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abgut téaﬂhers and thezr!élassr@ém perspéct;ves.-

fsaa;:h was déSlgnEd,

‘The Teacher's Perspective

in gar;; €O meet that nee

!

ed.

LS

Results
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>

persp

maintaining,
uy .

~ed smoothly,
sded - smoothly.

tt

The case study révealed that

and’ rest@rlng a group

lnstructlan r,

the

-

. ‘ - I ) _ )
active waswcharactériged by a caﬁcern for creating,

i

en the group func

managament and actlvlties pro

Fram the beglnnlng of the schodl year,

::appért and a sensefaf working tcgether

'

i

‘teacher's classroom

tlDﬂE

he teaghér ex@Léined; he gradually worked at "building a
- N ' [ S )

J

I entefed the classra@m ‘in WavembET ané rema;ned until

-,

the end of Hay, mak;ngrsharﬁ visits-to the site in Juné.

- The reward
~leadershif
coope

<

4

{

ame

The systam'béc

4 -

, January’a stabla and cohes;@&igrggg-
: ! : v \

system,,

'teééhér torleamé thé class fét half the day,

i

ma lnlﬁg itse
%

norms ©of behaving,

as

consensus level,

#t F?

ation, and cémplatién‘gf daily assignments.

/

it became ﬂecaésary,fgr the

N

unbalanced
? |

LS

Stydents altered their be

13

Dbservat;an and interviews confimed that from W@vember thfough °

g

and.

, i , o . i ' :
allowed the group to attain its goals” of respect,

for eight weeks.

havior

o



: : o » . o
becausé they felt they haa been rejectéd by Ehe teachef, ‘

[

énd thé group dlsplayed 1nstab111ty To restore’ the gréup

“tD=l§S aptlmum ié il kastabll;ty and :ohe51ve ess, the .
teachar worked with the group on pzaja:tg and act1v;t;es L~
- J.
vwhich demanded group .consen3us and caoperatlcﬂ, and requf}ed

‘that the membérs werk t@geth The teacher either-al%ptted

- a@dltlénal tlm% Ear these activities, or_ cbmblned a number of
' L

subge:ts to make time blocks ava;lable. 'At the same t;me,

b kthe teacher rebuilt hlS rapport’ thh the students by. lnterﬂ
;o « ' % ® * '
o , Y
' actlng w;th them as 1nﬂ1v1duals and as group members. He |

used humor and the language of the studen%s to a:campllsh
this. 'Furthefmafe,gas the leader of the group, he madeled:
ﬁheibehaviérs‘whiéﬁ farz’iliﬁ;tei the building of norms that
‘bgought c@nsenéﬁs back to tRe graupa 'Th:Duéh@ut thiS'prD:eEs,
he éncéuraged respez% for each gr@up=mémber, including him~

v o N
' - ¢ » ! = ‘ r o A I;? I

l Elements QE the 'érspe:tlve ' ’ ' L.

E

Con;ern,fpr maintaining a sense,of groupness. The

Lo ] i 1 ‘ ] . :
teacher was ég;e to develop a group by :réat;ﬂg the components
of gr@up life. He (1) designed and jplanned a numbérfﬁf
activities wh;;h provided™ the students w;th rewards they

- eanYEd; (2) planned, érganlzed, ‘and prpv;déd group act;v;ties

which QEneratéa a high level éf.gf@up_éonsensus;-iB) assisted
- i . , . = . ‘ = ) 7 ) N . . i :
in_developina norms for behavior, ‘which allowed students

i
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L e A et : .
. , 1 v _
g great déal Df freedam (prDVldEd they‘t@ak IESPQHEih;lltY
_ ‘- : v :
... for thélffactléﬁs) and gave hlm gxmb;l;tyfln hls téacbing

S
L]

= &

= r@le by enabl;ng him t@ CDDEdlﬂatE maﬁy claESﬂact1v1ties“ﬁf*"%
A 7 i ¥
5 ' . \1 = e
:vaﬁ*ane-tlme, (4) prav;ﬁéd leadEfshlp 1n the, group, theréﬁy,A
_ . -y » -
enabl;ng the ‘group to perfarm certaln tasks w;th;n a mainte—

rance system sﬂstalned by the, studants,,and (5) as” ﬁ%ader,

L.

