| ‘ . ' . ~
) . e » . ,pl . - . . ) .
K \ : / DOCUMENT RESUME : - L N Voo
;" '. I'v 5 - L . . . R § . - ,
ED 172 5713 - ' . g T RL q1oj17, Coe
AOTHOR . Hymes, Dell . 'J o o .
......... TLTLE - . ... . . .. Language in hducatlon- Focwards ‘o Fundamnn#alo. . 2
< L . -Keynote Addr:sses from\£h: Horace Mann Lecture Serles
' o ' " and the Paul Mason=r Int2 rnational Lacture Serles,‘
: B o 1972-1978. (s, - v ’ :
" INSTITUTION (_Pittsburgh Univ., Pa. -School of qucatlon )
‘PUB DATE 12 Jun 78 . T :
' NOTE - Lo 17p.s Small print mafﬂbe mdrglually luqlble
EDRS ﬁRICE  MPGH/PT01%Plus Postage ~
DESCRIPTO?S\ American IndlanS"8111HQUdl quca+1ow. %acks' '
*Conmunlcatlve-uompat nce (Languages) onference
- LI " . . Reports; *Ethnic Grmupa' ulgher FEducation; Language

~. R L Attltudes;‘Lanquaqa Rol= *Lang-uage Usage; Llngulstlc

- o~ . .= * .Competence; *Linguistic rheory, *Hlnorlty Groups- J= N

\\{ - 'Needs Assassm2nt; *Seconi. Lanquage Lz2arnin Soc;al .
o - ® Structur=2; Spanish Speaking; ‘Stud=nt §peds R :

ABSTRACT ~ _ S ST -
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need for knovledqp of  th2 ;anquaqv situationg of thz Ung¥ed- States;.
(2)y O Gquort training .and research.te obtain sugh. khowledg=s, and
. {3).td changa the relatlcnthp botwasn 11nqulst1cs and educatxon. Tha
lanquaqo situation of Black’ Amxrlcan , Native Americans, and. .
Spanish- speaklnq _Am2ricans, us=2s of languaqe and ethnic horltaqe, and
the, issue of bilingual education for communitias oﬁ\chines .
~ Japanese’ Flllglno, and othars are addrassad.’ Int+ially in the flqld P
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but now language use is included by most alond w1th languagz/ A
structure. A linguistics that is truly tn> sciencz2’' of landguage and'a'
foundatlbn for education ulll\no—d to b= part of th2 study of
ggnwhlcatlvm intzraction. Linguistic: compot«:nca nésds to be vieweg . 6
part of communicative comp=zt2ncz, and the charact=r of compatence

needq to be understood im r:laticn to th= social history and social
structuro thHa't shape it in a given cass. Ihe concepts of jnherant-
heteroqgeneity and hidden h=gzmony in r:lation to language problems
ar2 discussed« qualluy of opportun1 ¥ andi the devalopmant of thae

" fullest linqqiqtlc potentiil of+the child ars also-addressed. (SW)
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. : . ] ", . T X N -'-) : T
I have been asked to speak about imperatives for chan‘ge——éha;{(ge in university
' . settings such as’ this, and change in schooling generally. This I am glad to,do.’1
believe profoundly. in the need for change in the way we understand language, and
in what'we do'with language in schools. I agreed fb become Dean of the School of
. Edueation because of that beliel. But let me pause. Some of yot must suspect that” IR
you are about to hear’another lecture from a self-appointed bearer of light to the - # .  ,
benighted. Not so. Part’of what we nced ta know in order to change.is n6t now .
known to anyoney teachers are closgr-to part of it thdn most linguists. No one who -
gives priority in the sfudy of language to the needs of education could conside
present linfuistics a region of the already saved; toward which educators must loo .
_ for missionaries and redemption. I have argued against the mainstream in linguistics" -
for years, precisely because it has been inadequate to stugy dPthe role of language
in human life. It has niade assumptions, adopted mecthods, accepled priorities thai™ -
- prevent the contributior to educatiop that serious study of-language should make. .
.. 'There are serious scholarly reasoh$ for critique of the tnainstream in linguis- -
tics, reasons that draw on traditions of thought with roots-in the antliropology of )
Sapir, the sociology of Marx, the linguistics and pedics of Jakobson, the literary = .
criticism and rhietoric of Burke.1 Ther¢ ate scientific problems intemal (o linguistics AR
that cannot be solved without change in the. foundations from: which they are
approached. But there are civic reasons for critique as well. One by one'some of us -
find it intolerable io continue a’linguistics defined in a way that divoices it from, N
the needs of the society which supports .us. The nuimber 'of students of language
sharing this outlpok grows. The time is ripe for a relationi between tha study of )
language and the study of education that is"one of parinership, not preaching. . -
Please do not misun'}&mtand. To criticize linguistics is110t tb//}so‘l_Ve educa- | . -,

1

L

Frowosz

. tion. The ability of schoolg te.deal with the linguistic situgion in‘the United States™ -

‘is severely limited. One often says, starl where the childis, develop the child’s full L~
. potential. To do that, linguistically, one must have knowledge of ‘the ways of .. )
°  speaking of the commiunity of which the child is part. Very little fn'owledge of this *

sort is available, Each of us has some insight into these things—somie command of

the ways of speaking; but each of us is a poor judge as well. Just besause language is

"+ basic to so many. other things,.s6,presupposed, much of -our speaking is -out of
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awaren&ss. we may

‘be gnqrant of much of it, or evenr. 100d fanh conﬁdeml

g e sure we never say ma) turn up on someone’. iape;
p6s may be assimilated to a sense of al--or-nothing. Our impres-.
Y ot"others may se remarkably accurate io~ placing them, witnout
‘ 1 pwn_geech mny contam som:: of the same featsre:..

Recent A md ‘anthropotogist -in Montreal recorded the speec‘\ ' twoe
fﬁﬂ)d h;,mali and\l woman, éach speaking sometimes In forspal situation< ~ome-

appropn tes hé played nmples tq a distinguished Montreal audiehce. The avaQence
heard Tojjr oéople, nei ~wo: It cofld not be canvinced that there were on: :vwo.s0
. strong:\ Weﬂ‘ 1t§ preconcsstions as tob the categorical difference.

It 'we e to kapes objectively what speaking is llk(‘ there must L.,, «ano-
grapiues o smeskme. -apen to. discovery of facts Zat are’ inconvenie 1 one’s
gr ar, - sagogy ' sacial assumptions. Educa.ors and hngunstsfehke hi, "een

in Tt thinky - 0 sugh knowledge as neeaez. ‘Wher linguis med
lnt itipns 2 unvera mod‘qls that ignore the rearues oi speech c'i}\u:%

a

"™t 1ass
"that tave -wd tne spme effect. Why. want to know-more about some:r e

; ¥already kne~: was ni -eally ‘laggwage’? that one knew wa:. wrong

>

All t::57leaa me to befere that th\pm ‘arc “hree ~rima- imm'r’vh

change, .
s First. i < ‘&= seed for owledgqof th( arguag: situai.om coadDls
try. (s .

