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S - Although both literary study and dlscourse ana1y51s

;;exaline texts\and oral discourses, literary study tends to enphasizefn o

- the totality of the text while discoursz analysis seeks 'to isolate = - _;aJa,
‘sapageable elements and structures to validate hypotheses about .o

- - mental processes.‘lnteractlon ‘has recentlly occurred between the two - i '

-‘disciplines in "poetics," "structuralisa," and the study of "story R

‘’ grammars.® Discourse ana1151s can be useful in literary study, , ‘
 'particnlar1y’}n ‘the analysis of literature's wmostly unconscxous R
*codes," the aspect Qf literature studied by the new "postics." - - .. .

- Disscourse analysis delineates the structural elements amd the | "/
;-relatxonsth between them in various typss of discourse. To judge - 'f':ii_“}

of a given discourse ana1y51s theory, a dlscourse must |
be .seen as a reaction to human experlence, ~and analysis of discourse ;f',
,J-shonld be an. atgompt to explain the’ relatabnshlp between the . ,',.4_7
Jdiscourse and.the experience. The relationship is part of the . L
contlnuunéhe%ueen actual worlg, - experience, discourse, ’ and ‘analysis. - .

-~ the Valldlt

+ As-an.application”to the teaching 6f literature, a useful .méthod , . -/
night be bne|/in which the tedcher begins with showing the structure Ce
of "81np1e stories™ and.builds- td more sophlstlcmted texts, 1solat1ng T

N elelents to be tauqht. (BF) S o R
o - v“ a , . [ o ) v - A . . ;
. - N . ) .. - .- . 11-‘- ‘..‘.‘. . ‘ - . . _. . . . . ‘ . !.. :
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- 'f,‘ f L PRI .u, Paul J.F. Regnier ' . o
g;:gg; , Literary study is essentially-dlfferent from dlSClpllnes Wthh are, or pretend . N
lt&l to be, sC1ent1f1c 1n method The pecullar quallty of humanlstlc d15c1p11nes such e
?f:ﬂ[_ggﬁiitvr_' fStudy, phllosdphy; and hlstory is the;r empha51s on the complex1ty,, a
;;;; the 1nterpenetrat10n of concrete and abstratt and*even the ultlmate eplstemologlcal
m mpenetrab1lrty of. human e)qperrence. "This is t‘rue of llterary study because of the ,
, nature of its, obJect As Llonel Trlllmg has sa1d " : ' o ,.// . '." e
S : ".’ . 11terature is the human act1v1ty that ‘takes- the fullest /’, O : :
- LENPOR i .
d most precise account of vamousness, p0591b111ty, comple)uty,
© and difficulty" ':";' : e :

On the other hand d1sc1p11nes usmg sc1ent1f1c methodology are necessarlly reduct1ve - v,\':‘;;::
of human experlence, smce it is Jmpossmle to expernnent W1th and to fommlate general

laws about the whole of human experlence Both llterary study and "dlscours& analy51s" .

¢ s

study texts and oral dlscourses, but llterary study tends ’to emphasue the totallty of

0 2 / '-.7. ’ .
a., text or dlscourlﬁe, while  discourse analy51s \seeks to 1solate managable elemen,ts and Cie

el

stmctures of the text so that hypotheses about the mental Processes mvolve d m : 3

| readmg (or hstenmg), remembermg, and wr1t1ng (or speakmg) varlous kmds of dls-:

; ‘courses may be formulated and ‘tested. The two" dlsc1p11nes, thus, approach d, text ‘bt’/ ""
dgscourse with d1fferent goals, methods and assumptlow,\_' co L:.; *5.',«,"?; ’

. There 15’ and has been, however Some mtelleotual 'CI:stover betwien the tWo I ’

dJ.sc1p11nes (as shown, e. g., by the 1mportance of Propp to. dlscourse analy51s and the

Graninar of Stor1es*‘6f GeralH Pmnce - a'llte'rary theorlst) ThlS crossover 1s conpected

