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. CTHTROBUCTION
b

The South Carolina Education TFinmance Act of 1977 contains . several
4

= '

implications for schﬁ61s and  school districts, Among  these are
implications for the gathering and disseminavion of test data. The re-
sponsibility for gathering the test data belongs to the State Department of
Education. The Act Fequi;ES that these data be gathered as part ¢f the De-
partment’s Statewide Te;fing Program and that ﬁafh district rust partici-

pate-in this program, \ : .
The responsibility for the dissemioation of the test results belongs to

. , ; A S
cach schogl district. As the law specifically states, "Lach school dis=
trict shall annually submit to fhe State Poard #f Cducation and to the peos

ple of the disf;iﬁt that district's programratic report including resnlts

of the required testing program, the annual Teng=range plan and the evalua=

tion of program effectiveness by August fifteenth of each year." {Act 153
of 1977, Section 6-4-f).

Because the dissemination of Lpﬁljrvsulfﬁ is new for many districts,
guidance iﬁéierning this disseriination may be reeded.  The purpose of this
handbook is to provide district personnel with infqrmﬂtiﬁn that can be used
to better communicate the rﬁéuItg of the testing program to the people of

the district. in order tn accorplish this purpose effectively and ef-

s

Fitient]y} thie handbook is nrgani;ed.intn two general sections., The first
section, “"Questions to Anticipate and Answers ta Prepare”, poses several
questions which school personnel may be asked h; the news wedia, parents,
and the génerdepuﬁlic: This section also presents infarmatﬁnn whick will

assist school personnel in answering these guestions.  The guestions and



1 ' i
answers deal with issues specific. to the conprehensive Trsts of Basic

Skills, Form 35 ,(?TBS/S),! The CfBS/§ are the tests eurrently usod hy tho

' Shate Department of tdugation as part of Lhe Statevide Testing Program. The
. second seétion, "Suggested procediires for Releasing Test Pat o, presents

informat ion concerning the presentation \.md relrase of tesl results to the

news wadia, paronty, .:md the yeneral public. »

) This l:mndbgm: Wis dc&véThpc,!d in order to facilitate C'ﬂmn"\mi!,;n( jon of the
T ?éults obtained from the roquired S gteyide Test ing frogram, However, the
Suggéstions gn the presentation and release of test scores J4re eaqually vap;
p1jcable Lu'?infm‘md‘finn gatherod frow other dist etyide fheting prograin
information that way b subject in ri lease umder the provisiong of the

. Freadom of lnfD!‘r}](\?i—On Act. .0 4

. . s
s . QUESTIORS 10 ANTICIPARTE AMY AFSWEVS TG PREPAFL

=

. What 1s the Puv‘j.‘ﬁsé of the fion prehensive Tests of fasic ‘J ills (£TP5)?

- =

L

As indicated in the "Test E(’)Dfdﬂinﬁ’ . Itandbook ™ (1074}, the Com-

prenensive Tests -of Basic skills (CTRY) wore sdesigned to measure the exs

tent Lo which individual students ave desaloped the capabilities and
learned the skills that are prerequisiie Lo studying and Tearning in sub-

ject matterscourses, and necessary for functioning-in a society based on

daily use of Hngﬁagrﬁ: and =numbér'ff (po 13} This, the CTES were designed to
- gather information EﬁﬂEEr’*ﬁiﬂfJbLhﬁ extent to which studenis had acquired
general skills (iand SPEIE_‘iFiQﬂ,TIy, genev*ﬂ éonm\;mic‘a’hun skills) which would
henefit them in a wide variety ‘of schhal and non-schoo! situations. This

“focus on weasuring learning which resilts from a wide range of experienges

[

o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

is hest stated by the developers of the CTRSY "The pedsupement of thesos

ckills and abilities cannot be divarced entirely from the wmeasurement of

knowledge acquired through schooling, but it is not’the intent of- those

tests %o measure this knowledge hiv’gﬁ}ly“ (p. 13). The handbodk con-

tinues, "the emphasis in this series [of testsl is on the measurement of
the gerasp of broad concepts and abstractions as doveloped by all
curriculums, and on facility in the skills that are peauired in the

gffective use of language ant nueber such a5 classifying, maripulat ing, and

interpreting” (p. 13). ,
khat Type of Tests Are the CIps? * .
The CT0S are tlassified as "norm-paferenced tests,”  Forsereforencad
\; i = &

tests provide what imyr ke termed “comparative information”, That 15 to

say, students' scores on such 'esls dre suiven sraning by “comparing thes

- Wwith the scores of a larqe, national carrple of students.  The nat ional

sample of students must™he at the save I)V;!HVL‘ lTevel as the district students
but may differ in terws of szich characteristics as sncip-pconaric status.
Thus, the test results from nore=raferenced Lg-",tc; indicate kow the general

. | 4
skills possessed hy students within’a Given schoanl or Tli:ﬁ_ru;' compare w;th
those -CSQSSESSN! by a national sarple of stulents,

¥

There are seven levels of the CIRS which are appropriate for students,
of diffcrent ages and eprnlled in different orades,”  Table 1 indicates the

tost levels that are appropriate for students af Aifforent nrade levels.