Secnd. R mu’mf ad reseal‘cn to obta- suc~ knowleas:

The=. 4 ety the relajims be*ween llng\.g and >dugauocr

" Le. v mmmx - tHiS lass -mperative { moment. - aev igon
tween limgwisl.  JucesEealion wivo o basic tc ¢ rest. Tho esst g M&

tlméé | situations in wihich the colloqui: French known as “ooral was

5

%

B

that- the ma-ur o3 weange tha - 3 ne=ded s pe ceesided or_o.ne war . -ﬂlstlcs
candedu s el il $ne change ropiz - Ores th. can renwﬂh‘on\ )
languag- e _ucex] by schsing ) o
T luaav ae re - ween ling.: .t and »IEcal on ~1 me
try'togve amee te heneed T - -v"ledge
, , <
' anting %” i -
T3 Cortan 3 T e R prehun agree sho  wvovsin -4 .iives
for chane . as@l Of zaguaz- n. schoe -~ v uld heigggtnare. . -hould
help chilare: 1911 SO AN {5 o] tho-"famnﬁt\ © ~ommurziji e can and
foster stl vy p fWshould Do onscm.agt it v ot for dmwePstRol ~nnye d.
“and aspir: utc contnibute - equalit  —:—s than n-—auah:y
It .- Whara to keep fro— noddirje = sords like inese. Suet wares ar
familja” -+ 7' Yet we fatce 2--umpti. . 'gnorance aboutiangua& i
contrait a - - .cainst such goa.. ’
Larsid: « »akin a u)mmnr . Wk .. you want to know, we:= . ou
respons!.- T mlsuea’spegt : —-th <t s there? There are many who
, would ooop ‘hat .here w‘ﬁ gﬂcn that i:.ey nu_ed to know, even how to%}so T
the langu..,, e « 1 idren htly 1 was asked to 4 meeting at the Philadelphia.

\\S:’hool Boe ' . uc¢ ‘tsm préssure 1o remo .- the equirement that a teacrer n\ a

Q
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ESOL«clz: {row
&ﬂcat “ith them. Most ieache~ i tie school-in Madras. Oregon tD

~

{ - !
‘\v * \
. ) . - .

. : o i

o

-



= : . . O o
N . . s v -
s . . N ‘¢ ‘

%)2 m ' . Dell Hw.hav?a_- !meé

‘come, or the etiquett- ~* speating theve. By and ix=ie indeed, knowing languages  * . -
and knowing @bout langiage » 3tsle vetued in aur ~s:ttryif it invoives acceptance

. of dtvessity? “ou and 1 mgg have no difficiczv - :nderstandine standard .Wegt\
Indian =nglish, may eveg ad#im ;21 think it mvse . «ne most love ' English I have 3
‘heard.—ut the daughter of & “ammiy from Jasss<x =as just ade—=ted .10 g state-. .. ., .

-+ affiliated university in P:“ssdephiz on the ci-TWizm that she .ake a coupse in
Englist for foreign stidens» :tave you not oft. nead a proper mi4dle-clags 'white

- say ir -xasperation 1~ 1 ‘ab-caver o woice on :m orone, “Oh, I can’t indemgang,
" you” asthough the bumes v oanish acgent wa etirly intelligible* Identifica
« of the difference’havimg er-- the liemer’s ear? o
: m educate¢ c.n. - —ud people want to kne-w about language, .what 15 it

they Wkelv to waa. ¢ ncw?=A graduate studenr at my universty reports thgt . )
- wher vMe spoke recesly t+ the grocp tjat supporu =2rstudies, their serious, well - .
inter gwd questioms —~- a mnaloas about languages and th=ir relations ito .
;- hum ups that z i u-0e -tadeng could not == have imagined-entertaining. ' .
Rece:tly  was asked ¥ a ciitured voice on the ~one to help with a program - -’

bein.- dlanned for tne Canadiar Broadca<ing Syster. . view French in Montreal in
* the mght of similar situaiws n-the United Staw: and the Caribbean. I hegan
. “helpaglly naming friends wh. anca about Such thirz. when. it tar- out thr the
" pmr‘-'i'o ~i tne program ua- Lhagfhe French-speax—g lower class— of Montreal,
© . cous! e think rig betause teyd contd no- spez. -ight. (You - imagine the”
hast .14 contusion wein waich Fwithdrew the wme: nd trieﬁ[?)' Guanciats myself
from - whore 11 ng. :
e are el ferent anoances thar oo impinged upon me the -ourse
of . aontr ~~1v It s almosit 1. parnful wo .2 ztudent of languay: -« “entive 1o
“suct things— xampits weum: e . readily of “rei_dice. discriminatyr  wnorance \
bounid up «ith ia"gaee tr dakes oo vonder s’ diccrimination conn: ed with '
language is "ot s¢ perasive & 1o be alm;’st"imber\":m- to change, so @~+v rooted
as i0 almos: prectiuds apeet for Lhe asking of, quesncas that might }ar change.
To be sure -am- W)y e .ot coaidren wvould ~ “neif left alor  »- * be glad
to learn Wr:: 1+ & ez wetth <o o (- ors may be su~  hat schools - = u..mg what .

is right, anc » Zlan. to 297 vha e wro g witn chirenen and the hore»- - which \ »
they come. - frard L fimd peoi . wiie sense aned t 0 nderstana . . itver the Vo
school chittz  ~™mricatave wond. @« orld seriatet ir- a multipiiezs- -texts :
Sf situatior arr WS of spesaing s ainte Lo cach 4 #ud of a plurzc- - ~orms :
‘or select g un IebUs g ageiler leaiures of ¢ 'z styie, of ~uaranty of. ‘\
sitdation-senst: « ¥av: ol 1w ucting ard interpse: -7 ! reaning ‘1 te=r O styles.

such that a tvze o situation ~u’ .+ lassTOQM integaetsn with & teace: 7~ tormal
test-making’ha me. we. - eemne o relation to tie rest. Such that .z:-<volves

a spoken or vritwen Rennv inat ha »lace in ¢ <ervirs of such. a pessiotre of o
performancs apender: @ partwvulal cales for ¢ vement 1o perf-cTmane: 30 )
that to uncrwasd o ae 03 wertal repertc 1at appears ir - tucat ond” -
- settings, v~ neet . ., comsare choi+ » communicative aevice i )
meaning, isplavs »t. - .oawdicative amu (OgNitive ini. .\, across a range of settings.
. So that t« underssz.. i :he part of a chili’s (or texne— ;) wavs of speaking one =es

m- gchoo one r- .. 1o o= md’ th. whole. .=~ ieeds 10 do or to drav Hn
.inguistic sthnogmor. . v :
As ou knus, lhere e doree and litt: = vhich tc draw. What I have
sketched -~ generd tetins . . qught reaso— .+ ask about,if concemed v h
the rola. langune: w» .. - o otEular otcounts - expecting thin: to
be strange one’ wm.its b s ‘ense. we 1ee ) he ab - io°stand back ‘om
olur"o.wn/sa_guatio. op oo g strange ar.d o teeqing .. De known.’ -, .
. »{‘ . . : ’ e, v
", . i : e el
. , C
N C ' .

Q
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Black Americans, Na tive Americans, Spanish ﬁpeaking‘ Amerians

~ 1 showld not suggest that nothing ‘at all is’ kngwn or being done. Certainly
_ there has been a good. deal of .attention in_recent years to patterns of speecti
‘associated ‘with some- of the -major groups that make up.this diverse country. Yet.
" the research is scattered and spotty with Yo both geography and class. The
case of ‘Black-English’ is instructive. In th§ 1960’s the ways of speaking of Rlack -
- “Americans attracted attention. The reseatéh has been important ih demonstrating
the systeinatic, rule-governed nature of the vernacular spoken by mdny Blacks, as'.

