number of instructional tasks in
study skills completed. 3. The dual learner-centered and
teacher-centered delivery system with contingency contract-
ing and 2 method of monitoring homework performance, imple~
mented as part of SBP 1977, is the most effective treatmen
condition of those studied,

An important implication resulting trom this work is that
effective instructional programs can be engineered by following
an iterative developmental process.

THE EFFECT OF READING INSTRUCTION BASED ON

SCIENCE CONTENT ON THE READING ABILITY OF A

GROUP OF ENGINEERING TECHNOLOGY STUDENTS
Order No. 7911236

EISENBERG, Anne M., Ph.ID. New York University, 1978.
130pp. Chairman: Professor John 8. Mayher

This study wias designed to test the effect of reading instruc-
tion based on science content on the reading ability of a group
of engineering techuology students:,

It was undertaken in the light of recent criticism of the
skills model, which dominated reading instruction at all jevels
during the period 1940-1970. The skills madel is character-
ized by emphasizing specific reading skills and deemphasizing
the students® backgrounds, knowledge and experience. Further,
it assumes that failure in comprehension can be traced to the
failure of a reaaing skill, which can then be consceiously ac-
quired by a student in a reading class.

A number of current psycholinguistic models of the fluent
reading process. in contraat, sugytest that instruction tn reading
should not be approached as the delivery of a series of isolated
skills [n these madels, the term “reading® is synony mous
with comprehension; and the process of comprehension is de-
fined as the relating of the new to the known, These models
stress the importauce of prior knowledge, inter est and experi-
ence on the reader’s part, arguing that the fluent reader 18 one
who characteristically goes heyond the information given. In
these models the comprehension of diseourse 18 seen not simply
an a matter of apptyvine hingarstye hnowledyge, but as a process
that 1s iitect ally Fedated to one's knewledite of the worid.

-
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Such mindels strongly suggest that the nature of the contentsg

of materials used in reading clusses be determined on the

" basis of the backyy vund knowledge and experience of the read-

- .ozs, and that such 3 choice would be a factor in-promoting
reading fluency . . .

In the light of these models, the researcher chose an area
for readings which was closely related to enginevring tech-
nology students’ experiential backgrounds, and then devised
an experinient to see if their reading abilities would develop
dilferently if they were instructed in reading strategivs using
content from such an area. .

) The following procedure was used: all enterlig engineering
technology students at a participating community college who
were required to take a reading course wore assigned at ran-
dom to two groups  One group (N-80) was instructed in a
sertex of reading strategtes using excerpts from introductory
technology testbooks and related materials, all of which dealt
with the application of basie phystcal principles. Topics in-
cluded hasic electricity, control systewms, servo-mechanisms,
the nature of materials, and other subjects related to the ap-
plication of basic physical principles. The other group (N=44)
was instructed in the same series of reading strategies using
‘passages und excerpts from introductory textbooks in com-
munity collexe general eleatives, including psychology, soci-
ology, lstory, humamties, and health education. Topics in-
cluded marriage forms, psychological defense mechanisms,
the nature of social groups, the origing of popular music, and
the use of al ohal and tobaceo.

At the begiening and end of the 11 week perind in which the
lessons were conducted, students were given tests of their
general and science reading ability.

Two second opder partial correlations were computed to
detect the rélationship between the posttests and the groups:
(1) the eorrelation between the groups and the sclence reading
poRtteat scores with teacher and setence pretest effects par-
tinled out, and (2) the correlation between the groups and the
general reading posttest scores with teacher and general pre-
test effects puurtialed ogt .

Analysis of the data indicated that there were sfgnificant
differences in the means between the experimental and control
groups on both scinnce reading and general reading posttests,
as evidenced hy signifieant second order correlations between
the groups and the posttests with teacher and pretest effects
partialed out

The differences 1a reading seores between the experimental
and control gr wups setgeest that the use of technical materials
may be more »ffoctive than general materials in improving
technical stutents® peading abilsty  Further, the results of the
experiment suguest that content which 4raws upon studants’
exqeriential hekarousds i o factor i the development of these
students’ reading aihity.

THE EFFECT OF A "HEAVY® READING EMPHASIS IN TWO
INDIVIDUALIZED COURSES IN AIR FORCE TECHNICAL
TRAINING UPON GENERAL READING AND JOB~RELATED
READING APILITY Order No. 7820317

HARDING, Evalvn Andre Klenke, Ph.D, Untversity of Colorado
at Boulder, 1974, 181pp. Director: Professor Phil1p Langer

The term “literacy wap” is often used by the military to
describe the mismatch batween the readability of training ma-
terials and the reading skiils of personnel who must use them.
Efforts to reduce this gap have heen in terms of either fmprov-
ing the reading materials or improving the literacy skills of
personnel,

This studv investigated an alternative method for improving
Reneral reading and ‘or job-related reading ability of Air Force
personnel, It assessed the effects of instruction in two individ-
ualized Air Forcs Tachnical Traming courses which include
heavy reacding emphasis upor these reading abilities,

Specitically, the studv attempted to answer the following
questions:
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1. Does instruction in these two indmznltud couué,\mh ~

their heavy reading emphasis, improve general reading ability

_ and/ot job-related reading ability ?
2. Are the eftects (if any) different depending on entry level - e

okills or particular Air Force course ? )
3. To what extent do the Nelson -Denny Reading Test, JORP
est, and Pre-assessment Measures predict within-course per-
?

~experimental design, the Separate-S8ample, Protost-
ign, was used. Subjects were 253 airmen in the

ot (IM) course and 38 airmen in the Ma-

ilities (MF) course at Lowry Air Force Base, Col~

ts of ryading ability were used: (1) the Nelson-

Denny g Test for measuring general reading ability,

and (2) the JORP Test tor measuring job-related reading skills, .

Group 1, pretesters, included 168 trainees. There were -
143 trainees in Group 2, posttesters. Trainees in Group 1 were
administered these two tests oy their first day in the courses.
Group 2 trainees were administered the two tests after com-
Pletton of tive of the six blocks of instruction in IM and after
fovr of the five blocks of instruction in MF.

Analyses of va: }ance utilizing combined IM/MPF data found
no improvement in peneral reading ability. However, signif-
icant improvement in job-related reading ability was found,
Analyses of covariance utilizing data separately tfor the IM and
MF courses found that in both courses there was no improve-
ment in general reading ability, Signiticant job-related read-
ing improvement was limited to the IM course. However, the
magnitude of the post group increrges in the MF course on
JORP12 was larger than in the IM course, and it is a possibility
that the small sample size in MF did not provide enough power
to detect signiticance,

The data suggest that the intensive reading requiremants of
these two courses serve merely to reinforce already extant
habits rather than to enhance general reading ability, However,
skills in performing typical Air Force reading tasks encoun-
tered on the job were improved as a iunction of this type of
tnstruction.

Multiple regression equations revealed that the Pre-assess-
ment Measures currently used in the IM course predict well
students’ block scores and times in the course. Increases in
Predicted variance obtained by the inclusion of the Nelson-
Denny and JORP Tests were not considered large enough to
merit the inclusion of these two tests in the Pre-assessment
battery. It was found that preceding block scores and times
were better predictors of succeeding block scores and times
than were the Pre-assessment Measures.

. USING THE CLOZE PROCEDURE AND PARALLEL PAS-

SAGES WRITTEN AT THREE LEVELS OF DIFFICULTY

IN EACH OF THREE CONTENT AREAS TO COMPARE

THE RESPONSES OF JUNIOR COLLEGE FRESHMEN
Order No. 7905126

HERTZ, Mary Louise Holt, Ed.D, Universgity of Southern
Mississippi, 1978, 107pp, ’

Statement uf the Problem

The two-fold purpose of the study was (a) to discover if the
cloze procedure could be used to determine achievement in the
subject disciplines and (b) to determine the degree ‘o which
the variable cloze can predict the end of quarter grades of ju-
nior college freshmen in wurld civilizations, biology, and -
eral business. It was hypothesized that there would be statis-
tically significant differences in student abihties to read cloze
passages in world civilizations, biology, and general husiness
written at junior high, senior high, and freshmen college levels,
It was also hyputhesized that there would be significant relation-
ships between student performance on clove test passayges in
world civilizations, biology, and business and end of quarter
achievement in the respective areas.

()
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The swuple used 1n the . study consisted of 135 freshmen
students attending S. D. Bishop St:te Junior Cullege in Mobile,
Alabama. The subjects were randomly selected according to
disciplines from students taking first courses in world civilizae
ttons, brology, or general business, The subjects were divided
into three subject area groups. )

Déscriptive instruments used with the sample were the Com-
parative Guidance and Placement Battery ahd the Watson Glaser
Appraisal of Criticai Thinking, The high school rank of sube
jects was also a part uf the descriptive data.

