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'INTRODUCTlONr B

Thls ls a worklng manual used for coder. fralnlng and declslon-Maklng '

s
A

ln a nafurallsflc fleld sTudy conducfed in sevenfh and elghfh grade Junlor R

\ N

h&gh schqqg classrooms ln Engllsh and mafhemaflcs. The goal of The stgdy

T ksyto, lden?lfy and sysfemaflcally measure presage and parflcularly process “ f\_

v

. ¢l'

ent oufcome measures (bofh cognl#lve and. affecflve) Classroom

observaflons.are belng conducted durlng ‘the l974-L975 school yeer. 'Tﬁgi'

: 1
i

lnference lfems._ Numerous ofher h gh lnfe ence raflngs wlll be made ‘at .
» % N

fhe end of The school year, and presage dafa wlll be collecfed Through o
Teacher lnfervlews and quesflonnalres. ','- ( f'l . ", . ; ;

Thls sfudy ls an expanslon and exfenslon of a prevfous process~produc+ -%Q

sfudy conducfed af The second and fhlrd grade levels (Broppy and Everfson, l973}i

/ - Y
ln Thaf sfudy a slmllar codlng sysfem was used alfhough sfudenfs were nof R

o

asslgned unlque ldenflflcaflon numbers allow1ng separafe dafa to be kepf on if

+ L3 :
Ty \

lndlvldual sf 'enfs, as ln The presenf sfudy Bo#h coding sysfems were 3

Also lncluded are severalgnew cafegorles ld*roduced o,¢ake lnfo accounf

‘ .’:.' [

sysfemaflc dé*ferences ln classro confexf (slze of group, Type of lesson,
g cont

publlc versus - prlvafe confagf efc ), as. wgll as several/podes speclflcally X

) . 3 . t . . . .
vl'. .. k;- ° .‘\’., . ﬂ‘\- . 4\t - d / .‘- ., LR
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ﬁ‘lndlcafed'as aporobrlafe for classroom varlables'consldered important -

:‘- f"f-j' for Junlor hlgh school mafh and Engllsh classes. -f.‘. L

v . '

Readers should nofe\fhaf The enclosed manual ls a "worklng" manual

.

A

I deslgned foruseby coders lnvolved ln The cfual data collecflon and for‘
Thls proJec+ Thus, The manual does noT resenf a. more generallzed sysfem_

ﬂ;-; ’.u" lnTended for use as ls by oTher lnvesflgafors uslng it for other purposes;n

’v;i ot ls an exfremely complex sysfem deslgned speclflcally for The sfudy in.
quesflonq and lT confalns many facefs’fhd* would be unnecessary or Inappro—u--

' S

T pr]afe for a’dlfferenf lnvesflgaflon, even lf Thaf lnvesf;fafloh were )

.§l - garrled on ln Junlor hlgh school Engllsh and mafh class2§.‘ Readers lnfer— e
[ ., 4 ! :

;esféu In I ssues concernlng general approaches To clas?/ m codlng rafher

- -

- than only the speclflc sysfem presenfed In.fhls manu“ should consulf

°
3

several prevlous codlng manuals and papeys addresse To 4he problem of T

I ,”L.classroom fleld research (Brophy and Everlson; l9'3 Brophy and Good l970

Brophy, Nofe l, Brophy, Klng, Everfson, Baum, Cc wford Mahaffey, and ;,“

Sheq?an, Nofe 2; and Brophy, Mahaffey, Greenh gh, Ogden, and Selig,.Nofe 3]//
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GENERAL PROCEDURE AND ORGANIZATION.OF CODING .

AT Target STuden+.Selec+loan ‘ » . I o N ﬁ')'”
InT+lally, 1+ was the Intentlon of 1'hls study to code'evm“cdmaa with a

' number ldentlfyling the student Invo lvéd. In 11ght of +he exTenslve scope of this

&
,‘s+udy, however, IT was fel+ +ha+ more accuraTe and comple+e data would be obTa‘ned

7

7'by podlpg.all interactlons but. requiring speclfic IeenTI*les of only a smaller

portion of the students.in each class. To preserve the vall&WTyhof the .data,

target s+uden+s were selected by. a random number'*able ip order to get As unbiased

. a sample as posslble. ' ”ﬁ L ,
- —7 : ’ - .
- 2. TangeT 8+uden+ Tlme Shee+s : _ _ C e
N ."J .. The tIme each target student is avallable for'codlng Is noted on ‘these
* . ) . A - &
'vsheeTs. Every s+udeé¥;WIl| ﬁave +hevsame‘number of mlnuhes available for coding

<

(the class pe:Jod IengTh) unless he is (IY absen+ or (2) out of fhe roor for

/

$\ 'more than 20 mlnu+es. These two cases. should be no+ed on +he Target Student

q .
. < A

shee --pu% absent beslde hls name lf he is gone *he en+lre period, or note the

number of m{nutes he is in (ignore belng gone for less Than 20 mJnu+es) If a

.
. +arge+ s+udenf ls out of.the room Wor par+ of 1he 6g¥lod ’ If all target s+uden+s

~
q{:e presen+ aII perlod, write "55" by the flns+ s+uden+'s,name and draw an arrow
w , . o

. downward benea+h it, lndicaTIng aII the rest were also presen+ for 55 minuTes

The lden+l+les of TargeT s+uden+s must not be publicnzed--be very careful to

Y

keep These Iisfs shlelded by and*her plece of paperﬁvand 1f one must he discarded)

]
" the coder should k ep it wifh him—-doh‘T pu+ it'Iin a waste basket at school,
M IFSURE. A . ‘ : . 4 ¢t .o v :
throw it pn,#f O, e+c.? EE BRI -

.'v - J . ' .
3. Fill inall’ he ln#ormaTnon at the top of The firsg shee+ Tth codlng shee+f~

l) 4
Is deslgneB,#o be used in two dlfferenT ¢lassroom contexts: 'generalﬂllassrpom :

“and smaJl groups. .The coder will Iden+lfy which one is being cqoded by a.eheck

. ) V . .v ) M ‘ l/ -v‘_ - . ’ _ . .
o ; , | 0 ; B , -
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v. mark In-the 6pproprlafo bﬁank at the top of the pago.' Thore must be both a publlc
rosponse opporfunlfy sheé? and 8 dyadic confacf sheet for each of these two class-

room oonfexfs. For examp le,- at. *he beglnnlng of the hour, the coder wlll £11|
. “w
In fhe fop af oné page of each type., |If fbe feacher beglns with a general class

lesson fhls Is nofed on both sheefs by checklng "general class." Laler, lf she .
h&
switches fo small- groups, fhe«codqr musf begln a new publlc reSponse opporfunlfy
-~
sheef and a new dyadlc contact sheet, noting small group and fhe parflcular group

*

. members' numbers If fhey ‘are target sfudenfs, at the top of both pages. Eyen'

If fhere Is no dyadlc contact whafdoever, the page should be labeled in' order .

: fo eslabllsh the complefeness of the coding dafa, I fﬁls event, fbé’EBder
should draw a heavy, dlagonal llne through fhelylank page <in order fo lndlcafe

, (for the key- puncher) fhaf It 1s empfy. S - : | N

-

o 4.' When You fill up one section on a sheet, alfhough the ofher secflons may be

blank, begin a new sheef for o}l'secflons. 1t 1s only necessary o begln a new

- . - - .

sheet when you have ;omplefed a seofloh'on that page. ‘lf, for e&amole .you fllled
. . o, S g o ' ‘
_the Academic Response'dpporfunlfy‘blanks, ::E>sho’ begin. a new page, for Academic

) ; D e - .
Response Opportunities.. It is not necessa to begln Jlnew‘page for dyadlc contact

'af the same flme.. This Ls, of course, In confrasf to #l where a change in class->

r
. room confexf necesslfafes changlng bofh sheefs. . _Jﬁ ' }‘

N R

5. The subJecf content cheekllsf found at fhe fop of the Academlc Responﬁé

‘Opportunity page, has beep dded In order to facilitate the wrlflng of the cri-
2:§§ t. - This test wlll be admlnlsfered to all students:

o, N

N parflclpatlng lqrfhe study af the end of fhe yedr. These +wo confent;cmecklnsfs
v

refer respectively to Engllsh and to math classég, and wlll serve as a specific’

+erlod-based éfandardlzed

.

* measure of ﬁhaf feachers cover ln fhelr classes. They should be fllled ouf at

fhe end of each class period. Only fhe box on the first page need be filled out.
~ () . o ’ , o N R _ , '

SRS ¥
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6. Do not code a cless iva subsflfu*e or a stu

.

fhe cless wlll be‘foklng a full hour: fesf._ Code

v
o
‘

oonducflng the class. SEREEEEN

. ! . .
. \ ' .
Ll "

-

‘\t teacher |s teaching, or If- ,'/)

only it the redular feacher Is

.

.
[ 4 bl .
.
" '

7. Tofel Teocher Con?rol Time and Absences need only be fllled oyt on th flr;f

page. The remalnder of fhe lnformoflon af fhe fop of the sheef must be $1') led .':

' out on e :1 pege. Nofe ebsences only for fhe fargef s?udenfs.

fhe essential fhlnq fo remember when codlnq

is fhaf you must divide and

’ lebel your coding’ so that It wlll be meanlngful and. useful lafer. We musf be St s

eble lafer to mefch your codlng by flme and acflvlfy wlfh that of your pprfner

v -

In order *o gef fhe mpst dtcurafe ptcture of whaf wenf on ln the classroom and

“in order +o esfabllsh lnfer-coder reliabiiity at fhe beginnlng of the qfudy. . ;

8.\lThe coqer $ relationship with the teacher:

.

a. You'cah*share factual information from the coding sheet-wifh a8 teacher
. N : . ! . ’ s ’

-
N "

{;Jho génuinely wants to know--but don't volunteer

] “ ™
: lnferp;dfaflons or vaide judgments. -

b. Do not dlscuss a feacher with any ofhfr feacher..;’f\ f{*
/

N
.

[ 3

information and don't give any

1 4
. .

é.; 1. teachers ask abouf fargef students, explaln Tha¢)af first we dcd in=

fend to. sjudy atl sfudenfs, buf when we reaIJzed fhe dl*ficulfy of Id%nfifying

(
S0, many sfudenfs, we changed fo,a +andom sample.

=
The coder ] relaflonshlp wlfh&;fqﬂenfs

Keee busy.so kids don't -have a chance to talkto vou. |

DY Don't let. klds see fhelr names eq‘the Target sfudenf lists,

. I'" .
-
-

12

v .

c
Y

L3
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”‘lq fhe sysfem,\sl ce’ several aspects of fhe lnféracflb have fd be cgded and

ffhe sequence of evenfs wlfhln f lnferacflon‘musf be mahrﬁﬁhed and Indlcafed ;;L

by

x R A

. _.u\,

X‘f;nfo fhe codiqz shée# ance ln golng from leff fo rlth ?he coder fakes UP codlna ,

decislons fQ/f e order in whlch fhey fend fo occur nafurally. Each"&f fhese

f aspecfs of codlng response oppontunlfles ls descrlbed in furn below, affer clarrjflﬁ

a. -, o .

flcailon concernlna fhe ferm "response opporfunlfy.? f: .:;3,&[

-

. Three kev ggpecfs characterlze "response opporfunifPés" -as fhey are deflned
‘ﬂ'v. ln fhls sysfem° (a) fhey are publlc lnferacflons befween fhe feacher and iny QT%Q,

!:Ia slnqle chlld at a *lme,,buf neverfheless meanf for a:f monlfored by fhe'enfire T
;:%( (b) fhey occur ;ben fhe x,,;/
S ' '

feacher asks a quesflon demandlnq a verbal response from fhe chlld or. when she e

' class or by fhe enflre group operaflng af fhe mo

?-i. asks fhe chlld fo publlcly respond_io a quesflon requlrlng a non-verbal response j,?f
'(such as lndlcaflng somefhlna on the board, polnflng fo fhe rlghf letter or word

'fefc ); (c) only a slngle lndlvldudﬂ chlld makes fhe response (chorus or unlson';m
responses In whlch fwo or more chlldren call ouf fhe answer e;mulfaneouslv a}e

: ~ -
not: consldered a "response-opporfunlfy") Thus, a response opporfunlfy Involves

qu PR o

‘f._a publlc affempf by\en lndlvldual/chlld fo deal wlfh a auesflon posed hv fhe feacher.

\
ther fypes of feacher-chlld inferacflon are nof cqged as "resoonse oppor-

- -

funlfles" because fhey dlffer from the precedlnq deflnlflon in- -one or more- ways.,

I . -

lf,ls lmporfanf for codlnq valldlfv fo bear in mlnd fhaf "reiponse opporfunifles 4

_as used ln fhls sysfem are consldered fo be feacher afforded it is assumed fhéf s

the feacher expllclfly or af leasf lmpllclfly wanfs he chlld lnvolved Jjn the. lnfer- ‘

. . ) %a.-

'wacflon fo answer fhe\guesflon. Response opporfunlfle -are dellberafe feacher '




» .-: . ¢ L. o .
.5‘3..~ af'ﬁﬂﬂis fo gef a chlld fo;sespond, or af leasf lmpllgrj fuich r encouragemenf 'vi?

h_-ln éf?uaflons where fhe ”J ld seeks ouf a reéponse opporfunlfy~ :

':g-below)' Response oPpoFTunlfles thus lnvolvelindlvldual recognlfl n of fhe ';

o thld by fhe‘feacher.' The previously menfloned slfuafion n, whlch fwo or more

+ /‘

- 'chlldren call out’ an answer.. slmquaneously is not cons1dered 2 "response oppor- '/f
e : RS R
" ' 'funlfy" because no, lndlvldual child recelVé” lndlvldual recognlflon or feedback.-/.

:Even If only a slngle chlld calls ouf the answer, a response opporfunlfy is. ,ﬂbfL-i
B ‘ i R y - ‘1'

"*ooded only lf fhe xeacher responds to hlm ln some way. Should fhe feacher |g—_¢/’//
1 . & - : /

‘nore hls answer alfogefher, |f ls nof consldered a response opporfunlfy

The gugng nafure of fhe "response oPPorfunlfy" dlsfungulshes |f from ,'Tf?‘ﬂ g

t_the varlous forms of sfudenf-creafed feacher-afforded and behavnor relafed con :
facfs...ln fhe feacher-afforded and sfudenf—creafed work—relafed confacfs fhe S
feacher Talks To fhe chlld abouf h|s own lndlvldual seaf work. Teacﬁer feed- T

: back herd Is "prlvafe," meanf only for fhe ch|ld |nvolved and nof for fhe class

- a whole. These confacfs occur when lndlvndual ch|ld brlng fhelr work To

fhe feachen to ask hlm abouf it or when the. feacher goes aroghd fhe room cor—

recflng work lndlvldually at each desk lf frequenfly:hap ens fhaf fhe feacher .

..wlll quesflon a chlld when dealpng wlfh hlm k&leldU

.bouf hls seat work."l;y

-~ -
Such an event lS coded under work-relafed dyadlc cenfacfs and |s not consldered

a response opporfunlfy, since the quesflon is meq.i only for the parflcular S
'chlld lnvolved apd is. npf a public quesflon.. S ,;1 ' '”wfj@ S ./7-'“~

Respohse opbor#unlfles lnvolve focal quesflons whlch, along with fhe)answer

- glven by The child and The ensulng feedback form a nafural unlf. 'Each such = ' ..
H; quesflon-answer—feedback segmenf consflfufes a self—confalned |n+eracf|on se-
) - o "J "y

fquence ln I+s” own rlghf easily eeparable from precedlnglor follownng unlfs,

: - f:even when fhey lnvolve fhe same ch\IB* o '. o il o




~ifbe céded (feacher 73

'kf or more/éafegorlesf“ V.. ppoqfunlfles

. _“

-1xone, fhe coder can nofe a number deslgna ed on hls seaflng charf enflr lf under
;'fhe M or F columns, and fhereby identi y a parfncular chlld who recelv%d a: res-vﬂ
Eiponse opporfunlfy belng coded. lf/?he sfudenf ls nof a +arge+ fhen a check

‘-

,.mark ls placed ln fhe approprlafe M or F column., Thls is fhe flrsf nofaflon fo

"-,bi’.be made in fhe academlc response opporfunlfy secflon. lf a-Targef sfudenf re-lii

',:celves anofher response oppo> unlfy following fhe firsf one, fhe coder should

Q

e rewrlfe hls number on - fhe/fexf llne, 1nd|ca+lng fha+ fhe child respondlng is +he
i : { ;.
onse opporfunlfy. Agaln, for non-+arge+ sfu-';'

~

;same one as-in fhe¥prevlﬂus s

vdenfs, a. check mark l.

