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Mimdw“nha call to arms—a battlecry £5°.

fe_» -_.administrators to fight for the’ nghts of chudren as guman beings, as . |

~ citizens and as learners. ..

St Hxstmcanx many leadefs, mclndmg school adnumstrators, have
fought for and won significankreforms for youth. These include  *
- universal public schooling, child labor‘iaws -and prbgrams fcr the

K ngmgfmmly stmcture "children urgen\tly need advocqtes in the
itical arena as well &s in the schools,

" Admjnistrators dre in an excellent position to defend the nghts of
'ldren on all’ fmnts. ,Moreover, as the AASA child advodagy
_ . commission found,plagirig the rights of thildren before budgets, -

_ 'e hmldmgs and bargaining may serve to cgan.fy the purpose of
admimstrannn itself. R
. " It is qur wish at AASA that Champions. of Chﬂdm will
provxd'g eﬁmpfes and suggestxons administrators cag use to defend
. -the galent’ smd mtzatwe of uurnatxon fgreatest resmu(xg
;o [l

:f L nndyoutlt,. L . . Co
. . N ’ v vt ' o

.. 77"y PaulB. Salmon, Ed.D,

dmidvantaged“ R e
kY Today. in an era ni‘ taxpayer revolts. Iack of clarity in values andt -

-chifidren .

[,

U . SR Execumfe Director -

¢ ,‘. . . .'& ‘ . .- ‘. s - “ . - P AASA




The 19?6Delegate Assembly nf the Amencan Assocmhon of
School Administrators unanimously ado;:ted a fresolution statmg'

:.‘:-, , mvomcrm cnn.nmmmm R
' AASA believes that during these t;mlnof dwiuveneu in the,
ST educxtsanalmmmumty,mdata entherei:atackofclanty
o _in our hation’s value system, the and individual schoo! -, . o
. administrators nlust, with vigor, re-assest their historic solesas . ot
.~ ' advocates for children and youth. AASAurgnaﬂadﬂnmsmtonfo Ty
"+ . constantly advocate, at the bargaining table, in the halls of , :
government, and in each community, the current and future needs
oo of our children and youth: AASA further believes that theseisno
R inore fitting wny to commemonite oug - nation's Bicentennial and to -
i "+ . guaranfee an ever-improving free ngx:ety than through the vehmg*
R andmn'tu nfmyoungeatm e

(

- MSA Presldent F rank Dmk appointed a Commusmn th develop
" '~ action progranis to achieve the purpose of the resolution. I was -
~privileged to serve as chaxrperson for the Commission. It has been a
-most rewarding experience, both proféssionaily and personally. I have
; “been afforded an opportynity to learn so much. The Commissioners, -,
waie. . . Anne Campbell, Luvern Cunningham, Steve Knezevich, Deborah iR
W&Wolfe arQAASA liaison, Bill Henry, have been gre,at mentors: 1 shall
aJWm be:gs;ateful to each of them,
T’E&‘Tesaiﬁhon was approved in;1976. Now, théee years la’ter,
nothmg hasc %.the better. 4‘here -ilstill divisiveness; ere is .
- still a tagk of clarity in'Viiues: Pethaps an in-depth comparatisf look [
B at then and now would réeveal thét‘the plxght of chxldren and youth ' :
has worsened.. That look would reveal—~ . _ N

® the dramaucaﬂy changing family strm:ture in our soc:ety..
" +@ the retreat from integrated education and from affirmative a on
which hév been the paths toward a goal-of one. nat:on. )
L ‘undividé ' ’
. .0 the “taxpalfers revnlt” which has faﬂen uneve:nly upon public .
‘ o education and, thus, on our ¢hildren and youth.. .
L\ . '@ the grossly. disproportionate share of unemployment bome by our -
. > urban, predonpnately mmnty, youth . . B -
QT , . T
CERIC - e i oL T

. " !




. .
..

: . the Juvemle Justice System thch causes‘“status oﬂ'enders” to
T -languish in jail while felonious youth are freed.- -~

o . » The list could g6 on and on (oﬂﬁer conditions affecting children o
v and youth arecited in the text) and the longer it becomes the more T
B urgent it is for me, for all of us to be Champxons of Children. .
. .That is what this report is about—thé school administrators as
advﬁcates for children and youth. We*deﬁned that role as advocates
for cfuldren and yoath as human bemgs; as citizens, and as learners. It-

.is a comprehensive defihition that encourages administrators,to . *
advocate for éhtldren and youth whenever and wherever a champmn '
isneeded.” = .. o

The Comm:ssxoi\debated long and hard about many issyes, roles. S
territories, behaviors., W were able tb delifieate and assign -
responsxbxﬂtxes to colleges wnd universitigs, to the ‘American
" Association of Schoo} Admxms?raters.. ang to the National Academy

ot for School Executives. All of thos&gre trainers and enablefs. The
measure of whether our children trulj*gave champ:ons rests pnmanly .
‘with State Departments of Education and es ially with local.school . °
. adrdinistrators. Contequently, that is the pnn&gal foeus of this

report ~what admxmstrators have done; what casr *be,done 4

v

‘Aduinhtrators Role - : aa

¢ .We'think it is critically important for educatots to become ~* . .
"+ involved in public policy. Administrators are too-often faced with %~ Ce
' formulating educational policy to implement an ill-conceived pupi‘ic . o
policy. We feel that school administrators must vigilantly fight for -
equality for all. The children who ate hungry, ill, lame, or podr will
. - not have equality with the well-nourished, the healthy, the swift, and
" the rich.without our constant monitoring and agvocacy. We believe
that as long as children are separated by race and ethpicity, they (all ~ .
_ children) lose the opportunity to share a uniquely American’richness .
" and our nation postpones, to another time, becoming one nation. We*
also know.that wherever there are children who are.capable of
learning and don’ t, then those children have suffered a life-long
injury. Rules and roles for advocacy? Simple. Do itte,
A " How will we know that adVBcacy makes a difference? It is my(
v personal and professional belief that the American people will once
- " - . agaig renew their faith in public education an'd again assign toita.
" high priority in our nation's value system. The public needs to’ know a.
different dxmensxd'n of who we are. We are now séen as fnanagers of
budgets, buxldmgs bargaining and bureaucracies. How much
healtiier it will be for our images, for public education, for children
and youth when the dimension of Champions of Childsen is revealed. _ .
‘ Recently I had one of those rare but delightful Saturday = °
N morni when there was no hurry to do anything. As 1 lmgered over o
the um ‘gge%m tup of. coffee I theroughl éexhausted the mermng