%
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Table 1
- - .
CnF!‘ES[‘Dndi?r\Cl} of Test Levels with Grade Levels
- . B o
Test Lovel Grade Level
A © Peginning of ¥indergarten Lo Feginning
) af First Crade
£ © Mid-Eindergarten to {nd ot pirst Grade
C Kid=First Grade to [nd of Second Grade
H Fid-Second Grade to Ind of Fourth Grade
2 Fid=-Fourth Crade ta tod of 5ixth Grade
3 Mid=Sixth Grade to End of Lighth Grade
4 Mid=Eighth Crade to End of Twelfth Crade

“The Statewide Testinn Program tests students at firades 3, 6, and 11

. and uses four test jevgls: Level €, Level 1, Level 2, and Level 4. Levels

€ and 1 are administered at Grade 2, Levels 1 and 2 are administered at

Grade 6, and Level 4 is administered at Grade 11. The composition of
these four levels is very similar. Each .\;ei (except Level C) consists of

six general skill areas: reading, language, mathematics, reference skills,

science, and social studies. level O does not include a test of reference

Three of the general skill areas, reading, lgnguage, and mathematics
are divided into subskill areas. Reading is divided into two-subskill
areas: vocabulary and comprehension. Language iz divided into three sub-

|}

=
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'sk_ﬂ'l.areas: spelling, language mechanics, and language expreision.

Mathematics is divided into two .subskill areas: ‘computation and con-

cepts/applications. Finally, each general skill area is divided into what

administration of each set of items is also pre resented in Table 2.

areﬁcaﬂed content categories. The relationship among general skill areas,

subskill areas, and content categories is shown graphically in Figure 1.

The specific relationships for reading, language, mathematics, reference

skills, sci ience, and social studies are shown graphically in Figures 2

 through 7.

Typicaﬂy?xhsztudent scores are reported for each general skill area,

although the repnrtmg of scores by subskill areas or by content aategnry

= W

is possible. Student scores are initially ccxmputed by -adding up the number
of items 'in_ the general skill areas answered correctly by each student.
The number‘ of items testing each of the six general skill areas on each

level of the tests -are displayed in Table 2. The time necessary for the

Poes What Is Measured by the €TB5S M. atch What Is Taught

in the School or District?

In addition to the grganization of the teésts and the number of items on

the tests, the - technical quality of the test should <also be considered.
One indicator of a test’'s technical quality is validity. :
Validity refers to the extent to which the test measures .the skills and

abilities that are deemed important by the school or district. As such,

validity .can be éxamined by comparing the skills and abilities which. under=

_1ié the test with the skills and abilities which make upthe school's. or

=

district's curriculum or are contained in the goals of the school or ..



Table 2

General Skill Areas. Mumber of Items- per Area, and Administration Times
. _for Test Levels C, 1, 2, and 4

General 5kill Level C “Level 1 Level=2 Level 4
Area N L ) .z -
# of Items |Time(min.) 4 of ltems | Time(min.)-| # of Items .| Time(min.} |7 # pf' 1tems ’Fim&(min,) -
Reading =74 56 a5 50 g5 49 85 46
Language 79 55 94 48 105 49 g5 49
Mathematics 53 59 98 75 98 75 98 70
- Reference == -= 20 “15 20 10 20 10
Skills .
Science 30 3, 37 40 % 40 40 40
Social Studies 30 3 37" 40 37 40 39 10
14

ER]

Aruitoxt provided by Eic:

RIC



O

ERIC

Aruitoxt provided by Eic:

district. Since the curriculum and goals of schools or districts may vary,
each school or district should exanine the validity of the test for that
school or district.

}his exariination is best made at the content category level of -the

tests. The content categariezzhave been mentiogned in. Figures 2 through 7

_and are described in greater detail in the Test Coordinator's Handbook on

Pages 33 - 58. A panel of teachers should examine the content cateqories -
underlying the tests at each grade level. For each 1:cimtent.c,,-aﬁegt;ar;,',i con-
sensus should be reached concerning whether that content category is taught
at that particular grade level.

The validity of the tests can be reported in terims of the percent of

the content categories on the test which are included in the curriculum at

eack ytade level. For example, the language area is compnsed of eight con=
tent cateyories. If five of the eight categories are included in the sixth

grade language arts curriculum, the validity of the test can he said to be

5/8ths or 62 1/2 perténti The higher this figure is, the more valid the

test is with respect to the curriculum, If this figure falls much helow 50
rercent, one should question the app]iéébi1ity or validity of the test for
the curriculum. Consequently, the weaning of the test results in ferms of

students' learning of the curriculii is unclear in this instance.

How Accurate Are the CTBS Scores?

