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*uuix Lowy: lho theme ton!yht i< “"Managing Management Treaining Programs.
heve are tao aspetts | wotd Jike to mention right in the beginning:

is xongpraud with A Manageme® Training Propram an Gerontodogy on a
jevel, and ‘the other is concerned with a consortium model ot two

aduat e
versitiés -

J uhtch have ‘g@gaged in this joipt offort, Roston Universjty amd indeis Uni- -
‘e - vorsity. The Administration on Ading, .AoA, has tfunded }hlx wogram over the . .
y . ld\t thl cu ycul S, N . . v R . B '
.’ . v b o .t
'S - , e . . »o ‘ ‘.0’9’ /‘

. (Y

. l‘«? propmm we are going to digcuss tonight is thoﬂﬁgram'of a consor-
tium universitics condisting of thrve types o'd&ruininv rograms.- At ' '
Bodton Qéx%enslty. the training program “invqlves, t Gcrontoizgs Center of o
the univ ity as a "non-academic uriit “and two gragfate setwoolsiy the ‘Graduate
Schogol of Sacial Work, with its substant ive cong@tratiow in thd field of
~ a&nnk. and® the ‘Graduaté S¢hool of Arts and be*&@zcos. withi its department of

.%Oleﬂogy. pgimarily the branch of Community&ociology. The othcr part of
' oux gonxoutwum s Branﬂo;x Unlvcrxlty. spegfically the Florence ‘Heller
Are, the Progrom in Bconomics and
Bpator, ix this sase myseclt, "is sus-

e

péndgd in the: mxddlc . ' . Yy

/

Po]x2)¢x of «gnnr‘\’lhe prlngnpal inves

. A d . /

" The participants in each of thegt
~ul'ty teaching courses in both scho
«©  practicum jnpstructors, in the Sc

Wt !
Yy . . ,/_//‘ "\ |
programs are th¢/students and fhe fac- |
{s. Then there arg field instractors or '
1'of Social Work,/and in the Sociology .
.. Department, and then there are tie agencies’whqxeg e training program is car-
. vied out. In Sociidl Work,the Mister's level progrim is oriented towards
_training Middle Mana&cment Pegbonnel. In the ngﬁology Department and at
“Brandeis there are Doctoral Programs training pgople for Scnior Management ,
positions. We have not only different universities ‘involved, but also dif-
« ferent levels of training./ In 1974 Brandeis s in _the process of reorgani-,
zing the Ecohomics and Paf "am and the Boston University
-School of Social Work haglideveloped,in 1974, 4 concenkration ‘in Aging at_the
o Master's level. Both jjfstitutions recognizg¢d thd& cach one had a paxtlculdr
., ‘contribution to make, Fd thore was no ne¢d to duplicate the offerings. . 9

R N

\ , o Sandra Kretz: - deal of what we'wildl talk ahout “tonight is puttlng

) ' - together the nuts A bolts of a manag¢mgnt xonsortlum which we hopc will be
o : instructive to- thos¢ who would like tgf enefit from that experience. But,
a - in just a few moments,”I-would like td /speak about the philosophy of the pro-

gram. It is very. Simply stated, that the consortium is focused to train per-

. sons at a varicty/of levels to work.wjth direct service programs and policy
.-+ relating to non-jnstitutionalized cldorly persons. 1 think you will mote in
" all of our presehtations this evening a real emphasis on community based pro-
grams and probléms, which is a very different focus from many of the academic’
- programs of trjining professionals for careers in, long term care. This re-. .
flects a reliance on resources avajlable at both univexrsities. That is, I

think we do and trajn for what we #ire alrcady good at. But [ think the.-

fact that those resources exist r¢sults from-a long standing concern for, a
term I use reluctantly, and that fi's "alternatives to institutionaii)ation."
~ . . I would rather view this type of program as creating professiopals in key
’ areas so that the institutionalézation only occurs when community basetl
living arrangements are not ava lable. Those of you who are familiar with

+

.
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the writings of the primary architects of the program, Louis Lowy at Bnﬁiz?
Unrversity and Bob Binstock and Jim Schuls at Branders, will find many of
ctheir personal phildcophical concepts operationalized in the program.  And’

. 30 wo bolieve that this program presents a unique training component in the | .
Hroad spectrum of many Ninds of &clontolég\ training programs ava:lahlt
throughqut the country today, .

