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This module iz de51gnad eo enable the teacher working

in an actual school situation ulth a special needs.learner to develop .

- an_ individualized 1nstrhctlon ‘program bas2d on a diagnostic,

pr@scriptxve teachlnq model. The first of three chapters contalns

 three learning experisnce’activities which are desigréd to help the

gk.teache: denonstrate knowledge of (1) the handicapping conditions and

educat;onal qoals of spec1al needs learners, (2) delivery systeams
sed in 5651qp1ng instruction, and (3) the d1agnost1c prescglptlve
"model as it relates to individual instruction. Each learning .
.experience coéntains an objectiva, learning activity, optional |
learnlnq activity, self check aCuIVItY, .and feedback: Chapter twc is
LA review’ of related literature. The third chapter contains a training
.packet to help teachers devalop affective and’ cognltlve undet¥standing
.of the mainstreaming concept and its implications for training people
vho'have special needs ‘ta obtain.and keep rewarding and satlsfylng
]obs. Objectives, activities, 'evaluation methods, and learnlng
materlals ars presentad in chart form. (L2A) . .
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R | CHARTER'I U

o f:f\m .. .+ ATRODUCTION S T
As ine bounde'ﬁes “2twieen seecia ucat1on 2nd regu1ar educaQ4on

. K
T are fad1ng g hand1umppe< uden\s are be- “Tg ma1nstr=amed into the

4

regular c]aip*oom, the ocmt wna’ educatio- teacher v 11 be ca]]ed upon

to deal wit= & wide —ange c* indivicual ‘._*ﬂ1ng styles As 1earners

° - ‘ .

.With speci ¥ neseic fall % tnz meinstrear afleduca:fon, 1L Js-fj1led
» with more s= e« ¢:rbled 52 udents. he -acatfona’ u ~culum, aimed

“ at prepar " : °e nTaydual oo ga*"u' eﬂe1oymggk, mus® be cammenSdrate
: ’ - o Y * T~ . .
with the ~zads ~ tme e»n»ne- to se servec.

X -+ < Triswmozule 1z ‘gred fer the veca<ional edicat gn teacher. It
7 " defines the har— czor - amcitiort o special needs --w2rs who will be
in your classrc— exp ains de ive'y sysTams and 1ns"~*‘~-P31 methods

employe - in sr=c-: ageiz7 c-,. and prcvides 3 ziagnost - nrescr1pt1ve

. : - s . L
. teachinc mode] az - :Tate: o <irzividua’ :zea instruct - “or the special .

By
s

T needs. learper. /

[ ﬁxﬁs‘ Thefu TTETE puriuse OF th s .modu = 3 to he]p -epa youa the

- teacher. to privide -2 bes® “earning exp= ence aoss1b1e for yogr'students

¥
)

througr. KHOW}E’UE w unde 4 dirz of hov —wey learn.

. - . : n P
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oMo Ao e ABOUT THIS MODULEL . .
; . Ed X - 4 - _'._-—' \X"_

objectives T T oo - T

o ~f Term1na1 0b3ect1ves Wh119xWork1ng in an, ‘actual schoo] situdtion w1:¥ B

v
: [y -

j'- a spec1a1 needs ]earner, deve]op an ﬁnd1v1dua11zed 1nstruct1oniprogram

L
Q‘ . @ -

based on the d1agnost1c prjgfnapt1ve teach1ng mode1 Your performance

: w111 be assessed by'your resource person, us1ng the Teacher Performance}

’? ' Assessment (Learn1ng Expertence V). !
L, v B

Enab11ng,0b’ect1ves -( ) After comp]et1ng the requ1red read1ng, demon-

7‘ strate tnow 2dge 0 the hand1capp1ng comdrt%ons and educational goa]s
,K\ *-of spedda] reeds learners. .'(2) After comp]et1ng.the requ1red read1ng,‘
< demonstrate \nowxedge of the de11very systems used 1n des1gp1ng instruc-.
t1on, :(3) After coma+et1ng the requ1red read1ng, demonstrate know]edge

LI

. w'of'the concepts 1nyo1ved.1n;the dnagnost1c prescr1pt1ve EEach1ng mode].

. : v"_._Prereqdisftes.‘ To comp]ete th1s modu]e you must have competenc1es 1n'

fteacher'educat1on “¥he modb]e 1s des1gned for both pre- and in=- serv1ce
P ' : S . : [
- : Eeachers. ‘
References . ’tlﬁé/ﬁ ' ' e ; IR e
. ’Learn1ng Exper1enca.% ﬁvTe1fbrd Saurey, The Except1ona1 Ind1v1dua1

T / .- _ TOX ﬁ’“?",r-k

w?r1ng, Behav1or of | Except1ona1 Ch11dren

?i

T Learning Experience II: ~Nystrom, Bayne McClellan, Instructional MethodS‘_'
| \ ‘_ | ,1n'0ccupat1ona1 Eddcat1on -

_ Learning, Experience IT1: Holmes, Diagnostic Prescriptive Teaching -
) ) . N ’ . - . ” . . i

Peters, Diagnosti Prescriptive Teaching
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.completed Self Check with the Torrect re%ponses,

-

needs 1earn
- ers

. ACtivit&.{:You wi®™ be reading the;i*‘ormatjon.sheeﬁﬁvéﬁ;éiaisheédgvl

Optionz1 Activity.
. AY

.~ goals ‘of special needs learners, read Special Needs Learners and Educe
‘ B 1 - . ' . T ) ' .

~ ) - ' 3 . | . \ ] ‘—? ..,-bu
g Ty L .
“ - LEARNING: EXPERIENCE J. <

A

Enab]ing,ObJect1Ve After complet1ng the requ1red read1ng, anmonstrate

know]nge of the n%nd1capp1ng cond1t1ons and educat1ona1 goais of SpEi‘i1

.
-

..

/
°
.

EY

Learnevs and Educatiofal Goals.

L

,Yp¢;may;wish to read the supplementary refsrence,.

? ' ’ ‘4

The Exceptional Individual.

"o

Acfivitx

You wiil be demonstrating knowledge of'handﬁcapping.con'ﬁtrons
and, educat1ona1 goa]s of spec1a1 needs 1earners by comp]ex1ng iis Sel-
Check L A
‘FeedbaCk.i You will be eva]ua;ing your competency bjicomparihg your

r

Activi%x:- Forlinformation abdut,handicappiné conditions- and educat: .

tional Goals. ’ . e C L
N P . T - [
. i ' < - Vet
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) S " SPECIA -pZECZ LEARNERS ANL EDUCATIONAL GOALS L ’

Moder:f:ejg _Hancicaggge.

Learnint = e =4, Any spec “c d ff1ca1 v ir azquiring and

~, .
=sinc —ormazi- - zvills that afe -Jsent1a1 to “rob em so]v1no 1s a '
gar—inc :'sa~- -, It is a deorde* in the csyct :iozical process "g
aeits oW T T T -:_1f frequent]y g non=f'1eveﬂer:. Many df:icfts\;,;
i@ 10T TTTer gs%b}e, 50‘d1agnoszs 5 required “o- czent *t1oh;
zhe oler - L o £
AT Coes ya 1earning“gisabiﬁity‘@ay Bsojaritoea some”";
eample: L - ) ;
‘ Mc;* 'sab‘1itye:TEache's —3y describg th= "e- ~er as o
he ~. twc 'eff feet when hz ving uﬂusda"y Soe e ~anew*‘ting;,
a dw Tfe cu]t}w1n manipu at1ng th1nc s+~ a5 c.tting
WiT- 7§SOTS. ;wkward grozs motor coo-dinxz “ion arz/or .
ti.T -ess n-perfpnming fire motor ski~l: *“IDFESEht.‘
2 s disati]it&-;This b;oblem may show .. wher =ns student 5
is ¢ 2na c1cture.of a two’ or three- d1mvns1ona1 abji ect/"
=ne - .ed tg\$1nd thé same ohJect in a freld of ~1*revent
. " odject: e1sewhere on the,page, Or-he mz-: have a aeakness_“J
in :is:rihinating two werds or 1eEters 1T 1ook a]1ke -, i ‘
) (pen, =in; p, A). _ -
» 3. AuditoryLdisébi]ityQ-Most frequent]y; auc” =ory deficits aYe

seen §s the inability to repeat more- thar “ix words in a -
sentence. A %Tudent may not be ab]e to aneer1m1nate loudness :
.0 pitch of voice and/or 1ong and shqrt vows" sounds. as in
: ‘ ‘ ARk CL "

. seT or sit. 'jA‘ : B ) ol
. . : . . ’ L

R . 3 Y . . - -,‘ ) o
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" The vc:ational'teaCher as part o® h*: task 1n des 3nin: 2 remedna!

program, must @in know]ad:& of the methocs & -3 mcterve1s £:) e]cnaﬁ for

i SR -

s qi; " the spec1f1c problem.. [~ and practice are =ffect1ve“proceduae: o '?i
':‘ ; | teach-ng basic skill des*="ts. A 1earn1nc cis2bility can be remedx Ted 1
'hf‘ ’ hy precise, ~nc-vidualiz=- *struct1ona1 F-=gramming. Tﬁus, the - = off ‘
the vocat®s -’ aducatior -..zher is to hél: the student master‘ttw asic
; ski. "z he v nepd to c.. - =1¢ keep emdaoawent. . e
" EL.zo>le Meritall: Har-c-:apped. ﬁThsfstL:eht uho‘is eduza:r =
3 - . ment v -ancicapped is " -——ant1y beh1nd others in- urade eve zue f::
S : & to #oulzy ih dealing «i~ = 3ncepts because of-abstractneSs. He can
?ﬁ "be 3 Secefd <0 ledrn betweem sre-half to four-fifths of thatxlea*ned by
’ . - the vera.p student in ore ::2- -and. by the comolet1on of h1gh sSCcnou” wwl]
have ac- »wed academjt ski® “ang1ng “frem third to seventh grade ‘ )
. :ca:idha1 educatit ~aould be'1w1t1ated with the 1ntent ¢~
»<%ul TatTe: nakihg=the educ 'z mentaily nandicapped reasonabﬂy pro< 1c1ent
'ir  =rks__-le skills. The ncividual will be able to 'hold a job, manade
Lt e 4 phdvide.?or - ‘nlf”and his family, There is a reasdﬁab]e -
. | TZVT::’O' of success anc .- so$;a1 and voea%agn4141ndependence ir adu]t-
.'_" ' .'hO’J:l“.;” N . . -
R Severnly Hand1capped . : o Y S .
. .QS - : .'. - Ser1ousTy Emot1ona1]y Hand1capped Ind1v1dua1s who are ser1ous]y ui
e =emot1ona11y hand1capped fa11 to achieve academ1ga11y at a- 1eve1 csmmen-
»surate w1th the1r~ab111t1es Such students may demonstrate var{ang !
‘ ’ degrees of an inability to. 1earn This hapd1 cap cannot be explained by
L $

1nte11ectua1, sensory or he]th factors.
.v‘ ) s ‘ v ! ' .v . ‘a




[Z5 ] L, ‘-;‘_,_;

- There {s g'generous ndmber of types?df emo:“qhe’ disgrders in

- . -7 .indiyiduals as well as multiple psychological cause=. Zcademic oerf-rm-
_ LT . . _ . .
~ “ance will vary with degree of severity.  Djagnosti: apo~zisal to identify

."f B _ the type and cause of the emotional handicap is ne-2ass: -y before .remedia-. ..

tion ‘along with academic instruction can:beginc\\m

-

_ - Trainable Mentally Handicapped. The persor «~o is-trairab’e
I :mehta11y‘handicappe‘ develops at one-fourth to “ne-- 7 that of the == -.
‘!J: L S handicapped person. A]thoagﬁlhe cannot be "educats: - the.traditonzl .

- . /

sense, he is eapab1e of.rote 1earh%ng and traininé. -as self ﬁe1p and seTf
~care potent1a , and can adJust soc1a1‘y in the cla-:~30m and ccmmur ity
However, he will p;obab]y be dependent fcr 11fe '
L _‘ ’ E - Down' s Syndrome accaunts for one-third ¢- :he\:riinéb]e populal :
| “tion. It is physnca]]y character1zed'by-a]nqu* apec eyeé, short
?'stptune, short fingers, and tongue too-large.for )ra cavity.
- /‘f 1 O The maJor goals of the curr1cu1um for t: tr: -able Henta11y
R %
T, ' hand1cappec is for them to prov1de for -he1r owr 1eec: wfthout supsr-
vision and to be econom1c:11y usefu1.v There arz man: ,ypes oF Jobc the .
‘»traih'able pepu'la'_t'ion' can penform with cognbetenby. 17 was or‘l‘eﬁeraﬂy :

;- f - .', believed that trainables were cabab]e only of roté'ty“» iobs" ,.hpse

¥ ‘ . . e

. that }equired 1ittle know-how. Through ¥ndividualizez instruction knowh9
py ‘

. as task ana1ys1s the treinab1e persdn'év1earhing:has neen extended to’

]
more comp]ex sk111s such as b1cyc1e assemb]y, meal preparatﬁBn, sew1ng,

on]y to ment1on a few

S ) L - o S ! o 3
R Sensory Handicapped : #‘ ' _ IR 4
N T Hear1ng Impa1red F=aring impairment ranges -in severity from

11ght ;o extreme. M11d and moderately impaired students'can‘benefit .

4' 4.’ - l\ . Q

.
. _ : - .

- . 9 L . : y

f . ‘-
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. from.use of azr “ication and may receive all or part of their education

S . in the mainst-ez- -ith supplemental he1p in speech dand language develop-

4 Qt AN R
> Fortwi= -th severe and profound losses, oral instruction may

- . R . -

‘ p;be supp1e$ente: - some form of manual communicétion. Mainstreaming and -
~ '-.: - integrat;on'mtS‘ 2 superVised . . ' | '
., .rThe cwg of vocational educat1on for the hearTng 1mpa1red is B
,. . to. prepare -the nezring 1mpa1red student for the occupat1on of his cho1ce
P With appropr- z:e :onslderat1on from the teacher, most students who are: -
o g;

B ) - £t .
Visuzily Impaired. Partially sighted refers to those‘who have

hearing impai--ed can.be successful in nearly all occupations.

visual limi-_:“ons but are able to use vision as a chief channel to
. o learning anc waose vision may require an alteration in the educatichal
N . - . N

’

- procedures qr materials. . . —Q«///' L :j
'y L e B111dn=ss is the condft1on in which visual function is so’

reduced tha< traille must be used as a reading me%1um B11ndness.méy
F X ) : . e
. , be estab11shed when v1s1on loss is 80% or more.. .,

Vocat1ona1 sk111s are taught to v1s1on impaired students in

. ‘. .business and 1nduStr1aT educat1on us1ng ‘the same mater1a1s as sﬁghted o
_ e
peers Typ1ng, shorthand off1ce equ1pment and meta] we]q1ng can be ¢

. taught’ to v1sua11y 1mpa1red students with minor 0r occqs1ona1 adaptation
. / 3 3 s

“of mater1a1s or procedures 4 O -

~

.
3

- ‘A ~.» Speech Imbaired. Sbeech impairments rarige from miid ta severe.’

Lt Two primary’.communication disorders are (1) articulary disorders and .- .

> ' T . ‘ | ’ N Y B
(- ~(2) stuttering. : ' S A (o
N - .. . . * . R -

l)~ N -
4 - . P
> 1() : . : s
k" N
. ~
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: ' Articu1ory disorders may be attributed to a 1anguage problem,

o
a speech- problem, or a learning disability. The individual has mis-

-

Lo ~-1eaﬁned-the soundksystem-of‘the'1anguabe and is'substituting or omitting - -

. : . : . . .
7/‘(11 sounds.. . ) : - S _,\

Stuttering is the most frustrating for the individual. - Causes -

- 2 o : : ) .
are unknown. However, it may be that one of the realitiés of stuttering
s fear and anticﬁpation'of stuttering. Thus, it is considered to be i
. - v

a 1earned behayior with its treatmgnt to reduce symptoms that d1srupt -
- . q .

ot - . o ~

speech efforts. <
Suggest1ons for classroom handling of the student with a speech »
f : 1mpa1rment\1s to completely accept his nonf]uenc1es in an unembarred '

fashion and encourage h1m.or her, but not force them, to talk im front -
of a group. - - ' ' .

e . . )
-

o Vocat1ona1 educat1on can serve the speech 1mpa1red 1n a1most’ .
. 'Y - ' L

the same capac1ty it can the other students The teacher should be

¢

;\3 sens1t1ve, however, tofthe student's discomfort w1th\vocat1ona1 type
. ’ Vs : A ; ..
. activities that wou]d 1nv01ve verba]]zat1on. . - s

.
- N °
: : t .

2

e S -Orthopecha1?yfHand1capped

Individuals with orthoped1c hand1caps are those who have

difficulty in phys1ca1 movement The physical 1mpa1rment may be due to.

7

T muscu]ar, ske]eta], or neuro]og1ca1 1mpa1rment The teacher’ and the

} _ , T student will need to f1nd the techn1ques that work best with -hin throught
] : | experimentation.‘AIh-many Cases{ prostftic devices can he]p overcomet,
‘ the hand1cab oL oo . /"_

1 Theﬂteacher must a]]ow the student/;o deve1op sk111s as c1ose1y
#" f as poss1b1e to his capac1t1es To do so, consideration of the1r needs

* s essent1a1. Fac111t1es should be flexible and e5€§ to move’ around in.

1.1," . . , |

- ) ! ) ) .
- . ’ e P T L Cs . .

L v
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i 4 e, . i . . . 4 - N
. Health Impaired. = The health\impaired student is often overlooked.
T perhap;s because~his "hand'icap ist not ay deviant as others are(. Specia‘l
. : N
L __.cons1derat1on must be- g'lven to hea'lth 1mpa1red learners as well. Instruc-

»

v ' ' ~tior must be 1nd1v1dua'|1zed accordmg to\type of 1mpa1rment and sevemty

‘ of 1mpa1rment T R - -
- a T The teacher must gu1de the heal th 1mpﬁ1red 'Iearner in ooéing
. an occup@t‘lon that does not 1nterfere or present hazards to hig condition.
o . ’
y [ R v
‘ ’ ’ N . - ., i .
. 0 . '
» ) ‘ . l
~ ¢ . AL T 1 ? .
- - B 1
d ' - .' . = N
| ‘ &
» L. - - .
; - . A , “. ) . , - i & ,
' T / i Ve
l. "' - / a -
- - c ) | _
y ‘ \ )
. . . . ‘
v . - ﬁ ' , | | B
. . ] .
® - . .
1) ‘ v
b ) S | U
' L / -~ 7 - ‘
S L ' .
[l . - ~ - - . \
X / a‘
z hd . - \k‘v 1 " :
. .. . , |
» ,. : . 4 '
- 3
. 12 [N ) (
¢
\ -




GE, . , .
’) R IR TS TR

G e L T SEE CERACTIVITY T

: . v B . N

;fff} The fp]]ow1ng 1t2ms check youn-comprehens1on of the mater1a1 in the 1nformat1on

l xzfjui-sheets\Spec1a1 Needs Learners and Educational Goals. Match the, handicapping - -
a0 'cond1tion to. the case study which® descr1bes ity Each answer is on]y used once. '
vnsua]]y 1mpa1red ¢ .

'(af educabTe menta]]y and1capped o (f) .

g; .serious]y emotionally hand1capped
4 .
1)

(

“.i., (b) . orthopedically hang capped : (
<77 . 7(c) Tearning diSabled. .- (h) speech impaired .

;,;a“r (d)". hearing impaired . =~ - - L trainab]e menta1}y hand1capped )

< _Le%’ hea]th 1mpa1;ed J_,t_._'f 3 s . L

h

L

Wl ,_;:‘¢:n "1;‘7J1m ha d1ff1cu%ty«wath vowe] ‘Sout ds The viords "pen" and "pin"
e, B sound' he sqme to him. - He éan only. det1ngu1sh the words v1suaT1y
T ‘ . N

\‘ﬁ'iyeéinf"" . 2."Sharon is in the n1nth grade Funct1on1ng at a 4.0 grade 1eve1 in

' T ,.math.” She will put much effort into her work as 1ong as she s .
) ei . - . given tasks she can handle. It is very d1ff1cu1 for Sharon to & ;
o : 'apply a foncept to a math prob]em and so]ve it. : ’ L
v & TN - 5 ! - ' '
S 3. -M1ke has never wa]ked but he can move around qu1te well in & -
S T, wheelchair. He has average 1nte111gence and is we]l»accepted E%i)
oo % e whis c1assmates o : L _
o 14;‘-A1though Terry funct1ons‘at an average Jevel for h1s aqe he négds;yﬁ;

‘“special attention. His asthmatic condition presents him from .~

fg”? s .:f - ;-{ff;ﬁttak1ng full. part in woodwork1ng class and spec 1 precautions must’

e Do e be taken v . T

i ‘f(’7':;‘i”h"' ’ o '

*fh“ LA B Cathy is in a. regu]ar vocat1ona1 class but uses s tape recorder and '

e e j - special reading equ1pment made for: th1s part1cu1ar handﬁcapped

S TR popu]at1on SRR L - :
R "'f.G;“ Tom is in a regul ass but receives therapy outs1de of the c1ass
oo ofor problems he 1 by v1ng w1th verba]1zat1on

~ "‘d.<‘:7{ When spoken to c]ear]y and in a norma1 manner, Ann fu]ly understands
R what anoENpgngerson 1s say1ng by watch1ng the1r mouth movements St

¢ -

=.fg‘8.u Fred'is a hard work1ng man who excels in. Tawn and garden upkeep and
~ . “maintenance. He.is faithful and on time for work, but cannot order P
el mater1a1s or purchase 1tems necessary to do the. job N

S M .
. . . (5 .
R -~ B . . .” N -

3 _‘:- 9 Bob ‘has had tremendous d1ff1cu1t1es in adjusting to h1s new school.
N  He- phys1ca1]y strikes out at those whq, try:to help him and withdraws"
P f; : 1nto 1so1at1on when he determ1nes he cannot overcome the situation.

. ; . . . . S
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T e LEARNING EXPERIENCE Ho.

