DOCUMENT RESUNE

ED 175 839 SP 018 631
 AGTHOR Lukin, Pay pPaula
TITLE Student Teaching Ccmpetencies in Lehman College's

Competency-Based Teachar Education Prcgras.
SPONS AGENCY City Oniv. of New York, Bronx, K.f. Herbert H. lehmarp

Coll. -
PUB DATZ Nay 77
Loy 23p.
EDRS PRICE BF01/PC01 Plus Postage.
DRSCRIP?TORS Behavioral Objectives: ®Evaluation Critaria:

*Perforsanca Sased Teacher Education: Preservice
Education: Program Evaluation: #*Student Teaching:
Teacher Cortification: ®Teacher Education
Curriculua

ABSTRACT '
In an attampt to astablish the rank ordering of the

17 personal and professional traits identified ty Lehman College as
“student teacher competencies,” this questionnaire was circulated to
87 student and cooperating teachers during ¢he fall 1977 and the
spring 1978 sesmesters. The results indicate & medium to high level of
consistency in the rating of coapntencyY importance by the
participating prersonnel, with the competency *prcvision for
{adividuality® scoring the highest in all instances. The Survey
investicqates the correlation between competency significance and
teacher training subject esphases and provides recoammendations for
changes in gtudent teaching cougpetency criteria. (LR)

S EELERLEREERELELEE LR PRI ERE IR ESR AP EREREREEEEES D EEEE L

. Reproductions mupplied by EDRS are the best that can he made .

. from the original document. .
s F Yt PR PP REEEECC PR PRSP ERCER PR PR L E AR R EE SRR R PR R R RIS R PP RS EE L]




STUDENT TEACHING COMPETENCIES IN LEHMAN COLLEGE'S
COMPETENCY~-BASED TEACHER EDQUCATION PROGRAM

BY
FAY PAULA LUKIN

ED175839

Title: Elementary School Teacher-
Bronx, New York

Study was sponsored and supported by the
Department of Early Childhood and
Elementary Education, Division of
Education, Herbert H. Lehman College of
the City University of New York, Eronx.
Study was submitted in partial
fulfillment of the requirements for the
degree of Master of Science in Education,

May 1977.

“PERMISSION TO REPRODUCE THIS

US OEFARTMENYOF Mial vy MATERIAL HAS BEEN GRANTED BY

EQUCATION A whLEapy
NATIONAL INSTITUT Y 0: /

EOUCA TION _— \ \
=iy DOCUMERT HilL ¥ -
DUCFD EXACT, v ag aecef:mni:;?s;

::‘E"n; i:'-ON oR UHG&NIIlTlnN DRICON-
su'l':"nl D:OIN'I'S OF viEw DR OPINIDNS S0U
NOT NFLEVVARIY uPogg. TO THE EDUCATIONAL RESQURCES

SENTOFE
F O u.o'..'::,:ff,fc',?"‘g; 'p'g‘l'ltf‘:-l TE Os INFORMATION CENTER (ERIC)”

BLIXLEZF

Qo
ERIC

Full Tt Provided by ERIC.




STUDENT TEACHING COMPETENCIES IN LEHMAN COLLEGE’S
COMPETENCY-BASED TEACHER EDUCATION PROGRAM

ABSTRACT

The purpose of the study was to determine the relative
importance of and the extent of development of the seventeen
student teaching competencies in Lehman College'’s Undergraduate
Competency-Based Teacher Education Program.

. The Fall 1976 and Spring 1977 semesters each had eighty-
seven questionnaires distribvuted to. the student teachers, their
cooperating teachers from two school districts in The Bronx,
and the student teachers’ college supervisors. Almost two-
thirds (62%) of the questiomnaires were returned in the Fall,
1976. About three out of four (78%) were returned in the
Spring, 1977. _

The response of the cooperating teachers, the student
teachers, and the colleg; supervisors were analyzed separately,
as well as togetrer. The competency: "provision for
individuality" was considered the most lmportant by all
respondents for both semesters. The competencies: "uses
commercially available tests” and “describes use of various
media” were felt to be the least important competencies. The
competencys "classroom routines” was considered both semesters
to be the une the cooperaiing teachers relped most to develop.
The competencys "describes use of various media” was considered
to be the least helped in development.