.}:
_ . mtellectually and sine seme cases in the same persowth the new "_Poetlcs" 1n *llterary,. /
Q v o
;g theory and especlally W1th "Structurallst" thmkmg ThlS paper w111 con51der the value,
& and the lunltatlons fof' ;llterary study, of some of the concepts and technlques of dls-f
A , ' “PERMISSION TO REPRODUCE THIS " ,
§ COUI'_,SG an81Y51‘ o .‘._;" N 7 e .. ¢ MATERIAL HAS BEEN GRANTED BY ‘.
N ORI : . %t . Paul. J.F. Regnier. '
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thereby render 1t arreduuble to any othe‘r 'world‘ 1

: ;’_;v(v"fl‘he L1tera.,1 and «t@e Metaahorlc \1
'v-;vdl 91 Nou. 2, March/ 1976, 3 282)

a In_x_rm_e_. Th1s purypose 1s often

i..s'-
J g 11terary, 11ngu15t1c etc. codes\. '
. : _"; The th1rd 6f thése aspects is potentlally the most redut:1b1e and 1s that aspect

og 11terature to which the. new "Poet1cs" 1s—'?i_e:roted J'I‘he terms bj:‘ thls ,new Poetrcs /{
. have been varlously descrlbed Jonathan Culler po:mts' {to‘ Rpland Barthes' de_mltllon}///‘

of the task of Poet1cs as n&kmg, "exp1,1c1t th?ﬁﬁderlymg ‘system whlch malkes?l te s _
ey -effects poss1b1e." (S_tructurallst Poet1cs, P 118) /\Most 11terary t,heorlstsaln' L 1'5.‘ *
//'thls Structura11$t motle concentrate on Ldentlfylng the system or the Jserles of codes\';' |

e - ui;f;,
W1th1n whlch 11terature operates >ra‘ther than )1n e‘xpllﬁltly def1nmg a work of 11ter:a / v

/' 4 /' /
ture 1n terms of such a code. Even in S/Z,,w}ﬁch 1s ‘a s/eritence by-sentery;,é analysis

, .
2d -

1ﬁ ;erms/ of f1ve "codes," of a partlcular 11terary text Barthes .con/t‘mually p01nts

ont that, "the meanmg of a téxt can. be nothmg but~ the p1ura11ty‘ of i system, 1ts

e

mflmte (cnculav ! ;ranscrlbablllty' . one system trgnscrlbes anoth" .'°but rec1P' :

AN e




of_ codes ‘and: of J?specte

Y
|
l
i

e;_ 1Smlssedf.-_'

R

‘ 1 to the pomt of arguing about the
‘erarlness" - iof pqnflctlonal texts) (e g. ,. Burton P1ke s
ry nonf:,ctlon) ‘I ma1nta1n that the mea.mng

‘rlbatrlet" but that the conVentlons whlch

qre‘ the' convent1on& mtrm whlch 1t 1s fread ur heard Culler 111ustrates )
\A‘

. : k
Yr_rewmtlng a hort news story as a 1yr1,c poem.‘ (Structurallst Poetlcs, p 161)
| [ [ . ‘

Y
- \ I . 4

""7 /? 15 that expectatlon on the part of the retelver _(which is.

; .-7 g Assumédl by the s,e,nde‘” ,bout the klnd of meanmg he can expect‘ from the dlscourse.

e 1s’c. se‘,'

supermarket. | The mter- ol




"flteratq;re" (and th1s apphes to any d1scourse percelved w1th1n the ':\'*f »
s s ‘ Y LA
eneralconventllén of "11terature") is to "‘take account of var1ousness, p9551b111ty~ SRR
’ ‘ R J, R

complexlty, and d1f£tcu1ty," as Tr1111ng sa1d ‘ Y L s

Tt ”\ : :
o Dlscourse;‘anal)*sts attempts to de11neate the\stmctural elemez%ts and the relatlon-‘

\4

d;sco’urse "grammars"

//a

wh1\ch have

\been promulgated have been

é«, and d1ct10n-~and

| .