Y
-

- Enabhng ObJectwe After comp]etmg the required readmg, dempnstr'%fe" -

: " - know]edge of the de'LJver'y systems used in deS'agmng 1nstruct1on

- ~

| -Act‘ivi‘tx.f’Ybu w’-'i'IT be~read'ing/—t/he informat"io‘n -sheet, DeT"iVery Systey-.'. R

(5

'Ogtwna'l Ac.’rwty You may w1sh to rgad the supp]ementary reference,'
"Nystrothéyne and McC]e 1an, Inst ct1ona'| Methods “in Ocdupatwna'l

o . ~ . Education. . " ' C _ . -<‘ - _,_'
. i "Act1v1tx You wﬂ] be demonstratmg know]edge of dehvery systems
. ;_operat‘lons by domp]etmg sthe Se1f Check ‘ ' |
: ' ‘7 . i R .
\ . Feedback. You will be eva]uatmg your COmpetency by compamng your
_ | comp] eted Self Check w1th the correct responses oL
: _ } .
‘l_ a - ] ’ ‘ l ’ . . _::é
* 4
Ad 7 .
. ,
B 8 -
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become a. rea11ty fof”a]] teachers of. regu]a c1asses

12: . -

e, DE_L-iVERY?S_{YSTEMS

v

There are three genera] approaéhes to .instructional- program
deve]opment for the spec1a1 needs 1earner 3+ (1) ma1nstream1ng, (2) modi-
f1ed regu]ar programs and (3) spec1a1 programs We w111 be focus1ng

ma1n1y on the ma1nstream1ng approach for 1 1s th1s concept that\w111

L

3

Public Law 94-142, or theoEducat1oﬁJfor all Hand1capped Ch11dren

Act, in effect s1nce 1975, safeguards the p]acement of the spec1a1 needs
y v ot

'1earner in the 1east restrgct1ve env1ronment éhat wh1ch 1s c1osest

'to genera] educat1on p]acgment It was designed.to assure that a11 :

N

hand1capped 1nd1v1dua1s have ava11ab1e to them ‘a free, appropr1ate, pub11C'

‘ educat1on Wh1ch emphas1zes spec1a1 education and re1ated_serv1ces

N [} . ‘ e
. .

des1gned 1o meet the1r needs ﬁ-‘ | Ly
N Thus, the role of the: vocatnona] educat1on teacher w111 be

éxtended when spec1a1 needs 1earners are a part of h1s c1ass He w111

'“become a d1agnost1¢1an, he must 1dent1fy and assess spec1a1 prob]em areas f

(Learn1nd Exper1ence I11). He w111 assume the role of counselor bear1ng
' .

-the respons1b111ty for adv1s1ng young spec1a1 1earners ,j

Perhaps one of. the teacher s. maaor respons1b111t1es w111 be to

create an accept1ng atmosphere in the c1assroom and to be aware of 1nterna1

d1scomforts an 1nd1v1dua1 m1ght be exper1enc1ng 1n h1s new/env1ronment
I

Human 1nteract1ons in the c1assroom are extremeTy 1mportant when spec1a] o

" needs 1earners are a part of-the group The mood of the c1assroom 1s

_ref]ected ma1n1y in the words and behaviors of the teacher He must try

to understand the: hAQ;1cap affect1ng his students w1thout stereotyp1ng

them, he]p to put th at ease, and recogn1ze them as 1nd1v1dua1 members

a

:w1th 1nd1v4dua1 needs. - L ; - .

R i _’ .(15 ) :s } -. !“
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'Mainstreaming_ - : - S F

’ P

) . . ) | S _
The concept of mainstream--g refers to p1acement of the specia]
needs 1earner in a regu]ar c]assroom, the 1east restr1ct1ve env1rqnment

The purpose beh1nd the: ma1nstream1ng approach is to. a11ow:the spec1aﬂ

' ”_-needs 1earner the opportun1ty ‘to deve1op academ1ca11y and emot1ona11y

_w1th1n the “normal® soc1ety he w111 be 11v1ng and work1ng in.

Wh11e in regular p]acement hand1capped 1earners receive a1d

- from support systems to help. them succeed in occupat1ona1 vocat1ona}

; educat1on programs. Ind1v1dua11zed 1nstruct1on w111 be the focus of P

the teacher's attention. For the’ma1nstream1ng approach to bé successfu]

I‘an‘individua1ized'1nstruct1ona1 framework 1S"necessary Norma11z1ng

‘k1nds of activities w1th1n the framework w111 .be 1nc1uded

The fo11ow1ng is an Ind1v1dua11zed Teach1ng/Learn1ng P]an for the

‘special needs 1earner and nnformat1on that should‘bev1nc1uded under each

heading:
b L. Descr1pt1on of the Learner

'A;. Abilities (strengths and weaknesses) _ : . o

B. Nature of and1cap
C:_ Persor@] ch racter1st1cs o .j .
II. ’Instruct1ona1 Objectives
- A. General ins ruction objectives
B. Support serviices - |
III. Evaluative Crifte\ia | _\f
. . A, Descriptfon f criteria ‘
" B. Methods of evpluation
IV."Special Materials|and Equipment
| A. Supportimater#a1s kfor each objective)
-, B. Special proceiures‘ {

v RS




- T . Ce * M o ’ . i

-. - ° : . ) . . N .': ’ < e .

o o 14 . : . \

P . 2 . v . € - .
& . o

':V. Instruct1on- Procedurés Evaluation Log.

o
¢

',‘A. Evaﬂuat on techn1q3%s and 1nstruct1ona1 methods

7

| . °* assessm:nt S |
s . - - . The vocational -eacHer shou1d'tpkeﬂaiyantage of the support "1
* systems avai]ah]e‘in the school ds well as ih the community He or she.

?_ . is not expected to be fam111ar w1th all hand1capp1ng cond1t1ons affect1ng ;

+

‘ ' - " his 1earners; hence cooperatuon among teachers, spec1a1 education personne11

’

{
gu1dance counse]ors, and adm1n1strators is 1mperat1ve 1f the student 1s

. Y 1.
T - to benef1t from mainstreaming. Externa] agenc1es such as mental hea]th
rehab1]1tatjon, assoc1at1ons fo- the b11nd and other agenc1es for: the
sensory impaired and hand1capped serve as exce]ient sources of know]edge,

]

Ce he1p and support. o

Mod1fwed Regu]ar Programs 5

' L p ‘7 The mod1f1ed regular program approach is. s1m11ar to ma1nstream1ng

.- It 1nc1udes students with similar hand1capp1ng cond1tions, that is, a
o target popu]at1on for whom regular programs ‘modifications are made.
S1m11ar to ma1nstream1ng, a program plan must be designed. Un11ke the

~

;-, _ B ma1nstream1ng approach the ent1re program p1an is focused on rather
/than an. 1nd1v1dua11zed 1nstruct1on p1an Program objectives may be a]tered
but'program goals wi]]'remain the same. The.1nd1v1dua112ed 1nstruct1on o
that may take place is hased on an indivtdua]‘s specific learning needs o

other;than‘the handicapping condition.

T e : : . I

Spec1a1 Programs g' _ 'j .

Special programs are designed for a target group w1th the same
severe hand1capp1ng condition such as a group of blind 1nd1v1duals :-.\”

Genera1 program goa]s and ob3ect1ves must be mod1f1ed and in cases,

L / |
17
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| sign1f1cant1y a]tered The-spet1a1 needs 1earners 1n the spec1a1 programs

l
are w1thout the same occupa*1ona1 potent1a1 as regu]arvwocat1ona1 educa-

A

t1on students.\ The progrzm is des1gned for them in order that they meet

13

the1r own greatest potent :1.
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S SR o . SELF CHECK_ACTIVITY" | . -

The fo]]ow1ng 1tems check your comprehens1on of " the ‘material in the information
Each of the jtems requires a short essay type response.

. Sheet, Delivery Systems.
’ P]ease respond fully, but.briefly.
What is the pyrpose‘of maiﬁétﬁeeming?_

;ff . 1.3-Exp]ain the concept of mainstreaming.

o ‘ . i : - .
.o - P M y
N PR . ,
. < : -
~
. . . Y s

3

. 2. Describe the special _needs learner instructional 'pian and the funct1on of
each of the five part5aof the p1an '

..

4 )
\ -'_-.c ': . &.L
-~ ;iz;" . .
5
. &
-~ .3;3 How is the modified program different from the mainstreaming approach?

£

»




- X 2" B . . . . N . .
L ) .ot . . . . -
o S Y .

" FEEDBACK
Compare yoUr'Written responses on the Self Check with the Model Answers'g1ven

below. Your responses -need-not exact]y duplicate the model responses, however,
you should have covered the same maJor p01nts L e

L

MODEL ANSWERS T

T
kY

I. The concept of ma1nstreannng referg to the p]acement of the spec1a1 needs
learner in a regular classroom, the least restrictive environment. The -
purpose behind the mainstreaming .approach is to allow the spec1a1 needs

© Tlearner thetopportunity #o develop emotionally and academ1ca1yy W1th1n the
'-"norma]" society -that he will be working and 1Jv1ng in. e

-t

S 2. I, Descr1pt1on of Learner _ o
v : A.. Abilities . o _
: = . B. Nature of hand1cap ’ o , - Sy
c. Persona1 character1st1cs - . o ,
II. Instruct1ona1-ObJect1vesv ' - f 4};_ ‘_ﬂ .

"A. General "instructional objectives
B. Support services !

- III. <Evaluative Criteria
A. Description of criteria
- B. 'Methods of evaluation

Iv. Specia]'Materfé]s and Equipment
A. " Support materials
B. Special procedures

B . . y N . ’
V. Instructional Procedures Evaluation Log i ’
A. ”Eva]uatio\/cechniques and instructiona] methods assessmant

3. The modified regular program approach is d1fferent from ma1nstream1ng in
that the entire program p1an is focused on rather than an 1nd1v1dua11zed_
instructional plan.

.4. Special prog 385 were designed for a target group w1th the ‘same severe
c .

_ -hand1capp1ng ndition.
&

<0
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T - LLEARNING EXPERIENCE.1IT T -

a

En;nling,OQjectivé' After comp]eting;tpe required'readiﬁg, demqnstrate’f

b

- kn: a;edge of the dfagnost1c pgescr1pt1ve mode] as it relates to 1rd1v1d-
: % . -

° |
. - ue nstruct10n . K '
e - e T S
\<\ I Activity. " You will be.reading.the informatfon sheet, Pry Ir' -vid-

s .

A ualized Instruction.'to the Special.Needs Learner. T
,"V . : . ‘ ’ ! ‘ ‘ - . '
. ) N ) . [ . ) ‘ ) ;" \ ] . ‘
S _~Optional Activity. You may wish to rgead thé supplementary reference,
- ' MR : A L,
Holmes, Diagnostic Prescriptive Teaching. =~ *
et : ¢
] v -

Activity. You will be dgmonstrat1ng know]edge of the d1agncst C prescr1p-
tive model by comp]et1ng the Self Check.

) - o .
' Fr=dback. You will ne evaluating your competency by comparing your

: .onphezd Self Check with thegcofrect:nesponses; ™
@I ‘ . ‘, N . ,

a“ ~ 3
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S l PBOVIDING INDIVIDUALIZED INSTRUCTION R R
L7 SPECIAL NEEDS LEARNERS '/-_ o
oL . . ,‘ e
o~ - ) Individualtzed instructionfrefers to the CO;xeet*ng_of specific
™~ 1nforna}ion bn.an individuai' thgc}using'the *~formatio ta determine

4 h1s academ1t needs " and des1gn1ng 1earn1ng to satisfy th;se'needs

-® -{ 'A‘ts" 4-; o f The fo110w1ng gu1de11nes w111 be hel:fu] in c]ar1fy1ng what % .
c ' ‘1nd1v1dua11zed, personalizéd, instruction-acs ua11y‘1s | C

N ’The teacher ig prov1d1ng 1nd1v1dua11zed instruction

| when heﬁana1yzes a student‘s perfonnance then
-~ prov1des 1nstruct1on 1n re]at1on tc that perform-r
S "ancer* : .7'7. L
'; t ;(é)‘ Individua1§zed instrdction must have a data base. /

| ) The teacher 2ssesses the student 19 determ1ne his

i strengths and wezknesses. when 1nstruct1on is
; ' based on that spec1f1c data, 1t'then becomes

’ “r ) 1nd1v1dua11zed R \ : . :

i The f1rst step ¢ 1ndﬂv1dqa11zed 1nstruct1c* is assessmen<z.
Assessmen: gives a gToba1 in¢ :-ation of the student‘s present functxoning}
level of conpetence-as z star. 1ng place and as a bas1s for intervention.
Limitatiors in botentia shot d not be assumed. ‘Once the specfa1 needsl

. | -1earner s Tevels have zzen 1c°nt1f1ed, an 1nstruct1ona] procedure - con-

“sistent wizh the educz~-onal goals can beg1n. By "assessing student

o

- .performances, the teacher can focus attention on the specific defic ts

.2 the student may be hav1ng rather than on the task itself.

ct
o -

The diagnostic orescriptive model see:;ra feasitie apbroa:h '
identifying special learner's needs, for the first step in teaching the

‘handicapped begins with this identification.




. 1nstruct1ona1 obJect1ye shou1d be stated wh1ch spec1f1es

must be met to 1nd1cmej/mastery

20 - S . o
y. R e >
. -

Task analyze instructional areas. . Brezx gensral tobics

. hd Sy
into sub-topics or sub-areas which are in turn broken into

‘seqUentia1 componerfts.- Wr1te a component ;he€k11s’ keep1nd -

track of the areas’ in ~ﬁnch the student can and cannot perform

' i
This is the procadure 1nvo1x1ng a teacher-made ‘informal . -
] . ’ . . _ / -\:‘\

P S -
* ' v

N

. assessment , : . . N \ R

A

Spec1fy ob3&$t1ves in. sequence '?dnfeath sub-area,lan--

[

cond1t10ns, behavior in measurab]e terms and cr1ter1a wh1ch

Pre- and pos{;assess Ind1v1dua]ized’instrdction must

be based on date -o11ected during pre- and post- assessment
Have the student derform the task before and after 1pd1v1d-
" ualized instruction and collect data following the component

.check 1ist Evaf%ate performance based on instructional -

> oo, : TR, )
0bJ&Ct1V°S, Once this data ‘s ava1]ab1e, “T -ust be exam1ned

- carefully in order <o detnrm1ne what is usefL] and pert1nent

in designing your “ndividualized instruct-onal program. The

. \
.

1 upre-assessment date must de supp]emented o more.precise task
. re]ated student performan 2 information.
4, Ana]yze student pe**orman:f,' Identifylspe:if': insttuctional.
needs. ‘ | |
5. Prov%de instructional materials to remediate deficits. An

. {mportant element of individualized instruction is 1earning

| instructional activities which will be in the unit. Here

the teacher pres:?ﬁbes the- materials to pe used in learning.

443
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. ’?the'diagnostic,prescribmivérapproach to teaching special needs
4 N - ' . - .,

SR » o ST Lo, B e

A @y .0 .learners can be summarized as follows: assess — s?ate objectjives —

ERR collect data — analyze — prescribe. S .
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"f . - SELF CHECK AeTIVITY <

A. - P1ace a check near the 1tem that Jefers to 1nd1v1dua11z d_instruction. -

/

a

.

o . 1. G1v1ng a: %tudent someth1ng-d1fferen “from evenyone_e1se to do: _ .
. ¥y 7
- ,;};_L 2., Ana1yz1ng student performance and\pr d1ng 1nstruct1on in re]at1on
oL - to that performance. - o _/ . '

b . - . . -
o~

3. Check1ng on students as they 1ndependent1y‘work on a task :

14

"4;- A]ldW1ng the student to choose a, task as to what he fee]s he

————

. needs 'to know: . .. . . y o
. . n - - Y A
5. _Beg1ns with a data base to determ1ne strengths and weaknesses
P R )
. . _-B. Answer the fo]]ow1ng essay quest1ons fu]]y, but br1ef1y o R .

*

1. why is assessment 1mportant and what does. it te1] us7

P . _ .

4 .

c 2. Exp]a1n how the diagnostic prescr1pt1ve teach1ng approach re]ates to ~
individualized 1nstruct1on

3. why is 1nd1v1dua11zed 1nstruct1on “important in teach1ng the special needs
i 1earner7

s

‘

, 1 N . : .
4. What is the next step following.initial collection,of performance data?

~
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T ~ CHAPTER II
., REVIEWOF RELATEb‘LITE

y e N S L
. | (\; . Over the 1ast severa] years .qﬁpnstream1ng, the 1dea of 1ntegrat1ng

3 ]

‘i-capped persons Tnto reguTar educataonaT sett1ngs has been a maJor

. 0 .p1c of cdncern for teachers, adm1n1strators and parents both of the ~:-fj‘ﬂ
.o ~ - -~ %
&~="‘ - P hand1capped ch11d tq be ma1nstreamed, as well” as the nonhand1capped ch1hd ¢«

0 , -~

- 1n whose c1assroom that ma1nstream1ng “would occur Th1s concern moreover,

has gh1ned conswderab]e 1mpetus from severa] d1st1nct yet 1nterre1ated

cons1derat1ons surround1ng the ma1nstream1ng issye: Ideo1og1cat1y, a11

“*oh11dren, regard]ess of hand1capp1ng cohd1t1on, the teast restrictive
. i 3
env1ronment poss1 le in wh1ch to learn and grow; econom1ca11y, educat1on '

A

‘can no-longer afford to- contnnue supporting two ever-expand1ng,\separate and

d1st1nct educational systems--“regu]ar" and "Spec1a1“, -and 1ega11y, as a

-
-

resu1t ‘af recegt court dec1s1ons and 1eg1slat1ve mandates on both the state :

4

e,
e

and federa] 1eve$t educat1ona1 agencies prov1dekhand1capped ch11dren with
the Same educat1ona1 opportun1taes, at pub11c expense, that areotrad1t1ona11y
»prov1ded other children. - . o |

Not the. least of these recent 1ega1 conS1derat1ons is Pub11c Law-
942142 (Edﬁcat1on of All Hand1capped Ch11dren Act) “which, wh11e not\mandat1ng
ma{nstream1ng per se, does suggest that hand1capped,and nohhandicapped '
chi]dren be educated together unless the severity of the former's handi-
capp1ng condition 1s 50 great as to prec]ude successfu1 integration 1nto R .

the regular c1assroom, even w1th the benefit of support1ve a1ds and serv1ces

(NEA Instruct;on,and Profess1ona1 Development, <1976).
) i - . ) "y} B} ¥
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'-ex1sting vocat1ona1

RS we]] under way;-

P I

that th1s.progett is spec1f1ca1]y d1rected

'those components

' competency statements.

f;’f The resu]t of such h1gh1y mot1vated concern 1s that the process of
ma1nstream1ng hand1capped 1earners 1nto regu]ar educat1onaf sett1ngs is E
Programs and stud1es a1med at successfu]]y 1mp1ement1ng

th1s 1atest educationa] strategy abound,~and 1ncreased recogn1t1on is" be1ng
g1ven to thé’need for add1t1ona1 programs -and stud1es a1med at 1dent1fy1ng
components necessary for 1ts u1t1mate success o f'“. 'i? n . -,}_ ?_g
Th1s 1atter notion,: and the - one toward wh1ch th1s prOJect is

d1rected, is cruc1a1 1n order for ma1nstream1no to succeqd in the.]ong

run 1t must be adapt1ve, that 1s, it regu1res gradua], reasoned 1mp1emen-'- o
tat:on to,1nsure short term success, need def1ned support systems, carefu]
p]ann1ng, image enhancemedi df)those to be 1ntegrated and the carefu]
tra1n1ng and preparat1on &f a]] personne]jto be 1nv01ved (Soeff1ng, ]974)

Tt 1s toward th1s tra1n1ng and preparat1on of vocat1ona1 persaanel

Nr

By 1dent?fy1ng cpmponents f" ;'.\

) v1ta1 to the successfu] 1mp1ementat1on of ma1nstream1ng and by convert1ng

T

:, those components 1nto relevant teacher competency statements, 1t is then '

the expressed aim of th1s prOJect to generate, as-a resu1t, subsequent
[

teacher-tra1n1ng modu]es d1re6ted spec1f1ca11y.toward the deve]opment of

Ll

these competenc1es, and in’so do1ng, insure the ex1stence of at 1east some h

_ €@ 3
' of the components necessary for the successfu] ma1nstream1ng of hand1capped

1earners 1nto regu1ar vocat1ona1 educat1on programs e

The fo110w1ng review of re]ated ]1terature 1s concerned pr1mar11y

>

w1th a cons1derat1on of. somb of those components 1dent1f1ed as - essent1al '

fto the successfu] 1mp1ementat1on of a ma1nstream1ng strategy, some of the

t1on programs that are successful]y 1ncorporat1ng-“:”

‘.

nto the1r program and f1na11y, some oﬁfthe ways in wh1ch.

of

'fthose components have been converted 1nto re1evant teacher-tra1n1ng

- I
P T




'@]?jis&‘()973) Beery (1972), Kre1nberg and ‘Chow (1973) and Birch (1974) Chaffin

: _‘,_.,_t Lo - ,‘-:...__,._,,, LT .25 , o l__.‘ e A.- . e

| Some Essent1a1 Competenc1es

In compar1ng.some th1rty ma1nstream1ng programs descr1bed by Deno

A (1974) found that the most. notab]e omission in the. prognams under consider-" "

-

"at1on was an. effébt1ve system of eva]uat1on«‘ Concluding that at 1east ‘
;to the date of h1s study, no tru]y successfu] ma1nstream1ng program was as -

. -yet 1n ex1stence ‘Chaffin offered the foH]ow1nq suggest1ons, based upon
,h1s f1nd1ngs, for the successfu] 1mp1ementat1on of a ma1nstream1ng program:

SO N The dec1s1on to ma1nstream should be accompan1ed by the
" ‘decision to provide comprehens1ve\1nstructtona1 support
~~Systems. . . , -
© 2. Not all hand1capped children shou]d be expected to ~; - Q_ﬁjf
benefit from ma1nstream1ng , ) s

: Ma1nstream1ng should be des1gned at- the 1nd1v1dua1 school
- * Tevel, since each school differs in administrative style,
’ teacher att1tudes and student popu]at1on

4, Everyone 1nvo1ved in the program shou]d also be 1nvo1ved

; ~in the planning of that program. : , : , S
If the regular teacher is respons1b1e for the ma1nstreamed
:child in the regular c1assroom then that same teacher
should make decisions concerning the k1nds and amounts of *

. support. needed , .

6. Inservice tra1n1ng and'preparation'of persOnnel should
. 'bccur“before implementation of the program

-

~ Support procedures to be employed shou]d,be carefu]]y
~ outlined and spec1f1ca11y described. ’ !

