
r .

DOCUMENT RESUME
, -

.ED.176. 292 , CS 205 131

AUTHOR .Millere*Susan
'TITLE Rhetorical Maturity: Definition and Development.
PUB DATE. May.79
NOTE. 23p.; Paper presented at the Annual Meeting of the

Canadian Council of Teachers tf English (12th, '

Ottawa, Canada, May 8-11, 1979)

EDRS ?RICE MF01/PC01 Plus Postage.
DESCRIPTORS /. College Freshmen; *Conposition (Literary) ;

/ .Developmental Stages;'*Educational Theoried; Higher
Education; *Moral Develcpment; Persuasive Disqourse;
,*Rhetoric; *Student Developnent; ItNriting Skills

IDENTIFIER'S. *Kohlberg (Lawrence) .

ABSTRACT
Lawrence Kohlterg4s stageS of moral development, when

appliedito theories'of teaching Ccmpositien,_support any method or
material that refers to, the age 4nd prior experience o4 the writer

,and the newness of th.e task.the writer is attempting. Rhetorical
development and maturation, in%the ability to write and argue .
persuasively are partly 'conc'eptual and partly related to the ability
.to "decanter." College freshmin writers' responses to A classic moral
'dilemma ptoblen all stayed between Kohlberg's Conventional stages 3
and 4. The content.of their papers end its relationshiy ic Kohlberg!s.

.'stagea'show that the movement.trom egocentric tc explanatory to
persuasive'discourse-is evmovement from the writer's astumption of
union with an audiehce to the writer's recognitiot cf ano'ther as an
msudience and finally to the mriter0s.analysis of a distant4

oirunfaniliaT, universalized series.of valued as an audience..
complete Sample of class reiponses referred.to is appetded.) (AEA)

4

sl

I.

14341*************41******************************************************
* 200roductions supplied by.EDES are th,e best that can be aade., *

from the original document. 4 , *

1



U.S. OSPAISTIAINT Of IIIIALTN.
NOUCATION& WILPARI

. NATIONAL INSTITUT& OF
IDUCATION

THIS OCOMENT HAS SEEN REPRO.
DUCED EXACTLY AS RECElyED FROM
THE PHERSON OR ORGANIZATION ORIGIN.
AT ma IT POINT'S OF VIEW' C)R OPINIONS
STATED 00 NOT NECESSARILY REM.
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION RaITION OR POLIO'

c.
"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

Susan Miller

s

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

\

Susan Miller

Leerning/to Write, )979'

RHETORICAL PATURITy:' 1FINITION AND DE1ELOPMENT
41,

Those of us who study college-level composition and composing have for

some time worked at a,disadvantaqe, because we still have.no,agreed-upon de-
f

ftnition of what it means to be an able adult writer.and no accepted model of
;

how such ability is acquired during post-adolescent raturatton. Without these .

guides, we have rlonetttele4s aserted, claimed, hypothesized and attempted to -

demonstrate that various methods of teachingimprove student.writing; Whether

these methoEls are located in cOurse materials--textbbots ahdaSsignments-ror
#.

in operations like.outlining, brain-storming; free-writ.ing, end sentence

"twelfth-grader$

.

combining, their users have.only rarely asked how sudh feChniques serve a

particular stage in the development of a proficient writer. Studies may
A

demonstrete thakt the.surface features of student prose have changed because .

of.a method or an approach, but since no model for the evolution of the normal,

healthy, maturing, proficient writer nowrists, na one knows whether such

changes in student writing are appropriate or liable to lead to even greater.

Thoser1.lopnental studies we do have that acknowledge the rhetorical

nature of written discourse by. discussing varioul audiences, purpbses, or

writers' situations are surprisingly rare andtare usually about the writing.

of the public school populations normally available for progressive descrip-.
. 4

tions over a*number of years. janet EMig's descriptians of the'composing of.

ade the ociint that those-students,spent le timethinking ,

. I

reforming and rdVising their work when it was school-sponsored til'arfl.)1:Then-it

, -

,

,- ..,

was.personihy mOtivated.1 James Britton underlined the plural of
--'2X, ..... "

., 2 f 40°' ... i'i .
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Devdlopment of Writing Abilities, 11-18'by demonstraiing that school chil-

dwen perform in various grades with different competencies depending on the

2
purpose--expAesSive, fnformative, or'conative--of the dtscourse. Mina

11. Ve..t

Shaughnessey, who is the only widely read student of the development of adult
o

writing ability, said frequently thaevery inexperienced adults could reduce

30 errors to 15-in five'months of intensive instruction, and thus gave usl

f

f-ealistic expectation about the rate of imprbvement in adultlkriting for poor.