Louis Lowys Thus, we really werd LOﬂLOF“Od with communjity aged and we were

. concernod- about Jbvclopnng, you might say, man and woman power for particular
menagerial positions of tho mid-level as well as of the more advanced level.
Now, w will first brivtly present the program and ‘then we will have an op-

N portun ty for you to.ask a1l the quostnons you .want. Hopetfully, we will have
some of the answors. 7~ Members in ‘the. audience who wgnt to cqpond might give
their views. Perhaps wa can talk briefly about the Master's Degrae program

. in Social Work gt Boston Unin\snty f#rst apd then thc‘boatorul Program in

© Community SO\LOIO;y ut Boston Unlvcrsxty .

-

L4 »

Phyllis Mutsc) }05?4 ?»m goxq& to talk about student, qclcctlon. Students

“must firMt wa rxxulatc into ore ot the programs admxnxst erinf or affiliated

with the program. lhc& will have taken Miller's Analogies or Graduate

C . * Record Exams and submitted a record of past academic and vocation’ éxpcnxéhcc.
as well as a statement of future aspirations and carcer objectives. All of
these are, taken into account as students identify themselves as potential

) partxsnpants in the program during their first year in graduate school
y

During the orientation process, first year.students are invited to attend
both a non-credit Introduction to Gerontology cour$e and a series of semi-

nars on management. Attendance at seminars, while not required, usually ‘
<, "serwves to indicate serxoui intont to pursue admlnxstxat1on/managcmcnt as a
N career option. In additidn, students call or visit the field instructors to

discuss the naturc of the program or to explore their own.fitness for it.

Students are told that they may be part of the ptognam W1thout rcce1v1ng
-~ > any funding. In fact, we have found it desirable to scparate funding from
. the. decxs‘n -making)process in order to examine the student's participation
in the program on its own merifg. So far, therc.has becen a total of 33 stu-
ents in the program - and th# age range is from 22 years to 52 years with
in average dez of '28.9 years We've only had one member of a minority group,
l1though we' really ®hied hard to recruit minority students for the program.
" (That's true for the gitect servige component of the aging concentration, as
well.) Most of the students in the manasgement training program have had prior

experience in direct gervico with the elderly while somé¢ few held planning po-
.t gitioq‘. c R .
. ( Lduis Lowy: Now let's talk aboub the Site Selection, where the ‘student is
‘. in fact being trained. . . N

d

) Harold B:J;e A very 1msbrtant element of the Master's program is the field
" * experience. We' re particularly fortunate, I think, in the Boston area because
' the Agjng Network is composed ot the Federal Level, State Lovcl Local Level
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. posgd sitd supervisor. : .

I .
) Voluntary Levol.: In Bostgn we. have the Rézion 1 Federal OQ{ick and we have ¢

hid Freld Placoments thore. Wo have the Department: of Llder Affairs, which

is the State Offico, and we have Field Placements there. We have a viriety

and an array of local .agencies in the torm of Home Care Corporations and

of course we have an array of voluntary agencios working with the clderly

as well. So we doliberately try to get placements in each of those catego-

ries and have beon succosstul in so doing. 1 febl that the student should

have an opportunity to sco how thd agenices interdigitato in:tha.dcliVb{y

‘of services, from planning.. -
) . - . . <

. Looking at t nggpcxes, we iry to find those that have an acceptance
of and a clear Tondept of an agelkcy's responsibility for professional edu- « - .

cation‘pnd training, We look for thosé which have an availability of pro-

fessiohally qualified site ‘'supervisors and-a willingness to involve the
'students ate the operation at various levels. It must also be an organized
and smoothly functioning agency.® Judging those things 'is sometimes rather
difficult and getting them all present at- the optimum level is sometimes
rather difficult alsop. ‘ I

. ® . . Y .

' Frequently an agency will call asking if we could place a atudent with
them. That's the first opening. We ask them to write us a letter stating
what they have in mind, what their program is, and what they would be able,
to offeY. Phyllis and I will sit dohh\rith the executive or designated
staff to review what they have in mind)\ review what we see as our stud t's
‘necds and what)the University would require. Then we come back.and talk to
our field placement departmant. Of course, the School of Soct_tf Work has
been in opération for a long time. The.School has relationships with many-.

*' agencies so we don't have to do a grogt deal of recruiting of field sites.
Frequently we go back to.those where we've had good placementgy=.

Louis -Lowy: Now, it's one thing(to'have the students and another thing to
have the site. The question is how to match thom. /

v o . o
Phyllis Mutschler: A ljsting of available agencies, along with their respec-
tive."task assignments” and responsibilities for -soudents, is compiled through

the site seléction and roview process.