: 2

,m@deleﬂ hehav;ars whlgh repzesented thé maj@r :%assraam

L
&

g ais Df resgect and coaperatlén. Thase elements, in cém? ;;ésﬁtgﬁg

E

A ’l g
year., in the best and Wotst moments. Each of the éléments
reflected the taacher s classraam perspe;tlve.

. The teacher's Ee:spect;Ve:was c@gnlzable thraugh three

3

ghgses-of,%rgup development over the course of ﬁhé'studyii“

The first‘ghasa'occurred from November to January, when group . - -~
, .} : n < o &
CDESEDEuS was highigiThe students were a stablé-and coheslve :

group. The n@rms Df behavior =- which- lnclgded (l) liéteﬁing N

—

ne's work;

" ‘Hj\ s

" to the teagher when ‘he spoke,v(z) atten d:'g to

- .and (3) warklng t@gethEE as a éraﬁp ---were fé?loﬁed can=g _
sistéﬁtly! Rewifds fdr the' students: ;n:%uded Partlélgatléﬂr c
in t@e,Ch:istmas play amd regulaf quUP*CEntEIEd] ctivities

: -
_such as art or music. Durlng thls phasa the teacher was
3 ‘ s Al

:learlg tEe leader af*thefgrcupi The - lé@dezshlp he ErﬂVlded
contributed to thelgrgup's;%tabiblty‘an c&hés;ven 55
Th saecond phaze-@f gr@ua dé§§%3§ment came bétween r

s f
January aﬁ@ March wheq the taaaher remgve& Hlmself Eram the

=




At

class-on a half- t;me baals ya E t;tute tea;her was broaught

in to :eplace hlm, glVlng the gr@up two Ieader figures. The

system Df norms’ gcvern;ng group- behavior was alter d, and

5thE 'érara system was lESS effective, for the dené%_
»idld ﬂ@t KECELVE ff@m the %ubstltute what they had re:elvad
frqm thélf regular teacher -;rouD cansgn%ug was n@t as hlgh

i

‘as it had beén when the téaih%f was in cl és £u ll ﬁ;ﬁej As -
a :e;ult, the teaéher, the substltute, and’ the Etudents ax-
périencéd frustration. The gr@um was less stable durlng this
] e;ghtaweek period than atfany other time durlng the year.
,Giveg these CiEQQmSCSDCESE it became important that the
gr@up'sgé@hégivéﬁegs and stability be restored to its previous’
lével. C;nsquéntly, the teacher proceeded to plan the
next part of ghg'year with the purpose of "bringing the group
t@gethér again."” . -
-This rebuilding effort took place during the third
distinct phése of group development, between March and jﬁneg
At the beginning of March, the teacher returned to the
’classrogm on a full-time basis. d?@n his return, he iﬁmediate!
.ly reintroduced the students to the éoncept of "working
together." He devdted the first part of the morning to
creative drama, which gave the students the opportunity to

undertake a major grou

[at
[}
]

endeavor. The students responded
" enthusiastically and the group began to regain equilibrium.

In addition, a number of other carefully-planned projézts

e/
o=
EAT
-
b



were ;nltlated by th& teaiher, with student Eollabgratlan.

} |

]

« , 'f
hrough thése praje;is, the gfaupgsontlnued to move tOwafd
unity;anﬂ ;égéinéd:a high level of cgnsensus. Leadership

was clearly pﬁ@vidédffai the group. Furthermore, the norms

o

of thé Elass_bégan @perating again, and the rewards of

,éartlclpatlon in the various group activities further con-

-tzlbuted to a h;gh lev .1 of consensus. Once thils strong

. - SEﬁEE of groupness was restored . the everyday EVéﬁtS of
life in. the :lassraom proceeded sm@@thly again; the tea:h&:

was able to instruct, manage the class, and coordinate many

_activities simultaneously.

4

3§5pect_§ndA;oaggrati@nzr 3ajD:7gQ§;S_ Thelsecand’
element of the tea:heﬁ‘s perspective can be characterized -
as & focus on respect and cooperation.as majer classroom
goals. The respecth theme was evident throughout the curric-
ulum; instfgcti@ﬁ, class proje , and récezs activities
were all designed§t® gromgte respect and cooperation among
group members. ;

The development of a high level of group consensus
was the primary medans by which the teacher sought to attain
these goals. He established consensus by (l) providing
rewards for the group, (E)Edevel@ping n@rmsﬁbf behavior,
(3) providing leadérship for the group, and (4) providing

o

tasks in the form of specific activities and pr ojects which




1y

=

L

kept the group working together. The qr@up act1v1%%es S0 §i
S s

vlanned such as a popcorn ball Eagtgry, a Mex1can flesta

and the Christmas play, were punctuated with the th <

of respect and :@gpératian; The teacher's words aqgﬁi%};ans .

