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-.... Students tend to think of writing as repotting : the
,

topOCtra .Thpk-y_iof the* minds and Soul..s guided by the "-assumptiona that: ;\

itiaart-tyAs "out -there that reality"itisc,ire.efati'vely runprohlematical4
that the concepts *hey use are. `common to,..o, everyoneone ant are therefore'
ielif-eil.ddnti and :that' they should and can .abstract /themselves from
the' .pro.cesbes :ot the' worlds they acbdut. The telacher wants t
students, to conceive- of a wri e as a-prO'cess within .a- process

:enqa.0ag_in--',.-ls:til

. +at-he-I-pal-de-flee ; ihi role a

1..- 'a 'c' "her. can? plat 'Ti.o achieve t at is. Ted.Cher-as-Artist mho' - -

''tilierately. crealtes. disorder b.. disorientinlg the audience.' tiovewe/,
iching -within', hat. metaphor is 'likely to cr0ite dOnsiderable /

:'I''*i"ty among atu`dents. This anxiety can be reduced by making the
al.-4--StetOcie:,larto''a Playground where students can re.h arse failnre in a
,protected '-itudtion. - Some techniques to help &teat this .ataosphere..
inClutieusing group vomit as much as posible, stop ing the/use of
syllabi, :digtessifig a great aeal, avoiding the as ignme..n --of- one-shot

'ex's,' geading student -journals and asking questions that lead to

, -t nother entry, and assigning papers that grow' out ach 'othet.
r 1/
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This s the third straight, Year I've attended the 4 s conven-

etion, and I find th-a-t I still enjoy it. And I think the thing
really like about, this particular cohrention:is that it is a playground,,

'and no .matter what happens When 'I return home -. -to' the -75 student

papers I-left scattered on my- desk, I will somehow be abetter off. for
having gone through the process of being. here for a; Eel./ days., ;2

This, is our recess, our play-time, a time when we can fool around,With

ideas for awhil.e be optimistic, reaffirm old half-foigotten beli_efs'
and 'test out some new ones, argue for the sheer ple4sUre" of arguing

_

heating up our theoretical and pedagogical cores to . the

point of meltdown and beyond.

77

_-

Here, anyway, we can even deal' in .the Big Pic.6..tre; th'at is we

can try fa:locate our:own place in the scheme of thingscertainly
in the ,elucationai process our students gO trough maybe even in the

Society whose best interests we try to serve, no matter:----

might- coMplain. So here's the. Big-PictuTeor one of them,

anyway: !Weans-oriented societies, for whom the game is the game.

Ends-oriented societies, fore whom the gante is winning. In, the first,
,

if one is happy, then one is successful; in the second, one cannot

be Vappy unleSs one is successful., The whole tendency of evolution

and 'history suggests that man must be6me means- oriented he is, to

survive." Thatrs a quotation' - -I wouldn't dare say it myself, not
. .

even here. It'S -from John Fowles The Aristos, and I.'11-get back to i
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ut first to business. Bob Root has .just suggested to, us_thai_

when we design a composition course and create a classroom persona

we should make sure that our moves are derived from, and consistent

.with, sane and humane definitions of two .basic concepttY "learning"

= and "the writing. Those are two'of our basics, our'true

basics, because they_are our bases. Since I,am-at least a part-time

rhetbrician; and therefore dell compulsively in;triangles, I want

to dwell iMoment on a third basic.concepiv"writing"-=and discuss

how. Illy. sense 'Of the' writing process- -what it involves, what it's

good fox -- almost logically 'leads me 'to &Ome ideal both about -what
.

should .ask.- my students to do in my course, ..and als-o ab6ut the

conditions:IMould, try--to---crea-tefo-rm,to_dO it in

I-should also point out -that when I make my day-to-day ,dedisions

is a comp teacher, '.I am also'influenced by a belief that my students'

ideas are different from mine: not cinLy'theiti concept, of the writing

process but also their related concepts-of both the world they write

about and.of the self-that-writes, I also believe--and this may

be-whe e assumption becomes teacherly presumption--I also believe

that ideas are-somehow better than theirs: lead to better things,

bette 'people. So, knowing that my students' writing periorMance is

to some degree informed by their very concept of the activity itself,

what I try to do in the classroom is often deAigned- to alter their

conc .of "writing."