T A ," )i R
Y / . LEVEL OF QUESTION R

cholce quesfldns, -and oplnlon quesflons. These four levels refer only;

7flons abouf academlc or school relafed confenf maffers.

.= ' L s t

15




To defermine fhe léuel oi fhe response opporfunify*builf infj te7cher :pﬂ,r;;ﬂ

Ry

demlc qye

3opinion qd’sfion.v inLcOnfrasf fo +he’e|emen+ary claSsrqpm coding sysfem, fhe,{?;x

.\’

academic reSponse opporfuiify secfio\>inciudes opinion quesfions where a /}:;[l'

- <

Questﬁons codéd in fhis sec#ion require fhe sfudenf fo expiain somefhing af

4

lengfh showing hlS grasp of +he principies invoived To provide cerfain infor- R

: mafion in answering fhe quesfion, fo respond showing that he has
. I'

; ledge of informafion, or to express his own op|n|on abouf some aspe '6f +héf
" curriculum con+en+ The confenf of fhese quesflons deaIS/wifh any aspecf of : ;{

! l

curriculum which fhe school is affempfing deliberafeiy fo feach fhe sfudenf

Levei of quesflon is coded by a check mark In fhe approprlafe cafegory. ;,.i - '5'f

Process Quesfionvﬁw“m:' B | T ‘ y'"f”;fﬂ IR
’*. ° ;e‘v!‘, ! ) L.t . . e [ i
This is the: most»complex level of quesfion, In which The sfudenf ls

o ' .

required to expiain somefhing |n a way fhaf requnAls him fo |n+egrafe ;acfs _

=~

-or fo show knowiedge of fheir inferreiafionshlps. Iflmosf frequenily |s a

»vahy?" or "how?" quesfion, and usuaiiy requires an exfended phrase or senfence'”
{: s

~ for formuiafing an adequafe response--singie word answers are nof usuaIIy suf,‘af’

.~

' ficienf. A process quesfion requires fhe sfudenf fo specijyﬁfhe coqnifive

: ,and/or behavioral s#eps fhaf must be gone fhro;gh ln order fo sq}ve a problem

or come _g_wlfh an answer.

~- L




‘ .:_whaf;{s the. dlfference "'ﬁi«eeﬁ Ievels and varieﬂes of Engllsh «
Eusage? ;{f;f Yw.ﬁ ~;- ~. ; G ‘ -

' f7How can we, dlsflngulsn be e i
. grfransformaflpns? 3 {.gy

_fﬁiExpialn\vhy it 'rwo se‘l's are. "'qqual"'

Ordinarlly fhis would be coded as a producf ques'

_?'downI“

. coded’as a process quesfion., Thls example IJlusfrafes-fhe procedure fo be fol- 7:
Iowed when in doubf ln defermlning whefher a quesfidn should be process veréhs_"

producf._ If fhe feacher seems fo be requlrlng a process answer, fhaf is a Iong

explanaﬂon of a complex sequence of even1's, process quesﬂon should be coci%d.‘

If on fhe-other hand he ‘seems - fo be saflsfied wifh a snmple shor+ answer, pro-"fi

| ducf quesflon would be coded.- ‘7af: S f'f!u5w~7

"

Producf Quesfions S ,;,k;. S g, ‘
ProducT quesf?ons seek a SpGCIflc corzecf answer which can be: expressed
’ . i . H.;y'. ! ‘ e
e ln a slngleaword or shorf phrase., They do not lnvolve fhe explanafnons bullf x

T,

! I
wifh al%ernaflves which lnclude*The correcf answer, as In cholce quesflons.

';5" Info process quesflons, and a+ fhe same flme fhey do nof provlde fhe sfudenf-_ ,3

" Thus, fhe sfudenf musf elfher know fhe answer and verballze It or "take a gdess

| by encodtng an answer on hls own. o ' -" "




;fWhatels another qu' fdr "average?" %
. What/ name . . givéi the answer In?a djv

". "whaT?"‘ "when?" : ‘.;;f“{ijilifl

*he response oppor?unlrges wnll

anﬁwer. So long as +his is +rue +he ques+anvls a produc+ quesfion, and +he
response‘demand on +he sTudegg;js Iess Thaﬁ;}
;|;;;-}§ requlred of *ﬁe s?uden? ang~ '

',fmlghT guess The answer wlThouT knowlng‘Thehprocess ThaT The Teacher wanTs
AN ‘ "‘ ;':.:,"",;j' ,.“ LRI s ““ ‘2"‘ : - : . et ’
i him 'm[know. Tl e BRI

.7

"ﬂ"idholce QuesTlons Aj"' f”,?* 3“.'f‘b S e “;”E, e
:i » »; - . i . . - Ii; . A " : B . . ,.o‘;- o ""‘ :
f'“’g- In Tﬁe choice quesfuon The sTu@enT QOes not- have to prodhc 82;subs+anfive'

j;'[response bu+ may InsTead slmply choose oge of. fwo or more Impile r expressed~ s

. v;.y; ¢ ! : e
‘,; 'alTernaTlves.,.Inc{gded.are yes-no quesj?ons, eiTher—or quesflons and quesTIons

‘_rwhléh presenf;jlyfﬁ

han +no alTernaTive“%buT which make IT clear ThaT ‘the correcT'r
: - T

b B
"answer Is one. of The arTennatIvesggresenTed. Cholce quesTIons are of lnreresT

<

.

because They Tend to encourage guesslng by. maxlmlzung The sTuden?'s chances of.
e

: 1w p uclng correcT answers (response produc?s) even Though he may Iacw The

cerrecf knowledge or: sklll (response process) _af.The:Teacherﬂassumes'To b?‘:

. C C o ' o s S

: s S S o o Sl .
- - . . “ ’ ' ° ’ S . e . ‘ . . » . ‘.'\ B py .. . s

R R T ‘ _ e IE;-

4, o




:- ;_ opera*t'lm_:) when 5fuden1’s answer correcfl* Cholce quesﬂons irkolve a more

""""

Umlfed respon"se demand upon fhe sfuaent than do producf duesﬂo s, since uu}llke
A (23

- N

. L .
C .‘l’he La‘H'er.fhey do not’ requlre the sfudenf 1'3 produce 2 substanf 9e response on .~

hls owm ‘fhe /s'l'udenf knows fhaf 'rhe cor ecf nswer ls one, of fhe aH'erna'hves

a .'4.-'1'he feacher presenfs i-n asklng fhe quesf on, .and Tf he ls disposed fo quess
: N

"‘he can make a response by !nyaﬂng one of fhose alfernaflves). OccaQIOnal Iy

L -
. a Iarge number of. alfernaﬂ)ves will be presenf, as when fhe feacher asks fhe

. ~s1'uden1' 1'o lndlcafe or, underl ine one parﬂcular Ieﬁer of fhe alphabef (ouf of *

- .
[

if..fhe '26) This nev}erfhetass %s\sﬂ K coded as. a choe quesﬂon because fhe- o
s+udenf kncrws that: fhe correcf '

nswer !s one of fhe alfernaﬂves pnesenfed |

: _ When the alferna'hives are pre enfed verbal Iy., fhere are usual ly only (fwo or .
\' . ’

. i’\fhree ‘aﬁrna‘hve cafegorles of reSponse. R k e ‘ P
EE . c b o - LI

\ Two criferfa'a disﬂnoulsh choice quesﬂons. (a) i'he ouesﬂon deals wlfh
v

/ac demic confenf' (b) fhe 'feacher provldes response aLfernaﬂves, eH'her verb%l ly,

/

or by shoﬁﬁe sfudenf visual aids to - lool,< af in connecﬁon wifh fhe buesflon,

g\ whlch\!nc.lude the correcf answer ‘among fhem (i e., fhe corchf aﬁswer is one,

‘ of fhe\alfernaﬂves presenfed). - '.“ ‘ - I T .'"
L ,‘Eyamples: “I's this angle acute or obfuse’ i B .« \J R
- Do all_materials expand at the same rate on heaﬂng’ o '

. . Look at the words on fhe board. Which ones, beqin wH'h ¥ sltﬁlanf
7‘ o consonanf? S . I 3 _\ '
Codens hould bear in ;nlnd fha'r any quesﬂon whi h is an eH'her-or quesﬂon

i or a yes-no q esﬂog‘ls coded as 2 a choice quesfuon, reoardless of the complexlfy
4. _0,‘ . . .

) of fhe confenf x

o .
dish Jnto gnTs test tube, wil |

P Examples- . pour the water from this whi
' : \ .there be more water, less watelr, or just the same-amount?
S Ar the lineg of a rectanqle eaual/and parallel, 4equal bt not -
P - paralle or parallel but ngf edual? .
ﬁ, I Whl h ls be'H'er ‘to put out a grgase. fire - wafer or sand"




' ; : . 3 ' SR
‘*4fho h the precedlnq examples are apparenflv com ex, l+ neyertheless .%_(,

remalns posslble for some sfid?nfs who do no+ undersfand +he processes lnvolved

’.fgr lnsfance, would be cjgﬁslfled as a cholce Tuesflon Lf fhelf”
R ceded l+ byﬂcalllng th studenfs aftenflonv (o] concrefe e amples

- (b'y urlﬂng 'l'hem on 'l'he bo&d showlng vl:,;,

‘.were prlnfed) Anofher example oochrred ln"fhe Sclence lesso

fed aSeer-

| +eacher gave an ex*ended presenfeTlonIabouf leaves couldg562915$$l¥
) ,:;,v-,,v —_— .
,‘fdlng to size, shape, and color. She epeafedly compared pa}rs of leaves ex--

. e
:pladgdng +ha+ she was looklno for slmllarlhles and dlfferences ln slze, shape,\

(dnd color. The repeflflve nafure of her presenfaflon and +he resfrlcflon of .‘é—{\ .
3 € e\
“her language to +he key words "slze o shape," and "color" led evenfually ;gf'Tw

‘ﬁfernaflves +o
\ ’ i ; o ~"g"\‘
. ':ggpgnd +o +he quesflon "how are these fwo leaves dlfferenf’" When she lafer L

n . *s Y

+o +he lkolaflon of +hese +hree words as a resfrlcfed se+ of

'beé:h asklnq lhe sfudenfs +o compare leaves her quesflogs were cbded as cholce

guesfﬁons, slnce she had ldenflfled and relnforced "slze," "shape," and "polor"

-y
as the response.alfernaflves she had ln mlnd and because she accepfed wlfh S p;
S . pparen+ saflsfacflon the responses of s+uden+s who simply verballzed one of . '
fhese key vprds wlfhouf any addl*lonal maferlal. - "c , ",? ?4 : ~ f*xvfi'




- . ' , . . R «‘3% . —— . _ -
40}3'".'0" Ques*l'lons (-D e Lo e T e ~"’- : ﬁ\/
SRE The oplﬂlgn ’duesﬂon asks *l'he s‘l'udenf fo qlve -hys oWn personal Oplnlon .-I
y L g}

) k
. abou“l' some aspecf of *l'heé’c:urrlculum con*l'en*r. I+, probably wl Il occur mos) o‘ffen

2

:'l'uf“ Lo
23

ln 'l'he Enqllsh classes, and onIy ra_rely ln maflﬁclasses. , ln anm E _'llsh cLass,_ o
- fhe *l'eacher mlqh‘l‘ ‘ask. a sfudenf *l'o desi:‘Hbe 2 cer‘l'aln characfer . 2 shor1' sforv

d 4

asslgned *l'o the . class, and fol Iowlng 'l'he s'l'uden*l"s resoonse, furn *l'o ano'l'her "‘\'

s

sludenf and ask If he agrees wlfh *l'he characl'erlzaﬂon olven by *he flrs*l' sfu%
9 .

e

e

- _ maf éass, *l'he feacher may reques*l' a: sfudenf fo’Qo to *l'he board and solve a-
- maf‘ pnoblem. She may fhen furn fo(anofher sfudenf, parflcularly lfmﬂhe sfudenf

' board made a mlsl'ake, and ask *l'ha'l' sl'uden*l' lf he aorees with’ *l'he work" on.

| -7" -

o -gf L

flmes *l'he 'eacher wlll\begln wlfh a prrocess quesﬂon." and se'elng s

fhaf she lsn'f»golnq fq gef an answer, w,Il co flnue by asklno varlous sfudenfs

.'

‘ whaf fhey fhlnk wl II happen, efc , S0 that fhewremalnder' of the ques‘l'lons will

-, - PR S
- E— -

s be coded as 9plnlon quesﬂons. T . S

When codlng OPlNION ‘QUEST.IONS, The observer should leave blank The cafegorles

‘on correctness ‘of answers. Observers should draw a llne.Through These ‘categories.

N - ) e : s .
’ . ' ' ’ N * \\/ A ’ '
- ot : D : . - :
. . . N
3 . ) o , . . .
.




' lfhe sfudenft; name flrsf. and fhen asks her queston. Thls column on the codIng .

shegt 'Is labeled (PREPATY. . T L
'.iW%ﬂmPMWﬁmm(mmMﬂA* - : R -\un B

R 3{ Z‘I\k ‘ s
. ’.b. " . ' . v’. :
. _ . -' E g o h L . : ;‘ TYPES O?RES_&NSE CPPQRTUNITY L. S .; } .
N 3 N e T

FIve fvpes of resvonse 0pp6r+unI+Ies have been Ideanerd. The c0der ﬁfﬂt
fndlcafes whlch One fhe +eacher qulIzes In each academlc response opporfunrfy

by pIacInq 2 check mark In fhe blank underneafh fhe fvpé of resoonse opporfunlfy

8 . hd o o i ' . 1’ .\ - .
PI’eseIecf—Pa'I"I'ern (PREPAT) Lo ;' R j.-" S .\4_

‘(In +he fIrsf fype, fhe +eacher has asked a quesflon thch has af leasf

:several corr answecs. She goes around the room In a predIcfable order calllnq .

-

The second cqumn dIffers ‘from the fIrs+ only in fha# the +eacher Is callIng

4

.5' ‘
on studenfs In an order thch is . no+ predlcfable. She s+Ill’preselec+s fhe pUpII

vy

‘and fhen poses her queston however.b'

Noanolunfeer (NVOL)

j)ln the- +hlrd +ype,n

sfudenf who doesn’+ have his hand ralsed or a non-volunfeer (NVOL). I? +he

ooder does not know if ?he seld//don was PREPAT or P°FNPAT code NVOL--ths ls

a convenflon. NVOL is also coded affer susfaInInq feedback

Vqun'I'eer‘ cvour v 1" o
The fourfh fype of response opporfunlfy Involves fhe feacher s askInq a
QUesflonApubIJcly‘and fhen calllng on a sfudenf who does have hls‘hand ralsed

P

v

.29
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(volunfeer or VOL);

E et

L3 n. ) . o

'i.z : . i B ) -
i L

_"Can-Ouf (CALLV“ L o N

L4

": - . BN K . . 0 : . .
The last slfuaflon Is fhe call—ouf (CALL) Response opporfunlfles creafed

" by sfudenfs who call ouf answers fo feaghers' quesfions wlfhouf walfinq for

,.permlsslon fo respond are coqed in fhe call out column. The feacher creafes fhe
' R —— {

) "l'response opporfunlfy by asklng a publlc quesflon, buf one pupi | Ils ouf an

»

-answer to thls queston before he has’ a chance to Indicafe fhaf a parflcular -

o sfudenf shouldﬁrespond This type of response ooporfunlfy ls fherefore sfudenf

. crpated, in fhaj-lféwas,nof‘fhe teacher”s intent fhaf,fhe sfudenf answer the

[ ' ) ' -

‘ques;loni* Besides fhose'a1ready menfloneg- one'addlfional conslderafion musf be *

i‘presenf before ooders oode -a response opporfun!fy under call ouf° fhe feacher '

musf recognlze fhe.sfudenf's response and make some response to fhe sfudenf ln

- reacfionvfo'ff., Called ouf answers’ which are lonored by the feacher are not .

