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e : . - In October, 1974 twenty {llinois language art$ |
' T, e b protessors, teachers and llllnﬁls Office of Education
- . ' sopsultants met in Urbana 1o discuss. and to respond
) to he need, for materials especially’ written for class--
roorn teachers of language arts,’ The Urbana meetmg
. . - v v focused: upon a plan to print a number ofmonographs
' . .~ each one emphasozrr\g language arts and eachone
e . *fitting isto a series 6f monography suggesting the

_ Lo e 9. depth of’ Ianguage arts education. - .
K O =~ R v ’
~ . o !' Followrng the Urbana meetmg monograph

‘ o 1 + .authors and editors collected, organized and explann-

- ‘v‘ ed ideas frommea ly 80 Hlinois contributors. Mano:

gr\a’p‘h tltles chap er tlﬂes and sectlor(headrngs cover-

v : . adeas and practices took shape.
. L . . “ % ' . ‘ N . ‘ .
B ' / T . The intent of all the monographs was to combine,
' . o : theory and practxce intojbrief suggestions for class:
K B . ' room teachers of. language arts. Although some of_the
.~ B ' suggestions are new to the profession, most reflect
. . ( - the best teaching prao‘hces by experrenced Minois
: ' Yoo "teachers. Some monographs take controver5|al stances
& o . {ssues, but even the controversral ‘paints of view
.o : v are clearly within the realms of accepted pedagogy &

. S : . As planned, all nine monographs report effectuveﬂ N

often:used teaching practices.
S x A
* “Monograph authors and edidors wrote from their
. own philosophies, and they, wrote about the.ways of
. s e -teachmg they knew best; no attempt was made fo -

o - ~ advance the cause of any particular educational prac-
o . : : "tice or termlnology ‘The monographs respond ~both to-’
B L o o persistentdssues as well as to modern trends in lan-

T -guage arts education. - ‘; ‘

Lo . L. . i - ’
More than 50 teachers of. language artsgave of -

. . the»r |nsp|rat|on time, and patrence ilinois students

A oo ‘ -+ will profit from such professmnal eiforts grven for the

- T géod of education in llhnons , : N

.

[N
'

. ) . Z - ' :
R ¥4 _?% e Aspecialthanv +adid begivento wo illinois Office
. ) e T DL of Education sta* v 1bers — Mnna Hallxdayand Alan
. B “‘. .- - Lemke. They concuived the: |dea for thesmonagraph
oo S . i k project, guided it'to-its completlon and made * -
. - . contributions tbseveralmondgraphs The development
+ . of these monographs was a monumental effort to  *
. B _ improve education in lilinois ahd thé success of the
P L . projectcanbe attributed to Ms. Hallrdayand Dr..Lemke.

. . s L
e s v Joseph M.Cronin .
s . - ) L ‘ . State Superintendent of Education<
[ ~ » . - :
1/ e . ' ’ Y oo . N ¥ .
. oo . -
Lﬁ- ' g §
c .- . ~ 3 * , - I‘ : N = Y “\‘ *
Q ' N

Aruitoxt provided by Eic:



] ¢ . ‘ v
. = . . k'" . J
. Z‘ . T ' [

- ~ , . N (] . . .
» - . - .
z a \ ! - : E
[ ' ve ! *
w . o . ' T
’ ] .

L4 v’ . - A \
e st s
‘ . . : . - ' . : ) ' . i
‘ _ ‘ S TABLE OF CONTENTS o~ !
- Int(od‘uction . : g 1
D School as a Medium .. R
' .Y - . o T " ‘ )\ : , .
A : Teaching as a Medium " o 4
. S © interiude C ' e ‘ : RN 30
; . English Yeaching and the Electric Dream . - S 31 '
. v [ .. ‘ . .. . ' . B ) . N . . ' . . K
S Adolescent Culture and the Electric.Age: Activities for the - " 45 ' St
: ' ' Classroom ' ' e
,  Analysis: Thé Televisior‘Commerciél N . ' 46 - . 3
. » N - ' ' . R Y - . ' . . g
How to Conquer Your Television Set R - < 48
- B R By o . : N
. Transchipt of Television Speech Essay - ' 49 TR
SRR R Professional Organ|zations - S 50 »
"y t  Workshops and Festivals 51 .
‘ » N ' b
. 2 . " L s ) v
- ] . } . ) : Ld
“ “ .
) 4 ’ “ . . s . . P
. K
§ ' : ~a ~. \ * I3 _ -“ ™
' {
- 2 . bl
- - \ 4 .
Al * ‘ ” 1) p— ) "
) 4 . o b ¢ ’ . a
) - . — 'lf‘ 3 - an v . -l l\\ . 3 )
. ' - / ’ ° '4'. ’ \i— q’»
- : ’ - ! P
' X ~ T ( ..
. . . * ‘ - ‘ l é e
S i n p .
. W o ' ] t, ! . ¢ ', r - .
‘“ .o ) g - / - N N
t . / L) o \ A
b ¢ : /“-ﬁ" . 5 " >
. T osa - v P ¢ . (]
S —~——— S \,‘4 ' 8 .
o . . B T \J ' , .
ERICT s 4~ .

Aruitoxt provided by Eic:



_INTRODUCTION 1.

¥ o i
Many teacheérs of Engllsh who have been in the classroom
for 10 wears or more, are convmced that it is far more diffi-

- culttodoa good job now than it wal when they were first

.starting their careers. "You have to practtcally stand on your

head and spit nickels to get their attention,” a teacher in an

~ excellent suburban high school told me not lopg ago. And

many of her colleagues would agree. .

.

And it ,isn’t onIy attention that presents a problem. Fewer
students seem, to-write accurately, let alone gracefully.

. Reading scores have declined nationwide. Furthermore, to .

thesse general problems of attention and literacy, most
teachers of English can surely .add some particular and very
real accounts of problems surrounding the teaching of fan- -

. guage and literature: students who, instead'of making any

effort to say.something usefu!l and precise, say Lhings like
"It's heavy. . .very heavy,"’ or ""You dig?’’ &r slalp hands
palms down, palms up, instead of saying anything at atl; .or
students who won’t.read and don’t write — and on a:d on.
It is the thesis of this monograph that a fundamental change
in how our studerts think abogt the world is going on right
now; that the electronic, nonprint media are one of the
important causes of this change; and that teachers who
understand what is happening ‘will be on their way toward
solving some of-the bafflirg difficulties that seem now to

“ .beset the teaching of Enghsh \

. Two chﬁnks of theory are provnded by way of explanatlon of

what is happemng In the ftrs} ”Teachtng as a Medium,’

‘there is a summary of the work of MarshaH McLuhan, and

some of his tdeas are then apphed to some rhore or less typi-.
cal classroom teaching. You may need some forbearance to

A get through transcript of.a class which is provuded there. But

bear wnth it Remember that the {tudents got through,ltr
THe other theoretical matertal "Engltsh Teachtng and
Etectric Dredarn,’’ deals primarily with the effects of teIevmon

- on the world-view of our students.

ERI
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After.the theory, the practical: a series of questions to ask,

dtscusstons to have, and-projects to carry out

Finally, there is a: transcrnpt of an audio tape, contalntng
some examples of the language of television, and an example
of one project that might be accomplished w'_ a class.

TWo words of warning: First, the exercise§ probably won't:

/. ~work well unless you can seé why they arécbeing done. So

tead and ponder the theoretical materialfirst. If you have the
time, by all means read some of the items in the biblio- )
graphy, especiall McLuhan Schwartz, Ornstetn anN
Youngblood . ] .

Second, considerithis. It isshard to avoid the implication, in a
‘discussion of the effects of nonprint media, that teachers

and schools have somehow failed to keep pace and are there-

. fore at fault. Such is i@t the case. Schools are staffed and

paid for by adults, but they tontain children and adolescents.

" There will always be conflict n thosé two groups, and
there always have been: lo hools Charles Dickens .
portrays. The"point herefs not pess mism, but hope: the
hope that throughan u dgrstandlng of the subtle but pro-
found effects of the electric media, teachers of English will
be able to reach more pegg!e/rﬁ’ore often. That is what thls

L &7
Y

monograph is all,about. ‘ . .

The author is grateful indeed, for the encouragement and \ ;
support of colleagues + English teachers, all.— who have. %

known for along time of the Electric Dream: they are Herbr“',‘f
Karl, Jane Gaines, and David Sohn And the paper |tself is for '_

Nancy Trﬂmpson

" Daniel A. Lindley, Jr..is Associate Professor of English at the
Chicago GCircle Campus of the University of llinois. His pro-
‘fessional experiences include teaching at pub/lc school and
college devels, numerous publications, consultant work‘ and
p,pﬁ tography accepted into. the permanent collection of The
Art Institute of Ch/cago . .
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" SCHOOL A

Here are some photographs of schools.




. o . .before.you read further, choose four or five that you find
. . " interesting or invo[vin'g. Choose another four or five that yq‘

find Boring or unpleasant.
In the pages that foliow, these photographs reappear. After
) ] .+~ .you have read the discussion of *hot’’ and ‘’cool’’ med,'ﬁaB
. o -\ {pages 4-41), see whether you think-yo‘u have chosen '
. . ) 1. \'"'cool”” photographs as interesting. And try to ignore
e : " .+ pages 42-43 until you get to them.

tll.c)‘r
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"', TEACHING AS A MEDIUM * . - ' .

' S S Above all else, teaching is suppoled to be.clear. Teaching explains by simplifying, by
) . ' . " presenting ideas in arlogical r, and by allowing for the practice of skills. The erealt’’
-~ world, in-contrast, does none ot these things.-In it, events crowd upon one another,
- there is little attempt at explanation, and no idea of ’practice.” Angd indéed at first
< - : glance the idea that a school classroom should be clearer and simpler than the outsidg
_world seemis to have mmruch to recommend it. The taxpayers who support our schools
would probably agree that they want those schools to be pervaded by clarity and
. order. But to the extent thatwlarity and order do prevail, then the classrqom is in con-
' 4 flict with that vast collection of experiences brought to schoo! by today's irnage-satur- |
L . . ated students. That collection has been gathered primarily from television, with power-
’ : L ' * ful assists from films and radio and LP records. A teacher may say, or imply: choose
' ¢ o : between my clarity and your disorder: But a student, tivjng in his own culture and in a
/ o ' " time duffeF’ent from the teacher(s time, may think that the teacher's clarity i littlep
more than a defense against change, and the school itself a fortreg%adequ%ely de-

fended against the thousands of |mages ‘and transitory experiences dytside.
This‘idea, of connecting clarity with failure is not mine- it js Marshall McLuham's. Let
me begin, then with a summary, sKewed for my own purpdses and absurd in its
, brevuty of what | think McLuhan is saying. Nex®, | propose to consider classroom ’
teaching as a medium, and a-medium in competition with other media, both print and -
. ‘ nonprint. By so doing, | think | can show why a lot of teaching that "'ought’’ to work. -
i’ N g doesn’t. Lastly, | have a few suggestions about the immediate prospects for English
teachmg in these first few wears of the post- hterate post-historic age -
. _ McLuhan $ vision is apocalyptlc icy! which rlght away scares the print-oriented English
BN teachers as they watch print meilt away iq the electronic holocaust. Mere of that later,
. . . McLyhan proposes that the history of CIVI|IlalI0n is really a history of the media avail-
e : . ablein g)wzauons Before print, people had to rely upon seeing (ahd touching) one
oy . " - another in order to communicate anything complex. And of course seeing and
- touchmq were very involving indeed. Involvement, let’s say, mephs both noticing and
LI . caring. Even when messages had to be written down, they were unique, one-of-a-kind
/7 o items,'and,you had a real sense of the person behmd them: the delicate brushmarks of
’ Chlnesg_gallugraphy, the tcuch of pen to papyrus that preserved 4n enturely ceremomal

- . ‘ .t

ERIC
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' language in Egypt in a virtually unchanged forfn for25()'() YOirs. 2 And the samo feuling

NN ‘ ' : of individual, idiosyncratic craft imbues illumirfated manuscripts. 11 is all ona: an
- i o imprassion of the individual person, an impression-of caring. Such nmdm {manuscript,
4 : the hand moving, dance, the body moving; gesture, facial expression) are cool, in
] ‘ { ' McLuhan's mrnunol()q#\ml contain the pns*ublhty of reflecting the unigque or the .
T ' . unexpected. 4 ‘ , .

¢ Then along comas print. You are né)w mu‘din{f PRINT. Note that it comes in long,
. "»ubsqlutalv straight lines. Note that it smells {perhaps) of somé giant, oily machine.
- Note that.it has been untouched by human hangs: it was probably set by a computer
, . _feading a Varityper. {It's interesting 10 note that the New York newspapers have had
“Printis just plain untriendly compared endless labor relations problems with their typesetting unions precisely because it has
“to a talking face or a brush stroke. = . "/ become technologically possible to eliminate people from the production of printed
N , pages.} Print is just plain unfriendly compared to a talking face or a brush stroke: in
order to try to get a sense of a personal voice through it, e e cummings had to PLAY
S v : WITH IT, shoot onetwothreefourpigeonsjustiikethat, see what i mean? and then
\ . : there's Finnegans Wake. But in ordinary 'use lprint debumanizes. It is what McLuban
o : calls a hot medium: uninvolvinq acting upon-one sense only, doing its absolutely pre-
dictable linear little thmg and, although utilitarian in the extreme, a real drag by
. ' u)mpauson with cooler forms. L . »

~ .
. -

» And more than a drag:"a source of deep divisions between people, and peoples. Print -

“_ ‘- o N made specialization poss«ble It made a.law book printed in Antwerp available
. simultaneously in Oxtford and Florence. Where people had once been drawn together
- ¢« by their community, by their shared experience of a thunderstorm or a migration of .
m ordumrv uses D”"l dehuman- .birds or by the omens in a sheep's liver (all cooll, now, with print, people could be
nzes : dragwn together, sort of, by knowing Section 262-B, paragraph 31, lines 453-486, of )
. the Code of Laws Relatipg to the Transfer of Title to Real Property, or whatever other ¢

- arcane specialty you like. People drawn together by things like-that tend to fose touch

] " with the common experiences that really ought to bind one human being with
) . . another, and arguments take the place of sharing. Professors who blast one another in
' ) the footnotes in'PMLA are the trivial side of nations or people who become ever more

. . \ N . aware of their "special’’ natures. While the cool, tribal village might well go to war to

. P ; . protect its huntlng ground {a matter of pure surylval) it would never destroy a village
“The old, hot brderliness of the print in order to save it” for Democracy, or any other print-specialized definition of the
world is breaking up.”’ Right Way . To Do Things. The hot medium of print made a lot of things\:;y/fectly

clear,” all right. But a shift away from this clarity has begun: “’he Electric Age."’

Television, you see (you see} brings back the multisensory, fuzzy-imagé face._In the

. w 8 - Electric Age, images and data flow almost instantly around the world, relayed by satel-
lites and carried over laser beams. Suddenly, the possibility that the whole world

could turn into one huge, cool village is upon us. The. real importance.of MclLuhan's

N aphorism “'the medium is the message’’ derives from this view of the history of civili-

. : zation, Ihe medium, for McLuhan, shapes thought: shapes finally, our view of

“reality,” of ""truth,” of everything.

.

“Suddenly, the possibility that the a
‘whole.wor could tum into one huge,
- cdol v1|lage s upon us.’

- coolness is a funct‘ion of both the . - Firstofall, and afthough | don't think McLuhan would say this, | fmd |t convenient to
:‘ d : r se and of the mediu‘m’s ‘ 5uppose that coolness is a function of both the medium per se and of the medium'’s ]
medium per $8 anc , semafftic content. Thus, for example, a Coronet Educational Fifm entitled How to
sercanUc content. Write the Friendly Letter would be hotter than Kubrick’s 2001: A Space Odyssey,.

. «. . even though bottr are films. But both’, precisely because they are films, would be

.o . cooler than radid, because radio involves only one sense; and both f1ms would be
> ) ' ' ) . " h ..lhan TV because the film image is optically much sharper and therefoPe less
s. The problem here is that a reat confusion exists between semantic tofhtent
ich | mean meaning) and McLuhan’s_term, message. | think that the meaning is a
asmall part, smaller than most English teachers think —"of the message. But

. . s really important is that the mediumn,is the message; too. And the medium/
- ’ - * - méssage changes consciousness in the world regardleu of its semantic content. That's
N - the real point which is tough for Engligsh teachgrs and print people to understand. And
I guess all | can say about it is; get comfy and read on. | mean, this is print, right?

ERIC
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Now thq nature of the madium partly determines its "“tempaorature’ (hot to cool) and
« lts tamparature determines. the degree {(pun, folks) to which wae bocoma involved. For

-

O

ERIC
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McLuhan, tha relationship might look something fke this

o

Which s all very well, but | have trouble with it, because my.own experience tells me
v that a tolerance tor coolness does not really extehd upward into the blue like that;

rather, it is possible for a medium/message to become so too! triat some people just

lose interest and turrﬁ itoft. A very gnod example of thig is Finnogam Wake, which is,

cooL

. among other thlngs a prophetn( exercise in cooling ﬁr»nt dawn as far-as.it can be

.

~cooled — as McLuhan left. handqdly points out over and over What | think is: {1k Cool
media are irndeed more involving than hot media,-BUT. {2) people, and Societies, differ

in the.amount of coolness they can tdlerate. Thus, my diagram logks hke this:

!

R —_—
HOT —

~

COOL

) . ) - .' . ‘
In my scheme, one does not try to send cooler and cooler messages in the certainty
that involvement will inevitably increase as a result. People do turn off But | also”

think — and this point is crucial — | also think that the advent of the Electric Age has
-brought with it a*rapidly mueasmg tolerance of the cool, and an intolerance for the

hot, The old, hot orderliness of the print world is breaking up. Let me impaose one

more graph upon you, by way of suggesting what | mean;

s



In short, whnn a rocent Prosldom mid “\ want to make one thlno porfoclly clear,’”
an Increasingly lerge segment of our soclety fett, “Sorry.. [t can’t be done,”

.