Ir addition to validity, a second techﬁica] characteristic which should

be considered is reliability. Relighility is concerned with the amount of

érror that is present when one describes a person's performance nn a test.

"
-F

S,
‘t; E



Tests are not infallible. Since .tests are not perfect indicators af
students' learning, some error is_inevitable. FMany test users, however,

into consideration. In testing

—fail—to-take

terminology, this .error 15
weasuresent. Put simply, the standard errer of measursment can he thoughkt

of as the average amount of error in a student's score, for evowenle, the

ayerarne apount of errar on the fest of reading

items. This is to say,

o

fif the student were to take the reading ‘sst on two separate occasions, the

ctudent's score wmight differ by as [mch as 4 items.  Feasurement

specialists take this error inte consideration hy subtracting it from and
|
i

_adding it to a student's score. JTris, a student vho answers 70 iteins

correctly on the reading test wnuld ({1ikely “have a true reading score
somephers Between OF (70 - & items) pnd 74 {7+ 4 diteirs), Thus, the
standard - error . of measurement is feportant in arder to understand the

precision that can Le attributed to a trst sanre.

The developers of ‘the CIFS have computed the standard frror of measure-

rent for each test at each level, The standard errors of measurement are

presented in Tahle 3. .

Az gan be seen in Table 3, tus crrors rance fren § items to 4 items and

F

~are highly consistent over all four Jevals nf -the tests used in the State=
. !

wide Testing Prdﬁrah. L If this error Ks divided by tre number of items ‘
Level 1, mathematics) have errors of approximately 4 percent while the
"leait dependable” “tests {(e.q., Lévejzl, veference sk111s) have errors of Y
] . s h
B - - “
1
' . s
\
5 ;\ . o, -
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Apprcxiﬁ:ate Standard Errors of Measurement for Each Test by Test Levzl
(in iteris and percent error)

Table 3

General SkT11™ ~—

T - LA

ral = = —Level C-— Level 1 Level 2
Aﬁfea . . ST e e e e
# of Items “' Error # of Ttgrﬁs * Error’ # of Ttems| ¥ Err;cr # of Items| 9 Evror
’ Reading 3 4% 4 5%, 4 5% 4 5%

, ;:_Liainguage 3 4 4 45 4 E 4 59,
Mathema;:it;s '3 " 6% 4 4z 4 4% 4 47
Reference Skiluls - -- 2 10% 2 10% Z 10%
Science, 2 7% 3 a5 3 2% 3 8%
Social Studies | 2 74 3 g 3 8% 3 |- e

4 n ) 717? ’ . ~ _ _




10

approzimately 10 percent, These errors must be taken into consideration in

order to mazke accurate interpretations of student performance on the tests.
o . . _ '
Since_this is the case, .more -will. be said “akout the relationship of

~standard error of measurement to test interprecation later in this "hand-

What Student Characteristics Should Fe Considered VEEn
Making Comparisons to -the;Mational Sample? T

3

Student responses to the
_incorrect.  The sum total of all correct responses made. for each ceneral

skill area test is referred to as the raw score. Thus, if Udna answers 52

=]

ut of 94 iteis correctly on the language test, [dna's raw score is 52,

Since little iz kpown about the difficulty or complexity of the test items,
raw scores have little meaning. Certainly 76 correct on an easy 3C-item
* test is not the same as 20 correct on a difficult 2C-item test.

FDr.resulté'an tests like the CTES to be meaningful, the performance of

a student or a group of students must be related to some known reference

ost frequently dsed reference group is & national sample of

group. The.

students who -are in the sawe grade as the students of interest.  This
i Y

le and tests like the CTBS

reference qroup often is called a formative s

.often are termed norm-refetenced tests.

- In order to wake a proper iaterpretation of -3 school's or district's
performance, ane must first compare the normative sample with-the school or
‘district sample on certain .relevant characteristics., Examples o such

racteristics might inclede age, sex, ethnic¢ group membership, and social

class. If the normative sample and the school or district sample~are very

ERIC
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dissimilar with respect to these characteristics, then comparisons of the

* test performances of these two samples are not very meaningful .

Wiy are such comparisons not very meaningful? Consider an cxample.

Suppose - the national. sample of third grade students contains 50 percent

boys and 50 percent girls. Furthermore, suppose a particular district (for

example, District #99) has 70 percent boys and 30 percent girls in its
third grade. Because of the relatively large difference between the

‘proportions of bays in the normative sample and in the district sample, the

test results may be expected to be different for the two samples regardless

of the quality of education in_that particular district. Furthermore, be=

2]

£han third grade boys, the direction of the difference in test performances
can be ésﬁinated. We wag?d expect the students in the national sample to
score .higher than the students in Pistrict #99 since there is a greater
propertion of girls'("gaéﬂ =saders") in the na£inn31 sample than there is
in the district sample.