( : : b il




paper mcludmg those usually inane ﬁllers that publxshers use. One, .
. however, I found ewtremely interesting. It was about a man who was
cfeanmg out, his amc or csllar and came upon a claim check for a shoe
repair. It was seven years.old. Since the shoe repair shop was still in
its same locatxon, he-thought he would have some fun By presenting a
. seven.year-old claim check. He went to the cobbler and asked if by
. chance lus shoes were still there. ¥he cobbler went to the rear of the
- - shop, d, and returned m'reporf that the shoes were indeed there.
-~ .. Then was pleasantly surprised and said, “Hey, that’s great! I
‘ . takeil{em now.” The cobbler said, “They will be. ready next
N ‘Tuesday.” - . :
... & It'served asa remmder to me and perhaps one we all'need The R
" "-* children whd could.present a 200 year-old. claim check for the rights
"+ ' . of citizenstiip and we have said, “It will be’ ready nex{ Tuesday.” The
black child who can presént a 25 year-old claim check for equality of
"‘educatxonal opportunity and we have said, “It will be ready next .
'l.‘_uesday " The child, who can present a claim check of -
» 5 undeterminable age for being répected as a human being and we '
have said, "It will be ready next Tuesday.” The girls who can present
| a claim check pre-dating Susan B. Anthony for equality and an end ta_ .
., stereotyping and we have said, “It will be ready next Tuesday.”
) Next Tuesday is here and it is embodied in the school
administrator who is the Champion of Children—all children.
"What can you do? The final chapter in this report has a shoppmg
R lxst of “can do” activities. It is not an exhaustive list. 'What we of the
", ,' Commission urge each of you to do is select at least one "activity and
' ( “champion it, Do it with such complete}xess and courage that evetyone
: —the’ community, parents teachers, but especially children and youth
" —identifies you a$ an advocate. So many of.the support systems for
children have diminished in effectweness that children need us now

i - more than ever before. : .
. - If I were a child (and know what I know now) I would ask for
. .your support in the f’ollowmg manner, “You know from your reddings ..

there is numerous research that there is a self-fulfilling prophecy.
Your expectations for me greatly affect my performance. So I beg af
you not to look at my economic status, nor at my clathes, nor at my’
v ethmcxtyl nor at my sex, and expect anythmg less for me. I am your
brother..I am you. I.am as Jehn Donne said, ‘. . . a piece of the
¢ * continent, a part of the main".". .' and when you diminish me youw
", diminish yourself. Expect no less for me than for your brother or
yourself. I have the wonderful capacity to be what you expect-me to
be. I heed you. ﬁe my champmn Expect a bot of me. I will not
d:sappcmt you.” | : ~ “
. ' : James M. Reussmg
. , . Chairman
A ) Comm:ssxon on Advocacy for -
' o " ) / ' Chxldren and Youth.
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' CHAPTERONE

. %

) What

hxldren need advocates. g o
. While most parents, teachers- and others respons.:hle for
the growth and development of children share common™+
- concerns as welk as legal obligations, a variety of pressures
" often prevent them from keeping the needs of children and..
youth foremost among their priokities. .
Parents and community leaders, mcludmg the clergy, have
--become increasingly dependent on the schools to perform this task.
But many f€achess often give prqcedence to their. concems abuus
salarxes and fringe benefits.
Local schoo¥board members are caught up in exhaustxve ,
exercises in collective bargaining and frustratmg dehberatmns about
- allocating limited resources. . - «
And school administrators frequently have been Torced to
emphas:ze the €ffective and efficient management of a system
-Who, spedks for children and youth? :
Well, there aré d number of single-purpose advocaty groups that .
~.are concerned exclusively with the needs of certain kinds of children -
-~the disadvantaged, handxcapped, nofi-English speakmg or gifted,
for example, The success of such groups is reflected in & spate of
- recent court decisions and new federal and state laws requmng that
- these children receive special services. P

¢

ut who speaks for alf children? _ '
“In "1976, members of the American Association of Schoo‘l
Admxmstrators (AASA) adepted a resolution saying “that during these
- times of divisiveness in the educational community, and atatime . ~
. when-there is.a lack of clarity in our nation’s value system, the AASA ~ =
* and jndividual schoof admini$trators must, with vigor; re-assert thexr
hutone ro!es as advocates for chxldren and yo th,”

N
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‘The resolutm&was drafted and introduced at the annual AASA
convention by James M. Reusswig, supenntendent of the Valle,}o City

‘ Umﬁed School District in California.

He had been inspired to do so for two reasons. First, he believes
that children and youth more than ever before need advocates and

- -“there-is'no one more strategically positioned than we school
administrators to fill that societal void.” , o

. His second reason was frustration. “It was my perceptxcm about

o myself and about all of you,” he told #is AASA colleagues, “that

during.the past fivé years we have really much improved our
management skills and yet we have not gained any added respect or
esteem or recognition for our consijerable achievements.”

He concluded that the reason fbr this lack of proper recogmtmn is

- that school administrators lack a declared purpose for what they are
managing. At gatherings of school administrators he heard incessarit’

talk about issues such as collective bargaining, budgets, buses, bonds

- and buildings. In 4ddition, there were many ;‘how to” sessions on the
- tools of effective management — participatofy management, - -

*

management by objectives, conflict resolution, effective =~ -
communications and so forth. And while neither_the issues nor the
tools were unimportant, they seemed to Reusswxg to be w:thout

) purpose

'

WHY THIS REPORT? .\g
® To help school administrators become recommitted to

. . their basic mission—serving as advocates for children and
youth . !

" @ To help the pubhc better unders&}d and apprecxate the
role of school administrators in our society.

® And to help children and youth gain a clearer .
understanding and appreciation of what schools are for,
what schools can do for them. ~ :

—

2,

-
»
I3

As he interviewed candxdates for admmxstrahve posxt:ons. he

. -asked, “What is the purpose of education?” The responses indicated
. that most candidates had given little serious thought to the questipn.