The data gathering instruments were three cloze tesat bate
teries propared by the examiner from junior high, senior high,
and college lavel textbooks using similar content in each of the
subject areas of world eivilizations, biology, and general busi«
ness, The analy$is of vartance procedure was utilized to test
the posited hypotheses. The .05 1yvel of significance was used
as the criteriin tor testing all hypotheses. In all analyses per-
centage scores were used to equate the differing lengths of the
cloze passages. An analysis of variance technique and the
Schelfe test were used to analyze mean test results, Pearson’s
product-moment correlation was selected to determine whether
a relationship existed hotween cloze scores and end of quarter
subject area yries.

Rewits

The analysis of variance data indicated that significant dif-
ferences did »xist acrass levels un world rivtlizations, biology,
and general husiness materials among subjects reading cioze
test pissages at juntor high, senior high, and college levels:

F (2,131) 1009, p -7 .01 un world civilizations materials, F
(2,125) « 34.34, p <01 on biology materials, and F (2,128) =
42.63, p <.01 cn business matertals. Therefore the hyputheses
regarding sitnific mt differences vxisting across levels on stu-
dent ibility ts re.ul ¢loze test passages in world civilizations,
biology, wnd business were aceept-d. In each disciphine, the
cloze passage that was the mast ditfrenlt to rewul was the best
predictor of gr.ade pont attainment. ‘Therefore, the three hy.
potheses reyarding the relatumship between student perfor-
manes on cloze passagse s and end of quarter achievement were
accepted. &

Cnelusions

Corroborited by the analvsis of data, the followinyg conclu-
Siuny were «rwn.

1. For the three croups, thers doss seem to be differential
pretormancs g stidents on cloze nassages 1n world civilie
zations, brology, and Dusines s,

T 2. A pomitive relationship appears to exist between cloze
performance by students and final srades earned in the content
areas uf world civilizations, biology, and business.

3. College instructors jn the three disciplines studied can
use graded claze test pass.ages of similar content with some
deggree of c-nfidence t nredicr ond - f quarter zrades of stu-
dents.

THE EFFFCTS OF TRAISNSG IN RAPID READBING ON THE
COMPREHPFNSION OF LINME =UCOMPRESSED SPEECH
Ovder No., 7906007

HOATSON, Geant Caaneren, 24D, Trdiana Lmiversity, 1974,
pp. Chairman:. Lavson . Hgley

Fhe Probine This stads arose afer reviesing rosearch
concornml with (5012 omorassed ipeech 24 1 neans of improv-
ing readifng rate el < canpraiea s, Apparently no studies had
bren made of e canyopse cffecs syging teaning in ragd read -
ing A2 mears f ceoroviig comprehen ston of time “compressed
speech  Sinew bistomnzdind reading are considered similar pro-
Crsi@Y, it orrwnt plagsible that 1f there were possible transfer
of training frow ftiteming to reading, the oppusite wonld also b
true: that if <tadent s increitae taeir reading rate, they may be
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able to comprehend recorded speech at greater amounts of time «
compression. If this were supported by research, it might pro-
vide a basis for training those interested in using time-com-~
pressed speech in learaing.

Method. Fort Wayne Bible College 5 1ients were first
scroed to eiiminate those with gross visual, hearing, or En-
glish language problems. From the remaining pool, 120 subjects
were randomly selected and randomly assigned to groups in &
$ X 2 X 2 factorial design: five rates of time-compression of
test passages (173 wpm, 270 wpm, 318 wpm, 380 wpm, and 460
wpm), three weeks of training or no training In rapid reading,
and use of Form A or use of Form B of the Sequential Test of
Educational Progress, Listening (STEP) as a pretest measure
of comprehension of cothpressed speech. Gain scores on the
STEP test were studied through an analysis of variance. A par~
tial correlation coefticient was computed between scores achieved
by the group who had training in rapid reading and the posttest
scores thev achieved on the Minnesota Speed of Rexding (MSOR)
test, while controlling for the MSOR pretest scores. .

Results. Participants who had received prior training in
rapid reading. uchieved higher gains in comprehension of time«
compressed speech than those who had not received training
(- <.05). The correlation be.ween reading speed achieved as a
result of traiving in rapid reading and gain in comprehension of
time-compressed speech was r aderate, but significant (p <.03}
Finally, the effect of training in rapid reading on the comprehen-
sion of time-compressed speech did not vary significantly as
the amount of time compression changed—i.e., the interaction

.between the variables of training in rapid reading and amount

of time compression was not significant.

Conclusions. The results suggest that there is transter of
training from training in rapld reading to.learning by listening.
However, there was no evidence that the transter was more pro-
nounced alhigher rates of listenir.y thun ut lower rates of lig~-
tening. Although the effect of training in rapid reading on com-
prehension of time-compressed speech did not vary significantly
as the amount of time compression changed, in general the di-
rection of the change was that training had its greatest effects
at greater amounts of time compression. Therefore, this éx-
perimental question may merit further study.

THE EFFECTS OF AFFECTIVE TRAINING ON TEST
ANXIETY AND READING TEST PERFORMANCE OF
COLLEGE STUDENTS IN READING IMPROVEMENT
CLASSES ; Order No, 7822078

HOWELL, Glenna Lee, Ph.D. University of Missouri - Kansas
Cily, 1978. 114pp.

Previous research has indicated the pivotal role of test
anxiety in both positively and adversely influencing test re-
sponse behavior. The purpuse of this study was to investigate
the efticacy of Affective Training as a method of test anxiety
management for undergraduate college students, to demon-
strate the potential feasibility of group presentativn of the treat~
ment, and to explore the effects ot certain demographe, scho-
lastic, and personality variables expected to exert a modifying
influence upon students’ receptivity to group instruction in Af-
fective Training,

Aftective Training is a humanist:cally-bused test anxiety
management technique emphasizing attitude revisiun, Affective
Training is primarily intended as a technique for the vonsciene
tious student whose emational response tu some aspect of the
testing situativn uverwhelms or thwarts his rational, inteilece
tive ahlities, resulting in test performances that inaccurately
gauge the real level of the student's learning.

The subjects involved in this studv were 113 underyraduate
students at an urban university who were enrolled in Develop-
mental Reading ¢'asges. In a vartatioat of the non- wjuivalent
cont ol greap design, :omtact elasseoom groeups were rane
domly assuined to either an experunental or control treatment
condition. Three eraduate stiadents i education who were not
then wvolved m the Develpmental Reading program o nducted
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both the Aftective Traiung sessions in the experimental clasg
roum groups and the placebo treatment adininistered to the con-
trol groups.

The experimental treatment consisted of three clase ses-
sions, ranging in length from twenty to fifty minutes. 'Ingtruce
tors were provided with identical daily lesson plans in the form

" of seripts. The vbjectives uf the Affective Training sessions
focused upon these fundamental constructs: (a) the accept.nce
of responsibility for vne's own thoughts and feelings, (b) the
importance of attitude and motivation, and (c) the generation
and utiligation ul apprupriate affirmations.

Instructurs al9o met with the control groups for three class
sessions, each lasting approximately fifty minutes, The ine
structional fucus of these sessions was upon the develupment
of rapid and flexible reading styles. Reading efficiency (with
speed as well us accuracy) was stressed. The concepts of

“skimming and scanning were differentiated, and students were

" provided with a variety of practice materials drawn from mul-

tiple texts and workbooks,
Pretest and posttest data were collected for these dependent
. vartables. (a) facilituting test anxiety, (b) debilitating test anxi-
- ety, (¢) vocabulury skills, and {d) comprehension skills. Mul-
tiple vne-vway analyses of variance performed on these data

revenled evidence that Affective Training had a favorable effect
upon the test anxieties of underpgraduate college students. The
results were further witerpreted as demonstrating that Affec-
tive Traiueg c.n significantly increase reading test scores in
vocabulary and comprehension. The demographic, schulastic,
and persunality varisbles thearetica''y associated with test . v
anxiety were generally fuund, however, not to be influential ‘
factors i reported levels of test anxiety for students receiving
Affective Truuning.

Rased upon these findings and a discussion of the*inherent
limitations of the current study, the investigator urged replica-
tion and offered a number of recommendations related to the
design and scope of future studies in this area,

ASSESSMENT OF COMPONENTS CONSTITUTING EFFEC-
TIVE TEACHING OF ADULT BASIC EDUCATION
. Order No. 7900983

JORDAN, Gerald Elwyn, Ph,D, Texas A&M University, 1978,
1687pp. Chaurman. Dr. Robert A. Fellenz

Effective teaching of adult basic education is imperative, be-
cause adults have great, dem..nstrated difficulty in reading,
writing, and arithinetic. N adult basic education teachers can
be trained to teach, ag most of the teachers are trained teach-
ers of children. then one could assume the teachers should be
trainable foor teaching 10 adult basic education, Preparatory to,
teacher training, quintessentialisenlightenment into factors con-
ducive to efficac1ous instruction. Given that the majority of the
teachers are part time personnel who teach children full time,
teachers of adult basic education, after receiving traimng in
components constituting effective teaching of adult basic edug a-
tion, would then be more effective in teaching adult rearners.
This research project attempted to tdentify the cumponents
constituting effective teaching of adult basie education.