‘ aginst notions of it as an incoherent corruption. Notions of Black childre}y practi-
cally without language were shown to be functions of iKtimidating formal situations .
. in schogls, to be situlifighal, not general, -Some of this ‘work helped as well to

& highlight the respects in 4vhich disti'nctiVe\ra@&e: of the veracular point to the
“wider spectrum of Caribbean Creglesvand their>West Afyican elements. Awareness
grew of the place of the vernacular in peer? Xinteraciton against the background ¢
of Caribbean and African _tmdi&:;of -spyﬁfn artistry. Still, research focused '

*  mostly on the variety of speech mibst stikingly different from the public standard,
W  the vernacular ghgdolescent urban Malés. Much less analytlc attention was given to
_the speech. of Blac men, of preachers and ministers, of established upper-class
families, or_to the bbean and African background of elaborated ‘talking sweet’
and public oratory some explanatiéhs of what became 'kno’wr) were so partial -
as to be false. Soufe liRguists wished to treat the veracular as only superficially - .
different and formally derivative from standard Engl#h, for reasons having to do in '
« part with convehi?nt simplicity of a grammatical model. Others wished to treat the
v . vemacular as so distinct that it might require its own textbooks. There are indeed
.. places where people want their variety maintajned independently -in print from a
closely related one(in Czechoslovakia Slovaks feel this way. 4bout the relation of
.. ‘their variety tb Czech). In the‘United §tates such a conception-fails to take into
- account the actual attitudes of many Bltk people who want the variety of English..
-~ ig. the classroom, especially the written variety, to be the eommon standard. Stil
- others drew from this isolated fact the inference that Blacks depreciated the verna-
: -" cular, even speaking of ‘self-hatred’. In point of fact, there is.widespread acceptance
-4 - . of the vernacular variety at home and in:informal situations generally; 4 it retajns a
) special place; even among Black students -at a university such as Princeton. Yet
~sympathefic interpretations of Black speech can be inadequate too. Many come to
know Black terms for uses of language, such as ‘shucking’ and “jiving’, andﬁiard

-

“them entirely as an Afro-American ethnic heritage. Yet analogous genres Rf lan-
.guage usé can be found among lower class white youths; and such ways of cOping
verbally may hdve their origin in subordinate social status as well _as in ethnic tradi”
tion. . e . ’ ) . N ' K
The relation between varieties and uses of English, on the one. hand, and '
heing Black, on4he other, is complex and only beginning to-be adequately known.- -
The situation is little better with regard to other major groups. We think,of Native -
Ameficans in terms of the*many languages lost, and of efforts to maintain or.revive, )
' those that remain.,Fhe relation of schools to these efforts is of the greatest impor- *
~tance. My own anger and passion about the treatment of language. in schools ¢bomes -
largely_from expgfience of local schools and educational research institutiqhs_thét i,
‘affect Indfan at Warm Springs Reservation in Oregon. But these- situations -
Tust mot besoveémsimplified. Indian Americans themselves may differ in their views:.
as to what is best in terms of language. And aspects of language that are_crucial fo
the success of Indian children may not involve the traditional Indian language at all. -,
Where the Indian chiltiren are, linguistically, may not be an Indian langiiage, but an

.- P o . ..
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- Indian variety of English, There are probably several dozen such Indian varieties of
Epglish in the United States. They play a significant social role, Someone who has RN
: ©  been away, and who returns to a local community, must.take up the local variety of
"Epglish or be judged snobbish, Features of children’s speech that seem individual .
" errorg may' in *fa¢t reflect ‘a,cominunity "norm. ‘They may reflect a carryovér into -
English’ of patierfis from an Indian language! In thi'En.glish- of Indiaps at Isleta  __
- pueblo, south of Klbu]‘ querque, New Mexico, a doublé negative contrasfs with 2
single negative as a ca f a contrast between two types-of negation in the
.- Isleta language. There are doubtless other suc examples, but the'act is that Isleta
_English’is the only form of Indian English cgtefully studied and répQrted on in
. print, and that only in the last few years.5 T AN
. The language situation of &n-Indian cofymunity will be still more comp
having staridard as well as loc@l' vemacular Englisn present, and a, vernacular, ever ,
reduced, variety of an Indian lgnguage as well as or eyen instead of its ‘classic’ form. .
In the Southwest Spanish may be a factor as well. Yet we have hardiy more than a -
. few sketches of such cases. With Indians as with Blacks; research has not attempted
to provide systematic knowledge of the language situation of the communities
experienced by children. Research has focusea not on social realir, but on the
exoti¢. To say this is not to condemn study ol traditional Indian languages. Much
. of my"'work*ngéinqes to e devoted to the study of one group of languages, now
%" ‘nearing extinctibn. I-and a co,lleaiue are the last to work intensjvely: with fully
fluéht speakers, and Tike others in-such a situation, wé have, obligations both tp
those who have shardd their knowlédge with us and to'those who :ater will want
access to it. The work has its contributioh to make to respect and self-respect for
" Indian people. The disproportion between what most linguists do and what m
needs fo:be done is not heré. There ave. never been -trained scholars enpugh, a?l’&
.. much has been.lost unrecorded in consequence. With a%[ it weakth our country has
. sparsely supported knowledge of the language that first named the continent. The
N et is: telling. We have barely managed to study languages that fit our imvage of the
. *nottle Redman, let/glone begun to notice the actual linguistic makeup of India
. comfnunities. S ' P R
« « - The knowledge one needs. to start where Indian children, any children, are
goes beyond varieties. of language, of course, to patiems of the use. of language—
custombry community ways of answering questions, ealling upon others, taking ’
turns in conversation, speaking or remaining silent, giving instruction by verbal '
precept or observed example, all the Zways‘in which etiquette of speaking and value
of language may take distinctive shape. ‘Many Indian children gome to school,
speaking only English, yete ounter difficulty, not bécause pf language}differencé,
but because of difference in’pattems for the use of language. Children:found ‘shy’
and non-tajkative in class may be a5 talkative as any, if observed.in sit tions where -
the .rightS and duties of speaking are those of the community. fro swhich they -~
gome. In‘such a case one needs té know not a language, but a community way of .
dpeaking. - : » . ; .. « .
» - The issue and-language most prominent today are bilingual education and
Spanish. I cannot attempt to treat this complex situatioh here, except to note that .
_ the.general difficulty.is the same. Too little is ‘known as_a basis fof policy and : ~
- practice in schools. The widespread resistencg to such a thing indeed may cause ..
bilingual edugation. to be attacked as having failed before it willffave-had a-chénce -
. to be understood and fairly tried. Efforts to provide equal edudational opportunity °
to Spapish-speaking children must procéed. with a minimum of information as tgr -
the Sparfish the children speak, in relation to the varieties,anq/use;pfSpan hip the 1
Fity from which: they come., No simple general answer"gan'. be lai oﬁn in :

commu
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advance. Thc-':avv w?l?al national and regional standards, Cuban, Puerto Rican,
Lorthern Mese-ar . :ombian,. etc.; in,many communities there is a range of vﬂkte-
ies from a ws 70 colloquial vernacular and an argot. as” well as a ‘way of,
ningling S:s‘ api. Znglish in co y6n that ean.count as a special Variety
among inurivees n- attitudes of Spanish-speakers towarc the elements of tins
-omplex lanowugp siiation are thetjselv .complex. Llear it iy nct enough to
: sdvocate —Semash.” it is. possible t& h. . “Anglo children Zoingawell, Spanish- - -
. ipeaking chi'*n doing poorly in A-Spanis. lass in a school.” *ere are problem{ of - |~
‘hb fit 31 ~#h. between the Spanish sp .2 by children'anz the Spanish taughf../
~etween v - <V and teacher attitude:. setween the ‘anguaz--linked aspira jons
n cultura  guitionali§ts and the job linked aspirdtions of « ~me of the wok&ﬁg I
1ass: 1he a of ;amé speakers to institutionalize Spanisl ay : ianguage-of higher
.duca or a.dprofessional activity; versus the needs of childre= for whom Spanisi
- DRGamn macular of the home and communit: . problens g cruldren- ed:
rmed 1 > Rico coming to the.maihland with inadequhtc&rghish :nd childr
mainjand going-to Puerto Rico with.inadequdte Spa cn.