: writers... Althodgh composition theory.'currently reltes on such studies and on

others by Loban, piaget, Brunner, and Vygotsk.;,jew of them might validly be*

applied to a-colthge population of. MK/eloping adult writer.

These researchers*have introduced-context-specific variables into dis-

cussions that had previously been text-centered and monolithic in their

, definitions of writing abiljt.);: I want.to use their work and some research of

my own to.suggest a defOition of being,able to write and a description of the

process of becoming able to write. Bdth models are necessary because of the

'consequences of continuing to.ceate new theor'iwithoUt them. As it is, some

of the most ordinarf question§ aboutirtting ability .have gone unasked. While

we may begin to know how long it takes a:deficient writer tp catch up, we.still
'h

.have.no ide how Tong it takes a normal child in any,policular Setting to evolvp

info advanced literact. We lo not know whether. "time" in such discussion& wou14

mean numbenwof years or frequency and duration of,practice. lie only have clues

10

about the quality of changes in Writing abilities, andchave no information

abottt tb.e.,sort Of'peak, 9r crisi,s, moments that may norma1l4appear during

m
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the progress of th9Lriter's development. Although I suspect we would agree

that regular writt ing practice n response,to readers' reactions over twenty

years would produce an able writerWe cannot now, or do not now, Usually ask

,

why this WoulA Ork, how it works,* or how to regulate it,

4

If we begin by establishing.what we mean when we talk about adult writ- -

ing competence, we quickly conclude that.we.must,
y
as Rritton has, discUSs .

abilities, not.a particular skill. Although those outside secondary and
,

higher education may see the current.crisis im Writing ability as a sudden
. .

. .

. , . .

. 1 attack-of aphasia abbut spelAing (perhaps analabus to the equally sudden
.

Great Vowel Shift of 1500), those of us who read student writing know thatlit ,

is the inability6to compose original responses to generally interesting quee-
.

tions that currently defines our perception of this crisis. While some

,researchers may measure syntactic-maturity and sentence-coming practice

may increase it, the kernel thoughts of which Complex sylkkx. i 4.kmust be

produced by able writers themelves. Not onlY the-:iyntactic on jirface=
..

,

,........
.41..14'

.N.

feature limitations of adult studenfs' prose concern bs, b also their

'semantic and pragmatiC development into writers able to solve increasingly

complicated pr'oblems. .Ated conceptual'maturity--what might be called &gni-
,

tive Or inventive maturity--is not the onlpaddition to syntactic facility or

.

.control of surface features that wouTd.complete a model of fully-develOped.

: writing ability. Able writers also communicate effectively to a.large variety '

of More or less immediate audiences. They ,are able to identify with, to uset

14,Kenneth Burke's' termtnology,'a variety of'people they stand in various re-

lationshipj to. They are adept in a number of writing situations., and Write

effectivelyvunder various formal,MMporal and pdAttical constraints.



4
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In sum, they are rhetorically matur,e, 'able to identify and'respond.td the var4ous

"h 4

.demands fon perception conCeptidn, and execution, that many writing Situations
A

y
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create.
4

If we agree upon- this definition of proficiency as an ability effectively

I

to vary perspectives o ,manjt writing tasks, we can begin'to agree about t

gpals of a complete.academic wOting curriculum. Such instruction would not

teach only 'a list of'In4Wes or formulae about good writing, ndr emphasize one

--.or another motivations or-audiences Iv( writing. .It would instead progress-

P
ively teach how to diseoven both the exPlicit and implicit agendas for any

,

writing situation.

4

'I am of gouese echoing the emphas'es of any proponent of d student-.center-.

ed curriculm, and taking further the work that has begtin to discriminate

ahiity a$propriate to.the evelopmental.level,and purpoSb of a.writer. By

so.doing virtuosity-- the ability to write with varying degrees cif 'authority.

qv'

and varying senses of an audience:s knowledge and prejuldices.about a subject

dnd a writer -- rather than any product-related quality.of the writer's prose

becomes the mark df aniable writer;

Theis definition:allows new questions about how proficient adults have

learned to ite,-and theorizing not only about the process of a good writer

writing one effective piece, but also about how-writers who become-proficient

, . .

havegOved toward virtuosity.
*t

.Th O. stimulus that began my own search for a theory of adult r'hetorical
4

development wplittOd.whenImas Director of Freshman EngliSh at Ohio State

,-.. - . ; .. -

,
.

.

U Wersitx. Whileheri,4' I.wrote and supervised teaching from a syllabus.
..'

