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+ O Godddnd Father of us-all, we come together as a peo-

ple who have heard your word through Jesus, your Son
~ and our Brother, and as people-whos¢ joy js in seeking to
. plumb the meaning ofjthat worll by sharing it withiothers )
through the ministry of higher ¢ducation. =~ ' -
Father, we cherish this message and we hold inesteemall

of the peoples of this planet whom you have created. Come’

"to us in a special way in these days of our re-commitment.

’

best, at this timé, to participate in our history in the life of
the polis, to insert ourselves iglo the pyblic life asa leaven,
‘not demeaning that society by whichwe are nurtured, but
by enlivening it. ) . ‘ «
" 'We are tempted eithgy to the arrogance which puts us
~ above the city of man or to the privacy which shuts a5 off
from the world. ‘
Help us therefore, Lord, o be stewards in the spirit of
your Son, Help us as we seek to do your will by’granting us
the ‘humility \whigh gentles our arrogance, the courage
which drives us beyond our privacy, and the respect Yor the
waorks of human endeavor which enables us to love and act

{o our ministries., We embark on a newer task to learnhow -
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seems to

Of all

.‘. N -

our perennial questions, the most enduring one
be:- *What.makes a college or university Catho- -

lic?** In previdus issues of Occasional Papers we have pro-

posed possible answers-in a vancty of ways. We have dealt

with Campus Ministry (Wmter '76), thé Ministry of Facul-

. ty as they are engaged i .
(Winter *77, Summer '78), and we have descried efforts at =
making Education for Justice central to, our institutions -

(Wintes
- (Winter,

their particular disciplines

*78). Theology programs have been analyzed
Summer '75); Teacher Education examined

(Summcr '77). Naturally, ‘the question continues to s¢and

bcfore us to challenge ourreflections and our decisions.
_ In this ENge pull together some firther reflections on
the topic. These were not prepared around a theme for the -

specific purposes of Occasional Papers;: they were, rather,
* * selected from many presentations heard :or read ov

past, few

the
years because they seem to push the parame‘ters a

bit further and expand qur vision of what a Catholic col-

lege or uly
. QIQ‘

Natmnat Congress on Church-Related Colleges asid Uni- '.

ersity might fook like.d

larly timely to engage in such reflection as we

“for & first in American Higher edfication—the

. versities to be held at the- University of Notre Dame Jupe

21-23. True ecumenical dialSgue presupposes some c

ty

' about dénorhinational tradition. “Twenty-two’ different

. -* Christian denominations s.re sponsoring this- Congress in

. the hope that it will renew ang revitalize church-related
educanon ‘Study Commissions are aheagy preparing posi-

P

ing social issues, forms of relationship betw

tion on a range of topics:  educational purpose and
pr , the church-related collcgc and .public policies,

, finances, the church- rela college confront-

‘church and

college. We hope to be able to bring some of them to you
in Occasional Popers.

- Of the
church-related, the, university has its own role to.play. its

¥ institutions that might bc _designated

own peculiar identity to develop. How shall we describe it?

. All can agree, no doubt, that cultivation of the thi

ngs of

the mmd is basic to the growth of the human spirit and

- ther:forc fundamental to human life. In Goudium et Spes,
‘ Oqemona{ Papers.»' Smﬂm"ﬁf .

A .
the Second \7auca.n Councxk emphasxzed the mque ccntn- »

“ butmn of culture:

~r

It is & fact bearing on the veryiwerson of man
that he can come to an authentic and full

humanity only through cultire, that is thraugh. -

the cultivation of natural gaéds nd valu

“The word *‘dulture’’ in its genePal sense imdi- -

cates all those factors by which man refines and
unfolds his manifold spiritual and bodily quali-.
ties. It means his efford to bring the world itself
uider his control by ﬁus knowledge dnd "his
labor . .

'througfxaut thg,cow'se of time man expr‘esses

communicates, and conserves in his works, great ’

_ spiritual experiences and desires, so that thege

may be of advantage to .the progress of many,
even of thewhole huntn family. )

. finally, it is a,fewmre of culture that

Thc whole scctmn on culture and its telatm,n to huma
activity and faith is well worth readifig and re-reading By
those who seek to understard fHe. mxgsmn of the Cathohc

. university. Sxmultaneousiy broadening ©ur conccpt of
‘‘education’’ in the godern world and spce:ﬁrmg the role
“of the different academic disciplines in the sgarch for
truth, goodness’ and beauty, the Council urges us to deal
with the mevitable tehsxons present in contemporary cul-

tural pluralism. The questmns saised mxght well be con-

. sidered by our administrators and famgncs as an agcnda

- Yor the '80’s:

" What must be done to prevent the increqsed
exchanges( between cu!tures, which ought to
lead to a true and Sruilful dialogue between
groups and nations, Sfrom dlsh‘rbmg the life qf
communities, destroying arxestral wisdom, or
pardizing the uniqueness of each people?

How can the vitality and growtk of a new cul-

ture be fostered without the loss of living fidel-

ity to the heritage of tradition? The question is
pec:ail ly urgent when a culture resulting from
the enormous scientific arid iechno!og:cal pro-
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mss must be‘har mxzed wg;}, an educations in several events in the next two years: the N/%xom:l Cox}

_ no“ﬁs}wd by classical smdzes as adapted to - " gress on Church-Related Colleges and Universitics airgady -

- wgrious lradmons _ mentioned, the International Federation of Catholﬁz ni-
- As special branchm of knowledge cont inue to ::ersmes meéting at Louvain-la-Neuve in-1980 on Lhe topicr
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shoot out so rapm"[y, how can’ the necessary -~ "
leps of the Technolagxcal Society,”” and - the United .
; synthesis of them be worked out, and how can
‘ . Nations Conference on Science and Technology schcdulcd
J men preserve the eb:fity f0 can:emplate and. to & ‘
ter f rom which wi > ., far Vienna in 1980. The,Hsstmgs enter in its many semi- - |
i ' - . hars and publications on Ethical Values will also provide '
. v W’“"’ can be done to, make all men on Barh . stimulation for our thinking and our discussion. In all, the
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' ‘without the promotion of ¢ humanism which-is sional Papers will provide, we hope, additional grist for
merely earth-bolind, and even contrary to reli- the mill.
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: ;ociety Sm‘vxval at the cdst o
'+ be worse for society than outright bankruptcy. In the inter-
o/ est of the workable, the popular, thé profitable and the
[ relevant, we cansdend a university out of all recognizable

| Occmaml Pqpers, Summer 1979 -
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lnstitunons survive or fail on the probxty of thc. ideals

that: inspite them. This exquxsxtely must Qe the case with

universities whose proper life i is m the realm of mmd and
spirit. :

Today our universities seem -énervated by the ardious
exercise of fiscal ang managerial survival. Ygt these gxigen-

cies must not becloud our vision of what it is we are strug- -

gling to save, and for what purposes.’
~ This morning I accepted the medallion symbolic of the

authority vested in me for the ‘administgation of this uni- .

.versity. Obviously [ must attend to the
_bedevil all unpiversity presidents. But
for sustaining the probity of the ideajfhat gives meaning to
those efforts—the ideal of a true university, truly Catholic,
Whatcvcr clse I am called upon to do, I am cha;gcd to
refurbiéh and re-examine that ideal. It is the benchmark

against which ali ou}q!ccismns must be made.

e exigencies that

\\(hat do we mean by a true umvcrstty, tml'y Catholic?”

The times are “propitious for such an mgmry In twenty
years mo of Western mankind’s most cherished ‘institu-
nons-—-\tﬁe university. and the Church—wm enter .new
_mxilemuq—thc Church its third, the university its second.
One was, barn in the bosom .of the other. Though their
mothcr-d;ughter gelatxonshxp-has often been uneasy, their
lives have\ been mexmcabiy tied to each other. In the
demograti pluralisgfs and man-centeied era of today,
mainy wou&cx whether thal union can survive, or cven

oughtto,

A presxdem may' safely negotiate all the fisqal reefs and

yet fail miserably if his agenda for survival.compfomises . -
y serves in a civilized
emic aotheqtmty may’

the nmque\ functioms the univ

shape V4
“In a Cath6lic university, economic and intdlectua} real-

" ity must be recanciled wifh the demands of faith and' an

-institutional Churceh So d:fficult is this balance that some

e | Y,

also respanisible

TOWKRDATRUEUNIVERSITY, R
TRULY.CATHOLIC . .= -

Inaugunl Addm—March 30, 1979

Edmund D. Pellegrino M.D,

- ‘ : “ ? .. . i -
* have already written off Catholic tniversities along with
religion as the future of an *‘illusion.””! o

Befpre we take too hastily to the analyst’s couch, we

_ -might ponder for a mgment whether our illusion has same .

‘substance in reality. I believe it does, and that true univer-
sities, truly Catholic, are indispensable to the Church, to.
the world of lwnfng and to the kind of society we m;?fcss
to be. :
I make this .assertion. conﬁdently bdause Cathohc um- ‘
versities bear a tradition and a fyture which admirably suit
_them to heal what is, perhaps, the central intellectual
malaise in today’s universities. That mzﬂmsc though casxly
beclouded by fiscal aqd managerial exxgcnmcs "is spxqtual
and intellectual—it is the.malaise of value-free learning, of
* studiéd moral neutralism, of a defect in equipping students =~ »
-to make value decmons in a mdrally pluralistic socxety‘ .
Twenty years ago, Daniel Bell hailed umv:rsmcs asthe -
“pnme institutions of post-mdustnai socigty.”"* High ex- <
pectations and . unparallieled public support made that ,

" prophety seem unassailable. Suddenly—within less than a

decade—Utopia became Armageddon. Universities. ‘were .
almost overwhelmed. The seismology of those academic
tremors is still problcmatxc Two impressions of those days
are fixed in my memory: (1) The frustration of students
with their own lack of preparatxon to make moral judg--
ments and (2) their disillusionmegt with the moral confu-
sion of their teachers. The issues facing society then, as
no were moral i xssucs but they were confronted political-
d emotionally. Our failure ag genuine mgral. d.lscourse
\ was itself morally culpable. - .
Universities survived but the moral malaise coatmue
We are very much in the pogsition of Abel Sanchez, D}

Unamuno’s hero, who asked:

. What good our having ta'sted the fmzts of
knowledge, good and evil, without frecing our-
selves of the evil?*: v, . '

Politics, economics, technology and medicine have enor-

* ., mously exp;}ndcii our kndwledge of the good and evil pos-

3



5«

. each other’s expertise.  Without the capacity 3

sible to man. Our culture has yet.to assxmrlatc,«sort and *
ordér those possibilities. The university has heen slow in .-

- preparing students for the constructive crmmsm of culture

a healthy socitty demands. . .

.« Degmocratic, societies ca;mot survive unleas the-mprds of
, their cmzcn\a are free and m_formed enqugh to guide
" governments and expertstin the humane use of human
\ knowicdge Political freedom assures that we are free te

¥xpress our opinions. But it cannot guarantee that the
opinions we express are freely chosen. A liberal edutation
is the surest guarantée of a free society.

A democratic and civilized life, therefore, is 1mpc§slble
without certain skills with respect fo the acquisition, use
and criticism of human knowledge. An‘authentic univer-
sity imparts these skills—but it never exalts one at the
expense of the other. ‘ :

* Knowledge without criticism makes for dlrectxonless
minds and a directionless society, puned hither and yon by
every new technique and every néw world view. The citi-
zens of a directionless society easily become'the slaves of
judge
critically about values and morals we are the victims of

L

rhetoric and demogoguery. Our most searing national ex- |

‘ _pcncnces attest to that mcapacny—-—\f:emam _Watergate,

the dubmus ethics of some publie figures, our confusion

pver energy pohcxcs‘ the uses of medical technology, our’

whole , oscillation between technolokical .pessimism and
optimism, even the, terrible experience of the' Pople’s
Temple in Guyana. Where the critical intelligence is weak
or inoperative the demonic fills the void. v

Alfred North Whitehead was nght The function of a

' umvcrsxty is ‘*to create the future, ”‘/l‘ oday’s present is the

future created by the umvcrsxtxc; of two decades ago—
umvcr}xtxes excelling in the acquisition and use of knowl-
edge and‘techniques, but overcommxtted to moral neu-
trahty dbout their use- :

We are now a socxety of experts—physicians; lawyers .
_engineers, “businessmen—each in possession of some par-
. tial view of wnan, each ready to universalize some small
"varcci of knowledge to fashion the good life or explain hu-

man existence. Eventhe humanists are specialists in a disci-

pline—passessors of a fragment of the cloth of reality, no
- longer teaching what all educated people should know. ’

A civilized society is impossible  without experts, and
universities must continue ta train them. But universities
also have the responsibility to Kelp us locate dutselves as
persons. By ‘‘locations’ I mean the poirits at which we
stand with reference to the critical issues of our time. Our
locations give us identity but only if they are- freely chosen
as our own and not imposed or borrowed.

" To'locate ourselves we need two things: a critical intel-
fect and a set of values to test, and be tested by, the claims
other minds make on our own. The liberal arts tradition-
ally have freed our minds because they teach us how tp

* define terms,’to tell fact from opinion, the proven from the

P )

™N

L

.

" citizens, too, will not be parrots. .

: piaumble to discern and challenge arguments, to judge

and to tackle new subpjects on ouf own, - freeing us even
from our teachers. They ‘are "the essentiwtl. tools of all
learning. . R T

Every subject can be taught liberally, scxences as well as

arts. Each makes some claim about what is good or true,

or beautiful. Fhe sciences, however, excel at acquisition °
Pproperly -
taught open up the- whole range of human values from’ -

and use of knowledge’ while the humanitids,

Which we must choose oui' own. Every philosopher makes
claims'on our ideas, every “writer on our imagination, every

- artist on our sense of beauty, and every historian on oyr
sense of dogfinuity. The humarutxes criticize our use Qf
knowledge by criticizing our.- cnltun:——“that system of -

ideas by which a period lives,”’* tQ use the words of Ortega
Y Gasset. *“We must,™ he says further, “‘return to the.uhi-
versity its cardinal functiqn of ehlightenment. g

*“The scholar”’ is, indeed, as Emerson satd- “the dele-
gated intellect.'In the right state he becomes a ‘mere thinker
or even worse, the parrot of other men’s thmkmg . The
university owes a demccratic society the &ssuran%e that'its

Too much has already been writlen about-today’s cns;s
in the humanities to vex this sopic further. Suffice it to say
that teaching the humanities only as specialties, confusing
scholarship with education, and general educafion with the
liberal arts are the cardinal sins whose penarnce is that loss
of influence on life the humanities suffer today.  *

To criticize any culture constructively we need the inter-
action of reason with faitlf and belief. Criticism without
beliefs is meré analysis; beliefs without critigism are merely
free assertions, freely denmiable. Each alope is lethal for any

"~ kind of enlightered life. As the Hasadic saying has it,

- . Toagtain truth, man must pass forty-nine gates‘
“~aqatly to arrivg finally before the([ast gate, the
last question beyond which he cannot live with-
. oulfaith. . :

An act of faxth is at the root of évéry construction we put

(i‘

on reality, secular of religious. The man of religious faith

would say with Gilson, ‘
{ What is reason but the rational understa721jng
of fazth '

The me science would agree with Weiskopf,
W believe in the fundamental laws that govern

: 43’ M/ everything in nature\ : ‘_
) at happens when thogt two faiths seem ﬁo.‘pnverge"

The evidence of science now points to a finite cosmos with
a beginning in timé to the wonder of some and the unbe-
lieving consternation of* others. Is one faith to be abanp-
doned for the other—or are they different construction of
the $arhe reality? )

eare entering an era in which the conjunctions of faittr
reason will promise to be more frequent because our
kifowledge is more fundamental. It is precisely in those

Qccasional Papers, S&mmer 1979
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comunc(mns that Catholic yniversities, provided they are
true universities and truly Catholic, are mdxspensable to
; culture and learning. The Church-has always tatight that
- faith leaves reason intalt and that their reconcxhauon is
*fundamental to its intellegtual mxmstry .
In the earliest days of his ponti§gcate, Pope John Paul I
-~ has affirmed the.‘icsponsxbmucs of Catholic universities
~ for an apostolate’of culture. Their mission, he said: .
T .. To make a specific contribution to the church
. " and socjety—thanks to a really complete study
L of the different problems—with the 'concern to
. show the full significance of man regenerated
in Cimst and thus permit his complete develop-»
ment,; g_ Sform peduagogically men who, havmg
“made a’personal synthesis between Jaith and
culture will be cagable both of keeping thezr.
. place {n society and of bearing witness in zt o
) their faith; to set up, among teachers and stu-
dents, a' real community which already bears
wimess visibly to a living Christianity.'®, .
Spcc:ﬁcaily the Pope rejects all partial- ‘humanisms:
In fhe midst. of the swarm'of present day ap- -
proaches, which too often lead, moreover, to -,
a minimizing of man, Christians have an ori-

'

.'r . ginal rofo play, within research and teaching,
: - precisely ause theysreject any partial vision
. - of man."'

| In his profound and nchly texturcd first encyclical he de-
lineates the mtegsal humanism which is the foundation of
", the Church dialogue with all men and their human needs,
. He expresses special concern for the menaceof technology
and the need to mfog{ fechnology with ethics.'?
" 1It'is not difficult to see why an intellectual ministry is

\\

*crucxaﬁo a Church whose mission ig to speak to all.memn..

and women in the name of a special set of values and be-
" liefs. But why is tHat ministry so importaht to secular
society aﬁd.sccuug universities as wellh
*  For one thing, 4 university under religious auspices helps
an to locate himseif in a most important dimension of
¥ human experience. No man- is educated -who has ' ngt
formed his own opinion about the divine ahd tke trat[i
: cendental. THat opinion shoald be informet! and, authen-
s  dic. Itis the responsibﬂity of Catholic uni&ersities to pre-’
N serve, entich, and examine the set beliefs that constitute
.Christian Catholic ﬁumamsm for aH who wish to” examme
it and fo see it exemplifidd. ' ﬁ ‘
: Universities under other rdxg10us persuasions have a.

» _ similar. responsibility to represent their doctrinal tradition , -

‘and bring it into dialogue with.secular value Systerﬁs A
. genumeiy pluralistic sauety needs authmm expressions of
the roots of its piurahsm Ezra.Pound put it tersely thys,

‘“A man wanting to conserve a tradjtion would always do .

- well to fmch)ut first \‘:vhat it is.""* This is good advice for
bchcver,a ds well as non-believers.