‘e

Frjoverer- FEogiil) i B
Trere g problems of aSsessing ‘he lafguage abilitiesto chi>-en:bc it %
o nme:+ W lasses and for evaluatior: in prograins: Assighme=to =ses’  Me-
- . wme wemg e under ‘mandate of law i~ - negrudging roug’ anc¢ adh e o7
e omspme o o=mber fechildrén to-be issigned. Sometime- thr  wanw - o
rmoales oo AT Dromp}s forced %ssignr+--1t to special-classes of By« n \

dipp Wow .ave i Znglish yproblem at al. - alid assessments of iangus- Hlit
reaslire nau-zali = obgervation across a rang of settings, but suer v © haw

gt litthe o ewoped in explicit form. Forma: -e evaluation of progr=" ngua
tions * - -+ etnnrographic Knowledge of : ne commanity lanzuage .o o, arece *
.Mativayg suat:or needs ethnographic monitoring of the >roves: - el
Lragam cdnss to have particular méanings and outcomes "or parie St a

- vampmu- - ~ich success- as bilingugl programs have, will'be sest 2. -0 0 the
defmte = not by test scores, but by ca:+-history accounts tha: si- -« conv::

<1g8 . --fits to children and communiu-s, and how they wvere g .cd.6
‘ com ) . O
He 25 e and Usages of Language = ‘
., ®
7= aations of Black -Americans’ Native . Americans, “wa-sh-speak.ng
arsrican: . -+ salien® but not unjque. Bilingual "educafion is‘a .--ue for com-
mur.ues ..  hinese. Japanese, Filipino, and others. ngy-‘Eu‘ropea . languages ‘n -
«ddizion .i.. spanish are maintained to a significant extent. Imm cration renews
' ome of th. .- yommunhities. All of them partitipaté in a cllate =7 opinion that is

~yorid-wide The general ‘truth would seem to. be that-about twer - years ago, when
those who -~oke in the limelight foresaw an end to ideolog .“and an emdless- .
echnocrazc dture wnose:chief problem would-be leisure, mar.v~ardinary people ~*~
irounc ine world were draWing.a)dii‘fergnt lesson from theif experitnce. They had
-een caught Lo in such a vision of the post-war future for a while. only to begin to
ind that -he:- place in it was not*worth the giving up of-all that they hac been. :
’ Progress :ame more and njofe'to seem the ‘dirty%{:d’ that Kenneth Burge has . .
called it/-iess an engine carrying then onward and upiard, mor . ‘uggernaut-about :
.. :0 run pver them, their placg, their customs, their speech. ’ .
This gereral revival of concem with ethnic heritage is not = -=ly a part of the

.annyal touris: laundry ring around the world, each countrysi- . -mptying out in
summer toaxe in someone else’s carefully staged cultyre while -~ vacation. Itisa -
shift ir. outlogk that%as to do with what onegs for onesg]f, as;a r - mber of a family
J with a certai e, a ?ertain history, a.kpowledge of certdin .. o5, certain wayss
. £ L o o : R
‘ \!’r-{:.g-' e - — . : .
% - . ) ;
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Of meeting sorrow and sharin€ joY- Many of you liy know-~personally tne price
that can be éxacted in acqu™ng & lingua franca at the cost‘:&a.languag-‘ of the
ome” . ™ N . - ‘
: Some repudiate conper® of this kint# as-nostalgia smd sgntimentality, even as ¢
~Qapgerous refusal to far gresent realities. T think that "Something profound i:
inyglved. Any one coneay, May S€€m particularistic ard limiting; when all such
Copcemns are considered ‘.mgethfzr, one sees something general, a deep-running tide.
It ig a vision lymited to 3 :ina@OnatlinBua franca that begins to appéar old-fashioned.
limjted. sectarian. : : :

The aeep-ruhning .~ ~°MSs to.me a shift in wnat is regarded as the dominant _

.+ Obgtgeie to a'way of life.: =@nce With hiiman neeq:. A century, even 2 generation

™ Ago, i waes. common tc TmE t.hB‘Qle dominant . ~stacie consisted of traditional
Idegc customs. Excem: w"€n cOMpartmentalize ; in diminished form, as objects

of —@ihittent piety an¢ -:n0sity . SPecific cultura; saditions; beliefs, conventions,

identsflls, seemed brake: rofT the Past on progres: The future lay with a science

ang y~ode of production ns: crwy'd realize the contro of nature, and the plenty, of

WHic: mankingd was capane.. N~ We are far less sure. Some critics of contempor-

an. ety consider the vy iCe- 2f incessant technological change to be itself the

dog:anant obstaclé to.a wa- @' N balance witt: yuman neels. Not that materiai

Nr-myess is irrelevang, but za® wr=Auality of life is seen more clearly to depend on

" ~ur things aswell. Wha: go»™nn- Policy in the interest‘of'all‘has come to'seem an
sgrument Of profit to sxp~ = W €Xpense of others in many cases. Uncontrolled.

*. threstens Community iaqa: an” £¥en sustenance tomorrow. -

Theye is an,essential I dimension to this. It is hard to specify, but
~- -pssary {0 address, Let me Byest somethingeof its nature.

The internal structupes "f !12N8Uage.and the structures of use to which lan
es are shaped alike shov “WO fundamental, complementary general kinds, of
pon, of meaning, at wc'*. They are. intertwined in reality, but our way of

about language ha: Qn%t?d and opposed them.7 One cansbe roughly

A d as concerned with TERE reference, ~heer Statement, the technical, ana-
‘ymgical use$ of languae ~d€M linguistics has built its models on. this aspect,
“*usnguage. Modern scienc. ndlogy, and rationalized bureaucracy give its pre-
2~anence. For a time the « of language characteristic of literature, religion,

Pemgonal expression, were cted and on the defensive: For a timg'thetpinnacle "
& gnowledge appeared (: Fany t0 be a single logical language to which all science.

Ms jegitimate knowledg “h; be reduced. That ideal has been largely givéh up
@ replaced. by recognit;  ©f @ Plurality of legitimate ‘uses of language. The
Segymdl figures in philoso, -~ of €%Urse Were Cassirer and Wittgenstein, and there
have been related developguf''s in POetics, anthropology, sociology. Interpersonal,
expressive, aesthetic uses ¢ -'gud8€:come more to the fore. In part it is because an
Wea of language that seem.- the touchstone of progress, of the advance of reason.

as been too often traduce,. The idioms of objective knowledge, of sciepce, mathe-

Matics, logic, experimaqt _;tatisticS, contracts, regylation and conttol were ence -

Seen as common bases fc- pfogress for us all. We have too oftgn seen claims to
aythority,. couched in suc~ jdioms, turn out to be rationalizations of special inter-

ests, elite excuses, outright deceptions, as with the Vietnamese war. Idioms of .

myral coheern and personaj }(nowledge that had-at first no standing came to be seen
_ as more acOyrate guides tha the trappings of elahorate studies and reports.- A little
lager it was general discovery ©f th€ Personal voice through transcripts of tapes that “
decided, I think, the public verdict On a preédent‘. I could not prove the point, but
I think these petiences have had complementary. de;isive effect on our sense\)
© Of validity in the Use of language. ' ¢ . C
- RO
. ) o )
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- will"attend to isolatéd grammatical séntences as but a specia

“of access'td kinds of competenge. It will recognize that the very,

/ .A,-. . ..’ ) | .,-) ’. .I_ . R

. s - - . -
J . A.» . \ — -\ "l
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I sense a more genexal drifj as well. Iricreasingly we dre oncerngd to have a
place for things that cannet be/aid without distortion, er even said -at all, in the
idioms of elaborated, fo;mal; purportedly rational and.referer :ial speech that take
pride of pYace’in‘public science, public gov’emnj"ent,"liriguistic and pedagegical gram-
mars. There are things we know and need to be that Rave no stu=ting therd. Assenise

“of this is a reflection of the central -problemr ofthe role” oi .anguage in modem-
docietye the crisis of Janguage, namely, what the balance is to -« be ween modes T~

use of language. The old dic tomies—correct vs. incotrect, rationa. ’s. emotional.

referentjal vs! expressive, fail*to capture the nature and complexity of the problem,

for it is not a matter of mutyally'exclusive opposites, but o. the ‘nierweaving of
. ‘ T8