’ Since the ambince for teaching of adult basic education
cannot be disassociated from tts history which shaped it nor
gleaned withvut examunation of the contemporanecus state of
the art. Chapters I and Il ¢ontiun a narration on appropriate
topies. Included 11 Chapter I are discourses on the macrocosm
of teaching contrasted with the uiterocosm of teaching of adult
basic education, American histery of adult basic education, char-
acteristics of the adult basie education student, and the current
vperation of adult basie education i the field. fn a review of
previvus contributions wdentifving the effective te=her of adult
baste educatiom, Chapter [1 contuns an elaboration of a theo-
retical base, empirical verifieation of competencies, life-cup-
ing skills, attitudinat change, 1mportance of the first class,
teaching comueinie atear skitte and math, and methods and tech-
niques, amuny other subjects. o
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Experimental identification of components cunsmutixfg ellece
tive teachung of adult basic education unfolds in the third chap-
ter. Findings resulted from a correlative identification of com~
ponents designated by p randomly selected national panel of v
professors and a non-reactive group of 610 Texas adult basic
education teachers reporting their activities assugiated with
teaching. The findings were neither exempiaries nor deriva-
tives or prognosticators of models, taxunomies, quantification
(statistics), rank-ordering, or educatorese. The reseurcher

. makes claim to obviation of the Hawthorne effect. Within the
° 100 components identified, some of the tindings, having their
derivation outside of the classroom, were teachers engaging in
follow-up un absentces by phone contact and follow-up on drop-
outs to determine reason.; for withdrawal, and registration and
enrullment of students ingp the program, Gther findings in-
cluded definition of desired level of performance for each stu-
dent and presentation of lessuns through, as partial examples,
pgugramimed instruction, drill and repetition, and group discus- *
Kmﬁ techniques. For teaching communicgtion skills, compo-
ents included instruction on structure and parts of a sentence,
- correct use of punctuation, phonetic sound of the letters of the
- English alphabet, agreement of verb and subject, and mainideas
«in & paragraph. - Within numerous compunents jdentitied as effi-
cacious in the teaching of math, inclusive was the teacher pre-
senting lessons on addition, subtraction, multiplication, division,
fractions, decimals, percents, and plane tigures. Contending
the tindings, coupled with those of previous research efforts
elucidated in Chapter II, to authorize certification of adult basic
education teachers, the resvarcher posits the sole recommen-
dation of certification, because certification is the American
public schoul system's conduit for delivery of professionally
trained and “full time” personnét.

In the last chapter, Chapter IV, the researcher critically
analyzes the experimentally identified components which are - -
compared and contrasted with components contained within the
review of literature and thuse derived from additions, modifti-
cations, and reactiuns of the members of the panel of profes-
sors. The researcher notes the strength of the dissertation as
overall specifi and explicative identification in t. wching
arithmetical skilld, while acknowledging the greatest defect as
fuilure to identify instruction in any life-coping skills. The
study concludes with the section, “Toward a Cosmology of Ped-
agogy.” purportively traversing the microcosm of adult basic
education teaching to the macrocosm of pedagogy,

THE EFFECT OF SPECIFIC AND GENERAIL INSTRUC-

TIONALCORJECTIVES ON LEARNING FROM PROSE BY

REFLECTIVE AND IMPULSIVE COLIL.FGE STUDENTS .
' Order No. 7910067

LOVE, Cr.aig Tollivér, Ph.D. Temple University, 1978. 328pp.

The major purpuse of this study was to test Rothkopt's con-.
clagion that specific instructions 1ead to higher intentional
learning xcores than do general instructions. It was argued
that the usual strutegy in prose learning studies of maniputating
charactoristics of instructions and textual materials ignored
the effects of the reader's entering inspectiun strategies. This
study examined the mathemagenic effects of instruction specifi-
city in terms of the inspection behaviors that the individual
brought into the experimental situation.

The subjects® inspection behaviors were defined on the basis
of MFF perforu.ance. The MFF was used be ¢ause the regult-
ing four categories; reflectives, impulsives, fast-accurates,
slow -inaccurates, werd analogous to groups identitied by Roth-
keipf that are differentialy influenced by instructional objec-
tives. According to Rothkepf, individuals with jradeqaate in-
spection strategies were found to benefit more from the
introduction of abjectives than were those with already devel -
vped suceessfal inspection strategies. lmpalsives in contrast
to reflectives were identified in provious st fies s those who
have relatively inoffective seasming strategios in terms of eye
moventents when solving MFF -typee problems,

* .
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To test Rothkupf's hypothesis, 81 undergraduates were in-
dividualy administered the adult version of the MFF. After
being classified umthe basis of their MFF performance, each
of the four resulting groups were randumly assigned to a spe-
eifle or general Instruction condition. Al subjects read the
Sextual mates ial accompanied by a set of specific or general
instructions on what to learn for’a subsequent test, Immed. -
ately after reading the text, at thefr own pace, the subjects
were administered a prompted recall test un buth objective
pelevant {intentional) and objective igrelavant (incidentat) pas-

* sages in the text. .

-

-

It was hyputhesized that reflectives would take Tonger ' to
study the text and complete the test than impulsives. The hy-
puthesis was nut confirmed nor were hypotheses regurding dif-
ferential performance of reflectives and impulsives in study
and test time, Nunetheless, hypstheses regarding tlete-perlor-
mance of the MFF groups on intentional learning were sup-
ported. The assumpti m that MFF performance of reflectives
and impulsives would generalize to-inspection behaviors while
reading text was supported. Reflectives had stgniticantly highgr
Intentiunal and slightly lower incidental learning ‘scores than
impulsives. That is, reflectives’ inspection,behaviors were
found to be mare efficient in learning objective relevant mate-
rial. No cunsistent instruction effects were found with the non-
extreme MFF groups. Impulsives but not reflectives recalled
significantly more intentional material with specitic than gen-
eral objectives. Thus, instructional objectives were more ef-
fective in aiding the learning frum text by indjviduals who did
not have adequately developed inspection strategies., Thwas
concluded that the individual's entering repertoire of inspec -
tion strategics must be tneluded as a major factor in deter- °
mining the effectiveness of instructional objectives,

A secondary purpose of this study was to examine Roth-
Kopf’s use of the inci-fental learning design to study the effects
of instructionat sbjectives  He argued that this design allowed
the separate assesament of mathemaenic and direct instruc-
tiondl effects uf ubjectives on learning from text because in-
cidental learning is based o1 objective irrelevant materiat,
However, it was noted that uis argument assumes that the math-

emugenic effects of instructionel manipulations must be uniform .

for buth intentiona! and incidental learning, Studies on inci- ,
dental and intention tearning of both traditional verbal tearning
and prose niaterials were reviewed to examine the teasibility

of that assumption. It was found that several variables difter-
entially influsnerd incidental and intentional learning and, con-
sequently, there was no basis for Rothkopt to assume that in-
eidental learnirs was strictly a function of the mathemagenic
effect of instractional objectives, It was suggested that indi-
vidual difiersrees dogigns may offepr appropriate alternatives

to the study »f the mathamagenic concept,

AN EXPLORATORY STUDY OF THE NATURE OF THE ACA-
DEMIC HIGH-RISK STUDENTS' PERCEIVED FREQUENCY
OF USE OF SELECTED STUDY SKILLS

Order No. 7821821

M~COY, Joyece Ann, Ed,D, Columbia University Teachers Col-
logge, 1978. 161pp. Sponsor. Professor Duavid P. Garrahan

The purpose of this study was to explore the academic high-
risk students’ perceptions uf their study skiiis and to determine
the frequency «f use of their perceived study skills.