. .. Y .

.I I think I'know .What. most of my students think 'writing is7-
,

.. . .,. , . . . ..I

besildes hard work:t6'be avoided,'that is. They think'it's reporting.'

i



Or to use a ;metaphor' developed. several years ago by Walyer

mapmaY14--that/ is, a rather impersonal and informational

of the world to the reader, a :telling it like" 3,t is. Even wh,:7

they venture into their own subjective world, attended by ."I

"I.fee;,".and "1 really feel," I get the sense that. they still see
.

thems:elVes as-attempting to report the topography of their minds'.'

and souls. Most of my students, that is, conceive of themselves as

cameras wherithey- write, not photographers -mUdi less painters or

sdulptori (which is what I would like). Or if they .do conceive'. of
A .

,themselves as photographersand of writing at photography--they "

seem"to believe that they are limited to using Kodak Instamatics. and

getting theisnapshots processed through a local drugstore. They

don't- know yet

'about developing prints in a personal darkroom.

As reporters and snapshooters, my students are unconsciously

guided--controlled, probably-:by certain Reporter's assumptions.
. s.

I'll mention foUr of the bigees in a moment,. but first let me give

you a quick laundry' list of the writing problems which I think

derive from those aSsumptionsi Disembodied concept's; intelligible

but not-always-intelligent abstractness, unnoticed and unexplained

evaluations, simplistic either-or, all-or-nothingformulations,

and a. lack ofsself-consciousness about the persona Created in-any

-piece /of writing. These, I think, are major writing problems,. and

no drill instructor can save us from the battle fatigue they causie.

They' are: matters of morals more thanmanners. /

IJ



here's a list of the Reporter.'st assumptions-which I think'
generate. these -mijor problems in my students' writing. Fir-St is

their persistent belief that "Reality" is "out there," largely inde-
pendent of _the_ writer and certainly independent of a writer z

linguistic operattions. "Reality," that is, is the kind of thing which
can be reported,- and if it ever proves 'troublesoniet-7t6 To so, that's a
reflection .of the writer's poor reporting skills, "not a hint that
what we call "Reality" is an interaction between perceiver' and

perceived. Second (and obviously related), is_--their belief-that
the "Reality" they write about is relativel)% unproblematicalit
lends itself, if one only -knows the trick, to fairly simple recording.

Third is their belief that the words; the conIcepts, they use to
record the

,
world are cdmmon to Fv e r y o n e and therefore self-evident in

meaning- -they, too, lend fliiiiiscilv-ertire-1-1-to--repo-r-t-ing-;---Fourth_,___and

-perhaps mot disturbing of all, perhaps the root of the other

misguiding assumptions, is their beXef that they not s)nly should
-,,

but can abstrabt themselves from the procect's of the worlds they

trite about. That is', few of my- students haVe developed the kind

o f deep self-consCiousne.Ss wh-i-ch would alloW them to understand

all of -what Percy meant when le said, ,"The brain'that tries
to understand' is, itself a. part of the world that it is trying to

.3

understand "

Se my students operate with these Reporter's assumptions,
"whait, they would like to believe--and often seem to belieireis
that writing well, some kind of. trick: cQmplicated at first

perhaps (like putting together _a Chinese block puzzle), but not all

. . 9



ITrstPriOus once you know the :drill, the procedures the rules-

to use..language found modern- rhetoricS: the "method" or

" pattern'! And they, rook to me for the answer to the

uzzle. In a dozen ways they ask me, "What's the .right.:way .to -say

this?P assignment sheet is too long for the*. - they pore =oven the

ones I give them looking for clues as to what exact .Y I want them to

say and how exactly 'I want them to, say it. They make :doctrines out .

f suggestions. I think- that in 4 lot of ways they like Drill

Instructors, like Order-Givers, for order-givers do -just that7give

them some order. They are rule-monaers, really- ,they like rules,

ale comfortable with them, for rules fit into their concept of what

writing is. They would like to believe that to write well- one

needs only knot the rules and follow the drill.