”(ﬂg A pupil: account1ng system, in terms of Number served
' type of service received and 1ength of time in program,
should be deve1oped :

-9, A system of program eva1uat1on should be developed in :
.. order to provide feedback as to the effectiveness of -
" the program :

10. Results of the program shou]d be reported to adm1n- o R
istrators, teachers parents and other members of the: v//~
community. ‘ _ ‘ . . ~

) 1 . .»" ‘ ‘ _'.. . ' ‘ .
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-1nd1v1dua11zed mater1a1s and 1nstruct1qn were used w1th ﬁhe two exper1menta1‘/)

;W_M‘_,wmrnnu_;zss_:sﬁ. . S - j:s_s,;m_ws,;Q;smss;;

-

0 In a stud_y b_y Bradf"ie]d Brown, Kap]an, chkert and Sf&gnard

-‘f(I973), six EM}i students were 1ntegrated w1th forty-four nonhand1cappem

‘th1rd and fourth grade students, and prec1s1on teach1ng procedures,and '

-.

"-'groups 1nvo1ved Contro1 groups were ma1nta1ned, and the resu1ts of the .
study 1nd1cated that hand1capped and nonhand1capped students 1n ‘the inte-
_igrated exper1menta1 sett1ngs 1mproved as mugk or more than d1d the1r

-respect1ve controls in terms of academ1c growth 50c1a1 behav1or and S .

Y
att1tude change As a resu1t of their f1nd1ngs/-the authors po1nted out

that "the entire structure of the classroom must be mod1f1ed not on1y to .
1 . ‘\_ .

accommodate the special child, but also to. prov1de 1nqgv1dua11 1nstrUc-

tion more. effect1ve1y to%all ch11dren in that c1ass;. To return the spec1a1

fv
ch11d to the regu1ar c1asses that reJected him 1n the f1rst p1ace wou1d be

‘a serious error" (Bradf1e1d et a1 1973,%p. 384)

Chr1stopo11s $J973) suggests three primary components necessary )

for the successfu1 integration of hand1capped 1earners 1nto regu]ar educa-:

A e Y

t1ona1 sett1ngs Interstudent tutor1ﬁg is advocated in order to prevent

' N -
f.overwhe1m1ng the teacher w1th a variety of ab111ty levels, curr1cu1a and -

> mater1als, record keep1ng and task ana1ys1s is proposed to 1nsure the ]

@

ma1ntenance of suff1c1ent data, on all behav1ors, and to insure the break1no ‘(pf

down of educat1ona1 tasks into sma11er, more eas11y mastered components,;

".and m1n1m1z1ng trad1t1ona1 asse;sment procedures 1s suggested ‘to the extent

‘_that assessment becomes dependent solely upon the act1v1ty ‘the student is.

hav1ng d1ff1cu1ty be1ng 1ntegrated 1nto, the level of successfu] performance

"of the student in re]at1on to that act1v1ty -and the per1phera1 sk111s wh1ch

\

may be 1ack1pg and therefore, contr1but1ng to that d1ff1cu1ty
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' g:;id upon potent1a1 prob]ems facing the teacher rang1ng from

. N ',j;_;fee11ngs of 1nadequacy and fear of fa11ure on the part of the hand1capped

£

‘student to reJect1qn and other vary1ng psycho]og1ca1 effects on the part
1of t‘e nonhand1capped studen;, Watson (1975) has 1dent1f1ed six components
l, necessary for dea11ng w1th such prob]ems (a) 1nvo]vement of the hand1-' Cor
capbed student in activities w1th the rest of the class on a 1eve1 at wh1ch -

v %

. e he can. succeed, (b) atta1nment of conf1dence through opportun1t1es for
_success, emot1ona1 reassurance and approva], (c) 1ntroduct1on of new mater1a1
:concrete}y and in steps; (d) the use of extrinsic rewards; (e} the use of

‘games; and, fiﬁa11y, (f) the use of<c1ass stores and sociodramas to encouragem

b ‘the transfer of factua] 1nformat1on 'to real-life s1tuat1ons, ‘and, as a
. . @ L .
result, to encourage 1ndependent th1nk1ng . i_ . b

Levy (1976) proposes a sequence of components for successfu] ma1n- . 5
stream1ng based upon currwcu]um deve]opment and 1mp1emented student by f-' .
student under the d1rect1on of a pup11 personne] study teram cons1st1ng of
four‘1nstructtona1 unit teachers,’ a gu1dance'counse19r;-the pr1nc1pa1fand
a 1earning disabi1ities=teacher/consu1tant._-The sequencetof components
1dent1f1ed by Levy proceed as fol]ows | | | ’ )

§§ ]. Ident1fy the!i:udent ~ :

2. Estab11sh a t1metab1e : ' ~N-

3. Develop a mode] ‘unit based on the su ect matter be1ng
- taught 1n the regular classroom. IS B

4. Teach the mode] un1t in the spec1a1 lassroom.

5.’pPrepare the student based on the mode] for -entering the |
regular c1assroom _ . c N

6. Develop new units based on the or1g1na1 mode1 o
. 7.. Teach the new units. i '

8. Evaluate the student in relation tq the new units.

J;Béf;‘ e o S - oL S
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9. Provide;remedia1 assistance if needed; | o r
IR N fi]Q;r Provide’guidance to .the regu]ar teacher. - '
e ' ' 11; Identffy and solve any new]y emerging prob]ems
T j: 12iv Eva]uate the ent1re procedure every nine’ weeks
| H . .Levy ma1nta1ns further that implicit .in the ent1refprocedure,
teachers'must be given inservice train%ng; the roles and'rslatiOnships\of'
- staff must be redef1ned, spec1a1 educat1on c1asses must become 1earn1ng
resource centers and special educat1on staff must . become act1ve1y 1nvo1vedr
~in deve1op1ng individualized curricula for all students. Y |
< In an 1111no1s Occupational Education for D1sadvantaged and'Hand1-
f\‘w capped Persons Bulletin (1974) some examp]es of mod1f1cat1ons made toi" L
“ ass1st¢hand1capped_students in regu]ar.occypat1ona1 programs werevg1ven, C
and they included modifications in the areas of time (Shorter\and/or S
Lv’ : .. 1onger‘1nstruct1ona1 per1ods 1onger‘Fota1 comp1et10n time, summer -
remed1at1on) mater1a1s (1nd1v1dua]1zed packets bra111e 1arger pr1nt,

record1ngs, amp11f1cat1on, s1mp11f1ed equ1pment), schedu11ng (f]ex1bi11ty,;; :

-
\\"\\\\nnn1courses w1th1n broader prggrams, t1me extens1ons) and supp]ementa1

]

educat1ona] serv1ces (psycho]og1ca] serv1ces, guidance and counse]inq, Jjob -

W successfu1 1ntegra-
‘ngTar educat1ona1 sett1ngs These
1nc1ude 1nd1v1dua1 1nstruct1ona1 a1des, f1ex1b1e ‘role def1n1twons as

_if - perce1ved by spec1a1 and regu]ar teachers, team teach1ng, open schoo]s,

-~ - ¢

.{,’
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fof edubationa1 seryices to all tudents by .special educators; . and f]exi:

- gt.ai:, 1983; Christopo1is, 1973; Levy, 1976' Occupatfona1 Education,'1974f‘

L o . " : . : > ! -
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-peer and cross-age tutor1ng, heterogen1ou§ classrooms (1nc1ud1ng mu1t1-
. 2

ag1ng) programmed 1earn1ng, prec1s1on teach1ng, behavaor mod1f1cat1on'

- and d1agnost1c ‘and prescriptive teach1ng

Nyqu1st (1973) identified fol n/tomponents necessary for any suc- '

_cessfu1 ma1nstream1ng program 1nc1ud1ng adequate preparation of adm1n1s-7

trators; teachers,vparents and stu ents, pac1ng_of the rate at which -

handicapped 1earners are intégrated into regular c1assrdoms; specificity

,'3111ty 1n the total ~Pprogram s as to allow for change and adaption

.In general, the fouv/components ment1oned most often 1n the

11terature as necessary for the successfu1 1mp1ementat1on of a ma1n-,

stream1ng program 1nc1ude. ,(a) 1nd1v1dua11zed ]nstruct1on (Bragf1etd;

»Kreinberg & Chow 1973 Wynne Brown, Dakof & U1fe1der, 1975 Mart1n, 1974

Dirr & Laugh‘an, 1974; Bangrover, 19715 Wall, 11974);. (b) adequate preparat1on.”
of all personne], 1nc1ud1ng the att1tudes and values thereof (Chaff1n, 1974

' Levy, 1976;2Kre1nberg & Chow, 1973; MacM111an, Jones, & Meyers, 1976; Martin,

.ﬂ3f4; Birchm&;Johnstone, 1975- Na11 1974'-ﬁ}nne-et al., 1975; Nyquist i§73;
'?wo]f; 1975); (c) agequate support systems, 1nc1ud1ng cooperat1on amqu ‘:‘
7 "direot:service ag£i21es (Chaff1n, 1974; Bradfield et a1 1973 Levy, 1976
.- Occupational Educat1on Bu11et1n, 1974 Nyqu1st 1973; Bangrover, 1971 Mart1n,

19745 Wall, 1974), and (d) effective systems of both pup11 and program
,evaTuation (Chaff1n, 19745 Chr1stopo11s, 1973 Levy, 1976 Kreinberg & Chow,

1973; W1n1ck 1974; Martiny 1974; Wolf, 1974).

g
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Lx; : }' S ’ Some Ex1st1ng Programs

4

Based on adm1n1strat1ve 1nterv1ews and on- -site v1s1ts to n1nety-two
proJects in twenty-three states, Walsh, Breg11o and Lang1o1s (1974) con-
S Hucted an. assessment of vocat1ona1 educat1Jn\programs for, the hand1capped

¥

under Part B of the 1968 Amendments to the Vbcat1ona1 Educat1on Act and

s ey

found that of the programs operat1ng under these Part B set as1desh~most

were for spec1a1 rather than 1ntegfated or part1a11y 1ntegratedvvocat1ona1:,‘

programm1 NSgr .

In only 15% of the trad1t1ona1 proJects stud1ed were more than one’. o

_ type of class funded and in 622/6f the proJects (represent1ng 51% of the
j_ _ . tota] enro11ment) segregated s ec1a1 class programs only rece1ved funds.
Add1t1ona11y, all th1rteen of "the unique proJects‘e countered (mob11e labs,

spec1a1'd1str1cts summervprograms etc ) were spec1a1, thus * br1ngrng.the e

tota1 propor;non of special proJects to»69% N ' | ' "f'g

>

The maJor f1nd1ngs of the stat1st1ca1 overv1ew prov1ded by the

study ‘were that for the most part, programm1ng undér the Part B set as1des iﬁ
o ~
of the 1968 Amendments was for spec1a1 ‘rather than regu1ar $r comb1nat1on L

proJects, and that as a resu]t the qoa] of integrating hand1cappeﬂ

r
1earners 1nto regu1ar vocat1ona1 educat1on programs was, as yet unrea11zed

o ;, o “'In the administrative 1nterv1ews conducted pursuant to the study,_ ,n.:
3 ' a?] but a few of those adan1strators interviewed; when asked to commen* on

&

~
" the eff1cacy of ma1ﬂ§tream?ng hand1capped students -into regu]ar vocat1ona1
L4 !

h educat1on programs maintained that while it was the po11cy of their program B
to 1ntegrate, the 1mp1ementat1on of that policy was far from a rea11ty

Factors contributing to th1s difficulty in Jimplementation, according to the '
' >

adm1n1strators,,1nc]uded the relative ease in account1ng'for funds spentwon

3
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'1nto the programs who are unable. to succeed in the advanced sk111s tra1n1ng'

“classes.

.ﬁ:wh1ch are effect1ve1y mak1ng use of components necessary for the successfu]lt

R ', ' hY
°

specia] programs as opposed to those spent in conJunct1on w1th regu]ar ’
programs; fhe re1uctance or 1nab111ty of regu]ar teachers to accept and/or

teach: the hand1capped student; the ‘absence of serv1ces needed by the handi- °

',capped student in the regu]ar class; the lack of 1nd1v1dua11zed 1nstruc- .

_tional techn1ques in most of the proJects, and the referra] of 1nd1v1dua1s

N ~

‘

AIn spite of these and other such difficuities, programs do exist

ma1nstream1ng of hand1capped students into regu]ar qducat1ona1 programs, :

and as a resu1t they are ma1nta1n1ng h1gh1y_effect1ve, 1ntegrated voca-

t1ona1 programs. T~ -

One such prod?am\dlrected toward meet1ng the vocat1ona1 nee%> of

hand1capped ‘high school students in the St. Pau]JW1nnesota area is Project

SERVE (Lake, 1974). -Designed to prepare the student for Job p1acement jn

3 an.integrated’society-upon graduation, SERVE promotes the integration of

) handicapped students into the regular secondary education program as much'

as posS1b1e by 1nvo1v1ng those students 1n regular c1asses such as P.E..

Vocat1ona1 Educat1on, home Econom1cs, Industr1a1 Arts, etc.

_ Jnstruct1ona11y, fifteen students work wqth a teacher/Job coordwnator, ‘

B A Y R .

for half the day in a SERQE/c1assroom where each student fo]]ows his own 7'_1‘
c

1nd1v1dua11zed progxam en

and work exper1ence. For the remainder of the day, students are 1nvo1ved

*in OJT "in the school district or commun1ty, or they rece1ve vocational

instruction at the area Vocational-Technical school which also maintainsha

SERVE center. I

‘34"_
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Administrat1ve1y, Project SERVE represents the 1nteragency coor-
'd1nat1on of three separate Department of Educat1on agenc1es spec1aL
‘_educat1on, vocat1ona1 rehab111tat1on, and vocat1onaT'educat1on <o

. As a resu]t.of this 1nteragency_coord1nat1on, severa] cooperative
_arrangements have emerged andlinc1ude the reqpirement that teacher/coor-
'Cd1nators be™ cert1f1ed in both vocat1ona1 and ‘special educat1on, the .

"broadening of vocat1ona1 reh§%111tat1on serv1ces to jnclude high school

’faged students the use by all three‘agenc1es-of v’Ebt1ona1 rehab111tat1on's:

- data system, the joint fundﬁng by a1T*three agencies of SERVE personne1
'satar1es, the accountab111ty of the coord1mLtor of vocational programs to
e bbth vocat1ona1 educat1on and special educat1on, the respons1b111ty of the '

vocat1ona1 adJustment coord1nator to both*the pub11c schoo1s and the voca-

J

t1ona1 rehab111tat1on off1ce and, f1na11y, the enro]]ment in the new 916

Vo-Tech Inst1tute--a regu]ar vocat1ona1 educat1on fac111ty--of both SERVE

=

*and nonhand1capped students a11ke . - - _"__

Another fac111ty which is successfu]]y-maintaﬁning an integrated

v

vocat1ona1 educat1on program is the Calhoun Area \bcationa] Center (CAVC)

' ]ocated in Batt]e Creek M1ch1gan (Parker, 1975) . ¢

One of twenty-f1ve area-vocat1ona1 centers—in Mithigan, the CAVC

serves f1fteen schoo] d1str1cts w1th1n the Ca]hou ‘ VB reaﬁ

T ,,xj; .

o are se1ected for p1acement by the 1nd1v1dua1 h1gh sthools on the basis

of need and capab111ty, and the Center thereaftér a1 ta1ns a cont1nu1ng,

workKing re]at1onsh1p w1th the h1gh schoo] counse]ors,.1ntermed1ate schoo]

2

.. d1str1ct counsu]tants and vocat1ona1 rehab111tat1on personnel.

,0perat1ng_a fully integrated vocational educat1on program, the

CAVC make's no distinction between handicapped and nonhandicapped stddents:

§tudentst L
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- in terms of programming; studentg attend-their-home high school for half.
the day and the CAVC for the other half, and special ass1stance is prov1ded
any student need1ng it by the spec1a1 needs team. Current]y the Ca” houn
Area Vocat1ona1 Center 1s serv1ng n1nety-seven spec1a1 needs. studen_s out'
of a total enro]]menz of 1 ,340 students.
' The Specaa] Vocat1ona1 Program for the Hand1capped operating at -
. _ the Sa11na Area Vocat1ona1 Technwca] Schoo] in Sa11na, Kansas (Abbas & °
I ', S1tt1ngton, 1976 Jernberg, 1975) is another proaect aimed u1t1mate1y-at

the'integration of handicapped students into regu1ar'~ocationa1 edutation.
’Programs '_': : N . o . '
: _ -

} o Serv1ng secondary and post-secondary students with phys1ca1

' emot1ona1 or 1nte11éctua1 hand1caps, the program offers vocat1ona1 counse]1ng,

N

L4
: p]acement service, work eva1uat1on, job' readiness tra1n1ng and vocat1o 1
tra1n1ng tryouts: in the areas of food serv1ce, commerc1a1 art a1rcraf

'?_, - fabrication, offset pr1nt1ng, custod1a1 ma1ntenance, auto-body repa1r, .7

‘sma11 eng1ne repa1r we1d1ng, d1ese1 mechah1cs, nurs1ng a1des and draft1ng

: /
o Serv1ng as a special referral section of -the Sa11na AVT the Spec1a1

_ Vocat1ona1 Program a1lows for the eventua1 1ntegrat1on of hand1capped students

into 't regu1ar vocat1ona1 tra1n1ng program baseﬂfupon the1r successfu]

l ° CN

cémp]é%1on of “the work eva]uat1on and exploratton phases of the specia]

program Once enro]]ed 1n the regu]ar program, students may attend regu]ar,
{

% nnd1f1ed or short term courses in the six occupat1ona1 areas_of welding,

' auto-body, offset printing, airoraft assembly, diesel mechanics'and.food i
services. | . , ._ o
. 5 o "_ ;;he specidT‘nEeds program offered by'the Camden County:(New Jerseyk
o . Vogatfpna]'and Technical School System'(Gershon, 1973) s an exampie ofi?

1)
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j1n 1ts two- phase or1entat1on proaect

"4jres1dent1a1 vocat1ona1 tra1n1ng center

. program which attempts to offer & var1ety of opt1ons, Jnc]ud1ng 1ntegrat1on ;;‘

1nto a regu]ar vocat1ona1 education program,.to those students part1c1patTng

~

-, ‘

The f?rst phase of the program cons1sts of a s1mu1ated work E 'g

exper1ence in which students part1c1pate together in a conté3yed work1ng

!

!
environment. The‘maJor,thrust of this phase is on work habits and
attitudes. ‘ | ) | h . -,

The second phase of the program invo]ues more direct, basicdski11

tra1n1ng in a given’ c]uster area; 1nd1v1dua11zed training progr!ms for .

- each student are developed, and the pr1mary obJect1ve sh1fts to the deve1op-

ment of salable skills for employment in one of those areas.
Once a student has moved succészd]Ty through the’ two phases of
w »

the or1entat1on program and has acquired the bas1c sk1115 necessary-1n a

g1ven area, he is then e11g1b1e for p]acement in any one of the severa]

‘opt1ons referred-to[prev1ous1y. .(a) 07 w1th1n one of three 1evels of

’

cooperative industrial eduéation programs;‘(b) integration into a regdlar

vocational education program; (o)'graduation.fo]1owed by community employ-

) .ment- (d) placement in an'Area Vocational Teéhhica1 scho01 program;‘

(e) p]acement in a she]tered worksh0p, or f1na11y, (f) p1acement 1n a
. 't . .

v

An examp]e of a program whfth comb1nes both s;udent support and
’

f1nteragency cooperat1on into a successfu] attempt at ma1nta1n1ng the ~
. pecia] needs student in the mainstream is that offened by the M1nneapo11s

AfPub11c Schoo]s (Nesset & Faunce, 1972) - .

" In th1s cooperat1ve program between the schoo]s and the state .

Division of Vocational Rehabilitation, Vocational Adjustment Coordinators

:(VAC) are'emp1oyedtto provide rehabilitation services to students before

01 .
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":l fh,they 1eave schoo] A part of special education, the VAC-serves primar}Ty '

'as a support person for spec1a1 needs’ sﬂudents, and, in addition to. work1ng

"out 1nd1v1dua1 vocat1oné] p1ans, prov1des through the D1v1s1on of - Voca- 43 '

e

-

, t1ona1 Rehab111tat1on med1ca1 psycho]og1ca1 -and work evaluations, work .
N 3¥:L, agﬁustment tra1n1ng, academ1c and skills tra1n1ng, OJT vocat1ona1 counseling,

.

: 1;};_\ - job p]acement and job fo]]ow-up . o v~‘ - : . 7;
‘*E”J: Each of these programs 1ncorporates -to vary1ng‘degrees one or more e
;of the components jdentified as necessary for the successfu] ma1nstream:ng

of hand1capped students into regu1ar vocat1ona1 educat1on programs;
_'1nd1v1dua11zed 1nstruct1on, adequate student support systems, 1nteragency
Lo h : agreement and cooperation, mu1t1p1e vocational and 1nstruct1ona1 opt1ons, -
k%“}-'._ re1evant student and program eva1uat1on systems and other var1ous components
: necessary for SUccessfu1 ma1nstream1ng are all ut111zed in accordance w1th
-each program ; Spec1f1c needs and character1st1cs Each of the programs ‘1
- descr1bed mor;over, serves d1fferent popu1at1ons in d;fferent geograph1c
.areas w1th1n a variety of adm1n1strat1ve contexts Consequent]y, no two
3 :programs are exactly a11ke,.and no two programs ut111§§(exact1y the Same :
o compoLents in- exact]y the same way. e 'y

RN b - T Ihe FESult of such d1vers1ty in the se1ect1on and use - of these

C4 -,v-)

‘l
s8]

- »‘components among “the var1ous programs is the need for an under1y1ng com- et
ponent of success inherent to each and common to all: an adequate
competency based system of nersonnel preparat1on at all 1eve1s, 1nc1ud1ng

N the deve]opment of healthy att1tudes ang values . concern1ng the hand1capped

W

" persons to be mainstreamed.
| Some Ident1f1ed Components
Within this underlying component of personne] preparat1on, three

; key areas of teacher training or inservice program development have been

[
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:;z" S 1dentjf1ed by Haughton and Enos (1975), andvinclude the planning and
L \deve1opment of_mater1a1s and systems of 1nstruct1on appropr1ate to.the

' 1éarn1ng needs Of‘a hlghly var1ed student popu1at1on, the development of v
3”3'>? o classroom, schoo1 d1str1ct and reg1ona1}systems of-management compat1b1e

R ,,w1th the 1mp1ementat1on of these materials and systenw gf instruction and

2

.in the area of att1tudes and. va]ues, the deve1opment and 1mp1ementat1on

of techn1ques for creating an accept1ng, 1mage-enhanc1ng atmosphere for

"those students being ma1nstreamed ' ' ) | { .o

e

A program des1gned in response to Vermont s dec1s1on to 1ntedrate'

hand1capped students into its f1ﬁteen area’ vocat1ona1 centers (Hu]] &

) - Ha]Toran, 1974) resulted in jgn; 1dent1f1cat1on and selection of some wo |

N -

hundred sssent1a1 teach1ng competenc1es needed By vocational personne1 in

the areas of p1ann1ng gu1dance, c]assroom management and ach1evement

-

asses sment

~The areas addressed by th1s study, while exc]ud1ng att1tudes and‘
va]ues, do 1nc1ude task ana1yz1ng, sk111s sequenc1ng, wr1t1ng 1nstruc- )
tional ob3ect1ves, 1nd1v1dua11z1ng mater1aTs dnd“act1v1t1es, stat1ng mea-
- ‘surab1e educat1ona1 goa]s, evaluating on the basis of performance cr1ter1a,

>"? us1ng re1nforcement techn1ques, estab11sh1ng token econom1es,;record1ng

, 4.-?' .