~ mutually indispensable functions. S ‘ . . .
Co o L DL : .
_Educ;;tibn and Lirguistic-Foundations oL . ’
-7 . L [ AN . . 3 L .
o I am sorry not to be precise, concrete and clear about It would' mquim
" far more than one lecture to try-to eMamiﬁcz:ions < this point for“mﬁ/
study of language, to trace the implicatipns at different .=vels ~ =e organization o

language, to appraise the efforts ‘that areabeing made now . evise an’'adequate -
general model. I can try to say clearly what this complex siiuation means for.the
future'of language in education. It is this. Linguistics developed out o” Js'gtu'atézn‘ in
which the'stpdy of language was leosely distributed across a ghriety. Jf disciplines.
It became the central discipline by development of general méthod: {or the formal
study wf language structure. The methods and the 'associat=- conceptign.pf lan-*
guage structure focused on an essential, but"partiql, aspect f the orga;(gi;lﬁtion of
language. Other &pects remained secondary or eschewed ¥ n¢ “>cus of attention,
having started with phonology, and proceeded taréugh morm ot gy a-d syntax. has
now teached semantics and even.‘pragmatics’, :that is, the ‘11ig - pretzdon of mean-
ing in context of use). From &Very side it begins to bé ree« ;. J thau.linguistics as
‘we have known it is*inevitably part of a larger field.8 o
“At the first, language structure was divorced from lar:1age us- Now language
use is included along with language strugture by most..E.- atuail. it will he gener-
ally recognized that it is not use that is a derivative off stru -ture. but structure that
is dependent op use. That 6ne can-never splve the problems of the organjzation of
lazguage in socidl life without starting frqm social life, from the patterns of activity
and meaning within which linguistic features ‘are organi-d into ‘tvles and ways of
speaking.” A linguistics that is truly the science of language, linguiscics that is truly a
undation for educatiog, will be a linguistics that is part »fythe emady of commurfi-.
cative interaction. It will understand linguistiG competer - as p:t of cdmmunica-
tive competence. It yill understand the character‘o%m;, e N rela'_tion to the

<gocial history and social structure that shape it.in  givép cas- ,

+.  Such a limguistics. »aou!” th. dav wrrive, will havera -ser 22 propert
practice and theory wii; be adequate f¢ all the means-em..v =€ .n speech_ an
the meanings that speaking:(or another use o‘{ﬁnguage) has. 115" 2 1eory of En
phonolog)'/ will attend not only t"o. the features that make~a ¢onso~art~/p/ inste
/b{, but Rso to the gspiration that can make the word‘anqy. I: 1r$y of. ;
case 2mong the intelli-
gible, acceptable Sequences of discourse. Its theory of meaning wi-: attend not only
to*words and conftructions, but also to the meanifigs inherent ir ~hoice of dialect ¢
of variety, of conversational or narrativg genre, okoccasion-to speax or besilent. Its

-theory of competence will go beyond innate and'urliyersal abilities to the kinds of

v

s

7

competence valuéd and permitted in a given spciety, to oppo‘:tu%‘es and obstalles -~

e of speaking, of /

’

.

¢
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-~ language ineT e of language, is not the. same/21 every society; that societies differ .

Sn- their iceads -~ language and ability in language, that use-of langpage, like sex and
eating, is a ‘iwersal possibility .and necessity ‘of - society,. but ‘without power to -

. determine . _imce or meaning. Its mla\i’vq__ importance among other .modes of.

. communirauce. s role as resource or danger, art or tool /depends on what is made
of it.9 ,Two tnmps follow. First, the reldtion between education and linguistics
cannot be . Tzzzer simply of joining the two as they are now. We do not yet have
the kind of angms=ics just described. Seeqnd, we are not likely to get it if linguistics
is left to “tself. ne prestige of formal models as against empirical inqairy remains L
strong. Tr> D% ‘0 continue to concentrate @n familiar ground will be great. To get, * R
the lingusta ++ need will take pushing by others. Educators ought to. be in the -
forefront ~au should remember just one thing from this occasion, please remem-
ber/this: -%0 asi vourself what linguistics can do-for you, but ¢yen more, demand
lin/g'uistim that what'it can do be done. And do notrapologize jair the demend, or

/

* assume —rat it diverts the study of language frompure science to murky applic#-

Alon. The fact_is that the study of language does not now have the knowledgeom "

/wwhich much of application’should be based, and cannot get it without.new theareti- -

K
/

[

. - before<the Revolution,

T

~

-"

Eal,_ meshodological, and empiricgl work. To dengand attention to the needs .of .
education is not just a demand for applied linguistics: It is a demand for changein . * v ..
the Tourditions of linguistics. The ‘struggle for educational change with regard to

- language. and the struggle for scientific adequacy in _t/h'e study of language, are v

interdependent. ) i ~ el i L e
o . 1 have used theword ‘struggle’ advisedly. It would be misleading to suggest v
-that the sind of linguistics we need is &n apple almost ripe, ready to drop at a t¥veak ‘
*of the scem. There is:indeed a diffused slow drift in the right direction, such that -.
, work entwined with practical problems has low statas, such that the more abstract °
~and ren~~te from practical problems, the higher the status. Somie_leading linguists, -
*such & JVilliam Lgbov, want to reverse this polarity. Ed'i:ators can help, and may ~
have some levetage these days when.conventional positions for linguists are hard to L
find. Tze fact that Hnguistics”?tself is evolving in a direction that makes 'wo;k in ; '
*educational settings’ germane is a help, as is the fact, just mentioned, that new ' :
theory is part of what is needed. Still, a second great difficulty remains. This i the
difficulty of seeing language.in education in the context of American society,

-steadily and whole, , | , _ R - . N

pes . L O R T .
“oeing cwr  :sguage Situation F - - ~
: - ;

.

.the d.cticulty. Black uses of English have' been evolving in the United States since f '

Y

- Indian languages,-but it has taken the Native Américan mobilization of_récent years

° ! - . -‘ yk\ ‘. . ' .. -J . B :
-« .istory of Ettgntlon to language Ht-u_latlons.-wtthm'the country points up

t have begun to be adequately studied, only as a conse- ° 7,
quencerof the Civil Rights Movement and- the ‘federal attention and frxnding that = )
responded, to it Spanish h# been here for cgiituries as well, but Spanish’bilingual- .,
ism and Janguagé situations_have begun to be studied adequately only as a resulf of:

the socio-political mobilization af Spanistfspeakers. American Indian communities . -

have had multilingual situations and distinctive ways of*speaking-for gengyatiohs .
withofit ‘much attentjon. The interest of mam Indian people in maint iﬁag and.
reviving traditional- languages fits into the traditional approach’to the study of

to make aéddemic scholars think of the preparation of materials usgfl ig\ education
.as* something) they 'should .do. Indian English and ways-of speakitfxatill remain .
relatively* lijtle studied.. - - - - e -
- “ . . I~ ' N
& . . - -\ e .y
a « . o ‘ . . - B ) . °
C o S o . . ‘ ) Lo~
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N In general, educationally significant aspects of a language situation have ‘come’

"into’ focus only after the comimunity in+question has been’ defired as a sdcial

problem, and more especially, as a social force. Previous attention to the languages

involved focused upon what seemed most exotic and remote. Immigrant and Indian X

* languages alike have been viewed mostly as something lingering from the past.
=" 7\ We neéd 'to begin,.to think of the finguistic heterogeneity- of our country as
continuously ‘present. The United States is a multilingual country, with‘great.num-
bers of’us¥rs of many languages. American multilingualism is not-an aberrdtion or a-
residue. If ‘anyth“mg,\it.has increased in recent yy'ats,.gspecially with régardeto
. Spanish, . Vietnamese,and* perhaps 2 few other languages. We nebd to address {the
linguistic -heterbgeneity of out c'ou?l\t
shape -t will and should have, anticipate the futuye.To de so, yve_-have'to address
.the linguistit dthnography ofthe United States as sustained, central scientific task.
d hoc responses’ after the fact of social m‘db?fization Fonnected with language~
Y ome, too late ‘and provide tgo little help. And ad,hoc ‘responges are too easi
- distorted by the immediate terms of social and political issues. Members of language

communities themselves may have a partial view. We need sustained w that
R | . . b

. provides both knowledge of lahguage situations apd an ihdependeq&, crigical assess-
ment‘oflang\ﬁ'ge problems. ' , ° 5 . :
Educators have a stake in the. maunting .of such a program of,study, since ’

©  mobilization around issues of language so-commonly tums -attention to schaols.

