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OVERVIEW

This handbook is designed to help
school district personnel select a

new curriculum program on the basis
of considerations of cost and effective-
ness. "Effectiveness" is used here to
mean the extent to which a curriculum
program is expected to produce posi-
tive effects. The process presented in
this handbook involves identifying
goals, establishing criteria for program
selection, gathering cost and effective-
ness information, 5nalyzing and com-
paring programs, and selecting the
most appropriate of the programs
being consiCered.

Although this selection process
can be carried out by a single individ-
ual, it is strongly recommended that it
be undertaken by a group. The group
should include approximately six
people. teachers or curriculum
coordinators for the subject area in-
volved, principals, and central office
administrators. If a group effort is

planned, one person should be as-
signed to act as "Project Manager."
This person will be responsible for
coordinating your curriculum selection
project. Opportunities for group dis-
cussions are provided to ensure that
different points of view are considered
and that the final selection of a pro-
gram reflects a consensus of group
opinion.

Four major tasks are involved in
the program selection process de-
scribed here. Each of these tasks is
presented in a separate unit. An
Appendix, the Project Manager's
Guide, is provided to detail the special
activit.es the Project Manager will
undertake to facilitate the group
effort. It is recommended that the
Project Manager read the entire hand-
book before reading the Appendix.



Unit 1 Identifying Goals, Screening
Criteria, and Programs

This unit explains how to either
summarize the results of previous plan-
ning efforts or tO perform these initial
tasks if you have not done so already.
The activities discussed are: (1) ana-
lyzing ydur current situation and
developing a program goal statement,
(2) specifying general screening criteria
to be used in selecting several suitable
programs, and (3) identifying from
three to seven curriculum programs
that meet the screening criteria estab-
lished.

Unit 2 Establishing Selection Cri-
teria

This unit presents an approach
you car, follow to develop a ,set of
more specific . selection criteria to-
gether with specific questions to be
answered for each criterion in gather-
ing information on alternative pro-
grams.

Unit 3 Analyzing Alternative Pro-
grams

This unit describes how you can
gather detailed cost ar.i effectiveness
information on each of the alternative
curriculum programs being considered.

Unit 4 Comparing Alternatives and
Selecting a Program

This unit is designed to enable
you to compare the programs being
analyzed in terms of the extent to
which they satisfy each of your selec-
tion criteria. The results of this com-
parison provide the basis for your final
selection of a specific program.

Appendix Project Manager's Guide
This appendix provides informa-

tion on specific planning activities, i,e.,
developing time and cost estimates and
coordinating the overall project. It also
provides checklists which the Project
Manager can use to monitor and
coordinate the performance of the
four major tasks involved.

Worksheets, information sheets,
and checklists are provided on pink
pages. Exercises which can be used to
practice various tasks are on green
pages. Where appropriate, the com-
pleted worksheets or information
sheets may be detached for easy
reference.

rJ



UNIT 1

IDENTIFYING GOALS, SCREENING
CRITERIA, AND PROGRAMS
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INTRODUCTION

the .1( tivit les per forine_i in work
ing through this unit initiate the cost
elle( tiverress pros endure and provide
the groundwork for ,ill of the ac tivibes
orahried at the following units. floor
ornpleting Unit I , you will have

del ided upon Program goals and
identified three to seven programs that
appear to provide alternative ways of
red( hung those goals. Unit 1 is divided
into three sections the first sec non
presents a way of stating. the min a
idiot changes desired by developing .1
programs goat statement: the set and
sis lion enables you to spar -ify the

general sr reeving criteria to he used in
identifying several suitable programs.
and the thud sect iOn suggests a way to
identify urric idol» programs that
meet the general Si reeninii tit
eSt di it ished. The program goal state
ment should spe. if y whit improve
merits you want to make ni terms of
the situation in your disiru t. On the

basis of your goal statement, you will
formulate several screening criteria
which can be used to i2entify any
programs which warrant further con-
sideration. The programs thus iden-
tified will be those on which you will
eventually gather and compare cull
and effectiveness data.

A brief discussion of the activities
mentioned above has been provided
here to enable you to gather the
information needed before proceeding
with your cost-ef fel tiveness analysis.
More detailed instrui lions for carrying
out these activities an be found in
another RBS proclui t. Curriculum and
Instruction.

FORMULATING A PROGRAM
GOAL STATEMENT

the important e of formulating
spec Ili( goals as the first step in any
attempt to rh,inge a curriculum pro
gram vannot he overemphasised. 511ch
goofs are needed if the search for a

new program is to he effectively (Ji-
ro tea. Your program goal Statement
should I 'early soBcly exactly what
you want to arc °mulish with a new
urnr ilium program. Only after su h

goals have been defined i an the
various programs which represent
alternative ways of acc omplishing
those goal; be evaluate (.1 with regard to
ost and elle( tiveness. An in omplete

or ambiguous goal will seriously limit
the usefulness of the run a ciltrin pro
gram selection pros ess. You c annul

implement this process to sia1!. t the
''best" available program unless you
know what you want to aci °mulish,
Your first step, therefore, is to formu-
late a program goal statement. This
statement must provide an answer to
the question, "What do you want the
new riirrir alarm program to I ow-
Wish?" I he sample answer below pro-
vides information on the curriculum
area, the pupils involved, and ifir
program goals.

Curricidum Area -I he new I urn, iliii
program should tea. h

Elementary mathematics with an
introduction to basic algebra.

Pupil Population Hie new program
should he appropriate lor

Number of Pupils 50 pupils
Age/Grade 5th anc 5th grade

pupils
Character s- Gifted pupils

Pr Ogrd111 goals the new proyriun
should

1. Allow the pupils to work
independently while learning
the basic' concepts and skills
of algebra.

2. Allow each pupil to work at
his or her own pace.

3. Provide stimulating exercises
or projects to encourage pupil
interest in pursuing advanced
algebra.

If you are ready to formulate a
program goal statement which includes
all of the necessary details, turn to
page 1-7 and complete information
Sheet 1. Otherwise, continue reading.



DESCRIPTION OF CURRENT
SITUAT ION

)no of the hest ways to approa, h
the of a program goal
iitsitement is to analy.-e the present
situation in an attempt to identify any
needs whit fi are riot being fulfilled.
Your program goals can then be
I(Jfinll(atedon the basis of meeting the
needs identified. begin with a descrip-
non of the present situation whir
irk hides information on

1. i he curriculum area under
onroileration

I he pupil population in-
volved

Any circumstances related to
111(1, !AIM area int

Ow pupil population whit h
suggest the need for a new

f. h of these °Uri!! !)t'llif'111:; Is
lusc t ISS4...Id In mole detail below.

1 2

Curriculum Area

The yurn«iltini area will usually
he a particular a hp- area Such as
English or mathematics. The particular
area of interest, however, may be one
which combines several traditional
disciplines. basic skills, for example,
include the lundamental elements of
both mathematics and English; social
studies usually refers to a curriculum
area composed of several of the social
sciences and :sometimes a few of the
humanities. the Inaterial covered by a

particular program may also be inde-
pendent of the traditional disciplines.
For example, a particular program
!night deal with personal or sot ial
development, although such goals are
usually related to traditional subject
areas.

Pupil Population

Two I. Inds of information are
needed here. liir st, you should indir ate
the number of pupils (together with
their age or grade) who would be
affected by the contemplated currier-
(urn change. Then you should deter-

mine whether or riot those pupils share
any characteristics that are important
enough to influence the curricululll.
Sur7h adimtives as "urban," "under
achieving," "bilingual," "educationally
disadvantaged," "gifted," etc., should
he used to characterise the pupils.
where appropr late.

Circumstances that Suggest the Need
for a New Program

The information providrxi here
should enable you to answer the fol
lowing question: "What elements in
the r urrent situation have motivated
district personnel to look for a new
curriculum progiam?" While your
answer should he as complete as pos-
sible, no attempt should be made to
make any unwarranted assumptions
about possible causes.

The worksheet on the following
page shows how a current situation
can be described so that all of the
necessary information is included.



3

EXAMPLE A

WORKSHEET FOR DESCRIBING CaRRENT SITUATION

urrtiItII Af

Reading

I Puptildtiou

Number of Pupils:

Grades 4, 5, and 6

(

Many of these pupils are from lower income families in communities which are bilingual. Their general
performance in other subjects tends to be below average for their grade level.

!, ,,uggest the Need for ,1 New f't ugriim

The scores of these pupils for reading on the Californi Basic Skills Test indicate an average gain of only 5 months in
reading ability over the last year.

Teachers have reported that the pupils are not interested in the readint-; selections assigned.

Data collected in a pupil self-assessment survey showed that very few of these students do much independent reading.

Pending legislation may provide funds which can be used to equalize educational opportunities for children from
cultural minorities.

Use Worksheet A on the following page to describe your current situation.
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WORKSHEET A

DESCRIPTION OF CURRENT SITUATION

Use this worksheet to describe the current situation in your district.

1. Curriculum Area:

2. Pupil Population.

Number of Pupils

Age/Grade:

Characteristics:

3. Circumstances that Suggest the Need for a New Program:
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ANALYSIS OF
CURRENT SITUATION

How do you want d ICW program
to atter I the orient situation in tho
((rip (item area 111VOIVed Consider

ea( h of the (al tors (list tissed below
Iie:ole attempting tO provide d i OW-
Pitle answer to this question.

Analysis of Curriculum Area

Perhaps the ( urn( ilium area
sue, if led on Worksheet A should be
hroadened to Wake it more relevant
and /or Inure interesting. A so( ial
L,tudies ( our se I Urn I oil to topics dtiti(1-

ti'd with history arid ooliti( al
s, ien( e night be enhoni ed by the
Ada ion of son in tow( s related to

iology and anthropology, Other
soliatios might he unproved if the
ilf 1111 drug Were narrowed, espe-

t ;ally nt thoski( ases where the lea( hors
(lo not have enough time to I OVer all
Of the material involved.

tell other Cast'', might legiure
merely a shift in emphasis in the
tern illurn. A 01 If se fqviliisl/ina the

( oncLpts of. matheniat,rs could be
altered to emphasi/e the application of
mathematical oncepts in everyday
life. Or, a so( at studies course based
mainly on fa( trial material night be
refocused to stress topics of interest to
pupils from Cultural minorities.

Analysis of Pupil Population

Are all of the pupils af fecnri by
the current situation going to be in-
volved in the new curri( ulurn pro-
gram? Will any other pupils be in.
volved? It might be a good idea to try
out or pilot test the new program to
see how Ole tiv' it is before imple-
menting it throughout the distri( t for
this pupil population.

Consider also the pupil c harai. ter-
istics that were noted in your des( f
non of the lierent situation. De( ide
whether or not any of these( hard ter -

istics are important enough to require
program slut( di( ally designed for

pupils of this type. You may need d
program designed for edu( ()hominy
disadvantaged, rural pupils or for
bilingual pupils.

Analysis of Circumstances

How could a new t writ pro-
gram help you to hanged negative
situation into a positive one' In teriiis
of the situation derirribed on page 1
a new program might be'expet. ted to

1. Illipr6ve leadirk2 sirm es as

I easured Ily .

Provide Interesting reading
material

Provide more tune for tea( h
ors to help pupils whip find
reading dif fi( tilt

4. Lni ourNe independent read
ing

b. Conform to legislative guide
lines for binding

Now ombele youi analytic of
these three elements into a progra,11
goal statement win h sue( itiv; w'rat
you art; looking for in a ntmi I tufo 11
lunr program,

Example B on the following page
shows a completed program goal state
ment.
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EXAMPLE B

INFORMATION SHEET FOR PROGRAM GOAL STATEMENT

Currir ultra; Area The new curriculum program should teach:

Reading with the emphasis on comprehension

Pupil Population The new program should be appropriate for

Number of Pupils 250 pupils

Age /Grade Grades 4,5, and 6

Chard teristics. Bilingual pupils

Program Goals The new program should

1. Improve average gains in reading scores as measured by the California Basic Skills Test

7. Include reading material that would interest bilingual students

.3. Allow non-teachedirected learning

4. Encourage independent reading

!). Conform to legislative guidelines for funding

Use Information Sheet 1 on the following page to present your program goal statement.
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INFORMATION SHEET 1

PROGRAM GOAL STATEMENT

Complete this information sheet to speCify the kind of curriculum program you want to find.

Curriculum Area: The new curriculum should teach

Pupil Population: The new program should be appropriate for:

Number of Pupils:

Age/Grade:

Characteristics:

Program Goals: The new program should:



DEFINING SCREENING CRITERIA

The number of available curriru-
lunr programs is r ontinually increasing
'in nearly all stibio t areas, Condor ting

ost.et fectiveness analysis of al/ of
the Lurriculum programs available in
any (if-30e1 Si WO I area would he an
unmanageable, time-consuming task. If
Sul h an analysis is to be useful, there-
to! e,' it is tie( essay to define from
three to five sr reeving f 'ter ia which
an he used to identify A lirniterl

number of programs who h rue likely
to he offer live in meeting the program
goals you have established. These

reeving r iter is ran be der ived f rom

your program goal statement_ They

should represent the program features
that are most important if the new

provain is to fulfill your needs within
the budget you have available. For the
program goal -statement presented on
page 143, such criteria might be

1. Program should heath reading
with the emphasis on corium!
hension

Program should be appro-
priate for 4th, hth and hth
grade pupils .

Program shcidld be designed
for bilingual pupils

1. Program should cost no more
than

If you are ready to define your
screening criteria, turn to page 1-12
and, complete Information Sheet 2.
Otherwise, continue reading.

bb



NECESSARY CRITERIA

These criteria are directly related
to factors that must be taken into
account before a specific program can
be considered suitable. A suitable cur-
riculum program is one which is appro-
priate in terms of the subject area and
the pupils involved and which your
school can afford.

Curriculum Area

This is the curriculum area de-
scribed in your program goal state-
ment. If this curriculum is a traditional
subject area, however, it is probable
that there will be so many new pro-
grams that it would be impossible to
examine all of them. It is important,
therefore, to be as'specific as possible
in establishing this screening criterion.
For instance, do not use a term like
"mathematics" if you can describe the
curriculum area more spcifically,
algebra or arithmetic skills.

1.9

COM STUDINT
AREA roPuLATION

Pupil Population

This is the pupil population
specified. in your program goal state-
ment. Ignore any pupil characteristics
that will not affect your selection of a
new program. If any characteristics
were noted that you consider impor-
tant in terms of program selection,
establish a separate criterion to cover
them; in a case like this, you will have
two criteria .related to the pupil popu-
lation. 1
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Cost

In most dSf!ti, d dititrIt t'viii have a
definite amount of money hudgeted
for the( tit rir ilium program under con-
sideration. this figure provides the
cost criterion for any new program
you rely stile( t.

f or your screening criterion, you
may estimate program costs in terms
of the tot -dl r ost of d new program or
in terms of the differences in cost
between the r urrent program and the
new program being considered, since
sorm of the bask expenses. e.g., teach-
ers' salaries, will be the same for all of
the programs in a given I urriculum
df(!d.

You 'nay estimate program costs
on the basis of first year or 'average
year costs. You may also want to
estimate per pupil costs, srnr e informa-
tion on r rirriculum programs often
specifies perpupik osts rather than
total costs.

Additional Criteria

Other criteria related- to the
unique situation or local preferences
within your district may also be in-
cluded among your screening criteria.
Generally, it is a good idea to limit the
number of sr reening criteria being
used. If you feel that the screening
criteria established will. result in the
selection of more programs than it
would he practical to analyse, how-
ever, include additional screening cri-
teria in your list.

Examples of some kinds of addi-
tional criteria which could be added to
your list are provided below.

1. Program should he self-
instrur trona'

Program should be usable in
non-graded open classrooms

3. Program should provide for
late-entering pupils

L.

lb

All screening criteria except the
cost criterion should he r hiked by a
staff member with experience in the
curriculum area involved to make shre
that they are valid. ,

Example C on the following page
presents a set of screening criteria.



EXAMPLE C

INFORMATION SHEET FOR LISTING SCREENING CRITERIA

Curl it uliun Ared f he new i tat program should:

1.. Cover most of the social sciences

2. Provide in-depth treatment of social science concepts and applications

fnlnl l'uOtflation The new progiain should be appropriate for.