.. And so, in Reusswxg s mind, two needs converged: the need for
school admmxstrators to have a purpose and the need of ch:ldren g‘Or
advocates ‘ R



'!lo Arc Th.c Chﬂslrcn? :

" They come from your community and all ccmmumtxes They lwe '
- in abuhdance and squalor. They come from two-parent-homes,
smgle-parent homes and homes of all kinds. They come from homes °
where they ‘are loved and from homes where they are abused. They
ccme triumphant and they come defeated They cqme hopmg and :
despmnng,nhappy and angry. o M

They are from all economic groups They are white, black, K

“hispanic, native American and dozens of other racial and ethnic <~
groups. They are short and tall, fat and thin, swift and lame. They’ are _ n
gifted and retarded They* range in age from a few years to the- late
teens.
, Most of them have one thing in common: they come to schook.
. They come because théy. want to or because they have to. They come

‘e

with great expectations or none at all. They attend regularly, .o /
occasxonally or only sporadically. , :
" They are people . . . citizens . leamers

They are the nc.hness of their commumty, their state, this nation
~ and of the world. If it weren’t for them there really wouldn’t be much .
purpose to hfe certainly there would be no need to have schpols,
teachers and administrators. ' .
_ - Because they usually cannot speak effectwely for themselves,
- they need advocatés. . .
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oor “m moral proximity to the issues that, dramancally affect kids.”

~accept and reshect their peer®in a fri

- more‘complex, it unknowingly infringes more and more upon the

ty

o L
» Advogacy styles énd perceptions vax:y Snme school

. adm:mstrators work best as part of an administrative team. Others are

more effective when they work independently, Some clearly are LS
" talented in brmgmﬁdwerse groups together; ‘mrs work better
‘behind the sceies as planners and facilitatoss. Some function best i in a -
~ highly structiised setting, others with more freedom, ‘Some have a.

. cqnceptudl approach to school adnfumstrat:gn, some amore

mechamcal approach Some want to manage a dxstnct by~

Jetemuned plan while others éncourage planmng at each’ school ' .J_ L
: sxté“ s .

| St‘uart E. Gothold ch:ef deputy supenntendent of Los Angeles _
County schools, beheves admmxstrators ¢an be advocates of children - ¢
“sand youth in one of two ways, ‘either in physical proxtmzty to, cmldreh

B S ]

~ The “greatest advocacy role of all,” according 'to Lee McMurrin, -

. supermtendent if.. schools in Mxlwaukee, is “seekmg to 1mpmve the AT

quahty of education.”
‘Dot P. Sheldon, supenntendent of schools in Walled Lake,

today which are potennally more damgnn%to our youth because of.:
their invididus naturéthan is ‘the physxcal and mental torment’

; !

‘¥

chhxgan. believed “there may be forces at play in the pubhc schools \/ .

inflicted upon children by misgmidjng or uncaring parents. . . Tam
alludmg to rules, regula.tmr;s, policies and, most xmportant of all,
practices which may well harbor great potentxal for thé v:olatxon of..
" human rights.” :
.-Arnd the pnnc:pal of”a 1arge elementary school in narthei'n Chid
notes that as adults seem to care less about children, “theirsdisrespect
and misbehavior is compounded. . . . My mos '
been to deat $gith children in small groups, afid see them grow to
dly and positive manner.”
Jim Reusswig observes that “as our society becomes more and

freedoms of its people. It places hurdles through laws, rules, »

- regutatxons Some of the efforts tocreate equality produce canformfgy.

And the process, of growing up unique becomes even more difficult.”
“To “make it" successfully as adults, says Reusswig, children and

te

- strong advocates. .

4 v

~ ' .
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E yﬁuth “need more thafi your and my quiet ass;stance They need 4 ' o



. A .

ontmry to conventional msdom, the history of chxldhood in- .
Ameﬁca is not an idyllic saga. Those who championed the -

often on the f‘mng hne Tan those commmed to umversal '

" public schooling.

. In colonial Am&mca, mfant mortahty was hxgh parents werex -

N 1gnorant abhgut how to'maintain their children'’s physxcal health for
.- pediatricy was unknown until almost 1900 ‘The concept of original sm
_ prevax!ed Children were regarded as naturally wickedsIt was
. commonly beheved that they required strict discipline An

d frequent

P punishment if they weré to be properly trained to deal with the harsh

. realities of the adult world.. The power of parents was absolute and -
' most progeny that survived childhood diseases were put to work as

", soon as possible to enhance the economic status of the fam t

. was considered “cﬁxldhood" encompassed a shorter perio of years
than is the case tuday and the concept of adolescence was not known.

Schools were considered to be but one of many educational
institutions, and not oftén the mqst 1mpcrtant FamxIxes, churches, -

- cqmmumtxes and apprenticeships exerted an equal or gxeater
‘influence m)gevempmg children into adults, | : '

- At the time of the Revolutxun, schools in Amenca served to
maintain the kind of class distinctions that were then characteristic of.
European qountries: Most had a decided religious bias. They were
operated either by churches or by colonial governments that reflected
the views of a particular religion. Generally, schooling was designed

- to serve the interests ggan established church. Literacy was important

?nmanly because it made it possible for people to read and learn
rom the Brble, the teacher‘and the minister often was the same

.-person, - . &

‘J R . . 'f

“f

cause of children waged an uphill battle, and none were more ;"_ '

-
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'Post-ktuoluﬂomrym LT L e .
, . When the U.S.. Const:tuhon was drafted, ‘educatmn Was not - ..
" . . considered esséntial enough to be- mcluded among the basic nghﬂf l
.- the people. By omission, it was reserved under the Bill of Rxghts a8 a, .
. state function. And so it remains to this day: o _
- " Within a few yeats after ratification of the Ctmsntupon, : ) o
growing awareness began to spread throughout the fledgling. . ~—
‘American republic that a government based on the consent of those
being governed required ajknowledgeable citizenry. The people ~
needed to know and un tand enough to make it possible for their
experiment in representative democracy to functien effectively. ~¢
.President George Washingtori recognized this emerging need in
' _shis famous Farewell Address. He urged the American people to _
‘promote “institutions for the general diffusion of knowledge,” for he
believed it essential that “public opinion be enhghtened ’ :
Any nation that expects to be both ignorant and free “expects
what never was and will never be,” said Thomas Jefferson. And
o james Madison said, “A people who mean to be their own governors
. must arm themselves with the power which knowledge gives.™
. And so, perhaps with more faith than forésight, there was created
the conceptf the common school, a place where all children would
receive a common education and learn to share common convictions e o
and commitments. A school, in short, where children would learn
enough to become ¢ffective citizens of the new republic.
~ Fortunately there was a base upon which to build. The more or -
less publicly supported religion-oriented schools.of the colonial period
‘had been augmented by a growing numbér of private schools and
academies operated for charity or profit. And seven of the first 14
states had enacted constitutions that supported at least the concept of
public education. At first, these provisions were more often cited in
rhetoric than adhered to in reality. But the seeds planted by
Washmgton Jefferson and Madxson were soon to bear fruit.