£

related these goals to the students. The Studéﬁtg tﬁemsel%esf,
used the words "respect' apd :@opezatian" in their“eﬁéry!
'daflvccabﬁlaty, and the teacher modeled behaviors which’
conveyed tpesa concggtsi .
‘Ultimately, by getting the class to fun:éiOn as a stable
aﬁd cahesive unit, the teaiher!waéiable to establish respe:ﬁ
and cooperation, as well aé to.achieve his traditional in-
structional goals. Thus the two elements of the teacher's

- perspective, concern for maintaining a strong sense of

gr@upneSg and a focus on goals of respect and cooperation;

were 1nter -related and complemén -ary.

Planning anﬁ,g:gan}:ingf;ﬁe day. The third element of
thé‘teaéher‘s perspective can be described as a concern ?@f
systematic planning and organization of the many daily

rents. ~The teacher planned all lessons and astivitigs for a
the students, even thésé which were carried out by the
teacher aide and intgrn teacher. He held a meeting each
morning with the aide and the intern to review carefully
what would occur during the day. Planning focused on group-

orjented activities to be :@ndu:ted in conjunctibn with

f

e
- ""]



’ 4 4 _
'in;ﬁru&ti@n,sc as to reinforce thgﬁmajcr goals of respect
‘aﬂi cooperation on a daily basis. The teacher wrote out
;thé plans, :@mmuﬂlcated them to his aidef‘tﬁ% intern, and
o ﬁ‘ ‘j : ‘ghe‘students, and’ adjustggjthEm to déal with unpredictable

| evegts as they OCiurred He reportgdéspend;ng many hours

out of school Plannlng projects, fiéld trips, and instruction.

7
5

‘The teacher as leader. The- fourth element of the

s classroom éersgecti%e hasyto do with leadership.
As tﬁe*cl arly defined ‘leader of the group, the teacher
- was ablei;a z@ordinate aﬂd’éravide activities which rein-
forced the zoncepté of respect and c@operétién_‘ In additeon,
"he modeled DFh%VlDrS wh;ch represented these géalsi
EffegtLVE gr@ups function well with effe:tlve léad%ES.

ey

‘In this study, the teacher behaved as a leader in the manner

s

outlined by Homans (1950):

W

1. The leader maintains his own position

"2, The leader lives up to the norms of his group.

3. The leader leads: g

4. The leader does not give orderg that will not be
obeyed. -

5. In giving orders, the leader uses established

channels. . ' , 3

6. The leader does.not thrust himself upon his fol-
lowers on social occasions.

7. The leader neither blames nor, in general, praises
a member of his group before other members.

op
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Th

P

e eader takes into consideration the total
itu ons. . ) : . ‘

O
\m \M—]

- i

9. In maintaining discipline, the. leader is less
~concerned with ;nfllct;nq punishment than with

’ c;eat;ng the conditions in’which the group will
discipline itself..
ﬁ% ' 10. The leader. listens.
| 11. The leader knows himself.
’ * . -
+ By acting according to these principles, the teather was
‘able to lead thes group through the many dimensions of class-
- room life. His leadership skill was a major variable in

developing the qraup initially, and in restoring thé group's

stability when réquirea, !

4;S§layigg_a'sgg}e’@fﬁteach;nqi Tha~fiftﬁ distinctive

element of the teacher's perspective can be characterized

as a partiuclar style of teach;ngi- This teacher stated

That is why he developed graup activities and reiterated
the goals of respect f@f each other and cooperation, he
explained. He wds courteou: to his students and other

peovle with whom he interacted, thus giving the students

¥
a direct model of behaviors which reflected r

m

spect.
Because the teacher developed personal relationships
wiﬁh his students and came to know each anegfndividually;
‘he was better able to plan Ecr them and order the events of
the day and the year. He indicated that he was proud of

teaching and enjoyed being in the group. He félt that

b
-




téa:hiﬂg'shauld'center=around'the student, so he was v§ry

s

lndependént af outside. ElEﬁEﬁtSi Hé=éaia-he ﬁnéw what'was

Eést‘f@r h;

m‘

udents: and- acted on that basis; he thcught

[
%

5that those who dldn 't know. the students as he did CDuld nct
be expectad to teach- them -as he dld His des;re for organi-

