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SOME THOUGHTS ON MAINSTREAMING

A concemn shared by many vocatlonal/ educators is the effect of main-
otreaming--placlng handicapped end disadvantaged students, students with
special needs, in the regular vocational classroom and laboratory. Will the effoft
and time required to teach special needs students detract from the teacher's
commitment to the majority of .the students? Will the presence of a handicapped
student compromise the teacher's safety pfogram and jeapardize the teacher in
terms of accident liability? Will the "lower potential” of such pew learners
require revision of instructional objectives and result iha lowe'--quallty program?

It is the hope of this document to' answer these kinds of questions with suggested
procedures for working with special needs students with the assistance of a
variety of supportive services. One concept should be made clear: students with
special needs are unique; they do not come as a group; and they are not "dumped"
into vocatiorial classrooms. \Those students who are mainstreamed into regular
vocational classrooms have heen assessed as having the potential to ‘succeed in
those classrooms with special support--some directly from the vocetional teacher
and the rest from other sources. Students with more sev~.re problems ara taught
either in separate, self-contained-classrooms or in special residential facilities.

Muinstreaming, thereforc, provides the opportunity for certain special needs

students to participate in reqular vocational programs with the opportunity to
succeed despite ti eir special needs.

-iii-
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PREFACE

Handicapped and disadvantaged students, referred to as students with special
needs, are required by law to be provided with a "free and appropriate public
education™ in the least restrictive environment. Many of these students are
therefore being mainstreamed into regular education pragriams--being taught to

~ the greatest extent posil'BTe in® regular classroom. with nonspecial needs

students--with the assistance of special or supportive services as needed.
\V4 .

These Guideflnes ‘have been developed to suggest ways for improving the
vocational educatior. of special needs students by providing supportive services to
best meet their individual needs. Although the process of identifving students as-

. having special needs and prescribing specific supportive services involves the

combined efforts of a number of school personne!l and specialists, these
Guidelines are aimed primarily et two audiences. '

First is the vocational instructor and that instructor's role in providing the
described supportive services to specia. needs students. Specificelly, the
instructor should be able to identify (1) what supportive servicescan be provided
to special needs students in vocational programe and what function they serve;
(2) which of these services the instructor can take responsibility for providing,
and in what capacity; and (3) if a student requires support that the vocational '
instructor 's not qualified or otherwise able to provide, which individual or
individuals can provide that service, and how .the vocational instructor can
arrange for the student to get that service. \ ’

.\-

These Guidelines'may aiso be utilized by iocal school administrative personne! as
a means ‘of identifying supportive services that can and should be made available

"to special nbeds students; which personnel can be designafed to provide those

services; what facilities, materials, and equipment may be necessary to provide
supportive services; and what services may qualif, as excess costs within that
school and be eligible for special funding. (pecific informatjon on excess costs
and procedures for applying for funds are described at the end of this document.)

WHAT EXACTLY ARE SUPPORTIVE SERVICES?

Suppor'ive services is the term used in vocational education to refer to sany

- services redquired by a special needs student to enable that student to function

successfully in 8 regular education clasardﬁm. ‘Only those students formally

. =Vvi-
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identified as handicapped or disacvantaged acccrding to federal’state quidelines
(described in more detail in Section 1) are eligible to recetve s ~ ‘itive services,
and then only until the student hecnmes able to succeed ir "~ slar class
without the additional support. .

Public Law 94-142, the Education for All Handicapped Chiidren Act, usts the
‘basic types of "related" services which can and must be provided, if needed, to
handicapped students in particular. (see Section V of these Guidclings).
Specifically, these sre "transportation and other developmen!si, carrective and
supportive services required to assist handicapped students to benefit from
special educacion.” "Special education" includes vocational educstion f it
consists of instruction specially designed, at no cost to the student's parents, to
meet the unique needs of a handicapped child, Public Law 94-482 provides funds
for providing -supportive services--sgecifically, quidance and coungeling, job
placement and . follow-up--to handicepped and disadvantaged students‘ in
vocatidnal programs, :

Those services specifically provided for under vocational edi,cit.on are the facus
of these Guidelines. These are instructional supportive services, including
in-class, out-of-class, and out-of-school * support; quidsnce and counseling
services; und job identification, job placement, and student follow-up services.
Although these services are essentially available for 8ll students, including those
without special nceds, these Cuidelines will focus on those aspects *that are
additional or unique for special needs students.

-
.

AHOW WERE THESE GUIDELINES DEVELOPED?

A literature search was conducted to identify methods of providing supportive
services to special needs students in mairstreamed vocational programs across
the country. This search included the review of recent abstracts and descriptions
of the components of exemplary mainstreamed vocational programs, followed by
direct contact for additional information. Recent related literature was also
reviewed,

A specific search was conducted in West Virgima to identify what is currently
being done in the state's mainstreamed vocational programs, as well as to
identify needs for specific services in the state. Staff from a selocted group of
projgrams were interviewed to obtain this information, :

A 22-member Task torce representing all facets of vocational education in the
state was selected to sort this information and estabiyh the contents of thus
\
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document. The services described ‘within thesy: Guidelines are a selected sample
of the many types of services possible, but are considered basic and essential in
any mainstreamed vocational program.

Ll

-

IS THIS A POLICY MANUAL?

(
These Guidelines are not meant to dictate what should or should not be dore, but
are only to provide some recommended guidelines for tmplementation. This-
document is designed to provide a foundation for consistency in the provision of

supportive' services in West Virginia mainstreamed vocational programs. 9pecific
policy and procedures for lo 3l education agencies and administrative staff are
available from the local school vocational director or the county vocational staff.

A

WHAT COMPE TENCIES WILL THE VOCATIONAL INSTRUCTOR NEED?.

The vocational instru .or will not need extensive training to teach special needs
students in the regular classroom, However, there will be opportunity for
specialized training through pre-service training and periodic in-service training,
as well as through courseslpffered in local colleges and universities.

———
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A student cannot be provided supportive services without first being identified as
having special needs. Moare specifically, if a student is not succeeding or cannot
succeed in a regular education program withnut supportive services due to a
handicap or disadvantage, only then is the student identifiéd as having special
needs and, as a result, becomes eligitle for receiving such services. If a student
is succeeding in a regular program despite a handicap or disadvantage, the
student is not considered to have special needs and cannot receive supportive
services. PN .

HOW IS A STUDENT IDENTIFIED AS HAVING SPECIAL NEEDS?

The procedure. for identifying and assessing a student suspected of having special
needs in a yocational program begins with a referral for screening and then
possibly an assessment of skills: A student can be referred for screening by
academic teachers, gquidance counselors, parents, outside agencies, and the
vocgtional ipstructor, amodg others. The results of the assessment .provide

information for the placement of students.in a course as well as provision of

necessary gupportive services.

Most spécial needs students entering a vocational program will have previously
been identified and many will have been receiving supportive services. Usually
students with a handicap enter a vocational program with the Total Service Plan
portiom. of an individualized educational plan (IEP),completed, which identifies
the student as having special needs and also recommends placement in a
vocational program. In such instances, when the student is ready to enter
secondary vocational educatior an assessment is conducted to determine if the

student still has special needs in the secondary vocatinnal program according to °

" defintion and, therefore, is -tiil eligible to receive upportive serv ces in that
program. Disadvantaged studerits with special needs may or may not have been
identified prior to entry and, therefore, may not have an entry individualized
prescription speeifying their special needs. Thus, some students become
suspected of having spgcial needs only after thev are enrolled in a regular
vocational class and are not succeeding. The vocational insguctor, working
requlariy with these students, is in a particularly good posl¥ion to observe
learning and behaviural characteristics which indicate that these students may
have special needs in that classroom which were not previously identified. The
following pages will provide some definitions of and guidelines for identifying

students who may. have special needs. _ o

-



.3.

IDENTIFYING THE HANDICAPPED

Cateqories and Definitions

Below is a listing of categories and sorae brief definitions of the handicappea as
defined in the state's Grant Guidelines for: Disadvantaged, Handicapped, Support
Services for Women, Displaced Hom2makers and Overcoming Sex Biaa'! Each
category is follrwed by some identifiable behavxoral characteristics commonly
exhibited by students with such 1mpairmants. 3 Such infarmation is important in
helping the vocational instructor identify students with specia: needs previously
undetected. For more specific information, refer to the three footnoted
docurments,

[ 4

1. MENTALLY RETARDED: The level of inental development is imn2ai,ed to
the extent that the individual is unable to benetit trom the reqular
vocational education program and requires. special services. Typical
characteristics that a mentally retarded individual may ¢ xhibit include: -

immature or impulsive behaviar.

behavior inconsistent with chronological age.
short attention span--does not complete tasks.
easily distracted--constantly looks aroudnd the room.

poor motor ability--trips over things, wilks awkwardly.

short memory retention. ' '

poor language development--uses short, unfinished sentences.

2. HARD OF HEARING: The individual suffars .rom defective hearing t\o the
extent that one or more special services are requirea.

! State Department cf Education, Bureau of VTAE, Charleston, W.v., 1777,

‘Vocational Education for Students with Special Needs--A  Teacher's
Handbook, Myra Altfest, ed. Department of Vocational Education, Colorado

State University, F ort Collins, Col., June 1975, pp. 7-14.

} Guidance Counseling and Support Services for High School Students wi' '_
thsxcal Disabilities. Technical Education Research Center, Cambridge, M,
1977, revised 19786,

&
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* DEAF s The mdivndual's sense of hearing s non-functionsl for classroom
i purposes, snu .the pupil is unable to hear connected language with or
" without amplification. Orle or more special services are required.
Observable characteristics which an individual with an auditory disability

“may commonly exhibit inclg_de:z ' .

e giving inappropriate or wrong answers to simple questions

e understanding better at a one-to-one level than at usual classroom
distances. )

e inability to follow oral directions (frequently asking for instructions to be
repeated).

e talking too loudly or too softly.

e easily distracted by npise; may respond to every noise.

e inability to distinguisp between baclkground noise and teaching sounds.

e hyperactivity--greater motor activity than other students. _

e inability to localize the direction of a souynd (may look around room ran-
domly for the source of a sound). -

e inability to distinguish between smﬁlar-soundmg words (e.g., map-nap,

pin-pen).
e appearance of heing very attentxve ‘when verbal instructions are given--
strains to "see" whht is being'said.
inability to rem.ember what has been discussed in class.
constantly inattentive, especially w'un auditory actwmes are takmg
* .8ce.
asking to have words or questions rep  :d often.
asking "What?" frequently.
incbility to hear in a group.
frowning or sYrammg forward when addressed.
holding head in a peculiar position when spoken to or turnitig one ear to
speraker.
deformity or swelling in or about the ears, dtscharge from ears, or often
having earaches or colds.
e becoming very tense during periods requiring listening.