-----,--

ut 'I. don't want them to believe any of that. 'What wart t Lem

to.
.,..:.

_____ .

:be ieve- -.what I want to :help them believe (eventually, as they,

evolv--and---When they are ready, - -is that the worlds they write about: =.,,,1

(

1.
. .

are active-- processes, not static "s-omethings" which can be-reported
.. -

-H

more' ori less accurately. I want them to believe what ,BuckminsteT

Fuller believed tirhen he.said, "We' ail speak and think of things when

no things -exist:: -all is dynamic interaction," I'd also like my

students to understand that4sthey are themselves a art. of that inter-
. , fi

action Fuller speaks of- -and stop believing they can abstract them-

selves from- the processes they write about. Furthermore, I want

them to eventually see that when they write, their writing is that

interaction inescapably interpretive, and creative. (They intuitively

undei-iilibd that once; back when they were learning how to use langUage
. J



. t

want theg to unddrstand it again--

i-want my students to begin seeing themselves as
.

proCeises-- 04Raceive ofthe self, as Michael Oakeshott puts it

"as.activity...not a 'thihi or 'substance capable of being-actve."
O

Well:now, let's see:' ,If my students come to believe 'all that,

they will come to conceive of a writer as a process within a.

.

process engaging nr-arprocess., That certainly defines a process-

brtentation. it also defines, I think,- intelligence 'maturity and
-

- humility. 'To put it grandly, it is 'an.qrientation-'-a ^ 'of. seeing

one't. self and'one's world and one's writing -- which makes good

-A
writing possible.

All of this should lead, of course, to'some ideas about what

roles you and I ought to play in the- compqsition clastroom, about

'what metaphor of ourselVes we want. to extend-to its inevitablel

breaking point. Bob has rejected some of the conventional models)

choose,and offered his alternatives. Whatever metaphor we choose, it

should be.one that is at leastlas process-oriented as the model of

the good 'writer we want our students to evolve towards.," I have

my_ own"- favdrite. It's one that goes back a ways, .so it might be

familiar .6-you. It's also one I have ,to keep repeating to myself

because of increasing ..pressure to discard :(Ift was just-a

.

month orso ago that one of my .colleagues, flak--ackets.

out, admonished mer-"Times are.changing, John;

anymore .11)



. ,
:'metaphor' is Tedcher-as-Artist. I theta it's a little

erent-froill Bob's Teacher-as-Aitisan.- ,I gathered the metaphor .. _

-several ye ago from Morse Peckham's Man's Rage -for Chaos, a book
_. .

out art and artists and everything else. In -that- book Peckham

claims ,-that themajor -function Of 'artT is not (as conventionally

'asttiined by our 'students) to create order, but rather to create
-

&isor:der. The function of the artist,' therefore is to deliberatMy.
disbrient his audience,' .to offer. problems--but not- problems to be ,

exactlY,. In PeckhanIrS:morAs, the arti.t present$ 7.

the -unpredicted; he '-offers the experience of disorientafion.."
He is far more concerned with giving' his audience 'an "awareness. of

the gap between behavioral pattern and environmental deman4" than
,

with 'iclosing the gap." The effect on the audience is, as Peckham

sees it, two-fold: "His first response, is disorientation; his mode
. ,

prediction in this si'tuation has failed. He- experiendes a prof-oulid

---remot-i-onaldis_t_urbance The' next activity is- to, renew -searching___.

behaVior, which is the norm ofall oriented human'perceptual

in other_words, to .reorient himself."

I could go _on With this, but I'm sure it's familiar enough to

you by now, Bob discussed this disorientation-reorientation process
when he talked earlier. about ,Frank Smith. 'Piaget and Joseph Church

'discuss the process at length when they talk, about how and_ when

chilaren learn. Kenneth Boulding The Image focusses on the process

in grown-ups. Translating it into the terms of our particular
fields rhetoric and, college compositionWe come up with the, concept

of "Starting Point,".an idea Richard Young discussed at length,



iversity of Detroit Rhetoric.Sethinar. As defined'

the:: starting point of interesting and mature writing is

sense o _exigency, -of cohgruity, of dissonance--that is, a combin-
,

ation of the recognition by the writer, that a problem exists and the

fesence of some desire to salve it Young also pointed out that, thoug

many rhetoric texts now piovide single or multiple heuristics to

a student explore problems thoroughly, these.texts,don't have,;;a section
.