11ter‘ary theers_ ,

h

! i a shared set. of"*" ,
re}atlons/ (Perk\ms and Leoﬁtdar, P 189) ‘The obv1ous questlon' to th

x ;’
’/The dlsfourse analyst mtght answar that‘ o#‘ cannot

run experlments on the effect oi’ aljr of those thmgs on th T ceptlon or productlon of a ', /

‘\ s .

3

. th/ and“scmntlflc approaches t? dlS ourse and to Tr1111ng s comment about ﬁze nature lof

’/ .- 4. L. . [ ) -g\--
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To the extent to which a
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story grammar" deflnes the ba51c plot structure /of o o

-

a type of d1scourse, it sets a basis agalnst a.nd around wh1ch other "‘codes" /ta[n be -

/ AN

, '?ﬁ
A;f ‘seen to operate \As I 1nd1cated éarller, however, it is at best an open questlon :

whether plot struc'ture - or any other part1cula»r strueture - ought to be seen as -

the "ba31c" cog of a dlscourse._ Presently, it appears that dlscourse anal sts P
7 / 4

_s (e. g., Prmce Todorov) have yet ta f1nd an h othe51s B

o ’ gy @

and other stom\gram;arl
- \
Wthh W111 adequatei_. eXpla@ whag is being defme‘, what its elements are, and the

oyl
.heceSSary structures of those elements for comprehensmn and produetlon A "smple C %
” ; . a‘ ;

story" is \rarlously det;med usually by the number, type, and order of eyents in it, .- .

but for mstance, by Mandler and Johnson, "by the fact that it has a single protagonlst»

‘in each episod¢/ (p. 114) The type and order of events 1n a story are, var1ed in récall

-

\ experzments to How that certa1n structures make stories easier to recall and, generally,

that the structure 0 : S,. rather than, for mstance,,thelr nomenclature or meamng,

govern storles abllltle{}ei r’é"membered The "meanmg" of a narrat1ve is reduced to

1

a summary .of avents and their tructure and other elements are relegated to the limits
ofsJ"surface detalgs" ;o that K1ntsch and van® Dyk can talk of, "1ncrea51ng the complex1ty1
of the surface form whlle leavlng the underlylng meanmg intact," (K:Lntsch and van’ Dyk
. 371) and Rumelhart feels that "it is p0551ble to p1ck out what 1s Jmportant in ‘-— -
connec‘ted d1scourse and summarlze it without serlously alter1ng the meamng of the d1s- N
coufsesr (mmemaa:x pe226) .. S r"

The reductlveness of thi's type of analy51s is opvious. 'It‘-ignore'sjth,e" fact that a

l ! - b

dlscourse ﬁs a product of R s"a language and a world full of amb1gu1ty and uncertalnty" ~:‘1 :

; (Colllns, arnock -etc 1n Bobrow and~ Colllns, p 383) Nevertheless, it mﬁy tell us

| 'somethl'ng about how one' aspect of dlscourse 1’s comprehended It- seems espe'c1ally

A .
" N * -

Ny _appl:Lcable to storles from oral cultures, and one ‘would llke to see some °compar159n,

vfor J_Knstance, between "story grammar" models and the descr1pt10ns of "oral performance" ' *

e + T
e w in A?B' .Lord‘s The S1nger of* Tales. At the ‘same t1me, storles from oral cultures can ot
\ '.‘ Lo - / .. o

be %utllated by thls model of plot summary The most obV1ous example m the d1scourse o

~

o
-~
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_f:analy51g llterature 1s the use of the North Amerlcan folk- tale "The War of the Ghosts" '

‘Orlgln 11y c1ted by F C Bartlett. Bartlett used,thls story for some of his earliest

5;_exper1ments becaUS 1t comes from.a culture, “exceedlngly d1fferent from those of my