Spearman rank order correlation indicated & close
relationship between the importance of the competencles and

the help the gtudent teachers received from their cooperating
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ABSTRACT {(Continued)

teachers for all &roups except the college supervisors for
Pall 1976. Spring 1977 showed the same relationship for all
the groups without exception. Except for cooperating
teachers and college supervisors for Fall 1976, and college
supervisors and student teachers for Spring 1977, the groups
were in general agreement with respect to rank order importance
of the competenclies. Except for college supervisors and
cooperating teachers for Spring 1977, the groups were in
general agreement with respect %o rank order development of
the competencies.

Open-ended responses regarding the addition of. deletion
of, and general comments concerning competencies were analyzed

and were considered under general recommendation.
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STUDENT TEACHING COMPETENCIES IN LEHMAN COLLEGE'S
COMPETENCY~BASED TEACHER EDUCATION FROGRAM
As part of a growing national movement, the New York
State Department of Education required that on or after
September 1, 1975 those in preservice teacher training
complete a state-approved competency-based teacher education
(chE) program. Those who complete the pro&rem earn a N.Y.S.
provisional certificate as an elementary school teacher (N-=6).
CBTE means to develop the teacher as a professional.
The teacher being identified with having the basic reQuirements
of professional knqwledge. skills and attitudes (competencies)
desireable for a successful job.} The competencies, accurately
performed by the student in the TE program, are based on
assumprions held about the teacher and the pupil.z -
New York State-doe; not mandate what specific competencies
or on what level they are to be achieved; what specific
experiences or activities are to be used, (it does mandate
~that they be relevant); nor the s-ecific kind of evidence
that the competencies were achieved. Each program designer
determines the competencies, their indicators, and the
evaluation that are to be achieved.3
Since CBTE has shifted teacher education programs to
a research - data - feedback component, allowing for program
ad justment, it follows that a recommendation by the AACTE was
that research should be an integral element in the development
of all CBTE Programs.u CBTE programs should be examined on
their own merit, finding the specific competencies for the

5
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effectiveness of that program.

Several researcherss agree that the relationship between
the cooperating teacher (inservioe teacher) and the student
teacher plus the effectiveness of the coopérating teacher as
a trainer of a student teacher is a key factor in a teacher
education program. The student teacher spends more time in
the cooperating teacher's classroom, where "on=the-job"
trgining is done, than with the college supervisor; therefore,
the cooperating teacher has a significant effect on the

student teacher.

Lehman Collese's Undergraduate CBTE Program
Herbert H. Lehman College of the City University of New

York has state-approval for their CBTE Program which began in
September 1975. Lehman:s CBTE program consists of methods
courses (including educational psychology), advisory groups
and student teaching. The overall goal of the prog&ram is for
students to have an understanding of how learning 1Is nourished.

Demonstration of minimal competencies, made public in
advance, are required and are documented before recommendation
for provisional certification is made. There are, at present,
seventeen gstudent teaching competencies that the gtudent
teacher has to demonstrate. {Student teaching is one semester -
half days.) The competencies were formulated by Lehman College
departmental faculty, some being based on the AACTE's and
other national associations’ recommendations.

This study attempted to assess the relative importance

and the extent of development of the seventeen student

2
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Figure L. , EVALUATION OF LEHMAN COLLEGE'S UNDERGRADUATE
DO NOT RATE, but write in any other coBpatencies you fesl are CONPETENCY=BASED ELENENTARY TEAGHER (N°VI) EDUCATION PROGRAN

. FALL 1976 Department of Early Childheod and
reant:
1mpo . Eleamantary Education

This is a questionnaire dealing with Herbert H. Lehinan College's
Undergraduste Competancy-Based Tescher Education Progrsm. The number
t on top of this questionnaire £{s for tha purpose of baokkeeping. You
I will remain anonysous throughout the survey, pleasa be frank and candid

DO NOT RATE, but write 1o sny of the cormpetencies you feel should be : ;m;r&ugaém“.