'Which helps that .student discover the problems -themselves. Instead;

thete 'texts assume that The---Star+ing Point is a given.

wigell,it's seldom a given; of course. As you'Venoticed, many

our students truly don't think they have anything interesting to

write about. That s'not surprising; for as I implied earlier our

students do not coMe to us. in a state of 'chaos. Nor does their experienc

come to them in a chaotic blizzard. Rather, their conceptual frar
.

works (call them "cognitive structures," "catego'rial systems," "schemes:

ideas," or "points of view" if you wish) protect them--as ours/protect

ilt:-from any great sense of-disorderliness--and therefore from( any

'great sense of exigency, of urgency. 'Th-e---prdixkemw-i-thtitin

is seldom that it is disorderly--not in any deep way, Ralher, a major

problem is thatitisn'i all that interesting (not to us, probably

not to them): It tends to reflect ways of looking at the world Which-

to us, at leastare just a little too simple, oo set, too settled.

t

Of ecourse, if.m,play the Artist role when we teach our comp courses

what we try t d consistentlyis to unSettle 'our students, so-th -----

will have.something to write about--and want -to write about. *That

wetfy to create the desired exigency by offering them not just one

Starting Point (0erhaps we should call them 'restarting points"); but

t%.



many- -and':-alr alOng the way'; Our lxral
.

ands:marginalia CoMments

bye

o

. . . . . . .

mani-heurlstics. for -re visioning their. subjectect We fbrce them, that

is, oust of'what Peckham' calls- the arked by habitual

and=compulsiVe 1-.41Favior, by unquesti onedonventiona.lity- and into the
,

"critic" role: one marked by, the sense of dissonance whiC eh 'comes
I

,
, . , 0

from suddenly recognizing that,the audience role was being played,' and-

that it was inadequate.

My wife4nentioned to me a :couple of days ago that Donald Graves is__

doing reseal(ch on4.2rid-grade writers, and has discovered that the spii-it

of revision dOesji.-really take hold until- a kid stops erasing and

- ...

starts crossing out Now that makes sense to me. We can still see

what ec Oss out; we don' t give it up completely, not, alf al once.

Nor do we'w-antto. Nor should we, probably'. Anyway, I think that"s

What the Teacher-astist does: he c nstantly. asks.. his ..students to
'i.;s.,

cross auti: but not erase':
.e/A

So let's look at -this teacher-as-Artist metaphor in terms of the

3 basics I mentioned earlier. First, is this notion consistent with,

a sane concept Of 'learning"? Well ,it: aTic:--onthat_score

anyway. The Teacher-as,Artiit asks the stu ents to modify; their.

so-called "conceptual structures," but does t ask them to learn

anything_ they can't learn, Second, is this metaphor in line with

humane concept of "the writing student"?' A pcOsible problem here, for
f

1

is true that by continually disorienting his students the Teacher-

as-Artist- -like any teacher, really- ' - suggests: to the that they are
.

somehow deficient. But that's fine, Who isn't? More impOrtant,' by

refusing to reorient his students by answering how own,questions--and,

that's a trick, as you know- -the 'same Teacher-as-Artist\ implies to them:

-0,..-

,

that they are quite capable of handling, the reorienttion part them7
. .

.
.

1.'61,14-Iiiiiialu.i. --,L i .4-va,



at concept of "language," or "wriing :operates when

er;-as,Ariist operates?_.Wel3,.it seems to me that the

`composition teacher who plays the role..of'the. disrupting artist'

actually dramatizes a bel -f that language-activity
.

ikeshoti- calls it, "conversalkle," made for conversation, -for

Conversation. 'facts appear to be resolved once more into the

,possibilities froM which they were' made,' and "certainties

shown .to be combustible. . ," By his own example, then

Teacher-as--Artist encourages students to see writing as
, 4

opcii-endedi- social, dramatic and 'exploratory.

good way_to "conceive of language in

',,Miller_puts,,it in GOdsandGames,

Which .'is a pretty,

a world in which, as David

he only thing .that does not change

is the,appearance that all things change."'

