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Preface

The Handboo presents s set of general guidelines for using the Student-Outcomes
Questionnaires. Che guidelines were developed by the National Center for Higher
Education Management Systems (NCHEMS) and the College Board 1o conduct
student-outcomes assessment studies in two-year colleges and in four-year colleges
and universities.! It also presents a set of procedures for using the questionnaire
response-ana'vsis service that is provided through the NCHEMS-College Board
Student-Outcomes Information Services (SO'S) program. It is intended for use by
researchers working in the area of student-outconies assessment, by institutional
administrators and faculty concerned with program plunning and evaluation and
institutional selfstudy, and by practitioncrs interested in obtaining information
about student outcomes for decisionmaking purposes.

The Handbook and the Student-Outcomes Questionnaires hate been developed
over the past two and a half years. The initial version was published by NCHEMS
as a ficld-review ediiion under the tidle A Handbook for Using the Student Outcomes
Questionnaires (Bower and Renkiewicz 1977). The procedures presented in the
initial version heve since been pilot tested along with the field-review editions
of the Student-Outcomes G.:estionnaires at four two-year colleges and three four-year
colleges and universities. The four two-year col'eges were Cuyahoga Community
College, Clevelanid, Ohio; Colorado Mountain College, Glenwood Springs, Colo-
rado; the Penn Valley Campus of the Metropolitan Community College District

.. Samples of the Two-Year College Student-Outcoios Questionnares and the Four Yo College and University
Student-Outcomes Questionnaires are presented i appendixes 1and 2orespeatively

xi 11
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in Kans.s City, Missouri; and the Yakima Vallevy Community College in Yakima,
Washington. The four-veer colleges and universities that served as pilot-test
schools were Florida Technological University Orlando. Florida: Fort Hays
State Cellege in Fort Hays. Kansast and South Dakota State University in
Brookings, South Dakota. The current Handbook and the Student-Outcomes
Quustionnaire are based on what was learned in the pilot-test activities and on
suggestions trom practitioners and researchers who reviewed them.

NCHEMS and the College Board decided to joint, develop the Handbook,
the Student-Outcomes Questionnaires. and the new Questionnaire Response-
Analysis Service because both organizations recognized that postsecondary-education
practitioners and rescarchers need improved approaches or obtaining and using
student-ourcomes information. As a result of this joint - enture, NCHEMS and
the College Board have tormed the Student-Outcomes  Information Serviees
program. The SOIS program i intended to accomplish the following objectives:

. To present users with a strateay for collecting student-outcones
information and integrating such information 1i.to a student-outcomes
information system

2. To present guidelines tor conducting both cross-sectional and longi-
tudinal studies designed e obtain student-outcomes information

3. To present two sets of (uestionnaires, one to be used b tw -year
cotleges and the other to be used by tour-vear colicges and universitics,
for conducting student surveys of (a) entering students, (b) continuing
students, {¢) former or nonreturning students, (dY program completers/
graduating, stadents. and (¢) recent aluimni

1. To provide a Questionnaire Response-Analysis Service for facilitaung

use of the questionnaires and providing casv-1o-use compuier nrintouts

Ji

. To provide users with compuarative student-outcomes data for use 1
interpreting their studies results

NCITEMS and the College Board hope that the IHandbook will be viewed
as a flexible guide tor implementing the student-Outcomes Questionnaires that
accompany it. Thatis, while the landbook describes specific procedures for using
the Student-Outcomes Questionnaires for conducting student-outcomes studics,
users should modity them to meet particular studv needs. Toward this end, the
Spud-nt-Ourcomes Questionnair — also have been designed to be flexible in-
struments. Bach instruinent b been Justaned 1o allow for the addition of 15
Tacally developed irems. Similarly, the SOTS Response-Anal. sis Crrvice Ras been
de vloped i osuch away as 1o Lecommodate the analysis of Tocally aeveloped ftems.
In short, the SOIS Handbook. Stedent-Orrcomes Questionnaires, and Response-
Analvsis Service have been developed 1o meet the eriteria of relevancy, usability,
timeliness, and feasibiliny.

xii l 2
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Introduction

Postsecondarv-education institutions are faced with increasing demands for infor-
mation abeut siudents. Legislators, budget and finance offizers, institutional
planners, departments heads, faculty, institutional rescarchers, trustees, and
students are among those who scek such information. Fiscal managers and trustees
are interested in the percentage of students who leave school and why. Dep: tment
heads ana faculty members need to know the planned major fields o new students.
Institutional planncrs want information ¢.1 student behavior ov-r time, to accom-
modate changing trends in the use of student services. And students themselves
want to know about the employment and postgraduate experiences of recent
graduates, before committing themselves to a major field of study.

In addition to these internal demands for information, institutions are facing
external reporting demands. Those participating in federal student-aid programs
must provide inforniation about retention and program completion io prospective
students. Central governing boards ard state planning commiusions frequently
request information about program utilization, legrecs granted, and success of
students.

Much of this information ~n be obtained by surveving or interviewing students.
Institutions can develop specific local questionnaire materials or interview strategies
as . ‘eded. But considerable time, money, and staff’ are needed to develop a frame-
work for organizing, collecting, and integrating needed data into an understandable
fo-mat. Even when those difficultics are overcome, there is a waste of resources
implicit in the duplication of effort that oocurs as time and money are spent for
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similar developmental processes across institutions. And most likely, the data
from specific local sources will not be comparable with information from another
insiitution.

The alternative to developing local survey instruments and interview guides
s the administration of pretesied standardized instruments that collect intormation
known to be useful and for which an analvsis {ramework is available. The
NCHEMS-College Board Student-Outcomes  Information Services (SOIS)
provides this suppoit to institutions by offering:

A plan for collecting student-outcomes information and integrating it
into a student-outcomes information system

e General guidelines for conducting studics to obtain cross-sectional
or longitudinal student-outcomes information at the postsecondary-
education level v

e Specific qutstionna‘ircs for conducting student surveys

e A questionnaire-response amalysis servics that provides casy-to-use
computer printouts of analvtical information

Additionally, the SOIS includes a sct of guestionnaires and services spcciﬁcaily
des .ed for use by community colleges (see appendix 1) and another especially
developed for four-year colleges and universities (see appendix 2).

The Handbook i< intended both as a general guide io using the SOIS Student-
Outcomes Questionnaires in community colleges and in four-vear colleges and
aniversities, and to using the services provided through tne NCHEM 3-College
Board Student-Outcomes Tnformation Services. The remainder of this section
addresses these questions:

o What are “*student outcomes?”

e What kinds of students and cutcomes do the SOIS questionnaires
siudy?

e How were the SOIS questionnaires developed and how Jo they fit
together?

e How can student-outcomes information de used?

What is planoed for the SOIS quauestionaaires?
The subsequent sections of the Handbook deal with developing:

e A plan for collecting duta about student outcomes

e Guidelin s for planning and administering questionnaire surve;’s

e Guidelines for using the SOIS Quustionnaire-Analysis Service

e Guidelines for coding, processing, and analyzing the SOIS s udent-
outcomes data

Uses tor the results of the SOIS wurvevs

o

{6
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WHAT ARE STUDENT OUTCOMES?

There are numerous definitions and explanations of the term student outcomes
as related to the postsecondary-education process. Perhaps the most straight-
forward approach is to define a student outcome as the consequence of a student’s
enrollment in an educational institution and involvement in its programs. Student
outcomes can be curputs (directly linked to the education process) or they can be
impacts (indirectly linked to the education process). For example, an educational
output is a student’s acquisition of new facts and skills because of attendance in a
particular course. Convei:ely, an educational mmpact is a student’s increased
interest in civic affairs aftcr college, stimulated in part by political science and
sociology courses taken. Student outcemes of one educationa’ system may become
inputs to other educational systems. For instance, students receiving associat¢
degrees from community colleges (community-college outputs) often enter four-
year wolleges or universities (the inputs to four-year colleges or universities).
Similarly. siudent outcomes that occur while a student is enrelled in a program
can a¥ect and are inputs to other choices any ciher outcomes of the same educa-
tional program. A student’s choice of major as a sophomore, for example, clearly
affects subsequent educational outcomes.

Several other distinctions also can be made among student outcomes. Some
outcomes are intended; others are accidentally produced. Some ar: casy to measure
(the earning of a degree); others are more difficult to measure (the improvement
in the ability to think critically). Some outcomes involve change in student know!-
edge, skills, attitudes, or activities; others preserve student knowledge, “kulls,
attitudes, or activities.

And so we find that studens outcomes is defined or explained in numerous ways.
For further claboration and discussion of these distinctions and their sources in the
literature, the interasted reader is refrrred to A Structure for the QOutcomes of Post-
se.ondary Education(Lenning, Lee, Micek, and Service 1977); The Outcomes Structure:
An Overviewand Procedures for Applving It in Postsecondary Instiiutions (Lenning
1977); and Previous Attempts 1o Structure Educational Outcomes and QOutcomes-
Related Concepts: A Compilation and Revier of the Literature (Len:nng 1977).

WHAT STUDENTS AND OUTCOMES Do THE SOIS QUESTIONNAIRES STUDY?

Tl:e primary emphasis of the Student-Outcomes Information Services is on pro-
viding information about student outcomes that result from the postsecondary-
education process. Given this emphasis, the SOIS questionnaires provide an
institution with iraportant information about siudents, including their character-
istics, backgrounds, goals, attitudes, satisfactions, reasons for making certain
decisions, activities, educational plans. occupational choices, and achievements.
Both the Community College series and the Four-Year College/University series
of the SOIS questionnaires obtain the following information:

17
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1. Entering-Student Questionnaire. Baseline data obtained by a survey

of entering students using this questionnaire include demographi<s,
educational and occupational experience and plans, sources of antici-
pated funding for college costs, goals in attending school, and reasons
for selecting the particular institution.

2. Continuing-Student Questionnaire. This questionnaire is administered

to students who continue to reenroll at the institution or to students
who reenroll after being away from the institution for 1term or more.
The survey instrument has been designed to obtain daia about student
characteristics and background, cvrrent and long-range goals, em-
ployment status, and need for, use of, and satisfaction with services
provided by the college. '

Former-Student Questionnaire. This guestionnaire is adminisrered
to any student who leaves the institution without completing a formal
program and receiving a degree or certificate. In addition 1o demo-
graphic and background data concer=ing students’ experiences and
progress at the institution, a survey using this questionnaire provides
detailed information about the goals achieved by former students,
reasons they did not ieturn to this school, and their impressions
of various institutional se: vices.

Program-Completer/Graduating-Student Questionnaire. This
questionnaire is administered to any student who is about to carn a
degree or certificate from a college or universi'y. A survey of stud *nts
using this questionnaire provides demographics, background data,
and information on students’ satisfaction with various institutional
services, as well as students’ ratings of how well the school helped
them reach their goals. The survey also provides information about
students” tuture educational plans.

Recent-Alumin. Questionnaire. A survey of former students enrolled
in degree, certificate, or vocational programs provides demographic
and background data on students’ experience at the college as well as
considerable detail about the first degree program a student enrolled
in since leaving the school and the first tull-time job a student held
since leaving the school. ‘These questionnaires are be administered
between three months o one vear atter students have left the school.
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How WEKE THE QUESTIONNAIRES DEVELOPED?

The measures included in the community-:ollege ques  >-naires series and the
four-year college and university questionnaires serics were developed partly as a
result of preliminary pilot-test work that began in 1973 and continues today
with a number of colleges and universities. In addition to this ongoing field work,
NCHEMS-College Board staff reviewed many questionnaires and sarvey reports
written by institutional researchers studying various aspects of two-year and
four-year college and university educational outcomes. Two surveys (Micek and
Arney 1974; Romney 1976) that assessed e relative importance of various
outcomes measures to different types of ins'itutional decisionmakers also were
used in identifying the items to be included in thesc questionnaires.

Most items in the two series of questionnai-e, have been tested individually,
cither on previous versions of the SOIS questionnaires or on comparable question-
naires such as the Bureau of Census Educational Attainment Survey or the
Cooperative Institutional Research Program Survey of Entering Freshmen that is
sponsored jointly by the American Council on Education ard the Higher Education
Research Institute of the University of California at Los Angeles. Pilot testing
of both currert series of questionnaires took place during 1977. (The community-
colleges series was pilot rested at Colorado Mountain College, the Metropolitan
Campus of Cuyahoga Commurity College, the Penn Val ey campus of the Metro-
politan Community Coliege District. and Yakima Valley Community College;
the Four-Year College/University series was pilot tested at South Dakota State
University, Florida Technological Uriversity, and Fort Hays State College.)
The final versions of the currently av...able questionnaires were developed in
consultation with actual users of the field-test versions at those institutions. In
addition, the new questionnaires have been reviewed by students and former
students to enhance the reliability and validity of tiie instruments.

All five questionnaires in each series can be used in sequence to collect loagi-
tudinal data or they can be used separately to collect data about a particular group
of stude~ts or a specific preblem, such as student retention. With periodic adminis-
tration o' these QUestionnaircs, an institution can measure the progress of its
st '»nts and the impacts of the institution on its students. Data obtained from
longitudinal outcomes studies can be compared with previous studies within the
institution as well as with similar data obtained from otirer institutions that use
the SOIS questionnaires. The SOIS comparative data reports, which will be part
of the SOIS Response-Analysis Service, will be most valuable for helping an
institution compare its study results with comparative data from institntions.

Each questionnaire has been designed to collect the most important information
colleges and universities want at an appropriate time. For example, informa-
tion about students’ satisfaction with various college services is included on the
Continuing-Student, Program-Completer/Graduating-Student, and Formar-
Student Questionnaires since students’ feelings and attitudes about these services

"t
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are particularly timely. These questionnaires contain few questions about students’
occupational plans becaus. many students have not finalized their plans yet. The
Recent-Alumni Questionnaire, on the other hand, intended for students who have
been away from the college for three months to a ~ear, includes few questions
regarding students’ satisfaction with college services; instead it contains questions
about alumni experiences concerning their first formal educational activities and
firs: jobs after graduation.

Generally, institutions should find these instruments most valuable if they are
viewed zs an integrated system of questionnaires and not as “one-she ”’ data-
gathering instruments. This use will provide an institution wi-h irnportant analytic
capabilities through reviewing longttudinal student-outcomes data over time.

How Can STUDENT-OUTCOMES INFORMATION BE USED?

The SOIS i..struments and services have b.en developed to help community
colleges and four-1 ear colleges and universities improve institutional functioning
and decisionmaking. Improvements can occur in a variety of ways. Student
surveys can provide information that suggests the need for institutional change.
A study of recent alumni or program compieters, for example, may reveal that
students from certain programs have difficuny getting accepted in vdarther educa-
tional programs. An attrition study may reveal that a disproportionately high
number of :hose who dropped out were conce:*rated in certain acad mic prog.ams
and tha: most left because of dissatisfaction wity their major field. Each of these
finding s may suggest the need for program changes.

Ou:comes studies can provide Jocumentation of students’ atutudes and activiues
related to institutional programs and services. For example, community-college
personnei involved in the pilot testing of the Former-Student Questionnaire were
pleased to find that niost studeats who left were satisfied “vith their experiences
at their schools. As adn.inistrators had suspected but had not teen able o document,
their community colleges were serving the important function of providing courses
for the “occasional’”’ student—the person who wants to fake a course as time and
money permits, but who does not intend to enroll ir or ccimplete a formal degree
or certificate program. This information was valuable to the community colleges
in demonstrating to funding agencie. that the college was performing a useful
com.nunity service and thar any Ligh student-turnover rate was an expected outcome.

Outcomes studics also can provide information to help students with various
decisions, such as chuosing their program of study. Students are interested in such
information as type of job obtainud, starting salary, satisfaction with first job,
acceptance into further educational programs, and particularly the current labor-
market situation. Such information also is important to students deciding where
to enroll. For example, “‘better information’” stud.es conducted at NCHEMS
and clsewhere indicate the importance of outcomes information for improving
student decisions (Lenniag and Cooper 1978).
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Student-outcomes information collected at routine intervals and plotted over
time can provide valuable and timely insights into student trends. Student-
outcomes informatin can help detect changes in attrition levgls, choices of major
field, studen: attitudes, satisfaction with institutional services, decisions about
further schooiing, job availability, and so forth. Problems can be detected when
they first occur su that corrective action, when necessary, can be instituted. This
approach seems better than waitiag until a problem is so large that it cither cannot
be resolved or requires major reallocation of institutional resources. Collecting
student-otr.cor::es information that is standardized allows similar institutions to
compare the data and therefore is valuable.

While there is always some concern that comparable data exchange among
institutions will be improperly used, particularly in a normative sense, enocgh
valid reasons exist to justify and support the exchange of comparable student-
outcomes information. Comparable data may illuminate problem arcas within an
institution while also showing that certain problems are common among institu-
tions and perhaps not correctable by individial schools. A small midwestern coliege
concerned about changing attrition trends, for example, is investigating the
possibility that other similar colleges might be experiencing the same problem.
Clearly, this will be easier to determine if comparable colleges collect attrition
data in the same way. An institution using the Program-Completer/Graduating-
Student Questionnaire may find that graduates {from certain program areas have
difficulty obtaining jobs. Comparable data from graduating students at other
institutions can show whether the problem is universal or is limited 10 a single
institution. Either finding could certainly lead to a different institutional course
otaction. |

W AT ARE THE FUTURE PLANS FOR THE SOIS QUESTIONN AIRES?

Samples of the current SOIS Two-Year College Questionnaires anu he Four-Year
Colleae and Uriversity Questionnaires are in appendixes T and 2, respectively.
The questionnaires are avadable to two-year colleges, ifour-yeat colleges and
universities, ar4 can e purchased directly from NCHEMS., In addition, NCPEMS
and the College Board will be developing o sixth instrument, a - follow-up
questionnaire for alumni out of college three to five vears. This quustionnaire
will be pilot tested during 1979 and will be added to both series 0" SOIS question-
naires when testing and revisions are finished.

-~
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Developiiig a Student-Outcomes
Data-Collection Plan

Many colges need to know not only about student attitades, activities, and plans
at particilar points in time, but also about changes in those plans, activities, and
attitudes over time. For example, some tustitutions that need information about
why specific kinds of students are dropping out wi't conduct an attrition study.
Ortici» may wish to routinely monitor students’ progress through their institution
and treat an attrition study as only one part of an overall plan for collecting longi-
tudinal data. The questionnaires developed in conjunction with the Handboot
are intended for both situations. That is. cach questionnaire can Le used by itself
to survey a particular student group at a certain point in time—au cross-sectional
survev plan. The questionnaires can alse e used tegether to study a student cohort
group over time by continually monitoring individual student plans, attitudes,
and decisions—a longitudinal sar ey plan—to see how they change over time.

" A PrAN FOR COL: ECTING STUDENT-OU rCOMES DATA

Figure 1 illustrates the typical flow of students through colleges and universies
and shows six suggested data-collection points:

e As a student enters (for a certif cate or degree program or sele ced

courses)
o While a student is enrolled
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¢ After a student leaves without giaduaiing or completing a formal
program

® As a student completes a program or gr iduates (with cither a degree
or ccrtificate)

® Three months to one vear after a student has completed a program
(degree, certificate, or other)

® Three to five years after a student has graduated

The six data-collection points suggested reflect the philosophy v derlying the
operations of most colleges and universitics. Typically, coliege students enroll
for a variety of reasons, ranging from personal curichment ov preparing for pro-
fessional examinations to secking a degrece or certificate. Many students, especially
those in the traditional 18-t0-22 age range, continue from rerm to term until they
meet their formal educational objectives. Others “drop in” and ““drop out” to
tak. courses as money, time. and interest aliow and, as a result, do not move
regularly and continuousiy through a prescribed program. Te  neak of dropouts
makes little sense in such cases, since these students never enrolicd in a degre:
or certificate program from which they could drop out. This indicates the importance
of distinguishing between former students and graduar :s or program completers,
and folle ving up the students wh. complete a degree or certificate program.
Questioraaires for surveying students at five of the six points are currently available,
and a - uestionnaire for following up students three to ‘ive years atter they have
completed the.: degree or certit cate program will soon be added.

However, not all information collected at the six stages should be considered
outcomes information in the sense of etfeets « . studonts caused by the insutution.
Rather, a good comprehensive plan tor collecting student-ourcomes data that pecmits
the assessment of student change over time must include the gathering ot data
about students’ abilities. be "kground, and intentions before and during their
enrollment. That is, svch 2 plan must provide for the collection of baseline data.
Given these basceline data, the assessment of student outcomes (changes in aspira-
tons, type of job obtained, graduate-school program accepted into, satisfactuion
with expericnces and services offered by the college) can be niore efficaciou.., because
of the ability to vontrol ftor various types of student-input variables (age. sex,
racial-ethnic status, handicapped status, high-school GPAL SAT or ACT scores,
work experience).

These data-collection plans are tlexible. Some institutions may not aced or
want to curvey students between the time they enter and graduate. Cthers may
want to add an additional data-collection point.

SCHEDULES AND ADMINISTRATION (:\'(Zi.l',x

Once decistons have been made reg--ding che rescarch/evaluation questions and
the survey instruments 1o be used to obtain information necded to answer these
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questions, two important Issucs must be contronted: scheduling—the optimal
time of vear to administer each survey instrument, and cveling—how frequenty
cach type of questionnaire should be administered.

in general, surveys should be conducted at about the time that ouiconwes or
events of interest heppen to the student. This ensures that students can mnore
casily recali their feelings, attitudes. reasons ror decisions, and so forth. Thus the
Entering-Student Questionnaire should be given to students with confirmarion/
acceptance materials when thev register or shortly after they enroli. The Program-
Completer’Graduating-Stident Questionaire should be given about twn to four
weeks before graduation. "F'he Continuing-Student Questionnaire can be admin-
istered any time! during the academic year, depending on the information to be
collected from the survey. The Former-Student Questionnaire should be admin-
istered as soon as studaits L oba have not returaed can be identified. (Many insu-
tuions may want o conduct only one former-student survev—for example, an
attrition survey—oach vear. I thisinsiineea goud administration time is shortly
after the start of 4 new term. Spring semesier or winter quartet is good M an
‘nstitution wishes to stageer the time of acministration of the various surveys
in the praa.

Finally, because many of the questions deal “h students” first jobs or first
college choices iollewing praduation. the Re et ;mni Questionnaire should be
administered three months 1o @ vear ater rosponants graduare or leave colleg:.
Survevs that ask alumni salaries, highest cdacational degrees carned, and other
cimilar information are best administered several years after graduation when
eraduates have begun o iollow relatively stable career paths. Figure 2 summarizes
these schedulimy suggestions.

The s cond ssue to be eonsid ed i developing apran for routinely collecting
student-outcomes duia -~ 1t of the trequency of adnunistration of cach tvpe of
survev. Essonaallve two guestions hould be considered: (1) how often should
cach tvpe of survey Do adnune - ad o aunimize cost and vet still provide up-t -date,
ueeful information tor the institution and (2) which surveys will vield to the insu-
tation daia of suthicwent importane:s el reevancee to justifv the cost and cffort
required to administer snd process the questior.aaires.

There are no deanitve answers: cach institution must determine 1ts own
answers based on s resources and mtormation needs. It there were few or no
estraints on cost and staff nme and hitde-concern saout overburdening students
with questionna‘res. instiiutions might want to administer cach type of question-
naire one or Mo « tmes a vear. Since these factois are fact constraints at most
colleges, condue ing surveys so frequenty is unrealisiic. Surveys can be staggered
effectively across several vears 1 insttanions 1 member that for most purposes

UOWE e thos questioniaare can el e

crovoare throurhout the vear sorran tooes ate less ctlavive

tor ot tatnn c student response. thee i tue ctote end arrer exam peniedas holuaes and vacationa, and

. PR
e [ TR

durime special campus enens Admimeternae o
o

Atrernecn and e i the school week alse
Al be avorded i pronaile

26

12



FIGURE2

SCHEDULE FOR IMPLEMENTING DaTA-CotlLECTION [7EAN
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longitudinal data will be the most useful to an institution (particularly for the
purposes of investigating changes in student plans, attitudes, and decisions over
time). Therefore while most instizutions wilt not want to administer every survey
every vear, the plan should encompass the need to at least survey the same students
over time. There are two solutions to this provlem, cach bascd on the premise that
data from all entering students are critical to the development of a longitudinal
darta base:

e Survey every entei.ng studens roup and then follow up each group
as needed ¢ according to a _yclical plan such as is suggested by
model 1 in fig :re 3.

e Survey all or a sample of sciecred ertering student groups at set ervals
(every two or three years) and follow up each group of surveyed entering
students as needed or according to a cyclical plan such as is suggested
by inodel 2 in figure 3.

By first collecting data from entering students and then basing the rest of the data-
collection cycle on these students, an institution wil: be assured of having the critical
information available in a longitudinal plan dealing with stu. ... .i:put—Dnlans,
intentions, student background, and so forth.

Institutions should consider many other variations of the outcomes data-
collection cycle. For examnple, another possible data-collection plan would be w0
administer the Entering-Student survey every two years and at times appropriate
for cach subsequent questionnaire, and then follow up the initial group of students
as they progress through and out of the institution. Another plan would be to ad-
minister the Entering-Studer.t and Former-Student surveys each yeur out conduct
the Continuing-Student, Program-Completer/Graduating-Student, and Recent-
Alumni survevs only to everv third year’s group of entering students. In this plan,
every third vear the institution would have new information concerning graduates,
current students, and alumny/former students; each year they would have up-to-date
information about entering students and former or no*.returning students.

28
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FIGURE 3

EXAMPLE SURVEY ANVINISTRATION CYCLES
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Guidelines for Planning and Administering
Questionnaire Surveys

As defined by A.N. Oppennein (1973), a survey is a planned data-collection effort
for the purpose of describing or predicting as a guide to action, or for the purpose
of explaining the relationships between two or more variables. While most survey
researchers attest that in practice there are as many purposes as there are surveys,
they also agree that foremost in any survey effert is developing a clear definition
and understanding of the objectives of the survey. To achieve this, the first step 1S
delineating and clarifving specific problems to be studied, determining the critical
questions to be answered, and considering possible uses for the survey results.
This step is central to every survey because once accomplished, all the remaining
steps in the survey process are “‘means to an end” and will flow logically.

In establishing the purposes of the survey, it is important to obiain input from
those who wiil use the findings of ihe siudy. The larger the group to use the findings,
the more Civerse the objectives of the study will be. Generally the more objectives
to a study, the greater its complexity and- cost. Therefore it may be critical to set
priorities among the objectives given time and moretary constraints.

In addition to identifying the specific purposes or objectives of the survey
in this initial step, two other key questions should be considered:

o What concepts must be defined before the survey process contisiues?
In the formulation of any su-vey effort, certain concepts are used to
communicate ard organize one’s thinking relative to the problems or
questions in focas. For example, in a survey of former students, one

17
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question of interest might address respondents’ satisfaction v.ith their
vocational preparation. «Sarisfaction” and ‘“‘vocational preparation”
in this context need to be translated into specific terms, so everyone
clearly understands * 1t constitutes the acceptable indicators of
these concepts.

o What assumption. will be made?
In many surveys, it is impossible to control all clements of the survey,
such as the validity of certain parts of a questionnaire or the adequacy
of the sample. Therefore stating the assumptions of a survey is im-
portant since they may affect the survey process as well as the inter-
pretation of the survey results.

INSTITUTION-WIDE INVOLVEMENT

Many different institutional personnel and constituencies may have an interest in
the development and results of a questionnaire directed at students and former
students. One vehicle for involving institutional staff and other interested groups
is to establish an advisory committec comprised of students, faculty, and alumni.
Not only can a comunittee of this type make recommendations concerning the
administration and use of the questionnaire, but the committee can also suggest
modifications to the questionnaire. Representatives from Student Services, Alvmni
Development, Admissions, Career Placement, Academic Administration, Vocational
Administration, Data Proc.ssing, and Public Information offices may have an
interest in the findings of the student-outromes surveys. It may not be possible
to include all of these representatives on the committee, but their involvement
in certain stages of survey planning and implementation will help ensure better
response rates, as well as facilitate actual use of the questionnaire results.

The involvement of a number of institutional personnel will guard against
overlapping activities conducted in a number of different areas within the insti-
tution. In many institutions— large ones in particular—redundant survey efforts
‘requently are conducted by several offices, wasting time and money.

SuPVEY-DESIGN CONSIDERATIONS

’

Once the objectives of the survey have teen determined and the specific research/
evaluation questions identified, the appropriate survey design must be selected.
Generally two basic designs—cross-sectional or lcngitudinal—are considered.
A cross-sectional design is appropriate if the purpose of the survey is to collect data
from a population of students only at a single point in time. A survey of former
students—those who left the college before completing their degree program-—
to determine the.r reasons for leaving, their impressions while at college, and their
current activities and plans is an example of a cross-sectional design.

:™ 13
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If the purpose of the survey is to describe and explain changes in stucient
progress, attitudes, or plans, over a period of time, a longitudinal survey design
is -appropriate. .n deciding to do a longitudinal study, iiree primary designs are
to be considered: trend, cohort, and panel. In a rrend design, a general population
(for exampie, students who enier the college) is sampled and surveyed at disferent
times. For example, a trend-study design could be used to examine the changes in
goals, attitudes, and aspirations of students who enter the ¢ llege the fall terms of
1978, 1980, and 1982.