R behav1ors and formu]at1ng and ma1nta1n1ng acceptab]e standards of behavior.
, At ta "Nat1ona1 workshop.on Vocational Educat1on for Spec1a1 Needs,
Students" (Phe]ps, Evans, Abbas & Fr1son, 1976) f1fty-four teacher~ |
educatozs and state educat1ona1 personne1 attend1ng the conf’rence rated

forty n1ne competenc1es on the basis of how critical they perce1ved those ;."

< »competenc1es to be to the overa]] success of a vocat1ona1 program for spec1a1

needs students. v Coe




‘ The f1fteen competenc1es rated as most cr1tnta1 by the respondents
~were in the areas of ' assess1ng programs and 1earner needs" (Phelps et a1.,
. 1976 p-. ]75), 1nc1ud1ng occupat1ona1 1nterests and att1tudes ana1ys1s, |
,i'_.. ;. :‘ Jconferr1ng with parents and other educators t¥fewa1uate student needs and
| uswng d1agnost1c/assessment techniques; "p]ann1ng 1nstruct1on" (p. 175); ‘f
arn’lud1ng 1dent1fy1ng appropr1ate assessment 1nstruments, sequencing '
1nstruct1on, coord1nat1ng,needed academ1%s into the program, developing
. "1ndrv1dua1 goa]s ahd ob3ect1ves nd identifying appropr1atQJnn$truct1ona]
Lt techn1ques, "1mp1ement1ng 1nstruc 12n" (p.-176), 1nc1ud1ng_1nd1v1dua11z1ng o
‘ . exlst1ng 1nstruct1ona1 materials, deve1oping new‘instructionaT materia1s1-:‘
.é'; .t 42 : proV1d1ng“§hstruct1ona1 re1nforcement prov1d1ng counse]mng and provid]ng
‘y | tra1n1ng and ass1stance for prospect1ve emp]oyers and sup?rv:sors of specja] |
a_; g needs students, and f1na11y, "evaluating program and 1nstruct1on" (p. 177),
1nc]ud1ng evaluating and 1mprov1ng 1nstruct1ona1 effect1veness "and prov1d1ng
zgcomprehens1ve total’ program eva]uat1on ;! /T ‘. o_ . | .y
| ' wh11e these four areas of personne] competency dea] quite exten-
s1ve!y with mater1a1s and 1nstruct1on, the om1ss1on of compqtenc1es dea11ng
+  With e1therﬁthe four 1eve1s of system management or the. deve]opment of
';pos1t1ve att1tudes and: va1ues shou]d be noted. ' ‘
T In a study by Sheppard (1975), research quest1onna1res were adm1n-‘ )
/}‘ ‘1stered to 108 vocat1onal educat1on personne] in an. attempt to 1dent1fy,
1 among ‘other things, competgnc1es 1mportant to vocational educat1on teachers

¢

of the d1sadvantaged and hand1capped “Those competenc1es ranked as most

’

-

1mportant by the respondents 1nc1uded knowledge of the character1st1cs of
hand1capp3hg cond1t1ons, 1dent1f1cat1on and use of d1agnost1c techn1ques,

-",interest‘in.the hahdicapped'popu]ation beingmﬁorked with, knowledge of

40
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J,]appropr1ate teach1ng methods, 1dent1f1cat1on and eva1uat1on of 1nstruc- -
i;f;;gf B ~.ttona] mater1a1s, Tdentfficat1on of health prob1ems, eva1uat1on of progress, :
“;EQ;,“ 'management af dfscip]fne prob1ems, ab1T1ty to re1ate to people regard1ess _f‘"

g : of d1scr1m1nat1ve oharacternst1c and-practfca]»exper1ences w1th-hand1cappedf

LA

”Persons DT S

o Aga1n most of the competencies: referred to 1n this study, w1th the

)

e :-exqept1on of "1nterest in the popu]at1on be1ng worked w1th" and ab111ty/
‘_.to re]ate," address themse]ves exc]us1ve1y to the key area of mater1a1s e ;'
and 1nstruct1on Wh11e the except1ons noted fa11 under the area of att1tudes '

'and values, no competenc1es appear to be d1rected to any of the four 1eve1s

5

of management systems o e .'_ ‘_ K ""_ T

. B A,check11st which appears to 1ncorporate representat1ve competent1es
. . < .

) »from each of the three key areas grew out: of a, teacher-tra1n1ng proJect

\

des1gned to prepare ear1y ch11dhood educators to wark in 1ntegrated,\

~ear1y childhood educat*ona] sett1ngs (Gore11ck 1974)

L The check11st 1dent1f1es competenc1es in the areas of - c]assroom .

~-*management, including equ1pment and materials ma1ntenance and appropr1ate-7

' ;ness of env1ronment assessment, 1nc1ud1ng on-go1ng mon1tor1ng of student

,progress, program des1gn and p1ann1ng, 1nc1ud1ng wr1t1ng obJect1ves and

@

prov1d1ng wgﬁ1 des1gned Iearn1ng opportun1t1es, teacher-student re1at1onsh1ps

~ “

.:}and management, 1nc1ud1ng attend1ng equa11y to a11 students 1n an 1ntegrated
isett1ng, prov1d1ng for d1vers1ty 1n the affect1ve, cognitive and psychomotOr'f
_fdoma1ns, demonstrat1pg respect for the behav1or of a student ma1nta1n1ng =

-"-c‘.'an a!)eptmg emotional climate and ma1nta1n1ng a. 'safe env1ronment staff
| ;and co-worker re]at1ons,_1nc1ud1ng cooperat1ve 1nteract1on w1th staff

"_iab111ty to to1erate cr1t1c1sm and ab111ty to~ 1mp1ement se1f-mot1vated i;_;

'hchanges; professqoha] work hab1ts, 1nc1ud1ng high mot1yatjon, punctua11ty% ;'.7




SR creatfvfty and professionaT growth, and 1astTy, parent and commun1ty

‘ re]at1ons, 1nc1ud1ng prov1d1ng for c1ear channe]s of commun1cat1on and

(‘h .

i
‘.&

K cooperat1on
) | _ Another set of att1tud1na11y or1ented competenc1es that come out
:of an aar]y h11dhood educat1on sett1ng (G1ockner,. 1973),. and that address
;themselves p::t\gularly to. the 1mage enha cement of the hand1capped student
; ;1n a regu]ar educat1ona1 program, 1nc1ud4r1earn1ng as much as poss1b1e
;about dea11ng with spec1f1c hand1caps encountered 1earn1ng about 1nd1v1dua1 .
"students through pr1vate meet1ngs w1th parénts, knowing the norma] range
‘}of behav1or for any given age group, work1ng to gradua]]y phase the 1nte-
grated student 1nto the regu]ar c1assroom, keeping expectat1ons pos1t1ve '
, 'i‘v‘“;”ppbut rea11st1c, cap1ta11z1ng on student's strong po1nts, requ1r1ng the |
. E:1nte%rated student to fo]]ow more and more. of the ruTes, know1ng one s own -
Tevel of frustration and dea11ng honestly with other student s react1ons
.,to the hand1capped student : ‘.\; _ _! S T - -
‘ _ ‘ In an effort to des1gn seven competency based 1nserv1ce modu]es for
| ,personne] serv1ng spec1a1 needs students in vocat1ona1 educat1on, ;he1ps'
,“(1976) evaluated th1rty-two competenc1es accord1ng to the1r 1mportance to
the planning, 1mp1ementat1on and evaluation of 1nstruct1on thetr un1que-
ness for. certa1n persopne] .and the1r frequency of performance by personne1

1n d1fferent educat1ona1 sett1ngs

T . '," ' Express]y 11m1ted to the area of 1nstruct1ona1\deve1opment (Phelps, '
’1976 P 201), ‘the Competenc1es 1dent1f1ed as a. bas1s for the 1nserv1ce 'f
modu1 3 fa11 under the categor1es of "Learner Ident1f1cat1on and Ana]ys1s"

prescr1pt1on deve]opment ‘"Coope:\t1ve Instruct1ona1 Arrangements (p. 251), -

1), 1nc1ud1ng such th1ngs as 1nformat1on co]]ect1on and prof11e and

1nc1ud1ng the dE%e]opment of team arrangements, "Instruct1onaﬂ Resources"

(S
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"(p;hZST);ﬁinc1udingvresource development,and advisory‘committee”organiaa4'

jltiontand;utilfzationﬁ "C]uster'and Content Ana1ysis“ (p. 251), 1nc1ud1ng

';spec1f1cat1on and ana1ys1s of career c1usters,'"Instruct1ona1 P1ann1ngll

: {p.. 252), 1nc1ud1ng sequent1a1 1nstruct1on and module development
."Instruct1ona1 Imp]ementat1on (p 252), including mater1als analysis, .
use of re1nforcement and feedback p1ann1ng and coord1nat1on of work |
;exper1ence programs and c1assroom management and "Evaluation of Learner,/'

Progress"'(p 252),_1nc1ud1ng performance prof11e deve]opment and conduct1ng

V

'fo11ow-up act1v1t1es S TN . »-' _
- ; ‘ In a series of workshops conducted by the Area Manpower I t1tutes
‘ffor the Deve]opment of Staff (A M.1.D.S. ) from Ju]y 1971 to November 1972
33 :LF " (National Curriculum DeveTopment Project, 1973), 1, 200 vocat1bna1 education
teachers from across the coUntry particfpated in var1ous tra1n1ng sessions
des1gned to 1ncrease the1r prof1c1ency at spec1a1 needs program deve]opment?
;and mater1als mod1f1cat1on >
The 1nserv1qe tra1n1ng, conducted over a one-week period, was. basedc
'exclus1ve1y on competenc1es from the area of 1nstruct1on and mater1a1s, and
1nc1uded recogn121ng the needs ‘and 11m1tat1ons of hand1capped 1earners, -
ﬁ..,1nd1v1dua11z1ng 1nstruct1on, determ1n1ng re1evant curr1cu1a on the basis of -g'
}Job requ1rements, creat1ng specific 1earn1ng obJectmves, des1qn1ng 1earn1ng
> packages and eva]uat1ng and mod1fy1ng 1earn1ng mater1als

{ It 1s apparent, based on “the br1ef but representat1ve review of

e
~

: efforts at spec1a1 needs competency 1dent1f1cat1on presented here that the
maJor, 1f not exclusive, focuS°of attent1on has been on those competenc1es

fa111ng sole]y in the area of mater1als deve]opment and 1nstruct1ona] systems




-‘.Thjs limitatton can.be exp]ained in part by the fact that most
stodies'to.date haVe been concerned primarily with-competenches needed _
- within segregated spec1a1 needs vocat1ona1 programs, and, as a result, have o
not felt the need to concern themse]ves w1th either the attitudes and
'values needed or the management syitems necessary to successfu]]y ma1nstreap
ASpec1a1 needs students 1nto‘§egu1ar vocational educat1on prograns ' ;.." »3
;‘ o o o Add1t1ona11y, competency 1dent1f1cat1on in the area of materiails. and
\.u' : ~ ins . uction. is much less prob]emat1c than it 1s in e1ther of the other twoﬁ
kJ;;:reas of concern: Competenc1es ‘within the area of mater1als deve1op-
;-ment and 1nstruct1ona1 systems lend themse]ves much moré/éavorably to .
convers1on into behav1ora11y observable' measuraoje teacher-tra1n1ng
: . _ curr1cu1um/1nserv1ce statements than do competencies within the area. of -
att1tudes and values, and whereas materials deve1opment and 1ns¢ruct1ona1
: systems competencies need not pass beyond the scope of . the 1nd1v1dua1 ".
/hgssroom manager, competenc1es within the area of systems management must.

_address themselves to a much broader range of personne] 1nvo1v1ng the .-

5

- -c1assroom, schoo] district and regional levels of management--1nc1ud1ng '

“all teach1ng and administrative personne] associated wﬁth e ch. | ;;-;'

1}
s
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© TRAINING PACKET

Mahy teachers in occupational/vocational education have never
’encdantered'students'with special needs; i.e.; Special.educatton students
who are physicaJ1y”5r mentally handicapped. Cpnsequent1y,:these_teachers |

. are unabte to'effectiveiy deal withhSpecia1 EdUcatjon.stddents"needs whens;,
. they are encountened in the schbqi. Conversely,. special_education teachers

- are not.anare of thedpotentia1‘gains'to be made in the education of the: |
handicapped by compining special education programs wtth occupationall

L ‘Vocationa1'education pnognams; | ' )
vij Th1s training pagket 1s des1g\ed t6 help teachers'deve1op gffective
and cogn1t1ve understandlng of the ma1nstream1ng concept and its” 1mp11cat1ons.-
for tra1n1?a peop1e who have spec1a1 needs te obtain and keep reward1nq_gnd

- satisfying- jobs. ObJect1ves in the packet are aimed at the tra1ners of
'c1assr00m teachers who are involved in the overall process of making main-
stream1ng a rea11ty Teacher trainers, with the help of the activities .and
mater1als suggested in the packet, w111 be able to design a workshop, sem1narc
.or forum- type act1v1ty in which pre serv1ce or 1n -service teachers can. get
an 1dea of how ma1nstream1ng can be 1mp1emented _Jgfyi” '

. . ' The packet is not intended as a panacea tg}a11ev1ate all att1tude

“*problems and m1sconcept1ons wh1ch Hhve been but]t over the years It is
1ntended to give teacher tra1ners 1deas about where to 1ook for ass1stance
in deve1op1ng programs which comb1ne the efforts. of spec1a1 educators, voca-

- t1ona1 educators, gu1dance personne], adm1n1strators, potent1a1 emp]oyers,

: parents ‘and other interested people who have grasped the potent1a1 of

45 .
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specia] vocational currfcu1a and have taken act1on to see that the potential -
15 not wasted | - | ;
,f“. _' Mater1a1s in the packet are taken from a myr1ad of sources and
. combjned with act1v1t1e5zwh1ch may.beﬂysedaby,sma1] groups or 1nd1v1dua1s;_
‘ In $ome caseé,»the activtties'are paired wfth‘specific-matenta1\§e1ectiogs.
' In other eases; the.activittes are shown with a generai material gdide in
- | ~ which specitie selections are Teft to the diseretion of the individual -
. : - _

instructor. _AT] materials are easj]y incdrdorated into the.activities with

. some preparatﬁon on the part of the instruetor He/she may add’ or delete

T depend1ng?ﬁpon the length and/or scope of thé training act1v1ty
h . / .

Instruct1ons for Use

The gpcket is not des1gned with spec1f1c structured activities 1in ;
~mind. 'The activities 11§ted are suggestions which we feel may he1p tp
‘ fulfill the_behavipra]/edueationa1’objectives. Activities may be modified

B4 — .
for use by regular pre-serviciliﬂasses, small in-service classes, or -even

(o

indiyiduals who have the need_dr deéine‘tb participate in the 1earning
: nnocess. | B | | '
| It is Sugbeéted that the'paeket'be brief1y reviewed first in orden‘
" to plan spec1f1c tra1n1nd sessions for-prev1ous1y identified problem areas
Then the packet*ean~be examined more c]ose]y so that tangent1a1 and over-
1app1ng 1earn1ng act1v1t1es can be comb1ned and synthes1zed F1na11y,
using suggested_resources and activities, a custom1zed presentation can.be
designed. | | ‘ |
Fo]]owing thelactivities’in°the workshop/trainind fdnetion,”partici-
pants shou]d be asked for the1r react1on to the content. The 1nstructor )

might be ab1e to get va]uab]e "first reaction" 1nformat1on through 1mmed1ate
® .
verbal 1nteract1on.

:-0 ‘ 44‘ | 46 |




COMPETENCY LEVEL

Avareness Level
‘Analysis level
Value! Level
lmplsggptation Lever

COMPETENCY AREAS

b

. TEACHER _ ADMINISTRATION . GUIDANCE PARENTS EMPLOYER

1 Individual Differen es/
Haturity Levels :

,2 Learning and Employment
Potential

3 Cooperative Team Ro]e

4 Occupathnd Awareness/
Expectations |

’

A [P N

4 1 I BN A
4 R T [ SRR 3
1 4 3 4

Members of the five groups are expected to understand the -
concepts within the Competency Areas and perform from
Level 1 to Level 4 as shown by this chart.
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GLOSSARY USED IN TRAINING RACKET
. o ’ ';

degree or extent that he requires special services, facilities, curricu

. Handicapped learner--any learner who deviates from the normal.to the g;\ ,
a,

- instructional materials, or educational procedures, §nd special teachin

competencies (Haring, 38). .

«

Sensory handicapped-;hearing.gnd bision impairments (Haring, 38’(

¢

Mental deviatiop--gifted as well as .retarded individuals (Haring, 38)."

Communication disorder--Tanguage and speech disorders as weTl'as-leérning :
disorders (Haring, 38). . : : o |

~ Behavior disorders4fhot pertainjﬁg“td'an efio]o@ica] function.” Deviant
behavior.does not necessarily have:a physical cause (Haring, 259).

- Health impairmentQ-néurological, a?thopedic and Qatiods mental cohditions,
Birth defects, developmental disabilities (Haring, 39). K

Educable Mentally Retarded--according to the American Association of Mental

Deficiency: (1) student is significantly behind others at his grade level
reading, writing, arithmetic, and other $chool subjects; (2) student's

performance on appropriate intelligence test yields an 1.Q. score between.

50 and 80; (3) student can be expécted to achieve academic skills in a
. range between third and seventh grades by the time high school years are

completed; and (4) student will be able.to hold a job; manage his affairs
at leasf at a marginal level during the adult years (Haring, 297). ;j/

Trainable Mentally Retarded--according to the American Association on Mental
Deficiency: (1) Have an 1.Q. of 25 to 50; (2) are not capable of profiting
from a program for the educable mentaNy retarded; (3) will develop at a rate °

. of one-fourth to.one-half that of the normal child; (4) will be semi-dependent
throughout their Tives; (5) will be 1imited to simple rote .learning and .

training; (6) have the potential for learning self-care and adjusting socially

"~ to the family and neighborhood; (7) have deficiencies in communication skills;

(8) may have physical and/or motor impairments; and (9) may possess sensory
defects (Haring, 419). ' /; L _
. . "4 : .

Gifted--from Terman' Geﬁetié Studies of Géﬁius quofed'in Haring: "the

-gitted are not only/intellectually superior-but also physically, socially,

and morally advancfd. - Gifted individuals possess:a wide range of interests
and skills. A ugh it is common to find-that gifted children came from
homes of average to high socioeconomic levels and from well-educated -
parents, attempts are being made to identify gifted individuals from
minority groups apd from disaqvantaged'BbpuJations." (Haring, 209)..

Severely emotionally disturbed--educationally; severely disturbed children
are those whose behavior is consistently so debilitating, self-destructive,
or.disturbing to others that they cannot be educated with thgir normal peers” .

(Haring, 380

.
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- Academically disadvantaged learnen~-has minor handicgpping condition that
does not. meet the ‘traditional clas&jfication of educably mentally handi-

_ _capped or trainab]y mentally handicapped. Possibly minor perceptua1 or
g . ‘motor chﬁﬁcu]ties hinder ab'lhty‘to perform up to expectations of the
- '_ occupatitnal education program 1so0, poss1b1e early educat1on 1nadequate
o Nystrom?Bayne McC]eHan 43). .
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 coordinator déternine those. individuals who should take. part - e
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1o Individua? Differences and Needs ' ‘ L1 Mareness |
Ojectie  ° - ketivitles o Dalatin U Materlals
N - L. : . { ) .
o NFFECTIVE. S ' - . ‘ o T
}he Tearner will r'ecognlze\ 0. Discussion (fndividual) -  In-going observutlon by teacher, _ Public Policy and the Biucation .
that people-are fnherently b, Group discussion . admtnistrator, quidance ‘comselory .+ of Trceptional ChTTdren. 3
different In oany ways, bt . Fleld trips parent, prospective emloyer, Wmfaid Lavan,
tht they are olso similar  d. Camp ut - R ‘, PR Published by CEC; 1920 Assoc lation
fn nany ways. e, Visit to schoo! o : T rlw, Resﬁin, W 22091 |
{ | Career Explorutlon and Pt‘eparation
for the SFcial Reeds leamer.
- Part 1, Chapter-3, pp,
‘ T _ 4. Nien Phelps and RonaIdJ lutz,
‘ ‘ bt copyright 1977 by Allyn and Bicon,
| b : - , , Inc., 410 Atlantic Avence, Boston,
= ' : : ‘ ’ ‘ W 12210 '
W ' . \
A , ‘ ‘ ‘ . - . 1
COONLTIVE. ‘ ‘ ‘ - . C
- ' v c W ta
1. The learner vill“recite/ & sk others to point out physical b Teacher checklist/ability to Film, Just Like e, 1970,
writecat least 10 ways differences/kenesses ' find d1fferences' . Indiana a UnfversTty Audio}Vlsua\
in which hefshe fs b, View Film Just Like M b Teacher evaluation ‘ Department ‘ b
~differgnt from others, ¢ View filn mHHn Fog C, Reaction Paper--outline. pmhlems, ®
\ \ ' ‘ nenatfve inaqe of different peonle Film, Night in Fog, l955
) : ' Metraw-THT, T220- Avenue of the
, C o . o lmerions, New York, 1. 1020
2. Describe at Teast 10, 3. Design "Coat of Arms" “Teacher-student interaction Understanding Yourself, Fomily
sintlarities betwoen b, Checklist of similar human < Jtudent-teacher, peer fntergction " Developnent Serfes, Steck, Vaugh,
+ himsel/herself and . tharacterfstics - ., Student-quidance nteraction .. 195/
©others. The learner . ¢, Keep Scrapbook - : Student -parent interaction
witl relate discussion ‘ ! _ P "
* to students with .
spectal needs, 3
{ : o ‘
3. The Tearner wil] 3. (onstruct check!fst with strengths 4 Taacher constructed ifsts Horth Carol{na Curriculm .
conpare each Indfvidual Isted . b, Teacher constructed Msts* - Comoonents for SpecTal Needs
~ with peers,to stg b, Construct checklist with weaknesse% "¢ Standardized tests : Students in Voc £d.--Dfv. of Voc.
strengths and/or | 1isted . B 6., W Depl of Publle‘iducatlpn g
weaknesses, ¢. Adninister aptitude tests L - Ralelgh K, 197,
\ . Discuss strengths/weaknesses as | R Undt T11,-Personal-Socta) Ski11s”
~ The learner will ~ related to ndividua) abilitles to . ‘ o Unit IV, Prep for Emloyment
' - relate comarfson to - perfom Jobs - oy ) ‘ L
students With ‘spectal ‘ : - e
needs. . o . ' o
Loy ‘ . o T T 03




s i "lndiy"idual DiTerences and heds

il "Alwareness (con.tinued)".-- o

- Dbjective

Activities

v Evaluatfon

Mterfals o

4 The learner wlll wrlte
“a paper Indicating per-
celved differences in

R

Spectal needs, . !