. deleted from the prasent progras!

: PLEASE RESPOND TO THE STATEMENTS FERTAINING TO YOU.

For Coobtratin® Teac ers AND Spydepnt Teachers:
t 1. Check one: Cooparating Teacher Student Teacher
2, I am presently teaching at
W student teaching (Nusber snd/or name 9of school)
COMMENTS: ' 3. I teach in grades)

studant tasch
4. I vould like a summary of the results of this study at its
conpletion (check one}: Yes No

For Cooperating Teachers ONLY:
Check one response for gech statesant.
- ‘ 1. My present student teacher is stuient teachiB§ during the
Sertenber 1976 to January 1977 sguester
February 1977 to June 1877 gemester
2. I wvks a fie1d #880ciite {y Lehman Collupe's Field associata Progras
during the time of February 1973 to Jung 1975: Yes____ No

For Stydent Teachers ONLY:
Check one response for cach grarement.

THANK You TOR YOUR COOPERATION. 1. I ao presently geudent téaching during the September 1976 to January

1977 sepewter __ February 1977 to June 1577 semestor
2. My cooperating teacher yas & fiald assoclate {; lehsan College's Figld

Asgociata Prograd during the tize of February 1973 to June 1975. (If
you do 0Ot know the appropriate responss to this gstatement, please

! ask your cooperating teacher): veg No

o
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Figurs 2. LEHMAN COLLEGE'S STUDENT TEACHING CQ!PETENCIES

Bating Student Teaching Compatencies: Below are the 17 competencies for student teaching. Please EiVe your opinion on sheir
ralative faportance in gtudent teachink and your ragction to the davalopment of ¢hy cocpaténcies.

rcancet Rating: Isportance Rating Scple: Daveloppent Rating : Developoment Rating Scale
A) Rate tha relstive 1oPortance of tha 5 4. B) Rate the development of compatencies [ 4
competencies according to the following most important often important according to the following rating scale coupletely often heljs
rating scale {froa S-most important to (from 5-completely helps to develop to helps to to develop
l1-not important} Put the nusber you 3 2 1 1~does pot help to develop). Put the develop
think approprizta (n the Space in the somewhat rarsly not nunber you think appropriate im the
left-hand column balow sext to the imporcant Iisportant important spice on the right-hand coliumn below. 3 2 1
: nusber ©f the coapetency. ‘ sometines rarely does 0
' helps to helpu to nat h
In Lshman ColieRa's Competency-Based COMPETENCIES dav:mp de-.-zlop :: devqefap
Teacher Education Program. the 1. The student plans instructional objectiv s including cbservable Pupil
relative importance of the . behavior, conditiens for laarning apd critecia for acceptable performance. To whet sxtent do you feel the
conpstenciss ghould be ratod u: 2. The student demonsttates skill in establishing effective communication . coopetating teachar helps the
(using isportance rating scale): with pupils and peers by performing various interpersonal skills. studant teacher to develop tha
.. 1. Tre student analyzes his own and peer teaching performaace and records student teaching competencies?
N Izportance Ratings: objective data bY vaf;,ou; ceats (transcript, intara-*fon analysis syetams. ing the dew?opme:: rating scal-
audic and videc tapes} on hia verbal ard non-verba’  t-aching behaviors and above place racing poxt to the
Rating Lompetency othar classtoom events. {  numbar of the cospetency.
1 4. The student esploys questioning strateSiay that result in pupil thinking
—— 2' at various levels. The gtudent welacts activities vhich promote listening skills. Development Ratingu:
— 3' S. The studant Sakes provision in Planning and implomenting learning activities
— a' for mdl.v]l:dual diffatances among le?rnars and zete expectations #nd tasks Competency Rating
—— * accordingly.
—_— 2 6. The student teaches a class sffactively for an antise morninS. 1.
—_—— 7' 7. The student effectivaly plans and izplements a unit of work I{n .ach of two 2.
_— 8' different subjact avaas. 3. -
— Q' 8. The student effactively pc:form classtoom soutines. L. -
16. 3. The gtudent LB aware of tole of patents is schools. 5. —_—
E— 11. 10. The student recognizes ethnic differences within a community. school or é. -
—_— 12' clasg and utilizes thie diversity {a corricula planning. 7.
—_— 13' 11. The student constructa cbjective and non-cbjective tests for classroom use. a.
—_— 1!¢. 12. The studsat interprets tha rasults of an cbiective test, 9.
— 15' 13. The Gtudent uses commercially avell~bie tests effactively. 19.
— 16. 14. The student recognizes the racisl, ethnic. or aconomic bissas in 11.
— 17- educstional assessment ©f minority children. 12.
— ' 15, The ftudent demonstrates st undérstanding of compunication theory s related 13.
to lesarning. 14.
16. The student Opurates instructioasl equipmsnt likely to be avgilable in a school 15. -
and/or school digtrict. 16.
17. ¢ student describes the Telative and potential use of varicus pedis to solve - 17,