<
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_tial to the

ilar fesinonsibility pertains\t@ the ., traditio.ns of

‘ages and re 'ssa.nie and still s‘haprgg modern socnety

Integral to t
‘came to us

t tradition are the liberal arts {which have ‘-
om classical antiguity through the monastic -
) * . ]

“schools and the medieval universities. These arts are essen-

“when they gre authentically taught,
. As the
humanism,

iticism of our culture. All universities benefit

‘arer and mterp?ete\ of Christian Catholic
r Catholic universities offer an integral sys-

tem of humgn values against which to criticize contem-
porary confficts of technology and: values. Qur beliefs

about man

ust be taken into account in the design of any |

future society. How we use medicine, tor example, to start,

prolong or abort life, to care or cure, ‘fo'change human
nature all depends upon a phiJosgphy of man, W¢é must
choose from all the things technology can do those which.
most clearly fulfill man’s rational, ‘social and.spiritual
being. Those choices are impossible without being

grounded in a phxlosoph:cal conceptxon of'man.

Society also needs to see, concretely and realistically, that
a system of beliefs dogs-in fact, modify human relation-

_ ships and that a system of Christian beliefs leads to Chris--

tian behaviour. Catholic untversities have an obhganon to
become communities of faith that examplify Christian and
Catholic beliefs. This is a most diffiqult condition to satis-
fy because Chirist, the model we follow, demands so much
love, sacrifice and charity. But to feach charity in the class-
_room and violate it in our relationships with students, -
faculty and those thh whom we disagree, is to fall into

pharisdism of the worst kind. Catholic umvc.rsntxes'ﬁhere- ’

fore, can bring two strengths to their dialogue with socxety
and other umversxhcs——an unbroken’ continuity with the

_tradition of the' liberal” arts and an integrs) set, of beliefs
' ahgut man, Both are essential to a reconstruction of. the
négiegted university function of the criticism of culture.

If this is to be done convmcmgly, Catholic universities
must expect to receive and sustain criticism themselves.
Qut of their exchanges- with men and womgn of Iearmng v

'they, too, will learn Christianity without true dxalogue 1s a~

message whose mission is thwarted.’

To‘ be truly universities, Catholic umversmes must
recognize more clearly the conditions which define a valid
.mtellet.tuaf'mxssxon ‘mfuscd by faith.*Reason and faith
have been, and will often appear to be, in conflict. Each

‘has offended the other in the past. If this is to be avoided,

,and if Catholic umversmcs wish to be regarded senously as
constructive critics of culture, some dxstmmons must be
made and respected. They must learn to speak with aythor-
ity and without authontananism .of morality without
moralizing, of the spirit of the law without 1d0hzmg the
letter, of licit,limits to dissent without repressmg new
explorations of a t;uihs—suz.n{xfm. socio-political or

N

theological. . : /

’ )
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In matters theological Pope. John Paul has emphasized

; that” Catholic universities must, *‘safeguard their own

charactcr." That character finds *‘its source and its regula-
tion in Scnpture and tradxt;on, in the expenenced decisions

of the Church handed down by the magisterium through-

" out the course "of the centuries.”** To safeguard . that

character we are requm:d to avoid worship of the éxtremes

. of those antinomies so begufiljng to human minds. All our

. students and faeuity need not and shog!d not pe Catholic.

_That would constrain scholarl‘y exce{le ce, inhibit ‘the

internal dialogue upon which our mtellectual health so
much d:pcnds ‘and frustr®e those who want to see us ‘‘up
close.””” Our faculties shoild, however,i b\:heve in ‘the
validity of our mission. Minds must meeét or tearmng can-.
not occur; faculty and students must examine meaniggs
and values in the subjects they study. F«aculty§ ould ex-
press valuts and exchange their views with each other and
with students; students sho‘uldb: encouraged to\ examine
their own. Every qucstxor_x about faith is not a harbinger of
heresy. As Thomas Merton said, {*The man of faith who
has never experienced dopbts is not a man of faith.”"*

So popular academic antinomies must - algo ke
eschewel. To place the liberal arts, and éspecially theplogy
and philosophy, at the center of our uniqueness doe§ not
demand ‘a repudiation of professional and -tschnical
schovls. In a tcchnélogxcal sogiety, no error sy more

damaging to dur fnission. Doctors, iawyers, engineers and,.

some businessinen influence our lives in the most profoung
ways. They make value degisions daily for individyals an

-

-

It is.a mark of intelieotu,a'i grawth to be able'to tell mere
custom* from truth. The man of faith respecls the man

. whpse ideas he may repudiate because he knows that inher-

*ent in the love of all learning is the hidden desire for God. .

That desire shines through all the things about which we

. can learn, no matter how we learn them. He shares, t00;-
with all who love learning, the hope for a true Jhumanism.
.Christian humanism ©Offers an integral synthesis that -

avoids the dangegg of all the reductionist humanisms so
tantahzmgly heid $fore us. Camus, commenﬁng on some
of the atrogities 0f-our times, warned us that ‘“‘the execu-
tioners of today as everyorie knows are humanists.*’"’
" ©ur questions. about man can be enriched only when
reason informs faith and faith informs reason. Faith and’
reason complement cach "other. George Sarton related_.
them this way: ’ te

Science is the reason, art the joy, and relrg:on

the harman_y of life."* i

* The harmony of hf: does not reside in an 1dylhc and
‘ataractic existenice free of all disquietude. Thomas Merton
reminds us that:

The cancrete situation in whzch man ﬁnds him-
self as a nature created from a supmaturai ‘end
makes anguuh inevitable. *

-

Qur Catholic universities mus@assist in the spiritual for-
mation of all their students. The aim of that formation is

~ . not the mindless certifude of unexammed beliefs but the

society. They are the opinidn and decision makers of our '

time and the views they hold shape the kind of society we
are. » o

Not té equip ‘our professionals with the skills for moral
decision makmg or a framewgQrk of values is to deepen the:
conflict Between moral and technical authority and expand
the ‘‘menace df technology’’ that:Pope John Paul II faces.
‘Two decades devoted to teaching the humanities in medical
schpols allow me some¢ small authority for.this statement.
Indeed, I subrhit that integrating the humanities into pro-
fessidbnal education offers the best chance for renewing the
pnstme plate as teachers of us_all.

The same avoidance of antinomies applies. to working

.with the 'co‘mmunitieé in which we reside. When our intel-

~ tion in meeting society’s needs.

lectual resources are those most appropriate t0 a problem,
we should not fear involvement as long as we do so with
the stance appmpriéte to a university—systematically,

critically, and with an aim to learning. The unrealiNgs’
cxpcc.h,atmn fostered within and without universities a de- :

cade ago must not drive us away from seléctive participa-

~

-
Finally, the man of true faith leaves natural reason in-

growth of the student’s mind and h

t in a {aith which
gives meaning to the* inevitable anguish of earthly exis- .
tence.

A decade from now The Catholic Univgrsity of America.
will complete its first century. It was founded by ‘the

. Bishdps o.f‘Amenca and the Holy See at a time when

Cathalic universities were few &nd under-developed, when
graduate studies even in the most prestigious universities

.~ wetein their incipiency, and when graduate education for

—

tact. He does not rush to the barricades-every time a specu- °

lative suggestxon qugstions old values or opens avenues for

th t. St Cyprian warned us that “‘Custom thhout
truth\g the antiquity of érror.”’'*

clerics and réhgmus was infrequent. For 90 years the Ufi-
versity has contributed immensely, aod ofterr umunIy, to
the Chuhh the natmn and the world of scholarship. It has-
always strived to bera true umversxty. truly Catholic.

Today, Catholic universities are maay; their graduate
programs are numerous, the clergy may pursue their
studies in secular as well asg Catholic institutions. Our
designation as **Thel" Catdolic University . of A‘mcnca
must now be earned in a different way. e mult continue
to’pursue the ideal of a true university, truly Cathofit with -
the striétcst fidetity. We are still unique in our Pontifical
facullies of canon law, phﬁosuphy. and theology, ire the -
nther of Bishops, diocesan stafts Cathoizt, -university

residents; and church leaders we have educated, in range

of our graduate and professional departments, in our

national status and our.special relationships to the Bishops
and the, Holy See. But our uniqyeness must be even more
specifically and broadly expressed; we must become the

-~
-*
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model of what it is to bc a true university, unapologeucany
Catholic._In doing so; we must supplemenfund comple-
\ ment the similar efforts of our sister Catholic institutions;
..+ we must make ouy resources more widely available and
' visible to the Church in America. )
Fiscal exxgcncm may detain us, dqmographxc trends dis-
- courage us, and the uncertain times complicate our plans:
* They must never becloud our vision of the ideal we pursue.
Ulumatciy. our survival is Jusnfiabic only on the quality of
that ideal. ' '
To embomen us may I call to mmd the mscnptxon on a
small rural church in England which reads as follows:
. w In the year 1653 when all things sacred to the
. kingdom were either profaned or demolished,
.. this church was built by Sir-Richard Shirley
. whase singular praise it was 1o do the best thmg
- in :i:e worst of times. .

"We cannct wait for the best of times for I believe thh
* Cardinal Newman that:
.Nothing would be done at all if a man waited
until he could do it so; well no one could ﬂnd
. ' fau!t with him.*

S Thgsc may, or may not be, the worst of umcs for univer-
TR sxucs and especially private apd church related ones. Yet
. _ the best thing can still be done. This is the hope that in-
duced me to undertake the awesome responsibilities of this
* particular psesi ency. With thie dedication already mani-
. fest in this faculty, staff, stud¢ht body, Alumni and Trus-
" tees, we will enter the twenty-first century closer to the
ideal of a true unjversity, truly Catholic. If we do so, we
will genuinely merit pur desrgnauon as THE Cathohc Unit
versity of America. - I :

B Lo .o
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.. ©  TOWARD A THEOLOGY OFPLEARNING - .. |
e ) P L : i' LA ¢ . e to | r ’ “ ‘
One may trace the ’optimisgn and grandeur of highe; My suggestion is this. We have come to what-may be -
education by a form-critical study of the-mottoes®ver col- called W& ““theological” task. That is to sy, we are at a

. lege gates. ““Let only the eager, reverent, and thoughtful = place whére the historic connections ars eroded and dim-
enter here.”” “‘Dare great things fos God.”’ To the harassed ‘ming in terms of vitality but are still powerful in latent

administrator, however, @ more t‘xttmg motto these days . ways in our traditi‘dns.—l The tradition as expressed in the
- may. well be the Dantesque inscription, *Abandon all - care of the churches,of learning is at best quixotic and at
hope, ye who enter here.” It is a grim time indeed, and the . worst debilitating. The tradition requires _us to promise

: ‘_ rehearsal of the detail of this environment has been stated =~ .more than we are equxppcd to delives ourselves, and, on
.. - elsewhere in our hearing. and need not be our concern here. - '‘the contrary, the denominations are frequently mcapablc,

. The qucsnon before us, with increasing  urgency, is this: of fuily supporting or even understanding the mission of
WHAT ARE THE SPECIAL REASONS FOR "OUR our schools. In the scramble in the recent past for location’
CHURCHES TO BE INVOLVED IN HIGHER EDUCA- in the public funding drena, we tended to confuse our con-

- TION? Has it to do with religious séparatism? Not likely 7 | stituencies by leaning into a secularity but not, at the same
anymozge. Has it.to do wxﬂ*)thcnvorldhness? Not in the ¢ fime, usm - denominational structures to elﬂxghtcn our

nl,

communities represented here. Has it to do with confes- " people m the area of public policy. Thus we gave (m maxi
sionalism?- -Not a.problem in most cases. Is the primary msumces) a sxgnal to our primary constituency (
"' reason fot our existence simply * Tinstitutional. Thomen- churches) that we, in fact,.cither did not need them any- :
+tum?”’ If this is our, reason, then it is no reason at all. As -~ moreor that ®ducation after all was a state functmn in our
the manasemcm of higher education becomes more com- society.
plicated and' even -desperatc, then the reasogs for staymg "~ Educatars have been rclanveiy silent orf this mattey, and
. need tobemoresure, the churches have a right to ask why. We have made seri-
Several communions have made serious studies of the ~ ous attempts collectively to address. the soccalled “‘pur-
\,[ole of higher education in thg yedrs ahead. One of the pose’” question. My own denomination invested a great
more elaborate studies was completed by my own com- deal of energy and attention into its Natienal Commission
muniori. We did a Pood job-in sorting out the survival study, but the weakest part of that study was the purpose
strategies, providing an adequate and even dramatic data .. document. I say that without risk because I had a major
- base for decision making, bit we did not do a thorough . hand in putting it together. We have an.easiey time describ-
job of stating with clarity the special claim we might have ing the political environment in denomination and state
: to uniqueness in mission. I dare to suggest that our distrac- than we do framing oug Basie purpose. We are quite good
.. tion with *“‘survival”’ has ¢ven framed an-ad hoc mxss;_d\al at fiscal data gathering and projecting. In fact, that may be r
- statement. That xfnphcxt statement is tpo vaglie and modu- " whit we ha_vc learned to do best. But ail of these important
_ . lated into an “‘all-purpdse’’ device. Now that we have the - and helpful instruments lead us to the ihreshold of the ulti- |
.  dsta base and a significant breathing spacermade possible mate question: What is the la:ger parpose of the church- ‘
' by court decisions on church-stale issues, we need td give related college?
‘ attenti&m to the mission/purpose issue. - _ I am now in my fifth year in my present posxtxon I came
. _ ~~ from a graduate s€hpol where I was dean, and I assumed’
“Presented February 4, 1979, at a joint session of the Association of ith jaunty confidence that years in that position qualified -
CnboiicCaqusaifd Ux;::néks M;mhcém E?gc;nogal C;xéf:;lence me for rich and well-rounded decision;making regarding «
of North America, and the Natio ation of Schools and Colleges institutional higher education. But one thing Jd had not
mf}mm Methodist Chmih Printed here with Mr. Trotter's pcr' been prepared for I call this the ““Yahweh Factor.”' T hc
‘ - 8 ! . ’ ) oy Occasmnai Papers, Summer 1979
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Yahweh Factor is that unexp',ected unplanned unreadoan-

.able, and unexplainable event that providgs new hope, new

life, or at least extended life to an institution that has been.
I@lping over the brink for some fime.- Remarkably few
'mstxtuhons have collapsed in the last five years in terms of
the debth of the crisis of funding and students. It may be
that the Yahweh Factor.is another name for institutional
inertia. But' I do not think so. Just as Israel came to believe-
that Yahweh saw to it that its opportunities for faithful-’
ness were extended in surpnsmg ways, so, possibly, in our®
time we are being given time_to state again wjth clarity

what in the world these fragxle but tough institutions are

" doing. . -

This “theoiogxcai task’’ is a vocation for trying to frame
our institutional purposes in wider angles, in fact, the'
widest angles and not more narrow ones. We must think
(tjout purpose in ways in which the world generally has

orgotten to think, nantely, ‘With a sense of ultimacy. We

. must declare again, being faithful to catholic, reformed %

and evangelical traditions, why it is that we care -about

suggested that the wise are not the ‘‘gifted and witty,” but
“those in whom there is, in as far as it can be in man, a
knowledge, grasped with surety, both of,
and a life and habits in accord with this-knowledge.” It is
that‘l'cind of theological coherence that is the fruit of an
‘educated person, Theology is a science of the study of the
structure of first and last things and the purpose of that
structure. In this sense, Augustine’s definition of “knowl-

- .edge grasped with surety’’ apd a life hgcd “‘in accord with

this knowledge’ might well be a theological expression of
theurposes of manty of our institutions. .
Now i€st we overly indulge ourselves in special self-pity
here, let it be stated that all of the humanistic.and scientific
communities are involved in oné form or another of insti-
tutional malaise. Speaking to professors in the humanities
recently, Ronald S. Berman, former head of the National
Endowmcnt for the Humanities, obs rved the humanmes
can no fonger p;\:de a coherent picture of
man’s relatipnship to the past or image of his FX
role in culture. The physical won’d s role is in-
creasingly defined and pictured a3 it influences
mian, but the reverse is less true. The question
- always seems to be what can man’s eqviron-
ment do for man rather than what does’man
want for himself and from the world.'

.

A “‘eology of icarmng” assumes the liberation of per-

* sons from being helpless victims of disconnected events in

the world. A theology of learning will provide a sontext in
which purposefu) education ard institutional life will be
evident and tangible. In short, maybe we-are at the time
when the family of chufch-related colleges must unapolo-
getically state a “‘world-view’' and invite_persons to enter
the community of learners who will say “no’’ to discon-
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nectedhess and carunsm and’ *‘yes’’ to wholeness and

_ vogation. . ,

-

Let me speak confessionally. A year ago k_commi.t
myself td'a sjudy leave during which 1 was going to work
on this voc onal issue. But my leave (as yours have been)

was swallowed up Jonahs kae by a whale of emergencies .

and other trivia. That is the experience of most all of us — _.

here, We are not given the time to do reflective tasks smgu-
larly, much less together. But intellectual work is a cam-
munity’s work, not solitary work. In our world, it must be

- programmed like everything else. Unless we decide to do

this, in some arena and in some collaborative way, it will

“not be done. There are scholars and researchers by-the

score writjng in the fields of psychology of learning, socio-
logy of learning, methodology of learning, measurement
of !edrmng, life-long learning, and even the pohtms of
learnipg. There is even.a popular genre of books on un,
learnijng, non-learning, and de-learning. But where arg we,
inheritors of the longest lines in the tradition of schools,
wher it comes to the ‘‘theology of Igarning’*?

I am not pxepared to provide you with more than a’
prolegomenon to this problem at this time.(at least until I
- can schedule my leave again). I will, however, sketch brief-

ly\a possible model for this work as a way of opening such
a conversation. < .

-

One may stagt'with the thcology of creation and the his-
taric affirmation of the goodpess of ths,world and of
God’s intention that humankind wauld life here in peace

_ gand love. We cannot go muck-behind this faith-claim.? . _

-~

* The next great actin this drama of the history of faith is’
the great experiment of humankind in trying to live putside -
the love and trust that God placedin them. So $he garden is ~

replaced by wilderness, love by hate, seiflessness by ego-
centricity, affection by lust, you know the catalog. Israel,

-

*
]

the nation surpnsmgLy chosen by God to live in such«gn . )

intensity of faithfulness thaf the world would be renewed
to its blissful condition, measured the td§k and lived it. Qut

- of that nation, Gqd drew Jesus the prophet of Nazareth,.
whose total faxththness recreated the commumty of Israel -

—the new Israel—and announcéd that the world’s history

~

was, Pow irrevocably set on-the diregtion.of the reign of _ .