‘ and anong students with

b,

cl

E "d.

5 The Tearner will write s
© “opaper outlining perceived

~ $imilaritles between -
‘students with special’
needs and "normal®

N

C o ogtudents.

The Tearner wi11-appraise 2.

physical characteristics b,
of the individual and
compare with physical

requirenentsof

; - selected occupations,

L

Read Normalization -

Discuss: Normallzation

Read Glide Tor Farents of H R
Students .

Read Flo wers forAgernon

'

Read Wolf Wolfensberger's PASS Manuals

Relate PASS manuals to actus] schoql
setting . :
Heasure- physical character {stics of

- exch student

7 The learner wﬂ! be ale $;

to’ differentiate between

- teyms used {n.special
" education and special

1" ‘vocational needs

l”"'

'J

b,

F

Rem Chapter Six of Text, "Ihe Gsfted d

pp. 187215

Distuss'the applicatfons of teaching

occupational and career education to .

students with high: 10 and ability -~ -

Read Chapters 7,8, and 9, Moderately
Handi od, 1.2, Learning‘lﬂ"b

an Emotional Dehavior BlsorderS.

and \Educable Hentally Retarded

Abl}ty.of Iearner to specify

 sevenl types, of special needs *
(affective-subjective).

Ablllty ol’ students to group physical
- attributes with occupations (affective

‘ Subjective)
R "{"" ’j |

l]uilzes. tests; thecklist

used to evahuate Tearhers 'Hlty

to‘ use tems adequately

C

" A Theary of the Functloﬁai Self by -

Kenne Turner, Career Development = -
for Children Project, Dept. of
Occupational Education, Southern -

iTinods Unlversity at Carbondale, . -

" Yormization: Volf Vol fensherger
~ . National Institute of the Mentally- .
“o Relarded, 972 -

-Caréer Education: fok.to do It
Creative Approaches by Loca)
*Practitioners, October. 1, -

" Conpiled by Office of Career

Fducation--U, Ufflce of Educa

thon, to,_,

H

‘ Holfensberger. Holf PASS Hanuals !,-:-'r

* {Program Mnalysis of Service
Systems) '

- A Guide for Parents of Mentally

‘. Retarded Students. Ferske. Robert;. |
Nblngﬂon Fress, 1973, |

Caree Ex loalon by Phelps
< fluty, iE?? iﬂ&ﬂacon. ll

l’arH Chapterl pa

: Behavlor of Exceptiona] children. -

A’ Introduction toSpeclal Educa-. ©
fon.;.ed.,ﬂorrﬁﬁ. Farfng,
Thartes E. Herrl11 piblishing Co.,

. Division of Belt & Norlell,
B R Columl;us o

.h'. ' '

-
Al

#
S eav
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Ly ‘lndlvidual Differences ind leeds I L1 Mareness (contiued)
l!tiectiuo R Metliitles, r . Eualution o  Materlals”
ur; "' ‘ ‘ v ‘ —_ -h |
Y N d. Dlscusston--Should Yocational Education A
, ‘be geared tovard “Hoderately Nandicapped® ok
. . indiuéduaisi ' ‘ };‘
. + . e, Read Chapters 10, 11, Severely Harid!ca /
f.e,, Severely {ruotioniily Bisturbed; -

D ihe ieameruilibeabie
to diseuss and onolyze
. the concepts of:
Y aEeeatlon for all
b, Labels b categaries
" ¢, Resource systens, n
. - educatfon -
\ - %d, New enphasis on
'  severely handicapped
‘e, Patterns of govern-
ment support

to analyze {ndlvidual
d1fferences and discuss

educatdon, 1ts applica-

tion to each yocation

and the eventual social
" sfatus to be gaioed

. P

‘to explain to a group of
parents how their
Chiidre&are sinilar.

9, The Tearner will be able

“the relationship between .

10, The Tearner will be.able

7 Tratnable-Hentally Retarded, pp. 375-443
~f. Discussion--Can Severely andicapped be

Given 3 Yocat fon? :
0. Read Chapter 12--Lanquage Development
and Domwnication Disorders. pp.. 442-
49,
h, Discussion
i Read Chapters 13, 14,

3. Read Chapter 15, Trends and issues'in :
Spectal’ Education, .

b. Discuss the concept of. education ior
all as 1t occurs n P.L. 94=142

¢ Discuss how Tabels and categorfes

< .stigmatize the vocational and spectal -

educatfon learmer . = - Lo

d. Discuss possible resource systerus
within spectal educatfon and vocationai
| education :

2, Check?ist “on teacher attitudes toward
_ different educational disciplines, 1.e.,
([ngiish teacher's view of Industrial
- Arts teacher and IA teacher's role) .
b, Learnér evaluztek own atbitudes toward
- diEferent vocatfons to arrive ata

~ - soctal status for each vocation
o ‘Discussfon of various soctal atiitudes

toward vocations

d. Break into groups to dectde iuou best
to prepare spectal learners for .
different vocations

2. Tractice exerctes In front of peer
class

b, Utilization of checklfst with human
emotions; needs; 1.e., -

(1) Fear, anger, anclty, frustration, -

hunger, etc.,
(2) Love, shelter, water, food

Severely Handicapped
. 1., learing Ipa{red; Visually idoair& '

- j Discussion

- Subject ive

'} .Teaclier evalustion (scbjective)

b. Peer reaction-{subjective) .

» .

3, Group reuctioo

Panghlet--A Fy

ree Ropro rioi"e
Education fo

andicapped

{1 dren-+ Developed by The Comcll
* Tor Exceptional Children-for
The Burequ of Education for the -

Handicapped, USOE..

L

" You hre Beredity and Enviroment, )
iiccenf?Fersonoi‘fy. Follett o

Publishiug Co,, 1966. -

"World of iioriz Derios frou tlie

Kentucky Bureau of Vecatfonal.

- fducation, Department oi Education. .
Fr‘ankfsrt KYe 4DDDI SR

- *Dioioqi‘cai--iidgt'onicai Text-- -
b iiritten ropori dome by Ieamer L o
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¢ 1, Individual Differences and Needs v : 1] Mwareness (continued) . o
- Objectives ketivitles = Evaluaton oo Keterlals E
“ 10, The Tearner wilT be able 0., Visit varfous sheltered worlshops . Report on findings ot different schooks - Brochure from shops id schools
o toesplainbodaveea- - (example: Loudsville Custon or shops. - o (anyfal enploysent Jiterature). .
*“tlonal program can meet Nanufacturers, 1.e., formerly . S J
. the demands of children/ Itered Workshop, Maln Street o o - L oo
. student with specfal ‘ 0p L ' AR Lot
o gl - .. b VisTwcatlons) educational schools . o
, S o (exaople: Vestport Road) ) o R
Sl 1 The Tearner will explaln . Dlscusson of varlous handlcapping . Sublective = -+~ Project Retool Workshop, -
. ' why .2 physically hand!- conditlons, 1.e., Club foot, cerebral co \ . University of Laulsville, .
cet L+ capped person wust be palsy, ete, Lo L Ty e,
N rehabilitated or else , b, Checklist on the Tindtatiots that are Or.- Eugene Edgar, Universityof /7
\ given quidance into Jput on the individual by such Nashington--Guldes avaﬂa‘le
} ~ altemate vocations, - conditions Lo -upon reqiest., R
< 1 The Tearner will eplain - . Subective ' ] | L
.  vhy vocational education o S j " L o o
~ need not be & social L o ' o
REEREA stiom. o | , S . S - ﬂ.
c O, The learner will explain a. Checklist on those skills classifled . .2; Peer interaction and criticim Individuatized study quide ot
- - the difference between 3 "acadenic’ T b, Mosber of.ftews on checklipt  designed for use in cooperative
- acadenc.skills and b, Checklfst on those skills classified c. Clarity and readability for - ‘wocatlona] education program
Sl perfomance skills. 0 8 "perf?mwnce,"' '1.9..reud}ng]_hg_ o lamen (ftew contctivitles) o
] S Catcher In the Rye as opposed to 4 p o
; - o operating a Tathe - b o ‘
Lo . Wt does g spectol vocablonal needs . v '.
- f . ©". package do? Paper, oral examination , . ' o . o
: L - 4, Conpare "academic” skills and thelr I co o . SRR
L A S relation to "perfornance” skills, o : | - N\
| Y ; f.e., Paperdbritten bo 11 = ,‘ o f
L Tnghish asslgment vs. a written set |
Lo of directions to tune a 1967 Corvette - - , , »
1- ‘ . e, Conduct 3 Job amalysis to deternine o o . :
SR o knowledge/skills required for o C s
e © 0 selected occupations. . |
"1, The Vearner Wil describe a, -Read an instructfora) menua! (example:  Possible actual repalr of any ‘Audi Service Repair Handbook,
" how academc skills can - Audd Service Repalr Handbook, Fox-- automobiTe - 1573 throvgn 1317, ,
o e used to trprove and - 19T Through 1977) _ ' o : L ‘
b enhance performance b, Discuss bow Inability to readmight -+ e Any avaflable seryice replr
Co ks inder the student - o C mmals, .




' ! "
o |- L Indfvidual Differences and Needs oL hareness eontinued) o ; ‘ "
* Objective - Aetivities ) o balwten - "“ * Materials o
. X e . o ' '
z' R 16 The Tearner will explin - ! w Subjective o * Data obtained from high schooi .
S| vy highly rated acadenic o Lo S e studentsgtpduatiorr v
) students may not be any. ‘ . R L (optional). L
wore occupationally ' A R s | oA
" qualified than students ‘ B B T
~ who are not academeally , L ‘ B T
Z oriented : S " N C
O I 3 CL - LY nalysis i
/ ' . ' * '
1. The learner will describe a. The teamer will formulate-a definftion 2. Peer reaction
% “{ - the chdracteristics of an . of maturity in cooperation with a peer - b. Teacher/instructor observation -
individual who Is mature  growp ¢, Individual evaluatlon
< onough'to bold a Job. = -b. List and discuss rights of each ' Tt
g : " individual a5 a human being : Unit 11, Relating’42"gekgrP
/ ‘ o . ¢, Role playing activity in which one - ' o Section RN A RN
. N | individuat fs “natore” while, another | C b Yo, Frankf R u :
o individual fs “imature" : . , . Pdblshing, '197 ; %
: ' d. Role playing activity inwhichone . : b Horld N ; ‘L ‘
S o +Tearner fs boss; another Jearner, - ' ‘
o * - | the employee - -~ -+ . '?
- oL e Interviewemlopers - 7 L
‘ 2: The Iéarner will comare/ 2. Paper defining and comparing THH, - Concise definitions--comarisons - Audlo/\flsual R R
contrast handicapping E, £0, LD, (P, etc, ‘ ' . The World of Hork Serigs, - -
conditions described . ! ' | ' | - tape cassette progeawy Ediv
S ‘ earlier. : : 7 S ‘ o Deston, I, ‘ -
o 3 T S S o b Inage--Mbilty . . \f
R o ' ' T ¢, Ethic s-*biliug
, P . I , d. PersonaMty--Ability
| . S o ' SN \ - Personal Deyelopment Transparency
| B - Serfes, Southmstem Publ
“ 3 The Iearner uilluri(_ . Discuss differences and fdeas 4. Teacher/Instructor evaluation Seell
: 3 philosophy of cducatlon from Section L1 - b, Peer ctitique T S o
wich provides for indi- b, Write paper I-2 pages (Rombldng . .~ R L L
vidwal differences and ., type--reflecting guals for .~ -, S A
maturity levels, g integrating eceptional learner) - = N b ( A |
.4 { vV o
, A - , L
A I L il




| v Difernces and e

-,Ldmwf:[f

| 'Ubdettdm, .

Activities

talaton. %

'TMMMX

j 1. The learner will assist
: ~ individaals in developing

. criterfa for valuing -
strenqths and weaknesses.

L

-

-2, Define. by current AN s'tandards '
differént types. of handicapping/

disabiHty conditions"on a chock-

list B

, .

b.. Outline'at Jedst 10 occupations

which an orthopedically handicapped’. '

person could perform .

" {1) 3 jobs” for non-anbulatory

'(2) 3 Jobs for-a person without
use of arms .

(3) 2 Jobs for parapleglc

()2 obs for quadripleglc

¢. Outline at Teast 10 jdbs for vismlly

inpaired -
mawr r/_

d. OutHne at least 10 jobs for hearing

: impaired ) .
AF N

e. Dutline'10 jobs fo‘rAEMR'

. Outlne 10 Jobs for TR

R

‘dﬁmdammumnmw
the instructor) -to define: the
problencausing condition e

| U 5. 0.E. Job tdnster lnfomtion

Careeni lmtion Ve by Phelps

b Abﬂity orthelemer toadequately Chapte‘ Ay Part 11, Chapter 6,

. Emplain the reasons why different
 handicapping tonditions would pre-
‘ clude the student J emloymnt

[dent1Ficdtion of Shecial Needs
leafne S

14 lml_edentation -

L

1. The lcarner wi1) define
operatfonally all
- previously discussed.
" conditions.

2. The learner will discuss
. ; the relationship between
¢ o a cuftural/socioeconomic
. disadvantage and the
resultant socfal stigma
bl ttached to it

3. The Tearrer will discuss
the relationship between
- the acadentcally dis-
62 advantaged and possible
educational, vocationa!
- and soclal stigm

. darenninbad ulth

o A

2. Read Chapter A-Tnstructiona) Hethods .

Jin Oceupationa] tducatTgn

\

2. Discuss subtopes-of chaf»ter .

4

¢

a. Mead llaring 5 Fehay lor of
ExceLig_qal ChTTdren

2, Teacher checks t‘ext ., .
b. Teacher/learner discuss
mentioned condf tion_s'

| Teacher/learner critique\
(Peer reaction) ‘

. Instroctions] Methods in‘oécupa-

2. Allyn & Bacon. Part l., :

tional Educatlonf.\lystroq,,dayne, o

RCTeHiam, Tobbs-Herril) Educa--

dﬂuvior of Biceptiom) Chidren;
" An_Introduction to Special Educa--

. tlon. ed., Rorrls G, Raring,

1 . "
)

Teacher/\earner 'crdtidue (peer .“ '.
*reaction) )

Tharles €. Merrl] Publishing.Co.

Cofumbus, QH 3216

j%r.oach Thin Drew, log
Fby cod. St Louis. 1975

‘umwmmmJmemmgi'

Nenta! Retardation." A'lif/CMe .

B



6, The Tearner wiT1.explatn

o , J _
l’; * Individual Differences and Needs

14 Inplementation (contined)

) Ofectives hetivitles

Evalustion *

. Hatefia.ls |

1, The Ieamef will explain 2. Read Chapter ), i Life Cycle,
why physical disabilities  Thedries of IntelTTgence, p.j35..

do not necessarily mean ,
handicapping conditfons,

5 The leamer willexplain 3, Read Chapter 3, W: Life (yele.

why intelligence tests - , T

comot-accurately predict - _
vocational Success. oy ro
. ,

how ntelligence tests

* can be used to help

determine which direc-
ton educations) programs | :
for each individual should -

0.

a Teacher cunstructed test item.
Essay. E
b, Short paper,

)



2 Learaing and Eploent ijoientioi

. . o
Martness ~ ,

' 'abjectives ,

’ Activities

Eslutln

Katerfals, .

o .,J‘ l iiveioorner 0] identifya individoai discusslon. . Discussion

+ the.bastc acadewic skills
* necessary for' qainful
‘ewplogent. '

' .

.‘

with indlvigua) about the achieve-

nents n schdol.

(1) What s the. highest score fn
interest fnventory?

v (2) Where are-Lhe ivighesi achieve

nent scores?

y, brop dlscsston. - Discsslon ith -

rodp concerning academdc ageds,
1) Where are the ndst desirable -
job” o \

(2) What kin of acadende achieves

N |
2. The learner will. identify a.
© . the baste acadenic skills,
. necessary for gainful

~ employmebt,

ments are needed?
(3) ¥ho gets tive best jobs?

What acadewc scores are nost .
fmportant for the occupatjon?

Conduct 8 Job analysis, |

nsk students what academic skiiis
are needed to be:

-2 doctor

" lawper

2 bricﬁiayer
2 plumber

an electrictan -
a carpenter

an auto mechanic .

"4 dlesel mchanic
4 Qardener

o truck driver T

Ji driver
tr quide \
aforest ranger ‘ :
3 hunting scout

3 hag farmer

L 4

™ Inventory

-

b, ekievenent scorss,

ol

. K

4, ivirat is the teacher rating compared

.~ lo.the studeni rotingi

c ¢, Wat needs to be the vvininvnn require

, «_went for.the oecupatlon?

S 1. Hor do the stidents value each
K decpation? - Is 1t high or Tow on
the scaieof respectobiiitv? .

1. Teaciver-student dlscusion abot. - .Instrtctionoi Nethods iJccvnvpg
various activities ossocioied with ayne,

niifierent occvpations

b SEudent applications (sinoiateri‘
“or-real) for Jobs using only
acadenic credentiois

. Abiiity of students to identi fy .

 shortcomings/stgong pofnts
. reivted to eodt occopttion

4 Stodent cbiiity by denonsirote '
' apntitude for each occopotion

o' Inventory. iiniversity of v
Loutsvitle.

| . Cognitive Style apping inventoi'y.

Oakland Comumity College,

\ iilooniieid iiilis. iii A3

v

~ G Iiovdotive stodeots rate themselves? - Puhiic Poltey i the Edocvtion «

- of Exceptfonal Children,
iie’inirovii. Roeson, Balland, l_.oior

ona | taucation, - Nystrom,
WeClellan, Chapter 2, pp. 18-25,
Orientation and Exploration Level
. Trainfhg; Chapter 7, Perfornance
Based Instruction, pp. %13, .



eﬂ’

2

tenrning and Employment Pntentiai

hwa‘r'enes's (lcnntinuetii' :

| Ohjectivestp

hctivities

;" , Evalnttio‘n L

" Waterfals

L abartender S
' A delhery e
| a restaurant'owner - G-
afforist,

e phone repatrman

ST aconputer operator
e 2 coputer repatmin.
anoptictan .~
& cartographer ‘
3 heavy equipment operator
adeepisea diver "
3 sea captain
21200 keeper
a veterinarfan helper
o adishwasher
‘ adusboy *
T, abeblboy.. -

A9

. < acaal miner

an Tron worker
) highirnn worker - x

ot
]

." te

‘-The Tearner will identify 1, Discussion between ttudent and teather 'j«
" the basic social skills
“necessary for gatnful- o

: ennioynent.

ahg(it sactal. aptitude to perform the

’#“\;

b, Resturce visit to difierent lob s1tes -
in order to ascertain soniai aptitude
| fnrinbie. )

’

R (i)metiicin'e‘"f'i

S s iaw
{3 masomy
"(4) plumbing -
5) electricity
(6} carpenter

-~ {7) auto mechantc
(ii) diesei mechanic . *

68 C (o) e B v

A

b Ot studit elafo BiS el

~ responsbiity to the corsuner? -Ii'—i

. -
’

b, Wi1Y the student answer these

questions with an answer which s -
. soctally acceptablé to three
~ separate evaiuations?

(l}‘Cin the. student justify ‘his -
diaghoss
iihy are iawyer‘s necessnry?
hie brictiayers paid too mich?
Do plimbers serve 2 valued functlon?
t “Can the consuer wite his ownhouse?
6) Can 2 carpenter do 3 hetter Job than
el ,
*(7) Do mechanics cheat the public?

B) Does 2 good mechianic need training
o work on dfesel englnes? -
(9Ltan 1-do a good Job on wy plants?

~Doihave enough time? .

B}

oD —a o

| Guest present

anwmnMWmf

Education North Carolina Dépt, =
of Pubiic Educntinn. Ralelgh, KO = °
9 =
L, ,Succeeding in the World of Nork .

2. Retivitles for Succeeding In.

o Tgghrldof Rk
- A3, ok at ATV
' 4, "Woek/Norker/Morking"

5.‘0ecupationni Fssentials: Stiii;

and AtETtudes for Enplopent -~
,.™0n the Job, Tor Four Trainees' -
. "Job Survtval SkiTIg kit
.-GttingaJob '

1 and 2 publistied by licitnight S

]Pubiishing Co., 197

SRR and 4 published i hUiiill/ilSUht v
“Guidance Assoclates ‘

'lWNthMnMva
*“tnmmwmemn

ars;aid leld ri.,‘ i
Understanding ﬁrseif anmiiy

- DeveTopment Sertes, Steth iaunn, o

1975,

iliecominn a Wre Effectve Person.

FamlTy DeveTopnent Series. Stech
Yaugn, 1975, -

You are. Heredity and Enviroment,

Tccent/Personal ity FolTett
.Pubiishing Company, 1966 - ¢

You and The* Accent/i’ersnnaiity.