Y ) ' - -,

_In order ‘to arrive at an appropri&te assignment bf students to the varipus
.-training sites, the field ihstructors.intervigU each prospective candidate for
the program-to ascertain his/her past experience, present interésts and future.
Career gdals. By reviewing these aspects with each student, .a determination is _
mad® about the nature and range of assignments which will add depth_and Dxeadth
to the student's repetoire of skills. We jointly consider the type of agert
setting (private vs public, federal,state and local)which will allow a stude
to test out his/her intprest in.a.particular aspect of management/administration,-
For instance, a student who has never worked of§the state :level may want to work
at the state Office of Adlhg. Someone who is going to go back into a rural area
‘may ‘be more appropriately’ placed in an-Area Agency on Aging, which has assignments
more easily replicated Im another area of thescountry, ' ' :
\ . .

" The emphasis .in thesg¢ pre-assignment conferences is on the assessment of
" the student's educational peeds. In addition, however, consideration is given

to such practigalymatters as transpOftation“and personality of student and pro-

v : ) ) .
-t . 9
’ .~ . » ]
s+ . ~ LN . § .
.
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.Onco J decision has been reached, one of the field instructors calls the
agency or agencies oto alert the sito supervisor or'ngcncy contact person (usu-
ually the Pirectorsor Assistant Director) to expect ascall from the student who
will be making an appointment to visit the agency. This agency visit gives
the site supervisor and the student a chance to size one another up. In the
raros\nstnnco whone the agency or student decides the assignment does not meet
oxpectations, the sthdent and field Instructors re-evaluate: other potential

training sitess ¢ .

- {.' . . R < . ,'
Louis Lowy, As in any marriage, you never know how it turns out in advance
unti] you’ live together. ‘That'§ the same as with the student and an agencgy.

-, How do yod -match thom in the best possible way and what do you do when the
match/is not working out. First let us look at the faculty-based field in- -
-strpCtion component of the Master's Degree ang,the Doctoral Program at Bos-
tofl University, ) < *

v * 4 A ' - '
. Phyllis Mutschler: 1t is intoresting to reflect on how much our particular model

\of field instruction is reminiscent of the early days of training in Social Work

MC Y

M

where the neophyte worker received his or her test of fitness for the protession
"in the field." In many rospocts, our students are assigned as apprentices to
Site Supervisors who are mostly Directors or Assistant Dire¢tors of ,gencies
serving the aged. It them falls to us, as the faculty based field instructors

- to prbvide the bBridging methanisms back to the School of Social Work curriculum,

- As is true of other models which use faculty based Ficld Instructors, there is
Some tension between our roles and that of the Site Supervisors. We need to be
vigilantsin seeing to it that we neither usurp nor duplicate the administrative
supervis}on_ro[e that %s assigned to the Supervisor at the site.

We do look for agencies which are willing to give our students an opportunity
to learn varjous skills ands provide them with some degree of supervision and
instruction in the field. However, we don't require that students Feceive the

‘traditional two hours of supervisjon per week. -

™ As "Educatjonal Supervisoxs," the field instructors play a variety of roles:'

+

In negotiating a "work contract" to assure some breadth and depth of exposure,
they are. the student's advecate. As scminar leaders, and consultants on various
arpeﬁ&s of studont's assignments they serve as educators and role models. - Along
with other advisors at the School of Social Work, .they are expected to help .the
students integrate what they learn at their field placements with concepts
learned in the classroom. . Because of the nature of this program, they have
many opportunities to help -students. reflect upon and analyze the .arious compa-
~‘nents of their educational experience. In addition, as advisors, they have
.routine evaluation and registration responsibilities which make them administra-
tors for the students. Thoe Boston University Doctoral Program in Community Socjo-
+ logy also has 3 field experience component in which the advisors serve many of
.the same fipctions §s the faculty based field insfruc;prs for the School of
Social Work., These -internships are monitored less frequently because of the
differences in program requirements. : {

v

Advising Problcj;'

‘While the agencies used for field placement sites do have a commitment to
training students, many of thom are untfamiliar with the place of and require- "~
monts for field work within the Social Work curriculum, Many Site Supervisors ..

. @re not sdcial workers but businessmen and.urban planners. Some havc_bac\ground

in Russian or art history, polig&oql.sgienco. sociology or the mlhistry.m
. ¥ 4 * .