God. The church (in all ifs fragments, let us add) is the
strong vessel of that expectation. The giving of one’s seif
to the Lord of the Church, Jestis Gprist, isgo be admitted

to the community of those who are free from all restraint + . .

of the fear of knowing (because everything that is is good
and.is God’s), free from the restraint-of the fear, of mean-

. . . ¢ :
inglessness (because ig faith no possible power can over- . .

whelm one who trusts God), and free to love one’s neigh-
bor (because in 10ving one’s neighbor one is showing the
sacrifice of thanks for the gift of faith). The church looks
forward to the time when &/l things will be made new,
when justice will rule in the minds and hearts of all, and:

when God’s rule will be this world’s governance.
w . ) . \N .‘ »
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. That is in shorthand the incredible rclxgmus world-vigw

that informs us. In the earliest days of the wisdom tradi-
tions in Israel, in the Sophistic-Socratic debates _in the

Hellenistic-New Testament period, and in the medieval

. and reformation times, this world-view shaped\and in-

P

-

e

ﬁlm . s

formed learning. George Hunston Williams of Harvard
has nctcd for us the dazzling way, in which th&cariy Puri-
tan dcvmcs in our-nation drew out the metaphors of theo-,
logy to design-the American university—a vxrtuaj paradise
“in the wilderness of the new world. The campus, the

. chapel, the library, the colonnade, all reflect elements qf
". this design. The champs de mars (campus) is the parade

ground fag the soldiers of Christ- But by the 19th century,
the thcoiogicgj metaphors were, being absorbed “in other

.

rcct)gmzcs this in thc ancient tradztxon_ﬁ)f custom of wear{-
ing robes priest, Judge and teacher—symbolmmg com-
munity gnd responsibility. Freed as we are from theocratic
structures in our society, we are also free fully to live out

* this religious’vocation intentionally. Out church-related

models;” the German university with its extraordmary,....

cmphasxsupon research cariie to dominate a European and
American society already in the thrall of professionalism.

- Ofily an becasional retrospective glance like Newman's

illuminates the theological landscape.

So we inherit the vestigial tradition, alive in some expres- -
_ siohs
articulate and inarticulate ways in odr constituencics, In

fact, a prmcxpal way Bf reclaiming our churches’ attcntxon IR
- for learning is to restate our own relationship. to that tradi-

ixed in others. But the world-view is alive in

tion. The essential mgredxcnts of afademic life-that we may
have Supposed ca from the AAUP or fromn the hbcral

democratic tradition or some other source are actually '

groundcd in a theology of learning. What are some of
~ these clcments? ' > b o

? From faith, freedom. . £

* Because we areffee from the fear of knomng‘mﬁw:

are open to us in investigation. There are no secrets,; no

. area”df rescarch outside our access. We-are in faith free to -

know, and th{s is the substantial basxs of scientific work.
2. From freedom, charity., * . ' A
Ia that freedom, we are free to turr the insights of learn-

ing m;o service of our neighbor. Thus the purpose of the
college is bound to the wid¢r good of society and history

harity) hope.
ruits of this style of learmng angd knowing are joy,

peace, purpose, hope-—the things our society seems to

cravc more than it desires the so-called worldly virtues.
Wluteh:ad once said, ‘‘The religious spirit is always in
. process of being explained away,.distorted, buried. Yet,
since the travel of mankind toward civilization, it is always
there.? It is “‘there’’ in the.church and its institutions;
however fragile and dim, the religious spirit breaks out in
however fragile and dim, the religious spirit breaks out in
startlifig ways. In Israel, wisdom shared with prophecy agd
law the responsibility for the nation’s spiritual and moral
health. Learning, justice, and piety were intertwined (Jere-

" miah I8:17). Prophet, priest, and wise man (elder) shared
the roles of\bearers of history, faith, and hope. Our culture

&
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compromised in the conveation

schools have a special rclatxonshxp to this tradition. It
lingers on mhe areaof libefal arts and humanisftic studies
and a profound care for the quality of the lives of learners.
In a recent article in the Chronicle of Higher Educatzan
(January 29, 1979), Jacob Neusner of BroWn ‘writes ~
movmgly of, this role in teaching.

What sirikes me about our- stz}d‘nts wlzen we -
first meet them, is how hm;téd is their range of g
emoations, their expectations of -themselves.
v Having endured and survived the tembs’e rigl
of adolescence, they, huddle :age;ker, bowxd
* within their own flat and narrow circle of pehs
“missible aspirations of career, not Lhamcten.. e
is as if surviving is all that one“can ask O
humanity. Striking out on one’s own is dan,ger-
ous and demands courage, Imaginatmn is° for
foals. Anguish; failure, ‘self~doubt are to be
w'dulled. Tears and laughter are permmed anly in " .
careful medasure abautsamefewthmgs ‘f; B

It is for such as these that Socrates meduates Lo

" upon the requu@nents of conscience, that Job™ + .
speaks of his dead childier. For- them we'tell .. -
the story.of the Cross and :111 it stands for, for‘ L
-its part; and the sufferzng and enduring Israel,”
the Jewish peaple, for its part; the b:’ac&s and,
their historic record of toughness and inner
power, for thecrs, ... itis the closed ears. we
want to open, dull eyes we want {0 educate,
coqfused minds we want toclarify and expand: r

This q’uest orwe-quest is both mtemaI to our schoofs and
external to our comrmunions. Lgnay be that we are {oo
Lwisdom of the times that
our faculties and govesnprs wgilf not be able to manage this
quest. Thé Western Mary epmhd:: was a pmgnant
example of that. But the hdnormg of and thestudy of God -
in the religious _tr*on of J;xdmsm and Chnshmty is an
essential component to the study of, the mind's many igfer-
ests agd disciplines. No apology 1s. needed for that inten-
tion. No compromise with academic responsxhxhty or con-

stitutional enmhg}ements is required. The assumption that -

the role of our colleges was concluded in our society when

the state assumed a primary role is.patently limited. Iso- -

morphism is another word Jr flatness and dullness in
academia. Without some sel
our work in a living tradition, our schools will copntribute
to-the growing alienation of our souew fmm its intellec-
tual and moral sources. .

. The re-questds the address to the cﬁurches for renewed

attention to their own need of learning and their mission to

Vo Occasiopial Papers, Summer 1979
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_society. We must restoge wisdom to the pastoral and priest-
ly modes of ministry. Irt the post-Christian era, all clmms
on bhuman attention are vxe\fcd ,as interchangeable or
replaceabple or disposable. Even our c:lyurches live out their
lives in an attitude of “creepmg mcrementahsm '—no
affirmations have'power to meove events, no faith ¢laim in
our valuc-systems judgés their adequacy, no overarching
myait‘ms us to a social life modeled after the intentions
of God ol : f

Our’ gmwmg ecumenical sense of comradeship in this
thcologtcal task of learning beyond survival is one of our
great hopes as a commumty.«of Achools. Just as we are’
joined in dogmauc and )iturg:cal conversations as confes-
sions, we need to include a major emphasis on the theology
of learning. The National Congress is & first step. But more®
than that is-needed. .Leatning and faith, coligge and
church, the ecumenical strategies for a world hungry for
purpose and hope—these are our issues. Too long we have
left the field to technicians.'Let us get on with our quest

and begin to explore how we speak to the world and to our "

churches about the world, the church, and the college.

FOOT NOTES

l “Thc Humanis¢'s Lot: The Scarch for a New ‘Theory of the humani-
't Chronicle of Migher Education, (December §, 1977); 4-5.
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3. Whitehead, Alfred North, Adren‘ures

Y 2]

2. Augustine, whc'n asked what God was doing bct:ore he created thc
world, wryly suggested that he was making hell for people who asked

" question. The long argumem among ecosmologists and astronomets on g

sicady-state universe or a temporal theory seems now to be gcpcmlly .
moving in the direction of the temporal af '‘big-bang'’ theory. A promi-
nent asironomer, Robert Jastrow, recently made a remarkable staten¥ent
cxprhsmg the conditions for a new th icgl serousness in learning.
Now we would like to pursueg% t inguiry farther back in
time, but the barrier to further progress seems insurmouni-
able. It is not a matter of another year, another decade of
¢ work, another measurement, or another theory, at this’
« roment it seems as though science will never be able to
raise the curtain on the m nystery of creation. For the scien-

tist who has lived by his fa:t(: in the power of reason, the .

- story ends like a bad dream. He has scaled the mountains
of ignarance; he is about to conquer the highest Peak; as
ke pulls himself pver the final rock, he is greeted by a band
of theologians who have been X ting there for centuries.

Jastrow, Robcﬁ Gfxland the A ronomers, pp. HS«UG

Ideas. p. 221.

. E N

F. Thomd&rotter h

General Secretary
Boara' of Htgher ‘Education and Ministry
«  The United Merhodtst Church
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I come to this podmm with a profound and’ d;sqmctmg P
sense of madequacy and ignorance. So much needs to be
said and said well; so much needs to be done and done

well! But those with power often lack knowledge or grace .

‘or'both, and those with knowledge and grade often lack the
courage or igeans to forsake their sheltered environments
to grapple with the pressing, practical problems of ordi-
nary folk. Fortunately, I lack the erudition to arouse the
Chmiso School of Theokogy into “Peter Burgerizing’* me.

{

drawn and quartered Professopsurger Tcan't waxt for the
next development.
“What’s worse, however, than bcmg “‘Peter Burgcrixed *

£

. Enough by way of introduction. Let me proceed to my

is being bored. And so I pray, almost abjectly, that these

remarks from a mere lawyer “will not just bemuse this
. ‘impressive gathering of theologians, philosophers, sociolo-

gists, historians, scientists, and leaders of the laity, ,

I presume to-hope my words will interest you; and even
move you to re-evaluate the imporstance and purpose of :
your own work. For exa.mplc, T hope Langdon %x!kcy wasf
 wrong when he wrote: *, . . A.training in theology mkﬁ
one neither pious nor more disceming nor more wise . . .

If that is literally true, we are all even deeper in trouble
" than the Wall Street Journal thinks.

task—which I hiave separated into three parts:—
~ First, 1shall describe a few practical problems from my
professional and political life and discuss their relevance to
the role of académicians and univergities.

ondly, I shall describe and dxs’éuss an academic insti-
tution e Washington which is at‘tcmpnng to help persons
faccd with the kind of problems I have faced.

And third, | shall suggest what’s missing, and what’s
needed if uijiversities and acadecians are to achieve their
maximum effectiveness in helping ordinary pcople solve
some of the pracﬁc‘ai problems they face. ‘

I hope to do all of this in thirty minutes; so, please fastcn

*An address given by the Hon. Sargent Shriver at the Rockefetler Chapcl,
The University of Chicsgo, Sunday, October 22, 1978. It is printed here
witl Mr, Shriver’s permission. ‘

L n

Langdon Gilkey, Schubert Ogden, David Tracy have truly

N *THEUNIVERSITYANDCHANGE LT
EAPEIEEI JINTHE CATHOLIC WORLD ) -
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your seat belts, and be prepared for a bumpy ride, This is
not going to be a polished discourse, wotthy of an 18th
century French salon—or even of Rockefeller Chapel.

I’'m a member of the Teddy White generation—*‘The
Making of the President’* Teddy White—who in his cur-
rent best seller, says that. after graduating summa cum.
laude from Harvard in 1938 (I graduated from Yale in *38)
be learned (let me underscore that word)he learned that
money counted, that guns counted, that power counted, -
but only when he was sixty years old did he realize, that
ideas counted. To usé his words'*“. . . The cfudncs and
nobilities, the creations and the tragedxes (of great polmcaP
leaders) flowed far more from what was in their heads,

" than, from what was in their glands .

“This thought came to Teddy thtc aftcr he was sixty! It
took 35 years for a Harvard summa ¢um laude graduate to
figure out that Mae T’se Tung, Charles de Gaulle, Mahat-
ma Ghandi, Winston Churchill, Kennedy and others were
motivated more by ‘*‘What was in their heads than from
what was in their glands.”

I submmit that testxmony in a devastating criticism of
“higher education in America in the 1930’s.

The intellectual shallowness of the 1930’s education was: )
' matched by its capacity to destroy what it could not re-
‘place. Again Teddy White provides an example. Teddy
White went to Harvard, a devout, erthodox, Jewish
youngster and four years later was eating roast pork with
the Communists in China. And loving it! Chou-en-Lai was
even able to make Teddy White believe that the pork he

- was eating was duck! How? 'Bccause, Teddy White says,

Chou-en-Lai was @ mgn you wanted to believe! Now that
he .is over 60, Teddy White is beginning, apparently, to
realize he was wiser at 16. Harvard really helped him, .
didn’t it? N

I went to Yale Law School in 1938 nawciy expecting to
study about justice . . . what was right and wrong; what;
ought to be done to :mpmvc society: how to extend the

. writ of law to overcome the inequities of life. Did I get a
. shock! The Professors told me the law Bad little or nothing .

to do' with justice. What the judge ate for breakfast had
. .. Oc%:ional Papgers, Summer 1979
15 ~ : . .
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"he wrote in the,famqus Virgjnia

f

said, ‘‘Just-give me the conclusiori you wa
the precedents,’’ the ledrned Professor
neophytes. Oliver Wendell Holm

almost holy writ. Holmes 'had writt
‘that there was ‘‘no brooding omnipr
no law that tramycended tig particul
were to be decided on pragmatic, §

ities of cases which
al mores grounds. As
e authorizing the in-

" voluntary sterjlization of the feeblg minded, *‘three, g/gemzra-

~ called them. So sterilize them,

tions of imbeciles are enough.’’ That was evidencyd émough
for him. He didn’t want any/more *‘imbeciles —as he
¢ said, “‘in ordet to prevent
our being swamped with incpmpetence . . .” *‘It is better
for all the worid if instead of waiting to execute degenerate

“offspring for crime, or to/let them starve for their imbe-

cility, society can prevenf those who are manifestly unfit
from continuing .their /kind. . .”" The learped Holines
wrote those lines in 1927, five years before gAldous Hux-
ley’s Brave New Worl,
H:tker the Gulag and the Holocaust. Holmes was not

" alone. Harold Laski/another one of the gurus of my time,

wrote Holmes congratulating him on the decisioff\saying
.. sterilize all the unfit among whom incluge all the

" fundamentalists.”" .

”

sniffed ¢

Yale and Harvard, Holmes and Laski were not alone in
their ethic. We enjoyed, if that's the correct word, lectures
by famous law professors and practitioners frdbm Chicago,
Columbia, New York, Washington and Boston. And, with

" this education, we ‘‘succeeded!’’ We won World War II,

mastered the world militarily, ushered in the greatest
economic prosperity in history, fathered the baby boom,

yawned with Eisenhower, and elected Kennedy. And then I'¢

chasethe ““Best and the Brightest.’’ That’s what the Presi-
-dent-elect told me he wanted. And that’s what he got—no

- political partlsansmp no regional or racial narrowness. He

got the best businessmen, the best economists, the best
diplomats, the best politicians. He even got the first Ph'D,
ever to sit in a Presidential Cabinet. They stayed together
longer and. worked together longer than any Presidential
Cabinet in this century. None of them stole money. None
of them divorced their wives, or fell into the Tidal Basin or
o&:ainq,{!r perjured themselves. All of them got
honorary degrees from everywhere. I got 24 myself. But
things didn’t turn out so well, did they? )
I never understood why—till about a year ago—when a
young but extremely able political operator told me-. . .
“Mr. Shriver, we know everything about politics: how
to win elections, how to get out the vote, how to use TV,
how to interpret polls, how to choose winning issues, how
to package the candidates . . . We've got only one prob-
lem’’—we don’t know what to do with victory.”
That, too, is a damning commentary on higher educa-
tion. Because the man who said that, and his associates,

Occasional Pdppers, Summer 1979
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" employed ih regular Federal "government jobs.

' in the era which produced Stalin,

are stars from t. American unversities.,

As Director of the Peage Corps | hired the first Catholic “~

priests and nuns,and the first Protgstaflt clergyman ever
Was |
violating the constitutional doctrine involving separation
of Churgh and state? No one could ted me.
‘ahead on my own. l"w'e_xs sued, of colirse, by ‘‘Protestants
And Other.Americans*United.” But we wonj .

1 duthorized the first Federal mdney for l()cai"dlsmbu—
tiorf of contraceptive materials th;ough Community Ac-

. tiomr Agencies provided the request. originated lgcally and

enjoyed local support. *‘Local Option’’ we called it. Was
-that morally right? At the same time I forbade gederal
payment for sex informatio©and contraceptive device} to

minors without pareptal cogsent and abortions no matter.

for whom. Was that right, morally? No oné€ could tell me.
1 had no intellectual training to make those decisions
despite seven yeats of American higher education. My
‘decisions were based on my own reading and beliefs, plu [
advice from my friends who were as ill- prepared as [.
These Washington activities were preceded by similag ex-
petiences here in Chicago. By what right did I, as President

_ of the Board of Education here, discriminate by construct-,

ing more new school buildings on the south side in the stum
areas near this University'than in the well-to~ga areas on

e tear north? By what moral right, incidentally, did’ the.
University of Chicago partmpate in clearing thousands

- and thousands o\f’poor Blacks from the Woodlawn area to

protect the environment around this University?. Did the
Dmmty S¢hool faculty members say dnythmg about that
University policy and program when it was carried out?
Perhaps they did. But Monsignor Egan was the .only

-clergyman [ do remember who fought for those Black
. people then, and for his efforts h& was ‘‘relieved of his

command,”’ and exiled to South Bend..

In the iast‘sxx years I have visited the Soviet Umon*fre-
' duently on legal business. I've been there probably. 20-30
times. I've got goed friends who work in the Kremlin, I -
- talk to them on the long distance phone. 1 drink vodka in

the best restaurants there and sleep on clean, cool sheets in
their best hotels.

What would Solzhenitsyn say about people like me?

That problem bothered me, so | scheduled a week at the
Vatican to ask the experts there for criticism and advice. [
had noticed that Gromyko and Podgorny visited the Pope
and that Papal emissaries went often to the USSR, Poland,
Hungary, and Czechoslovakia. How could they consort,
so to speak, with the atheists, the enemies of God? Should
1? I didn't have to—to earn a living. L

No one ever suggested that experts in Amcr{\an higher
education 501:1& help me resolve that persomi moral
problem.