Procedure

The population for this study was comprised of full time,
academic high-risk students. A total of 134 students were en-
rolled in the program, 92 participated in the study, 27 males
and 63 females. The atudents were enrolied in a special pro-
gram for acadamic high-risk students. The site of the study
was a small, private, four-year college iocated in Southeastern
Pennsylvania.
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. Data for this study were collected by a questionnaire, The
Study Practices Inventory. The questionnaive was developed
by the researcher. The questionnairve was submitted to the . ...
scademic high-risk students enrolled in the special program,

Principle Findings

The vast majority of these academic high-risk students are
close listeners and attempt to racord the lecture content, Gen-
erally, they underutilize professor cues. The extornal
and review function of notes is neglected, Among these stu-
dents, class participation is uncommon and most feel ill at ease
when they do participate,

Many o. these students tend not to make a preliminary pe-
rusal of written material. Few of these students profit from
an efficient associational system, Many students tend not to
employ proper coordimation and subordination techniques. The
students tend not to anticipate developments and predict out«
comes, An overwhelming majority seem to rely on rereading
to azd comprehension and retention,

vast majority of these academic high-risk students -
poned test preparation until a day or two before the test :;“
very few use any other method of preparation. The majority
tend to consistently apply most of these study skills in the test
situation, although the most efficient procedural aspects are
not generally employed,

The majority of these students consistently apply most of
the study skills related to writing term papers. But some of
the most essential skills are infrequently employed. The vast
:axrlty of the students fail to start early when writing term

r8. . :

{rom organized planning of their study time. The data did not
provide information concerning the exact number of hours apent
in studying; however, the vast majority of these students study
more than 10 hours per week, - Most of the students prefer to
study. in the evening. .

Among these students, there was a low frequency of system-
atic review throughout the semester, ag well as a low frequency
of using certain study skills related to review in other areag,

General Conclusion .
On the basis of the survey cfata in this study it may be con-

* “cluded that; in general, these academic high-risk students most

likely do not attain niaximum efficiency when studying, They
seemed to employ with greater frequency t-e more common,

but less efficient study skills, Also,‘these students apparently
tend to neglect the interrelations among the various study skills,

e

THE CLOZE PROCEDURFE 'AND READING ACHIEVEMENT
OF COLLEGE FRESHMEN Order No. 7904876

MAXWELL., Levenia Leg, Ed.D: Northeast 1 cauisiana Unie
‘versity, 1978, 101pp. Adviser: Dr. Harry B. Miller

The puipose of this study was to investigate the effects of
planned, regularly scheduled cloze exercises upon the reading
vocabulary, reading comprehension and total reading achieve-
ment of college freshmen, .

The subjects included in this study were college freshmen
enrolled in the course, Reading 100. The eaperimental groups
were compused of four intact classes and the ¢« ntrol £roup
was composed of three classes. The Quick Word Tust was
used to separate the experimental classes and control classes
into groups of students with average educational ability and
below averayge educational ability.

Each of the v\perimental ¢lasses was taught by une of the
three cloze techniques employed in this «tudy: The complete
cloze--.aultiple choice methad, the read- ~coyplete cloze
method, the vomplete pre-cloze--read--complete post-cloze

’
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-method. The control classes folluwed a program of individu-

ally prescribed instruction. The cluze vxerdises were ad-
ministered twice 3 week during a fifty minute class period for
SEVED weeks. :

The materials used were adapted from a geries of college
readings by Walter Pauk. The cloze exercises wer2 con-
structed by deleting every fifth word, excluding a, an, the, and

proper nouns. i
The Caldornia Reading Achievement Test: Advanced Level

., Form X was employcd as the pretest and the California Read~

~ Ing Achievement Test: Advanced Level Form Y was used as
he posttest for both the experimental and control groups.

Analysis of covariance was used to determine the relative ef-
fectiveness of several methods of teaching reading to college
students. Pretest scores were used to equate statistically the
experimental and coutrol classes.

Statistical analysis of the data resulted in the following -
conclusions: .

1. Reading vocabulary scores of coliege fres'. men are not
significantly affected by educational ability level.

2. Reading vivahulary scores of college freshmen are
affected by treatinent. The students who were taught by the
read--complete cloze method seored sigmficantly higher than

. the students of the other two jreatment groups and the indi-

viduaily prescribed instruction control group.

3. Reuding conprehension scores of college freshmen
were affected by educational ability level. The students of
average educationaj ability scored significantly higher than
the students of be low average educational ability,

4. Reading comprehension scores were not affected by the

“treatment of the cloze procedure.

5.* Tatal reading achievement scores were affected by both
educational ability level and treatment. The students of avere
age educational «xbility did significantly better than those stue
de.ts of below average vducational ability. The students who
used the read- -camplete cloze method scored significantly
higher than the nther two'treatment groups and the control
g oup which folluwed the individually preseribed program of
Instruction.

8. There was no siizuficant interaction between group and
level which sugpested that the relative effectiveness of treate
ment does Aot depend upon the educational ability level at which
it 18 used or o plied. N

A COMPARISON OF TWO ON- AND TWO CORRESPONDING
QFF- CAMPUS READING COURSES Order No. 7902845

NICHOLS, Carol Dianne, Ed.D. Unmiversuty of horthem Colo-
rado, 1978. 350pp.

Changes 1n social, cultural and economic forces have re-
sulted in a new populatrion of students who wish to continue their

. education. In o -der to mewt these needs, new educational op-

portunities have develuped--one being the external degree pro-
gram.

There is concern abuut maintaining quality education when
taking & program off-campus. This study \nvestigated whether,
when difference 1n begimning mastery was controlled by a pre-
test, the pragram format (on - or off-campus) would result 1n a
difference 10 achievement 1 two on- and off-campus reading
courses.

The courses used in this study were two courses offered by
the University of Northern Coloradao (UNC) and two off-campus
counterpart courses oftered by UNC's Center for Special and
Advanced Programs. The two sets of courses were referred to
by their prefixes and course numbers UCRD/EDRD 610-613
comprised one set of on- and -ff-campus courses: UCRD/EDRD
6§17 the other set.

Pre- and posttest instruments were developed to evaluate
the objectives that the counterpart courses had in common. Ob-
Jective true-false, multiple choice instrumients were used for
one set of courses, aud problem-solving instruments were de-
veloped for the uther st of couries,

)
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The following hypotheses were used to investigate each pair
of courses:

HYPOTHESIS I: There are no statistically signiticant dif-
feronces the mean ages, number of prior :
courses, number of years 5t experience in education, current
teaching status, and pretest scores for the two sets of experi-
mental groups, UCRD/EDRD 610-613 and UCRD/EDRD 811,

Hypothesia I was statistically tested by employing the t test
for on- and off-campus paired variable scores. -

HYPOTHESIS 11: There are no statistically significant
positest differences between the two sets of experimental
groups, UCRD/EDRD 610-613 and UCRD/EDRD 617, when
age, number of prior reading courses, number of years of ex-
pe:.ence An education, current teaching status andpretest scores
are uged as covariants.

Hvpothesis Il was statistically tested by analysis of covari-
ance,

HYPOTHESIS UI: There is no statistically significant reia-
tionship among the five independent variables, taken singly or
in combination, to predict academic achievement ia UCRD/
EDRD 610-6813 and UCRD/EDRD §17.

Hypothesis 111 was statistically tested by employing multiple
regression, N ' '
The results of investigating Hypothesis I revealed that in
both sets of classes the off-campus populations diftered in -age,.

current ‘teaching status, and experience in education.

The resu!'s of investigating Hypothesis Il indicated that the
null hypothesis could be accepted for UCRD/EDRD 610-613 but
rejected at the .05 level for UCRD/EDRD 617.

Statistical analysis showed that Hypothesis 1II was accepted
for oa-, on- and off-, and off-campus for YCRD/EDRD 617;
but rejected at the .05 level for the olf-campus group with age
and current teaching status ueing used to best predict posttest
scores,

The following recommendations were made:

1. Prerequisites for UCRD 617 should consider the vari-
ables of experience in education and current teaching
status in order to maximize student learning.