ae problems in the classrons.
{overy
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teaching competencies in Lehman College's undergraduate:
praservice CBTE program. This was the first study done of
the eeventeen student teaching competencies since the
Program's inception. The objective of the study was to
offer answers to the following questions:
1. Which of the seventeen student teaching competencies jin
the program were considered to be the most important and
the least important by the cooperating teachers, the student
teachers.land the college supervisors?

a, What competencies in addition to those listed
should be developed?

bs Which of the listed competencles should be deleted?
2, Which of the student teaching competencies did the
cooperating teachers help the student teachers develop?
3. Which of the stugenm;teaching competencies had the
cooperating teachers not been able to help the student

teachers develop?

Method

During late Autumn, 1976, eighty-seven questionnaires
were distributed to the student teachers, their cooperating
teachers and the college supervisors (Lehman College faculty).
Almost two-thirds (62%) of the questionnaires were returnead.
A summary of the distribution and return is given in Table 1.

This was followed by a validation study in late Spring,
1977, The same questionnaire was distributed to a new &roup
of student teachers, their coéperating teachers, in the same

two school districts, as well ag to the college supervisors.

3
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TABLE 1

ANALYSIS OF RESPONSES TO STUDENT TEACHER COMPETENCY
QUESTIONNAIRE ~ FALL 1976 AND SPRING 1977 SEMESTERS

Fall 1976 Syring 1977

No. of Questionnaires No. of Questionnaires
Respondents

Maliled h“Returned Mailed Returned
Cooperating -
Teaachers » » 41 - 25 41 28
Student '
Teachers ., » 42 25 42 36
College
Supervisors. & & 4 &

Total « » 87 54 87 68

Instead of mailing the questionnaire to the student teachers,
it was administered during the last session of their student
teaching seminar: the callege supervisors also responded at
this £ime. As in Autumn, the Questionnaire was mailed to the
cooperating teachers. Out of eighty-seven questionnaires
distributed, 78%, or about three out of four were returned.
(See Table i for breakdown.)

The questionnaire, developed by the writer with approval
of the school districts and Lehman Colleg£e, contained the list
of the student teaching competencies. Cody of the questionnaire
is shown in Figures 1 and 2. Respondents rated each of the
seventeen student teaching compatencies ags to the relative
fmportance of the competencies and the extent to which the
cooperating teachers helped the student teachers develop the
competencies. The rating scale for the relative importance

of the competenclies ranged from S5~"most important”™ to

;u 12
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1-"not important”. The rating scale for development of the
competencies ranged from 5-"completely helps to develop” to
1-"does not help to develop”. Participants were glven the
opportunity to identifys (a) any additional competencies they
felt important, (b) any of the competencies they felt should
be deleted from the program, and (c) general comments.