Common School Cmade )

" & In the absence of a federal constitutjonal mandate, Horace Mann
‘and others who belteved that the young nation needed a system of
common schools found it necessary to proceed on ' state-by-state © - -
basis. They also discoveted that wxdespread recognition of the need to
provide education for cmzenshxp wasn't sufficient to generate the
1, necessary polmcal support in any state. Only by concentrating on
politics rather than pedagogy was it possible to forge the coalitions of
unlikely allies that made possible between 1825 and 1875 the
creation of public education systems similar in structure to those of
i ‘tnday—that is, systems providing tax- supported common schooling

thhout%ost to students.
+ ‘Those who led the crusade to replace educanonal laisgez-faire

thh a system of common schools blata?tg appealed to the selﬁsh
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" interests of dwergent gmup% a business commumty in the ¢arly

years. of g new industrial revolution, they stressed the value of public.

schooling in mamtammg social order. To those eaught up in the
-gmmng movement toward mass participation in publi¢. affairs, ‘they

iiiphasized the valie of universal schooling in breaking down a ngxd
cla stracture. TQq all, they preached the role:of common schools in

.achzevxng national cohesion. . - o

What these politically astute common sqhool cmsaders succeeded
in creating was the embryo of a public school network that ‘cauld be
taken over and administeyed by-a new breed of professional —¢

.. educators who dedicated their lives to-thé maintenance arid expansion

-~ 4

of § systematic means of i :rpprovmg the way cmldren mide the..

transition to adulthaod

' .Mfenlonan:m Supreuus -

The salient featuie of publxc schoolmg in Amerﬁé betweon about

1875 and 1928 was the leadership of professional admimstrators in
-~ consolidatiorr and systemization. It was an impressive yet
e madvertently flawed échxevement~xmpresswe because thhm a

50-year span public ling was transformed from an uncoordinated -

-scattefing of small, often corrupt and frequently inefficient village
districts into a series of.larger systems organized on an industrial

model; flawed because the “one best system” tumed out to be

- excessively bureaucratic and often slo(v in respondmg to the changmg

needs of children. .

- The nation was in :he m:dst of an unprecedented penod af
mdustnahzanon and urbamzatmn The nature of society was changing .
drarnatzcally Restrictive puritan attitudes toward life had given way

. to more optimistic yiews, and these were now bemg further tenfpered

by the spirit of a new scientific age.- G : ‘-
However, the hallmarks of the “one b@st system of pubec '

schodling were centralization and standardization— uttity and

uniformity. The result was rigid, lock-step instruction that dealt with

. children en masse rather than as individuals. They had to sit just so at

their desks, to stand and recite like rgbots in response to a teacher’s
orders. Corporal punishment was ro%ne learning was‘indeed

~imparted “to the tune of a ‘ickory sti k.” Seventy-four prominent”

educators agreed in a pohcy staternent that schools should stress
punctuahty. regularity, attemxon and silence “as habits that are
nécessary in an industrial and commercial civilization,”

But children‘wha could attend schools were the lucky ones. In
large measure, the success of industrialization in America was due to
the profits made possible by the extensive use of inexpensive child |
labor. Throughout the country, the children of the poor toutinely

received at best only a few years of assembly line public schooling _
and then went to wcrk~—m textile mills, mines and factories. A law to
control child labor was not passed by the Congress yngil 1916 and

3 e 1 h . ¥ .




' then it was found unconsmutmnal ona Sﬁ vote of the U S. Supreme BT
" Court. The nation outlawed alcoholic beveragés but continued to '
< consider the econamic explmtatron of chx!dren as both ethxtal and’
. necessary. :
_ A .system far educanng the masses had‘been created but anly a
. portion of the masses was able to take full advantage of it. The public
_ school system served as a social and economic selection agency. prle -
most children were able to enter the system at the bottom, those '
deemed incapable or troublesomea-):)r whose parents needed
“additional family income—soon dropped or were pushed out to Jom
‘the ranks df a large driskilled labor force. The more capable or
afﬁuent went on to high schoal; only the most mtelhgent or well-to*do
entered universities. But changes‘were brewmg—changes in attitudes .
. toward chrldren apd in theones about how chxldren Iearn e T

lodemunﬁon

e Two themes have fnérked the past haif century of pubhc .
L schoohng The first is a growing realization that children are people,
*. and deserve to be treated as individuals, not-as cogs in some giant -~ \ h
- . machine. The other is that s¢hools have contipually assumed . '
_. . increasing responsxbxhtres and are now - more essential to the nation . o
; than ever before, While the roots of both these themes reach back to . \
-the turn of the century; they didn’t begiff to have: an mlpact on schools "\,
uut:l more recent years.
. " :The screntxﬁc age produced a new breed of child development

specialist. Their findmgs fueled a variety of forces that eventually
~ coalesced to change public attitudes toward children. Abrattam Jacobi
founaed modern pediatrics: G Stanley Hall created the concept of
adolescence. And John Dewey developed a chxld-centered theory of
~ learning.
. The movement agamst chrld Jabor gathered tnomentum. A
. federal Children's Bureau was estabhshed Efforts to- humanize
/ schools were initiated. A growing middle class, the product of
~industrialization, perceived the emancipation of children as essential
. to'their upward mobility. This was the segmept of American society
that found new ideas about child care and life-adjustment schooling
most appealing. Inevxtably, controversies arose betweén those who
wanted schools to shape the chnld to meet the needs of society and |
those who were attracted by new ideas about the physical, intellectual
. and gmychological development of children. As a result, only very '
slowly did change peririeate the 'society and its schools.
By the 1930s it was finally possible to enacffa federal ban on
child labor and begiri effective. enforcement of 1 g~sfanding
o compulsary attendance laws.
' -« Meanwhile, new demands were b ig made of the schools —
' tmmmg in technical skills during two world wars, keepmg youth off _
the Isbor market since. the Depression, schoolmg for scientific _ .
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iupremacy in the wake of Sputmk and more recently. compensatmg
{or the ravages of poverty and the stigina of racial dxscnmmatxon

Whereas 50 ‘years ago schools de‘hberately weeded out certain’ - N

kmds of studefits as they progressed up the academic ladﬁer, schools .’

EOday are expected to provide all students with equal opportunities to

. gain’ as mich schoohng as possxble*to Yo out of their way to help.