ERIC
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. Villdge, the world brought face to face, in “real time,”

.

+

» . ' ,
But the question is both more subtle and more profound than mere political credi-

i

imgnding return to the coolness of the vnllengu this time write large, as tha Global

( or the Im,k of it. Indaed; Mr. Nixon's problem was only one symptom of the-

of print dissolws in the eJectric tide, aid the consequences for teaching are snormous.

aloctrically. The simple verities

What sort of a medium is teaching? Is it-hot, or is it cool? The only way to discover an .
answar to that question is to a:tually look at soma teaching In’ progress. Becausg this
is 8 rnonoqmph and not a videotape, we nust make do with poor old no-nonsense (ot
ong-sensa) print. Here, then is a tape transcript of an actual class, as taught to a 12th
Grade, collego-tuvel English class in the southern port of the United States a few years
ago. Names have been changed to preserve mnhdentmhty The number in brackets
refer to the categorivs of teacher and student tatk ‘used in Flanders- Interaction Analy,

sis , 10 meanrs silence’or confusion; 8 means stugdent response; 2 means encouragement

by

T

"other”? Somebody-tell me.

“Yes'm.

the teacher. 1t is helpful to read this as if you were a vusltor from anothar planet, _ .
sent to measuyesthe hotness or coptness of various media, you are looklnq at thig teach-
ing as a medium to be compared with all other media. You and the students experi-
ence it as you) would TV or billboards or .mnnuncemants of-flight departures in the
airport, You are not a "'professional educator,” or éven a te;)(,hor you are not ’ “evaly-
ating”’ td sec.what the kuds are learning. You are just experlenung the medium. And
here itig,

i

Vou know what you're tendin’ to do there? Follow the book. [10 — 10]) [Note
“1.) ‘Don’t let that outline in the book confuse you. [10] On the note cards, know
what ydu did? Many of you took “early history.” in that, “brief history,” & the
outline. The outline’s really directly related to the — what? [10] What's the rela-

-tionship in the ottline and the book to that major topic to the subject? -They‘re

closely related..[Note 2.] You are not looking in there, so you asked me a ques-

tion about something wheri the book is put away. And that wasn’t related to the

‘— what you are talking about. You don’t need that. Uh'— Mr. Lindley. Do you
know what they are atking abou+7 Yqu don’t know .

- Lindley: I don’t know

! don’t have a'textbook out. Where is one? [Addressed to the observer.} What
happened, we did some activities in our text and, uh, - with the preliminary out-
line, and the suggestion is to revise'it, there — This is it. v ..

.Liridley-. Oh,yes, | see o e L.

e

'._1‘ . kS

You see that "'brief hnstory"~7 Do you know I'm having rrouble wuth their out-
lirfing, and*the question was, Aflce asked me, could they have i m the|r outllne
“brief history**? [10) And = my —

3 FAN

. Lmdley | see, yes. -

And she doesn’t need ‘‘brief h|sl‘ory unless it's sornethmg she needs for her out-

line. [To class.] Your OUUIq\hdS to relate to what you are doing, and in this case,
“brief hustory is tatking about — what?- The drug industry. And they're givind

ol

2o

that'~ but in your case you might not need that. 'Yeu gbt that relationship in your *

outline.. HO] Now, let’s try to finish this outllne [lO] Why 15 ‘B named

. - - . * »
Because it's some other ki.nd of article from a tree:

* Other kinds of products that come from a tree.

& ‘e N

What kind of products? Remember, this *'B’" is related to what?

‘
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Aruitoxt provided by Eic:

S Food t mean, other kl%ds of food

.

What shall we put here7 flO] .

» AN
L

Sﬂ-lovy about “Other van)es"7 o

T Other vanetles of food?—[‘lO] And that would relate to that7 Is that all right7 Why

|sn ‘t |t7

" s: Uh-[10—10] .

T C mon, Elias, teII me. [10] What else do we get from the — from the trég, that S .-";

i

food7 [10] I

‘..

S Yoa dontwantfru|t7

s .No.'

T You.got the cntrus up here that s the on!y one.

T No' You don t have frurt I|sted up here do you7

S Yo!*mean -1 know what you’ re talklng about You want -

T Other vanetres of frU|t Why do you have this — use = other 7

-

S:. Other varieties.

T ‘To throw everything in there. o o

s "Yes well —. Your outhne wouldn’t be S0 !ong if you -
o N

S What sy, Ahce7 - L .

(RN
-

S .
T Otﬁ’er klnds of food: AII right; why not say that?Why not say that? Huh7 [10]

'.

S: Tsay your outhne wouldn t be so long |f%/ou put '’ other o [10 Iaughter ]

T: g,‘;'Now what I don’t understand? That s a good Qne. Now 1 found out why

- ot‘her goesthere

“:8:  Ah hah.

bl

'
S’ Varnetles o

ST Varietiés? T

v ‘
S: \\Ot'her varieties. -[10']
T Shouldn t this have been cutrusfrult ?
S:. Yes ' : T

‘S, Citrus | ‘understqod to be a fruit. o

T Oh it |s7 ) worked in Citrus County Never thought to see it to be a fruit. (10 —

B 0- laughter.]

s uml | : .

-

" T: Ah hah Alr r|ght let's take ‘other”” outand g|ve mea word

&
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TS

L $¥You got my: two points in. - S RN o
‘ T g R LT -

wot C e AR R

. ’lz;f.-.'Y'o'u' got ydur.'\;vh'at?_ T SN

Sren

o,

- L

-8 Twopoints. gL T T e

- Oh, you did? U
u What? [1’0] -,‘:' o

~ L
. o
- . . »

Citrus fruit, {100 Nus? L

T What? - ¢ T B
T, * . Lo . )

; .

Nuts? Nuts aren’t fruit, are they? No. . : -

© Whatsay? -

: —aren'ffruit.” S o
A W o . ' .l
" Whatare they? = - S o s T
Nutsaren’t fruit? L Cw e S

.-

R . . .o . '
. W S .

T: 'IIheat"?therp;_‘"rnak'é.théf-rgmark,say: "fruit_énd"_;wﬁ.?t?v[Note 3. e .

. . L ) - N P
S: Nuts. . - o - ~ '

. : e . Lo - ‘1' : . .
T:' Nuts, right. How are nuts classified >All r}ght, somebody in home ec or agriculture
tell me. L o . L B -

i What? © o . : R -

]
-~
.*;‘ o

all right. Now. let’s get.on it. What will this be? Varietiesof . *»- ..

. .
t
. :,
i
.
(&4
;
~ 4
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;. One. What - nuts don’t we? Let's get nuts And nuts wnll be <% what\? x

Tell me, Mr Ag [Iaughter] o : s

Bag what7 Uh YDJ otherags— )

‘Hush —; come on. [10 = 10 laughter] Look uh., well maybe we need to name,
v2

" _

Would it be wise to name ‘some nuts?

Yes yes

What arethey7 ® '
Pecans ¥ f“ c
| don’t know how you put it up there How do you put'it.up : ; 3
'uh - o ) T
Iell mé wha to wrnte‘ . o § | .

.y’

One? . Do e
'r. R -[ '?.

Uh - uh Oh under the N- Peraod

Where7d P

Under fhe one. ‘

,~rs wew

beCause you

l‘(OW I have to ask that —
-know what" 's going tO'happen when ygd write, don t you7 [Note 4. ]
7

Oh Under'the N? Period. Where? You

é . R . K
Uhhuh.-‘--’i‘ -/ B

i
' / L ‘
Uh huh Ajl rlght what goes here7 - I

"ecans e e : &

Wa\nuts.

You-don't have 10

Well, | think’ the want to know. Don t we? This is mterestmg, though - [10] We
have nuts any know some that do‘ht come from trees .don’t you - -
- ., A M

Peanuts 4 g .

‘We knOW/me— : .

Yes peanuts A L R : "% ¢
;- - :"'-';‘i ‘ . . BRE
Walrruts ['10] i, e . o S ag

AII rlght Any= more?

chkory nuts ) ]
What kind of nuts? R N
10% T N e
. . R SF4Y ,
. . -



' - M . [ - . R ..
" S Hickory nuts: ;- T o P _-/,’/ i O .
: ) . R 3 T e e
- .. L . e . VA v o -
. ~T: What kind of nuts?. : Cee rd HER L Lt
L . . v -t o, R O h
B T ;[Chor’tksHickow__nuts. S SrE. L
VT . L .. .T: Oh, well, you didn't call them'that at first, did you? -
. ° L . S chkory nu;s [10] o : )
P : o - T You don t know what klnd of — You don 't know the hlckor“ nut? Describe it for
o . . . . .. US Uh . R . . .. ,_.- Te ' . . e K
. " -t The hlckory nut is real hard. It s hke a-— .
v c o ' o " R T Is it, uh —it's what7 It has what7 . |
* .o ’ : - ) . : »,~ " . . L ’ . '
P - St has a hard sheII N o .
- . - T has a what7 o R
’ ' . -" . ' ' . ' * ’ -~ .
o . 8 Yl},has a real hard srfelt :
- o " " " T: Real hard, what you.mean? How about the waInut7 Does |t7
; e T ,’S: Uh uh. Not waInut [Several responses] '
_ I ) T i grant you that You might be thinkin’ about the English walnut, but we don't
R R . get that around here. What do we get around here? All of them-come from tree
- ~ . but I'm sayin’ the one around here, uh, is hard. The hickory? | mean the walnu
‘ . S's: All of them are hard. - , Lo
T:. You know, it's interestin’ how the 'thin.gs righ't around you you don‘t know. Now, -
. . Leon Countians, | know there are many walnut trees around — and what'’s the
¢ ’ color of the walnut? = * . N
© & “Green. [10°~ laughter] »
’ S: Brown. . ' A o .
L NI _ S: Brown* .. . .
. S:' They're brown one time. . .
) T: VYes. At one tirhe, yes. It Tooks — L '
N ) . . : i . v
S: Wesaw — - Lo oo
" . - [ cy : N ’ - i
. “T: Itiooks = uh — we don't have those around here. .
Y S',.. There's one that's a black. o _ S . e .
: M . ) . . " » . 1 'x: B .
3 T: Yes, they are black looking. And what’s the shell of it — that Gutside? -
S: Brown. : :
S: What shell is it?
\ ' T Are you tatking about the hult, now? I'm not talklng about — the what7 The shetl.
_ B Are we together? . - N , ;
A . . . R o o - . ]

P
ey

El{lC- . o _ .

Aruitoxt provided by Eic:



- L5y . Q ’ J . . ~ :
> " Y o T ' " ’ ar C i . ) . B T ”
T g's: ['Chorus] No \ s R N .
I S T Vo ' T Ah—Uh-—Clyde vsntwtth us. And what— . o . T
N e {am BRI e Se ey
. PR L R | T Black? And'what Yes, and that s the what?.1'don’t knowwhat you caII life- size,
.. ’ ( B ST [8] Oh all rtght wait a minute, when it's ont the tree you have what? Obie, *
‘. . . A . R . . R }, i = .’
' o (J N B “8: .Agreen covern(g. R ,‘ ’ . L Lk '
_ . R ~ ® -,' - T You have a covermg over nt That's what you're talklng about, the green’ Well, wg
. : N - ' o, , -don t ge’t that when we get ready to eat the: nut. Let 3 get together, Uh huh . -
T o } Lo | S: . It turns browh. - . : ) .'.-; T
N : . R ' - ' S
. - - T: What kind of brown? What color brown? ; ‘\ : NI
S Dark, ‘. o - - - L K
’ W . T: it'sso dark that it Iooks what7 .
e s Black A o . L
s - o - - T: Black And that's'a hard nut to get into. " ) "/ ‘

.."' S

S N L .Ss Yes R?ght | D R

) 5 ) :' ; ) T Allflght Now..the hickory nut is still — what? - o .
- | Ss Hard. . v - - - .b | : : ( !
" - T: Hard? . ot | ' o ' ,
S: 1t still hard. | | ‘/
R - ’ T Okay, the walnut is. hard The hICkOFY nat is still hard That's right. [10 - 10 -
o TR o - laughter] ftiswhat? . . .

S:-, Harder.

{ S: - [aside] It's 'sltill hard. '._ _ o .

» i T: .T.hat's'the word. Harder. Uh — and it's — who hasn't seen'one? -
b .I - ’S | haven't. T ‘
: , T Many around. Where's 3 tree nearby? ) \

. S UpOlmeyhiz . . ‘
' T: | dp? Oh. A.nd t:he\-/ are somewhat round, like very hard to getk:int’o.
S: B(own; ‘ i B ‘
Sy .. . B . '
. c. ' “ ‘ . T Pretty brown. .L(%ke hickory?‘:'All. right~What's the ot_het?

A, w

- ' C ‘ ) - S: 'Brazil? U.hb uh —you'don't find— - | . ’ T -

", S T: Brazil? [To one student} It doesn’t have to be in, because Iook at your- thesns
: ' : What isit? o ‘ :
- v L .

I~y
w .

12

: L ’ © . : o
Q ) . . . . . e LR
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N
1
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] . .‘. ,'l.-. . ;_“o . : R ! . .\. v n—';'. o ) :
‘., 0 S A TR Toplc- uh ‘ e : SR
" “‘.' .'s‘ R ’ o A h ‘.o - - -
NS A . T T AII nght Man'lives not o,nly — [¥0] and rlght now . maa-§3n outer dpace’— isft't .
T e e s he? [Note 5] [10] .Uh - Brazil." All. right, this, ugh for that. Do we have a
T o0 LT e Y This s all we get - from — for food f trees7 te 6. .Citrus:— Citrus
: ‘ <! LT Frult and nuts7 ‘ S e RS
L
4
P . « :
# . T
. .
| ' o \
Co g,,Seeded frutt [Much nouse in corrldor at this pomt]

) don't know I JUS[ thlnk that's rlght o - o L

AII r|ght Look don t know whether ‘[h‘IS is rtght I you put fruits-here, you ‘'ve-
aIready got “éﬁ/hat7
: ‘.Cltrus . . ' R . ’ . : ’

Citrus frurt All rtghte,What will we put in? [10] Huh? You have citrus fruit here
Yqu have nuts here. Now you have - = . - . ta L
o | v
-S's: Frult Tomatd [Laughter] Fruns ar'e tomato.

. your head. : : : .
'I thought t%mato was.a vegetable,

“'S: No. e o :
Butltste"&,&,ﬂ'do we get tomatoes from-trees? Yoo ' .

"lIs-it — you love “other,” don't you? AIL right, "other fruits.” All right, ""other
fruits.” And then you're going to put everything in here that you didn't put there,
because you used what7 Ce . v .. .

oL

13
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T: .Well listen, Barbara and Ehzabeth Uh. We aren t gettmg these Don’t start shakmg

s: ”Other.’v’."Othe'r,j:" EURRI . - R - ¢

B D



PR ] . » ) o o ,.‘.A . ¢ . ) . o . . ‘ . .\
e oo " S: No, museyoucantdothat E P U
T N~ - . T: Can'tdo that?-thwecan’t?; Do N eyt
. S CUeT . Tl . : . - : :
E Ny "'v oL R "JA. ~“_' : - - - . .
e - s Becéusa all other fruits don’t grow an trees. . \ PERE
S o ?"\ . . . X, i .
R - RT Oh we talkmg about the ones that related to food and'thisls related to your
A _ft . . what7 : . ‘ @
Lot S Sub]ect ( &A
xt- . , - . ' -
, .';_ . . ’ ) r .‘.L‘ 'You gef |t7 You understand what I m say|ng7 -
: S . ' S No . P . ‘. j_}js L. ‘ . Sl
.. ;
’ . o S: | thought you say "‘other frurt " he meant, you know, all other frunt that rek ted an
to the SUb]eCt &
Y,'; v .
- T Oh s0 she say you- can't do that you can't use tlvlt word gj you' get her pomt7
« (ll&llli{) (Jnaﬁﬂble) o
E T: . I don t know But we came to that yesterday Y0u remember7 All nght come. ..
* . and tell me:, Somedne mentloned troplcal fruit. - R
. §M0—i0l o T T e
s . T:~ ‘What's tropical fruit? . - '
. g ST r-3 B v - !
. ' : & [10-10] . Lo ' B .
. ) T So"’mebody here mentloned it yesterday and I stuck it d0wn ’here [10] For ybu.
: Huh?
e . i . ‘
_S's: L thlnk — They talked about on a tree 1 know, but - Maygees . .
T What are they7
. e B . . . R
"» sS: |t’sa fruit. L '

Q & L )

ERIC © - -
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T e

S Prneapple

T All r|ght are'we omg to put this here7 Why are you putting ”troprcal”7 Because
. you have "citrus’{? Well, why would this be "'C**? Shouldn t you have — |t should
- be what? B . :

S "B

T: -Okay, what will this be2

T: Okay wal od out All right.
3 \ . e . .
papaya gr0ws on — what7

/.

's:_ A bush?

S: *Uh -



: ¢ o S N o SRR ot
- o e e — : :
- .- - " _-,_ \ - E .. .« * ,

. -, . ) / . r

yesterday ..'-.' . s 7 -

| R

’ 'S Pmeapple grows on roWers, Inke \_/ ) '

T Oh yes, it does Tdmato7 [Tq one st’udent] Pmeapple doesn t grow ‘ona tree _
4 . - T

S What abput coponut7 .

., ow

‘-T' Coco‘nut? [10]} How do-yo'u‘s'p'eli that word? S,

T . A . . . :
C e - . . ity . . ot
. \ 2 . N . - L. . -

oo .=.s<s‘:--c;o-c~o-'-_ N ' ‘. S : SR (

Yo ' T C-O-C-O-N-U-T Thatsnt7[10] L T

» [y

S's: Uh Uh That s rlght Get back to "A "

S %\.‘ . _J.-(:‘_-. N T C }o C Q.N-t}T,. ; S . ' . > : . L

: T ... ,"
' .u‘r.'.’