.Nptice that this difference does nof reflect on the guality of the
sducation given ﬁé the students in Djstrict_#?@. Rather, ﬁhis difference
mirrors the differeﬁce in the Eampnéiti@n of the district sample and tFé
ﬁatiﬂnéi sample on a relevant characteristic, namely’, sex of a student. In

sum, then, schools or districts that differ greatly in Séx; social class,

and/or racial composition from the national sample also can re expected to

‘differ ip test perforwance from the natioral® sample.® The direction of the

difference depends on what we know from previous research.

B ¥ . . . - =
Therefore, for proper interpretation of tesl scores, a comparison of

Lol

ause’ prior research suggests that third grade girls tend to read "better”
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different” have been used. "M g

, do

©.12

a
Py

the school or district sample With that of the national sample on important
characteristics. i necessary. Thic is hest accomplished. by -first de-

scribing the school or district in terms of such characteristics as the

(1) proportion of wale students, (2) proportion of Caucasian students, and

3) the proportion of students whose parents hold professional Jor white
prap P

collar jobs. The national sample used for standardizing the CTBS also can

.be deseribed in terms of these characteristics., A description of the

national sample in terms of these and other relevant chafacteristice can be

found on Pages 7 and & of the Technical Bulletin Mo, *.

To the extent Fhat "marked differences" exist hetween the students in

“the district and the students in the national savsiz on these gescriptors,

a comparison of the —=lative achievement of ihese twe samples  is

potentially meaningless and should be wade with cautinn.  As has been

ey !

suggested earlier, if the =« wery difrerant”,  then  any

differences in the test perforuence may be attributed 1o differences in the

characteristics of students attendino the schonl or disiriet rather than to
differences in the quality of edugcetinn pruvided by the district, schools,

and teachers.

In the previous paragraph phrases 'ike “"marked differences! and "ver
E parag f ) Y

st'ion that might be asked s, “Hoy larje

£ thiz difference .have to be in order to be a 'warked difference'?",

This is a'difficult question to answer. fertainly, a difference of 2 or 3

percent is -not large enough., 0On the ather hand, the differgnce does not

have.to veach 20 percent before Lhe difference is worth noting. As a rule

of thumb, differences of approximately £ to 1D éércent,shéuld te considered



[
et

worth noting.

1

-What §,¢EEE,== Are Appropriate for Réporting the Results?

i

For the FémaindEf of this discussion, let us suppose that the students

in the district sample and the students in the national sample are quite

similar with respect to the aforementioned descriptors. How would the com=

.. parison of test results be made?

By far ‘the easiest and most easily understood comparison is given by

the percentile rank. The percentile rank indicates the percent of students
in the national sample whose test performance is equalled or surpassed by a

particular student or group of students in the district sample. For ex-
ample, if Alfred's test performance is equivalent Lo a percentile rank of
59, this number indicates that his test performance was as high or higher

than 59 .percent of the students in the natignal sample,
Bacs - : . P ~ il
Because of measurement error in the test, a range of "likely" test
performance would be more appropriate than a single mmber. Thus, if one.
N AY
standard error of measurement were taken into consideration, Alfred's test

T
performance caild be ‘said- to have equalled or surpassed the test

perforimance of somnewhere between 50 and 68 percent nf the students in the

2 . t

national sample. The initial reaction to such a general interpretation of

-~ Alfred's perflrmance on the test might be one of arazement 4(_]1'\!{‘[1: many

‘people's belief 4n the accurdcy. of test results, Such an interpretation,

however, is the*best that can be made, given the fallibility of the test.

ake interpretations of schoolwide or

Percentile ranks can be used Lo
- Percentile ranks can | sed Lo

' districtwide:test performance in addition to interpretatidng of individual

i
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student performance. . The simplest way- of making an appropriate inter-
pretation ig tg identify the top student, m@st nearly average $tudent, and
‘the bottom St”%f”t at each grade level in thr schanl or district. The top
student would he the one having the hlghFSt tnta1 battefy sCore. (The

total battery score is based on the student's performance on the reading

language, and mathemalics tests.) The most nearly averaqe student would ke

the one whose total battery score is higher thar one-half of the students

Tn the schocl or district and lower than one-half of thke students in the

school or district. ~The bottom student would be the one whose total bat-

tery score -is lower than all other students in the school or ih;t iet,
Given these three: students, a simple summary figure can bhe cnnstruit@d by
graphing the percentile rank for each student -on each general skill ared.

An example of such a figure is displayed in Figure ¥.

Figure £ shaws at 2 glance how the top student in the school or

district compares with the top student in the national sample. Similar

’@mpari%ﬂns- are evident for the middle student and the “hottom student.