.
.
6 ' .
L . -
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Several problems may arise as a result of the discrepapcics Betwoen Site

Supervisors' and School of Soc
‘be allotted for supervision of
to release a4 student from '‘wor

1al Work's eapectations.  Insufficient time may
students on site or there may be reluctance
k" to attend professional seminars or other

meotings which are relevant to their education oxperience.  Similarly, meet-
ings, prajects or other experiences which may be desirable for the student *'s
acquisition of knowledge or skills, may be considered "off limits" for teainces.
A1l of these ditficultles stem from a misunderstanding about the nature of the
student role as"learner in the profession. Sité Supervisors may view the stu- -

dent as another pair of hands

- a resource for the agency.’ While the studgnt

doos serve the ;gency's needs both by work produced as well as by knowled in-

fused, his/her

imary ‘responsibility is to be a learner. Thus; the faculty

based field instryctor noeds to insure'fhat_tho“ktudcnt*s-"contruct" allows.
sufficient 1) breadth of experionce within a management framework, 2) indepen-

era
4

deq?.action, and-3) supervisiofi, so a student may deveolop competencies in sev-
aspects of administration. .

_ Occasionally, particulhrly_when there has been sope turnovcr in personpel,
the student map have difficulty clarifying the.exact nature and scope:of his -

| assignment. Many small tasks or parts of a project may be completed Before the

' student realizes that his internship lacks a consistent focus. Again, it falls
to tho advisor to redirect the agency's planning for' the student's edycation/

training. *

N

Louis Lowy: Here is a list which descriﬁ?& the courses that our students

take. Students arc expected to take a course in "Social Work Practice in .
the, Community" as a prerequisite, and then Basic Administration, to be followed
by Advanced Application of Administration, Community Planning, and Advanced
Community Planning. Harold will want to talk about the integrative mechanighn
to bring together these components. . '

- ..

Harold Bejcek: Let me take a cohple of seRonds on the very important element -
of the field placement objectives and lead into the integrative part of it and

how that is achieved.” First,

the students achieve some operational understanding

of the yhole aging management/administration network. How does this all §unc-
tion at the federal, state and loca)l level? As we all know, there are certain
eternal verities throughout, regardless of the size-.of the system. At the least,
we hope students will have some grasp of what goes into putting agencies toge-
ther, putting the whole system together and holding it together. We ask that
they have an opportunity to work independently to show they can start out on a

task and complete it. We ask

that they have an opportunity to work as part of a

team, to observe and study overall agency operation, to observe and study inter-
Play of agencies in the whole machanism. Nothing really stands alone. So, how
do they all mesh to get some abpropriate delivery of service? 0Out of this the
students should have a comprehensive knowledge of how at least one agency in

the whole network functions.:

“level of agency at which placed. They. then come back td the group and share,
thus having peer teaching involved in our programs.

Each student should be thctbest informed on the

P

~

-t

How does this function, and how does the field placement operate? Bear in
mind that Phyllis and I have already had a visit with the agency and have talked

to the students on the campus.

- the sites, sit-down wit

A few weeks after the fall starts we go out to
udent-and the Sjtp Supervisor and jointly deter-.

«

L



mine whyt being ‘planned in. order to address themselves to the following

four po st 1) operational understanding of the aging administrat ion/manage-*

ment notwork; ) operational understanding of the application of administrat ion/

management fundamentals; 3) opportunity to work independently;* work as part of

a team; observe and study overall agency operation and observe and study inter-

play of agoncies in network; 4) attain a comprehensive knowledge of the agency.

Towards the ¢nd of the term wo make a site visit to review progress. A few

weeks after the start of the second term we make a site Visit to up-date its

‘plan and at the end of the term roviow results. ’

. . .
Initially we ask the Site Supervisor and the student to.develop what we

call a contract agreement of the things they vikl_be working on, and a' time-

table. This sets out bench marks for. us to measure progress.

> [}
*

.

~ In the area of administration/management, we have an array of some one
. hundred and ninoteen tasks. Yoy can't cover all of those, obviously, but they"

} begin to*Treate a focus for the student, to concentrate on the things they
need the most. Now, that's the field Placoment, B

.