Grades K-6

4. Urban pupils; it should reflect the realities of urban life.

(.0st I he new program should r u-st no more than:

!). d. Total $20,000 for the first year or for an average year

h. Per -pupil S 80 for the fist year or for an average year

Additional Criteria

Program must provide training, reference, and evaluation materials for staff

Use Information Sheet 2 on the following page to list your screening criteria.
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INFORMATION SHEET 2

LIST OF SCREENING CRITERIA

Use this information sheet to list your screening criteria.

Curriculum Area: The new curriculum prOgram should:

Pupil Population: The new program should be appropriate for:

Cost The new program should :ost no more than:

a. Total:

b. Per-pupil'

Additional Criteria

for the first year or for an average year

for the first year or for an average year



IDENTIFYING SUITABLE PROGRAMS

Your screening criteria should
enable you to determine which of the
many programs available are worthy of
further consideration. These programs
should be viewed as alternative,ways
of achieving your program goals. This
handbook has been designed to assist
you in analyiiog three to seven suit:
able programs in order to determine,
On the basis of cost and effectiveness,
which would be most appropriate for
.'our scl

It is suggested that you include
your current program in this analysis if
it meets your screening criteria. The
current program can provide a con-
venient comparison point. The cost
and effectiveness ratings assigned to
the current program will give meaning
and perspective to the ratings of the
alterrxitive programs. The differences
betqeen' the ratings of the curient
program and the alternative programs
will also help you to decide whether
the rating of a given alternative pro-
gram reflects enough .3f an improve-
ment to warrant its selection.

If you have already decided which
programs will be included in your
cost - effectiveness analysis, turn to
page 1-17 and list them on Information
Sheet 3. Otherwise, continue reading.

1.13
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SOURCES FOR IDENTIFYING
CURRICULUM PROGRAMS

Innumerable curriculum programs
are currently available. These programs
include bilingual programs for English-
and non-English-speaking pupils as

well as multicultural, multimedia, and
individualised programs in nearly all
subject areas. At present, however,
there is no single "best" way to locate
curriculum programs since no single
reference work or nationwide retrieval
system exists. Information on curricu-
lum programs is scattered through
many sources. A diagram illustrating
the rnajot sources for information on
curriculum programs is presented
below.

SOURCES OF INFORMATION ON CURRICULUM PROGRAMS

Information systems

a. Local
b. State
c. Federal (ERIC)

Periodicals

Contacting
Developersetc:.

Publications of Professional-
Organizations

a, Research Labs
b. Universities
c. R & U Centers
d. NEA

Materials from Publishers:

Catalogs, Brochures, and
Pamphlets

MEMBERS OF THE
CURRICULUM PROGRAM

SELECTION GROUP

Consultants

At tending workshops, seminars,
conferences, and demonstrations



Not all of the sources included in
the diagram on the preceding page will
be helpful in locating suitable curricu-
lum programs. In order to screen the
programs available, you will need to
refer to sources that will prpvide in for-
mation about many programs quickly,
easily, and -- especially objectively.
There may he no conferences sched-
uled for the near future; and visiting
another school will only supply you
with information about the programs
being used in that school. The three
most helpful sources for locating infor
mabon on curriculum programs are.

1. Information systems which
-include local, state, and fed-
eral information services.

Publications of professional
organizations such as research
laboratories, universities,
.R&D centers, NEA, etc.

3 Catalogs, brochures, and
pamphlets supplied by pub-
lishers.

These sources frequently publish
information on the curriculum pro-
grams available classified by specific

1-15

subject areas or in some other way.'
Information on content, grade/age
range, special features, aid estimaied
cost is usually supplied for each pro-
gram listed.

You may wanit to consider using
other sources of irtfokrhation later --

when you begin to gather more de-
tailed cost and effectiveness informa-
tion on the curriculum programs to be
included in your analysis.

Example D on the following page
shows how suitable programs should
be listed.

'A Sourcebook of Elementary Curricula,
Programs and Projects, developed by the
Far West Labo6tory for Educational
Research and Development, San Fran-
cisco. California, is a goad example of
such a publication.

"For further guidelines on gathering infor-
mation or identifying specific sources of
information, refer to Curriculum and
Instruction, a product developed by the
Administering for Change Program of
Research for Better Schools, Inc., 1700
Market Street, Suite 1700, Philadelphia,
Pa. 19103,
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EXAMPLE D

INFORMATION SHEET FOR LISTING SUITABLE PROGRAMS

The following social studies programs meet all of the screening criteria listed on page 1-11.

1. Name: Concepts and Inquiry: The Educational Research Council Social Science Program. Developed by the Educa-
tion& Research Council of America.

Publisher: Allyn and 3acon, Inc., Boston, Massachusetts, 1970.

2. Name: Focus on Inner City Social Studies. Developed at Kent State University, Kent, Ohio.

Publisher:

3. Name: Principles and Practices in the Teaching of the Social Studies: Concepts and Values. Developed by the Center
for the Study of Instruction, San Francisco, California.

Publisher: Harcourt, Brace and Jovanovich, New York/San Francisco, 1970.

4. Name: The Field Social Studies Program.

Publisher: Field Educational Publications, Inc., San Francisco, California, 1970.

5. Name: The Intergroup Relations Curriculum. Developed by The Lincoln Film Center for Citizenship and Public
Affairs, Tufts University, Medford, Massachusetts.

Publisher The Lincoln Film Center for Citizenship and Public Affairs, Tufts University, 1969.

Use Information Sheet 3 on the following page to list the programs that meet your screening criteria.
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INFORMATION SHEET 3

LIST OF SUITABLE PROGRAMS

List below the programs that meet your screening critieria. These are the programs on which you need more detailed
information. Include information on the source and/or publisher when possible. identifyirl suitable programs may require
some time. It is suggested that you spend several days identifying programs which might be suitable before completing this
information sheet.

1. Name

Publisher

2. Name

Publisher

3. Name

Publisher:

4. Name:

Publisher:

1-.). Name

Publisher

6. Naive

Publisher:

7. Name

Publisher

If you have listed more than seven suitable programs, it is suggested that you add at least one criterion to your list of
screening criteria. This should enable you to reduce the cumber of programs being considered to between three and seven.
In order to define additional screening criteria, it might itv helpful to refer to your program goal statement on page 1-7 and
the information on additional criteria on page 1-10.
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SUMMARY

Your program goal statement
should indicate the curriculum .area,
the pupil population, 511d the. goals
you want to achieve with a new
program-. Your screening criteria
should be based upon and comp&tible
with your program goal statement,
These screening criteria should enable
you to identify from three to seven
suitable programs each of which has
the potential to fulfill your goals for a
new curriculum program.

As you work through the activ-
ities discussed in thiJ following units of
this handbook, one of the suitable
programs you have identified here will,
eventually, be selected as the "best"
curriculum program for use in your
school.

Make sure that completed copies
of Information Sheets 1, 2, and 3 have
been submitted to your Project Man-
ager.
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INTRODUCTION

In working through the material
presented in Unit 1, the preliminary
activities involved in comparing alter-
native curriculum programs were per-
formed. These initial tasks were: (1)
formulating a program goal statement,
(2) defining a few basic screening
criteria which could be used to iden-
tify a limited number of curriculum
programs for analysis, and (3) identify-
ing several suitable programs which
meet those criteria for further con-
sideration.

This unit presents an approach
you can follow to develop a set of
more specific selection criteria which
can be used to analyze and compare
the curriculum programs you have
ioentified for further consideration.
These criteria will provide the basis for
your ultimate selection of a curricu-
lum program.

DEVELOPING SELECTION
CRITERIA

Selection criteria can tie used to
assess alternative curriculum programs
in an attempt to determine which
program is likely to be most effective
in accomplishing the program goals
established by school district person-
nel. Thus, the selection criteria you
decide to use should be directly re-
lated to those aspects of the curricula
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being analyzed that are most impor-
tant in terms of your program goals.
For example, if personnel in your
district want to use a multimedia
program, one or more of your selec-
tion criteria should detail the various
media the curriculum program selected
should include.

As you develop your selection
criteria, consider the program goals
detailed in your program goal state-
ment. Most program goals can be
related to one of the following general
categories

A. Coverage/Content: what top-
ics are covered and the extent
to which they are covered by
a given program.

B. Instructional Approach: the
educational theories which
provide the basis for a given
program and the teaching/
learning activities included in
that program.

C. Utility: factors associated
with the initiation and con-

firmed use of a given pro-
gram.

D. Evaluation /Validity: formal
or informal evaluation reports
or findings related to the
effectiveness of a given pro-
gram.

E. Special Considerations: any
other program characteristics
that district personnel may
consider important.

A comprehensive list of curriculum
selection criteria related to each of the
foregoing categories is provided on the
following pages. A set of specific:
questions has been provided for each
criterion listed. By answering ques-
tions of this kind, you will be able to
decide whether or not a given program
meets each of your selection criteria.
When you have completed the tasks
discussed in this unit, you should have
a list of criteria based upon your
program goals and a set of questions to
be answered for each criterion listed.



LIST OF POSSIBLE SELECTION CRITERIA

General Category
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Criterion Specific Questions to be Answered

A. Coverage/Content 1. Clear Objectives

2. Appropriate Scope

3. Logical Sequence

4. Accuracy/Detail

5. Appropriate Grade/
Difficulty Level

Is this curriculum program based upon clearly
stated instructional objectives? How appropriate
are these objectives? Are the objectives stated
on at least two levels ranging from broad goals to
specific behavioral objectives? Are the objectives
related to specific units or lessons?

Does the curriculum program cover all of the
areas you are interested in? If not, can any gaps
be filled easily if it is selected?

Are the concepts or topics presented in a logical
order? Will the pupils be able to follow the
sequence of instructional activities with minima'
difficulty?

Is the information presented in the program
accurate? Is the content accurate in terms of the
level of detail presented? Is the content in
agreement with recent findings in this subject area?

Is the content presented at an appropriate level of
difficulty for the grade/ability level of the pupils
who will be using the program? Is the reading
level appropriate for the pupils?
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General Category Criterion Specific Questions to be Answered

B. Instructional 6. Sound Theoretical/ Is the overall instrui.tional approiri h bilSt!(1 Upon
Approach Empirical Foundations an established theory of learning? Are the instt

tional methods hosed upon the results of researi h
on the teaching/learning process? Does this
methodology support a curriculum philosophy or
learning theory accepted or preferred in the
district?

7. Varied Learning Activities

B. Pupil Information on
Performance

9. Provision for Review

Does the program provide a variety of learning
activities for the pupils? Are alternative tea( hang
strategies suggested for assisting the pupils in the
learning of concepts and the achievement of
instructional oblectives? Are rnultitile.dia tel hreques
employed?

Are pupils regularly provided with information on
how well they are doing? Are the diagnosis WO
careful monitoring of pupil progress elements of
this program? Is pupil self-evaluation used?

Is a spiral presertation of r ontent or ini epts
employed? Are ample opportunities provided for
.hlview and ret I led rat ion Are new r oni rpts
related to those presented previously? Are familiar

\c' oncepts presented at higher levels and. in
different ontexts)



2.4

General Category Criterion Specific Questions to be Answered

B. Instructional
Approach
(cont.)

10. Extent of Individualization

11. Apcfropriate Cognitive
Level

Is it possible for pupils to begin at different points
in the program? Can pupils progress at their own .

pace through different instructional .sequences?
Is any provision made for matching the instruc-
tional mode and sequence to individual pupils?

Does the program provide pupils with opportuni-
ties to analyse, synthesize, and evaluate concepts,
ideas, or generalizations related to'different
topics? Do pupils have opportunities to apply
what they have learned?
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General Category Criterion Specific Questions to be Answered

C. Utility 12. Provision for Staff Training

13. Ease of Student Use

14. Attractive Appearance/
Format

15. Equipment Requi..ed

16. Facilities Required

Can members of the staff (teachers, counselors.
aides, etc.) use the program with little or no
additional training? Are explicit, comprehensive
instructions provided for the teaching staff? Is

the prograrn relatively easy for the staff -to use?
What planning, training, and support are needed
if this program is to be implemented effectively?

Can the pupils become easily oriented to the
procedures of the program? Are explicit,
comprehensive directions provided to guide the
pupils? Is the program relatively easy for pupils
to use? Is the program designed to foster pupil
self-motivation and self - management of the
learning process?

Will the pupils find the instructional materials
attractive or visually interesting? Is the format
used to present program materials logical and
clear? Are the illustrations or graphics well done
in an appropriate sire? Is the sire and style of the
type used to print the materials appropriate for
the pupils?

Can the program be implemented without any
additional equipment? Can the program be
implemented it the equipment already available is
!modified slightly? .(Costs related to equipment
are considered under Criterion 18 Reasonable
Cost.)

Can the program be implemented with little or no
modification of existing facilities' Can the
program be used for vaiious organi./ational
arrangements: self-contained classrooms or clusters.
open Or traditional classrooms, et( (Again, Lost
should not he considered here, but as par t of
Cr Iterion 113 Reasonable Cost.)
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General Category Criterion Specific Questions to be Answer ed

C. Utility (cont.) 17. Organizational /Staff
Changes Required

18. Reasonable Cost

Can the program be implemented and operated
with little or no change in the organi/anon of the
schooi staff? Can the program be implenr.inted
without hiring and/or training any additional
personnel? Can the program be implemented with-
out reassigning any current staff members? (Again,
cost should not be considered here.)

Can the program he implemented at a relatively
reasonable cost? Once in operation, can the
program be operated from year to year at a
relatively reasonable cost? Can implementation
costs be spread over several years? What costs
would be incurred for the purchase of materials
and equipment? What costs would be ner essitated
by equipment or facilities and/or staff changes
required?
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General Category Criterion Specific Questions to he Answered

D. Evaluation/
Validity

19. Expert Authorship

20. Availability of Formal
Evaluation Findings

21. Availability of Informal
Evaluation Data

Are the developers/authors well known in their
field? Are they respected by their professional
colleagues?

Have any evaluation studies of the program been
published? If so, were the findings positive,
neutral, or negative? Was the program evaluated
with positive results in a setting similar to your
own? Were the evaluation studies comprehensive
and technically sound?

Have other school districts used this nrogram
successfully? Do experts within your school
district or from a nearby university consider this a
high quality program? Have many school districts
across the state or the nation adopted this program?



Z -8

General Category Criterion Sr>ecific Questions to be Answered

E. Special
Considerations

22. Lack of Bias

23. Interdisciplinary Approach

24. Local Acceptance

Is the program acceptable for use by pupils from
all racial, religious, or regional/national origin
groups? Are materials free of any sexual, class,
cultural, or racial bias? Are females and members
of minority groups mentioned in the materials
with reasonable fr:quency and in varied roles which
avoid stereotyped characterizations?

Does the program integrate subject matter from
various disciplines or areas of study? Do the
materials reflect a multidisciplinary approach to
problem solving and learning? Is the program
designed to encourage affective development and
foster specific interpersonal behavioral skills, e.g.,
group problem solving?

Is the orograrti appropriate in terms of any concerns
expressed by parents and/or pupils? Are the
teachers likely :o accept the program, or might
they oL,lect to using it? Could the program have a
positive effect upon future school funding efforts?
How rr ight the program be perceived by community
leaders and influential groups?



INITIAL RATING OF
SELECTION CRITERIA

Some of the curriculum selection
criteria listed on the foregoing pages
may seem quite important to some
members of your group, while others
may consider them relatively unimpor-
tant. The worksheet on the following
page 'is provided to enable the mem-
bers of your program selection group
to specify, independently, the relative
importance they would assign to each
of the criteria listed. If you have other
important criteria that are not listed,
they can be filled in at the bottom of
the worksheet. After everyone has
completed the worksheet, one person
should summarize the group ratings by
following the procedures described on
page 2-12. The summary prepared
should be used to stimulate a group
discussion of the relative importance of
the various criteria before a final rating
of their relative importance is made.

:3
*^.
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WORKSHEET A

INITIAL RATING OF SELECTION CRITERIA

Working as an individual, use this worksheet to indicate the relative importance of each criterion listed by circling the
appropriate number. Under Additional Criteria, fill in any additional criteria you wish to include.

Key: 9 Very Important
7 ,Rather Important
5 Marginally Important
3 Rather Unimportant
1 -- Unimportant

A.