, ﬂltti"hishing tnnpan!* |
be t Jobs. tducntionei estgn, Inc.
- lgisl

Gh



i YR ’ [}
.Y I ‘
r Lo ‘ s o r ’ . ‘
'7 , b Iy s ' e
o \ ! K
‘ Yoy ' . , ! v\'_ ! [
o oo T T . ;
o o 2. lenrnlngand Ennloynnnt Potentlal T Anareness 1‘cn,n11nued; S .
L Objecdlves o nctivlties e Evaluatdon‘ (' Ao Mterals |
n ' o } . ' ' , . K T
Y o e ) truck"drdver o (IQ) th dn men Hka todrive trucks? Audlo Vlsual
oo - R [s it a hard-job? - |
oo e e e e 111) rg taxt drivers any different 1. Career Values: Hha} Rgally L
T e e L L Co o from bruck drivers? Wt Hatters to You, Guidance 4
bowo et e e (2) tour quide o (12) Yould-you goto the Colorado replds dssociates. ;o
ooy Co o wthout @ quide? , Ty
b e e (1) Torest ranger N (13) Would you'go. toanatidnal park | 2.;."Your Personallty: efou -,
S S o that had beds before you talked- - Others Know, Guidance Assoc.
R vl S, © toa forest ranger? Wouldyouge - - /¢ :
, TR oL * to'the park during the "dry" 3 "Introduction to Values
: - ; _ X S - Season p . Clardflcation,” 9.5 Penney
L (1) punting seout -~ ] Hnuld?yon hunt carrlbou u1thonta .
" . S sgout K
R SO - (18) hog fanner A . 115) Yould you éat pnrklf jou knew the L:“dwareness. lnsight lntd
S IR . - Lo , owmer fed his: Hvestockndnngernus . People. ,JC Penney Cn
IR ST r ' S C o chemdeal? ¢ - S /
R (16) bartender v T {16) Would you drink 15 you knew that o C ;
| R - many bartenders are slcoholfc?  +- T '
' (17) paper deHvery ‘ (17) Mould you buy the paper 1f you knew . Career Edcation, llow todo It -
N o that many paper carriers are dis . Creative Aoproaches by Local
. _ | e homes # * Practitioners, Compiled.by
AR . (ld) restaurant owner” . HB)ddnul o eat atnr’estanﬂnnt that - Office of Career Education, o
S ¢ " ' R did.nat pass the Tadt state clea USOE October. 1974 Lo
' . ! o7 Tiness inspectfon? . ‘ R
/e o (19) Florfst - P *{19) Mould you buy flowers from » flnrist | .
b e o _ e g who§new nothing sbout flovers? L , o
A L [20) phone repalman - (20 Woulkyou comlaii 1f the phone was /‘\u Lo
A | Wy ~ cut ofF your phope when the phone ' ./ N0
, R B - conpany’fnstalTed: another inyonr R " e
T C T perteent) Y
! v - (21) compyter-operator ' (2!) Yould you conplain {f- sineore. punched Lo e
S R .the wrong keys and cnused you tnnlose - e
‘ , S S o omneyl L C e
R , . (22 optictan - o (22) Are you worrled nbout thenrong lens - ' ol
Co . o f S for your glasses? A
4 (23) dartographer {2 What dF.you had an empty bk of 50- L
ST o Mg anl.the map sald youonlydd 2 - el
' o T e e miles to.go when 1t vas really 450 . . .
y Y 70 () heavy equipment operator (24) What would you do 1f-the hulldozer - L
S P : o o hityourqnsoHne? ’ e |
= ; Ay ‘ : -
: 4 Cope T
h ! - . \
H‘ ‘ . ; ,
¢ ’ i f '




5, The I‘eamer Wil Ittentlty 3. Exploration of jobs which involve’.,‘
yocatlonal skills needed

6.

for gainful pmployment.

The leamer will defie
"~ the role of work in

socfety.

+ b Deserlbe saclety fn a paper.

":‘_" —m_tw - f)
, . " ,

.

a. Write a paper defintng work, Affectlve'te‘achef evaluatldn: L

N Conceptual Hodel of the Horld

Is work physical or mental?
. Ooes work cone naturally to man?
- b Does socfety preserve-war?
o vDoes soclety destroy warl |
- Does soclety help war?
¢, Describe occupation, ¢. 15 occupation an fdea or a fact?

2. Does work serve a socfeta) ‘function? of Work, W{Taw' i, Yan Kooy,
| U Bafley Project Director.

from Career Development for -
Chitdren Project, Dept. of Occupa-
tomal Educatlon. Sl tt Carbwlale, ,

A Conceptual Model of the bor __tL

Does occupat on-bring creativity or  of Work, Final Report.

does 1t suppress creativity? ¢

d.. Nrite a paper déscribinq Tower class - d. What 15 a Tower class occupation? ﬁeﬂole,of Work |n0ur Soclety.

and upper class occupations. . Ty

o . Yy

A
3, Does the student need physlcat aetlon? chtionary of Occupatlonal Titles.

art
't‘ i3

b

2' learnlnga T e (ontined) R u o
mjgtttves ’ S B Buluatin o, ttat‘eriuls.'_ ‘
4 Ihe Ieamer Wil identlfy V#sltthe loual jobstegl ~ Students W1 name at st W ‘Jtl{fn;'teVeron. o echantes. .
.+ the physfcal skills needed Describe the physical skitts.geeded ‘,prerequlslte ski ls.needed 0. perform -~ Tollett Vocational Teadlig-—
. 4for gainful employment,  to perform the job : ‘“‘~t ", each job T Serles, Follett Publishinq W, .
L “ a AU 3,~ L :_1965 | -
| t t BN . Dictlonary of Occupational Iitles.
B A% Departmnt pf abor.

active or sedentary roles, . bi Does the student need nental =l Teparfrent of Gabor, .
b, Conduct a Job amalysis - : challenge? - | ey
D e s the student ambulatnry? o i,
| A

“Tron e ortentation to the Horld -

What 15 an upper class otcupatlont " of York serles prepared by the.
‘ Curriculom Developrent Center for ¢

¢, Describe the difference between = e, Doesawhlte collar mrter always " Kentucky, 151 Taylor Education I!Idg.,

‘white collar workers and blue cowr ] wear 8 white collar? ‘Mhy?

workers. : C Does 3 blue collar'worker always. - K 40506
‘ : wear a bluecollar? Why?

, S How well does the Jearner state

ot “the point?

f. Outline the reasons for working andfor- . Does the learner. have oood reasons L '
not working. ‘ * - for working? For. not worklng? ‘ ‘

g. Hrite a paper explaining why all work
fsgood: we
f . ’ ‘ .‘ ‘ . ' c ' . .‘ O

" Unbversity bf enbucky, [exlngton.



" Objectives

t

- 2 Learning and Employment Potentlal

A

Avareness {cont inued)

Chetivitles . jEvaluatlon,.r

4

Haterfals

1. The Tearser wil

. yrecognize the
., Imortance of
“ student self
~yprafsal
* relation to corvent
and futup voca- v
-~ Honal goals.

8 The stulnt i1 b

.dble to describe

“yerbally or in written .

fom the career .

~ developnent .process'. i

4

"0, The student il

identify at Teast 10.
sources for obtaining

S

+ occupationsl information,

o

=

o

. Describe Individual strong potnts

. Describe weak points verbally to . -

. Explain the difference between innnediate
~gratification and delayed gratification -

, Groun and for class wnrkshnp inwhich

. Explore PBfE package \,5 ‘
. broup and individunl discussion of

. Group and Individual dhscussion of

. Brainstorming,. .

2, Are the analyses nceurate to
athers? To the teacher?

b. Are the analyses accurate to
nthers? To the teacher?

verbally to'the teacher,

the teacher. "

. Evaluate. present aspirations fn rehtlon /c Do the deas make sense? ,
d. Ddes the student know that immediate
qratiFication neans the sacrifice of

- {he delayed nratificatnon amd vige

to future aspirations, [verfally),

inapaper. versal % .

Hrtte a papar which explaing o menta] e, Joes t stndent hre any exanples? .?‘

Jobs now cowtd produce good Jobs laters . —

.mscuss caree?'d/svelnpnent processLnatrlx anbmty b’ draw netrlx and lnbel each: Text '

level,

relates. to the World of Work, unrld of work,

Nrite- paper out! ining what happe'ns o Abllity to"show how students becone
ayas‘e of Jobs. Teacher evaluatlons

the awareness level when people start to -
foster attitudes about work,

. Paper on outlinng oMfentation Tevel, - - / o

. Paper on explorntlnn Tevel. ¢ i- S

. Paper on preparetlnn Tevel. . ' ‘

. Stugte Fnowles' mnnnslnns of Hnturity 0. Abi1ity to explatn the qrnuplnq nnd
'% ! dinenslnns of notfvation.

. Stugy Masow's Hinrafchy of Ilunan Heeds:

.. Study the Fgur Fodesof Occnpqtinnar— v '_

,Jgﬂ% L

A, Abmty to Tocate nccupatinnel

varfous Jocal cnmnanles are 1nvrted to lnfnnnation on ass?gned tonlcs.

attend,

assorted POIE. |
Dfctonary of Occupational THtles,

4

"y

! catlnn |

of
. ! " '
| o

. Discuss. the ‘setf-concept developnent o5 it.h Di fferentiate between selfconcept and "o yHakes Sense y

Ur entatlnn to Jorld of Horke, |

=

' 'Mndem Prectlce of Adul

t

ol mnnmmnxmm.y
Malcoln Associﬂeﬂrress, 1o, -

"Pntivatlon and PersnnaHt

a

o
-0

asTow, TT“rlarper

- and o 1954 P

anstrand Richnrdl( "Onr‘ g
Expectatinns and ok, Update, -

Aol 2, 18, Apr] |925

 Gareer Eiploration . by

Frlps i "LT"

me//

.

L

T

Performance Besed Cunrscula Program .

The Center for VocatTonal Educat fon
The Onlo State tnfversity, Coltnbus -

Ohfo... August 1975,

chtlnnnr ‘of Deci atlonelbﬂtles |
A3 [)Epgrfn?enf,ef Gabor, U5, 7

- Goverment Prlnung Ufflce

Eq i

)

L

]

4
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2. Learning and Enploynent Potentfal - ' Awareness (continued)
A " — '] _‘L o - ,' v - —
| Objeciives C o hetivities Evaluation - o Haterfals,
‘lii Th student will be . Siudcni/ie‘arner‘ discussion.of a le‘a,rrier:aiiiiiiy’io explain how‘ o " Carger ixpioration AN Preparation

b to describe the.
 career Tadder concept. .
' b.

| I

11, The'earnen will destribe ' a.
ot Tegst 2wys to
- categortze occupatfons,

g e )

horizontal and veriicai Joccupation
change.

iirainstominq aciivlty to establd
possible Tadder novenent withts a
part tular jgb cluster, |
Paper outlining steps which may be
followed in upward nobitity or
Jateral mobility

N

L Y 3

Gra> brainstqring act'ivity n which

mesbers try to categorize jobs, 1.e.;
hysical Tabor, offlce, clerfcal, ete.
Discussion which lepds to fealizatlon
that there are-now, actuslly 2 types of
occupatlons: thosé which require
baccalaureate Tevel preparation and

Teacher evaluation of abiiiy torelate  USOE Job cluster ist.:

certain types of jobsvto their S P v
respective category, B B
JMbility of teachers to recognize the need

for vocational teachers of people with

speciai nieeds and should recognize these -

tynes ‘of occupationg.

. be waintained by each student in order to

be enployable n his chosen occupation

, career ladder concept works, for the Speclal Needs Learner, .. -
Ty «Fﬁelpsanﬁ[ufz.lllynanaliacon;.,

thase which need vocationa] préparation.
12, The learner will give  Individual expioraiion'of he clisters in  Quiz by fnstructor. s “; - :
examples of the 15 order to learn the typesoioccupations ' o - i :
cluster types of available. T -
occupatfons. . L 1 . _
\ A o L i
. i , o C ¢!
‘ ’ - } i - : ~
, | s A
NV 1 The teacher will relate  a. Group discussion In which scademic o 8. AbfDity of learner to verbalize and  Behavior of Exceptional Childrén,
' observed academic, ' deficiencies are analyzed to-establish explafn hts ideas « ., Horing, '
soclal, physical, and redson's why certain students are ynable - 4 s '
yocatfonal performance to hold certain occupatfons, - . fareer Expioration and Preparatioii
fn order to assess the b, Some.activity for socfal, physical and . b, Teacher and individual feadback for the Speciai/iiﬂs Ledr ’E’
students ability to vocational sectiunsi B © N Thelps and Lok, ‘
perform various- ¢. Individual research and comment on - ¢ i’eer evaiu’ation.' Y
occupations: . varfols Tevels of -perfomance needed to o ' ¥ o / R
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& leaming and Employment Potential S ( Malysts (contjnued) e Lo
| "Mectlvesr S Metivities () o " balutio S laterals T L
; ' , T T —
3 rg:leamer wlll * "4, Students wi11 role play, take{sbgnitlii/e 3, Ability of learner to understand Perfornance Baséd Curricula Program
* aduftister and fnterpret < and psychomotor Snstruments an .+ the uses of these Instrunents; what - The Tenter for Vocatlonal tducation
-~ varlous standardized evaluate each other. | L + they can teliand what they camot  The Chio State Unfversity, Colubus,
1 cognitive and psychomotor R ' el 3 OMo Hodules 03, N,andDS. .
A4 cometency nstrments, b, Read the Professional Vocatlonal Teacher hAbility of Tearner to perfom ‘ :
' S R Education Muduies 03, M, and 05, adequately on the evaluation check. Frgm forth Carol fra Denartment of ¢/
A : . ' | list in the module handbooks, * Jublic Instruction, Vocational
' R | | Fogation:
. 3 The: tearner willunder Lok up ad explore ways o use a5 many Teacher evaluatiun' qroup feelback ~ * Differentfal Apti'tddes Test, .
\ stand how these nstru-  standardized tests as possible. frites for eich individual, ‘ - Pychologheal orporation.
v ¢ tents can be used to. - short explanations of tests. RS ‘ !
LS el e
N ‘curlr/icuhm package, | | ' . | 1 \ !

‘ - , S | C [ Wide Ramge Achiwviment Test, .
: PN / ' ' LA - j , - v \Jﬁsyclmlogltall Corporation. | ot
B A L I CoEnitige Style Jappin Iventory
N e S o ) - DakTawn Commn yEElleae o

¢ - " . AR ' \ | 'J : A o
AL fhe Tearner w11 be Same ‘activitdes hsl{anp B, o . ATty of stients to ewplain how- -~~~ From North Carol Ina Depam\ent of "‘\ .‘

\ sble to gdninister and / : C 7 varlous dnterest Jnventordes andfor Publfe Education, Division of
) Anterpret a1) assigned o . o checkldsts cam be used to project Vocational Education: v
N[ interest fnventorles, 8 © - students' capabilibfes-- Teacher Yuder Form €1, General Interest - 1
1 o MNe A elation, 7 Sy (6-12), Seence Resarch
Cat Ny A e - Mssochates.)t .
5, The leammer will adninister . e o ot
) ( ond Iterpret vocathol | o ] B E IS(::?:: Fom Al Personnel Preference
' . ) ] o y .
| \, dssessment fn jgb evalu | o : , ‘ ‘
| atlnn ‘ S T ) e Al Uccwational Orientation :
S N L S S o : © Tnventary, Scholastic Testing
‘.m ' | . Service, e, ©
he b The‘zearr‘ner‘ Willibe ?b' t , . o - O Vocatlond] nterest Survey. \
fr to ol fy stunt terest. o o  Harcourt, Drace, dovamoyich,
ST arkalues ey, lloughton o,
| % TheTearner w10 be able - 6 vV o S Kl .
to detign dh individua! ¥ ! o v B ,
crrlcdlm fro the - ) ' ( L SRR {M)bdules ,M'M"M ind M
.. Interest inventorles which .o o R EUs S
, « are used, f.e.; desijma . 0 T S S wen ’
‘ “Tearning activity package. L S A .SIHGER Ly
. R : | e BT L L
G 78 ‘;, “ Cow -, . | ‘- B | - ' ' b 4 TAP,’ “ ; : I | } “u -
ri . v ' ! l« 'f', toeTh : ‘ ‘ \ r . 'l ‘ 0 0I\' ! ":




g

i

" performance records tos. .

various "honemade"

and standardized work

samples to construct
his onn curriculum
package,

]
A ]

{
The learner will use -
previous school

predict future

N performance by the

student, (Opt fonal)

The: Iearner will
‘predict future per- :
formance from past

- medical history.

=L

CAEMC

12,

The ieaﬁher will assist

students with appraising
thei acadenic, sochal,
physical aid vocaiionai
skills, ”

\[ '

poacher wil} assist .
#students with apprals-
ing thelr socfal skills,

WL

8-

\

¥,

"

L e

! N

5, Individua) and growp discussion of -

" sanple subjects and comparison With

present and past performance.

h. Same as above, using present and past

mMmimwwsmhdpmmkime
feasibility of different individuais
fn different jobs. .

t
Y

2 .Teacier will read and discuss POTE

1

mMmmmmmmmmmm
professionais P

b. Teacher i1l discuss the Copnithve
SWkaMmlmmmHﬂwﬂhMMr
professionals.

 Teacher wil - rolate Cognitive Style

Happing Inventorfes to academlc
abi1ities ‘of students.

. Teacher will explain how he could

explain: the Inventory to students .

in Tanan's terms so that students ~ -
Tan beiter,uqderstand how they Tearn,

Teacher wil) read Unlt (11 Personal-

Socfal Skills in Currdculum Comonents '
for Spectal Neads' Students In Yoc, Ed.,
N, Carolina Dept." of Public Educatfo.

b. ieacher/insiructor discuss such things

a5 responsbi1 ftfes of human beings and
how students coidd use similar discussions.!
wDMNNWMWMWMWﬁmMMcmmMMnmmM

3. Affective

b, Check previous attemts at -

L]

tMmQNMMMMmQ.i‘

2, Mility to perfom activities
<. within noduje by reading entries

prediction.

 ventfoned {n checktists within
" modules. : :
.+ b. Teacher/Instructor interaction. ,

immmmwm

Y

£, Ttruqior evaluation,

d: Short papex paraphrasiﬂg‘and eipiaihing.'i' '

aWnWMmmmMWMsn

skitwork shoving good/pao, manners

" i

iosmMntpmMem

Teachier constructed conparison

- BHTE, Ohlo State University

cOgnitive tyle Mapping Inventory,
Oakiand COnnmnity Coiiege. 9z

4

14

oy ,

Rersonal Deveélopment ior Gir]s, -

T rs iy of Texas-at hustim, 1966
: a K mmmmmmmm<

b, Relate possible problems ‘from ki thork Uﬁi’érsiiy of iexas it iustin, 1966

Hanners. Prevo, ikien Frank E
icﬁira ' Pubiishing. 1971 g

S v ' . ( ey | - ‘ ‘. S
[ ' . ) '_':; ¢ ;o
v ! /o j... { p /
2, Learning and Employment Potent H Analysis (continued) k
| Ubjediives \ | ) et Ithes . Ewalation - Hater{als
T \,' e w# N /.
The Tearner will wse ¢ %, . ‘ ] ~

8
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2 learning nnd Elnnloynent Potential
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o
Anelys1s (continued) v 8
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hE
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, .
ST
S
i .
e .
o v
L
My ¥

Mectives e ethtles

’ Evalnatinn -

s

a Teapher/instructor read Unft 1,

;-‘ fstudents ‘with-. , r - Yogational Plannfng&l)ecisinn Makinq..

\ "

; | f f'_ - d Role play,vinletnnns of hunnn/ci.vil : d., Peer/instruetor 1nteractions mnd
b e C o rights--velate to students, - feedbacks ST
B TR Tt e Debate--"] have the right todo ST N
.o Pa | anything as long asInnly hurt W N .
PR nyself" o Y FREEEA ‘
| ‘,ﬁ i
,. ‘ L ’(70 ‘ , /‘.‘

R A T T
o 'a.:-Ieachefr/instructnr/neeqr'fnteraetlon.
Vo e

P [

.

o Dol kit nopenen
BOUkS. lnC . 19;5 5 . \. ‘ ’

nm lt Takes ﬂeveloping Skills

. for Contenporary Living, Fearnn n
~ < 'Pubtishing To., Y

MY "fes, aneness is for ynu, 3

. bl s, st

o "Popularity.tones to Ynu, ETRY'Y
£ Webraw-Hi1)- ‘ v

My uplters” NG State Bnard of -

T ilealth Filn lernry.