S.

I.

4 .
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for 30 flew teachfrigissistants.each year. The progress of thatsyllabus was
4

conventional;:ttudents moved from early descriptive assignments through ex-
. ,

A 1.*

positorY tasks of comparing, explaining a process, classifying, and solving
A

Causal problems to per'Suasive,discourse, "And they prodUced assays that re-

- 4
enacted my.teaching experiences'for some.16/years. That is, while they moved

as a group.with what their teachers.perceived to be relatively,steady improve-

ment from one to another mode', and could toward the end 1.1Q Rogerian argument

well .enough.to write persuading me'to buy a gramoputer tg fumigate treIT-e-ssays,

they could not, within the space of. a week farther along, write coherent, well-
,op

informed , satisfying arguments either for or 'against a universal topic , in this

case euthanasia.
4
. Their poor Rapers on the argumentaMe assignment were not so

competent, either in substance or form, as their writing had been just a week

earlier. 'The,organizatipp became medrical rather,than_organic, thesis state-.

ments:rang false, andJhe reasoning, while not illogical, was labored and ten4.

.The papers from my class were, in my vie4, juvenile and extraordinarily innvcein.0:,,),

of compliCation..
, L

Had this failure been only my o n, not the shared disappointment o

youniteachers who reported the same s'Udden lowering Of quality in the same

-sequente'of assignments, I might have let it.go. Argumentation itself, as'

.'othg7s suggest, might.have seemed too difficUlt a 16001 Mode 'for tlits tiomor

genoUs 17-18 yoar-old poorly prepared-open admistion's' freshman class. But.
,

, . .
.
given my,generalized-responsihillty; I tnstead assigned the next week an

argumenito Some other:teacher:that some feature of;0 course procedure should

,hegiged.:. Agaily results were. Omilar

I

hrodgh awt the es: students'were

generally reported' to be able.effectivel: to per uade.this puch moreAmmediate
. .

0
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audience about much more personally important topic with 'Ach more-skill and

,

control. Moving from the universal to thelmmediate audience, from the hipo- .

.
, ,

\ :

thetical to the actual experience of the.writers, and from.vaguely to intimately

.* .
.

_ . . .

known iriformation about the content of Ulf piecd immediately improved their con-

trol. But since practice could also have contributed to the improvement, k,tried

0
r

to relate this event to relevant research,abopt the dyelopment of writing

ability.
.

.

had-supervised research in n investigation of the problems of

5 remedial 'College writers scdring below 15 on the-EnglishACT test that-demon-

strated that inexperienced readers and writers in an experimental remedial course

had had enormous difficulty in disagreeing with each other. or with anything that

.they.read; thetnotton that discriminations among ideas were available to them

personally was strange and had to be fostered slowly.
5

They also tended, as .

Minä Shaughnessy.said her students did, to write either atthe level-of homey

. folk wisdom based on what Johnson c l)ed "received sys.teMs," 6r to. lapse immedie

ately into detailed personal examples re a to a generalization only by the

faith of the reader.
6uonfronted

with ently foreign levels of verbal solihis-.

-tication, thege students fell bac* int rrations either of their own.experience

4

or their family's wims. They withdre from conflicts,of ideas or adversative

relationships they were. not accustomed. to. As Andrea,LUnsfOrd characterized
f

Ahem. in a recent.BaSic Writing'-ei ay, their thinking and writing was not yet

"de-cent'ered."7

Although the students writing about eutbanasia in OSU's regulAr freshman

program, which wai limited to. i-tudehts scoring between c. 15 and 23 on the English

ACT, had not lapsied into detailed,Stories about a dying pet, their responses

V. -

4*

ot.)
.
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eniulated the remedial students' withdrawal into stiff positions that were not

a .
'
\

.

wriiten in a naturaf yoice, from internalizeepoints of\view: Wondering

Wnh ther 1 had simply asked for an.answer beyond their level of rhetorica) abil-
NI

it , Ialso\eviewed the eviden6e 1 could find that adult levels of writing abil-
,

ify may be discriminated according ta age groups. For instanceo Kellog Hunt has

demonstrated that the syntactic maturity level of 12th graders is two whole steps

below that of the skilled professional Writers Who usually address universal sub-

jects.8 According to James Britton, studelits have only begun to deal adequately
. 9 /

with instructing,,persuading, and speculative discourse at the age of 18. And

Walte'r Loban, in a s:5y4/of 211 children

i

tip kindergarten through grade twelve;

found:that a MarkeOpu(st of-syntactic Lomplexity Occurs in better, college-bound

students in the, t2th grade, but. the poorer students' writing itends tolevel off
,

. -

and remain static at that age." Additionally, both Lev Sygotsky and Jerome Bruner

have argued that real concept formation, the ability to originate complicaeed

solutions to verbal problems, occurs after pubescenCe,* which appears also to be

1
a developmental crisis time in language acquisition.