2. The on-campus EDRD 617 curricula should be enriched
to assist students who have limited experience in educa-
tion,

3. UCRD 617 minimum posttest scores could bi» predicted.

4. A study should be conducted to determine whether the in-
tegration of a problem-solving instrument into a course
would be of benetit to students,

5. A study should be done that would develop and validate a
practical problem- solving instrument.

6. This study should be replicated t determine if the data
" remain stable over a period of time. .

»

A PSYCHOLINGUISTIC DESCRIPTION OF THE ORAL AND
SILENT READING BEHAVIOR OF PERSISTING AND NON-
PERSISTING NON-TRADITIONAL COLLEGE FRESHMEN
READING NARRATIVE AND EXPOSITORY MATERIAL
Order No. 7908947

NIERATKA, Ernest Blair, Ph.D. Wayne State University,

"

1978. 183pp. Adviser: Kenneth Goodman

Twenty-four “non-traditional” college freshmen were se-
lected for the study. Twelve of the Subjects were persisters
in college with a grade point average between 2.2 and 3.36.
(The university has a 4.0 - A scale). The other twelve subjects °
studied were non-persisters with gradepoints between 1.8 and-
0.6, The subjects were selected because of their similarity
on SAT scores, high schoul ranks and a standardized reading
test. Twelve of the subjects scored at the third stanine of the
Towa Silent Reading Test and twelve at the fourth stanine, Six
of each stanine category were from the persister and non-
persister groups.
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The twent,-four subjects were allotted to eight groups and

assigned a number of reading and post-reading tasks, Groups

were required t¢ read a story orally and another silently and
then give a retelling of both stories, All subjects were tested
on their prior knowledge of some concepts contained in the ex-
posttory reading selection “Our Vanishing Resources” before
they read the story. All oral readings and retellings and prior
knowledge testing were recorded on audio tape for subsequent
analysis, :

The specific purpuses of th» study were: to ex.umine subject
comprehension and comprehending behavior 1 relation to per-
sistence In a university; to examine tutorial attendance in rela-
tion to persistence. tu examine miscue quality in relation to
comprehension and persistence, and to examine prior knowl-
edge in relation to comprehension, comprehending and
persistence,

The instrument used for analysis was ths‘Reading Miscue
Inventory (RMI) developed by Yetta Goodman and Carolyn
Burke. *‘Ms instrument allowed the researcher to make quali-
tative judgements about the subjects’ oral reading and calcu-
late the readers’ strengths and weaknesses in relation to their
use of semantic, syntactic and grapho-phonic cues,

Major Findings Inc lu&e:

1. There 1s a significant relationship between reading strategy -

effectiveness and persistence in coljege for Non- Praditional
students, Seven persisters evidenced highly effective strat-
egies. No nun-persister demonstrated highly effective read-
ing strategies,

3. The Reading Miscue Inventory en‘erged as having the power
to make discriminations between subjects where traditional
mndices such as SAT "nd high school rank could not.

3. The rate of miscues per hundred words apparently has ne
relation either to story comprehension or to persister or-
noh-pessister status.

4. The expusitory story, *Our Vanishing Resources® proved
signiticantly more difficult to process acruss all categories,

§. Persisters ‘were more effective in their use of grammati-
cal relativnships than non-persisters,

[ Persisters were less reliant un graphic cues in their
reading.

1. Persisters were less reliant on phonemic cues,

8. The pet;‘ent;tge means for identical grammatical {unctl«ﬁ
substitutions were virtually identical for persisters and
non-persisters,

9. Prior knowledge was not related in any significant way to
comprehenston patterns or retelling scores for either per-
staters or non-persisters, A notable difference did occur
in the prior knowledige mean score between groups,

10. Persisters were mvolved i sigmficantty more tutorial
sessions than nun-persisters,

THE REIATIVE EFFFCTIVENESS OF A MODIFIED VER~-
SION OF SQ3R ON UNIERSITY STUDENTS' STUDY BE-
RAVIOR Order No. 7909110

ORLANDO, Vinent Pual, PO D The D nasylvania State Unt-
versity, 1978 1ldépp Adviser: Emery P Bleismer

A Study Manageneat 8 stem (SMS) was developed to train
University students to ctudy their testbooks more effectively.
A modification of QIR Mobinson, 1941), this system pro-
vided for additional o phacis on the Pead -rocite-Foview se-
qQuence, with recitation beng considered primary and eompleted
in the form of writter nites  Provision was also made for in-
struction in and cpportoa y for comsistent application of the
SMS to students® testbooks.

This modified SQIR inclided thece stepn - Survey, Ques-
tion, Recitation, and Review, and was designed to be applied
to a chapter of a text bk Students completed the Survey to
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g2in an overull idea of the chapter's contents by briefly skim-
ming the chapter. Ti. Question step was also introductory and
was completed by rescanning the chapter and formulating ques-
tiohs. The primary Recitation segment of the SMS involved
three steps: reading three or four paragraphs, writing &
closed-bool, summary, and checking the summary. This
process would be repeated until the chapter was completed.
Revtew occurred after the chapter wag completed when stu-
denis Techecked their summaries. R

Three groups were included in the evaluation of the SMS:
() a Study Management (M) Group trained with the SMS,

(b) & Reading Skills (RS) Group which received instruction in
vocabulary, comprehension and reading rate, and (c) a Con-
trol Study (CS) Group which received no reading or study skill
training but spent equal time in monitored studying.

The subjects were volunteers enrolled in a reading course
which was part of a Developmental Year Program (DYP) at
The Pennsylvania State University. Under the auspices of the
DYP, students were granted special admission to the Univer~
sity. Over the length of the study (five weeks) the subjects in
the three groups met twice weekly for 75-minute sessions.

Three tests as pretést.and posttest measures were used to
evaluate the three procedures. A Study Management Skills
Test was constructed by the experimenter. Subjects were re-
quired to read and study a 1,500-word passage, after which
they answered 40 short-answer test items. The lowa Silent"
Reading Tests (ISRT), and the Survey of Study Habits and Atti-
tudes (SSHA) were also administered.

nalyses of variance were used to evaluate the data ob-
tained from these test measures. Test score gains on the
Study Management Skills Test indicated that subjects in the
SM Group recalled significantly more information than did
subjects in the RS and CS Groups. Scores on the lowa Vocabue
lary subtest indicated that none of the Groups made significant
gains. On the Iuwa Comprehension subtest the RS and SM
Groups made significant gains with the RS Group'’s gain sig-
nificantly higher than that of the C8 Group. On the lows Read-
ing Efficiency subtest the RS and CS Groups made significant”
grins, with the RS Group's gain significantly higher than of the
SM Group. The Survey of Study Habits and Attitudes indicated
that a significant gain in Study Habits was made by the SM .
Group, while a significant loss was made by the CS Group., On
the Study Attitudes subscale the SM Group miade a significant
wain, the RS Group made a gain but not a significant one, and

the CS Group agmin made a significant loss.« ’

It was concluded that the Study Managenient System was

an effective methodological approach to train university stu-
dents to study their textbooks. Subjects trained with this pro-
cedure significantly improved their ability to study and retain
information. It was also concluded that requiring the learuers
to engage in some form of post-reading recitation and provid-
ing sufficient oppartunity for guided practice in the application
of the Study Management System contributed simificuntly to
its success,

THE EFFECT OF THE AMOUNT OF UNDFRLINING ON
COMPREHENSION AND RETENTION OF TEXTBOOK PROSE
MATERIAL Ordes No, 7901087

PARK, Youngja Pyun, PhD. University of Oregon, 1978, 137pp.
Adviser: Richard Rankin

This study was destgned to investigate the relative effective-
ness of the amount of underlining on compyehension and reten-
tion of texthouk prose material, when high concept sentences
were increasingly underlined, given both subject-generated and
experimenter -provided conditions of underlimng. The suhjects
for the investigation were 120 colloge undergraduates enrolled
in Educational Psychology courses at the Umiversity of Oregon.
The subjects were randoml ; assigned to one of six conditions
(n = 20) and required to read the experiment;1 material, a 18-
paragraph passage, The six experimental conditions were:

(1) experimenter-provided underliming of the highest concept
level sentence per paragraph: (2) experimenter-provided under -

-
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liniag of half the numbes of sentences per paragraph: (3) sub-
ject-generated underlining of the highest concept level sentence
per paragraph: (4) subject-generated underlining of half the
mimber of sentences per paragraph: (5) subject-generated free
eholee underlining in the amount and concept hierarchy of sen-
tences: and (6) no underlimng of any sentences. All the under-
lining was in accordance with the hierarchical structural im-
portance of the material in each paragraph,

The dependent variahles were immediate and 48-hour delayed
comprehension scores, measured by 2 38-item multiple choice
test developed by the author. The estimate of reliability of the
test was .69 as determined by the Kuder-Richardson formula
No. 20, Seven hypotheses were investigated with regard to the
effect of the amount of underlining and the type of presentation
of underlining, A one-way analysis of variance, an analysis of
covariance with time as the covariate, and Dunnett’s t test were
performed to analyze the data.

The results of this study indicated that there was no signifi-
cant difference between the treatment groups on the total com-
prehension of prose material, The lack of differences in com-
prehension held irrespective of whether the highest concept
level sentence of the paragraph was underlined, or half the num-
ber of hierarchically important sentences were inderlined,
Additionally there was no significant difference observed as a
result of either the experimenter-provided or the subject-gen-
erated underlining condition, A significant difference was found

. only in the comparison between the self-generated free choice

underlining condition and the no underlining condition, )
With material of lower -structural importance, subjects who

used self -generated, free choice underlining demonstrated higher =

immediate comprehensicn than did subjects tn the other five con-
ditions, However, 48-hour delaved compreher, on scores did
not vield significant differences,

When nun -habitual underliners (as established by subject’s
setl-ratings) were forced to underline, they performed sigmfi-
cantly better than non-habitual underliners who used their own
non -underhining strategy or those for whom underhining was
provided, ‘However, no significant differences wers found with
the 48-heur delaved comprehension-scores,

From the present study, it was concluded that: (1) there is
no 18olation effect with underlining of nieaningful prose mate-
rial; (2) if underlining 18 to be used to facilitate prose learning,
the way each learner utilizes underlining in the free situation
has to be consttered: (3) underlining has mimimal effect on re-
tention.