Criterion

Coverage/Content

Relative Importance

1. Clear Objectives 1 2 3 4 5 6 7 8 9

2. Appropriate Scope 1 2 3 4 5 6 7 8 9

:3. logical Sequence 1 2 3 4 5 6 7 8 9

4. Accuracy/Detail 1 2 3 4 5 6 7 8 9

5. Appropriate Grade/Difficulty Level 1 2 3 4 5 6 / 8 9

B. Instructional Approach

6. Sound Theoretical /Empirical Foundations 1 2 :3 4 5 6 7 8 9

Varied Learning Activities 1 2 3 4 5 6 7 8 9

8. Pupil Information on Performance 1 2 3 4 5 6 7 8 0

Provision for Review 1 2 3 4 5 6 7 8 9

10. Extent of Individualization 1 2 3 4 5 6 7 8 9

1 1 . Appropriate Cognitive Level 1 2 3 4 5 6 7 8 9

C. Unity

1 ?. Provision for Staff Training 1 2 3 4 5 6 7 8 9

1 Ease of Student Use 1 3 4 5 6 7 9

14. Attractive Appearance/Format 1 3 4 5 6 7 B 9

15. Equipment Required 1 2 3 4 5 6 7 8

16. Facilities Required 1 2 3 4 5 6 7 9

17 Organizational /Staff Changes Required 1 2 3 4 5 6 7 9

18. Reasonable Cost 1 2 3 4 5 6 7

3 S
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INITIAL RATING OF SELECTION CRITERIA (continued)

Key: 9 - Very Important
7 -- Rather Important
5 Marginally Important
3 Rather Unimportant
1 Unimportant

D.

Criterion

Evaluation/Validity

Relative Importance

19. Expert Authorship 1 2 3 4 5 6 7 8 9

20. Availability of Formal Evaluation Findings 1 2 3 4 5 6 7 8 9

21. Availability of Informal Evaluation Data 1 2 3 4 5 6 / 8 9

E. Special Considerations

22. Lack of Bias 1 2 3 4 5 6 7 8 9

23. Interdisciplinary Approach 1 2 3 4 5 6 7 8 9

24. Local A«.eptance 1 2 3 4 5 6 7 8 9

F. Addition& Criteria

1 2 3 4 5 6 7 8 9

1 2 3 4 5 li 7 8

Submitted by
(name)

If you are working on this task alone, the relative importance of the criteria listed has been determined. If this is the
case, turn to page 2-22 to learn how to specify which selection criteria will be used to analyze and compare alternative
programs.

If a group is working on this task, submit your completed copy of Worksheet A to your Project Manager. One per son
should continue reading on the following page. When the initial ratings have been summarized, each member of the group
should be provided with a completed copy of Worksheet B, which provides a basis for the group discussion activities
described on page 2-15.
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Summarizing the Initial
Rating, of Criteria

One person should summarize the
ratings initially assigned to various
criteria by the members of the group
working on this task. For the purposes
of group discussion, only an average
rating is needed for each criterion
listed.

The average rating assigned to
each criterion can be calculated in the
following way: (1) multiply the value
of each numerical rating by the num-
ber of times that rating was assigned to
a given criterion; (2) total the results
for each criterion; (3) divide the total
by the nuinber of ratings assigned to
that criterion. This procedure is illus-
trated below

Criterion

Rating

Total
Average
Rating1 2 3 4 5 6 7 8 9

1. Clear Objective

Result

// //// (a) 44 (b) 7.3

12 32

2. Appropriate Scope

Result

/ / // / / (c) 40 (d) 6.7

4 5 14 8 9

(a)
(b)
(c)

Id)

12 4- 32
44+ 6
44-5+
40 + 6

44
7.33"

14 +8 +9
= 6.66"

=40

Rating Value x Number of Ratings.
"'Note that average ratings entered for these two objectives have been rounded to one

decimal place: second place thrimal figures 1-4 should be rounded downward, while
second place decimal figures 5-9 should be rounded upward.

Use Worksheet B to Surnrnart /e
the initial ratings of relative impor-
tance assigned by members of your
group to the variot:s criteria. Any
additional criteria that have been
added can be listed at the bottom of
the worksheet. After the average rating
has been determined for each criterion
listed, copies of Worksheet B should
be provided to all members of your
group.
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WORKSHEET B

SUMMARIZING INITIAL RATINGS

Tally the ratings assigned by group members to each criterion listed. To calculate the average rating for each criterion,
multiply the value of each rating by the number of times that rating was assigned to a given criterion, total the results for
each criterion, ar.-1 divide the total by the number of ratings assigned to that criterion.

Criterion

Rating
Average

Rating1 2 3 4 5 6 7 8 9 Total

Clear Obiect Ives

Result

2. Appropriate Si ope

Result

3. Logical Sequericc

Result

4. Accuracy/Detail

Result

Appropriate Grade/Diff ir tiny Level

Result

ti. Sound I hooter!, ,11 .meal I indations

Result

1. Varied Learning Activities

Result

H. Pup I n101 r I In tion on Performance

Result

9. Provision lor Review

Result

10. Extent of Individuali /at in
Result

11. Appropriate Cognitive Level

Result

12. Provision for Staff Training

Result
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SUMMARIZING INITIAL RATINGS (continued)

Criterion

Rating
Average

Ratingi 2 3 4 5 6 7 8 9 Total

13. Eas'e of Student Use

Result

14. Attractive. Appearance/Format

lb. Equipment Required

Result

16. Facilities Required

Result

1/. Organisational /Staff Changes Required

Result

18. Reasonable Cost

Result

lc, E xper t Author ship

Result

20. Availability of Formal Evaluation Findings

Result

21. Availability of Informal Evaluation Data

Result

22. Lack of Bias

Result

23. Interdisciplinary Approach

Result

24. Local Acceptance

Result

25.

26.
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Discussing the Summary
of Initial Ratings

Make sure. that each member of
your group receives his copy of Work
sheet A together with a completed
copy of Worksheet H so that any
simiarities and/or differences in the
ratings of relative importance assigned
to the various m-ilec lion criteria can be
discussed before the c riteria are rated
again and final iied. I his discussion
allows group members whose rating of
d given criterion was higher or lower
than the average rating for that cri
terion to explain why they believe
their rating is more appropriate. It is

helpful for group members to try to
reach some degree 01 consensus on the
relative importance of each criterion.
Make sure that differences in the
ratings assigned ieflect differences of
opinion rather than dif ferent interpre-
tations of the triter ion involved.

Any criteria added to the list
should also he disc ussed by members
of the group. It is quite possible that
someone may suggest a criterion of
considerable importance which was
not included in thu basic list of pos-
sible selection cr ter Ia.
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FINAL RATING OF
SELECTION CRITERIA

After group members have com-
pared and discussed their initial rat-
ings, each individual should assign
ratings to all of the criteria a second
time. This final rating of the criteria
enables group members to apply any
insights or, information gained from
the group discussion.

Use the worksheet on the follow-
ing page to indicate the relative impor-
tance of each criterion listed for your
district. Before beginning to rate the
criteria, fill in any additional criteria
members of the group have suggested
and delete any criteria which members
of the group have consistently rated as
unimportant. Assign ratings of relative
importance to all of the criteria listed.

44
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WORKSHEET C

FINAL RATING OF SELECTION CRITERIA

Working as an individual, use this worksheet to indicate the relative importance of each criterion listed by circling the
appropriate number. Under Additional Criteria, fill in any additional criteria your group has decided to include.

Key: 9 Very Important
7 Rather Important
5 Marginally Important
3 Rather Unimportant
1 Unimportant

A.

Criterion

Coverage/Content

Relative Importance

1. Clear Ohiectives 1 2 3 4 5 6 7, 8 9

2. Appropriate Scope I 7 3 4 5 fi 7 13 9

3. Logical Sequence 1 2 3 4 5 6 7 H 9

4. Accui a( y/Detail 1 2 3 4 5 6 7 8 9

5. Appropr iate Grade /Difficulty Level 1 2 3 4 5 6 / 8 9

B. Instructional Approach

Ii. Sound 1 heoretica1/1. mpirical Foundations 1 2 3 4 5 fi 7 8 9

7. Varied Learning Activities 1 2 3 4. 5 6 7 8 9

H. Pupil Information on Per formance 1 2 3 4 5 6 / 8 9

9. Provision for Review 1 2 3 4 5 6 / 9 9

10. Extent of Individual', ration 1 2 3 4 5 6 / 9 9

1 I. Appropr late Cognitive Level 1 2 3 4 5 6 / 8 9

Utility

12. Provision foi 1,r.rlf 1 raining 1 2 3 4 s / 9 1

1:i. Ease of Student Use 1 2 3 4 5 6 / H

14. At trai t ive A porrarance/F or that 1 2 :3 4 5 13 7 8

15. Equipment Required 1 2 3 4 5 h / H (1

16 1 acili t les Required 1 2 3 il 5 6 7 H

1/. Organirational/Staf f Changes Required 1 2 :1 4 5 6 H

18. Reasonable Cost 1 2 3 4 5 ri / H
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FINAL RATING OF SELECTION CRITERIA (zontinued)

Key: 9 Very Important
7 Rather Important
5 -- Marginally Important
3 Rather Unimportant
1 Unimportant

Criterion Relative Importance

D. Evaluation/Validity

19. Expert Authorship 1 2 3 5 6 H

20. Availability r onnal Evaluation Findings 1 2 3 4 5 6 7

21. Availability of Informal Evaluation Data 1 2 3 4 5 6 7 9

E. Special Considerations

72. Liu.k of f3las 1 -2 3 4 5 6 1 ft 9

23, Interdisciplinary Approach 1 2 3 4 5 6 7 8 9

24. Local Acceptanc.e 1 2 3 4 5 I / 8 9

F. Additional Criteria

1 2 3 4 b /

1 2 3 4 5 6 1 it 9

Submitted by
I rid me)

Submit your completed copy of Worksheet C to your Project Manager.

One person should continue reading on the following page. When the final ratings have been summarized, each
member of the group should be provided with a completed copy of Worksheet 0, which provides a basis for the group
decision on which selection criteria to use. This activity is discussed on page 2-22.

46
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Surnmarizing.the Final
Ratings of Criteria

One person, preferably the same
person who surnmarized the initial
ratings, should summarize the final
ratings assigned to various.criteria..The
same basic procedure can again be
followed to determine the average rat-
ing for, each criterion. Worksheet D can
be used to summarize the final ratings
assinged to the criteria listed,

Again, the average rating assigned
to each criterion can be calculated in
the following way: (1) multiply the
value of each numerical rating by the
number of times that rating was
assigned to a given criterion; (2) total
the results for each criterion; (3)
divide the total by the number of
ratings assigned to that criterion.
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WORKSHEET "..)

SUMMARIZING FINAL RATINGS

Tally the ratings assigned by group members to each criterion listed. To calculate the average rating for Bch criterion,
multiply the value of each rating by the number of times that rating was assigned to a given criterion, total the results for
each criterion-, and divide the tote/ by the number of ratings assigned to thct criterion.

Criterion

Rating
Average
Ratingi 2

1

I 3 4 5 6 7 8 9 Total

1. Clear Objectives

Result

2.. Appropr late Scope

Result

3. Logical Sequence

Result

4, Accuracy/Detail

Result

h. Appropriate Grade /Difficulty Level

Result

6. Sound .1 heoreticala tripiric:al Foundations

Result

Varithl Learning Activities

Result

H. Pupil Information on Performance

Result

9. Provision for Review

Result

10. Extent of Individualisation

Result

11. Appropriate Cognitive Level

Result

17. Provision for Staff Training

Result
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SUMMARIZING FINAL RATINGS (continued)

Criterion

Rating
Average
Rating1 2 3 4 5 6 7 8 9 Total

1:1. 1- iisr. of Student Use

Result

14. Attractive Appearance/1- ormat

lb, I quipment Required

Result

16. i acilities Required

Result

11. Organisational /Staff Changes Required

Result

1H. Reasonable Cost

Result

19. F xpert Authorship

Result

20. Availability of Formal Evaluation F indings

Result

21. Availability of Informal Evaluation Data

Result

22. I ai.k of Bias

Result

2:3. Interdis( if )1inary Approm h

Result

24. Local Acceptance

Result

,.).

26.

4 9



DETERMINING WHICH
SFLECTION CRITERIA TO USE

The analysis of alternative curricu-
lum programs is most effective when a
set of from 5 to 15 selection criteria is
used. If only a few criteria are used to
analyze and compare alternative pro-
grams, many important considerations
might be overlooked, which could
result in the selection of a program
that is not appropriate for your school
district. On the other hand, if too
many criteria are used, the selection
process will be extremely cumbersome

although any benefits which result
from the extra time and effort ex-
pended in including additional criteria
may be minimal.

The List of Possible Selection
Criteria on pages 2-2 to 2-8 contains
twenty-four criteria. If other criteria
have been added, you may have devel-
oped a list of nearly thirty potential
selection criteria, together with the
average rating assigned to each cri-
terion. These average ratings should be
used to limit your list of potential

2.22

selection criteria. First, all criteria with
average ratings of 5.0 or less should be
deleted, since an average rating of 5.0
is only Marginally Importan. (See the
rating key on page 2.10.) If your list
includes fewer than fifteen criteria,
you can use the ciqeria which remain
as your final set of selection criteria
for analyzing and comparing alterna-
tive curriculum programs., If, however,
your list still includes more than
fifteen criteria, your group may decide
to delete the less important criteria
still on the list. You can make further
deletions by eliminating criteria with
average ratings below 5.5 or 6.0. If
you use this method to delete further
criteria, be careful to choose a ut-off
rating that will not eliminate tot: many
olbthe remaining criteria. For example,
it would not be a good idea to delete
seven criteria from a list of 16 or 17
criteria.

Another method you might use to
limit the number of final selection
criteria (after the criteria with average
ratings of 5.0 or less have been

deleted) is to list the remaining r r iter la
in order of relative importance using
the average ratings assigned. Then
glance down the list of ratings and see
if you can identify a natural break or
gap in the ratings assigned somewhere
around the middle of the list. If such a
gap exists, all criteria with lower
ratings can be deleted from your list of
final selection criteria.

Now, your curriculum selection
group should proceed as a group to
limit the number of criteria and estab-
lish a final set of selection criteria to
be used in analyzing and comparing
alternative curriculum programs. Using
the list of criteria and average ratings
on Worksheet 0, follow the proce-
dures described above to develop a
final set of selection criteria. Then, as
a group, complete Information Sheet 1
on the following pages.
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INFORMATION SHEET 1

LIST OF FINAL SELECTION CRITERIA

Use this information sheet to list the selection criteria that you or your group have decided to use in analyzing and
comparing the alternative curriculum programs being considered. Define each criterion by filling in the specific questions
that must be answered to evaluate a given curriculum program in terms of that criterion. Although sample questions am
provided on pages 2-2 to 2-8, you will probably want to make some of those questions more specific and/or add other
questions that reNect your particular situation or requirements.

Criterion /Average Rating Specific Questions to be Answered

4.



7
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LIST OF FINAL SELECTION CRITERIA (continued)

Criterion /Average Rating Specific Quest ions to be Answered
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LIST OF FINAL SELECTION CRITERIA (continued)

Criterion/Average Rating Specific Questions to be .Answered

10.

12.

13.

14.



Criterion/Average Rating
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LIST OF FINAL SELECTION CRITERIA (clntinued)

Specific Questions to be Answered

15

Make sure that a completed copy of this information sheet is submitted to your Project Manager.
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INTPODUCTION

In Unit 2, the criteria to be used
for final program selection were estab-
lished and rated in terms of relative
importance. Previously, more general
criteria were used to identify programs
which warranted further .considera-
tion.

In working through this unit, you
will conduct a search for information
on each of the programs under con-
sideration. In many ways, this is the
most difficult and most important

tivity of all. The procedures and
sources discussed in this unit should
enable you to collect adequate pro-
gram information. This task will prob-
ably require the longest period of time
of any of the activities involved in this
project, since it may take days or even
weeks for you to gather the necessary
information and materials. If more
detailed cost information is required
than the rough estimate used for
screening purposes, you will probably
need to work through the procedures
for estimating program costs after you
complete the information sheets for
each program which present informa-
tion related to each of your selection
criteria.