And when [ ran for President and taned the ultimate
contemporary political question«at leas{jn my own mind
—would 1 or would I not ‘‘push tpe button’’ in a nuclear

i /
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ington,
C Well, ‘today we’vi gct xt—The Kennedy Insmute of ~

N\

confrcntatmn. thcrc was no theologian or moral philoso- .
‘pher who knew cnOugh about nuclear warifare to heip me
with that problem:

I could add dozens of practical questions and problems
from politics, education, warfare, sc1enc.e, medicing, the -
law, but the point is obvious: i '

When' persons in our society reach a certain level ,mﬁm:/'
ness, law, medicine, politics, education’ and other profes-
sions, many of the pmblsms they face are moral problems
For the person who President of the United States -
nearly atl the problerpS are moral problems. Rarely, if
ever, does the Prgsident lack for military advice, scientific
- advice, fimancial advice, medical advice, female pdvice,
Chicano dvxce. Black" advice, or diplomatic advice. He
just cap’f get the' advice'he needs the most!!

* So wekiecideddabout ten years ago to see if a new kind of
idtellectual intstitytion could be created to. bring ‘somg of
the best moral ﬁwlogxans, moral phxlasophers’s‘m{znd
religious , ethicjsts’ ‘mge:hcr on a permanent basis with
exhcrts from, medidine, law, nur#ing, foreign policy, and
science, not just’ ED falk with one another socially, not just
for conferences and ad hoc dxaloguc sessions, but per-
manently, for jbin \vork By which I mean writing books
and articles toget er, participating in joint research pro-
jects; partxc:pat'ng in weekly working seminars together;
criticizing one o(her s scholarly work in utero (so to
speak), and teaching tourses together. We_wanted this
institution to be ip & uhiversity setting—for students, for
permanence, for bgsic research, for scholarly environ-
ment, for infiltration ‘or subversion®(if you will) of the
cxxsm‘g, isolated mversxty schools and departments. We
wanted this institution to be located in Washington where
its faculty would be read;ty available to the Federal Execu-
- tive Branch, to the onggess, to the national press, to the
diplomatic corps, and tq the headquarters staff perscﬂmel\
of all the churches who centcr their national work in Wash-

Ethics. It sfarted slow \, but it’s beginning to get results. =

How do we measur rcsuha? It’s not edsy, nor a scienti-
fic process. But there dte at jeast some signs.

The permanent faculty is large and growing. Scholars do
accept invitations to joih-the Institute. And some eyen pay
to work with us! Facujty members serve on Ethics Ad-
visory Boards to the Secretary of H.E:W., to the Director
of N.ILH., to the Technology Assessment Committee of
the Congress. The Natior\al‘ Commission for Research on
Human Subjects now has a “staff philosopher”” (which
must be a first -in° American ‘Political History) and that
**staff philosopher’ is a Kennedy Institute facuhy mem-
ber. (The first incumbent in that post was your colleague,
Stephen Toulmin.) Books, érticles, and evaf an Encyclo-
pedia are bcgmnmg to appeiu' New doctorates are being
offered; mstructxonal materials rawritten for undergradu-
ate and graduatc students; end,os&ﬂcnt funds developed

libraries, and computer

for professorships; specialize
N7

4

A\

" an entire University; and t

~cognitive disciplin

)
-

o

.
LN R ) .
. . ) . ~

services; post-doctoral studcnt; ate bei'ng drawn in, néw
courses offered in-ldw school, in medical school, and. for
undergmducuﬁs visiting lecturers expaqd the Institute’s in-
fluence  and outréach. Muslims have joined " Jews and
Christians and séculansts in a cooperative effort to make
this Institute an inteHectual resource for the ‘entire Univet-
sity. In ifit¥mdsne, -technological terms the Inetffare might
be likened to a central heating system or a central power

» ‘plant from which ethics, mora theology, and’ philosophy - ‘

y school and departmem in
ugh th;t University, to the

cqn_radiate out toand into e

wapital city and Government of our cogntry.

But even this new institutiofi, were'it* totally successful;
would not be able to provide what is ultimately needed for
modern man ahd modern government. For this institution
is committed only to the pursuit of knowledge, to the inte-
gration of knowledge with ethics gnd'philosopi\)’; and to .
the application of that unified perspective and thosg 'in-
sights to secular hi)blems. The Institute is dedicated to\the

s—-beﬁtting a University and a com-
munity of scholars. ‘

But bcy&nd knowledge lies wisdom, beyond cognition
lies volitiont beyond truth lies sanct:ty Hpow can gcademic
persons and universities contribute to the greatest need of
contemporary American society—which suffers not from

e absence of fyod orﬁnk <home or health, nor frony
lack of physical security}ymaterial possessions, freedom of
ho'ght religion, assembly, travel or press.

In a brilliant, re‘gefnt speech in Washington, Octavio Paz,
the Mexican poet; histo;ian and philosopher said: .

The sickg¥s of the West is moral, rather than

socig/ and économic. It is true that our eco-

nomic problems are\serious, and that they have
not been resolved; the contrary, inflation,
and uneritpfoyment are on the rise. It is* abso
true that poverty has not disap}:learea‘, despite
our abundafie. Huge groups—women, racial,
religious and linguistic minorities—still are or

_ feel excluded. But the real, most profound
discord lies in the squi of each of us." Thé future -
has become the realm of horrér ang the pres-
ent has turned into a desert, The Izberal socie-
ties spin tirelessly, not forward, but round and '
round. If they change, they are not trunsfig- -
ured. The hedamsm of the West is the other

Jace af its de_speratmn its nihilism ‘ends in sui-

cide, and in inferior forms of credulity, —such

as political Jahaticisms and magical chimeras.

The empty place left by Christianity in the

modern soul is not filled by philosophy, but by

the crudest superstitions. Qur erone:sm is a

technique, not an art ora pas.smnl,f ‘

Thesehaunting werds so full of truth, so paeiicr, $O wise
“_stun the mind with their clarity and insight. N
What can be done about the world they dgscribe?

I am not sure. Who Y87 But | have a thought.

*
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*“the pursuit of holjfess
pcrsenzl andsocxc}al

'Popeas ‘Y
can conceive

I suggest we commence the' logg, hard t where
scholars are needéd as ruch af saints—of lifting @rselves
from *‘the pursuit of happinéss” to an additional and new
level of political thought apd morpi vxgoun 10 “the pursuit,
of holiness.”” ro

So it will<ake a thoys

possxbxh{y -
<t took as long/to reach the high Renaxssance after the
90& Rome.. }{ took the Jews from 70 A.D. till 1967—
1 ears—t «cgain the Westem Wall of The Temple in
Jerysalem.,
sxderatmn iff" the pursuit of holiness.’
What's ﬁle relevance, however, of holiness to pur con-
problcms? How can.its pursuit fill ““The empty

No one could answer &hosc questions, in 8 few momcnts

the-conclufon to a mere speech. But in this o

let aion;éii
place spéaking to this audience § have the temerity and
hOpcfZ:s believe that every person hsteﬁmg to my voice will .
intuitively understanid much of whgt 1 am tryjng to say:

_ - “Holiness” encompasses all those attributes of God's

g bemg, and life, and personality, which attract, satisfy, and

terrify man, His irredistible’ power,,, His immensity and

glory; His light, heat, and speed; His overwhielming pres-

ence which can fill a miflion universes and yet toych every
molecule in an individual body. We Christians say ,as the
Jews before us said,—that in eternity we shall find perfect
fulfillment in an inexpressible union with God—that we

 shall join the heavenly chotus in an unceasing chant sing-

ing. “‘Holy, Holy, Holy, Lord God Almighty’’—Kadosh,’

‘ Kadosh Kadosh—Sanctus, Sanctus, Sanctus. °

Does that sound mindless and ring—an ‘unceasing

chant of ““‘Holy, Holy, Holy.”” If 1t does, probabiy we -

don’t know what holiness is.
that quality which demands our rcspecty our
ur praise, which fills us with éoy and awe,
inates and charms and.fuﬁ;is It is that depth
robing cannot sound, that height which vision,
cannot reach. But it is also that love, that beauty, which
spontaneously glicits the rhapsodxc cry—“};loly, Holy,
Holy.” s

Small we‘c{t shat Catholics are supposcd to address the

liness.” That’s the highest attribute we
f. /But how many Catholi
Universities—know what they are saying
*His Holiness, the Pope.”’ And if graduates of Catholfc
universities don’t know What holiness is, what are Catholic
universities teaching them which they qannot learn equally
);mm better at a secular college? . N }
Rudolph Otto wrote an entire book on ““The Idea oﬁthc
Haiy ™I am indebted for the insights he has given me. But
mustn’t philosophers, and theologians today give all that

graduates of
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need* not be the most important con- -

hen' they say, .

1}

/ f
d yea:&fo uman beings tc%/cc :
*as 8, actical, .transfqrfning,

3

tempo
. piacgf by Chnstxa;nty in the modern soul”? Moxe. .
- inpay t are the Subs,tanuve questions—What is hoﬁncss, '
o ,and /why pursue it? And what has'a University to do mth
oo fhat progess?

tics, e{enethe power of id
. . !

y .

-~ 'z
xS
Ze,

- Ke gave pfus a\ndred volumcs more {o tcach about and

lc‘zd ;zmdcrn man to perceive the nead for Holiness, and for-

hweh. In our scientific, techmologicah matenahsnc
orld will any one or any thing else s#ffice? ,

- Shouldn’t the theologians and moral phxfaso;:hers teach

tha holiness is an attitude whxch includes po:nc insight,

filial piety, moral vxgoug and intellectual power—a com-

mitment to explore and explain the holiness of the universe .

and of mankind—arn apprecxatmn\ of mystery, and of the J

- power of the spirit, ¢
€.S. Lewis described-Hell as that state of existence -

where each person withdraws farther and facther from,
every other p!fson indulging more and mote in the par-

ticular negation which heor she had chosen in preferenceé

) t6 union with God Each one'’s

‘tion.that Christians must move

self-gentered existence,
each one’s lofieliness and d:stancr/ﬁ%; God, and from"
fellow human beings, increases and increases and inereases«’

God. lnﬁn}tc destiny, infinite 'distance, {nfinite.des ir.

“That's Hell! And it can exist.on cagth, now, hcre, in the

U.S.A.as well asin the U.S.S.R!
- That’s one reason why, it has sgeied to me, that Vati-

can IL with it concept of aggornimento was so right in
opening the nfinds and hearts

hristians to the realiza«
outward to save manity
from Hell, not just ik Eternity | but here op Earth—the Hell.

which Octavio Paz describes. John XXNI's love ehablcd
him to discern the emptiness and the need of women and

. men today. Paul VI helped with Populorum Progresso;

with 'Ga m et Spes, with his cry ‘“War Never Agam!
N?er War.” , N
ohn Paul I communicated his love just with his smile.

-

" He seemed to personify the ancient safing— “4See the

.

"holiness comes 0 us by ¢

Christians how they love one another!”’
Now ‘comes 9n Jobn Paul I, sumvor of a Nazx forced
labor camp, t ained as a priest in an underground sémi-
a 20th century catacomb; —sQm of a worker and a .
workex himself in the mines and quames of Europe; a man
who- has known hunger, colt! and prsscm .4 man dcspxscd
who has become a man acclaimed, How? . .

By, I suggest, his-**pursuitfof Holiness.”’

“True, genuine Cliristianity,’”, it has been. written, *‘is
fiot a dogma, or hierarchy, or liturgy, or moraljyy, bur the
life giving spirit of Christ rqa]ly, though mvmbly, pfesent
in humanity and acting in xf"

That’s holiness!

That’s what we need!

That’s what theologiaris, philpsophers, arid morahsts
are called upon to infuse into the life-of the i ellect, into
the bone marrow of their students, so that tgy may be-
come the new prophets of the Truth . . » Human' beings
able to personify the fact that all life] .ali knowledge, all
working of the Holy Spirit
er of guns, ol money,.of poli-

whose power exceeds the p

/ R A

© —until every such person becomes like a black hole in -
. space where the density of despair equals the distance fmm

-
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B e western wgtld. In many m*.peéts it resembles that des;:rxbed
. ) by a distinguished historian when hewrqte:

" is something we must wait for w:mé; :
Mﬁw Spirit too comes to fzefp us in MMGK- .

, -L Sw ‘
‘ . g 0 SO '
Y Tomoitow is the vxgﬁ of Pentacost, and dfldng the Mass

on that occasion those words will be read. T mbody a
thoughy that is not inappropriate to be hea¥ ! this after®
noon by you of the Class of 1978 whose co mencement

. will have awakened a fresh vision of hOpeas y&u close. this
,phasc of your iwcs anﬁ prepare ta open. a ncwchapter of
ymr Pildrimag regardless of thé;»numemus

‘and v pattems that your steps Will trace @ut in the

. -coming time, you will, Wherever you are 0 wh*tever age
. you will have reached, 'ha ¢ one thirffg in camibs: each of

you will ultima y x:{:m t the termination fof hﬁs or her' .
e fi

~ journey and face th verdict that await a)l name- .
+ly, either t[xc sa of which Saint Paul remmded the .
Romans, or idyn. In the meantime the fecollec-

tion now gfid then of that’ mescapable fact will lend moral
da steadiness of aim to-the vocation af your
tever that may be,

high endeavor that originally broughryou to
‘this campys, and to.congratulate as well your families,
 friends, and sponsorsAvhose assistance has enabled’you to
hope and dream of an earlier day x'{lso the
reality that fwaits you tomorrow. N
ve in common with every class that has pre-
d with every class that will follow you, the
death and final judgment, the society into
will now step has little in common with that of
iversity's first graduates of the 18%’s or, Lpdecd
those whor rcceived their degrees hereas r:ccnﬂy asa
. decaée and a half ago. It is a society that is expencncmg a
. profounid revolution in every aspect of life, not least i in the
"* . realm of the spirit, a revolution that has created an {in-
¢ paralleled situation in :h,:imited States and in most.of the

en, eongramiate you on the suceessfu! compie- ‘

By & revolutionary situation is heré meant
oﬁrxe in ‘which confidence in t Justice or rea-
. soyableness of existing puthoNty is unggr-
~ -mined; where old loyalties fade, obligations are
_fe!t as -impositions, [w' segms arbitrary, and =
- respect y’ar supermrs jds felt as a farm of humili- |
ation .
No- eammumry can ﬂourzsh if . such nggatxve
.~ gttitudes are widesprégd or lpng—fastmg The
crisis is g crisis of community itself, political,
economic, sacmiagtcal personal, psychologi-
cal, and meral ai'the same time . . . Something
must happen {f continum’g derermrat:an is to be
avoided, some new kind or bas:s of community
must be formea' 2

As merfibers of the Class of 1978 you negd no detailed

, documentation to convince you of the similarity of our so-

ciety to the analysi offered by the learned historian. Every
thoughtful'person will agree that the evidence is on all sides
of us. Let two current samples suffice to illustrate what is
meant. For an almost uhprecedcntcd' folty-four weeks a

work called Looking Out for Number One hasshésu on the " -
~ “list of best-sellers in non-fiction. The opening gentences of
-the introduction and of Chapter I of that work speak for

Anyone who is Jamiliar w:tit'my hilosophy
would be disappointed if I didn’t say that my *
sole reason for writing this book wasYo make as
much money as possible . . . . ‘ )

Clear yourmind, then. Forget foundationless _
traditions, forget the ‘moral’ standards others
have tried to intimidate you ‘into acceptmg as

‘right’ .
Loakmg out for Number One is the con-
)

thcmsclves The author declared: . - Jé;

scidus rational effort to spencas much time as

possible doing those things which bring you the

i 9 | Qccasiogal Papers, Sumfner 1979
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greatest amount of pleasure and Iess time to "'
those which cause pain.’ . ?

The second example prcscnts a far diffefent approagh to
the malaise of our time in the new book of Sissela Bok,
professor of ethics in the Harvard Medical School, which
she has entitled, Lymg, Moral Chofces in Public and Pri-
~ vate Life. Professor Bok has stated, ‘‘no moral choices are
“'more common or 1pore troubling than those which have to
. do with deception,’’ and after reading her book one re-

" ' viewer concluded, *‘lying is epidemic in ouy society.”’*

The revolution in contemporary socigty. i enormously
+ complicated, and it would be folly to suppose that it could
" be either explained by any simple cause or remedied by any

single formula. Yet virtually all observers are agreed that

at its heart lies the mahgn inffuence of that deception that
begets- distrust. It is an influence that has gravely shaken
humgnkind’s ‘confidence in international relations, in
naho\rfa‘l governmcm in business, in education, yes, at
times even in the family and the Church, Itaddsup to the
evil harvest that w& of the 1970’s have reaped from a

=, ‘generation that has lost the high meral purpose in the
- public domam that was a characteristic ;)éthe nation’s ms;

tory, even though theg}:‘ were never king Americans

whose private lives belied the moral principles that the

ndtipnal ethos honored and extolled. And it hardly need be
said that demoralization in the publigvd\omain inevitably
induces a similar redction in private lives.