A

e subJects," and he wanted ""to seeéhow edu ed and rather sophisticated subjects would
deal w1th (1ts) lack of obv1ous ratlonal order." (p. 69) I-am handlng zzt a .copy of
th1s story for those ‘who are unfamlllar with it. Bartlett found that hlS sdeects

(11terate and with Western edueatlons) tended to el1m1nate supernatural elements and

to add detalls not present in the orglnal setting in, order to "satlsfylngly" deal
W1th the material. Mandler nd Johnson _agree w1th Bartlett that\\he story is "1ll-_
formed " though they. admit that, "some of its obscur1ty derives from the conventions

famlllar to 1ts 1ntended audience but forelgn to our, culture " (p 135) Its.

relatlonsh1p to the . culture of.- 1ts der1vat10n is, however, somewhat obscure It may
be that the "events" of the story would be more causallz/related to- the culture of

: 1ts or1g1n, but, in any case, what‘makes the story "1nterest1ng" to me is the extent

to wh1ch it V1olates expectatrbns of causal relat10nsh1ps In magy cases, it m ht “

a

' be thes violations wh1ch one would remember about 1t. (Just as the re1terated causal
\ relatlonshlp between the events in "The Old Fanmer and H;g-Stubborn Anlmals" j'-.-';

[Ihorndyke pp 105 106] s memorable. ) Bartlett refers~to these v1olatlons as aspects

v

o of "style" and concludes that "style seems to be one ofjtbose factors which' are
: . ‘
extremely readlly responded to, .but extremely rarely reproduced w1th any - fxdellty "
) %

- (Barilett p 81) ThlS apparent importance of the causal structure of events and

apparent lack of rmportance of other elements to the . recall of stor1es estab}lshes
i b \

the b1as of dlscourse analy51s But one'm1ght questlon exper1ments using stories from’

-ﬁ;igo back};'

4‘oral culturesaon subJects who age educated in read1ng cultures in which one

b .

| to a text Also, what does . ”recall” mean to. the subJects of the experlment? 1f style

is "readlly responded to," what is 1ts functlon in the eemprehens1on of the discourse? -

Dlscourse analysis, 1f it.is to deal w1th discourses as wholés, must recognlze o

- .
“that what‘maylseem, to.Mandler_and Johnson, tQ‘bQ "trivial details™ (p. 142) may be

Q ‘- ,: o . L ‘ I ‘ . . . ) - B : :' ':' ! -~
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'.51gn1f1cant elements’;m the “total Qmprehenslon of the discourse. Every "literary"

N dlscourse (and’ as 1 pomted out above, the d1st1nct1on between 1.1terary and nonl1terary
: -1s not clear cut) is partlally structured through codes or systems wh1ch ‘consist of
' .seemngly "tr1va1 details" (e g. , names, c\o]‘ors, 1mages of flu1d1ty or stas1s) The

”"meamng" of a d1scourse may pen partlaIIy‘, on 4 purposeful ambiguity (c.f.,

=

."Empson) achleved thro_u‘gh any of a number of means,, 1ncIud1ng lack of speC1f1c1ty or - " .
causal cbnnectlon (e.g., "The War of the Ghosts") ‘ | . 3
v In order ,to Judge ‘the validity of a given di;?ourse an'alysl theory, a d;scourse

must be seen as a reactxon to human exper1ence :nd analysls oé%iscourse should be

. “an attempt to e)cplaln the relat1onsh1p between the d1s;:ourse and ‘the Sxperlence. This

.relat10nsh1p is part of the \followmg continuum: . &L,

LR B Actual World (1nf1n1te detail) ° L C T

).“ v" . . . . - . N

giof * -~ *2: ‘Human Experience {much~ detall brganlzed by spc1al/cultural ’ .

",:,;-_ﬁf. convent10n) _ - o ) '

.“.' _ . 3. Discourse (a. " Selected deta1l b organ1zed agamst a{g:olm R T
% e of sociay\{cultural § literary conventmn for; c. a purp e) o .

