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ABSTRACT

'

Tha study was des1gned £0 1nvest1gate the effects of cartoon i]]ustrattoné. 3
“on fema1e and ma]e college student comprehens1on and eva]uat1on of 1nformation;_i'
Subaects were assigned to one of five treatment groups.as follows:. (1) pr1nted
'_text (2) pr1nted text with. cartoons, (3) audio- V1sua1 presentat1on, (4)_aud1g S
only ﬁresentat1on, and (5) visual only presentat1on. -Following the ' v_ e
informative. presentat1on each subject comp]eted a 25- 1tem comprehension:

test and measures of se]f-repor1ed enJoyment and he]pfu]ness The resu]ts
-f1nd1cated that there were no <1qn1f1cant d1fferences between the pr1nted

text the cartoon “text, and the aud1o V1sua1 presentat1on in- terms of

' comprehens1on scores. The: cartoon text was perce1ved as s1gn1f1cant1y more

' enaoyab]e than any other presentat1on mode There was ‘a s1gn1f1cant L

1nteractwon between sex and presentat1on mode with ma]es écoring significantly

Tower on comprehensien in the cartoon text cond1t1on.
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" Effect of Cartoen Illustrations on the Comprehension
and Evaluation of Information_freso%t&e i the

- Print and Audio Modé

The use of visual humor in:the form of cartoon ::iystratiors is a

familiar characteristic in many college textbooks {see fur example

3Hance, Ra1ph & Wi ksell, 1962?’Reiﬁ,-1972¥’and Larson,“1979); and the use

of cartoon humor as an 1nstruct1ona1 techn1que 1n the 1assroom has also .

been g1ven'cons1derab1e.attent10n.(see-Adams,' 974 Brooke, 1973 74

Ne1e, 1973 and Miner, 1969) The focus of'th1s attention, however, has

~usually been mot1vat1ona3 in its or1entat1on w1th 11tt1e evidence-advanced

.to,support any-pos1tjve effects:on 1earn1ng as a result of ;he use of the

cartoon humor.’ Studies have, in fact,. found»that the ﬁse of humor in, most

.contexts does not res 41t in information gains (Gruner 1976 :pp. 301—304)!'

In a recent d1scu=s1on of ca*toon humor “in magaz1nes, John Peter (1978);

a’ pub11cat1ons consu1tant and past a&t d1rector for N Ca11 s, advanced four

| aroJmen ‘5 for the use of cartoOns (1) high readersh1p, (2) enJovment

1
(3) |ncreases the visual e1ement and (4) prov1des an 1dent1ty for the
[ -
pub11cat1on In his d1scuss1on of these advantages, Peters makes spec1f1c

; reference to the effect o1 cadtoons on reader abilities to remember the

content of cartoons, thus sugqest1ng a 1earn1ng e‘fect

The present study was designed to 1nvest1gate the effect of cartoon -

_111ustrat1ons on the cnmprehens1on and eva]uat1on of information. presented
- in comb1nat1ons of the pr1nt aud1o and vnsua1 mode. |

_ Thouch there has been a s1gn1f1cant amoant of research 1nvest1gat1ng the

effect of presentat1on mode on 1earn1ng, no c1ear conc1us1ons can, be stated

I
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- guditory humor resu]ted in decreased Tearning. -

based on the research find1ngs (see Hsia, 1971, and Dwyer, 1978 for rev1ews
of the theory and research) One poss1b1e reason for the 1ack of cons1stent

and 1nterpretab1e resu]ts 1s that such a wide variety of cue1ng var1ab1es

';are used " A .primary. funct1on of cue1ng is to ensure that the 1ntended

' .u1nstruct1ona1 stimuli are attended 1n such a way ‘that they can be easily

stored in memory and recalled at a 1ater time (see Dwyer, 1978, pp. 152- 175

‘_for -a reV1ew of the theory. and research on%tue1nc)

Cartoons serve a cue1ng funct1on, but 11tt1e research has centered on

t 'vthevuse of . cartoons as a means. of fac111tat1nq 1earn1ng Lumsda1re & Gladstone