" Suminary statements can be made directly from the figure, Tor gxample, the

figure indicales that our average studeats “do as well as™ the average

student in the nation in the areas of feading and science; the averane

students "da somewhat hetter than® the .averade stmdent in the ngtion in the

areas-of malhematics and sogial studivs; amd-they "do somewhat poorer than"

the aiergge'gtudeng in the nation in the areas of language and reference

skillsy

Ifi order to provide more exact information, the standard error of |
* N B :

®

ical lines. Trese

3

measureiient can be indicated on the figure hy short vert
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short -vertical lines or bands can he copied directiy from the Individual

Student Record which is provided to the school or district by the State

i
"

standard error bands is shown in Figure 9, As can be seen in Figure 9, the
o

'average student in the school or -district is, in fact, lower in:the area éf

language but s not reliably lower in the area of reference shills.

AMthough this graphical display is probably the simplest method of dis-
fails to take into consideration all of the students in aiparticuiar grade
in the school dr-distriét, Inrorder to display the performance of all
students, a second type of figure which can provide supplementary
information to the first type of display is pféFEFéblE; The rgtianaié and
means for constructing this display follaw. ! : -

Suppose the national sample were divided ,into four equal groups on the
Hasis of total battery score, Further, suppose that‘these groups are
called "qyarters" (since there are four of them). [f this were done, the
top quarter (04) would include students with percentile ranks from 76 to
%9; The upper middle quarter (3} would inciude'studEpté vith percentile
ranks from 51 to 75. The 1awef middle QuaFtEr (02) would include students

- | = x, ) N
with percentile ranks from 26 to 50, and the lowest quarter (Q1) would
include students with percentile ranks from 1 to 25,

Now, by definition, one=fourth ar 25 percent of the national, sample

would fall'into each -of these quarters., Thus, a comparison of a school's

or district's performance with the performance of the national sample“can

Ly

be made by computing the number and percent of students in the school or

5
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distPict that fall imo each of the four quarters.  Since the School
Frequency Distribution computer printout is distributed to each school and
the District Freguency Distribution computer printout je distributed to

sach district, the percentages in each quarter of the national scare

dist_ﬁbuﬁion can be taken directly from the frequency distribution report.

Once the percent of students at each grade level in the school or

district who fall into pach quarter i3 determined, the results can be

‘summarized in a graphical- form cimilar to that shown in Figuiv 10. Again,

a glance at the figure provides useful information. For example, the top

studenﬁé in the district (that is, those in the top quarter) "do somawhat
better" in reading than their national counterparts.  And, the bottom
students in the district {that is, those in the lowest quarter) -"do more
p;mrly“ 4n reading than their national counterparts. The other students in
the district "do just about as well" as their national counterparts. In
addition, by adding up the percent of students in the two upper guarters of
'?he national séore dist{ributian (that is, 04 and Q3), the percent of
,st:udent.s in the district that score above the national average can Ee
éﬁmpuﬁedrquizﬂy! Fof-’*‘ example, 5% percent of the students in the

hypothetical district in ‘Figure 10 scored above the national average in

 reading. \

w

Although this §Eééﬁd type of display does easily allow . tor the

_ presentation of the per&cr)rmances of all.students, tﬁis.display does not

easily allow for the p",esent;ati‘on of standard errors of measurement.
Therefore, in order t‘c\}-gro\‘yideva more complete picture of the test results,
sy in conjunction with the first display fis
( ‘ a
i Vo , :

use of. the second é\ism

A

k ozg

A
-
v
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Summary

In sum, thgh, proper interpretation of test results requires a- sound

woderstanding of ‘the validity and reliability of the test and the composi-

wtion of the natienal sample of students relative to that of the school or

district sample. To the extent that (1) the test possesses an adequate
degree of validity relative to tﬁg school or district curricula in the
Aggﬁéfal skin areas, (2) the error .af measurement is reasanab%e and
remembgfegg aﬂd'QB) the composition of the national sample of students i;
'simTIér to that of the school | or ~district sample, apbrapfiate
interpretaticn can be made. Such interpretations can be made most easily

when the test results are presented -in graphic form. Three such graphic

forms (Figures 8, 9, and 10) seem feasible, given the desire to improve
conmunication with a variety of audiénces. ' .
SUGGESTED PROCEDURES FOR RELEASING TEST DATA

As the Na*tional Sﬁhpal Public Relations Assaciéiign {1976) has pointed

out, “"assessment priograms tend to be controversial” (p. 9)." The major

reasons for this controversy, the association contends, Seem to be (1} a*

lack of awareness on the paFt-ﬂf the districpépewsannel of the differéﬁt

" audiences to whom the information is to bE'pFesentEd‘and (2) & lack of

understanding of the meaning of various terms which are crucial for
understanding -test ,results on the part of school personnel ang the members

of various audiences.
A N
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to tell ‘whom and, how to communicate test results in a meaningful fashion to

the two major aud’iences, the news media and parents. In order to

_accompiish this pu;‘pasé§ this 5&;:1:1’151’1 will begin with a brief description
_of how to prepare a wvﬁtten ‘dccumeng for releé’sing the test data,; followed
“by a discussion of'“infan%jﬁg sehool and district staff of the test I‘ESU{tSa
special concerns for releasing tests results to thev news media and parents