T
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. Educators havd a special stake in making sure 'that a sustainnﬂ@prbgrarir of study
. includes indepehdent, critical attention to the nature of language problems. That
attention. should include stugdy of the process by which sométhing having to do
with langiiage does (or does not) become defined as a pfoblem in our country in the
first place. It is not to be assumed that 'thére is a fit between public recqgnition of

" ‘problems and actual language. situation. (To repeat, teacher failure to recognize the , -

structure and role of Black English Vernacular still.handicaps many Black children,

~ and did even more before it becane recognized as a ‘problem’ in the 1960’s. Some
* of those who resist such recognition continue to be Black.) o Lo
. 1 suspect there are four kinds of case. That is, there are ‘indeed situations
recogiized as probl¢Mns that are g‘eguinely problems (bilingual education, for exam-
ple); there may well be situations not defingd as problems that can be left dlone.

- But I suspect thabthere are also situations not now defined as proplems that ought
to be so defined—situations taken for granted but ‘at possible c¢ost. For example, ¥ -
,very little has been done to study communication in medidal ‘settings, especially
" -betweési professional pers%r‘mel and pati(e‘nts.lQ What are the effects of difference’in
idiom, . terminologl, semahtic system? or even of difference in native language,

there being so many ‘medical personnel of foreign origin? and in some™Tegions so
. many patients with little commbnd  of En!sh?_ Perhaps thepe is no recognizéd *
& ‘problem because ‘those affected have little visitfility or consciousness of comriion.
ch,ncé‘gn. Yet aseries of articles in the NSMQ; Times might make this situation,
“itself Undhanged, suddenly a ‘problem’. Finally, there may.sbe situations defined as -
problemsythat ought not to be, the’issue béing falsely or su tficially posed—e.g.,
- thé supposed’ problem of children with practically ‘no Iar"lt_guage'."Any of us may be
subject to cultural blinders and public fashions. We nee{i_ comparative, critical,

- historcal perspective to transcend them. » . B :
*  We pneed, in short, to beéx_ble to see our country in terms of language, steadily *
ahd whole.” To do so is to §o beyond questiops of diversity -of languages and
language-varieties: Black-English, NavajorHopi, Zuni, Spanish, Italian, German, Slo- .
venian, the many, many languageS‘of: this ceuntry are sglient and important. The

ry as'a permanent feature of it, discuss what -

-

o
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diversity . they co}nprise is so-great, so neglected, as to be almost. overwhelming by
itse]f..Yet there is something further. There jga unity that has also es ped us.Ido. ,
not mean political and social unity. That is not in question. To be syre, the drive 0 -
. for-homogeneity has been so great. that even tdday the thought of diversity being -~ "\
accepted can “frighten some. Street signs i Spanish, even in.a Spanish-speaking - "/
neighborhood, can attract.ire. A teleph u\%\company may refuse tohire a Spanish- . .
_speaking aperator, to answer emétgen,cfca Is, in-an area with many Spanish domih- " * Lo
ant speakers. To argue for recognjtion of éthnolinguistjc diversity seéms: troubling
to many, as'if the ties between us were so fragile as to break' beneath a ¢rumb of o
differencg. But the forces making for integrgtion, the economic and communicdtivged . ¢
ties of the country, are irreversibly dominant. To aggue thg right to diversity isdo . 1'
argue only for breathing space within the hive. , . h ‘ o _ I oL
. The,unity in terms of which we need tp-see our country is the unity in its . .~
. '.domin’gn.t groups and i'nstitu;}ons‘ that Yives it a certai? cut and pattern, regarding’ - " .
T languagé; regarding the valu€ om language, the way irL which-language énters into, .
life. We.need to be able to imaginesthe United States sociologically as if it werea ~» [ 7
small country, a Belgiuim® or Switzerland, a single entity af which one could ask, as

. one can ask of any society: what are the basic patterns of the use of langaage? what_ STy
- are the values, rights, responsibiliies, associated with language? what is the outlook -

of the culture with regard te language? how did it come t_olK that way? how does® -
* -it seern likely to change? "\ » . ‘ ) o B ..
We are able to think of the Navgjo or the French’in this way. We need to be' -«
* able to imagine ourselves in this'way 45 well, to find, through comparati, histori~
cal and descriptive study, a mirror in Which to see the United States as possessed
throughout -its_history, of language poliyjes, of predominant attitudes toWards lan- |, _, °
guage_and its role, thatlive it one place algong many gassible places in the roster of - *
*. . the wotld’s cultiwes. ., . .. , . T . ﬁu LN .
.- - Even’if there were onl]y-English the unity ‘to be seen.is not,simple. Imagine . / o
that ‘the only language in the country*was English, even standard English. Situa- . . /-
tions, roles, activities; personal “characteristics_such’ as age and sex would still affect .
. .and shape ways_of using language.. The occupational and- class’ structure of the
" society. would still be there as a source of heterogeneity, on the one hang, and .. .-
hegemony, an the other. Let us consider'heterogeneity. first. . ’ . St
..~ Inherent heterogenqi)'. Even if everyone used some form of standard English,”.
.C all the ‘manifold ways ofstalking as a person of a cerlainkind, of using language to. - "

" %. do a dbrtain kind of thing, would be present, needing o be- discerned and described
and their consequences considered. Many of the judgments:made of persons in
everyday life, many of th opportunities one has or toes nqt have, involve com-
mand or lack of.commandy fthese;stylbs and genres, of bging able to talk like an X,
or being ablé to use language to’do Y. Such divemityﬁs inherent in social life.
Research has, Barely begih“to address it adequately, 'telating linguistic devjcessand, - -

.pattems to.social meanings and roles. It is'the same here as*with differemces of.
\whole language or.language-variety. Research mostly follows the .fiag of social mo- e
bilization. Sex.related differences imJanguage ha?dly,:{[ﬁ::% ferd/t.heéﬁrst'time'é ’ ..
few.years ago. Yet untM recently one would have had to conclude that mgmrand . - "

. women talked.alike-in every sotiety except for a few Amerfcan Indian tribes, the’
Chukclree of Siberia, and some scattered otkers, so far as the published literature’ =
could show. Again, status-related. differences-ir” language are hardly the monopoly

. of the Japanese, Korean{(and Javanesé, y il recently lingyistic theory -treatéd

*  them as facingtingly special. - - ’ e 7 : ?

. There general lesson to.be drawn.