_:consldered response opAiEfudelgs and are nof coded. A response opporfunnfy coded
as call ouf fhen, requires the followinq (a) fhe feacher asks a publlf quesfion,

(b) fhe sfﬁdenf calls ouf an answer fo fhe quesflon before the feacher has a chance

fo call on anyone Yo respond (c). the feacher fhen turns hls affenflon to the
g

-

student whO/called out fhe answer and says somefhinq in response to hlm.' The
feacher s response fo fhe pupll must confaln feedb k reqardlnn his answer to the -

:quesflon- fhe Inferacfion is* nof coded as a response ooporfunlfy under call ouf

. J o
lf fhe teacher confines his remarks to crlflcism of the fudenf for calIan

" out the answer.- lf Is necessary, fherefore, fhaf fhe eacher make some feedback

¥

response fo fhe sfudenf who ‘calls ouf the answer.



v . ’ . X : R
R . ¥

AN . c-

Just as there may be confuslo in disflnguishinq befween'ﬁﬂas#fﬁns direcfed

fo a non-volunfeer and quesfions di ecfed to a volunfeer when- the coder is unsure -
7

whefher or nof fhe pupll has ralsed his hand, . there may al'so he :fnfuslon fn dls-

' ’flngulshlng ca1l oufs If fhe coder Is nsure whefher o, nof the feacher made - some

S

Indlcaflon fo the pupll fhaf he should answer fhe q stOn. There Is’ usually

Ilffle problem when #he feacher cles on the sfudenfs by name, but some feachers

wlll call on sfudenfs by poipfing at fhem q< ofherwlse non-verbally indlcaflnq
fhaf they should make a response. Coders should be par?icularly aler% wlfh snch
feachers to pick up these less: obvious cues glven to students fo signal their
permlssion to respond. "When fhe coder is nof sure whefher*or not fhe teacher "

| made such-a signal, and fherefore, is nof sure Shefher or not fo code a ouesflon
fo ] volunfeer (voL) or a call [out (CALL) the inferacfion should’be'coded as. a

: volunfeer (VOL). Slmllarly, when the coder is nof sure whether fhe sfudenf o
selecfed had hls hand up, volunteer (VOL) should be coded -

R"»

. ‘ ANSWERS - : , f "
Affer codlng a sfudenf's ldenfify, fhe fype of quesf!on, and the selecfion'
paffern, the-coder codes the sfudenf’s answer Into one of four cafegories '

- correct (+) Incorrecf (- )~ don'f kno! (DK), and no respOnse (NR) The feacher s
intent is faken into accounf in defermining fhe correcfness of fhe pupil'
response. Frequenfly, teachers may ask amblguous quesfions which are;ggghered
correcfly.or mosfly correcfly from one poinf of view buf wh!ch are freafed as -

Incorrecf by the feacher, who was look!nq for a very specif!c answer. Thus If is

fhe teacher's percepfion of the correcfness of the pup!l's response wh!ch !s coded

‘not the coder's percepflon. This dLstincflon is Imporfanf because the nexf '

A . » .

24




.. A . ) 1 { '. .
variable coded is Afhe feacher's feed fo the sfudenf's responge, and this

sldered\fo be feedback to the sfuden#'s aﬁswer as percelved by

4

er.’ Consequenfly, lf fhe'feacher reacfs to a response as If it is /

wrong, It Is coded as wrong even fhough anofher observer might conslder It to be’

o

. . ‘ | 4

mos#ly or even complefely correcf.

‘Correct Answers (+) e o

lif the pupi! .answers the teacher's quesflo[f1n a way that saflsfles hlm, the

answer fs coded’iy coFrecf Defermlnaflon *of whefher or nof fhe feacher is safls-

i

| fled wlfh the answer does nof necessatlly requlre fhaf fhe feacher poslflvely |

L

efflrm fhe answer or make some favorable response to 'it. Insfead . the sfudenf'
_— answer should be consldered correc$£ynless fhe teacher makes some posifive action

suggesflng dlssaflsfacflon with It (explicitly explalns fhaf the pupil's answer

.\

Is” Incorrect or mosfly Incorrect, glves the "correct" answer, or asks someone
else fo answer the same quesflon,) ‘ S

Incorrect Answers (4)'\

Responses coded as incorrecf answers are’ fhose in whlch fhe sfudenf'

response ls freafed as slmply wrong by the feacher, or, Jn the oplnnon of. fhe coder
\ fhe feacher conslders the answer mostly wrong. *The feacher need not explicitly

fell fhe sfudenf fhaf he is wronq, he may Indncafe-fhls Indirecfly by searchlno

for the answer from someone else or by provldinq if hlmself The coder must

code these klnds of ‘answers.as wronq, as well as Includlnn in fhls cafeqory :

answers seen by fhe feacher 8s. belnq mosfly incorrect.

In addlflon to these fwo lnsfances, If a studenf mombles an enswer to a .
feacher s quesflon and Is asked by the teacher to repeaf his answer more Ioudiy,

" the answer: should be coded as incorrect. |f the feacher wanfs,fhe student to

- . . . . ) .
. . N
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Coa

‘
1s coded as lncorrecf. Any mumbledIZnswer whfch apparenfly ls/pn attempt

LN

K ropeaf because she has heard hls response buf wanfs ofhers to hear if, or

.'./ 4' ~4,v..._'4 - . . '. ‘lg . /‘: '

' -wants fo avojd alloulng students to mumble responses, the. sfudenf's answer:

- A

- to answer the quesfion ls freafed as no response as long as lf remains unln-

o Don'+ Knov (DK) o

-

felllglble. In confrasf to fhe prevlous codlng system,. fhere ls no par+-|-.' R
,rlghf qulgnafIOn to code. - “In fhe Junlor kldh sfudy it 1s necessary fOr Z .;.

the coder 1o make a decislon fhaf a sfudenf's answer Is elfher mosfly righf "\\;d

4

- or mosfly wrong, and fherefore code fhaf mosfly rlghf or mosfly wrong answe_,_

LS

‘as’ belng rlgh+ Or wrong. .

- .-

. B \

- .: “ \ . 4 ] .l;n“l ' . 'k » e
This cafegory Is lncluded in fqb coding sysfem speclflcally for fhose

lnsfances when the sfggenf clearly does not answer fhe quesflon whlch the

fe@cher pufsqfo him, and In effecf. says 50, or makq; some non-verbal ) N '?%

response lndlcafjng'fhls.v T , — - : ’ \ W

—

To code DK, the chlld must have clearly lndlcafed elfher verbally or
by‘i%rugglng shoulders that he does nof know ;he answer. therwise, code
NR; mumbllng is coded NR. The convenflon, Therefore, s to keep the DK

column clean. - - , ' T . : 4 ;fww

.

No Response\(NR) : . ' .

unlnfelllglbly. lf he does make an lnfelllglble response fo the duesflon - .

If ‘must be coded as correcf or lncorrecf . : ' ;f - o \;}f

. On a rare occaslon, the teacher may ask a two-part quesflon whlch the student

K J
answers exactly hal f correcfly, and half Incorrectly. In this' klnd of slfuaflon,

the. feacHer general ly focuses on the Incorkect answer In an effor+ to get If

4 ’ . .- el , i~
. : . . ‘ . { LI

e
)

N
O
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‘;correcfeﬂ? fherefore, fhe ‘coder should code fhe sfudenf's answer as lncorrecf

. 20

~even fhough 1t was half rlth The feacher s concern beling prlmarlly wlfh

fhe wrong parf of fhe answer defermlnes fhe codlng of fhls response.

-
&

" To SUthrlze' lf fhe ‘student affempfs +o answer fhe feacher s quesflon,
. & . his answer ls coded as correcf or lncorrecf dependlng on fhe feacher s reacflon o
o it; fhls wlll Include a1l answers seen as’ parf correcf in whlch cases fhe
'coder makes fhe declslon as fo whe#her the declslon was mosfly correcf or mosfly .
'Incorrecf and codes accordlngly. af fhe 'student lndlcafes fhaf he ls unable fo
’ answer, fhe response Is coded as don'f know (DK) or If he does nof affempf to
, . ’answer the ques+1on, it is coded as no response (NR) E o
T
... _rEeomack . UL
- ' o * . : . /\
B The nexf five secflons deal wlfh the feacher n',response +o~+he student's-
answer. ‘;,a ' ‘. A ( ) . o - : .-znc
N B . : ] e : - . I\.
St SYMBOE_ o FEEDBACK REACTION .. e
_ Qﬂh Hooe Pralse“(posifive evaluaflon) S T ¢
,;'N¥‘i_ I Crlflclsm (negafive dyaluaflon) S ‘“'-;' - .
I S ‘ 9 L
NQ Sus . _ Susfalns, fhe feacheﬂ asks fhe sfudenf a new cuesfion abouf.-
T the Iesson._-b S _ . .
-Squ S .‘ The feacher repeafs the qbb?ti@nﬁ_ o
SiMP»A- A Slmpllfles the feacher rephrases fhe quesfion or glves ‘a clue.f
L :NON/ACh : f"' Nqn-academlc d;esflon, the teacher asks a quesflon the ‘iptention:
e _ "of which is to aid fhe sfudenf in_answering a preceding @cademic .
ﬂﬂ) . o ' question. - o Q§?§=”*(J IR ' Ty
':iNjEG"_' v 'ﬁ>"' Integrates; the feacher |n+enra+es or weaves sfudenf's response

i, - Into hls discussion or Iecfure. , o _
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SYMBOL.  FEEDBACK REACTION.

0 Tﬁ”“ﬁ, - g—ba‘ " No feedback response, the feacher does ‘ot reacf to fhevt‘
R e ' pupll's answer. Py . . : -
4“‘1'BRbS‘5f | 5l‘ - Process fee~\hck | :

‘ GlV:ANS:l : o o Teacher glves correcf answer (wlfhouf gefflng lnfo process)
__'.ASK-OTH‘l; ‘: . TﬂTeacher asks anofher pupll fo gﬂbe the answer. o
| V‘CALL S ;~" '-VI'Call oyt (some other pupil calls out fhe answer before fhe

flrsf pupll respohds fo the quesflon)

o The flrsf four feedback cafeqok&es I'tsted above, affer pralse and crlflclsm,"

e are deslgnafed as- susfalnl%g feedback whlle the lasf five are called fermlnal

;- feedback. Thls dlstAncflon ls 2 key one in sfudylng communlcaflon of feacher
expecfaflons. The cafeqorles of susfalnlng feedback lnclude feacher behavlor whlch
grolongs the response opporfunlfy by provldlnq a second chance fo deal wlfh fhe

R same or relafed quésflons.: Use of any of the susfalnlnq feedback reacfions ls an
lndex of fhe feacher s wllllngness fo sflck wlfh fhe sfudenf un¢ll he can produce

: an accepfable ansgﬁ‘ Termlnal feedback, on the ofher hand brlnqs the response -47:;'
opporfunlfy to a close. For a fermlnal feedback reacflon, the feacher elfher .
glves fhe sf:denf the answer or sees that he gefs it from someone else, doesn'f
reacf af all or glves process feedback : ln any case, he does nof susfaln fhe

) lnferacflon and prov]ge addlflonal response opporfunlfy ' In befween the two - '.

:: secflons of susfalnlﬁ; and fermlnal feedbagk is a small one lfem secflon called -'
lnfegrafe (INTEG) Thls behavlor ls coded when fhe feacher fakes a student's o
answer and wegyes it lnfo elfher another quesflon fo fhaf same sfudenf or into *k;;
fhe onqolnq dlscusslon ‘and fhen alms his next response opporfunlfy at a dlfferenf
sfudenf Therefore the column lN{EG Is sef,off-from SUSTQ'nlng:and terminal .

pds _fr_}bijnfi,ﬂ- ‘ - :y;j;. ;iﬁ 4 b'_‘j, D _ : f} gﬁgf - 'f” P
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feedback because lf can be used In conJuncflon-wlfh bofh types. When lf”ls -

[
checked fherefore, fhere will always be at leas+ one ofher fvpe of feedback

elfher fermlnal or susfalnlng, checked alonq wlfh fhe column INTEG.

Praise (++)‘»“ faﬁ R

' wlfh expresslons or gesfures connoflng exclfemenf or warmfh

'warm personal reacflon to the sfudenf and ‘not merer an. lmpersonal communlcaflonf'

..answer, buf ln 3, warm,- accepflng fdhe of volce

L

-

“’CPralse refers to fhe feacher s evaluaflve reacflons\whlch go .beyond fhe

3

level of slmple afflrmaflon by verbally compllmenflqs the pupll ("Good " "Flne "
1 .
"Wonderful " etc.) and/or by accompanylng verballzaflon of poslflve feedback

Thus pralse (++) -

is. coded when fhe #eacher does somefhlng more fhan merely lndlcafe that the

:ngupll has glven a correcf response. He communlcafes a poslflve evaluaflen ora

"of lnformaflon. ‘. o | ._, ' L : l

In order not fo mlss pralse feedback, it ls\lmporfanf here to code fhe

TR

l_lnfenf of fhe teacher and the. rception o fhe oupll ln Ldenflfylnq pralse.

Praise may be-coded when fhe feacher actuaffy has onlv repeated fhe sfudenf'

Pralse may -also take fhe form

L}

-] problem. It 1Is probable fhaf In the junlor hloh sfudy, we shall nof hear a

<

good deal of flowery, effusnve Iannuage In: pralslng sfudenfs., Alfhough fh:s

mlghf be effecfive for very younq cHlIdren, by junlor hloh age, it would onIy be -

fembarrasslnq to fhe sfudenf. °Therefore,,gral§e will be more subfle buf nonefhe-

' less presenf.

A

“.Crlflclsm (--)

Crlflclsm parallels praise ln fhaf At refers to, nenaflve feacher eValuaflve

’ireacflons fhaf,go‘beyond fhe»level of slmP|e~negaflon by.expresslnq anner or

-

' L o a o . :

Vm

““of belng a surprlse reacflon fo the qulckness for lnsfance of a sfudenf In. worklno



’ peéional.crlflclsm of fhe sfudenf In addlf!on to, Indlcaflnq fhe lncor;ijsﬁess

bf hls response. " The cafeqory lncludes obvlous gerbal criticism, ("T at's a

' ‘sfupld answer,"l"whaf's the maffer wlfh you?" " you'd‘:iz a++enflon, maybe -

Ir_zyou'd goftlf rlghf") and verbal negaflon which Is accompanled by exppessfve or -

"{dgesfural communlcaflon of hosflllfy, anger, dlsgusf or sheer frusfraflon. n

IV  general, any: verbal response whlch dlsparaglngly reférs to the pupll's lnfellec-
tual ab[{jfy or, more frequenfly, hlg&agflvaflon.fo do good worlg, Is coded as"

'.Acrlflcisn;.-SfafemEnfs of'la}fer fype-by.fhé feacher'may be faqznally frue (l e.,

fhe pqpll may nof have been paying anenflon) or ‘may be. unverlflable grafulfous

"rejecflon ("You jusf don'f care."). "Both " are never+he|ess coded_ as. criticism,

: slnce fhls coding refers fo fhe feacher 'S behavlor Eer se and nof to the acflvlfy

or jusflflcaflon for hls sfafemenfs.

. " SUSTAINING FEEDBACK

l'Repeafs Ouestion (REPT) - : _-2‘. f:. .

N

?. - Thls cafegory and fhe fwo fo follow cOmprlse fhe cafegorles of susfalnlnq ; ’

» /
'feedback ln whlch the feacher susfalns fhe resoonse opporfunlfy and provldes

the sfudenf wlfh 8 second chance to respond.
The first such reacflon Is when fhe feacher simply repeafs fhe quesflon.
\4"

|-

_ This wlll almost always occur when fhe sfudenf has made no response, alfhough

A

It may- aiso occur af flmes in which he-has qlven an incorrecf response. In any
Icase, 1f. fhe feacher asks .a quesflon, waifs some flme wlthouf geffing fhe correcf
'.-. ( )

¥ enswer, and fhen repeats fhe quesflon to fhe same sfudenf his feedback reacfion

ls coded as repeafs quesflon (REPT). The teacher need not repeaf the enflre

30 -

. 4
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quesflon word for word in order fo be coded ln fhls cafeqory. Trunca?ed ver-

-

‘ N
N

slons of fhe orlqlnal quesflon and shorf probes to defermlne lf fhe sfudenf ‘
“ean make any response 1e ?he orlglnal quesflon, are bo?h coded as repeals
guesflon. For example, fo fhe orlglnal quesflon‘"Whaf color ls fhls?" ?he

followlng responses are all coded as repeafs quésflon._ "Whaf—color?" "Well?"