A cohort design studies the same population of students at different points in
time although the samples drawn from the population will be different. An example
of a cohort-survey design is surveving the entire entering groun of students in the
fall term of 1978 and then drawing random sc.nples froin this same student group
onc year later, at the time of program completion, and so on. In this design, it is
possible to assess changes in a particular group of students based on different
samples of that group over time.

While both trend and cohort study designs allow the assessing of changes i
a group over time, neither indicates which students change; this hinders attempts
to explain why charges occur. Panel designs avoid this problem, since they involve
the collection of data from the same sample of students at different points in time.
For this reason, the sample for such a study is referred to as the “panel.” This
type of longitudinal survev design has some problems, however. For example,
attrition of students who compose the panel is a severe limitarion. So is the potential
Hav.thorne Effect thiat can occur (panel members become less representative of
the population from which they were originally selected, because they are con-
tinually singled out to respond to various data 1equests). For an in-depth discussion
of the auvantages and Jisadvantuges of panc! studies, cohort studies, and tre d
studices, see Survey Rescarch (ethods (Babbie 1973).

SAMPLING CONSIDERATIONS

‘1 every survey, the question must be asked: Should the institution survey all
students or will a sample of students suffice? And if an institution elects to use

.a sample of students, how saould the sample be selected, and how many should

be in the sample? Again, the answers to these questions will ultimately be decided
by staff at individual institutions.

For a variety of reasons, the total po~ulation of students should be surveyed
if at all possible. Surveving the entire population avoids the necessity for restrictive
assumptions about how a sample of that populaticn’s responses corresponds with
those of the entire student body and nrovides a hedge against inadequate sampling.
Surveying the total population also eliminates the need for random sampling or
any similar procedure to identity which individuals in the population are to receive
the questionnaire.

Because administering questionnaires to all students can be costly, particularly
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for colleges with a large enrollment, some institutions are unable to survey all
students. One ¢ r.promise is to survey all entering students to obtain bascline
data and ther: to select random samples of students from this population for ad-
ministering later sarveve.

If an institution decides against a survey of the total population the study will
be restricted to a sample of the total population. However, careful procedures
must be fallowed to ensure that the sample is large ¢noughi to permit valid inferences
about the total population. The initial sample size for entering students also must
take into account (1) the number of students available for surveving in subsequent
years, and (2) whrther the dari-collection plan is longitudinal. Probably the easiest
and most reliable method for choosing a sampic of students is to select a simple
random sample of students.! Other sampling plans can also be considered (stratified
random sampling, cluster sampling, and so forth). Those interested in a detailed
discussion of sampling procedures may wish to consult Elemenrary Survev Sampling
(Mendenhall, Ott, and Schaeffer 1971), a good introductory treatment, or Sampling
Techniques (Cochran 1963), a more technically sophisticated discussion.

Whether the institution chooses to survey the entire population or a sample,
it is important to obtain as high a response as possible. One aim of every survey
is to generalize from returned responses the entire population of students of interest.
As significant numbers of surveyed students fail to respond, response bias may
occur, and the ability (o reliably generlize to the entire population on the basis of
returned questionnaires deteriorates. Generally response bias operates such that
those who complete questionnaires are n-ore pasitive toward the school and have
stronger opinions than those who fuil to respond. Response bias and straicgies
for increasine, esponse rate are discussed in more depth in subsequent sc.-tions of
ine Handbook.

ORTAINING AND ADAPTING THE SOIS QUESTIONNAIRES

The student-outcomes guestionnaires developed by NCHEMS and the College
Board can be obtained by using the order torm included with the Handbook or by
writing to NCHEMS Publications, P.0. Irawer P, Boulder, Colorado 80302 and
requesting the type and number of cach guestionnaire needed. Institutions that wish
to use one or all of the gquestionnaires may obtain them in the following way:

Purchase in bulk. ‘The NCHEMS-College Board SOIS muakes the indi-
vidual questionnaires avail blein bulk at a charge that covers the cost of

1 A casy nrethod tor sandomis elecn windens s the comgeeen o deonde onthe pereentate at students t be

ampled. then conmver thos peroeitiaie. s Dy onn e tracteen (00 The caampater van then be procsammued to
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printing iad mailing questionnaires. Questionnaires ordered in this
manner will be shipped within {1* ¢ davs of receint of the order, facilitating
rapid implementation of a survev. (See the SOIS order form for specific
cost details.)

A question frequently asked by those reviewing the SOIS questionnaires tor
the first time is whether certain ems (such as sex. race/ethnic group, grade- point
average) are needed since the institation likely will have this information on it
master-file records. Eliminating those kinds of items produces shorter question-
naires ar.d mizht encourage better response rates. However, duplicatice these
kinds of items in the standard SOIS questionnaires is preferred because:

* The institutional master file mayv not include some of the irems for all
students or same items may be missing from the files of some students

* The data in the institutional master tiles mav be outdated for some
students

e Even if the daw are complete and up-to-date, it may be administratively
impossible for the survey rescarch to obtain access to the master fle

e Some institutions may wish to adminisier the questionnaires anony-
mously and consequently cannot access the master file for matching,

e Mismatching questionnaires with master files may eliminate valuable
analysis capabilitics tor certain respondents

Colleges with information in and access to institutional master files tor whom
these issucs are not relevant may request permission to modifyv and dupitcate the
SOIS questionnaires locally, :T.us eliminating redundant items.

Some institutions mav wish to add “local items™ 1o the standardized SOIS
questionnaires, to collect informa.ion relevant to their local situations and study
needs. The SOIS questionnaires have been designed tor such uses. In cach question-
naire, spaces have been set aside that allow respondents to register their answers
for up to 15 locally developed items., )

Generally, the process for adding focal items to the SOIS questioniaire involves
tl:ree basic steps:

I. The local items are developed. (In doing so, the response set for any
single item can be no more than nine responses. This restriction is
necessary for purposes of kevpunching and analvzing the responses
to each item.)

Specific instructions are written that tel respondents how to register

o

their answers to cach local item in the appropriate space in the SOIS
standard questionnaire.

3. The attachment that includes the instructions and the local items s
printed and attached to the SOIS questionnaire.
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FIGUFE 4
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Fo Appimionai Lorat QUESTIONS

ADDITIONAL QUESTIONS SECTION

been added to Bhis printed toan by vour ¢ allepe 1 vou have been ashed o sasset addinenal

Additional questions may have
CeSPRONSeS

swtions, please se the boves below torecord yo
O 0O o gd g S0 Cc oo oog
29 30 13} 32 33

19 20 21 22 23 23 26 27 28

Que
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FIGURE 5

Ax EXAMPLE OF A SET oF Locat QUESTIONS ADDED TO A
FORMER-STUDENT QUESTIONNAIRE

Please record vour answers to the tallowing questions in the apprope e boses provided 1ornn the ADDITIONAL QUESTIONS

SECTION of the questionnaine:

19. How many montb has it been sovco vou lett our

college? Enter your respome in bou 149

0 One month o less

1 Twotosie months

2 Seven months to one vear

1 More than ane vear

20. HMow many times did o changse vour toeon e

area at studdy whide eorolled at Gur college? frter

VOUT P pONSe 1 by 20

0 Never declared a magor ar area of study

1 Never chamged my major o area ot study

2 One time
o Two times
4 Therw imes

Yo bGar of mote tines

21,

1t vou donot plan to attend sebool v thin the nest
vear, of are not currenthuattendmny school, what
ane soncdomae? Enter vour response m box 21

0 1 ntered or plan to enter nehtany senace

T Looking tom ajob

2 Waorking in g job
L Canmg tor Bome and or tanuly
4 lraveling

T ONGdoinge any tramgg

H o)ty

23
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Figure 4 shows the spaces provideu in cach of the SOIS questionnaires for re-
sponding to locally developed items. Figure 5 presents a sample of a set of local
items that have been. developed as an attachment to an SOIS Former-Student
Questionnaire. Further information about the development of local items and
som. suggested local items are presented in appendix 3.

ALTERNATIVES FOR ADMINISTERING THE SOIS QUESTIONNAIRES

Some= of the questionnaires in the SOIS series (suck as the Former-Student and
Recent-Alumni) probably can be administered only by mail since the intended
recipien s may no longer be accessible in any other way. Others, particularly the
Entering-Student and Continuing-Student Questionnaires, can be administered
to students either by mail or some handout procedure.

In instances where specific students have been identified os respondents,
arrangements will need to be made to deliver the questionnaires to the students.
Also this will gencrally limit administration to mailing rather than handing out.
If the sample has been drawn from official institutional rolls, mailing labels should
be prepared at the time of sampling. Another aliernat.ve, feasible only wirh small
sainples, is to scek out the students and deliver the questionnaires This has
advantages, if there is time to wait for the student to complete the questionnaire
in the presence of the rescarcher.

Where it is not necessary to assure that specitic students respond to the question-
naire of where the total student body is to participate in the study, a number of
different methods for administoring the survey is available. One alternative is 10
give the questionnaires to instructors who will distribute and then collect them
during class meetings. If all students are required to take a certain class, a sample
of class 1neetings van be identified, perhaps all tose meeting at 10:00 A.M. on
Monday and 4:00 .M. on Tuesday. It this method is used, care should be taken
to assure that patterns of student attendance do not bias the sample. For example,
fewer older, married and emploved students may be enrolled in classes meeting
during the day. Provision also should be made for absentecism and failure of some
instructors to administer the questionnaires..

Another method of using a captive audience 15 fo distribute and then collect
the questionnaires {roni students in the library. A sample collected in this manner,
however, will be biased by the students who need library services on the day when
the questionnaire is distributed. The accuracy of students’ responses may also be
diminished because thev see the questionnaire as an instrusion on time otherwise
plannud for study.

Institutions with advance registrations can send the questionnaire out with
registranion mate. ... Is and request the material be returned as part of the normal
registration procedurc . This method is cffective when cither the entire population
or 2 san ole of studenis is used. The advance planning time required for a study
will ¢ extended to ‘e extent that the registration packets are prepared in advance

24 .
37



O

ERIC

Aruitoxt provided by Eic:

of their distribution and the length of time that students are given to return the
registration materials.

Some groups of students possibly may be excluded if this mechanism s nsed.
The transfer student who does not apply for admission in advance enouyh to be
included in pre-registration, a student with academic difficulties who is not per-
mitted to pre-register, those who cannot see counsclors in time o arrange schedules
before pre-registration, and students who are ursure whether they will return
moy b eacludeds Inaddition, some students ancerta, shout reterning mav decide
not ro register it the questionnaire Iy seen as an UNnecsssiy addition to what may
already be perceived as a registration procedure thatis too comphicated.

Institutions that require studenis to report for registration can use thatcer =
to administer the questionnaire, Forms can be distributed to students as they enter
the registration ar~a, space can be previded for the completion of the forms, and
collection accomplished at the exit or at the place where fees ore paid. The nme
needed to complete the questionnaire can slow down the registration process. but
this may not be a scrious disadvantage. All students who presumably will attend
during the academic period can be included in the ste fy, ora sample can be prepared
by distributing the forms at varions times during the registration peried. I the
latter method is used, an institution should be certain that cycles of registration
(for example, trensfers on one dav and tirst-time students on another dav) or timie
of registration (for example, students who are working presumably will register
in the evenings or c.1 weeke or at lunch hour) does not bias the sample.

A separate mailing of 4 g ctionnaire directly to the student’s residence assures
that the questionnaire will receive more atiention (at least initially) because it is
not ‘ncluded with some other registration material that might be more interestig
or more important. Further, it permits students to complete the questionnaire
at their leisure with perhaps more thought directed at the answers. On the other
hand, it permits the student total treedom to toss the QUUSTIONNAITe In a waste-
basket. Also, if the questionnaire s aarzinistered anonymously, there 1s no way
to tell how the group who retuins the questionnaire corresponds to the averall group.

CoVER LETTERS AND MEMOS FOR THE SOIS QUESTIONNATRES

Whethe quest. anaires are mailed out or handed to students, cover letters or
memos for the initial distribution and for any subsequent follow-ugp distributions
should be included, explaining the purpose of the survey and how the results will
be used. These lerters or memos should be printed on institutional stationery and,
is possible, signed by the president. The letter should:

Convey the importance of a response from the student

State that responses will U ¢ confidential

Emphasize the value o the stiedent in responding to the questionnaire
* Not patronize the student

e
A

3y



O

ERIC

Aruitoxt provided by Eic:

e Provide clear and specific directions about how to fill out the question-
naire. (In particular, the letter shouid tell respondent: wiether they
should complete the Personal Identification Section of the question-
naire. Also, the letter should inform the respondent if local itens
have been attached.

e State when and how the questionnaire should be returned.

If a follow-up letter is sent, it should emphasize again ~hat responses arc confidential
and should remind respondents of the importance to the institution of receiving as
many completed questionnaires as possible.

CosT  MATERIALS, AND PERSONNEL FOR ADMINISTERING 1HE QUESTIONNAIRES

Figure 6 shows a list of materials required ‘or the initial contact in mail and handout -
surveys along with their estimated costs. Costs are based on a survey of 1,000
students; surveys of larger or smaller numbers of students should be approximatcly
proportional ir cost to those shown. Most costs are self-explanatory in figure 6,
except perhaps the first-class mailing expense. Research indicates that personalizing
the survey materials increases the response rate substantially. (See Linsky 1975
for a good overview of this body of litervture.) In particular, studies show that
using first-class postage, particularly commemorative stamps, is especially effective
in increasing (as much as 10 percent) the response rate {Hensley 1974; Champion
and Sear 1969). Because a good response rate is important, the added expense
of first-class postage on the outside mailing ¢nvelopes over bulk rate is justifiable.
First-class mail has the added advantage of being forwarded by the post office.
Hensley's research also shows the importance ol including a return envelope dif-
ferent from the outside envelope: he also concluded that the least expensive choice,
a business-reply-printed-return envelope, achieves the highest response rate when
combined with a commemorative stamp on the outside envelope.

One study (Rossman and Astin 197+) indicates that nonprofit permits on the
outer envelope combined with a follow-up mailing using first-class postage yields
response rates only 2 percent to 3 percent less than the first-class postage on the
initial mailing. Thus an institution should contider using nonprofit permit postage
on the outer envelope and first-class postage only for those envelopes returned
undeliverable by the post office. There will probably be increased personnei time
(and a slower overall response time) required to monitor the retu rned envelopes
and address and send out new envelopes, but for many community colleges, extra
staff time is more readily available than extra sources of funds.

Other mailing costs not shown in figure 6 are those required for either typing
names and addresses of students on (he envelopes or generating and affixing
computer-printed name and address labels. These costs vary depending on the
ins:iturion but should be included in cost estimates for the survey. At lcast one
stud: wpenter 197 1+-75) showed that personalizing the cover letter by manually
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FIGURE 6

Estisatred Costs 0F MATERIALS FOR INTTIAL MaIL oR FIANDBOUT CONTACT OF 1000 STULENTS

STIMATED COSTS*

First- Nonprofit
MATERIALS NUMBLER®* EXPLANATHON Class Permit Handout
Mail Mail

Questionnaires 1,000 Usumared at L10 $100.00| $100.00| $100.00
Cover Letters 1,000 Printed on official stationery 16.60 16.60 16.60
Rerurn Envelopes 1.0t Busiitess reply return envelopes 16.80 16.80
(Size No. 9) (2) Printing costs

() Postage . stsat $.17 cach % 300 rerurned 45.00 45.00
Mailing Envelopes 1.000 Standard busimess stze 19.80 19.80
(Size No. 10)
First Class Postize 1.000 First class commesonative stamps at $.15 vach 150.00
YNonprofit Permus 1.000 (1) Nonprotit permits at $.027 cach 27.00
First Class Postaee for (b)y Estimated 10 pereent undeliverables
Undeliverables ar 3.15 cach 15.00
TOTAL 348.20 240 20 116.60
Per Student Contact Costs s .31 8 24, 8 12
Per Student Response Costs (estimating 300 pesponses) S 1l1le|l $ 8§ .39

*Asof 107U

oo Euumated costs tor nore of fewer than LODO suadents sk oald te apprasintely propetional
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tvping names and addresses increased the response rate, though not signiiicantly,
over computer- or machine-produced names and addresses. Thus it all other
factors are equal, typing students’ names and addresses is preferred. Bug it the
institution can produce the computer-generated labels at a substantial savings and

is looking for ways to cut the cost o. the survey, computer-produced labels are a

reascnable alternative.
The other costs incurred in conducting a survey are primarily personnel costs.
It is difficult to put dollar amounts oii these costs because tuey will vary from

institucon to institution depending on salarics and time invested. The following -

potential personnel requircments, given without estimated costs, should be
considered:

e Surve:. administrator

e Secretarial time for typing questionnaire and cover letter drafts and
final copies _ a

e Computer personnel time for creating survey sample lists and address
labels (or clerical time if lists arz created by hand, plus typist time for
tysing envelope names and addresses)

e Ayoroximately 20 hours of clerical time for stufling an. . mailing
1,000 questionnires

o (arical time for recording and tracking returned questionnaires

e Keypuncher time for m inching responsces

e Computer-data analyst time for analyzing returned questionnaires

e Report-writer’s time

o Secrctarial time for typing report

TRACKING MAILED-Q T QUESTIONNAIRES

I'an SOIS questionnaire is 1« be mailed to studenits or,former students, the insti-
tution needs to follow additional procedures to keep track of the survey. The initial
mailing of questionnares can begin as soon as the questionnaire, cover letter,
envelopes, address labels, and a list (in the same order as the address labels or typued
addressed envelope) of cach student’s 1D number and/or name, and address. This
list can, and probably should. be the survey status list shown in figure 7.

After the initial mailing is complated., a sct of tracking sheets should be pre-
pared for reccrding the status ot cach questionnaire as it returns. Figure 8 shows

~a sample tracking sheet. If institutional records are computerized or it namcs and

addresses of siudent: are keyvpus hed to produce labels, these tracking sheets
can he produced by the compurers therwise they must be tvped. The tracking
sheet should contain:

-—



FIGURE7

SUGGESTED FORM FOR LISTING OF SAMPLE AND SURVEY STATUS

~ FIRST MAILING ~ SECOND MAILING o

ID NAME ADDRESS Undeliverable Unusable U-able Date Sent  Undeliverable  Unusable  Uxable
)]
1

o
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0122354

9262230

1135976

4399178

2123947
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NAME

Mark Andrews

Alice Byers

Roternt Davis

Susan Ford

David 7 s

FIGURL 8

Exampr ¥ oF LISTINCG OF WESTERN COLLEGE SAMPLE AND SURVEY STATUS

<€,

FIRST MALLING
ADDRESS Undcliverable Unusable Usable

314 W 8th Ave. o1y
Norfolk, VA 10823

Apt. 3B 215
9815 Marvland Ave.

Los Anzeles, CA Y8122

213 L Ttk Street

New York, NY 10220

91 Brand Drive RUN

Rockaway, NY 11091

123 Table Mesa Drive 2111
Boulder, CO 80303

13

Bate Sent

2129

SECOND MAILING

Undcliverable

Unusable

Usable
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1. Student’s ID number, narue, and address
2. Blank columns for recording the date the following inforniation is
received:
a) Date returned by post office as undeliverable
b) Date unusable questionnaire returned or letter received; student
ineligible or unable to respond (student improperly identified for
sample, refuses to respond, deceased, and so forth)
c) Date usable questionnaire returned
3. Blank columns for recording second (nailing information:
a) Date second set of mate- ials sent
b) Date returned by post oftice as undeliverable
¢) Date unusable questionnaire or letter received: student ineligible
or unable to respond
d) Date usable questionnaire returned

Figure 9 shows a tracking sheet with examples of entries by the school.

As questionnaires are returned, one person should be in charge of recording this
information for cach student. Some kind of identifying mark (such as a check [+ ])
should be placed on each questionaaire as the proper information is recorded on the
tracking sheers. To save all reiurned materials (even undeliverable questionnaires)
until the end of the survey 1s a good prectice.

ForLow-Ur MAILING STRATEGIES

There is uneauivocal evidence tha follow-up activities do increase response rates
in mail surveys (Etzel and Walker 197-4; Hinrichs 1975; Wiseman 1973). Thereis
slen evidence that a cash reward increases the rate of return (Hackler and Bourgette
1973; Huck and Gleason 1971 Wiseman, 1973). A sclected bibliography by
Marshall and Gee (1975) and an arucle concerned with stimulating responses to
mailed questionnaires by Linsky (1965) both provide up-to-date, in-depth infor-
mation about techniques for maximizing response rates in surveys. Rather than
review here various methods and thelr merits, several strategies appropriate for
outcomes studies and consistent with recent rescarch will be given for increasing
response rates through follow-u= activities.

The first follow-up strategy is to send out a complete duplicate se: of materials
rather than a simple {ollow-up letter or a postcard reminder. A study by Etzel and
Walke: (1074) found that a letter with duplicate questionnaire and ret.rn envelope
materials did not increase the response rate over the follow-up letter without
duplicates. However, a study by Rossman and Astin (1974) in which respondents
were actually college students. indicates a significantly lower response rate when
no duplicate marerials were sent. It is recommenden therefore that a duplicate set
of materials be sent to those who do not return questionnaires.

31
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FIGURE9

EsTIMATED COSTS OF MATERIALS FOR FOUR T'YPES OF Forrow-Ur MAILINGS TO 700 STUDENTS

ESTIMATED COSTS*
First Class Mail Nonprofit Permit M‘all

MATERIALS NUMBER** EXPLANATION No Dime Dime No Dime Dime
Questionuaires 700 Estimated at $.10 $ 70.00 | $ 70.00 { $ 70.00 | $ 70.00
Cover Letters 700 Printed on oflicial stationery 11.60 11.60 11.60 11.60
Return Envelopes 700 Business reply return envelopes 11.75 11.75 11.75 11.75

(a) Printing costs .

(b) Postage costs ar $.15 cach x 200 returned 30.00 30.00 30.00 30.00
Mailing Envelopes 20 Standard business size 13.85 13.85 13.85 13.85
(size No. 10) '
First Class Postape 700 FFirst class. commemorative stampsat $.15 eoch]  105.00 105.00
Nonprofit Permit 700 At $.027 each 18,90 18.90
Dime ' 700 70.00 70.00

T . -

TOTAL $242.20 | $312.20 | $156.10 ! $226.10
Per Student Contact Costs $ 358 4518 22§ 32
Per Student Response Costs (estimating 200 responses) $ 1.21 $ 15618 818 1.13
*Asof 1979, 13
e Costs 1 thas Hipure based on an nnal return o 300 Guestionnares, leas iy SO0 bor the second maling. : 9
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The second is to send out a duplicate set of materials with a dime enclosed.
Cash rewards (cven as little as a dime) have been effective in increasing response
rates beyond the increase due to a letter and questionnaire alone. (It has been sug-
gested that a monetary reward tends to make respondents feel bad about accepting
the money without giving anything in return.) If the extra expense of the dime
can be borne by the institution, this method is preferable to the duplicate set of
materials without the dime because it could bring a greater number of responses.
It should be noted that the cash reward is recommended only for the follow-up
mailing (not the initial mailing) because of ¢vidence (Hackler and Bourgette 1973;
Hick and Gleason 1974) that a r;l\onctar_v reward need only be given after the first
mailout to chose who are not responding to the questionnaire.

A telephone reminder is a third type of follow-up activity that is effective in
increasing the rate of returned questionnaires. This is particularly appropriate for
a community college, since it serves a finite gecgraphical arca where most students
can be reached by a local call, even after leaving the school. It this condition is met
and the institution has available staff to make the calls, thé cost of this method 1s
less than a second wave of questionnaires and almost certainly is more effective.

‘There are certainly many combinations of tollow-up techniques possible. The
follow-up variations suggested here were selected as most appropriate given research
findings and budgetary considerations 2t most colleges. Staff at individuial insti-
tutions will have to decide which of the three main follow-up strategies (or some
combination) given in the discussion above is best tor them. The important point
is to plan for and carry out some kind of follow-up activity.

CHECKLIST OF SURVEY-PLANNING AND AADMINISTRATION ACTIVITIES
The following activities are required to prepare for and conduct the student-
outcomes surveys outlined s the Handbook:

Decide on tiie objectives of the survey and the specific study

questions to be answered.

W rite out a plan and schedule for the entire survey.

3. Study the appropriate questionnaire to ensure that it will provide
data appropriate for the survey objectives.

1. Meet with a committee of potential institutiona: users of the
survey results to discuss the survey objec.ives, plai, scheduie,
and questionnaire.

5. Decide whether to survey all students in the population or a
sample of a specified percentage.

6. Set up a method for identitving stndents in the population. T

sampling is 10 be done, also set up a method fe: randomly

selecting students from the population.

to

33
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10.
11.
12.

13.
14.

15.
16.

Decide what method will be used to distribute questionnaiics.
If sample is selected and/or mail distribution is to be used,
produce a typed or computer-printed list of all students to be
surveyed. If using the computer, also generate a computer file
of all students in the survey.

. Prepare survey materials (questionnaires, vover letters, follow-up

materials, maiiing envelopes, return envelopes, postage, address
labels, tracking sheets).

Prepare a set of follow-up procedures.

Hand out or mail the questionnaires.

As questionnaires are returned, record appropriate information
on tracking sheets.

Implement the follow-up plan to maximize response rate.

Once the questionnaires are returned, implement coding and
data processing procedures.

Conduct the data analysis needed to answer the study questions.
Develop the reports for disseminating the results of the study.

17
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Using the
SOIS Questionraire-Analysis Service

One problem in conducting a student-outcomes study °s the need to develop an
analytic framework and computer software to facilitate analysis of the data collected.
Thus the NCHEMS-College Board Student Outcomes Information Services (SOIS)
includes procedures that will permit computer analyses of the student-outcomes
questionnaires. The procedures provide an institution witl: a ready-made analysis
package that contains frequency and percentage distributions for every item as
well as appropriate mcans, medians, and standard deviations; cross-tabulations
of most items showing differential resporises for subgroups of respondents; com-
parative, summary data trom question.aires collected by other, similar institutions
that have participated in SOIS; and, perhaps mcst impertantly. quick turn-around
for processing questionnaires. Specifically, SOIS can’

e Keypunch the juestionnaires collected by the institution

¢ Perform computer analyses using the standesd QU RS T analysis system
developed by the College Eoard

¢ Provide an easy-to-read, computer-geneiated report for each question-
naire, including statistical tables that can easily be inserted into locally
produced interpretive reports

The SOIS procedures for analyzing rhe questionnaires give the institutional adminis-
trator a quick, inexpensive, and simple way of communicating student-outcomes
information to the various campus and community audiences.

35
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How 10 Ust THE QUESTIONN:! RE-ANALYSIS SERVICE

The SOIS questionnaire-analysis procedures are initiated after the local adminis-
trator ‘has administered the questionnaires, collected the completed forms, and
inspected them to ensure an acceptabie level of accuracy and completeness. The
procedures end when 2 computer-produced analytical report is mailed back to0
the institution, usually within two weeks.

In general, the institutional administrator should inspect at least a handful of
the returned questionnaires to ensure that students have followed directions and
that no inconsistencies have occurred in the kinds of responses received. In some
instances, the administrator n.ay diccover problems that can be corrected through
hand-coding a particular response before forwarding the questionnaire for analysis.
In other instances, an inspection of the questionnaires before keypunching may
reveal problems that can not be corrected but that can by discussed in the inter-
pretive report. '

The SOIS questionnaire-analysis procedures assume that all student responses
have been made in a format that can be kevpunched without further editing or
coding. The standard questionnaires request that all respouscs be made in such
formats. If local quesiions have been added, however, the administrator should
veriy that they have neon correctly entered in the Additional Questions section
of the questionnaire. Some local questions may require that students write in their
responses. For these responses to be included in the computer analyses, the local
administrator will need to code them in the appropriate box of the Additional
Questions section of the form.

Any hatd coding should be performed by a person who has been given explicit
coding instructions. The coder should be told to set aside any questionnaire for
which there is an ambiguous response, s0 that the survey administrator may decide
how to code it.

After the completed questionnaires have been inspected and any coding per-
formed, they shouid be securely bundled, together with a fully-completed Batch
Transmiual Form, and 1v-warded to the SOIS Director, College Board, 888 Seventh
Avenue, New York, New York 10019.

A sample Batch Transmittal Form is shown in Figure 10. Each institurion
participating in SOIS will be provided with a copy of this form when its question-
naire order is filled. A separate Batch Transmittal Form snust be submitted for
every (ype of Juestionnaire (En :cring-Student, Centinuing-Studeat, and Former-
Student) and for every admirst-ation of a questionnaire for which a separate analysis
is desired.

For example, three separate Batch Transmittal Forms must be completed if
an institution: has administered the Entering-Student Questionnaire o new students
in the fall, winter, and spring quarters; is transmitting all three administratior’s
questionnaires to the College Board at one time; and desires separate reports for
cach enrering student zroup. Similarly, if the institution has administered the

36
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Entering-Student, Former-Student, and Program-Completer/Graduating-Student
questionnaires and is forwarding all three at one time, separate Batch Transmittal
Forms must be completed. In addition, if more than one institution or more than
one campus of a single institution is submitting qi.astionnaires at one time, and if
s. parate analyses are desired, separate Batch Transmittal Forms must be completed.