«an see socially relevant features only when' the

. o RS

-

.- ®

linguistics that sdqrts from grammar
intrude within th grammar. If the .
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" very utiits of phonology or morphology cannot. je.stated without réference to the
.. v, sex or status of .a participant in speech, then th&3ocial fact jS tagKen into account; L
indeed, the case,may-become-celebrated a3 an instange of “rhen’s and women’s 7
speeclf”’ or special corcern with the expression of status. Yet seéxual roles and status
% ».’ differen .an_a_uﬁive:sal in society, and assuredly come -into play -when people oot
speak tojeach other. Starting-from grammar, one does not see how they come into-
* . play; ong as to,start from the sotial featlire itself .and look.aPthe.yse of language - .
t I fromtts tage point. ‘Then thefeatures gﬂ@nguage'th{g’_t\arg‘sek;ctﬁ'an‘d grouped’ .
<i. together as characterisfics"of speakin} like.a womarr; speakingtke an elder, and the
«  like, can be'seen.” "< e HEEEA .o
s A final example: many are awdre of the igteresting’ways in which choice of )
. * “second perdon pfonoun in French (tu: vous), German (Da"Sie), Russian (ty: W), . -
“ete.,_cgn’signal lesser or greater socia -distance. Many is the, paper written on such
. .pronphod-and related forms’of salutation and grgeting. Yet'it is a safe assumption -
[ that variation in*sqgial distance is universal, and universally ‘expressed‘,in‘ppe OF azew,
" _another way in use-of language. Management of.social distance may well be one of
* - thesmost pervasive dimensions of language use. One has to start from recognitior®sf , -
" .. social distance to begin to'see thoroughly and accurately how it‘is accamplished4s °
. . afunction of language. . . ‘ > ! S .
" ...~ Even if only. standard English were found in the United States, then, thgre « -
»-%euld be many socially shaped pattems of tanguage use to discover and consider.
Still, . the diversity would have a certain uifity. Not,“English’’, but the history,
values, and social structure of the United States woullt give a characteristic config-.

, uration'to them. ° a - \#d . . .
= H«'gfden Hegemony. Schools wo not find their problems of language re-
- solved in the'situations we are-imagining nowrConcem to develop the full potential .

of each child would lead o recognition of language as involving more than com-
mand of ja standard. - For example, Iasuspect that there is a pervasive” dominant
attitude that discourages verbal fluency and expressiveness in white males. It ought
" to be food for thought that in most knqwn societies it is men who are considered
the masters of verbal style, and indeed often trained'in its ways, whereas women are
subordinated “and even disparaged. In our gwn country, as we know, it is commonly
gitls who show most verbal ability, who leam to retain foreign languages, etc. Men
in public life whose work depends on use of language may be heard to disclaim any
¥ special knowledge or command of ®. The hint of homosexuality seems not to be far
oo from"aésthetic mastery of language in a man. Again, I suspect f many persons . ~
° spend much, of their lives in*what. might'be called ‘verbal passing’, the maintenance
“af the public. verbal face that is-not chosen, but imposed. And thdt is the fate of
- narrative skill in our society? There seems some reason to think that the expressi-
vity of traditional narrative_ styles has”oftén been disapproved by -the upwardly .
- mobile and middle class. One sees*a loss between generations of a-vital narrative
’, style in some people of Indian communities. People cdnfinue to relate accounts and
. narratives, of course, we are storying more and enjoying it less? =
. *+ Most.serious of all, and most difficult for schools perhaps to accept: I suspect
that our culture is so oriented toward discrimination among persons on the basis of
language that even a society of 200 million speakers of standard English would
show a class and occupationdl structure much like the present one, matched by a
. hierarchy of fine verbal dfscriminations. In other words, we must consider the
. possibility that schools, along with other institutions, have as a latent function the
reproduction of the present social order on the apparently impartial ground of
language. Given the inherent variability in language and language use, even a society
of standalyé'glish speakers would show detectible differences in pronunciation,
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.digtioa, g\mferréd constructions, ané the like. Are we so convinced that language
change is language decline’ (as many of our educaMe appear to be), so predis-

pgsed to correctness and correction, that most of that society of standard English .

speakers would still leave school with a feeling of linguistic insecuriy and inferior-

ity? .. : . ;o .
. Perhaps not, but in order to éee our soéiety, and the place of language in it,
+ espegially the plicepf language in%ducation in it, we have to ask such questions.

Te what extent are the inadequacies and senses of inadequaey about language imthe °

. _society to-be explainéd by the backgrounds and characteristics of those who pass
“through schools? To what extent are they upwittingly produced by schools them;’

* ‘selves? 2 . ) .
i R . _ -
Equality-Implementation ** L , -
- P 5 X . ~ .’ - ..

~  Perhaps our sogiety can never come closer to equality of oppdrtunity, to a
treatmeént of lanfuage in 'schooling that starts where the child is, that develops the
fullest linguistic potential of the child. Still, those are the goals in terms of which
‘one often speaks. It is an}]y that the change required to come closer to them is'so
perVasive‘—ch:inge ‘in" knowledge, change in attitude,-ultirya;ely change in Social
- structure itself. Change in what we know can never be enough, yet without it the
. ‘o&er‘changes are impossible’,One sees some yf?énge in the treatment of Black

W

English Vernacular that would not have-came 3about without the research of the” |

‘past decade or so. Knowledge of other situationgqpn have effect too, espectally in
_the context of a view of the history and direction of the role’ of langlage in the
- sociéty as a whole. , S S
My call for such knowiedge in relation to schools arhounts to agall for an
educational linguistics, as a major thtust of 'schools of education, departments of
linguistics,"and all concerned with language and with education. Let me add that it
, should be-shaped not only by educators and linguistics, But also by members of the
communrities concerned, teachers and parents both. It is inherent in adequate study
of language that onexmust draw on the ‘knowledge that members of a community
atready tacitly have, and. the same is true for ethnography, for knowledge of ways.
- of speaking in relation to cultural contexts. And insofar as the work to be done
involves policies and goals, members of the communtities affected must necessarily
play a patt. The educational linguistics envisioned here is in part a community
science. : : .
_‘Such an educational linguistics entails change in both linguistics and educa-

tion. In a sense, its goal, must be to fill what might be called a ‘competency’ gap. -

There is a gap in the sense of a lack of persons. able to do the kind of research that

is needed. The gap exists because the need to fill it-has not been Jrecognized, and
recognition of the need depends on overcoming a ‘competency’ gap in another,

theoretical sense. Both linguists and educators may use the term ‘competence’; the .

gap between their yses is at the heart of what needs to be changed.

. In linguistics the term ‘competency’ was introduced by Chomsky a decade or

. so ago. [ts oflinary meaning suggested a linguistics that would go beyond language
" structuré to the linguistic abilities of people. The promise proved a°bit of hyper-
bole. The term was used in a reduced sense as equivalens to just what portion. of
competence involving knowlgdge of a grammar, aﬂxd grammar itsell was defined in
terms of an ideal potentiality, cut-off ffom any actual ability or person. Grammar
was to explain the potential knowledge of an amalgamated everyone in general, and
of no one in.particular. Social considerations weére wholly absent from such a
‘competency’. The result has been conceptual confusion that has led some to aban-

-~ o . 1{
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* don the term altogether; others to tlnker with it; still others to denounce its use as \

pdrtisan apologetlcs (‘that’s not ‘competence’ was used to mean ‘what you are .

inferested .in is not-lifguistics’). In Chomskyan linguistics, i short, ‘competence’

has meant an abstract grammatlcal potential, whose true ‘character and whose rela- -

. tion to realized alike femain quite uncertain:, Tire image of the language-acquiring
child -has been one of an immaculate innate’ schemata capable of generating any .,
l:hlng, unconstrained and unshaped by secial life. "

education the terms: compe@ence”’m
assocnated with a quite different conceptlon
monstrable, socially relevant skills. No offe ¢ ‘¢an/be inst demonstrable skills, but
therd is fear that the notion reduces educati \0. to fa very limited conception of

. ability and potential. It suggests an rmagyof an’e ternally shaped repertoire of
traits that. does not allow for going beyond what is alreatiy given. It suggests that

. success in transmitting basic skills is someth rig tha was.once in hand, lost, and now
“to be gone back to. S N

- Each polar notion of ‘competence’ tréat?'as yic sp thmg that is derivative.

_The simple linguistic notion treats formal grammar 3 “bagpe, and:use of language as
unconnected, or dependent, whereas in fact..the oﬁposlte is the case. What we
conceive as grammar is a precipitate of.a noqnat vé selection frpm among the ways '
of speaking, the true verbal repertoire, the full orgam/atnon f means of speech.
Grammar began that way‘in the service of Helfenistic cultural hegomony and con-
“tinues that way in the service of a certain concepjion of sciende, A valid.\potion of
\{erbal competence reaches out to include the full Brganization o \ means and mean-.
ing-ef speech, and becomes part of a notion-of communicative competence.