"Do you knpw?" "John?" (The laffer sald ln a manner fhaf communlcafes fhaf fhe
feacher ls wal?lng for ?he sfudenf to respond to his orlqlnal quesflon)
ln each of. ?he varlaflons menfloned above, fhe feacher is communlcaflng

1.

fhaf he ls‘walflng for ?he upll fo respond to the orlglnal quesflon and +that
he s+l|l wanfs hlm fo re£::3d it he can. The ?eacher does no? chanqe the quesflon,_

as in ?he followlng cat 'orles, bu? merely repeafs it or refers to it as l+ was-

asked prevlously. 'f. ".fm“'.; y N j' o - | ~3 :‘

-

Slmpllfx (SIMP) , o ‘
.~ In this feedback reacflon, (SlMﬁ) tﬁe ?eacher susfalns ?he response ) ?}

opporfunlfy by rephraslng ?he quesflon or glvlnq the pupil a clue as fo how fo ,
respond to lf. The rephraslnq of ?he quesflon ln fhls sl?uaflon wlll be such as
_to slmpllfy l? parflcularly In movlnq from a produc? quesflon ("What color ls
+hls?") fo a cholce quesflon ("ls 1t red or blue?") Rafher than rephrase fhe

,-;\
quesfloh ln fhls manner, ?he feacher may provlde a clue expressed as a declara-

\\ "

“tive sfafemenf" "l?'s the same color as an apple." Three key conslderaflons

defermlne ?he codlng of slmollfz ln feacher feedback* (a) the feacher does no? -

merely repeaf fhe quesflon as. orlqlnally asked bu? embelllshes lf in some way
;'p; to make it easler for the pupll to respond (b) neverfheless, he ls stlll seeklnp

. fhe same response as asked for ln ?he oriainal quesflon. The latter condition

o, . . . C .

.




o
. Y

s f£e~presenf cafeqory from fhe category of new’ ouesflons whlch follows,
. fhe teacher asks a new questOn whlch requlres a dlfferenf answer

,ffrom fh_ \one asked orlglnally, (c) Nofe fhaf the susfalnlnq feedback form "slm—

pllfy? only be checked affer a wronq answer ( ), a don'f know (DK)' or a no f "
'reSponseﬂ NR). - gy . o C
. . I\\ .
! . l\ . : ot A V o ' y n B : ‘
New Questjon, Sustalns (NQ SUS) . = - . e ﬁs, : o e

The leaoher asks a new(aﬁesflonFWhen he requlres an answer fhaf ls di f-
- ferent from fhe orlglnal quesflon, alfhough lf may be closely relafed. A
o quesflbn requlrlng a different answer ls ¢oded as susfaln (NQ SUS) Thus, O

 to the orlglnal quesflon, "Whaf klnd of clause ls fhls?", quesflons which . =

!

;ellclf the same answer ("Is it dependenf or lndependenf’" "Is it dependenf?")
are ooded as slmpllfy. Ouesflons whfch seek fo elicit a dlfferenf answer are '

'coded as susfaln (SUS) ("And fhls one, whaf fype ;5 1+7") ..;‘k‘; ' ;:
~ N .
There are fhree crlferla requlred fo code susfalnlnq feedback The flrsf

Is fhaf fhe prevlous answer musf have been answered correcfl! by fhe same:

~

-sfudenf in addlflon, fhe nex+ quesflon must. reoulre a new answer, and -

7+hlrd fhe new quesflonzmusf deal with the subJecf ma++dr of fhe class' Iesson

¥

\
-af fhaf polnf. I+ musf be academlc ln nafure, 1. lj is, nof fhe way it will

- be dealf with wlll be explalned in the nexf secfion.

) Non-academic Ouestion (NON/AC) - /Zﬁ’{/' S "'~7'- T

The cafegory non-academfc quesflon (NON/Aé) ls provlded as a form of :

.,.

susfalnlng feedback, Whenever fhe teacher asks .an academlc question of a -

' cerfaln sfudenf the sfudenf lndlcafes ln some way fhaf he Is unable fo answer .'

‘.v’ A . - Q , . . w
- . . 1 . 'l:? .
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»
,ﬁproblem on fhe page, efc., code NON/AC. lf»fhe feacher~s quesflon (response).ls

acoordlnqu ,lf she 'l'ermlna'l'es, 'l'he7codlnq line ends with NON/AC.

-

) ls coded Follow—up response opporfunlfles occurrlnq due fo susfalnlnq feedback

| , . . _ 26 .
IR P U B . : .
or answers lf lncorr fly, and the feacher fhan rTJolns wlfh a non-academyc

quesflon deslqned fo be helpful l.0., lo redirect fhe sfudenf to fhe proper :

' sarcasflc or dlsparaglng, code lt as a wrong answer ‘and crlflclsm. Therefore,-fhe
fcoder‘wlll tirst code NON/AC and fhen wal? to see. If an academlc quesflon follows--’

3Awhlch requlres codlng REPT SlMP or NQ/SUS. lf fhls -does happen, double ‘Gode

il

The occurrence of susfalnlnq feedb!&k (repeafs quesflon, rephrase or clue,

- »

‘oF new quesflon) presenfs a speclal codlng problem because all fhese fypes of

‘feedback glve fhe sfudenf a new response opporfunlfy. Thls new response oppor- )

funlfy'musf then be coded lor level of quesflon, quallfy of answer, and addlflonal

',feedback from fhe feacher.* Af fhe:same flme, the "fact that lf is a. follow uo '

K fo an orlqlnal response opporfunlfy rafher ‘than a° wholly new resoonse opoorfunlfv

A

_musf be malnfalned lh fhe codlnq sysfem., Tth ls accompllshed by sklpplne down.

to the nexf row whenever susfalninq feedback s coded fhereby brlnglnq a close

to fhe dodlnq of the orlglnal response opporfunlfy and bequnnlnq the codlnq for

the. follow up response opporfunlfy On the: nexf row, the level of ouesflon, fhe

"\

'quallfy of the pupll’s answer{(and fhe nafure of fhe feacher s furfher feedback

A

y &

ln reacflon fo fhe*orlqlnal\response opporfunlfles are coded for fype of response
. ¢

opporfunl?y (whlch would be coded ﬁon-volunfeer (NVOL) ln all ~cases of susfalnlna

4 . _.\

-

: feedback) level of ouesflon, ouallfy of sfudenf's answer, and fvoe of feacher

‘

:Qfeedback. ther fhan fhe speclal c0ndlflons reaulrlnq skioplnq Yo a new row when

sustaining feedback occurs, fhe codlnd of feacher S feedback reacflon slmplv

, . l

dlnvolves noflnq fhe appearance of new cpdable teedback cafeeorles.

¢
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... Integrate ('I.NTEG) | S . S

. -
@,

Nofe also fhaf fwo or more occurences of the same 1'ype of susfalnlng

feedback (repeats quesflon, slmpllfy, or new ques lon) may occur ln successlon

~ and be coded separafely. Thus a feacher mlghf_repeaf the orlolnal quesflon

A
Lor meke some affempf fo gef the pupil to answer it) two or three flmes rafher

~than’ Jusf once. In Such a situation; each repeflflon.of ‘the orlqlnal quesfiqp

s coded, s& Iong as there’ ls some flmemln befween which amounts fo 2 new res-
: <

ponse opporfunlfy belng exfended fo fhe sfudenf However, redundant repeflflon

of the quesflon ("Well do you know?") is coded as only a slnole repeflflon

H

B
slnce no time for: an opporfunify to respond is allowed be+ween parfs of the -

quesflon. ‘When such flme Is allowed (“Well? e .. Do you know?“) two separate.. .

repeflflons of the questOn are coded.

-Ihfegrafe should be coded as a form of feedback any time when the feacﬁef

N A

" uses the student's response'(n her ongo!né,lecfure, questioning or.discdsegrn;

He may'use'éne étudenf's'enswer to bulld her next adesflon, or he may use the

student's: answer and discuss and elaborate on It before continuing fo ouesflon.\\\\\

. .
~. N

If should be nofed that fhe column INTEG is set. off bofh from the susfainlng

and from fhe fermlnal fe dback cafegorles because it may occur in’ conjuncfion ' ‘;

,wlfh elfher fype of fee back. AT any,rafe, when the ;oder ehecks Infeqrafe, he

will also haye checked at least one other category under sustalnina or terminal

feedback.

ST

The remafnlng catpaories deal with terminal feedback, that form of feedback

o
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Np Feedback Reacflon 20 J

¥ Y

K .

"f_ﬁSL; It fhe feacher make“'l response wha?ever following fhe sfudenf's answer _
ﬁ‘ ‘jd fhe quesflon, he ls coded for no feedback reacflon‘(O) Thls means +ha+ '
'f;“ h; makes no verbal response +o fhe pupll and does nof communlcafe afflrmaflon or
Xi na +lon by bhaklnq hls head ln response to +he answer, lnsfead he merely

0 as on fo somefhlng else. perhaps by sfarllnq Ro make a new polnf or by

"klnq.anofher sfudenf a qUesflon. Mosf coders will be surprlsed fo find that

¥
' .!. - ths qafegory is used much’ more often +han +hey had expecfed.- lf frequenfly .

oo wanswgr, espeqlally in, fas-l'-movlnq ques'l'lon drllls where he ls pushlnq 1'o ae-l'

_‘ﬁ% ' correcf answers ln agjlmp%rsonal fashlon, wlfhouf paying affenflon to fhe lndl-

l pupll glvlng the answer.ef e R . ,

gﬁg- % In addition fo_the obvloug condlflon of no feedback. reacflon oufllneg

LY

- above; where +he +eacher says%and;?oes nothing ln reacflon +o the . pupll one

% ’f.speclal 1'ype of teacher reacﬂow

when the téacher repeats the pupll's answert)n a quizzical manner without indi-- .

. .
. o,

caflng whefher he conslders lf fo be correcf or lncorrecf. This reacflon may

s also coded in fhls cafeqorv. Thls occqcs

_frequenfly occur when the teacher ls askinq +he s?udenfs to quess, qlve oplnlons.
.or make predlcflons abouf somefhlnq. In such instances he may: reply +o the :
sfudenf’s bnswer ("Hegs golnq to qo home and +ell hls mofher") wlgh an amblquous T:
response ("You fhlnk he'll go home and +ell hls mofher’") Unless the teacher's

‘5‘ . feedback,reacflon is furfher ‘elaborated fo provide afflrmaflon or negaflon or

.:'gj— some subsfanflve answer fo ‘the pupil it ls'ﬂbded'as no‘feedback reacflon.




‘ S I Y .‘
- Pracess Feedback (PCSS) B S ‘ [ \

The process versus product distinction lnfroduced prevlously In the
dlscusslon of level of quesflon Is also used In codlng the level of feacher v
feedback. Process feedback i$ coded under PRCS, whlle fhe followlnq fhree
cafeqorles refer to producf feedback (slmply giving fhe answer In one way or

5 ,
anofher). Process feedback is coded when fhe feacher goes beyond merely pro- _

vldlng fhe rlth answer and discusses the coqnlflve or behavloral processes that
- are fo be gone fhrouqh in arrlvlng at the answer. ln other words, he revlews fhe

respondlng to it and nof merely whaf the correct answer_ls. Process feedback
occurs . most frequenfly following errors, when the deacher explalns the égasonlng
‘processes fo be gone fhrough to arrlve at fhe correct answer‘or explalns fhe

' erroneous processes fol lowed by the sfudenf to arrive at the wrong answer. \Process

B 4 -

feedback may someflmes follow correct answers, as when the ‘teacher elaborafes
. on the response to verball;e the process‘knowledgerlf represenfs ("Yes, we know .
. that we should use a caplfal‘leffer slnce;lf‘ls a proper name, and all proper -
names begln‘wlfh caplfal leffers.")“j Teachers may provide process feedback by
s;oply answerlnq a process euesflon, slnce by d§flnlflon a process quesflon

requlres a process answer. ther than this speclal slfuaflon, however process~

feedback will usually reoulre elaboraflon upon fhe answer to a quesflon.

 Gived Answer (GiV ANSf

Thls cafeqory Is used when the feacher qlves the sfudenf the answer fo the

: quesflon, buf does not elaborate sufflclenfly fo be codeq for process feedback

X |
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The cafeqory Is used only whan the pupl| has qlven a wronq answer or has not-

answered the question. ‘then the teacher olves an answer to a process quesflon .

It 1s coded as process feedback. Otherwise, any slfuaflon In whlch the feacher

provldes the answer to the quesflon to which he has asked ls coded as gives .

answer (Glv ANS) . Usually fhls will corresp0nd to producf feedback followlnq

<producf quesflons although occaslonally giving fhe answer to choice quesflons

may also be. coded here lf fhe sfudenf does not take a guess and try fo answer

the question himself.

!

]

Agks Other (ASK OTH) - L ..

If the feacher does not answer the quesflon~hlmself but Instead asks anofher
{

v pupll to answer it, fhe feedback is coded as asks other (ASK OTH) This cafegory

Is qued reaardless of the level of “duestion or feedback lnvolved (l.e., feed~ ¢

back fo process questOns is still coded. under asks ofher if. the teacher asks

{
anofher sfudenf fo provlde the answer). Someflmes the feacher will ask another

sfudenf very expllclfly fo answer the quesflon that could not be handled by

the tirst ("Johnny, can you “help Hary?") However, this need nof be so

”

expllclfly stated for asks ofher to be coded. Whenever the pupil does not answer
.

-3 feacher quesfion and the teacher moves to someOne else in order fQ get fhe

answer to that seme question, the teacher's feedback reacfion is coded for "asks:

LY

4

‘ofher e d T

If fhe feacher asks a quesflon whlch has several right answers, and he :

gefs a rlghf answer from one student, gives . feedback calls on -another student and

gefs another rlghf answer, etc., fhis slfuaflon should be coded as several new
lquesflons -independent of. each other. Do not code "ask ofher.""Therefore, the

. deslgnation ASK OTH can only bercoded after a wrona answer.

e v
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Call Out (CALL)

.
P

. The call obt category Is used when another student cal Is out the answer
to the question beferle the teacher has a chance to act on his awn. This cate-
~ gory ""l's. coded regardle’lss_u«og* the level of cjugsflon askeq; If ane'vrherv pup‘ll‘ c‘a\Hs
~out the answer 1'0 the feachdr s quesflon before elfher the flrsf sfudenf or the .
feachor hlmself can provide that answel' fhe feedback category call out (CALL)‘ -, '/ ’
ls eoded Usualiy fhls will mean also codl q a response opporfun’fﬁ)for the pupll '
- who called out the answer, provlded that. 'l'he foacher makes some Indlvldual res-
) .ponse after he_cal ls"ouf_ the answer. In eny case, the feedbaclg coded for fhe f
" first student Is CALL. . 9 ' I S
C v . ' UL AR

Y e A
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SUBJECT MATTER CHECKLISTS ‘ y

. The subject metter checkllsts hava been added to the first codlng shest
 in order to facllitate the writing of the sfandardlzed tests which will be
‘edmlnlsfcred fo all the studenfi*ln the Jjunlor high s+udy. In focm ?hey'are
'slmple checkllsfs. and the coder should check any acflvlfy which appears durlnq
| the class hour on these checklists. An affempf has been made to lnclude the:

\J!Elz_igg}cs for E;;llsh and tor math at the seventh and. elqhth grade levels. At

the boffom of each box, however, I+ may be nofed ‘that there Is a llne tltled
"ther" " the coder should use thls Tine whehever‘cecessary, speclfylna what the
ucylvlty Is 1t It does not flndlntc aqy other ca?eqorles. Cbmmon—sense should

- be d;;d In. these categories in that 1f the‘teacher merely men*lons ln'passlnq

omethlng that the studen?s should remember, that foplc should not be checked,
For example.a#f a teacher qlves a composition asslgnmenf and as a part of his
Hasslgnmenf cautlons the class to remember the punc*uaflcn‘gpd capltallza?lon 1

B :
rules which *hey have’ studled the coder should check composltlon. he should no?