(1958) used cartoons and humorous aud1tory mater1a1 ina s]1de -film technique o

.to teach phonet1c a1phabet symbo]s. The 1ntroduct1on of the cartoons and

Rz
.1

The use ‘of cartoons in a s]1de tape presentat1on was stud1ed by aker &

- Popham (1965) and Popham (1969) Measures of bObh comprehens1on and. affect1ve
'react1ons were included in the studies, and no compreuens1on differences Were

- found" between presentat1ons with cactoons and those W1thout cartoons. In

the second study~—affect1ve react1ons did favor the cartoon presentat1on. ,t 3

Kauffman & Dwyer (1974) - stud1ed the .use of cartoons and photographs in

,u_"1n -service tra1n1ng . Cartoons \ere more effect1ve than realis%ic photographs

in fac|11tat|nq both 1mmed1ate and de1ayed reten rion of 1nformat1on. - In

add1t1on, a maJor1tv .of the subjects 1nd1cated that they 1earned more’from‘mn,“t

'the cartoon presentat1on and would prcfer to receive cartoon 111ustrated o

) X
3 . ’
N .

1nstruct1on rather than photograph1c 111ustrated 1nstruct1on

Usnng a programmed 1n<truct1ona1 package. with, one varsion ronta1n1ng

g pomsi g 4o Yy A A, :
"“‘\rﬂ-.ﬁ,,-? ,"t.l],/

cartoon supp]ements, Fre1s1nger (1976) found no differences on e1ther sk111

performance or. affective responses to the subJect matter or presentat1on

format.

<

‘QEﬂBy



The effect of the sex of the 1earner has been a1most totally neg1ected ;
-in stud1es of the re1at1onsh1p between presentat1on mode and 1earn1ng In
j_'the one study wh1ch used h1gh schoo1 or adu1t subJects and focused. on the o
effect of sex, Dwyer (1971) found no d1fferences in 1earn1ng from severa1

s - v

types of v1sua1 presentat1ons.

\

. The present study attempted to 1nvest1gate _(1) the effeCt on the ;
Tcomprehens1on and ‘evaluation of 1nformat1on presented 1n severa1 comb1nat1ons :
of pr1nt, audio, and v1sua1 formats, (2) the effect of the sex of th° 1earner o
on the'comprehension and eva1uation.df informat1on presented in several:

R comb1nat1ons of print, aud1o, and v1sua1 formats,. and (3) any 1nteract1ons

betwveen presentat1on mode and sex of the 1earner

METHOD
Subjects.“ Subjects. were 150 student volunteers enro11ed in severa1
-.sections‘of basic'COmmun1ca 1ons c1asses as V1rg1n1a Po1ytechn1c Inst1tute
and State Universfty. ‘Half the_subJects.were_female, and half were male.
_1whi1e'no.coursew0rk credit was g&veﬁ for participation'in the study,-thef
mf:q .jlfétudents were told that ff their f%na1.grade»auerage:1n the course;was
o border]ine, they wou1d'be givenuthe'higher grade 1n the final averaging.
Materja1s ~The materials developed for use 1in this study were.(T)'a
.basic.text; (2) an aud1o record1ng of the baslc tcxt (3) cartoons based on ¢
‘the bas1c text and (4) s+ ides of the cartoons. |
A bas1c text, "The L1brary at V1rg1n1a Tech ", was deve1oped from
information ava11ab1e in the 11brary as we11 as w1th the a1d of severa1
members of the 11brary staff. -The text descr’bed four keys he1pfu1 1n
un1ock.ng the resources of the 11brary
An & 1o cassette reccrd1ng was made of a female read&ng the” bas1c text

R B e
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. No attempt was made tonrovide vocal variety .in the recorded_version other

1 than that normally associated:-with a person reading informative materiaT

aloud. 5 .