‘e

L 3

.SPEECH IMPAIRED: The individual experiences pronounced orqganic or

/ functional speech disorders which cause moderate to severe interference in

oral communication. Common characteristics of speech-impaired indi-
viduals are:’ .

e speech so different from others that it is unmtoluq;ble and interferes
with communication.

e unusually slow or rapid speech. ¢
e speech characterized by substitutions, on-:ssions, additions, or distortions

of speech sounds.
e stuttering-~repetition of irutial sounds, syllables, or entire words.

17 .



% VISUALLY HANDICAPPED: This includes individuals with impaired vision
) 83 well a8 the hlind. Some common characteristics of individuals &ho are
visually handicapped include.? ¢ .

® sensitivity to bright lights.

inattentiveness to visual objects or tasks such as looking at pictures.
awkwardness in activities requiring hand-eye coordinaticn ‘e.g., hammer-
ing u pdil, welding). ’ :
looking up often when copying from a distance.

avoidance of close desk work.

holding book too close; bending over paper when writing,

inability to follow written . dirpctions but ability to follow verbal
instructions, - . :
limited attention span for visual tasks. -

frequently forgetting things seen.

inability to evaluate visual phenomena.

easily distracted by surrounding activities.

¢ontorting face; blinking and squinting excessively. .
tilting head, thrusting head forward.

rubbing eyes frequently.

complaining of headaches, dizziness, fatigue.

moving eyes excessively and inappropriately.

difficulty in following a8 moving object smoothly with eyes.
repeating or omitting words when teading; confusing words that look
alike,

clumsiness--banging into things.

confusing foreground and background.

\
S0 60

-

. 6. ORTHOUPEDICALLY IMPAIREI: The individual has moderately to severely
impaired physical capat: ties in the normal educatwnal environment.
General characteristics may include::

absence of a limb, ,

presence of a limp. . > . )
siow movement becaase of painful infections in joints,.
lack of motor control. )

difficulty in drawing and writing.

dislike of physical education classes,

unusual pencil grasp.

stowness in finishing written work.

very heavy, very small, or veryv large writing. .
tlieqible handwriting or tremor.

ditficulty in organining work on paper cramps work nto one corner,
daraws along one edge, doesn't establish any pattern’,

poor physical fithess.

need of support when standing “leans against the blackbaard, desk, chair',
tripping or bumping into things. .

no definite haod preference,

. .v"
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7.

8.

9.

.

..6.

SERIOUSLY. EMOTIONALLY DISTURBED: The individual's behavior is
inappropriate to the point that it distracts andfor disrupts normal
clasgroom activity. Professional certification must substantiate the
handicap. Individuals who are seriously emotionally impaired may exhibit
the following characteristics:? :

unus:mlly intense (anxious, frowning). f

easily frustrated. .
overly sensitive to criticism; negative self-image.

shaky and nervous; explosive.
demanding of attention.
overly self-critical.

- imagining peer and/or teacher persecution.
repeated disruption of classroom.’
non-participation in activities.

"inappropriate or immature behavior under normal conditions.
inability to evaluate personal behavior in terms of the consequences it
has for others or self. '
extreme and frequent unhappiness and depression.

LEARNING DISABLED: The individual has a moderate to severe disorder

in one or more of the basic neurological processas involved in understanding
or using spoken or written language. Professional certification must
substantiate the handicap. . ' ¥

Observable characteristi® relate to disorders in listening, thinking, talking,
reading, writing, spelling, or simple computing. Learning disabled
conditions have been referenced as the following: perceptual handicsps,
brain injury, minimal brain dysfunction, dyslexia, and developmental
aphasia.? The category does not include learning problems related to gross
impairment of basic sensory organs (e.g.,, visual, hearing, or motor
handicaps).

”~

OTHER HEALTH IMPRAIRED: The individual suffers from some
physiological or psychological condition nut included in t!» above
categories. The multiple handicapped are included in this categury. The.

‘individual receives one or more special services even though able to

continue in the reqular school program.

Characteristics are often the result of chronic health problems such as
heart' disease, rheumatic fever, hemophilia, epilepsy, tuberculosis,
nephritis, infectious mononucleosis, asthma, ieukemia, and diabetes. ¢
General characteristics include frequent absence and the appearance of
poor health, :



Cateqories and Definitions! -
~

.
~ i M 2 S

The basrc criterion for ldentlficatnon of a disadvantaged person ‘to participate in
a vocational education program is the individual student's inability Lo succecd in’
a vocational program without special assistance or services. The determination
of "inability to succeed in vocational education programs” is not a simple matter
and may. well vary by instructional program. The identification of the dis-~
advantaged must be substantiated to the point that individuals so identified
would not or could not succeea in a vocational education program without
assistance. Knowledge of the "reasons" or causes for the situation are relevant
only to assisting in overcoming the effect of disadvantagement. Remedial
actions or programs-must be designed to treat the effects of being disagvantaged
and not the cause. ‘

The following set of categories and definitions of the disadvantaged is designed
to include all persons who cannot or are not succeeding in a regular vocational
education program. For this reason, one or more special services may be
provided to the student to maximize the likelihood that the student will
successfully complete a vocational education program. All catedories are
designed to allow identification by a placement committee cr other appropriate
persons.

L)

1. ACADEMICALLY DISADVANTAGED: These persons are not sucéeeding or
" cannot succeed in vacdtional education programs because they lack reading
and writing skills, lack mathematical skills, or perform below grade levél.

a. Reading and Writing Deficiency--Persons who are experienci'ng
sufficient difficulty with reading and wr%ng to significantly reduce

their capacity to learn. Persons in this cat\§gory may have one or more
of the following characteristics: poor reading ability and limited
formal vocabulary, inability to read well enough to compete
~ffectively with their peers, serious reading difficulties (possible
i literacy), and comprehensive inabilities,

! Grant Guidelines for: Disadvantaged, Handicapped, Support Services for
Women, Displaced Homemakers and Overcoming Sex Biasg. State J)opartmont of
t ducation, Bureau of VTAE, Charleston, W.V., 1977,
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.. (1) Endlish is secondary languaga--Pengm whose readlng deficiency
can be treated by English as a forbign languege. .

‘(2) English is primary lenguage--Persons whose reading defldency
- can be treated best by programs designed to increase reading
proficiency. -

b. Computational Deficiency--Persons whose educational background in .
mathematics is not adequate to perform at the level required by the
vocational education program. Pei-ons in this category may have one
or more ‘of the foilowing characteristics: serious computational’
difficultles, and insufficient computational ekill to compete effec-
tively with their peers.

. L
c. Performance Below Grade Level--This person may have two or more
educational deficiencies, none of which is principally responsible for
the inability to succeed. Persons in this category may have one or
more- of the following characteristics: low achievement scores, poor
attendance record, school dropaut, and potentnal school ctopout.

.

2. - ECONOMIC DISADVANTAGE --MEANS: .
~ a. Family income Is at or below national poverty level (counselors/
vocational directors in the school should have this :information
available);

b. Participant or parent(s) or guardian of the participant is unemployed;

c. Participation or parent of participant is recipient of public assistance;
or

P

d. F  cipant is institutionalized or under State guardianship.

~e
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INITIATING A REFERRAL ,

»
’

If the wvocational mstruetor suspects a student of potentlany havmg special
needs, the instructor can initiate a referral by filling out the referral form uséed
in the instructor's particular program. This form identifies specific observations
and documents reasons for referral, and should be forwarded to the program
director, guidance counselor, or other individual designated to receive such
forms. It is helpful to talk to the student, the parents, and other instructors and
staff working with the student to better document the problem relating to the
potential identification of special needs.

SCREENING ' .

PR

Screening is the rocess which determines what specific problems are making the
student unable to succeed and whether the student needs additional assessment.
The process is o set of particularly prescribed procedures established by the state
or the county. The student's referral information and information from the
student's past records and test scores. are reviewed by a screening committee.
The vocstionnl ‘instructor who asked for the. referral may be contacted for
further information and explanation about the student's perceived probiem, in
. addition to other school staff.and personnel who have worked with the student.
The student's family and social history is reviewed. If it is determined that
additional information is necessary, the student is recommended for further
assessment/evaluation. If the student is handicapped, the completion of the
Total Service Plan portion of the IEP .is necessary (unless completed prior to
entry into the vocational program),

VOCATIONAL ASSESSMENT

Vocational assessment determines the referred ~udent's specific strengths and
weaknesses in terms of vocational .potential. This information helps not only
schoo! personnel but the student as well, by showing the student what abilities
the student has and what might be appropriate vocational areas, Vocational
asseasment determines the student's readiness for vocational traiming, Pre-
vocational exploration programs accomplish much of this,

\'ocutional assessment may be conducted within the school at, where appropriate,
at outside facilities if specific equipment/materials/facilities are required, andg
-
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should be- conductéd by qualified personnel trained specifically -in assess-

t/evajuation techniques. For example, counties can purchase vocati®nal
esgment services from community sheltered workshops. Diagnostic
evaluations are conducted by qualitied prafessionals inriuding medical and heaith
personnel, vocational rehabilitation counselors, psychologists, social workers,
psychjatrists, and others. Such evaluations determine any physical limitations on
t student's ability to. succeed in particular vocational areas; review
psychological data on the student's behavior, attitude, and interests; review past
student records and specific information from past instructors for information on
the student’s learning style, current acaderpic level, etc.; and analyse the social,
.personal, and' work behaviors identified through these record reviews, prsonal
interviews, and obser vations of. work samplaes conducted by vocstional evaluators.

Vocational assessmaonts determine the student's vocational skills, aptitudes, and
notential in a nurbér of difierent vocstional areas. Generally, they are
ronducted by qualmecf * vocational evaluators. The vocational instructor's
involvement remains mostly within the ciassroom, ovbserving the student in actual
classroom sit uations,

When assessing a special needs student, the following preparations are recom-
mended:

<

Rercormended e Check test instruments end materials to ensure that they
Praparationg - are not racially or culturally stereotyped, or role or sex
for Yooational biased. : : ¢

Asacaament

o Modify instruments and materials, whether commercially
or locally developed, so that the sftudent w.ll be able to
perform 88 well as possible despité a handicap or
disadvantage, uniess that is the specific function of the
evaluation instrument., This includes administering an
evaluation in a student's native language if appropriate.
{Specific techniques for mudifying materials, equipment,
and facilities, applicable to vocational assessment
instruments and facilities, are discussed in Section 11.)

o Make physical alterations in testing facilities or equip-
ment wsed for ‘lesting to accommodate a  specific
handicapping condition. * .

e tlse criterion-referenced ovaluation instruments s that
the studert's abilities are assessed in felation to the
abilities required by the vocation ta be pursued.