-~ .. N . . ‘

- Anoth¢r element in the training pré%ram is the professional seminars. The
objecctives are to supplement the academic and the field experience. You're
not going to get ‘cverything in the ficld or in class, We want to.help fill
the gaps. We want to try to integrate the academic and they field material.
How do the two come together? liow do thoy support and mesh? We want the stu-
dents to have the opportunity to analysé, prepare, present and lead a discus:
sion. After all, what arc you going tgg have to do as an administrator and on

* many occasions as a staff person? You must' bring something ta the staff or
' lay it out to the board or committee. ~ We want students to have the opportunity
to develop that skill through the seminars. '

Another objective of the seminars is to assess and understand the opera-
tional roles of agencies, which takes us back to the first premise, to try to
® get an understanding of federal, state, local and voluntary functioning. Where
\- do they fit in? 1In the seminars we try to get some understanding:of that. All
of this is geared towards developing some administration or management skills,
Here, also, is the exchange of information which j}s another function and objec-
tive of the professional seminars, .. '

The content of a seminar comes in two different groupings. The didactic
presentations, and to 'determine what we're going to hiave in these, we have a
poll. We have a rating sheet which students ratéritems on a 0-5 scale, These
_items arelorganization management, financial management, evaluation of program °
and administration, legal and- insurance issues, community resources, planning
program development, fund raising directed into grants, contracts and third
party payments, public felations, and others. From this tabulation we set .out
schedule for ‘the year. We have one two-hour didactic = seminar each month.
Phyllis or I lead the seminar or get some outside person to lead the discussion
and make a presentation. We try to keep away from that which is covered in
class or what they might be getting in the field. We try to fill the gaps.

[ I ‘ -

When the students lead their seminars they are asked to take some item that
thoy are working on,or an issue from the field-experience and analyze it, pre-
pare it to present-and lead a discussion. We serve as consultants in this pro-

.
- N .
- -
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tess. The third Kind of seminar is a Joint one with the Brandels component .

There Are tformal pyesentations apd a formal Jdiscussion with faculty and stu- .

€ dents.  We had. two Joint seminars last year. : ) .
' ‘ . ) .- .
What happehs to the student in afl of this?. At the end of cach term the
. Site Supervisor hab(to giye us*a written cvaluation in which wo suggest that
they comment on the following points: demonstrated initiative, judgeément, or-
Ranizing of tasks, organizing of thdir time and cffort,'intcrpcrsénul skills,
. “the commundty relations and also to give us some déscription of the projccts
that wore updertaken and achievements. - e
. - L4 -

Wo get those at the end of the first term and at the end. of the second |
term.  Phyllls and I have to write an evaluationsat theconclusion. - We take
into consideration the studvnts"aqudemic work, their ﬂield work, as well as
their paﬂficipa%ion in the professional seminars. -0 '

A Y

JAnother element in the integrative proJess would be the continding rela-.

» tionships with our graduates. One facet of our responsibilities is to assist-
©in ways we can .with Jjob finding by .assessging job opportunitic¢s.  Students who ’
have kruﬂtat¢d sti1ll come Back or call and gften we have individugl consultation
with them. We have, in each of tﬁp last few ycars, made a survey of all prior ~

graduates in the Gerontology Program to determine what they are doing,: how . .
- they teel the program has been important to them and where it could be strengy”

thened to make them more effective in the fiecld, I think it's worth a moment
to point out that of our graduates, we have one in a Federal governmental
agency - a Veterans' Adminjstration Hospital, working with the aging; in the
State - -we have one person in the state Department of Mental Health. In
Aging we have four who are at Regional and Municipal jobs, Triple A's or
Home Care Corpgfgfrations.. In the private sector we have one individual in a
p;oprictary ugqgncy with aging. We have four in nonprofit aging agencies and

. two working.in ®ther nonprofit human service agencies.  On the whole, the

contribution of the program to the field of Aging Administration and Manage-
~ment by the Boston University program has been a very substantial one.

Louis lowy: Let's now turn to the Brandeis portion of the Consortjum 3dnd

* e e

examine its complementarity with the Boston University program.

Sandra Kretz: The Doctoral Program, located at the Heller School, brings to
the Consortium resources with another dimension. This is a multi-disciplinary
program focusing on the economics and politics of aging and secking to train
-academicians, researchers, senior managers and policy analysts in a variety of
Aging rclated areas. Unlike the Boston University component of the Consortium
which focuses on mid-level managers and a kind of & hands-on*experience throygh
field training, the Brandeis program emphasizes a more academic sequence in

the development of skills %nd policy analysis, program implementation, and .-
social research. The direct%on and objectives are different but, we feel, com-
Plementary. The program encompasses several spheres of inquiry including
faculty research, academic course work Otfferéd -to students and also available
to other students in the Boston Area through a cross-registratioq arrangement,
student roesearch and community service involvement by faculty, researchers