-every child achieve his of her pofential, and perhdps a little' more.
School admxmstrators once advocates for a system, must now

- become advocates for ehxldren and youth Ll -




-

n retpome tothe chsngmg heeds and demands of the socxety
| it serves, thie American public gchool gradually has assumed
greater responsibility fortran emung children into aduits. As 7.'..
airesult, schools today ar, re xmpommt than evex*—-to ' a
 children, to their parents and tothe nation. .- .
o Parefits have become more dependent on eumde forces in /
helping them raise their children. They are o lqnger expectedor .
. réquired to cure a child's fever without outsid assistance, for | . T 7
einmple, or train thexp chddren in job skills. ;l:ild\ren, ence regatded
. aseconomic neeemtxes, have become financial liabilities:;" they are
' dependents«mﬂxer than qontrxbuton. Parents today | ha\re children
- despite their costs

Quantum changes in the nature of Amencsn soc:ety, p%nlmly '

: “in family life, have resulted in schools bemg expected to se
e students with experiehxes that diffe’r significantly from those R
e children only a generation ago. Considér a few specifi : s

LIV Smaller families. Women aré now having their firstchiild later
‘ mJnfe, are spacing children closer together and having fewer of them.

. ‘This. means the average student today has fewer brothers and sisters

with whom fo relate. At the same time, there has been a general :
decline in the number of “extenided” families—those that include . .
 additional family membem such as gmndparente in the same B
houlehold. - s

Imrm‘kh‘ -m ﬁ mmon& o&' mothers are now part
L of the nation'y workforce. They no longer are home during the day. -
~ Millions of children now go home from schoql td'a house or home:
thhoutanad tpre:ent. S i ' . N
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. o n-m« Anennmamdﬂippement ofall

schoul»age chddre tpend atlmtpartuﬁhexr}huf&hond ina " .

S ' home with Omymepment. usually a workinig mather, Suchchxldren A
. havemmcularandeoumhngneeddthat differ fmm thoseof U
) :mdentswnth two parents. . °

mmwmamm so percent of all ,' .
mre-»s;l}oqkage chilyeri-géw spend sdme time in soine kind of - T s
’tﬂatmibqnahzed ldgﬂng—qluid eare@enter, nursery schoal, etc. .0

: "'-"“,‘.}(‘; " Less m‘gn M Jncreasing urbanizetion and
AT vfanfxly mobility have contfibuted to the' depemnalxzahoﬂ of socxety o
O and lessened m{:ﬁnumty cohererice, A growing affifity for distant © -~
el e entertam t aptions such as hbatmg, skt aﬁ&mmpmg means less ce
SPIREE mm!ve wgncommunity recreation achvmeq. R AR

SRR wummmmmme mfru- SR
=+ ence of television on children today cannot bé underestimated. By the

. - age of 18, the" aVemge person has spent.more tife viewing teleyidion
than nttendin:g school — or bding with his or her parents, fn ‘addition,

. the quality of the mass media— of ,tel&@qsuom literature, iusic and

- films — that are'so readily available to youth todaydxffer cumndergbly ©
T ffom the standards of only a genergnon ago.’ - 7, Lol

4 mcm«'-mm N
B - The legal status of children has impmved drnmaticany m recent

- 'yean 4 new body of law increasingly views children both as cxtszens,

S - with basic constitutional rights, and.as indjviduals who,, because they. .

2.0

. are immature, require special px‘otect:ons and constraints, Children :'I-w
. --not only.have the right to be treated with faifness and justice, like = . -
" -gveryorie else, but becaige;of their youth they also have certain = ~"- °

Vo spemal rights baged ori thqu ysical and psychological needs—the .
" rightto axradequate dxet PIOf 13;nedxcal care and physical cecunty, .
o forexample - S T g
. - However, many chxtdreh in America are bemg denied some or all -
.of thexr new—found rights. An-estimated 10 million chxldren under the .
" . ‘ageof 16 receiv medical attention, for example. Nearly two ..
" million schadl-age en are not emolged:;n the nation’ uchnols
Y One m;lhqp thildren a year are the victims of child abuse. An about
eight million chﬂ en go:to school Imngry every morning, even
- though legislation now on &e books penmts s«:hools to feed them at
minimal costy - : ’
Lo, Perhapa as a consequence of the colleéixw influence uf glt Lot
- ", previously cited factors, the riation has a disproportionate number oft
\ leverely depressed young people, many of whom seem bent on ' e
~ self-destruction through arccglgi drugs, pre-ma.ntpl sex and even ‘f’q -
, suicide. _ , : TN
~ Who lpealu for all these chﬂdren? ' ’““*?;g,r . '

4
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-« ' Over the past 200 years féw institutiorfs m*Amenca have been. . -
- - subjected to greater enlargement of popular expectations‘and ‘.
. demands than the public school. At first it was education for Qg
~. citizenship ant} national unity. Then were added the not always ‘
campatxble goals of domesticating the masses, training serhiskilled
..~ workers and providing the key to upward mobility. More recently the"'.‘" -
" -fpcus has been on individual growth and development and the .
eradication of poverty and discrimination, - ° ’ ’
: all their flaws and their critics —and there has never been a
“shortaf® of either —schools generallw%u'st have responded well or

EASUS

 they woluldn't have been called upon cgitinually to ass&me addltional
.‘pola«t:cal social and economic responsibilities. e
N Obviously public schooling has succeeded in pro’vzdmg a diverse -
a ~ population with Social.and political cohesion. And it has provided
upWard mobﬂxty —just compare the dwersxty of Ieagiershxp in the
‘natidn today to the limited sources of such leadershtp in the past.
Even the widely criticized educational efforts of the War on ;
.« - Poverty more than 10 years ago are beginning to pay eff Between  » .
4+ "1965 and 1976 the enrollment of blacks in colleges and’ universities .
$% ™~ almost quadrupled; and the improving quality of black education i¥ :
o responsible for dramatic gains in wage equahty with whites.
The value of education has sometimes been oversold. Schools oK
alone cannot transform society. But to the extent that schools succeed .
in providing all children with equal opportunities to achieve their
individual potentials, the results eventually will be reflected
" througheut society; to the extent that they fail, the longer w:ll socxal
“and eeonomxc inequities.continue to ex:st

ey

+
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chool sdmxmet;‘atm develop persanal styles Of ciuld
“advocacy. Some focus their efforts on individual children
and the food, shelter, guidance or assistance they need- . - .
; immediately. Others prefer advocacy that will have an xmpact.’ :
on their community or state; they seek opportunitiesto ' B
encourage community awareness. of its _youth and foster concerns for 5 R
theig welfare, Some support legislative efforts that promise fong-term
benefits for children. And other administrators find ways students can
participaté in making decisions that affect them.
, The key to advocacy i'caring, It is canng enough to take actmn
- against abusive parents. It is having the courage to copsider children’s = -
needs first —before those.of teachers, secretaries or.other school
_ - personnel. It is canng enpugh to stand up for the rights of students
. when staff and commumty are pressunng you to do otherw:se

