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ABSTRACT

TITLE OF PROJECT: "A C:-Tapetency-Bar:i,.: In-Service Trai ng Program -Jr D'77-ribu-

tive Education Coordthators on Thetr Role as DECA C1,4ter Advisors"

'PROJECT DIRECTORS: Robert G. Ber- Ind Clifton L. Emit
V=7-,tinia Poly7-12chnic Institute and -tate University

ETac'esburg,q1r--'nia 24061

TIME.PERIOD: 5epterwc- , 1978 - ; , 15, 1979

GOALS AND OBJECTIVE' This proje:-. .ught to accom: the following ob:,-:7-ves:

1. -The identith and val- :,- on of the tas perfo by DistriL ,e

Educat-pn the role c- 7ECA chapt r advisors

2. The Oevelopme, of the comT.,2ten-ies needed t 2er7--orm t e identifie_

taskS 4-to i-1.-:--uctional ot:ect- 2s.

3. The del op' EF- of instruct:ma lodules bass: uccn theobjectives

use in and pre-sai--/' 0istributt a Ear cation teacher

PROCEDURES:
nators in thp
literature a
that elicite:

tasks perf' -7e7 4istributive Education teacher-._::--ii-

e as DECA advi=:: developed, based upon a review c- t-e

-JI-J-7-.ation with a pa,nc of experts. A questionnaire waE. written

-nation concert-171g -le relevancy cf the tasks, the exter- to -

which the cc's in,-ors performed vie -3s :s in the role of advisors, anti tie- 'oca-

tions at wh-: :ht tasks should be learned. Background questionnaires we- .Level-

aped. The i- -rum is were pilot te-:-2,2 and revised versions were mailed a

random sampi of 4rgtnia teacher-cc --nators and all assistant state supervisors,

local superv-,ora 'cid teacher educa , The aWysis provided data concerring

the reevanc f tasks, the ext, ovhich they should be learned, ar_ tne

location a' -7:7 --eY should be lez Relevantatasks were clustered -:-tc

topics and :'uc modules we'' Ieveloped based upon-the format iden-7-fied

through, cons :eV-, with a.teache -ucation advisory committee.

RESULTS AND 20M: _SHMENTS: Fifth -trcent or more of the responding teacher-

coordinator id-_a ted that they pE-I,J-med all of the 97 taskt listed in their

role as DEC dv-sc-s. Fifty percE-- or more of the assistant state supervisors,

local super--:ors, and teacher educt ors indicated that teacher-coordinators should

perform al: :asks in theirrole advisors. The extent to which the tasks

should be cle,,,elopec varied among.te.:asks. The major locations at which,tne tasks

should bt learned-were the pre7serice program and in-service program. Instruc-

tionel moduleswere developed for each cluster, o` tasks thatincluded objectives,

learning activities, instructional materials, anc evaluation instruments.

EVALUATION: All respondents were asked to complete an evalUation instrument.

Respontes.to each item were in agreement with the overall survey process. Phase

II of this. project calls for a(fI-eld test of all instructional modules.

CONCLUSIONS AND RECOMMENDATIONS: The task survey indicated that over half of the

high school Distributive Education coordinators believe that in their role as

advisors, they perform each of the 97. tasks to some degree. Also, the assistant

state supervisors, local supervisors, and teacher educators believe that each of

the 97 tasks should be performed. The degree of agreement varies. The extent to

which the taSkgPare performed also varies.. Each of the 97 tasks merits inclusion

in teacher education, either in the pre-service prograF or th;-ough in-service

activities. It is' recommended that the modules be field tested at the four univer-

sities in. Virginia offering Distributive TeacherrEducatiOn. The modules should be

used at the in-service and pre-service levels of teacher education. A thorough

in-service program should be conducted throughout Virginia using,these.modules.

vi'



41 Competency-Based In-Service Training Program

for Distributiye.Education Coordinators.
on Their Role as DECA Chapter Advisors

PROBLEM AREA

Introduction and Rationale of the Study

The Distributive Education Clubs of America (DECA) :nsidered to.

be an integral part of the total Distributive Education p-7cram. For

DECA to be used as an integral part, the Distributive- Edu.. :icr- teacher-

coordinator.who serves as'the local DECA chapter advisor -Lzrt zeyelop

the professional competencies needed to be prof4cient t- s area. The

importance of this issue is recognized in the five year 7ali. -,-..,ement plan

for the Distributive Education Service in the Viiginia :ats- :apartment

of Education. Specifically, by September i5, 1980, al7 appr2vedpstrib-

.