11
Both inexperienced adults

and prepUbescent children apeear to be unable to divorce their egos from written

language enough to hear it, and thus to Produce it from another's point of view.

What all of-thiS vidence suggested to me was that the suddenly more poor
.

per.suasive papers might have been a signal that these students jad bee' ought.

. A
1% .against-vdevelopmental or stage.demarCatian when the:), were assigned ersuasion

A about a universal topic that wobld eequire them to assume riumber, of p4-spective

'on thelr audience arid an efhical subject. The ability to, vary perspectives on

such conceptual problems, and'to control writtng about such problems with ease

and vytuosity,might simply not,be,normal.in the average student of the Age.and

lest.4corei'of the.freshmen.W our classes. I Ilypothesizet.these.relativetY.
1



A
f

8

Susan Miller

Learning.to Write

unpracticed freshmen writers were still actively-learning to originate 'And express

inwriting concepts and attitudes-diverced.from their personal experience', .and
4

.perhaps shpuld not be.expected to perform well A -this writing situation.

The.developmental models of adult change in non-school populations that do

eXist are located not in descriptions of verbal or rhetorical skill levels, but

iastead in descriptions of emotional and social development. In the absence of

.studies about adults progresSively writing or solving logical problems, I turned

tO the developmental theory of Harvard's Lawrence Kohlberg, whose model of cogni-

tive/moral stages describes six-possible stages of growth from -childhood through

Maturity that in their season determine a person's perspectives on questions of

value. Kohlberg's work specifies Piaget's dtvisiorrof progress from "subjective"'

to "objective". morality. It diverges from thework of sddal psychologistS who'

) believe that moral judgments are culture-specific, positing instead (and contro-.
4

versially) universal stages of moral/cognitiq'growth. I chose Kohlberg's,.

model hot for its relevance to "right Answers" about euthanasia, or any other

.such topic, but instead for its analogies to-the rhetorical .skills of analyzing,

accepting, and identifying with a number of audiences and points of view. '

/ KóAlberg's six stages may be thought of as three groups of 2: PredonventionAl,
6

Conventional; and Post-conventional thinking. In,PreconventiOnal stages l and 2,

children (and many adult criminals).see values only in.terms of tit for tat

physical consequences.. The morality of Chauc 's,Prioress,( I 11 scratch your

back if you scratch mine"), is the most sophi ticated reasoning available.to them:

In the Conventional stages.,. 3 and 4, individuals maintain the expectations-of

family, a group, or their-country. In stage 3, one conforms to stereotyped.images

1

of what the majority do, and being a "nice" person is highly valued. In .stage 4,

9
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the maintenance of law, order, and the social system dominates. Right behavior

consists of doing your duty, respeetimg authority, and maihtaining the locial

order.for. its saWn sake,'IMost adultt reason- at one of these Conventional levels.,.Ak

In the Post-anventional staget, 5 and 6, the fndividual-separates values from
fr

the systems of authority, law, or ,tradition. Stage 5 thinkers:define right in

terms of.general individual rights, are clearly aAre of.relafiVism, and emphasize

4

due process.. -Stage 5 thinking is the offi"cial moral process of the American

Cohstitugron. .Emphasis: is given to personal values and "opinion," so problems

are no longer referr d to received.$ystems, an officially right or wrong answer .

to a questiOn. .Very few ,people reach stage 6--Koh1berg cite6 Martin Luther King,

Jesus, and,a few others.. -Here "right" is associatild with Oiversal principles

of justice, equality, reciprocity d IndtViduality.

The next.Year r asked a few. teachers to assign one of Kohlberg's classic

m0raT dilema problems in-the sadle!Week of-60)6er Fall term of the same writtmg

,course in order to tett Alper they would as a group display similar approaches

to a question of value 'Which might be identified-with a.particular level of

ability tb'control.their rhetorical 'flexibility.. The population of freshmen' Was
.

the same, and these teachers had all'given the same early assignments that I had

given in my course the year before. :Their students were as well-prepared to

respond to a problem tn argumentation as..mine had biro. .The problem was the
.

;1
fol 1 owing : %

In Europe, a woman was near death from a special kind of

cancer. There Was one drug that-the'doctors though might save

her:, It was,a form of radium that a druggist irf the same toWn .