L 4 .
7Yy
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In conducting vocational assessments of a special needs-student, the vocational
instructor must observe and record student attitudes. behavior, and perfor-
mance. Evaluations may be based- on performance or quality of a product
produced), whichever is more applicable. Suggested instruments include written
ot oral tests, questionnaires, or variations of ‘checklists.

PRESCRIFPTION

Results of student assessments will be compiled and revioewed by @
tnultidisciplinaty team consisting of a combination of the student's inatructors
(including vocational), school sdministratess, medical and health personnel,
quidance counselors, parents, and the student (where .appropriate), The
vocational instructor will report ohservations of the student's wark behavior,

~ vocational aptitudes, interest, and pntential as observed in that instructor's

vocational classroom.

The team determines whether the student has special needs; if the student s
identified as handicapped, an individualized education program (IEP) is developed
far the student., The IEP includes: ™

v

)

e a statement of the student's present levels of educational performance;
e a statement of annual qoals, 1ncluding short-term instryctional objectives;

e a statement of the specific special education and supportive services ta
be provided; '

. s the extent to which the stydent will be able to participute in reqular
L =L S "\\

education programs; . —

e projected dates for imtiation of services and the anticipated duration of
IeTVICes;

& appropriate objec tive criterig and evaluation procedures; aad

o sthedule. for determnng, at least on an aonual basis, whethes e
short-term anstructional objectives are being achieys-.f,

It the' student s sdentified oy madvantaged, the stgdent < also entt cg te

doo

recenve gupportive services,  Thoagh E s are 0ot requated far disads ant aged
studens, thear gie, or the use of o simdar preseription, s recomoenodded,

[}

:’l)
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The vocational instructor participates in - the development of long- and -
short-tefm inetructidnal objectives for the student in that instructor's vocational -
course, and assists the multidisciplinary team in determining what supportive:
services gre required for the student tc succeed in that classroom. ‘
Students receiving supportive services must be reevaliated on a regular basis
during the school year to determine whether the student continues to need
supportive services in a particular ciass. The vocationsl instructor must period-
ically evaluate the student's progress on short-term inetructional objectives’in
that vocational classroom to determine how the student is proceeding and
whether supportive sefvices are no longer required or need to be revised. If at
any point during the school year it is documented that the student. can succeed in
that class without the assistance. of supportive services, Bespite a handicap or
disadvantage,. the student is no longer considered to have special needs in that
ciass and is no longer provided supportive services in that class.

A student may, therefore, be identified as having gpecial needs in only certain
classes and not in others, and may only remain ‘identified as such until the
student no longer requires supportive services to succeed in a regular program
despite the handicap or disadvantage. ' '

-

COORDINATION OF SERVICES

The success of an IEP or prescription and its vocational component weighs
heavily on the coordination of all the in-school and outside services involved in
the student's education. Students' special needs must be met through the
coordinated efforts of vocational education, special education, and vocational
rehabilitation, and federal, state, and ptivate organizations wherever. possible.

The vocational instructor has a critical role in preparing a special needs student
for employment, but cannot best serve the individual student without the
assistance of and coordination with other in- and out-of-school persons, each of
thom provides an essentiasl element in the s.udent's total vocational education.
Since each of these individuals is striving for the same goal--that of helping the
special needs student succeed in a reqular vocationsa classroom--coordination
_among them is essential tc maximize the student's overall success. ! i exaiwple,
the vocational :structor coordinates with the reading specialist so that thre
student improves reading skils using written materials from the vocgtional
ciassroom., The special education instructor obtains- information from the
vocetional instructor 80 that the student is tutored on mathematics skills needed
in the vocational classroom. Just as the IEP is developed as a tearn effort, it
st be implemer.ced in the same manner,

oy
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In order to give students identified as having special needs the opportunity to
succeed in a vocational course, instructional supportive services, provided both in
and out of the reqular vocauonal classroom, may be required and. will be
specified in the students’ IEP or prescription. Remedial support can be provided
through specialized instruction from a variety of personnel, ag well as through
the use of modified materials, facilities, and equipment.

Both the special needs student and the vocational . instructor can benefit” from
instructional supportive services. Support personnel can provide support directly
to the student, as well as prepare and assist the instructor in meeting the
student's special needs.

»

IN-CLASS INSTRUCTIONAL SUPPORTIVE SERVICES

tionyl classroom or laboratory. Supportive services may come directly from the
vocational instructor, through the use of special or modified materials,
equipment, and facilities, and from special support personnel who come into the
classroom to work with the student.

Etuints can receive a vari'ety of supportive services without leaving the voca-

o

Special needs students may have deficiencies which keep them from succeeding
in the regular classroom and deny them the ability to keep up with the rest of the
class. Their weaknesses can be in reading, mathematics, and related academic-
skills, or they can result from a pcor information base, mobility problems, or any
of *he many types of specific handicaps. Behavioral or emotional problems can
also interfere with a student's attempt to learn in the classroom setting. In many
cases vocational instructors can call upon school personnel for help, or on their
own can modify the existing learning environment, the ‘materials, equipment, or
facilities.

PERSONNEL SERVICES

Many school personne! and students, as well as people outside the public
school system, have specific competencies to assist special needs stucents and
their vocational instructors within the vocational classroom. This assistance can
take the form of additional supervision, instruction, remediation, and evaluation.

3
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In-class support personnel, including tutors and additional instructional staff,
must possess specific competencies, including:

»

' oweasibrfal ® understanding and ability to work with the individual student
Competenciss with regard to the student's capabilities as well as the
Required student's limitations or special needs. ]
. r
e adequate knowledge of specific. content areas in which the
student needs remediation or hands-on instruction,

Following are four recommended types of in-class support personnel.

Suppart Teacheri: . .

Support ® provide additional supervision, instruction, remediation,
Functione hands-on experienge, and evaluation within a single ciass-
room or across classrooms.

L 4
e provide special ascistance to students during class, lab, or

during other available time.

Suggested e certified vocational instructors
Personnel e special education gtaff
Tutors:
Support ‘ e provide additional supervision, instruction, remediation,
Functions hands-on experience, and evaluation.

e assist students during reqularly scheduled class or lab time,
before or after the program's time block, or during the stu-
dents' free time.

e serve as readers, interpreters, etc.
vocational instructors

vocational speciul needs tutors
e special services/ aducation staff

Suggested
Fersonne/
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‘Support

Functionn

Suggested
Personnel

Support
Functions

Suggested
Personnel

e remedial reading teachers

e academic tedchers

@ resource rcom specialists

e outside/community volunteers

e vocational youth organizations

e_teacher aides

e trade advi.ory committee members

e retired teachers

@ senior citizens

] atude;\t teachers (vocational, special educatspn. academic
areas s

e Comprehensive Employment Training Act (CETA) employees

e vocational students -

Lab Assistants:

e take respohslbilit;/ frr routine lab maintenance and provide
instructor-release time.

e provide one-to-one or small-group instruction with specific
.ourse material. "

e work during reqular class or shop hours, by special arrange
ment, or before or after school hours,

L]

e teacher aides
e CETA employees
e vocational students

Student Aides:

N
e aid student in mobility functions.

@ assist in communication functions.

7
e assist during regularly scheduled class and lab times,

e work-study students
e students on independent course contracts
e vocational students

:)({
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INSTRUCTIONAL MODIFICATIONS o,

The ability of handicapped w.d disadventaged students to succeed in the
vocational program and to’ attain the annusl goals and specific objectives as
defined by the IEP or the prescription may be restricted by inappropriate
vocational program components, Selections of course objectives may be made
and madifications may be made in eva:. ition strategies, curriculum materiais,
teaching methods, and equipment and fa: :lities in order to accommodate the
student's special needs and, therefore, to provide the student with_the best
possibie opportunity to experience suyccess. The vocationsl instructor can and
should utilize school personnel to act as a cooperative résource group to help
make these instructional modifications.

~

Selection of Course Objectives

The development of the individualized education’ program (IEP) (or individual
prescription for disadvantaged students) includes the prescription of long-range
annval goals selected as part of the individualized, competency-based program of
instruction for the special needs student. It is the responsibility of the
vocational instructor to est8blish the short-term, daily and weekly instructional
objectives for the student. It is important for the vocational instructor to
recognize that competancy-based instruction is designed to meet individual
needs. In selecting course objectives and developing daily abjectives, the

s

following considerations may be helpful:

Sl et Loma e For disadyantaged students: The vocational snstructor
e leoring selects, on an. individual basis, course objectives which
trgrae provide realistic, obtainable student competencies.
."," vl *

~

s | or handicopped students: The [t 9 specifies the cousse
objectives,

Also, in selecting tourse objectives  or  deseloping  Jdals
obhjectives the instructor miy wish i
o (onumider nd also ask the student these questions:

-- What competencies does the stydent feel capabie of
obtaining”

~;

LN
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" - What compegancies are required of the skill area being

. taught?

' .- What coumpetencies can the student feel capable of
mastering in the skill area?

e Discuss with the individual student the competencies to be
" mastered by the student during the course. . '

Teaching Strategies and Evaluation Procedures |

The teaching and evaluation strategies employed by the vocational instructor
should be appropriste to the student's special lsarning needs, the subject arca,
and the goal.of student eattairament of competencies or skills,. When selecting
appropriate . teaching and evsluation strategies,” the vocational instructor must
remember that group-centered instruction does not work with equal efficiency
for. all students, that some students learn faster by watching and doing than by
reading or listening, and that special nevds students should have the opportunity
to sttain competencies at their own rate. In addition, strategies for ongoning
~evaluation should andble the special nceds student to perform to the best of the
student's ubility despite a handicap ot disadvantage.

¥

The evaluation process is based on pre-established standards of attainment, or

competency levels, and not by comparisons, with the ‘performance of other -

students. Competencies should be evaluated at pre-determined intervals,

Below 18 8 list of traditional and non-traditional methods of teaching and
evaluation which can be effective for special needs students. It should be
recognized, however, that these strategies have been selected as instruments to
make the vocational instructor's teaching easiér anC.more effective for special
needs students, and do not create any more work than strategies usecd with
non-special needs students. Recommended téaching strateqies for special needs
students include:

step-by-step sequenced instruction
tield trips

changes in educationgl media
games

role-playing “—
individual projects

small group projects

assembl - production

audiovisual materials

- t hd
. {.
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® visits by resource people, experts, tradesmen, craftsmen
e- change in personne!l for lectures and demonstrations

® teaching aides :

e self-paced individualized program materials

® community projects

e live work -

® practice work

® cooperative education or work-study

® peer instruction

+ Recommended evaluation techniques for special needs students include:

Kecommended performance tests
Evaluation work samples |
Teolmiques . live work

oral quizzes

®
.