The Batch Transmittal Form requests tiie follow g information:

® [nstirutional Study Idenificatron Number. This number is used to
‘dentify different institutions or different campuses for which both
individual and group reports are to be prepard. If the questionnaires
have been administered as part of « larger, prearranged grcap studyv.
a special identification number will fiave been assigned to the institution
by the study administrator. If tt .nstitution, on its own, is submitting
questionnaires from more thau one campus or administrative unit
and wishes separate analyses, different numbers should be assigned to
identify the different entities.

* Type of Questionnaire Administered. The individual questionnaires in
the different series have different questions and thus require difierent
analyses. The questi. nnaire identification number ensures that the
correct analysis package is used for the tvpe and series of questionnaires
included in the batch. (Note again rhat separate Batch Transmirtal
Forms must be completed for cach different kind of questionnaire
submitted for processing and analysis.)

® Date Questionnaires Were Admiinistered. This identifies the time of
administration of the questionnaires. The date entered here will be
printed on the computer analysis for identification purposes. Enter
the date in the boxes for month, day, and year.

® Type and Controt o [ustitution. Enter the code number that best de-
scribes the kind of institution at which the questionnaires have been
collected. The code entered here will identify the group of previously
participating institutions from which comparative data will be de-
veloped, together with the institutionally specific analyses.!

® Carnegie Designation of Institional Type. Enter the code number that
best describes the kind of institution at which the questionnaires have
been collected. The code entered here will be used for internal research
purposes and for developing additional comparative data in subsequent
years of the service.

o Location of Institution. Enter the Postal Service two-letter code identi-
fying the state in which the tnstitution is located. (For example, CA

1. Comparative analyses are, of course. hmited by the num® =2 ot iaitutions that have previonsdy partiapated 0 SOIS,
For the 1inal vears of the Service thev wall be limared 1o the seneral public privates twosvearifoLs vear proprietary
graupings. As partiapation expands. oo toos can the comparany e analyses
37
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for California, NY for New York.) If ihe institution has campuses in
more than one state, enter the code for the state in which the primary
campus or administrative center is located. The code entered here will
also be used for internal research purposes and for developing additional
comparative data in subsequent years of the service.

o Approximate Number of Questionnaires in Batch. The number entered
bare will be compared with the number o questicnnaires keypunched
to ensure that none is lost in transit.

® Return of Questionnaires. Upon request, the College Board will recurn
the questionnaires to the institution atter keypunching and analysis.
An additional charge for return postage will be included with the
analysis costs.

o Submitted By. Provide the name, address, and telephone nwinber of
the person to whom questions about the desired analyses should be
directed (if necessary) and to whom the computer-produced reports
should be forwarded. .

QUTPUTS OF THE ANALYSIS SERVICE

The -tandard output of the SO1S Questionnaire-Analysis Service is one copy of a
computer-generated report for eacn group of questionnaires for which a Batch
Transmittal Form is submitted. Each item in ihe standard questionnaire will be
identified with appropriate textual statements. The number and percentage of
students indicating each response will be identified. Means, medians, and standard
deviations will be provided for questions with appropriate numerical response
values. .

Loca' questions coded in the Additional Questions section will be analyzed
only as local guestion 1, local question 2, and so forth. Responses to the local
questions will be identified only by the code number or letter entered in th-: response
box. Frequency and percentage distributions will be provided, but no means. medians,
or standard deviari~::s will be calculated.

Special analyses and outputs can be provided upon request, with prior arrange-
ment, and fc additional cost. These include:

e Muitiple copies of the computer-generated report, which typically
can be produced less expensively at the ume the “aitial report is pre-
pared than through subsequent local reproduction.

e Group reports combining responses (o the same questiontaire made
by students at more than one institution or by more than one campus
or administrative unit that administers the questionnaires at the same
time. Multiple group reports can be prepared for different levels of
inquiry (for a campus, a multicampus institution, a segment of
similar institutions, a geographical region within a state, a state, ot
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a multistate region). Special institutional coding may be required to
‘produce meaningful group reports; specific prior arrangements with
the Director of SOIS Processing at the College Board are advised.

* Computer-wspe output can be provided in a rariety of track/density
formats. Such output can help an institution perforny subsequent
dedaiied or different analyses as local needs and interests dictate.

In addition to the special outputs and analvses in vie preceding list, NCHEMS
and the College Board can arrange other analvtic services to meet specific inst-
tutional, segment, or state needs. Most needs, however, should be determined
before the questionnaires are administered to students. Those interested in special
services or analyses not included in this list should contact the SOIS director at
cither NCHEMS (1 .0. Drawer P, Boulder, Colorado 80302) or the College Board
(888 Seventh Avenue. New York. New York 10019).
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SaetE TABE OF CoNTeNTS FoR SOIS ANALYSTES

LT

B P O

BN ELETNE

Ty
<o

40

ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

FIGURE 12

SAMPLE INDEX FOR SOIS ANanvsyy
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UUNDEKSTANDENG THE COMUPUTER AANALYSES

The computer analyses of the SOIS Questionmiire-Analysis Service Lave been
designed to provide the basic core of information needed tor preparing local inter-
prer . Leports. Generally self-c: nlanatory cnd casily understood, they do not
requ.-e that the user be sophusticated in research micthods or data processing.

In «be analyses, questions are idenutied by the same number/ietter code tnat
appears on the original questionmaire. A table of contents, organized in the same
sequence as items in the original questionnaire, precedes cach analvsis. An index,
arranged in alphabetical sequence by question cortent, follows the analvsis and
helps the user find speaitic questions ameng the velumineis output provided.
Samples of the first pages of the table of contents and index wrom the Entering-
Student Questionnaire are thustrated in Figures Thand 12

In the computer analvsis, most items appearing on “he gquestionnaires are
cross-tabulated by responses to other items. This permics ditferential de cription
of subgroups of the total student poputason. Pepicallv, every rem 15 cross-tabuluted
by the gender, marital statas, handicapped status. racial'cthnic croup membership,
course load, und age of the respondent. Other special cross-tibula ions are provided
as appropriate for individual items. Those are summarized in 4 Question Table
:nd Cross-Tabnlation Report that can be thund in the comput sr-generated report
immiediately atter the table of contens,
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FIGURFE 13

SAMPLE QUESTION TARLE FOR SOIS Anaiysis
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The Question Table illustrates how data from the original questionnaire were ‘
converted to the QUEST analysis sysiem for processing. (For those who receive
tape output, the Question Table corresponds to he record lavout for the individuai
student records on the computer tape.) A sample Question Table is iltustrated in
fgure 13,

1. QUESTION. This describes the location, identification, length, and
number of possible responses for cachitem. Within that section,

a NO. is the sequential number assizned to the question for pro-
cessing. In the Cross-Tabulziion Report, this num‘\_cr is used to
identify items. ' .

b) PRT# is a designation corresponding to the origmal item on the
questionnatre. Ttes number identifies the seqrence in which items
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Questionnaire is reproduced in tigure Bho Tt shows the way 1 which the cross
rabulation columps were prepared. the headings that appear inthe cross- tabulatie,

and the irems on which the cross-tabulanion was used. Users of the Analysis
Procedures will find this re

-
are prinued in the computer-generated cut,ut and ihe actual number
that precedes thar item in the outpat.

¢) LOC. dgscribc.. the starting position of that iten i the conpuiT
tag ¢ gecord. '

d) LGTH. describes the number of posisious accupicd by that et
in the compus cr-tape record.

¢) R¥ indicates the number of possiole “esponses to that itery In
Guestion 005 fhandicapped status. for example, up to five ditterent
responses can be recorded to indicate studeats whoe e maltuple

handicaps.

CRESPCNSES. This deseribes coding mternal to the QUENT system

FCLATGING Processing mems.

PRINT. This describes the manner in which the analysis of the item
is printed (cnumber only. percent only, summary anlv.)
COUNTERS. This describes the size ot the item i terms ol core
storage

CROSS-TAB REQUESTS. Thin shows the numbers of the cross-
rabulations used against this item. For examples question No. 010 1.
analvzed using only cross-tubulation 03, while question 020 is elyzed
with cross-tabt lations O1. 02, 03, and 04 The method of constructing
these cross-tabulations is described in the tollowing scetion.

A sample Cross-Tabulatior: Report from the two-vear collewe, Entering-Student

to specitic questions were usea i producing cach cross-tabulation.

s
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P-ALGORITHAM. This indicates the way in which student responses

\\hwclcctpd for inclusion under a cross-tabulation heading. Lo this
examnle, the algorithm 1 001 T indacates that the responses grouped
in column I'(headed MALES) were those who apswered question 001
faender) with a response of O Similarly, those whose responses are
grouped in column 6 (headed HHANDICAPPED) are those who
responded to question 0035 (do vou have a physical handicap?) with
responses 01, 02,03, 01, or05.

In sorae cases, student responses to (wo quulumx are Ussd 1o sort
the responses into cross-tabulation groups. In rhose instances, two
algorithm st+tements will be conected in the Cross- lLabulation Report
bv the words AND or OR. AND is used when a student responded
to both indicared questions with the desired responser OR, when a
desired response 1o either question would result i Incrasion.

43

_ 56

- helptul in understanding exactly which responses



FIGURE 14

SampPLE Cross-TABULATION REPORT FOR SOIS ANALYSIS
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2. HEADING. Thesc are words that appear at the top of the individual
columns in the cross-tabulations. In many cases, they abbreviate the
original responses in the quectionnaires. The heading BROWN,
for examgle, stands for the longer “Hispanic, Chicano, or Spanish-
speaking American’ response to the racial/ethnic-group membership
question.

3. USED ON. This indicates the individual questions cross-tabulated
by the algorithm shown. @i this exgmple, cross-tabulation 04 has
been used on questions 020, 06y, 100, 140, and 180.

A sample page of actual output from the Entering-Student Questionnaire is
illustrated in figure 15. As indicated at the top of the page, the QUEST analysis
will interject text to explicate material included iy the wbles when appropriate.
The tables themselves include:

V. Ldentification maonbers corresponding to the designation of the item
on the original questionnaire and a prose description of the content
of the item. In many instances, since the prose description does not
exactly duplicate the original guestion, the user should refer to the
questionnaire for the exact wording.

2. Respense identification numbers and text for every valid response to
the original item. As with the text for the g..estion, that for the response
may not exactly duplicate the original on the questionnaire.

3. TOT and PCT {total and percent) that provide the frequenc: of
response to cach item and the percentage ot all responses which that
number represents. In some instances, the total (121 in this example)
will reflect the unduplicated number of respondents to the question-
naire. For those where miultiple responses are allowed (see the explana-
tion in the section on the question table), the number will reflect the
number of individual responses to the guestion, a number that will
probably exceed the number of individual respondents. In either case,
the percentage reported will represent the relationship between the
number of responses and the total reported at the end of the column.

The TOT and PCT columns appear only the first time that an
item is analyzed. In subsequent analyses of that item using different
cross-tabuiations, the TOT and PUT coluttins ure blank.,

4. Cross-Tabulation Rozes that report the number and percentage of
respondents answering both questions (for the table and ior the cross-
tabulation) under consideration. For example, eie'a respondents
who described themselves as WHITE also indicated that they had
an academic goal involving an increar- in knowledge and under-
standing. Those cight white students represenied 17.8 percent of all
students who identified that as one of thuir goals. '

08
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FIGURE 15

SAMPLE ITEMS IN THE SOIS ENTERING-STUDENT (QUESTIONNAIRE

ceteiQUEST e
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MENTS

0% OYHER ACADEMIC GOALS

seresTOT AL ftett
TA ACADEMIC GOALS

01 TOINCHEASE KOS EDGE ANDUNDE R
STANL %G
02 TOOBTAIN ACERTIFICATE ORDEGREF

®

ADATA ANALYSISPROGUANMDCEVELOPED He Trit e

T OURINGTHTUTION ELEC.TE D TO PURSUEL POLTLECONDARY *

COLLE Gy

GEOAF

BROaRG

saaLEY [ AT YR AN SO AARKIED IARRIE G
32 o4 614 " Von ¥ I " a4
AN U b 159 61 (R R
J1. (3 LA 3 2t - 1249 i} 421
10 6 AN L] [(RLR]
130 * 64 th “4)n 1 63 14 938
W RAn (AN-N 224
140 . 1901 A 148 15 £4 2
FRYIINY R 123 4)
124 1" 100 0 1o 103 0
ne 26 3
e . b L 490 57 471 (2] 829
ceeieteets ETHNIC BACKGROUND *t e eeeeressonnaes
BLACK i b OTHER
l—-’c T 7 hy 3 67 27 600
@——‘ (220 2vay 6N (a1
> bR o THG ) 143
we 164 61 b K 57
. 62 1 s e 38 .
(R} 1833
" KN 7 ttn
TR 863
1 160 0
132 6
25 J0 7 2 BORY A 149 46 wo
PP Cessiiieiiaiiead AGE
UNOEH 21 231030 311050 51 1060
27 600 a 67 12 267
=t e} 128 61
9 PO 13 643 2 71
ad. 146 2 (1000

NOT
HANDICAPPED
th ki)
1192
18 64 )
23N
1 934
aexn
1% 88 2
109
15 1000
192
Ta 645
FulL
TIME
1 16
250t
1 61
1250
2 118
Hidl
4 3]
OVERGO
1 36
(100 0y

PAGE 1.0 ¢

HANDICAPPED
) Sl
76 5

b 179
1an

1 63
29

> ns
159

4 8

PANT
11ME

19 422
W73

2 7
[hR:]]

1% 882
129 4y

15 1000
1294

51 a2

O

Nott: See text for descriptions corresponding to numbered items.

RIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

In many cases, adjacent cross-tabulation columns are not mutually
exclusive (as betweea the OTHER ethnic background and the
FULL TIME class loadl). In those cases, the calculation of percentage
begins again with the first column of the new grouping. These new
beginnings are identified in the Cross-Tabulation Report by the word
START in the column in which the count begins again.

5. Cross- Tabuiation Columns that are reflected by the percentages ‘n
parentheses (XX.X). These show the percentage that the proportion
of students in that row represents of all students in the column. For
cxample, the eight white students who said they had as a goal the
increase of knowledge and understanding represented 32.0 percent
of all white students responding to that question,

Appendix 4 of the Handbook contains samples of some of the Kinds of inter-
pretive reports that institutions can prepare from the conputer-generated reports
of the SOIS Questionnaire-Analysis Service. Institutions should feel free to adapt
and usc those sample-reports in preparing do amenits for focal use. In addition,
the staff of NCHEMS and the College Board (or consultants identified by them),
can help prepare detailed interpretive reports to meet local needs.
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Coding, Processing, and
Analyzing the Data

Many colleges and universitics have sufficient access 1o computer facilities and
software so that tizey can themselves process and analyze the SOIS questionnaiies.
This chapter provides guidelines for each step in this process and suggests ways ef
computer editing responses, matching kevpunched questionnaires to computer
master files, and using standardized statistical/data computer software.

Hanp CODING AND INSPECTING RETURNED QUESTIONNAIRES

To ensure that students have followed directions and that no inconsistencies nave
occurred in the kinds of responses received for each questionnaire, a few returned
questionnaires should be examined. This is especially important if local questicens
have been added to the questionnaires. If they have been added, they should be
hand coded before keypunching so that responses to them can be tabulated aiong
with responses to other questions.

All hand coding should be perfcrmed by a person who has reccived explicit
coding instructions. The coder should be told to set aside 2l questionnaires for
which there are ambiguous responses so that the survey director can interpret them.

KEYPUNCHING

Keypunch-location numbers have been assigned to each item in the SOIS question-
naires, In assigning these location numbers, it has been assumed that the user can

49
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keypuach the questionnaire item in 2 continuous moc. (that is, keypunch the
location numbers 1 through 169) either on a computer tepe or disc.

If the system available to the user has no such capability, keypunch instructions
can be developed for keypunching in the gnestionnaires using 80-column computer
cards. Because ol the number of items in each of the SOIS questionnaires, three
80-column cards will nave to be used for each returned questionnaire. To help
asers develop these instructions, lists of keypunch locations on 80-column cards
have been developed for each SOIS questionnaire. These lists are presented in
appendix 5.

Kegardless of what keypunch procedure is sclected, cards should be verified
bv a keypuncher. Verification will nearly double keypunching costs, but will
eliminate many errors. The keypuncher also should be instructed to consult the
survey administrator about any ambiguous responses.

CoMPUTER EDITING

Ir any questionnaire survey, mistakes by hand coders, keypunchers, or students
who misread directions are bouad to occur in recording responses. Editing using
the comiputer can detect two basic kinds of errors:

I. Responses may be out cf acceptable ranges for an item. For example,
one o: two students may be shown to have sex codes of ““3” when only
«0” and ““1”” are valid responses. This type of error can be detected
by inspecting a preliminary frequency distributic 1 of all respoiises to
the questionnaire for all students, using a packaged program such as
the Statistical Package for the Social Sciences (SPSS). Alternatively,
a special computer program can be written that checks for out-of-range
responses to each item for each questionnaire and prints a message
wiren an error is found. To correct errors, both the original question-
naire and the matching keypunch card must be located, and the
approp:iate keypunch-card columns must be changed.
Contradictory responses may exist among pairs or sets of responses.
"An exampie of such a contradiction occurs when a sophomore student
indicates that the current degree being pursued is a doctorate. These
types of errors can be detected only by a special program that compares
pairs or sets of responses for each student and writes an error message
when inconsisient of contradictory data appear. To correct them, the
keypunched cards must be changed after checking the correct responses
on the original questionnaire. In many cases, these errors originate
on the cuestionnaire (that is, a student misunderstood an item). In
sucl zases, the survey administrator must decide which response is
correct; those responses that contradict must be changed to
“blanks’’ or “no response’ on the appropriate card columns.

[\
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To facilitate these kinds of editing, it is important to «eep the original question-
naires sorted in the same order as the keypunch cards. By keeping the questionnaires
sorted, it will always be casy to find quickly a particular questionnaire needed for
editing verification or any other purpose.

MATCHING QUESTIONNAIRE DATA TC MASTER-FILE DaTaA

An institutior. may wish to match its computerized master file of student infor-
mation with ques:ionnaire information; a computer program can be written to
accomplish this. Both files must be sorted in the same order and all information
common to each file should be matched. That is, if student IID, age code, and sex
code are on the master file (as well as on the questionnaire), then all duplicate
information should agree before a match of the two records is considered correct.
By using additional pieces of information to match records, the possibility of
matching errors caused by incorrectly punched ID numbers will be minimized.
Where D> numbers do not match, the original questicnnaire can be reviewed and
the keypunci: cards corrected. The resulting matched information can be stored
on tape or disk s one record for each respondent.

For certain purposes, primarily related to checking response bias, the institution
may also want to create a new master file containing codes for identifying the
status of all students in the survey sample. The kinds of information that might be
desired are:

CODE NUMBER STUDENT STATUS IN SURVEY

(N Usable questionnaire returned

(2) Studen: excluded from sarnple becaus: of improper or
foreign permancent address

(3) Student deceased

(4) Questionnaire returned by post office as undeliverable
mail

(5) No questionnaire returned

{6) Unusable questionnaire returned

These codes can be added to the master file by keypunching a card for each
stucent that contains the student’s IID number and the appropriate code (that 1s,
code 2, 3, 4, or 6) and matching these cards against the master file. Code 1 (usable
guestionnaire returned) can be added to the master file by matching the question-
naire cards against the master file. Code 5 is then defined as all master-file records
shat do not have a code. Figure 16 illustrates this procedure.

The analyst can now use the new master file with codes to describe similarities
and differences among various coded groups. In particular, it is often useful for
assessing response bias to compare master-file information between respondents
and those who have not returned the questionnaires.

51
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FIGURE 16

FLOWCHART OF STEPS REQUIRFD 10 JDENTIFY STATUS OF
ALL STUDENTS IN SURVEY

instity
Prepare Cards aonal
for Codes Master
(2).(3). (). (6 Fites
(M F)
‘} \
Mateh Cards Inter.
and Master mediate
File. Addg Master
Neewr G Filg
Match Questronnaire
Questionnaire | Cards and Master
Cards - File to Add Coue
(1) Add Code (5)

PackaGep COMPUTER PROGRAMS

Student-outcomes surveys need packaged computer programs for two :nain
functions. One is for manipulating data and selecting subsamples; the other is for
analyzing data. Two commercially available packaged computer-program systems
perform both functions: OSIRIS III: An Integrated Collection of Computer Programs
for the Management and Analysis of Social Services Data (1973) and SPSS: Statistical
Package for the Social Sciences (1975). A third packaged program, BMD, Biomedical
Computer Programs (1973), has certain limitations in performing data manipulation
and subsample selection but also can be used.

PERFORMING DATA ANALYSES

The data-analysis phase of almost any survey consists of descriptive statistics
(frequencies, percentages, means, standard deviations) that summarize the question-
naire responses and as much additional - 1tistical analysis as time, money, and
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FIGURLE I

SAMPLE TARULATICN FOR A QUESTIONNAIRE 31 kM
REQUIRING A SINGLE RESPONSFE

RACK/ILTHNIC IDENTIFICATION

N "
2 C.6 0. American Indian or Alaskan Noee
5 1.5 1. Asian. Pacitic Islander. o0 Filipimo
51 15.0 2. Black or Atro-Amencan
13 3.8 3. Fhspanic. Chicano. o Spanshespeatang Amerniean
270 79.2 t. White or Caucasian
0 0050 Other

310000 TTOTAL
10 missing of unusable responses (2570

*Recause of oundine, columea does sos st foe

NOTE: As in the case above, the percentapes tos cadh respanse catesory tnay not rot! ens v 10000 percent. The usual
f N A )

procedure for this s to record 100 0 as the TOTAL porcents and sith an astetish and vorrespondim oot aote indicate tha

the tadividual perceniages may nat total 100 percent because of roundine

interest permit. In addition to basic questionnaire analyses, the data-analysis phase
often includes an assessment of the degree of response bias that may exist in the
group of students who chose to respond to the questionnaire (if respondents can
be compared to the rest of the sample who chose not to respond). This section on
data analysis therefore presents guidelines for performing basic descriptive statistical
analyses of the questionnaire and assessing response bias. Also i..cluded is a brief
discussion of potential analyses that go bevond the descriprive stage.

A. Basic Descriprive Analyses. Basic descriptive analyses of the returned SOIS
Student-Outcomes Questionnaires usually consist of frequencies {counts) and per-
centages of the number of students who responded to each option of each question.
Percentages for each question.aire item are calculated using the total number of
per=.is who actually respond to the item as the denominator or base of the percentage
eqi-wtion. (Those who left an item blank are excluded from the denominator.)
Thus each item is tabulated similarly to the example given in Figure 17.

For questionnaire items that direct the respondent to circle all the itern options
that apply, frequencies and percentages can be tabulated for each option. In this
case, however, frequencies ind percentages for cach item option should not be
summed since each option represents a dichoomous variable. Figure 18 illustrates
the descriptive analysis for such a questionnaire item. For questionnaire items
that have an underlying scale, it is appreoriate to calculate the n.ean, standard
deviation, and median response. Examples of such items include number of months
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FIGURE 18

SAMPLE TApULATION FOR QUESTIONNAIRE [TFM THAL
A ows ror MUT1eLE RESPONSES

Goals Importan’ to Recent Alumnt When They Mtended s Coliepe
(Total N = 35D

N T Academic Goals
336 937 Tomncrease my know.. ceand understanding e an
academic ticld
301 ul g Toobtan g ceitlicate o deadree
N7 207 To complere courses necessary to transter o another
cducanional inseiution
1! il Other
N Yo Career-Prepararion Goals
3T IR Poodiscor cpcateer interests
207 SRR Tosormulare long-ters career plans and or goals
232 0o 3 To prepare tor anew careet
35 212 Other

since withdrawal, number of hours empioyed per week, and number o changes of
mzjor. In addition, for rating scales (such as extent of satisfaction wiih how the
college prepared students for additional cellege work or for their first job). means
and standard deviations can be calculated.

All these bacic deseriptive analyses can be performed for the total sample of
respondents as well as for various subgroups of the sample. Subgroups that are
frequentiy of interest are:

e Miales and femaies

e Racial/ethnic groups

¢ Handicapped and nonhandicapped

® Age ranges

e S.udents’ academic award goal—degice, certificate, or neither
® Degree types for graduate students

¢ Full-time and part-time students

¢ Emploved and unemployed students

e Major or area of study

B. Other Data Analyses. Numerous analytical directions for using the question-
naire data can be pursued beyond the basic descriptive analyses suggested here.
These include cross-tabulating items, correlating items to investigate relationships
among variables, building predictive models (perhaps using multiple-regression
techniques), and testing hypotheses. These analyses will not be discussed here
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because they generally require considerable training in statistics and data analysis
that is beyond the scope of the Handbook.

C. Assessing Response Bias. Response bias exists when the students who choose
to respond to a questionnaire survey differ systematically from the total sample
of students who were sent questionnaires. Generally response bias operates so that
actual respondents tend to be more concerned, more interested, or more enthusiastic
than those who choose not to respond to a survey. Respondents also may have
stronger views and may have more positive {eelings in general than those who
do not respond.

There are two general approaches in survey research to the problem of assessing
response bias. One is to isolate a smail random sample of those who do not respond
to the survey and try to get valid, returned questionnaires for comparison with
those who originally returned questionnaires. Primarity for cost reasons, this
approach usually is not feasible in any but the largesi surveys. Another approach,
which can easily be done in a small survey, is to examine the characteristics of
respondents and nonr2spondents using demographic/background data available in
the institutional master-fiie records. Though this approach is technically less valid,
it can produce useful insights into the response-bias question. Typically institutions
have in their records such information as:

e Gender

® Racce/ethnic category

e iiome state

e Age

¢ Degree sought

e Major field

¢ Grade-point average

e Number of terms eniolled

e Date of withdrawal (if appropriate)

e Dare of graduation or prograr completion, (it appropriate) which can
be rtevant in assessing possible response bias

Assessing differences between respondents and nonrespondents for these types
of characteristics can be made by comparing per entages and means for the two
groups. For exantple, 56 percent of the respondents are women, 49 percent of the
nonrespondents are women, and the average age s 19 for respondents and 22 for
nonrespondents. In many cases, the differcuces may ve negligible between the
two groups, indicating littie response bias at icast 1w tetms of the chatacieristios
on which the students were compared. in some cases there will be moderate to
zubstantial differznces between respondents and nonrespondents. The important
point in investigating the responsc bias question is to document any comparisons
between the two groups and to cautiously interpret questionnaire results to the
extent that it 1s believed respondents mayv represent a biased group.
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Usir.g the Survey Results

Using the information is perhaps the piost important clement in conductie,, any
survev. Unfortunately it is common tor instututions to collect survey data but
never publish a report or otherwise atiempi to disseminate the survey results. Not
only is this consequence a waste of valuable time and morey, but it also contributes
1o understandable reluctance on the parts of students and others invalved toward
the whole activity of conducting s.rvevs. The survev coordinator must therefore
disseminate the survey results to all levels of potential users (from students 10 college
presidents), not only to ensure that the datu ot least have the potenaal to be used,
but also "o encourage ositive sintudes aboat the value of student-outconies
1 formanon.

IDETIFYING THE USERS

If the interpreiation of By survey mstrument i to be n.caningfll, it is iiportant
t0 identify the key vsers of the daia and the levels vidata use. When an mnstitutionail
advisory committc e 15 establizhed in the survey-planning siages, this activity will
have been completed. Tae kinds of anestions and issues raised by the advisory
commirtee snoutd provide s oudine of Gitica! issucs that must be addressed in
the survey reporr. Lven when there is no lustitutions] advisory committee, there
may be docuint. or record: ol conversations outhning the concerns of those
who suggesied thet the study be pursued. In the absence of either kind of a priori
records, ite wurvey research can list the titles of various potential users on one side
of a page and on tie other, tne possible uses ot the survey information by each.

(53]
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WHAT KiNDs OF REPORTS SHOULD BE PROVIDED? ¢ £
N

Not only will different users want to answer different questions from the survey
results, some may need different kirds of reporte. The president or chairman of
the board, for example, may want nothing nmiore than a two or thrze-page executive
summary that highlights the implications of the findings concerning majer policy
issues and alternatives. The director of institutional research, on the other hand,
may be concerned with detailed statistics on ‘:v;-ry questionnaire item. The director
of admissions may be interested only in bow students learn about thie college,
so that recruiting »:tivities can be tailored. The director of the graduate placement
center may beconcernaed only about the kind of work students plan to do.

The survey administrator may write a series of reports, Some mav be issuced
immediately after the survey is conducted; others may be distributed over a period
of time. Many writers of research reports have found that several small reports,
each dealing in some depth with a particular issac or item, are more easily read
and understood than is a large report covering all aspects of the study.

Deciding what specific pieces of information may be usetul to a particular
decisionmaker is not an easy task. A good place to start is by determining the major
responsibilities of all potential users and then gearing the information to fit their
partivular responsibilitics within the organization. It generaliy would nor be appro-
priate initially to give a college president detailed information related 1o cach
department within the insticution. It sroudd be appropriate to develop a report for
the president that would zive general indicators relared to the success and/or fatlure
of the institution. The academic dean, on the other fand, might be wrerested in
departmental breakouts but would want the data summarized and arrayed so thee
comparisons betweer departments were rendily appaient. Finally, the departme nt
heads may not be concerned vith indicators that relate to the entirs institution
but rather with indicators relating specifically to the department, including some
notior: of hov, thewr departments compare within the institution.