3.1

GATHERING INFORMATION ON
COST AND EFFECTIVENESS

The three basic steps followed in
gathering cost and effectiveness infor-
mation are: (1) determining what
additional information is needed, (2)
collecting the needed information
from appropriate sources, and (3)
summarizing the collected information
for use in comparing alternative pro-
grams. Each of these three steps is

discussed below:
Determining what additional

information is needed. To perform this
task, you should have the following
information at hand for easy refer-
ence: the program information /ou
collected for use in screening available
programs and your list of selection
criteria. Assess the adequacy of the
program information you have in rela-
tion to your selection criteria to deter-
mine what additional information is

needed.
Collecting the needed information

from appropriate sources. Several
sources for information on curriculum
programs were mentioned in Unit 1

(pages 1-14, 1-15) to help you develop
criteria to be used in identifying suit
able programs. Some of those sources
may also be helpful as you begin to
collect cost and effectiveness informa-
tion. Below and on the following page,
the kinds of information that may be
expected from each of those sources
are briefly described. If you need help
in locating specific sources, however, it
might be a good idea to contact your
local curriculum and instruction super-
visor, county/intermediate unit, or
state department of education. Also,
you may wish to consult Curriculum
and Instruction: A Guide to Alterna-
tives, a training package developer] by
Research for Better Schools, which
contains many references on specific
sources of curriculum information.

1. Pu bl i s hers' catalogs, bro-
chures, and pamphlets
These materials which are
prepared by publishers usu-
ally pr; ilde general informa-
tion about curriculum pro-

grams but may be rather
biased. The information pro-
v ided usually includes a

general description of the
program, goals, insfructional
strategy, major subject
emphasis, unit sequencing,
learning activities, program
development and status,
evaluation procedures, con-
tact information, references,
and costs.

2. Developers' technical reports
These reports include data

collected through the evalua-
tion of the program espe-
cially on the instructional
outcomes and various aspects
of implementation.

3. Direct contact with devel-
opers This is an especially
useful way to obtain informa-
tion to answer questions in-
volving any subtleties not
easily communicated in a

formal way or to gather the
most recent data available.
(This approach will be more
productive if a definite sys-
tem for making such contacts
is established.)

4. Outside evaluators' reviews
Such reviews can provide an
objective assessment to bal-
ance the developer's or pub-
lisher's evaluation of a given
program.

5. Local, state, federal informa-
tion systems These infor
matron services usually pro-
vide useful information on
subj,N t area, content, grade/
dif f ulty levels, special fea-
tures, and estimated costs for
currently available r. ur riu;Il111!
programs.



h. Co nsultants Contacting
curriculum experts from urn-
ver sities, research agencies, Or
private consulting firms who
are familiar with a spa 'if
program may provide valu-
able information I onrerning
the ionceptual or theoretical
soundness of the instructional
approah.

Some information on, for to-
'wince, slat f training or student use of
the program Wily hest be gathered by
observing the at tual program in ic,e.
Further sources of information related
to the actual materials or to program
implementation are described below.

/. Direct inspection of samples
or the complete program
This approat h allows the
fneriiber s of your group to
rely more on their oven ludg
ment than on the opinions
and impressions of others for
information related to sill h

item in as Ira( y/det ail,
ognitive degree of

individualization, and lac k of
bias.

Exhibits, conferences, and
we 'lops The potential
par pant should seriously
()riskier the benefits of at

tending demonstiations or
rlibits in which the actual
materials can be seen and.
questions answered. Hhe
advantage is that the Most
f ern intconation is usually
availahle. I he personal in
vokeinent in work shops also
r nay make that option eSpe

ri,w,mlirig, however,
thw-p opportunities ti1dy not
he available when your sear( h
is taking pldi e.
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'1. kliS;iS to other schools AI
though this approach can

involve some logistical prob-
lems and considerable cost
and time (unless the curricu-
Inm under study has been
adopted in a neighboring dis-
trit t), sin h visits provide the
hest total indication of pro-
grain of feet iveness. Naturally,
direct observation is espe-
cially useful for gathering
information on criteria re-
lated to actual classroom
dynamics. Even though the
potential of a given curricu-
lum program is not always
realized in actual irnplamenta-
t ion, the six criteria related to
instrin tional approach arid
pupil use can be roost effec-
tively evaluated by observa-
tion. 10 the extent possible,
the i lassrootris observed
should lie similar to those
which would be using the
new program so that mean
ingful generalisations art h'-

made.

Summarizing
mation. Using the pro educes and
int ormatiin. sources suggested aliove,
you are now ready to gather i ost and
effectiveness information on the alter
native programs under cons:Jeration.

the col lected inf or-

ihe tune needed for this a fivity will
vary from a few days to number of
weeks depending on the k inds of
criteria involved, the availability arid
accessability of spec:di( sour( unit
the expertise and experiern e of the
search staff. Although this activity is

riot discussed in detail, the importance
of this activity for the overall selec tion
process cannot be overemphasized.
Since the program information col-
lected will provide the sole basis for
your final program soles tion, your
search should be conducted very care-
fully.

You will need to sominar lie aii of
the information collet ted for each
criterion to facilitate later selection
activities. It is suggested that all mem
hers of your group discuss the infor-
mation colkicted and de( nie what
information should he entered on the
information summary sheets. (All of
the information collected should be
retained for possible later reference.)

Example A on the following page
shows how appropriate program infor-
mation can be entered for several
selection criteria.

If one of your selection criteria is
Reasonable Cost, at least one member
of your group should be assigned to
read the section on estimating program
costs which begins on page 3-7 and
prepare detailed cost estimates for
each curriculum program being con-
sidered. This task can be performed
while information on effectiveness is
being gathered.
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A Clear Objectives
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EXAMPLE A

SELECTION CRITERIA INFORMATION BY PROGRAM
Program: "Excel," Science

Information

This program focuses on scient fic processes:

observing, classifying, using numbers, meanring,

using space/time relationships, communicating,

predicting, inferring, defining operationally, for

hypotheses, interpreting data, controlling

variables, experimenting.

Source(s),

Publisher's brochure

B Appropriate Scope All of the major natural sciences are covered. Publisher's brochure

C. Appropriate Grade/ Grades 4, 5, and 6. Publisher's brochure

Difficulty Level

D: Extent of lndividua- Individualized. [:11.h pupil works at his own pace. Inspection of the actual

iization

E. Varied Learning ,

Activities

Reasonable Cost

Inc:Aerials

Pupils are directed through activities designed to Teacher's manual for

develop particular skills. The skills are defined in the program

terms of observable pupil behavior. Although

general teaching methods are suggested, the teacher

is free to present the lessons in any way that will

achieve the specified outcome.

Per-pupil estimate- Initial year $80 Publisher's brochure

Per-pupil estimate -Each subsequent year $65 Infor 'nation from users

Use Information Sheet 1 on the following pages to enter information related to your selection criteria.
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INFORMATION SHEET 1

SELECTION CRITERIA INFORMATION BY PROGRAM

Use this page and the following pages to summarize information on your selection criteria and to indicate thesource
of that information for each program included in your analysis. Be sure you have a set of these sheets for each program
being considered.

Criterion

A

Prograni

I n f or m at io Soon e(s)

6 f
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SELECTION CRITERIA INFORMATION BY PROGRAM icontinued)

Program.

Criterion Information Sour-Leis)

E



Crate( or

K

3.6

SELECTION CRITERIA INFORMATION BY PROGRAM (continued)

Program

Information Soun:e(s)

When completed, all copies of this information sheet should be submitted to your Project Manager.



PROCEDURES FUR
ESTIMATING PROGRAM COSTS

INTRODUCTION

This cost sec tion is especially
designed to enable you to estimata
detailed costs for each alternative pro-
gram being considered.

The costs of each alternative pro-
gram should be estinratr i in terms of
differences from the current program
rather than total program costs, This
focus on differences serves twe func-
tions. First, it clarifies the contrsts
amona the costs for different pro-
grams. Second, it simplifies the( osting
procedure since many Spe('IfIC costs,
e,g salaries, ulassroorn fat ilities, etc..,
remain relatively constant regardless of
the specific. curriculum program in
operation. Indirect costs, sin as

building depreciation and ob!:oles
4,en( e, are not included in these c ost

estimates.
The figure below ilaistrates the

total cost differences between five
alternative curriculum programs arid
the r urrent program (identified as Pro-
gram X I. The horliontal line at the
$40,000 level on the figure corre-
sponds to the ost or the r urrent
program, If the total cost fur one of
the alternative programs (see Program
D) IS less than the cost of the r urrent
program, it should be expressed in
negative figures H.

Cost in
Ihousends of
Dollars

yeti

-14

3/

COST DIFFERENCES FOR SIX PROGRAMS

PH( )( HAM

P HOG HAM PHOG HAM PHOG

4/1

4:'
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TERMS USED ON COST
ESTIMATE SHEETS

Examine the cost estimate sheet
illustrated below.

COST CATEGCRY

PROGRAM IMPLEMENTATION PHASE

TOTALSPLANNING TRAINING INSTRUCTION

Personnel
Professional

Support

Travel

Materials
Consumable

Permanent/
Replacement

Equipment
Purchase/
Replacement

Maintenance

Facilities

Contracted Services

LTOTALS

o help you Loinpletu ( ost esli
mate sheets for eat h of the pi ogidllIS
being analyied, all of the terms used
or these sheets have been defined in
detail below aiRI on the following
page.

1. Cost Categories.

A Personnel applies, to people
who ire regiilarly employed,
whether full time or par

time,

'In dtoynne51 where the ,irro(11 1110(pIfil
(IS is higher, the entries

ashram(' shoat should he prereirled by d
minus sign I I.

1. Professional includes any
tear hers, specialists,
and/or adnriinistrators in
addition to the existing
staff,

Support in( lodes extra
Ilerks, and any

iii he r nonprofessional
staff needed to operate a
given program.

H. Travel In( lodes toril t rp;ts
lor trrinspor 1,Ition ;dos all re
laced expenses, silt h as local
and lodging

Materials in, Irides any addi-
tional , osts for the usual
small oftp I5 and hooks,

GRAND
TOTAL

1100k 'PIS, small hails, and
druiplilablH older Is (e.g.,

Cinsenair rods) vvfla h are
requited for a given progiam.

1. Consumable int lodes
noorl booklets, work
hook!. evaluation guides,
dud inaniptilabies whit h
( annol he reused and
have lo be purl 11,(..,(xl

ever y year

Permanent /replacement
int Rider, lea, hers Mall
11.0S dill! cl(!111.7,11 1,1`
100111 11113i(!r thdt r do
be reuse() although re
Hal to t!, !Tidy I.
het.dell Iwo) Itiru To

tinii



O. Equipment includes any
additional costs for the large,
generally more permanent
objects and tools which are
required for a given program.

1. Purchase costs applies to
the original cc sts for
acquiring equipment.
e.g., microscopes, easels,
and special audio-visual
equipment, Any addi-
tional furniture needed
should also be included.

2. Maintenance and replace-
ment cover any addi-
tional costs required to
replace non - consumable
materials and/or to keep
equipment in work ing.
condition.

E Facilities encompasses any
necessary changes in the
existing physical plant
whether minor (painting or
rewiring) or extensive ( nstall-
ing carrels or labaratory
tables or removing partitions
between rooms).

F Contracted services in-
cludes all expenses related to
a particular activity excluding
salaries shown under Person-
nel. Included here are such
costs as consultants' fees and
expenses and any k:osts for
outside data anaysts, repro-
duction, or speciali/ed sup
port services.

I i. Program Implementation Phases

A. Planning includes all activ-
ities which precede any spe-
cial training sessions. Thus, an
introductory workshop or a
visit to a school using a given
curriculum program would he
entered here.

B. Training applies to any
formal instruction, work-
shops, etc., provided or re-
quired to-prepare teachers or
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aides to implement a given
program when extra time,
materials, and/or expenses are
involved.

C. Instruction refers to actual
teaching/learning activities re-
lated to a given curriculum
program. This category also
includes all evaluation activ-
ities, but it does not include
instruction for teachers or
aides, which is entered above
under Training.

GENERAL COSTING PROCEDURES

Since CUrriculuin programs are
usually implemented in a school dis-
trict for more than one year, it is

realistic to estimate program costs for
the initial year and for an average
subsequent year. During the first year
of implementation, special considera-
tions, including costs, are nearly al-
ways involved which do not recur in
21))sequent years of program use. It is
necessary, therefore, ro fit' out sepa
rate cost estimate sheets fo these two
time periods.

Before you ,K.tually id) out the
cost estimate sheets, check the ex-

f),

penses in the various cost categories
for the current program. Remember,
all of the estimates will be based upon
current program expenses or those
projected for the corning year if the
existing program is retained. (In most
cases your cost estimates will be for
additional costs, but in some cases
they may be lower than similar costs
for the currant program.) 1 herefore, in
order to develop your cost estimates,
you should answer such questions as
"How many teachers, specialists, and
support staff are involved with the
current program? What materials,
equipment, and facilities do we have?
What items will need to be replaced?"
Once you have this information, you
can develop cost estimates for each
program under consideration in terms .;

of additional (or lesser) expenses,
You may want to prepare more

detailed cost estimates initially and
then combine the detailed estimates
for each category on your cost esti-
mate sheets.

Some cautionary notes are listed
below to improve the accuracy of your
costing efforts.

1 The size of the classes cs,r

instructional units ie your
district may not be the sarne
as the number of pupils per
class projected for a given
program. For instance.
your classes esccrage 35 pupils
and the materials are supplied
in sets of 30, you may have
to use two sets (60, or half
again as many sets as you
need) for each class, unless
sharing across classrooms
possible.

2. Be sure to include fringe
benefits when calculating all
salary information.

3. Replacement t:osts are not
considered a separate cost
category. Any replay ements
projected should be 'included
with the costs for none on-
su mab le mater la Is and/or
equipment.



4. Remember, all cost estimates
should represent differences
from the costs of the current
program. If the costs for a
new program are lower in
some cost categories than the
same costs for the current
progr am, those estimates
(differences) should be pre-
ceded by a minus sign (1.

DIRECTIONS FOR ENTERING
COST ESTIMATES

1. Round off all estimates to the
nearest whole dollar.

Enter one figure in each
square. Keep the figures pro-
perly lined up for later calcu-
lations.

3. Cross out all squares without
entries, except the squares
where "Totals" are entered
(right-hand column and bot-
tom row).

4. Fill in the appropriate f igures
in each of the "Totals"
squares and enter a zero (0)
in each "Totals" square with-
out an entry.

h. The Grand Total in the bot-
tom right-hand corner should
equal the sum of the totalsin
the columns for the three
implementation phases as

well 3s the sum of all entries
in the "Totals" column. If it
does not, check your figures
until the error is found and
make whatever corrections
are necessary.

EXAMPLE: THE "EXCELL"
SCIENCE PROGRAM

SETTING

This example is based upon a
hypothetical situation in an imaginary,
relatively large school oistrict where
school. personnel are, looking for a
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commercial science program suitable
for their fifto graders. This imaginary
district is supposed. to contain six
middle schools with a total of 15 fifth
grade classrooms. Most of these class-
rooms have from 24 to 30 pupils. The
two or three classrooms which contain
more than 30 pupns can acquire any
extra materials needed from class-
rooms with fewer than 30 pupils

In doing their cost-effectiveness
analysis, district personnel are using
the following information as the basis
for their cost estimates:

Currently, teacher aides are
not being used in fifth grade
classrooms.

Teachers' salaries, including
fringe benefits, average
$12,000 per year. The fifth
grade teachers all teach sc:i-
ence part of the time, how-
ever, since science is not
departmentalized at this
grade level.

3. The district currently em
ploys a mathematics/science
coordinator who spends half
of her time in each of these
subject areas. Her salary, in-
cluding fringe benefits, is also
$12,000 per year.

4. The school year includes 40
weeks or 200 days.

5. The current number of pu-
pils, classrooms, schools, etc.,
is expected to remain stable
over the time period involved.

6. For purposes of simplicity,
district personnel have
decided that such ...actors as
inflation, increased salaries,
etc., will not be taken into
account. (When doing your
cost analysis, of course, you
may wish to consider such
factors.) They are estimating
program c osts for a period of
three years.

CATALOG SPECIFICATIONS
FOR THE "EXCELL"
PROGRAM

"Excell" is a highly structured
science program for Grades 4, 5, and
6. The information presented below,
from the publisher's catalog, provides
specifics for the middle or interme-
diate level of this program.

A. Non-consumable (Permanent)
Materials

1. Instructors' general class-
room materials, each set
sufficient for three class-
rooms: $55 per set.

S.