" ~ check punctuation and capltellzatlon under grammar, because the lesson did not

N
k]

truly deal with puncfua?lon or capl?allza?lon. There was merely a mentlion made

W'of this foplc.
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, STUDENT INITIATED QUESTIONS AND COMMENTS . - - . =

This sectlon Is used +o cover publlc response opporfunlfles that are .
lnlﬂafed by fhe‘ﬁsfudenf rather than fhe‘eacher. They may be In\fhe form of
N——
a question or'a gommenf. they are similar fo ofher responSe opporfunlfles in
that they are dyadic feacher/sfuden# Inferacflons which are public and mon i~
tored by fhe rest of the class. However, fhey are not Introduced by the feacher
and do nof Involve fhe sfudenf respondlng to a; ‘question: posed by fhe teadher.

The SIC and SIQ codlngs are fabulafed‘sepanafely In order to keep them dlsflncf

from the normal type of response opportunity In which the student answers e.- =

=W
Y

" teacher-posed question.

o There I's one distinct type of student I1nitiated cemmen+ or question whichn

‘wil) nof be coded In this secflon, If Is a new behavloral deslgnaflon n the

Junior high codlng sysfem called "balf." 1 fhe coder observes a- student Iinitia-
A ’ .

ted comment or question whlch I's obviously going to require a disciplinary res-

" ponse, and which was done In order foﬁﬂgef to" the teacher-as much ‘as poeslble,

6\ #his coding system requires that such an incldenf'be'coded‘oh the dyedlc contact
_ TN - ) ;
page in the behavloral'secflon. A more defalled descrlpflon of such a’ incident -

Is Ipcluded in the behavloral section o “this manual ) . "

’» 0

Generally speaklng, SIC's and SIQ's will deal with academic matters In’

at léast some way. They-are meant to be public in nature and are sald for the

g + entire class's hearing. The SCC (Sfudenf'Creafed Contact) (which wllrfﬁe explained
lafer) is more personal In nafure and acfually‘meanf only for the teacher's hearing

v v

alfho%gh many of them are Indeed heard by the entire class or most of It. Another

mode of dlsflngulshlng SIC's and SIQ's from SCC's I's the physlcal proxlmlfy of
it

+
2
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feacher and sfudenf. An SCC wlll probably occur wlfh fhe feacher and sfudenf .
‘:ﬂ~ln close physlcal proxlmlfy and a SIC or SIO wlll usually occur wlfh some dbs-. J;

fance beTweeg fhe Two people lnvolved If ls fhe responslblllfy of fhe coder

ﬁfﬁfm" ffffo make fhe bes+ posslble,Judqmenf ln dlsflngulshlnc befween fhese-#wo codlng L
L T o
'_,jslfuaflons based on evaluaflnq fhe aque named facfors..::' '.3.T1;3;;§ . ‘TﬁJ"'”
LUy Y ST :L‘-' P TR DL S S
L -fi§IEQ§@I_£.M or- F ' : S R N S T DU

When a sfudenf lnltlafed quesflon or commenf occurs, fhe coder flrsf of .

'u,all ldenflfles fhe s+uden+ locafes fhe sfudenf's number on hls seaflng charf

¥ 'ﬁdf and enfers It ln _he approprlafe male or f male column under fhe secflon labeled |

u”STUDENT NUMBER /. T e S
e Jf Quesflon or: Commenf (QUES/COMM) '_f.=:r<,_ SRR "; - f77;. ~
- A o . . ; .- N . ) .
. ,1: The coder musf nexf determlne whefher fhe sfudenf |nl+lafed verballzaflon_

: was -a quesflon or a commenf and he checks fhe approprlafe column.‘ Onelor»fhe .

zj“i'iofher of fhese fwo cafegorles musf be checked. : F',f'} R ‘?_
o V’Call Ouf (CALL) '; L L - . o R = o
The s+uden+ may have ralsed hls hand requesflnq permlsslon fo falk or he :

\

out,

_f?‘ maB.call ouf hls verballzaflon wlfhouf permlsslon If fhe’sfudenf call

’_ check the. CALL column. I f he ls glven permlsslon to. §geak fhen leave f:'}

© -

_ » o . L RN NS
column blank. T &:_' B !'.7 e fkyi‘h:i,a

Relevant (REL)

Relevanf is coded if the quesflon has fo do wlfh fhe fopnc under dnscueSnon

. at the flme, or lf the quesflon has fo do wlfh procedures for accompllshlnq the -

?_—N-
) asslgnmenf or acflvlfy which ls\qolng on af fhe m6menf. For eﬁsmple, Af fhe class_
: A N S : : , .
‘-.v,,- ' ) . . ) ’ RN » ‘ Sy

4 1




les preparlng to. do a mafh asslgnmenf and a quesflog/a:lses abouf fhe number of -

“:5problems fo do, fhe procedure for worklng a. parflcular problem, or fhe flme fhaf

-

”'4 ;fhe asslgnmenf ls due, fhese would be c0nsldered relevanf.-

Y Irreleuanf“(lREL)' o

lrrelevanf quesfions would”*b;any whlch were nof abouf fhe currenf foplc.

I fhe class was: dolng a'math as ”gnmenf and a sfudenf asked whaf,Ilme school/

4 .

would be dlsmlssed for fhe day, fhe quesflon would be coded as' lrrelevanf (IRFL)

E ‘lﬁPralse and Crlflclsm(+ -) - S e e
c O o PR T .
Pralse (+) and crillclsm ( ) columns are reserved for codlnq fhe feacher s
poslflVe or negaflve evaluaflon of fhe sfudenf's quesflon. An example of pralse :
~w°uld be,_"Thaf's a. good quesflon, I-'m glad you asked fhaf " Crlflclsm would
— . *%#
be coded lf the feabher responded, " haf's a sfupld comment. You dldn'f fhlnk
= mamewﬂif\;ﬂ';?l R r~\-"?f" T
;g-':s’ ln fhe pralse and criticlsm columns, pralse and crlflclsm feedback as Jsed '
o : ‘_ ‘,;J:_.--,.,’ Lo \ VR . '
© lh fhe sfudenf lnlflafed quesfl::/and ?ommenf boxes refer to fhe confen+ of fhe
answer, nof behavlor.- 1f. The feacher qlves praise or crlflclsm referrlnq to .
. fhe sfudenf's behavlor in Initiating hls quesflon or commenf “code It on fhe, i
second page uhder behavlor elafed_confacts. | | )
,qunare GENOR): . T ;?.ﬁ - e
D The feacher makes absolu+ely no response, elfher verbal or non-verbal, fo B
" the 5|c or 5|o e A - | o
: R o L ‘ _ I
‘Acéegf (ACCPT)':- oy /

. The teacher simply. affirms or acknowledges the student's SIC or SIQ.

42
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,waof Accepf (NACPT) | _
. Uhen be does respond fo fhe quesflon, he’nay nof accepf (NACPT) If Tnto

o e'.fhe discussion, or ofherwise refuse +6 en&brfal it. The feacher mith say, "We:

aren'f falking abouf that now," or: "Lef's sfick fhe subjecf."

l;nFeedback (FDBK) '
- The feacher may respond to fhe student Inlfiafed quesflon or commen+ wlfh
}a brlef answer ‘of a few words or a shorf phrase. This is coded (FDBK)

-example of a. feedback response would be fhe sfudenf quesflon,‘"Whaf pade are

_u'we on?" and fhe feacher s answer, "Page six." The feedback cafeoory tncludes

: :i producf feedback" ln the orlglnal sense of the: elemenfary codinq sysfem.v
' . . s - . . )

',Process~FeédbackZPRC§) o

‘v." ] T . . e ,h

u——/fi: Process feedback (PRCS) occurs when the feacher nof only responds ?o a

3

v

sfudenf's quesfion or. commenf buf elaborafes on lf to some'degree, ‘going 7

”h;fhrough the' steps lnvolved in reachlng that decision or ln some way explainlnq

o _b. fhe basis for fhe response. Durlng a Iesson on senfence sfrucfure, a pupll may
;.{volunfeer a senfence which he has composed.. lf lf happens to fsf info fhe Iesson i

oaf fhaf poinf and fhe feacher allows ‘his sfudenf Inlflafed commenf he mnth '

' respond fo the example senfence by saylng, "That's fine, Johhnyh You have remem- ?

dbered fo use a caplfallzed word fo beqin your senfence, to use. a seml-colon

befween fwo lndependenfeflauses, and fo end your senfence wlfh fermlnal punc-
’ ~

.fuaflon or period. You have applled fhe ruIes of good senfences whlch we have

- been dlscussinq foday, and fhaf's flne." ln fhls case, e coder would code pralse

’

(++) as a response and he would also code process feedback (PRCS)

. . . . W e
v . . W A-_':v""_‘}" )
. . . B 1
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The lasf fwo cafeqolres are set off from fhe other feedback posslblllfles :
’ N
because fhey deal%i!fh new dlrecflons fhe feacher may fake w’fh a sfudenf

: lnlflafed commenf or quesflon. #
. Redirect (ROROTY . |
Redlrecf (RDRCT) ls checked when a feacher recelves a sfudenf Inlflafed

'Tquesflon and repeafs fhe QUesfhpn, caillno on anofher‘pupll ln fhe»class. f

'rThe feacher redlrecfs one sfudenf's quesflon fo anofher sfudenf. Redlrecf | % »;-.
: will- almos+ always occur in responsa fo a s*udenf lnlfnafed quesflon '._Aj” ' k‘lgi
T S _ e o PP ‘ . ' . »

: <

-.Infeqrafe(lNTEG) el . : -

-+ .
Lot

The coder checks Infeqrafe. (INTEP) If the feacher<+ake§ a srbdenf'

N S

: /\\
S quesflon or oommenf and bullds on If weavlng lf lnfo hts ongolnq dlscusslon

. - or lnfo +he nexf respogse opporfunlfy Infegrafe may occur affer elfher a sfudenth
L lnlfiafed quesflon or commenf.,f'v

. R oo . +
. . : ) L

: Nofe fhaf fhere musf always be af Ieasf one check mark lnﬁihe reedback fw'

:columns of the SIC-SIQ box. There ls, hopefully, no lnsfance where af Ieasf

. ’ @
one.form ot feedback wodigénow applykfo #he‘lnferacilon. :

. ) DR \‘
- _ - . . /




'i_secflon at the end of the hour by codlng classroom format- ln ferms of the

7 af the. rlth hand edqe of the box. ”*,[fﬁgﬁ

Peer Tufor th'."” ,' . R sl ,“;f

cLassroom format box confalns two small qroup deslqnaflons SM ‘GRP/TC and SM' F?P/NTC.

;lnfo an exfended dlsclpllnary eplsode lasflna more fhan a mlnufe, fhls should

T'CLASSROOM'FORQATa." PR

.

r y -

Thls secflon has been added .to fhe Junlor hlqh codlnq sysfem in. an éyf‘f.e;

;,affempf fo-qef at fhe confexf of varlous classrooms Llsfed area numbar

”; of formafs whlch fhe class may fake on. The coder wlll usually deal wlfh fhls

-

- number of mlnufes spenf In each lndlvldual formaf. “A common sense declslon musf

¥ bo.made in ferms of nof codlng fracflons of a mlnu%p lf fhe feacher says, : _";;

:sq

: "Class, fhere 1s foo much falklnq foday," lf should be coded "l"' lf he es
‘ 9°

'm.be coded fo .the. nearesf whole mlnufe. You wlll never code less fhan ‘one. mlnufe.i

e

lf ls posslble fhaf a feacher may use one oarflcutar formaf ln several

'jdlsflncf eplsodes durlnq fhe class perlod.' A mafh feacher may send sfudenfs '

- to +he board several flmes durlno fhe class perlod to- work problems, in fhis ;,_ ,;.:"

A

‘l'.case, the coder wlll nofe fhe number of mlnufes of each lndlvldual eplsode,
~>3{sum fheng and place fhe fofal af the rldhf hand ae of the box.“ Each class-

‘room ﬁbrmaf used more fhan once should have fhe sum of the mlnufes placed :

1.

‘e

?'f The flrsf classroom formaf shown ls PﬁkR’TUTOR. This is coded when a

feacher asslgns ‘one usually hlgh aohlevlng sfudenf to help anofher or perhaps-.

*wo or fhree ofher sfudenfs who needrexfra help. ;

. ! é . .
Smal | Group w/ Teacher Confacf Sma | Group w/out Teacher Confacf (SM GRP/TC SM=GRP/N'

RN

Teachers -also someflmes break fhelr classroom up lnfo small qroups.. The

L]

The dlsflncflon ls made on fhe basls of teacher confacf or ab%ence of feacher'con-i

E : - % ) B ) R L . T A ) . o
N L = gl T




L shee+ begln a new- one wlfh "Small Group" checked’ af the fop and the -qroup

o lnleldual Sea+work (lND SEAT)

. BSe.

Board Work (BOARD)

< . i ) .' ot s
. - . . 5

Y

“tact. " should'be remembered fhaf-as'soon as a classroom breaks up lnfo small

groups* the cOder will lmmedlafely change hls academlc respoase opporfunlfy

members' numbers no+ed on fhe approprlafe Ilne. As soon as fhe small qroup
formaf ends, he may refurn to fhe flrsf sheef he was uslng, or he may beqln on

anofher response opporfunify sheet. checklng "General Class " "1'. 'wq'. "

i

¥ f
\\

The nexf cafegory ls BOARD it refers to board work when fhe teacher of _\5

- a mafh class, for example, Sends puplls fo fhe board perhaps to work homework \

N

problems :SO. fhaf Epe classomachheck-&helrawork . ‘(/ o L. N 2

'."-*:;‘1’090 -l v Q)--« vars o @t O L.

lndlvldual seafwork (lND SEAT) ls nofed when fhe feacher clves an asann-

g -

menf and has each member of fhe class work on lf by hlmself af hls own desk

o I+ ls a common asslanmenf shared by most, or all of fhe class, fhls ls ln con-

. 4

frasf fo fhe indlvlduallzed, self—paced formaf dlscussed lafer.

CTRANSITION ~ - . L T T
Translflon flme Is fhaf flme whlch is within fhe classuperlod pofenflally
vallable as feachlng flme buf ls not uflllzed by fhe feacher elfhouqh he ls .

presenf in fhe classroom. Thls flme ls fyplcally characferlzed by dlsorder,\

o

' mlnor physlcal aggresslon lncldenfs, socializing, efc.

—

g

N

 The cafeoory BS will be coded’anyllme'fhe teacher Is Just visiting with

~the class, falklnq on some nonhacademlc subJecf ‘ For example, fhe math teacher

Ry

- o

. may come!ln on Monday mornlnq and spend fhe flrsf ten mlnufes of fhe class L

J

%,
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" period falktnq'abouf*%he*junlor'htﬁhvfoofball game the preVIous»Frlday, |

. the wln-loss record of fhe feam, fhe players ‘on fhe feam, fhe plays used ‘in -

W

.fhe game, etc.. Thls would be coded as 8S flme.t-The-coder should nof‘code

BS. flme as sfudenf—lnlflafed commenfs, academlc response opporfunlfles, etc.; he -

N '
4

- only notes fhe number of mlnutes soenf on fhls non-academlqbacflvlfy.: Flnally,

the coder should only code BSrwhen aﬁ leasf one mlnufe of dlverslon occurs. A

¢
-

‘»feacher s passlng commenf\af fhe beglnnlna Qf he class such as "Wasn'f Thaf v
- ... a good foofball game: Frlday nlghf’ J hoﬁe you all qof +o see lf " would nof be
‘ coded ag BS because ofﬁlfs brevlfy,,'lf ls only when slqnlficanf amounfs of ke
classroom flme are Spenf ln fhls way fhéf we need fo know lf "~f”dri,n ! 7
- Group Dlsclpllne (GRP DISC) ‘_f-,,i _-':*n‘-' 3': ’_', !,-__ ’ '.1&
N .- . . -

Group dlsclpllne (GRP DISC) ls fhe nexf cafeqory, fhe coder should make 'f' Iz

L N
an eva4;af10n of fhe amounf of ffme for fhls cafegory whlch fhe feacher spends
L - xS . L {
in dlsclpllnlng the enflre cla;s af once. For example, on a day when a class s

‘is. parflcularly resfless fhé feacher may femporarlly leave fhersubjecf maffer '
?‘

he ‘had planned for-fhe day and spend flve mlnufes lecfuring fhe class for lack.-'
- 3 \ M

of affendlng behavlor. Thls would be coded as group dlsclnllne flme. - -

)
/ | . . « - 4 . " - ' ;‘ ) . .'.“/ ) ‘ 1 e .
o Lecfure or Demonsfraflon (LEC/DEMO) ,' : .‘i IR

, .

formaf. lncludgd ln fhls

) should be a summary of fhe flme fhe teacher B

A A .
-.spe;ﬂs ln lecfurlnq fhe qﬂass r ln demonsfraflnq the ponnfs of a lesson. A

' mafh feacher R for example, mlghf feach 2 lesson on-square roots.. He would be-

®

: fgln wlfh a lecfura explalnlng whaf a square roof ls and fhe Operaflon of faklng C

.}-a square roof.w Heﬁfhen mlghf demonsfrafe on fhe board the acfual sfeps lnvolved .

cel * ot

',,ln compuflnq a square roof All fhls time would be noted under lecfure-demonsfraflon.