Suggestions for future research tnclude examining the effect
of underlining over longer periods of retention, with a larger
number of non-habitwal uggderhiners, 1t 1s suspected that pre-
Vious researches an this areq were stumficantly affected by
the measurement methods nsed,

A HIERARCHIC AL, ORDFRING OF READING COMPREHEN -
SION SKILLS Order No. 7907708

PROBST, Garv Keith, Ed.D. The American University, 1979.
19pp.

It was the purpose of this studv to design and validate two
learning hierarchies that would help college developmental read-
ing atudents (1) outline an article and (2 reading to locate re-~
lationghips. The proposed learning hierarchy allowed one to
place reading skills in a hierarchical order of fncreasing intel-
lectual difficulty. In addition, the relationship between reading
comprehension and vocabularv skills and success in perfor-
mance on each of the skills in the concept and the principle
hierarchies was investigated.

The review of the literature revealed that theorists believe
in a hierarchical ordering of cognitive abilities. It was as-
sumed cognitive abilities were similar to reading comprehen -
sfon skills Hierarchies of reading comprehenston skills needed
to acquire concepts and recognize principles were developed
using the findings of Guilford, Gagne, Klausmeier, Hansen, and

A criterton-referenced test and practice exercise. were
da-'qmd by the researcher for each reading skill in the con-
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cept and principle hierarchies. Seventy-two students from an
urban university and an urban community college were given
instruction in each of the skills in the concept and principle
hierarchies during a five week summer developmental reading
elass. At the beginning of the summer session, the students
were given the Stanford Diagnostic Reading Test, Form A. In-
struction was given in each unit. The criterion-referenced tests
were given at the completion of each objective in the learning
hierarchy. A pretest of the gkills tested in each unit was not
given because on a pllot study it was found these skills were

at the students’ frustrational level.

The statistical procedure used for testing the connection be-
tween each reading gkill in the learning hiera=chy was the White
and Clark Test of Inclusion. This statistical procedure provided
a numerical index to determine the validity of a hierarchically-
organizsed learning sequence.

The dnalysis of the data by the White and Clark Test of In-
clusion indicated that the hierarchical relationships of some
of the skills in the concept hierarchy were questionable, while:
the arrangement of skills in the principle hierarchy was ac~
ceptable. A monotonically increasing relationship was found
on both learning hierarchies between the students’ voc
and comprehension scores on the Stanford Diagnostic Reading
Test and the number of items correct on the criterion-refer=
enced reading comprehension test.

The following conclusions were drawn on the basis of the

- analysis of the data gathered in the study:

1. The sequence of reading skills in the concept hierarchy
should be redesigned, according to the results of the validation
study. The hypotheses that were rejected had only one subject
above the number permitted by the critical number iz, the cru-
cial cell. The rejection could have been caused by one or more
of the subjects not giving his or her full attention to the instrue-
tion and/or the test on the rejected unit.

2. The sequence of reading skills in the principle hierarchy
was validated by this study.

3. Vocabulary and comprehension scores on the Stanford
Diagnostic Reading Test indicated a relationship with success
in some of the reading skills in both of the hierarchies.

<

. A CLOZE INVESTIGATION OF LANGUAGE CORRESPON-
DENCE BETWEEN SELECTED UNITED METHODIST
CHURCH SUNDAY SCHOOL MATERIALS AND SAMPLE
ADULT TARGET AUDIENCES . Order No, 7818983

SHANDS, Virginia Price, Ph,D, University of Southern Mis~
sissippi, 1978, 98pp, .

This study was concerned with the following problem: What
are the differences between word selection in the United Metho-
dist Church Sunday School literature and word selection by re-
celvers who differ according to church location, ethnic and cul~
tural groups, and familiarity with the literature in the adult
Sunday School classes of the Hattiesburg District of the United
Methodist Church?

The subjects were 169 black and white out-of-school adults
from six churches located in either city, town, or country lo-
cations and chosen by stratified random sampling, The testing
instrument consisted bf three randomly selected passages from
the United Methodist Church adult Sunday School text, The text
was subjected to Cloze mutilation of the every«fifth-word de-
sign (a total of 50 blanks), Testing took place in the sampled
churches during the regular Sunday School class hour,

Programs and sub-programs from the Statistical Package
for the Social Sciences were used for the analysis of the
data (ONE-WAY frequency, BREAKDOWN » ANOVA, and mul-
tiple REGRESSION), Analysis showed that the literature wasg
not appropriate for most of the target audience and that there
was a significant difference in Cluze scores by receivers from
different «tur h ‘veations, of diffeen! cacu, of differeat age,
and of different educational attainment, Sex, familiarity with
the literature, and occupational status did not contrisute sig-
atficant differences,

. 0 .



Rankin’s score of 38 percent ur 13 was the criterion for
the lowest acceptable match of receiver and message, The
geand mean of 14.26 was recorded for all subjects; sub-
jocts from urbtan churches averaged 13,5U; those from town
churches, 11.57; and those from country churches, 9.57,
Whites averaged 17.66 and blacks. 6,18; males averaged 13,68
and females, 14.73; only those achieving at least 13-15 years
of schooling reached the criterion, scoring 19,64, Scores for
the ten occupativnal gruups ranged from 6,36 (Housewife) to
885,80 (Arts and Entertainment). Multiple regression revealed
the optimum receiver to be an utbzm‘. highly educated, white
female, . .

The cunclusion reached was that the Linguage used in the
adult Sunday School text did not corre -pond to that used by the
target audience suffictently well to convey the message,

A MANUAL FOR TEACHERS DESCRIBING A PROGRAM
FOR INTEGRATING THE TEACHING OF READING AND
WRITING WITH A CONTENT AREA COURSE

) Order No, 7824118

SHERMAN, Debura Clatborne, Ed.D, New York Univerasity,
1978. 404pp. Chairman: Dr. Harold A, Vine

The most distinguishing characteristic of the community
college is the policy of udmitting students who would otherwise
be alienated academically, economically, and socially from
higher education. These nontraditional students with inade-
quate literacy und academic skills cannot take advantage of
the offerings of the college which might help them achieve the
educational, vocational, and soctal goals to which they aspire,
The number of these students with low levels of achievement
in basic academic skills creates a situation which necessitates
techniques ai approaches which ure new to traditional higher

* education,

This manual provides u guide for creating a program which
combines successful instruction in basic literacy and academic
skills; effects their transter to acudemic courses without dilut-
ing the quality of such courses: and creates a vehicle for com-
municating techniques which may help academic faculty teach
nontraditional students. The manual provides a theuretical
framework in the fiirm of assumptions and implications. In the
area of teaching lizaracy skills, these assumnptions are drawn
from such suurces as Bruner, Vygotsky, Frank Smith, Kensneth
and Yetta Goodman, Moffett, and Freire who advocate a total
language, copmtive, rather than skills model of literacy acquisi-
tion. The demographic studies of nontraduional community col-
lege students b: K, Patricia Cross have provided the basis for
other assumpt:ns, Parker and Ruban's work on combining pro-
cess and content also wfluenced the form of the program,

The manual describes an actual program at a community
college which combines the teaching of the fundamentals of
reading and the fundamentals of writing into one course which
is integrated with un introductory psychology course. While
the specific conrsn 18 described in terms of how it was devel-
oped, how the content was selected, and the specifics of teach-
ng it, the emphasis 18 on using this information to develup
other programs which may combine the same elements (funda-
mentals of rexding, fundamentals of writing, and content arez),
but which mav be 1n ditferent forms to accommodate difterent
personal, wnstitutionil, and instructional needs, An extensive
selected annotated bibliography in the areas of educational
theory, teaching adults, community colleges and community
tollege studeats, and teaching ceading and writing is provided,

AN INVESTICATION INTO COLLEGE READING IMPROVE =
MENT PRUGRAMS FOCUSING UPON PREVIOUS AND CUR-
RENT PROGRAMS AND THE DEVELOPMENT OF A MODEL
FOR A COLLEGE READING IMPROVEMENT SKILLS PRO«
GRAM Order No, 7814978

STARKIE, Gail Berkes, Ed.D, Hofstra University, 1978, 168pp,

The purpose of this study was to develop a model for a cole
lege reading improvement skills program for the development
of specific readiny skills which would enable the learner to
rocugnize and utilize transfer of gains to curricular cone
tent courses required for successful completion of an under~
graduate academic program,