What, you may ask, has this to do with us, members of
the Class of 19787 would answer that by virtue of your
training in this Umvcrsxty your responsibility.to the society
of whnch you are a part has been ‘heightened, and that it
may ngh:ly be-ex d that in your individual place and
station you will make a conscious effort to uphoid moral
" principle. Surely, it is not to indulge an excess of elitism or
to cultivate intellectual snobbery to state that your time
here has raised you_above the commonality by reason of
your superior education, even though ours is an age when
attendance at college ar university has embraced the largest

numbers in the nation’s history™ To put it'in scriptural -

terms, our Lord’s parable of the talents has a special rele-
vance for you.* As Jesus told His disciples in another con-

tact:
\,\ When a man has, asq-great deal given him, a great. —

: . deal will b;e demanded of him; when a man has
\,had a great deal given him on trust, even more
will be expected of him.*

Thus you graduates can apply to yourselves Saint Paul’s
~ words to the Ephésians when ‘he said, ‘*Each of us has re-
ceived God’s favor in the measure in which Christ bestows
it V7
. Sbould you, therefore, leave this campus fegling no

sense of responsibility in this regard, in a word, with the

ddnant aim of ‘looking out for number ope,’ ? githet The

-~ Catholic University of America ‘will have failed in its

obligation to you, of you will have failed the Univérsity,

Occas;‘onal Paﬂe‘;s, Summer 1979
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your sponsors, and yourselves For tl;e experience of the

race bears steady witness that there is no such thing & a

valueless society. If 1t;does not have values of a high and

ennobling order it will have those that are demoralizing
and base, for on basic issues human motivation admits of
relatively little that is sxmply neutral. To be sure, in many
of the lesser choices that méh and women. are called upon

.to make, there is a vig media; but in the essential and signi-

ficant matters that color and shape a society’s conduct and
durability the choice is normally more restricted and
demanding. Given the talengs and the pefsonal enhghten-
ment 1mphed by the degrees you are to receive on the
morrow, a neglect of these responsibilities would be a
grave omission, one that-would almeq suggest a .sin
against the light, that sin against the Holy Spirit of which,
you will recall, Jesus.once said, **.
word against the Son ¢f Man will be forgwcn but let any-
ane speak against the Holy Spirit and he Will not be fof-
given eitheér in this worldeorin the next.””*  » )

But if your university trammg has enlarged your obhga-
tions, so too have your advantages in meeting them bgen
enriched. Unlike many of the classes that have gone be;
fore, your outlook on life itself has been rendered more
real and enduring by virtue of the more mature and sophis-
ticated concept of your faith. You have been betler pre-
pared to meet the compiexmes’that will inevitably confront
you, for you havg been schooled to understand that there
are some questions to which there is no answer. Unlike SO
many among your predecessors you have been made to
realize in the familiar words of Adrian van Kaam that,

. anyone who says a-

“Life is a mystery to be lived, not a poblem to be .

solved.”” In fine, the circumstances in which you' have
achieved maturity will have convinced you that you must
to a degree learn to live with mystery. '
Thus your knowledge fill inform you that the mystery
n dispensation was pre'sent at its
birth, for you 'will recall Me words Qf the aged Simeon as
he held the Child Jesus in his arms in_the Temple of Jeru-
salem as he said to His Mother:
’ You see this child: He is destined f the Jall®
and for the rising of-enany in Israel, cﬁrt_ineq to
be a sigh that is rejected . . :

And your acqu‘amtance withrthe Church’s history thmugh
nearly twepty centuries qvxll have convinced you of the
validity of the divirfe dighotomy spoken by Simeon before
the Church was born at Pentecost. For Jesus has been,
indeed, a destiny ‘for the fall and for the rising of many,’
and for a sxgn that has since that d;st‘mt day becn rejected

Church has peen refined in thel sense that, once again
unlike the-graduates of carlier generations, you do not
expect to find xg her teaching an answer to all of life’s
probleths, while at the same txm:: you recognize that in the

. g 17
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. éhurch you will discover.more answers to human perplexi-
ties than inany other source. That is'why amid the doubts
and uncertgjnties that engulf us all you and your peers can
summon the realistic approach which is a hatlmark of your
generation, and thus accept with a decper sercmty not only
the dicotomy expressed by Simeon but, too, the igaumer-,
able contradictions that confront you on every side. With

.this knowledge ‘and this rcalism your faith in God and in
His Church will be the info
science, and in this way you will'be afforded a consolation
‘which no othier earthly support sustam It will bring to
eaeh of
tcrxsn

" celebraté this
beautiful and envia
cmcﬂythanwhcnhcwmtc R . T

Thaou shglt no pleasure comparable ﬁnd to
iR mmmi gladnmv ofa wrmaus mind. "

Few thifigs are -better calculatéd to destroy’ thc mind’s

ihward gladness"fpf which Thomas More spoke than our,,

- generations’ pervasive loss of confidence in all that was

‘A
o~

‘}'!’

. once thought to afford a haven for the universal yearning

for certainty and security. Every clement qf life that in a
prevmus .age seemed to offer that guaran{ee now appears
tqhave given way, and the human family, seemingly bereft
.. of inspiring leadership, gropes amid the- encircling dar
ness to find a light that will illumine its stumbling steps.
Basxcaiiy it is a condition that had its origins in a stark re-
" newal g&h«: part of all too many of Friedrich Nietzsche's
orifiCation of man and that unhappy philosopher’s
thetic ary, “God is dead!”’ In the swxrlmg frenzy of con-
flicting forees,that subsequently overtook so large a per-
tion of humankind there have been “been sorie Catholics
‘who have turned a deaf ear to the voice of one of our con-
temporary world’s few prophetic leaders, Pope Paul VI,

principle of your con-

t-inner peace that was so marked a charac- -
that blessed and umvcrsa‘lly honored man; Samt
‘More, the S00th anniversary of whos? birth we
He frequently gave expression to that .
le scremty. perhaps never more ‘suc--

i nothj

N

#the Class.of 1978, concernihg the supreme goa] of personal®

toward whom, I am canvmced in a calmer age history W}V

be kind. 7
One of the chief substitutes for religiou faith that
accompanied the unfolding of the modern era was a belief
~in science. Every civilized - person, no matter what his gx

. her religioys commitment may be, is appreciative of 't

marvels achieved by modern science. Morcovet, they are
- grateful that the senseless and enervating war detween reii-
_ gion and science has now in good measur n laid to rest.

Of late, however, certain scientists themselves have begun
to.call in question postulates that long held sway concern-
ing such matters as the origin of the universe. The latest
work of Arthur Koestler, for example, reveals his disillu-

. sionment with the scientific explanation for the universe’s

beginning.'* And the appearance of Robert Jastrow of
Columbia University before the annual meeting of the
American Association for the Advancement of Science

- herein Washmgton three months ago caused sdmethmg of

-.‘ ' s/\ . 3 ‘ B
18 , \

/ . £
a sensation, An incident that prompted one reparter to
write: \ .

. In the past few decades this puzzie of the
origin of the cosmic egg has bumped astrono-

mers unexpectedly, and a little irritably,
straight into the problem of God. **

»h

—

raisd§ whéh Dr. Amo. A. Penzias of the Beil Telephone
Laboratdries speaking.of the origin of the universe stated:
- My argument is that the best data we have are
eract(y witat I would have predicted, had I had
1o go on buf the five books of Moses,
ims, the Bible as a whole.'* ‘

Ev: more® recently another unsettling voice has been

.- the p:

In that conncctio‘na‘xe is reminded of that wise scientist,
Vannever Bush, long associated with the Carnegie Institu-
tion and the Massachusetts Institute of Technology, who
concluded a xhemorablc article which he called “‘Science

Payses,” by carefull ;' weighifg the respective positions o
- the scientist and the?

eol gxan. and then cnvxsmmng‘t
young man about to dihbark on a scientific carcer:
As always he will budd his own copsepts and /L
his own loyalties.«He Swill Sfoilow science where
_it leads, but will not attempt to follow where it _
cannot legd And, with a pause he will admit

v afqith. ¥ . .

One has the xmprmign that an increasing number of scien-
tists have begun to pause; if that should prove trueXit is a

wholesome development, -although.one that will afford-

slight consolation to those who rooted their ultimate com-
itmenf to life itself and to its values on science alone.
What, then, by way of conclusion is to be said to you,

salvation of which mention was made at the outset? I am
unable to offer you any guaranteed formula by which your
success in life can be assured, other than the anc:ent one
that was sounded at the dawn of the Church’s life by the
first pope.: Fresh from the invigorating toych of the fire bf
Pentecost and imbued with the grace of the Holy Spirit,

Saint Peter rose before the hostile Sanhedrin in Jerusalem .

and boldly declared: »
This’ Jesus is ‘the stone rejected by you the
builders which has'become the cornerstone.’
There is no salvation in anyone else, for there
is no other name in the whole world given to
men by which we are to be saved.'*

It is by regson of their having been for or against that
name that, as Simeon fgretold, the intervening centuries
have witnessed the rise aAnd the fall of many: It is as true
today as it has been throughout Chiistian history, and it
will be thus to the end of time. Endowed with the divine -

gift of free will, it is for you and for me to make the choice. _

No one can or will compel us in that most fateful of all
decisions. But for those to wivom there has been given the
27

Occasional Papers, Summer 1979

A

-



A

* further gifﬁof\f‘,&ith’ in Jesus.as the Son of _God, ang in the
Church as His chosen instrument of salvation for those
" who believe, the decision shéuld be firmer ang more un-

. wavering. And that decision will embrace a consolation -

which gnly a commitment to supernatu ;} Jth can fur-
nish. In moments of high achievement®an

trial and sorrow it will be your surest comfort and support
For as the history of humankind éloquently attests, there

. will be moments of both for each of you of ‘the &lasg of’ )

* 1978, as there have been for each of is who have preceded
_you. May success, therefore, ‘attend your everywndertak-
ing, but should suc ess elude you,"as at’ times it will, and
dxsappcmtment rcvcrsc. and grief be ‘your portion, may
you have the depth of faith to turn your gaze toward the
Cross, for there and there alone will be the vision that can
and will susta@n you. With that parting thought, then, we
Almighty God here thxslearly evening that each mem-
r of this Clas§ of 1978 may redlize.in his and her life in
¢ days that lie before you the bcautrful praycr of Car-

al Newman when he said: -

< May iﬁ'bﬁaur blessedness, as years go on, {p
add one grace tp another, and advance upward,

- step by step, neither neglecting the lower after
attaining the higher, nor aiming at the higher
before attaining the lower. The first grace is
faith, the last is love; first comes humiliatjon,
then comes peace; first comes diligence, then
comes resignation. May we learn to mature all
graces in us;—fearing and trembling, watching

- and repenting, because Christ is coming; joy-

Jul, thankful, and caré?ess of the future because* v
He is come."’ .
\ -
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joy it will-
mederate and sober your elation, just as in mcmcnés_of,
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7% . THECATHOUICCOLLEGE; = = ..
. AQUEST NOFIDENTITSE . o

Xavier G. Cd vechio,o Praem

L

For the last two decadcs, the qucstmn of the uicntxty of
the Catholic College has been questioned, debated and dis-
cissed an campuses and in publications, by academicians
.5md by bishops, in season and out of season. Though many
answers have been suggested none hds yet appeared as

tity of the college, specifically as Gatholic, is suggested.
The college, located ip northeast Wisconsin, had struggled
‘with the question of its religi@us heritage beforé, and the
result was a statement called Religious Dimension of
St. Norbert College. The staterne was. appraved by the
totally satisfactory, The founding of several new colleges - \_faculty and the Trustees as rcﬂectm&'he general position 3
within the last decade with the avowed purpose of plaging + “af-the colicgc This raised the inevitale questmn do the '
‘the phﬂosaphy of Aquinas and the teachings of ‘the’ faculty{and administration really believe the contents of

Church at the center of the curriculgim bgspeaks the belief thé-statement? Is it merely words for public consumption
f some that existing colleges hav:&%ovcd away, or does it make redl demands on all involved? The aca-
dehberately, under pressure or even unconsciously, from demic coinmunity had to come to grips with the issue.
their Catholic_heritage. The other end of the spectr‘m of v What happened and continues to happen at St. Norbert J
belief is representcd by those coﬂcgm which kave given up | College can be generalized for many of its sister ‘schools,
- affiliation with thc Chm'ch and decla.rcd themsckvcs non- ) \’;‘hc direction this one small college has taken may heip - {
\ sectarian, v ther colleges stmgghng yith the sameiissue.
-+ A great number of Catholic coltcges, however, still _x‘ _ St. Norber¢was founded in 1898 as a Catholic institu-
. struggle with the question, apparently dxssansfjgg ith - '“tion of higher ng\ and remains so.to the present day. .
"+ cither solution. There is a' recognition that txmés, have » Throughout ifs history, the College has demonstrated the-
mdeed changed since most of these mstxtu«nons wereé rchgx us dimension of its existénce in a variety of ways,
founded, but there is also a g{owing awareness that some including ownershxp and control by the Norbertine com- ,
, of the mstxtutxons of our acagexﬁc ancestors need to be re- munity, a staff predoqinantly religious, compulsory
thought in the light of Vatican I} and the*demands of the chapel, a variety of student rules-and regulations, require-
next century. The rethinking process is not an easy one. To - . ments'in theology anséxphilosophy, and various and sundry,
establish a think-tank and apply the results is not the way«. other ways. As the Coi{bge grew and changed, so did the
) of modern academe. Oge must involye the whole academic - external manifestations of | xts religious commitment: C,
- commumty, cspecxaﬂy fne faculty, in the process. This “In the late 50’s and early® 60’s, before Vatican II, the . -
v approach means there will e no easy solutions next year, number of lay people working'at the' College increased to
for there are fears to be allayed, demons to be laid to rest the point that they outnumbered the Religious. Lay, people

and basic principles to be agr on. The faculty must be . were introduced into the Board of Administration; fewer
wﬁiing to deal with the question { academxc frﬁ_cm inits *  priests lived in the :es?encé halls; theology and philosophy N

.best sense and take the time to differentiate befween in- requirements changed and theology became “for the_first
struction and indoctrination. Dealing with the issue must ~time, a Thajor program. The Collége still held to its #eli-
not be allowed to become an exercise in futility or gious cumitment even as it attempted to keep up with

,tempesbin an ivory tower; it must lead to clarifications and changing times and demands.
affect the curriculum, hiring practxces, allocation of re- In the mid-60’s, Vatican Council Il and the Vietnam
sources and the self awareness “of the whole coliege War brought even more dramatic changes to the contem:
community, porary scene and the College was not wffected by them.
This article uses a small undergraduate Catholic liberal A gr ‘f}ng awareness of collegiality, the raising of
<+ artscollege as a typical example of the current state of ghe studenits’ conscmusness throughout the country, the
" question. A Qirccti'on for dealing with the issue of the iden- dcbate over the war——-ail these had their effects on the Col-
20 - A ‘ " h Occasional Papers;y Summer 1979
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lege. The decline in religious vpcations, the transfer of the ¢

Order's theologaté to Chicago and-the changing imagg of
the pUQ{ and his role also have had their effects on the
rehg:ouéﬁmmxon of the Collége, or at least on its percep-
tion both internally and externally.

The College Board of T rustees was reconstituted to in-
clude a majority of laypedple. There were fower Norber-
tines on the staff;"thoge who were, were less regog,mzable

‘externally, since the religious habit was . no longer wxdely.

used There were fewer—and less visible—young semi-
nana‘ns in classes. A layman became president f iy the first
time. The College was erected as a canonical sh; with
the active participation of many of the laity. The curricu-
lum was revised, and the requirement was established that

~all students take 2 courses (equivalent to 8 credits) in either.

Religious Studies or PHilosophy. This latter change was

part of a total gurricular revision, prevxously, the requxre- .

‘ments were 12 ¢redits in Religious Studies and 9 m

~ Philosophy.
¢ This historical survey is skeu.hy and somewhat over-

simplified and does not do justice to the complexity of the
eighty years of growth and change, It is enough, however,

. to give some perspecnve to the problem of the identity of

the'College as Cathoh
for consideration, eac of wh;qh
tmn The Norbertine comm grapple with the
f the Order’s relationdhipo the Coiiege, should it
~mfluence.or distance itfelf fronf the institution?
isible should priests be in the administration or on
pus in general? The College community must decide
on problems dealing with the campus ministry and its rela-

The question includes many areas
xres specific atten-

- tion to the mission of the College, the student code, priori-

ties in the allocation of resources, both human and mate-
nai The faculty has a particularly sensitive area of con-
ccm the acddemxc manifestations of the religious heritage
and mission. It is this area which touches the very nature of
an institution of higher learning. There is no such thing as

Catholic Chemistry; but is there a difference learning

Chemistry at a Catholic college and at one with no reli-
gious affiliation? Is a Catholic college one which requires
students to add the study of Theology and/or Phitosophy
to a curriculum or is there a d:fgcrence in the ‘v; the whole
curriculum is structured and taught? What is the academic

~ manifestation of a Catholic college’s heritage and mission?

~

.The Current Ststus

One could approach the issue quite simply by referring
to the atademxc requirements in Religious Studies/
‘Philosophy and to those pertinent paragraphs of the Col-
lege catalogue which deal with the rehgmus dimension of

the Coiicge The ques{ion might then be formulaged: Is this .

what-EKkesa College Catholic? With the data, one could
reply “‘yes” or “no’’ and let majority rule. The issue,

however, is more complex, especially since the underlying

assumptions, perceptmns and gdals do not appear to be
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clearly amcul&tcd or common}y understood and helg by |

various segments of the College community. -
In April, 1977, one of the staff sociologists at St. Nos-

" bert published a study on the College, in whick he rcpom

that 14 respondents out of 98 faculty members listed the "
religious Jimension of the College as astrength and 8 Ksted
it as'a weakness. The study also included two specxflc ques>

tions on-the religious character of the College. One dealt . -

.with the implementation of the Catkolic dimension of the
College. Fifty-ong faculty members approved the current
direction and 3b.disapproved. It is not the statistics, but

the reasons given for both positions which are of inferest.. |
- The majority opihion was based on a continuum of rea-

sons from ‘‘reasonable religious program’’ to ‘‘great
strides made,”” with a general feeling reported that empha-
sis on the religious goals of the College has been rekindled
yrec.ent years. The minority, on the other hand, are re-
ported to percexVe thé institution as a *‘segular college with
a Catholic veneer.’ .

When the specifics of disapproval are rep,orted we read
“curriculum covers a multitude of observations, viz.:
‘willy-niJly, philosophy/theology requirements . .., the
absence of a consideration of the social doctrine of the
Church, . . . low priority to religious and ethical values’.”

Fcf"ty-two respondents found the current Religious
Studies/Philosophy requirements satisfactory for a variety
of reasons: enough religion' in high school; adding require-
ments is counterproductivé; more would not be market-
able; and religious studies is not the fost’ 1mpogtang thing
since interpéssonal relations, campus ministry and;value
emphasis in other gourses also play a part. Fifty—one
respondents reported dissatisfaction with the curricular
requirement of 2 courses in Religious Studies and/or
Philosophy, preferring ‘‘both/and to either/or; others
advocate an indepth sequential approach; still others
would alter the ¢ontent of present courses.’”” Most of thosé
dissatisfied objected to the free system that allows a stu-'
dent to graduate from a Catholic college without examin-
ing his religious values. Ong person comments: ‘‘No depth
now, only a mish-mash o rri of Bach cantatas and
Tchaikovsky;”” another

The research report reﬂe;ts the variety of perceptxons,
the differing theological understandings and the quantity
of.alternative suggestions offered, all of which complicate
the issue not only at St. Norbert, but in Catholic colleges

throughout thc country. Some of the suggestions made

simply contradict other proposals offered. Some faculty
seem to lay the problem at the door of a liberal teaching
staff, not the curriculum or the requirements.