L
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/Drspussion (DISC) . O . e ;“.r . """;o.',~
. R 6lscusslon‘(DlSC) is fhe‘nexf classroom formaf. Time ‘coded as dlScussuon . o

In fhe classroom. should be fhose perlods of fime characferlzed by an exchanqe

4

':'of quesflons and answers between feacher and students. The coder will. nofe fhaf
”fhere Is %n asferlsk by the small group feacher confacf desiqnaflon .and also one

'-by dlscusslon. These are the fwo classroom formafs which will always require |
* - 4

academlc response opporfunlfy coding. Smal| oup with feacher confacf wull be
".ucoded on a page which is deslgnafed "small gJi:p" af fhe fop, wifh fhe smalf
qroup member numbers Ilsfed in the approprlafe blank Dlscussion wlll be on a

T separafe page wifh "general class“ checked at fhe fop of - the paqe., However ,li T

- should be nofed fhaf fhe dlsfincflon befween lecfure/dejonsfraflon and discussion
'.ls not always a clear one._ If is: highly posslble, parficularly ln a mafh class,
that. a feacher may be writing on fhe board demonsfrafing a parflcular ‘type of
‘iproblem, and lace his lecture wlfh occaslonal academic response opporfunlfies. "b

These response opporfunlfles-musf be coded in the publlc response opporfunlfy
.

k box, and if Is-up to *he coder S Individual judgmenf fo decldeﬁwhefher fa code © ol fﬁf
fhe formaf as lecfure/demonsfrafion or discussion. The coder should judge ‘

"whefher the . major par+ of fhe formaf is more lecfure/demonsfrafion In nafure or -

v
. s
“ .~ . \

Vmore discussion orienfed, and code fhe format box accordlnoly.

-~

S o : . L2
orint T o R

-Drlll=should be coded when a feacher sels up a classroom. formafiwhlchi"
: '-allows the sfudenf practice ln applylnq somefhinq he has Iearned lf a math _

i“'class ls reviewlnq mulflplicafion and the feacher qoes around fhe room havlno .

' “each pupil recife one parficular parf of a mulflpllcaflon fable, fhis would be

flme devofed fo drlll




 Special oy . N o
The cafegory SPECIAEfls lncluded to cover classrpom acflvlfles which do ,‘:
' nofvflf lnfo fhe ofher cafegorles. lhen fhe coder uses fhls deslqnaflon, he .
..should make a nofe of fhe rfloula. acflon. Thls is aéoompllshed by placlnq an ;;'
nasforlsk by the "speclal" lipé and lndlcaflnq af fhe boffom of the page whaf
fmfhe speclal acflvlfy uas. @n exa ple of. a Speclal acflvlfy mlth be an Engllsh |

.. ¥
"class whlch dlvldes into snglg.groups ln order to develop and presenf a program :
e - . ‘.

uch as anfomlme or pu how.
~3uc p p PP T § N
~ ' ’,‘3"' 1 . ’ ,3 : ”
' 3 -
Organlzers ﬁﬂ.l“ RS R .
. "4‘ ,.;. ! ;l ’ ) ' ’ ' o
§;$A ““ The cafe@ory "orqanlzers" refers fo fhe flme a feacher uses in shlfflna fhe

class from one classroom focmaf fo anofher.. lf may be fhaf he ﬁas to spend

. 1, .-,'

flve mlnufes arranqlna fh@ class lnfo small qroups. lf fhls ls fhe case, fhen ' »\\
. "-*3 fL : _ : S '; TN "
k‘ fhe coder would place a qﬁ"‘affer orqanlzers.

)
!

\M R é
Losf flme refers f% fhgse ‘blocks of flme wlfhln fhe Classroom perlod over

-

whlch fhe.feacher has no confrol. Losf flme, for example, would lnclude such

- .

evenfs as a flre drlll or anwannouncemenf over the publlc address sysfem. +*

should be remembered fhaf fhé losf flme fofal ls used in flqurlnq fhe Tofal
. \ \’ . .
: Teacher Confrol Tlme, recdrded ln fhe space at the *op of the paqe. At fhe end '

KX =
" of the hour,sfhe coder fakes fhe leanh of fhe class, subfracfs fhe sum of all
. the losf flme eplsodes wlfhln fhaf classroom hour and places fhe net. fofal nuMber )

. of feacher chfrol mlnufes in The blank at the *op of fhe paqe.

H . g : K

lndlvldual Sélf-Paced Work (IND SELF-PACD) e T )

°

The nexf cafeqory ﬂs lhdlvldual self—paced work . (an SELF-PACD). In
i
udenf mlghf for example: have his own folder of work

fhls classroop formaf,'eacw§”1

‘ . : . o _ . L .“E}-
D o Fooeiy

R . , ) - ﬁ *

e




[ ’.'
. .

whlch fhe feacher feels is approprlafe to his particular level. " The coder

3

wlllegeep frack of fhe number of mlnufes wlfhln the class spenf on lndIviduaI

+
-

‘ selfupaced work

Ouf Time coum o PR | o v

The cafegory, OUT, refers fo flme whlch is (a) wifh;n the class perlod
(b) pofenflally avallable ;Z fhe feacher for teaching time, and (c) charfacterized
by Iack of feacher-class confacf by fhe feachers own wlshes. It would also‘be

coded if a feacher leaves fhe room durfng fhe class pertod.

. X ~ AR o . -
. v s L U : - , ‘.
°

Tesf o 4 , . S ', ~. . <« . ) e )

t

Perlodically fhere wlll be a fesf admlnlsfered dur!ng a class period being
' coded. The uumber of minufes spenf ‘on a test, quiz or exam should be recorded
“on fhe last IJne of #he classroom-formaf box. This ls the only place a fesf is\

coded "do nof code dyadic confacfs, SIC's, SlO's, TAC's, and SCCfs, or academnc

' response opporfunlfles even if fhey do occur durlnq a fes+ _ f#e.- e o

BN -
E ;

other .

" "ther" Is coded when none of the above ca?zhories is appropriate. It is’

not necessary to speclfy whaf Mother" i o ‘ ' )

i . -

. e

A\

-



.. PEER TUTOR IDEHTII'-'IC‘YTION.

'-'\ _‘}' h.The sm?ll box below. the classroom format box is labeled peer fufor
ldenflflcaflon. (PEER TUTOR IDENT) It Is used fo\ldenfify fhe parflcular
sfuden?s lnvolved ln a peer fufor relaflonshlp. Each palrlnq witi be lndlcafed
In the llne/llne wlfh fhe tutor always being’ named first and Idenflfled by hls
}sfudenf number, and the student number affer the slash refe&rlng fo the fufee.

'lf fhere rs more fhan one sfudenf”be ng‘fufored fhe coder should place the

;sfudenf fufon number in. the flrsf'blank“:_lace .a fufee s number in fhe second

‘blaﬁg, fhen drop down fo the nexf lJ Lf aicheck mark in fhe sfudenf

fufor blank and en+er the number of anofher'futoe |n fhe second blank "He )

NE’TShould do this as many flmes as ‘is necessary to code fhe oroup beinq fuforedgj*?




4’.'“

‘/p. SRS

it _gantacts dlffer from reSPonse'OPP°r*“”'*‘es’ ;

. . i /
g ly wlfhjone. pupil’ about matters idiosyncra

bout maferlal meant for fhe group or class.as a

“him, rafher fhan publicly :

. whole. The laffer disfi c+ion Is fhe key one, slnce teacher-student dyadic con-"

)

o ._' 4

~tacts are nof always rtvafe (fhe feacher “may falk in a. Jloud voice or address

A}

fhe pupil from across he room)._ Such’ lnferacfions are neverfheless coded

L, ]
v-as’ feacher—sfudenf dyadic confacfs as long as fhey Involve maffer§ idiosyncraflc -

¢

fo fhe sfudenf and are nof public quesflons (response opporfuﬁlftes)

' Dyadac feacher(&fudenf confacfs are dlvlded lnfo sfudenf creafed confacfs,

: I‘afforded confacfs,'and behavior related contacts. They are furfher
subd|Vided according to whefher they deal WIfh confenf or procedures, whether

they are personal or. work related, and according fo fhe feacher s. behavior in

-

such contacts. _ » ' : ‘ ' SR
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' STUDENT CREATED CONTACTS

In deallng with sfudenf creafed confacfs, fhe firsf necessary plece of
. data is fhe coding of the student number of +he sfudenf involved In fhe
- contact under M or F in fhe sfudenf.# secf[on. Next, the coder musf decide whether
' the confacf.fs work.reiafed (navlng'fo do with elfner confexf or procedurei'or |
personal (relaflng fo procedure or experlence sharing) If in doubt, keep fhe
.work-relafed area clean by codlng SCC, personal, ra+her than SCC dork-relafed

" Whether It is possible to defermine or nof (i.e« ; audible or |naudib|e)
‘ always code Confex? or Procedure under SCC work The convenflon Is to code
| PRCD. whenever you cannoT determine which acfually OCCurred If fhehcode Is
PRCD (under SCCJ don't code anyfhing eS;;i:nof even Brief and Long*—fhls will
. keep only Confenf contactd in the Brief-Long-DeIay-FDBK*Process columns ‘

¢

In a SCC-work always code brlef or Iohg, even if it is an audible contact,.

" and you can code the feedback in The audible cafegorles.. Thls will permit checking

our previous assumpfion that process feedback is long and producf feedback is

brlef However, If the feacher delays a SCC-work, If is nof necessary fo code

br[ef_or.long.

Work-related

There are two types of work-related, sfudenf—creafed contacts:, contexf
: ’ a .
related and procedure related.
C . K
Examples: = = %

I. content related

shows work after finishing N - <
asks for help with problem
wants to know how to spell a word

' jwanfs to know if answer is right

R S



2. g;ocedure related

asklng ‘what page to do, or' whaf problems
asking permissicsf-to read |ibrary book : . ‘ ,

| = asking for repetition of asslignment =~ - (\\; . . -
- .,‘ asklnq If paper should be’ tlfled o K

When a s+uden*—crea+ed work-relafed con+ac+ occurs hhe firsf decisuon _
fo mnke Is wbefher It ls confen*—relafed or procedural and check the appro-
.prlafe blank., If fﬁe coder cannof dlsflngulsh here he should check procedural
and fhereby keep +he*tg:fen# cefegory clean:' Nhen coding "Procedure," no ofher

. codings are needed.

v

SR Pl'else'and-Crlﬂclsnl (++, -) S | L o ?

Praise (++)"should be coded whenever quefeecher makes a poslflve

evaluaflve commen# to the sfuden# regardlng the quall#y of his work or +he
efforf heﬂls expendlnq._ _ o . o ‘ -
Examples, - R S S o

-"You' re doing very well. Keep it: up."
L very pleased to see you working so hard. " : .
. "You got all -your math problems correc#. Thaf's excellenf.ﬁ

-

\d

Pralse commenfs are usually said wlfh feeling and of+en wL*h some effecf

such as a smlle,.a paf on +he shoulder, efc.

Crl#lclsm (-=) should ‘be coded whenever fhe +eacher makes a neoa#lve

evaluaflve commen# to the s+uden+ regardlnq the quall#y of his work and the effort

/ he ls expendlng. This neqaflve evaluaflon goes beyond mere. dlsegreemen#. He
may dlsparage hls ablll#y or moflvaflon. |
Examples- . ‘ S
"You're no+ +rylng."v

"I told you to do'the exercise on page Il. That's page 21."
"Your papers are always messy. You Just don't care.”

-




@

: seenfhaf fhe slx columns are dlvlded wlfh fhree on elfher slde of fhe line.

f?codlng because frequenfly he lndlvldual{jeacher/sfudenf lnferacflon
'from fhe coder where he cannof hear the confenf of fhe lnferacflon.

:ffhe lnferacflon, and fhe facf fhaf if was/!fudenf creafed by vlrfue of ifs

.ixifbelng coded ln fhe SCC box. ‘*3"’“,ff‘”j‘vi '

“_Brlef-Long ,

- g Ll / R |
Nofe fhaf pralse and crlflclsmvcolumns are codeg only when fhey occur.
_However, fhere ‘ZA] always be some form of codlng in the followlng, slx-
“fcolumn secflon. _:T"”‘f, . -7‘”*QL ;\. ‘ “ - | '
These columns deal/wlfh fhe feacher s response fb‘*he SCC. 1f may be

"Thls Ilne dlsflngulshes codlngs fo be made whenffhe feacher s response ls

“lnaudlble, from codlngs fo be made when fhe exchange s audlble fo fhe coder.
. ) 0

~fhé-inaudrble”label hiove fhe brlef and " long columns s added for fhls

'haf occurs -

ln fhe dyadlé confacts wlll be carrled on ln hushed fones across fhe ,oom T iéﬁ

.,\~ EEE

ln-such

' .cases, where he ls unable fo code fhe nafure of - fHZ feacher s feedba k.

because he cannof hear lf fhe coder merely nofes fhe’srevlfy or. lengfh of

Even fhough fhe coder cannof hear #he exchange, he can observe whefher

i' “«

u;f fhe feacher,@ response conslsfs only of fwo or fhree words, ln whlch he would

6

L code BRIEF, or a more exfendgd verbalizaflon, ln whlch case he would code

LONG. The Brlef and Long columns have been added in. order to capfure some

lnformaflon, even fhough the SCC ls not audlble to fhe coder. . - -
. .
Nhen audlble, fhe manner |n whlch fhe feacher glves feedhack asude from

- R

evaluaflve commenfs, may be dlsflngulsbed ln any one of fhe followlng ways.

T [ § Co e C o, R , )
. o . - - ' . . J o

Y ’ = BRS B9 3 <

- " o fors : . : ‘. - K "
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. . ! . .

- | " i . -
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Delay . y: Pf . : . «‘ f' . l; a : *.'-

A
This column shouId be coded whenever d%sfudenf affempfs fo lnlflafe .
' A L E
‘ confacf wlfh fhe feacher whlch 1Is obviously relafed to work (e g., he ap- '

proaches fhe feacher ] desk wlfh hls workbook, or a sheef of paper) .and

fhe feacher ls occupled or hasn'f flme at the momenf to affend to fhe pupll

v ¢

éﬁ
and hence, pufs hlm off. The feacher may fell hlm fo refurn fo hls seaf

+hat he (fhe feacher) wlll gef to hlm Iafer, or fo walf hls turn ln Ilne, efc.'
Example~ . ._'--ﬁ _'mv.;. L m,.“ | ‘_2 | e Qg]

A sfudenf sfands by fhe feacher s desk wlfh a book ln hand
- . .+ . - The teacheris preparing a note to go to the office. The
i -~ teacher may look up and say, "I'll get to you In a minute. . .
' Please sit down." Or the teacher might slmply wave fhe student
~away and polnf to his chair. o '

et

Feedback (FDBK)

-/E- [ Feedback should be coced when fhe lnteracflon befween feacher g’d sfuden?f’l

deals wlfh producjng aﬂspecfalc answer fo a speclflc quesflon.‘ If does nof l.k

e " A

’ requlre verballzaildk'of processes by whlch “the answer was arr|ved af -Byv

" e fhe nafure of fhls +ype of feedback 1+ wlll be of rafher st f duraflon. \
l ls holdlng and

For-example,\fﬁe feacher may glance af fhe workbook fhe p

say "Good'" In fhls case, "Good'" would be coded as pralse (++) and producf
feedback (FDBK) lf the feacher responds to a- pupll's quesflon by saylng |

"Page flve" or- "In your workbook," fhe coder would Just,check feedback (FDBK)

without checklng pralse ‘or crltlclsq? slnce nelfher of fhese occurred

» Q-
Process (PRCS)

4 ;&-f% Process ls cpded when the lnferacflon exceeds fbaf of producf feedback

ln fhaf The feacher verballzesufhe process by.whlch a pupll arrlves af an* 7ff

By

.answer i\fhe sfeps lr fhe worR he had fo do, or |n some way nof only glves L

1.