Providing a truly usctul report takes time and experience, The person preparing
the repory should solicit fton. the users feedback about the information that was
particularly nseful in the prepai-d report. This feedback can be used to modifv
and improve future reports. It also may be helptul to ask users what they specifically
want {rom the repert, before beginning to write. Fregquently, however, this rocess
can be frustrating to both the user and the report writer because it is difficult 1o
identify ahead of time specitic needs from the report when one s not tamiliar with
the data.

Appendix 4, Samiple Reports trom Student-Quicomes Assessment Surveys,
provides four examiples of reports that can be used as models for survey reporte,
The first two reports are examples of en.ecutive summaries: the third, an example
of a report prepared to deal with a specific preblem. The final report is an cxample
of an actua! research report sumnuarizing the results of a former-student study.
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MakiING DEecISIONS BASED ON INFORMATION

It is important .hat users not only receive information that i disp” yed in a meuning-
ful mauner, but that they also use the information to effect positive change.. within
the institution. For example, suppost 1 Dean of Students believed that, 1. teems
of students’ necIs, counselors spent too much time with students” personal - roblems
and too little time with career counseling. A survey of students might indicate
that many stucdents were not aware of the carcer-counseling services but would
use tuem if available, while relatively few studens felt a need for and planned
to use the personzl-counscling services. Stafiing information might collaborate
this bv indicating considcrably imore time speat in personal counseling thaa career
counseling (perhaps because personal counseling takes more time per student
served). These two picces of data combined may then be enough miotivation for
the dean to take the initiative in effecting a change in the counscling progron at
the institution.

Sometimes financial distress coupled with new inforn® n causes change
within an institution. At one small private college, an entire stL _at-major program
was phased out because it wis discovered that only a handful of students were
bring graduated frc m the program. The faculty in that prosram, wheu presented
with the information about {inancial <stress and dechining number of graduates,
recommended that the program be phused ¢t and the departme:it only be main-
tained as a service department.

Not every survey will cause w. wspread change. Students” questonnarse
responses may only be the first picee of informe.“on in an area that may. in the
future, need to be changed; or students’ responses niay, in many case -, document
a high satisfaction with the starus quo.

FFEEDBACK TO RESPONDENTS

One reinforcing technique that can encourage improved future participation in
questionnaire surveys is showing respondents how the results are used. (Providing
student feeaback is particu'arly casy with on-campus questionnair s, such as entering
and continuing-student surveys.) Most students will be interested in general survey
results as well asany ci.anges in ce'lege or university policies or practices resulting,
trom the survey. Feedback is especially important tor graduating seniors and
alumni since one of the objectives of contacting them is to maintain their i terest
and encourage their support of the college. If alumni and those who complete
programs feel that their responses are influencing chinges, they are more likely
to become more: involved in the institution. The same result is likely with on-campur
e dents in terms of a more positive attitude tovard the school. Thus when changze
does occur, it is vspecially important to report it to the group who helped bring it
about. And even when there are no changes resulting from a survey, it stll is
important to inform respondents of the general survey results.
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Speec i directions ate Je.en tor completimng rmany of
the questiors in thiy questionnaite Whete no dired tions
are ven, please arcle the numiber o fetter ot the
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nuestinn below '
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8. trom the Lt of goals i quistion 7. please select the
thress that are raost important to you and enter ther
cotdes below For example, f your most mmportant goal
i " To obtar o cetificate or degree ” enter the letter B

in the first har
Mot D Second Mast D Thirdd St D
Impxxtant toapartant Tmpartant

yia ne

9. What degree are you currently workon, tonsand ot o
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veier e the hoves below the code numiber o the
Categon m s hbsour magot o areaat study falls.

LTI

e
! L

11, Wha' o sear intended enrollment status?
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17, When would vou most preter to take youat ¢ Lisses! 18 Doyou plan to enroll at our coliege nest term!
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LIST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of study

0100 Apnculture and Natural Resources
0200 Architecture and Enviconmental Design
0300 Area Studies (includes Asian studies Bigoh Studies ot
0400 Brologre al and Liie Sciences
0500 Business and Managemaent
(J6(H) Comnamicatians
0700 Computer and Intonmation Scieices
080 Fducation
090 fnemeenng
. 1000 e and Apphed Yts incluces Art Dance Diama, Music, ete )
1100 Foreagn Languages
1200 Husalth Protesstons —_
1300 Home | cononues iimel thing - besnles Institational
Househeeping and Food Seecce Management eic )
o0 {aw
15000 Lotters Gncuaes Creative W nting Litesature, Philosaphy.
Speech e
1600 Uhrary Stience
1700 AMathematios
1800 AMulitary Sovenges
1900 Phy sica! Sceen es ancludes Chemiistey, Physics Farth
Sorences el | .
JO00 sy Chologny
2100 Pubbc Atteurs a1 So0ad Seevices
2000 Social Scrences mcludes -\nthronology. Fconee s
History Fontical Saience, Sociology, etc.)
D30 Theologs and Relunon
AU Interdinophnan Stadies
GUEYD Oither
Toe Undeceded but prabably program @f tour o more vears
Programs usually requiring less than four vears of study
(ﬁt)()ﬂ Business and Commerce Technulogies nindbudes Acoounting
Banking, Commercial Art Hotieland Restaurant Managemoent
ote
‘% 1 Secretanal Technalogies (mchudes Othce Supenvisigg and
N Management Stenagraphic and Tyormg Terboology et
b Persanal Seivice Lechnstoges tine ludes Stewasdess Teanung,

Cosmetologist. etc)

500 Dat .- Processing Technolomes imeluches Compnten
Programming. Kevpunching, cro

00 Health Services and Pararnedic oL Tecr oloanesanedudes
Dental and Medical Assistet Technobe o 1PN Occupationad
and Physical therapy Teabs oy v

5300 Mechanical and Empunees g echnolog, s o lades
Acronautic ol and Antomatae Technolopy Welding
Electranics Arclitecturas Drattie: ot

5317 Construc tron and Buldms oo honlogms tng lude - Carpentny
Plumbing Sheet Metal Heating ete

5400 Natural Scance Technologees findlaces Agncultare Technoiog
Env.ronmental Heatth e choalogs Forestes and Waldlte
Technology eto)

5404 Food services Trechnologies indlades Food Service
Supesvises Institutional Food Prepaaration eto

3500 Pablic Servace Technologies ncludse Laon Eotorceinent
Lechnotory, Teacher Aud Toamimyg bire Contt n Fectimohggn
Pabhbe Adnumisteatiom dechnology e

9506 Recrevation and Soond Work Rebeted Toechnologies
BUNM) Othi
HUH) Undecded bt prod ably fees than toon vear proginaem

Nott On the actual SOIS Questionnares, L AST Vs proed vrpunel extending troms paee 2 Becase it s wdenr i
alt questionnaites it s reprinted in thisappendic ozt once
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e,

LiSY B: OCCUPATIONAL TITLES
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Clerical Occupations

Construction, Dulling, and Miting O cupations
Executive, Admunistrative, and Managenal Occupations
Health-Diagnosing and Treating Practitioners

Health Technofogists and Technicians

Marketing and Sates Qccupations '
Matenial Handleos, Equipment Cleaners, and L.lborec
Mechanwes and Repaiters TR
Mihitary Occupations

Notural Scientists and Mathematicians

Nurs s, Pharmacisis, Dietitians, ]hw.\piﬂ: and thnudns

A statants

Production Qccupations (()rcup.momconw:wd wtlh

setting up, aperating, or tending of machings and *lth
hand production, usually 1in g fdc(orv or shop) ,_

Senvice Occupations

Social Scientints, Social Wofkers. Rellgicms Worker: and
1 avwvers

Teachers, Cibranans, andCounulors
Technologists and Techni: 'hm (CXCQDI Health)
[ransportation and Matenial-! hdmg(),ccupmm...
Witers, Artasts, delors, and Athletes

Uither N

01 Acuricultural and Forestrv Occupations, bishers, and Hunters

More questions on page !
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t 1 Four to eght manths atter grede ion

=5 More than eight months atter eraduation

22, How did vou tin § your first job/
O College placement ot ce of caotessor
1 Peotessional peoaxbe als of ongaszate
2 Civil Semvace applcatior,
v 3 Employment aponcy
4 Newspaper advertisement
3 Ducctapphication tn emplover
[ 6 Feends of telatives
=/

7 Otheg

23 What iswasvoe anngal valany, orwasnomovour fiest et
i S0 P tha 1930005 w1 vear
1S3 1 ST I per vear
U2 S0 10 S8 pervear
"y $ oS00 to $11.99 pervear
2112000 1o S189N porvear
’ 3315007 FRE per e
6 SIB. D0 1O S0 T Dt wenar

23, tow woellbdid urcotlege srepate vou o vour fiest oh?
=0 Euoellent preparation
1 Coax: P preparation
Adequate prepar:tron
3 oinadequate preparation
-4 N apphe able to Tt job

Tossbat extent iswas your first (oo sefated to you major
o ot stuay atour college!
-0 Burectly related
Syt Samewhat rslated
L0 Not related

26 11t you carrently are not eploved or e rot vorkang
n & job releted 1o your major o0 wea ot study at our

college, which of the following Ry
| never looked for wotk reluatec to riy Mo of
158 area of study

1 1. okad forwork related to my marc, of area of
v dy but could not tind am

27. Whether wou are carrently coiployed or not. would voo
bewilling to maove 1o another community 1 worb inajob
related tovour  anr s areas 1 study at our college?

TR OO0 oS Lt perr yarar 159 Yoo
=B 823000 o more geer vear 1 No
ADDITIONAL QULESTIONS SECTICN l
St Qe e one !|,.-,.-!,-_v(-naddedtothispﬁmed!(-m|h\ Vot Theane o v b st nhvd s anaver ok tioned

Goentons Dleasonoe the braes below to record vour response s

SEELEEET

I U O B A R R

10 12 th 3T n 1] RO 12
e 1 0 . o g : -
Ploaar o b space below 1or any comnnents vonl e e el s e o amthe e v g e
v b soh s
v tarnwiihiu
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STANDARD QUESTiONS SECT!ON 6 4 thive s on pte. can iy enraled nany ostaec o dar

ot Gt v e e D e

T TN I L TR TN LR TR TR A R

INSTRUU TIONS: VS e ot heen pneboasiy eanolied
M PR SR TN "
Sprecitte dstections At aen toe cornpletung many Lo e e e coh
e queshions an this questionmaee W bt [T PRSEEL [TtV IN I BTN TRy N
ane piven please cecle the nambes or Loetteer 0nt 7tn S v ol of ety
| 1
et responses b s the sarmpe vt e atonal techosoai v heat hosinta
Geaston bielo Vot nasie trade sohord or busimess s bond
* n
G - _ __
e — - —
1 | c L veottended another college §oeaseantean
A SRIVE VTN e .
) R ot the one vou most recer -ty e siided
[LERTIN
~
LN e,
N2~ l
T e B0t Tt R T e e T S e folloaan,: statements oetlec the et oot g
: J college stud nis Please crrcae the ven et

that are importari 1o you

Acadennc Coals

A SR AR e n fcangrease nn booah aind Lndercandhen
e an o ademiac te
Tt Rl Boboochtan poerhtuate o de gree
n C o Looonmmy e conlaes Mecessy ttranatet o
arother e ation s o
Jotha iy e Gy et .
D Nrre i es AT e Tyt " D Gt
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Coe s bt e
WU T reeases iy prathiospat oo e dtaral ad

3 At cutientty maeraed?

N O ALY

(R FUN

1 No (AT L

ot o D e enegtent and brcbraent G

5 Do vyou feel that vou have L . Pt sl contidenoe
Cicle all thatapn Dt

0 No . [N

sron iy beadershig st

P 1y abety to et along werh arhers

oy nostieted o e ~ i bt that widlenec ey dondy Titeeae
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From the It o goals o question ™ please select the

theee that are mest unportant to svean aned ent
1
codes halow, For evimple, it vour most smportant go?
(YN
o To obtam a'eertiti at ter B

i the st how
ASTIN D Second Mot D Thiued N D
lenpwortant finpantan hgimrtane

o

ot Jesrer enter th

M Bt destee e s o catrently workang teward at oo
codbeges and what s the highess degtee o uttimatel

o toearnd Circle eamber o heodioren

Curent Uit ate

-on L Nt et e e
[
. 1 Certitn ate
[ . Aavac et degnee
. i i . ‘ 4 Bachelor < o
U } S CRT Master s de e
[ N Spet it dereete g e s
h H Prosesseonal ddegrees oy
thee doare e Shaeade
[ -0 Ploctoradl dopeee o
iy baly BN
N IR RO N TR SRR AN BT TR ST KPR A} " [ ~‘ud»‘

At out cothe e

HoNaw Jooh ar List AL Majons and Areas of Study and
enter i the beoees beedow the ccde number of the
Categon i B yout mooos o acea of study falls

W hat s vout intended enrollment status?

-0 Prnnuandy tor crodit = full-time (12 or mnre hour.
each term enrelled)
- parttime fless than 10 b -
eat s tern earolied)
Provanty pot a1 coednt

Pantandy tor e

What will your primany employinent v on
status be during your furst term at our colies
most appropriate response
-0 t mployed more than half .-
1 Pmployed half time or T
2 Homemaker, not e oloved outade o the b
3
B

ot employed but woabd Bbae toweord

i
:
Lo Notamployed and do not care o o

attending college

13 1o deviaon ta attemd ARTHITN collee 1
}

IR

thienced by avaety of Lctor faease o e atlor he

actorc bt ntiuence Dynas obarce to attenr!
A Ncadenue reptationn ot et celeg e

. B Cogtar

. ¢

T 1

P oanseiot sadvie

ottt

Former st nt s aedyiee

See her s trend o

Foobipdover s saoeston

[FAANTH Do e Y eIt e g de e
(R STETLIN
o Yannahty b tmancial ad

I TIN

Lhion ssocal reputation
o o home i

I mted adlioge o scenery of location

S Rapge o acadat ity cf student sero

SN loandennty awath tellos stadents

o tnconvenient fogo edsewhierne

. i Other o ..

14, How did o learn about cas ot o 0w
items that api’s

AT 0 From peophe vt bagh b

1M 1

119 2 Fromateptesentatioe ot thaccanbee

From tedatives tnaends o acguanmtar o

PR

1o Y From g college plhecement very o e soane ot

educotion et o e e
s 4 Fromar iy

b Sobomr atered Dreceeceit i the il
144 L Fropmoreran D eeadb e e g ey e
138 7 broearsdioonr IV L e et

145 B oo aavmbemmaton digyay o b vt !

e e 0t oty tr e aolar oot

{grbge

Y S R R

O e b baedher conlese e o et Cheonee?

N bl o year cndle,
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N conatiena! fechnn al schiead b opatal oeanl

st ttadchesohoal op e s sched
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18 Doeen plar o enrall at ons colvae et term?
=) Yees
No Eaall complete my prognun this toe

17 When swoubd you most pretes to Libe voar clasess

Cirgle one

— 0 A eehiay mormimgs

1 Weekday atternoons 2oNG bhut ! plan fonetarnat some tal REXERLE
, P2 Weehday evenmings S NG D plan e transter s then o allepe
W
b Amvtime dunme the s ok 4 NG e no phans toradditeo vl edacaten
i

L4 Anyvtme dunng tie weeherd A thes e
3 Napteterem e % P ot et Seena gy plans tas pet tenin

ADDITIONAL QUESTIOMNS SECTION

Addtmnai questtons i e beenclded to r‘ Lpe e b e adbese hvoe have beer asked to an: - er additienal
dratotts please tse e boves be dony torgeecs o8 [EARTRTRNEN
20 21 2 24 25 MO 32
! Tt P e : ' . T Ted) 1 FE 163 T i ha

s ernees o B about our college this auestionnare o Lo ths el vou care

Plovyers e thee e Boels
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oledeamauy) il
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LIST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of studs

0100 Apnculture and Natural Resources
0204 Architecture and Fosvionmental Oeapen

0300 Ares Studies Gndludes Avan Stadies, Blaos Stadaes ece
0400 Biological and Lite Saienes

0500 Business and Managemen,

QOO0 Conmnumcat.ons

0700 Coemputer and Intammation S oo

OO0 Fddacation

[RUT0 1] Fogineenng

TOO0 Bine and Applaed Aees G hades At Dhanees Dinna Music, ete)
1100 Feytergn Langaaes

1200 Health Protesaons

1300 Home Fconomios U tndes Clothing and featlos Institutional

Housokeeping and Sond Nercce Management ete )
14K Faw

1500 Letters e ludes Creatae Wy D ecatare, Philasonhy
Speech ety

oo Livvearny Scieness

1700 Loathematios

1800 Mt iy v aenees

11 Phye, 0 Sciences e dndes Chenmstry, Physics, arth
Score res ety

UK Pave bologrn,

21K Pubbic Attaas and Nociad Services

200 Socral Sciences i ludes Anthropology. Eco nomics
Hestors Political Saence Saciology, ete )

230 Theolow and Relynon

3000 Interananhnan Stadies

6O Other

700 Une ded bee probeoly program ot tour or maore yeats

[

Programs usually requiring less than four years of study

THHM) Diustness and Commnserce Technoleae foaclades S ountag,
Bankime, Commercial Art, Hotel and Restaarant Manaement
el

05 Sevretanal Technologies {includes Ohice Supenviaimge and
Managuement, Stenagraphic and Typingg Technology ete)

S0 Personal Service Technologrs tincludes Stevsrdess Trammg
Cosmetologist. eic.}

100 Data Processing Technologes (includes Camputer
Programming, Keypundchime <t ¢

5200 Health Services and Paramedic o v ctnnotopies hnciudes
Dentai and Medical Assistant Tocnnologs, 1PN Orccapational
and Physical Therapy Technology etc )

5300 Mechanical and Engmernng Technalognes nindludes
Actonautical and Automotne Technalopy Welding

. Electronics, architectural Dratting et

5317  Construcian and Buldmyg Technologes o ludes Carpentry

’ Plambiny, Sheet Metal Heating eto )

5400 Natura! Science .- hnotosies ting hirdes Agncaltyre Technolog

Environmental health Techndlogy Torestes and Wildhte

Technology, et}

S404 Food Services Technolowmes inclades food Servaice l
Supenasing, Institutional Food Preparation, eto )

3500 Poable Servece Technaloses ingdlades o T ntorcoment !

Technalogy, Teacher Aide Toonming, B Control Technology,
Pyhilic Admmistraton Technology et

3506 Recreation and Socal Wark Related Technologies
K000 Other
HHN) Undectded but probabidy less thoan tear s e proenam

Nark On the actual SOIS Questionparres, LIST A pronre Conw panel extendimg trens pace 20 Beease it s identical i
alt questionmacres, itis reprinted an this appendix ontyv once

93 .
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LIST B: OCCUPATIONAL TITLES

01 Agncultural and Forestny Occupations Fishers and Huoters
02 Clerrcal Occupations

03 Construction Prothng, and Mo Occuapatens

04 Engimects and Archatects

05 e ative Admmistrative, cond Managernl Occupations
06 th-abth Diagnosing and Treating Practiticnens

07 Heabth Technologists and Technoans

08 Aarketing and Sales Occapations

O Ao tenal Fandbers £ gqumoment Cleaners and Laborers
10 Medchanios and Repaiens

/"‘,_ T AGLtany Ocruta e ns

120 Nataral Scoentists end Mathematicans

14 Surses Phanmacts Dot tns Theropists, and Physicians’
Assstants

14 Produc Lon e cupatons 1O Capations concerned with
setting up opetating o centhing of ma hines and with
hoand produd tion usually i a factory or shop)

15 Sers e Oloogpatinin,

T Socnl SEennists, Socal Werkers, Religious Workerand
{aviers

17 Teadchers Librarans and Counselors

18 1echnobooists and Techmonns (except Healtis
1 19 Trar.portebion and Matenal Moving OQuppations
l 2000 Tees Artists, Editors. and Athletes

210

More questions « npage 4 ~

Notr. LIS T B, printed on the Backade s the paavi shosoass LIST AL eanchude dosty with the Recent-Alumini Question-
aares i all other questionzanzes ts pae has ohink
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Continuing-Student
Qu.estionnaire

PERSONAL IDENTIFICATION SECTi DN
Dovot complete this s ton unbessyn oo eaed e L o0

SO O 0 1 0 R

e e oo LI LT L] e
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o [ATTTTTTTTT I T T L o LT
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Spev e diectiens ate gieen tor coapletinmg anny
the questions in this que stionaare W here nodhred ions
are pnven, please cadle the number o lotter of thee
moest appropniate respanse such as om s sanple

question below
Sample

40 Ay ositertiv marres?

[N
w/-'\" i
NN

1wt e ot o artenty e ened Lo veoand o e

number 1

2obh adonve e e e o

O A e e

F RN ANTELITS

JOoRhut o v

RIS [ et gees r Ao ncan
VW hy o
PR

[T IR R
b e YR

e y
Vil e

A TR RN
oo Deetdd Lars
R B R R Lt (1)

3 Vveoncnrrenudy moarceds

(AR TN
T Nw
3 1hoovou feel thatyou have aper o0
« «'rallthat app’s
AN

o yes esncted mobehe
; Sy e ted e,
H v 1

Votaee et el onrvndt

. BRI lnreter et e et e tE

Sophe

(25

o

s

omg e o beenat o llegge?
ol e tetene

i T Clrevear

S lwoears

obhree v

Ao boar v

I ESRERYIR I

BNy e

> Ntore than sivvears
S tollow i statements reflect the oals of many veidegge
cathents In the nirst column, please Cacle the letters o those
t are upportant to you at this ime 1o thee secaed
Lo e the letters of thiwe go.;f'. [T DN
AT e O I hicvnd

Catals e umportant o me at this i
Thew goals 1am achievimg or bave e b e

] ‘ Audemic Goals

A W A Toncrease my hnowledie ol
undesstandim i an o ademu toridd

B w. 11 Tocbtain o ettt or degres:

C a3 Tocomplete courses nuecessany o tranade

v annther cdicatinnad intitution
D w1 Other

Cageeer “n-p.n.nuvn(.n.||~

F ag b Todiston et Cfenranterests

f o | Tortamciate fong tetm oo tylansaedor
poals

{ b o baoprepare tosa e e et

Moo b Orher

Joh ar Cateer improsementd wnls
Comprone i o lediee techin Al ket
and o ampetences tormy job o caneer
I Toy i fedse Iy e es Tes  faesee and ot

proemation
. H «this

sl and Caltunal Farticipatian < s
i Tertete e actneeiv mvohoed e Qeatteat Lite
and campurs e teaties
A Cooat Tonmete e v Darhe ngtion g altaral and
e et s

N Lo Toomieet peeople

v . [} by

Pesonal Develonment and Fee o himent Goals

P foan tease iy selt contiden

t oy Tonanprese iy foocher 0Nk

- SR Toamprose mnaadnit, toauet g with
PRI

\ Lon I b ol thatwabennch iy dady e

Of ke e mone Complete person
i 1 Lo beweiop i ahidity to be mdependsent

el neoant aed adaptible

1 . 1 Lty
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three that - most anpr atant to yvou at this e g

B deomn the Dt o ol e gueestion sl

enter ther

Cocdien Bieions Bor evample 0o -

mpaztant poal v Yoo ohtin o ottt ate 0 e .

enter thae b Dt Bree

St

5
Im;-‘y'.mlD
13
9 St degtee are o currenthy RN
and ahee e et sultumaels
PR RN | T L B TR
ottt Lo e
() - N R : .
15
Tty
Vo g
o (I
. . L e e
o e v
. 1t
e P
L L A A R Cetie o st suds
R

ote i e ot hst A Mygors and Areas of Stuc, andd
e e code number ot

Crorared ol stard tally

T B

b oo e nded enrolln ent statas?
0 obres e tor credit — fall time 010 ormee
v b e enrolled)
v b Pronamay tor creda partetimie e b e

vach cerm entollieds
-0 Pomanty not for crede

2. What is your primany employets f o oL e
at tous time! Circlo the most ag:p.r e 0 o s:
- 1 { mploved more than bl <ienee
1 tplaved half ime o e '
i 2 Homemaber aot e doyed oot o o 0 e
tNed emploned gt ol D e e

A Natemphanved and dorot s ane e west e

v
[T

a7

e ere

e

AV

Lot ot
Vo b e WCUt U e e Sy
oo
oo plete me pae e e s
e noanto et gt sor e tature date
oo cetotranster Lo another college
e e noplanstar addonal ean e
et tveae e plans toar pea e
vinn,: oo ond e che e
ERY R
=0 thave tecre thngne: P

T thave applediarting ool o« v 0
o thave not apphed tor
he tuture
rettuel e

BTN

Phe toll 0 0 e L, “
woul o e e e e e
cofleged o e L PP TN Cy
HeNDONUS E e e e
]l’l(!' te ¢ v .
Yo . . . e
j
YyYveyy
(R I
) NI
o [TRRRTURIRTINS
! Voo berowe
' s Peate i, e e ey
e N T S LR TN
T et
o
v T
H Re cneata and athl 1
¢ : ' vl and
' H lent emipies, :
0o Ut panning
! : Tt e een
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' RIDREE
' Pl it e
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ADDITIONAL QUESTIONS SECTION

Ndannonal questrons ooy Base been added et poane

Guest o pleaseu soes helow toecond &
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n 19 10
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Questionnaire

PERSONAL {NDENTIFICATION SECTICN

Do not complete this section anless youareanbed ondor o o e
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specitic gifed ons are nen tor Corpretng reang !

thee e toms 1 thes queste angere AW here e et

Ao ven please cnle the agmbae s Lt Gf e
JATTERS SRR TS AU TS 1A I SN SAAT S LR T T N IA RS

Guestinn Belras
Spepee

R N R T AN ISR

0 Y

| IS LA N

TR

TIPS
F N T RS S I R OT IR .

il [EE

LN s e Ao

B

PEEINALEN - -
oo e

b N

'

!

o2 Wyt

BRI TTRVTN .

RIS IR PR § RN Y Y N

5 i ra edls

Tonl g of more
3 e v cuteenty marned?

D Yes

v M No \.