- will also be voiced. Issues uééh’ng with ways of following up the release

of test scores via parent conferences, public meetipngs, and the like

" conclude this handbook. ' : L
Preparing the Written Document

i i

Test results should be released at the district Jevel by the district
syperintendent. To aid in communication, a written document should be
prepared by .the Jistrict test coordinator before discussing the test re-

sults with either the news media or the public. . The written docuient

———

should contain the items mentioned in Table 4. . L=

: .. - LI

istrict Staff

Informing School and D

Once the document has .been Jfrepared, ~ it &hould be distributed to
. ' . ) *

school and district staff. Atter allowing a sufficient time for the
reading of the document by school dnd district staff, an inservice day

should be scheduled in order to discuss the’test program with schoof and

district staff. Two major purposes should he served by the inservice

. meeting. First, questions raisedyby the school and district staff should

be -addressed.  Secénd, suggestions for-changes in instructional programs

v

O
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Items That Should Be Contained in the Written Report Prepared by

the School District

1. Purpose of the Tests (in the context of the entire educational progran
of the school or district) o :

2. Brief Descgyiption of the Tests

3. Glossary of Important Terms: Standard Error of Meas;}eméng, Raw Storéi!
Normative Sample, Percentile Rank, and National Quarters '
4. Brief Description of the School or District in Terms of Relevant De-
. scriptors (e.g., Sex, Race, Secial Status) *

o

5, Comparison of the Descriptors of the School or District with the De-
scriptors of "the National Sample

6. Statement of Similarity oF the Two Samples and the Mecessity of Having
similar Samples When Comparing Student Test performance ‘
4 o

7. Graphical Representation of the Test Results by Grade Level and’ by
8kill Area (The results should be presented by schonl and by district)
rison .of this Year's Growth Results with the Results of the Prev-
Year, Stressing Signs of Growth -
9, Comparison of this Year's Results for the School or Ristrict: -
o ' . L. o LA
A. What programs are in operation to correct kpown weaknesses? ¥ @pat
programs are being considered?
B. What programs work in those schools in the distritt that have high=
. er testscores? Can ideas be taken from those schools and used in
schools with-lower test scores? : LI

,F. ‘V !?. ] ‘ }{7 Vi.

i . =

4
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¥ .
and curricula should be made based on the test results. Such 51@geétiaﬂ5

can be incorporated into the last ‘section of the ‘document, if desirable.

) Tﬁé‘ﬁmﬁartaﬁceéﬁffinfurmingwschnﬂl,@ggnggpﬁj;§>§EafF has heen stated

quite succinctly by the Mational Scrool- Public Relations pssociation
(1976): "“Peporters have been known to-zero in immediately on a school
Whose scores were particularly high or lov. The principal or teachers who
shrug off the interview with an 'Ch, ve're not worried ahout that Mickey
Mause’ﬂragram' will undercut whatever communication efforts are made by the
CEﬂtra1 office" (p. 48) (nce {hé document has heen prepared and schaool

and district staff 1ﬂfarmeﬂ the next step is to inform the news media and

the parents.

Infarming the Hews Media

The first step in preparing for the neys.media is to write ‘@ news re-’
lease. "The focus af“thig?reléase should he a summary of the test resu]ts,

The release shauld he no more than two dﬁLble spaced 1anl §1ze pages in

1en§th En example of a news re1pase is PFFSPand in Appendix A. Aftar
the prepara;1un of the pre;s releas% rEﬁDrtérs should he called in for a

cenferen e, The district test coordinator will prabably be re%paﬂ51h1e for

aceardinating the activities related to the press conference. The UUFPESFV

of the . conference with the rernrters is ta explain the information
ﬁresented in the press release and to fupplemént the verhal statement with

graphs. and tables where appropriate.
r

With respect to both the release and the conference, use positive

statements whenever puss1ble. That ig, talk about strengths first, then

weaknesses. Ment1an the EETEEnt of students above a certain Tevel, nﬁgjthe

percent below it..

g




In preparing this handbook certain terms have been avoided. Terms such
as grade-tquivalent seores and total battery scores should be ‘avoided when
discussing the test results with the news media and Lhr_é public in general.

—_— Snxgm.tems;,shmuld__ne;i! oided- beca

use of the misinterpretation often as-

sociated w%t:.h_ thElT(.“EFQT example, grade eguivalent scores fail tértakewi%tg
cansiqeéatian the appropriateness of the content areas for the students..
Tia think that a third grade student whpse third grade test performance
indicates that he is "at the 6th arade level" and can, 1n fact, wnrlk
mathemat its probiems contained in the 6th grade x:ur'ric\;l.um‘ is ~ inap-
_'prgpﬁ;ia‘ge! T;’lé _"Eth-grade level" only means that he works third grade
mathemat ics problems extremely well for a third gfade student. Rati%er’ than
eix;’ﬂain this important issue to Every}aufjviencei the !sxxggestibﬁ is ih’at:,'
grade-equivalent scores not he pr’s’:sented-;
Finally, the Matianal Sﬁhnﬁj Puklic Psﬂatian%f Association suggests fol-

’Idwing a few basic rules in dealing with the news media, These rules are
as F:)Ht:i:\ﬁi E

*Cive the media everything iy[m have. fon't

hide anything. They'll probably find out

anyway, and then you'll be in real trouble.