®

s self-paced, programmed mater.al

°

e evaluation by persannel other than the course instructor

Curriculum Materials

Curriculum materials for vocational courses often include commercial texts and

workbooks that unfairly challenge sjow . or non-readers and students with poor

academic skills or low information bases. Recently, commercial sources of

materials designed specifically for - academically deficient or reading-
handicapped students have greatly increased. Materials include texts, booklets,

; games, and audiovisual materials ranging from specific topics to complete,
' packaged curricula. Existing curriculum materials or materials being considered
o= for - purchase must be evaluated to determine their appropriateness to each .
individual student's special needs, and selected or modified as required.
Curriculum and other instructional msterials are - available in school ‘esource

centers or through the State's materials resource center: Cedar L akes

- Curriculum t.aboratory.

TN & I S e The reading level of writlen materials (course text,
Yervess v rgm workbook, etc.' can be assessed by using commercially
Merais available worksheets (see Appendix).

. o Materials must be checked to eliminate sex role stereo-
typing.
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e Audiovisual materials can supplement or substitute for the
course text. s

e The text can be "edited" to minimize the amount of reading
and to stress the major topics, .

e Job sheets, information sheets, blueprints, and sample
materials can substitute for text assignments.

(] Wri;tten ‘materials can be modified through the use of

enlarged-type texts, vocabulary lists, simplified language,
_ subject outlines, flash cards, and games.

¢

Technological Aids, Equipment and F acilities

When not appropriate for Qbecial needs students, equipment can be adapted to
enable special needs stuc :nts to function successfully in the lab setting, The
vocat.onal instructor has several concérns when planning to use the classroom
and particularly the lab setting for teaching competencies. Many technelogical
aide and devices have been developed and are availsble to facilitate the
performance of vocational activities by handicapped individuals. These aids and
devices range from simple, homemade implements to saphisticated, expensive
rommercial products. Examples are provided at the end of this section,

in terms of accidents involving equipment, there is no evidence to support the

‘contention that specisl needs students are more gccident-prone than other

students. With the exception of special modifications for physically handicapped,
visually impaired, or hearing impaired learners, the lab teacher need only follow
the same safety program of conscientious laboratory maintenahce, proper
instruction, and careful supervision normally conducted in the classroom. Safety
considerations should not inhibit the access of special needs students to trade
skill areas.

The lab setting must be approached as a learning ervironment, and the facility
and its equipment can be modified as can any other teaching device. Alterations
or special acquisitions made for a special needs student may upgrade the learning
environment for many students. Examples of modifications and technological

aids and devices include:

!
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Recommended e Paint color codes for safety on floors, walls, and equipment,

Modt ficatione ~ ' :

- . ® Poat large charta of oparaung procedures ar indiv.dual

;ggah";‘;gg‘ eal pieces of equlpment. | | /M‘Q

Devioes

¢ Mark exits, dangeroue materials, fire extinguishers, and
other hazards with appropriate signs,

e Provide lavatories and locker. roems -for- both men and
women.

e Add warning lights or bells where Bppropriate to facmtses
. and equipment..

¢ Adapt height or width of tables, desks, or other equipment.

I 4

e Modify controls on equipment (e.g., switches on machines)
for physically handicapped students..

e Provide & mouthstick (for a student who is quadriplegic) to
operate an -electronic calculator or to turn tﬁe pages of a
book.

o'P!aco o template over the typewmer keyboard to help a
student with impaired coordination to avoid deprassing the
-~ wrong keys, s ~

e Attach a wooden or plastic annrest to the front of a
typewriter to support the nands of a typist with muscular
weakness,

® Secure the OPTACON instrument which enables a person
who is blind to read reqular print, Tiny electronically
activated bristles foi-- rhe shape of the letter or number.
The reader receives the message by placing the index
finger over che bristles. (One of the vocations in which the
OPTACON is being used vy blind persons is computer
programming,

e Provide an electric skillet with temperature teadings in
nraille for blind students » homemaking courses,

’y
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e For @ student who is unabje to reach far .enough to ‘place
. the paper in a typewriter, install a lazy susan aunder ghe
' typewriter. The student can then rotate the typemﬁor and

» rtttnpaporfromthaback. . , T

.® Modify a hand tobl for a student with an armlclal arm by
welding a bolt to the tool, The tool can then be sttached

s to the aruﬂcial arm.
<.

'@ Provide swivel-mountec magnifying glasses with llgh& for
visually impaired students in radio-television repair work.

® Provida a talking calculator for blind students which
handles all four basic functions, plus floating. constant,
movable decimal, and roots and percentagac. .

Progremming

Since the special needs student has the right to complete a vocational program,
the traditional closed entrance-exit schedule may have to. be modified.
Likawise, in competency-based instruction the stress is on the attainment of
identified competencies, not the time required to master those skiils. In short,
the vocational instructor end support staff may need to jrovide edditional,
intensive teaching time in order to help the student attain the goals determtned
by the IEP or prescription. Following are three recommended programming
modifications: ’

@

Time:
Kecormended o The special needs student may need extended time in a

Modi freations spedyfic course--for example:

1) /by the addition of another semester's or year's
enrolliment in the same course, or

2} by sttending concurrently two different sections of the
same course for the standard enroliment time.

e Support staff could supervise the student in addition to the
requiar class/lab schedule (see "In-Class Instru: tional Sup~
portive Services").

a9
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e The special needs student could be hired during after-class
hours as a.laph -aide, fulfilling regular dutiss and reinforcing
\Hp - 8t \glﬁio%n[n\h learning experience (work-
gfy@y. witorial, 1¢b alde, CETA pqomonz. o

.. . ‘

. LR
»

' Sch;adule:

e Open entrence/exit from vocational courses based upon
student progress, :

¢ Extension of ‘the school day into afternoons, evenings,
weekends, and summers (adult education, CETA training,
~ speclil projécts), :

Jeacher-to-Pupil Rtio: .

e Use a second certified teacher within the clagsroom,

e Use tutors, aides, or support staff to split control of the

class and upgrade teacher effectiveness (see "Personnel
Services" section).

e Contract itinerant end consultant services to provide im-
prsved teacher-to-pupil ratio.

¢ Plan teaching sf-ategles to incorporate small-yroup
instruction,

e Hire a work-study student to tutor the special needs stu-
dent on a temporary basis.

e Grant half-day release to vocational staff, {ab assistant, or
tutor o assist the student on a reqgular basis.

In any given attempt to suppart a special needs student, one ur more individuals
may serve as resource persons. The competencies neede ! by this group include:
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the knowledge that most gpecial needs students can be
trained to have productive roles in society and can perfarm
in school and on the job as well as students without special

~ needs.

a general understending of the special. problems encoun-
tered by handicapped and disadvantaged students and a
positive attitude toward working with these students,

a working knowledge of specific handicapy and disadvan-
tages and how they may affect a student’s ability to
succeed in the vocational classroom aids in determining
what modifications within the regular program must be
made to cothpensate for 8 student's disability.

the ability to create appropriate modifications t-v restruc-
turing materials, facilities, equipment, teaching strategies,
schedules, and traditional,*large-group instruction.

a commitment from staff to pool individual competencies,
identi’ r. special problems, and design a learning progrem
that offers the individual special needs.student the oppor-
tunity to succeed in a regular vocational program.

-

Persons who may possess one of more of the above competencies include:

Cugddeat o
Feroony

For Making
Apjropriate
Inatruct ool
Modt St Lo

-

® 00000 0000608 OO

course instructor

department chairperson

lal; assistant

vocational-apecial needs personnel
instructional resource center staff
library staff

curticulum specialist

tutor/aide

students

learning specialists

vocational quidance coutselor
volunteers

vocational rehabilitation staff
private agencies’ staff
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e college/university staff
¢ state department vocational staff

~

{See the Appendix for suggested aom:cea on making instructional modifications.)

QUT-OF -CLASS INSTRUC TIONAL SUPPORJIVE SERVICES

In many cases, special needs ai‘udenta may require supportive services that are
best provided in a learning situation outside the vocational classroorn and
- administered by special support personnel. A number of remedigtion services are
svailable to upgrade the skilis of special needs students so that they may have an
equal opportunity to acquire vocational competencies. Problem areas include (1)
speech -and language, (2) reading, (3) related academic work, and (4) specific
physical handicaps.

!

PERSONNE . SERVICES

Personnel trained in specific areas are available outside the classroom ta work
with students to remediate specific learning problems. o

Speech and Lanquage . 3

Students with speech and langiage problems must be given appropriate ¢ 1istance
to help them communicate adequately in vocational classes and on the . b. This
service should be initiated by the speech and language specialists with follow-up
remediation by various support personnel,

(v fesat mul ® The ability to help students compensate for specific speech/
Lem o ten.slea lsnquage problems and to emphasize communication in voca-
tional and work settings. o

Cudneated e speech pathologists and therapists
Farag.mne ¢ audiologists \
e vocational resource stuff \
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e vocational special needs staff

s regular academic/special education staff

e peer tutors

e parents ' ' "
e volunteers

e senior citizens

e selected special aides

¢ English-as-a-second-language tutors

Rélated Academics

Special neads students must be provided with appropriate related academic
support in order to succeed in their vocational courses. A lack of skills in
mathematics and Eng'ish or an inadequate information base will handicap many
students and undermine their efforts to gain competencies in the vocational

" lassroom.

meevsioqal e The ability to work with the vocational instructor and to
tompetencies relate academic material to vocational coursework.

-

academic resource/special education staff
vocational resource room staff

vocational special needs staff

academic staff

peer tutors

parents

volunteers

selected spec.al aides

Suggeated
Fergommel

Reading C

-
Perhaps the rmost common academic weakness is reading. Special needs students
must be provided with the necessary instruction to develop adeauate reading
skilis to enable them to succeed in their vocational programs.

Frefesstonal e The ability to diagnose reading levels, plan and administer
ComMpetenctea remedials grograms, and help vocational instructors modify

their instrdctional materials and tests.