The competencies rated according to importance and
ext;nt of development were anzlyzeds (1) by number and
percentage of responses for each ltem on the 5 to 1 rating
scale; (2) by rank based on average ratings for each competency.
Spearman's rank order correlation6 was used to compare the
relationship of the ratings between several groups. Rank order
correlation was determined between importance ratings and
development ratings within the total group of respondeﬁts and
within each group. (The;validity of the responses of the
college supervisors, 7% of the total response, was uncertain
since there were so few respondents as comparel to the group
of cooperating teachers and the group of student teachers.)
Rank order correlation was also determined for importance
ratings between the groups: cooperating teachers and student
teachers, cooperating teachers ani college supervisors, student
teachers aznd colleze supervisors. The same was done for the
development ratings. Open-~ended responses regarding thq
addition of, deletion of, and general comments concerning
competencies, were sorted into categories. Recommendations
wore develoved based on these open-ended responses and the

ratings.
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Besults and Discussion

The r.sponses of the coopesrating teachers, the student
teachers, and the college supervisors were analyzed separately,
as well as together,
Findings - Fall 1976

The competencies considered most lmportant by all the
respondents were Competency No. 5 = "provision for individuality"7
and Competency No. 8 - "classroom routines”. These same
competencies were also rated as tﬁe ones which the cooperating
teachers helped most to develop. The least important and
leagt developed competéncies were Competency No. 13 = "uges
commercially available tests” and Competency No. 17 -
"describes use of various media”,

Spearman rank order cofrelation indicated that there was
a close relationnhip’between the importance of the competencies
and the help the student teachers received from their
cooperating teachers for all &oups except the college
supervisors. Also, cooperating teachers and student teachers,
as well as student teachers and college supervisors were in
general agreement with respect to rank order of the importance
and development of the competencies. Cooperating teachers and
college supervisors did not agree iIn the importance ratings.
Findings - Spring 1977 .

All respondents felt that the most important competencies
were Competency No, 2 - "demonstrates skill"™ and Competency
No. 5 - "provision for individuality” and the least important

competencies were Competency No. 13 - "uses commercially

Full Tt Provided by ERIC.
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available tests" and Competency No. 17 - “"describes use of
various meﬁia”. The total &oup also felt the competencies
the cooperating teachers helped most to develop were
Competency No. 8 = "classroom routines” and Competency No. 1 -
"plans instructional objectives”. Thé competencies leagt
developed were Competency No. 12 = "interprets test results”
and. Competency No. 17 = "describes use of various media”.

Rank order correlation indiecated that there was & close
relationship between the importance of the competencies and
the help the student teachers received from the cooperating
teachers not only for the total &roup but also within each
group. Except for college supervisors and student teachers,
the &roups were in general agreement with respect to gank
order importance of the competencies. Except for college
supervisors and cooperai&ng teachers, the groups were in
general agreement with respect to rank order development
of the competencies.

The competencies felt to be developed with the help of
the cooperating teachers were positively correlated with those
the cooperating teachers felt to be important. The significant
correlation between the cooperating teachers and the student
teachers for importance showed the effect of the cooperating
teachers on the student teachers. Therefore, the more
important the competency, as felt by the cooperating teachers,
the more help the student teachers received in developing that
competency. The student teacher, who received more help on

the competency, then felt that competency was important, too.

9
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Competency No. 5 - "provision for individuality” was
considered important both semesters. Competency No. 13 -
"usee commercially available tests” and Competency No, 17 -
“describes use of various media” were felt to be the least
important competencies by all respondents for doth semesters. ;

Competency No. 8 - “classroom routines” was considered
both semesters to be the most helped in development. Competenay
No. 17 - "describes use of various media” was considered both
semesters to be the least helped in development.,

The results of the SPearman rank order correlation
indicated continuous lack of communication between the groups
involved in the undergraduate CBTE program., The college
supervisors did not agree with the cooperating teachers in
Autumn, and with the student teachers in the Spring, as to
which competencies were important. Also, the college
supervisors and the éooperating teachers did not agree, in the
Spring, as to the rank order development of the competencies
as they had in the Autumn.