*Non't belittle or T‘lﬁwngrade any of the data.
" *prepare charts or tables to hand ,mn;; With-

out distorting the data, you may be able fo

arrange the statistics in a more easily

understood format,

~*Don't let the .reporters et you on thé de=

fensive.- Once they do, it's downhill the
rest of the way. (p. 51)

M theend of the press conferante, inform the media that the district
. 3 ¥
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test coor d inator has been ¢harged with quickly and accurately responding to
additional questions and inquiries from the press and the pubiic,' If your .

summary 1s well. wr1tten and the aboVe rules are followed, ynnv relationship

with the news mEd1a will likely be positive and productive.

Informing parents is a continuous activity. FParents should he informed
thfoughdut'the school year of the testing program and the test results. AL
the beginning of the school year, parents’shouid be inforied af the nature

and purpose of the testing program- Then, about one menth befaore the:

.scheduled administration of the tests, parents shauld be informed of the

pending administration. After the tests have been administered, the first’
information that parents receive will quite Vikely énwe Frnmlthéir children
and the press. If the'press has been properly informed, the first reaction
hy the parents will likely be positive. Furthermore, 1f the test results
are communicated to the students, édditimna% henefits may accrué. As thE“
Natinna1 Sckagi Public Relations Fssnciatién weites, "Think Fawumuch a
parent's mind wauiﬂ he cased if 12-year-old Jimmy vould come home and Sayi‘d
'We got our test scores back today and our teacher said we did pretty well

except in arithmetic so we worked on a lot of prablems -and I think T under=

_ stand it better.' %cratch one worried mnthpr " (p- Eﬂ).

Cammun1cat1ng test results ta individual parents should be done in a

. parent- teather ‘or parent=- quxdante ‘counselar conference Pefore thv meet ing

with the paraﬂts the Ind1v1dua1 TFSt Rernrd for the child 5hnu1d be re-

30+
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trieved from the child's permanent record file. Pegin th? conference by

the child's performance on cach test. Again, as in the case of the news
media, Fm‘;us first on the strengths of the child, then on the weaknesses.
Iﬁ_dil:;ité what the scha§1 intends to do about the weaknesses, as well as
~what the parents can do. At the end of “the conference, ‘summarize- what ~has—

beepn said in order to minimize misunderstandings on the part of the

parents.

. Pfavfding Follow-Ups

£
The surest way of destrgjing the effectiveness of a testing program is
to {iew the program as- a once-a-year thiﬁg, Tikg paying taxes on April
15th.  This paint has heen* alluded to earlier in the qiSCUSSiﬁn ahoiit ‘ways
*  of informing paé&ntsf The-testing Fr%qram éh@u1d ke seen énﬂ explained as
an inteéfal part of the district's educatioral program. [If this is true,
;
gpportunities need to be provided for teachers,” news media, and parents to
fcylﬂw-up'thé results of the testing pngrém. !
;. Suzanne Stemnock (1974) suygests several ideas for f@\inw;ups that are

worthy of consideration by district personnel. o

First, briefings can be provided for members n{ the news media who waﬁt
gﬁyitianal ‘information. These briefings could focus on a more detailed
discussion of various components of the testing program or on supplementary
test results,

.SECGhd, print a hooklet for widespread distributions This hooklet
would contain all ﬁréss articles and a commentary by the district test

A
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coordinator.

Third, following the vrelease of the test results, a panel aof

adninistrators may review the tesis to i‘t,lent,ify strenaths and weaknosses of

students at each grade level tested. This review should focus on the test
results by specific content category rather than’ by general skill areas

~and/or subskill areas which are much too global. Thus, qye%tiﬁné should be

raised such as How did our third grade students perform in the area of

syntactical relationships (one of the content categories of the language

test)?;- Should we include syntactical relationships in our third grade

curriculum (since we do not at the present time)?;  Should we emphasize -

syntactical relationships -more than we do?; Should we devise a now
instructional” program to teach students syntactical - relationships?.
Faurth, read‘ingi ] anyuage, mathematics, reference skills, science, and

social- studies supervisors can visit each school to discuss changes thdt

-~ can be made in hopes of improving student achievenents in the upcoming

year, As much as ‘possible, suggestions for changes should come, from the
st.:aff -of the school,” m}t' fram the supervisor, Teachers tend to reject
"jmprovements” that-are Ellf-}\;]["%ti‘d by "outsiders”.