2. Sets of unit booklets,
study guides, and rriani-
pulables, one set needed
for every group of six
pupils: $27 per set.

Consumable Materials

1. For every group of six
pupils. one set of plan-
ning book lets, work
books, and Lonsurnable
manipulables $60 per
set.

2. For every group of six
pupils. one set of self-
test booklets, evaluation
guides, and self- report
sheets: $25 per set.

C. Training Kits

Each set of three (one needed
for each professional instrui
tor) self-contained kits $90.

D. Additional Requirements

One teal her's aide dun no
science per iods for ear h r lass-
room using the prbgrain.



DISTRICT MODIF ICATIONS
AND/OR ADDITIONS TO
CATALOG SPECIFICS

Experience with similar materials,
together with further investigation,
produced the following estimates on
replacement rates for non-consumable
materials and equipment for a three-
year cost cycle.' As a safety measure,
and to provide a constant figure for
the years after the first year, these
rates were modified as indicated
below.

3-Year -Estimated
Cost C,-cle Replacement Rate
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Modified
Replacement Rate

1st year 5% 7%
2nd year 10% 10%
3rd year 12% 1Cf%

The replacement rate for the first year
was figured as 7%, while a replacement
rate of 10% vv,L.. estimated for each of
the two subsequent years. These esti-
rn were modified by simply de-
cr the replacement rate for the
third year by 2% and increasing the
replac&nent rate for the first year by
2%.

It this program is selected, four
s tat f members (the mathematics/
science coordinator and three teach-
ers) will attend a one-day introductory
workshop presented by the developers
of the program. Workshop expenses
will include travel (300 miles each way
by car), food and lodging for one day,
and workshop fees of $75 per person.
Salaries are not included since the
workshop is on a Saturday and the
participants have volunteered their
time for one day. The fee for the
workshop leader is $150.

The average number of years a given
curriculum is operated in a particular
district defines the district cost cycle. In
th's district, the cost cycle is three years

After the introductory workshop,
12 other fifth grade teachers will be
trained to properly implement the
program. The coordinator and 15 fifth
grade teachers will each receive one
day's pay for participating.

To implement the "Excel!" Pro-
gram, district personnel decided
that the coordinator should spend half
of her science time working ,iith the
"Excell" Program. Also, one teacher
aide will be hired for each of the six
middle schools; these aides will spend
approximately half of their time on
fifth grade science. Aides' salaries
including fringe benefits, would equal
$6,000 per year.

Although the equipment needed
for the "Excel!" Progran is considered
standard in most buiidings, some of
the equipment is not currently avail-
able in two schools. The costs for this
equipment were estimated at $70 for
one school and $230 for the other.

Finally, the estimated costs for
remodeling and other modifications
needed in five of the schools total
$2,890.

On the next two pages, Initial
Year ar,d Subsequent Year cost esti-
mates are presented for the "Excel!"
Program. Study them very carefully,
considering both the format and the
specific figures. Remember, these cost
estimates should represent differences
from the costs of the current program,
in this case, all estimates are for
additional expenses. Each estimate is
related to a specific cost category fora
particular phase Planning, Training,
or Instruction. Note that some entries
represent the result of several calcula-
tions. The notes below each chart are
provided to explain how some of the
more complex cost estimates were
calculated. If you do not understand
how any of these estimates were devel-
oped, review the procedures for esti-
mating costs.
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INITIAL YEAR

COST ESTIMATES FOR THE "EXCELL" PROGRAM

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

PLANNING TRAINING INSTRUCTION TOTALS

Personnel
Professional Ilikkh._ c. $960 e. $3,000

$21,960Support
10

f. 18,000

Travel a. $300 440° 300

Materials
Consumable

,-
d , 450 .. 6 375

9286
Permanent/
Replacement

0000.
"411141111110" 4111111 h. 2,461

Equipment
Purchase/
Replacement

Op. .4111111111011110. 321

321

2,390

Maintenance 1010.- %000.
j. 2,890Fa-aides 1111.1.,,,d/111low ---441111100"_.aiiitill

Contracted Services b. 150 --'401 150

TOTALS $450 $1,410 $33,047 $34,907

Comments

a. Travel expenses at $75 per'person
for four participants in a one-day
introductory workshop: $300.

b. Workshop leader's fee for one
day: $150. g.

Salaries for 16 teachers (1/200 of
$12,000 including fringe benefits)
for a one-day training session: 16
x $60 or $960.

h.
d. Five sets of training materials at

$90 each $450.

e. Half the salary (including fringe
benefits) for the math/scienCe
coordinator's work on science:
$3,000.

Half the annual salaries (including
fringe benefits) for six teacher
aides, one for each school' 6 x
$3,000 or $18,000.

Seventy-five sets (5 in each of 15
classrooms) of consumable in-
structional end evaluation mate-
rials 1$60 and $25 per set respec-
tively): 75 x $85 or $6,375.

Seventy-five sets of non-consum-
able pupil instructional and evalu-
ation materials at $27 each plus
five sets of instructor materials at
$55 per set plus 7% allowance
for initial year replacement (:osts:
$2,300 (75 x $27 + 5 x $55) +
$161 (7% of $2,300) $2,461,

GRAND
TOTAL

i. Cost of equipment purchased:
$300 + $21 (7% allowance for
initial year replacement cu:ts):
$321.

i Cost of modifying facilities in five
schools to accommodate this pro-
gram: $2,890.
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SUBSEQUENT YEAR

COST ESTIMATES FOR THE "EXCELL" PROGRAM

COST CAEGORY

PROGRAM IMPLEMENTATION PHASE

TRAINING INSTRUCTION TOTALS

Personnel
Professional

NW
k. $ 3,000

$21,000SupportSupport I. 18,000

Travel i
0

Materials
Consumable m. 6,375

6,605
Permanent/
Replacement n. 230

Equipment
Purchase/
Replacem ent

o' 30 30

Maintenance pp.
Facilities 0

Contracted Ser.:ices 0

TOTALS $0 $27,635 $27,635

Comments

Half the salary (including fringe
benefits) for the inathiscnce
coordinator's work on science:
$3,000. (Same as entry e. on the
preceding worksheet.)

Halt the. annual salaries (including
fringe benefits) for six teacher
aides, one for each school: 6 x
$3,000 or $18,000. (Same as
entry f. on the preceding work-
sheet.)

(11. Seventy five sets (5 in each of lb
classrooms) of consumable in-
structional and evaluation mate-
rials ($60 and $2h iier set respec-
tively): 75 x $85 or $6,375.
(Same as entry g. on the preceding
worksheet.)

n. R e p lacernent costs for non-
consumable materials: 10% of
$2,300 or $230.

o. Replacement costs for equipment
10% of $300 or $30.

GRAND
TOTAL



EXERCISE: THE "WHY" PROGRAM

SUMMARY OF SETTING

Suppose that district personnel in
the same imaginary school district
whew the "E xcel I" Program was being
analyied are also considering another
program, the "Why" Program. The
information below describes the set-
ting br ie fly.

-The "Why" Program is being
onsidered for use with dis

trict fifth graders. The pro-
gram selected wil; replace the
urrent fifth grade science

program.

i. Six schools (with a total of
lb fifth grade classrooms and
teachers) are involved. Cali u-
latinns c 1 an reasonably he
1.ased on an average class sire
of 30 pupils.

Currently, teacher aides are
not being used in lifth grade

r Iii SS100111S.

4. Tear. her solar le
fringe benf its,
$12,000 per year.

inr luring
average

The distrir t currently em-
ploys one specialist, a 111,10-1/
ti( jence r oordinator (whose
salary is $12,000 per year,
ncluding I r Inge beikif i ts),

who spends half of her time
in ear h of these subiect areas.

CATALOG SPECIFICATIONS
FOR THE 'WHY" PROGRAM

"Why- is an ndrvidualiiecf sc len( ri
program developed for 'Ise in elemen
tary u hook, It is designed to eni our
age inquiry and independent explora
tion by the pupils. Thirty sets of
Exploration Unit; are provided for the
fifth graders. 10 far ilitate your work
on this exercise, it is suggested that
you alculate the i :ost estimates for
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this imaginary school district as you
:view the cost information provided

below,

A. Non-consumables (Perm&-
nent Materials): Thirty sets
of Exploration Units; each
set adequate for 15 students.
Although the Exploration
Units vary in price, the aver
age cost is $20 per unit,

B. Consumable Materials: One
set for each group of five
students. $60 per set.

C. Recommended: 1 hat all
teachers involved attend a

one-week training session.
Fees for salary and travel
expenses for an instructor to
lead the session would cost
$500.

D. Recommended: That a full-
time science coordinator be
employed to work with the
"Why" Program in the fifth
grade classrooms.

E. Additional Information:
Teacher aides are not needed
to implement the "Why"
Program.

DISTRICT MODIFICATIONS
AND/OR ADDITIONS TO
CATALOG SPECIFICS

A new hill.time science uordina
for will f,e hired in addition to
the current mathematic s/sr ience
coordinator. This new coordinator
will devote hill tune to the fifth
grade "Why" Program.

Initial year replacement c osts for
non- consrrcnah le inater ials are esti-
mated at 10 At ter the initial

osts are estimated at
1593, per yryti fbr the duration of
the f ive-year c ost 1 ycle.

:3. Sixty worktables are needed dur
ing the initial year. It is expected
that ten tables will be needed in
each subsequent year to replace
damaged or otherwise unusable
furniture. The worktables cost
$45 each,

4. It is expected that four new fifth
grade teachers will be coining in
each year to replace teachers who
transfer or retire. Each new
teacher will be expected to partic-
ipate in a oneweek training ses-
sion. Therefore, the services of an
instructor will be needed for a

one-week session prior to each
subsequent year.

On the following page, a work-
sheet is provided for you to fill in
cost estimates on the basis of the
information supplied.

After completing the worksheet,
check your answers to those provided
on the following pages. If you discover
any discrepancies between your an-
swers and the solutions provided, be
sure to read the notes of explanation
(3,2 the correct entries.
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WORKSHEET

COST ESTIMATES FOR THE "WHY" PROGRAM

PART A: INITIAL YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

PLANNING TRAINING INSTRUCTION TOTALS

Personnel
Professional

Support

Travel

Materials
Consumable

Permanent/
Replacement

Equipment
Purchase/
Replacement

Maintenance

Facilities

Contracted Services

TOTALS

PART B: SUBSEQUENT YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

TRAINING INSTRUCTION TOTALS

Personnel
Professional

Support

Travel

Materials
Consumable

Permanent/
Replacement

Equipment
Purchase/
Replacement

Maintenance

l"
Facilities

Contracted Services

TOTALS GRAND
TOTAL

GRAND
TOTAL



L

3-16

PART A: SOLUTION

COST ESTIMATES FOR THE "WHY" PROGRAM

INITIAL YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

PLANNING TRAINING INSTRUCTION TOTALS

)ersonnel
Professional d. $4,500 (:. $12,000

$16,500Support

travel
0

Materials
Consumable d. 5,400

75,200
Permanent/
Replacement

A

e. 19,800

,Equipment

Purchase/
Replacement f. 2,970 2,970

Maintenance

:acilities

:not t acted Services

0

1,

b. 500

$5,000 $40,170

500

$45,170OTALS $0

Comments

I. Ilnl w(44 salary for an average e, ty sets of Exploration Units
lea. her Iti 1/40 of S12,000 or (non-consumable 'materials) cost
:.;.;()O. for 15 teachers this equals an average $20 per unit or $600
$4 ,L )00, for ,) Lotiolete set. Sinc-e ear

(,:assmorri needs two c omplete
fee', for ,;alar y dr td thiv.d expenses sets, these t.osts equal x $600
for thc. work shop leader egirdl 000 plus rclilat ement
'F,t)0(1.

111, 11;d111(1 hf`lief11`,,
[Ur .11111111111'1 1101fIlfhil(),

'VOrL tM(1 fllli it!1$0 thr, pfl)

';f.I 1)r Ari,,i1)11.; ustS Sh()
;11 five ',11i

Ow, t,t1,.11-. it,0 per c 1,11.s

ri,()!Ii < ',Ill 'ti!,,/l()() for .111

()As ,It $18,000 or $1,800.

qty work.taldes (.,1 $41, each)
IS n1)1,1, (rwril

10- ') . /00 or r,-,...)/().

GRAND
TOTAL
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PART B: SOLUTION ,

COST ESTIMATES FOR THE "WHY" PROGRAM

SUBSEQUENT YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

TRAINING INSTRUCTION TOTALS

Personnel
Professional g. $1,200 1. $12,000

$13,200Support

Travel 0

Materials
Consumable j. 5 ,400

8.100
Permanent/
Replacement V 2,700

Equipment

Purchase/
Replacement I. 450 450

Maintenance

Facilities I 0

Contracted Services

TOTALS

h, 500 500

$1,700 $20,5')0 $22,250

Comments

g. One week's salary for four ftoch-
t:IS equals 4 x $300 or $1,200.

Fees and travel expenses for the
workshop leader equal $500,

glary, including fringe benefits,
for Ur r,( ohm oordinator work-
ing hill time with this program
equals $ 1? ,000. (Same as entry c.
in the solution to Part A.)

h set of I consumables costs $50
po year per group of five Ski
dents. this IN vials $3(10 per class-
I 00111 (() X $601 or $5,400 for all

c lassroorris. (Same as entry d.
in the solution to Part A.)

k, f3eplar einent osts for non-c on-
stimahle materials equal 15''';, of
$111,000 or $2,700.

1 en work I at) les (at $45 ear h) r ost
$450. (In this rase, replay ement
costs have not been est imated dti d
((en ell tale of or iginal pun hose

osts.)

GRAND
TOTAL
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INFORMATION SHEET 2

COST ESTIMATE SHEET FOR ALTERNATIVE CURRICULUM PROGRAM

Proghim

Complete a copy of this sheet with detailed cost estimates for each of 0`ie alternative programs being considered.

INITIAL YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION'OHASE

PLANNING TRAINING
. .

INSTRUCTION TOTALS

Personnel
Professional

Support

Travel

Materials
Consumable

Permanent/
Replacement

Equipment
Purchase/
Replacement

Maintenance

Facilities

Contracted Services

TOTALS

SUBSEQUENT YEAR

COST CATEGORY

PROGRAM IMPLEMENTATION PHASE

TOTALSTRAINING INSTRUCTION

Personnel
Professional

Support

Travel

Materials
Consumable

Permanent/
Replacement

Equipment
Purchase/
Replacement

Maintenance

Facilities

Contracted Services

TOTALS
GRAND
TOTAL

GRAND
TOTAL
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INFORMATION SHEET 3

SUMMARY COST ESTIMATE SHEET

From each copy of Information Sheet 2, enter the name of the program together with the rota! cost estimates for
both the initial year and each subsequent year. 'Then calculate the following figures: totalcost, average cost per year, and
cost per pupil.

r he average our ober of years a given curriculum program- is operated in this district is
Use this figure as your cost cycle.)

Program Year Each Sub. Yr. 'Total Cost **Cost Per Year +Cost Per Pupil

Total Cost equals total r osts for the initial year plus the total (.osts for all of the remaining years of your ost y le. Ifyour rlistru t s cost r ycle is hve years, for instance, the Iota! ost will be the costs for the initial year Irint .()Hr (MIL'S 010
()MS f or ear h subsequent year.)

"Cost per Year equals total f ost divided by the number of years in your cost cy) le.

t Cost Per Pupil equals the cost per year divided by the total number of pupils in this program.

When completed, this information sheet together with all copies of Information Sheet 2 should he submitted to your
Project Manager to accompany the copies of Information Sheet 1 which he has received.
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INTRODUCTION

In working through this unit,
members of your group will actually
compare the alternative curriculum
programs being considered. Then, after
a curriculum program has !en

selected, you will document your
selection effort.

COMPARING ALTERNATIVE
CURRICULUM PROGRAMS

Two basic steps are involved in

the meaningful comparison of curricu-
lum programs. The first step is to rank
the programs being considered. This is
done by first having each group mem-
ber compare the programs by pairs to
determine the exZe.-it to which each
prograrr ,atisfies each selection cri-
terion.

The second step is to rate the
programs involved. The paired lank-
ings developed in the first step are
subsequently used by members of the
selection group to rate the programs
being compared. This step involves
assigning relative numerical ratings to
each criterion for each program. These
ratings are then summarized across all
of the selection criteria to produce a
total rating or score for each program.
the total ratings will indicate how well
each of the programs satisfies all of the
selection criteria established. In this
sense, the total rating assigned to each
program is not absolute it represents
the relative rating for each program
included in your comparison.