'hab recently discovered. he.druglwas expensive to make, but

;.

th-e druggist was harging ten times what the drug cos.t"
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^

make, He.paid $200 6r the radium and charged $2000 for a.small dose .

of the arug, The sickhwoman's husband, HeinZ, ment'to everyorNhe
/

.knew to borrow the money, but .he could only get together about $1,000, ,

which is half of what it cost. He told the druggist that0 tis wife was

dying and asked him to sell it cheaper'. or iet him pay later., The drug-

.

gist'said, "No, I discovered the.drUg and I.!im going to make mciney from

it." -Sa'Heinz got desperate.ond.broke into tKe man s.stbre to steal .the

drug-for hisfer-Should the husband .have done that? Why
413

The.rtsults from A complete sample Class are attached as an appendix: repeatedly,-
. . .

-persistently, the level of response stays-betweenloh1bergis. Conventional stages.

3 and 4. The students are torn bettien valuing codified morality by doing what

.the lawand "society'''' say, and approving of 4einz's personal needs, .Th6 con-

.tent of these papers.shOws that these students at the end..Of the first quarter

of freshman intr'iktfoi.), faughtnOt only:by- me--;-. but byto'random-selectioni-of,

teachers.using the same:material, would regulOr4y produce similar, and to a

,

dr vier of professional,essays, disappotnting, responses to universal questions
. . ,

that deman'd sophisticated, highly distanced, perspectives. Whether we explain

,

, their similar'apgroaches by references to their-relatively homogenous ages, test

scores, and Ohio high'school preparation (which is remarkably uniform), or by

references to developmental theories of neurobiology, or both, we can reasonably

. infer their uniform itability to priginate,and write persvasively from a highly

relativistic rhetorical stance.

7' r The- conclusions--that I drew from this-experiment should interest a teacher

anxious to lead, students. toward Posiconventional processes ond rhetorical

virtuosity because they offer aR alternative to the teaCher'i' traditio61 com-.

11 .

4.
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plaint that."-students can't think." Obviously these freshmen, could think,

but not withih the same frame of reference that I eipected and my assignment

required them to use. Preparatory work with the syllogism or set theory would

not have forwarded the level of1the freshman responSes given the stUdents' lack

of.practice and their inexperience as independent adults.

The content of these papers and its relationship to Kohlberg's- ages also

'shows me now that the movemel from ego-centric, to explahatory, to persuasive

discourse is indeed a movement from the writer's assumption of union with an

aUdience to the writer's recognition of'another as anaudienoe, and fin'ally to
"1,11t

, .

the writer's analysis of a 'distant, unfamiliar, universaliied series of values

as an audience. Kohlberg's Work is controversial because it implies to Aon-
.

,-rhetoricians a universal series of right'actions or "good" values. To those

inested instead in fotering rhetorical maturity, it outlines the progress

of maluing1.theldevelopment_of the .AristDtgliarcet1105..towArd_trustwprthr07
,

itable, and authoritative persuasive content. Given the.family7centered ex-
.

perience. of these young.college mriters who had not had their personal choices

/
..

rpacted to by strangers, rhetorical maturity--virtuositywith.perspective, tone,
,-

, .voice, and theArounds'of-appeal---is not a reasOnable.expectation. Aristotle's
,

,

warning to.youn-g orators, that they must use. specific examples rather than the

MIxims appropriate to older'speakers, was a resul of his understanding-the.
.

.

4

.different vibi4ations of experieRce.and authority each age grOup would be able to
/- . ,.- ...,. -...

,

bring to bear-on evidence, The writers prodUcing ihese excerpted.samOleS-ofCon-
.

iventional thinktng had not yet internalized the rhetorical skill of kairos,'"the

.

adaptation of the speechto the manifold variety of life."14 :Neje had not yet

experienced and. internal i ze& that, manffoldyariety. We 41ave, by, virtue of -this

day



s .

,

r..
44P

A

. `4 I

is a

4 I.

2,.
Si

.1

Susan Mtller
IA . . .

'le Learning' to Wrifte, 1979
0 N . ,,

-
A

I
;... a 417

4 '
. 1 S P.

. , ..
,,

: demonstration of. Stud'ent. 1 imai tatios , ,ja' cl earer notion of the union of conceptu-
, %.

al izing, feel tng*, And executiv that rhetOticalIy.'mature writers bring to bear.

5._

on. an? writing taS.k. 14

...
,

. .
cs

a.

Thisdemonstration also suAgests a des'cription of the process of achieving

Such full rhetoriCal maturity.. Kohlberg notes that while his..subjects Could

pri.ogresSivelyAnederstand and postulate a staye one level above their own., they
"` .