utiye Education teacher education programs in Virgin 'L wf include

ioitruction in the effective organization and Dperatior of TECk; Further

.More, it is recognized that these teacher education irz--itt. Dns have

responsibility for the improyement,of teacher-coordinators throughout'

the Comonwealth. Therefore, a competency-based in- service fining

program for Distributive Education teacher- oordinators on - -air role

as DECA chapter advisors is nee or e teacher educators to fulfill

their responsibilities.

An impqrtant question for Di 'ributive Education is: What competen-

cies must an individual pos ass be-ore the pergon should be considered'

prepared for entry into teachi-'g profession of Distributive Education?

The,professional competency area dealing with adyis a student youth

organization has been identified, as an important part of the secondary
Q
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Distributive'Educa:-.: reacher- coordinator's responsibility. Therefore,

the specific needed by a secondary PECA chapter advisor and

'a method for develc:.n: these competencies appears to. be- needed.

The first step mplementing competency-based. teacher education

program is:the iden:"---:atipn'of'competencies. Cooper = et, al. .0972)
. .

. .

stated that.the spec-f-cation of teacher competenCies is the,motf.crucial

aspect of designir7.; a competency-base teacher education program. Ammer-

man and Pratzner (-377), having studied cu riculum systems, such as com-

petency-based teacner education, e plainj-th

(The intent of the System is to aid developers and
planner,'of occupaltional curriculums in their efforts

... (1 :etermtne the, task perforMance content jobs
for wh-cr students are to be prepared,.and (2) select

from a urge body'of verified job content that which

is most important for training consideration.. The

system largely depends upon task data,obtained by

survey questionnaires from persons closest to, and.

most knowledgeable about actual performance and its

requirements. (p. 7)

The. Interstate Distributive Education Curriculum Consortium (IDECC),.

of which Virginia is a member state, adapted the Ammerman.dnd Pratzner

(1977) procedures for use in Distributive Education competency-based
,

instruction. The IDECC procedures manual ((7illiams, Berns, and Sipos,

1978) identified ten sequential steps for conducting occupational sur-
-,

. ,

veys, including

. Step Determine Occupational SCope

Step 2: Develop Task Statements 4

'Step 3: Construct Task Lists

Step 4: Determinie Needed Task Information

Step 5: .Determine Needed Respondent Information -.

Step 6: Design Task Survey Questionnpires
r

10.
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Step 7:Admibister Tas0Survey Questionnaires

Step 8: Process Task Survey'Data

Step 9: Develop Competency Statements

Step 10: Evaluate Competency Statements;

The procedures used in this study were, based upon thprocedures identi-

fied-by Williams, .Berns, and Sipos (1978).

One of the earliest studies designed to identify competencies needed

by vocational youth group advisors was conducted by Cotrgll et al,;(1972)

at the Ohio,State Universltr- In his study, Cotrell identified twenty-
.

nine competencies related to student vocational occupational organizaT

tions. Based upon these studies,the Centerfor Vocational Education

at the Ohio State University developed a series of six Performance-Based

Teacher Education Modules for teacher education use in the preparation ,

of vocational student organization adVisori.

DeVaughan (1974) conducted a study to determine the competencies

needed by vocational and technical education teachers in Oklahoma.

r.
DeVaughan reported the following,findings related to youth groups:

(1) Allfteachers administrators, advisory council members, professional

personnel development council members, curriculum staff members and
.

students rated all items in the area of student vocational organizations

important or higher; (2)-All student groups rated the competency "help

students plan a meeting for and organize a student vocational organiza-

tion" as being very important.

In 1,975, as part of his doctoral 'research, Steven Corbinformulated,

via a consensus of thirty selected leaders in Distributive Education,

goals:and objectives for the High School Division of'the Distributive

4
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Education Clubs of America. The goals, as prioritized, are as follows':-

1. Develop Leadership Characteristics.

2. Develop Self-Confidence and/or) Self-Acceptance.

3. Develop a Greater Understanding of .Our Free, Competitive
Enterprise System.

4. Further Develop Occupational CoMpetencies Heeded for'Careers
iNIMarketing, Merchandising, and Management.

;05. Develop High Ethical. Standards i,n Personal, and Business
Relationships.