. T . e T “[10 Iaughter]‘ [Holdmg up boxef coconutcandy] And lf the com 0
. . A on there |t s rrght This 4 4s her authorlty [10 Iaughter] oy

- N Vil g Do . .
“u, S5 Banana7 L *'\- :
j : _ U _T:_; Banana? Does a — N
O : T S:* Banana grow on‘aplant.. . \ .
- = . L e e L .
i ; Have en, nas-grow? . . :
L . T a youse Qna asg w ‘ ‘ : o
. i, . ',_ ) ._'.4“!' . . . . . ¥
v . S .S [Chorus] Yes— [10] R - .',‘,L L
T T T Yes — what? Come on. Yqugald troprcal [10] First thmg I-want taK
S o T what are the trODIC8| frurts If you. named em then maybe wecb get em T
. : Con . - . . S S L 3'. N
g ¥ “ :

o R S '_S .They grow in the troplcal regions. ..-." .

T~ . «

O Yo e T Where,arethetropi_(:al reg_lons? CT RS o .

‘e’

\ %.. S T s Oh,ébopt'Africa? L .. '

..I _. : . . E . T: ln Af ca? R . . :v- i . . u. o - - .

S: Oh, I see, You mean fruit. |:mean app"le,,

-

R

e
[ - - T Okay Mango [10] “All rlght lee me another

. : - H . N \

2 ' ) o s Uh -
C' o " T: You know, Ithmk we like that word, pmeapple dontwe7 - ) o . '..va___-'c

cooe . B s S: You knowhe Y _‘ : - , Ce T
. T r mgomg 10 try to. fnnd uh — go to the llbrary and find a film strlp there $o you
R - " canseesome plneapple They should have one in Socfal Studles Fllm Strlps v
Because you are determined to say it'satree. Hm? - PR .
P . )

o'a

O » . . ‘ Caoet - . . . . . . oL

ERIC T
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o e - &. -
\ ‘ _‘ .o T s: | 'don;t khow--'— I ah}vays thought that pineapples came from — you'khow,a —

- . : - B : . ‘ B .
P ‘ T T T Yes but remember we are talkmg about,ggwhat7 . DU
el B St [Lugubrlouslvl Trees.- o - : o EEEPAPE \

o T So we can't use it. Are these the ‘only cjes that wescan use; heré
< ) ) o - e, g R v . .
R “, .St Uhhuh." ' €
~ 4 ) b . © - " LR
i T: AII rlght |s this all the frunt —all t e food thatwe have from trees7 [Note 7. T
. R S: - No. o , . B : \ N
T: Whatisit? - . R R o L
soems L
"o o © T: Where do plums grow? .o - _. S ‘ . ’
.- - e R Onat_ree [10] _ , __ _ .
O L b o T8 Plum grow on rees, rlght I tell you what you do; ‘let’s stick all those ones on'the |
' R . side. All rlght plums Who can think of a@hmg else? .
| i . : N s: Apples | i | . v L W
. . T Allright.: o = . .« . LY
.. - S " 8: Peaches. Peaches.
I oo N Lo . _ ¥ ‘
t ‘ T: Boy,'yve’ll_;nevé"r' run out Now. . ¢ '
. ,' " .C o . S Peas . . “." . . » :-_»_“‘. ) . B
S ‘ ) L _ " L
e ) T: Listen. What are we goung to do? You gonngtcrhst aII that7
.. - .- C, ' S 'No, wejust-put mafew ' C- _ . '_ ] o S . »'_.'
~ " T What - [10] huh?.jWhat-would youdo? - . - S S
: : . S : o - S 1 don’t care. _ B o \ ) . P ' o
Lot ' . . . S s ’ \ N o - ' ' ' g
<o _ .- . “T: You heard what Alice says, said you just say “other” and then you can cut ig -
. T _ . short “[10 —laughter] Ybu Inkethat word ”other”7 . o
L e o - S Yes ' : ' . o ’
S S ‘ ‘ :
\ ‘T:" Oh. | think you do too, you're thinking aboutllt (10— laughter] What shall we
. - - . do7 Just say what? | —/et’s get to something. We haven’t taken'these in, you're -
. .- . . namlng all those other things that come from trees. All right, we could have fruit,
. * . : we don'’t get, do, we get anything elsé or do we just say fruit? Say nuts?
® S : a0 * ; .
) , - . S: Guavas: '-";
v - _ : ' 4 To Getwhat? .. g RN
v S: Guavas.. e o . s 2
s . - T Guavas. That's'a tropical — [Writing on blackboard] [0] : .
' ‘ . R } X
St 16 .
. 3 ” L] - ’ .' . °
. h L 21 )

ERIC -~
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: R o A - ' : ’ ”
’ o - " .. S: [Tootherstudents] You've heard of guava jelly. .7 .
- o E R ”[Pr /nouncing carefully] Guava.a® . )
w N -. ,:- S t; ‘ &\9_‘ . - _.‘ v o P o '
'\/’ S - S: Guava. - E o AT : S
© Y S Huh? L ' R
. . . o oz , . ’ N - . . .
T . ' <o T: Describe it for me.
. . ’ . T . . v .
’ : - ' ) : 55: It's a small round fruit. .
' - | T And it has a big hull. Remémber. all of them are not small. .
. ' S: Aren'tthey red? . I .
o ’ ‘. .
. S: | didn’t know th_at’s what you cali them.
- S: “Watermelon. . - '
T: Are you kidding? All right,. I'm going to put it up here. [10 — laughter].Per-
simmon? B - ' 5
S: How about pomegranates? I S ,’-"‘.' :
RS ', L - ~T: vHowhaboutwhat? ' \%
' R . SRR e .
L ( , C S: Pomegranate. ‘. ) , A
2 ' T:. Ishat plumgranate? Tell me how tovspefl it. ) ‘ L
9 ) . . N - . . e . . .
\ - S: Itisn't — N
CYN P , - T: Itisn“t plum. : . !
j\ . ’ ) ‘. o ' . Yo . '
-‘\‘ S: What isapricot? [10] . . N ‘ : . '
T - ) T: Wait a minute. P-O:M-E. Yes. I'm not sure how. to spell it either. | wouldn't lead ,

:you wrong, but | know the beginning. it's pome — look in the dictionary and find
it for us, -Sharon, because | wouldn’t want to lead you off — but it's P-O-M. .

‘ . S: We-understand it, though.
! L ‘ : -~
T: No.you don’'t, because | wouldn’t want to lead you wrong, | warnt you to spell it ]
. ) s * right for me. Listen, but we need to do something about.this over.here. We want ="~
. s -V . all_ these things, now we e this ‘over here and don’t know where to put it.
B . (nnnununu). : : . ) . o , S
T: Who can give me a suggestion?. -
. . S$¢ Uh-—puta”2”-no,a"3" - |
. . : : ! o : ) " M
o . T. Puta’'3"? What kind of *'3""? Vo o
: S : T . } '
‘ +'S: You know — Roman Numeral 3? | A
+ « T: And-all right,a Roman Numeral 3.
S: You got-me a name now anyway —
. - e . N ) ) 17 : . b e . ' o, ..
Q o , e _ _

ERIC
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. - /
s . ) " _ ' 4
. ~ S:" That's right. ‘ ’
Lo o o s P-OMEGRANATE | )
: N T: Thanks. There it is. L L A
,‘ - . ot ». ) . ) : . H . . .'.'_ .4 y . ' . . . .!_- N
R ﬁ S SO S: -A-T-E. A '
o . B . : o ) e
e _ o - T: And see,itisn’t plum, is |t7 That's what you called it, st it?
. . . - Y ‘s v,
“ : . S: "Pom."” o R
- ‘ . » T: “Pom.” All right, now. A s'uggestion' has been to puta """ uphere. A “Three-1" -
: : . . . three, all right, we'have it. What are we gomg toget in this? [40] Huh? Get what?
’ " ’ . What are we going to put here? | put the - }hrs here. Come on, tell me. Huh?
- N Y ) ii " )
T . h S I was just teIImg somethlng else B ) . N
. / ‘.
: T: What? ! )
“ oo / :
o S: What. oo I .’, , '. ’ .
v . ~ e . . .
. T:  Now this — you know we are going through this to glve you an idea you gomg to
: S o R T encoupter problems making your mdmdual what — ? - - ) .
o L L T Ol.lt_|lneS - C - o '
R . . . o T: Outlines, that's why we doing this. [Ncte 8] .
. S: - He— . .
o o S ‘ T: What'what? . R .
k © S He-— _ ' ’
~ T: ‘Look iwe :: “one"” would be?
- e S S: We could l the fru:t and go to something else. i
- S . . "T: Wecan Ieave the frunt and go to somethlng else | thought we were leaving the
' food arid gomg to somethmg else. . .
. S: "L mean — food — and govng to somethi_ng else. Ce
’ ' e C #
T: Shelter huh? : i .
L x4 S: Shelter food, other ~ . . = g
. ) - T: Oh, yesterday you had shelter today you have food, now you can’t flnlSh food
. : ° because you want to go somewhere-else; . | ) ‘
’ ) S:  Yes. , S :
. \ T: fhos'e are two ne/ce'ssit\ies, now. , 1
- . ) S: Arewe to go to luxuries — 7 ' .
. - ) T Oh iy get luxuries? All right. = " : T '
' ' ) .S '(".-,".””_’.',"’)‘(Inaudible)_ . .. : \
. . - “' . . ® "‘ R i . . , . .
. / . 18 . o, FSUI /
| <3 %
[ ) . )
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- . M ' o e
. .

. T: What do we get —'you want tofeave this? You have this jotted down. YOL'J want to
IR o o . ° straighten it out?. \ S ) ~ ’ T :

e ~ . ®
.

S's: NG, ng, we want to stra\lghien itout. L o : B

. “T: Youwant to straaghten it\out? Well, how wnll we do that7 [10] Ah? [10] Trans-
. - portanon7 What does transportation have to do with trees?

<

S: Do’n't rubber come from. trees?

) : _ T: What's that? 9 ' |
- S: Don’t rubber c;);ne from trees? ) ’
T: Oh,yes. ' o
:_ S: Rubber tires and stuff like that. . . ) ]
) ) ' " T: Rubber tires‘or\\ acar.’ '
- - .o ‘ , % - T
o - g : - S:. She'sstill on food, Carl. - - . \ o .
. T: We;re taiking aont fo’od.l ‘ I\._ ’ |
N ' - : S1: | thought you \gé_ntéd sémetﬁing rubber ~ Lt
.PSZ:. You mean rubSer for food. | Lo /
. S3: He thought you were oﬁ humber !II. ; \\\ . ‘ .
e : v 3 t ' .= S4: Number 1, i B . \  ' . o
| » . -, . . T No we had it down there. What-you want is a table — if somebody thlnks, we
o o ; ‘could’do somethlng in here, and get this tree. ‘ o -7
? ' - L S [10- 10] Syrup. Apples — . |
L ' '- o - T:Youget syrup from some trees — ‘
S's: Maple fréé.'jﬂﬂéplé'trée. ‘ d ’
T T: ' How do y.ou g‘ét syrup from a tiee — I
‘ .~ ! S's: Sap. .. .They are. . . I
) ’ T. And ‘theasap is'syru'p? ’ L
) . S's: No, they use — the syrup —to make uh— maple syrup — to mak‘e uh —
E'\\ 2 . . . T: It sa what7 Turpentlne can be used asa medncme7 And’ what else? .
\.\ T g . a S;- Medlclne and— . T ;_:. €0t . .
“\ . v - /" /T: ..And what else? , ‘ . i R “/ ) i
\.\ v o ‘ s // S: '-Paint.s. Thinning.paints. Yeah. Paints. . - o
/ T: All right. V\;e are jumpm-g and Ieavmg our foon though, aren’t we7 ‘What will we
: , . name this?
/ | : / Lo
.// R S:  Uh, Uh:Medicines.
' ) //l ' ' \ .
e ( 1 . . . ‘ 19 : £ N
. o . e ve O ) ,
Q -' ' ' - < L - o
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. Y 4 )
) . : T Medicines? Sy - ‘ -
: K ; 14 . . . . o ) '
R b X ' S: No. No. [10] Think about luxuries. ‘Rubber. . R
~ n ' S POT Lets get our necessities, and then get the luxuries. 5 ' _
. -. ) R ’ “ » . . ) . LY . .%
4 _ . . S:  They carry rubber. : . _ . : v
) ) » % .' T: Oh, the (hair book?). N . ' -
. . S . S No. . . - L ‘ ) : .
. Co, "7 T: What's this? S ‘ )
) .S: Rubber. Transportation. O o
N R - ‘ _ . T: Transportation? ) . . ‘
S's: Who needs transportation? We're not talking about — You said "eat.” THat son
11, where you going to say food, right. | mean - you can’t eat transportation.
) T - ' T: He.is anxious for meto put a "“"Three-1"’ three over here. And you want it to be
) ) transportatlon Let’ s see whether it will work. °
. - S's: It'lI work. It work‘ . -
: . . 1,
T: All right. All right, transportation. Is it related to your subject?
. S's:No.N&w= - : - : Lo -
: ' R . 9., . . .
i o ‘ T: Go over there. , .
. e S: No,man — )
o . .. ) " ’ ’ . - , - . . - '
e . : - R~ .All right, all right, come on, help us — develop it for us — we're going over there,
5 -t P you want to gethere. Somebody’s ~ now, listen, and while we're doing that,
) .o ' ' »  ‘somebody’s still thinking about food, let’s get this straight. We're working on 1,
o L ’ ') because we don’t want to disappoint Bob's. All right, gentlemen, call on same-
" : v thing to put in. - ,
v L. ] ' L ] 0 . «
- o c T ' TS (reweresr) [8— 8] Wdgons, right?
) . : . 3 '
. (v S T: All right, you want wagons? . .
L S'S.‘ (‘nnnn-;--) [8"'8] Rubber-— N
e;.. P - T: Rubber tires. Transportation. [10 — 10) .
p . . S: We're not going to get too much from here.
. N
’ T: Why won'’t we get much from here7 Let's foliow — you arguing wnth any — let hlm
) - see ahgnment . L -
M . ~y R .
S:  The topic is too\ broad.
' .T: The topic is too..‘\‘wha;?
S: Broad. , .
X ' “ T. Whatyou mean?
( ‘ 20, '
¢ \ . o ) ' i 2{7 ' ' :.' ’: '
o ) ’ o0 ¢ . _ - ;
\‘1 ) o / . . . ) -+ - . *
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" N N : ., . PRy . “ .
, _ ‘ S “You know = uh ~it’s hard to fmd v L. )
- nw'e - . . .
- ¢ . i - oL s . o, o 3
: C . T Jt shs&c(to f.lr{d wheﬁ"7 . R U N Lo, oo
- b o2 >, < ey - ‘ e AT :
- . . - . M " .a ..\ e L <. . . ‘o,
. ) . © S ﬁansporyauon = somexhln L ’ . . -
5 . _w . . . - - - e . _
. . " T:. Find what?.It's hard to find som'ething for transportation coming from trees,
i ) S. That nght because you know, we have several dufferent means of transportanon )
e . -~ trains — alrplanes c'hrs —-'
B + T You don’tyse the wood in them. Huh?
-'S: You don’t use any wood in them.
. . . T: Fmasking you, I'm not}saying that for a fact, there's po wood in'any car.
’ ' 1 N ? e - v - o .
* ) , ' .S: There's wood in them. Some of them have gear shifts and all that stuff made out
. t of wood. ) =
v ol ’
- .. T. Do you pay e’xtra for that? - »
) . N ¥ ~
S: Extra. Yes, ma'am. : : ARSI
v ' ’ ' [At this point, approximately 3 minutes of class were not taped, as the tape was
) changed in the recorder.] : . 7 -
. . : iy IR
T: Now, whe ,wé come down to what we got — berries, fruit, huh?
S: [10] : .
) T: Here's somebody says just forget the berries. You don’t want to think to find
another word that would make them go under there. |s thai‘lj.‘huh?
S:  You need something to describe food.
T: Evidently. That's why you — you told me to put — you get the ponnt7
S: Uh huh Uh -~ oot y
T: And don’t 'tell me "‘other"’ either. ' : - .
. .. . .
. . S: Ididn't say “other.” [10 2 - laughter] uh — )
T. .And that side of the II, you need a what, something ther'e to take care of this,
. . whatever it ns somebody tell **** to get it. All right. And these are they. Now,
L ' what else? Put “"banana’’ there. [10] All right, we're leaving — is that all the food?
. , | . S's: No - they make_ peanuts — vegetables — )
& v T: Oh, yes — we get vegetables. What vegetables do we get from the tree? Tell me,
: and I'll put them up here. We’ll have it solved, then, if you could get some vege-
- tables. 3 o -
b -7 - S, Sugar. { R
~ LI
T: Sugar. You're kidding. R
- - . ¢
- S:* 1 ddn’t say sugar. | said — | ain'( said sugar; what you think? I'sajd sure.
T:. Oh! | thought you said sugar. ' "
] “ ' R
P 21 , o .
‘ S - ot oo o ‘ S :
O * ' . . Z b ’ '
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' .S Clothmg7 -

’ . . . . . !
I SR - e : . “

-~ ce ~

Ss ldld too—-oh Uh [10 laughter] : » o N
T: Al rlght Somebody my vegetables You tell me the vegetables and 'n put the'm
j up harev ‘ o .
' sé Vegetables on what7 On trees? [10 - Iaughter] _ - ‘_ .
I. Come on,,_'Ma_xune, you know better. R KR T
. S -Collardvgreens f '_ RN ' B __ _' : ’ |

T: Yes [10 - laughtel;] All right, that s all we consume from them. All right..let’s
.. check our thoughts then ~ have we taken care of our thesis? [10] Uh ~ now

- we ‘re looking for somethrng like necessities, to prove this — all right, we need that,

don t'we? In humber one, as our shelter In number three, do we need ‘this?
T: We,don't." | -
St You cou Id knack it ou'_t. .

T l(hocl; it out — why?