'zat;gﬂ and order and hls ability to plan well kept the

zrautlne aéthlEl'% of the day functioning smoothly. I nstruc-

ti@ﬂ prcceeaéd n@rmal and special- act1v1tles tomk piacgf.aﬂd

the students acc@mpl;shed a variety Df tasks. ;e ’ )

The fea:her was a charlsmatlc 1ﬂd1v1dual who. had a

o

i dramatic gp@rcacb to teaching. ,He was skilled in drama and

tHeatrics and carried his ékil;s into the classroom, a's

evidenced by the dramatla nature DE many of the class
activities: the plays, the prcgfams, and creative dramatics,

for eﬁamplai Another feature of the taacﬂ%ffz style was his

ability to joke with the students, laugh with . them, and

reply to them with humor when the.occasion called for it.

. . et *
The class responded Eavorablfgto his Style; iﬂdé%ﬁr his:
leadership in the group app€ared to be a natural outgr@wth
of the type pérscé Ea was. Thus, once again there seems
to be a connection among different elements of tha’ﬁéacher‘s'
perspective, in this case, his ?ea:hing stydg and his
ability to lead. As iLlustratedf'hié leaéership qualitié§

helped malntaln group stability, which, in turn, furthe:gd,

the classroom goals of respect and caégéfationi

18 |
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théiE er pectlve,

C@ntextual Varlables Inflpenciﬂ
- ¢

“ u’.‘h

The te*cher s classraam gers

fluenéed by twaﬂextamnal varf%blez, h;s lnteractlan w;th : .

.\,!‘1

5

specialist. - E ch was maﬁked by_ﬁ?pfllct to spme extent

!éartly‘éecaﬁseq,h% teachi?'éxpectéi a high.deg§eéi@f or-
st . = - , . <

3

- . P .
keeping the group together.. When experiencing frustfatijnsf

with the griﬁcipal and specilalist, the teacher wouwld turn - )

» to his own group for support, organization, anh cgoperatién

E ’

Tel ents whichche felt were Sémewh’t lacki nq in his re- &
laﬁi@nshlp with the raadlng sp221allst and the prip fgal) 7:
Because the students respected and trustéd the teaéher, they

sympathiZed with him and reinforced the perspectlvé of: gfaup= 4

]
bt

ness by offering their support. More@vef, the students'
trust and respegt for the teacher increased as they ex-
perienced problems with people Dutside the’:lass:aam group.

The students télt they were lnwalved in the teagher s Pfoblems,

r fbe:ause he openly told them when he was upset abaut some-
& o i
tn;nq and whj‘§ﬁﬂgg§ the pr;ﬂ, ipal d reading’ ceﬁter /

: sp cialist «fndireéctly contributed: to, ﬁhe devel@ﬁment Df
gr@upnéas

Inside the classroom, many vazlables affected the

2
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eacher' 's Elassraom per5§e:%1ve A criti:al-infiuencé was

thé—lnleldual student as’a ge:san _.The teacher waé awar®
of ;hg ;tpdants' various h@me s;tua;,én and fhteﬁdeéxﬁ@

«_é , aprévidér; élassroém which @fferéﬁ séqg of:tﬁe tﬁLng%;tgat \

o we;; nDt aaequatelx\prov1ded at homta ¥ In manyQDt t;e homes,

Jp 5 A
: )
for ;nstance, there was. n@ r%@cgn;zable adu;ﬁ leader, so J -

fs‘

As oo 4

RS tha taaqﬁer begamé a central aéﬂlﬁ flgu:e., Ih some thESp

bx

. L s o :
' ‘the studehts éKEéfienCéd ughappyfeve§E% and wé:e berated
- i or abused; consequenfly the teacher éroviéad'ést;q;t;eg