A#macyby “Adoyﬂon , ) ' - L
' At Carter G. Woodson Junior ngh School in New Orleans, for ‘
example, caring fook en a new dimension when the staff began its
. own version of child advocacy. ’I‘hey callad the | program “Adopt” K
“ gince each facuity or staff member “‘adopted” one or more students for .
; the school year. . '
S “Adppt” was. unuateﬁ\aftet a close look at student suspens:ons at’
. Woodson. There had been 392 suspensions in a student bedy of 1, 270
~y . .during one recent period. Moreover, 76 students h,ad dropped out of
- school; student antagonism was at an all-time high.
, Students ifiitially selected for “adoption” were selected from
among those exhibiting sérious academic, behavioral or attendanc&
-, problems — those most hkely to be among the negatwe' stanstncs

“before yeanend N
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‘ ,’Every member of the faculty and staff agreed to participate in.
the program. They agreed to confer with parents on a regular basis

- about the child’s progress. They provided help if necessary after- . ¢

reviewing report cards. /'l‘hey interceded with the student's teachers or

- administrators when he-or she got into trouble. They worked’ through

.r-,

- -problems with the student in lieu of suspensxon They also - «
administered discipline when appropriate. - . -
Faculty and staff also agreed to relate to students on a more
persopal basis. They promised to demonstrate genuine concern for . . ,
each child and his or her problems. They remembered birthdays and =
Christmas with’ gnfts The; _,r even followed up on students after they
1eft Woodson. =
The adopting faculty or staff member sent a letter to the chxld s
parent or guardian explaining the program and asking permission for
_their child to take part. The response was enthusx@stxc
The program worked. Woodson Principal B. E. Lumzy reports ‘

M

@ﬁzt students who were adopted seemed eager to please and impress

_ even most violent student leaders.

ir adopters. Several who had appeared “hopeless” began to show

iemarkabie improvement, both in their studies and in thexr behavior. .
The best proof is in the statistics. Student suspensions dropped

from 392 to 290 in the first year. Dropouts decreased from 76 to 52.

" And, the numbers have continued to drop.

- Lumzy attributes the program’s success to the fact that adopted
students felt someone at school really cared about them. He saida -
side effect is the impact on teachers and counselors who had fewer
time-consuming dxsc:plme conferences and student-teacher conflicts to
medxate \

t

Admacy Jrom Lhtentng N

- t
In other parts of the country, school admxmetrators hawve shown
their concern for students in other ways. Many ¢ite “listening” as an <~
administrator's most useful tool. .
A former hxgh school prmmpal in chhlgan, William C. Dean,
now assistant commissioner of the Colorado State Department of _
Education, describes his experience with the “loudest, most vocal and

LA

Dean began listenfnig to 20- 25 of these students at a time from{each ~ _

| " grade level in his 1500-pupil Okemos High School. He soon learnied —

Q

‘ major concern was the lack of student representation at the

that theéy were particularly upset by an archaxc and untesponsive )
student government system.

“We had a very clumsy way of providing opportunities for kids'to
impact the system, address grievances or even vent what kids saw as
their ‘cauSes’. It contributed to sit-ing, lock-outs, marches, food riots
and ‘confrontations on a weekly basis,” he said. - )

After several meetings with the students, Dean realized thata _ - .

decision-makirig level on matters that affected them daily. The

.)3 :



studentx a.tso wanted a legmmate and fm:xmﬂ gnevam:e system for use .
adhen they felt a teacher or adxmmm'atnr had acted capncxously and.

- - arbitrarily. '

. * -Alcredit course, called Leadership Workshop, was,developed to
trairrstudents in governing themselves. The coursé was used to study

' ,' alternative forms of student government.

*+ . .Units on leadership- training, parliamentary procedure and.the
. structure and operation of the school district followed. These helped.
e ltudents learn to serve and represent others effectively. e H
-+ . Before too long, the class re@ed that an all:studert council o

g wouldhe ineffective., Decisions would affect ot,her people in the school
in addition to stuﬂents Instead, they proposed an all-school council. '
They set about creatmg support for the council among faculty, staff
students, schoo!l board members and the community. - L

7 An elaborate system of committees provided opportmuues for
' ‘students and adults to work together on the resolution of issues such

_ as human relations, communications, assembhes, social activities,.
f grievances, curridulum, vandalism and student transportation. For
" every.10 students, one was actively involved in school governance.

7 Dean describes the project as a “once-in-a-lifetime” experience.

r

" “My relationship with thosé kids was so much more intense and real
than anythmg I've done in my life. We lived a violent era together, -
shared its misery and’its hurt. We tried together to make life a little
better for us and otNers. It was a hellish, beautiful, scary, Iovmg
experience which I'm glad I had. Through itI grew m my knowledge

of people ”
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Another means of mvoivmg students in deczsxon makmg 1§, - °

"through school boafd representation.
- Each of the four high schools in ‘the ABC Umﬁed School sttmdt '

in Cerritos, California, has an elected student representatiye tothe .. «

- local schoot board. One of the four becomes the student board -

' member The others sit close by during board meetings at a special,
staff table outfitted with nameplates and microphones. At each
meefing, the governing board hears a 10-minute report by students.
from one district high school, The report hlghhghts ma_]or stu(ient

. pro_xects and concerns. -

- In addition, ABC Superintendent Eugene Tucker meets _

+ *quarterly with the student representatives to explore ways of - -
improving student input to the board and staff. He'also holds two
press conferences each year with the editorial staffs of student *
newspapers to focus on student issues. Students recently participated _
in a district review of all school board pohcxes and provxded ideas for .-
revisions and additions,- - ‘

- In Wisconsin, Green Bay Supenntendent Memll Grant describes

his district’s Intra-City Councit as a similar formalized way of - v

' mvolvmg students. Membership is.composed of secondary school -

student counctl presxdents who elect their own chair. This student also
sefves as a non- votmg student school board representative. The
Council has its own, student newslétter as well as columns in some
shigh school newspapers. -

One of the Council's major- accomphshments, according to Grant,
is the establishment of annual school board forums in each high
~‘school. Board members visit the schools and hold question and’answer

" 'sessions-with students. Grant also visits classrooms for informal

discussions with all seniors each year.