S Because we (vonan) [8] : N "

' T - Well, why not let’s stay here, don t throw it away, let’s just let it stay here, and

let’s get another TR Give me another one.-See don't throw it away, see, when you

outltne you JOt down and you may have some things that you can use later eh?

- .T: Clothing7 [‘l‘0]'That’s'a three-| three, all right lustify it A
S Fot wood — from the tree? Couldn t be clothing — . o o o

T: For clot mg7 ’

S: But that s not from trees.

T: Isit clothmg or = or what? It's clothrng, of cIothes7
N
S:. CIothnng “ !
At
. £ 2
S: CIothes. Which one? ' ;
T: Which one?” )
L o ' . :
k S: Yougotitright. S L
T:- Huh.?/ We got it right? Whv-isn"t it'clothes? ) T,
- e A . ) .

1]
4 - LIRS

“s: \Eecause — why isn‘t it what?

T Alice! Did you hear what Alice toId me? [10 laughterl We heard. I\askkéd you
should this be clothing, or should it be - : L.

S'st [Chorus] Clothes T , : oo
5 ’ s - .
N 'S:. It should be clothrng, becauseclothes - '
" T: Why? Whrch one should it = whlch one you say.is it? ot _ / -




\/
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T: on, clothes —‘_ O&(. Why you say it's c_:lothes?_ , S
S: Because that‘s one thirig, and cIothirig you see, is — [10 2 confusion]

" T: Butwe'— well tell. me thls We don twear clothing,.is that what ybu mean? TeII ..

. me what you mean.

S Clothxng covers almost everythlng, with clothing [10 — Iaughter] — ldon’t know
- [10 laughter] — but | still say “clothing.” [Note 9 - :

T: You don't know but you Stl|| belteve lt s this word rather than clothlng

\

. .-S: _Put "clothlng"there.' o R .

T Why do you want clothing" there7 TeII me.
‘M’*u (_;_.

S With "clothes you are — you re thmklng about mor;th o
T More than what what7 Let him flmsh More than what, AIbert7 :

S That was clothmg, though.

s They talk about clothing — T .

T They. What "they"7 Talk about “they."”’ Is ita necesslty? [10 - conversatlons] Is -
housmg a necessity, or the house7

-

S Oh — the housing_- o -

T AlmmrmWo do - get itstr alght

S Housmg. It's a variation of clothlng Clothing — s that OK7
T Yeh — | know | didn’t ask you that, | asked you whlch word should we use, -

shbuld we use clothes or should we use clothing?
f {

* S's: Cl'othin_g. Clothes. Clothing. C N
T: Huh?" e 4 s
.S's: Clothes. Cloth.ing. o S . . '._,-__,,;""l . . i
T: Whicﬁ%one you vbant,me touse? - -. o e T
.S ClothinQ. Slothes.. | L L o "
T: I put two up here.' Some want clothes,' = .
S —just pu‘t both up there - - o . ) o : ' T;
oy o : N o o

T All rnght I'l do that Now, shall l —do you have thlsjotted down7

'S:'Doweneec_jthis(""""?’)?' A . e

s T: No, we can’t throw it away —

S You Know, clothlng, it's — It's just somethlng that you‘wear that’ s all — but you

can’t take — o ) - o '# ~
T: That's what you can‘t take - . e e
S : : « .
"'S: —these clothes Wthh | have on, and take them and use them fora bed ‘or some-
“thing — S - ) . e
i 23 "
./



j h s: Ye§ youcould— _ I. o ) o U ¥
‘ R ' T: Certalnly, if you dldn t have anythlng else to throw over, you - |
. . _‘ (At this point, the observer taughtthe class for approxlrnately two manutes See Note
. e 10.). [This has been omittéd from the transcrlp{ gr, 7
~ - '.T Ali right, the word is what?, ' b. “ff .
,S’s clothlng? o L ' . | e
; ‘ S: That's nght Ml explaln it to you — o | B C
- . .o T: Al rlght the w dlswhat— a o . A A Lo
, ' ¢ -8 Clethlng. “"(‘ o - L v
) . T: Al rig_ht, now what goes under? - ' -
. | - s: ‘)ne?‘ IR . - .
- T One areyou klddlng7 : _ A . .
. T S "A" Capltal A [10 Iaughter] R " a
." .- T: He j_u;t hollers out. Give Mmea contribution, new. . .huh?
; . S Coton? Fabric? _ - : R
‘ ’ . ‘ - T: fhere are some cotton trees, though. Have yuéu seen them? - - ‘ o
. S: llve Seen them 7 | - o
. “T: ~“I've seen some wnth it on them. Check with \tour \Ag people, ‘though But we get :
from the what? [1,0] €Check -it. w:th your agnculture people.-.
- S: He wouldn‘t know ' ) ' -
o ; T: Don't undere;tir_hate him:
3 S: OK | 3 | "“"\ ) .
T It's tin;teto:'go.\:' \}ou jotted down that? . |
A‘I . A\ ; .
a
.
v _ d ’

Q
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: - . Notes: i . & .
1. The lesson referred to is in one of the standard handbooks on gfammar and usage. .
It presents a sample outline qf a paper on *'The Drug Industry’’ which includes an =~
initial heading entitled “brief history.”t =~ v ‘ .
, . 2. The pattern of converting a declarative senten,_oe into an interrogative one through
" s “the-simple expedlent of substltutmg the word "‘what" for the second noun phrase
- .. occurs throughout. In this ifstance, probably because the question is itself ambiguous,
. St : the teacher has supplied an “answer“’ sorts. But in almost all the other cases, the
. e T . problem ‘posed to*the students is no huch oné of answering a question as.it is
S S " merely to fill in the missing second noun phrase. Such a procedure almost disallows
- : any student-oriénted response. It also means that only the one sentence thus trans-'
formed need be heard by 'the students in order for them to respond accurately: what-
< . " everelse is happenlng is not going to become the basis for a question. Thus the lack of
. . "~ an overalf logical developrhent in the class presents no deterrent to student response.
. N ‘ _ Stddents may be minimally attentive and stlll produoe appropriate responses given
, T ~ . this technlque for questioning. . .

AT v . ‘ 3. It is of Course illogical to invoke an often spoken phrase in order to asserta  _ '
- botanical relatignship. This blurring of the distinctions between what is said and what
- i o is is characteristic of. the lesson, and the fact that the students take itin strlde '

, . ) shows they are unaware of the problem‘ ST o -
- - . .- Pe '
Bl 4. This amounts to a self- -fulfilling prophecy: the students will indeed make punctua-

. C _ : ’ “ tionerrors in their- final outlines, and the teacher, bound to linear approach to the Bl

materlal will fingd them.

© ' s . . . . 5. This refers to the Apollo 10 moon m|55|on which was two days into its flight

¥

- when this tape was recorded . . .
" < .+ 6. Theproblem of whether this is “all’’ we get from trees (in the way of food} is -
' : raised here. 1t will be seen th ral problem of ”al‘lness” pervades this lesson.
- The issue of whether anoutline is a way organizing some data or a repository for all = -
" the data is not resolved” : : .

7. See note 6, above. o
ro o% :
o 8. The fundamental issue raised iSthat of relatronshrps between language and
T " categories }r an extensive discussion of this, see Roger Brown's appendix to A Study o
of Thlnklng, by Bruner, Goodnow, and Austin {(New York: John Wiley and Sons, Inc., L
) - 1956), pp. 247-312. Itis possrble to view this particular exchafige as evidence for. the"
: S . assumption; that-there are “‘givens” in any subject which will occasionally emerge in
. . o iy the classroom whether or not the lesson was planned to allow them'to do'so. In this
b : . o . case, the question is whether there are patterns and structures in the connections
' between langduage-and .categories which will inevitably emerge and erI then i |mpose
therr own logic on the discussion. ¥ ~ :

- . . 9. An excellent example of what Gertrude Hendrix would call "'nonverbal aware-.

® e . : ness”° of.the ¢oncept of classification: it is clear that there is a difference between -

. 7 .. clothes” and “clothing” (or; "house™ and "housing’’) but the difference, although "
) : ' ' _ intuited by many of the students, is nqt expressible in any useful way at this point. .

\

Q I : : , ' ¥
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- .
- : S - 10. The gist of the obsarver’s teaching consisted in asking the class whether (first)a
- o ' ; "housa is housing (answer: yes); then, whether a®pup tent is housing (yes); finally, -
- o . “whether the term "housnng“ included more items than the term “house.” The regutar
o teacher then puckqd up the lesson at that point, and made the analogy between the
. ~+ terms “housing” and "clothrng It may be noted, in passing, that the question of
. . : AL : h whether clothing of any sort comes frpm trees was never resolved, -

, X B
. .

) I hope it is abundantly clear that this class has all the characteristics of a cool medrum

o - In the first place, it is — like all classes — multisensory: hearing and seeing, gesture, /. -
. facial expression — alI play their part. But drop away all the senses except hearlng,é
the audio tape allollvs us to do, ‘and still'the discussion is a rlch many layered exer, lsev

we hear, for example ‘the teacher shifting back and forth between the-hot, purel
lanwaged" task of making an outline, and the cooler, high<evel- of-partrcrpatloz
mode in which the teacher tries to deal with actual, as opposed to verbal, experlence
the discussion of walnuts and hickory nuts is one example of this;, mentiory of/the .
. teacher’s visit to Citrus County is anbther. Or this: "’ All right. Man lives not nly — . .,
) and right nowhe’s in outer space — isn‘t he? Uh. Brazil, AII right, this is so;nuch for
“ that. Do we have a *’'C**? Thls is all we get from — for food from trees?” Consnder the.

“*The natural instinct of the student is
refer experience to abstraction.”

’

ST ‘ _number of shifts 'f focus and attention in such a passage: we seem to be about as far
Yo frdm clarrty as one can get and still be talking at aIl L \/ o
~ . ' C N c ’.-.

And the studenits, with’ therr fascmatlon with catch -all words Ilke ”ot er,”” and inven-
. tioris of mad groupings, such as a categary of fruit trees which includes plums, apples,
g T -, . peaches, and peas: tQe students remain wrepressrbly inventive throu hout. Indeed, the
> class is completely devijd of bad feelings, hassles, and arguments;
" moving. There are questlons and responses, and, in a way,,! he/ge [

creating ant outline‘about useful trees are addressed

-

[

ension in thls(lass between the world and the symbo between the experience and _‘
the category to which it belongs The natural instinct of the student is to prefer expe- '
“rience to a ractron But the' teachér, and inde&d; the whole school pushes students

by & ~ away from perﬁence in the name ofhelprng them “‘grow up.’ One of the reasons
‘ that this particular teacher has so few difficulties'with "dlsclpllne“ in thislesson is
™ - : : S that she, too, is wallmg, and able, to deal with her own experience as well as her com- .
? : o " mitment to outlrmng», in this way, she flows with her students’ concgrns, tacitly
. ) o e "___ retogmzung ‘their value. It is no small accOmleshment to teach a pleasant class on thrs

_ %c toa group ‘of sen|ors'who are'about a month away from graduation.
—_— : o ~We are now in a position to close in on the heart of the problem Teachlng, considered
< - . : as a medium, is assumed to be hot. it is:presumed to be clear; ‘unambiguous; and —
. S e generally involving only one sense at a time. So also is the school itself supposed to
be hot. Schools.are- devoted to order and linearity as qualities of ‘good" thlnklng, and

. ""Teaching, considered as a ‘medium, is . ‘asconditfons for learning. There is orderliness in the'scheduling procedures in the
assumed tQ behot.” ~ . © 7 lines'@f lockers along the halls, in curriculum design, in.the morning. dnnouncements
_ ‘ (Al students in Home:Rooms 113, 114, 115, and 116 will report for fpttlng of caps
b o " and.gowns between X period and 8th perlod today S
* . ! . So schools are supposed to be hot, and sO is teachrng But actually, teachrng is.cool,

.t S - very cool. The, transE‘rapt here is more typical than not; discussions do get frayed;
_"strange ideas crop up; |nterrupt|ons are |nterrupted by interruptions; and,so on and W
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e T L | - : :
‘ o : - on.* And sthool is cool too: gossip and love, fire alarms and thefts, noise and sitence;
: 4 SV all and much more make up the medium of school. .
' ’ ‘ , Butif teachmg is cool, and if caolness means |ncreased involvement, then where is that
« o \ involvément? Surely it is true that the really involved class is the exception, not the
.\ rule;surely‘the Superb discussion is an event, a memorable day, while boredom and
» . routine s@em the norm, especially in places where the pot of gold at the end of the
o " ‘academic rainbow seems all fairy tale. "They don’t read.” *They don't care.”” Andso -
. s "~ on: the usual litany. Just the opposite of what ought to be happenlng, if the complex-
ities of the ¢ool medium of teachlng are really at work . 4

But they are not at work. Although most actual teachmg isin fact a cool medlum,
" ‘both students and teachers know that it is supposed to be a hot medium — clear; un-
lmbiguou,nand linear — and they behave, therefore, AS IF it were.

)

o ) Lo What we e
""Schoo]s and teaching may safely be . very simple"
regarded as persuasive enterprises. . ."’

_here is a game; a game c‘allled Ailf. It is a ganie in which the rules are

V 1. Pretend that‘What the teacher says makes sense. - ' : P
L . . : 2. Answer the questron the teacher meant to ask not the one actually asked. (If
. the teacher asks, “"Why did Shakespeare begin the play with the scene on the castle
. ] ‘ wall?*, don't try to answer that. Answer instead why that opening.is appropriate for
' ’ the play. The only person who knows why Shakespeare did anything is Shakespeare,
and he's not in class ) .

;.

3. ‘Pretend that the schodl makes sense. _ o N .

4. Pretend that One Thing can mdeed be made Perfectly Clear.
- Tiwa are probably other rules; but those are the ones that occur to me offhand

R C ' FmaIIy, we must Iook brlefly at the qumtlon "of what to do about this pervasive

. P L Playing As If. Let me go back to Ultimate Linearity for a minute: Aristotle. Aristotle

' . . defined rhetoric as “'the faculty of observing, in any given case, the available means of

I : ~persuasion.” It is g fascinating definition. It suggests’ that rhetoric is the study not only-.

' of what is done in order to persuade people, but also of what might be done: the
implication .isthat all the available means of persuasion should be observed in any

. given case.-Afid observed.is delightfully dduble in its meaning: either it means

L dotocud or it means.carried out. Thus the ob;ect of rhetoric is either to study or to
do. Schools and teachnng may safely.be regarded as persuasive enterprises: persuasive
of the valpe of literacy, say, or of the value of being on time. Neither is trivial in our
.adult culture..But our adult culture is still primarily. a print culture, whereas our stu-
dents are increasingly’ involved in a much cooler, aural culture of their own devusmg,

. : B -and the hot school and the cool student simply go their separat‘ ways, with the stu-

° C . ) dent, when he comes to school at all, playnng the As If game to get’along and to avoid .
_hassles. Consnder :
« ‘ »
‘Print may be said to mark the epoch of the rise and influence of the middle class
" — the time-attentive, the future-oriented, the mobile. Reading and education were
" the highroads this class made use of to ride in the world and to move abaut in it
during the great colonizing periods. . . . The very conception of life implicit in the

. notion of a career is facilitated by the dramatic structure of the novel. .. .Ina
- society depending on the oral tradition, individuals have life cycles —they live
. . . : through childhood; they are nnltlated #they sce adult; they grow old; they die —
__/', S but they do not have careers in our abStract #nse of the term. .
o .
o . If oral tradltton keeps people together print IS the isolating medium par exeellonoe 4
. ’Thls is, in fact one of the clearer of twenty manuscrlpts prepared by the wrrter over
a.period of two vears. 9 8 :
. , .
27
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"It is to the great credit of the pro-
fession of ‘English that the majority of
Wits membership’ has ceased to preach the

doctrine that betles lettres are per sa
‘better than arriving nonprint, cool cul-

ture "o
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This is all very well for that middle class. But what often happens when English
“teaching ““fails’’ is that such failure simply remforces wha{ many students already
knew: that their cool, ear cuiture is entiraly sufficient it contains ecstasy and pain and
. religion and whatever else a culture is supposed to provide. And there is eoonomac
clout, too, in the-cool, face-to-face dealings of ‘the pimp (that much admired figyr
some of the schools in which | work), and in mpsnc, Sly Stone's gold cape, the w
in Madison Square Garden. And so on. It is not that this culture is "‘better’’ or*‘worse”
than Ivanhoe or The Merchant of Venice. Not better, not worse, but (1) sufficient, arid
{2) cool. Truly cool.. mvolvmg And no game ‘of As If has to be played around it,or in
itin order to participate. - . :

Iti |s to the great credit of the profession of English that the majority of its member-
.ship has ceased to preach the doctrine.that belies lettres'are per se better than the
arriving nonprint, cool culture. And theré is increasing recognition of the fact that the
. same may be said of speech patterns other, than thase which used to be called the

" Received Standard. But these are surface and-curricular matters compared with the
oot problem. And the root problem is that we, as English teachers, are caught and
trapped between a fading print culture and an emerging €lectrie one. ‘Aristotle’s
¥means of persuasion’” have begun to change, to move away from print. But the school
and the. English class arml print-linear — and why not? The taxpayers expect it, the
teachers are trained in it, and the students survive in it by playing'As If.

What to do? Enclosed isan example of a television ”pro;ect " And here are some

other, more general, suggestlons But one thing NOT to do: don’t rush headlong away. -,
‘from print into electric stuff. The electric stuff should be there, all right, and should

" be studied as such. Print literacy still pays off, both in dollars and in nouﬂ*shment for

the soul. But what almost killed off involvement in the printed page was an over- .

zealous' attempt on the part of English teachers to put analysis ahead of expenenoe
Néw Cntucnsm ahead of feelmg

‘ So the first suggestlon mnght be: feelings first. ’
- and had no.one to talk with?" is a better way to get into The Love Song of J. Ajfred
" Prufrock than is an explanation of those lings from Dante’s Inferno which appear

before the p begms

v i
Next sugges lpn. do unexpectad things. The world does; you should too.