The report is not the only indication of the confusmn
attending the issue. In repeated conversations among
faculty, in staff meetings of the Religious Studies/Philoso-
phy teachers, and in divisional meetings, a similar variety
of opiniors and suggestions are cvident. Some would have

2q
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value education at St. Norbert limited to the hiring of
faculty and staff who would miodel the Judaeo-Christran
heritage but remain *‘objective’”” or value neutral in the
classroom. Others would be satisfied if a certain.Religious
Studies éoursc or series of courses was required of every
student, and the proposed list secems endless; suggestions
include contemporary €atholic_doctrine, the social teach-
ings.of the ‘encyclicals, peace and jusfice, business ethics,
bmlogxcai ethical questions, human values, church history,
and more. Others seem to behcve it is impossible to study

- . theology critically and ana]yncaﬂy from a confessjonal or

- committed point of view. There appears to be little reflec-

tion on the objectives of any.rgquirement in Religious
Studies and/or Phxlpsoehy and the relation of such a re-

quirement to the goals and mxss;on of the College. It is dif- |
ficult, if not impossible, so sort ‘out all the data, the =

assumptions, the theologies, and the percegtions underly-
ing the debate. Perhaps, then, the best way to approach the
question is to cut'the Gordian Knot and start overs

1

.
Our Catholic Heritige and Mission

. One might begin a reappraisal with the given fact that
St. Norbert College is a religious institution of higher
learning, affiliated with the Catholic Church through the

~

Norbertine community, and presume that the College.

should remain so. Such a fact leads to a need to express

that religious dimension of the College’s existence specifi-

cally in that area which is central tp its nature: the aca-

. demic: In the goals statement, the College community

claims that it “‘proposes to provide for a community

- rooted in Christian ideals and faithiful to the continually

evolving Norbertine experience.’”” The statement on the

College’s religious dimension.amplifies this: -

“The pursuit of wisdom and truth . .. is
manifested especially, but not exclusively, in
‘the curriculum . .. The College espouses the
philosophy that all human-activity is essentially
related to human values, and, theréfore, it
urges that this be reflected in every discipline
taught. ,

“Mote specifically, the College expects its
students to grapple with ultimate questions in q
formal way. This is done in the several disci-

. plines, , . . but partzculariy in Rehg:aus Studies .
and Phtlosaph Y. !

“The values that emerge from the Gospel
and the age-old tradition of Catholic leqrning
should aid in intensifying the meaning of litera-
ture; the arts and prQfessional traditions
studied by St. Norbert students . .

"~ "““In the spirit of the Second Vatican Council,

o . .. pluralism is demanded by the conscien-
tious pursuit of truth in personal freedom by a
diverse group of people,’’

. issues pertainip

-

-

«

In the light of the College’s heritage,-goals and mission,
then, it appears that there are essentially four interrelate
tp. the academic fulfillment of its mission.
as.Catholic. It Yalls to' the faculty, who ‘‘has primary
responsibility for such areas as curriculum, ‘thc, matter and
methods of instruction,” in the words of’ the "College’s
Policy Statement, to discuss these issues and see that they
are properly reflected in the curriculym. These issues are:

1) How do the several disciplines reflect thedphilosophy
that all- human activity- 1s csscntxal}y related to human
values? .

2) How do the several dlscxplmes have students grapple
with ultimate questions in a formal way? |
" 3) How do Religious Studies and Philosophy particu-
larly have students grapple with these questions?.

4) Does the current Religious Studies/Philosophy re-
quirement fulfill our intended goals in the light of our

. Catholic heritage, and if not, how might the reqmrcmcm

be better statcéso thatit does?

Issues 1 and 2: The Present Chalienge”

~ The Religious Dimension statement urges that every dis-

+ cipline taughfreflect the philosophy that all human activity

is essentially related to human values. The College, more-
over, expects its students to grapple with ultimate ques-
tions in the several. disciplines. These statements would

remain *‘‘catalog rhetoric’’ unless they were taken up by the *

faculty, internalized and made concrete in the classroom.
Curreritly at St. Norbert Coliege, there is dispute whether
these words are mere rhetoric or are incarnated in courses.
The issueis a legmmate matter for discussion by the facul-
ty; in fact, it is a duty. “The commitment to Christian values .
that lies dt the heart of a Catholic Collegg's reason for
being makes it necessary for the faculty td articulate for
one another and for the whole community just how that
philosophy of value oriented education is understood4nd
implemented academically. .

Each discipline within a Catholic College is bound, then,
tg-articulate both for its own staff and for the entire facul-

ty -how values orientation enters the classroom and haw '

students in the discipline grapple with u!tm?ate questxom
This would provide a context within ‘w the forgal
study of issues and values in Religious Studies and Philoso-
phy could be seen and the relation ofsthese two disciplines
to the entire curriculum could be more readily understood.

Some considerations should be kept in mind during g

these discussions: '

1) given the philosophy of value orientation imr the cur-
riculum of a Catholic College, every student should be
made aware that there are_ultimate issues and human
values which touch each discipline and are affected by the
aB‘prQach the discipline takes to instruction; :

«) the several disciplines should not be expected to con-
sider these issues and vatues in the same formal way Reli-
gious Studies and Philosophy are expected to;

<

. ."2{; 4
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3) all feachcrs need not subscribe to Cathohc teachings
. nor even to a Christian understariding of life and its values:

. the College considers it essential to its mission and
faithful to its tradition to inclifde among its faculty articu-
late persons for other Christian and even«non-Christian
traditions. Some faculty, while neither sharing the
Catholic tradition nor the Christian faith, remain at -St.
Norbert betause they lead lives of inquiry that suppdrt a’
-commitment {0 the realm 8f moral values.’” (The Rehgxous

A . Dxmcnsxon of the College); )
,‘ - A4),the raising of pertinent” questions about ummate
issues and human values in the several disciplines would
lead to the students’ being challenged to articulate their
beliefs and values and should make them highly conscious
of the rchgmus heritage of the College, spcufxcaliy in the.
* intellectual realm;

S) grappling with such quest(xons is no@\/excluswe pre-
serve of the Religious Studies and/o? Philosophy staffs.
Each faculty member should coniribute to the awareness
of thirrchglous hentage in the academic arena;

6) such an orientation dogs not imply that any student
must accept the Catholic Christian position, or that .the
student must limit his/her int‘;ll/mmal pursuits within the

., boundari¢s of Christianity; rdther, the students should
. ' undmhd clearly what the issues are, be critically and
‘ $ analytically aware of a Christian approach to them, and
) ““be encouraged to clarify their own values and embrace
¥ 4 their beliefs fronY personal conviction, The campus, like
the pluralistic society in which we live, pffers a laboratory
for the testing and strengthening of human values”’ (St.
. Norbert College Goals Statement); &~ '

‘T) not every course offered at the college level presents
the possibilities for such am orientation; nevertheless, every
. area of study (the discipline) considered as an intellectual

endeavor, does—or should—include opporfunities. Some

iltustrations might ciatify: Aresome current business prac-

. tices in manageme'nt or adwvertising consistel®® with human
dignity or freedom? Does_ the fact that scientific tech-
noidﬁ& givés us the ability Yo do certain things mean we
should?)1Is the profit motive consistent with-Christian prin-
ciples?
theory and practice and justice? Is the American penal

" system just? What is the relation between determinism,
*free will, and the notion of C ristian responsibility? Is
there more to existence than that which can be physically
of scientificafly demonstrated? Do Sartre, Kafka, Miiton
and Shakespeare speak clearly to some of the major prob-
?, =y s Of the human copdition?; do their philosophies reflect
. or challenge a Christian understanding? Questions about
justice, peace, oppression, exploitation of human and
natural resources, and_ human dignity cut across. dis-

JSiplinary lines, as do the issues of human rights, prejudice,

beauty, order, good and evil. -

L]
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hat is the relatiogship between current economic,.

§ : ) -
S )
The Third Issue: Religious Studies agd PhRosophy
" The 'Religious “Studies and Philosophy disciplines by
their very nature-have the duty of a mere formal inquiry
into the i§sucs’of human vaides and of gtappling with ulti-
mate questions in a formal way. The¢'two disciplines, how-
‘ever, approach these_questions by different-roads. Reli-

ﬂ‘*~

gious Studies uses divine relevation as a source; Philoso-
- Phy is baSed on reason alone. In the Catholic tradition,

v yltimate issues and

Students are txpected to conL{om
, oth perspectives. It

questions about humam
deems to followthen, that it w
any graduate df St. Norbert or any Cathohg College to

have been faced with the issues and quesuons from both:

0

points of view. "

» Teachers engaged in these two arcas of stady should be
able to assure their colleagues that the Religious Studies
and Philosophy offerings do indeed fulfill this expectation.,
In analyzing the theology and philosophy curricula, the
staff should Rep in mind:

1) the requirements of a respectable academic major in

each field; 2
: legitimate expectations for seyvice courses for
s, seen especially in the light of the College as
Catholic in'the post Vatican 11 era and all that implies;

3) the negessity of including offdfings at the¥ervice
course level which would in fact bring students intr, formal

confrontation with the ultimate issues and consid vation.of

the relatmnshnp betwcen ‘human actzvny, and human
values; -

4) the resources avaﬂable or those which should Be avail-
able, given the goals and mission of the. Coﬂeg

5) ultimate issues include those which dea with each
human being in relationship to himself, neighbor, environ-
ment, society, the cosmos and God;

6) a critical angd.ana ytxcai approach to religion can be
undertaken either from a phenomenological viewpoint
(common in state supported schopjs)_or from a confes-
smnal perspective; the confessional perspective does not
vxtxatc the critical and analytical approach, and should not
be confused with indoctrination; it is in fact traditional as

ressed in the formula *‘faith seeking understanding’’;

) there is a common intellectual at&amment or- desxred
understanding that graduates of a (,athohc. College should
have, though this might only be vaguely identified as *‘a
mature confrontation with the Christian heritage,” or

. *‘the essence of Christianity in its current expression’’

8) a ““core’ course or series of courses may be neither
wise nor desirable; any one of a number of approaches
could be used to expose the students to thpand con-
front them with the issues in question; -

9) the confrontation with issues from a rehgxous perspec-
tive is different from a consideration*undertaken out of
pure reason.

egitimate to expect.

P
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Th¥ Fourth Issue; The Requirements in °
‘Religious Studies and Philosophy

With the. data and observations provided by the
deliberations on the first three issues, the faculty would
then be in a position to make a mature and conscientious,
judgment about what should be required of students in the
arcas of Religious Studies and Philosophy. The two disci-

* plines and the service they offer would presumably be seen

" not in isoldtion from the rest of the curriculum, or present
chiefly because the College it Catholic. Their roles would -
be, rather, complementary to the entire academic endeavor

. andpina sense, céntral to tﬁ'c unique mission.of the College

asa Cathuliq institution of highier leatning.

Conclusion -

" An explicit and articulated cor}xmitmeht to the religioué
dimension of the College by the*faculty of the various dis-
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. .
ciplines would serve Catholic h?gher, education well. Even
though theological pluralism would no doubt be evident,

there would.be a common basis for understanding, a

clearer concept of the goal of Catholit higher education,
and a more concrete possibility of students and faculty |
integrating the knowledge from the various disciplin n

“open and candid discussion of thesg issues would serve to

clear the air and contribute to making more explicit‘the |
identity of the College as a Catholi¢ institution of higher
learning. It might also make the College more readily
recognizable as anjapostolate of the Church not only by ’
the College staff but by the general public as well.

. (

. Xaviet G. Colavechio, 0. Praem.
Chairman, Division of Humanities and Fine Arts .
“a SgWNorbert’s College, W1 o/
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THE EMERGING GUARDIANSHIP OF

ANIERICAN CATHOLIC HIGHER EDUCATION1

.
AN

. .éﬁ“! {{:3 v
‘ X
~ Until the mid-point of the 1960’s dccédc the u;t

~ echelon governance of American Catholic higher ‘edu

tional ‘institutions was the responsibility, of the religious
‘institufes which had founded, staffed, and sponsored those
colleges ‘and universities. Members of the laity, both

Catholic. agd non-Catholic, did not substantially partici~ -

pate on the boards of trustees of American Catholic col-
leges and universities until a convergence of American
societal forces and developments, coupled with the revi-

monary ideals of Vatican II's ‘‘aggiornamento,” provided

- the climate within both the Church and the American

society to make the inclusion of laypersons possible and

welcomed. The process of incorporating laypersons as
trustees on the governing boards of these colleges and

' universities Has been advocated by professional associa-
" tions, Catholic laypersons, Catholic clerical and religious

leaders of American higher education, and encouraged by
Catholic educatxonai organizations. The. discussion of the

* benefits and liabilities of laicization continues today with

the - question of appropriateness and productivity of
laicization as yet unresolved within the Church and within

. - Catholic hxgher education.

- . relative to

-.It was, therefore, the purpose of this study to determme

~ the extent to which the process of ‘*laicization’? of boards

of trustees at American Gatholic colleges’ and universities
had occurred by 1977, and to détermine to some dggree’the
impact of that movement. Four focal questions were posed
t cential purpose: (1), To what extent had
Roman Catholic colleges, and universities formalized the
presence of laypersons on thejr boards of trustees? (2) To

what extent and in what ways did laypersons on those,
boards participate in the board’s total role within the or--

ganization? (3) To what extent had the presence of lay trus-
tees on the governing board altered the relationship of the
college/university with .its founding/sponsoring religious

institute (the SRB)? and (4) To-what extent had the pro- ~

cess of laicization been a national, uniform movement?

~ TFhis investigation® utilized a four-fold methbddology: (1)
examination of 133 primary souice documents—namely,
119 corporate by-laws and 14 institutional charterg of
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American Catholic colleges and universitiés (2) data pm-
vided by 124 institutional admxmstrators pertaining to
board composition, structutc, and corporate status; (3)
analysiy of questionnaire rcgponscs from 118 jnstitutional
presidents relative to an_evaluation of lay performance,
"conitribution, influence, and impact upon :institutional
governance and mission; and (4) verification of the analy-
sis and interpretation of the data through 42 ori-campus
interviews with tees, presidents, and- SRB superiors at
14 Catholic co and universities across the country.
All two-year and technical colleges, liberal arts colleges, *
-and universities which claimed an affiliation with the
Roman Catholic Church 'in 1977 comprised the target

population of this study, from which. 154 institutional re-,
sponses werg received with 139 institutions prowdmg data
for this investigation.®

Sum;(nry of Findings

Question I: To what extent had Roman Eatholic collcgcs
and universities formalized the presence of }aypersons on
their boards of trustees? ‘o

# In general, voting lay trustge presence on Catholic
higher éducational governing boards was found to be
specifically mandated in otily a small mmomy of the by-
laws and charters examined in this studykbut it was found
to be ““implied”’ in over 93% of all mst:tutmnal governing
documents.*
~ ® Rarely were members of the Ianty mandated by the by-

" laws to hold positions of leadership on the board of trus-

teeg Or to be delegated leadership posts of board standmg
and ad ho¢ committees.

~ * Seldom were laypersonsamandated by by-laws to mem-,
bcrshxp on specific board committees, and rarely was the
composition of various board standing and ad hoc com-
mittees  articulated in the msntutmnal by-laws and.
charters.

* An examination of institutional by-laws rqvealed that
only '68% of all Catholic higher #ducational governing

- boards . were COMPREHENSIVE BOARDS—that s,

legally promuigat_cd by the by-laws to act as the educa-
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tional corporation and to be synonymous with the ‘‘cor-

poration”’;” of these boards almost all were INDEPEN-

DENT, but a few were DEPENDENT COMPREHEN-
SIVE BOARDS in that they were required by their by-laws
to seek approval on certain matters from another corpor-

" ate ‘entity ‘extérnal to the college/University organization. -

. The remaining 32% of Catholic college and university
boards of trusteess were NON-COMPREHENSIVE
BOARDS, responsible and accountable to another internal
orgamzat:enai group or sole which was equivalent to the

‘*educational corporation.'’*

* In an overwhelming majority of instances, the SRB'

" community had endorsed the concept of laicization of its
educational cotporation’s governing board.

Question 1l: To what extent and in what ways did layper-
sons on those boards participate in the board’s total rol¢
- within the organization?

s [ay trustee voting presence on Catholic college and
umversxty governing boards was extensive in 1977, with al-
most 62% of all trustees nationally being laypersons.’

-« Laypersons were reported on approximately 93% of

* all institutional governing bo&rds, and their collective

presence ranged from 22% to 90% of total board voting
‘membership, with a median presence of 61% of "total
mster

-

e Seventy-three percent of all board chairmen 6n lai-
cized boards were laypersons.
.. Lay trustees werg found on 95% of all board executive

_committees with a median presence of 60% of total voting |

committee membe;ship.
* Eighty percent-of the chairmen of all board standing
committees in 1977 were laypersons, with lay trustees com-

priging over 80% of all committee chairmanships in the

areas of investment/endowment, legal affairs, construc-
tion/physica}' plant, development/fund raising, public/
community relations, budget/financial affairs, and long—
range planning.

e Lay trustee presence on board standing and ad hoc

committees was dominant on commiitees involving the

above-mentioned issues along with alumni affairs; in many

. instances, such lay trustee commmee presence was signifi-
cantly greater than the lay proportmn of total board mem-
bership.

& Lay trustee presence and partiéipation was found in all
areas of the governing board’'s role within the college/
university organization, and institutional presidents almost
unanimously expressed satisfaction with lay trustee perfor-
mance and effectiveness.

e Institutional presidents evaluated their lay trusieces as
extremely influential in board decisian-making in both

Table 1: o (
LAY TRUSTE_E PRESENCE IN RELATION TO 1977 NATIONAL TRUSTEE POPULATION .

BOARDS OF TRUSTEES VOTING MEMBERSHIP

BOARDS REPORTING

. - SOME LAY PRESENCE ALL BOARDS'
: (N=112) (n=12D)
STATUS CL AssxpgcA‘rmN o Percentsge . Percentage
OF BOARD MEMBERS ; Number of Total Number of Total
= = —_—r
SRB Board Member CL 806 34.04% 873 35.829%
Other Catholic rdlgmus/ckncai board member 52 2.20 54 - 2.22
- Clergy/religious not Catholic Board member S 5 21 5 .21
. - : _‘ R ¢ /\ n ’
Lay Catholic board member® TOATIZT T T TN 1112 45.63
_“Lay Not Catholic board membeér® 393 16.60 393 16.13
»
Total Lay Prescriec - 1505 63.56 1505 61.76
{FOTAL BOARD MEMBERSHIP _
(NATIONAL POPULATION) IN 1977 2368 100.00% 2437 100.00%

Apncludes 12 board mcmbcrsiﬁmm one institution which had been tounded by secular clergy of various dioceses; all secular clergy from this institution have

been classified as SRB Trusteds. PR

#

h()ﬂc'xmrmxmm had been founded by laypersons with the assistance and copperation of the local diocese. In this case, all religious from that diocese are in
cluded ixc,_SRii board members, while all faypersons have been categarized within the classifications of Cathohe Laypersons and Laypessons Not Catholic.