A $ 1 g

_which gave the students the charice to have’fun and to lgarn
H . 4 4 !
something as well. 1 ays fiela~tri§s; Pr éj cts, gzaug ’f

k

classwark,ﬁand 51mply the sense df belonging” tq argraup

hél?éd counter some of the students negaélva h@me etmerl?n—

ces.

i
< 7 ’ EA - . , j
o Another important variable which! influenced the teacher's
. - & i : P 2 £
‘ i . , . . - 4 , , .
‘perspective was (obvious ag 1t mlghé sound) %he teacher,
- .o /o ,
himgelf. His talerts as a dramatist Aitd performer enabled
I ' : ‘ s
him tofglan certain activ%ties which brought the group
: . . R v
77,é;, together. “His gwn belief sgstem, wh;:h;cancantra?ed on
& LI o =

respect for persons and cgope:aﬁian with péfsans, E;und its

5 | ., way inmto the class as a maj@r :lassroam goal His personal
qua;;tles,-whlch made him an effect;va léader, Heyé d to

F promote aqﬁéffEEtiVé group. Anébfinal;y, hi% involvement

in ’rganjzétiOﬁ outside théé:lassroam, éﬁch as the distrigtfs

¥

helping- teache:sigroug or the art teachers association,

” ﬁ"‘”’?

I
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sar
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,ar,ret re the group by . // P
ralie - g ,
la

]
0
)]

room fOf rewards

L , : . .+
i . l’ i;Av ? rd varagblé 1nflue%tlgg the tea%her.s a%?sarcaT ;7
' \ ) Pe£égéé€;ve tﬁs the élasgfacm Eeachl?g team. iWéﬁh tM%'Dthéf
) }, "g/; iaéiisiiﬁ tﬁéifg m, he was' éble«t; Dlaﬂ qﬁ%y graup act1v1ﬁaesp
AN T s . 0o )
1 ;ﬁ? '. }ﬁ smalW{grau§ a:t;v1tles éére read;ly managééble. ;}n' J:?‘;i
3 | b Jaddltlancﬁthe team members ;1aweﬂ the teacher- as the léaééih A
: e : -E “ Y
A T g;ylng studants éﬁ;examp%g:te follow. Both th;féide,aﬁd 3§
. C it -1 .
intern warkea m@st g;équently as faci ‘tétars oE somé gr@q@
endeavor whilé the téa:%er gsrked as iiader and 1nstru?tar ) i
, _ : . . 7
] of the class; this made it clear ta the studentsfmhé the ' - E
g:):c:sulp leader was. - o o s 3_‘5
L f o, ' U o fﬂ;
" The Teacher's Assumptions abggt;ilgssrcgpsf‘é;gaantg} anft
T mgaeng ., g -
. SR This - +teacher mainpalned that zhe classroom Dugh£ t@j: ‘;
é @v1de stué;ntg "with thz;e thlngs which were absent or
o am#nim;l.in:thé%r own homes. Hav;ng spent nine o€ his ten
7 ‘ yyégr;‘as a teacher 1in anﬁhrbaﬂﬁzcnécil he haé d%ﬁ?l@péﬂ an R
. unders%xﬁd;ng of the students! ba:kér@ugds anﬁﬂé@@g of
%hElr neeEE Egséd on his Dbgervationsg he cgme‘ta view .
77 = his role as "mdther a;é fagher":to some of @&5 students. .
- E More accurately, he felt he should be an adﬁlt'l;adér
* ' ;; f}gare or role model for mdny of his étudeats .
. K y prov;dlng leadérzhlﬁ the tea:her was able to be
4




£ ! it ) u e "‘;’-: ‘ . (
. PR o i , ) / , \¥ T
s 7‘ * . ’ ) , . . A
" - ** fair in giving h;mself to }he gr up. Had hé concentra d /
= ¥ S E ~
. R o \ . 2 #%’ i . 4
* . koo 1ntentlyfg i%;l a hé w@ul h&ve run the risk of ,
: : N = = / 5 ‘i! - . =
'}ﬁf_ b21ng aééuSed of f 1t;sm, but by malntalnlng a* leader?