"How would you feel if you were old



“The idea, pf coursg, is to cool down "~

the classroom truthfully to get rid of

the As If game, and to get some sense of
involvement as a result.’”’ )

FRIC

Aruitoxt provided by Eic:

-Next: once,in awhile do somethrng on lmpulse.
. )

A )

Merrill-Palmer Ouarterly, 1961, (Vol 7). pp 147- 169 o

. . .
. - . ¢

This riotion of the unexpected has solid intellectual roots. It %dg&mjgs I think, with .
Festinger's idea of cognitive dissonance, which says, roughly /that the mind is never

really engaged except by events which it ¢annot fit easily into preconceived, categoriss.

At the simplest level, the unexpected'is an attention- -getter; but, more impattantly it .
should |gmate probing quesuons from students, as in Suchman's Inquury Traumng

,Pro;ect , . . 4

«Next: never announee ,what Blg Ideas you are workang on, or towards; arrange things .

Next: brirg in as many outsrde visitors, poetry readers, media freaks, ornlthologlsts ]
KoU can. flnMo man is an island, and students dig wnh pleasure into thex

life styles of other people . .

Next don‘t make any unnecessary barrlers between ngal you are teaching and how

and’ why you live, or who you are. Theq; shouldn‘t be any difference between who

you are as a teacher and who you are as a person

-

. - .

Arig’ thinkiof your bulletin board as a coliage, not asa ‘teaching device.” Study the '

‘language of the home room announcements with your classes.. Cut up newspaper head-

lines and paste them together so they say new things.

. And'so on. The idea, of course, is to cool down the class jrom truthfully\to get rid of

the As If game, and to get some sense of involvement result. The newer literature
in'English eflucation i is full of suggestions such as these. But the real problem of
involvement comes. from the fact that the hot clarity of print is becoming |ncreasrng|y
suspéct. Like g current deep in a great ocean, a huge flow of consciousness-is under-

" way, and the Enghsh classroom, perhaps more than any other plaoe, is feeling ns

o

_effect. “Time present'and time past,” Eliot wrote, “allow but a little consciou,
Yes; but that little is all we- have, and the least we can do is to use a Ilttle of it t try to
figure out “*what is past, or passing, or to cpme " : @

X' A useful discussion of this’ may be found in “Marshall . McLuhan and the : .

ocalypse,” Brian Hollingsworth, English in Education, Vol. 8, No."1, Spring, 1974:.
PpP. 3-12 ‘ : : . . \ .

2 John A W|Ison The Burden of Egypt. Unlverslty of Chicago Press, 1951 p. 76.

3 Gertrude Hendrlx "Learmng by Dlscovery,” The Mathematla Teacher, Vol..54,"
No 5 (May 1961) pp. 290 299 ' :

'Thls is, in fact one of the clearer twenty transcrrpts prepared by the writer over a

'perrod of two years

Davrd erman "The Oral and ertten Tradmons reprlnted in Exploratlon in
Commu eations, edited by Edmund Carpenter and Marshall McLuhan. Boston:
Beacon Press, 1960, pp. 113114, ~

5 J.R. Suchman, ““Inquiry Trainjng: Building Skills.for Autonomous’ Discovery,”

3
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" . We have seen’that Qhool may be considered as a medium in
; . competition (and inco:existence) With other media. Further, .
g . we have seen that thetactual progess of classroom teaching. * oo
o may contain an elemént of paradox: while it is suppased to . '
" be clear and orderly ~Tike print — it is often actually unclear -
sty _ and “‘multi-sensory,” Further it.has been suggested that .
. ‘ : ‘ o ) ,students are thus plaoed in a difficult situation; they must
: B N ‘pretend that school “‘itiakes sense,” no matter how per-
| iy - plexlng or comradlctory or lrrelevant it may actually seem to
" them to'be. In school they must, in short, play the “As Tf*""
game for at least some, if not most, of the time they spend in
school,” . ~
e ! fid
N In contrast to this situation — difficult because of the neces-
sity of artifice — there is the adolescent culture itself, a
whole and entirely sufficient.amalgam of music and film and
electronic images and, sometimes, the rhore exotic and dan- .
gerqus cher_nically induced experiences on top of all the rest. .
And no small part of this culture derives from the unprece- .
dented exposurantd television whith makes up a kind of
“instant heritage’” for students now in school. We turn now -
* to a closer look at some of the consequenoes of that ex-

posure ) : ‘ . .
Y n general, the chapter which follows may be thought of as
an attempt to describe part of the total state'of mind ofa |
‘'student in'school, especially- that part which has been shaped.
by electric media. The fact that the descriptions of "'school”’
and 'mind’’ are sgparate is not meant to.imply that the two
are themselves s&!{rateﬂQuntwthe contrary: they operate ,
snmultaneously the onefand: the other constantly interacting,
the oge always |Ilum|na')nng the other. It is only because we
are arranging this material in print hat we must deal first * -
with one idea and next with another In the actual world of
experience they are mseparatge It"is print itself that imposes -
- asequential arrangement: thus does the medium shape the
message L. ] >

R . B
’ ‘ )
i } ) .

e,
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"As long as prmt literacy was the pri-

mary source for images Wlthood
children built their extended‘??nages of

adulthood slowly, over many years."’

~
.

e -

Aruitoxt provided by Eic:

- standing.

o

ENGLISH TEACHING AND, THE ELECTRIC ?nsm N

Inevitably, children imagine themselves as adults. T e images of adulthood available to
children were once limited in number and controlled by accidents of Circumstance:
this set of parents, that teacher or postman, Television has superlmposed upon those
lmages a myltitude of previously unavanlableuperlences experiences which have led,’
on the ‘one hand, to a preoccupation.with a dangerous 1Ilusnon and on the other hand
to possibilities for deeper and rlcher understand‘lng

.

It is not, then, that children merely seek chronologlcal adulthood; to achleve that is, of

course, merely 8 matter of staying healthy and letting the calendar run.on. The real |
quest is toward an image of adulthaod, and, for a child, this image may be only
tenuously connected to reality. Once upon a time, this image was composed of parents
and of those few other adultsthe child could know well. It has always been true that
alt experiences falling to hand or eye could contribute to the constructiaa of this
image, and high visibility was always important. On&thinks of the familiar stella-
tion: the teacher, the nurse, the fireman. Reading added bther images: myt ogical |
figures, Carroll’s Alice, the Hardy boys And a few films: Dorothy and, the Scarecrow,
maybe even The Mpmmy Radio contnbuted Captain Mndmght But in the last decade -
or so0, an‘entirely new source of such images has overwhelmed all the others. That
source is television, which presents hundreds of images almost simultaneousty

As Iong as prmt literacy was the primary source for imafes of-adulthood children built
their own extended images of adulthood slowly, over many years. By *‘extended
|mages,” | mean images derived from sources other than those developed from the
necessarily limited sphere of direct experience — the family and its neighborhood, and

_the school. Here, for example, is a little sequénce of reading which might, over 4.

period of years, lead to some conclusions about whether we have any control over
what happens 10 us, or whether we are controlled by some “outside’’ force. This is
really the question of free will versus fate, surely an issue from earliest chitdhood:

31
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(1) 1t all the world was apple pie
And all the sea ‘was ink;

And all the trees were bread and cheese
What would we do for dﬂnk? (1)

(2) "Theres no use trying," [Ahca] sald
"one can’t beliave impossible things."

« "'l daresay you haven’t had much practice,”

~ said the Queen..”"When | was your age, |
always did-it for half-an-hour each day.
Why, sometimes I've believed as.many as
six impossible things before breakfast.” (2)
(3) “Jim won't ever forgit you, Hugk; yoy's
de bes’ fren’ Jim’s ever had; en you's de
only fren’ ol’ Jim’'s got now."”
| was paddling off, all in a sweat to
tell on him; but when he says this, it
seemed to kind of take the tuck’all out
.of me. | went along slow then, and |
_warn't right down certain whether | was

glad | started. or whether I warn’t. . ..(3). -

(4) Andas| sat“there brooding on the old,

unknown world, | thought of Gatsby's wonder

" when he first picked out the green light
" at the end of Daisy’s dock. He had come

g way to this blue-lawn, and his dream

ust have seemed so close that he could
hardly fail to grasp it. He did not know
that it was already behind him, somewhere
back in that vast obscurity beyond the |

_city, where the dark fields of the republic .

rolled on under the night.

" w

b

ey

-

-

5) ...

Gatsby believed in the green light, the -
orgiastic future that year by year, receded .
,, before us. It eluded us then, but that's '
“no matter-—tomor.row we will run fa(ner
stretch our arms farther. . . .and one fine
morning— i :

So we beat on, boats against the current,
borne back ceasetessly into the past. (4).

the dread of something after death,

The, undiscover'd country from whose bourn
No traveller returns, puzzles the will,

And makes us rather bear those ills we have
Than fly to others that we know not of?

Thus conscience does make cowards of u§all, -

And thus the native hue of resolution hd
Is sicklied o’er with the pale cast of thought,
And enterprises of great pitch and moment
W'th this'regard their currents turn awry,
And lose the name of action, (5)

B (6) Shall | part my hair behind?
Do | dare to eat a peach?

and walk upon the beagh

| shall wear white flanr:( trousers

‘ | have heard the mermaids singing,

each to each. (6) . . .

1 do no? think that they will;sing to me. 2 €

<)



"Today people gome to school data-
rich, but experience-poor.”’
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What | am tryink to suggest here is a process of gradual accretion, a building up, ober a
long period of time, of a sense that other.people have looked into the void, have felt

" alone, have felt helpless. Such reading siowly develops a conviction that one is not

alone in having such thoughts. And the refining and strengthening of this idea was, |

repeat a gradual process: a process congruent, therefore with the agtual pace of

growing up. All of which meant that any school curricutum which reflected a similar

slow accumulatlon of insight was Ilkelvvto be perceived as, both useful and true by the
udents moving along in it. g

But this is no longer the case. As McLuhan asserts the flood of electric imagery has
created what he calls'a “drive to participate’’ that has "‘ended adolescence.”” (7) In
place of the gradual gathering up pf bjective correlatives of one or another adult lives,
there are nowhungreds of images vof\complete and sufficient adults and adult worlds,
seen over and over? The average Ameticanschild will be exposed to 1200 hours more of

w» television between birth and age six than that same child will spend hours in school

between first grade and twelfth grade. There are now, in this country, two television
sets for every telephone. Of all home gppliances, television sets are repaired most

1 promptly when they break: more promptly, even, than refrigerators. |ri desrgmng new

suburban housing developments, engineers had long been able ta install main sewage
drains of appropriate size simply by taking into account the number of people who

“would be livingin the houses. But, with the advent of television, these drains had to be

made larger: in the evenings, overloads occurred on the half hour and on the hour—
during the cormumercials. (8) . : : '

One result of this flood—-of television, | mean—has been nothing less than a reversal of
the situation of children, especially children in school. Before television, children came
to school.experience-rich but data-poor. Thé is, they knew a great deal, and felt a
great dealy about what was going on immediately around them, whether it was bread-
baking, or a nelghborhood scandal, or K8w to take care of baby chicks, or the idiosyn-
cracies of a grandfather or agreat aunt.* Although such children wele rich in experi-

ence of home and family, they knewhtt]e of the outside w0rld of other ccinntnes of

‘the idea that there might be beliefs held in common hy apparently dissimilar cultures;
of the relativity of time; of lunar landings and undersea exploration (exoep for Jules .
Verne); and so on. In short, these childre came to school ‘data-poor.”” Andasa
result, the school had the relatively easy task of prowydrng new data: easy, bce\fuse the

" teacher could, and did, tell students things, and so did the textbooks. Here are the

mineral resources of Vietnam; here is what is grown in Brazil. These are prime num-
bers. An acid reacts with a basg to form water and a salt. Not.only was such teachlng
easy because it demanded little or no higher-order questionihg from the teacher; it was
also easy because the child, his parents, and the commumty all agreed on the p:\nciple
that the school’s primary function was to provide such mformatlon ,\ '
This concensus about what should happen in the classroom has virtually drsappeared
because the situation of the chrldventerrng school is exactly the opposite 6f whatlit was
before the advent of television. Td&ay people coqe to school data-rich, but
experrenoe poor. Experience-poor because television cuts into chances to’talk, anq
encourages physically passive watching, with approprrate manipulation of schedules  *
for meals and sleeping: Data- rich, biﬁuse not only does ’televrsron fill in geograth (all
it takes is a war, or a flood, or a famine: note the new meanings that surround the

word "*Vietnam, ¥ above); but also, much more importantly, television provides a vast
number of examples of adults doing whatever it is that adults do. From a.child’s point
af view,.the idea of an adult becomes a synthesis of a vast number of i images] of Archie

_ Bunker in his living room, of the people in General Hospital, of Josephrnet e Pjumber

or of Mrs Olsen and her mountain-grown beans. It is easy enough to “make fun of these
images, but théir cumulative effect is ‘enormous. Every advertisement, every.situation - .

*Some consequences of t_his narrow_intensity have been set forth, with great original-
(ity, in Michael Lesy’s Wisconsin Death Trip (9). Lesy's thesis is that such tlqsed -

" environments often led to either an obsessive-compulsive neurosis or paranoia, with

-the former leading to,achievement and the latter to failure, but both equally threaten-

_‘ing. I'mention this book because | do not want to give the impression that, prior toy .

television, the nuclear family lived in a pre-lapsarian state. Indeed, | do not wish tor
pass judgement at all; | only suggest that growing up without television is entirely

_ different from growmg up with it. - ..

v

v . -
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* e '_ ’ . in a comedy, every resolution of a plot, has & tendency to become a self- fulfilling
' . .prophecy for these experlance-poor children | have in mind. Such a child may think:
ol .. "Since | do not see or hear much happening around me hereat horfe, these people on
*Forthe electric drea is,mong ather the screen are showing me what happens where people talk to each other.” From this

-+ things, p;oduct-ﬁntered and .~ ' itisbutashort step to participation in what | vegnt to call the-efectric dream. (The
Dsteaibn happy‘ o dream is completely differdnt from what | will call, later on, thé'slectrgnic myth. t '
' ’ Y mentlon this now in the hope of forestalling the idea that the two mlght resew)le ane
i o ‘ another, or be interchangeable.) ¢
A} .
o ' e " . The Electric Dream :

’ o : . . " Letus look a little more closely at what MclL.uhan may be suggesttng with his idea that

! Ve v . - the elgctric ‘media create a 'drive to parttclpate ** Consider this sample reproduced

w verbatim: .
. Y S . There’s a whole new way of living. Pepsi helps. s“pply the drive. It's got a lot to

[ ~ give to those who like ta Hive '

‘ ﬁause Pepsi helps ‘em come alive. It's the Pepsi -
i generatidn. Comin’ at ya, goli¥s

trong. Put yourself behjnd a Pepsi. If you'rea

’ . “.‘ . Ilvm you belong. You've got a lot to live, and Pepsi’s got a lot to give. (10) ' ”&(@
/ - . : Now it has been rather the fashion in English classes to analyze such an advertisement
" : . ¥ina nggatwe way: that is, to point out that it implies all sorts of insidious and decep-
_ . . . tive things, such as that youth and Pepsi are magically linked. (g},,Ponce de Leon had
g . . * only known, he could have saved-himself that trip to Miami Beddh.) Such analysis is

- . ’ - ‘truexenough, but only in a print-linear, logvcal sense. Far more imporjant is the-fact
" that this new, electric-dream audience at least wants to believe that the commercial is

v . ) true, and maybe even does believe it, at least from time.to time. For the electric dream
' . s, among other things,' product- centered and possession- happy, because the products
"McLuhan’s famous assertion that the and the possessions take on iconic significance. Drink this and be young again. Or, .
medium is the Message is true, but it ®drink this and Qe a true member of Wie tribe. Or, own this and you will be that:

: does not follow that the medium cannot

: ] ]
be sbparated, from the message it Helloto the good old summertime! Hello to new romance Hello to wedding bells

that chitne’ Hello to flirty glances! Goodbye to all those lonely hours 1'd spend on

. carries,”’ . .
. . Saturday night! No more ignored, now I’'m adored, since | switched to Ultra-Brite!
. Ultra-Brite toothpaste a taste you can really feel! Ultra-Brite gives your mouth
) T sex appeal' (11) e

. Now, we can spenb as much t:me as we hke in class, going over the fallacies in this,

4 . eﬁ%smg the faultv logic and the absurd’ transmons But no matter what we do, we
will at best achueve only a partial success: our students will “’know,” intellectually,
linearly, that the commercial makes no sense: But they also know, much more impor-
tantly, that the world would be apetter place if it were true indeed that married

\
. ~ ~ happiness came ina tube. And in fact it would be a better place. If you believe in
C X marriage, there is nothlng happy about divorce, or arguments. Why not, then, have the
: T . solution in a tubé? That's better than a solution in an attorney’s office. The' fallacies -

we see in advertising are: fallacies in loglc_ revealed By putting the messages into print.
But the actual experience of the advertisement is not a print experience: it is an
‘ _ electrit image,'with voice and music and constant changes of pace and viewpoint. Each
-, . such vision of easy fulfillment and instant happiness is an invitation to the willing
: . . ' . suspension of dtsbeloef knowing the electric dream is not true, we nevertheless wish. it
y : were. Thus the electric dream persusts m spnte of all our analyses,and all our rational

r . : holdln{back

Here are some, other aspects of the electric dream:

1. In the eleckric dream , dverything works, Drains get unplugged, cars roll along in
splendid isolation, or Iovely unattached ladies slither out of them: there are no crowds
there is no pollution. Indeed, there is. no problem that canriot be oveércome by the
appllcatvon of the right product. ’

. .-
oo 2. Inthe electnc dream, everybody can partacupate Doctor Welby could cure my

' sinking liver and' my drinking problem in a single hour; that only looks like some other -.
" fellow he's working on. | couid sit in"the Bunker living'room; after all, | already taugh