¢,
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Suggeated regular English course instructors <
Perebmnel . ® special English course instructors (Practical English, Busi-
( _ . ness English, etc.) ~ :
remedial reading staff o
learning disabilities staff
vocational spe~ial needs tutors
special reading project staff ¢
instructional resour~e center staff
parents .
volunteers
student tutors

Physical and Behavioral Handicaps

Supf:ortive services are provided for special needs students with physical or
behavioral handicaps to enable these students to participate in regular vocational
programs.

Professional ® The ability to diagnose and prescribe for each handicapping
. iompetencles condition,

school doctor

school psychologist/psychiatrist

school nurse . .
occupational therapist

physical therapist

audiologist

deaf interpreter

one-on-one’tutorial aide

Sugaested
fepaorne!l

Supportive services outside the vocational classroom require some additional
materials, equipment, and facilities, and may include: :

Miceriila, e appropriate office space
Ejrelrment e reading laboratory
Fiellieles e instructional resource center

e appropriate/modified instructional materials

.}
~7
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INSTRUCTIONAL RESOURCE CENTER

In many vocational centers and ¢ mprehensive high schools, instructional
resource centers have been created as additional resources for providing related
services necessary for special needs vocational students to participate in regular
programs, A resource center provides individualized instruction when the class-
room instructor cannot.

If remediation of a specific problem is taking too much of an Instructor's time in
the classroom, or if the problem is not being solved in the classroom, students
can be referred to a resqurce center for individualized instruction for a specific
_skill problem related to one or more specific course objectlves. Other outside
assistance for the student in mathematics, reading, and writing as they pertain to
a specific vocational area should first be sought. The vocational instructor
should learn and understand how the resource center's services relate to the IEP.
If a special needs student is sent to the center for assistance, it is with specific
input about the problem .and guidance from the vocational instructor to resource
center personnel. Thus,¥esource center staff focus directly on a well-identified
‘and specific learning problem or deficiency.

Students can use the center as a substitute for vocational classroom and lab
tife; they can attend the center for a portion of that reqgularly scheduled time;
or students can use the center to replace study or free school time. The intent is
to increase student motivation and learning and to lower chances of becoming a
dropout. '

Generally, special needs students are pre-screened and scheduled into the center
by the vocational instructor. Other referral suurces include vocational guidance
counselors, pre-vocational instructors, and special education staff. For special
needs students with an IEP or a prescription, their plan may list the resource
center as a supportive service, define the student's deficiencies, and provide
specific written instructions regarding the center's remedial role.

Students work independently or with the resource center staff, using all types of
media. The individual student's progress is monitored and evaluated until the
deficiency has been remediated to the extent possible. Some students will use
the center's help on a short-term, one-shot basis; others will return a number of
times; still others may require continuous support.

The instructional resource center, depending upon its staff, budget, and allotted
space and equipment, can serve many different functions--all aimed at
supporting individual students and upgrading the overall quality of the vocational
program:
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Functions

vocational library for special needs students and related staff
center for vocational special needs resources--materials,
testing, tutoring
programmed materials center
preparatory instruction for vocational classes
remedial learning center for academic skills
curriculum materials development center
integral part-time classroom for individualized vocational
courses '
job/career exploration center
‘ vocational program exploration center for pre-vocational
N : students
' e guidance/placement office library

The physical components of resource centers range from a modest room with
minimal equipment to complex, llbrary-slze layouts with a r-imbér of—audie...

visual-equipped carrels. d S

Materials, ® The facility must have adequate room to accommodate
Equipment, several study carrels, an audlovlsual unit, tables, chairs, and
Factlities storage shelves. .

° A library. of appropriate written and audiovisual materials
can be collected either through the purchase of commercial
. products (see Appendix) or through teacher-made materials. -

¢+

The success of a resource center depends upon the ability of administrators,
vocational instructors, special educaticn personnel, and the center staff itself to

" work together to c-eate an individualized program of supportive services for
each student.

Pro fesstonal Of the vocational instructor:
Competencics

e ldentify students with special needs and be able to initiate
the referral process.

o Understand the function of the instructional resource center
* in providing supportive services in relation to the IEP or
prescription.

)
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e Understand the role of the vocational instructor in relation
to the use of the instructional resource center.

e Possess the ability to work with other professionals in con-
junction with services provided by the instructional resource
center.

Of the instructional resource center staff:

e Diagnose specific deficiencies and design academic pre-
. scriptions. : '

e Have knowledge of mathematics, reading, «nd writing skilis
and the ability to tutor in those areas. .

e Evaluate student progress and modify learning activities and
instructional materials, including audiovisual programs, to
foster student success.

instructional resource center staff
vocational special needs staff
curriculum specialist

vocational staff on released time
adult basic education instructor
media specialist

Suggested
Personnel

OUT-0OF -SCHOOL INSTRUCTIONAL SUPPORTIVE. SERVICES

Many instructional supportive setvices outside the public school systern are
available to special needs students who /nay not be adequately supported withi:
the reqular scheol program. Some of these services tnay he available at no
excess cost or at no cost to the school system., A lList of som» g:encies putng
the school system is included in the Appendix. All of these ajencies higee beoo
used by vocational instructors in West Virquua, although not every agency
available in every county. Tlas list can only provide a general surveyy each ity
and county contains a wide variety of public, privite, and non-protit cagerns -e
which provide supportive services to special neerds students. Some oxanple ¢
the types of supportive services provided include:




-

Types of
Outaide
Supportive
Services
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e on-the-job training (OJT)
youth employment programs
e apprent.ceships
¢ vocational rehabilitation agencies
e sheltered workshops and work-activity centers

EXCESS COST ACTIVITIES

The following may qualify as excess cost activities and be eligible for $pecial
funds as discussed in the Fxcess Cost section of these Guidelines. This lis€ is not
inclusive and is intended merely to suggest those types of activities”which may
be designated as excess cost activities. See Section VI for mord detsils and
application procedures.

fggible
Lroeps
vetsa

e additional special supportive personnel as required
. ¢
e additional staff to reduce teacher-pupil ratio for instructional

} srposes

e additional personnel required to consult with instructors or he
responsible for modifications in materials or scheduling

® purchase costs of special materials, equipment, ard facilit o3
\

e costs of modifications to equipment and facilities
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SECTION I

Guidance and (Counseling Services and the

Role of the Vocat.onal | sthmtor
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The purpose of this section is to identify the variow types of guidance and
counseling services which are available to special needs vocational students.

Ot all school personnel, instructors have traditionally been "closest” to students,
and vocational instructors, especiaily, have tended to develop a particularly close
rapport with their students due to the expanded hourly contact, the hands-on
teaching methods, and the sense of cooperation in a working lab. The vocational
instructor, then, has a good opportunity to help special. needs students help
themselves and is often the first to spot a problem which requires counseling.

Guidance snd counseling provides a variety of services to all students, partic-
ularly those with special needs. Some problems can be adequately tandled within
the classroum by the vocational instructor; others require referral by the .
instructer to a counselor. Many problems of special needs students require
weo%:ed knowledge and counseling skills. The instructor is, thus, essentially
only member of 8 quidance and counseling team. In general, guidence and
counseling help the student:

develop the ability to make decisions.

understand and sccept s=if,

improve interpersonal relationships.

with own special needs.

develop appropriate behaviors: for school and job and become
familiar with both environments,

learn about different career areas.

Netdanoe,
Sounse ling

Nototioma

The role of the vocational instructar in the guidance and counseling function is to
identify problems and discern whict: of those problems can be handled in class
and which tequire the attention of specislized guidance and counseling person-
nel. The wvocational instruclor should recognize that snme type s of problems
should asutomatically be sent for profe sional help as in-class i istance could
aggravate the probiem rather than peip.

The problem should be directed to the school's guidance counselor, sche
principal, or other approptiate personnel in accordance with the procedures »f
the county. It 15 not necessary for the instructor to be able to identify
wpecifically which individuals are competent or gqualified to help a student with a
particular  problem, but the instructor should be able to recogmze that such
individuals do exist and requests for specific assistance should be made without

delay.
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Instructop ® The vocational instructor. should have a knowledge of
Respomatibility individuals end organizations providing additional m nor-
S tive services, and should work continually with qui. e

end counseling staff to recognize problems that should be
referred to the appropriate cpectaliau._

¢

CAREER AWARENESS/PRE-VOCATIONAL
COUNSE! ING AND EXPLORATION

>

Before. many special needs students enter a secondary vocational program, they
may undergo a combination of pre-vocational counseling/exploration and career
swareness activities. The vocational instructor should be aware of these
activities, as problems that arise after the student is enrolled in @ vocational
progrem may indicate that furither career awareness counseling is needed. The
vocational instructor may sometimes have to continue providing these career
awareness activities if a student is exhibiting difficulties in a particular
vocational area. '

Pre-vocational counseling and exploration is a process designed to help students
understand their own abilities and determine which occupational areas are most
suitable. Such counseling and exploration generally occur in the ninth or tenth
grade, before the student enters a secondary vocational program. Special
activitias can be provided for special needs students to better prepare them for
what they may face in the world of work. Such activities can include:

Reovrrende.d ‘s special or more in-depth counseling depending on the -ty
Pre-vocatiomal dent's particular needs.

Astivitiea fop

Spectdl Yeeds e films on career awareness for the handicapped, to t i)
Sliwdenit o such students see thtslhey can succeed,

¢ development of independent living skilis.

e hands-on activities teaching discrimination (e.q., mze and
color), organization, ytilization of resources, Sequencing.

e exlended lirne 1n any particular pre- vocationa) Aacthivily,
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Sone pre-vocational counseling involves components geared toward immediate
vocational exploration activities, ' Thede include:

-

I pa=-Vooational e a review of vocational evaluation results of the special

Colnaeling aud reeds student's basic 8'::!ls,
rrpleration :
Compenent 8 s 8 discussion of the scope of job opportunities and occu-

pational nreas with -the student regarding the special
needs student’s particuler suitability.
» .
e assisuing the gpecial needs student to selnct approupriate
. vocational coursework based on the above.