3. Doyou teel thatyou bave g et
Cirzle all that apniy.
0 No,
T Yo restoicted micoiely

2 e regrricted Y,

Taes resrche

. L gt et

I~

100

4]

€N
93

a5

97

1w

Joiwang

Lol e

G oar e

T olioasng statements reflect the goals ot Calleg
Soutenes I the first column. please €t e lettens o
o s that are important (O yOu gt . nove L the
coier oot ann cf cle the letters of thase v e !
e e o nive achieved
these goatoanee ortant to me a® this e

These goals L am achieving or bave [T

‘ (_\_.(-.‘d('mi('ﬂ(r.vl!.ﬂ\
A w A Toipctease s boo., edisand

undarstanding i an acadenne held

B LB Toobtanaertiticate or degtee

C no Tercomplete coutses necessary to transbe

oanother educationalinsitution
D w1 Other

e Preparatian s

3 oo b Poodhisrnet caneer interneses

3 T Toy tommubate Tong term cateer plansantor
RN

o s Lapbenate Tor g s e

P b 0y er

Pty o Caterr Improsnenyent € Louls

! o Loomipeone iny hnowdicedige technn NURSNHN
ared oot etonmoes tozmy job or caree

H i Toms frease iy Chareces tor a tase and or
TGt

. 3 Carher
Secab and Citural Benopatinn Goals

1 Loy bore anee b ebhy snvonadan stdent 1w

At campus actinaties

A D%t e fease 0 patta gt na ubtural and
con et

S e ot g e

t [ I S R
Prerscnal Deselopment aned parchment G

N P Do e iy el contideni e

L O Toanprave oy teadesshipe sl

M K Loamprove my abibity to et alomg with othe

o N Teceam seadls that willenochimy daky e
e e matee completeopetaon

i Tosedeny

oeliant and adaptable

Sy abuhity ta beindepenrdent

. [T Yo

Mg



8. From the hist of goals i guestion 7. please select the
three that are most important to you ot this time and
enter thest codes below

cpoal v o obtain @ ceriticate ar degres

For example b vear mose
import
entet the fotree Gom the tint hoy

Most D Second Most D
Trpxoetant fmpactant
s Ly,

Thured S D
haportan

9. Which ot the tollowing
colligue?

r

A VG tecaan, traenn ey

Coeestieate
Assocnate deggeee

2 Hachelon s deree

11—y oNaster s degres
|3 Spreecratint degzerte g b S
P Protessional degr e miedicee s tbead o
!
i Doctoral degres oy PED AT DHA
1), o Pleane wtife i e taror gt ot tdy et

N L T

ot Study and
nont et ot the

HhoSosn feek o Tist AL Magoe and Areas

erter an the Dooee teton e el

Catetony e v mane r e s v illy

(LT

At s Been sear peman onrolinent e s hibe

artendingear codle s
0 Prmanhy tor coedst - - il time (12 or more houts
eac b tetr enpalled
Coe—{ 1 Prmandy tor crecht = part-time tess than 12 bours
et h teens epralledy

=2 Prmanly not tor creade

12, bor the [ITOGram vou are now completi e
vt the credits earned from apotnet cowae? ool
that apply. : :

[ No uéywefeallo.nm.-d here
I 1 Yes trom a public two-yuar c Hege

l 2 Yes tromua public fourg iar alle

1 ve, trom a private coflese or e ersey

3 Yo comanvocational techao al vonas b

e,

B

sehoob of purang trade school o0

=7 Oyther

O
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15

The toloway: are seraces prosaded by collipes o
would you evaluate Cresie servces as prosuded by e
ther neotbner or the

college? Far each senvwe e

respanse that smoatappropeage

Ldid non b noss abouat this ety o
Fh e abront this senvece bt did not o st
Pasert thes e e and s satistied wath ot

T ased this setvace but was ot satistied wath ot

vy
\

0 A Adiiussions

TSI U Rigusiration

ol Business office

R Academic . vising

W Cuidanee, counseling, and e,
0oL Readimg writing, math, and study <4t

HAIHITRIN rnt

[N A | Tatormg
123 NMinonty affass
w23 Collegee cultetrad progeae .
(L I § Recreation and athba segiraer
[T B Firanctal md
Q12 Stud At emplosment
o1 2y Catees piannn,:
o1 2 Job placerens
(S 2 T | [EPERINT VRN T DRTIFEN
012 Cateret
91 2 ¢ | ETIRRE RNTIT TN
0123 {iirar,
01 2 Choe o e
(L PR} e v
[ Frore
0 1 ' . .
0t e
i toee v et . o oot »
[ v o Toe ot el e N
e b e v natdan e
' PR I T T N T SIS A RETRLIE T
e Bl s e oy cvatt Lt dan v !
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At e e o enpdon e nt planse

Ve ek angn
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terae e et thy bt
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Sthee b e
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Srpy et et il
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17. a Do o cuerently have plaos tor additionalrdu fon? 18, 1t vou plan o contmne your education what thae

~1 No.notat this imer hughest degree you altimately plao teoeers?
P Yes, I plan to recnroll at this callewe S0 Gt
™ 2 Yo, have already earolled ot another college 1 Aoty .
3 Yes, ! plan to enroll at anather colleg: | JoBachelor od
4 Tam currently undeaded about any adidawomal e Nter s destee
education P Specnint degtente o sy
[
U Protessional degreege . miedione s theologyy
bt vou cncded respons e 2 o 3 oplease wrde i the |
b Diewtoraldesrecte g, PRD Bd D DA

narne of the college s ou plan to ottend

ADDITIONAL QUESTIONS SECTION

Additional questions muy huyve berinadded oo prnted tome by o ollee 1 von bave been adked to anss er acddbiionad

Guesttons pledse pse the boves beloa tosecord your e ponees

T UCUY 0 oo000n0g

23 2
ey N Ha 1. 1T e N v [ 1R A Pat) ma et H e
Flease e e e belias Tor e cemrent s ven Base about vur college this questios e or A thuns edae Cone e

teesbare wcthios

——

1y
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Former-Student
Questionnaire

PERSONAL IDENTIFICATICGN SECTION

Do not complete this sectign unles vauare bed todo so £ ease e

W LTI TITIT L] o LLLTTTT 4 i O
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STANDARD QUESTIONS SECTION 6. How lone did ven attend our college!

A O tero :

" . .
INSTRUCTIONS: 1 One v

'lwonvearns

Lo Threse vendin

e difechons are usen ton completing many of P

4 bourvears
thee quesstions n this questhonnure: MW here o dire s ' v

Sobaevear
are gnven please crdle the number o detter o thee ! v
o Niv et
Ment ARPIOPTELe TESpOnse st hoae o thee n'.l!l[ll-' -

Store than siv v ears

question helow
Hodlons e statements retledt the oals of raany cotlee
mt- {0 the fint column please  croe thee Setten
L shone poals that were impo.lant 1 voa when on

S

4. Arevou curtenthh mared?

. rudvedd our C_O"_t’gl‘. In the second vowmn cecle the
1’1\\:) sters o thite poals you feel your are b o hoave
~ b ey s tesalt of your experient s af our conens

I vou are ool cunenth marned von ol orcie thae 1hese paals were aportantto me

numbner 1

These goalsl am ac hievimg or have achieved

Academic Couh

bW bt ot e’ o A 9 A Toincease my hnowlbedige and
O Ferale understanding i an academe tedd

QB o B Toobtamacrtiticate i degres
95 € i € Tocamplete courses necessan o tanstes

1o another cducationalinstitution

» Lot Colt .
M e o5 D - o GOthe
W [T - ' .
Do e - Cateer Prepar dinn € NERIES
P U . 97 ' i Todinconer cateer interests
Vot o B e Amenca L I bl beemahate long beremcateet plans aed o
R T P A T noals
G G Toptepere Tot e carees
Cr
wn LR I A BT
Ll Creer fprosennent NERIN
! S (R
! Drove ty wdedae techa IRYEIN
crte
e . anbor compretencies iy ohore et
. . | ' | e teanse iy e estor Gnose bt
el et rodnn!
' B DEEHTIN . N (¥
it e
Al amd Culraral Baene aticn Coals
[ N BT X
[N . ' Ub b e e ac el e loedimssadent fie
et et IO
P, b o forties
W L e renoe iy fottgartonon cattaraland
3 e et aned? e abevents
TR . s poprhe
i No [ (.
Poronal Draeloprient and b anchient Cons
3. Doyou teclthatyou have w50 ' : P PO Teeae fongee tisy sedt omdidence
Circle alt that apply [P Ot ae ey Teadenbing skt
0 No. N Gt e my ity toeet adong wath ctheres
1 Yes, sestncted moh 1. Nt Dbt Sl that sdbennching iy e
. D yed resticted booro L Dtk e e mone complete penon
Core o restitued L ’ L oo iy abedit, ta e independent
W onee e e et . . . wat nelant an L adantahle
[T - | Caet e

| 293
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8. From the Int of goals in question 7 please select the
three that were most mportant 1 you whenr vou
attended our college For example. at vour most
important goat was “To obtain g cettiticate or degrse
enter the letter B an the hest box

Most D Seecone! Mot D Thied Ny D
Inpertant lemportant Impuortant

m 180 [N

9. What degrer wene you seehmg when vy attended oo
COollegze?
—0 Notseching s oertiticate ondo gree
i 1 Certiticate
; Assocate degree
. u_; Bachelors degree
i Master's degree
Speaalnt degree (e g 1TdS)

[SA RN

* 6 Protessional degre (e medoane s thealog,
L—? Doctoral degrev e PhD LG DB A

10, 0 Plirdse wnide in s our nnhor ne oarea e sty at st

a
[RTAN

LN book at List A Majnes aned Areas of Study e
cnter an the boses helow the vothe namber ot chue

Vategory mwhich v our muger an e otst b alls

[(T1T]

KR RLY

11 a0 s ot college sour sl e?
A T
L1 No

b Itno what kind ot collinge waas yonr st vhoace?
0 A pubihe tao vt tallege
11 A public tout-year college or university
i “! 2 OA private college or university
|

3 A Locatinnal techmcal sehool. hospital school of
sk
nurang, teade s hool, or business school

L- 4 Other

Wit was the namie of tie college that was venr tirs
«howa?

I

When vou left our college. what was vour ovendl erade
pont average{GPAR
0 4000301
J 1300t 2M
i 2000010
V3 T o less

! .
4 Cnknown or did not have anr

O
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13, What was vour pamuaey enrollment status swhen vou
attended ou colligee?
0 Prgnandy tor credit - talb teme 01 o mone hours
| each term enro !ty
vio 4 b Prmanhy torcnedit part e enedessthaa Y hoon
: cachtermoenrath

S Prananiy not tor crede

13 While vou were ennied, how nany hours did vou
ol swork when o lasses were boeng behd/
- l\\.hnnh'mp!nyt‘d
1 {nploved 110 hours per week
S tmploved 11:20 hours per week
Lmnloved S hours perwoerk
< gl ed innoues of more per week

15 Dt vog apply tor toane 5 assistances iloan on schabaeship
whilie at our collvye?
1 Yes, and | recerved
T 1 Yee butldid notrecene i
'L: Yo hut 1 left bafore | foantd out it 1 e b
3 No

16. e deciv o to L e pitioad o cadle e e e
motivate
uf all ot the nusors t
to leave our col'vine

Vaby ot Wt ane e Flegsins oy Lt et

A conteegtedd e e e s on

A\ _!_f_in_lng,\\llH\
4, A Achiegd myy ccademi oo
14, B Toansteroad s e ther cothege
Wy € Neded aheean trom cane e

a3 D Courses proggrams bawanterdbwese nee nlabie

raa | Dissatistedd wathoeany acadetne gostonmane

. ! Drossatistzed weeh the quants o tead bung:
3. t, Dhasatetied wath the leorourgs en itcsine e
o Contsesoth not s har fawgnted

! Unsare ot iy acadetn goals

v atheer

Fiovano il Reasons

| Drdd e bave enoueh mone, to contion-
teo | Cruld not obtamcattcent timanond aod
S Coaldimne

arnenoaeh mones whide enombied

N other

o her Reisona
o) Achreved miy persoanal goakby
oo Accepted apob or entered 1 ditarn

v Q0 Collige eaperience notwh st Lesgrected!

o K bew people Tooutd dentity with

i S Noved oat ol the anen

T Could not work and o tooschool at e came tiee
T L Otheer responabnlitoes hecanus ton great

o N Personal problems

o A Gathen
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trom the list of reasons o quistion 16 please seleat
the three most 1mportant reasons and enter ther coxles
below For exanple, tf the most important reason “Ads
that you “Transterted to another collepe”
letter Ban the tiest box

Most D Second Most D Thi i AMase D
Tmiooatant tenportant L ITmportan?

164 nn T

enter the

The folloaning dre senaces provuded by coliepes How
would you evaludte these services Lis e wled by our
collepe? For each service, cucle the number ot the
TS IONNE that i most apropriate

1 dhid not know about this service
ll 1 hnew about this service but did not et
! 1 used this sesvice and was catintied woithot
‘i l ‘: L used this senace but oas not wat anathiat
YYYY
o1 3 Admissions
(1 I R Keustration
vyl 131 siness oo
(3 T B Academie adviang
[T B Candan e counseing s e
a1 Redingg wntingg e st bl
anp
(AN I Tutaning
IR B N1 osonte att i
L ol cratatal poosirans
[LNR B Recnmation and athletio peognauns
[LI B faraneralaud
(LI B Sttt etog i et
a0 Caneet placoay
(3 T fodoprlacae
[ I e setvoes
[ B | Catetena
o v Heabth e
A T Librar
Y I B Chilidcan
(L Lowdston
TR U Pl
ot ( ampus secunty

¢ 1ther

v Dovau st ot have plans for addeinnaler o’
~ 11 N0 ot at thes e

Yes §plan to teentol at this college

2 Yes | have already s nrotled atanes e
|
.3 Y tplantoenioil at another Jollee
4 b am currently undecided .+ ont ans bt
ecucation
1 you circled responses 2o b ope At

name of the coliege yoo O ATE TR P

artendio

106

ADDITIONAL QUESTIONS SECTION

Aalditionai questions nuiy have b

treelone toosecand vour respronses

L

pranted tate: by vout College 11 vGa have basentashed

tor answeet adiitional questions please e thes boves

O

20 21 22 21 24
Ve Ty 197 I 1
0 T O R B R
25 26 27 28 29
N Lol 202 20 NI
R
W * 32 11 14

J00 AL 07

wen added to this

O

R L l

Please use the space below
abeut our coilege this questionnae
cote toshatew hos

o

I

Car amy Coments von have

Gt ansthung el s



Recent-Alumni
Questionnaire

PERSONAL IDENTIFICATION SECTION

U Do ot complete this section unless sotate asbaed s doso frhene ey

o LITLTTTITTITEL) I TTTTTT wee [

SRV I N I |
L‘ITIHIILLJIMIIHHIL?JT]
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STANDARD QUESTIONS SEC TIOIN.I

INSTRUCTIONS:

Slw( e directions are gaen tor completing many o!
the questions i this questionnare Whe te no A6 hions
e gnven please arele the numbier or fetser ot the
most appiapiate response. sueh as n the wample

quesaon brles
Sarnplee

4. Arevou cuttenthy matned/
O Yo
No

Iy o are not currendh amarned vou worgad circle the
nutmber 1

1. VW hat i your s/
~ 10 Female

"o-e
S Sale

20 ey o veng descadee v onanaelt 2 Corcle oo

-0 American inde aoe Al San Nateee
1 Asan Pacitie shander o b,
2Bk o Atro Amen

§ o thsgann Chicano o saneb qaesiin Amencan

4o e ar G casen

|
o nheer

3. Hew aldare you?
[rn Under T8

T oIt 2t vears

AR S ITIRCRWINTN

Jhito Wy et

[ I IERH R RUTURN

Y ode o~ e

VoAt to W0 aeas
b5t dears

T s ars o muote

3 At vea areenthy marreed?
FREER PR

o Ny

[iovve . tevd that you have a permanent hande o
e atler .lpply.
atoo
! 1 Yes restocted roclity
o Yoy restae ted hearing
§ oo, testagted vivaon
“ 4 Yes. but ) proter natrogecond oo

§ Other

6. How longdidyou attend o v il -
~0Q One term
i1 One vear
i 2 Dareyears
: 1 Theee ~,nm:\
. ‘t 3o b wears
U0 bives varars
: teoNIv AN

ST Mo thar sy

108

m

mwm

s

Ww?

W

The tadbonn g statements tethec t the goals ot many colege

Gudents In ottt colimn poease ot e the

Pheraer gondd SR ANz et gt b i wen aont
Cast CoteRe I ene wecnd conenn e theletters o these
Satie v feee vonnaate ek e o lane i heverf s g folt

Wooontangn erces it onr coileee

Theses oads wa e portant tome when battended

s college

These goals am acineving o have achieved

Acader
Toincrease my hnowledge ani
understanding i anacadern cweld

1 o B Toobtaina cetificate or dipree

( a1 (0 Tocomplete Courses necessany to transtes
to another educational institution

D w D her_ .. .

u Z0al.

i
!

Y
A

Carcer-Preparation Coals

L 98 E Todisrover career mterests
1 w0 E o Toformulate long term Career plans and or
goalc

(. e G Tonn-p.m-lm:uu-\\n.nu--r
H o H Othe ‘

1obh ar Career tmprosement Cals
{ e | fampiose ny Anow ledie, techmcal Klls
and o onmpet o Yor ey i Y of caresr
! v 1 Tomenease my chanees s ranes ndor
ptomaotion

L% ARTTENE NEI

Socal and Cattural Purtcganion Caals
1 fober oo tnely Lol st ot e

and campus actoaties

1 oAt Tounsease oy particopation e ultural and
NeH ‘-Il cLents
e N Famest peonle

tr 0 Otber

Perseoal | velopment ard Ennchment G by
N . P Tomone, ey selt contidence
¢ ooy Toampre ey leatdeeship skalls
Koot R Dieampn ve oy oDl to et along wath others
< eon Todeamn sdisthatswdbesncbimy darly hite

e e mate Complete person

1o dewelnp iy atulity to beandejendent
A rehant ad daptabile

{ BERTIEE B AL

Fronr che bist

ponths e e e T pleae selee s thae three
thiyt et sn w epeartan® teovog when v attended tnis
Gl and et ther cod s Beleans Farvvample ot e
Pttt feaiatas Tow it ot ate ardeeres

viter o lever Hacthe fest e

‘.1...‘-[:] oo Atost D Thed .1.MD
HARTRENTY lrsportant trygrtant
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1
2
| 3
4

v

3

oo What kind of cnllege did you tirst attend

what was the mos? recent cettificate or degres you

1]

wcened from our (oflege’
0 Certiicate
Assodiate degre s
Bachelor's degree
Masters degree
Specraling degree{e g E4S)
5 Protesvonal degree (o0 3 medicime law, thealogs )

-6 Doctoral degree (e PhD TdL DRBAY

Please wote in the muagor or area of study asson aated
with the certiticate or degree tetened to in gue on ™

b Now look at List A: Majors and Arcas of Study and!

enter an the hoves below the code numbier ot the
categony i which your magor orarsy ot stondy talls

[TTT]

Tt

it yvou plan to continue vour education swhot st

highost degree you ultimately plan to cam?

~0 Certiic ate

|
]
N
|
i
l

1 Assecnate degree

2 Bachelors degree

3 oMaster s degree

A Specabntdegreete g td sy

5 Protessionab degnse i g medicme fae theniogy)

—t Doctoraldegtenrien PhD Fd D DR A

Haver voir taken any bicensingg of certitic atinn examination

rebated taveur major of ared ot study at our college?

S

0 Yoo Fhave tahenand passedan esam
Yeu, have taken an evam but do naot yet know
the resqlts

S Yes thave taken an evam but did not pass
No. Fhave not taken any evams but plan to do so
No, and do not plan to take any

i e completmgyour program at our cotlege, have you

cnrolled at another colleges

1) Yes

-1 No

l 1f No, shipy to quest on 14

completed your progrum at our « ofleg:/
-0 A public two-year college
A public fouryea . college
A private college or university
A \-(K“(WV{K"}HKR‘ school bosputal s hed o
nurany, trade sehoot, of husiness sc bl

P

da

Wther

et s —————

b Pleasewnte i the name 0 that colie o

15

Tt

MWhat certrticate or diegres wene vos senbing at

the

callege reterred ion auestion 1472
=0 Cerhita afe

~ 6 Doctoraldegeee e PRD D

1 Assocnate degone:

S Bachelor < degren

oNLster s et

S Speaalnt degeeete g Bil S

SoProtessumal degress (e meechiame L theodn,
DAY

16, 0 Pheas wnte i vour intended magor or area of Sty

at e cnllege neteer LS to inquestion 14

b oNow lond aain at List A: Majors and Areas of Study

and enter in the boses below the codhie number ot the
Category inwhi by our mtended imagor o anea ot study
at the college reterred to inquestion 14 1k

[ITT]

144 0

17, How well did oar o tlap prepaes vos torvour o ko
college work/

RT3

149

Kt

109

1

0 Excullient pre paration
1 Good prepavtion

2 Adequate pren
! Inadq-qu.m-;m

atnen

vt
peration

L-§ Doespat opphy

Did vou transter any coedies o o cadivae toaad

voaradiditionat colles

YR
04 Y
1 No b did not tes S transter any e,

o b tresd b thee s ot e ter!

Ay o cuttently ernploy s

O Y Pl tadl tune wob oatsides G thae b

Toyes Phune o art :nn--y-.unnl\.(.’--ul:h--?

e

S anne urrenty empdes Gl ngtade  the S

ren

v b guestan h

Dhescnbe your curten o e i e cnuntant e

sabesguets 0 e herd

. ud oy nthran

~ow took at List B Occupationat Tithe:

e by aaes teedoan e cade nomibeee ot by e e,

manh oy urnere cob talls

I'iy



21 ater
didyou ook “or wark befor - obtainmg vour fisst job?
0 Had a jobwhich continued atter Feompleted my
program
1 Chtamned o ob just pror to radaat o
2 Less than tao months atter praduatinn

Lapleting your program at our college how long

1itnd
| 3 Twoto three moaths atter graduation
f 4 Four to eght months atter graduation

0 More than egehr months atter gradaation

22, How did vou tind your fint ot
— College placement Ottice or pratessor
1 Protesswoaal perodicals or ooz ahions
2 Covtl Serace apphication
. 3 toployment agency
4 Newspayacadvertisemeot
5 Direct application toengloyer
n boeads of pelatives

-7 Other

23 What (vavas yout araual salary o wage ot first joby?
=0 Leecthan $3.000 per v
O S000 00 95,999 per year
286000 0 38 99D et v
1000 (O S TLYI peer e
O T A AR RLLIRT SRSt
St S1T 9 fer et
o STH O 39K per vaar
\ TOS2TON OS2V Doy ear

o 2000 Of mnte petvear

T

-1 &

24, itow well did our college prepare vou tor your firsst job?
R f
~0 Euwellent prepanition
i 1 Cood preparation

o1 2 Adequate prreparation
Tl Inedequate preparat, .
o Notappleabler s o
23. extent s was your first job elated to yous magor

ot area ot study atour college?
-0 Durectly reiated

v+ Sonwewhat related
-2 Not related

26. 1t you cutrently are not emploved or are oot working
in a job related 10 vour Major or area ot study at cur
college, which of the iolowing applas?

0 1 pever looked for wodk related to miv major or

area of study

1 1 looked for work related to my najor or area ot

study but could not tind aoy

178—[-
L

27. Whether you are cutrently employed of oot, would you
Be willing tomove to another comn: :mity towork najob
related 1oy our maar of atea of study at our collee?

0 Yoo

15
" 1 No

ADDITIONAL QUESTIONS SECTION

Ml onal guestions e have been added to this ponted tome s,

Guaeions please et Son s below 1O 20COM L rr ot e

e

—

vent ecbene Iana e been sk e U answer addimonad

DDI%H%}DDD

10 e 15 ih [ 40 41 42
o e N 16t (1193 R e i . o te I Ve v T
'
e beles tor any conuranty e ot e Mepe thes guesSioreaies or annvthiog elue Vo carne
TP R L PR Y]
3 IR TR R TR TN TR T
i
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Sampies of Local Items

INTRODUCTION

Tte questionnaires developed for SOIS by NCHEMS and the Coilege Board use
standardized questions to collect information from students and former students
that is of interest to a wide varicty of institutions and research problems. Using
stand. dized questionnaires has a number of advantages. The institution conducting
the study docs not need to develor difd field test the basic questions. Forms already
printed are available on short no ice to meet particularly pressit g research needs.
The standardized analysis packages that have been prepared reduce significantly
the time between data collection and availability of the analvsis.

In many situations, however, the researcher must collect and analyze some
additional information uniquq to the local situation. Manyv tumes, such information
cannot be accommodated through the items on the standardized questionnaires.
In recognition of this, the SCIS forms have been designed to permii the “nstitution
conducting the study to add a number of local items (o the standardized foruiats.
A maximum of 15 items can be added o each questicnnaire in the series that is to
be processed through the questionnairc-analysis service. Institutions that mohe
local modifications to the standard questionnaires or that plan to process the com-
pleted questionnaires locally may add as many local questions as they wish.
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COMMUNICATING LOCAL QUESTIONS TO STUDENTS

If local items are to be added, most institutio:s will want to print their local questions
on a scparate sheet and attach it to the questionnaire. There are also two odher possi-
bilities for adding local options. First, the back ot the cover letter could be used, if the
number of local items is small. Of course, ¢ ymprehensitle instructions must be given
in the cover letter. A second option is adding local gu.estions, if space permits, by
actually “overprinting” them at the end of the standard SOIS questionnaire.

To be processed by the SOIS questionnaire-analysis service, the locally added
items must have response values ranging from 0 to 9. Local questions must be
consecutive, and there must be clear instruciions for the respondent. (Some insti-
tutions ask the question and follow it with ““Select the number of the response
below which best describes your answer to this question and enter it in the appro-
priate box on the questionnaire.”)

SasmprLE Locar ITums

Narurally, it local questions are to be asked, their design and format should reflect
particular local nceds. The following suggestions are intended to demonstrate the
ki1 ds of local questions that uther researchers have used and may help stinu late
1d 2as about how this asnect of SOIS might be used.

OVERLAPPING QUESTIONS

While the same question :s always phrased in the same way, not every question 1s
on every form. A local researcher mig!.. wish ro examine side-by-side each of the
questionnaires in the SOILS series whether all will be used or not), to see if there
are items on one questionnaire that might be uscefully added to another for local
purposes. The Entering-Student Questionnairg, for example, asks .7 the student
had enrolled proviosly at any postsecondary institution. That question 1s not
included on the Continuing-Student Questionnaire. An institution might wish
to know which of its continuing students came fiom some other postsecondary
institution. The item from the Entering-Student Questionnaire it be modified
for the Continuing-Stident form cither to eiicit a simple yes/no response to the
question “Have you attended any other postsecondary educational instituticn?”
or 10 collect information abot. the specific kind of prior institution (public (wo-rear
cHllege, public four-year college, university).

Similarlv, a tocal question might be added to the Continuirg-, Former-, a. i
Program-Completer/Graduating-Student questionnaires asking if respondents had
~pplied for financial aid, what thar primary occupation/employment status is or
hud been, or whether this was their rirst-choice institution. This kind of overlap
max be purtizularly impoertant to o institution that is not conducting longitudinal
studies or that lacks the capat lity to match questionnaire responses with master-
file informarion.

114 ‘121



O

ERIC

Aruitoxt provided by Eic:

LOCATER QUESTIONS

An institution may be interested in specific information abour where its students
previously have lived. For institutions with a local service area, the information
may identify the specific geographic location or the specific **feeder school.”” For
those with a hroader scrvice area, it may be phrased as a question of distance or
of location. Some possible kinds of questions are:

At which of the following schools or colleges were vou last enrolled?

What is the zip code of your permanent residence?

What is the distance of your permanent residence from campus?

In vhich of the following state/regions is your permanent residence
located?

A multi-canipus institution that has not otherwise coded its questionnaires prob-
ably would want to add a lecal question asking respondents to indicate campuses
at which they cither currently or eventually intended to enroll.

MosiLiry QUESTIONS

Some institutions may be interested not only in the arcas students have lived
and their current local and permanent residences, but also n. chere students reside
or plan to reside once they leave the college: institutions may also wan: to know
how mobile students ace after graduation. For institutions interested in »uch
information, the following kinds of questions might be helpful:

While you were attending ous coliege. 'were vou a legal resident of the
state of’ 2

In what state are vo'r currentl, residing?
What are your long-term plans in (»rms of residence?
1 what state is your current job?

TRAVEL QUESTIU.NS

Some institutions, particula:ly those with parking problems, may want to get
information about their studersts’ commute to campus. The following might be
asked:

How do you travel fro:n vour residence while in school 1o the campus?

How long does it take vou to get from vour tesidence while in school
to the campus?

How many days a week Jdo you park a co - on cumpus?

What would vou do if the daily chatae for parking on campus were
raisedto S ___?

(AW
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If the campus instituted a shuttle bus service from to ’
how many times a week would you use it?

If the metropolitan transit district carries through with its pluns to increase
fares to $-____, what will vou do about travel to and from campus?

FinanciAL QUESTIONS

Other than asking en’ zring students if they plan to apply for financial .4, the
SOIS questionnaires do not inquire about the financial plans, resources, costs, or
other finanwial problems of students. Some institutions may wish to collect this
information in the SOIS surveys, although therc are other standardiced question-
naires designed specifically for these purposcs. (Those interested in in-depth research
into financial areas should review the 1976 College Board publication, A Guide to
Student Aid Research: Using the Student Resource Survev and Student Expense Study
Service.) The investigation may deal with family fiuoncial background, current
expenses, or patterr  of financing. Accurate estimates can be determined, depending
on the level of complexity and nwinber of local questions added.

A: approximate determination of a student’s academic background could be
obtained from a question like:

How would vou describe your parents’ financial situation?

A more precise determination would require the student to respond to a range of
specific options about parental income:

Which of the following intervals best describes yvour parents’ income
last year?> Be sure to include their total annuval income from all
sources (such as salary and wages, pensions, interest and dividends,
public assistance).

Similarly, students’ dependency status could be determined by a simple yes/no
response to ‘‘Are you dependent on vour parents for financial support?”’ For more
spcciﬁc information, questionnaires should include questions that ask 2bout
students’ places of residence for the last three years, whether they had been
claimed as dependents for federai incom:-tax purposes, and how mucii money
they had received from parents or guardians.

O:her areas of financiny can be examined simply o in detail. Students may be
asked “What would you estimate to be the total cost of a year’s education for you
at this institution?”” or ““‘How much do vou spend each year on cach of the following
items?” Financing patterns may be determined from a simple “Check each of the
following sources that ycu used to finance vour education here” or “Which inter-
val describes the amount you actually received from cach of the following sources
dusing the 19 academic year?”’
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Seme institutions might be interested in investigating the behavior of students
or their reactions to alternative methods of financing their educations. The fol-
lowing might be included:

What is the highest amount of tuition vou think vou would be willing 1o
pay for the program in which you are enrolledr

What would be your response if tuition were increasedto S 2

How much money would you be willing to borrow to finance vour edu-
cation at this institution?

How would you prefer to repay n.onev borro .- «d to finance vour education?

There are a variety of sii..ple and con.plex questions about financing an
education that might be considered. Most campus:s have a director of 1inancial
aid who is experienced and knowledgeable of the kinds of issues and problems
involved in studies of financing patterns. It might be well to involve that person
in the survey planning process if this area is to be investigated.

INFORMATION AVAILABILITY AND QUALITY

Particularly with entering students, an institution mayv v.ant to cvalv te the
amount and/or quality of information that the student has. It may be intosiaauon
about e institution itsclf or about the student’s future. Sonie of the kinds of
questions thar might be asked are:

How easy was it for vou to get the information vou needed to apply for
admission?

How would you rate the quality and quantity of information rou received
about the costs and financial aid available at this institution?

How would you rate the information that vou have received from this
institution about opportunities for emplovment in vour major ficld
following graduation?