Somcoue Carea e

Concern for students who are not attending school regularly can
prompt pupit services administrators to become leading advocates for

youth.
, The “pushouts,™ dropouts, and suspended or expelled students of
- the Carrollton Farmers Branch Indeperident School District in

Carrollton, Texas, have such a mentor. Director of Pupil Services"
Jack Millaway worried about the number of students under the
' compulsory attendance age who were being dropped from school rolls. -
Millaway obtained an opinion from the school attorney that such
drops were illegal and immediately halted the practice.
But what were the school principals to do?
'Attendance officers were hired to serve as social
worker-counselors to get the non-attendees back to school. A ° '
Reassignment School was created to provide a program for students -

~

»
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. ~sub3ect toin- honse suspensxons No longer could secondary schools
.7 put troublemakers oyt on the street.-Instead, they sent them to the .
- Reasmgnment School. And. alternativeclasses were fo;med in each '
~ secoridary school for potential dropouts,
Millaway believes.that truancy patterns begin early. Clerical
aides at each-elementary school now call daily about every absentee
‘student. Such attention makes parents and students aware that school
. attendance is considered important and sémeone cares whether
ch:ldren come to school each day. : ‘

Outside Resources :

Many admmzstrators are able to garner resources beyond school
o, district personne! and tax dollars for advocacy purposes. Resources
: \\%‘ guch as mv‘tc groups, servrce clubs, youth orgamzaﬁons and socxal
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servxce agencxes exist in all commumnes, ‘often they are waxtmg to be
tapped. . - =

. The Lee County School District in Ft, Myers. Flonda, :
participated in an effort to coordinate many of these resources. A
Child Advocacy Council, staffed by CETA workers, was established

"and incorporated as a rion-profit organization. Its board of directors

included representatives of the local school board , court system, |

' mental health center and department of health. .

.~ Inone-of its first.actions, 1200 Lee County seventh tﬁr}agh
.“twelfth graders (8.6 percent of the students in these grades) were ..
".randomiy surveyed to determine gaps in county youth services. Usmg
@ 22-page survey developed by the U.S.. Department of Health,

Education and Welfare’s Office of Youth Development, the Council

focused on how students viewed their needs. The survey also asked.

questions about career goals, commumty agencies and student valueés.

It was printed at school district expense and admmxstered on schooI

time.r :

_ Council task t'orces were formed tq dea} with such issues as .
parent training, juvenile delmquency, child abuse and neglect,
learning disabilities and exceptional children, and daycare,

The gro P devotes itself to community education,. individual
child advocaay, communéty action and coordinating services for the
county’s childken. It has supported a variety of school proposals,
incliding a program for ‘expelled students, aged 14 to 16, a mandatory
health education curriculum, parenting courses for high'school . .~

_ “students, addifional equipment for learning disabilities classes dnd an

.intern program for bright high school students

‘-

.\- .
An Unmd House

Few adrmmstrators have the opportumty to muster community.

_ support the way Stuart Gothold did. Now chief deputy supenntendent
of Los Angeles Caunty Schools, Gothold previously served as
superintendent’of the South Whittier, California, elementary district.

" One of the superintendent’s fainge benefits was the use of a one and

one-half bedroom house on the campus of a dxsmct elementary

* school. '

) Gothold's family mcluded four children. They hardly fit into the

* small house which had been the dxstnct superintendent’s residence for

30 years. ' >
' Seekmg an alternatwe use for the house, and to avoid vandalism
or worse, thie new superintendent recognized the area’s need*for a

' . boys’ clyb. The predominantly minority community had few

-recreational or cultural facilities. Ji .
o Gothold interested a volunteer cadre of r xdents to mount a fund
. raising campatgn Togéther they contacted local busmesses and -



-

2 .. The superintendent’s new familiarity with the commumty

- -

mdusmes planned fund tmsmg events and gamed support for a
clubhcuse in the community. v >
* Gothald especially remembers a very. hot Saturday in the .
parkmg lot of a local drive-in movie, There he and several other
“executive types” from the commilnity commandeered a large flatbed
, truck from whtch they held a “swap meet” to raise money for the
center. “You WQuldn t have recogmzed any of us,” he' recalls, “but we
>had a good time.” . , .
. "prompted him to recognize the néed for closer links between_ schobls
. and South Whittier residents. .Gang activity was on the increase,
.-parent interest in the school was low, and because of the high

e concentration of non—Enghsh speaking families, school-home

N

mmmumcatxon was iggffective. :
- South Whittie dministrators developed a new position: ,
scht)ol -community counselor. F unds for the position were obtamed
through federal desegregatmn monies and two counselors were hired.’
“These people realized all of our dreams. This became one of the
most gratifying accomphshments during my time as supermtendent in ,
’ the dnstnct " Gothold reports. :

-

Know the System , ‘ ‘ .

- An essential mgredxent in advocacy-is a famxhanty with “the
system” and an awareness of the means to tap its resources. Part of
that bureaucratic “system” is the school district itself. :

While a majority of Americans have gone through the public
schools, a very small minority understand the school system and how
it works.

The East Hartford, Connecticut Public Schools have publxshed a
booklet to help students and parents become their own advocates. .
The booklet is titled “They're Your Schools, How to Make Them

" Work for You." '

Capsule one- paragraph descriptions tell the kinds of information

that can be supplied by teachers, counselors, principals, secretaries
]and others. Telephone numbers are 'included. Similar information is
'provided about specific aspects of the curriculum and various
‘administrative services. ‘

" The booklet urges. readers to contact the supermtendent if they
feel policies are not being followed or that their complaint is not being’
handled property by appropriate school perscnnel

% East Hartford Superintendent Eugene A. Diggs personally

' accepts the challenge to teach students to be their own advocates:
‘Each year he meets with all ninth grade classes to discuss how the
school system works and how students can make it work for K

[ v I‘fl‘gﬁ
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. themselves. In addition, students receive a @py of the dxsmct s
-~ Student Rights and Responsibilities brochure.
"~ - Being an advocate g‘; children isn't always easy — —but it isn %

necessarily hard either. As these examples ijlustrate, it means creating

" an enviroriment where children and youth come first, It sometimes
requires courage. It sometimes takes perseverance. It may require
‘extra time. But, the testimonies of these: sehool administrators indicate
that the effort pays off.in personal satisfaction and, by creatinga ~

~ better world for young people :

-~ . -

-~

.:‘ " t)r
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 CHAPTER FIVE

Do?

ervmg asa child advocate requu‘es a wﬂ!mgness and abxhty to
relate to and with children and youth. It means making a
conscipus effort to keep the needs of children foremost at all
times. It means makmg a commztment Following are a few
tips for school administrators:-

® Strive to know better the children aﬁ‘df youth of your commumty, o
_ their backgrounds, culture and values.

[y

. - ® Seek to overcome “childhood amnesia,” the mabxlxty to recall
your own view of the world from a child’s perspective.