N / hlp p@éltlan**he was ab;E to make h;mself Equally available

_“ﬁgliéf_ta his" gkudents and still ShOW Lntarest in ﬁhei as individuals

v e T} L over. the cou:ge[of the year, it became ev1dent that the
L3 !.,si-;i : A - . A
«  teacher considered hlé goals DE rﬁspeat and cooperat;an as

:rltlcaL t@ the students' lgnq -range., g%velopﬁent. !He be-:

LleVed tﬁat if the zesgect;hhd zogme€a;1@n pra;tlced in the

¥ = G
\xgame weragﬁLnimalz the student had to experience chése
. A i : : s . ) ’ e o
. _ , ' . , SN

qualitie§°iﬁ school. .The beazher based much. of his cur-

i
f;%plum on %hls assumptlgie that is why he artlculated gDalS

Qf matuf;ﬁy, zelf rellanﬁa, fndependence, raspect and goﬂ

. i\f @pifatlan over and above @ther traditional classroom goals.
- The teacher did not neglect instructional goals, but p

i : , . :
' 5 L . - ‘ i 27 ] - 5 5 : X s
rather, he viewed them as important in ‘relation to the major -

o

k4 A . ; o 7
éfasz goals of respect and cooperation. He felt that before
héQCSul@ begin to work on s:ien:e; reading, or.social

1

studies, he had to déai with the émdtfﬁnal or physical

problens Ea21ng him and his lndlv;dual students. students

who were v;:timsrcf-:h;ld abuse, lack of adult guldance
S N  emotional problems, and the like were viéwed first as in-

v e dividuals needing exposure to respect and ca@peratlan, then

asrstudeﬂtS’ﬁééding help in science or reading or social

studies or whatever.

()
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Lo

The teacher's assumgtlans ab@ut hls sﬁg&&nts sSuppo Ead‘

\
- - . .
J 4 a gr ?hprperspe:tlve ¢ The student bezame a membégggf his

' gfaup, equal befcze h;s group, w;th@ut any. overt

vt@ 325 Df h?r baskgfaund.‘ Hé or she l®akned respect
: LY

gnd coépgratién w1th1n the framewark of the grcup as a

mambar DE the group and ta@k @n resp@n31bLlltles.3 Thé -

5

CcH “;"V .o

student learned currlcular %tems, sdih as- fféiﬁl@ﬂg‘ 5outh
I -
o Amérlﬁa, rebl clefs, and Synogvms througn tne gr@uﬁ

g:tiviﬁias which, in tgfﬁ, reinforced the goals of respect

and cooperation.
4 .

of Information into His Perspective g

\ ) ' . ‘

As preV1ously stated, this teacher's perspective was

Teacher Synth A%
marked by a concern for :featingjand maintaining a.gr;uéi_
As also stated, the tgézher took into C@nsidérati@n his
students' backgrounds and behavior when érchestratiné group
development. He:syntheSized this information into his
perspective through the ;f@:éss Df.sgLEEindi:aﬁi@n_ As (%f'
Blumer (léé?}«and other interactionists hayve gxplained, *4“ 

individuals piece together and guide their-actions by C@pf‘
sidering different things and interpreting their Signifi=
[ .

"or prospective action. =

Iy

cance

3 ‘ This teacher guided his actions by interpreting student
back§r@und and behavior in reference to the group. The
teacher was aware that the ba:kér@undé of some class members

f
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were such that the cla assroom goals of peer i@@geratién
. . ' A
and personal respe t would be mln;mally practlced in the

thé. Since the'teaéher beLieved CDDQ@fatl@ﬁ and respect
wera Erltl 17 hé quite naturallf constructed an environ=

&

- ment whikh- relnfareeﬂ these C@ﬁzepts -

i

The g:’up's‘st&éility was thfeateneé during %igéighti

week PErLOd w§§§ th%/tea:hEE remgved h;mselt from the class
A

for half the day each school day SLDCE Navembér, the

teacher s actions and sta te‘§nts had help’d build a set

van0fms which the gr@up accepted and which gu;ded its

behavior. Usually, his presence was enough to malntaln

" group bghévlg:al norfns; when it waslngé, ad look or a few -

words sufficed. Based on this evidence, he assumed that

his' temporary absence would not make a big difference in

térms of the norms thaestudgnts followed. He was confident
that any qualified Substitute teacher would find the graup
as c@@peratlve as he ﬁad |

To understand the teacher's interpretation Df this

matter, it i1s necessary to recall some of the ‘components

of group 1ife. In the first place, the teacher provided

-

rewards for his group. Blau (1964) wrote about the at-

_tainment of rewards as incentive for .continued social

interaction. Réwagds in this classroom promoted two types
off;esggnseé by the gfaup members (1) grétectién of the