. .‘ ‘ '; lq.j e,
ot Jons Educnti nel Designs, lnc g

. !

ppratsing thetr " Init ¥, Preparatlon for Esglopnent; o | T e |
physical $ills, ! Onft ¥, Enplogment’ Related lnfnnnetinn, S e.«' r .~«-‘ Assessment Instmnent from ﬂimﬂ‘ u
*’ N Deﬁt of Public Educatior. . g WUnitl {nit lV. BRI
,._.PHYSI_CAL b Discussion of physteal characterstics - b Paper desd‘ibinq hnw verinus jnbs S ",
;a;"' Pe S eand conparfson. with physta) requires: [ @ made'd ssfble due to problems. . '??:f,"- R .
SRt et ety of seleetee/nccupntlnns.. S caused, bypysleal hand.lcens. _ e T .
. ﬂc o0 Discuss how fnstructor ca ke physfcal . fnrnn R RN
TR * handicans. Tess obvlous andlnr rpulstve - ow s TR
o gy ".to student. peex and/orennnxees AN R o « ¢y .
oot 4 Stnalation of Mypdicap by individuals. SRR L AR
TR - Reaction paper by fidividyals outllning b ) o oo
ct R feelings they ned in pubHe o L R i SRR
) él : ‘tv',‘.‘e' | . ‘r, 0' ) . . _— . ‘\. o { . ‘: “ i. y ‘ “ ‘. ,\ '.u .
o A Teacher WTD assist . au Teecher/instructnrrewew of entire S0 forely ot I)Msinn of Yocationa] Edcaton,’
students with . - package of Curriciim Components fnr L oo N Carolina Departhent of Pean
- apprajstng thedr < Special Heeds Students Tn Yor, B, o -Educatinn.'naleiqh M, ‘.
" vacatianal skills, b, feTate varous activities, ventioned in ‘ b.'Peer Interaction. ' o
PRI ' package 'to the students e&a“tional needs v oo e Plli% Ohin State University é -
TN e % Cassessment, : . L :
I oG Tedt B} Hodules, £3, EER E9 lll, and PRI Preparatinn fnr the Future,llnf L
ST todgely, - BRI unnrl( Expeﬂence for the Enceptinnel
B A, actlvity I whlch penple wint - K * Student. .
o e “ ojt.thelr skills and coapare e skills Ny S Sy |
f " {intra- 1ndividuel cnmnanisnn) o, DR w IN”(Talelnt Assessnent I‘achge), "
hoe ‘?\ , e c University of lyscnnsin Snuth it
: A L n - 3 . K “ [ - , 3 :
Y A ol N A ST T RIY Y, B
S e h R S BRI { S S PR
b L M - RN o R
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/2 leaming od Ewployment Potentfal . C hmalysls (contied) T -
ﬁjectlves o ketivitles™ C balutie o0 Haterdals Lo
‘ b eﬁ‘ . L PR MK L, o, v i - " ) g
: , Ceae "¢, Conduct a'vocational assessment/work o S JENS{Jewtsh Employment Yoc, Ser.) - ¢
n,, 3..,.-,-* \ Cv o evaluathon ustng TAP, JELS, CONTES, S : COATES, (Comprehensive Occupational -
Y e . or Singer Yocatiomal Evaluation System, S o ?\ssessrent)Training Packege from -
C foie ' R g R ' ' o PREP, Inc
BT . . i o " Singer-Yocat fona) Evaluation System '
Wty C S " A1) the sbove are available from
SRS A b o ‘ S - the University ohulsconsin South
; AT . . o R at Henomene, HI :
§o. " . . R © Value o ‘
. — - | . s
o], Teacher il be able  a. Teacher/learner will discuss varlous’ 3. Teacher/instructor interaction. - ‘
Ao assist students with assigments fron AC Division of Yoc. | ' R o
defining thelr percep- B, ° L B f R
- tions of the roleof b, Fornulate fndividual definition of: b. Peer feedback from others in grovp.” : g
- work fn society. work, Tefsire, job, occupation, = , PR T R Y
: career. : Y ) ‘ R,
N ¢, Disciss the reasons people work G Survey form, ' s s
U e d, Panel discusston, "How does Soclety ~ d. List of reasons for work career ’ T -
: . depend on work!" pursutts, ete, . - - | L
e, Pancl discussion, "What are the defini- - e, Paper explalning the role of work SR I L
tons of work 1h soefety?” . o g o .-
f. "ls work different fron oceupation?" N R CE ' y A
' o L ;'.:‘.. . c L } ‘ ' ‘ ) } ' . " l . ‘ o I 3 .
v ! . g o B B ‘ a L :r‘ L
2’ Teacher wjll beable S Teacher/learner erploration of ¢, Teaeherlinstructor interactton PBIE Ohio State,University
25t assist student with varfousggoals pertaining to career. ¥ Module Bl. o e
< tentative career goals,” b, Panel dtcussion outlining objective b Peer gioup reactiop 0 ideas , s
\\interests wles. qoals for students with exdeptional S _ o QH Carollna Dept. of Yoo, B, ..
s S needs. S o fbE See, 3, toowing and .
S S .y Brainstonnlng realistic goals for T enath of list Of gals and -~ Exploring-Occupatiomal - s
S ‘ g o Students in exceptiona) needs. - abilitles which refate. - . Tosshblities. - SO
.« . r'lndividual paper tooutliné and erpla’m SR ‘ Cl &
R ©+ shart-tern edication and work g?als R : " N Carolina Dept of Voc. Ed. R
Ly oo and howdhey are interrelated, o S Y Uil Sec. 4, Making appropriate
A A . N Teacher/rns bructor plannjnq for reaching Lo | oo occrlrpat}onally o;iented de:isior'rs.
. e e omplopet ghals : S - Planning: 1 uture, University . -
e B LRI £ Discu@nefcontracrlng for future o A ’ L ssociaies%?! L
SR T SR " enploypent:gaals. T R Ufeﬂork Plamigg. Universlty o
| S S g Developnent. of actlvity rolder related e RssocTates, 191, S
R o togals, oy L R Career nd Life. Nannin Gyi de o
et o T RN " ST O ¢
AT e 3 B coo e AN "Career Choice' J\Llfelong Al

Labh a0 - Process.”. Goldance Assocthtes . .
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‘ N ' , » . v&)
a. Read aud discuss N Curriculum Componentsc

3. The,teacher will be
' , for Speclal Heeds Students in Yocational .

able to assist'in

b. Prepare-cassette tapes showing good and bad

.. dle to.explain the.
v | tmact of first @ - comunication technioues -,
o irpres ions c Discussion sbout different motives for

O "0 ] qoodfpoor behavior,
1 The t cher wiii : d Meer group critiquegpersonaiity
* coxplaln the frportance. . Lcteristics NORY meubers
of beinga"gd‘od :
o Mstener" oo f |

R

a' Al v .
) . ﬁi'm.- '
T 3(, S
S W |
o \ '

’

a lnstructur prepared tests

. Cw . ippraising thefr Educatiun. Unit 1, Relating to Other .. ¢
R -}_,y‘ * - personal character- Peaple, and Unit 11t Preparation for ‘
o 0 Cfsties Inrelation to . Eophoyment. , @j " ,
Sl curvent and fotie  C Group discusstons curmunicat rrproce; .
» | o -acadenic plaming, Role Playing -~ " ® % L e
- j N Teacher/instructor dfscussion fn barrigrs .
: ‘The teacheruiil be . common to communication, . BRAE o e

b, Diaqram of cormunication process.

2 Teacher/ {nstructor critique‘of
" Individual tapes,

d Teaci’rtr ability to accapt criticisn
and relate, fnstructional grow ,

situatiun Cp

-

} situationﬁi’basuitsgquent classruou

. o t ' : , ’ . L k. N
'.w.v' ’ “. . "
, " ,' "
l. . v ) 'e
. L ‘r t
4 'tearningand Emloyment Potentlal, - - . O Yalue feontinued) 1 ,
P ‘b ~Dective .- etivtles T, ) -,? ' Evaiuation taterfals
LR . , = . P’ " ) I3 S
- +~ INTERESTS. 3, Grow cdupetition of interestiist R length of conplled 11t Instructor PBTE: Hodule B,i (hfo State Univer-
| : to relste dnterests to goals, evaluation, sy,
‘ anmine Bibliography S b, AbiHity to relate, interest level to S S
) e 4 different types of occuptos, IE Holules-F through F5, Ohlo-
- Examine iiSUé Education Cluster maniaai nibii#ty to quide student values to  State University
. : e develop interests. . R
? ‘ r% , d Abi14ty to quide students aintecests Bib)iography of the Publie Serrice -
; . AP + In orderto arrlve at an occupa- Occupations, Universiiy of Loufse n
x , Y o tioml gual. -~ wiTle, tducational Professloms . -
| ‘ | T y B Deveiopment Ket, L. Dean iici:ieilan
. R o Jub Chster ety
> A \ a : e, ‘1-»‘ SERTIEE A y
i .o ! . . o k N ) _\ b dD ' o "I . . “.l,
| . 2. Group discussion relating fnterests and .~ AT1 AFFECTIVE evaluation on the part of  MWIE iiuduie BA; Jfo-dtate Univer- "‘“"‘ﬁ":f
A A values and theix eventual deyelopment to + the. Instructor for ability ofi}eacher o sity, © - L
8 s © different quals, ' Ivate Students toapositieiiiitii[ b R
- s ¢ b, Individval phper comparing and contrasting WREREST to:goa! deveiopment L o
“  differences between vaiues ihterests. andi Ct e - L e
o s B SN T R}
R ¢. Plan a Jesson or unitdepending onateaclrar ' A 3 S ) ‘
§ L palues and relate it to student values | e | Cow
|- S from the survey ' - \ o C : ' o

2. Frow N Caralina Curriculum i:orarcnent :

" Package, -Commnicating:with Others
* Fanily. Developnent Serles, Stech
Vaugn- Compan, 1o ‘

Yo ld It e,
" Folloving Printed Directions; -
: -ﬁ?ﬂ &rvide §upp|y . o

Haﬁsua'i'

. iluuan Resources ileveitiprient
JDept. of Commnity Wieges
Dept of+Public Education.

*You. Frani Richards Pubiishing, ‘iz (

iour Attitude is Sirowing nsthic-
 Tional FaterTals Jervice, University ’
of Texas at Austin




. \ ‘_‘.J ‘ 4
"0 leaning and.brployment Potentfal o { Vﬁluel(co‘ntinued). . R o R o
Oijélctive. “ Ac'tivities T palatie - Materfals B
o Teacher will be able e, Group practice: renenbering naves. - L | Co e
g beplindy f. Discussion about how to teack students | ' B S
recognizing differemces ~ to develop appropriate behaviors for . , S
between oneself and - relating to supervisor and to workers, , Ty §
" others s necessary s o o R o RIS

for cooperative work. .

a’ ) -4, Clarify pegsonal valdes/ 2. Ongofng discussﬂ forum meeting, panel . Affective domain left to individual OV 0 mterials\packet Univer-
' ' assets, etc. exploration anang group members, nstruce 1nstructor and{or group trainer *slty of Loulsville, Departoent of

v : tor, student, teacher, etc., to ensure [kcupatitmal and (areer Education,

. ' that Students are hetped=to clarify'tbhei@iv f‘ C |

poe NN . persona) va‘lues‘assets etc., ey 7 _ ,m j o SN - ‘
o . -~ Some peaple might be easily ledonapath L ;v.‘,- S ' e

' or course for thich they are unsuited, = .. PN e T w A

- disinterested, or both: ° L o . -

b Instruct fon should be qeared tovard those R . .

<" individuals who are unsure of thelr valies |, . . 8 ‘ .
' S 1 orassets, Many megns of achieving these B ‘ , ,
! . objectives are avaﬂn&,and are linited BRI = '_ o 8‘,»
. onty by the inagination of the teacher. o L . i

[ 6‘ ‘ o . . v ) . ) )
\ ' . : 3 . L, . \ '

. ! \ - \. : ! . — ' . R
@ o S Y , ‘ ) Iplementation T N
. : l .Ihe teaéher wiJl be able -a: Teaché?/idstrb&tor discussion of PHTE a Instructor's e m(luation of indlvidual POTE, Ohio State University. . '
\ 't assist,stu&.‘nt fith - Modules F3, F4, F5, Guidance; £7, €8, ability to conlete self-check ,Colmbuﬁ Ohio, + - v 3
B ., developing a plawfor ~ Instructional Hanagements C1 through ~ sections in the PBTE manuals , A
4 - securing emlomn\ . (28, A1 "Tnstrictlonal Executton Modules, - " Horth Carolina DMsion of S
o, : .b. 63, School cwnity Relations dctivitles b Peer group critique Yogational Education, Dept. of
S w o celklp student ﬂecide i ® “simlated by'group menbers, : * Public Edueation Curficulum
o Kind'of employment 3 Group brainstimm to Find different ways - ¢, lnstructor/teacher discussion, - Components, for Special Hoeds =+
‘ “wanted,. - Yo assist students in developfng planc - T l I i Studenté in Voc, Ed. -
S S d. Gromp suggest lons on-varfous’ twes of 4, lessonpan type outline for developina
. “Belp stient deternine - businesses to' cogtact for fnfomation, plan, e g:;;o;ten:rgg:{::’i‘oq‘for N
b Job requirenents, ‘e, Sughestions, on agigfble fleld trlp’ . e Thmta ey L
‘. . locatfons, % R ' N Tt e
i &pswdentdecide o gt : o coo rq;ggﬁo%]s—aiob L
' ' ividual qualifdca- ' ' . o A IF_
) tio,; for" the type LT b v ! . llan ’ |
. of eploynent selected, * . o Lo S T
N ’ 4"‘ 3 89 | “ i ‘. ‘ : :“ "v"" i | | .‘v | , “ l A v‘v f ”‘ '89“"’ |
) o0 Lk N | .
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s d §- L
2, tearntng nd plopent Potential o j | o lrplferentattou teuuttﬂued) L rw" e 7{' : ‘
Ilrjeet-tve- Activities ' / ' Evalustion R o “;Hater't'a'ts‘ r EA
The teacher \rillbe 0, fead nd dlscuss Vucattonal-Tect[ntcel e'.'Abtltty of student to Vist various ™ - Yoc-Ed Technte{ Eucational , ¥ i!‘::
ahle to assist students Education Currfculum uatertals;‘ea ~sources for finding occupational " Currlculum mtertals Paul Sedes't !
 with tdentifying sources b, Group research into different neans for , fnfornation. Wissfssippt State Untversity, In
for occupational fnfor- ~ * securing occupational information. . : R - cooperation with Mississippl Stater
matfon’ © ¢ Individual research paper, - T SRR ~ Departoent of Education, Jackson,
o 4. Individial compllation ufabthltography S S ‘
Teacher will be able . of resource materials. ; ' Dictionary of Oceupat fonal Titles.
to,assfst students in e, Discuss the use of the Dictionaky of . ; .' 0.5, Departwent ol lebor o
plying for a job Occupationa] Titles, | '
: f. Teacher/Instructor discussion o aettvtttesf Ability to fil} out. appltcetton fom. thamHne Currtculunf.umonents
Teacher will be able - hich would be used to felp students apply . Undt; IV, Sec, 2; and Unit ¥,

N S

to explain tems that
are used on the

. appHication or fn the

lntervteu situation.*

rﬂ

Techer will be able,

- to Biplainhow to

~

select’ personal

'refereuces

‘Ihe teather uill be able ) out points which nay glve excepttonel
- to explain Yor to complete

the job application. -

The teacher will be able »l. Individials wltlt create Job applteettons
to explain the important ,

. points tobe Filled out
fn the application‘form.

L}

/o

h
¢

The teacher will

- demonstrate appropriate

- getntng to help

Budents develop
acadenic and vocational

‘ ‘sktlls necessary to.

secure and hold
emloyment. 0

N,

"g Identify bastc ways of applytnq for a job

\J. Indlvidus) research paper on g to

Eyl] prevlausly nentioned acttvities,

7910andll -
whes

Sectto’ns L5 6

\

for jobs. . °

» (ufta- type of activity to deternine
people can define terms aid/or

" (areer Exploration . .
stions on an application mu

4

h, Teacher/instructor compilation of a list -
of types of teens which might be found on

“an application form, « - R . o
From the ¥ Carolina Curriculuu e _

identify dtfferent types of Srrerences. » <« (omponents:
{.e.1 character, credit and : \ Ucc atidnal Essent ls ,
expertence : - o rking

§. Brainstorning activity in groups to point - J..Peer rovp, ubservettons and critiqe. ﬁal §EH|u torferyone

Lot The Jobs you Get -
S T FindTng Your Job” :
" LA "eriting o Business Letter":
v *The Resume L the Letter-of
Appltcatton. )

. Focus I tuur Future !
areer etting Appltca

| ¢ X : oo * tions Right. '
: e L 0 Tl EgteJob and xeep It r v
| N s Y Moplaations b otus Serles”
el . o  “Finding Your Job".

,MP Completing a/eb Mpplication”
"Ktnq Stze Ewloyfer S

students trouble,
k. Group discussion about tndtvtduel problems k Instructor evaluation..

- encountered on Job applications,

AT ’ PR I
) Lo ) z

N quttctuunts utllbeuble to write: Publtc ey and Ed catto of

v a paper outlininy their responsi- sceptTonal Children, enrau,

‘ bilitles under PL 94-12 to dnctudes - Fheson, Eellara, EV .
| ' A “Jast restrtc,ttve envtrqruueut. “_
' v ISR noruallzattuus. e o ' L

SRR R N
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© ML Leaming and Eploient Fetenthal % 1 “ “\_/lerjeﬁehta_}ipn (contiiued) " 'k';\." A B
l_’ : ‘-',' . . ‘,»" } . [ .\_: . . . -‘. 3 ,. ' s " "7" — —- l' ) . > — .".'. ‘
9 "\ 0bjeot-lvé'-. o ' ActivIHes.. < [ J» L 4,,,' -Evaluatirr&“. } ‘wi\ : Ha[erlals : ’ .
. \ ‘L%'r X n [ . ‘_ - Pl ‘\ 7 st COa— . ;t
S b Group invtmot on th sand A ¥ 0n-gofng'evaluatfoh by peers. ) World of Mork SerVes. , to,get
| :‘e).., " 3 . .privﬂeges ofA10dents W eer nsogce Wsonnel,, 1con{ult'ants andlbld bt
) -.,,. tneeds. . . S ST DR
, o o i gt e+ O .An et wrhis fig fershg
S " workshops coducted in Fentucky. " _ ' " eldetucky o
_ o d. Ingividual completion of Retood . * 7 . e e T
~ \ trdining packages, - . R Career Ex loration .« by Phelps
: ' : . T o an utz, ,»,., :
v . ,.‘, | .t v | ) ) \
v - & ’ - [}
’ ' , J | M . ":’ ‘\ , l. . .
o N ‘1 I ! : , o " ,
v /‘ ":‘..,.h .?’,-’ v ." - ‘ -‘, ; ).
' ‘1 . ‘ WL ‘i!:, l,'\.:-:‘ ' ) | {‘I ‘ .
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‘ ) Al ] I.l ‘1 ‘(v \ . m
; | I S
[] ' ~\ ‘. T ' . , ' ) | ' 9 ’-‘_ | i.;,.&
M ' ' ' k i + ) :
o ! | \ ) . . . ' | . ! .
iz : 1 RN & . L Py
" a . ‘ | u‘ S Tw 4
{ ‘ H . ' ‘1
\'l
.:‘. ' . i ’. J:ié‘ i ’
,) J ﬁ . » | ' “‘\ 3
. 0 / . LAY ! ) ". . . - .
_ 91.. ‘ ! ! 0 . ‘: 93



S b
© , @\’
L ' Wb
' \

. . DY
” .
4
b |
§ ]

| € L

(. ]

i

r ) : ¢

. ' ; . J
o
\
P‘.'!
»
. , )

{ ‘ll(

A

{

‘.

P
|
.. ,l“
$
L.
[
/ .-
e
B
’
' \
. Lo
"‘v .
i -
i et
f{"
¢

! Ik o L \.:,,"V . ’ ) 2 ': . L Vo R ’ 2 ",""" ' \\_
N DR o, \ e Do L
\ ’ : 2 ' : - ;'t". > ".% .,‘I

< - I, 8 f R P K -
i+ ‘ h N . A ’ ' i .
s / MR ' '

:3 Cooperative Tean Role r A ) " Rwareness - RN ) , N Lo

" %JECtlve. S llctlvltles " av' ', Y Cgalatm” T j_'-'.ltaterlrals -,

l The teacher wlll be ) Groupdl (fsslon about PL M- llﬁnd ' lblllty ot Tearner to rerballze and/or ‘PBlE,OhIo State Unl"\lrersl'ty.' v
able to resognize the ! rltS rami fications covering currlculttr‘; wite 8 concrete explanation about S o
tean plaming coneept ,plannlog o " teamplathing., - _ Retond Training Packet, Kentucky.,
from legislathon. ~ = -~ o, v S I o

S ot b Individual rescarch gn 358 gned : * Proceedings from Career Educition. °

-~ The teacher will . -sectlons of P 94-14 b " Conference for Teacher Educators-
explain how a:team cin SR . Harch 18-21, 1975, Lingoln, bB:

~ create 4 stronger
career edycation
“ prograe than can .,

)

C

d.

ot (onducted by Coprdinator of e
. Jeth Education Teachess Collete,
{niversity of Rebraska, 'Lljncoln.

/ \ .

Paper on sone aspect phtm RS

Hralnstoror;."llhat is the .Zeao teept?* t

Indjvidual planners Ll s R Co
2. The teacher wlll be- \ 2. Brainstom possible tean meobers for p¢ 2. biMty of learoer to dlscuss * PBIE, Ohlo. Shate University
able to name at Teast tean, - . .. qualities which make these. . "~ [ategory 61 through G10
25 poteptiaiteam + % Shop/Voc Ed Teacher AR lndLvlduals inlque for team .~ . Category HI through 6
~pembers, . _ llome' Ec Teacher v concept L tategoryll through lB
o . Physical d Teacher | ; . ‘ u*.
o v ngrlcoltnpe Teacher , A I(entucky Yocational Staff Indostry -
© Misc, non-academdc Teachers L “ Exchange Program. Contact Jon
Ch o ; b, Tdentify possible parent groups rlhlclr' ' b, Instructor evalustlon . - v ' Lloydy Coprd nator, Professfonal
. , " wuld be used. , . w o« bersomel ‘Developnent Unit, Burepu
. ¢. Discuss role of quidance counselor .’ - A e e of Yocationa) Education, Caplta)’
¢ d. Discuss possibility of fnvolving : L e ~ Plaza Tower, Frankfort, K.
Individual students in team, .~ . . - Ve e Mels
&, Identify at least 10 local business/ o Career Eiplordtion L o by Phelps 7
", . v manofacturlpglcoopanles who- could be Ve T w0
: . ' S ' tv,';-' "‘:,\ ] ”s .
) L Atla'lys'ls: L L ' , ;I ‘ L ‘
. The teacher Wil have ' a."tearper/lnstructor'exp’loratIon of Tocal a Teacher/peer evaluatlon-ofllst ar'td Profect Retool llsts T
" information aviflable” schao] resources to fdentify, tean resourctlulness of learners Conmunity resources for Exceptloml i
concerning school,»” + ° members, A , tlona? Children, .
conmnity and employer , b Leapner/instructor disciss ot of ways , b lndlvldual sell-evaluatloh | " State OFfices of l’arent/Prlrate .
resources in or . o contact team members, 1.e.; call ' o o Organi zations. o
to fdentify - Jaycees, Livitan, Lion's Club, Kianls, ' - Professlonal Organizotlonsr j
& prospéctive team Chanber, of Comnerce, Bar Assoclatlon. etc. , . o
menbers, ¢, Learner/instructor w11 discuss Project = A EEE R |
. ., Retool Hst concerning comunity fesourees . N S .
o ¢ for exceptlonal children, . AR Lo S T
94 ‘\ - 'ﬁ“;%g’. ' J‘ 4 ,. H » . o o T [ ’ VL ' "-:. - ‘9;)‘:' é?":
." , ' ‘ ' - )e'.‘p: ’ - . ‘. L ,"\\', . ‘.n, 'r ’ “ "r_',. ‘ ‘r ‘ ,;
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) | ,
3, The teacher will be"

able to assign areas
of respons{bility. to

individual. team members.