and students. It's the educag:onal component of the program I1'11 be discussing

in somo detail, but I don't want to minimize the very significant faculty re-

search that's going on at the Heller School in the area of polities of aging,
. ° . - . ’
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- rotirement and pension policy, income maintenance and economic role of women
. in the middle or lateyp ygars. All of these are on-going functions in the
Heller School network, and are additional reources for the cducational pro-
gram. There are two sets of hamdouts about the Brandois component of the
program which 4ro available afterwards, so 1 will just talk very briefly
about the program in two sections. One part of the discussion is structure
‘ and a. sort of a nuts and bolts description, and second, a d]scussjon of the
program in relation to the multidisciplinary nature of the Heller School.
— A'littéf later in the program 1'l1 be talking about the B.U.-Brandeis Consor-
Aium relationship and the relationships that the Consortium dnd Univetsity
y have together. _ - T . '
* ’ v . 1Y
- There are some “basic descriptqrs of the program strycturd One is that
. . the studgnt contingent is quite small in comparison to the B.U. component
of the Conségtium. TYThe students receivihg training grants number about six
or seven each year. In addition to tHat, there arc a number of students
who are mot on training grants but whb are considéred associate¥ ‘of the pro-
‘ gram. They can glect to ‘go through the sequonce of the program cven though
thelir stipends may come from different sources or they might be selt-supported.
There are currently 22 students who aregssociated with the program including
thosg on a training grant. Five of these hive not been in residence with
Heller School over the past year. They were either out collecting data for
their dissertation or. taking ‘the year out for paid employment. Second, stu--
% dents hive been about age 30" with about 5 to 10 years of programatic or
teaching’ expericnce beyond a Master's Degree before coming to the Heller
School. Our range of ages has also bcen quite large. We've had students
from mid-twenties to the age of sixty-two in the Doctbral Program, although
most of the ages do cluster around the age of 30.- The depth of previous ex-
perience means that there is not a need for a field training and students '
are expected to focus on their academic work in relation to their background,
' and begin to develop an indivibualized program we'll be talking about ldter.
/ . - :
Third, the students' previous academic degrees containsa preponderance of
. - degrees in Social Work, although pramious academic degrees also range to
economics, political science, public administration, public health and socio-
logy. Studonts ®an enter the program in two ways, either by having previous
gerontological program experience, and wanting to, build more of a policy focus
in the politics and economics of* aging, or through a desiring to apply a spe-
cific discipline background such as economics to gerontology. . The students
who come “into the gerontology program usually have about five to ten ‘years
previous experience, but not all come to the program with gerontology expcrience.

The program has had two graduates so far who have already gone on to
academic careers and several more are expected to graduate in June, and then
there will be a fairly consistent output of graduates. Obviously, it takes
longer to get through the doctoral program than the two year Master's program,
-~ 80 the o%tput has not been as_great. :

* One of the handouts describes the academic or educational program in some
detail. So I want to quickly talk about the core program, which consists of
.two basic cdurses, the economics of aging ‘and the politics and policy processes
of aging. In addition to these two courses each student on a training grant
.18 required to take.at least three coursecs in either a politics sequence or -
an economics sequence, to give a total of five required COUTSES in the poli-

tics or economics of aging. This is within the total 12 gpurse requircment
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' at > Heller School | cighteen for a student with o B A.-these Iatter are VOV, overy

rare. - The Heller program for all students requires a three semester social ’

rescarch sequence as well a5 a4 two semester policy anualysis course for a total

of five required courses.  Because there are five aging courses and five gener-

al Heller courses this ameans that students in the Aging Program tulfill\teh of
. . the twelve total course requirements by participating th the program. The
reality of all this s that most students ¥ake more thun the requitred basic
twelve courses because they want to take a number of electives beyond the five
required aging courscsdand five required social research and public policy
courses. . - . ) ' .

l“
The Brandeis program cmphasizs the construction of individualized ficlds

of inquiry for each student. Because students come into the program with a
number of ycars of experience heforehand, they are expected to bepin developing
papers and research projocts in their chosen area of inquiry, whether it be’
retirement, -or the politics of aping, or political attitudes, etc. This gives
- ' a consistent theme through the program in a specific arca of interest.