' whenever his family does. it used to-be that the girl with.the Noxzema  shave cream

said, “Watch Joe Namath get creamed," and she didiand-he wis. Now, however, she
. o takes a blob of the stuff in her hand and smears it all over the phosphots on.the inside
‘ of your very own picture tube. Such. participation is easy, but itis also pervascve lt is

bl - M . B

’
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- _ not merely that we are |nvited ta perticipate; it is the lmplication that we are ,slready

w7 v o participating, because we recognize and respond to the familiar. In this way is
o McLluhan’s ‘‘urge to participate” fulfnlled in the elctric imagery. Note, too, that this
kind of participation is the opposite of the katharsis of which Aristotle writes.
Katharsis, for Aristotle, results when the spectator at the tragedy recognizes terrors
and sympathies which had previously been hidden within him, below the level of
conscious awareness. This process relies, then, upon the opposits of the familiar, and
the pity, at least, is partly gendrated by th'at;fact. We feel pity as long as we feel that’
L the hero's plight is worse than ours could ever be; we feel terror as it becomes clear
. . / ’ that we and the hero are alike. Neither effect stems from instant recognition of the

o oA ordipary. There is no way for us to wander casually into the worlds of Otepus or
. : . Antigone; each is “‘bound upof;)a wheel of fire,”” fire which keeps us outside their
worlds at the same time as they reveal us to ourselves. ”Instant recognition of the
ordinary,”’ on the other hand, is crucial fof the electrlc‘dream

* - 3. \In the ®lectric dream plurallty when it exists at all, is solely a matter of surfaoe or
of appearances. The values of the Bunker family and of Sanford and Son are really the
.- same. So are the values of most of the people who "'guest’ on the talk shows: people
of affluence and polish. When an unexpected insight or an accident happens onsuch &
. . show, we are genuinely surprised, and often bothered by the interruption, by the look
. . past the veil. (Of cowse, with edited vileotape, such flashes are seldom allowed to
: survive.) ‘

-,« B 4. Intheelectric dream, all events are framed in definite segments.of tirne, usually an
- : o hour or a half-hour. This applies to both news and to dramatic shows, so that it is
’ . possible to imagire a physics in which these two units of time become fundamental.
) v Furthermore, everything gets resolved within these units. ""And now, the CBS Evening
. . News, with Walter Cronkite,’’ says a voice; and, 23 minutes of news and 7 minutes of
- commercials later, Walter Cronknte himself says, ''And that's the way .it is."” Andthat is
L . : ' the way it is, Most of the events in the world over the prevuous 24 hours were not, gf
: M course, included in the news, and their status is not only thus diminished, but also their
. very existence is subtly questioned. Or, again: it takes half an hour to capture most
£ . criminals.-Or, if ‘it takes an hour, then on the half Hour it will look as if they are goigg
s to get away with their crime. It usually takes an hour to resolve a domestic conflict,
< * : it were legal to install concealed microphones in randomly selected houses across this
* LI country, it might very well turn out that actual domestic crises tend”to last either a
half hour or an hour. But.of course it fay be that such arguments are merely ended,
by mutual consent, in time to watch Johnny Carson.

v B .'n\b electric dream has enough “'real- -time'’ reportmg in it—as in'telecasts of
sports—so that the implication of “‘real-time’’ extends to other kinds of shows as well.
--The use of time delay or video-tape is usually concealed, so that viewers feel that what o
< . o they are watching on the screen is happening "‘now.”’ This is an important difference.
A . incidentally, between television and film. ' :

-

- . . . . .
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‘There are: probably o.ther elements in the elftric dream as weII but those w;ll suggest

the: outlmes ofit, at least. Illusory and deceptive as it is, it is nevertheless a very real
B e “and very |mportant possession, held in cor ?cﬂ%!more people than any other dream
S . has ever been. It is important because many ‘of thbse people keep hopmg that parts of
Coa ST R " the dream, at. least, will come true. . : -

R _ One final note about the electric drea'm What Freud would have called its “’manifest.

e © .. content” is what Masshall McLuhan means, | think, by the.”message.”” That is, the

: . dream is composed of the contént of the programming: the smiling toothpasty bride, .

" the resolutlon of the sitcom conflict. The dream is'what you see. It is not the medium

- - _ itself. That i is sornethmg very dlfferent McLuhan’s famous assertion that the medium

R o '. T .is the message is trie, but it does not follow that the medium cannot be separated

R S from the message it carrigs. We will move to a consideration of the mednum itself «
o ST shortly But. fll'St itis necessary to look once again at the ch||d in school

- o e o Teachmg and the-EIectrlc Dream

S S . s Conistant exposure to the electrlc dream Qeans that the Chlld comes to the school full

L T e . of data; he or‘she knows a great deal about a great deal. This has profound conse-

) quences for teachrng TFeaching is premised on the assumptlon that the'teacher knows .

something which the student does nat; and, furthermore, knows somethlng about how"

¢

* W-"""a.

o o ) to teach. For most of the history of civilization, those assumptrons held: The electric
T _ dream undermines them, What it contains is both sufficient and persuasively pre-..
Lo . sented, fhus.undermining both content and method at a stroke, The dream content
“Teaching ends, in short, when thereis * may be flawed or strange or shallow, but it is sufficient. It shows how to love, how to -
- " no difference between the world-view of prasper, héw to speak and act. Once upon a time, if a teacher suggested that students '
«  the teacher and the werld-view of the - might need the binomial theorem or the definition 6f an independent clause, the.stu-
taUth . R -+ . dents might be suspicious of the teacher’s claim, all right, but they could never really ..
C E : : R be sure. Now they know that such cfaims for the importance of curriculum content are
L S - false. They see, daily, quy functionmg adults who get along beautlfully w1thout such

« - : ) - L L ¢

Q B SR - - . ' , . SR - ’ _ o
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T . N -arcane knowl dge-—who get along, mdeed seemmgly wuthout remembermg anythlng
- o L about school at’ dll So, of course, they pay-no attentlon to.such claims made by -
' teachers. 'What they do, mstead is to' measure the school by the degree of “*fit"’ they
L R feel between it and the electric dream After all, both deal in’ futures And needless
C— S 1o say, the s¢hool. almost always fails to fit. o ’
l Because of ;phls,'we need a new |dea on 'which to base teacl’ung Here is Carlos :
Castaneda p%raph;asmg his teacher don Juan: D o

B 0

He pounted out that everyone who comes |nto contact wnth a ch|Id isa teacher

e X i o i - vthe world as it i s described. According to don Juan, we have no memory of that
- \-\ - L . * . ’,portentous moment simply because none of us could possibly have any reference
oo i fo compare it 1o anything else. From' that' moment on, however, the child is a
o T member. He knows the descnptlon of the world and his membershlp becomes
© L full- fledged I' suppose, when he is, capable of makmg all the-proper perceptual
-'mterpretatlons whuch by, formlng to that descrlptlon valudate it. (12) (Itallcs "

P © .. . added.).

' Teaching ends, in short, when there is no difference between the world-view of the.-
\' i ‘teacher and the worId-vrew of the taught. But what is often true now, in our schools, is
. . that teachers are teachmg ag if there were no electric dréam at all; as if students had no
e ! ’ sufficient world-view. Thusa brllllantly designed lesson carried out with real enthu- -
" o . siasm may still fail simply.- because it does not take into account what the student
' aIready knows: . - _ o,

B

" = o C A listener or vuewer brlngs far more lnformatlon to the communication event than
’ ‘a communicator can put into his program, commercnal or message. The ,
communlcator s problem, then, is not to get stimuli across, or even to package his
stimuli so that they can be understood and absorbed Rather, he must deeply -
understand the kinds of |nformat|on and experlences stored in his audience, the .
h - patterning of this information; and the |nteract|ve resonance process whereby ‘
; - o stimuli evoke this stored |nformat|on (13) . . .
’ . In short the resonance principle, as Schwartz calls it. And as he says, resonance is’
na:v a-more operatlonal principle f’or creating communication because much of the -
. material stored in the brain of an audience is also stored in the brain of a s
_communlcator—by virtue of our shared media envuronmt (14) Resonance, of
course,’is not a new |dea, it was operating when Sophocles’ audience recognized the
blind Tiresias led onstage hy a boy. But teachers make little use ot it. There is, indeed,
80 much more mutually recognuzable materlal avallable nO\?/ that a student in school

v i -

P
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. -teaching must begin in the hope of .~ becomes instantly suspicious when he or-she senses that resonance has ceased to, oper-
. -achieving some resonance between the * ate. Because of this, the task of the teacher has become.infinitely more subtleand
~classroom and the electric dream.’”” “difficult. No longeér is.it sufficient to purvey data, to “introduce’ new material, or to"cover’
IR o it. Itis now necessary to start with that fully. developed image of adulthood which our -
seewt T T ++  student brings to school. In‘other‘words, teaching must begin in the hope of achieving
e ' » . some resonance between the classroom and the electric dream. This is'so even though
o ' S © . theelectrit dream is-a flawed illusien. It-is so because. t is the dream which ‘provides
RS ' the model for participation in the ddult world, far more'so than.does the school. Thus * *
) o : o .. itis no wonder that the prevailing disease in classroorns is not cruelty, or unfairness, or -
T '_ﬁm PR S - arbitrariness, as Holt and Kozol suggested. No: the prevailing disease is boredom. The
i T o R -, listless student yearns for the dream, for participation, fof adulthood. Studgnts yearn
L . © - even as they know the nature of the illusions, because they want the illusion to be .
2 ST “ireality; but, even as aniillusion; it transcends and overwhelms the school. It has, indeed,
. B . ..a power that remains even aftér-the dream is rationalized-out of existence. For the
" source of that power, we must look, not at the message any longer, but at-the medium, ..

from whence flows the electronic myth. . ..

-

'

‘ThéEIeCtroniéMy_th, , g o P _' - ' ,

S Agelevj_sidh image is not really an'image, in the sense of a picture,at all.,Rather,"it is
what resuits when a.continuously moving beam of electrons strikes a thin film of

S _ phosphors, which glow when thus struck. The phosphors are in the grey coating which

' o I one sees on the inside ‘of the screen when the set is turned off. The beam starts at the

) ' top left hand corrier of the picture tube's screen, sweeps across to the right, returns to

“the left a little Jower,.dpwn, sweep$ across again, and so on, until it has scanned the

SR SR S . whole of the flat interior surface of the picture tube; then it starts again at the top. At
- ©oo I T T the pointeof its oriin at the back of the tube, a magnetic field is varied ‘continuously
o o T - in strength by the program. This variation accounts for the light and dark areas in the, .
o T ' ©' - -picture as we seé it. Try to imagine, not-the picture, byt the scanning beam, and you

« will see at once that there is really no such thing-as.a television '‘picture’’ at all. What

_ there s, instead,’is a very, narrow strig.of glowirig phé%phors‘, shifting its position +
. rapidly from the top to the bottom of the screen. We have, then, not a picture at all,

L . - o "+ butan illusion of a picture. Furthermore, the origin of the image is in-a glowing elec-
T ) o . N tron source at the rear of the tube; we look, as it were, through the phosphors to the .
S o L : ‘brilliant beam behind them. McLuhan suggésts the'stained-glass window as.an appro-
"I the electric dream is composed of * priate analogy; and it is appropriate, to the extent that the stained-glass window will -
-, the message, the electronic myth iscom- o4 o without the'sun’s shining through it. The analogy is imperfect, though,
posed of the medium.” : - because while the pictures in the window remain fully. "“there”” whether the sun shines

*  through them or not, the television &ctgre is, in contrast, never there at all. And this’
fact is crucial. It is what-leads from the electric dream to the-electronic myth. .
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"We are begjnning to see in front-of us
studerits who know, forthe flrst time,
the'difference between dream and

~ myth, between surface,and illusion and
the true working of their own minds.”
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If the electric dream is composed of the message the electronic myth is composed of ’

“the medium.. To dream the electric dream is to ignore the fact that its images are.

illusory, and to try to live in the dream is folly. To do th|s is to allow the sweepmg
‘beam to™‘become,”’ falsely, a picture, and then to make of the picture a person or a
thing: In-short, a deceptlon based upon a deception.’The médium, in contrast, is only

- just what it is, and nothmg more: a sweeping, ever-changmg beam in momentary

contact with the phosphor screen. (It js true, of course, that ’ mot|on ina pro;ected
film is also an itlusion, in that it depends Upon a series of retained retinal images, each
orﬂadlng into the next projected frame. But each single ftame of a film is still a com-

‘plete-picture, and these mdnvudual ptctures are not illusory: It is only the ‘moving ina

moving picture which depends upon an act of mind. There i is never anythlng like @
complete picture on the television screen; the whole picture depends on uncountable
numbers of retained retinal i images of the part of the screen which the scannnng beam.
has just passed )} The television pteture in essence, is made up.of millions of alternately -
dark and glowmg partlcles Thus the screer may be understood as an analogue of the
everlasting conflict between permanence and flux, motion and rest ‘light and dark—
and, by extensjon, all-the dualities which illuminate one another; no day without
nlght no up without down, no good without evil. The*medium contains these mythic
qualities within itself: hence, the-electric. myth {15) The electrlc dream, Wlth its *
assertion that the TV picture is somehow ‘real,” obscures and dnlutes the myth“ and
sets ufy a serious ‘conflit between a false ideal and a capricious reality. It is the
working out of his.conflict which' produces many ofthe stresses in adolescence; this

‘,pomt is elabora ed below. First we must lock mare closely at the myth N

“ What myth does, in any somety, is to inform caprlclous events and objects with Iastlng

. and consistent meaning. The electric dream is indeed caprICIous and silly, but it is‘also.

- tempting;.it-is-full'of ease and pleasure. People growing up in this first generation of
the electric dream havevalready been both tempted by the dream and made aware of

the mythic pattern behmd the way theti |mage of the dream is generated. To live in the -7
dream is to contribute to ‘the society-as it i, to become a consumer; a ehaser after an.
image of youth, or of perfectlon But this surface happiness i$ just that, and this '
generation is aware of that fact. They see not only the .dream but the-world; they see
nat only the shining televised Chevrolet Caprice, a caprlce indeed, but also the rusting

" hulk in. the back alley. They have even seen a president of the United States destroyed

by his fatal maﬁillty to understand that there is no reality in somgthing called "the.
presidency*’—that there are actually only presidents, who are hot: gods but men.
Realityis not an |mage-—of stacks of bound taped transcripts, or of maps of Cambodta

~or of an Americap flag in the Iapel The electric dream is true to such images or appear-
'ances The myth, on the.other hand‘ is true to the way the human mind w0rl<s and -,

has always worked. 3

o

Growrhg Toward Metaphor - D

i

I cannot, here, develop with any thoroughness the parallel between the electromc
myth and the wprk of mind. Let me suggest one hypothetical relationship, though,’
The evidence for a duality in- consciougness is now clearly before us in roughly scienti-
fic form: | refer especially to the work of Ornstein (16) He argues from the_fact that
it is the right side of the brain which is responslble for intuition, for the making of
metaphor, for such thlngs as the esoteric Eastern donstructions of the world and the

“ universe. _And it is the left side which is'the rational and the intellective. The ieft stde

of tourse, has been emphasized in American. schooling from the beglnmng That the -
intuitive mode is an equally valuable way of perceuvrng theWOrld is an idea to whiche.’
schdol people have long given lip service—* ‘encouraging creativity,” and so on=but,
when the ¢hips are down, pract|cal|ty reigns. Surely a case can be made for developing
a metaphoric awareness of patterns m the world before it is really tao late: before our
students are too old to see, or to care. | am beginning to think that the fleeting incom-
pleteness of the electric i |mage gives us hope. We are beginning te see in front of us
students who knolv; for the first timie, the difference between dream and myth,
between surfaqe illusion and the true workings of theirrown minds. But not many see

this clearly, many more are troubled and confused.

s

A colleague of mine cites a series of depressing statistics: ise in adolescent suicide;
of illegitimate births; of the use of halluclnogens, and he arguey, from these and other_
- data, that the schools have failed because they are not analogu s of the adult
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ce . L ) community: they do.not give students responsibilities, do not reward or blame stus
v S : . dents when. they succeed or fail at doing things expected of adults. He argues for
o o " v - - increased work-study, for increased accountability from students as well as faculty. .
o R S . Such a school, he suggests, ‘would be ““real’”” and problems with boredom arising from
. . v irrelevance or abstraction would be, in‘large measure,solved. (17) It.is no accident that
.- » : © +  Thorndike js invoked early on: "’ The essentials of training of the emotional and appe-
A coe : " titive activities is {sic]) to'induce the person to make the desired response and to re-
S ward it orto punish his failure.” (18) Then after,maki\ng the point that "‘the tradition- -
o ’ ' “al-role models...have been adults engaged-in the varied activities of their lives: farming, ~.-
cionducting community gffairs, participating in garmes and ceremonies, selling, and
manufacturing,” (1) W§nne goes on td say that such models as these are not-available
to children growing up i} the suburbs: ﬁ’The.suburbs;,’f He writes, .