1, The menber will be able
to write a chart outlin-

fng team members to be-
involved in specified
activities,

TS l

. Itsslgn rnle to non-professonal member - tffe’cttv;

. Review findings within group context and -

findings giving suggestions for {mprove- | ' t&" ,
penf, 4
«Asslgn sole resnnnslbillty to profess ional

4 " v ' \ ‘
‘ . ’ ‘t :}"?’“ ‘: . ) h’
e ) X, W !
o. . ‘ 'n ! ¥ H" t
. , ' . 1
3. Cooperative Tean Role oo " Mmalysis: (continied) - S I
Objective Ketivities SR 'Evallt'tgtt_nn' h/ ‘ T 'ttat'e‘rtalgv B
d. Discuss 1t of state offfces of parent) .+, ) |
a2 ~ private assaclations, ) o, SN Y Y '
' e Discuss prnfesstonal assoctattons, LT e , "L
2. The teacher will be - a. Survey- by tnstructor/teather , Mfectle & .. PBTE"'OMo State Untversiﬂz
able to determine the. Dies neber krow what tean concept P e GategoryG Tt
Tevel of interest of is? T SR S ﬂ;“f-' . 70
Individual nembers., . Does member have dn Interest : AR S
Lo ' in helping students with excenttonal ‘ o ,'
~ . needs? , I S
Lz Does member have any speclftc area S Y e ,,v'- .
! of interest in which he wuuldlik R o o L
to work? ) § ' ' | -
h

. Panel dfsgussion to assign speclflc R L o
tasks to Indiylduals with partlcular ¢ LT
areas of inteMgt, . o L N

N - A S

’ o o o N
| . . PBIE, Ohie State tniversity’ . o
and ask hinfher to try to findost - ", . oy Gategordes 6 apd I '
what his/her vespons{bilities are. S AN Co

ask each menber to react to Indvidual

person and ask hinher to provide fnput, ' , o S '
f.e,; what should the ‘quidance persen- ' N o .,
provtde the team i order to help students . T
in thelr pursult of a career? Wt should - B
Tocal bustness/mnufacturing nennlebe A o ,
doing? - . ' f o Lo o
] ‘ . . . ‘U . i \

N

.,tnstructnr ayd qroup discussion of role  a. Instructor evaluation of potntst 'I’BTE fhio State University

responsibility of team, brought out concerning role Hndules ALy 1,82 1, €2,
% , ) . respansibi1ity. ‘ . (19; 01, 06, EZ EJ, Fl F5
. Instructor and group brainstorming b, Mbfiity to Vst several advantages™ g é’Gl 610,
- sesston fo point out. appropriate teams ~ to having teams perfom servtces
to perform specified activities, rather than {ndividuals, EOVT BJMnstructlonat Suppont
- Hho would participate In house.visita- - . \-mndﬂvﬂept of lktupatlonttl
~ tin? . L *and Career Fducation, Untverstty
Who would be involved ln educatioml . . ©of Loutsville, Kentucky =
planning for disabled, disadvantaged? - ' o S S
Wo would be involved in plamning for . - S 97

the culturatly disadvantaged?

. . R A
e . T



+ Wollity of grop to use Turmbwil's

utltne concerning team appromch for

‘ 5
Anabysic (continued)
) _ F.vavmait oon Haterialé- |

'»’ _’\f‘; 54 Instructor and group discassion of team < Moility of group to 1Hst possible iject Retool lecture fypm Aprll

B RICOEY {esponsibllilies of principal; vocational  eontributions made by indlvlduals br. Rutherford Tubull, dssoc,
, > °-.":‘ .« eachers; quidance counselors; school fiscussed., Mrofessor of Law, fverciity of
RS ‘;'Pf;) T psycholoaist; attendance officers; soclal X borth Carolina, Moyle anv

' : workers; health personmei; special educs- , cassettes avallable,
M ton persomnel ; studen: representatives, | ;
, £ e et of e sl } ity of group to it ‘
’ ‘ - ' iwnectfic individual team mesbers'
aaspomsfbilities,”

0o . ’;? ¢ § ot
. ‘ %‘" ‘l iddentifying and serving. studemes with ‘
' g; o ) seeciat needs. : %
| e ' '
o e .
"o it ue
, \ . A T . [ " .
' L Y .“'“UQ‘ £ , :
y 1. The learner wi™ %0 Cne imtelozor ond lete il comstrrs - Affective domain--actual participa- uea;her/instructor decislon fnr
to deternine tr- - it My could e B to determne o o by the téam nebers, rachures, . \

" of {nvolvemen’ L,
members based v ‘o
,_ment, level 0 » -
" “tine aval lapi

v

me amhmility of nr‘pctw team
A

m "§
g mee};
thv work %tgm ir ey e

- Ot e ions?

ot twe it %ar glace on te ooz
' t A I
m;tmw'mrne‘]' 0& B an {rverpe

S ' IVRRTO, e s
' , 3, . ,w:mm irea o

. mnqw&-m spéci

" Co W e ams tbe‘*twlmber a2
W ml'damer wil e
. " verbally'er o
wefits gain $m-

Mscussiom- o difﬁ it wolvidials’

le iam? r. drabwifhandic
student‘.,ﬁ't, o Mo 2 teacher;

e eamork, | ‘
, smg@ﬁteachr"-, peireipal; quidance
S th/nurse supervisor; voc.
] eel.e 1 schoo ! Payehmlogist.., -
'" . Inv{l; ciple who hare participated: in
Q - 98 tean wole o talk abaut benefits . -

acqifred,

capabi1fties "i80 araads 1 expert:& ‘
d

#Hingnass to lend tine.
o

Fl

J

3. frep iblHly to recognize com"in-
+ 1 to be.pade to team by mem of

trse indlviduals

i

. i
i

"}, faport on Findings fn qroup dfscs

sion/tegcher evaluation, |

I TR
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) Eonperati\ge Tean

K

!

ole P - Yalte {contineed) - _|
Ohjective -hdtiv_ities i Evaluation . Materfals

¢. Nrite paper on some benefictal aspects . c. Ability of individnal learner in P "

3 “of tean role and defend the arquments,” - fdentify benefits. nentinned hy Coh -

. f.¢.;"bow does the cooperative team. - Speaker, ‘
.y ' role help to coordinate remedial and

- vocathonal agbractivn? o T ‘N
4, Discuss how Ceamcooperation car hhip L J . L {

3 The Iearner nil]heahie aiilscuss how lack nf role conm{ tnent

.~ to-verbally explain
IHabilities/problens of -

L teanmrk .

stop duplication f services
1 |

might undernine group ahiiiiy

h Braihstorning activity to point out
‘problens {n tean concept,

¢, Speakers point out problems encountered."

~with team concept.

\d, Pager showing and analyzing problens -

which show posstble soluttons,

., Wity of Tearner to explaln that

. hbility to show problems and suggest ' '
, soiutions o

lack of dedication or conmitwent by
‘one fndividual pight cause others to

do wore work{_ Might cause others to  ville, Kentucky, . .

duplicate effortd tMioht cause others . d o
 to be Ihorant of rportant informa- A
t'on-' ] [ \ s -.‘; ‘

ii

s

Inplementation-

I

- able to assist in

The Tearner will be

selecting appropriate

team menbers.

AJ
v

a. Discusslon of types of handicaps ad

“+prograns which may be offered to people
with these identifled handicaps, 1.¢.;
What type of progranswould a hearing
impaired person best be Sufted?

- Visually Impatred person]

A non-ambulatory person? .

b, Which team people might best fit the
needs of the handicapped person, 1.e.;
What kind of ancillary services might
the handicapped person need?

Speech and hearing spectalist?

Viston spectalist?

Alawper to act & an advocate?

. Iéfvidal enlption. |

4
,;/} ' R
. / w
4 . .

o
2. Teacher/peer evaluation. -

+ Retool lecture, Rutherford Turabull. -
ToriT 21-22, 1977. Gt Ehvmentraut® -
hord1 21, 1977, Gudversity.of Louls:
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\ L Cooperntiine Tegn Reole € o , Iplementacion (contined) — ° 'f B
Mecirive s wovitles ! talabon - : - Materlals
- 7 " ; i . T s
& The lwamee will v & avoup mock presents: nn‘lﬁ Iving 3. Teacher evaluation .Jy Teacher geme-7ied guidel fnes put-
thle %0 comduct m- arious identified am merbers, . - ' . Iiming,par! yweatary procedure for |
fictive oreup meee q{e psychologist, sucl worker, o .- condyctine wE g meeting, '
idance counselor, vuc% o - ‘o
e Tearne wrll fee L ‘eacher, regular class~oon- teacher oo 3 Teacher generaxam checklist;
wroamalt cm’ 0« b dorkshop Involving forwer team members. b, Peer evsl. tin, . mportant m wte to be coveree . !
Lo o winem ‘ “leld visit to watch « cooperatove tesr = Growp o’ ique. | oy I@vidm mrts/consu]tanls
' ¥ inaction, ey \
; e eame- w7 A, dritten critique of —wepdures and Mt coondinate co-0p.- team
e each o W ayaluations given by wiil co-0p e gy apractice settinq J
arries ou. n M, A . y
, soenslbil- o R T Mtcriptionof co op team
r : . } ' ' i i ml‘“
* jearner v Wi ‘ , : R ‘
. each e s neme i . 3@@ o
u\tid}ﬂ’»t Wl ' , \ - ‘ . o ﬂ
hvvs b o s [Lin ) [ RTINS
) B i A ri : i
e loarne -~ @) b ' o | TR S ~ ‘
e ddequr - foc ot - | B - w
| e top o T T - Ty P '
¢ | R . , 2
1. e learer WA a. Group discussion of se- vices fof\"’ v bty of leamer to’adeamat “ (areer Exploration®, . . by Phelps
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able to outlinea
large varfety of job -
clusters approgriate

~ for, handicapped
students.

Wl beable towtch
‘handlcapping conditions )
_to appropriate jobs, |

W11 explain how handi- ( \

capping conditions may ,
preclude performance

of some Jobs.
S

I O I I — e —a T

explain to peers why certaln occups-
tons are mot feasibie for certain
handicaps.. :

USOE cluster "Agri-business and

Resources.”

Outline physlcal prerzﬁléites T
related occupations wRhin:this title,

Explain why certain handicapping condit iom:
might prevent an Individual from obtainmm

b

" emloyment In spected fields, e

[nstructor evaine:won of the fact
and magner fn which the Jearner
presents Bis aryuments so that
students are not offended/hurt: or*-

b. Repeat procedure, for “Bustness-amr Dff-—= ' b,

o, medlessly discouraged,
. Repéat proceduré for “Commnications n . R ‘
Fedia." N
d. Repeat procedure for “Consttuction.”
e, Repeat. procedure for "leslth Gccupetioms. " . o ' .
f. Repeat procedure for "Hosuitality ant -
Recreation® , B !

. For "Manufacturing” /

. for "Harine Sclence’ S AT

. For *Consumer and Yomenak hng. "

. For "Environment.” A
 For "Fine Arts anj Hmantles” o ‘

. For "Harketing and Distributionf .

. For "Personal Servlces" '

» For "Publit Service
. For "Transportatlon." .

. Discusson of-various types of handrcapping ' —_—
conditions and how they affech job perfor- . | L
ance, 1.2.; visval impaired, hearine
lmpaired speech Impaired non-ambu : atory. /

q. Panel discussion on feasibil ity of | {
diferent handicapping condi tions L
 specifled Jobs. \ N
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Gbjective Aetivitles ) “aluation * : " aterfals " ‘{
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1. The learner will be 2. Learner and fnstructor will dlscuss ] Maﬂity of leamner to percelve and  USOE Job Cluster List |

Yocatloal Education Saff Develop-
rent Nodule Serves Programs for the

avntaged,

Devéloping Competen€les of Handi: -
capped Students Thebugh Industrisl
Arts: Resource Materfals by Allen
Fhelps. DfvisTon of Occupational
and Yocational Studied, Penn Slate
University, Unversity Park, PA, -

Currlculm Components for Speciai

feeds Students Tn Vocytional Eouca-
Hon. Director of Yoc. £0,, Rorth

* Carol i Dept, of PabMc Education, :
 Ralelghy K. Units 1, 111, 1V,

‘ewmwwmmmmm

Occpations byt. Dean. MeCleldan,
llnlversity of Loulsville, loulsvllle '

" Yehtucky.
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Career Education, How to do It.
Creative Approaches by Local
Practtoners, Qfflce of Tareer
Education USOE |

FacilItating t\réer Dévelowent'
Anotated Bibliography 1 and 11, ,

~ 117inofs Board of Voc. £d. and
", Rehabilitation, July 1910-and.;

February 1974 R,
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3. The-learner will make * a, Site visit to djfferent'types of occu- 3. Ability of students to analyze and , Learning Respurces for Students with
recomendations for ‘pations withimTlusters to see what explain varlous agaptations/conpera-  Speclal Vocatiomal Needs, from

adaptations which * skils are necessary. , : Hons which may be used, f.e.; ramps  Nebraska Yo-Tech Curriculum Lab,
+ could be used'by  b. To see 1f certain physical fnental 1o allow access for non-ambulatory,  Kearney State College, Kearney,HB.
L, some endicapped " deficits can be made Fess fmportant. * hand controls for vehicles for non- : o
-sludents. C. Panel discusslon outlinig skills needed  ambulatory, useof "reagers® for . [ 0
. : . for problems encountered {n various Job ;iyquly inpaired, speci‘al'seatlnh ‘ R
Wl explainwhat - * clustens, - Y4 Cattangements for miltiple handt- T Vo I
. conpensations can be d. Consultant visit fron *Business an capped, 7 ' \ A N
’ wide for thote with* Office," “Health Occupations,” : , : b 0 ‘
o "~ bandicapping con- . "Hospitaldty and Recreation,” etc..} s o _ “T {
' ditions, to explain the Eypes of services - - o {
‘ needed and requirenents for employment . . .
within each cluster, - o ¢ L 7 :
» . 4 ' ) . ' , " .
.3, The learner will be 3. Group exploratjon of job clusters, ‘} -0, AbiTity of Tearner to verbalize how  Kentucky Adninistrative Requlations:
+ able to explain how research of tndividual clusters to, - = handicapped/disadvantaged people are  07-KAR 1:050,. Programs -for Excep-
federal requlations find those which have walved criteriom). protected, v tonal Chiddren; 707 KAR 1:610, L
excuse somedob list appropriatesoccupations, i o, Prograns for Pupls with Hearing ?',,
‘criterfa./ | b, Individual researﬁ»\t‘af foderal and state” b, Teacher evaluation. ' Impairment; TO7KAR 1:040, Programs
‘ Taws to find regulatlons desiqned to « ' - for Deaf-BHnd Children; 104 KRR
‘ ] "protect and help handicapped/di sadyataged, U v 1250, Criterfa for ASIS Unft of
¥ ¢. Panel discusston, "Wy should some ¢. Pear- evaluation, , Spectal Educatifn Nork-Study Progrem
| . - requlations be relased for handicapped/ ! J _ ~ Cdordinator; T04-KAR 3:270, Criterfa
7 disadvantaged?” Co for the Unit of Teacher-Consultont
t . ! . : o 11 Programs for Exceptional Children
| . ) C ., BHEC - Kentucky Dept. of Caucatioh
, '.q ' i l
. , ‘ ‘ ) H R :" o . , ’ .
4, The Tearner will explain  a. ﬁrainstomian-list of 10 reasons why 3, Teacher evaluation, . / ' s

why work-employment 1 enployment 1 important to gnyone,

desirable for handicapped/  handicapped or mat., AN ' R A

disadvantaged people. b, Relate list Lo handicapped people. b. Peer evaluatim. J oo ,
' handicapped person ™ ‘ ‘ -

L)

»

¢, Class visit by a handicapped person who ¢, Evaluation by thi

= o Is qainfully erployed: he shares bl * of thelsensiivity/understanding. ~ e
" ‘o e, : shon by the group’(MFectlve). 5 o
‘ © 7, Sitevisit by class to Seltereddorshop, | T ‘
; mnufacturing plant, business, ete., . P Lo L, 107,
S which enplofs handicapped peaple. . o, ‘ " L
7 e, Discussion of advantages td the taspayer ' A o L
L, " bytaking handicapped out of sbate/ - ' 7 N '
‘ 0 federally supported fnstitutions. L 34
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S P ' U ould ome ool §F ol foud Kl ¢ -
(A TR B plvyslcallylllentall ntellectually /‘«' '
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s W -6, The learner willbe T a, llst 35 many dlsndvantéges fndlcapplng % Affective dnnnin lenrneablllly Behavior of Exceptlonel Children: /"
able to recognize conditions as possible. [ e ! " T Tntroduction to Spectal Educa- S
S viableenlopeit < ¢ b, Outline which Cypes of handicapping b\ . . o o ' : ftlon , 3$
Y S enpectatlnns for . conditions might be most amenable to . Y | ' . ‘,n‘n's-.? o
; Cil o, spectffed handlcanped/ 'specified expectation levels:- servlce, b . USOE job, clusters \ T
disadvnntaned Penple unskilled, semb-skilled, " L : -
: . Fanel dlscusslnn. "Can vlsually tnpalred S  The Coreer Educatlnn Handbook for
. The learner Wi bp able - becone lawpers?” Substitute-- 'Can . é” R . Secondary chools. by AMenG, . &
S ;. to taclfnlly eplante ¥ becnne M ' A CE ezek, %nnrﬂlnelor. (areer Educa '
v ~ individuals why thefr ' | oo bt n, Uneoln Publfe Schools, .\
S expectatlpns npbe g+ ‘ T lncoln llll
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RS lhe learner vlll pable o IR o m“\) R S I ’
S i outline apropeate . S o : S Voo
TR expeclallnns . ol L I -
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R Analysis . -
oo l lhe Tearner wil"be able !Dr[alnslornlng nctlvlty to survey dlfferenl 1. Mfective dnnvsln o PRTE, Ohfo State Universityq .
A o chte ways T which meanshof collecting data; from checkist Lo .+ Modles B, £8, £9; FI-F5;.
SR former $tudentsgan be to enployers, checklist to sbclal acquaint- ‘ 5, 408, 000,
o checked fnordeffte - ancesy check]ist to varfous soctal agencles, + + , R
AT onitor thelr vaca- . parent Interyview simolation, v Coreer Education Handbook for
ST tonaljoccupational > b, Growp assigient to develop a conprebensive C et Secondary Suheot
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S Ob ectiver - ketivities o Evaluatlon . * Materdals
o j W - o — - S ’
2 The. Iearner will be Constructarhec‘klist outllninq qenerlc 1 Abl]lty of learner to compllea' PRTE, Thio State University
able to conduct 8 types of Accupat fon's Within the ‘ominity, representative checklist. 61 through 610,
comunity survey. . Checklist outlinigy 5pec|f|c companies ~ *b, Peer evaluation - L ’ :
(enviromnental] in- within the comupty, ¢ ' ' ' - Resource materfals from EDVT 630, .
order to'determine . €. Group amalys|s of- long rmgei trlal/ ,‘c. listructor/1eamew Interaction. . Occupational and Careor Education,
‘potentfal emloy- v business trehds to ascertatn fu ' T - Unfversity of Louisville, Kentucky.
ment availability, . emploment opportunities, oo . o o
o d..Individual visits to different businesses o . o
Vo e. Ulass visit by an economlcsexpert, . I .
«? J. Ihe learner nlll - a."Contnct logal huslnesscs to apcertaln * * ) by ealugtion; .~ . - ‘;local buslness bhchures L )
o able thconduct Job . physical requirenents of Jobeand " L i
" tryouts within te . physlcal hardships Which would-pr rec d o Co o Tedcher qenerate(f cbeckllst outlln
commnity, school or - participation within the occupatfon . " ' " ing physical or, "other" prerequisite -
, ~class. by Group visit to busfess.- b, Buslness/enployer reactlon - necessary for perfomance of fob,
! - . Dusiness representative to the conmunity ¢. Student participatlon . : .
‘ school, or single class where student/ - A L BT
A " Toner attempts to perform basic aspects ~ ¥ S | . N
' ‘ ~of occupation, §.0.; run machinery, L v LN
_ Co Calathe, e R S [
v ‘ 4y Individual visit to a business to attempt , S b o o
Co / the job f.2.4 mintainance, sanifatlon Cate,
. . ‘o‘ : , . | ’ - 0 ! {' d ) ‘ .. N .
4, The learner will he 2, Set'up dress code for use "on the job." . Affective- -learner ey luation, Ntarol a Dept. of Vo, Ed oy
‘ " able to cohduct Job - b, Set. up. token system for wse, . hAbIth to met stan ards outltned by  Curricullm Componnts for Spectal
- Simylations within the | ‘ | R Cgrows b e Feeds Students: Tn YocaFlonal Fduca- -
\‘ school setting. ¢, .Set tine parameters for arrival and c Failure to conply, resuﬂs intoss’ -Tlon, Ut 1T, Sections T, 11, lﬂ. |
| departure; starting and stopping, . of token. % 1. U'Tflll Sectionsl mu. o
- d. Similate roles within groups-employers/ * & Lo . , g
enployees, foreman/employee, emloyee/ | ' . S e
employee. ete. S, N ' S
% ‘ 1 v C ,'.'. o : ' o 3 ’
5. The Tearmer w11 e able o, Job sialation by grow, f 0 e grop evaluahon S USOE -Job clusterllst Lo
o develbyp student job b, Categorize jobs-according to i b Third party evaiuation QJ
~skills from job roles:. possible skills needed for each. ' ° . ) Ictlonavy of Occupathnal Titles B
physical, social, Cluster, L.e.; "Dusiness and .~ © ¢ ‘ o ol ¢ ot ot
gnitie, + Office,” "lonstriction. T B “ N €GaroTina Currfculum o?)_onens |
" j o Lo A O ‘v Tor Spectal Meeds Students, -
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The learner wiiipiece ' . Turther caieqorize by consulting DOT - c. AFfective evaluation. by the '

~ o specific physical skills and refintng skills to spectfic occops- . leamer. o

¢ .
»
N l

Hith specific, job Hdeas. - tons within the cluster, f.e.;
. "Business and OFfice"--clerk-typist,
Speciiic social si:iiis key punch operator; ‘Construction-~

with socha) Job: roles . crape operator, back-hoe operator, I
A 5 ad varfous activities in the orth . d. Abitity to group spectfied
Speciiic cognitive skl arolina Curriculm Components for . skills to'a Jobrole,

with cognitive roles, . Special Needs Students in Vo, 1d.2
: Dolts I, Wand WIL | g
) Read wriors activities fn "The g
‘ ~ " of Hork Series”, fion the Kentucky Bureau \ SR
y 'i ef iiocatioyai Educaiien' "Business& .
AN " Office Qccupations’ and "iiaiietinqi Lo e

' " “Digtributin.” - - O )
\ f. instructor research to iind addiiionei ‘ o :
gnateriai T .

. .
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staterents from emloyers  to enhance employnent potegtidl. + % " out dnftial areas which may be

andfor teachers tohelp - . . 0O f.', . Ymroved upon,
students {dentify skort- b Objective:analysts of:statoments fron. . N
'\ comings, inadequacies enployers/teachrs in order to ideniiiy W S o/

~ strong points, Strengths  people able to perfory glven tasks:
in the performance of . c. Teacher/learner discusion of stated
job/occupationai skills,  performance. . . ¢

‘\3.
| -

| i The teacher will revise @, Group dnalyses of problens pointed oot " Mfective- abiiiiy of learner to

and redesiqn industrial by students. . restrictive plans to appropriately
education plans to elinin- b, Discussion of ways and means to aieviate ‘neet the needs of the students.

~ ate problems. stated: n problems pointed out by enployer-

enployer-teacher state- -+ teacher, f.e.; budget responsibility, " .
ments, - . Group approach teaching possibilities, .
: o e progran fdeas, ele.
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Teacher-constructed checkbist for 0‘;‘ :
empioyees to rate individuals,

Group checkiisis for ini.er-f
' individuei retings '

Checiiisi devised by group using *
criterta pointed out n group
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. discussion. “ .
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