4-1

RANKING PROGRAM

In older to rank the alternative
program being considered, you will
need: ( ) a copy of the final selection
criteria established in Unit 2 (Informa-
tion heet 1) and (2) copies of all
comp ted selection criteria informa-
tion heets from Unit 3 (Information
Sheet 1).

You can use the technique of
paired comparisons presented here to
rank the programs being considered.
Example A on the following page
shows how your paired rankings
should be recorded. This technique is
discussed in detail below.

1. A Program Ranking Form for
Five Programs was used for
Example A. In the key, five
code letters (A through E)
were assigned to the five pro-
grams under consideration.

I0

2. One copy of this form is

needed for each of your selec-
tion criteria. The criterion
used in Example A is Appro-
priate Scope.

3. Refer to the key and fill in

the parentheses following
each code letter w; the
name or abbreviation he

appropriate program.

4. Review the information you
have on each program for
each selection criterion, and
compare that information for
each pair of programs. For
each pair, check the program
which you believe would bet-.
ter satisfy the criterion in-
volved.
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EXAMPLE A

PROGRAM RANKING FORM FIVE PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the key at the bottom of the page identify each program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each
pair which better satisfies this selection criterion.

Cr ter on Appropriate Scope

A METRIC l X 6. C CHIMP

H NU-MATH I A METRIC

is CHIMP I X 7. D SIGMA

SIGMA I B NU-MATH

E FLAME H. FLAME

A 1 MEI R I''. I X C CHIMP

A NU-MATH 9. A METRIC

C CHIMP I X I) SIGMA

1) SIGMA . ) X I0. H NU-MATH

E FLAME 1 I FLAME

KE Y

A ME IHR C

A NU MATH
CHIMP

Ii SIGMA
f FLAME

X

X

X

X



Here is another example to ilhis
trate how the paired rankings should
he used. 'rtippose that a program selec-
tion group who are trying to select a
new mathematics program for grades
K (i have established Appropriate
`-str.ope as one of their selection criteria.
then, suppose that the following in-
formation had been gathered on Pro
gram X

Appropriate Scope (Information
from publisher's catalog it t per-
sonal review of materials)

his program «wers (1) nuttier
anon, (2) aiditicn, (M stiforar
Lion, (4) millophLation, divit
slot), ((i) fra bons, (1) money, (8)
tune, and ((fl systems of measure,
Inent. It int lodes litany examples
rind exert iSeti who h relate the
«mtent to rrveryday situations.

I aI h member of the group uses the
tor rquing inferno !Uri 10 answer the
coieStIOrIS reltittng to Appropriate
',robe that the yrtmt :mt-itted
.,,,pcytdrit (see Inlormottort ttheet 1

eon] t mit Hue of these questions
,:,is I toes this fnngldi cover y:vu

y and graphing,'" I Or Progrdm X.
the metwet would he -No.- It t r)vetage
ttl qeometry and graphing W(;`re f101
1,A) orlpor t,11!1, the ,111tiVvf21,, 10 the
(Hest inns ielo:ed 10 Appropriate
! 011e 'Hight Milt( MO that Pr °grill tl X
',111;11.-...; the merlon reldoVely Well, II
(women y Ili graphing Wt!re I r

hitiwever, the dtisviels tu hi! (piOSI,Ole
101,11,q; t0 thus f !non I Ilgh I illd1( ate
that Prugurrn X does riot satisfy this

iter Inn very well YOH! answers
rho questture, related to eiltti r i11,11011

viii enable y011 tO del OP Why h ()1 the
prmit,olt., In e,i h ;.),.311111(1 would (wife!
',,I1Kty y0111 requirements.

It firtasimti'de Cost is (me of your
limo sole, nen t de; la, y011 Will *,In!
10 oVieW the I ()St (Lod I rate, tell nit
the ,Illftr Hat ivP pnogr,Inls heirri Mtn-
ttirett (tele, In Iiihm,10110,1

Ir wi 100 this tilf0f 111,1110n.
V\ihen you r. `Fie )tit i,11,1, re
Inf-illt!"' 01,11 h(! welt! I all II-

111.(1 as differences hum the I els of

43

the r wren( program. Although initial
year r osts fora given program may be
high. the «)st of operating that pro-
gram in subsequent years may be low.
Thee- et ore, Lost per year would prob-
ably provide the best basis for conipar-
ing the costs of different programs,
members of the group per forming this
task should der ide whether or riot
they also want to i outpare initial year
costs.

Now, from the worksheets provid-
ed on the following pages, your Project
Manager will select the appropriate
copy of Worksheet A for the number
of programs you are going to compare.
The key at the bottom of the work-
sheet indicates the code letter assigned
to each of the programs being com-
pared. You will receive a copy of
Worksheet A from your Project Man-
ager for each of the selection criteria,

that you can rank the progns
be'rig considered on the basis of each
criqerion.
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WORKSHEET A

PROGRAM RANKING FORM THREE PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the key at the bottom of the page, identify ex. 7 program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to your copies of In formation Sheet 1 from Unit 3, check the program in each
pair which better satisfies the selection criterion for this copy of Worksheet A.

Wet ton

1. A

A

K

A
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WORKSHEET A

PROGRA:;.,1:.ANICNG FORM FOUR PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the Key it the bottom of the page, identify each program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each
pair which better satisfies the selectinn criterion for this copy of Worksheet A.

Cr iter on

1 A ( I 4. C ( I

B ( ) A ( )
r

2. C ( ) 5. D ( I

( ) B ( I

3. B I 6. A (; I

C ( ) D ( )

KEY

A

C
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WORKSHEET A

PROGRAM RANKING FORM FIVE PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each
pair which better satisfies the selection criterion for this copy of Worksheet A.

CrItiAlcm

1. A

A

A

(

/. D

(

L

9. A

D (

10.
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WORKSHEET A

PROGRAM RANKING FORM SIX PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to yourvopies of Information Sheet 1 from Unit 3, check the program in each
pair vhich better satisfies the selection criterion for this copy of Worksheet A.

C,ritw ion

. 1. I) D 1 11. B

D

A

(. ) 7. F 12.

A 1

'3. ti 1 H. A 1 13. A

4. A (3. C F1 14,

D

L ( 1 b. i.

F

A
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WORKSHEET A

PROGRAM RANKING FORM SEVEN PROGRAMS

Use one copy of this worksheet for each of your selection criteria. On each worksheet indicate the criterion being
considered. Using the key at the bottom of the page, identify each program by name or abbreviation in the parentheses
identified by its code letter. Then, referring to your copies of Information Sheet 1 from Unit 3, check the program in each
pair which better satisfies the selection criterion for this copy of Worksheet A.

Cr i ter ion

1. 1 8. B 15. G

A

I 9. D 1 16. B

A

C 10. F 17. D

A

4. H 11. C 18. A

A C12, 19.

)

1:3. C 20. F

D (

7. L 14. E ( E

C (

KEY

A
B

C --
ID

E

F

G



SUMMARIZING YOUR
PROGRAM RANKINGS

When you have ompleted d ( opy
of Worksheet A for (kr( h of your
seder on wend, the paired rankings
for ea( h ( riterron should be summa
r and ( hen ked for 1.onsisten( y.
Hafer to I xample B on the following
page (1S you read the following guide

I. fill in the ( ((terrors under
( onsideration. ( The criterion
used m L xample B was
Approm tate r;(.. ope.I

ally ,n1(.1 total the number of
tl Illeti eat h Smgram was
I he( I. Oil on Worksheet A for
this riter it ur.

Add thesu totals and enter
Grcirld l 0 td1 at the hot

tom of that column. (In
I H, the Grand Total
was 1(1.) 1nis total shookr
equal the number of paired

: (an 'sons on Worksheet ! \,
It it does not. ( heck your
tallies and orre( t your fig
ilreS.

(1. In the Ties" column rho 1.
(ach ;rograie vhiLh has the

cnie ritii,lher of tallieS as at
least one other program, (In
E. xamole li, the MT TRIC and

HIMP Programs Pere both
r..,friked while the NH
MATH and FLAN/Ii- Programs
were both rankr-xi as 1, thew
fore, all four programs were
I he( S, ed./

Enter the Grand Total of
"Figs" at the bottom of that
olumn.

At filo lucr Corn of each shoe!,
'edit ate the extent of ranking
inconsistencies by check mg
the appropriate spare for
your Grand Total of ties.

4.9

I. For each criterion on which
no ties were recorded, list the
programs in program rank
order according to the num-
ber of tallies each received,
e.g., the program with the
highest number of tallies
should be ranked first.

For each ( riteriOn an whir h
ties were re( orded, skip this
step for the moment. (In T x-
ample 13 on the following
page, sin( e four ties were
recorded, the program rank
order «iirld not be indicated./
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EXAMPLE B

PROGRAM RANKING SUMMARY SHEET

Ctiterion Appropnat_ Scope

Pr (((Jr am Tally Total Tres

Program Rank Order

Order Pr wain

A. METRIC /// :1 1st

B. NU-MATH
1 2nd

C. CHIMP /// 3rd

D. SIGMA 1/ 4th

E. FLAME
1 5th

F
61'1

G. 7th

Grand Total 10

(it)) of -hes"
0 (No inconsistelf ies)

(1 es' ini.onsrsten( ies)

/1 X_ (Moderat( nornt)er of al(:onsisterwies)

rnon e (Many inconsistenLies)



Discussion or Ties

The signihi 1111:e of the prof,:.orii of
ties 1:annot be determined until all of
the ties recorded by all group members
have been taken into consideration.
After ear.h me '. -r of the group has
ompleted all c r ,es of Work sheit frt,

he/she should inform the Project
Manager how many ties were recorded
for each liter ion.

The Project Manager will then
have to de( idevvhether ties represent d
stgnifr ant problem, In nil ing such a
dec 'sun, the following elements
should he «)nsidered the number of
programs being 1..ompared, the ri:tuber
of people who ree orded ties, the nu m-
ht,r of Criteria where ties vvere re.
Lorded, and the extent of the inconsis-
teriiies involved. fhe situations de
failed tiehi,N r ovule a relative gauge
that used to judgt: the signif
ani r of the problem.

No. of No. of
Programs Grew, Members

)1

to

Half of tile, group

ht,ilf Of tilt! grOtit)

If rei c)riled irl sir t cl Nay
that your situation is iorni -aide to

.if the situations detailed obove,
the 3iroblern of ties is signIL ant. In
other words, when three ur four
grams ,)re IrIVOIVed , If 11;ork' than h,rif
the group have repor ted dny rdri ing
inionsistenc les for I nOre t h one
third of the criteria, the L. lem Is

signifii ant Similarly, when I I \/( to
seven programs are if y.ore
than h,,If of the group have reported
moderate ranking inconsistencii:ts for
inor than one third of the ifiteria, tfv
problem is significant.

It the problem of ties is signi K.ant
in terms of your situation, ineinhers if
the group should work together to
determine why this problem has beer.
encountered. Two possible reasons for

4.11

No. of Extent of
Criteria Inconsistencies

1/A ()I the total

'ff., of the total

Any mi.onsistencies

Moderate inconsistencie...

many ties, together with possible or
rai rive 3, rimil non Cloned brit:;'`/
belt w

f (If? Ifl forrnotion collected on
the programs being compared
is riot adequate. If this is the
Lase, rnore, information is

nee de'

;owe of the questoff.
to spo.ifi( select :
are not ,failed

'ted In

101IS hlc.. suers

u. !; ,. If this .1, :he
those questions should

be larified,

LS)

In L xample C on the following
page, the problefil of tie: t

resolved and the olograms neing On-
sidered have been listed in program
rank order,
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EXAMPLE C

PRL ,RAM RANKING SUMMARY SHEET

Criterion Appropriate Scope

Program F Tally Total Ties

A. METRIC

B. NU-MATH

//// 4

0

C. CHIMP /// 3

D. SIGMA // 2

E. F LAME

F.

G.

Grand Total

/ 1

All

--1

10 0"

'Grand Total of "Ties"

0 X (No in(onsistencies)

(Few inconsistencies)

4 (Moderate number of inconsistencies)

5 or more (Many inconsistencies)

Program Rank Order

Order Program

1st METRIC

2nd CHIMP

3rd SIGMA

4th F LAME

5th NU-MATH

6th

7th

Complete Exercises 1 and 2 on the following pages to see how your paired rem :ngs should be summarized.
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EXERCISE 1

FRUIT RANKING

This exorcise, although not too similar to curriculum selection should give you some insights into the ranking
procedures ...cribari in this unit. Indicate your preferences by checking the fruit in each pair which better sat:Sfies the
criterion indicated. Then, turn to the following page and summarize your responses.

I f )11 Preference for Eating

1. ;:

1,Ir 1,1r lo

ir ,It i(jt

FRUIT RANKING FORM

l',111(111,1 ():111ci11,1
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EXERCISE 2

FRUIT RANKING SUMMARY SHEET

Tally and total the number of times each fruit was checked on Exercise 1. Then check all of the fruits involved in a tie
and total the number of ties. If no ties occurred, enter the fruits in rank order at the right list the fruit with the highest
number of tallies first. (If you have any ties, resolve the problem before filling in the fruit rank order.) When you have
coiroleted this. exercise, turn to the following page and read the discussion of these exercises.

Pre. 01+?flCt: tar Eating

Fruit Rank Order

Fruit Tally Total Ties Order Fruit

A. Peach 1st

B. Apple 2nd

C. Pear 3rd

D. Oranae 4th

E. Banana 5th

C;ranci Toter'

'Grand Total of "Ties"

(No orisistcrp tes)

t!,,v in orl,,Isten los)

ntimbei DI In( unsIsteiii

;Tire; IN/law/ IriconSr,tiirb le;
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DISCUSSION OF EXERCISES 1 AND 2

(Hi nf, oor, tor uliiiiii-,t1()r1 (0 01,.
hr!, ) ,,(11,(1,-,1 tlir i rif(if

I III (fir. f ,,.0 not 1 yot; tto t, rf Only One fruit in e,u h F,00.

11(1 01,, I oot H,110.0,q '-jtt!!!t yol dfl);`:Vi.)) );[1()))111i(!eet the lullowing requirements

flt! (;(drill 1,0,0 f,',/ III '1,d411-, (flown ,,hutildi,e, It).
it no tins )))1))1,1),i, the fruit with OIL) highest rlllrrII ill of trillo!f; shoolri he tints:,) t, iht: r.,i

vvr)rirl, and o tot Hi
If were thr! orr.,100,11 !;h0111(1 have 1)))2())11 (11S(11`./eli I f))11) the frIJIt Idfd) ()riff)!

You are now ready to summarize the rankings of the alternative curriculum programs from your completed copies of
Worksheet A. Your Project Manager will supply you with a copy of Worksheet B for each of your selection criteria. You
will also need all of your completed copies of Worksheet A.
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WORKSHEET B

PROGRAM RANKING SUMMARY SHEET

Use one copy of this worksheet for each of your selection aria. On each worksheet indicate the criterion being
considered. Tally and total the number of times ea..") progre,n was checked on your copy of Worksheet A for this
criterion. Check all programs involved in a tie and total ti:e numb?,- cf ties. If there were no ties, indicate the rank order of
the programs being considered at the right. If some ties were recur*, fi, resolve the problem before filling in the rank order
at the right.

( r ter i(mi

Progr am

A.

B.

C.

D.

E.

F.

G.

Grand Total

Tally Total Ties

'E;r;ind 1 utol (,1 I 105;"

I) (NJ() inr unsi stenI les)

If (niv in( orisisttql, w,;)

(Modcr,ite ritunher of in( OrlSISr-ii(

or magi, (Rd.iny isiswrif iris)

Program Tlank Order

Order Program

1st

2nd

3rd

4th

5th

6th

7th



RATING PROGRAMS

After the prcsgrarn rank order has
been completed for each selection
criterion, you are ready to rate these
pyr.;gram:i. In rating the programs, you
can clarify the extent to which each
program satisfies each of the selection
criteria. These relative program ratings
are important since one program may
be m ;ch more or less appropriate than
another program which was ranked
immediately above or below it for a
particular criterion.