Career awareness gctivities help students to explore career areas and establish
their own realistic career interests, either before entering programs or while
enrolled. Pre-vocational programa offer cereer exploration acti*yties in 8 wide
variety of occupational clusters. if a student has difficulty with a particular

) vocational area, even if mudifications have been made to accommodate the
student's special needs, 8 reevaluation of the student's capabilities any
aisnbilities hould be considered and a more suitable occupational field may be
explored through hands-on experiences. Pre-vocational expldrations are an®
ovcellent way for special needs students to get hands-on experience in 3
vaeational field, ‘

A special etfort should be made 1o help specsal needs students identify occu-
pations where they have potential. The vocational instructor should be alert to
concerns of . the handicapped and make special efforts to show that student others
. th similar problems who o e working and working successfully. Special needs
students need to see them-clves in the role of a special needs worker, not just
any worker,

Ihere are many activities for special needs, students which can aid n identifying
accupations 1n which they may have somne potential. Field trips to tocal
busiesses  and ndustries  which  employ special needs people provide: an
appurtunity for students to view such people on the job--for exampie, physically
handicupped people perforiming o variety of work tasks, Film. and filmstrips
shown in the classroom may alse provide an opportunuty to view handicapped

' '};f*opto e work situations, It may be possible to set up school career days so that

v Argdents may shadow workers to learn about their jobs, Outeide resoun @ peopie
frem business and industry may be vited to the school to give presentations atved
demonstrations,  Individunlized career BAWATONESS Programs ‘Nay be prowvided by
pwtruchional resautce centers, cyrritnlam centeen, school hibraries, and guidance
L aries,  Oroup counseling iy be prmploy e to help students tearn about ther
rewnr cagratalitios and hinntations,
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Qualified pémmel must possess specific competéncies and knowledge to ade-
quately conduct career awareness activities. Specificallys

¢+

Profeasional e knawledge of demunds of different occupational areas.

Cm‘(’tmr.'f'ta . )

Requ:n i e ability to help students recognize their own capabilities,
limitations, and interests through exercises, discussions, and
axperiences. '

¢ ability to or‘qanite and operats group caréer awareness ses-
sions.

Such personne! include:

vocational quidance counselors
vacational rehabilitation staff
school counselors

instructional resource center statf
career education staff

librarians :
cooperative educalion personnel
work-study personnel

vocational instructors _
pre-vocational (industrial arts, business and office, home
economics) instructors
community resource personnel

Suygeat ed
Faraomnel

Within the wvocational classroom, cereer awareness s a critical element.
Although the student should have received pre-vocational counseling lervices
prior ta enrgliment in a8 secondary vocational program, the vocational instructor
is often in the hest position to help students understand their own disabilities and
limitations and to aid students in determining more realistic occupational goals.
Starting with the information collected during the IEP/prescription pracess and
the wvocational course objectives, the instructor can review the student's
. attainment of basic job skills as they are evaluated in class on ar ongoing basis.
By comparing a_job task analysis and the student's competencies, the vocsational
teacher can: -

Vooattoma! e make recommendations (0 the multidisciplinary team f the
nmatrmacter'a instructor sees 8 problem,
Mottty meg

e help the student see own potential for success.
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® provide the student with a poditive vocational experience
and design challenges appropriate to the student's potential.

e help students continually exploré career areas, which those
.students have chosen, to help them establish their own
realistic career interests, either before enrullment in a
vocational course or throughout its duration,

VOCATIONAL COUNSELING

‘The vocationsl counselor continues a8 a member of the counseling team even

after a special needs student is engaged in & particular vocational course. The
vocational inetructor can provide needed in-class vocational counsellng in many
ways: :

Vueational ¢ The vocational instructor helps the student, wherever
natructopr’s possible, -with personal or _emotional situations rasultin.g

Munartiona from peer interdctions in the classroom.

e The vocationsal instructor reinforces the personal’ auslities
" looked for by employers--personal hygiene, punctuslity,
dependability, good work attatudes, the ability to work with
othera, and loyalty.

-

e Ongoing evaluations of job skills, academic achievement,
and work attitudes provide the student with information and
feedback on the student's strengths, weaknesses, and growth.

The gtudent is eligible for professional counseling any time in the vocationai
program, however, snd it s essential for the vocational instructor to recognize,
as described eariier in this section, that such counseling should be made availabie
at any tme considered Nhecessary. It is therefore important for individual
instructors to recugnize their own limitations in dealing with particular
problems--ranqing from career decision-making to psychological counseling to
attempts to deal with family problems or disruptive classtoom behavior--and
direct concerns to the appropriate specialists.
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Types of counseling available Lo apecial needs students through qualified pro-
fessional counselors include the followingt

Voocationa! e The student's problem may be assessed and a prescription
Counsel iny developed to correct the problem,
Methods :

-~

e Crisis counseling can be done in groups or individually to
help with immediate problems.

. anoing counseling can be used to maintain the student's
bahSVioro ’

o The student can receive counseling on job survival skills.

¢ Job interview kits can be used to help the student develop
skills to obtain a job.

e Videotapes can help the student rehe-aree interview tech-
niques,

Many in- and out-of-schoo! personnel possess specific professional competencies
above and beyond those of the vocational instructgr in handling specific social,
emotional, and behavioral problems, as well as possessing an understanding of the
special needs of handicapped and disadvantaged youth who are faced with the
challenge of a vocational program and preparaticn for the world of work. Such
competencies include:

Froesal ovgl o knowledge o' the interview process, personnel offices,
Compe Ledted oo courseling und teaching skills in vocational education.
Fegquired
e the abtlity to handie and counsel special needs students on
sonial, ur.utional, and behavioral problems.

e understaniing the student's special needs, capabilities, and
limitations, and demands of the classroom and job.

e the abulity to recognize on:'s own counseling hmiiations and
the rneed for further refetras.
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Personnel who may possess one or more of the competencies for vocational
counseling includes

vacational or school guidance counselor

special education personnel

school psychologist

community mental health personnel

social worker ' :

vocational rehabilitation staff/consultant

ctrisis counselor (hotline, community projegts)

ongoing group counselors both in and out of school
cooperative education teacher to work on personal rela-
tions in the classroom

Suggested
Personnel

Specific facilities or materials may be required to conduct adequate vocational

" counseling, including: RN
Materials, e counseling office
Fquipment e videotape equipment \
Fasilities ® job interview kits

1

TEACHER/PARENT CONTACT

From the beginning of the IEP or prescription development process, parents’
involvement in designing-an educational program is more than encouraged--the
law requires school officials to make every effort to have parents participate in
IEP development. Cooperation and communication between the school and the
family must occur to maximize the student's remedial experiences and to enlist
family support. Family encouragement can help a special needs student succeed

in the vocational ¢lassroom.

1

Swgreated e writte~ progress reports describing the student's program,
Metioda o competencies, and current achievements

Jeachersiamot

Simptast ‘ e involving the family in supportive activities

e parent conferences involving various support staff to deal
with new problems

S gr
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e telephone calls to parents as needed

¢ involvement of parents in schoo!l functions and club
activities (FFA, FBLA, etc.)

® visits to the family home by the teacher

EXCESS COST ACTIVITIES

H

The following may qualify as excess cost activities and be eligible for special
funds as discussed in the Excess Cost section of these Guidelines. This list is not
"inclusive and is intended merely to suggest those types of activities which may
be designated as excess cost activities. See Section VI for more details ond
application procedures. ‘

fosgtbee e support staff for pre-vocational exploration, such as a
Excess Josty second instructor, tutor, or aide

e specific materials. directly related to pre-vocational ex-
ploration for special needs students (JEVS)

L 4

(Parent-instructor interaction activities are recommended but are not eligible to
be designated as excess\cost activities.) :

4
0)"
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SECTION Iv

Identification of Job Opportunities,
Job Placement, and Follow-Up Services and

the Role of the Vocational Instructor

-
-
Sy,
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Special needs students face extra problems in the world of work not faced by
students without special needs. Many employers have a negative attitude toward
having such students working for them. Many are.simply uneducated as to the
competencies and potential of special needs students. In some instances, jobs
suitable to a particular student's needs, interests, and capabilities simply do not
exist. This situation requires a special effort from the student's vocational
program to place that student in a job that is related to the competencies the
student has attained in the classroom and, at the same time, to ensure that the
employer is educated and prepared as well as possible to work with each special
needs student. A specific job's requirements may dictate a modification of the
student's IEP or prescription and revision of expected competencies. The chal-
lenge of matching student competencies with the skills defined by a job task
analysis and seconded by a prospective employer must be dealt with in the
vocational classroom. : '

Students must be placed aceording to their interests and abilities, regardless of
whether the job areas selected have been traditionally sex stereotyped, racially
or role biased. Job placement for special needs students often entails an
informal job survey, employer. counseling, and job development. Sometimes job
placement is the respansibility of a specific individual within the school
system--for example, a job placement coordinator. The vocational Anstructor
plays an impartant role in this process. In most instances, thfocational
instructor is tHe important link between the student's classroom experience and

g:: job placement process Assistance may be sought from the Department of
ployment Security and othier agencigs.

IDENTIFICATION OF JOB OPPORTUNITIES

JOB SURVEY

Job survey is the process of obtaning information on the local community in an
attempt to assess the attitude of the local job market toward employing persoris
with special needs; identify potential placements for special needs students; and
identify worker competencies required on specific jobs, specific job demands, and
other specific information that will Ogt;ve an impact on the method and content of
instruction in the vocational classr , as well as the types of course offerings
made available in the school. At the same time that information is being
gathered about the community, the community is being made aware of the

-t

R
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vocational program and the students it is producing. Although the job survey is a
function of the school administrators, the vocational instructor plays a vital role
in assisting in job survey responsibilities.

Many different types of information should be obtaired about the cemmunity,
and through a variety of instruments, including:

Recommended
Job Survey
Information

data from previously conducted job surveys, often available
from the school or through various community organizations.

employer surveys to assess the state of employment of spe-
cial needs students, employers' attitudes toward their hiring,
and to identify specific information about jobs that will
affect in-class instruction of a special needs student.

questionnaires to special needs students and the community
to determine needs and interests,

information on the number and types of available jobs in the
community.

demographic surveys on the numbers of handicapped and

"other special needs persons living and working in the com-

munity. :

Much of the information being sought is already Available and can be obtained by
visiting or calling a variety of sources, including:

Suggesdted
Sources o}
Information

related school staff

local placement agencies

local industry

National Alliance of Businessmen, local advisory council, and
apprenticeship committees

work-study or cooperative education staff

current students

program graduates

craft advisory committees

industry training sessions

State Department of Education

State Department of L.abor

State Bivision of Vocational Rehabilitation

State Occupational Information Coordinating Committee
other governmental agencies

the school's quidance or placement offices

c;\
B
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}lnformatloml fmc’tlmJof the job survey include: -
| Suggested ® lnfomln%puonto of special needs students, as well .es the
Infoymational public, of-the school's program; this can be dore through
- Mtiona newspapers, scrvice clubs, vocational clubs, Junior Cham-
ber. of Commerce, National_Alliance of Businessmun, and
other prganizations. . T '
e sharing - information with industry groups, local advisory
committees, and the public. . "
0 ' / )
The vocational instructor's role in the job survey for special needs students may
include assisting in: :
' Suggéstad ' e identifyi.ig potential placements for special needs students.
Vocational . : . .
Ingtructor’s e obtaining information’on job competencies which special
Role : needs students possess or can accomplish and information
. : . ‘on job demands whiclt can be incorporated into classroom.
instruction, . -
. ] a;seuing local employer's attitudes toward employing per-
. : sons with special needs. .