6. Develop Effective Interpersonal Relationships.

7. Develop a Greater Awareness.ofSareer Opportunities in
Marketing and Distribution.

8. Develop-Greater Proficiency in Communication.

9.- Develop_ ater:Appreciation of the Responsibilities of

Citizenship.

10. Develop a Healthy, Competitive Spirit.

11: Develop Social and Business Etiquette.

12. Participate in,Planned Social Activities.

This study built upon previobs research. The procedures identified

by Williams, Berns, and Sipos (1978)and'the goals identified by Corbin

(1975); specifically, were used,as the basis of this study.

stStatem, of the Problem

-The problem of the study was to identify tasks' performed by Distrib-

utive Education teacher-'coordinators in their role a4ECA chapter

A advisors. Furthe ore, the study was to identify competencies needed

by teacher-coordinators to perform these tasks.- Also, the study was, to

determine at which learning location the Competencies should be taught.

These tasks and competencies served as the basis for the developMent of

ti

, I 2
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training moduLes 'for use in in-service education of Distributive Educa-
.

ti6n teacher-coordinators in: Virginia. Fdrthermore, these modules could

be used in pre-service teacher education. programs it the four univer-

-sities providing Distributive Education teacher education.

More specifically, the following questions were considered in the

process of identifying relevant tasks: .

1. eat are the tasks performed by Distributive Educaticin teacher-

.

coordinators in their role as-DECA chapter advisors as perceived

by Distributive Education teacher-Coordinators in Virginia?

2. What are the tasks that should be performedby Distributive

Education teacher-coordinators in their role as DECA chapter

advisors as perceived 'by' the Distributive Education assistant

state supervisors, local supervisors, and teacher educators in

.4rginia?

What differences exist between identification of tasks performed

asyperceived by the teacher-coordinators and desired tasks to

be performed as perettved by the assistant state supervisors,

local supervisors, and teacher educators?

4. To What extent are these' identified tasks performed by teacher-

coordihators in their role as.DECA chapter advisors as perceived

by Distributive Education teacher-coordinators in Virginia?

At what learning location should the competencies needed to

perform these identified tasks be taught as perceived by assis-

tant state.supervisors, local soul visors, and teacher educators?

6. To what level of proficiency should the competencies needed to

perform these tasks L
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Goals and Objectives

This project sought to accomplish the following objectives:

1 The identification and validation of the tasks performed

by Distributive Education teacher-coordinators in the

role of DECA chapter advisors.

.The development of the competencies needed to perform

the identified tasks into instructional objectives.

The development of instructional modules based upon the

objectives for use in in-service and pre-service

Distributive Education teacher education.

PROCEDURES

Development of Task Statements
A

A review of the literature was made to ascertain existing information

relatiiig.-to the role of the DECA chapter advisor and tasks, performed in

that role. Each time a task, competency, or objective appeare in the lit-

eratdre which indicated competence concerned. with advising ocational

youth organization, the statemeht.was recorded on a 3H.by 5' card and filed

under one of the twelve ,goals of DECA identified by, the Corb'n study (1975).
.

A panel of experts was identified to assisi Cn the develo ment of

the task statements. The panel of experts included a educator

from Virginia Commonwealth university, on assistant state supervisor ut

Distributive Education: a past high school oftlLer and presAtt manager'

of a retail,store, a'secondary-hapter advisor, a DECA Board of Trustees

member, a DECA Policy and Planning Colwittee member, and the project

directors. This panel met on NOVemlier lb, 1979 at Virginia polytechnic
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Inititute and State University, Blacksb46, Virginia. Purrses

meeting were'to explainathe project to the panel members, explain their

participation fn the project, and. discuss issues related to the project.

The panel members were then asked to individually reviewAhe task state-
r,.

ments written previously'and to determine:

(1) Whi.ther or not the task statement was indeed a task,

,

(2). *tether or.not the statemenr,, was clear,
,

7)

(3) whether not all tasks were listed.