./cou.ld not go beypnd that.one 'stage Aiffer,ence with. understanding. For example,

stage four ,thinkers Cap understand e process; 4,41 finditstage 6 sel
.

universalized compassion impqsSible to berieve.or explain; children may under-
._

- stand that games have .ruleS,-but still cheat when they can because,they can win
1),..

that way, Multip1e....Wspectiv.es Q11 an event are acquired step-by-step, so for

stodent 'writers, moving ahead would be the process of progressively enl arging the,

.nuniber of): points 'of' vieW. the wri ter -can ..,identify with.. Yu,' -tradi tionalsytiti ng
e.

cUrricUrtim does this; we habitually teac11\ expressive, then explanatory, them

persuasive discourse. Tilereby we emulaipe progress toward 'ilietorical maturity by ".

' demanding new abilities to write for ethers. demandS to ad'dress increasingly

distant audiences, to impersonate and thus.write effectively for increasingly
.

discrete groups whose self interest is not our own, guide progress toward
i. ,.4

. virtuosity. But curricula that concentraton pne audiensg--for example second-
. t.'''..".45

.

'Ary programs that limit students to "creative" writing that, is in practice only
.

5

ex'presOve Kritingwill fail to foster rhetoryal growth,fk. lescents who '
4

are ready, if only newly ready", to be led toward it. Such pmsinadvertentiy

retard'the capabilities of their adolescent- students by failing to lead them out'

of themselves and toward identificati6n5with a wide variety Of perspectfves on

bniversal questions.

Kohlberg also-:noted-
.

I ... ..

pttèrnof moving' aheatt and falling;_back in p.rogre.S.,
. .. . . .

13 0 .

Q.
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A

through the necessary sequence of,stages that suggestively.echos current

. r:.
. ,

desctiptioins. of the recursive process of writirlDany parti0Var piece of prosP.

I am similarly strU4 4Dy the congruence Irtween the-problems of beginning writei.s..'
e .

and those of more advanced student.s Who are struggling toward new levels of

rhetorical development. That is, the abstract platitudes of basic .writers

pFating a generalization are more blatAt versions of the "vague," "wordy," or

"over-inflated" writing of better-prepares students dealing with new demands

that they cannot comfortably 'coMpass within their rhetorical abilities. I think

'Ahat:a comPiptelevelopmental Moder of the process of learning to write would

hote that writers withdraw from newly difficult 'problems in similar Ways at what-

1:/er level of developrvnt'they may be: Given an unprecedented level of difficulty

to deal with n the form of a newly complex rhetorical situati6n, a writer'sI .1

.ability to transcend and control rhetorical strategies dfsintegrates, while

these problems may be easily solved if the complekity-of the conceptual and

4
rhetorical situation that must bp mastered when writing is reduced. I_ am

oreminded6f.feeling completely in control of my senior papers in college, but
* .

then inadequate tO write graduate school papers, and then oflosing the control

I hacrlearned/fmgradUate school when writing my ftrst journal artfcle,

°The"stops and Starts.ihat so often prOduce sentence fra6ments'in basic

.wrtting paperS ire, I-think, imitated by such stops-and stares in moving toward
v

. .

the 'expression 'of ,increasingly abstract though, to new and 1110:ne distant audiences

in a 'Variety of new formats. At both Ohlo'State and the University of WisCOnsim

I' have repeatedly found that students.in beginning writing courses begin to

produce more er'rors as they begioaolli% greater risks with newly .compl ex ,

syntactic structures and new mood le* '''ourse.. The rh r orically .

1.

A

J
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-student writing about Heinz strongly suggests tha sentence-level errors are

echoed in later states of development sin the form of new, unexpected artifici,

ality and vaguen4s. Patterv of risk and'retreat that clearly correliate in-

creases and decreases in number Of words written to'inCreases and decreases in

number of errors/100 words imply that:all of the,features of prose--6ontent aski,

well as sUrface text--reflect the stage of mastery at which the.student.begins

any newly difAcult rhetorical task.
.

-4Now this second model, that of the normal progress of a mature Writer, is

obviously not so' well-developed or evident as a definition of an able writer

*as a virtuoso. It theorizessthat,learning to write,first l'e:-.enacts stages of ,

decenteringlike those found-in childhood language acquisition and _then,'when

post-pubescent conceptualizing becomes possible, depends on situational stimuli

.that will evoke a retursive pattern.of proficiency and deficiency as new audi-.

ences. and genres are. attempted. Piaget, in an essay about,cognitive develop-

ment between the ages. of 15 and 20, says ffluch the same thing. He acknowledges
I.