T A.series'of fortyfthree cartoons.mas created‘and.drawn by a studento
_whose cartoons appeared’in each issue of ghe campus ‘newspaper. :The.cartoons,..
‘-mhich featured characters From one of his'reguTar strdps, uere created
. specifically for this study to’ accompany the content of the: bas1c text | A
e :. ﬁ BTack and-wh1te 'slides were mace rrom each of the forty- three cartoons.
_Treatments. SubJects rece1ved onelof f]ye exper1menta1 treatments. The
first treatmentﬂuas'a-simpTe printed cop&lot the'pasic“teXt. The booklet -

- looked Tike a'handout one.miahtlreceive dn'a.cTass'or_hpon'entering'the—-
T1brary (see Append1x L for some sampTe pages) The boohTet“was.seVen'
'doubTe-spaced pages,.and there were no- v1sua1s orrheadings to prouide visual
cues abolt changes 1n the subJect content. |

- The second treatment was a bookTet which comb1ned the basic text with ’_'
. the forty-three cartoons (see Append1x C for'some sampTe-pages); ,Th1s '
,book]et was e1ghteen pages in Tength ' ‘ -
~ The th1rd treatment was an aud1o v1sua1 presentat1on wh1ch cons1sted of
the audio record1ng of the text cued to the slides of the cartoons. The totaT
presentat1on was presented by means of a slide proJector connected to a o
cassette.recorder,"' ‘ | |

The fourth treatment was. the audio recording-aTonef.and_the_fifth;f

H

treatment was the s]1de presentat1on alone.

Dependent Var1ab1es There were three. dependent var1ab1es in the study

-

A'25-item'muTtipTeechoice_comprehens1on test over the contents of the basic

text was developed to measure subject: comprehension.




‘Ten b1po1ar adJect1ve pairs were used to measure affective responses to ,-r
- the presentat1on Factor ana1ys1s suggested that there were two well defined:
-factors wh1ch were then used as’ separate affect1ve measures. One factor,
Aca11ed "EnJoymedt " conta1ned six adJect1ve pairs (excitimg/boring, 1nterest1ng/
- du]]-"humorous/ser1ous, enonab1e/unenJoyab1e, happy/sad and unusua1/ord1nary)." h

N -

The second>factor, "He1pfp1ness," conta1ned three- adJect1ve pa1rs (he1pfu1/
1nformat1ve/un1nformat1ve and worthwh11e/worth1ess) | Lo

unhe1pfu1

A

PrécedureS'”’gobJects were random1y ass1gned ‘to treatmentS«with equal 2
i ¥ . _

O

fema1e and ‘male representat1on in each treatment ' The presentations were

o . in the even1ng with order of presentat1on being random1y determ1ned - 0
, : .

SubJects were to1d that they were to read/watch/11sten to an 1nformat1ve

| presentat1on on the 11b ary, and after the presentat1on they would be tested

”

Time was contro11ed o) that a11 subJects were g1ven
oequa1 time between the beg1nn1ng of the presentat1on and the time at which

| the test was adm1n1scered. Since those subJects read1ng the printed texts.

. workedlatﬁthetr own pace, they wefe instructed to~c1oseftheir-book1ets when
' they had read the comp1ete text dnce* -

Stat1st1ca1 Ana1ys1s A2x5 mu1t1var1ate ana1ys1s of variance was

wp°rformed w1th two levels of sex and five treatment 1eve1s, comprehens1on
scores, se1f reported “EnJoyment " and se1f reported “He1pfu1ness" were the
dependent var1ab1es Fo11ow1ng s’gn1f1cant multivariate tests, un1var1ate
F ratios were calculated,. and fo11ow1ng s1gn1f1cant un1var1ate tests,
mu1t1p1e compar1sons using the Scheffe method were computed '

The .05 1eve1 of s1gn1f1cance was requ1red for all tests, and the
's1gn1f1cance Tevel is reported with each separate ana1ys1s

The stat1st1ca1 analyses were performed us1nq programs from both

SAS (Barr, et al. 1976) and SPSS \N1e at. a1 1975),




RESULTS
C e . . l\\\_ _ ) ) .
The reliability of.the comprehension test, determined by tiie ¥R-20
; formula, was founduto be 0.78. - L .