A review of the literature was completed and four oasic
areas were ldentified to provide a conceptual framework for
the model, These areas included studies which eXplored:

() the development of college reading programs uver a se~

lected time period *o indicate the changes in directional em«
phases from 191% to 1974; (b) the characteristics of college
reading programs regarding structure, materials, participa«
tion in, and teacher-learner strategies; (c) specific details of
selected coliege reading programs; and (d) criteris utilized
for evaluating the worth of college reading programs,

The existence of college reading programs has been: re
ported by the literature since the early 1900’s, Although col-
lege reading programs have differed greatly in their philog~
ophy, organization, and purpcses, the review of the literature
indicated the need for college eading programs, It further ine
dicated that the development of such programs should be di~
rectly related to, and predicated by, the specific needs of the

“campus and its population, The model presented tn this study

was developed as an outgrowth of the literature and incorpo-
rated many of the findings therein,

The conceptual development of the model of 2 college read-
ing program explored philosophical concerns regarding tnittal
identification-of students in d.rect relation to individual and
program goals and needs, as wel! as.faculty understanding of
the philosophy of the ptogram, It was stated that a college
reading program should be directed toward answering the pres-
ent academic needs of the student population with the additional
extrinsic motivation of the awarding of academle credit for the *
successful completion of the course,

Program considerations included the population, the sched-
uling of classes, staffing, credit status, instructional areas,
evaluative procedures, structural concerns, and administra~-
tive responsibilities, Instructional areas of concern empha -
sized the need for individualization of instruction in the con~
ceptual development of a model,

. Nine assumptions and resultant principles were developed
in the conceptual presentation of the model, supported by spe-
cific research, and expressed s cight program chjectives.
Speclfic program needs were then identified to be answered
on individual campuses, The pragmatic development of the
model was directly related to the academic needs of incoming
freshmen, as well as faculty and staff directly involved,

The develupment of a model of a college reading program
was based, in part, upun the findings in the literature, Thoge
findings allowed for several conclusions to be drawn, .

1. College reading programs are necessary so that the in-~
dividual reading and study skills needs of students are met,
The continued existence of such prograns with conceptual
growth and expansion indicated an expressed need for pro-
grims at the college level,

2. It was concluded that cullege reading programs need to
expand in size to include a larger percentage of the general
student population than is presently serviced by existing pro-
grams. This was supported by evidence of 2 decline in attrl=
tion rate for students who had particip ted in a college reading
program and the findings which indicated a significant gain tn
grade point average following successful program completion,

3. Prugrams which allow for student awareness, appraisal
of speciflic dittteulty | nlaaning -f «oalz, involvement 2 evalu-
ation, und volant vy peetici s ) ive 4 areator positive ine
fluence on subsequent academic success than those programs
which do not,
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®  SELP-EBSTIVATION OF READING ABILITY AND PERSON~

ALITY FACTORS OF COLLEGE FRESHMEN
_ Order No. 7816589

TRICOMI-GUTTENRERG, Carolyn, Ph.D, Fordham University,
1978. 129pp, Mentor: Herman Slotkin .

Accucay « { self -estimation of academsdic ab.lity has heen
"shown to be related to academic achievement. Little research,
however, has been concerned with an exploration of those per«
sonality variables which may be ~alated to inaccuracy of self-
estimation of academic ability, Research findings support the
poasibility of a relationship hetween test anxivty, achievement
motivation, locus-of-control, and self-concept (persdnality vari-

- ables which have been found to be related to academic achieve-

ment), and accuracy of self-estimation of academic ability.
Sinca ro o rability § i Fadie to most aeadenic endeavors,
© this study examined the rel s 1nshin between the diffepreqre
scores of self -estimated .und iactual reading grade levels, and
test anxiety, achievement mutivation, loeus-of ~control, and
self-concept for 177 female wnd 188 mate entering colloge
freshmen admitted under the “Open Admission® policy to a
senior collepe within the City Univorsity of New York, )
Subjects were tested durin the college's testing program
for all enteriny freshmen students held prior to theif fifst se-
. mester registration, Students were reassured that they were
already admitted to the collee and that the ir test results would
not interfere with their aceeptance to the University. Uponcom-
* pletinn of 3 wtandardized reading test each student was given a
Self-Estimate of Reading Ability Scale, Measures of test anx-
tety. achievement motivation, lscus -of-control, and self-cuncept
were then administered. Difference scares were obtained by
subtracting the actual reading scure from the estimated reading
seore. .

Regression analyses were used to examine the contribution
of the four predictor variables taken independently, and togethes,
in explaining the magnitude of the differences between self-esti-
mated and actual reading ability. These analyses were computed
with the effects of the control variables age, sex, ethnic identity,
and reading ability fully partialed out of the independent and de-
pendent variables.

Test anxiety, when taken independently, was the only signifi~

- eant predictor of ditferences between self-estimated and agtual
reading grade levels. All four predictors, operating jointly,
were found to be significant predictors of size of the difference
scores; however, they ..ccounted for only a small percentage
of the total variance. Test anxiety and locus-of-control were
better predictors of the magnitude of the difference scoresthan
sither achievement motivation or self-concept,

" Recommendations included a cross-validation of these find-~
ings with similar samples of Open Admission students, as well
as with more traditional college students. Future research
might also focus on the relationship of nonpersonatity variables
known to be related to ucademic achievement and the ifference
Sstwsea self-estimated and actual academic ability. It was sug~
goated that multiscale inventories might he better predictors of
accuracy of self -estimation of academie ability than any single
measure of personalitv. Future research might also examine
whether increased awareness and selt-acceptance of academic
ability for the inaccarate estimator is related to changes in
personality and .attiitt i patterns. Aa extended outreach coun-
seling stratexy desisned 1o meet the specific needs of the in-
accurate extimator was alvu recommendad.
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A COMPARISON OF TREATMENT AND E'FFBCT!VBNBSS_
OF READING INSTRUCTION FOR COLLEGE STUDENTS
Ovder No, 7832088

VANDERLINDEN, Ralph, Ph,D, University of Utah, 1978,
186pp. Chairman: Robert E. Finley :

The major purpose of this study was to investigate whether * -
undergraduate college students are able to improve their read.
ing rate, vocabulary, comprehension, total reading, and reading
efficiency more effectively through: (1) a structured classroom
experience, (2) a'guided independent study reading lab, or (8) a
minimal treatment or placebo effect, Seventy-three students
at the University of Utah participated in this study, These stu-
dents made up six groups receiving one of the three treatments,
The subjects completed a series of tests at pre, post, and fol.
low-up treatment, These included the Diagnostic Reading Test:

. Survey Section, the Iowa Sjlent Reading Test: Level 3, and an
evaluation form,

Subjects in the independent study reading lab worked one
hour per day twice a week for three weeks with programed,
self-paced reading materials. Subjécts in the classroom growps
met in a stiuctured didactic settiag oné hour per day, twice a
week for three weeks, Subjects in the minimal treatment groups
were given a published handout that discussed methods of im-
proving reading skills, These subjects were also given the op-
portunity to participate in an active program of reading skill
acquisition‘at the completion of the data collection,

Reading test results were statistically analyzed by a one ;
way analysis of covariance on the posttest and follow-up scores,
Pretest reading scores, Composite. ACT scores, and aceumu~
lated grad point averages were used as covariates to eliminate
pretreatn ent differences among the groups in regard to reading
abllity and level of academic achievement, : :

No one method of treatment appeared superior to another,
Most students tended to increase their reading skills during
treatment, but the independent lub group declined in vocabulary
and total reading at follow-up test. Students appeared to be
oqually satisfied wit all'three treatments,

A number of problems within this study were discussed,
These center around questions of validity and appropriateness
of the tests used and the structure of the freatments, The need

for more specific reading research is stressed,

A STUDY TO ASCERTAIN THF RELATIONSHIP BETWEEN
PRE- AND POUST- NELSON-DENNY READING TEST
SCORES OF TWO HUNDRED SEVENTY~FIVE FRESHMEN
AND THEIR READING AND WRITING GRADES AT A SUB-
URBAN STATE COLLEGE . Order No. 7903862

WASHINGTON, Shirley Nan, Ed.D. University of Massachusetts,
1978. 110pp. Director: Dr. Harvey B, Scribner .

The purpose of this study was to assess the relationship be-
tween Nelson-Denny Reading Test scores of freshmen at a se-
lected guburban state college and their grade point averages Tor
the first semester, 1976, total subject (cumulative) achievement,
a reading course, and a freshman-level writing course. In ad-
dition, a subsidiary question was examined: How does the cot-
lege's arbitrary selection of 12.0 grade score on The Nelson~
Denny Reading Test reflect the likelihood for students being
misclassified according to their reading and writing abilitieg
who were arbitrarily assigned to a reading course based on that
score?