The institution might also be interested in the kind of p.ior information,
guidance, and counseling the student had received:

How would you rate the quality and gquantity of information vou
received in high school ahaut the various opportunities for post-
secondary education?

How would you rate the vocational counseling vou received in high
school?
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EpucaTiONAL SATISFACTION QUESTIONS

Many facnlty, administrators, students, and constituents are interested in how
students feel about the quality of their <ducational experiences and whether they
are satisfied with the contribution the college has made to growth and development
in certain areas. In trying to obtain such information, it is worthwhile initially to
gain some understanding about how students value a college education in general,
and then ask students questions about the extent of their satisfaction in n.ore
specific areas of growth and development. For instance, the following series of
questions might be initially asked of students:

In general, how well do you like attending college?

If you could start over again, would you still choose to attend our college?

Regardless of any vocational benefit college may have for you at this
point in time, do you think that being in colleg is an important and
beneficial experience?

This initial series of questions could be followed by a second series of satisfaction
quest;ons concerning the extent to which students’ experiences at this college
contributed to their progress in areas such as vocational preparation, critical
thinking, human relations. and verbal and written communication skiils.

T OtHER LocAL QUESTIONS

The list of kinds of questions that a particular institution might wish to add to the
stanaard SOQIS questionnaires potentially can be as long as the number of insti-
tutions using the questionnaires and the groups of students they will be surveying.
As NCHEMS and the Co''lege Board gain experience in helpii'g institutions develop
local items to be - ided to the standard SOIS questionnaires, an inventory of local
items will be cicated and made available so that future users of the SOIS question-
naires will noi have to start from scratch.
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APPENDIX 4
\\\ Sample Reports from
™ Student-Outcomes Assessment Surveys
INTRODUCTION

The NCHEMS-College Board SOIS questionnaires were developed over a three-

year period. Versions quite similar to those currentiy available were field tested

by four two-year and four four-year institutions during 1977 and 1978. The reports
included here are drawn from actual data collected bv those field-test institutions,
although their identitics have been disguised. In some cases, the questions and
responses do not correspond exactly with the versions of the SOIS questionnaires
currently available because of modifications made after the field-test experience.

The first two samples are intended to show how results of the surveys could
Ye summarized for senior administrators or governing boards. They present high-
lights only. The third shows how survey results could be used to address a particular
problem area. The fourth shows how the complete survey results could be docu-
mented as a reference for a variety of campus offices and officers.

These sample reports are intended to illustrate and to suggest ways in which
institutions could use the outputs of SOIS surveys. Reports that result from usc
in the SOIS ser,es also will be made available.
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A Summary Report for
Governing Boards or Senior Administrators




Brookdale College
As Entering Students See It

A Report to the Trustees
Prepared by
L.7. Walter

INTRODUCTION

Throughout its historv, Brookdale College has collzcted v. .uminous 1:formation
from its students. Substantially all of the collection, however, was iqformation
needed by the College for its own administrative purposes. Seldom were students
asked in any systematic 1-ay why they had come, what they expected to receive
and how they believed the Col'ege vxperience had benefited them when they left.
The students’ point-of-view was considered infrequently and only when some real
or potential crisis encouraged administrarors to seek it out.

The appointment by the Board cf Trustees of President Nelson in 1977
changed that. One of his first acts was to establish a new research office charged
with the responsibility of developing a complete data base about the College’s
student body. This report is *he first of a series growing out of the development
of that data base.

An advisory committee was convened in the fuil of 1977 to outline the kinds
of information the College should have from and about its students. Included
were representatives of the admissions offi :e, the financial-aid office, the faculty,
and students. In the initial meetings of the committee, it became evident that a
number of questions would need to be addressed. Among thein were what studenis
expected to get from the College, how they found out about it, what their actual
experiences were, why they left, and what happened to them after they left.

The advisory committee’s initial inclination was to develop questionnaires that
could be administered to different groups of students to obtain the needed data.
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An analysis of the ime and expense required to cevelop and test multiple insiru-
ments indicated tha: such a course of action would be unreasonable. Further, the
committee was cenczrned about its ability to compare findings at the College with
those of other similar institusivns. Locally developed questionnaires would have
made this difficult. Further, it did not appear thai the College had tiie computer
capability to perform particularly sophisticated analyses of the desired data.

Fortunately, the committee became aware of the Student-Outcomes Information
Services (SOIS) made available by the National Center for Higher Education
Management Systems (NCHEMS) and the College Board. SOIS provided a series
of questionnaires addressed to different groups of students, collected information
relevant to the issues that the advisory group wanted to addiess, and had a pre-
designed computer-analysis system that provided the kinds of displays needed.
Participating in SOIS also was considerably less costly than developing the instru-
ments and analysis procedures locally. In addition, NCHEMS and the College
Board would assisi in the design and conduct of the study. President Nelson
authorized the use of SOIS in our student-outcomes studies.

SOIS includes questionnaires for newly admitted entering students, students
who have previously enrolled at the College and are continuing their educations,
students who have left without completing their formal programs, graduating
students, and alumni. The first two questionnaires have been administered; the
other three will be administered during the current vear. This report describes
some of the findings of the survey of entering students. At your next meeting,
von will receive a report describing some of the findings from the survey of con-
tinuing students.

In addition 1o providing infurmation directly relevant to the invesigotion
into enroilment patterns at the College, the SOIS questionnaires produced a wealth
of information that will heip the College in other ways. Special reports have been
prepared for the deans of each of the facultics, for the dean of Student Services,
and for the director of Fiscal Planning. We anticipate that during the year—and
years—to comwe, we will find ourselves returning to the SOIS analyses for the
answers to additional questions.

StupYy METHODOLOGY

Questionnaires were mailed during the spring and summer to every student offered
admission. To avoid confusion with the materials to be completed and returned
to the admissions office, the SOIS Entering-Student Questionnaire was mailed
separately one week after the offer of admission. A cover letter signed by President
Nelsor: informed the students of the reasons for the survey, assured thera of the
confidentiality of their responses, and urged their cooperation. Responses were
requested within 10 days. Of the 2,048 students offered admission, 52.9 percent
(1,083) responded to the initial maiiing. A follow-up letter with a second copy of
the questionnaire was sent two weess after the inital response period expired.
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This produced an additional 486 responses. The final study group included 1,569
entering studenis, or 76.6 percent of those oftered admission for Fall 1978, We
believe that this respondent group is sufficiently large to perniit recommendations
to be made with confidence that they represent what would have been found if all
entering students had responded.

GENERAL CHARACTERISTICS OF THi RESPONDENTS

Nearly 6 in 10 of the respendents (58.5 percent) were women. Nearly 6 in 10
(58.3 percent) indicated that they would describe themselves as white or Caucasian.
Students who would describe themselves as black or Afro-American cons: ituted
the largest racial/ethnic minority group, with 35.8 percent of the respondents
saying one of those termis would best describe themselves. All other racialethnic
groups. made up just under 6 percent of the respondents. The average age of the
respondents was just under 26 years. The women were slightly older than the
men (the respective average ages were 26.4 and 25.2 years); the white students
were slightly older than the nonwhite (26.3 years and 25.4 years, respectively).

Slightly over 4 in 10 respondents (-41.7 percent) planned to major in Arts and
Sciences; 35.6 percent in Business Administration; 15.1 percent in Engineering;
and the remaining 7.6 percent, Education. About .1 third (33.6 percent) indicated
that they had some prior work experience in their intended major fleld.

The average family income of the respondent group was $13,872. Nonwhite
students came from families with significanily lower mean income ($9,430) than
did white students (for whom the average was $17,050). More than one-third
(35.6 percern:t) of the nonwhite students came from families with incomes of less
than $6,200, as compared with only 9.1 perceut of the white students. More than
half of the respondents were eraployed, 40.9 percent more than half-time and 12.7
percent less than half-time. White students were more liely to be working than
were nonwhites (66.4 percent compared to 35.9 percent). In view of their low
family income and greater level of unempl yment, it is not surprising that nearly
6 in 10 (59.1 percent) of the nonwhit® students indicated that they had some
concern about finances. Onlyv about 3 in 10 (31.9 percent) of the white students
said they would have anyv concern about finances.

WHAT ARE THEY LOOKING FOR?

A substantial portion of the informadon collected from the entering students
related to what they wanted to get out of their experience at the College—what
were their goals? For most, the goals were serious and related to their future
activities. More than 6 in 10 (60.2 percent) said that they had come to prepare
for a new carcer. Siightlv fewer (56.2 percent) said their goal was to obtain a degree
or certificate. Just under half of the respondents (49.2 percent) said that long-
range career development v:as one of their goals.
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The next most frequently reported goa! had to do wi:h self-improvement of
a more personal nature. Just unider Lalf (47.6 percent) of the respondents said
that one of their goals was to learn skills that will help them enrich their daily
lives and become more comp'ete persons. Improvement in sclf-confiaence was the
next most frequently cited goal. reported by 43.6 percent of all the respondents.

Other goals cited by st :aller percentages of the entering stu lents included
scekitig a way to improve their lifestyle, 39.5 percent; meeting people, 37.7 percent;
gerting courses needed to transfer to another institution, 35.7 percent; lrarning
how to better get along with other . 31.9 percent; improving leadership skills,
25.7 percent; improving skills for a ¢ .rent job, 25.2 percent; discovery of vocational
interest, 24.3 percent; getting a raise or promotion, 9.6 percent; increased parti-
.ipation in cultural activities, 18.8 percent; and more opportunity for social activity,
14.3 percent.

Table 1 shows the percentage of entering students who said that they had
particulus goals in mind when they came to the College.

TABLIE

GioaALs OF STUDENTS ENTERING BROOKDALF COT LEGE
FFaLt 1978

a6y
GOAL PERCENT OF RESPONDENTS i
Prepare for a new career 60.2
Obtain a depiee or ceriificate 56.2
Long-range career development 49.2
Skills to enrich life 17.5
Improved self-confidence 43.6
Improved lifestyle 39.5
Mueet people 37.7
Ubtain credits to transfer elsewhere 35.7
Learn to get along better with others 31.9
Improve leadership skills 25.7
Improve skills used on curreni job 252
Inscover vocational interes:s 23
Get a raise or promotion 19.6
Participate in cultural and social activities 18.8

These data show that students at the College typically have as one of their
goals for attending a desire to prepare for the post-collegiate world. rather than
simple self-improvement or social/cultural participation. The most common goals
relate to career advancement and career preparation. Participating in social or
cultural activities appears to be less important to the College’s entering students.
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Wuy Do THEY CoME HERE?

There are more than 2,000 accredited dcgrcc-graniing colleges and universities
in the United States. There are more than 60 in this state. There are 12 within
reasonable commuting distance of the Co!lege. Presumably among this selection
of institutions there are a number at which students could achieve the goals they
set for themselves in enrolling in postsecondary education. Why, then, -vouid
they choose this college?

Our entering s:udents w.ie asked to respond to a variety of diffcrent aspects
of the College and to indicate how important an influence each was in the decision
to enroll here. Their responses say much for the image that the College projects
to potential students. The most frequently reported aspect of the College in-
fluencing the enrollment decision was the range of courses available. Nearly 8 out
of 10 (78.6 percent) said that influenced their decision. The next most important
reason was that students viewed the College as “convenient to attend.” Over 7 in
10 (72.0 percent) of the entering studen.s said this was an influence on their decision
to attend. The next most important reason was a perception that the College was
low cost, with just under 7 in 10 (69.6 percent) citing that as an influciice.

TABLE2

FACTORS INFLUENCING DECISIONS TO ATTEND

FACTOR PERCENT OF RESPONDENTS
Course offerings 78.6
Convenient to atter d 72.0
Low cost 69.6
Academic reputation 6H6.6
Can work while attending Al.6
Can live at home while attending 50.9
Range of student services i
Identify with fellow students 154

Three other reasons were cited as infiucncing the decisions of more than hair
of the entering students: the College’s academic reputation (66.6 percent), ihe
ability to work while attending classes (61.6 percent), and the abilitv to live at
home (50.9 percent). About one-third (34.4 percent) said that the range of student
services was i.apoitant; less than 2 in 10 (18.4 percent) said that friends attending
the College intluenced their decision to enroll.

In addition to describing why the entering students come nere, table 2 provides
a capsule description of the image that the College projects to potential students.
We are seen as a place that is accessible, affordable, with a good range of courses
and a solid academic record. Some of the less frequently named reasons may be
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duplications of some of the more frequent. For exainple, it may be _onvenient to
attend because the student can work or live at home while enrolled. So too the ability
to live at home may be one reason why low cost is an important influence to so
many students. Clearly, however, student services and friends attending the
College are not serious influences on student choice.

It should be remembered that the list of factors to which the entering students
were asked to respond was close-end rather than fill-in. This is unlikely to change
the high influence reported for such factors as available courses and low cost. It
does not guarantee, however, that there are other “image” factors iniportant to
students “ut not found on the listing on the questionnaire.

How Do THey Fixp Out aBout U's?

In addition to describing what students are secking in postsecondary education in
general and what clements of the College’s image they think will help them reach
those goals, the survey shed light on how students find our about this institution.
The source of information most {requently cited by entering students was a teacher
or friend. Nearly 6 out of 10 (57.7 percent) said that information from this source
was important in their decision to enroll. The next most frequently cited source
of information was former students. Nearly 4 out of 10 (38.5 percent) got infor-
mation about the College from our alumni. Other important sources of information
were our catalog. 17.6 percent; mailings from the College, 28.2 percent; and
material in the newspaper. 13.8 percent. Radio and TV advertising and stories
were a source for 12.2 percent, while displays that the College set up at supermarkets
and fairs were a source for 7.6 percent.

Threc other “people” sources provided information to some stuclents. Employer
recommendations were cited by 13.6 percent of our entering siudents, information
from a guidance counsclor by 13.5 percent, and information obtained from a
representati ¢ of the College by 5.2 percent. It is interesting that the two sources
traditionally seen as having the most direct input to ; otential students—guidan.-e
counselors and college-admissions officers—were the two least frequently cited
individuals providing information to our entering stu.dents.

The information in tat le 3 indicates then, that teachers, individuals in the
sommunity, and former students are important sources of information about the
College to our prospective students. This suggests that we should broaden our
focus of information dissemination to assure that the general public knows our
story, rather than focusing narrowly on high-school guidance counselors.

Tibie 3 u'so provides insights into the ways in which we might market our
iruage. The irzpor o ¢ of our catalog (a frequently undervalued marketing device)
aind direct mailinge ir. licates that our prospective students are influenced by what
they read in materials hat the College sends to them. The lower importance
attached v newspapes. ~.¥o. and TV coverage suggests that what other media
souices sy about the College has less influence on student decisions.
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TABLE3

SOURCES OF INFORMATION ABOUT THE COLLEGE
IMPORTANT TO ENTERING STUDENTS

SOURCE OF INFORMATION PERCENT OF RESPONDENTS
Peoy.. in ik high school 57.1
Friends or acquaintances 38.5
College catalog 37.6
Information received in the mail 18.2
Information from the newspaper 133
College placement service 13.6
People at another college 13.5
Radioor TV : 12.2
Displays at shopping centers, fairs 1.6
College representative 5.2

And finally, table 3 shows that the traditional method of disseminating infor-
1ation about coileges and universities—a coilege representative talking to or
arough a high-school guidance counselor—might well be re-examined. Direct
1ailing and distributions « e ~atalog are less expensive ways of reaching
rospective students than are the one-on-one meetings. The College might better
pend its recruiting budget in the development of more and better direct-mail
ampaigns than in sending recruiters out to find students. N

N

UMMARY

“his report presents some of rhe findings of a survey conducted by the College
sing the Entering-Student Questionnaire of the Student-Outcomes Information
iervices (SOIS) made available by NCHE!.AS and the College Board. It includes
esponses received from 76.6 percent of the students entering in the fall of 1978.
“he dura from these students indicate that:

1. Students come to the College first, to prepare for their future career;
second, for reasons relating to self-improvement; and third, for reasons
relating to .urrent job or social factors.

Students see the College as providing them with & desirable range of

courses in a low-cost, convenient sctting.

3. Prospective students rely heavily on information from teachers, friends,
and former students in the communitv in deciding whether to come
to the Coilege. Information from our admissions-oflice representatives
appears to be considerably less important.

to
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The survey results include considerably more information thaw is presented
here. Separate and special reports have been prepared for different officers and
offices at the College. In the future, additional reports will be prepared for the
trustecs.

130




SAMPLE 2

A Summary Report for
Governing Boards or Senior Administrators

I3




O

ERIC

Aruitoxt provided by Eic:

Executive Summary
Fairview Community College Attrition Survey

During July of 1977, 2,560 students at Fairview Community Coil.ge (FCC) who
had failed to return tor ai least one quarier during the 1976-77 academic vear were
sent a questionnaiie. The questionnai: . .nquired about students’ reasons for not
returning, satisfaction with various experiences at FCC, present and future plans,
and backgreund and demographic intormation. The study was conducted using
the Farmer-Student Questionnaire developed by the National Center for Higher
Educaiion Management Systems and the College Board as part of their Student-
Qutcomes Information Services. After a follow-up mailing in Scepi:mber, 825
usable questionnaires were received tor an adjusted response rate of 38 percent.
The 825 respoudents were divided into three categories: 8 percent were secking
a certificate from the college when they left, 20 percent were seeking an asscciat:
degree, and 70 perceni were not sceking a degree or certificate.

BackGrouxDp DEMOGRAPHIC DATA

1. Almost all respondents (94 percert) were Colorado residents
Respondents ranged in age from under 18 to 65 with a median age
range of 20 1o 30 years :

Sixty-one percent of the respondents » ere temale and 39 percent, male
Almost all respondents were whire (94 percent)

Almost two-thirds of respondents (66 percent) had a high-school
diploma as their highest degree )
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Overall, about one-third of respondents were enrolled one academic term or
less before leaving; almost half were enrolled one year, and the remainder werc
enrolled longer. Grade point averages were high .01 to 4.00) with 8 percent in
each category of respondents below a “*C” (2.0). In all categories of respondents,
the majori.y were part-time students during their attendance at FCC. Corresy -
ingly, the bulk of respondents were employed while at FCC. Large percentages
in all groups were empioyed full-time (36 or more hours per week). Most respondents
were not receiving financial aid.

Sligk*ly more than 60 percent of those seeking an associate degree were enrolled
pritnarily to co.aplete courses that would transfer to another college. QOther im-
port: nt goals idcntified by associate-degree seckers attending FCC were: increasinyg
knowledge and “inderstanding in an academic field, obtaining a degrec or cer-*ficate,
formulating long-term career plans, and learning skills to enrich their daily life.
Certificate seekers, on the other hand, identified the improvement of knowledge,
skills, and competencies for their jobs and the increase in knowledge and under-
stand.ag in an academic field as the two most important goals they wished to achieve
at FCC. Other important reasons for attending included the compiction of courses
necessary to transter to another school and the in*provement of chances for a raise
and/or promotinn. Those not seeking eii wer a degree or a certificate most frequently
indicaied their important goals to be the upgrading of job-related knowledge and
skills (32 pereent), personal enrichment (27 pereent), and an increase in knowledge
and understanding in an academic field (25 percent).

REeasons GiveN FOR LLEAVING

The three most important reasons to respondenis for leaving Fairvivw were:
conflict between job und studies, lack of money, and other resoonsibilities too
great. For those not seeking a degree or certificate, two other reasons frequentlv
mentioned were fultilling academic and personal goals and accepting a new job.
Those seeking ¢ zertificate or associate degree cited the need for a temporary
break from studies as another important reason for leaving he college. Certificaie
seckers also frequently meationed personal problems as a r ason for not returning,
and associate-degree seekers ranked dissatistaction with specific aspects of FCCas
the fourth most important reason {or leaving.

EvALUATION OF FCC SERVICES

Respondents were asked to evaluate the various services uitered by the College
in toms of their awareness of a particular service, their use of it, and their
satisfaction. In general, most of the respondents were aware of the specific
services offered by the Coilege. Almost all of the respondents (over 90 »ercent?
who sed a particular service were satistied with i, with the exception of
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egistration (67 percent satisf..d), college cultural programs (71 percent satisficd),
inancial-aid opportunities (74 percent satisfied), and employment opportunities
74 percent satisfied).

_URRENT PLANS oF FCC FORMER STUDENTS

slightly more than half of the respondents planned to either reenroll at FCC or
'nroll at another college. Of those not planning to return to school in the near
uture, almost two-thirds were working, 9 percent were looking for a job, and
' percent were caring for home and family.!
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TO: Members of the Inter-Campus Committee on Articulation
FROM: R. Lovell, Director of Admissions
SUBJECT: Review of Current Information Services for Prospective Students

DATE: November 9, 1978

When President Nelson created our commirree last vear, he charged us with a
review of the current methods of communicating information about the College to
prospective students with the view of determining whether different groups of
students or different campuses would benefit from different kinds of information-
dissemination techniques. He was particularly concerned about the ways in which
we try to reach “under-represented’ groups.

At the last Trustees’ meeting, Senior Fellow Walter presented information
from the Entering-Student Questionnaire we administered through the NCHEMS-
College Board Student-Outcome [nformation Services (SOIS). His report provided
some information about how the total group of .espondents viewed the different
information-diss¢ .nation activitics of the College. He further indicated that my
office had been provided with detailed ana'yses of the responses of our students
to individual items. This memorandum provides a more detailed look at our
information-dissemination activi‘ies.

You will remember that we sent SOIS Entering-Student Questionnaires to all
students offered admission for the fall 1978 semester. Of the 2,048 offers we ex-
tended, 1,569 students corapleted and returned the questionnaires. That represented
76.6 percent of the total group. We anticipate further surveys of enrolled students,
students who leave without completing their programs, and graduating students
will be conducted during this year—providing us with information that will help
us better understand student decisionmaking. For now, we need to focus on the
infcrmation from the entering students as we make plans for our “campaign” for
new »tudents for ¢he fall of 1979,
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The “Walter Report” to the Trustees showed that students said that they had
used the following sources (in rank order of reported frequency) in learning about
the College: people in the high school (57.1 percent), friends or acquaintances

(38.5 percent), the College catalog (37.6 percent), information received in the
mail (18.2 percent), information in the newspaper (13.8 percent), a college-placement
service or educational-information service (13.6 percent), people at another college
(13.6 percent), radio or TV advertisements (12.2 percent), displays at shopping
centers and fairs (7.6 percent), and a representative of the College (5.2 percent).

~ Table 1 eéxamines the use of those sources of information by different sub-
group “target’” populations of the College’s articulation efforts. It reveals that our
students are far from r:onoiithic, at least in their use of information sources.

Nonwhite students are considerably more likely to rely on advice from people
in their high school than are white students. More than two-thirds (67.4 percent)
of the former gronp reported using a high-school source compared with only half
(50.6 percent) of the latter group. This perhaps is a reflzction of our efforts at
“generalized recruiting” in the inner-city high schools and the encouragement
that nonwhite students, who are represented in those schools in high percentages,
receive from the “‘you-can-make-it” campaign. The only slight differences in use
of information received in the mail suggests that our attempts to target our direct-
mail campaign to what we think are student characteristics and interests have not
been a great success.

It is perhaps encouraging to note that nonwhite students were somewhat more
likely to have received information from a representative of the College than were
white students, but the generally low rate reporied for use of the college repre-
sent.atives sugzests that we might re-direct our efforts in that regard. Radio or TV
seems to be a more efficient way of reaching students, regardless of racial/ethnic
group, than does the college recruiter.

When students of dificrent ages are considered, no clear pattern of information
usage emerges. As would be expected, older students make less use of information
sources in the high school tiian do younger students, but the differences are smaller
than might havr been expected. Older students also make less use of information
received from triends than do vounger students. That perhaps is contrary to what
might be expected. Even more contrary to what might be expected is the relatively
low use made o' college-placement services by older students. The establishment
of the lncal community-education information centers last spring presumably
would have made more information resources available to out-of-school adults.
If that has happened, it is not reflected in the responses of our entering students.

Homer.akers seeking to return to school have been a particular target of the
College over the past few years. Consequently, their information sources are of
particular interest. In our current entering class, the people who characterized
themselves as homemnkers gave responses that were not very differen, from the
total group or from rhe stucdnts under 21 years of age. Homemakers placed slightly
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TABLE

SOURCES OF INFORYATION USED 85 ENTERING STUDENTS
Tarat PoruLaTioN A8 DIFFERENT TARGET GROUPS

SOURCE OF INFORMATION Zg;}l‘lll; RACIAL/ETHNIC AGE HOMEMAKERS
White Nonwhite Under2t AU 35 & Over
Pealenthehighschoo A S 1S IV 1D 1. N X
E Friends or acquaintances 385 412 355 4. 3 %3 %3
College ctalog 31 58 40.6 395 388 %3 A
Information in the mai 162 174 189 25 16.7 16.5 18.6
Information in the newspaper 138 124 159 134 113 13,5 18]
College placement service 136 15.7 130 U3 9.1 54 11§
People at another college 135 1] 172 126 154 135 6.4
| Radioor TV 12 09 157 136 110 115 123
Displays 1 6.5 90 9.3 b 1l 98
College representatives 5.2 42 L9 84 40 23 Y.

14
g I




O

ERIC

Aruitoxt provided by Eic:

higher reliance on people in the high school, the College catalog, and newspaper
information than did the total population. They reported slightly less reliance on
friends or acquaintances, the educational-information centers. and people at other
colleges.

Of particular interest is the only marginally higher percentage of homemakers,
as compared with the total group, who reported receiving information from the
displays we had set up at shopping centers, fairs, and community centers. We had
assumed that these would be good “‘initial contact” places for homemakers. That
assumption may need to be reevaluated.

Table 2 shows separately the responses of students entering each of the College’s
three campuses this fall. In many respects, these data reflect difierences shown on
table 1. Students at the Center campus were considerably more likely to use infor-
mation from people in their high schools than were students at either of the other
two campuses. Again, this may reflect our special campaigns in the inner-c’*y
high schools from which Center draws most heavily. Students at the South campus
were interestingly less likely to rely on the commurity educational-information
center than were those at Center. That perhaps indicates some problem with the
center branch in that community.

TABLE?2

Sot RCE 0F INForMATIoN Used BY EXNTERING STUDENTS
DVLEFERENT CAMI'USE,

SOURCE OF INFORMATION NORTH SOUTH CENTER
CAMPUS CAMPUS CAMPUS
People in the high school 45,57 3.0 65.1%
Friends or acquint ances 3.0 10.6 349
College catalog 30,1 39.8 39.3
Intormanion i the mal 153 20.2 203
Intormation in the newspaser S 16.2 i7.1
College plicement service 3.0 S 17.1
People at ancther collene 13.0 13.0 1.7
Radio or TV 0.0 127 I-.1
Dhsplays AR 8.7 8.5
Colle;te representatne S} 1.2 6.8

Students at the South and Center campuses were more likely to get information
trom the media than were students at North. Nearly twice as large percentages
of students o¢ South and Center reported getting information from the newspaper

112

{5




O

ERIC

Aruitoxt provided by Eic:

than was true at North; about 50 percent more Center students reported using
information from radio or TV than at North.

As in other analyses, the good old college representative runs dead last at all
campuses. '

‘t hese analyses must be tentetive until confirmed through additional years’
survey data. They do provide, however, a basis upon which we can do some more
in-depth study of our own activities. I draw the following tentative conclusions
from the data and urge you to consider them prior to our next meeting:

I. Regardless of the target population, the secondary school remains
the information source used by the largest groups of potential cntering
students. We should consider expanding our high-school rentions
efforts, particularly through extendiag the “vou-can-make-it™ cam-
paign beyond the inner-city schnols.

2. Friends and acquaintances (who may or may not be our former
students) are a very important information source toward which we
currently direct little attentien. We should seek out ways to utilize
this information source more.

3. While we had downplaved our catalog as a recruiting device in favor
of more direct mail/measa activities, potential students still find 1t a
very important information resource. We need to re-emphasize the
catalog.

4. Muedia appear to b a more effective way of reaching students than
do individual college representative visits. We should reassess the
proportion of resources directed to cach kind of activity to see if we
can make more productive use of our limited resources.

The admissions office at each oi’ the campuses has been provided with a copy
of the analysis of the SOIS Er cring-Student Questionnaire. This will give you an
opportunity to review in more detail the responses of the total group and students
at your individual campus. I will appreciate any findings that you identify from
those reviews that would shed additional hight on our informition services an.! needs,
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Tables

FINAL DISTRIBUTION OF QUESTIONNAIRES

BACKGROUND/DEMOGRAPHIC INFORMATION FOR TOTAL SAMPLE
AND SEPARATELY FOR DEGREE CATEGORIES

MAJOR OR AREA OF STUDY CF RESPONDENTS FOR TOTAL SAMPLE
AND SEPARATELY FOR DEGREE CATEGORIES

GOALS ASPIRED 10 ~A4D GOALS ACHIEVED OR BEING ACHIEVED
By ALL REsroxpeNts -

(YOALS ASPIRED 70 AND (TOALS ACHIEVED OR BEING ACHIEVED
By RESPONDENTS W HO WERE SEERKING A CERTIFICATE

GOALS ASPIRED TO AND GOALS ACHIEVED OR BEING ACHIEVED

By RESPONDENTS W10 WERE SEEKING AN ASSOCIATE DEGREE

GOALS ASPIRED TO AND (GOALS ACHIEVED O® BEING ACHIEVED
By REspoNDLENTS WHO WERE SEEKING NE'THER A
CERTIFICATE N OR AN ASSOCIATE DEGREE

RESPONDENTS REASONS FOR LLEAVING VOR TOTAL SAMPLE
AND SuBGrours

Tue Five Most IMPorTaANT REASONS FOR TLEAVING FOR TOTAL
SAMPLE AND SUBGROUDPS

RESPONDENTS” AWARENEN, USE AND SATISFACTION WITH
COLLEGE SERVICES

TrE FiveE MosT anD LEAST RECOGNIZED SERVICES
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The Fairview Community Ccllege -,
Attrition Study, 19770

I. INTRODUCTION

For some time, the faculty, administrators, and trustees at Fairview Community
College (FCC) have cxpressed concern about (1) the number of students (both
full-time and part-time) who leave the College witliout completing their degree
and certificate requiremerts and (2) the paucity of information regarding their
reasons for leaving and their feelings abo." the College and the programs and
scrviceé it provides. As a result of thit concern, President Nelson decided to
undertake an attrition study at FCC. The purpose of this docum.1:* is to report
the findings of tt. * < udy.