- ' The resu1ts of" the factor ana1ys1s d1scussed ear11er is presented in
S : ) >

J

.Appendix A. One of the ten b1po1ar 1tems d1d not fall 1nto e1ther factor,
and was thus not used in any further stat1st1ca1 ana1ys1s

The’ 1ntercorre1at1ons of the three dependent measures are presented in
Tab]e 1f 'Intercorrelations between'Comprehension and Enjoyment, and between
ﬁnjoymentAandkHe1hfu1ness were signjficant, Cdmprehension;andee1pfu1ness

were not signiftcant]y related. | e ‘

g Table 1

L, 2 1 ) . . .
<. Intercorrelations of Dependent Measures

Measure Cemprehension_ Enjoyment He1pfu1ness . .o
_Comnrehension"“i’"”1.qpo'"”
Enjoyment ~©  0.276% . 1.000
Helpfulnéss.  0.086 L 0.338% ;1.000'”_"
*p<.01 - | d

, Ana1ysis.gf_Variance,5,The-multivariate analysis of variance was used -
" to determine the main effects of presentation mode and sex on the three

'dependent measures. Univariate ana1ysis of variance Was used when}the
mu1t1var1ate ana1ys1s was s1qn1f1cant and. when the un1var1ate ana1sys1smf7 f "
©_was s1gn1f1cant Egst_hoc ana1ys1s of’ pa1rw1se compar1sons was performeu»
using Scheffe.’_; — |
The raw ee11-means\dn the three dependent measures are'presented~in

W

Appendix B:

o
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.'presented in Tab]es 2 and 3.

. ST
The ma1n effect of sex was not s1gn1f1cant.-.The.main'etfect of

presentat1on mode was s1gn1f1cant muTt1var1ate F(TZ 365)=14.94, p-. 001.
Un1var1ate F ratios were computed to assess the individual significance,of
the three dependent measures. ANl three of the-un1var1ate F rat1os were
significant at pfsodli for Comprehens1on, F(4 149) 8., 275 for EnJoyment
F(4,149)=10.88; for He'lpfuTness, F(4 ,149)=6.31. -« - . o

B The sex x prasentat1on mode 1nteract1on was s1gn1f1cant The - |
multivariate overaTT effect was (12, 365) 2. 18, p} 01. Only one of the

un1var1ate F rat1os, for Comprehens1on,.F(4 149) 4;49, was significant at |

E< 0] ) . ’ N E . a . = ) ) ’ .. ": B “«: '. B " . » ) ) - . . . _a' .

" Post Hoc:Analysis. The differences among means for the two dependent =~ -

' variabTes with significant differences as computed using Scheffe are

The d1fferences between the pr1nted text cartoon printed text, ‘and

S audio v1suaT presentat1on were not s1gn1f1cant for Comprehens1on The pr1nted~

Arun ERIC
LR

text and cartoon printed text means were s1gn1f1cant1y greater than the means

for the aud1o and the visual presentat1ons, -and the means for the audio- v1suaT ’

~and aud10 presentat1ons were s1gn1f1cant1y greater than the mean . for the

1suaT presentation. e L - ‘

On the HeTpfuTness measure, the differepces between printed text, cartoon

Tpr1nted text aud1o v1suaT presentat1on, and audio presentat1on were not :

s1gn1f1cant]y d1fterent SeTf-reported Helpfulness was s1gn1f1cant1y Tower -

on the visual presentat1on than on any other treatment cond1t1on

Wh1Te there Were no s1gn1f1cant differences on the Enjoyment measure

when - us1ng the Scheffe procedure, there were d1fferences when us1ng the

Tukey LSD proceoare., These d1fferences are reported in TabTe 4, The cartoon’0

pr?nted text was perce1ved as s1gn1f1cant]y more enjoyable than the printed

':text the aud1o presentat1on, and the v1sua1 presentat1on._

A
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TabTe 2

D1fferences ‘Among Means on Comprehension
Scheffé Procedure

Printed Cartoon Audio-' | AUdio

v : Visual - _
- Text Text ~ Visual  Only Only = - .
,.$g;2ted 87.9 —-- 2.6 - 7.9°  11.9%%  24,7%
- %ﬁ;ﬁ°““ 85.3 e 5.3 9.3* 22, 1**,
pdlos g0 w40 16.8%*
'8ﬁ$§9 760 e 12.8%%
. Visual = - |
~ “Only 63.2 ——-t
*p<.05
*%p<,0]
’ Table 2
' D1fferences Amonq Means on He1pfu1ness
Scheffé Procedure
Audio Cartoon Aud1d-\;; Printed V%sua1=

o Only Text . Visual ~ “Text- Only

oo M3 - 08 0.8 0.9 1 2.9%

Cﬁg;g{ 10.5 L et 0 20

’?g;gted 0.4 [ N
Visual ,
only. A T
. *p<.05
- *p <01 .