For example, the five mathe-
matics programs being compared in
Examples A, B, and C were ranked as
follows 1st, METRIC; 2nd, CHIMP;
3rd, SIGMA, 4th, FLAME, Sth, NU-
MATH. In terms of relative appropri-
ateness, however, the person who
recorded these program rankings ;night
consider the' CHIMP Program nacre
like the NU-MATH Program than the
ME /R IC Program and consider the
utfier two programs approximately
equivalent in value or usefulness. The
relative appropriateness or value of the
.;roc.4fiKT; omnarai cannot be
spec ifiep by a swIpie raukng proce-
dure.

Example U on the following page,
together with the -,planation that
follows, shows how .4, .ur Program Rat-
ing Forms should he completed.

4-1 7
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EXAMPLE D

PROGRI'l EATING FORM

Use one copy of this worksheet for each of your selection criteria. On each worksheet, fill in the criterion being
considered and the program rank orrJer from your copy of Worksheet B for this criterion. As a group, decide what the
highest rating assigned should be for this criterion and fill in that rating for the firstprogram you have listed. Then rate
each of thP other programs listed, indicating the extent to which it satisfies this criterion. As you go down your list, be
sure that each program is given a numerical rating which is equal to or lower than the rating given to the preceding
program

Criterion Appropriate Scope

Extent to which each program satisfies this criterion:

1 2 3

Not Some
At Ali Extent

-I--- I
i
. I I

4 5 6 7 8 9

Moderate Large Complete!y
Extent Extent

Program Rank Order

1. METRIC

2. CHIMP

3. SIGMA

4. FLAME

5. NU-MATH

6.

7.

Rating

9

8

5

2
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Your Project Manager will provide
each member of your group with
copy of Worksheet C for each o f your
selection criteria. Worksheet C can he
used to rate the programs being con-
sidered for all selection criteria opt
Reasonable Cost. Do not complete a
copy of Worksheet C for the selection
criterion Reasonable Cost; separate

tions and in slightly different
,,!et are heeded to rate the

,.,ht to which the programs being
considered satisfy this criterion.

I.
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WORKSHEET C

PROGRAM RATING FORM

Use one copy of this worksheet for each of your selection criteria. On each worksheet, fill in the criterion being
considered and the program rank order from your copy of Worksheet B for this criterion. As a group, decide what the
highest rating assigned should be for this criterion and fill in that rating for the first program you have listed. Then rate
each of the other programs listed, indicating the extent 'to which it satisfies this criterion. As you go down your list, be
sure that each program is given a numerical rating which is equal to or lower than the rating given to the preceding
program.

Criterion

Extent to whii.h each program satisfies this criterion:

I I
I
I

I
t

i
i

i
I

I
i

I
I 1

1 2 3 4 5 6 7 8 9

Does Some Moderate Large Completely
Not Extent Extent Extent

Program Ratings

Program Rank Order Rating

1.

2.

3.

4.

5.

6.

7.

If Reasonable Cost is one of yrur selection criteria, continue reading. Otherwise, turn to page 4-24.

7
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Program Rating Form
for Reasonable Cost

Since program ratings are assigned
differently for the criterion Reason-
able Cost than are the ratings for other
selection criteria, a special F'rogram
Rating Form is needed. In rating var-
ious programs on this criterion, the
higher scale values are assigned to
programs which cost less than tht!
urrerit program.

Again, a nine-point rating si ale is
used (see Example E on the following
page). Since the costs for new pro-
grams usually exceed those for current
programs, a rating of 7 is assign x) to
any programs which cost the same as
the current program.

1 he following guidelines explain
how this form should be completed.

1. Working together, your group
should agree on the cost in-
terval to be used and insert
the appropriate figures in the
blanks immediately below the
odd ratings on the scale. In

x ample E, the interval
$2,000 is used. (Note that the
ligure provided for rating 7 is
/aro, which mean!: the Siline
as current program c osts.)

List the programs in rank
order from your copy of
Worksheet 11 for this c Fi

ler ion.

I ill in the cost estimate for
each program. Your Project
Manager will supply this in-
formation. F-temembet, these
estimates show cost differ-
ences between the alternative
prOglains being compared eind
the current prow dill.

/I. Hate eac h of the progroms
listed according to the «At
interval your group has cstab-
lishel.

95



422

EXAMPLE E

PROGRAM RATING FORM FOR REASONABLE COST

As a group, decide what cost interval to use and fill in the appropriate figures below 1, 3, 5, and 9 on the rating scale.
List the programs in rank order from your copy of Worksheet B for this criterion. Get the cost information from your
Project Manager and fill in the cost difference for each program. Then assign a rating to each of the programs listed.

Relative Costs of Programs Being Considered as Compared to Current Program Costs:

I I I i 1------1
1 2 3 4 5 6 7 8 9

+$61000 $4,000 $2,000 $ 0 $2,000
Very Much Much Higher The Lower

Higher Higher Swim

Program Rank Order Cost Difference Rating

1. METRIC +$3,420 4

2. CHIMP +$4,180 3

3. SIGMA -$1,360 8

4. FLAME +$3,100 4

5. NU MATH $ None 7

6.

Use Worksheet D on the following page to rate the programs being considered in terms of the criterion Reasonable
Cost.
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WORKSHEET D

PROGRAM RATING FORM FOR REASONABLE COST

As a group, decide what cost interval to use and fill in the appropriate figures below 1, 3, 5, and 9 on the rating scale.
List the programs in rank order from your copy of Worksheet B for this criterion. Get the cost information from your
Project Manager and fill in the cost difi9rence for each program. Then assign a rating to each of the programs listed.

Relative Costs of Programs Being Considered as Compared to Current Program Costs:

I I I I I- 4 I I I
1 2 3 4 5 6 7 8 9

+$ $ $ $ 0 $
Very Much Much Higher The Lower

Higher Higher Same

2.

3.

5.

Program Rank Order Cost Difference Rating

f
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SUMMARIZING
INDIVIDUAL RATINGS

After you have finished rating all
of the programs being compared for
each selection criterion, all of your
ratings shOuld be combined on the
Individual Rating Summary Sheet on
the following page (Worksheet C).

In order to facilitate the summa-
riling of your group ratings, everyone
in your group should list all of the
programs being considered and all of
the selection criteria in the same order
on Worksheet E.

The following guidelines explain
how your individual ratings should be
summar

1. Fill in your name.

2. List the programs in the order
agreed upon by your group.

3. List the criteria in the order
agreed upon by your group.

4. From your copies of Work-
sheets C and D, enter your
ratings for each program for
each of the selection criteria
listed.



Nall If!

PROG RAM

4.

f 3.
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WORKSHEET E

INDIVIDUAL RATING SUMMARY SHEET

Make sure that a completed copy of this worksheet has been submitted to your Project Manager.

if you are responsible for preparing the summarized group ratings, continue reading. Otherwise, turn to page 4-33.



SUMMARIZING GROUP RATINGS

When all of the copies of Work-
sheet E have been collected, you are
ready to complete a Group Rating
Summary Sheet for each of the pro-
grams being compared. This summary
will provide final group ratings for all
of the programs. These ratings, in turn,
provide information that local decision
makers can use in deciding which of
the alternative programs would be
most appropriate for your school. The
higher the final rating is, the better a
given program would be.

To simplify this step, you should
enter all of the information which
applies to all programs on Information
Sheet 1. Then, make a copy of Infor-
mation Sheet 1 for every program
being considered. Information which
applies to all of the programs being
compared is detailed below.

1. The number of people (group
members) who rated the pro-
grams.

2. The selection criteria (in the
same order they were listed
on Work sheet E ).

3. The average criterion ratings
recorded on Information
Sheet 1 in Unit 2. (Optional)

Now, refer to Information
Sheet 1 from Unit 2 to find
the average criterion ratings
for your final selection cri-
teria. If these average ratings
were spread over four or
more rating values (e.g., 4 to
7 or 5 to 9), they can be
rounded and enterd in the
Average Criterion Rating row.
If this is the case, use Infor-
mation Sheet 1A.

If, on the other hand, these
average ratings were very
close in numerical value (e.g.,
hetween 5 and 7 or between
6 and 8), these averages
should not be used. If this is
the case, use Information
Sheet 18.

4-26

Example F on page 4-27 shows
how the information detailed above
should be entered on Information
Sheet 1 before copies of this sheet are
made for all of the programs being
compared.

1 ()
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EXAMPLE F

GROUP RATING SUMMARY SHEET

Number of Group Member
Rating this Program:

L.) c o)
0 o ....,c2 .11,

:7.-. o0 *L7 co --
N,

co 76li -....,

Lu 7t3 g: E
9T o LL. CI 4r--. v 8 LL.

ZE:
C.0) t)I

.i.-
43'

. C.0 .) Cr L.
coCa 0 ?. .4.. Z cb .9. .cocbO :if

6-.
C* -./

40.. C co .. 0-0 -- O co
R. 0 o

7'.3. 1, o c Lo-

co Q .-0 to
[..'' .C.') o co co 0C.)

L.

co
.

LIJ cu 0 0) L. . 17 o et. ->e

-a k 0 to co 0
co--/ 'cr ..11

&Li I- U Ct. CC 'T 41 .....i
co

4:). u.' z:

G

R
0
U

P

M

E

M
B

E

R

David

Sally

Ted

Carol

Richard

PROGRAM RATING

AVERAGE
CRITERION RATING 9 7 6 5 2 2 7 3 4

MODIFIED
PROGRAM RATING

If you have decided to use Information Sheet 1A. turn to the following page, If you are going to use Information
Sheet 1 B , turn to page 4-29.
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INFORMATION SHEET 1A

GROUP RATING SUMMARY SHEET

Refer to the foregoing example and fill in as much information as possible before making a copy of this information
sheet for each of the programs being compared. Before completing these sheets from your copies of Worksheet E, refer to
the guid3lines on page 4-30.

Program

Number of Group Members
Haring this Program

G

R

0
U

P

M

E

M

B

E

R

i

TOTAL

PROGRAM RATING

AVERAGE
CRITERION RATING

MODIFIED
PROGRAM RATING

Average liating equals Grand Total divide° by the number of 171embers times the Total average It tenon rating.

When completed, all copies of this information sheet should be submitted to your Project Manager.

GRAND
TOTAL

AVERAGE
RATING.
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INFORMATION SHEET 1B

GROUP RATING SUMMARY SHEET

Refer to the foregoing example and fill in as much information as possible before making a copy of this information
sheet for each of the programs being compared. Before completing these sheets from your copies of Worksheet E, refer to
the guidelines on the following page.

Program

Number of Group Members
Hating th is Program

Z

GRAND
TOTAL

AVERAGE
RATING'

'Average Rating equals Grand Total divided by the number of group members times the number of selo t.on riteria.

When completed, all copies of this information sheet should be submitted to your Project Manager.



As soon as you have a copy of
Information Sheet 1 (partially com-
pleted) for each program, follow the
guidelines below as you complete each
copy. (Examples G and H on the
following pages illustrate how the
procedures described below apply to
Information Sheets 1A and 1B respec-
tively.)

1. Fill in the name of the pro-
gram. (Example G was pre-
pared for the METRIC Pro-
gram)

2. Fill in each group member's
ratings by criterion for this
program from Worksheet E.
(In Example G, David's cri-
terion ratings for the
METRIC Program were: 7,9,
5, 8, 6, 5, 5, 6, 6.)

3. Total all of the ratings for
each Selection Criterion and
fill in the Program Rating. In
Example G, the Program Rat-
ing for criterion A, Clear Ob-
jectives, is 34 (7+7+7+6+7).

4. Total all of the program rat-
ings across criteria. In Ex-
ample G, the program ratings
total 281 (34 + 37 + 28 + 36
+ 32 + 18 + 25 + 38 + 33). If
you filled in Average Cri-
terion Ratings, multiply each
Program Rating by the Aver-
age Criterion Rating and
enter your answer below.
Your answer provides the
Modified Program Rating for
each criterion. In Example G,
the modified program rating
for the criterion Clear Objec-
tives is 306 (34x9).

Total the modified program
ratings E..:ross criteria. In Ex-
ample G, the modified pro-
gram rating:: total 1698. To
calculate the average ratinu
for this program, divide the
Grand Total by the number
of group members times the
'..utal average criterion rating.

4-30

5. If you did not complete the
Average Criterion Ratings,
refer to Example H. In this
case, calculate the average rat-
ing for this program by divid-
ing the Grand Total (281) by
the number of group mem-
bers times the number of
selection criteria.



Program METRIC

Number of Group Members
Rating this Program.
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EXAMPLE G

GROUP RATING SUMMARY SHEET

5

cu
c...,.... ._._ r... .N., r.

,..t.
..:-.. _cr .713 ,.. ei,

ct 0
:0

4...
.....
O

0 C- U.0)
&-- ey ..)

4... 13S: .6.
00 0) , 14... ..)L. c .9 a., Z7 .E.i.,na

a., -0 . 0 co....I 0 C :a 4-0 -0 *-.C ra ro 0-0 C' ..(71- R _le.22 cv i-
ru, 73 0.t, ;i' 0
a., rts..N u., at cc < Lt ./

G

R

0
U
P

M
E

M
B

E

R

David 9 5 8 6 5 5 6 6

Sally 7

-I-

8 8 8 7 6 5 9 5

Ted 7 5 4 b 6 3 5 8 7

Caro! h 9 6 9 8 3 5 8 7

,
Richard '\ 7 6 5 6 5 1 5 7 8

PROGRAM RATING 34 37 28 36 32 18 29 38 33
AVERAC;E

CRITERION RATING 0 7 6 5 8 6 7 3 4

MODIFIED

PROGRAM RATING 3bO 259 168 180 756 108 175 114 j 132

TOTAL

281

55

GRAND

1698 TOTAL

AVE RAGE
6.2 RATING'

*Average Rating eqoals Grand Total divided by the number of members times the Total average i:riterion rating (1699+275 - 6.21.

After studying this example, complete your copies of Information Sheet 1 for each of the programs being considered.

(



Program METRIC

Number of Group Meitiber,,
Rating this Program
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EXAMPLE H

GROUP RATING SUMMARY SHEET
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cr,Z.:-. c
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G
R
0
U
p

M
E

M
B

E

R

()Wild 8 5 5 6

Sally 7 8 8 8 7 6 5 9 5

Tod 6 3 8

Carol 6 9 6 9 8 3 5

RR hard 7 6 5 6 5 1 5 7 8

PROGRAM RATING 34 3/ 28 36 32 18 25 38 33 281

62

'Average Hattrig'equ.11s Gr,Inii I otal itivided by the number of group members times the number of selei.tion criteria (2814') 6.2).

After studying this example, complete your copies of information Sheet 1 for each of the programs being considered.

1 o

GRANT)
TOTAL.
AVI RAG
RA IING



SELECTING A
CURRICULUM PROGRAM

Hy this time you should have the
final group ratings for all of the
programs being «mnpared. The pro-
gram with the highest rating is sup-
posed to he the most appropriate
program which should be selected for
adoption.

The following set tion provides
information you nay find helpful in
ro:ornmending a :arm ulum program
for adoption or adaptation in your
district. The final selection decision
may be made by your entire group,
your Protect Manager, or some other
administrator in your school district.
Whoever will make the final decision, a
few guidelines may be helpful.

The final selection of a curriculum
program is usually based on a compar
ison of the final group ratings given to
oat h of the programs being t onsidered
as well as the consideration of any
other tactors which may not have been
included in the selection criteria estab-
lished.

The alternative program with the
highest group rating is probably the
most appropriate of the alternative
programs which were analyzed in
terms of the cost and effectiveness
information you collected. Usually,
that program will represent a com-
promise among the various alternative
programs which were compared. Each
of these programs may be better in
some ways than the other programs
which were analyzed, but one of those
programs received the highest rating in
terms of all of the selection criteria
established. Still, this rating only
implies a final decision. Other very
important onsiderations may affect
the ultimate selet tion of a program.

Some of the factors the decision
makers should consider are

1. Any unexpected ,:onstraints.
Unexper trxi budgetary con-
straints which make it impos-
sible to implement a 'given
program could arise white the
group I iiembers were cornpar-

4 -33

ing alternative curriculum
programs. Or, a strong com-
munity organization might
demand that any program
selected provide for the par-
ticipation of community
volunteers in the instructional
process.

2. The current program might
turn out to be a close second
to the most highly rated alter-
native program. In a case like
this, the decision makers
might feel that whatever
small improven4mts the new
program could provide would
not offset the dif betimes,
general disruption, and other
problems of ten associated
with implementing a new pro-
gram.