"‘E;ina}:-ly, according to Sternock, wdrkshops can te provided for p(aﬁe_r-\t.s?
The focus of these -wnr'k;hcjpz should be orf suys i-n ‘whiﬂ\‘;;ia(‘vr1t.?\ can help to
reinforce the school's f:mgrams in their homes, - Suggestians for tone
activities that likely will aid children's Tearning can be made, -

In general, then, fallowsups after the release of the test resulls are

impoetant if‘ﬂ_il] use of the results is tn be rade. The test results
B

o
Led
T

should not be viewed as .als®, having little or no relationship

i
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to the educational ﬁrngrau;\ of the schaols. Rather, test results cark
provide useful _ix\farmatiﬂﬂ‘ far improving the educaL”_i:QnaT program, If this
is’ to _he-dcné, all persons concerned (that is, i\ar’gnL;; tmch%rs, antl
repar’ter’sj must be informed of the !t.esting pr;jgram! the ;’ESU\[E of thek
:_ testing program, the relationship mf’l» the testing program tr;k the
Vinstfuctianal pmgnam;, and programs fm';imprnving‘thé vieaknesses identified

—-+by. the tesi_y __Follow-ups such as those mentioned by Stemnock help

to convince peaple of the role of testing in the total educational program

of the schogl or district.

“
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Appendix A
An Exémple aof a Nistrict News Pelease
FOR IMMEDIATE RFLEASE
(date)

DISTRICTVIDE TEST .
RESULTS AMMOUNCED

 CITY -- Relative to the nation, third, sixth, and eleventh grade students
in District PO9 are achieving quite well in school, Suimary results of the

April testing wére amnounced® yesterday by Cistrict Supériﬁtendent M. T,

Jones,

A" total of 1,215l pupils in grades three, six, and eleven was

administered the Comprehensive Tests of Easic Skills (CTPS) on April lésléi
1970, The CTES are ﬂatiﬁna11y‘standafdizedlaﬂhievEment tests which as=-
311 lstudent ach{evemenﬁ in six general aredé:' readi%g, language,
né&hématics, reference skills, science, anﬁ’suciaT studies. :
Jones said that District £00 students génera1ly performed hiﬁhest iﬁ
* " the areas of 1an§uagei science, social studies, and reference skills. (Re-
ference skills refer to such abilities as using the dictionary and library
to locate “information.) ‘In BiilthFEF grades, more than 45 pe%ﬁént of Dis-
trict #99 students scored above the naﬁienal averaqe in these four areds.
The, lowest performance far all three grades was in mathemat ics. ‘
In the area of language, 48 percent of District 409 third graders
scored above the national average; 45 percent af the sixth graders scored

=ahove the national average; and 41 percent of the eleventh graders scored

3
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above the national averaye.
in reading, 44 per cent, 2% percent, and 26 pereemt of third, sixth,

and eleventh grade students, respectively, scored above the national aver-

Tang. - - -

In matheratics, 40 percent of the third.qrade”§tudents scored above the

national average. The percentaqes in grades six and eleven vere 32 and 22,

respect ively.

The Finhest average scores for Fis'fict_ﬁ”" stullents were ip the area
of reference skills, Fifty parcent of the third graders, a6 pedeent of the
ijth graders, and 47 percent af the eloventk orade students scored above
the natinnal AVFragé in reference shills.

The results in scisnce and epcial studirs were guite Sin:iig%, Pp=

proxiately 47 pefcent of the third grade  students scored above the

n. these two areas. fpprgrimately 47 and an percent of

the sixtk and Eiévrﬂtk arade studenfs, FDSPPE*?VP]E;? scored ahove the

natinnal averane in science and sncial studies.

At the release of, the susmary results, Jones urged caution in inter=

preting ‘the results. Since fthe students ir the national sample differ

- considerably from the Cistrict £97 students in terms of socio-economic

status, racial composition, and atber characteristics, the scores of the
* ' 3
district sample and the - national sample are lTikely to bhe somevhat

#

differont, If one were to corpare.the tap students in Pistrict #00 with

the top studepts in the national sawple at vach grade level, for example,
the differences in test perforrance vould bhe slight.  The bottom students
in District #09, however, tend to scare ruch lower than the bottom <tudents

in the national sample. These hottom students in the district tend to come
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from more cu]turaﬂ.y depr'ived homes than their counterparts in the national
saﬁﬁie?

Siﬂée the scores were lowest in reading and mathematics, a panel of
teachers 'and administrators has been formed to ;Ludy this problem. The
ﬁanei will begin by campa’riﬁg the areas of emphasis of the test viith the
areas nf emphasis of the reading and mathemalics programs used in the dis-
trict. Ifi areas are _f’nund that should be enphasized in the programs but.
currently. are not heing emphasized, changes in the programs \;1’11 he con-
sidered. 1f changes art proposed, parents will be asked to cemment. on the
changes prior to instituting such changes. .

parents interested in ghtaining additional information about the test
results are Eﬂcaufagéd to contact Mrs. Flora Smith, the fistrict Test

oordinator. Mrs. Smith can be reached at 556-1234,
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