Studentd in the Heller program arc\hlso required to write what is called

a substantive paper. A sabstantive paper is a requirement I don't belicve

exists anywhere else. 1t is a predissertation qualifying paper imstead of .

comprehensive exams, which must be approved by a faculty committee. As a pen-

eral rule they tend to be about 75-100 pages, and a literature review as op-

. posced to specific research topics like the dissertation. The dissertation
utilizes a political or economic analytic approach applied to an aging topic.
Dissertation topics have tendpd. to demonstrate a wide scope of inquiry, and
some examples in¢clude: political attitudes and behavior of aged Chicanos,
computer modeling of women's Social Security benefits and work patterns, fac-
tors affecting early retirememt decisions, private ponsion'programs for women,

v and Medicare policy and health care for rural elderly. There is a very wide
scope of interest. . ' . ”

The Heller program focuses on arcas of special expertise of the three
primary faculty persons who are the® architccts of the program, Bob Binstock
and Rob Hudson who are political scientists and Jim Schulz who is an economist.
Very briefly, I would like to talk now about three additional areas -of re- -
sources.at the Heller School available to students in the program. The first
of these are the multi-disciplinary course offerings at the Heller School, .
which are not limited to the field of gerortology. I have a number of bro-

chures of blue-and yellow over there which describe the total Heller program.
(Available from the Registrar, leller Graduate School, Brandeis University,
Waltham, MA "02154.) So let me say here_ that the.Heller School was designed
as a multi-disciplinary center .which provides a unique backup for programs
such as ours. The faculty consists of sociologists, economists, political
- scientists, social workers, social psychiatrists, social planners, persons
trained in public health, law, and public management who are available to lend
their expertis¢ through course work, research and their presence in doctoral
dissertation work. In addition to the gerontology program, the school ha
training programs in mental health, mental vetardation and deve pmental Qis-
abilities, alchoholism, social planning, -hcalth care and fami y policy, which
allows students to construct unique progrmms of research i erest. A student
* - Interested in, for instance, the elderly mentally retarded would have a back-
+ » up.not only from the disciplines or the .aging faculty, but from a sociologist

- . .
.
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and a lawyer, who are the principal mental retardation faculty porsons. This
roally gives a singular resource for Yo students,

The second, and very unique, resource available at the school® is a newly “
created Health Policy Consortium which is separate from the B.U,-Brandcis . .
Consortium we have been talking about. The Health Policy Consortium is com-
priscd of. the Heller School at Brandeis, the™Boston University Medical School 4
and the political science department of the Massachusetts Institute of Techno- )
logy. This Health Policy Consortium has a variety of rescarch pYojects ongoing
whith provide opportunitics for rescarch and employment for doctoral students.

-
»

The third resource is aymaster's degree program %lsq dffered at the Heller -
School, graduating its first class in 1978 in Human Servicdb Manhagement. Yhis
is a much more technical type of master's degree than is offered at Boston
University. There is a variety of course work available in such things as
program management, budgeting, .and computer and communications systems. Doc-
toral ‘students who feel that they don't Mave those kinds of skills can take
advantage of courses offered in the Master g program. © . * ¢
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Loui's Lowy: - When discussing the Consortium Model we want to describe how the

two universities relate to one another. “Let-us talk with Phyllis.

: . v .
Phyllis Mutschler: Bestqn Universigy can offer Brandeis a group of University
wide resources through th GerontoMgy Center. - Phere are, a number of courses
in Gerontology throughput She University, at'the graduate (and undergraduate) ..
level in almost all of schools, but particularly in.Sociology and Psychology.
Thus, our integests at Boston University really complement the'Economics and -+ * °°
Politics of Aging'at Brandeis.. ) . . )

o - ~
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Brandeis students can cross-register, and take courses at Boston University

s just as our students can at Brandeis. ‘In addition to the course offerings,

which are being'expanﬂedﬁiparticularly in the humanities, there are the faculty
'of the arious schools whogserve both our stuydents and the Branﬂci; students
as advisors, mentors and onsultants. Boston University faculty also can serve
as members of‘Brandei§ dissertation committees. ‘ -

-
Y

In addition, we have had:a number of doctoral candidates from Brandeis who
have come to the School of Social Work, over the years, to serve as advisors,
to teach research courses, to be advisors for independent study. In this way

‘Boston UniVersityquggjdes some’ Brandeis doctoral candidates with part-time

employment. . :

Louis Lowy:) So there are actually four parts: the faculty, the courses, the
integrative seminars and the opportanity for faculty to teach in either program,
to act as thesis or disseftation advisor and even to engage in research in the
project. While we are about to conclude our formal part let us talk about the
pluses and minySes of this arrangement. Harold, let's hear briefly what are the

pluses of the 'fonsortium arrangements.