The expertS were aske to revise the task statement accordingly and'ta-

provide additional task statements not distlosed through,the review,of

the literature process. (See Appendix A for Inst

The comments of the panel members were studied

task statements was completed for use in the que

dix B for final task instrument.)

ons'to Consultants.)

ist of 97 revised

ire. (See'Appen:-

Determination of the Needed Task Information

Accord -g.to Williams, Berns, and'Sipos (1978), three types of task

informati are needed in order to make decisions concerning task re

vancy and appropriateness of training content; 4luding criticalness,

comprehensiveness, and timeliness. Task relevancy data for this study

were providedvt/ three types of task information, including:

.A the extent that tale task is performed by Distributive

Education teacher - coordinators In their role as DECA

',chapter advisors (asked of each teacher-coordinator

surveyed),

2. whether or but the laSk ahUo1,l l.c peg rormed by uistrIbu-

tive Education teacher-coordih ( 111 their rule



8

9

DECA chapter advisors (asked of each assistant state

supervisor, local supervisor, and teacher educator),

3o at what learning location the task should be taught

(asked of each assistant state supervisor, local

Supervisor, and teacher educator).

4
11

Extent That the Task,Is Performed by Distributive Education Teacher-

Coordinators in Their Role is DECA Chapter Advisors

To gain information concerning this type of task information, the

following question. was asked of teacher-coordinators on the survey

instrument: "How much do you consider each task to be a part of your

role as a DECA chapter advisor?" This question was answered by circling

a value between zero and seven according to the following rating.scale:

0 Definitely not a task performed in my role as a DECA

chapter advisor

1 - Under unusual circumstances may be a minpr part of

my role as a DECA chapter advisor

3

4 - A substantial part of role LA DECA chapter

advisdr

5

6

7 A most signItiLant 1,,.l 1. Jr ,,k), a Ut.LA LhapLer

. advisor.

Ito.; ralingS Of "Z" and ") in(c)IncJI,Alc between
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"minor" and "substantial" pa--s of the role. Similarly, zne ratings
,

of "5" and "6" represented ii :ermediate levels between subtiantial"

and "most significant" parts of the role of the DECA chatter advisor

(Williams, Berns, and Sipos, 1978).

Desired Task Performance

Assistant stattipervisors, lop] supervisors, and teacher educa-

tors were asked to Identify those tasks which should be performed by

Distributive Education teacher- coordinators in their role as DECA chapter

advisors and which tasks should not be performed.in the role of advisor.

To gain this information, the follOwIngdirectionwasgiven to those com-

pleting the questionnaire: "Check aril tasks Which you believe should be

performed by teacher-coordinators i 1' their role as chapter advisors."

Learning Location

The assistant state supervisor , local s pervisors, and teacher

educators were also asked where eac task at the respondent believed

/ P

should be performed by teacher-coor inaturs in their role as DECA chapter

advtsorS should be learned. Ihe f llowing rating scale was used:

U - Undergraduate, pre .ecvic university teacher education

program

M - Master's, program at d university

P - Post-master's program at d university

I In-service workshop/module

0 Other (please specify)

N Nowhere 7 there is nothi.g of any real i)(41 that needs

to be learned about the aC7,1V1Ly.



Appendix C gives the com-, ete directions given to teacher-coordina-
,

tors, assistant state super' :ors, local supervisors, and teacher edu-

cators.

Determination of-Needed Respondent Background Information

The project directors developed background questionnaires which

would'serve as a medium for collecting inforMation on specific.charac-
,_

teristics of the respondents: The following information was gathered

from the teacher-coordinators qpmpleting the instrument:

a
1. Sex

.ears of teaching experience in Distributive Education

3. ,Whether the respondent was certified to .teach Distributive

Education based upon completion of the requireMents in an

undergraduate Distributive Teacher Education program or a

'simmer certification program

4. University from which the teacher-coordinator completed

Distributive Education courses' for certification

5. Educational background

6. Whether or not the respondent was d member of Colleciate

EGA in colleye

7. Number of teacher coordlaatorz: In oe respondent's school

8. Total number Distribu7-ye Eduction hic: school students

in the res:cle,t's schoc-

9_ Whether o'- ric- the respondent --i«h( try.. following st.Le

anent reflected his/heje,ef r latl,u to DECA's role in

the Distributive Edo,,ation uror.7.71m;
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DECA should be co-curricular in that it shoul prb-'

vide opportunities, to further develop competencies
normally learned in the classroom and on the job and'
should, furthermorei, provide opportunitie's to acquire
additional competenties, such as leadership and social

skills. (Crawford, 1967, p. 24)

Item 9 above was asked in qrder to determine whether or not this philo-

1

phy of DECA was still a basis for the use of DECA in the instructional

41!

program.
. ,

.