 The Fairview Community Colleye Attrition Study was condusied on the total
population of 2,560 students who failed to return to the College in at least one of
the three quarters during the academic year 1676/1977. An initial mailing was
sent to the 2,560 studenrts on July 25, 1977, and a follow-up mailing was sent 1o
all those who had not yet responded on September 10, 1977 The iotal number
of returned, usable questicnnaires was 825 for an adjusted response rate of 38.3
percent. '

1. This sample report s based on the tesuits oo attnton studs conde ted B NCHEMS atonc ot e flot-test school:
1t partiapated 10 the NCHEMS Injormarion Abows Stdenn prosect This project, wheoh was one off NCHIMS
moncenng efforts concerned with student-outcortes dats collection and use was Jesgned to develop me sl and
procedures for condudting attrition studies 10 postsecondaryanstitutions ’

I'd
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This report of the survey resul's is divided into three major tections. Section |
describes the survey-administration procedures 2nd includes discussions of response
bias and response rate. Seciion Il presents the resuits of the study in narratis e
and tabular form. Section 11 is u summary of the major resuits of t e strvey.

I1. SURVEY-ADMINISTRATION PROCEDURES

The C estiornaives and Cover Tetters. The sur.  questionnaire (she - n in the
appendix) was develop:d jointly by~the National Center for Higher Educstion
Managemenr Sysiems (NCHEMS) and the College Board, and it is one of a series
of student-outcomes Gaestionnaires in the WCHEMS-College Board Student-
¢ comes Inforraetion Services (SOIS). An initial-inailing ~over C2tter was develored
and printed. T he follow-up mailing cover letter used in the survey consisted ot a

' copy of the original cover letter with a brief handwritten note urging studerts to
return completed questionnaires. )
Other necessai v materials for the survey included mailing envelopes and retem

. cavelopes (printed with bulk-rate mailing permits).

' The Sample: The sample of 2,560 nonrcturning students was identified by
Fairview stafl by a computerized search of institutional records for any student
who had failed to reenroll for ore of the three quarters du}ing the academic year
1976/77 (excluding these who had completed a program). »

On July 25, 1977. 2,560 ‘questionnaires, cover letters, and reiurn cnvelopes
were mailed to the tota. sample of nonreturning students. On September 10, 1977,
a follow-up mailing (which included a duplicate of all matertals) was sent to all
students who had not vet responded.

Table 1 shows the final distribution of questionnaires for the mailing samy.lc
ol 2,560 students: '

TABLE 1
- Finar Distrini m?l,u:-‘ QUESTIONNAIRES
N v CATEGORY
825 3200 Returned, usable greestionmaires
3¢ 2.2 srurned, unmable guestionnaires (or cxamphd, >
student graduated from degree program) ’
261 1020 . Questionnaires returned by postal service as
. yndeliverable
LAIS T v5ah . Nerespanse . . )
2,560 1000 TOTAIL
152
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Thus the unadjusted response rate was 32.2 perc~nt. An adiusted response rate
is calculated as 38.3 percent when the undeliverable and unusable questionnaires
are considered.?

Response Bias. Response bias is the tendency for those who choose 1o respond
to a survey to differ systematically from those who choose not to respond; this can
bias inferences made from the questionnaires. Frequently in attrition studies
those who complete and return a questionnaire differ from those who do not in
that they are more positive toward the school they lett and toward school in general,
particularly in studies of four-year colleges or universities. In a community college
suct. as Fairview, however, where many nonreturning students never planned to
complete a degree or certificate, it is not as likely (as in four-year colleges) that
u1ot returning for a particular school quarter is a sign of a negative attitude toward
the school itselt or the educational process. It is also not as likely, therefore, that
in a community college those who choosc to respond will be more positive in
attitude than those who don’t. This does not suggest there are no differences
between the 825 who did respond and the 1,418 who did not; it does suggest that
any existing bias between the two groups is not particularly clear simplyv from
trying to guess why students complete and return a questionnaire. The reader
should bear in mind when reading this report that conclusions and inferences are
bzsed on the three-eighths of the sample who chose to respond, and to the extent
that this group differs from: the five-cighths who did not complete a questionnaire,
these conclusions and inferences do not apply to the seneral or typical nonreturning
student at Fairview College.

II11. ANALYSIS AND RESULTS

Questionnaires were analyzed by computing frequencices and percentages of
responses for each item and by computing a cross-tatulation between certain items,
where appropriate (for example, reasons for leaving by sex). The questionnaire
results can be conveniently divided into four categories:

¢ Background/status information
o Educational goals achieved

Reasons for leaving

¢ Evaluatior of institutional services .

¢ Current cducational plans .
2 Phe adostnent aas cabonbaed By i s Srreone e "-\ el mabie aneeoennnges trons the Base sample o
200 relune e base sa aple ol 2200 anaenns Thonaace oot th Sel et fquestosninates il peroent
were unsables the assumprion s made thar &3 soreen Atk L Gncsnonaees proba B nesld Basd Been i Bk
or 117 students These 137w 'enrs were theretore subte wred o the B i Dout poanlnme s tne adrasted Bass el
2050 idents The 323 reurneds usable guestroanares dieaded bl adristed Base b 20 guestennares vielded
i aisted response taie of 38 3 peroent

-
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These decisions of questionnaire information will be discussed, both in terms
of the total responding sample of 825 students and separately for three subgroups:
students enrolled in a certificate program (N = 65), those enrolled in an associate-
degree program (N =165), and thos* in neither (N =574). Since respondents were
primarily students who were not seeking a degree or certificate (71 percent),
percentages and frequencies for the total sample will be heavily weighted by the
responses of the nondegree/noncertificate group.

Background/Status Information. The background and student status infor-
mation available from the questi nnaire included:

¢ Gender

¢ Racial/ethnic

* Age

¢ Mariral starus

¢ Handicap status

¢ Length of time at college

¢ Highest degree held?

¢ Degree goal

¢ Enrollment siatus while attending
¢ Employment status while attending
¢ Number or changes of major?

¢ Major or area of study

¢ Grade point average

¢ Applied for financial assistance

¢ State residence’

With exception of major or arca of study, table 2 shows the frequencies and
percentages of responscs to cach of the background/demographic items listed
above for all respondents and separately for those who were seeking a certificate,
an associate degree, or who were not seeking a certificate or degree. Major highlights
from these tables are:

e lore women than inen responded to the survey. For those not seeking
a degree, the rat.o was two to one; for the degred/certificate szekers,
itwas 1.510 1. )

¢ Respondents runged in age from under 18 10 61 years or more with a
mudian age range of 26 to 30. In all three sabgroups, the 18 to 22 vear
olds represented the largest category of respondents. The associate-
degree seekers had the lowest median age range (23 15 25).

e Almost all respondents were white (94 percent). «vith little variation
across degree categories.

1 Highest degree held, nmnber of changes of mager, and v o fence were ool developedatems than were added 1o
the SOIS Pormer-Studens Quaestieniny

ISy



* Slightly over half of the respondents were not married (52.8 percent).
Only in the “Neither” category were there more respondents who
were married (56.3 percent) when they attended Fairview Commnunity
Colleze than those who were not married (43.7 percent).

® Slightly over 10 percent of the respondents indicated that they had
some type of permanent handicap. Restricted mobility and restricted
hearing ranked as the top two permanent handicaps.

® Overall, about one-third (34.6 percent) of the respondents were enrolled
for just one term or less before leaving, almost half (47.9 percent)
were enrolled one vear, and the remainder were enrolied longer. The
associate-degree seekers were somewhat different in that only 20 percent
were enrolled fer one term or less, while 39 percent left after one year,
25 percent in two vears, and 15 percent had been enrolled more than
two years.

¢ Almost two-thirds of respondents (66 percent) had a high-school
diploma as their highest degree. For those seeking an associate degree,
however, this proportion rose to more than four-fifths (82 percent).

® The majority of respondents (71.3 percent) were neither seeking a
certificate or an associate degree when they attended FCC. Eight
percent of the respondents were seeking a certificate and slightly over
20 percent were secking an associate cogree.

® Of both the degree and certificate seekers, 70 percent had never
changed major fields of study and very few (3 to 4 percent) had
changed majors more than once.

* Over 65 percent of the respondents in each of the three groups had
grade point averages above a *“C’* (2.01 or better). (It should be noted
that almost one-third of the respondents did not respond to this iten
on the questionnaire.)

® There was a fairly equal split in the part-time/full-time status in
certificate-seekers (42.6 percent full-time and 57.4 percent part-time)
and associate-degree scekers (47.9 percent full-time and 52.1 percent
part-time groups). In the group of respondents who-we. ¢ not seeking
either a certificate or an associate degree, only 12.1 percent were tull-
time enrollees, while 48.6 percent were part-time students enrolled
for credit, and 39.3 percent were not enrolled for credit.

® Large percentages in all groups were employed fu.'-time (3 o more
hours per week). Certificare seekers were the group with the largest
percentage employed full-time (60.7 percent); followed by nondegree/
noncertificate seekers (56 percent), and associate-degree seekers (17.6
percent).

e Correspondingly, the bulk of respondents were employed while at
FCC. Certificate seekers were the least likely 1o be employed (13.1
percent), followed by associate-degree seckers (20.1 percent), and
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those not seeking a degree or certificate (22.7 percent). This finding
is somewhat coun:~r-intuitive in that one would expect that nondegree/
noncertificate seeker: would be more likely to hold jobs than degree-
secking students. It seems probable that the larger proportion of women
respondents in the nondegree category accounts for these results.

e Most respondents did not apply for financial assistance. Slightly over
16 percent of respondents in the certificate group reported they
received some form of financial aid, 14 percent of the associate-degree
group and 6.2 percent of the nondegree/certificate group also received
financial aid.

e Almost all respondents (94 percent) were Colorado residents. As
expected, more of the nondegree seekers were residents of Colorado
(96 percent) than were either the certificatc group (86 percent) or the
associate-degree group (92 perc.nt).

‘Table 3 summarizes the majors or areas of study of the respondents. Majors
or areas of study for the certificate-seekin® group were diverse but tended toward
the applied or vocational fields. Two majors accounted for over 44 percent of the
respondents in this category: Business and Commerce Technologies (20.5 percent)
and Secretarial Technologics (23.8 percent). In the associate-degree “roup, majors
and areas of study were even more diverse, with five majors or areas of study
accounting for over half of the respondent<. Business and Commerce Technologies
(22.4 percent), Public Service Techruiogies (10.6 percent), Health Services and
Paramedical Tzchnologies (8.1 percent), Data Processing Technologies (7.5 percent),
and Mechanical and Engineering Technologies (6.2 percent). Of the noncertificate/
nondegree group, responses were even more scattered than for the other t-vo groups.
Business and Commerce Technologies (16.2 percent) and Health rrofessions
(13.1 percent) were the two majors or areas of study above the 10 percent level.

Respondents’ Goals and Achievements. Tables 4, 5, 6, and 7 are most significant
for answering the questions: What were the respondents’ goals when they came to
FCC? How are they doing with respect :o achieving these goals? As Table 4
shows, the goal pursued by the largest majority of all respondents was ‘‘to increase
my knowledge and understanding in an academic field” (83.2 percent). The
second most pursued goal (54 7 percent) was ‘“to improve my kn.owledge,‘technical
skills, and/or competencies for my job or career.” Correspondingly, these two
goals ranked the highest as goals achieved or being achieved by the total respondents
group.

With the exception of the respondents group seeking an associate degree,
the two goals of the certificaie-seeking group and the group seeking neither a .
certificate or a degs ze were the same as for the total respondents group (see tables
5 and 7). The group seeking an associate degree varied much more as far as goals
that were i:aportant. Based on their responses, this group was especially "in-
terested in (1) increasing their know'edge and understanding in an academic field,
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) obtaining a certificate or degree, (3) preparing for a new carcer, (4) discovering
ireer interests, (5) completing courses needed to transfer, und (6) formulating
ng-term career plans and goals. Over 75 percent indicated that they had achieved
- were achieving the goal of increasing their knowledge and skills in an academic
eld.

Reasons for Leaving. Item 16 of the Former-Student Questionnaire provided
ata from which students’ reasons for leaving were tabulated. Table 8 summarizes
1e responses of each of the groups with respect to this item. Table 9 shows the
ve most important reasons for students’ leaving (the five rezsons with the highest
equencies and percentages) for the total sample and for each subgroup.

While no single pattern emesges from Table ¢ across all three subgroups or
-ross the five top-ranked reasons within cach group, several points are noteworthy:

e Conflict between work, home, and study responsibilities is the major
reason for leaving.

* Lack of money and inib:lity 1o carn enough money deter program
completion.

* A good share of the persons who did not return had met their academic
and personal goals.

e Dissatisfaction with the learning environment vwas a reason for leaving
for only one of the groups—the noncertificate/nondegree seekers.
This result does present senie czuse for concern since it is linked with
the group that draws most frequently on FCC programs.

Evaluation of College Services. Item 18 of the Former-Student Questionuaire
sked rcépondcms to evaluate a number of the services FCC provides students.
[he purpose of the item was to assess students’ awareness, use, and satisfaction
vith a particular service. To accomplish this end, cach persen was instructed 1o
tvalua{{: each service in one of four wavs: (1) I did not know abeut this service,
2) I knew about this service but did not use it. (3) [ used this service and was
atisfied with it, and (4) I used this service but was not satisfied with it

Table 10 presents the services cach respondent was asked to evaluate und
dentifies the number and percentage of respondents selecting cach of the four
esponse options. It should be noted that while Housing Servioes was listed as
yne of the FCC services to be evaiuated, the college does not have any formally
-ecognized service in this arca.

Table 11 shows which five services were moss recognized (that iso services
he mos. persons were aware of) and the five that were least recognized. Actually
he five services most recognized could possibly have been predicted since they
wre all services that respondents must use in the process of attending FCC. However,
t is important to be aware of this fact since it is through these services and the
College’s academic programs that the College has its most constant contact with
students. As a result, the greater extent to which these services are accessible and
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relevant to students’ needs, the greater the impact of t~. College in terms of
helping students become more cfficient and effective and make better use of the
services.

In terms of the least recognized services, the two that need further study are
child care and career planning. Given the growing number of persons with children
who are attending FCC 1t is significant that the College be aware of needs con-
cerning child care and publicize the availability of this service. As far as career
planning is concerned, additional analysis needs to be conducted to determine the
extent to which students who desire such a “ervice are getting it. As the data cn
student goals indicate, career planning is especially important to students seeking
as associate degree.

Table 12 presents the five services that respendents indicated are most satis-
factory and least satisfactory. The ranking of services was determined by calculating
the proportion of students using the service who were satisfied with it (number
of students who used the service and were satisfied with it divided by the total
number of students who used the service). As the data show in Table 12, the FCC
library ranked as the most satistactory service in terms of the proportion of students
who used it. This finding is most eratifving in light of the work that has been done
over the last two years to improve this service for all of our students.

The high rankings of tutoring and student-employment services are also
signiticant since they are both services that potentially enhance students’ ability

Yo complete ther programs. Administrators might consider extending these services.

In interpreting tie services that ranked least satisfactory. 2 low proportion of
the jersons who used the career planning service evaluated it as satisfactory. This
i« cause for some concern. With the exception of housing services, concern also
must be expressed with the other “least satisfaciory™ services. Academic advising,
and guidance and counseling are critical to ensure effective student planning
and performance. If FCC is to remam a viable institution in a time of shrinking
enrellments «nd national challengzes to the quality of postsecondary institutions,
thie Collzge mnst determine the reasons for thi¢ low evaluation.

Curren: Edwe. tional Plans. Table 13 summarizes the 1espendents’ plans for
additional education. This is an importaui table of information with respect to our
aew institutionai marketing goals. Over half of all respondents (54.2 percent)
indicated thai they do not have any additional pians for formal education pursuits
at this tinee, and &.3 pe: cent identified that they are currently undecided. It may
be important to contact ihese persons in the near future to inform them about our
cortinuing and new offerings as well as remind them of our continuing interest in
helping them meet their educational needs. The 104 respondeats who indicated
they plan to reenroll at FCC (13.3 percent) is a group we should contact im-
mediately to dererming i they have any needs we can help them meet.
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CERTIFICATE ASSOCIATE DEGREE NEITHER TOTAL
N " \ Y \ % \ %
| Gender

| 0 Female N W 03 i 8l 0. 515 b3
| M ) 0 [ L £ A I S Y
Toul 0 [ 163 0 0 il 100.0 801 100.0
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CERTIFIC, T ASSOCIATE DEGRE . THER TOTALY
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Marital Siatus
0 Married B 79 9 236 il 3.3 39 4.
| N I T O S
Totl ff 100.0 103 0.0 0 100.0 50l 100,
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CERTIFICATE ASSOCIATE DEGREE: NEITHER | TOTAL*
h] g N o N o N %
Highest Degree Held
0 GED ‘. 13 ) 3 .’U 3 4 53
| High School Diplon -H 5. 1% 823 o al3 i 658
2 Associate Degree \ i I hi i 10 15 36
§ Bachelor's Degrec § 2l ! K 3 18.4 115 4.3
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Maj0R OR AREA OF STUDY 0 RespoxDexTs FoR TOTAL SAMPLE AND SEFARATELY FOR DEGREE CATEGORIES

CERTIFICATE ASSOCIATE DEGREE NEITHER TOTAL
HAJOR OR AREA OF STUDY ,

N % N % N ! N %
Agricubure and Natural Resources ( 0.0 | 06 | 03 2 04
Architecture and Environmental Design | 1§ 0 00 ) 06 ] 05
A2 Studies includes Asian Studies, [ 00 0 00 0 00 0 0d
Black Studics) '
Biolopical and Life Sciences 0 00 ] 1. ) 03 5 09

. | Businessand Management 0 o3 19 b 1§ 1 9 1§

@

* | Conmunicatons 0 0.0 | 08 0 00 | 02
Computer d Information deiences 0 0.0 | 06 ! 06 3 05
Education l L6 ] 9 [ 3 01 n 49
Engineering 0 0.0 } 19 9 28 12 2
Fine and Applied Ans (incudes An, 0 0.0 j 3 15 o 36

Dance, Drama, Music!
= Forcign Lanuages 0 00 l 06 2 06 } 05
Health Prolessions ( A 00 0 T S RO I 18
one b Calingmnd. | 0 00| 2 12 f 8 15Tl
Testiles, nstitutonal Housekecping

| ﬁ : and Food Service Management)
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CERTIFICATE ASSOCIATE DEGREE NEITHER ! TOTAL
MAJOR OR AREA OFSTUDY , | o
X i X % X % ¥ i
Letters(includes Creative Writng, | 1.6 | 0§ 10 3 12 i
Literature, Philosophy, Speect)
Library Science | 0 0.0 0 0 0 Mo 0
Mathematics ( 0.0 ! 12 j il 5 09
| Milary Sciuces 0 00 | 00 0 £ ) 0
Physical Siences inchiduc Chenisiry, 0 00 l 0.0 j | 6 Ll
Physics, Eath Scence (
§ Peychology A .4 4 23 13 gl i8 13
Public Afirsand Social ervices d 0.0 0 0 ! 0 | 04
Socal S acesincudes Anthropolgy, N T R A | Rt S Y |
Lconomics, Hisory, Polirical Science i ;
Sociologe, ! |
Theology and Religion 0 w0 0.0 ) 09 ! j 05
el Sudi (A T A | o0
D O T LN T F A BT
Undecided but probably program of ! 00 ! 00 l 2] 07
1 fsr or more years
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TABLE 3(Continued)

MAJOR OR AREA OF STUDY

CERTIFICATE

N

"
i

ASSOCIATE DEGREF
N il

NEITHER

99%

Business and Commerce Technologis
(includes Accounting, Bax." ng,
Commercial Art, Horel and
Restaurant Managemen)

Sccretarial Technologies(includes
Office Supervising and Management,
Stenographic and Typing Tehnology)

/
l"\'?,

Personal Service Technologies
(includes Stewardess Traning
Cosmetologist)

Data Processing Technologics (includes
Computer Programming, Keypunching)

Health Services and Paramedica
Technologies includes Dental and
iedical Assstant Technology, LN,
Cecupational and Physical Therapy
Technology)

Mechanical and Engineering Tuchnologies
(includes Aeronaurical and
Automative Technology, Welding,
Electronics, Archiectural Draftng)
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0 0

12 15
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TABLE 3(Conunucd)

MAJOR OR AREA OF STUDY CERTIFICATE ASSOCIATE DEGREE NEITHER TOTAL
\ f N i N it N %
Construction and Building 0 01 0 (0 P 06 ! 04
Technolopics includes Carpentry, |
Plumbing, Sheet Metl Heating) |
Natural Seience Technologics (includes [ 00 06 0 0.0 0

Apricuhure Technology, £ vironmenta
Health Technology, Forestry and
Widlife Technology)

Food Services Technologies (includes 0 04 0 04 ! 06 ! 0.4
Food Service Supervising, [nstiationa
Food Preparation)

291

Pubic Service Technolog.s (includey L) 18 i7 106 ! 3 ik o
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TABLE 4

GoALs AsPIRED To AND GOALS ACHIEVED OR BEING ACHIEVED
By ALL RESVPONDENTS

—
Goals that Gonls .::hieved
were important Lieing achieved
N at N Ry
Academic Goals
A Toincrease my knowledge and understanding in un 087 83.3 452 54.8
academic field
B Toobtaina certificate or degree 226 27.4 76 9.2
C  To complete courses necessary U transfer to another 194 235 148 18.0
cducational institution
> Tocomplete high-school requirements 3 0.4 2 0.2
£ Other 107 13.0 36 104
Career-Preparation Goals
I To discover career interests 291 35.3 218 26.4
G To formulate tong-term career plans cadior poals 3N 37.7 249 30.2
H To prepare for a new career tag 239 104 12.6
I Other 05 7.9 34 4.1
\arse:-lmprovemens Goals
] Toimprove my knowledy . technical skills, and/or 451 54.7 329 39.9
competencies for mv job or career
K Toincrease my chances for a rmse and/or promoton 219 20.6 124 15.0
1. Other 74 RRY 30 4.4
Secial uad Culearal-Participation Goals
At To become actively involved in student life and 162 9.6 118 14,3
ampus activities
N Toincrease my participation in culnueal and socii i21 147 72 8.7
events
O To meet people L1213 as 115
P Other 12 1.5 9 1.1
Personal-Developmeat and Enricament Goals
Q  oincrease my self-confidence 83 10.1 -+ 5.3
R Toimprove my leadership skills 87 10.0 39 4.7
o Foimprove py ahidity o get song with others A8 5.8 3! 38
T To " wnskilis that will enrich my daily Lite or 252 30.6 190 23.0
make me a more compleic person
U Todevelop my ability to te indey sadent. ot iieliant, 121 4.7 53 6.4
and adaprable
Vo Orther i 73 3.8 48 5.8
N = 825
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TABLE >

GoaLs AsPIkeD To AND GOALS ACHIEVED OR BEING ACHIEVED

By RESPONDENTS W HO WERE SEERING A CERTIFICATE

sademic Go.ls_
Toincrease my knowledge and understanding inan
academic field
To obtuin a certificate or degree
To complete courses necessary 1o transie, toanother
educational institution

) To complete high-school requirements
Other

.areer-Preparation Goals

To discover career interests
1 To formulate 1ong-term ca~ver plans and/or goals
I To prepare for a new carcr

Other

.areer-lnprove ment Goals

To tmprove my knowledge, technical skills, andior
competencies for my job or career
L Toincrease my chances tor a raise and/or premotion

. Other

iocial- and Cultural-Participation Goals

A Fo become actively involved in student Lite and
Canmipus ac oL les

Ly

To P»erease my participation i cultural and social
events

) Toaneet people

> Other

>ersonal:Develop: +otand Enrichment Goa's

) Toincrease my selt-confidence

~

To improve my leadership skills

v

To improve my ability to getale i with ethers

To learn skills that will enrich my Jaily Lite or m..-¢

nie 2 more complete persen

o Todevelop my abilie 1o be independent, selrelioni,
and adaptatle

v Other

Goals thai

Goals achiieved

. or
were important being uchicved

4

N o 5

57 86.4 25 379

]
ol 97.0 31 T
13 19.7 & 12.1
3 4.6 2 3.0
' 16,7 3 4.6
15 227 6.1
18 27.3 9.
2] 31.8 9 13.6
8 121 3 4o
64 w70 15 68.2
4o 63.6 24 36.-1
13 197 i 6.1
4 0.1 3 4.0
2 3.0 2 3.0
3 4.0 3 4.6
0 0.0 U 0.0
R 13.6 2 7.6
1Y) 212 N 12.1
5 7.6 3 1.6
5 7.6 2 3.0
2 3.0 M 3.0
B )0 Al 0.0
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TABLE6

Goars AsPIRED T0 AND GOALS ACHIEVED Ok Bats-i SCHIEVED
By RESPONDENTS W0 WERE SEEKING AN ASSOCIATE Duopoy

A T. Lcrease myv ke rlidde cerstanding man
academic field

B Toohmina cortiticate or degree

C o Tocomplete courses nec sary to transtes toanotaes
cducational institution

D Tocomplete high-school requitements

E  Other

Career-Preparation Goals

F o To discover career interests

G Toformulate long-term career phans andsor goals

H o To prepare tor a new caroer

| Other

Career-Improvement Goals

] Tormmprove my knowledge, recancal skills.ar g or
competencies for my job or cared

K Toincrease my chances tora ranse and/or promotion

[.  Other

Social and Cultaral-Partiapaton Goals

M To become activels tavobved instudent hite and
campus aonvites

N Toiacrease my partiapation in cultural and soctd
events

0 Tomeet reople

P Othes

Fersonad-Development and Enrichiment Goals

Q  Toncrease tay sel-cenfidence

R Tounprove my leadership skills

S Toimprove my ability 1o get along with others

“Fo leara skills that will enrich miy daily L or make

nic a more coplete person )

U Todevelop mv ability to be indepeadent selfreliant,
and adantable

V" Other

170

e

<}

o -
.