.tbat from adolescence onward, interest, aptitude and experience 'rather than

innate and invatiant,evolutionary patterns will determine the level of verbalL,

or othel Abilities an individuAl develops:15 4.

. One of the values of this adult developiental godel of attaining rhetotical

maturity is, I hOpe, stimulating a new view of teSearch, one that.would "never

L
tupport any method or Material without reference to the age.and prior experience

.
;)6f thewriter and the newness of..the'task the writer.is attempting: I wish to ,

go back"to the'end of Kellog Hunt's 1965 study 9f syntactic structures, which

'is' a Tore wise book than some of its practical applications, tn, tor example.,
.

.

'sentencelcombjngltechniques. In his,last paragraph, Hunt ofiered somd questions,

.

. r.
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that .should no longer be ignored:

Perhaps.' the olderstudents' proficiency comes only ast a result of

'years of psychological and experiential maturing. It may come

only with the development. of all thought processes. In that event,

15

Susao Miller.'
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*

gr.

attempts to fi>eelle grwth will be futile. It is possible that

injudicious forcing is worse than futile. The centipede Who-ceased

.
to crawl because he never,knew which leg it mas best to move first ,.

s no fiction.
16
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APPENDIX .,
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<

".13y stealing ttie deugl Hlinz .not only committed an Hlegal feat, but

also performed anIct exhibitling ,emotional instability and a distorted con-

5, v.

5

.- ception ofrmoralObligatiOrr.it:
. , ;/ .-.,.' '

. ,
5. N

"'When 'anAllegal ac.tiOn -is .performed on .the basis ,of moral s, -it is always
,

hard to Judge whether or not it is Wronj if you look at it from a Moral starid- A.

point. Howe/er, if -yo6 IOOk at it practically..and'iNterris of the law,. which
.100 , , go

/ lh almost ever'y Lase. yO.:s,hould , cine would not 'have much difficplty.in making,
. .

. .

..as judgement." A

"Laws were m4dé qs.:tfie fairest possible set of rUl-es and, regulations 'for,
.., . ,..

. ,* . .

which all. people.could'lead tt!eir Jives.-- ff you start making exception5 'f6r
. . ,

sane cases- yob:will 'Ilaye to miake .eic.eptions for otiher Cases to balance things .

t.

Out, otherwiSe peoplfwill say the laws are prejudiced and,would have ;little
,

, ,.,
respect for them:4.' I.

,

"In.contl.ution,.had Heinz thought about the conseguenCes of the actions

e took before, he ttook them', he would ''Ilave seen that they would get him- into

a. great deal Of tr;ouble, and'WOuld not aid In saving his wine."

"Ther'e ar:e' waYs, 'going to. be times when one man' s moral s %or 1:1.1 iefs

criffeKfrom Vhe law, and aS,a, resutt, there will' alway.s be,confiicts."

.. "The man idi,right in taking the. drug tor 'his wife;^ because he followed
15,

his Noralistic valUes."

. .

"No.mager.'whet,type of- pressurei.society would put,on. the..man,...he. upheld

his belilfs and'iih4 w.as impOrtant. Therefore he disrega.Necl honesty

r!,

4.

fS
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and stealing Verses his wife's life; mainly because his wife's life held 'more

importanCe to him than the. consequences 'he faCed.. -The man simply did Kilat he

-b41ieved was right, he risked receiving tangible consequences, such as

prisonment, to keep the 'intangible property of life. Not only did he hold a

high regard and love'for his wife and her life by obfainingithe drug kit he

showed a love* 'and regard for himself. He stole the drug to be at peace with

himself,,happy knowing he saved his wife's life. He did what he thought was
,

right ignoring society. and respecting his va1ueS.:41

"Although he probably felt guilty .for stealinkj, that guilt would have been

nothing.compared to what hë.would have felt if he had let his wife die witt)out

4

giving her the-chance the drug-give her: Ethically, Heinz was.wrotig4 Morally,
4. f

-

hoWever, he was right and. your morals are what you have to live with."

"One thousand Cl.ol.l'ars is practically nothing compared -to the moiney the

drugg'ist could have receive& by selling his idea to research or to a

manufacturer.'
. e

'Stealing is a crime against society, ba, to deny i ife is a crime' against
,

God. Heinz should protect 'his,wile's life, .even if it means tealing."

"He knew tt.was wrong to steal, because a person who, robs a bank, or

steals a car will-go to prison. This is different, Heinz reasoned,-'his wife's

life could"depend on this drug, and he could not let her die. The right.to

life is more important than money, and this druggist is not ring to let my

wife die,.thought Heinz. Finally out of desperAtion411hinz broke into the store

and stole the drug.'