All thiS theoetidal.consisiency4s-nice.Of course, but It 5,-,
,.

. ., \ . .

.

-- :: 1

..- ,

tilAte obvious that anSt composition teacher mho' plays the. 01
. \ .

\

L

r .

...artist: will cause an awful iot of ankiqty -',and,we all know howl.-
1

\
our7'.students are plenty anxious enough' about.writinvas it is t.

want our interactions withihem\to-be leSS likeinteroga) 1 Q

and mbre like conversat ons, we o. vious y need. an; antIdote to the

-

leacher-as-Artist. And that-- at long-lasi -- is where the t le of

presentation comes in The Classfoom-as-Piaygrouna. In genera
, ,

is a world where students can-- willingly and without paralyzing

anxiety-----rehearse failure: the failure of their writing;; the failure

of their-ideas. They need, sucb a place_mz....ado we.



return. to Peckham for a., moment". Jie.notes thatiOrit_ -

esires _above all a predictable and -ordered- world, a world to
whicl\ he_3,s oriented, and this is the motivatIonibehind- ..he role

he scientist;.. But:- because man desires such a world, so passionately,
-he is *Try much _inclined to 'ignore anything' that intimates that he

does not have it And to anything that disorients him, anything
. .

,that requires him to experience cognitive tension*, he ascribes
.

negative .value. Only in protected situations, characterized by
\t`

high walls of psychic insulation, can_he afford to let
e -aviare of the clisi)arity between his inter\ests, that his

. N\
expectancror,set'or orientation, and the _dataNhis interaction with,

.

the enVironment.aqtually produces."
\

'Peckham applieS these ideas to the world coha)bita!ted bir the

artist and his audience. -I like to apply them o: the world of the
, .

composition classroom -- at least to one where the Teacher-as-Artist

operate-s -, where I see the goal as being Creation of that:

`\' insulated environment" Peckham' mentions-, a_ kind of play-Sphete-\'\ --
.

hich .- - like the play- spheres characterized bjr..:piay theorists such.
: I .. .'

as Johann Huizinga, and Roger Callois has. disposition all' its

_Although it maybe a plaCe. for rehearial, hi "playground"
.

. ,

- \ \classroom - - because .it does have a disposition all its own
---7--

mot a, microcosm.\ f the so-called "real" world -- that WOrr

knocks used by,. -th Back,,to-Basics moment ( anode-its leading .pr.op

nent, the Drill i structor) as a threat, a justification, 4ari4
11-

model: I . Ratner; as Callois puts it the playgrOiind is "care-full
-6



Solated-lorm the rest df is a "iestrieted,- cloied, pro-
.-tected ..Vverse." -The "real." iworIld,. on the other hand, is a- vast

and unprotected -realm of experienCe. It is unsettled and unsettling.
It lacks the insulation- proVided by theiplay-sphere'S temporal and

.

.spatial boundai-ies. This insUlation is crucial, for because of it
. . ,

the player can proceed-with' his activities with a minim4L of anxiety._ .

..-Such activities are not serious1.1, in that they a're."coineCted -with

/tno materi rin erest." 'As, Miller puts it, the ' ame 'point's" in- these

actvities are :' not quite a's real o'r permanent. 'terrible important,

'logical as they seem." Finally, the play sphere, accpiding to
has no "fatal consequences," in that the piayfe-doeV.not

have to live 'indefinitely c with the results of his behavi;r:

That_ is the _Ideal playground, the abstract' model 'ofiered tows

by.. the theorists. We `'more' bt less) live in' one' heie, :this'
:-Cnventioil;which:=1S.oui ClaSsroOm:. We'realiie

, .

of-crirse that
tsol

home_ any -JClassroom.7.a.S2PlaygiOUnd :can at hest. only ....

e t $ ideal form.- It be' an as-if envi Onment, and
.

he-rk ._wi1L. be..:_,(11.kr.most .games , fig language-
..

es r It wo Id :be 'foolfsh td- pre end' otherwise_

=.

the metaphor. anyi/ay. t.13fo ingsfald
e- worl e ate,

mIgatr:hifik ;we= do thiFtg.s s,
k.