The population of this study consists of 275 freshmen who
scored less than twelfth grade, 12.0, on The Nelson-Denny Read-
ing Test and who were consequently programmed into a remedial
reading course by the college in this study. An additional 146
students who were exempted from the reading course yet en~
rolled in the freshman-level writing course were included to
determine the relationship between Nelson-Denny Reading pre-
test scores and both, total subject achievement and grade point
averages in the writing course for the 421 students.
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Findings revacding the relationship between Nelson <Denny
Reading Test scores and yrade pmint averages for the first
semeater, 1976, trral subject achievement ynd writing grades
for the Totul Group revealed that the pre <test scores did not
serve to be a valid predictor of academic success. The mod-
erately low corcelations of .37 and .41 for pre-test scores and
“Freshman Writing” sirades and for pre-test scores and cumu-
lative semester srude point averages respectively, were not
acceptable ~orrelations ag set forth by the investigator in this
study. However, Nelson-Denny Reading pre-test scores for the
Reading Center Group unly did serve to be a “moderate” pre-

* dictor of success (or post-test scores: also, the post-test scores

correlated rn.derately with “Reading Center” grades.

In regard to the subsidiary question of “Misclassification®”,
data revealed that the relationship between the distributional
percontages «f “Freshman Writing” grades and the cumulative
semaster grade point averages to Nelson-Denny Reading Test
scores were statistically significant at the .05 and ,001 levels
of confidence respectively for the Reading Center Group.

In addition, data revealed that 27.4% misclassifications were
prevalent amony the Non-Heading Center Group. Thus, ityas
concluded that a score of 12.0 on The Nelson-Denny Reading
Test sirould not be the determining factor as to the college’s
programming students into the remedial reading course.

It was recomménded that a closely monitored performance-~ -
based criturion of reading skills should be implemented by the

* college in this study to determine the réyuired level of reading

necesasary to perform adequitely in courses offered by the ecol-
lege. Moreover, the college might well tind that a twelfth grade
level of reading as reflected by The Nelson -Denny Reading Test
may be a higher minimum standard than is needed to do “B*

or “C” level work in particular courses offered by the coliege.

THE EFFECTS OF UNDERLINING AND STUDY TIME. ON
THE RECALL OF WRITTEN MATERIALS
' Order No. 7810767

WEATHERLY, Thomas Jerome, Jr., Ph.D. Georgia State Uni-
versity -College of Education, 1978 106pp. .

An area of verbal learning résearch which hus been the
focus of consider ihle interest over the past several years in-
volves the effects uf ortenting stimuli on t'.e retention of written
materials. Oriénting stimuli, such as inserted questions, ad- «
vance orgamzers, nhjectives, and the use uf active response
modes by the student, have besn examined by numero 1 studies.
The present studv focused on uaderlining as a type of active
respoase mode which can serve as an orienting stinulus. In
addition to examinmng the effects of underlining on tive recall
of written materials, the effects of study time on recall were
alwmo investigated. .

Students enrolled in inteoductory psyehology courses at a
community cullege were the subjects in the present study. A 4
x 2 multivariate nalysts of covariance, waitn the Nel:son-Denny
Reading Test as the covariate, was used, The four levels of
underlining included the (ollowing: 1) subject-generated under-
lining of any one sentence per paragraph which the subject con-
sidered tou he the most unportant sentence in each paragraph,
2) subject-generated underliming of any desireyd sentences,

3) experimenter-provided underliming of 3 high structural im-
portance sentence in each paragraph, and 4) experintenter-
provided underhmng of 4 fow structuead importance sentence
In each paragraph. Study time, which was the other indepen-
dent variable, consisted] of the folluwing two levels: 1) limited
study time f 19 nunutes, and 2 unlimited study time., The
dependent measurs was 4 rec.all test consistugg of 32 open-
ended questions,

N,
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Two multivariate analyses of covariance were conducted,
Analysis 1| wus conducted or four dependent variables, which
were immediate recall (total), delayed recall (total), iinme-
diate recall (efficiency), and delayed recali (efticiency), while
Analysis 1l consisted of four additional dependent variables,
which were immediate recall (intentional), immediate recall
{incidental), delayed recall (intentional), and delayed recall
(incidental). The results of Analysis I revealed that the study

- time effect was significant, while neither underlining methods

nor the interactiun achieved statistical significance. Since a
signiticant difference was found for study time, a protile analy-
8is was conducted, The hypothesis of parallelism was rejected
and, as a result, the univariate analysis was conducted on easl.
of the dependent variables., The results of the univariate analy-
sis were consistent with the results of the multivariate analysic
in that the study time effect was statistically significant for
each of the dependent variables, while neither underlining meth~
ods nor the interaction was significant. The results of Analysis
Il revealed that the underlining methods effect and the study
time effect did not reach the level of statistical significance.
Algo, the interaction was non-significant.

The results indicated that underlining did not serve as an :
orienting stimulus in the present study. This tinding was incon-
sistent with previous research which has supported theoretical
explanations related to the effects of orienting stimuli on the
retention of written materials. In additiun, the results indicated
that unlimited study time results in higher total recall, while
limited study time results in more efticient learning.

AN INVESTIGATION OF THE READING COMPREHFNSION
DIFFERENCE BETWEEN VERBAL LEARNING FOLLOWED
BY MOTOR SKILL LEARNING AND MOTOR SKILL LEARN-
ING FOLLOWED BY VERBAL LEARNING

Order No. 7903487

WORKMAN, Glenn Oliver, Ph.D. University of Maryland, 1978,
159pp. Supervisor: Professor Clifford L. Nelson

Ths  tudy was designed to examine the ordinal effect of ver-
bal and motor skill learning upon reading comprehension, Read~
ing comprehension of a machine operator’'s manual was con-
ceived as a function of the sequential order in which reading
(verbal learning) and doing (motor skill learning) were provided
in teaching-learning procedure, The investigation involved
learning to operate five machines: a duplicator, an animal
clipper, a sewing machine,a medlum-heav_y truck, and a loader/
backhoe; and learning the verbal information contained in the

_corresponding commercial machine operator’s manuals,

A population of cooperative education students (N=80) was
randomly assigned to two treatment groups. Treatment I was
& learning procedure whereby students read the machine oper-
ator's manual before they operated the machine (conventional
method). The learning procedure for treatment 2 was reverged
80 that students operated the machjne before they read the oper-
ator’s manual fupside ~down method). Pedagogy was autodidac -
tic for the verbal learning task and tutorial for the moutor skill
learning task, A cloze reading comprehension posttest for rel-
evant verbal information contained in the machine operator's
manual was administered following treatments. Reading com =
prehension difference between treatments was determined sep-
arately for each of the tive machine operator's manuals.

Since a reading comprehension difference attributed to ped-
agogic order might be influenced by other confounding variables,
data were collected for the following entering characteristics
of students: familiarity with each machine, intention-to-read
each machine operator's manual, reading interest attitude, and
reading comprehension ability,

" The dependent variable (criterion) was reading comprehen-
sion of 1 mechine operator's manual. The indepeadent variables
were: verhal and motor skill learning order tre.:ments), fa-
miliarity, intention, reading interest attitude, and reading com-
prehensing ability. Analysis of variance was ased to test for a
significant (.05 level) difference between the two reverse-ordey,



’Q
‘ verbal and motor akill learning procedures. Multiple classift~
oation analysis was used to determirne etfects amung indepen-~
donts. A SPSS, Subprogram ANOVA was used to analyze the
data. .

Results
ré was no significant reading comprehension ditference
n treatments for any of the five machine operator’'s man-
uals. A contradictory difference favoring the upside-down pro-
e0dure was observed for a set of identical twins.

Variation in the reading comprehension of all tive mar hine
operator’s manuals due to the joint effect of reading compre-
hension ability and reading interest attitude was significant:
duplicator manual (beyond .001), animal clipper (beyond .001).
sewing machine manual (.025), truck manual (.004), and loader/
backhoe manual (.098). There were no significant effects due to
familiarity, intention or order.

onclygions

The reading comprehension of these vocational cooperative
sducation students, ir the context of operating machines and
reading operator’s manuals, was signiticantly affected by their
reading comprehension ability and by their reading interest at-
titude, but not by their tamiliarity with the machinea nor by
their expressed intention to read the machine opsrator’s man-
uals, nor by the order in which they utilized the verbal and
motor skill learning procedure. The contradictory difference
in reading comprehension for a set of identical twins was ex-
plained by a possible confounding effect due to scholastic achieve-
ment motivation. The design was recommended for classroom
implementation because of its: feasibility, activity pedagogy,
emphasis on functional reading con:prehansion skill, and teach~
ing-learning theory. - .
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