Eélatianéhip whlch has proved rewarding (the students

2
»ox,
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[

\§‘x‘ tected th21r mémbershlp in the group and’ their re.ation-

., Shlp with the teacher): and (2) Ee@llngs of obligation to
zg " offer - sofmetiing in- return to the group (students're:igréﬁ 0

;;-ﬁ:atgd by following the norms of the group and by kee eping

- - . qp their 1ndlv;dual relatlghshlps with the tea:hef and

! '

éﬁCh @thér)h Taking‘these reactions ;Etg;a:cauntg it is

. easy to see why the teacher assumed that the students’

y

behavior would remain at some level of stability.
on the other hand,  one of the components of group
life is leadership. °This teacher provided effectlive leader-

. ship for his students through the first phase of the group's

development. - Duriquthe second phase of the group's develop-
! 3 g : .
ment, however, there was a leadership problem because he

was present only half of the time.- The reward system

changed, and some rewards were totally absent. As a result,

the students felt less inclined to protect their group

£ ¢
affiliation and less obligated to offer something in return.
The shift in leadafshlp also created a sense of frustration, -

and grdué consensus dropped to a low leval. Cohesiveness
and‘gtability were not as apparent in thi5-pﬁase of group
develagmenﬁ as they had been earlier.

During the next phase, the teacher attempted to lead
the group back to .a more staﬁlé and cohesive lééelnby =
planning a ?ariaty;@f CDOPEIEt%VE Pf@jeaﬁs and programs

for therént; e school day. - He interpreted the events of

8
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£h§ ciéssr@am gD'lS of cooper tlan and ;ezpegt. The glaﬁned
instruction and activities helped the class move toward .
its goals; tﬁéﬁgraup process, which pr@m@ted tﬁf concepts
of’ warklng tagetheg and réspectlnq othezs, was ré;ﬁfbraed

¥

through instruction, class actiwities, -and classra@m manage!

‘ment. .The teacher's efforts to stabilize the group were

sy

successful. The qroup members ﬁe:ame feafflllated,nfallowad:

the norms of the gr@ug, and felt @bl;gaﬁed t@x,ff - some-

(

’thing to the group. These Ea:torﬁ,,%g turn, enabled the

teacher and the group to attain tgéir goals of cooperation -

and respect. 4

Curricular Implications et

= This study was an attempt to understand @ne teacher's

perspective by learning how he makes sense @f his class-
. . B
room. Given the need for des:riptive data on teaching,

a study of one’teacher, in depth over an extended length
of time, seemed most aﬁér@;riate, Because only one teacher
‘ ) 3 Do . o )
in one classroom,; was 1nvo1vad however, caution is urged

"in drawing implications from the studyi It would be in-

appropriate to generalize from this particular case to the

- gntire world of teaching; it does SEEm‘pQSSiblé, however,

to formulate some conclusions that relate to teachgrgi
teacher educators, and prospective teachers.

The teacher in this study worked at developing a

Q(Q ' | . 'L R



§3f‘sénée of groupness and thereby achieved his classroom goals.

"This seems to point toward major conclusions. First, the= -
¢ teacher was successful because he developed a strong group,

e . f;:i@rrturiity{\C or as Tonnies (1957) labeled it, gemeinschaft;
’caﬁséquéﬁtly, it a§§%ars that in order to be successful,

RO ~ teachers must try to §EVelép a strong group or ggmainéahaﬁii

‘Second, the study’ appears to inéicaté-that the classroom

which operates as a gemedinschagt is insulated by its nature
“"as a commupity, and is not easily manipulated by forces
. - . _ﬁ!
autsi@e_théggammunityiB

;LBTQ fully understand what®is meant by gemednschaft,
it is necessary to understand the commonly-held character-
istics of gemednschaft and its opposite type, gesellschagl.
Tonnies (1957) separated society into these two types:

_gemeinschaft (community). and gesellschaft (society). All
grivaté,séxclusive'and*ﬁa:eétéiféce interaction is under-
stood as gzmaénéah;ét or community. ‘All public life, that

- is, society itself, is understood as gesellschafl. ;