* re lm ing.,_ aY trjft- P.ciclassroom? ;Yo'il/ 'PTO

few t ia't seem toy wor



.,i,cdurse, we want to.: soften --- -though, not pretend

structures' and roleswhich conven-

define /our A:Tter...acions- with our students. So we have to

e-what,-,Walter Ong ca 1)5 "peison'klits" -- we must ruh the personality

,

Contest our students will run for( anyway. The Teacher-as-Artist

erates' an the spirit of .play anyway, so he might as well liVe
I

thepart

I'd, also. recommend as Much gr -work as possible with us'

taying- out of it, so student" can play the artist with 'each other:
-

y with student writing,, not the "model;So, we) should deal "pr*m

prose' of what4to "them re aliens. 1, We might even make our own
_

writing the focus of /attention at times. I _like to start dbing -this- ..'

. 4. , /
early: my irst two., assignment sheets self ,consciously :.,,

1., -.

create stereotyped rpersonae of Teacher and those are the first ixieces

Q.

of writing we lookl at in the course.

.

It's not a,'-big point; but perhaps we should- stop Using syllabi,

They aren't very playful`, and it's- impossible to (keep to them anyway-:.,,
, .

'unless we let our non-irtistic ,atch for closure get the 'best of us.

4
,

also suggest - digressing, a lot; the "subject" of a coMposition

class iss-student langauge;-dc-tivity, and thatican be focused on

Teiardlss--of what's, leing talked about.
27:.'il :::' , ,

,-;...

...,:,- T.

.-

'Ahotild.1:1,313-4-tily avoid assigning one -'shot papers-.- tha:t i:._
. _

Jt#47.10:=Otelyes-after...tbe: cold, cruel "outSidd"-world
.,-,-::.-i' ..*,;;.-,..,.:. . -. .

,.,,z
L.,..t., 7teit .-;-s

0.14.7-alwats...-40 ..foT: at -least 911:e_.revision; and do. our
1 '-,'

':`::
..,

I-

;,
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rtiit-like intervening at the draft age only (Go ahead

ignore' without -guilt those colleague who assign 1Spapersa
.

semester .explaining themselves wit some.versionof "you learn

to write by writing ")

Perhaps,we,should try.aSsighing_2part papers on the sibjeCt
c

N

chosen by the student -- theifirst,part a highly-personal explora-

tion, written in-what Jranies-Brittoh calls the "txpressive Mode;"

and the' second part as an-as-_if "public" piece of writing, one

done primarily in the "transactional" mode. If we give these two:-

i

part -assignments,.most-of our draft-tage,commentary should be on
.

the opehlY exploratory "personal". piece, ..

°:-.Another4pjayground poSsibility.is isola0 a statement fromL0

,a_Studeht-paper which, we feel need-s-Anoreexploration-, and,-,.thtOigh-7-
,

a AdsOfienting.queStion-,-ask:the studentto_wr
.__-

ite7a loose/"Organi.-.

zatibh-punctuation.Lbe-daMnocioUrnal entry abOut. it,-
I/

\
i

, ..

AlsO,,we could actually read their loutnals, andask.Some
.-

1

.., .
.

,
. .

.

questions...to be explored in alfollow-up entry. Carry
,

on a'conVer-,...
..-

sation, that is.

-Perhaps we might even have assigned papers grow Out 4)1 each
.

,
. .'

other. I can conceive of a course -,,,. and one of mycOIledgUes

actually runs one -- which wo6ld'consist of.a single papex, ever-
.

. -

growing, reach/no o t- in 'different directions, all,' modes of .writ/41g
, 1 %

c.
i

Used. .