,"Stealing the drUg iias a cri 1 offense. Society punishet_those who do

not conform to the established'rules. Hei,nz knew all of this., but he still'.
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7 ,
went against society. The act Was sotially'unacceptable but'the circumStances.

prompting the act were morally unjust.. I'm.not implytng that .stekling is

right but .4inz was ready to'accept the consequences". If the drug saved his

wifes life, the punishment would be worth:it to him."

"Nor did he e y steal anything/(atfempted
-*(.5

"Heinz really loved his wife. Hdid -break a. lot. ..he.felt he had a

reason to...:Of courv he was wrong;.for what He. (Lid.

"He only stole Somedrugs to help his wife., No, this is impossible be-

cause once someone iecomes a criminal he will always be a criminal. He may

have stolen for his wife's good, but once a crime is, committed it is even

easier to do it another titne when it rnar'coilie in handy."

"LawS, such as,the one against steal inq, were mad.to bring order into

tety, protecting every inp,vidual's rights; this includes both the

druggist's and Heinz's. In steal:kw, Heinz was legally. wrong.".,

"Finally thraugh his actions-, Heinz showed his distorted conception of

mosal obligation by resorting to theft to try to save his wife. He must havd

felt it was his duty to acquire the radium at any expense, to prove his

loyalty and love for his wife. This indicates that if he had not been under

pr,essure, Heinz possibly.would noit have gone to such...extremes as -thievery.

. Therefore, i.f:it was npt considered a. rformal 'otcurence that was perfor:med, then

'hewa's wron'g'frfor dOing
.41r

"Heinz ,siolse drug which was wrong.. -He had ver'y good'reasbn for stealing

it but that it. bes.ide.the point. The drug was. not His, he ShOuld not have .

taken it and he should bepunisHeCI. Than be no two:ways about it."

,
9

t:
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"What Heinz did wat wr'Ohg, that' tannbt: be...argued'. But what . tan, be ;

-/arg4erls whether '-or not hit attions tan be justified eitherethicalq or
. .

, .
. soctal 1 y."

"It' is all. a matter of morality and value for human life."

. "Yes, Heinz_shoUld break into:the -shop and steal' the' drug. has no-

_
ottier clioice.K -He needS the drug, soon or his wife will die.' Heinz is. left

with .nothi ng- el se_to do

"Therefore' he di tregaraed .honestyand steal ing versus* his*Wife's-1

.

mainly because his wife's life, held more itiportance to him than the conse-

quences he faced. The` man simply did what he believed :),/is 41,i'ght, he risked..

receivfng tangible consequences, such as prisonment.,-to keeli Abe intangible

property of life: Not only di,d hd bold a .,high regard-an, d love for his_wife

and her life by obtaining the drug, but *showed a 4ove and. regard for him-

self. He stole the:drug to be a peace With himself, happy knowing he saved

1

his wife's life. He did wila,t,he thought was right, ignoring sOciety and '

respecting his values." #

"On bis moral scale ef. priorities the' preservation of .human life Was.much
. .

.

y

higher than the pr*tice of obeying society's rules tand regulations. HeinL
r :

must have been a basitilly good limn, and 'I' feel hewas right in coitimitting

*this act to lave t .e- ife of -_he. woman 'fie loved morethaeanything,"

"Collecting money frOm, tho.fehe knew was certainly not the only legal means
,

mhereby Heinz could have. obtainpd money for' the radium drug. Why didn't he

attempt to borrow 'the money from a, bank or for tRat matter froci several differ-
,

.

ent banks if n.e-tessary?' Cgrtainly a tjlou and dollars,is-not an unusually

large sum of .money for a. bank- tol oar' .ou ma life and *death 'matter such as'

t.
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:"At_this point then, t seeds clear that Heinz's illegal act of breaking

19

.Susan Miller
Learning to Write, 1979

and entering was hastily resorted to and uncalled for in Tight of legal

alternatives available to him."

"-The moral issue stems from the Bible. In the bai of Exodus, chapter 20,
"

s

411A

or in the book of Deuteronomy chapter 5 we find the Ten Commandments. Ten

lawi 'set down by,God that cannot be ignored. One of these laws is: Thou shalt

not kill." (Euthanasia)

"justisce cannot prevail wherethe law is weak 6mough to all(704fny escape
7' t

from punishment to go unattended."

"Heinz it a beautiful person who wants 0 help people., He worrieS more

'about other 00ple than himself."

A

.

n
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