.e developing good- public relations with potential employers
to provide a positive view of special needs students.

’ ‘ e providing input to other personnel involved 4n the job sur-
vey process. a i

Among the many competencies essential in conducting a successful job survey

- are: ‘ .
C .
Professtonal e ability to research and write public relations materials with
Competenatea the appropriate terminology and tone for dealing with pe -
Regut ped sons with special needs.

e understanding of the privacy restricc.ons that persons with
special needs are entitled to have. '

e knowledge of infopmation essential to approgfriate job
placements for special needs students.

v)
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o ability to obtain parental agreement for use of ‘pictures,
etc., of specific special needs students. -

e sbility.to identify potential sources 6f lnfo;mation and to -

" obtain needed information regarding the employment of
quclal needs students. N * '

v ability to be persuasive and informative to the public
regarding -specific issues and coneerns on employment of
special needs students. . '

Some personnel who might be~appropriate for participating in the job survey
effort include: . ‘

¢
»

| Suggested - e vocational instructor .
Pergonnel ® job placement coordinator

e work-study coordinator
- ® coopersative education personnel .
' o teacher coordinator ,
. @ vocational rehabilitation staff

- JOB DEVELOPMENT

As mentioned in the introduction to this section, job opportunities specifically
appropriate to individual special needs students do not aiways exist. Jab
development involves a combination of lacating and/or vreating work-experience
or fph-time job opportunities tailored to the individusl student. Job develop-
ment - involves three essential components: {1} working with the potential
employer to cdsvelop- job specifications, (2) ‘educating the employer toward
working with the individual student, and (3) working with the student to prepave
that student for the specific social demands and skills required for the job. If &
newly opened industry was looking for two dozen forklift drivers, for example,
vocational education staff could perform a task analysis of the job, develop a list
nf student competencies, and run a short training program at the job site itself.

The vacational instructor is an essential element in these.steps. If the instructor
is not directly involved in the "legwork” of locating specific job opportunities,
then the instructor is the prime communication link between the individual
resporsible for that task and the potential emplove.. '

“o
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The individual responsible lur generatinq appropriate job opportmities fot an
individual mecial needa student must a‘scaﬂcally:

Recommendad e identify and contact potenual employen for special needs
Proocedures " stydents.

to Gemerate

Joab . e define the specihc skttls. concepts, ahd social demsnds of -
portunitias the job. ] '

e demonstrate to the employer how the special needs student
can be an asset to the employer.

¢ work with the emplqyer to make appropriate modtfncanons
for the individual special needs student.

e counsel the employer on specifics of a particular handicap
in terms ot dealing with it on the job.

e educate the employer about the specific student's com-
. petencies and-capsabilities wuhm the skill area required for
the job,

-
-

o partucspate in workshops for members of business  and
' industry which demonstrate how special needs studnnts can
fit into specific jobs.

e ohtain the support of local service vrganizetions by showing
how special needs students can function adequately in the
work environment and be assets to any joub situation,

" ¢ open hines ef commumcation to handie situations befote
they become problems,

The vocational instrgctor can b :nvolved in these tasks in several ways,
e luding:

ARSI ERTEYN " e reviewing community and local buliness needs,

uatmet pla

Brarrlome e heing wilhng to offer matruction at decentralized mtes
with apen entry/exit and flexityge Jime frames,

o providing specific informatihn about the student's handi

cap of disadvantage and cgr petencies and capgabilities as
ttry relate to functiomng an the joh,

:)O



" . # helping the student develop social behaviors required on the -

’ . d

o”. ) : . s ‘

~ A
{

° lmorporatlﬁ feedback from the cpntact -pérson into
classroom inetruction s that the student receives vocational
training geared specifically t s job opportunity. - . .

e helping the student develop. inuwlwlnq_ techniques..

® helping the student make career or specific job choices,

iObQ o SN ) 3

v . . [

1 4

Personnel engaged in job development mey need to possess the following com-

petenciess

Professional
» : Competencies
Required

» . (LTS . -

o adequate verbal communi¢ation skills.

® at lity to stress the positive attributes of t'hecpei:lal needs

LS

student to employers. _
® understanding of the student's capebilities and limitations.

»

¢ understending of the basic job skills required for 8 particu-

lar position.

»
L%

Individunls able to fulfill the job development responisibilities includes

3!4;?;)&28 ted
Feraome! |

.

® job development coordinator
e vocationsl ins*ructor '
e job placement coordinator

o counselor :
o work-study coordinator

e vocati~nal rehabilitation staff

Materials and equipment whu.rh may be required for these tasks include:

Mitepidie s
Yurpment

¢ telephone

" @ transportation

e jobh interview it -

Ly s
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The actual task of placlng"i: special needs student on a job is done by specially
designatnd personnel in each school. The vocational instructor may at times,
however, be responsible either for sssisting. in placing the student or for pro-

viding critical input into the process. The role of the vocational instructor in .

this job placement process could involve:

A

Suggested e eoleciing,tha.-ﬁo’sf gpﬁtentla'l opportunities to ‘meet & par- .
Vooational " ticulgr student's interests and capabilities. '
Ingtructor's = . ' | o .
. . Rmotions - arranging the initial interview with the employsr and
. S . possibly going with the student.to the interv’ “w.
. ® brii\ging the employer to school to meet the special tlads
‘ student. . ' . : . .

® conwlt‘lhg with the employer about the upcoming interview
in terms of competencies the student possesses.

® preparing other classroom teachers to assist “the student =

with needed job skills. | -

»

" o facilitating the - communication process be'tw.een the em-.

ployer. and student by sitting in for support. » -

e enlisting the infurmal and formal support of school staff in
identifying job opportunitie(s. ) .

e bringing private and public employment agencies into the
placemert process (i.e., CETA and youth employment
programs, Department of Employment Socurity, Division of
Vocational Rehabilitation, on-the-job training programs,
industry-run  training sessions, . community and service
organizations).

e helping to prepare resumes and letters of reference.
, >
e helping the student to complete ar:plication forr '8 whenever
necessary. :

o
S
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: @ reviewing mathoﬁ of effective lnto_rvlowlng. S b ‘
o aseiiting the student in splving Job-related transportation
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Instructor’s e counseling both the new employee and the emplojer.-

Punotions. o m'al_ntalqlng.poultl_vo employer relations.

'

The goal of job placement is to provide the student with a positive employment
" _experience. If the student continues to fail on the job or to feel disappointed

_probleme; for' exemple, teking the student. to job interviews, T
identifying good routes or mesns of transportation to the job _
locati - __ o S ‘ )
insteycting  the student in job-search techniques, -including
reading want ads and spplying to public..and private em- o
ployment agencies. - R L P S

. v -*\
© STUDENT FOLLOW-UP
Special needs students oftes requin conunwdmpportmd counseling to help o
" them keep their jobs or find new ones. The vocational instructor may be asked to '
assist ing , A . .
Vooational e monitoring a student's performance on, the job.

“sbout the job situation, the vocations! instructor or other support personnel must

cotnsel the stydent. - Special needs students must be made aware that they. are
not alone in failing on the job. Many non-special needs students also fail to--
expsrience success on thé job. If retraining on the job or in the vocational
classroom does not work, the instructor and other staff must help the student

find @ new job.

Information from follow-up surveys can also be teed es feedback to the voca-
tional program on its effectiveness in job preparation. Methods of maintaining

observation of a student who has left the vocational program include:

Recommended e regularly scheduled on-dite visits,
Follow-Up e student questionnaires. )
Methode e employer questionnaires.

' @ student interviews at school.

.~ K
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' @ ongoing "how to_mairtain a job" clinic or coumeling (coop-
erative education, work-study).

e application of studant/employar feedback regardlng the
vocational program's effectiveness in job preparation.

N

in order to effectively conduct student follow-ﬁp, personnel must possess:

Professional e an understanding of the needs of both the employer and the
Competencies special needs student and the ability to mutually satisfy
Required those needs.

s knowledge of the special needs student's ebilities and lim-
itations and the demands of the job.

e adequate communication skills,

»
Quaslified personnel include:

Suggested
Paraonnel

L

e job placement coordinator
e vocational instructor

e work-study coordinator

@ vocational counselor

e vocational rehabilitation staff.
e teacher coardinator

Fal
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'SECTION V

Corrective and Other Supportive Services

o



L 3 . N

S TP . .
Sectjons il, 1il, and IV of these Guidélines outlined supportive services that relate
dirpctly to meaximizing a stuc.nt's instruition within @ regular vocational pro-
+  grém and helping the student to obtain employment. Some problems encountered
‘ by special needs students, particularly physically related problems, may not. be
able to be met_through these services and musi be refer-ed to other sources of
support designed specificelly to deal vith them. Some of these suurces of
support may be found within the school, whereas others are found nutside the
school system. However, student. with special needs are entitizéd by law to the

services which these sources provide. '

Public Law 94-142 outlines corrective supportive services which handicapped *
students in particular may receive. These services are & 1erally coveres under
specjal education funds: .

»

Cur:;%tive e audiology
Supptrtive e early identification
Services ® medical servines J
“occupational therapy

physical therapy

psychological services

school health services

social work services in schools
speech pathology

. -

Other supportive services specifically available under vocational education

include:

i'thap e transportation for students to attend:
Support {ve -- vocational program outside school
Seppioea -- day/residential school/sheltered workshop

-- vocational evaluation center
-- pre-vocational career awareness activities

e technological aids and devices
e stipends for students to continue or encourage education

e dependent child care

Numerous federal, state, and local-oryanizations and agencies provide a variety
of supportive services which are not applicable to be designated as excess cost

{
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S activities under \ioét:m;\i(ﬂoduéation,»but which may be offered without cost to
S local schools. These services inv:lude: :
. . ' T

Some Specific ¢ vocational evaluation

‘Outaide
Supportive ¢ methods for working with physically. handicapped people
Services (especially the vision impaired) '

: ® unique training metknds in craft programs
® vocations! assessment/evaluation

e methods for working with the physically, emotionally, and
mentally nandicapped

e work-experience prqgrams
¢ iheltered workshop experiences

¢ methods for training severely handicapped children

Some sources of these and other services are listed in the Appendix,

The role of the vocational instructor is to identify students with epecial needs
that require assistance from outside services and make appropriate contacts for
referrals to ensure that the student receives needed services. As with all
supportive services, vocational instructors must leamn to recoghize unususal
situations within the classroom, what their limitations are in terms of handling
these problems within the classroom, and what support options exist outside to
help a particular problem. It is not the responsibility of the vocational instructor
to make referrals directly to a particular service--e.g., to a hearing speciafist, It
is_the instructor's responsibility, however, to know that such services do exis. arid
recommend that the student might be in need of a particular service. Referrals
of suspected problems (which may be identified according te the quidelines
specified in Section ) should be referred to appropriate in-schooi persannel--i.e.,
school nurse, guidance counselor, health professional, or school administrator.