- Gemedinschaft is often compared to a family, while gesell-
schagt is comparable to the corporate state. " The charac-
teristics of gemeinschaft include: (1) a natural, un-
forced association, (2) a family mentality, (3) a conscious
collective, (4) face-to-face interactions, (5) unspecial-
ized activities, (6) group means and ends that are bound up :
and often indistinguishable, (7) a small number of indivi-

. duals as members, (8) modes of sympathy and identification,

¢ (9) a resistance to and a check on change, .and (19) a

‘differential status for community members.-

S On the other hand,' in a gesellschagt, the character-
: o istics include (1) forced or unnatural associations, (2)

_absence of a. family mentality, with emphasis on contracts,
reciprocity, and rights of individuals, (3) absence of a
conscious collective, (4) impersonal interactions, (5)

- highly specialized activities, (6) clearly delineated

5 & o ’ L]
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In this- case study, the. taa:her and the gr@up exh;bl—

L}

J a5

ey

'ted all the characteristlcs of a smailirtﬁmmuﬁaihfamiéi.

CDGPEfathé activities were the norm.in thé class, whethe:i

-~

in the realm of lﬂStIUthQn, recess, E;eld trips, ‘or pro= <fﬁ

'grams. Thraughaut the year, the group- members were sympa= NE

thetlc toward ong& anather, 1dent1fled w;th one ancth%rg anégﬁ
restabllsged constraints upan themselves from w1th1n. In

r'add;t;an, th21r reliance on the.teacher was clearly llke

vA ‘the rel;ance gf fam*ly embers on a Eamlly leader.

The 5tudents, by virtue of their groupness, were nét

easily lnfluenced by out31de incidents. Forces outs;de the

:nr-"*‘g

lmmedlaté grgup actually ‘worked to s@lldlfy the sense of
groupness (as éVLdéﬁG%ﬂ in the conflicts with the’ principal
and the reading sgezi;list).' The students enj@yéd a dif-
’xfgﬁgntial status-?ecaﬁge éf the grp;p eﬁdéavogs they Qaéé;
_ticipa ted in. . ()

Lartle (l975) has élalméd that‘téaéhérs view’ teachlng
as an 1nd1v1dual enterprlse and that they d;sllke inter-

ruptions. If the classroom is viewed as a community or

family, this individualism makes sense. The teacher (s . -

means and ends of the group, (7) many individuals as mem-

. bers, (8) modes of rationality and non-emotionalism, (9)
view of change as progress and highly values, and (10) ‘equal
treatmént for everyone within status levels.

) ]
J;a,
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A

mast llkely to know hls or her students best and tg kncw

'*what 1s “best for them Dutsidé'fﬁrceS"wcuid——therefgre,

'have mlnlmal effects, s;mgly because they fall guts;de

]

the fealm of the gama&néghaéi, This teacher, for example,'

!

~chose ta ignore the management—by—abjectLVes system 1n

readlng ‘because it-"didn' t maké any sense for ‘his stuﬂéntsg

_Hé selected those math objectives whlgh he felt d4id make

. ganse fo: the students.

_ Jackson (1968) hasiaskedi;f the téacher's primary con-
éerﬁ is»iéa:ning-afiéf éllr In this study, learninggwaé
a cénéegn Qf the taache: S, but thé plimiig éancern was
establishing the group, the cammunlty, the gama&néahaéi

I would conclude that the teacher was successful. in getting

‘students to learn because he developed a group.

All of these observations suggest that by identifying.

a teacher's classroom perspective, it is possible to deter-

#

mine the teacher's approach to the classraam curriculum.

5

In this study, the téé;har‘s group perspect;ve dominated

the day-to-day decisions and classroom activities. Out-

‘slde influences, such as a, dlstriét—maﬁdated management-

by—DbjéCt;VEE system in read;ng and math, 1ﬂterventlén by

the Pfincipal or other staff members, and d;rect;ves from

Parents had Liitﬁg on No Edéggt on the classroom curricu-

-lum. The Elassraém ;u:rl:ulum was grcupscentered and

carried out by thé group, with the téachegggs leader.

SR
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‘This lends support to the notion that teachingfgeﬁ

1

;*””9"f””"””éﬁf;ndividualqéﬂterpriSEdeaiing4with—§fesen%aégiéhzed,”_

z

gituations

P

n the classroom. In this case study, the
_teacher's classroom perspective was, Esséntially,’the

curriculumg of the classroom. -
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