The competencies, for both importance and development,
at the top of the list of the seventeen student feaching
competencies had a greater percentage of responses for the
rating of 5 than those competencies on the pottom of the list.

This showed competencies on the top (Competencies Nos, 1 thru
8) were more important and more developed than those on the
bottom of the list (Competencies Nos. 9 thru 17), Table 2
shows rank order importance and development ratings of all

respondents for Fall and Spring semesters.

10
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TABLE 2

RANK ORDER OF IMPORTANCE AND DEVELOPMENT RATINGS OF ALL RESPONDENTS -
FALL 1976 AND SPRING 1977 SEMESTERS

Fall 1976
ngs
Rank Competency Rank Competency Rank
Order  Number Order Number ¢
1 4 1 8 1
2 g 2 2 2
3 .
: . Z 4 X
2 8 5 1 5
6 6 7 6
7 9 ; 16 75
8 12 9 Te5
9.5 7 9 2 9
95 16 10.5 3 10
11 E 10.5 11 11
12 1 12 10 12
1 10 1 12 1
1 11 14,5 14 1
15 15 14,5 ig 1
16 17 16 17 1
17 13 17 13 17

Spring 1977
Competency Rank
2 1
E 2
é 2
; :
12 :
14 9
10 10,
7 11
3 12
12 1
16 1
11 15
17 16
13 17

Competency
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In the Spring 1977 semester, as in the Fall 1976 semester,
it was concluded that Lehman College's CBTE program, itself,
was succeasful, but some of the studeﬁt teaching competencles
were vague. It was concluded that certain coﬁpetencies were
ommitted from the program; and the communication among those
involved in the program needed improvement.

The study of the Spring 1977 semester supported and
reaffirmed the early atudy.

Recommendations

The results from both semetters indicated a need for
change in the student teaching competencies. The following
recommendations were made based on the results.
A, Master Teacher ag Model

1. Competency No._? should be changed fromf "The student
analyzes his own and peer teaching performance...” to read:
"The student analyzes his own and a variety of inservice
teachers' teaching performance.ss.”
B. Competencies - Different Focus

1. Competency No. 13 should be changed froms The student
uses commerclally available tests effectivaly” to reads “The
student uses and analyzes results of commercially available
diagnostic tests”,

2. Competency No. 17s "“The student describes the pelative
and potential use of various media to solve specific problems
in the classroom” should be deleted from the 1list of student

teaching competencies.

3. The following competency should be addeds "The student
12
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creates a pleasant and comfortabla physical environment for
the pupils”. The indicators for this competency should include:
{a) Provides learning centers for a variety of independent and
small group activities., (b) Works with pupils to provide
interesting displays and bulletin boards, rélevant to
instructional objectives and pupils’ interests. {(c) Provides
alternative learning settings (e.g. field trips, community
walks).,

4. The following competency should be added: "The student
uses a variety of commercial and/or teacher-made teaching aids®.

5. The following competency should be added: "The student
understands and identifies appropriate specialized school
personnel and resources”.

6. The following competency should be added: “The student
is familiar with the Bosdrd of Education’s curriculum guidelines”.

7. To allow for individual differences - the student
teacher, with the help of the college Supervisor and the
cooperating teacher, develops one or two additional competencies,
along with their indicators and the means of evaluating them.
If many students choose a partlicular competency, it should be
incorporated into the program.
C. New Courses

1. Competency No. 14: "Phe student recognizes the racial,
ethnic, or economic biases in educational assessment of
minority children” should be reworded to give a clearer
meaning. In addition a required course should be given to the

student teachers on the diversity of cultural backgrounds of

13
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the pupils in the New York City publie schools.