t test was used for 1nd1V18ua1 compar1sor< between the nean

O \

'F011owihg:the significent Sex X Presentat1on Mode 1nteract1on, the

The nature. -

505"



1

of the tnteraction”js.pToted-ﬁn|Figure 1. On:.comprehension; females (Y59].467)
stored siéhificant]y higher than males (X=79.200) in the Cartoon Text

‘l treatment (t=3.11, df=28 -p<. 0])' In one other treatment condition, Visuai

;

Only, male comprehens1on scores (X 66.667), were s1qn1f1cant1y h1gher than

1

femalevcomprehens1on-scores (X759.733) with t-—2 09 df—28 Ef 05

v T Table 4
Differences Among Means on Enjoyment
"Tukey LSD Procedure '

Cartoqn . Audio- = Printed Visual  Audio
_ L Text . Visual Text Only - Only
Jfartoon g3 o0 13 R LA - S L
R -ng;g;f 8.0 - 0.2 0.5 3.0
| ?;;QtEd 7.8 . .- 0.3 - 2.8
~X;?;a] 7.5 S o s
Audio | . o 5 S ' o
onty - °0 : o T '
C o o*p<05 . . . ‘ , ' o
**,’B<:0]' 5 ~ . - . . -
‘ : DISCUSSION

of prqmary 1mpottance was. the f1ndinq that there were no s1qn1f1cant
d1fferences between the printed text the cartoon text ‘and the aud1o v1sua]
presentat1on 1n te;ms‘of the comprehens1on of the content. “This resu]t
wou]d seem to ]end support to stud1es such as Van Mondfrans & Travers (]964)
_and Main"& Gr1ff1ths (1977) wh1ch have found that 1nformat1on can be Just i

as eas11y'phocessed~1n one ‘of several sensory moda11t}es ar comb1hat1on

of modalities. _ R
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R . : R A
- ,..,—«--' —{-— . . . . . /

L o

Add1t1ona11y, ‘the two pr1nted formats (w1thout and with cartoons) :
' ;resunted 1n s1gn1f1cant1y better comprehens1on ‘than e1ther the aud1o or
f he v1sua1 presentat1on and the v1°ua1 presentation re541ted in s1gn1f1cant1y
}d1ess comprenens1on than any otner presentat1on mode lhe 1nab111ty-of the
'“V1sua1 presentatxon shou]d .come as no surpr1>e since it-was 1ack1ng in ‘the =~ ‘_i

- o5y

\
P
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w D
c t )
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- ) . : i 1
: F1gure 1

- Sex x Presentation Mode Interact1on

B essentaa1 1nformat1on ava11ab1e in the other four: presentatxon modes _It

o
- . ° . ? . .

. served ma1n1y as a- contro] group

‘A Tack. of any re1at1onsh1p between the perce1ved he1pfu1ness of a

“presentat1on and actua1 comprehens1on was demonstrated by the’ Jack of any ' -

a_’—\

R s1gn1f1cant d1fferences on. se1t reported He1pfu1ness 1n any cond1t1on but

: the:vmsua1 presentat1on. ‘, O ‘




"the Fre1s1nger study were not spec1f1ed

E

The cartoon text was perce1ved as s1gn1f1cant1y more enJoyable than

.any other presentat1on mode. ' This resu]t does not support Fre1s1nger s (1976)

f1nd1ng that the addition of a: cartoon embe111shment resu]ted in no affect1ve

- differences.. The d1fference between the two.stud1es~cou1d come from a - .