Goals that
we: s important

Goals achieved

or

being achiev:d

N N
Jo) 0§82 125 75.3
150 uh RES 273

7 130 48 29,1
0 00 0 0.0
14 8.5 S 4.9
]
75 ST 13 1()]
08 412 SRR
to] 61.2 75 45.5
3 194 13 7.9
62 37.6 38 3.0
37 RR 18 [N
14 8.5 3 1.8
B 236 0121
18 11.0 1 6.7
18 110 17 103
i 0.6 0 0.6
12 355 18 11.0
33 20.0 Y 5.5
18 11.0 11 6.7
22 13.3 8 4.9
A 12.7 i0 5.1
15 9.1 1) 6.i
N =165
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TABLET

GoA's U SPIRED To aN: Go S ACHIEVED OR BEING ACHIEVED

By PESPONDENTS W'HO WERE SEEKING NEITHER A CERTIFICATE NOR AN Assoctate DrGrar

Academic Goals

A Toincrease my raowledze and understanding inan
academic ticid

B cuchiaim ertificore oo degre

¢ o complete courses nueessary to transfer te anothie:
educatcnal msticution '

DD Tocomplete nigh-schnol requirements

E Other

Career Precaration Goals

I Todiscover career interesis

G To formuiate long-term career plans and or poals

H Toprepa. _foranew areer

I Oher

Career-Tmsp. ovement Goals

] ioawmprove my kno\\'lcd‘ic. technical skiliscand or
competencies fo my job o caredr

K Toincrease my chances tora rse and or g romotion

I, Other

Socizl and Cultural- Parucpation Goals

M To beconmie acnvely involved 1 student hite and
Jampus actvites

N Toincrease my participatios i cuttural und socal
events '

O Tomeet people

' Other

Personai-Devesoprient and Ennchment Goals

Q  Toincrease my self-confi jence

R Toimprove my leadership ski'ls

S Toimprove my abiiity to getalong weh othess

T Toivarn skills that will enrich my daily hite o ke
me a more complete persop

U Todevelop my abiliry to be independent, selt-rehant.
and adeptable

V' Other

171

Goals achiev
Goals that roals achieved
were importaint or
port. beiczachieved
A N '
168 788 302 S0.8
3 0. 8] 0.0
1w 151 02 1.5
U (XY ( )
S 13.8 75 12.6
0] 388 151 RES
25 Y 202 34,0
75 12.6 20 3
2 1.2 18 3.0
325 347 246 ot
140 236 o 82 i
7 S 9 B
iy 00 Q3 16.0
10] 17.0 S0 100
i 153 S 12.6
! 1.9 A
3D A 2] 30
48 8.1 22 3.7
25 1.2 1 RRY
225 379 IS0 50.3
a% 16.5 11 7.0
31 S.6 38 6,1
o~ = S0
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© ResponDeNTS IEASONS FOR LEAVING :

[0k ToTaL SAMPLE AND SUBGRouRs
Ay
CERTIFIATE . ’AHSOCIATEDEGREE NEITHER ~TOTAL
X S § \ 1 N i
- —_——
A Achieved my academe goals n s 3 e | A 8 3 N3
B Translerred .o another college j 13 4] U8 09 ° 183 | 19 19,3
C Needed 1 break (rom colleoe § T 1Ll /I L Y B 59
= | D Courseslpograms vl were o | o 8571 00 10| 10 S
N avatlaole 1
L Dissatisfied with me academic 3 i % 15, I} 57 | W il
performance '
F Dissalisﬂcdw’[[_hthtquulitynftcaching 1 167 j 183 U VA 17
G Dissalis'ﬁcd\\'ill;thclcarningr:muomﬁc'.u I 15.] T ik 135 NI 218
H Course work not what [ wanied ¥ 19., Y 2‘;‘» 7 13, 5 16.0
| Unsare of my acaemic gods T A A ST T | O 2 R 1
‘ : r—— - ———
Financial Reasons L |

] Didnot have cnough money o continue |+ 22 8 5 9. o5 A5 | B 30

1 K Could not carn cnough money while 18 03 ! 54 131 nooyowo nd
18 ~ enrolled -
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TABLE 8 (Continued)

CERTIFICATE ASSOCIATE DEGREE NEITHER .‘ AL :
N i N X i il g!
L Achiered my personal ouls y 136 i 6.4 i 1] o i
M Accepted ajob or entered the milhary 3 6 |4 33 t I ) LY
- College experience not what [ espected i hl ) 1 b4 4
0 Fowyonle ! could idennfy wrh 3 b 14 o) 5.2 it ¥
P Moved ounof the area b1 I 17 < 9 L
Q Could notwork and gt schenla (A a5 S m A
e me e |
R Gither responsitilities became too sreat A 38 HooBs AT 0 Bl
S Personal problems VT - [ R N bV 2
T Orer j il § g A5 0 8 103
N = RESY N =615
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TABLE 10

RESPONDLNTS AWARENESS, USE, AND SATI1SEACTION WIFH CoLLFGF SERVICES

Legend

Did not know about service

Knew about service but did not tse 1t
Used service and was satisfied

Used service but was not satistied

" 255 S0 750 109
Adinis:ions . 17
18
e Vb by 668
L llﬂ“lﬂ"y Lot h“l} — 68
Lo RER

Repistrat: ! b
8 -~
HINN NIRRT
L T 20
Business oflice - 82
| 41
I Te2i
R

Academic/ Advising

Guidance, Counscling

Carcer planning — 27
396

Tob placement AR v
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Ler.ond

Housiag services

Cafeteria

Health services

Tutoring,

Miperity athrs

Colles o rrab progroms

Rec. von and athletic progiams

Financual a1d

TABLE 10 (Continued)

Did not know about service

Knew about service but Jid not use it
Used serv ce and was satisfied

Used sers :ce but was not satistied

' 25¢% S04 754% 1004

e e : 1 |

91

| o1
E@_“JJ 06 LTI 47

1
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Mo e
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TAELE 10 (Conunued)

Legend
Lid not know about service
| | Krew about service but did not "<e it
[TT]  Used ser+i e and was satisfied
[ Used service but was not satisticd

0 RET S50 7540 OO
S Ao
Studen: employvment ' 137
i 432
1220 o
| 20
Librarv 2
_-___*Vl 230
LTI TN 553
el 31

Child ¢care

Bookstore

Parking

Campus securiiy

JTHTHT 101
SILLEE B
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TABLE 11

The Five MOST A, ®AST RECOGNIZED SERVICES

SKRVICES RANK ~

Most Recognized

Parki-g i 825 100.0
chisn.uion 2 <17 99.0
Admissions 5 208 97.9
Bookstore 1 781 95.0
Business Orlice S 743 90.1
N =825
Least Recognized
Housing Service ! 751 914
Cinild Care 2 347 12.1
Campus Security 3 8y 35.0
Heaith Services 4 231 T3l
Career Planning S 272 33.0

TARBLE L

Tae Five Most 0 1T SATISEACTORY SFRVICES
Baskn ox THE I orortton Using WiHo WERE SATISFIED

N R
SERVICES RANK SATISFIED UCING

Jtost seristactory

Library ' 353 584 94.7
Furonng 2 114 122 93.4
Stueont Emploviment 3 226 216 91.9
Rusiness Othee 627 702 89.3
Health Services : 115 13} 87.8
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IV. SUMMARY

During July of 1977, 2,560 Fairview College students who had failed to return
for at least one quarter during the 1976-77 academic vear were sent a question-
naire. They were asked their reasons tor not returning, satisfaction with various
aspects of FCC, present and future plans, und background and demographic
information. After a follow-up mailing in September, 825 usable questionnaires
were received for an adjusted response rate of 28 percent. Of the 825 respondents,
66 (8 percent) were seeking a ~ertificate from the College when they left, 165
(20 percent) were seeking an associate degree, and 594 (70 percent) were not seeking
a degree or certificate. Data from the survev were analyzed separately for cach of
these three groups.

The questionnaire background data for responudents revealed fairly prediciable
patterns among the thece groups of students (certiticote, associate, and neither).
Those nor seeking a degree o certificate were almost enc 2ly residents of Colorado;
thev tended 1o be somesvhat older, with an average age range of 26 to 30 and a
range from under 13 to 635; they were more likely to be female by a ratio of two
to one, and most were white. Two-thirds of this group .ield a high-school diploma
or GED, almost one-third held a higher degree, and less than 4 percent held no
degree. Nearly three-fourths enrolled at FCC o learn new skills, upgrade skills,
or for personal enrichment and -0 pereent had been enrolled one term or less.
One of cight was enrolled full-time, three-fourths were employed, and few received
anv financial aid. Grades were high for this ¢ oup, averaging 3.4, The majority
(nearly two-thirds) had never declared a major.

The respondents sedking a certiticate or aa associate degree generally shared
similar backgrounds. These students were primarily from Colorado. They tended
to be older than traditional students (certiicate seekers averaged 26 to 30 years
of age, while associate seekers were 23 1o 23); they were more likely to be female
by a ratio of three to twos and most were white. Most associate-degree students
had a high-school diploma or GED (88 percent); the same was true of 70 percent
of the certificate seckers (with an wdditional 17 percent in this group holding
bachelor’s or higher degrees).

The two groups shared @ desire to increase their knowledge and skills in an
academic field and obtain a certificate or degree. However, over 40 percent of the
associate-degree respondents enrolled to complete courses necessary to transfer o
another coiiege, whiie oniy 20 pereent of tie-certificate seekers wspired o that goai.
On the other hand, only 37 percent of the associate-degree secker- aspired to
improve their job-related skills, while 97 percent of the certificate seckers sought
this goal.

Almost 30 percent of the certificate group attended the College for only one
term betore leaving, while 20 percent of the associate-degree group  ere enrolled
tor one term before leaving. Slightly over 40 percent of both groups were full-time
students. Only 13 percent of the certitic. ¢ respondents were not employed at all

180
19




O

ERIC

Aruitoxt provided by Eic:

while at FCC and over 60 percent were emploved full-time, In the assoctate-
degree group. 20 percent were not emploved, and almost halt” were employed
fuil-time. A substantial minority of both groups received financial aid (between
26 and 3+ percent) while at Fairview. Grades for both groups were good with
63 pereent of the certificate group and 84 percent of the associate-degree eroup
averaging 2.01 or better, Over two-thirds of both groups had declared 4 major
and niever changed.

Over 40 percent of the certificate seekers were from one of two major fields:
Business and Commierce Techuologies and Secretartal Technologies. Nearly
50 pereent of the assoctate-degree seekers were from one of four iechnology
majors: Business and Commerce, D2y Processing, Health Services. and Public
Services. These results mav have programmaiic imphcations for the «ollege it
the proportions of ail students enrolled at FCC in these major ticlds are sub-
stantially less than the proporiions in these majors who tett IFCC. (For example,
i the percentage of all associare-degree seckers enratled in the Public Service
Technologies program is, sav, 2 percent, but 10 percent of those who leave are 1
the samie program, this may indicate a potential problem in the program.)

Among all three degree groups, three reasons tor leaving Fairview surfaced as
inortant: contlict between job and studies. Luck of money. and other responsi-
bilities outside of college becoming oo great. For those not seeking a degree or
certificate. two other reasons were requently mentioned: achievement of personal
coals and achievenent of academic goals. Cenihicate seekers also frequenty
mentioned personal problems, and associate-degree seekers mked dissatisfaciion
with the tearning environment of FCCas another major reason for leaving.,

Respondents were asked to rate their satsfuction with various services and
functions of the College. IFrom these ratings, the five most ad least satisfactory
aspects of FCC were inferred tor cach of the three groups of respondents by
calculating the proporiion using a particular service that was satistied with 1t
The services that were mos satistactory were library, tutoring, student employment.
the business office, aid health services/recreationfathletic programs. "The five least
sarisfactory services werer career planning. academic advising, housing services,
child care, and guidance and counsehng.

Most of the students in the certificate-seckers and noncertificate/nondegree-
cekers groups (60 pereent and 58 pereent. respectively) did not have any additional
educational plans at the time they were surveyed. Ofine certiticate seckers who
did, 23 percent pianned to reenroiiac FEC.

In contrast to the other two subgroups, only 38 pereent of the asrociate-degree
« skers had no current plans for addiiional education. Of this group, 1Y percent
prapned o reenroll at FCCL 21 pereent pianned to ceenroll at another college,
aird 18 pereent had aeready rccx.;‘nllcd at another cotleve
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Card 1— Entering-Student Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Universities
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Card 2 —Entering-Student Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Uriversities
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Card 1— Continuing-Student Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Universities
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Card 2 — Continuing-Student Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Universities
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Card 1—Program-Completer Questionnaire for
Two-Year Colleges and for Four-Year Colieges and "Jniversities

Item ftem
Columns Number Description Columns Number Description
1 Student 1D numbeer 41 St Othertob or Careet
. tmprovement Coalsl
10 Card number 1 prose tGoals
n \ o a4 A Lo become actinely myvolvedin
studen Tite and compus actinaties
1. 2 Racal ethnn categon i . )
. | H 1 Tobecorme actin ey imvolved m
H Are range Cudent Iite and campas ot tties
.
- - t [ -
1 ! Martal status h A T mcrease pathicpation in
15 30 Ny cultiaal and wocab enente
-
- 3 . <.
1t 3 = D yes resticted mobahty B A3 LoD fease parti ration in
5
- - s s and socl even
1 2 ‘g_ Yes restncted heanng cultun b and socul events
_ ) R TN mect preople
14 53 _E‘_' Yo restrncted vision lavmect people
- 49 TN ot ol
10 yed 2 Yoo but preter not torecond ' fromeet preond
<
e - - n T )by i '
o0 5 u’”“" L )her ool tll\(.( ulturs
Particgration Geoist
21 t Hoan lone at aut college? ) .
_ ' Wl (BN Othersoaal and Calrenad
\ T . . b -
AN oA Tomctease hnowhede and under Partic pration G
sandi i an acadenuc feid . .
. N M Tovm tegse selt comtiddenge
23 A Voangrease ks bedio amd aeden . =z .
b . & e aelt Contdieng e
QI i an e ademn teld Z Tomndctease selt ot
- <=
- 4 () - ’ somver Tt
24 A Toohtan a certdioate orcegres " - = Prommprone e
- - . i I N S
25 N Pt oban certte e o et " : ER AL A A
| ! | e T it e e et alone
h i P Y SRS TS : i Toanphae dnldy toaed aong
i C it otk e
AN 1 | with othe s
Cac e bl to et e
" A For et et et 1 ey | I ot e abanty Toa ",
Gl et s
Piytrancer I with tthaer
: W} . TS Gl et el e )
o -y OMWor ettt Cannte | e ~ todearo shallorha it enro by
ey s litee
0 1) Onthrer Acadermn Conds .
e Nt Lot sbd ot awcdbonee b
1§ ¥ Torghistaer sy Cateast o tenest i bl it
1 ] Toydiscener i cares atete e : P Peodimndop my oty ¢ b
[ -t oot nanbate Jong fean catecr wdependent o reliant
2 . : i
= oplinsa borooads i ane adaprol e
i T S Totonmudate b terme cates 0! T Tovdovelopmy atubits to b
S L plane and or oontis | depenslent st nehaee
2
. . = . ) o o . Dot baptate
o . = Coprepne to ey cateet |
- . , ) COnthet Heraon, Cnaiopue
15 T L Pttt TOE A e 1l ' ! : “.l' "; onal D 'l"1 vt
IRERNS I AT ATIS RU3 SYRT RSN BN KN
ih DS Oyt (U e Prepsaration 4o ‘l .
"o L | et Personal e Tormens
- . Gy [T T .
} H Crbe et Preparation toa Lt b vt Gl |
i o Tormmgin e ot cates welated = n = = [ M e
hoantedpe shalls g0t TE= l
o 1 < T = Neecodd SOt bropartant oo '
[ HE R T T ERES . H
o i x =T Phoed AL et Iimeortant o !
1 N Leamprove 1oh careet tolated o = ! -
hnonadedie wable and or [ e b tdertee et crtita ate e
compeennes Cotororennge tronn e ollegse?
S " Taomcreasechanmoes s e o [ to, S o O ey ot sty
i . . .
and crpromotion K 1 Froeam, entoiinnent st
o - ot e e ., .
al . laancie o chante- oo, N ' Fer prosta nons mplening
and ot pro 0 ety it earned faom
42 Tw Oither{)aoby of Cazecr ot ol
Tmprroy erment Coonde
N A ensh e s Tespotses con e bete et e o Geqte el ey ety tr e bave oo tneced the ponn

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Card 2 —Program-Completer Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Univers:ties

ftem
Columns Number

Description

Description

‘.l)
10
1 1
1. 13
13 13
14 14
15 IR
ih iR
1 13
4 13
i 1
0 K
" 1
K -
" 1
2 1
0 i
14
N
R 1
2u ot
KN t
9 1
[ iR
Vi [
19 13

Stadent 1) numler
Card namber =
_A(!nn\w ns
Regnstration

Business ot

Academe adyviang

Readige witng maeth arae
Study shalls anpron cnent

Tutoroug

NUoore athars

Collewe cultanad progeaes
Recreation and athlotgp roenarm,

Pinancal and

PStudent e ot
'
et ot

Plonplay e e

Evalaation of Services

Uhdogany serins -
Carteterrig

Libeaey

Fler " e

Foometid e e
li\\-w'\\i a
[ AN ST

|
Campgs v Ly
li b

Fhases oond Db b any foeriaiyy et
Cetid et e el e,

Syt DLt e 0t Lty

RANRIFIAN] uH--\gv-’

Cudance counsehng and tesaing

ftem
Colutmns Number

(3} A
e T
37 1°
i 14
" "
W "
H Lt
. V)
Ve "
I8 AR}

HE
oy b
i o
it R

|

s f
. e o
vl [
133

Additional Questions Section

Current emplovment gilans

1t vou cutrenthy Bave onwill be
At ot job towhateatent
ot felated toy ous nugjor or area
at study ot oar collepe?

Cutrent plans tor additonal
cdueation

Cltemate hiehest deggnes
spratien

Additional question 1
Addiional question 2
Additional question 3
Addimonal question 4
Additomal oestion S
Additional question b
Additional question 7
Additieaal guostion 8
Addditiona questum 7
Additwmal guestion 10
Additiomal qaesticn 11
Additionat question 12
Sedditionad gquestion 14

Addhtiona] gqeestion 1

L-\d(h:m:ml aueson 1




O

ERIC

Aruitoxt provided by Eic:

Card 1 — Former-Student Questionnaire for
Two-Year Colleges and for Four-Year Colleges and Universities

Item
Columns Number

Description

Item
Columns Number

Description

19

1

iR i

12 2

13

14 4

15 v ()
in 51
17 52
14 33
" S
20 )
. 3}
2 A
)y RS
23 L
2N T
NE T
2 Tt
SR ~ D
e T
0 |
i b
N “
34 b
i T,
45 T
i T
i T
1) |
i -
N T
4l T
N [N
Wl th
R ~

Handicap Status

Student Goa

Student 1D namber
Card numbes U

Seen

Rocl ethonie categony

At Ganger

Mantal catas

-‘_\(|

Yeu peste teed imnbuien

Yoo testacted heanng

N restocted Visnn

Yoo but preter not to eecond
| thes

He longat our vedege?

Ter i rerase s horons et i netes

v
caderon el

anding i an

Tormcnent cohnos hedoe and Lo

standing an o academie Seee
Torobtan et gres - degnee

Toobtmn,corrmty o e

Lorcomprlote cnitaes fue e ar,

ottt ter

Tovcomplere oty ne ceeaary,

HERINTINH
Chher Acaden o
OrhertAcadh o G

Tov bt et iy 1 arener oo,

Tordecconer iy cateer nere

Toatornaiate lonyg, e et

plans ardon conlds

Povtormalate Jore serm e

phans and o aoads

Lovpregrte tor e o ane
Torpanegaates o0 0 1eas 4 e
Enher (vt Prosarate o

Oyther it ateer Proparaton 6ol

Toyimpron e tob cateer telated
boosnbedgn sl s o

COofnga enones

Tounpron e jobcatees tolated
bowna b bl and on

Lo retenoae s

Tovatic e ase chances bor e
A o promotion

Forat, e chanees tor e
and e promation

Oither b o Career
Improvement tooals

Other Hoby o Career

Ipten erent Cooals
Tobweomme achively ol edm
stzdes s e g campas act ot

15 M
I T\
B A
RIS
AN
o To)
o1 Toy
N T
S
"y ]
i Ty
"t "
, TR
! ES
W e
vd .
ol
(XN !
“ A
[ERY i
o i
1ty "
i "
T Tt
- .
. i
T i

Ranked
Importance
aof Goals

Student Goals

Toheone aoinely moolhed m

I student Lite and compras actinties

Loonpease pathcpatian n
cultiral and socnal events

Torane renase Dt pation in

cultural and ool events
Foo et penpie

Lo mweet people

Otheer Sowral aond Cultarad
Iartscipation Goals)

Other ISoc b and Caltana!
Eoartiopation Ceoads)

Torm s selt contiienoe
Porene tegses et contdes

1
[ iomprone beodhenhgs b abs

Tor pron e weadessbin sl

Toamprove atnhiy toget along

w b otburs

Tovrnpnon e abubity Bt o g

sath ottt

Locdo rn skl tharwotlenira b

RS ATHA B

v ennch

fadear skl tha
b L e

Tordevedon atulity to b

nt selt ot and

m(fr[w-n

adartable

Fovddeselop atnbty ta b e
wndeneendent, v b el o

adantotde

CrperdPensonal Developoene
and Forehment Cooals

it oo hreent Coada

{i her iPeraonal Developmese

St linpertant ol

Secomd Ntost Imgortant o’

L Thaed Nost Enporient ol

Cltnate Gegtec aoaght whilde

attencding et coldlige
N o ater o Aty

Moo our e allegie yoae tist horee!

s ahat bond o3 s olbege was

et st Chionee/

When voa et o cotlege e
vovaar overall g pone

v (e P AY

Poanae, enrotiment atuswhlde

atteanding ooar cotlegn

S e voswene entobed how
o hoars did vou nonmally woek

wWhe e Lissesasere b Beh 2
Uyd v apgen tor il
st e Hoan o s holastom

A et onr callege?

Nt Aernsh ddentities responses coneernimg s e

ST O tespur cent

199

2y

B thiey e bieveng o iave achaeved the aeald




O

ERIC

Aruitoxt provided by Eic:

Card 2 — Former-Student Questioanaire for
Tu«»YearCoHegesandfanounYearCoHegesandlhﬁvewiﬁcs

ftem
Columis  Number

Description

{tem
Columns Number

Description

19
HE!
| oA
[N HA
[ it
1 th )
N Tl
e Jood
| Teet
' T
[ "y
o
. VL
. LR
ot
D
vott
o 1o
| Tt
Nl
o Vo
o TN
) i
v V-

Ranhes’

Importanoe

%
z
*
b
=

ot Goals

RN

|
.
|
i

student 1D nambae

Cordnumds -

Acb o oy e adenng ponis

Teanstered toanothne codleae

Cotutaes progtants s Daote ey

Db troan coide

oty anatlhe

RIS

[RIEELI AT

oo

Adssone
Reqai ot o
PHisaness othice

Acaderrac advisig

Condance conmeedog and et

Reeactinzs wotene mmath aimd

|

|

| o SRl e peovement
§ Litoning

i Nbont, attoar.

. e culta dorograns

Carenion and aehletie progeeones

basane ok o

Stuchene s b rmen?
Co vt iy
Joonbescment

}

|

¢

{

{

Evaluation ol Seevices

Fhovaaras ot cae

i

t

Protuld e ane
Tow e ot der

Poard o

| o

|

1

s o eeently have plans tor

Ao el edne ation?

Povon o bed nesponas Sar
st wnte Lo thee nare o the

n
Vot

Lves plotaa I
IR AT )

Avditicnal grestion 1

At honal guestn n
o

St Gtionad guestion 4

Achhitinal guestion 4

A itionad question 5
Mbditmal qupestion b
A onal guestom
A tiomal guarstion 8
A enat guestion 9

Acddimionad question T

Vdtionsdgeeestion 11

Additional Questionm Se tion

Sdddionat guestion 17

Fadditionad guestion 13
.

P hinon b ueston 14
|

At aquestion 1Y




Card 1—Recent-Alumni Question.

ire for

Two-Year Colleges and fo. Fori--Year Colleges ar d Universities

ftem i em
Cobsmns Number Description I(ulumm S amowr Decrnption
H 1
4 Student 1D numibee \ -+ 1 Vloberorne ety imvolhved
i f
10 C yrd number ) ! Potnetent B g s et
]
il 1 Non l B - P tease puar ot
: : S s i events
12 N Hovadethin comeeess ! L.
H Y . Ploan case tadhiopaton o
} : .- - s
i AU ; I Gt cand socd e vene
13 B Nt . [T
SRR
K v i< . )
X ' l ¢ | S ~ I b ool
|
§ ] V- " i '
T v = ! P et i ' !l)“:-" Seacal and Cultie
i I A ' Yoo pestricte G e | i Voo giane nn gl
= } t
et y o~ i Ve festti te G s l , " fOnher Sooat and Cobiaeald
= T ,
N W S Eyes hutpaeter oo e e VEare gation Coala
2 | .
't DN I yhuer I ! ' B TR INTINE LRI RS
' " Plona o at tbe . ' i e et cartdene o
P ; K ) P FERTTIYY TEITRTE 1 PN
' A RN IR AT I v ' ' RN leaede hupeeanld
condhmgom e dene: e o S o e e bt sholis
\ B ol ' i
AR con I e s s o e e v i - U T T ST AP D IC O PRR TR TR I
. b 4 o .
sandhngn anacodeean el < i FOITTIYN
. , : . s
) ierobhtan et e o e . b T IR T AL I AR TR HETE R
oo
N ) L b e e ;m‘\u_!v-n
' - . ol . . u IR R TERTIRS S S I TRt R C T IR E T
b o S TREEEN I RNON BT ERICRTR NN
et . Ay chrdy Lt
~ ‘L : N T " : } Tohearn abafl o adb e h
. P H e TN .
sttt : foo iy e
' |
Phood . T
o5 D b A e ' b NATRR 0
: wrdepench U ey e
o R el Necch e b s ;
} 1
; "y T e o ) ‘
A ! Pl e by | f dndty ot
. I H ' .
W t | Peovdice ety e e : et dene el asiniar
. TN
I8 "t o rdat o e e Pttt
i !
ooans areboe o ¢ ‘ ey [T AR IS I PRI T TR TR AN
. .y ' . Voo b et Caods
e i S borommnbee oo e vl i '
T olane o ol ¢ i anal Fleselogne
- 2 TR IR TRYET LR TN
I3 [ bl O ptege e b e e Lt t . n
= 5 t
. - N \.‘ Wt ottt .
fa ' B I O Y T PRt I IO ORI T ' —zz| et iy i B
u 'y i . , ' < - 3 Sece e NS e et
) ! " \ R
S x¥
' taa Lo A (B & =72 \ Phrared Sy st any ol
1 ' 1 . . . ! . ' S A AN N I TR M R UL}
: ! o o
! et
e . . L RIS PR
" I Vot b coeeon Yo [ICRTRTIN ot fat
' o PN ol ! .
SRR b l : e et
Lot H REREITTAL IR TRRIC ISR
1“ T It c oo e o I [EIITRTEN S TP IR BIVE TN
i . R
anbor aror, v | ; e L D e et et
31 i T I P I ! Iy B v o L
' . .
P bt s oabe et
)
b T bbb o et . R TS I I A .
)
Pleda oo e e et
. i . I Ty
b + Conheer B ort e N " Cho
{
i laptcnesment Caonl . o v e BRI
i
. " (BRI D a1l
I ! Plabecome el o i L s ol
st B Jond e PR s St et
d
. — ~ —
AN At et e s C O e TR R A ore et g [ . b e . IR S
201




Card 2 —Recent-Alumni Questionnaire for
Two-Year Colieges and for Four-Year Colleges and Universities

—
ltem
Columns Numbet Description
10 Stodenst ) nuete
10 Card nuodweer 2
i 1 Yo sl did collegy Jecnaneyvau
soryvour o Plonab oo e weoth S
1. 14 Prcbye g transtoer any, onede o
l Dat cotiege e toanand vour additionnal
cotligiennn 7
1 1 Aoy artentiy employed
HE I AT Coategoty of crenent b
0 2 Atter coongle fioe ol progears ot
cotlegee hone Loy did ve ek
otk Dt oot ey y o
it o
1 . Vot tind s o test oy
i N tro s ol de o collene
et vt e o T o
e s Wit s v et salany
Rt T TN ARV R TN S TR
i o '\--\'hl"'\'v"x‘\-\\|~\lm'hl‘-f
o AL TN UL T OT G e
Gttty our coliege?
. Hone cattemtly arenot ermployesd r
Coare ot asark i, o redatead
| Cwonat Lo o area o sty
i o e ae whichie che
1
| valle o capplies?
! )
: IS RN el to moy e to
i
! Grratter corring oty toowork
|
| A BT TR R T A LN ITR TN

At ey
Additonal question 1

Sdditiond gues ton

At oo gquoestion 8
A nabquestoom
Nhnt ael g eetion f

S " ' Sl et question 4
]
1
1

A nana! grestion

Additinnal qu\liun\ section

' Achltonad ety B
! i AchiGronal e B
i Vbt eestion 10

: B Pt estion 11
i 1 Vo egenon 1L
L e Actcitonabgquestion 1
. 4 ‘ Swhitongl questinn 1S
. : Adevional questien 10

202 5

4.[2




SOIS ORDER FORM

'lease send me the foliowing SOIS materials:

Questionnaires—3$10/hundred or 10¢ cach

D 2-year series D J-year series
JUANTITY TITLE

Eniering-Student Questionnaire

Ce atinuing-Student Quustionnaire

Program-Compicter and Graduating
Student Questionnaire
Former-Student Quustionnaire

Recent-Alumni Questionniire

Handboox: $7/copy

Student Quicomes Questionnaires:
D Inplementatien Handbook

et ——. TOTAL

Send matenals to:

Name .

Tide . . L R
Department o o0
instttutiors . L SO

Address L e

Ciy.. . Suite Zap.

D Pavment Enclosed
{Please make checks payable to NCHEMS)

D Charge Institunional Purchase Order

Nooo oo
(Enclose purchase orde

r with t"1is form)

o order, 111 out apphueable sections and mail form o
NCHEMS Publications Dept. o PO, Drawer P @ Boulder. Colorado 80302

SOIS ORDER FORM

Please send me the following SOIS matcerials:
Questionnaires-—$ HWrhundred or 10%cach

[—] 2-yeir series

QUANTITY

D F-year series
TITLE

Entering-Student Ouestionnuaire
Continuing-Student Questionnire

Program-Completer and Graduatine
<udent Quuestionnuure

Former-Student Questionnary

- Recen-Alume: Questionnare

Handbook. 37rcopy

Stadert Outcomes Questionnaires.
oo Dplementation Handbook

TOTAL

i
i
i

Send matenals to:
N

T

1
Dieparimens

fnstitunion
Addiess
State

QI Zap

! 1< Pavaen Bnciosed

(Please make check:. payable to NCHEMS)
{j Charee Institutionad Purchuse Order
No

(Enclose purchase order with this form)

"Fo order. 1l out applicable sections and mal torna to:
NCHEMS Publications Dept @ 1O, Drawer P e Boulder, Colorado 80302

214