2, The ability for th2 student teacher to communicate and
relate to pupils through oral and written skills should be
further developed with a required course on penmanships
manuscript and cursive, both for use on chalkboard and marking
papers.

D. Workshops

" 1, There should be a series of requireé workshops, in
the begiming weeks of the aemestér. where the college
supervisor fully explains to the student teachers the meaning of
each of the student teaching competencies. Workshops should be
held in the school s0 the cooperating teachers may attend.

2, Offer workshops, by college supervisors, to cooperating
teachers on supervision of student teachers. -

3. There shoulq be‘a required workshop for the student
teacher, offered by the college supervisor, on: taking
attendance; the grading of report cards; and the grading and
interpreting of record cards., Workshops should be held in
the school so the coopérating teachers may attend.

E. Reorganization

1. Responsibility should be ahafed between the college
suPervisor and the cooperating teacher. The student teacher
spends more time with the cooperating teacher than with the
college supervisor. The cooperating teacher should assume the
role of the supervisor and the college supervisor should be a
resource person. Therefore, the cooperating teacher should

evaluate the student teacher, with the assistance of the

college supervisor.
14
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2, There should be the requirement that all methods
courses and other education courses be completed before the
start of student teaching.

3. Student teaching should be extended to one school
year (September thru June) gr five full days each week
throughout the one semester.

F. Research
| 1. Competencies Nos. 9 thru 17 should be more carefully
examined as to their clarity and/or importance.

2, Evaluation instruments should be developed to
evaluate the effectiveness of the college supervisor and the
cooperating teacher, those who help the student teachers
fulfill their responsibllities and learn the appropriate
knowledge, attitudes and skills. '

This is only a begiﬂning. Intensive and continuous
regearch for validation and relevance éf the gtudent teaching
competencies and the ways they are developed needs folbe
carried out. Lehman College's preservice CBTE program would
also benefit from a study of the student teaching competenciles
and their indicators and means of evaluation, not just %he
student teaching competencies alone; as well as evaluation
of the methods courses and the other education courses in
rreparation for and relevance 1o gtudent teaching. An

In-depth study of these areas would be useful and productive.

15
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Notes

1Iris M. Elfenbein, "Preservice Teacher Education
Programs for consideration by the Commissioner's Task Force
on Teacher Education and Certification”™, Draft, 10 November

1976 (Paper), p. 1.

2Pup11 is the child in the elementary classroom; student
ia the person training in a teacher education program.

3Marg!rat Lindsey, “Competency-Based Teacher Education
and Certification in New York State: An Overview”, Teachers
. 77 (May 1976), pp. 507-5083 Theodore E.
Andrews, “Certification”™ in C ney-Based Edu
ts, eds. Robert W. Houston

and Robert B. Howsam ?Chlclsﬂl Seience Research Assocliates,
Int.!.. 1972). ppo 162"'163.

uhACTE Committee on PBTE, Achieving Potentia 4
Pertfurmance=- Educations Recommendations, PBTE
Seriess No. 1%c EWashington. D.C.1 American Association of
Colleges for Teacher Education., February 1974), p. 27.

5Ma1colm A. Lowther, "Most and Least Helpful Activities
of Supervising Teachers”, Clearing House 43 (September 1968),

Regearch Basesg fo ang n School ar New Jersey:
The Scarecow Press, Inc., 197%), p. %71 Thomas J. Brown and
Serafina Filore Banich, mgmﬂs%;nmmm
- Teac New York:; Harper and Row,
Publishers, 1962), p. 8; Jay A. Monson and Aldon M. Bebb,
"New Rrles For The Supervisor of Student Teaching” in
ng T S Innovations, eds. Lowell

Horton and Phyllis Horton {(Illinoiss The Interstate Printers
and Publishers, Inc., 1974), p. 288,

2
6Spearman rank order correlation formula useds; R=l- §%§%:f7

-

7The competencies within the text are in abbreviated
form. See Figure 2 for unabbreviated form.
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