: va?;etycof'sources.' For one 'thing, the cartoons used in the present study

were to some'degree "student tested" in that'the characters were fami]iar:

Ato the student popu]at1on be1ng stud1ed since they appeared in a regu]ar

cartoon str1p in the student newspaper. The nature of the cartoons used in

’

- Of great ‘interest was the s1gn1f1cant 1nteract1on between Sex and

_____

';To hypothes*ze that the males were d1stracted by the cartoons wou]d go

aga1nst a fa1r1y stab|e body of research on d1stractab111ty (see Ha]]ey,

:_1975 for a reV1ew of some of th1s }1terature) One poss1b1e exp]anat1on

worth further exp]orat1on m1ght be that the males: were indeed not "d1stracted"

h. by the cartoons in the ‘printed text and as a resu]t they m1ssed v1sua1

 text or atdio- v1sua1 presentat1on If, however,othere is a corcern- for;

- imagery cues’ wh1ch cot]d have been used to reca]] spec1f1c 1nformat1on.;

This wou]d account for the1r s]1ght1y better performance 1n ‘the aud1o-v1sua1

y [

cond1t1on s1nce the s]1des of the cartoon were not spat1a11y related to the

1nfonmat1ve presentat1on. When only one sensory moda11ty was used, ma]es

scored the same as fema]eS‘(pr1nted text),or_h1gher than fema}es (aud10'and“f‘

' v1sua1 on]y)-

In summary and conc]us1on, the resu]ts of the present study wou]d Seem

T

. to suggest that 1f comprehens1on is the only goa] of 1nstruct1on, the “Tess.

expens1ve pr1nted text is JUSt as effective as the more expens1ve 111ustrated

“*

o N
N
v

b

508 =



N

h° student to enJoy the presentat1on while 1earn1ng the 1nf0rmat1on tnere

is some support for the 'value of the cartoon 1]]ustrated text.. The overa]]
. equa]1ty of the pr1nted text cartoon 1]]u trated text, and aud1o v1sua]

presentat1on wou]d seem to make final choices largely a matter of persona]

e
0

preference:and budget ]imitatiohs.

L
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APPENDIX A

Results of Factor Analysis

Factor 1 = Factor II - h
exciting/boring T Lsaex Coas6. .73
fn;éregting/du11,A' Co.ssx 13 76
huhoféus/serious_ o ...;689*. m“' r}.301. ' ..57
enjoy%b]e/unenjd?ab]é A .856% ’ “ﬁbﬂ147: 75
:-I:Happ&/sad ] L .697* i .112 “mm_: .50
"unusu51/ordinéry e Mz o 6
he]pfu]/the1pfu1 . "~v: .045 . o ...907* .83
:1nf0rmat1ve/un1nf0rmat1ve 4 -.QZS 'T o 871 .76 .‘

worthwh11e/worth1ess u U233 T 76k 64 v

a3

~1nvo]v1ng/un1nvo]v1ng ,': .591 o : ;.'.304 ST ¥

A J- ‘ T
. a.‘ ‘-

o :"Prbportional contributibn |

. to common variances 4.128 3 *3-;2ﬂ447 '

. . "The analysis was'a -principal components. with varimax rotation.. Fach
..~ factor was required to have at Teast two items loaded at 600 or above; ce
‘ w1th :no secondary 1oad1ngs ‘at .400 or above :

W
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Printed Text

-t e iaa i

.
,
t

Printed’C&rfoon."

Text

| Audio-Visua1'
Presentation

" Audio Only
Presentation

{

~

Visual Only

Presentation

e coTumn

.-

~ Means

L]

APPENDIX B.

Cell Méans

Comprehension
Enjoyment

Helpfulness

Comprehension

_Enjoyment

Helpfulness

. Comprehension
: Enjoyment -

. Helpfulness
’Comprehensién.
‘Enjoyment »

. } He1pfq1ness

* Comprehension

Enjbymént’

_He[hfh]ness I

'flCOmprehengjon"
' Epjoyment._:
 Helpfulness

-

Female N
87.467
7.267
10.600

91.467

9.200

10.867 +

79.467

+8.000
. 10.333

.72.000

75.333

11.800

59.733
" 6.667 .
7.733

i
&

-78.187
o7.293
. 10.267

88.