A . ‘were _designed to keep out'such cQ'nfusion...it is aldo evident that these patterns of
) v o "~ . diversity are, in general, inversely correlated to the socioeconomic status of the . .
’ family. That is, the higher the income of the p‘ar'ents...;he more the parents will be ~
, . R . willing arid ahde to segregate their. children from these models, challenges and .oy
- B incentives...In sum, a peculiar irony has arisen. The affluent parent has far greater :
g o : affective skills than does the butchier. However, since the affluent parent’s work is ° -
'geographically remote from his hore, and the job tasks are abstract and special-

ized, he has grave difficulty in transmitting his skills to h.is.cbild. (20)'

Wynne calls the ‘child’s plight in these circumstances "basic emotiopal ineptitude.”’
21 - e o B
Now, evéh while granting the truth of the observation that the suburban child can't
know much about what his or her parents do, one must remem_bér that the child has in -
his or her head all.those images from the electric dream, Their constant presence Surely
fills the void created by the invisibility of the parents’ work. Indeed, it is at least argu-
able that, far from "basic emotional ineptitude,” thegV child suffers from a surfeit of
. .- . experience, giving the child too many choices; and that, far frdm being inept’ he or
o -she is frighteningly ept. Anyone'who-has seen a fifth-grade girl who is ten-going-on- -
) ' d eighteen will testify to the verbal sophistication'and manipulative skill which seems so
.out of place in someone so young,"And.yet these are precisely th‘osexaffective skills .
which Wynne's adolescents lack, apparently, : e

‘ Wynne again: "“...a.critical test of the health of a society is its ability to raise healthy,
o - " well-integrated adults.” (22) In short; tHe sqciety's children should grow up to be the
' same as their parents were, both in roles and in values: "Underlying this_theme is the
: . - "ethical and psychological presurhption that power,'learnin_g and relevance should grow
- o out of the assumption of concrete communal responsibilities.” (23) In this system,
' s B -then, the purpose of the school is to train students in skils—both cognitive and
. o affestive—that pay off. "Communal responsibilities” really means jobs. And what the
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" lead only to the,surface behavnors that were s
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" Te hnology, writes Youngblood .-
the ohly thmg that keeps man human
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_society, and as long as pers

* the intuitive modes. (24) -

"We not only ought to do better than this we must. w‘é must Iook past the literal, the '

-outside to the socuety but inside, to the image- maknng, beam-crossed, metaphor-filled

1ob is really doesn’ t matter as Iong as |t tributes to the economic fabric of the :
“negotiation’" are effectively carried on by all oA,
concerned. To the extent that ‘this is a visiQn of a society in harmony, it has a super- ! {:
ficial appeal. But such * jalization"'~to take the word from Wynne's tntle—-would
posed to lead to such harmony.
Indeed, it, might not lead even to those. And it iy the force of the electronic myth that
has begun to drive students below these surface a pearances. A school which’ worked
successfully on ‘the myth, and from the myth, wold achieve resonance with the right-
hand, metaphoric side of the brain, and with the pdjarities triggered off by the scan-
ning beam. It would actually subvert socjaliiation, d would lead to a.disorganized

! o

.’society in the not-too-distant future. But that sense &f ensuing disorganization is

already upon us-in many-ways. Indeed, it has even bekn.prophesied, by Jeane Dixon, R
that'there will be a civil war in.the 1980's in the Unit tes between “*forces that

want change and.the forces that do not,” or, in a.larger sense;between the rational and

P S . .

. . ) . L . . 1
This:conflict, between the “needs’’ of the society and any developlng sense of
individuality, is fatally unresolved in most schools today. In reflecting only the con-
tent of the electric dream, Wynne's school would not be real at all; it would bé an

'analogue of the dream,\but not of the |nd|vrdual mmd and its scanning beams and
- phosphors, :

/
surface, ‘to the metaphoric ground of all our experlenee It is our-great good fortune, to
have begun to move away from the frozen line of print and toward a medium which s .
reminiscent of the contlnumg f\[ux of the mind itself_ Print just sits, but the electronic

. myth, like the mind., is either on or off, as in sleeping and waking, birth and death."
Prmgrfs B medtum,oseparates the mgs;agefrom the mind, and so encourages attention
“%o'surface ap’beal'aﬂce% S socialization.”” But electronic imagery is beglnnlng to bring
message and mind together again. “Technology,” wrntes “Youngblood, "is the only
thing that keeps man human. We are free in direct relation to the effective deployment’
of our technology. We are slaves. in difect relation to the effectiveness of our political
Ieadershnp .The old conscvousness perpetuates myths in order to preserve the union; it

. reforms man to suit the system. The new conscnousness reforms the system to suit

‘ e (25)
So the first step is to try to find out what sunts man. We must begnn by Iooklng, not

right side of the brair; “that marvelous collection of diodes and transistors and dlsplay
panels that we have’ in Western thought at least, only begun to explore,.

W
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*The photographs throughout the mnbg}aph werg arr
this order: o : N







T
. n ..

* The first two are places where students have: done personal
. and private things. The third is'a passing period: a time-for
@ :mportant social lit¢. The fourth is a class: but the student is ,
- involved elsewhere, In the fifth a teacher appears-for the first

a “hot" part of the blackboard and a “coo!" part. The ninth
has to-do with the teacher's desk and numbers. The tenth
about-arranging people in groups. The eleventh is inside,
looking out—with-a person getting ready to go from one
world to another. The twelfth: how “social” can things be in-
side such a room? How €ool, in fact? And the fmal. photo-
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time. Note how the teacher comes to dominate more and . ..
-more in-the sixth and’ seventh pictures. In the eighth. there‘ls/

3. Twain, Mark, i-luclileberry Finn (New York: Grosset and .4

*Think about it; t in the meanwhlle look at your own school
and your own classroom. Look for the hot and the cool. Haye
ur students Iook too: and. photograph, if possible. Then -

gok again. You are looking at the. school as a medium. .
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ADOLESCEN‘I' CUI.TUHE AND THE ELECTRIC AGE

E:urdaOno ~. ~ .-

Do.tlm'fint: but dOn t discuss the resuits untul you ve done

exercnses 1-6 in the Electnc Dream umt

1.‘ Make a list of twemy appllan

'that you have {or could
have) in your home that run on el :

ricity

-2 Now nmaglne that you have to elimi from your que :

forever a 7 five of the items-on the list. Which five do you
of?/Compare your choices with those made by other
pe le in your class, and (if possible) with choices made in

other classes, or by younger people or by older people

-

3. Nowi tmaglne that you have to eliminate five more items. '

Again compare your choices with those made by others~

4. 'Now imagine that you have to eliminate all but three of

- the.remaining items on your list. Which three remain?

8 Finally, eliminate two more. What one item remains? -

.Again, compare. . . . .

n
)

6. . What can you learn from this experiment about the
importance of TV? Radio? Records? How do people of
different ages value electric'media? Is there any one medlum

', that seems especsally |mportant to people your age? Can you '

-

" it? Was it true of your own
you know of? . : .

‘explain why it is more important than-others that were

eliminated earlier? ‘
-

f .

a

Questlons for Dlscusscon in Class Activities
N : .

Exercise Two~

"The average American child will be exposed to 1200.hours
rnore of television between birth and age six than that same
“chitd will spend hours in schoo! between first grade and
twelfth grade.’”’

A) Many people are astonished when they read that statistic.

They have trouble believing.it. What are your feelfings about
hildhood? Of anyone else’s that-

B)

of the effects “’being exposed” to television might have.

. Would it make a child feel less ionely, for example?

Ny

Exercise Three, Pa_ft H '

The only way to know how much television you watch is to -

) Ty

~ keep a record. And since we are.interested in the effects of
all the nonprint media, the record should reflect the time -
you spend with radio, and in watching movies. We won't

v

E

“worry about the content of what you watch or listen to in

-

~ . "' '

Q
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' this record (although we wrll record that elsewhere) Just

*Live music, ‘dan‘c‘e, theatre, or anything you wish.

Do this
for two weeks, and then add up the clock Hours.” .

[

' 'Exerc,ise_Threa,: Part I:

yi

" As you keep this record, make a note (for each period'of -
- time you list} showing whether what you were watching was
.'(AY-fof children, or at least for people younger than you are;

(B). for people yourown age; or {C) for adults, Drlmarlly, or

(D) really for all ages. Use a little common sense here. For

example, TV news could be watched by anyone, but both’

' _the Ianguage and the advertising tell you that the aud.enoe is
' pnmarlly made up of adults.

‘

Exercise.Four: - . ' v

After you have completed this record, loak closely at the

segments you said were for people your own age. What form

- {or medium) was this material in? Was i it primarily popular

The guotation says that the average American child “will,
be exposed to’ television. It does not say that the child will _:
watch television. Explain the difference. Then discuss some *

45

music? fllm7 or what?”

Exercise'Five:‘ : C . .

What are some of.the differences between media designed

especially for you, and media designed for other groups? Be
as specific about this as you can; name the songs. programs,
performers, films, dlrectors that come to mind, and explain
what they do.

,

Exerclse Six:

Now look again at the medla you chose to "'keep” in Exer-
cise One.-Did you keep media that are "'yours,” or did you
keep media that appealed.to people of all ages? Explain.

Exercise Seven:

- There are two ways to think about the media that you have

identified-as "yours.’ One way is to believe that the writers,

.Mmusicians, performers, and film mgkers are as‘genuinely

involved with what you fee! and believe as you are yourself —
and that's

. . v.\l;at makes thejr progucty s important. This -
. Mmight be true of an jmPortant rmer at any time — |

—

50

T

: keepa record, like this: _ . ) .
v . MoviE RADIO OTHER‘-'

M '5:30- 7:00. ~ 7:00 - 10:30 o

T 8:00.-10:00 1000 ~11:00

w * | £7:00 - 10:00

Th 5:30 - 6:30 A R

F 7:00 - 10:00 L
Sat o - : 8:00%{00

-
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';-:problem is
'-Quccess, or?

_&erhaps you have read —

RIC

Frank Sinatra in the 1940's, Elvis Presley.in the 1950's, and
the Beatles’ SergeanyRepper’s Lonely Hev CIub Band in
the 1960°s, for examples .

)
The ot-her way is to believe that aH.such p
designed primarily as “‘entertainment

ctions are

make as miich money as possible as quickly as possible for all
concerned] Is this what happened to the Beatles after they
werg, ‘dis¢overed’’ and promoted? Is this the situation of
"“Black Ppwer* films, in which the black -superhero — or
ine.— crushes every gbstaclein sight? (Note that
most of these films have been Aroduced’— that is, paid for,
by whites — even though it is White people who are often'the
victims in the films themselves s this the situation with -
“Kung Fu” films? Or do such films really have'somethlng to’
say about an American need for vvolence’ Or are they made

' '-because itis better 1o watch violence than to cause it? '

" To sum up-: do you think media productions designed for
Yyou are really designed for you, and are therefore important
for your own beliefs and your own sense of who you are? Or
do you think they are desrgned to make money off you?

) Exerclse Eight:

I | ‘e
,Dnscussron of the’ previous exercise may havé revealed this
not always true that what really determines the
lure ofany record, film, television series,
musical-group, oF whatever, is public support? In other
words, if you choose to watch a tertain program or to seea
certain film, what difference does it make whether the. *
motive of the producer was to make money or to say some-
thing important for you? Don‘t you have freedom of choice -
regardless? Or are you really being manipulated — by adver-
tising, by promotional campaigns for films and records, and
evengby what Your friends are saying about what they see

and lrsten to?

‘ Exercise Nine: ] . o .' e I

We can now state a very complex problemin a reasonably
straightforward way. Marshall McLuhan and many other.
people have tried to make a case for the tdea that the non-

‘-prmt media have made it possible for. lescents in this’
‘country to develop a cliiture which owés nothing to either -
past or present “adult’’ culture. _Does this seem to you to be
so? Explain., with examples. Take into account the problems
you've already. dlscussed ~ such as whether you are really
given f\reedomv of choice about what you listen to or see. Also .
compare your world with what you know about what it

. might have been like to grow up in your parents or grand
Darents generatlon

'ANA,LYSIS: THE TELEVISION COMMERCIAL

in school, or at home — stories that
were Called myths. Usually they are stories about gods and
goddesses. Many of these stories are very old indeed -

they have been remembered, not because someone wrote
them, byt bet;ause__ they were told over and over again, by

~

Q . o R
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parents to children, and by those chiddren to their children,
and so on. Thereqre hundreds of such stories: Armerican
Indian stories, C(h?nese stories, stories from.ancient Greece
and Persia and Nigeria and Iceland. Myt@are about gads and
goddesses; and there were many o#her sorts of stories as well:
stories. about people wrt\h~great strength — such as Hercules
or Paul Bunyan; stories about people overcoming great hard-
ships to accomplish some task’; such as the story of King
“ Arthur.and the knights of the round table; stories of ’good’’
gods fighting “‘evil*’ gods, such as the story of Isis searching
the world to find the pieces of the body of her son., Qsiris, so
she Could restore hlm to life; and many, many more.
« 2
It prObab'iy seems odd 16 even brlng up the subject of myths
#in an analysis of%elevision commerctals Here are some
gstmrlarrtles
1. Both are {or, in the case of myths, were} transmltted
orally - that is, not wr|tten down.

‘ They are repeated often

".Thns repetrtton is lmportant not only for the purpose

" of helprng people to remember the ideas in the
stories =or the hames of the products. The repeti-
tion s also rmportant because the recurrence of the
same events, with'the same people renponsnble can

" be depended upon. (Very small children, for exam-

. ple, notice commercials.more than program content

because they take pleasure in knowing what to

expect, and in recognizing the G,I. Joe doll, or

Madge the beauty-parlor mamcurlst )

4, - The characters in commercrals can, by employlng
the appropriate praduct, master a difficult situation.
Drano, butnot the “othef leading brand,” clears
away the clog in the sink so that dinner won’t be
late. Such mastery over the trials and tribulations of
ordinary. living is frue of the heroes and heroines T

myth as well. ,

5. The use of the “right’” product returns the “messy"’
world to somethingtesembling a s{ate of grace —
that is, the world s restored to t?%way itissup-
posed to be — another thing that tRe heroes and -
heroines of myths are aIways trying to do

And there are other similarities as wa{r as we shall see. '
L4
But there is one.very important drfference Where the heroes

_of myths {and of romances, such as the Arthurian stortes) are
Very Important — kings and queens, gods and goddesses —

- the “heroes’” of commercials are almdst always the rRost
ordlInary of ordinary people. We need to look closely at how
this affects our relationship to the commercial; and we need
to look, too, at the “‘world’’ of the.commercial itself. For
doing this, it is convenient to cogsider 3 theory of a literary

<critic, Northrop Frye. _

Let us start with this proposition: every human being is
interested in how much control he or she can exercise over

" other people, and over the natural world This may sound

a6

.
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ominous, or just wrong. But the oppdsite of control is
helplessness, and no one wants to feel helpless. We do a great  ~ +
many things that are really motivated — partly — by a wish

" to be int control of our world. Clothing, for example, is often
purchased with an eye toward how we will look to other . ..‘,._5’
people; our clothes send,s»gnals about “where we'are co R
from.” And we get’a feeling of assurance from that. |
how you would feel if, because of a mrsunderstand
were to arrive at a formal party wearmg blue Jeans

§-

ner ‘l be late. * "«

'ady No. 2 qumd Drano will fix it.

d'y No.'t:
Lady No 2: (Smugl}/) Better use Drano!

I’'m trying the omer one.

feligl & |
! m_" . Narrator (male):' Take twao sinks with- thie same clog coffée . x: %
Z/g:/ “F.  grounds combingd with soap,-lettuce, grease and’ hair, and _&6

—

No eIt don’t. get the watér. out of my sink, din-

pold - pour both liquids through dirty standing water. Watch .

* work shirt. Surély there is an element of helplessifess in your . Dr3no work! Drano delivers up to 25% more power to the '
mind the minute you see the situation you arg in. Oneway . -~ clog. Nothing here vet.
_of showing others that you can cope with theVWOrld is by .. “ i L
doing ““the right thing"’ under as many circumstancesas - ° LadyNo 2 All's clear with Drﬁno
possible. You are really shownng the world that you know - Lady No 1: Dinner's going to be late. - - .
" how the world works by not doing too Many inappropriate Narrater Drano Tough on clogs. Won‘t hurg rbapes
i or surprlsmg things. You gain confidence-and self-respect by .
“fitting in."" And as your confidence and seff-respect o Here,in one of |ts simpler forms is the idea &f control. One
increase, so does yaur feeling of being.in control. In this < - lady is 8lready threatened by domestic trouble: djnner w»II
Y ssense, then, your choice of 9'0“1'“9. orhair styles, room - be late unless she can get the water out of her stnk. The -
" furniture, and‘many -other _things, has to do with making- second lady knows “‘the" answer to the problem But the -
".you-feel-good- because -you ‘vgdone-the-right-thing” " first lady stubbornly imagines that "'the other one” — the
! 1% other product, whatever it is — will do at least as well.
“Now let's look at a televnslon commertial in.the hgh! of all Obviously, in the world of the commercial, “the other one” .
: ‘this. Orie very common pattern for adVeftlSememS is the ' simply carinot do as well. In all applications of magic, the,
. compar|§on between the sponsor’s product and “'the other 7 formula for the magic itself must be right: if the cave is
? leading brand. “Here |s the text of such a commercial for - - opened with the words “Open Sesame,” it surely will not
: Drano B 5 ) " * " open if someone says “Open Poppyseed ** And this ‘’right-
) S S ness’ brmgs control over the world, both in magic and in

Y B Y

* ¢ commercials.

N

The scheme jnvented by Frye lets us look.more closely'at the -

whole issue of control: Frye postulates that there are five , - o ' 0
.. . e . . .
"*modes” for fiction — a mode being a'relationship between
- (1) the hero/heroine; (2) other characters in the story; and f ! '
(3) the world of nature. Here are the five modes: -
v
. N bl ’ v
Myth: Hero superior in kind to: other characters _environment of
/ i ‘ ’ B . other characters
Romance: Hero superlor in ‘ - environment of -
degree to: *  other characters L other characters . .
’ . : . e
_High Mimetié: A Superior in degree to_ . not superior fo
g ' o other characters, BUT environment
Low 'Mimetic: . o - Neither superior to o ,
' ; -i other characters, NOR to environment
, Ironic: . o fnferior to other characters ‘and 10 environment
A | / ‘ C '
. S ) a
3
7 . ' 3 7,.
; 47 . . i _
» i~ - o "
. 5 2 . 0
.
Q . .
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Examples will c|ar|fy lhlS scheme In Myth, the herons,
. typically a god. In Romance, the heré is often possessed of
‘magical powers, or at least is gomg to ach|eve such powers as
the reward for a successful quest but this hero is still human,

and would be vulnerable were‘it'not for that special talisman, _

or potion, or magic charm, or exalted understanding. There
" are many folk tales which describe such characters: and, at
* - the opposite end of the scale, there is a character such as
Shakespeare's Prospero who has magrcal control over both
-, his island and the people who are shipwrecked on-it.