————

"
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/
' . Table 2:

DISTRIBUTION OF PERCENTAGES
REPRESENTING LAY TRUSTEE PRESENCE OF
TOTAL BOARD VOTING MEMBERSHIP ON ALL

LAICIZED BOARDS IN 1977

Percentage " BOARDS OF TRUSTEES (n = 112)
Represen}ing "
Lay Trustee
Presenceof ° .
~ Total Board Cumulative Cumulative
Membership Number Frequency Percentage
100 Q * . % ‘
95-99 | | T
90-94 ‘ 1 112 100.00 *
85-89 . 3 11 99.11
. 80-84 " R 2 TR 108 ' 96.43
75.79 1S , 97 86.61
70-74 6 82 73.21
65-69 13 76 67.86
- 60-64 " 14 63 56.25
55-59 10 L. 49 - 43.75
50-54 7. 39 34.82
4549  ° 13- 32 28.57
40-44 1 o* 19 16.96
35-39 4 8 7.14
3034 30 4 3.57
25-29 " - | .89
20-24 S 1 .89
L1519
10-14  ° ~ .
5-9 _ ‘ .
04 '

T

informal and formal setgings; this influence was especially
noted in board deliberations on issues regarding legal
* affairs, construction/physical plant, development/fund
raising, public/community relations, and relations with
the government. s ' ' ]
~ e Institutional presidets regarded lay trustee influence
as least evident in decisions regarding the cgmpus ministry
program, selations .with the SRB community, the institu-

tion’s academic program, and relations with the local dio- .

cese. ,
e Institutional presidents_perceived their own lay trus-
~ tees as knowledgeable, very dedicated, active and suppor-
© tive, and extremely effective.

Question I1l: To what extent*had the presence of lay trus-
tees on the governing boards altered the relationship of the
college/university to its founding/sponsoring religious in-
stitute (the SRB)? ‘ ' f

" e While SRB members were found as trustees on all
governing boards in this shidy, they were almost,always in
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the minority of board voting presence; nationally, SRB
trustees were ong-half the number of their lay counter-
Warts, and their median presence was gfily 35% of the total
“board voting membership. ’ _

¢ SRB communities had relinquished formal control
“over the governing boards of 68% of all Catholic higher
educational institutions in this study by 1977 ghese were
the comprehensive governing boards), while they main-
tained control of the remaining 32% througQ the establish-
ment of corporate soles, shareholders; and’ boards of in-
corporators; this means that they even, in most instances,
relinquish their formal authority -over the official selection-
of their own representatives to these governing boards.

* SRB trustees were considered by institutional presi-
derits to be influential in board decision-making only in the
areas of the campus ministry program, relations with the
SRB comimunity and local diocese, and the theelogy cur-
riculum—those areas most clo related to the special
expertise of the SRB members. - o

e Cross membership linkages between SRB admijnistra-
.!tive councils and college/university governing boards were
found in nearly all instances, but usually, this cross mem-
bership represented a few SRB trustees from one SRB

. administrative council; SRB leaders were mandated for
- board membership in only 45% of alt by-laws examinked in
this investigagion. ' ) o

s Almost all Catholic colleges and universities' in this
study had a distixict,_separate ofganiza(ién*budget from
that of the SRB communities, and they further salaried
their SRB employees equally with their nion-SRB employ-
ees; these findings intimate an evolving financial and
economic independence from the SRB communities. Fewer
colleges and universities, however, actually céntr;‘fd all
the educational institution’s property and assets, they
oftentimes were dependent upon the SRB community in
such.matters—either because they did not hﬂoﬂld title to the
educational proper‘ties and assets, or they were bound by
the by-laws to obtain SRB approval before any substantial
decisions on these matters. : * '

* An overwhelming majqi'ity of institutional presidents
verified the conclusions of the data that Catholic colleges
and universities in 1977 were more distinct, separate or-
ganizdtional and corporate units from the SRB commu-
nity; lay board preserice was credited as a major cause of
this eyolutionary trend. .

* Institutional presidents feit that, while’ lay board
presence had loosened the control of the SRB community
over the college/univessity, SRB influence and power in
the college and university's governance was adequate,
~* Presideyts of Catholic colleges and universities almost, -
unanimously conm?;d with the notion that their lay trus-
tees gvere understanding and empathetic of the SRB’s past

Yand current role at the institution, and they foresaw faici-
zation as no threat whatsoever to the SRB’s continuing in-
volvement and role in the educational activity of the col--
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“ . ‘.< b .
Iege/ umversxty Rather, larcrzanon had insured a ‘‘shared

partnershrp” i the future of Cathohc higher edued:ronai
institutions. "

Question IV: To what extent had the progess of lmcxmtzéxr
been a uniform movement, cutting across the variety of
institutions of higher learning, the various geographical

“regions of the,United States, and the warying kinds of
governing boards with chffermg degrees of corporate

‘status? o
. Mrdwestcm institutions reported a higher percentage
of laicized boards of trustees with generally larger lay trus-

- graphical regions of thiecountry; the East, and especially
the West,
slightly'behind the South..

. Umvcrsmes had a greater percentage of laicized
buards which’ reported greater lay voting presence than
other kinds of institutions of higher learning; junior and

& . : o : :
their boards and the'least pervasive lay trustee presence..

3

' C Q * Institutions ‘with enrollments of 5,000 or more stu-

dents (FTE)'® reported the most significant lay trustee

‘ presence, as all institutions with errroiiments of over 1,000
students had laicized boards of trustees in 1977; the small- ¢
est instftutions (those with under 500 studerits) reported
beldw average lay trustee -presence and the fewest percen- -

tage of laicized governing boards. :

¢ Non- comprehensxve boards were found to have

slightly greater lay. presence than comprehensive boards,
* and pon-owning or partially owning comprehensive boards

reported greater:lay. presence than owning comprehensive

boards (which comprised slightly less tt;an one-half of all
boards in this study). . .,

Summsﬁon of Rrsult&
In summary, this study revealed that ldy presence and

participation werg extc’hérve on the g®erning boards of

" Catholic colleges and universities in 1977, put the impact
of laicization was ameliorated by the non-corporate status

of the substantial minority ol thosé institutioenal boards of
, trustees. Lay presence had been widely promulgatéd—in—

both the institutional by-laws (where lay-presence was gen-
erallyqmplied) and by the formal endorseiment by the SRB
comr);}mities of the laicization of their educgtional govern-
ing boards prior to corporate reorganizafion to- include
members Jdf the laity on those boards. Laymen and lay-
women were found on an overwhelming majority of these
boards, and they were found to besin the board’s voting
majority on most governing boards. Lay trustees were re-
ported to have been holding dsubstantial majority of the
most influential board leadership positions, They were
considered by mst:tutmnal presidents to be highly influen-
tial in board decision- makmg and policy-making, espe-
cially in the ageas of bdard concern in which their business,

“affiliation:

tee voting board presence than institutions in other geo-

lagged significantly behind the Midwest and

technical colleges reported the least extensive laicization of

’ mrporate governmem entities,

t 2L arcrzatm.n was defined as

legal, professional, and management expertise was central

to the making of good organizational decisions.

The laicization movement initiated the process which
has resulted in making the Catholic educational corpora-
tion more independent of the SRB comrhunity. While it
has lessened the control and infjuence of the SRB com-
mupity and its leadership in the formal organizational

interrelationships, laicization has not served to sever or

jéopardize-in any instarice the continuation of the SRB’s
th and service to the college or university. The

laicization mBvement was found to be more prevalent in

. the Midwest, at Catholic universities, and at higher educa-

tional institutions with the largest enroilmients. Non:com-
prehensive boards tended to have slightly greater lay
presence tig_an comprehensive boards, although a sizeable
mmori’ty “of Cathohc m;txtutnonal boards. reported lay-

which both aet as the educational ¢
hold title to all educational facilities,
of the educational corporation. - -~ -

In conclusion, the results of this investigation indicated
that laitization has been an important development ‘in

. Cathqlic’ higher educational governing boards during the

period 1963-}?‘77. Involvement by layperschs as trustees
was found to be extensive, pervasive, and nationatly imple-
mented. Laicization has been a positive movement, and
has permitted Catholic colleges and universities ta have ac-
cess to new sourceseof expertise, finances, and human
resources._ While formalizing some corporate relations ™
with the SRB, the laiiized goveming board has not served
to dilute-thé Catholic mmmn or institutional purpose.
Laicization, in fact, offers considerablg hope to erican
Catholic co!leges and universities by strengtﬁﬁ'tﬁeir

-

»
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S. The very fine rate of response to the sugvey questionndire request for
ta must be credited to those mdmdua}s who gractously acknowlcdged

o extend special gratitude to Rev. Msgr John F. Murph 1y, Execu-
tive Director of the AssQciation of Catholic Colleges and Universities,
" Rev. Theodare M. Hesburgh, C.5.C., Prosidgnt of the University of
Nmre Dame, and Sr. Jeanne Knoerle, S.P., President of St. Mary of-the-
Collkege, for their endorsement of this stydy.
Addmomily. the following friends and colleagues assisted in review-
ing, critiquing, and sharing their wisdom regarding the initial drafts of the
survey questionnaire instrument: Dr. William B. Cas:ctter. Professor of

Educatiost, University of Pcnnsy!vama. Rev. John E. Brpoks, S.J.. Presi-.

dent of the Coilege of the Holy Cross,”Sr. Mary George Q'Reilly,

S.H..C.J., Trustee of Villanova University and Gwynned Mercy Cotlege,

Dr. Margarct Healy, Treasdrer of Bryn Mawr Colicge, and Dr. Jamts
- Galfagher, President.of Mount-Ajoysius Junior College. :

6. Most ofteii, by-laws sﬁécified t6tal board voting membership and " -

minimum SRB representation; less than 4% of-all by-law documents
examined in this study. precisely mentioned laypersons as voting trusiees.

““The number of by-laws which articulated the ratio of religious and lay
~ trustees was incidental, Hence, since in most cases only the extent of reli-
: gious/cleneni or SRB presence on the board was mandated by institu-

tional by-laws, and since most often that presence was less:thin 100% of
the total board membership, the presence of lay trustees was *‘imiplied"’

. within the by-laws, This rmphcanzn wias verified through persong! con-

versftions and discussions with insktutional presidents, trustecs, and SRB
supesiors durmg the final methodological phase of this investigation.

7. This mvcsugnnoxﬁevuled a varicty of governance structures within
atholic colleges and ufversities. Functionally, it was determined that
verning boards could b classified into two primary utcgoncs COM-
REHENSIVE or CORPORATE BOARDS, those governing bogrds
ich were accorgied by charter and by-laws full corporate powers and

ria, and NON-COMPREHENSIVE or MANAGERIAL BOARDS,
those governing boards phich were not accorded full corporate power
and fesponsibility as determined by selected functional criteria.
‘*Comprehensive’’ or **Corporate Boards" were subdivided into two
secondary categories dependent upon their ‘ability to take unilateral ac-

.

b

ponsibilities as evaluated in accordance with sélected functionat cri<

tion, to exercise corporate au&hority and responsibility unilaterally. Con-

sequently, ‘‘corporate boards’’ were identified as cither: INDEPEN.

DENT COMPREHENSIVE BOARDS {smce they could take all corpor-

ate actions and-fulfilt all corparate functions unilaterally) or DEPEN- .

DENT COMPREHENSIVE BOARDS (which were unable to take all

designated corporate actions without reliance upon concusrence from

some other corporate entity—¢.8., SRB General Council, SRB super
" board—or some other corporation’s govéming board for vertain cor-
_porate actions and decisions).

Additionally, for purposes of this study, all *'comprehensive boards"’
were further catcgorized into two tertiary:level sub-categories: those
boards which own the eddcational assets, property, and facilities of the ~

-coié:g;{ﬂgmﬂy, and those hoarqis which are gonfowning govemmg .
bo )

. 8 ﬁ\danascnal or ""nok-comprehensive boards'' most often rchcd upon
uzher Internal governing bodies withig the college/university corporat
strugture fgr full exercise of torpo i
Mandgerial boards inherently. cannot
mandated limitations on their powe
the corporaté entities under which * managcna.l boards
have the following names: board of members, cogpevate sole, bea
incorporators, or board of fellows. In these instances, the Bog
members is Q separate governing board from the board of trust
both groups structurally are within the cd!lcgm‘.unwersx!y orga
structure.

§. It <5 interesting tq note that laymen and laywomen )
Catholic comprised nearly 17% of the national trustee popuation in this
study; one of every four lay trustees selected for voting membership o
governihig boards was not a Roman Catholic. Further, it was iarned that

non-Catholic trustees. held one- fifth of the board chasrmansmm o}.«hc, N

laicized boards in this investigation.
10 FTE sxgmi‘xcd *fuli-time enrollment and its eqmvulem

-

+—

% Martin J. Stamni, Ph. D.
) s Untverszty of Pennsyt‘vama
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As thc 1980’5 move toward us, it is becoming i increasing-

ly important for gdministrators andsfaculty in.small, pri-. N
_vate colleges to stay abreast of the indicators of boih msu-

tutional vitality and deterioration.

in the current inflationary’ environment, small, private
colleges find that their concerns about money and survival
often tend 'to crowd out the more subtle and gometimes
abstract questions okccmmunity, opportum'f;&ecumy,

, conflict axid quality of mteﬁcctual life. Yet, these issues are

the very dimensions of hxghcr ‘eﬁuwuonal organizations
which will beg for constant attention and deeper insight

, ~ over the next decade. The question that should be upper-

most in all of our minds is *‘survival for what?” .
. Those involved in long-term planning for small colleges

| ' arc bcgmnmg to struggle with the tasks of assessing institu-

vitality and detecting the subtle shifts in institutional
chmate which might affect the quality of performance and

" the well-being of those within. The real challenge is not

only to be able to detect threats to the fragile fabric of

" vitality, but also.to understand what must be done to

develop and to maintain the kind of environment condu-

, cive to producing, sustaining, and enhancing the creative

energies so necessary to any healthy organization,

During the past two-and-one-half years Siena Heights'
-College has experimented with several model activities
.-aimed at the cultivation and maintenance of a climate con-

ducive to the professional and personaidcvciopmcm of its
faculty and staff. These activities were part of a project
supported by the Fund for the Improvement of Postsecon-

dary Education which was designed to pravide approaches
_that could sustain the quality. of the professional and per-

sonal lives of all members of the college community even in
the time of financial constraints, low mobility, and serjous
questions about the prospects for the future of pnvate
higher education. .

The insights provided by this pro;ect cenfirmed an

farlier assumption that the question of the well-being of

small, private colleges is extremely complex and\one that
must call -upon the collective wisdom, cxpenence nd re-
search of those who have cxpressed a growing concern

30
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.- INSTITURBIONAL VITALITY:
o B - UP AGA]NST THEEIGHTIES -~ ‘
) A Bnef Rep ort'ona Conference on Values s

~,.Jalmm.t\.El"»lum

“x

v

?fmut the health of these insﬁtutioné. In view .of this con-

clusion, Siena Heights College arranged for a conference
of individuals interested in engaging in dialogue about the
issues of institutional vitality and professional develop-
ment in small colléges. The confercnc: was designed as a

forum in which dialogue would occur and where new in-

sights on the issue of institutional vitality could emerge.
About sixty persons responded to the conference invita-
tion. Many answered a preconference questionnaire asking
for definitions of *‘institutional vitality,"’ charactensncs of
vital mst:tutmeS obstacles or constraints posing the great-
¢st threat to institutional vitality, promising ideas 1o overs

come the obstacles, and the names~f theorists and practi- *

tioners who appear to have the greatest insight into institu-

tiogal vxtahty Their answers prévxded the framework for -

task groups to begin outlining some ef the key issucs and
to suggest some agenda for the future. What follows is a
brief report on the ideas ﬂcwxr}g out of the ccinferencg

Definition of “xnsﬁfu:ianst vmmy" '

Institutional vitality refers to the qualxty of life, both
professional and cémmunal, of an institution. It is a func-

tion of mdxvxduai members’ enthusiasm for and identifica- -

tion with' the mission and goals of the institution; it also
depends on each member’s perception that the institution

facilitates personal and professional goals, the fiscal via-

bility &f the institution, studeitt morale, and .external sup-
port (in spirit as well as gifts). |

A college that has ‘‘vitality’’ is one in which the life signs
are all strong. These life signs are: (1) clearly defined and
accepted mission; (2) quality academic programs to fulfill

“mission; (3) a clear sense of direction and obtainable goals;
and (4) a climate in'which the people who operate the insti-

tution are cncouraged to be creative, producqve, and pera
sonally fulfilled.
An institution which has vitality d:ffers from an or-

* ganization in that values are central to its existence. It

differs from a bureaucracy in that individual persons are
more important than knowing and adhering to a highly

33
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rationalized, predetermined structure of rules, norms, and
pmc:durcs It differs from a group in that mntmuxty over
" timie is a key element. This continuity is traccablc to;the
need to cope with somie longstanding human needs rooted

in the human condition. It differs from an mdxvxdual in .

that there is a shared cummuna! CTOSS-person aspcct in-
volved.
?xtahty—tﬁc opposite of difeless, dead, inanimate—is

_ more than being merely lively. Vnalness (vitality) implies

both life or liveliness and strength, force, mamcntum,
chancngcs bcmg accepted and met. “

temtiu of Vital lnsﬁtntmns

Ry Indxv:duals with high energy lcvcls who find problem-
sqlvmg challenging, not stressful. -
© 2. Individuals who have no ‘preconceived notions about
what'tliey can or cannot de—wilt or will not do.
;3. A shared articulated sense of purpose and mission.

4. A curriculum oricpted to the students’ curiosity and

the integration -of the students’ psychological s{atus and
experimental possibiiitics in the planning of t)\c curricu-

+ lum. 3

.. 5.The m!ieﬁnvc ability to serve the personal and profes-
sional needs of the membership (students, faculfy. and

_ staff) while remaining true to the stated mission.
a . ’ 3. y

Obstacles to Vitality

]

. ® 1. A major obstacle (especially for the small college) is
the sheer amount of papcrwork forced on the college by _

+ federal and staje governmentsand the acorbditing bodies.
This" paperwork saps and dx’v}ms important energy- that
shauid be dxrccted to educanonally relevant pmccdures
" and Processes.