-8

10.

79

- 9.
10.

80.

-8

79.

4

10.

‘.“5:66

Male .

267

400 . -
134

.200
467
134

533 .
- ..8.000
~10.

667

.600
733"

.667

8.333

9.

000

78,773 -
7.
10.

760
133

Row Means

87.867 . .
. 7.833
10.367

85.333
9.333
10.500
80.000
' 8.000
10.500

76.000
4.967. -
11.267

63.206-

8.367
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APPENDIX €

Samples of the Printed Texts
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N All the books in the Archltecture lerary are catalogued

THE LIBRARY AT VIRGINIA TECH

The Newman lerary at V1rg1n1a Teéch is there to.serve
'.the needs of ‘the students and faculty by prov1d1ng the tools
for the basic 1nstructlon and research reeds of the un1vers1ty
community. . _ 2ot o . ¥
j} To'help you more effectively and efflciently use the’: .
resources .of“the library, we would like to introduce you to

several. valuable keys wh1ch can help unlock the myster1es of

the llbrary. There are four major keys we will. talk about.

First is the key to know1ng where to locate the books

and perlodlcals you w1ll need.

Second is the key known as the card catalog system.
Thlrd is the key known as the library class1f1catlon

: .systems. ﬁﬁg

~

. Flnally, there is’ "the key to some rules and serv1ceS"

. whlch help to make the llbrary a bettef,place for youiand

N v i

,ieveryone else.
. i

Let's beg1n W1th that f1rst key——locatlon of books and

[

perlodlcals. 1'

-

You should know that 1n addltlon ‘to the main Newman
L1brary, there are two branch llbrarles W1th books ‘and
" other materlals Ain spec1allzed subject areas. The books K
and’ resourCe materials. in branch llbrarles are: for the

use of all students.

The Archltecture lerary is located in Cowglll Hall

and conta1ns mater1als about arch1tecture and v1sual arts.
b

i the maln llbrary, but after the usual call number you
- W1ll f1nd the abbrev1atlon ARCH

You w1ll flnd the Geology L1b ‘ary in Derr1ng Hall Not

Ar

. v ‘ . . . .
¥ : . . i " - gt
. A :

&



everythlng in th1s branch llbrary 1s wr1tten .on rock. ‘A1l

the books and learnlng rescurces located in the Geology

y L1brary are. ‘also. catalo'ued ‘in the main card catalog of the

-»Newman Library, but after the call number you will find the

abbre v1at10n GEOL

5 -

Most of . the books .of course are located in the .main

'Newman L1brary, and we w1ll focus most of our attentlon on

f1nd1ng books and perlodlcals there.

In.the ma1n llbrary there re three subJect d1V1slons{

E Humanltles Soc1al Sc1ence and Sc1ence and Technologv

Humanltles books and perlodlcals are located on the 1st" -

'and 2nd floors of the Newman IJlbrary° Here you will find
'books and perlodlcals wh1ch prov1de you with 1nformat10n

'about philosophy and rellglon history,: muS1c languageyand

‘5llterature theatre and communlcatlons." S

'Commonwealth of V1rg1n1a° These newspapers are avallable

~. .
‘ Books about Van Gogh Matlsse Bach Beethoven McLuhan ™~

and Plerkegaard w1ll be- found in the Humanltles.

D1d you know that the llbrary rece1ves newspapers from ‘

around the world as well as from across the U.S. ‘and the.'

in the Humanltles D1v1s1on of ‘the 2nd floor.

Books and perlodlcals in Sc1ence and Technology are _
located on the 3rd floor of Newman L1brary. Here you w1ll ~
find 1nformat10n about the natural sclences med1c1ne agrl—z
culture technology, mathematlcs and mllltary sc1ence.
~This 1s the place to come if you need a solution to that’ '
1mposs1ble equatlon or have you ever thought of bulldlng L

your* own br1dge°. ' T S »

The Soc1al Sc1ence D1v1s1on 1s located on the 4th floor

¥

ahd contains books. and perlodlcals about psychology, . law,

_ geography,'anthropology, polltlcal sc1ence sociology, business,

AN

and educatlon.
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