_The typical high mimetic hero is the tragic hero, such as
Oedipus or Hamlet: superior in degree {a King or a Prince) to
other men, but nevertheless subject to the laws of nature: no
magic charms arg available to save Hamlet at the e

The low mimetic hero i is, obviously, '~'one

The ironic hero is 3 figure of fun, or of pathas, or {often)
““both;: Charlre Chaplln s tramp, for example.

. Now fet us return to the remarkable world of the Drano
commercial. The poor lady with the clogged sink is clearly in
the low mimetic modg — her clog is our clog. And her
remedy — “the other one’’ — might just as well have been |
chosen by us. But into this low mimetic setting is suddenly’
introduced an automatic problem—solver “Better use,
Dr8no!” — at which instant, as if by magic, a voice from
Somewhere Else — above, perhaps? ~ explains and demon-
strates, with the help of two transparent sinks, side by side,

and the two ladies. We have shifted from the low mimetic to .

the romantic mode: we are now in the presence of magic and
mysterlous voices. Lo :

In general thls movement — from the humdrum of the low
»mimetic to magical power over the natural world of the -
romantic — is the central "actlon" in many teIev:suon .
" commercials. e

"How many examples of thisshift can you find in one evening -

" of watching? Make a list of the products involved.

But the shift from low mimeti¢ to romantic occurs within
the world of the commercial./[Surely we are not so gullible as
to suppose that the same shift will occur in our own lives as
we dump the Drano into odr own sink? Obviously not.
Neither do we believe that we will be better thought of if we
drive a Granada instead of a Rabbit. Do we not, indeed, find
most of these people in the commercials really quite ridicu-

* ‘lous? "You're just dusting?*’ screeches the Pledge lady. And
here is a child who speaks, magically, — in the romantic
mode, of course — as if she were an adult: ’I've tried a lot of
grape sodas.in my time...", but'we are not fooled. We know -

- she was put up to it. We-do not believe her. We are more

- sensibl€. In fact, we are superior to atl these people in the
commercials. In short, the commercial makes us fee! *‘supe-
rior in degree” to the people in it. We are urged toward a
world in which we gre the high mimetic heroes or heroines,
looklng ‘down at this collection of fools. -

~ And that makes us fee! very much,in control. And that's a
good feeling. . .

Is.it this goodfeeling that ultimately causes us to buy the
product? It is a problem waorth discussing.

Q . ‘ ' ' U
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HOW TO CONQUER YOUR TELEVISION SET
{Or Af Least How to Fix What It Says to You) -

So far, we have looked at television as a *'fixed""- form that
is, the commercials are. designed i in a certain way and are
finshed creations. But we can -make all

: m if we wish to do so. Both picture
sound can be changéd around if we have access to video-
tape recording and editing equipment; but the cost of this -
equipment is vety high; and so what is described below is a
orocedure for edctlng onlv the sound.

.
-

(3
he cassette available With these materials is only one exam-
ple of what can be done.* If you haven’t listened to it
already, do so now. ' : 4 s

There are two ways to ‘make such a recarding. Both methods

- require, first, a collection of TV sounds — notonly commer-

cials, perhaps, but also anything else that you find.

interesting, amusing, or potentnally wseful. Anywhere from
-thirty minutes to an hourpf raw material’’ will be enough. . .
If your tape recorder (either cassette or reel-to-reel) has a '
_counter on it, keep track of everything you récord, accordmg

' .to the numbers. Such a record might look like this:

069 - 130 Airwick- Solid Ad

069-130 HTH Ad , : J
131 - 140 Walter Cronkite sign-off

141.-190  Handi-Wipes Ad ‘ R

.
.

' 191 --220 Chancellor introduces Presid-ent‘F?ld

221-250 - Music for CBS "Movie of the Week'"

If your machine does not have a counter, you can estimate
how long each segment lasts and write that down, as a rough |,
guvde to_locating thlngS later.. . '

Using Two Cassett.e Recorders:

After the original, cotlection of sounds has been made, the
next step is to decide what parts of the collection are to be
juxtaposed. For example, the sample tape has a transition
from President Nixon to President Ford done with the word
Shazam* and a clap of thunder. One would first find the

~ Wildroot ad. Then the paft that says **Shazam’ is played into
the second cassette recorder. If too much is recorded, the
tape may be carefully backed up (just to the point where the
sound of the thunderclap ends, in this case. Then the
machine is put in the "‘record’’ mode and the tape- played
forward a little. This will assure that the unwanted sound is
erased. Then the tape is backed up once more and the next
segment (“And here is President Ford now") is recorded. The
_problem with this method is that the stopping of one seg- -

*Write the Hlinois Office of Education for this cassette
entitled Television Speech Essay. :

oy
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- ment and the starting of the next requires exact placement of
the tape in order to avoid gaps of silence in between each
segment. This difficulty is solved if a stereophonic reel-to-reel
tape recorder is avallable .

»

Uunn tho mrdophomc Reel-to-Reel Tapo Rncordor "

Agam the original collection of sounds may be madg on a

Gassette recorder or on another reel-to- rwachme |t mak ’

no difference.

The great a:kantage of the stereophonic open-reel tape
recorder is that it.is possible to record on one track without
erasing the other at the same time. The general procedure,

then is as follows:
s,

- ). -The first segment chosen (”Shazam say) is recorded
on track 1,3and the tape is stopped as saan as the seg-
% mentends.® - - A

After this is done, the input {whether from.a micro-
phone or, preferably, a cable) is changed from track
1 to track 2, and track 2 is placed in the record
mode. :

3. The second segment ("*President Ford") is recorded
s on track 2. ) :

4. Then the third segment is put on track 1, the fourth
- on track'2, and so on.
The completed tape is, of co_urse', played as a ''stereo’’ or
two-track tape; but it may be re-recorded monaurally back
on to a cassette simply’by using'a Y-cord or a mixing' box.™

All of this may sound complé€x. It really isn't. It is a great
help, though, to get help at the beginning from someone who
has had some experience with recording equipment. A sur-
prisirg number of sixth or seventhgraders are quahfoed to
help outin this regard 4_'
- ¥ »
_ The point, of\gourse, is eontrol. Once it is clear:that we can
make our own juxtapositions: that we can make an advertise-
ment seem to say something completely different; then we
are no Ionger so easily mampulated (For exampIe in the
commercral for Top Job, Liquid Cleaner, the lady who says,
"Oops ... right into her cleaning bucket!,” seéms to have
dropped her cake into the bucket. Not really, though: she
just kicked it.) You’ wall find, too, that there,wijll be happy
accidents that occur whem the audio. ‘portion o TV is mixed

up.in this way; but, if such accidents work, they can be
retamed in the finaf tape , ‘

*With many reel-to-reel recorders, it is possible, after putting
the' machine into its “’playback’’-#ode, and engaging its
pause control, to manually run the tape back and forth over
the playback head unyil the exact point on the tape where
the recording ends can be heard. This point may be marked !

. wnth a felt-tip pen, and the tape then moved manually until
the.mark is over the recdrd head.

Q L.
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Photographing Television

e
The final step in a project of, this sort is to match up the
sound track witl a set of photographs taken from the tele-
vision picture: The photographs would be taken with a
35mm single lens reflex camera, a ¥05mm lens, at 1/15 of a

second at f4 or £5.6 (usually) on Kodak daylight type High

Speed Ektachrome film. Sanoe cameras and television sets
vary'widely, a little trial- anderror experimentation is in
order. Once the slides are obtained, they may be projected
with one or more pro;ectors in time with the audio. Again,
look for unusual ;uxtaposmons one student linked up

“*political”’ votc&s |ncludlng that of President Nixon, with
slides taken from a Viricent Price horror film, The possibil-
ities are, quite literally, endless. But the objectlve is always to
shew that we can, indeed, shape the electronic media our-
selves; we%ed not feel helpless in their presence.

ESARS

. A

"TRANSCRIPT OF TELEVISION SPEECH ESSAY>

A

This is a special report from CBS News in Washington, “where

‘the Presudent is abolit to hold a news conference in the East
-Room of the ane House.//

Does your underwear fit right? (Song) Even when the world’ s
uptlght, Hanes underwear fits right. Hanes makes you feel -
good all under; Hanes makes you feel gon At the waist-

* band, in the collar, Hanes won't shrink up like-the dollar; legs .

and arms have room to fight, and the price is always right; _
Hanes makes you feel good all under; Hanes makes you feel

QOOd'// - ) i,

» .

" But this is not Welch's Grape Soda. (Sogg) You never really

tasted grape soda before, til you've tried Welch's. (Child’s -
voice) I've tasted a lot of grape’sodas in my day, but I've

never really tasted grape soda befare. {Song) You never really

tasted grape soda before, til you've tried Welch's. {Voice) -
Sonny, I've seen grape sodas come, and |‘ve seen them go,
but — ;/ (Song) You never really tasted grape soda before, til
you've tried Welch's.//

From time to time | need something that's gonna work super

fast ‘cause | suffer from periodic acid indigestion. Tums is
the answer. (2nd man) Tums works fast. Relief, just like that. .

{3rd man) If | wanted to get rid of heartburn fast, I'd eat a

Tums. {Announcer) Tums works fast; in five flavors: orange, ‘

wintergreen, ::herry, lemon and regular peppgrmint.//

Not true// Not true// Not true// ’ '

Zigzag! It was you! (Music — CBS lMovie Theme)// L.
So | work at»rt. | feel‘ the same way about my home, 1 think
it should look great and smell great too. So | use Air-Wick

Solid. It gives my home the kind of freshness 1°d like for
myself. {Announcer) Air-Wick Solid. The world’s number

. . -
one air-freshener. In delicate fragrances. To make your home .

smell as nice as it looks. (Woman's Voice) After all, a home is
si mpIy a ... reflection of yourself. // '

54
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] really looked like-a dummy There | was wrth my cake
"Welcome to the nelghborhood!" (Splash) Right-into her
cleaning bucket. Helping her, | discovered her cleaner started
cleaning where it spilled. ”Hey what cleaner is th|s7” "Top
Job.” " The d|rt $50 loose | can push it away!"’ "' Top Job

really works hard.’ It's a floor cleaming concentrate.” **I'll
"Party tonigh$l"" ""You're just dusting? Oh, I'll do better than

. have to try Top Job Why work harder than | have to?"!// ¥

that I'Il use. Pledge make it really glow.” "'We haven't got all -

day!” *'Listen. If there’s time for dusting, there's time for
Pledge. See that? Pledge gives your furniture real'wax beauty.
Instantly!"* "Mmm!”’ " And all you do is dust.”" (Moice over)
- ""Lovely party. And | love your furniture!"’ *’"Wax beauty,
instantly, every time you dust.”// | really looked like &
_ dummy. There { was &lth my cake. "Welcome to the
neighborhood!"’. (Splash) "Oh!"* Right into her cleaning
bucket.// Not true. It's easy if’ you yise HTH dry chlorine.
Used as rec0mmended you get sparkling water without
buyingextras like algaecndes or shock-treatmenct products.
One drum can last all season. Easy. Fconomical. We use -

® HTH, and I'm no scientist. (Woman dives into pool)// ""Wel-

come to the neighborhood!” (Splash)// "'If | don’t get the .
water out of my sink, dinner’ll be late.”” *'Liquid Dr3no wrll
fix it!”* “I'm'trying the other'one.'/"'Better-use Dranol”
(Annouricer) Take two sinks with the same clog: coffee

* .grounds combined. with soap, lettuce, grease and hair, and
pour both liquids through gdirty standing water. atch
. Drano work! Drano-delivefs up to-25% mo;re power to the .
clog Nothing here yet, ( yman’s vouce) ‘All’s clear with
Drano.” (Other wgman) ’Dlnner s gonna be late.”
(Announcer) Dr3no. Tough on clogs Won't hurt p|pes /!
"How many- ways can you use Handi-Wipes? (Song) Use
Handi- -Wipes on floors and walls and cabinets and shower
stalls; for window sills and kitchen spills; for dusting lamps
and bowling balls; for washr g dishes, record cases, Handi- -
Wipes for tiny spaces; cleamng mirrors, messy faces; table
tops and telephones. (Announcer) And watch this: a messy.

- spot like grape juice simply rinses away, clean again, to use

+ again and again. (Song) And fishing rods and silver sets and
. Handi- Wlpes .on bassinetts. (Announcer) Handi-Wipes. Wash
out'to use again andagain. Handi- Wlpes the re-usable cloth
- with. 1001 uses:// You never really tasted grape soda

-};a before 1/ °And watch'this: a messy spot likg grape juice
ot stmply rinses away,clean agawn. // You mever really tasted

grape sada before //

i tMr Presudent7 Mr Préstdent in 1968,,before you were . . 7

elected you wrote that too many shocks can drain a. nation.
of. its energy and even cause a rebellion against treative

. change and progress. Do you think America is at that point
now7 {Nixon) I think that, uh .
speculate I've noted alot on the'networks particularly and
sometimes even in the newspapers. Uh ... butthis is a very
strong country, and, uh, the American people uh, | think,
can ride through the shocks that they have. The difference
now from what it was, in the days of shocks, is the electronic
media. | have riever heard or seen such outrageous, vicious, *
distorted report|ng, in 27 years of public life.// Whatever you
do for a living, your job can be tough on your. hair style,// .
{Song) Sometimes you feel like a nut. Sometimes you don@

A_lr_jho__nd Joys got nuts? Mounds don t? Almond Joys got . °

)

RIC
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. many-would think. — would

N . AN .
chocof®y mm-mm, with the'nutty munchy nuts too. .
Mounds got chacolatey mm-mm and chiewy coconut, 0000;
Sometimes you feel like a nut; sometimes you don't. Peter .
Paul Almond Joy’ s got-nuts; Mounds don t, because, some-
times you feel like a nut, sometimes you don’t.// You —
you're the one, you are the only reason, you, you're the one,
we take pride in pleasin’.// Electronic Media, Electronic -
Media// You deserve a break today// In 27 years of public
life// Shazam!// And here now is Mr. Ford, his ,f-éjt Rose

> .

Garden press conference. The weather in Washi ton is.. /)
{American Pie (Don McLean)// And that's the wly it is;
thls is Walter Cronklte CBS News. Good Night.

' ..

. . 4

PROFESSIONAL onenmz&mons* '

: Amerlcan Theatre Assocratron

1317 F Street, N.W,
Washrnthn, D.C 20004
he Secondary School Theatre Assomatron and Chrldren s
atre/Creative Drama Association.are affiliates of this
natronal theatre organization which holds an annual con-
vention and publishes: materials of interest to K-12 teachers
;o

. ‘ :

Central States Speech Association ; Y

Dr. David M. Berg, Executive Secretary

- University of Kansas -,
Lawrence, Kansas . Tt v »
“ . N [ Co.
~ NMinois Association of Teachers of English . : el
. Mr. Wilmer Lamar, Executive Secretary. . . .
. 100 English Building )
Urbana llinois_61801 o
lNlinois Speech and Theatre Association _ ‘ A

Jacksonvulle IMlinois 62650 .

Central Offlce MacMurray Lollege

- The ISTA publlshes a newsletter and journal, holds an

annual convention with meetungs of interest to- teachers,
K .12, "and sponsors workshops.

Nlinois Theatre Association . .y

= 'P.0. Box 2480 e !
Station A .o ) L.
‘ Champalgn Illinois 61820. . R

"This organization has an annual conventlon activities
such as the lIlrnons ngh School Theatre Festlval T

H

. National Council of Teachers of Engllsh \

1111 Kenyon Road i - \
Urbana, 'Ninois 61801 . L.

The ERIC Clearlnghouse on Reading and Communtca
tlons Skllls is at the same address




|

Oral lnterpre tron Workshop

I3

Thls isa statewnde organrzatuon of twelve unrversnties and
" colleges which meets each Spring at a different campus each -
year. Membership is limited to college-level faculty and--

«. . . students, but visitors'are always welcome. For information,
- contact Charlotte Waisman, Northeastern lIlrnors Umver~\
sity, Chlcago Illrnors 60625 :

* Speech_ Com Y
'+ 5205 Leesburg

"The SCA‘ has two pubhcatlons of interest. to K-12 teachers: °
. Communication Education, a
. ;.j‘\ and Talk-Back, a newsletter f
Edumlpn, formerly called The Sp ch Teacher, is available
in college and university lrbrarres or one may subscribe by
Jommg the SCA .

ac

fac

nlcatlon Assocratron_ o
ike
_Falls Churdﬁr v.rg.ma 22401

;.\

journal for:speech educators;
rs. Communication .

Tﬁe*ER IC/SCA Speech Gomm unication Clearunghouge at-

graph ies.

i

»seach organization conducts ar;_.annu'al%onventi_on.‘

it

ERIC' ©
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the SCA address has lcstlngs of many meterrals and biblio-
. ) o

oo

Wlséonsln Oral Interpretatlon Festlval

Y

.51\..

3
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WORKSHOPS AND FESTIVALS

Illinols ngh School Theatre Festival

"Youn Authdrs Conferenoe

young aut
i Cducatlon

Colleges lnd unrversrtles in lllinois hold summer‘workshops ,
and offer short courses for teachers Contact the Speech Com-
munication Department, English. ‘Department, Theatre’
* ment, Communications Department, or in somé gases,
_partments of Education at e’hh gampus for-further informa-
tlon or contact the |{1indis Office of Educatlon for'a cornposlte

Thuyannual event is cos%nsored by the III|nors Office of
Education and lilinois Theatre Association, It provides
workshops in curricula and production-techniques for -

- ’students and. teachers, full-léngth student productions,
short experrmental Student product|ons and special events

'

Each year .the |llinois Language Experience’ Spec|a| lnterest
-Council and the llinois‘Office of Education sponsor a -
conference Contact the linois Offrce of

vvvvv

Outside of Hlinois’ there is a Wlsconsln Oral Interpretation ‘4 -
Festival held in the early Fall. Write erluam E. McDonneII
at Un|vers|ty of. Wrsconsrn at Eau Claure .