Assessing the pOssible alverse
consequences of the most
appropriate alternative pro-
gram. An experienced deci-
sion maker could consider the
possible adverse consequences
of eat h of the two or three
most appropriate alternative
programs by visualizing each 41

of shear in operation. Con-
sidering each alternative pro-
gram separately, he would ask
himself, "What could go
wrong''' in terms of current
practices in the school system
and considering factors such
as staff motivation and skills,
instructional processes and
structure, student reactions,
adaptahility and flexibility of
equipment and facilities,
compatibility of formal and
informal pro( edures, and dis-
trict goals, policies, eft. Then
he would onside, various
problems that might arise

I I

how serious each problem is,
the possible causes of each
problem, how to prevent such
problems from arising, and
how the most serious poten-
tial problems could be han-
dled.

After considering the foregoing
factors, you can under stand why the
program you initially considered most
appropriate for your school might not
be the best choice after all, if this is
the case, the decision makers may
select the program with the second
best rating. Whatever reasons affect
the final selection of a program, those
reasons should be commit nii aced to all
members of the group who analyzed
and compared the alternative curricu-
lum programs being considwxl,



DOCUMENTING THE
SELECTION OF A
CURRICULUM PROGRAM

4-34

Whichever program is finally se-
lected, be sure to document the final
decision. Your report should include
information on the curriculum change
desired, the screening and selection
criteria used, the work of the group
who analyied the alternative programs
together with the results of their anal-
ysis, any recommendation /decision
made by this group, and the reasons
for their recommendation/decision.
This information can easily be gath-
ered and presented in the form of a
short report. A brief suggested outline
for such a report is presented on the
following page.

111
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SUGGESTED OUTLINE FOR A

CURRICULUM SELECTION REPORT

I. Introduction

A. Statement of the Purpose of the Report

B. Outline of the Report

II. Procedures

A. Identification of the Curriculum Selection Committee

B. Statement of the Desired CUrriculum Change

C. Description of the Screening Criteria Used

D. Identification of Suitable Alternative Programs

E. Description of the Selection Criteria Used

F. Description of the Information Collected

G. Description of the Ranking and Rating of Programs

III. Results and Recommendations

A. Presentation of Program Rating Results

B. Recommendations on the Selection of a Program

IV. Appendix

A. Selection Criteria Information by Program (Information Sheet 1, Unit 3)

B. Summary Cost Estimate Sheet (Information Sheet 3, Unit 3)

C. Group Rating Summary Sheet (Information Sheet 1, Unit 4)

Preparing your curriculum selection report is the final task your group and your Project Manager need to perform.
Once a decision to adopt or adapt a specific curriculum program has been made, it will be necessary to develop a plan for
implementing that program and possibly a proposal for securing any resources needed. The Administering for Change
Program of Research for Better Schools, Inc., cansupply training materials designed to assist school personnel interested in
performing these tasks.

1. 1 "1:



APPENDIX

PROJECT MANAGER'S GUIDE

For use by the Project Manager. It is
strongly recommended that you read
the entire handbook carefully before
reading this Appendix.



TABLE OF CONTENTS

Page

Role of the Project Manager 1

Time Estimates 2

Cost Estimates 3

Procedures and Checklists

:



ROLE OF THE
PROJECT MANAGER

The role of the Project Manager as
described here should be viewed as
specific to this project alone. In this
handbook, the Project Manager is the
person responsible for the overall
efforts of the curriculum selection
group. As Project Manager, you are
responsible for the successful comple-
tion of this project and each of the
tasks involved.

Your role as Project Manager in-
volves four activities: initiating, coor-
dinating, monitoring, and document-
ing.

Initiating refers to the process of
gening the project under way.
Specifically, this involves: select-
ing the members of the group,
preparing budget and time esti-
mates, and planning and organis-
ing the first meeting.

Coordinating simply means seeing
that all of the different tasks and
functions are performed on time.
This requires careful timing and
use of personnel, space, and mate-
rials for each specific task.

Monitoring refers tc insuring that
each task is performed properly.

Documenting refers to organising
the appropriate materials, i.e., the
worksheets and information
sheets completed, and writing a
i:oncise but comprehensive report
on the curriculum selection pro-
cess and conclusions. This infor-
mation provides a basis upon
which the appropriate decision
makerls) can base a final decision
and provides information on the
reasons a given curriculum oro-
gram was selected.

1
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TIME ESTIMATES

All of the major activities de-
scribed in this handbook are listed by
unit on the chart below.

For each task, instructional arid
implementation tune estimates are
provided together with a total time
estimate for completing the tasks out-
lined in each unit. Instructional term is
the time required to go through the
material provided on each specific
task, implementation time refers to
the time required to carry out a
specific task; and the unit total is the
total time required to complete the
tasks related to each unit.

Unit Task

1 a. Formulating a program goal statement

b. Defining screening criteria

c. Identifying suitable programs

2 a. Developing selection criteria

b. Determining which selection criteria
to use

3 a. Gathering information on cost and
effectiveness

b. Estimating program (osts (optional)

4 a. Comparing alternative curriculum
programs

b. Selecting a curriculum program

Total Time Estimates

2

Time Estimate

Instructional Implementation Unit Total

1/4 hr.

% hr.

% hr.

1/2 hr.

1/4 hr.

1 hr. 21/2 hrs.

1 hr.

1/2 hr.

1 hr.

1/2 hr. 3 hrs.

1/2 hr.

(1 hr.)

10 20 hrs." 101/2 to

211/2 hrs.

2 hrs,

1/4 hr.

11/2 hrs.

114 hrs. 5 hrs.

5-6 hrs. 1626 hrs. 21-32 hrs.

1 he three time estimates provided for Unit 1 are based on the-assumption that these planning tasks have already been
performed. If these tasks have not been performed, a few how s should be added to the time estimates for Unit 1.

"The implementation time estimated for the first task performed in Unit 3 will vary depending upon the number of
selection criteria being used and the number of alternative programs being considered.



COST ESTIMATES

Various costs may be associated
with this project. As Project Manager,
you should estimate these costs in
advance and request district approval
of your proposed budget (i.e., your
total cost estimate). If your proposed
budget is approved in advance, you
wi;; be able to implement the project
more smoothly.

The budc et sheet on the following
page has been provided to enable you
to estimate project costs by unit. The
cost categories used in the budget
sheet are defined below.

Personnel. This category includes
all district professional and c'er-
ical personnel who will be in-
volved in this project.

Materials & Supplies. This cate-
gory includes any books, docu-
ments, references, stationery,
typing supplies, etc., that will be
needed.

Equipment. This category in-
cludes audiovisual aids, furniture,
Or other equipment that may be
needed.

Reproduction. This category in-
cludes reproduction cost: for any
information needed for all group
members.

Travel. This category includes
col's for visits to developers, pub-
lishe s, libraries, demonstrations,
conferences, or workshops for the
purpose of collecting information
for the project.

Purchased Services. This category
includes all services rendered by
any personnel who are not em-
ployed by the district.

Other. This category includes any
expenses that are not related to
any of the foregoing categories.

Use the budget sheet on the fol-
lowing page to estimate the costs of
your project.
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BUDGET SHEET

Use this sheet to estimate the costs for each cost category by unit and the total cost for the entire project Consider
each task involved in each unit and try to estimate the costs involved in performing each task.

Unit 1 (3 Tasks)

Identifying Goals, Screening Criteria,
and Programs

Unit 2 (2 Tasks)

Establishing Selection Criteria

Unit 3 (1 or 2 Tasks)

Analy/ing Alternative Programs

Unit 4 (2 Tasks)

Comparing Alternatives and
Selecting a Program

Cost Category Estimated Cost

Personnel
Materials and Supplies
Equipment
Reproduction
Travel
Purchased Services
Other

Personnel
Materials and Supplies
Equipment
Reproduction
Other

Personnel
Materials and Supplies
Equipment
Reproduction
Travel
Purchased Services
Other

Personnel
Materials and Supplies
Equipmen t
Reproduction
Other

Total

Total

Total

Total

GRAND -FOTAl.



PROCEDURES AND CHECKLISTS

Having prepared the time and cost
estimates for your cost- effectiveness
project and obtained the necessary
approvals from district administrators.
you may begin to plan the actual
project.

The following tasks should be
performed before you begin to carry
out your project

1. Organise a curriculum select
tion group. Although this
selection process can be car
vied out by a single individ
ual, it is strongly recom-
mended that it he uncle, taken
by a group. The group should
include approx ima tely six
people teachers or curricii-
lum coordinators for the sub-
ject area involved, principals,
and central of lice administra-
tors.

Obtain a copy of this hand-
book for each member of the
group.

3. find a meeting place and
schedule a series of meetings

4. Make sure that the Business
Manager is prepared to release
funds, the support personnel
involved, etc., for this project
when they are needed.

5. Obtain whatever materials,
supplies, stationery, equip-
ment, etc., that will be
needed.

(i. Finally, read through the
checklists on the following
pages carefully. Refer to the
corresponding information in
each unit when necessary.
These checklists are designed
to (a) remind you of activi-
ties that should be performed
BEFORE, DURING, and
AFTER the tasks covered in
each unit are performed and
(b) you to chr.-..k each
activity as it is performed
(spaces are provided in the
proper sqiienr e).
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CHECKLIST FOR UNIT 1

IDENTIFYING GOALS, SCREENING CRITERIA, AND PROGRAMS

A. BEFORE Undertaking these Tasks

1 If no preliminary work has been done in terms of analyzing your current situation, setting goals, identi-
fying screening criteria, or identifying suitable programs, go directly to the DURING section of this
checklist.

2 . If the preliminary work has been done on the tasks mentioned above, the Project Manager should
provide the group members with summarized information to be entered on the worksheet and information,
sheets listed below. If this is the case, go directly to the AFTER section of this checklist.

a. , Worksheet A Description of Current Situation

b . Information Sheet 1 Program Goal Statement

c. Information Sheet 2 List of Screening Criteria

d Information Sheet 3 List of Suitable Programs

B, DURING the Performance of these Tasks

1. All members of the group, working together, complete Worksheet A.
(Optional)

2 AH members of the group, working together, complete Information Sheet 1.

3, All members of the group, working together, complete Information Sheet 2.

4, _All members of the group, working together, complete Information Sheet 3.

5. The Project Manager collects the copies of Information Sheets 1, 2, and 3 completed by the group.

C. AFTER the Completion of these Tasks

1. The Project Manager provides each group member with completed copies of Information Sheets 1, 2,
and 3. ,
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CHECKLIST FOR UNIT 2

ESTABLISHING SELECTION CRITERIA

A. BEFORE Undertaking these Tasks

1. The Project Manager assigns one member of the group to summarize the initial ratings of the selection
criteria (Worksheet B) as well as the final ratings (Worksheet D) when the individual ratings are completed.

B. DURING the Performance of these Tasks

1 For Worksheet A Initial Rating of Selection Criteria:

a. Each member of the group completes this worksheet independently.

h The Project Manager collects all copies of Worksheet A and gives them to the member of the
group who is to summarize,the initial ratings.

2 For Worksheet B Summarizing Initial Ratings:

a The member of the group who summarized the initial ratings completes this worksheet and
submits it to the Project Manager.

b. The Project Manager provides each group member with a copy of Worksheet B.

c. All Members of the group discuss the summary of the initial ratings.

3 For Worksheet C Final Rating of Selection Criteria:

a Each member of the group completes this worksheet independently.

b The Project Manager collects all copies of Worksheet C and gives them to the member of the
group who is to summarize the final ratings.

4. For Worksheet D Summarizing Final Ratings:

a The member of the group who summarized the final ratings completes this worksheet and
submits it to the Project Manager.

b. The Project Manager provides each group member with a copy of Worksheet D.

c. All members of the group discuss the summary of the final ratings.

5 For Information Sheet 1 List of Final Selection Criteria:

a. AD members of the group, working together, complete Information Sheet 1 and submit all
copies to the Project Manager.

C. AFTER the Completion of thdse Tasks

1. The Project Manager provides each group member with a completed copy of Information Sheet 1.
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CHECKLIST FOR UNIT 3

ANALYZING ALTERNATIVE PROGRAMS

A. BEFORE Undertaking these Tasks

1. The Project Manager provides group members with a copy of Information Sheet 1 (Selection Criteria
Information by Program) for each of the programs being considered.

2._ The Project Manager proviJes enough copies of Information Sheet 2 (Cost Estimate Sheet) for each of
the programs being considered, if Reasonable Cost is one of your selection criteria.

3._____ The Project Manager assigns at least one member of the group to read the section on procedures For
Estimating Pi ogram Costs and complete Information Sheets 2 and 3.

B. DURING the Performance of these Tasks

1 For Information Sheet 1 Selection Criteria Information By Program:

a Members of the group gather information on each of the alternative programs.

b Members of the group complete a copy of Information Sheet 1 for each program being con-
sidered and submit all copies to the Project Manager.

2 Foi Ihformation Sheet 2 Cost Estimate Sheet for Alternative Curriculum Program:

a The designated group member(s) read the section on estimating program costs and advise other
group members what kinds of cost information are needed to complete a copy of Information
Sheet 2 for each program.

b. The designated group member(s) complete a copy of Information Sheet 2 for each program
being consideredusing the information supplied by other group membersand submit all
copies to the Project Manager.

3._ For Information Sheet 3 Summary Cost Estim'ate Sheet:

a. The designated group member(s) complete Information Sheet 3 and submit it to the
Project Manager.

C. AFTER the Completion of these Tasks

1. The Project Manager provides each group member with copies of completed Information Sheets 1 and
3 (optional).

*These activities will only be needed if Reasonable Cost is one of your selection criteria.
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CHECKL 'sr FOR UNIT 4

COMPARING AL TERNA n VES AND SELECTING A PROGRAM

A BEFORE Undertaking these Tasks

1._ The Project Manager chooses the appropriate copy of Worksheet A (Program Ranking Form) for the
number of programs being considered from the alternative forms provided.

a. The Project Manager assigns a code letter to each of the programs being compared and completes
the key at the bottom of the form.

b The Project Manager provides each group member with a copy of Worksheet A for each of the
selection criteria established.

2.__ The Project Manager provides each group member with a copy of Worksheet Ft (Program Ranking Sum
mary Sheet) for each of the selection criteria established.

3..___ The P, :joct Manager provides each group member with a copy of Worksheet C (Program Rating Form)
for each of the selection criteria established.

4. The Project Manager assigns one member of the group to complete a copy of Information Sheet 1
(Group Rating Summary Sheet) for each of the programs being considered.

B. DURING the Performance of these Tasks

1. For Worksheet A Program Ranking Form:

a. Each member of the grdup completes a copy of Worksheet A for each of the selection
criteria established.

2 For Worksheets B Program Ranking Summary Sheet:

a Each member of the group summarizes his/her rankings for each selection criterion on copies
of Worksheet B.

After summarizing all rankings, each group member should immediately inform the Project
Manager of the number of ties recorded for each criterion.

c The Project Manager determines, on the basis of the number of ties recorded, the significance
of the problem and seeks to resolve it.

d. After the problem of ties has been resolved, each member of the group fills in the Program
Rank Order on each copy of Worksheet B.

3 For Worksheet C Program Rating Form:

a _____ All members of the group, working together, determine the highest rating to be assigned to
each of the selection criteria established.

b. Each member of the group completes a copy of Worksheet C for each of the selection criteria
established.

4. For Worksheet D Program Rating form (for Reasonable Cost):

a. Referring to the program cost estimates (from Unit 3), all members of the group, working to-
gether, complete this worksheet.

b The Project Manager provides each group member a completed copy of Worksheet D.
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CHECKLIST FOR UNIT 4 (Continued)

COMPARING ALTERNATIVES AND SELECTING A PROGRAM

B. DURING (continued)

5 For Worksheet E Individual Rating Summary Sheet:

a. All members of the group, working together, determine the order in which the alternative
programs and the selection criteria are to be listed on this worksheet.

b. Each member of the group completes his/her copy of Worksheet E.

c. The Project Manager collects all completed copies of Worksheet E.

6. For Information Sheet 1 Group Rating Summary Sheet:

a. The designated group member completes a copy of Information Sheet 1 for each program
being considered and submits all copies to the Project Manager.

b. The Project Manager provides each group member with a completed copy of Information
Sheet 1 for each program being considered.

c. All members of the group, working together, make their final selection of a program on the
basis of their completed copies of Information Sheet 1.

C. AFTER the Completion of these Tasks

1. __The Project Manager is responsible for preparing a final report on the curriculum program selection
project. .