2. Economic struggle (x e. finding cnough smdcnts to
make the institution viable both educationally and finan-

cially) makeg it very.difficult to engage in the kinds of lei- -
~ surely, reflective exchanges on the educational process and -

possxbxl:ty, coupled with long-ferm planning needed to
nourish individual vitality.

3. The rigid maintenance or only a palliative modifica-
tion of the traditional curriculum.

4. Public. policy: (a) social and economic incentives
emphasizing quantitative (e.g. increased student access and
equal educational cpﬁrtumty) rather than attention to
quality programs for individual development; (b) competi-

" tion for scarce public resources between higher cduca?on
and other national priorities.

5. Inability of the small, private college to compete on
fair market terms: (a) the tuition gap between public and
independent colleges and universities makes fair compctx-
tion for students increasingly impossible; () competition
is further exacerbated by the fact that the pool of tradi-
tional college-age students is declining; and (c) the persis-
tence of high economic inflation requires that the small
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colleges consume meager capital resources faster thaxxx
these resources can be replaced. .

AR ¢ On:‘h“ the key issues is the relationship between
‘money and institutional integrity because we tend not to

“approdch education as a problem of need and ignore the
necessity far generating interest. The small college must in-
sure that the actualization of its mission is capable of

bringing in monetary support from those who benefit from -

the institution’s pursuit of its mxssxon A college should be"
like a good eating place—t good meal creates satisfied
customers who, in turn, t¢ll others of this good eating
place, who then come, are satisfied, tell othérs, etc. Educa-
tion as nourishment for the spirit should create satisfied
students—who then tell others, etc, Thus, the money for
survival should come from the institution creating and ful-
filling a mission that satisfies a basic need in those persons
whom the institution desires to serve.

.. 2. Personnel: How do they react under stressful condi-
.tions? Can they pace themselves? How do they handle
- ambiguity? Do they know where their obligations end?

How do they react to budget constraints? Are they willing
to buy into the mission of the college? Does the institution

provide the kind of lif¢-style they want? Dogs the amount .

of money they receive satisfy what they believe is necessary
‘for maintaining the kind of life they want? Do they see .
themselves as professionals? Are they wmmg to take nsks?
Why 8id they go into teaching?

3. “Burnout’": While ane of the characteristics of a vital
institution is {ndividuals with high, energy levels’who find
problem-solving challenging, not stressful; jtffimpcrtam

~ to note that these individuals must pace themselves to

‘avoid exhaustion. l?mﬁy and staff burnout was men-
tioned frequently by*conference participants as a pheno-,

-menoh at colleges where much energy is spent responding

to the needs of new student clientele, making curriculum
changes for traditional students, making cost reductions
and dealing with fading educational quality.

4. Ineffcctxvc Management: Lack of creativity on the
part- of faculty fand administrators. Administrators often

focus on quantitative measurements. because of financial
worries. Faculty are often deeply committed to academic

-disciplines and cannot justify for themselves interdis-

diplinary approaches to the teaching/learning process.

Hence, decisions are not made in response to the evolving

needs of th.e institution and of the mdxvxduals within the
An Agenda for Those Interested in the Vitality Issue

1. Community-building: Discover in‘the life of the col-
fege that setting in which the idea of community can be
reinforced.
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faculty,

-

2. Conflict Resolution: Find ways of quickly identifying
- personal conflict~—a conflict audit—and ways of resolving

the conflict betfore it destroys vitality.
3. Examination of personnel policies to insure that they

‘support the mission(s) of the college.  , - .

4 Statemcnt of responsibility for the quality of the work

‘environmeft and opportunities for personal growth and
Develop new opportunities for pcrsonncl(«

development.

within the institution, e.g. admipistsative internships for\-

-

5. Promote creative, alternative teaching styles. p

6. Mobility: Develop ways of facxhtatmg mobility for
those who are ready to-leave.

7. Clarification of mission and ldentxfymg academic per-
formances which exemplify the mission.

8. Consider opportunities for taking programs away
from the campus to where the people are. Look for crea-
tive linkages with other organizations.

.9. Consciousness Raising:- Small private pcllegcs are
good places to be for qua.hty education. The university

. model is not the only standard of excellence.

AR 1N

State and National Policy Issues

‘1. Effective means of reducing requests for data which
are often overlapping. | ’

2, A student aid program that not only allows colleges to
compete on an equal basis for students receiving federal
assistance, but <also compensates for prise_differences
among institutions in a way that enables students to choose’
colleges on non-economic grounds. _

3, Tax credits. for personal and corporate coﬂ:nbunons
to any postsecondary institution. ‘ .

4. Greater rcg:onal coordination of: postseeondary

education. -

S. chcrai gssxstance for private institutions trymg inno-
vative proachcs to respond more effectively to the edu-
cational needs of students.

6. Incentives for cooperation between pubhc and pnvate
institutions.

; 3 »
Research Problems °

“

- . 1. What kinds of faculty development activities make a

difference in the'vitality of an institution? . -

2. Does.an analysis of a professor’s own cognitive learn-
ing style have an impact on his/her effectiveness as a
teacher?

3. What is the quality of facul;y s relationship to' facul-
ty? (Is there intra-disciplinary andror interdisciplinary
teaching and/or research taking place?) What is the extent
n .

' ,A-\rt

-

N
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of such relationships?, What relationship; exist between
faculty and resource people in the community? ’;

4. Hew many faculty live the mission of the college?
How many identify with the mission? What difference
does it make in the vitality of an institution? -~~~

S. How dogs the<ype of institution (small, pnva:c col-

lege or large, public institution) affect the quality of facul- -

ty relationships?

6. How would you define ‘‘burn-out’’? Under what con-
ditions does it occur? How do you prevent jt? How do you
renew yourself? What is the relationship between having
control over one’s time and ‘‘burn-out’’? Is it more com-

. mon among people with many different responsjbilities?
> 7. What leadership style(s) has the greatest impact on
institutional vitality?

8. What are the indicators of growth among faculty,
€ staff, administrators, and students? Can the growth of one

group have an impact on the growth of the others?

9. What kinds of group experience affect the quality of
dialogue among and betwegn faculty and administrators?
(Facuity Reading Day, libéral arts seminar, workshops,
traveling together to seminars, meeting together with
faculty from other institutions, etc.)

10. How much does *‘vitality’' depend on the quality
TSGPA, .ACT scores, SAT scores) of students? What is the
relationship between vitality and studeat improvement

-basedon GPA, SAT scares, ACT scores, etc.? .

11. Who cares about whom m a vital mstmmon? Who
nurtures whom? __&

Conciusion

Planning in small, private colleges for the 1980s will
have to take acgount of the concerns raised and discussed
at the conference. It is otr hope ‘that the insights provided
by the conference partj nts will serve as a means

_through which interested individuals can engage in

dialogue about the issues of institutional vitality and pro-
fessxonatdcvelopmcnt in their institutions. More complete
rodeedmgs from the conference will be published later.

~

‘James A. Ebben

Dean of the College and

Director of Professional Development
Siena Heights College

Adrian, MI
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THE NEH CHRISTIAN HUMANISM PROJECT
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Saint John's Uni\rersny is located on'2, Smkcres of

- woodland and lakes seventy miles/narth. of Minseapalis.
‘The umversxly was founded in 1857 and-today. encom-

passes 1,800 men undergraduates, 150 graduate students,
160 faculty (40% monastic/60% laymcn) and 300 monks
 attached to the largest. ‘Beniedictine Abbey in the world.
_-From the 1930’s Saint John's was one of-the centers of the
Liturgical \ﬂg\gemcnt for the Epglish-speaking world. It
* was one of those institutions which through the Liturgical
Movement prepared the way for Vatican 11 amcmz Ameri-
oman Catholics and influenced the social thought,
- ‘worship, and architecture of American Episcopafians and
“  Lutherans as well. It is ironig that just after the Liturgical

" Movement triumphed in Vatican J1 the traditional curricu-’

lum at Saint Joha’s, which had iritegrated this movement's

e

. values and those of the Benedictine order into humgnities o

courses, was taken apart. In 1967 the Saint John's faculty

~ initiated a total curriculurit revision, eliminating a whole.

,sequcnoe of humanities offerings. Humanities courses
were removed ?m their former centrality in the 'univer-

sity. Student iggterest shifted in the direction of vocanonal. )
umanities graduates dechned 0 16% in

prepamnon
1977,
. Through convcrsatxom thh mhcr upper midwest col-

lcges it becaxnc clear that many r:ligmusly«affiliated insti-
tutions had ex rienced a parallel separation between reli- .
gious tradition, scholarship in the field of religion, and"
- humanities teachmg In many colicges this had become .

fest the specialization and general lack of integra-
ti amo ciplines. Even 'though courses in religious
studies were being offered on' campuses,

they were rarely

correlated with the humanities. = »
Saint John's began to work closely with three other instis
- tutions: St. Olaf College, Northfield, Minncsota Luther
" College, Decoral, Towa; and the Callege e)‘ St. Catherine,
St. Paul, Minnesota. All four institutions arcdieirs'both of

2

* reflect significantly the Benedictine habit of

~ ATSAINTJOHN'S, COLLEGEVILLE L

PRl N ! -
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schaols havc all gained a measure of nanonal attention as
well-=-and This in the cultural sphere. ’ i

Ag Saint John's the question of mtcgratmg the rehglous

. tradition with humanitiesr teaching and the problem of

.decliné in the humamnes had been studied by the National

Advisory Board and the National V:smns Committee who
had made these recommendations by the fall of 1976:
1. That the university pay attention to nging its students

. adistinctive approach to the world. . o

2. That the curriculum shoutld be so constructed as to

ta\kag long -

views gnd emphadsizing the meriisoof diversity.
At a'series of wneetings held through the* fall of 1976

Tepresentatives of thc four colleges agreed on she following

points:

1. That specxﬁc humanities curricular changes whxch
grow out. of church-relatedness be pursued at each of thc
four institutions.

2. That specific areas of sdmlarly mvmtmation be pur-

* sued jointly by faculty of the fqur colleges.

,Acting or these pesolutions, at the end of 1976 Saint-

.-“John's applied to the National E‘.ndowmcm for the:.
Humamties for the award of a national consultant to (i),

assist the University in designing courses and activities
which might integtate religious tradition and humanities
teaching more effectively and (2) coordinate planning and
implementation of joint courses, activities, and research
anfong the four colleges. A grant of §3, 345 was awa;ded in-

- April 1977. The visits of the consultant, Dr, Edward A.

Lindell, President of Gustavus Adolphus College, ex-

' tcmdedfrorg February 1977 to December ‘1977, under the

" & strong religious and a strong humanist tradition. The . -

four colleges share with one another a long-standing habit
of showing ar positive interest in cultqrai values Thc

B IOcca.siwmlPapcrs. Summer 1979,

b
3
bt

core consultancy, and from Febmsry to Junc 19?8 under
the extended consultancy.

The inigtal consultancy centered around using a ‘‘Reli- |

gion and Industrialization” concept as a subject theme of
core courses that might allow new exploration in the
humanities and at the same time build on the Liturgical

" Movement traditions at St. John's. (The Liturgical Move-

- ment had been a Catholic response to industrialization.)
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" During the course of the consultancy, howcvcr, it.became
obvious that ‘‘Religion and Industrialization,”’ given the
state of faculty trllgmhg and interest at Saint John's and
the histories of thc.cthe; three ingtitutions, was an incom-
plete concept. What was needed was a more encompassing

" approach*which would ‘aflow the participation of a greater
number of faculty at Saint John's and a high level of
cooperation among the four institutions. There was argu-
mént from all quarters that the thrust of the four college
enterprise should be broader than that which was ori-
ginally envisioned. An outline curriculum was developed
‘which would allow the history, present role, and future of

+ **Christian Humanism’* to be taught as a topical grea in
the humanities. Thus the consultancy went from ‘‘Religion .

and Industrialization” to *‘Chgistian Humanism,"” from

the consideration of a limited number of highly specific ~
_ courses ta an extensive list of classes.ghd gctivities having

four expressions on four.campuses, two Roman Catholic

and two Lutheran. ‘Fmaliy.. there was a realization that -

- fusther, funding should be soughtJmm the National En-
dawmcm for the Humanities to assist development of what

~ was now known as the Four Concge Chnsnan Humamsm

Project.

Thus, in Dct.cmber. 1977, Samt John s, Salgt Olaf :

Luther College, and-the College of Saint Catherine, each
submitted secparate Development Grant applications to
NEH. However, there %vere many similarities, The four

applications were conectxveiy titled “Humamsm in an Age -

of Limits: A Christian Perspccuvc " Each college madc
‘the following argumcnts to NEH: ' A

1. There has been a growing awareness in recent years
that the conventional liberal af® curriculum has failed in
one of its major functions: to introduce students to the

ideds that are central to our culture. The aim of this pro-

posal is to develop, ways of introducing Americdn students
to the religious aspects of that culture,/These religious as-

, pects have been neglectéd. To many, Christianity and

humanism stand in contrast as rival concepts. The charge
yis widely heard that religion has been driven out of Amerj-
can education and intellectuai life. d
2. The humanities will lose if Sécular Fiimanism becomes
the only humanistic tradition in universities and colleges.
Christian Humanism is a key to understanding much of the
Wcstcrn culture of the past. If this key is lost, the under-
standing of that culture will be made more difficult. W

~ prefer to speak of ““Humanism from a Christian Perspec- "
‘tive.'’ We want to designate a particular religious. tradi-

tion, one which has been predominant in the Western
world. We also wish to include all the phenomena of that

tradition (theology, worship, ethics) as they are empirically -

observable and as they make an impact upon the wider cul-
ture. We concentrate on the words Christian Humanism
speaks—using Western ‘cultural forms—on behalf of
people—essentially the Christian reverence for human
kind and its dignity, ifs positive appreciation of human
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werds aboisjhe potentialities and limits of h@ipan kind,
the power of the unique rational faculty as™@Ml as the
limits imposed by animality, free will as well as the deter-
minism of economics.

3. Given the resources of these four mstxtutlons in this

life, individual and collective. We arf intereited in its

tradition of Christian Humanism, we expect real integra- -

tion to result in the emergence of much higher levels of
teashing and scholarship in the study of religion and in
general humanities: But we must do this work together.
Venturing alone we cannot accomplish these goals. We can
exert together more leverage on our own faculties than we
can separately. We solve the steady-state faculty problem

« which faces small colleges by providing consta

inter-
change of faculty and students in our activities. Berooling-
our faculties and resourtes we can accomplish teaching,

“research, publication, and ¢ultural goals which we could
never pursue alone. Our courses, studies, and activities are"
- made more objective by combining two Lutheran. schools

with two Roman Catholic institutions, two co-ed colleges
with a men’s university and a women'’s college,

- In-July 1978 Saint John’s, Saint Olaf, Luther and Saint
Catherine’s were informed that the Four College Project

had received grants totalling $250,000 from NEH. Saint -
John's received $113,000 for a three-year period.

The first courses and activities began in fall semester
1978. The concentration was on the study of Christian
Humanism within the broad context of Western history
and theology. At Saint John's the focus of activity was on
a largé upper division history course (approximately 60
students) called simply ‘Westerg- Civilization.'" Similar

offerings were made available on the other campuses either*

in theology or history departmerits. All the students

studied a common syllabus divided into great epochs of

Christian Humanism {the age of Gothic, the Reformation,
the Age of Indusmahzaucn for example) with careful
attention to rcpresentatwe mdw%ﬁs/r(?:ugustine; Suger,
Erasmus, J.S. Bach, Newman, Bonhoeffer). All read an
identical list of .texts. Lec&xres and sources from the first
course of the project will be published by Augsburg Press’
in fall 1981. In addition there was an interchange of pro-
fessors, and students from all four institutions gathered

" for a day of activities on four fall Saturdays. At Sdint
" John’s the theme of this Saturday ‘‘Christian Humanism
‘Festival'’ was medieval and modern monasticism. At Saint

Olaf .the theme was the Reformation and activities in-
cluded music, films, lectures, and musical performances
centered about that topic.. : :

The same pattern has prevaﬂed in the January Term and
spring semester of 1979, except that ‘h"e January course
considered themes of Christian Humanism in modern
literature (Dorothy Sayers, Walker Percy, Willa Cather)
and the spring course has focused on the specific traditions
of each institution. At Saint John's, for example, we have
studied the monastic revival of the ‘nineteenth century in

.3?
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the context of political revolution, the liturgical movement
of the twentieth century in the context of industrialization,
and the modern movement jn architecture and the develop-
ment of a new Catholic style of church building. At Saint)
John's we will be offering courses on Christian Humanism
in the Freshman Colloquium writing program (Biblical
themes in li!cratur;) and in our values analysis program
(mghasticism as a model for secular economic reconstrug-
tioh), D o

If class enrollments can be taken as-a measure of suc

-cess, then the 180 students who have been involved in th

ptoject since its inception indicate that students are findin
value in this approach. The Christian Humanism festivals
have brought 240 students ffom othef institutions to Saint

John’s. Twenty monks of the Abbey and ten professors’|

from Saint Olaf, Luther, and Saint Catherine’s havc been
lccturcrs or panelists in the project. .

Given the large enrollment of the first courses and the
excitement generated by the four college exchanges, a
circus atmosphere has been avojded through emphasis
upon conservative course content and reading lists.. The
new offerings attempt a rencwal of the liberal arts from a
particular perspective tied to the past. The use of tradition
not only aids in commumcalmg ideas, but it alsq serves 0
illustrate a conunually evolving comppnent\of this univer-
sity, .
But while wishing to recapture some of the strength and
vision of the past, there has been no atttmpt to return to

Y
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the curricular models of the twenties and thirtics. The,most
obvious departure from older tradition in these Christian

"“Humanism courses Is close cooperation with three other

A

institutions, two of them Protestant. The reestablishment
of the Christian Humanist tradition today cannot be donc
by one faculty acting within narrowly conféssional boun-
daries. Links to other churchey and colleges must be estab-

_ lished. Working alone in a single institution does not have

the resources to teach comprchcnswc, first-rate courses
Christian Human\sm from the ecumenical pcrspcctivg
whioch is demanded today.

The value of the Christian Humanism program to Saint

John's at the end of its first year may be summarized in -

three ways:
(1) As a series. of model courses Which providc specific
guidancc for professors throughout the institution in cur-

" riculum revision. !

(2) Asan aid in ovcmll curncular change’
(3) As a vehicle of assistance in msutuhonal soul- scarch-
ing and redefinition of mission.

A,

R.W. Franklin, Ph.D.
. Director of the NEH Christian
; Iiumargism Project at Saint' John's

35

S
&

)