”
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SECTION vi

Excess Costs
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As described in the preface to this document, federal legislation (Public Law
94-482, The Vocational Education Amendments of 1976) makes funding provisions
for supportive services for special needs students in regular vocational
programs. Excess costs are those extra or additional funds expended for special
needs students to enable these persons to participaste in regular vocational
education programs. Excess costs may teke the form of the assignment of
special personnel to the class, special ptogram modifications, or the provision of
special remedial instruction and counseling. For example, if, in a particular
mainstreamed program, the cost of providing vocational training in electronics to
the non-handicapped or non-disadvantaged student is $600, and the cost of
providing supportive services in vocational training in electronics to the
handicapped or disadvantaged student in the same class is $750, the State may
use the combined federal funds and state and local funds to pay only the
incremental cost of $150 for vocational trasining in electronics for the
handicapped or disadvantaged student. The matching requirement, however,
applies to the aggregate of all state and local funds expended for the excess .
costs of programs for the ndldicapped and disadvantaged. There is no separate
matching requirement on a program-hy-program basis. Costs puid for by other
agencies may not be considered excess costs. Exc#ss costs apply only to services
provided to those students identified as handicapped or disadvantaged. Non-
accessibility because of physical barriers in a*building is not considered a cost for
an individual student but for a group as a whole; barrier modifications therefare
do not qualify as excess cost. ' ’

The supportive services identified in this document ma qualify @8 excess cost
.activities and be eligible for additional funding. The list is not inclusive, and
each application for funding will be considered individually.

Each local education agency (LEA) is allocated & yearly budget for the education
of special needs students enrolled. Application for funding must be made by the
LEA and the availability of additional or excess funding will depend in part on
whether the LEA has spent the minimum funds designated for its special needs
students. (Specific formulas for computing these amounts are identified in the
federal requlations for Public Law 94-142.)

A sample “Application for Approval of 8 Vocational Education Curriculum--
Special Project” is shown on the following page. Although vocational instructors
are not responsible for filling out this form, the sample has been provided for
general information. Specific procedures for grant application are described in
Grant Guidélines for: Disadvantaqed, Handicapped, Support Services for Women,
Displaced Homemakers and Overcoming Sex Bias, State Depar.ment of t.du-
cation, Bureau of Vocational, Technical and Adult Education, Charleston,

-
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APPENDIX




NOTE: Costs incurred in obtaining any of the following documents may qualivy
~ for excess cest reinbursement. o

ADOITIONAL INFORMATION ON MAINSTRE AMING

Votational Education of Handicepped Students--_@g Guide for Policy Devel-
opment. The Council for Exceptmnal Children, 1920 Assocuauon Dri-e, Reston,
Virginiz 22091.

" Guidance Counseting and Suppott Services for High Schous Students with Physical
Disabilities. Technical Educauon Research enter, fambndqe, Massachusetts,
1977 Grevised 1978).

¢
SUGGESTED SOURCES UN INSTRUG TIONAL MODIFICATIONS

. .
lnstrucuona! Development for Spcucial Needs Learners: An Inservice Resource
L..uade. L. Allen Phelps. Department of Vocational and Technical Education,
University of lllinois at Urbana-Champaign, Urbana, lliinois. (Also for forms for
evaluating materials.) J

Guidelines -for Methods and Techniques of Teaching Disadvantaged Students. N,
Alan Sheppard, 1, Lanette Vaughn, Division of Vocational and Techmical Edu-
cation, Virginia Palyte¢hnic Institute and State University, Blacksburg, Virgioua,
June 1977. .

Vvocational Education for Students with Special Needs--A Teacher's Handbook.
Myra Altfest, ed. Department of Vocational Education, Colaorado State Uni-
versity, + ort Collins, Colorado, June 1975

Mainstreaming the Handicapped in Vocational Education ‘RRewvised 1978.-Voca-
tional Education: Teaching the Handicapped in Requler (Classes'. Behavioral
Science and Technology Group, American Institutes for Research, Pato Alle,
( alifornia, 1977.
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Teachi ial Needs Students. L. Allen Phe!lps, Len Albright, eds. Reprinted
from Industrial Eduration, May 1978, B

Guidance Counseling and Support services for Hig . School Students with Physicsl
Oisabilities. Technical Education Research Center, Cambridge, Massachusetts,
revised 1978), .

Access: The Guide to a Better Life for D:sableg Americans, L;i!y Bruck. Ran-
dom House, Inc. (David Obst Byoks), New York, 1978,

A Survey of Medicine and Medical Practice for the Rehabilitation Counselor.
Jean Spencer Feliton, M.D, .J.5. Department of Health, £ ducatian and Welfare,
Sncial and Rehabilitation Service, Rehatulitation Services Aogministration,
Washington, D.C., 1966 (reprinted 1969).

Medical Information for Human Services Workers. Keni.eth W, Hyibert. Coun-
srlor Education Press, State College, Pennsylvania, 1976,

An llustrated Handbook of the Handicapped Section of the North Carctlina State

irectsama.

Building Code. Rongld L. Mace. The North Carolina Building Code Councii and
the North Carolina Dwapert r-ent of Insurance, Raleigh, North Carolina, 1974.

F unctional Aids for the Multiple Har‘icapped. lsabe; P, Robinault, ed. Harper A
Row, Hayerstown, Marviand, 1973,

SUGLESTED SOURUES OF WRITTEN AND AUDIOVISUAL MATERIALS

Bibliography of Secondary Materials for Teaching Handicupped Students. Pres;-
dent’s Committee on Employment of the Handicapped, Washinqton, D.C. 20010,

Vocational Instructional Materials for Students with Special Needs, 1972,
Vocational Instructionsl Materials for Teachers of Students with Special Needs,
1972. Northwest Regional f ducational L.aboratory, 700 Lindsay Building, 710
5.W. Second Avenue, Portland, Oregon ©7204.
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v&etimal Education Resource Materialhr: Handicapped and Special Education,
1972. Center for Studies. in Vocatignal and Technical Education, University of

Wiscomin-Madiso'n.' Madison, Wisconsin 53706.
Cedar Lukes Curriculum Labaratory, West Virginia.
Individual Resource Centers at each school.

American Printing House for the Blind, 1938 Frankfort Avenue, Louisville,
Kentucky 40206.

-

National Center on Media and Materials for the Education of the Handicapped,
The Ohio State University, Columbus, Ohic 43210. _\

SAMPLE LISTING OF OQUT-OF -SCHOOL SUPPORT AGENCIES -

The following is a list of preliminary findings of National, State, Local, and
“chool agencies providing services to persons with disabilities. ‘

NATIONAL: The Arthritis F oundation )
National Easter Seal Society for Crippled Children and Adults
United Cerebral Palsy Association, Inc.
United Epilepsy Asgsociation
Rehabilitation Services Administration, Department of HEW
American Nccupational Therapy Association
American Physical Therapy Association
Federation of the Hundicapped
Institute of Physical Medicine and Rehabilitation
International Society for Rehabilitation of the Disabled
Muscular Dystrophy Association of America, Inc.
National Association of the Physically Handicapped, Inc.
National Committee for Careers in Vocational Rehabilitation
National Paraplegia Foundation
The National Safety Council
American Speech and Hearing Association
American F oundation for the Blind, Inc.
American Printing House for the Blind
American Coalition of Citizens with Disabilities
Better Hearing Institute

7
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STATE:

COUNTY OR LOCAL:
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Blinded Veterans Association , 5

Bureau of Community Health Services

Bureau of Education for the Handicapped

Clearinghouse on the Handicapped

Crippled Childrens Services

National Association of the Deaf

National Association of Concerned Veterans

National Council for Homemaker-Home Health Aid
Services

Services for Crippled Children

Division of Vocational Rehabiljtation

West Virginia Awareness Counselor

Multiple Sclerosis Society

Schools for the Deeaf and Blind ‘

Bureau of Vocational, Technical, an Adult Education
United Cerebral Palsy

L.ions Sight Conservation Foundation, Inc.

University Extensibn Service o

Veterans Administration ]

Department of Welfare l‘

Mental Health Center

District Office--Vocational Rehabilitation

Society for Crippled Children and Adults

Early Childhood Development Clinic

Parenting Education Resource C anter

Adolescent Parent Program

Sheltered Workshops

Easter Seal Treatment Center

Awareness Center

Art Therapy--L ocal Hospital

Community Action Agency

Speech Pathology--Local Hospital

C ounty Chapter--Arthritis Foundation
ounty Council for Exceptional Children

County Heart Branch

County Chapter American Cancer Society

County or District Epilepsy League

County Association for Retarded Citizens

County Diabetic Association

County-Muscular Distrophy Association

Ostomy Society

Center on Alcoholism and Drug Abuse

Family Services

Meals on Wheels _



. Hum: - Growth Foundation
Personal Care Home Asaoclat:on
L.ung Associaion
Speech and Hearing Center
Crip )ed Children's Services
Curriculum Improvement Center
Head Start
Preschool Project for Parent Understanding of Student
- Handicaps
Allergy Rehabilitation Foundatién
Career and Personal Counseling Center. /
Vocational Rehabilitation Center
~ Cerebral Palsy Clinic
Early Intervention Center
County Epilepsy Association
March of Dimes
County Multiple Sclerosis Society
County Human Problems Center
. County Aging Program
. County Nutrition Program for tha Elderly
) Salvation Army

SCHOOL.S: Special Programs Director
. Speech Therapist .
Behavior Disorders Personnel
" Learning Disabitities Personnel
Homebound Program Teachers for Physically Handicapped
L7 School Psychologlst Co
S . Tece .hers of Mentally Retarded Students
- Teachers of Gifted Students
Audiologist
Teachers of Hearing Impalred Students
' Teachers of Visual.y Impaired Students