® Treat children and youth as human beings, as people.

e Provide them with every possible opportunity to develop their
individuality, their uniqueness and to find digpity in who and
what they are.

-~

® Treat them as citizens. Don’t join those who clamor for law and
order for themselves but seek to deny it to children and youth;
hypocrisy only widens the generation‘gap.

® Zealously’ guard their freedoms because in doing so you guard
YOUT OW1. ' '

¢ Seek not everything they want, but seek for them everything
they need.

® Hold them accountable fm‘ fuiﬁllmg their responsxbxhtxes, i
espemally their responsxbxhtxes as citizens and learners.

e Help them develop the skills to cope with their environment and
the skills to improve that environment when necessary:.

L3 Help them become their own best and most responsxble
- advocatés.

‘v.. _® Expecta lat of them and you "Il get it; don't and you won't.

ERIC. ~ . .' oo
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© " Once acommitment has heen made; there are many specific .
activities that a schoal administrator can umake to become
‘involved in child advocacy. Folio@ing are a\dozen examples of ways
to become better champions of children and youth : 4

o ® Champion the cause of a smgle chxld ora spec:ﬁc gmup of )
N ~children. ; / .
IR . @ Stimulate cooperative efforts throughqumhe commumty on ‘.. .
“behalf of ¢hildren and youth.- ‘ L
' ® Champion teachers who care about children, -~ . . -
- ® Enhange the status of principals who strive to xmprove the _
‘quality of tife at theu' schoals.

‘ ’ Charmpion the causes of children before !ocal state and federalf
' v lawmakers and public policmakers. '

® Champion responsible but meaningful student self-govemment

. Chamipion the no-shows, the drnpouts and the pushouts for they
most need an advocate.

e For all children, champion not only competency m basxc skxlls but
~ *.  the application of such skills to the real world.y * y

® Champion education for. responsuble gerenthood and famﬂy life.

® Champion the education of students for work and careers, not
just jobs; : N . - .

o Inspu'e your colleagues to becor’n‘e child a'dvocates

¢ Champion the cause of education generally, for it is today
soc:ety s greatest advocate for chlldren and youth.

*

.




Commléwon
Recommendatzons

mmmusmammunm

- 1. Thatthe 1976 AASA Remtuuan, “Advoc cy for Ch:ldren and-Youth" be
' ‘given broad pubhc:ty during 1979, “the International Year of the Child.”

| 2. That AASA design and implement & dxssemmatmn plan rggafdmg tms
commission's r¢port and recommendations. <~ .

. 3. That AASA take the initiative in convening the leaders of national
© .agencies, orgdnizations, and associations in a common declaration of _
commit®iEnt to the interests of chnldren and youth.. :

4, That AASA through appropriate mechamsms and st'ructurés, establish
' and sntamn comsmuhication with other natmnal agencies, departments
.and ciations whxch share AASA ] commxtment to advocacy

5. That AASA encourage state tevel associations;to establish and misintain
communications with state level agencies, degérnments and assomatxons
which share a commitment to advocacy 4

. 6.‘Thm AASA encourage state level admmistraté;‘s organizations in '
~ctooperation with state agencies and other or’gai;nzatmns to support the

incorporation of chxldren and youth xmpact statﬁements into each piece of X

legislation.

" 7. That AASA encourdge strong: pammpatxon by xt‘ members on state*}evel
commissions for child and youth advecacy, and; ‘¥ states where a
commission does not exist, encourage the estabhshment of such a .

comsnissibn. A

. 8. 'That AASA move beyond the work of this commission and probe the
~ fundamental societal, political and economic transformations that are

recusring which have implications for schooling. )

9. That AASA.support the legal and moral clarification of the nght to an
*  education,

10. That AASA take the initiative- {awa:d the re—estabhshment of a nationatl
educational policy commission.

11. That AASA establish as a mntmumg activity a commx!sxon on advuc&cy
L for children and youth. The commission should:”

A. Regularly monitor the contitiving, changing and evo}vmg needs of
- children and youth, .

B. Compxle data and publish annually a status report on c}}xldren and -’
youth emphasizing benchmark information which will allow
.education leaders to determme where advocacy emphases are

. warranted, :

\‘l“ ’ l.‘. ) ’ ‘23 .' o .‘l D
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‘C. ngelop and (:l,xsseminéte a bxbhography vital to advocates to
1. facilitate the coordmauon of services to children and youth.

D Convemng, when ne@mryﬁmeetmgs to advat\ce the efforts of :
.advoddtes to assure that chif§fen and youth’s rights as human
’bemgs. cmzens and leam@.ar,e protected S

~ 0
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1 That NASE develop and offer a patterifof prog;rammmg consistent with
* AASA’s comnhtment to‘advocacy for children and youth.

L 2 “That NASE join with cﬁh'e‘r'rfatmnal agencies, departments, and/or -

: _suumpurmmumcm“ LR T

associations in the presentatxén of mstructhml offenngs attractwe to all
pamcnpaung groups. : . ‘ -

,
.

1. That State Departments of Ec‘.:catxon convene relevant state agencies to
examine the role and responsxb:hty of the state vis-a-vis children and
.youth, '

2 That the State Departments of Education, consistent mth ‘fhexr *
constu:utmxtal obligations; exhibit leadership on behalf of children and
- youth, emphasmng the severe needs extant in our society, and :
. mtensxfymg the commitment of the’state to public education as the most
salient approach:te meetmg those needs.

-

| 3. That State Departments of Education take th\les'd in chserving the’ “

lntemational Year of the Ch;ld

‘e

) w«mmvcnluu

1. That Professors of Educatxonal Admsmstration examine their individual
- and colfective respons:bmtxes for child advbeacy and the implications of
"those commitments for the preparation of educatjonal leaders. .

2. That Professors of Educational. Administration take the lead in: ;
convening persons from such areas as Early Childhood Education, Social
Work, Psychelogy, Manpower, Health Sciences and Law regarding their

- individual-and ghared responsibilities for the mterests of children and
youtH with special emphasns on:

A. The preparation of professionals
B Research - -
C Dissemination and shanng of ﬁndmgq _

s . - ~

D Buildmg mstttutmnal awdreness.

Locml mm-ncu and 'fimr commun “

‘1. . That lpcal su nntendents convene, at the commumty‘levet the leaders
of agencies, (fjpampjum and assec:anons whxcb share a commitment to
~children. ©~ - o v .

A That.local supermtendents take the m:tiaﬁve in observmg the

Intermational Year of the Ch:ld
} - o Lo 24 } p _(\‘
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