R - 1.




. , s’
"’3
-

-~p

- Ird

'_fj';: -

"feacher may respond +o a s+uden+ by saylng, "y fhlnk you'll flnd it easler

. /
him an analysls ‘of fhelstepSg Involved In dolng the asslgnmenf

'musf‘!&ke care In dls*lngulshtng befween SCC'S personal and SlQ's.v The qu

‘are nof lren-clad ones, fhey will hold In general end wlll help make the

-coding dlafincflons

50 .

-

L

1.“

;ﬁb answer bu* an analysls of how it was arrlved af For ekample,ﬂfﬁe

1 you.use-The vocabulary-!n-fhe back of fhe book. .- The wocds fhaf you need

o - , o
are found there." This. ls coded process feedback. he has told the pupll

somefhing abouf +he way fhe asslgnmenf Is To be done, and he has- glven : -

s
o

- PERSONAL—RELATED . o

For sfudenf creafed con+ac+s of a personal requesf‘nafure, we will merely L

;code feedback glven fo fhe sfudenf by fhe feacher. There are three’ possiblli%ie
"‘QRANT Is coded when fhe feacher permlfs fhe s¢uden3 fo do whaf he requesfed

"DELAY 1s coded when ihe feacher asks The sfudenf fo hold hIs requesf unfll

r. i -

' some Iafer flme, and non-granf {JPRNT) Is ceded when fhe Teacher does nof S

1"

permlf the sfudenf's requesf B ) repeaf an earlier secflon, fhe coder

'ﬂ,condlflons fo be defermlned are (a) is fhe sfudenf's verbaltzaflon personal

._'.,

-1In nafure, Is if meanf only for +he feacher S hearlng, and (b) Is fhe sfudenf

.;In close physlcal proxlmify wl+h +he f%acher? Alfhough fhese dusflncfuons

/-,




Cy T T TEACHER A ([-" DED. CONTACTS . .

Inferacflons are coded as féacher afforded lf fhe tpacher glves feed-

back about work’ when the pupli “has nof sollclfed lf (fhe feacher elfher calls
j the sfudenf +o come. up Io his desk or g”//dround fhe room maklng lndlvldual
:voommenfs fo fhe sfudenfs). Creafed confacfs are ‘not planned by fhe feacher ﬁy
| and occur solely because fhe sfudenf has soughf fhem ouf' afforded confacfs
o are nof_planned by the sfudenf‘and occur sole{y because ﬂbe feacher lnlflafes

~ them. - If the coder cannof determine whefher a dyadIc confacf 1s SfUdenf‘

.’creafed or‘feacher-afforded code It as a TAC.-

| The‘flrsf declslon;fo be made ln a feacher afforded confacf Ts fhe
u.f-ldenflflcaflon of fr)/bupll and fhe plac}ng of hls number in fhe approprlafe _v
L iM or F blank under Student Number.»f“f o . . _
. Pralse & 'c'rmcts'm (H , =) | - o e :
e, Pralse (++) should be coded whenever fhe feacher makes a poslflve
' ‘,.evaluaflie commenf fo fhe pupll regardlng the quallfy of fhe wogg or fhe -ﬁév"
:efforf he s expendlng. | 'f . L
| Examples.v‘ _ 7: xf,. h | ";f L 3
| "You re dolng flne "o <§ vaf. ,_'ﬁy;. _icn,v SRR
X ~ "That's good.. Keep It upi" =~ g e
'; A "l'm very pleased to. see: you worklng S0 hard foday " '.”§§11,2)§} N
‘Pratse commenfs are usually satd ulfh feellng and often WITh some affecf
v;such as a smtle or a warm fone of voice, - : ;fﬁ . i:i“_f_;j% w

Crlflclsm (--) should be coded wbenever the feacher makes CH negafive

. °eva|uaflve commenf fo fhe puptl regardlng the. qualr#s of nrs uork or fhe

efforf he rs expendrng Thls negafrve evaluafLon goes beyond mere dtsagceemenf

XY SRR 2
BN .
: s . s -
L o -,c;,‘;@
Do N i
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3 Examples' i . L R o

. "You're not. frytng " et
L . ™our papers are aluays so messy, you Ju t don'f care o

.'.and crtflctsm are coded only when fhey occur.

b'}e nexf secfton ‘t1tled "tnaud" (tnaudtble) Is to be used only In the

evenf fhaf fhe coder sees a. feacher afforded confacf occur bu+ because of

fhe Iow fones of voice orffhe drsfance away from fhe coder when lf occurs,'

et

doesn'f hear fhe acfual exchange.

e e

., ‘% Brl‘ef Long '

EP such cases, where he ts unable fo code the nafure of the feacher s
D feedback because he cannof hear 1+, the coder nofes fhe occurrence of fhe
uﬁferacflon by codtng Ifs brevrfy (BRtEF) or length (LONG) and by placing'

s

fhe cod!ngs In fhts box, nofes fhaf the confacf was feacher afforded

Observe (OBSV) ja“:&;é<_f'»_j“”‘i';'

The nexf fhree columns deal wlfh +he form of feedback fhe feacher glves o

N

fo fhe sfudenf when fhe exchange Is. audlble.i Observe (OBSV1the firsf of

~

fhese fhree columns, Is cgecked when fhere ls no. verbal Inferacf!on a+ aII

paustng fo look at the rndlvldual seafwork of a puptl ﬁuf doesn'f say an

§-‘ | fh[ng af alL fo him, then observe (OBSV) Is coded

-
~.

~

Producf Feedback (FDBK)

Proddcf feedback (FDBK) ts coded lf fhe feacher pauses, Iooks at fhe .

. ;uﬁf sfudenT's work and says,["YEs, fbaf's rrghf" or’ "Ybu re. f[ntshed," or gtves
. \r" ;. ' . “ . . . . . . ,”-/ R : . ’ )

befween fhe feacher and the sfudenf If fhe feacher moves around fhe ro:§ l_h
I

e



some ofher fac'rual ptece of } ?r_lnaﬂ'on.'. j'P.roducf ‘feedback Is. usual'ly a’

falrly shor'l' exchange._ ' < : | . E D Y

B . .
. . « ‘. . S e

'Process Feedback (PRCS)

52 \ ) o
Pr'ocess feedback (PRCS) occurs when 'l'he 'l'eacher goes 'l'hrough 'l'he raﬂonale

"or the s'l'eps lnvolved in arriving at-a cer‘l‘aln answer.. For example,” to" con'Hnue

P The‘}prevlogs Illus'l'ra'l'lon, 'l'he 'l'eacher mlgh'l' pause, querve 't*he sj'uden'l' worklng t
- at hls seatwork and say, "Yes, 'l'ha'f's 6rrec1' and l m glad you reﬂnembef’ed 'l'o -

: Ny

use an Infro&ucfory sen'l'ence, a,mlddle, and a cencluston when you Wro1'e yeur *.x

R : i g .

,paragraph Tha'l"s a good Job u, ln :l'hIs ca e p‘ alse (-|~+) wou*id be coded 1+ S
* RRPFTY Q b‘ . ) . -.‘ -1’ .A

, and alsmroce‘ss feedb_ack (PRCS).. .
. g N ', NS
- Procedure (PRCD) Pt > e 5 ';\- O T (\.' ‘ -
The las'l' oi‘ 'l'he ?eacher af?’gl'*“ﬁ‘ed- confacf‘s lsl procedure (HRCBi; .;Tm.s‘f? . '

,,y :/ '2' ‘. lg . R L. !

s .nof rela'l'ed 81 rec'l'w 'l'o 'H‘k work‘ge\ng on In fhe,c*ssroem I‘ﬁ""terms “.‘
-\..U \.‘

| 'l‘he subJecT ma‘r'ter.-\Thfsycolumn cove?‘s s

é »
‘v-

' asks 'i'he s’t'uden'l' +o,£$euec+ 3 sag' of 6

SR T

Ano‘l'her Insfance wh@re*procedure (PR@) would be coded .migh'; be T‘f,\ he,allss ' el

Pa s'l'uden'l' 'Po renﬂ nd ﬁim ‘lsen mlnui'es beforé 1'he per‘lod Jend‘s' so 'l'ha'l' he cang *' o

’.“ BT : - :54 ‘ ‘ \ _ . 14 v

. _' _'dls%uss an upcom’}ng assembly program.,,; These are proce(duraf klrrds of cons'?d;\

. STy

'~ -
eraﬂons, 'l'hey de’al wl‘;h 'l'he fprocedurat.b aspecfs oof 'l'he c;l'assrdom ins‘read’ o;’w -

’.-.,‘{vwl'l'h 'l'he subJeC‘f coni‘en'l' Cqmpat‘éd 'rq the" previo'Us,fqoding sys'l%m "Fhis

,."_-oolgmn lng]udes favors as‘Red byg\'l'he 'l'eacher,

: ';;“'1‘\" .
jand .ue are no%nger _o__ _ng when -%he 'rhanks 'l'he pu;&'j.. When cddhng "Procedure,"' -

. {r




In Concluslon

“Brlef and Long are always coded In conJuncflon wlfh FDBK and PRCS. - K

. Lo
EEA T observe is coded ‘brief and Iong need nof be.

./# _ ; The: dlsflncflon befween Teacher Afforded Confacfs whlch\are procedural
;{‘f ‘ :and Behavior Manegemenf Confacfs Is fhaf procedural confacfs deal with some
| +ype of erreLd or organlzlng whlc‘ fhe feacher wlshes to accompllsh. He X
e'moy rearrange fhe seaflng, send sfudenfs fo the offlce wlfh nofes, fo fhe .
'llbrary for a book, etc. These -are fas\s fhe teach wanfs_donerwnlch do not
S lmply "faulf“ on +the pari of fhe sfudenf. ; - i
| {_ : Behavloral managemenf ln Behavior: Confacfs cafegory Imo}y mi Id correcflons

or lnfervenflon ina sfudenf or sTudenﬁg' behavlor.‘ He may move sfudenfs

because they are Taiklng rafher fhan for hls organlzaflonal convenience. I't

the coder Is unsure whefher to code, Teacher Afforded procedure or Behavlor i

o o ) v \ , .
R Managemenf‘ code procedure. S T o ’
.. \, :

. . .

' -
4 .
. ; . N
ks £ i
~
DY -
. . . . . ) Q
S ) (‘
e A:‘.‘
. " »
i . . 2R ‘g .
- - . - . :
e ' N v
'. N . e
v
# - AN W
k Y.
4 N e -~
d 4 : e R I L
| LR
r R 3 - .
22 .
5 -




- ' BEHAVIOR RELATED4CONTACTS

Behavlor confacfs are coded whenever fhe feacher makes some comment

.

upOn the pupll's classroom behavlor. They are subdlvlded into non-verbal
lnfervenflon (NVlT) managemenf AMGMT) , crlflclsm '(=--), and fhreaf (THRT).
There are twelve speclflc behavlors. The list of fhese ls found Just fo :

the right of the behavlor relafed confacT box on the- cod*fg sheet.: The

[
flrsf four behavlors are non-crlflcal ones, I'n fhls codﬁﬁé sysfem, fhls

fmeans fhaf fhey will be coded only lf the feacher noflces and reacfs fo fhe
t

occurrence of one of fhem. From #4 on fhrough fhe remalnder of +he llsf

.

~+he behavlors are crlflcal ones.' Thls means fhaf fhey musf be coded whefher

ar nof fhe feacher reacfs fo fhem. ln the instance where a crlfgcal be-)
.)

) havlor occurs and there Is no feacher reacflon to lf -the coder wlll code

’

fhe chi'ld # column, the approprlafe behavior # and fhen dramja horlzonfal

'llne across the rest. of the columns. Thls lndlcafes fhaf the behavior dld

occur, and fhaf the teacher- dld nof respond ln a few rare lnsfances, fhe )

coder may have coded fhe behav:oral lncidenf as descrlbed above, and only

"~ then would fhe feacher reacf fo the lncldenf, after a: delay. ln fhis case,

o,

‘:lf would be necessary fo erase fhe line and code hls reaction and error

is

|

accordlng b fhe speclflcs of fhe slfuaflon.

The behavlor related confacf secflon in this coding sysfem Is slughfly

_ more global fhan |f was ln the elemenfary codung sysfem, in fhaf we are

lncludlng any behavloral commenfs made by fhe feacher in conJuncflon wlfh a
: 4

sfudenf lnlflafed commenf call ouf for example, ‘or a sfudenf lnlflafed

quesflon call ouf Behayloral crlflclsm Is feacher afforded |n fhe sense

I e
toal, . . ;;l_

'uthaf fhe pupll usually does nof wanf and does nof expecf fhe lnferacflon,

«

62
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'_ and fhe feacher chodsdP fo slngle hlm ouf for commenfs. The condlflons for .

coding: fhls cafegory are.: (a) fhe feacher slngles out the pupi . for commenf
ubon his classnxmlxehavlor, (b) fhe lnferacflon concerns hls behavlor, 1>
. does not Involve pralsd or crlflclsm of fhe confenf of fhe sfudenf initiated

quesflon, buf rafher would Involve crlflclsm ofvfhe fact that fhe pupll

'callled |+ out, . o 47 -
S R

Overﬂll, behpvloral crlflclsm ‘may occur\{n work-relafed and in pro-"

cedural confexfs.< Mosf of fhe evaluaflon In fhls cafegory wlll occur In

connection wlfh fhé pupll's affenflon, cooperaflon, and’ performance of
classroom rlfuals, alfhough occaslonally, there wlll be commenfs made in

1

relaflon to his academlc work. In fhe laffer case, fhese evaluaflons,

‘ -
! .

whlch refer to the sfudenf’s general performance, wlll usually be made af

| fhe concluslon of a lesson. A .

" Student: #, M or_ F e

"The flrsf plece of data coded under behavlor relafed confacfs is the

'.fn fhe approprlafe column accordlng to sex.
‘ &

Behavlor £ - e .
The next column requlres the ldenflflcaflon of fhe behavlor. - The

; approprla\ﬁ number for .this column Is selecfed from fhe llsf af fhe rlghf

. and TE1t ls necessary to. use Number Hy, whlch ls Olher, fhe coder should

speclfy what fhe behavior was. Code fhe approprlafe behavlor number under

BEH # The nexf flve colUmns deal wlfh the feacher s feedback to the pupnl'

\l .
~.!. ..

‘sfudenf's number. Thls nnvolves ldenflfylng fhe sfudenf and placing- his number d

beha“\:lor. m_ * . '. | SR -
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NT SN. _

Not seen is coded;when +he teacher has hof seen a crlflcal?fhcldenf.
xRemember, it must be a critical hehavjor whlch Is missed by the. teacher

In order to code not seen. . No ofher cod[hgs'are necessary when fhfs column
: Is-checked. . | L | |

IGNOR

{3&.

lgnore Is coded when fhe feaaher clearly sees an interaction but has

declded To.lgnore it. _No other codlngs are necessary.

3

" Non-Verbal Infervenfion (NVIT) .

.