.-.:

a
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s.
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-suggestion: I don't think We should ever let a paper

ut asking the student to analyte -- in one fo m,,or
a

the self which wrote it that is, the-valties and beliefs

and assumptions and. personality of the 'created persona.'

Those are some possibilties, They offen take time, Out by

doing these sorts of things we do what-1 thin' any writing course ,

must do,: .expose the student-wrinr' to '"te-nsions and problems Cteatet1

byhfs life and his language. Just -as,important: because there's a

and of looseness and open-endedness to such "playground"- mores,

they encourage in the student.a particular orientation toward those

probrem -andtensions -- an orientation which sets the aissrOOm-as-

----Playgibund apart, from the workaday world'. The "real world, the

world of hard knocks, stresses solutions, products. The ,quality of

the produCts is often of concern only,when they prove oin practice

,tp be poorly--,Concieved, thoughtlessly-created. Then ::,the consequencei

" .

-Can be "fatal;" sometimesditerally...

.In the Clissroomas-Playgrolindon the.other hand, prodUCts arel

obviously, far less important than the proceSs of creating them. The.

products themselves arecontinually questioned anymay. -- by the

Teacher-as-Artist, eventually by the student. .So they don't last

long,. but that's all right -- they aren't meant to last long..
.

Solutions are not imperative in the Play-sphere not in our%

roomi, not at this convention. What is imperative is the" proce

the. use of writing _and talking, to" continue searching.,

iY

6
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And it s oui of thatConstant; playful searching -that skillful

itersemerge. We doet build theM; ,tlity, evolve. The evolve out

and because of circumstances -- circumstances over which we

omposi ion teachers have a lot of control (more control, I think

han any group of teachers in the University -- which puts a lot of
.

I

esponsibility vn us). Skillful .writing is not something done .by
."'

abi-t,.or rote, or even'chance. As Gilbert Ryle puts it, "A person s
1

i - . .........

performance is described as careful" or'skillful, if in his operations

IElsewheie Ryle, suggests that "to be intelligent is not merely to

,..-fi,,

....._

satiswi itriteria, but.to apply them." If we want our student to
. .

,

'evolve inth4.3.ntelltgent' skillful writers,. we obviously 'should avoid
,a

I

. .

drill the imposition 'of repetitions. Instead,.what we need to
.

-rOoiide -- again to use_Ryle's words -- "the stimulatibn by cr'iticism's

- I

e is ready-to-detect and correct lapses,-to repeat and improve upon

successes, to pro it from the examples of others and so forth."

..

and eXample of the student's cewn judgement." TheresulX Of drill
.

. ,

the building up of habits.; -- unexamined ind,eVentually unnoticed,,,
2

behavior. As .a result of encountering the Teadher-aswArtist in the
,

Classroom-as-Playground, howeirer, a student7earns h,,,7_,

while thinking' what le is 'doing, ,so that every operation he performs -

is itself a ne,w Iesson to him about.hoW.to perform beitet-."

! He learns, that is to apply.crittria as well satisfy them..
.

. ,
0

He learns, thaeis,to be intelligent. -He also. here's *here-
.

the Big Picture comes to :into focus again also learns 'to acc6pt

both the world -and. himself as a process, and is therefore better

equipped to deal with the incessant process' of cha ge which makes-u

f
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e fabric of his existence. And since he See himself as

.

rbCess.'Which is part of a larger process%, he is stable. AS

avid Miller puts it "hi's stability is precisely in his ability

--

Or asp I would, put -it, such a student becomes a Iptetter person ';;"

i.

as we ourselves do by being an active part p.f the process. For that,

no apologies' are necessary. To return to Jcchn Fowles, and also to-

high-mindedness -- because here, t least, I 4an: rMeans-oriented

societies, .fob whom the game is the game. Ends-oriented soAeties

for whom the game is winning. In the first, kf one is happy, then,

one, is successful;. :in the Second: .one:. cannot be .happy unless one

is successful The whole. tendency 'of eV?luticii:and. history ,SuggestS

that -malv must be pme:iileanS4orient'ed if he is -.1to.s.urvive."::