#. 4. Analysis (detads of the discourse’ organlzed accord1ng to the

theories of the analyst) o ) .

The the'or'ies‘and‘systems of the analyst should be as sophisticat'ed"'as'possible 50 as not

o

R unnecessarlly overs1mpl1fy either the conventions or the orga!nlzatlon of the
Y

details. To the extent that it does overs1mpl}fy these, 1t d;l, ;:orts the relat1onsh1p

-

~ between the dlscourse and .the experlence o e o

W e "“)‘f“"i"‘- ./‘I:\.,..?\A_V__,.:.-w: A, "‘,_e';;:—'}r

By 1gnor1ng pract1Cally all elements of d1scoui=se except its, aﬁd their. sfruc-

‘ture in plot the models of dlSCOUI'SE analysls s0 far produced have generally 1\0red

amb1gu1ty and nuance and have d1scounted "stylistic" elements as aspects of "111 formed-
i \ !
ness."* An 1ntegrat10n of these other e%ements 1nto dlscourse analysls g:heory W1ll make

that theory more soph1st1cated and allow it to explaln more complex relat1onsh1ps
-'between dlscou_rse and experlence Barbara Leondar s "Hatchflng Plots Gene51s of Story-
T maklng" is an- effort in. this d1‘recﬁon ‘The theories of J L. Aust1n and Kenneth Burke

j,m1ght, ofifer d1scourse analysts some insights' into the relat1onsh1p between exper1ence

- >
N . L. Lo P
2 .
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- We are left with the questlon of whether and how dlSCOUTSE ana1y51s can be useful e
.to 11terary theory and to 11terary study in general 1 have, con51dered theoretlcal
relationshlps hetween the&two dlsc1p11nes, but perhaps the most 51gn1f1cant use of.

o
‘,u story grammars 1n 11terarw Study is 1n pedogogy Schools have often 1ntroduced students ot

? - e e

gt

to 11terary works from the\most complex level, the level of the "1rreduc1b1e world?" o
Students often do not know how to read compléx 11terary texts because they have neVer L

. been speclflcally taught the necessary SklllS. .One p051t10n on th;s questlon is that

e ¥ s
p reductloﬁ of the "1rreduc1b1e wholb" v1olates the work and there is truth to thls but

L

11terary educathn wh1ch beglns Wlth show1ng the structure of "51mp1e storles“ and bﬁllds

to more sophlstlcated texts ¢an 1solate elements to be taught and understood SO that

both teacher and studen “know what has been 1earned and ‘what needs to biilearned S
. " .
For 1nstance, a stZéEnt could be rn1t1a11y 1ntroduced t the "dlscours§ analy51s"

dlscourse ‘as fary tal"s, myths; and prqy\rbs (and newspaper stor1' , reC1pes and

ThlS would .

‘\‘ allow éh~1n Stlgatlon of the ways that part1cu1ar dlscourses plax on. th' expectatlonS\
! ! n L\ - ' \\ ! - ' :-‘
of the1r goVe»_xng schemata Students.can become aware of the inferences.whlch they

d‘

p. 2&4) wh1ch they use (or do not have) for connectlng dlscourses w1th the1r exper1ences.

j;' The model “of dlscourse %na1y51s used for this tra1n1ng-must howeyer be sophisticated |
enough to 1nc1ude $tY11$t1C elements._‘It ‘must also account for systems‘of organlzatlon ;ﬁ t
be51des plot and beyond spat1a1 tempora_j'or causal connection among elements. ‘\, —
Eon51derat10n of schemata and.of scrlpts will lead to 1nvest1gatron of soc1al and "fh

-

: P :
psychologlcal codes.’ Such a course of. 11terary,pducat10n.yﬁ§l concentrate only on the

' 1eVe1 pf separate codes but by prOV1d1ng a process for ana1y51s, it should make p0551ble

>

1ater concentratlon on synthesls and nuance.
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