. Non-verbal . lnfervenflon (NVIT) Is lncluded in Thls syfem To account

. for Those slfuafions in whlch the teacher takes steps fo correcf a behavloral
problem; however, he does so wlfhouf disrupflng The whole. class. He may
:'move close fo a pupll who ls falklng, he may fap a sfudenf on fhe shoulder

‘who ls daydreamlng and polnf ?5 his book or he.could turn . a sfudenf around

-
< ‘

In his seaf when’ he Is‘faclng The wrong way and- looklng af hls nelghbor.'4
These are cases where fhe feacher does lnfervene, buf does so inaudibly.

| wlfh a mlnlmum of dlsrupflon.::gv

._Managemenfﬂ(MGﬁT) !, . {3‘ ”;12}

Thls;cafeéory ahd:fgalfojlowfng fwovrefer!#ovfeachen behayfor lh slnglfngf
ﬂ u:,ouf ﬁorqcoomenf a~pupll ehgaging In ihapproprlafe oriundeslrable classroom

) 6eha@lor.. lflis‘always verbal Usually feachers' behav1orvhanagemen+s wlll‘*ﬁ
occur in sltuatlons ln whlch The pupll Is dolng somefhlng that is nof neeessarlly

o alwayg'prohlblfed but whhe is Troublesome at-the momenf ln such Insfances
R B | N S



:.;Crlflclsm (-—)

| jyou?permanentgy_lf I see It agaIn foday'" fhe coder would_oode_ :

58 +* CLe

1*-

fhe feacher will single out fhe sfudenf fo Inform him. that hIs presen+
_low\ .
behavlor Is Inepproprlafe, buf wIII ‘do so without communlcaflon of

' 'reJechon or anger as In crIfIcIsm. Ekamples of this. are as follows.

"Johnny you're gefflng foo nolsy."
“"Try to flgure out the answer on your own -- don'f _copy

. off our- nelghbor."
"Johnny, you can. falk to Mary 1f you wanf to, but. sfay In-

© your seaf.";d“

//Tn\a Junior hIgh mafh class, a coder observed a glrl “turned around

| in her seaf fapplng the boy behind her on the arm wlfh her ruler. - After

a ‘moment, fhe feacher qulef%y and wlfh a not. unfrlendly fook on his face,.

- sald. "Thaf looks Ilke a’ good one for my collecflon.ﬂ This Incldent should
'be coded MGMT fhere was no personal affack anger or crIfIcIsm in fhe feacher s

_"confacf and -1t was onIy a very mIId form of dIsclpIInary confrol

The IInes of demarcaflon between managemenfs (MGMT) and crlflclsms (-~)

T@re someflmes dIfflcqu fo dIscern.~ Someflm the ‘same or nearly}fhe same .

!

.words could be Loded In,elf?:;‘cafegory; with the declslon-belng“hade on fﬁell

basls of. the non-VerbaI expre Ive and gesfural componenfs of fhe feacher S &:{

message., BehavIoraI Insfrucflons glven to the pupil merely in fhe lnferesf "g

- of Informaflon or classroom managemenf and wlfhouf any connofaflon-of warnImg

-

_or crIfIcIsm would be coded as. management (MGMT).

Threaf (THRT)

If, in fhe math class IHlustration glven above, the feacher had sald

f

' "Tha‘l Iooks like a good one for my collection and'| wlll take If@aay from

q"fhreaf (THRT}..
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) BEHAV10R-RELATED CONTACT ERRORS

"Aslde»¥rom wanflng Information on the type and frequency of behaylor~
related contacts fn'fhe classroom, we are also Interested In obtalning a
£y neasure‘ofAfhe effectIveness of the teacher'sAmefhod of hand!ing these
,Abehavlor-relafed confacfs. For ¢his reason,Awe hawe chosen to record o

S t
- ceftaln errors whlch fhe teacher may make~{n the course of halflng In-

RN

approprlafe classroom behavlor. These can be cafegorlzad as fargef

timing or overreacflon errors. The last flve cafegorles in the behavior- -

'relafed contact secflon exlsf for fhe purpose of recordlng these confacf ‘ .

errors. . - . 3"

No Error>(NOERRj

The no error (NOERR) column should be checked whenever the feacher

halfs an lnapproprlafe behavlor without maklng one of fhe above menfloned-

I

errors In deallng wlfh a mlsbehavlor. I f fhe coder is not sure that a fargef
on’Tlmlng error has nof occurred .he should check fhe "?‘" column : A R i_

\
more defalled descripflon of fhls coding opflon will be discussed in fhe
. L . O ‘ o «

"77" secfion

Targe+ Error N ‘ ' L
, . . . ;.‘ \’

A fargef error (TARG) Is” coded when fhe feacher reprlmands fhe wrong
-sfudenf for a mlsbehavlor wh|ch has obviously been commuffed by anbfher
student or students in the cIassroom. For example, the room is quiet unfll N
Jane beglns;whlsperlng*fo Mary. Mary continues fhe conversaflon, and
Jamie Ieans’g;er to 1ls+en ’ The teacher Is annoyed by the noise and says,

"Jamie, furn around and sfop aII fhaf falking. . ;f

= A fargef error ls also :coded when the teacher makes an affempf to: half #

k. a- mlnor mlsbehavlor ‘while lgnorlng or allowlng:a more seruous mlsbehavlor

j

v
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to ‘continue. Therefore,‘%f~+wo boys In the back of the classroom were

allowed Yo engadehln a paper wad fight while the teacher reprimanded Mary

for whispering, a target error shou[d be coded.

Timing Error (TIM)

Ayflmlng'error_ls coded whenever a teacher delays'correcflng the.
sfudenflor‘s+uden+5'lnvolved In a misbehavior until the effect of the
reprlmand Is dlmlnlshed. For example, Tom and Mary are whispering about

after school blans. The dlscusslon ceases and both go back ‘to their seatwork.

;‘v

S eiale

¢

. asslgnmenf After compleflng her contact wlfh the student she says,

"Tom and Mary, s?op your talking and gef to work." Tom and Mary are

undersfandably confused because fhey have been working tpr fhe last couple

of mInufes. , o,

A flmlng error should also be coded whenever ‘a. *eacher allows whaf is

munlf}ally a mInor mlsbehavlor fo escala?e'lnfo soMefh[ng more serious before

lf ls halfed Two kinds of - examples are reIevanf to this type of timing,
érror The flrsf occurs when a teacher is aware that'a couple of students
have sfopped worklng on their assugnmenfs and have begunjfalklng. However,‘
before fhe\feacher decnded fo acf on fhls observafuon, fhe maJorlfy of the

class has become lnvolv ln the socualuzlng. The mlsbheavlor has spread

FEH L

s

because the feacher did not stop It In its embryonlic s+age.

- The second sizyaflap which can be assoclafed with the concepf of

escala?!on Is: one whlch mlghf be comparable to the followling scenarlo

John and Dave are engaged tn a heafed debafe abouf the ownershlp of a

.»pencLI.- The ?eacher noflces The,acffVIfy buf falls to ngacf to it
N SR o ‘ -
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immediately. Affer a. few more Inferchanges befween the fwo boys, Tom
pushes Dave pnd a scuffle sfarfs. Before the feacher lnfervenes, a full
fledged fight has brokgn out. Thejgedcheﬁ has committed a timing error

' because he dld not stop the misbehavior before It.became serlous.

. , X ;,u [ ]
Not Observed ’ . AT
- ; ‘ A
Occaslonally, the coder will be_busy codlng other Informaflon prlor
. ﬁw-a behavioral eplsode and will not.be able to qafher sufficlient ev1dence

to judge whether or not a +arge+.or flmlng error has been made. In such
- cases a check should bé placed 4h the "?7" co[umn. This codlng.convenfion
.should be used only in fhe case of target or flmlng errors,_slnce fhe

coder can usually tell If an overreacflon error has been made without having

observed the total interaction.
v , n.

Overreaction (OVRT) - - o

- S o : R
An overreaction error (OVRT) Is coded when the teacher either responds

fopvseverely to a misbehavior or dwelis on the criticism of the misbehavior

~beyond  the level necessary fo;ge+ the point across.

-

-

g:’o .



T T STUDENT BEHAVIORS LST - T
SO e (DEFINITIONSOF TERMS) o

h R - . - . . E -_l . e . . e A . L
. . - Lot . N . ) . o B .
I

)

The\firsf four. behaviors lisfed are Termed non-crificai ones in ihe

oo SO Y )

o o behavior IisT whlle The remaining ones are criTical ' ln Terms of The coding

' '_sysfem, This means Thaf if one of The firsf four occurs and The Teacher does '
> . |

- ( g nof reacf To it. in any way, eifher verbally or non—verbally, Then We do no+

even if '“;,.;

code if.' lf any of The remaining ones occur, |+ musf be coded,"

>>. - %me teacher does noT reacT to iT The criTical behaviors are deemed sign|- j?f
‘ «v/)LficanT efghgh fhaf we should have a record of fhem, even T The Teacher does

' nof seem to nofe Thd’occurrence. As nofed before in The BehaVIor Confac+s

»

secfion, in “the evenf Thaf one of These behaviors does occur and There is

no Teacher reacTion,‘;Me The child number under M or. F The behaV|or

’.

— '_'~°number, and Then draW‘a horizon+al line across The resT of the- columns for
: Thaf line, indicaTing Thereby Thaf There was no Teacher reacflon.:f- f'*~

‘0-—Noi Observed

..;y;‘f NoT obServed inclddes all behaviors wh|Ch caused The sTudenT To be
B ) " 4 -

- d1sciplined buf which wers -not: seen by The coder. ' '}' -._'fkfn
c The lndependenf Typically Inappropriafe caTegory (lnd Typ lnapp)
L bhcludes all non-work relaied behavnors which are cru+ic|zed by +he +eacher, and
(- : 33
N are noT social in naTure or disrupTive To oTher children : This inclqus ,_'

wasfing Time, working on +he wrong assngnmen+ ai +he wrong Tlme, daydreaming, and

- o anyThing else Thaf The sfudenf does independenfly Thaf is nof disrupfive. _;
» ‘... ‘ . " ) ... - ’ 6'9 '/ . " ) \ ('
‘ ‘.Q | ‘;:. ‘. @ . ) . ,,‘ , . \ , .
- R A ‘ ’ P .
- "3}? »,. -, ) B I . : . | ~
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Soclallzing - g o - :ig' A ’.~,’ ; if <

o ﬁdfdf Soclalizing and especially soclal chaffing are lnappropriafe behavlors
"H‘\E that a sfudenf engages in wifh a peer which are nof disrupflve but deflnlfely

ouf of'wwace af ‘the fime. 'ﬂlf : ,"(%// | ',v-,'g L PEE }f

F‘Lafe'
- Lafe is checked when
'x: slgnaling fhe beglnnlng of fhe class period It should only be . coded |f o "
' fhe feacher dlscipanes fhe sfudenf for his fardiness. L a
“,TDisruEf _Jf.._{i :lf, S 1,l?we-., N

Disrupflve béhavlor refers +to behavior a. sfudenf engages in eifher

;

. lndependenfly or: wifh peers whlch is noisy or~ dlsfurblng enough fo go

‘a .

) beyond elfher lnd Typ Inapp or Soclaljzlng. o f;.j‘ g \\\; o .i..] 1;;__

.__Zsassl/oe'f" SR TP A
B Sass/Defy occurs when a sfudenf mocks fhe feacher, openly defles hlm

ﬂ'falks back fo h|m makes faces behind his back and exhlblfs any behavior fhaf
\

"ﬁcan be consldered grossly dlsrespecfful. This is more exfreme fhan compliance .

st

wifh a frown or a scowl in which fhe sfudenf demonsfrates his displeasure .

. buf complies anyway. Sass/De 0

,parf fo respond nggaflvely fo ?Agracheris demands or requesfs.
' : s S ‘ ' '
' "*ﬂg < SR R SRR t . S :

Verbal Aggresslon (Vagg) is an unfrlendly lniflafion involving only

J ” - .

“iwords, nof physlcal coqfacf. The confenf of fhe message is obvlously infended

1
N

”‘ fo hurf or anger fhe ofher person. 'ff}:'

£,
: . o
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>

". lf aggresslon lnvolves bofh physlcal and verbal abuse, Physlcal

‘ Aggresslon (Pagg) sh0uld be coded. ‘
R ':f:j_o.-w;‘,. R ~i-}l'¢%n T
| - Leave - ~n'-1j..:,~'=4ll'v.' Sl
. ., - o N : . A . "0,..4_
lf +he sfudenikleaves “the room wlfhouf permlsslon, the. coder should

li,"i; _code leave.f‘ |
.Confraband 'HJ _ | |
Confrabandlrefers fo-any lfem whlch the teacher makes clear is not
welcome ln hls classroom, or’ confbﬁcafes on fhe spof In The Jhnlor hlgh
mafh cIass example glven earller ln Thls secflon, where fhe glrI was,fapplng
a boy sitting near her wlfh her ruler, fhe coder should code Soclalnznng,
no+ Confraband. The difference here is one of degree, bu+ The ruler lS ?

generally an approprlafe llem ho have Tn a mafh class, and Confraband is .

used only for maferlals dlsfincfly ouf of place in fhe classroom, such as
. . L -

N
1Y

Bait . 4" | R

" a knife.. . o

Balfing The Teacher |s/a cr|+lcal behavnoral lnc1den+ ks ls usually
Tlmed to .occur at a momenf which maxlmlzes The damage To or dlsrupflon of .

a lesson. Frequenfly, lf is a seemlngly |nnocuous verballzaflon and +hls

'“uenhances ‘the sfrengfh of iTS effeCT-

1}

<

Example The Teacher has pIanned and presenfed his lesicn very care- i

if up fo the ponnf where he wlII sollcnf quesflons and dlscusslon.
g Ekom hIs flrsf vqunTeer, he expecfika response lndlcafing a hlgh degree

.F:ﬂ;'rél: of comprehenslon and Integration. The kid a#ks to sharpen ‘his pencll

Y C P - . e L, '; R . \
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ﬂae enﬂre class dlssolves ln Iaughl'er, and he s 1'hen left with. 1'he 1'ask
',_of sef?llng the klds down and reeslabllshlng The lesson. .;r_»vt - ;' ;a
#\ ) : _ g
Alfhough fhls +ype of behavloral lncldenf may - appear opalhe surface
fo be a publlc response opporfunlly, or.even'a sfudenl-inlflaled questlon _-“"
'or commenl +he lnlenf of The lnclden+ requlres Thal it be codedas be- o .

-

havloral. Care shouId be Taken To qecognlze These par+lcular lncldenfs

eand code Them as behavloral ln nafure since Thls is The main ln+en+ of the

' exchange. = - SR T J
' lf a s+uden+ falls asleep durlng The class perlod the s+uden+'s -
'enpmber,or a check |n-+he'M/F column shoUld be recorded.
. . v ' -
| i
¢ s
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'SOCIAL CONTACTS ™
The final box on. The coding sheeT is fo be useﬂ for purely social
cchacfs. This sec+ion |s provided for the codlng of . lncldenfs which do

-noT belong in The SIC—SIQ box becau‘e +hey are noT-academic ln naTure, and

-or

"Therefore,‘in order not To li?Ter the other, secTions, The Soclal Con?ac?s ;;:-(

- box’ has been added Yo the sys?em.':”l' N
.STudenT # M orHF oo 3_ [‘.1 o ('J_'; -
. o Fill In The chlld's number in The approprlafe column |f he isa

' (, Targef sTudenT if noT check The M or F colupn

4

Teacher Afforded or STudenT Crea+ed (TA or SC)

Check'TAg(Teechef'affor d) or SC (sTudenT-creaTed) acco%dlngofo wheTher
f ,

The.SOCIaliiing was:begun‘b he Teacher or a student. N

~

Feedback (AC or NAY T .t Ty

I The conTac+ ls Teacher afforded Thls last Two-column secTron is

.

‘;non-appllcable I f The conTacT Is sTudenT-creaTed, noTe ThaT The ?eacher

]
‘

eiTher accepTed (ACPT) +he commenT or quesflon by respondlng or acknowledglng

it in some way, or else he did noT accepT it (NACPT) {ﬁc'
e
) .q‘ 2
™
i

o {\ -
N IR
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T for-#he S+uden+ A#fribufes Codﬁng Sysfem (Res Rep. 74 2).'

B

.ﬂBroph§;‘J SelectlngﬁTeachers for Infens]veasfhdy\\
. Austin,

‘jBFOphy,

'f_Brophy, Mahaffey, Greenhalgh Ogden, and Sellg.
*'Flrsf Grade Readlng GrougﬁSfudy (Res. Rep 75-2).
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Klng, Everfson, Baum, Crawford Mahaffey, and Sherman. Mandal

Ausfln, Texas-'

‘ 'Research and Developmen+ Cen+er for Teacher Educafion, 1974.

Coding Sysfem for the .

Ausfln, Texas: -

;Research and’ Developmenf{Cenfer for Teacher Educaflen,,l975;
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