The notion of {competence’ that Mas gained currency in education treat$
dlsﬁngUIShabie skills ‘as elementary, underived, whereas any prescribed set of skills
is a precipitate of a complex of assumptions and understandings as to the nature of
society, its present gnd future opportumtnes and the probable or prescribed rela-
tion of a.group of students to it. There is a tendency to focus on instrumental,
vocational- ingredients of verbal .skilperhaps at the expense of the full range of'
verbal abilities valuet and possible.

-In both cases the limited notion of competeme is bound up, I thidk, with a
limited ablhty to see the nature of the language situations in the United States.

' That limitation is academic. | want fo suggest that the problem of language in’

education is not to go back to basics, whether in the grammar of the linguist or-the

grammar of the schoolboolg but to go forward to fundamentals. How does language
come organized for use in the communities from which children come to'schools?

‘What are the meaning and values associated with use of language in the' many

different sectors and strata of the society? What are. the actual verba!l abilities of-

children and others -across the ‘range of settings they naturally engage? What is the

\; " fit, what is the frustration, between abilities and settings—where is an ability frus-

trated for lack of a setting, a setting unentered for lack of an ability, in what ways

are patterns of personal verbal ability shaped by restrictions of access to settmgs on

. the one hand, culturaily supported aspirations. on Lhe‘otheﬂ

' When we consider where a child is,.what 4 potential is, we are cons:denng
abilities for which ‘competence’ is an excellent word. if we-can understand it aright,
. in something close to its drdinary sense, as mastery of the use of language. To use

“the notion in eucation, we need to know the shapes in which mastery comes in the

many- communities of speaking that make up the country, and we need to be able

to relate those shapes to the larger historical and social factors that constrain them. .

Ethnolinguistic description can at least enable us to see where we truly stand with

regard to linguistic competence in the United States: The knowledge it provides is
lndlspensable for those who wish to change where we stand.

‘co petency-based‘ have become
lhe erhphasis is upon specific, de-
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_ To.see, the need for knowledge >f the language situations -of our country; to
support training and research to obtain ®tch knowledge; to change the relations
between linguistics and education, so as to bring into’ being-an educational linguis-
tics that can foster all this—these are tne imperatives for.change, thejfundamentals
to which we must move forward. ¢ S R : s
The key to implementifig suck changes, I think, is.in the hands of Schools of
Education. There is little chance .of-success, little. change of results relevant to
schools, if educators do not play aprincipal role in shaping the growing concern of
students of language with the social aspects of language. At the University of
Pennsylvania we are expanding a Reading and Language-Arts program into a general
program of Language in Education, and including in it a specialization in Educa-

- tional Linguistics as a foundationahfield. The purpose is both to train researchers

and to influence the training and outlook of those in other parts of the School. The_
new program is possible partly because of the cooperation and support of some

_ linguists outside the School. Each School of Education may find its own particular

pattem, but a successful pattern ought to have these three ingredients mentioned:
training of research specialists, influence on the training and outlook of ‘others,

" cooperation between educators and linguists.

The g

) atest challengesto Besearch, the research of greatest benefit te schools
now, wil

ed programns of research that can function within a limited frame of time, say a

ear, and provide  through linguistics ethnography a usable sketch of the ways of

‘sbeaking of a community or district served by a school. For the most part linguistic

thnography has flourished abroad with. studies of cultural uses of language in
exico, Affica, Panama, the Philippines. We need to bring it home-to’ Pittsburgh
and Philadelphia. The support of Schools of Education will be essential for this.

The models of research that are needed are not wholly ready to hand: practical -
“relevance and research development mus}}row together, in the sort of environment

that a-School of Education can provide. ) .. . .
' It is not too much to imagine, indeed, that language in education can Q&an
integrating focus for many aspects of a School. The ties with Keading and Lang®age

Arts, with developmental psychology, with English Studies, are obvious. When one

considers the way in which problems of language are shaped by cultural-assump-
tions and attitudes, it hecomes apparent that there are ties with the historical,
sociological and anfhropblogical foundations- of education. There is a complex of

spurious and genuine problems of language divérsity in rellion to special education '

and school counselling. Issues of curriculum and instruction arise as well. With a bit -
of luck and a lot of initiative, education might find itself a major force in shaping .
the study of language in the United States. ’ , 4

-

J +* NOTES

1. The contributign” of tach of these men, and something of my debt to them, is

_indicated in Hymes 1970, 1974, ch. 8, for Sapir: Hymes 1974: 85-86, 121-122, 204, for Marx.

1975, for Jakobson: 1974, ch. 7, for Burke. .
: 3. This point is developed more fully in my Introduction to Casdep et al. (1972). In
introducing my lecture, Donald Henderson quoted a very apt passage from that essay. framing
ahat 1 had to say perfectly, and 1 am grateful to him for it. . o -

4. See Hoover (1975). . . .

5. The pioneer in this work is William Leap. Sce his article (1974): a.book-length
collection of studies of Indian English i$ now being cdited by Leap. . , .

6. 1 try to address these 1ssues in some detail in a paper called "Fthnographic Monitor-
ing’, written for a syn:posium on ‘Language I)(:\'cl_opmt'nt’ in a Bilingual Settinf™\ March 19-21,

to domesticate and direct the skills of ethnography and descripti
. lin s, of sociolinguistics or ethnolinguistics in'broad senses of those ter[ns.-vx\

‘ _Dell\'l'*lathaway l:lymes‘_' -
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. '1976. organized by tugene Bricre fur the Mu]u)mrual/Mulhcultuml Matcerials Dcvclupmcnl
- Center of California State Polytechnic {University. Plans for publicution arc not yet définfte.

7., Let me siress that I do not suggest that cvery aspect of languape structure~ahd use
can simply be assigred to one or the othcr of the two generalized tvpes of function. They are
not clthgror catch-u Th are 'ntcrdcpc'\dcnl their nature is not quite the saine at one levgl
-of-lapguage as ag an  her: their rianifestations enter into a variely of relationshipsassbetween
levels“of lguguage. = essentigl ;oint is that an gdequate study”o[ language cannot be, built on
attention to just . of l.hcm 1 sp(ak ol‘ gcnc&lucd l\'prs o[ gause thcn‘ is no

one .level there arc ,fundamcntally just twu k.mds of means, and Orgdnll.ntmn ul‘ means; rouphly

. . a what’ and a ‘how The principle of contrastive rclcv.\ncc within a fram¢ that is busic to

- l:nguxstics appllcs ‘to both: the ‘samge thing’_gan bc saidl in a set of contrasting ways, and the

‘same way' can be used for a set of cunlrlstx‘\g ‘things’. A kcy to the orpanization of lahguage in

.2 parﬂcular cultute or period is restnetion on free combination of ‘what's' and *hows’ ™ the

ing,s that must be said in ccrt:un -ways,the ways that'can be used only forxertain things. The

admlssible relations comprise the adinissible styles. In cffeet, the study..p[ language is funda-

mentally a study. of stites. There is l‘urthcr discussiori in my Introduction to, Cazccn et al.
(1972) and my essay, “Ways of Speaking”, in'Baumaii and bhcucr (1974).

8. See Hymes 1968. - ’ -

9. This pomt shquld be obv:ous yet scenis h.ud to grasp, so deeply ingrained is a
contrary assumption. 1 have been trying {0 make the poifit for Alll‘lOSl twenty years. See Hymes
1961a, 1961b, 1964a, 1964b, 1974, ch. § - . )

10 Roger Shuy has plonund in this regard. For discussion of the gcncra] issue of
language problem. I am indebted to mewmnbers of ‘the Cmnn‘httc( on Sociolinguistics of the:

, Social Science.Rn.scarch Councxl espc.cnally Rolf Kjolseth.. . -~ o
- . :
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