Harold quéokf *The Consortium arrangement has demonstrated two Universities

. can work together implementing & professional training program while concurrently
.augmenting these programs through special joint activities. 'Thus, on both an

-individual and a collective level the students have been the bencficiaries of an
enriched program. The students' placements in the federal, state, local, and
voluntary agencies generate internal studies, planning and service activities
which would not otherwise take place. The program has demonstrated that stu-
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. of sevvice, progrossive planning, and constructive mocting of commugity nceds
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~dents at both the master's and the doctordl levels can handle managément tasks

and has also clearly demonstrated that clinical and manaperral tasks can be
integrated. A (ollow up ecach year on all students who have pone through the
program has determined that they are making a contribution to cffective delivery

for the eclderly. .

The elements of proggssionajiscminnrs% field instruction, workshops and
conferences provides some of the- essential ingredients for developing a magure, o’
competent practitioner who_can .go into the fipld and carry major respnsibilities.

I think we've :found that students have been good judges of their education-
al needs; they have actively participated in constructing meaningful learming
opportunjtics at their individual placements. 1 think the non-credit \profes-
sional seminars, which are a requirement, are an essential part of the integra-

. tive process of learning, and beqause’of.thati the seniinar$ deserve caroful -

planhing and require thought ful execution. R
Louis Lowy: Let me just mention the, negatives on the balance sheet. There .
are tension points and problems. Somc of them are internal to cach institution,
and some are related to ‘the Consortium per se. .There are problems gyound struc-
ture and around time ¢onstraints. Students and faculty are very busy, especially
in programs that are so tightly structured, and the busy schedules do not ' allow
for the necessary flexibility. Another -problem is geography. The campuses are
about 15 miles apart. While Boston University is located on the Mass Transit
System, ‘Brandeis is in the suburbs and is practically inaccessible by *public
transportation. This has created-some logistical problems, Individual program .
requirements vary, and, as you know, academic institutions are as bureaudratic;.

as agencies. There are set rules and there are set times for registratiod

- operating in a tightly scheduled environment in both institutions. Each )

institution is autonomous and autonomy makes it quite difficult to accomodate
conflicting interests. That's why a consortium can only work well if putual

needs are met and the advantages outweigh the disadvantages and gets each "partner"
something out of such an arrangement; that is, if enlightened self-interest is

at work. Tension poin® have to be negotiated by the interested parties. This
also creates strain, Master's degree and doctoral level programs represent

. differential status and power realities in the perception of studeni§-facq1ty.,,

-~ . .
We have to recognize in any arrangement that social structures and needs

change and what held true in 1975 does not hold true in 1978. We must use

feedback mechanisms to adjust to changing conditions. As I said before, in

any marriage, there are tensions. Some of them are inherent in the system; others
may be more changeable. For example, we may be able to change the time . .
sequences, although I don't know what we would do about mass transportation in «» .

. Boston, ) S ]

‘ Ne have experimented with the use of video-tapes. Jim Schulz gave a lec-
ture in economics and, as the. students could not be out at’ Brandeis, we video- .
taped-it and brought it to Boston University. It is important to arrange inter-

.faculty and inter-student meetings to get to know one another and to exchange

ideas. Attendance at the Gerontological Society Me¢tiqgs are important, because
it gives both faculty and students from both qniversities an opportunity to meet.
and to get to know one another, and also to gét to meet some of the people that M,

- they know or read about. .
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How does all this add up on balance? The balance sheet is much more shewed
towards the posative <de of the ledeer than toward the negative, We have
avoided unnecessary duplication of resources, particularly as these are very
rave and costly,  Brandeis dud not have to desvpn a ¢liniceal program and Roston
iversity did not have to develop a program in politics or cconomics o ; *

The Consortium has served as’a focal point for funding. In a Wine of
shrinking resources it is better to move and harness scarce means. People have

of its initial prestige and status, especially in the ditfficult takeoff phase,
through the Consortium. )

Last and not least, we have created a training program that has produced
administrators who are out there doing something worthwhile and quite effective.
Eventhough the record is incomplete, we have indications that many graduates .
are doing well. They persevered in the tield of aging, and are cmployed 1n a

gotten to know the Consortium and the Gerontolopy Center which derived a pood deal

lot of important jobs. Many ave providing leadership in perontology. 1It's intey-

esting that some people have chosen small communities vather than urban arcas
or rural aveas, and 1 hope that some of them will make an impact there because,

as you know, most graduates tend to flock to the urban arcas.  The very existence

of this program provides support as many times graduates who are living in the

area come by to nurture themselves again to make use. of resources and consultition

and gain new strength for future endeavors,