The following information-was gathered., from the assistant State

supervisors, local supervisors, and teat6er educators completin ,the

instrument:

1. Sex

2. Years of experience in Distributive Education

3. Educational background

4. Years of experience as d high school Distributive Education

teacher-coordinator

5. Number of years since the respondent had been a high school

Distributive EdnLd C.On teacher-coordluator

6. Whether or not the respond L tell that the statement

identified in item 9 above rerlected his/her belief

in relation to OLLmi_ role In the Ul.Lributive Educa-

Lion program.

Appendix D provides th,.: .Ilnul.r, b,i4ktputp,d moesLIonnaIre and

the assistant state sup,rvisor. I.ut,(11 bupc IbUF, and teacher educator

background questionhaire

F
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Pilot Study
p

- A pilot study was conducted during, which a sample of teacher- coordi-

nators, graduate students, and the panel of expertScompleted the tnstru-

ments and reviewed them t -determine if:

1, the cover letter was adequate and would elicit a response

.2.), the instructions were clear and readily underst9od

3. the format of the instruments was clear and easily completed

4. the evaluatiqn form was adequate.

Also, the pilot study participants were asked to time themselves so that

the proiect directors could indicate on the final cover letters the

approximate number of minutes that it would take a respondent to complete

the instrument. Pilot test materials may be found in Appendix E.

Upon completion of the pilot test, the project directors made the

necessary revisions on the cover letters, instructions, questionnaires,

and Oaluation forms.

Population and Jample

Persons invulved with the Viryinia DistriUotivc tduLatlon secondary

program who did not participate In Int panel of cAperib teacher educa-

tion advisory ed6Mittee, ur plica :And, aLtivIlleb strved as the population

for this project; specifiLaily, sLLundo,y DiSirltruilvc tduLaLiun teacher-

coordinators, assistant state SAAPCavi.]Uf IULOI 111,CrJ1b0r, and Leacher

eduLators. For comparison purpucz, pupnl.alun waa divided into

two groups: teacher-COOL d1htalui atikl the

assistant state.

icdderShip ttam (Lumposed of

pervisol, I.uLu v 1 ors un l l 4-.41LII,Arti) educators).

A random sample of 1-Q,4,ILCI. wo A, rium ills 19/0 Iv/9
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Dire: ry of Virginia Distributive'Education Personnel supplied by the

Virg a Department of Education. A sampling procedure waz id to

4*.

determine the number of Distributive Education teacher -coord 4.s :._

survey. All 'Distributive Education asiistant state superviicaltioc

supervisors,e.and teacher educators listed in the Directory ginia
mow

Distributive,Education Personnel were surveyed.

Four weeks after the initial mailing, a follow-up letter was sent to

those teacher-coordinators not responding. The letter in Appendix F

was sent requesting their response. If a non-respondent had 1st the

original instrument:that teacher-coordinator was asked to complete and

return a form requestinc another copy. Five such forms were returned

an :zu onal copies were immediately mailed to them. (See Appendix P.)

follow-up of non-respondents was conducted by te-ephone to deter-

Mine whether or not a Ajfference existed between responses of respondents

anc non-respondentS. No significant differences were found.

ColieLcion or the Data

Teacher-coorhinators were mailed the following items:
ti

1. 'cover letter (see Appendix

2. Teacher-zoordinetor directions (see Appendix H)

3. -eacher-zoordinE7or background questionnaire (see Appendix I)

4. Task stazemert 'sting and scale .(see Appendix B)

5. Evaluation form ,see Appendix J).

A Stant state supervisors, local supervisors, and teacher educators

were sent the foilowirg L

I. Cover letter (set App5,.
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2.- Supervisor/teacher educatorp-rections (see Appendix

3. Supervisor/teacher educator backzround questionnaire see

ADoendix L)

.11

4. Task statement listing and sca-= (see Appendix L)\

3, Evaluation form (see.Appendix ='.
. a

Survey instrumerks were color codea, such that the teacner-coordina-:,

for instrument,waS yellow and the leadership team instrument was green.

Each instrument-was numerically coded se that non-respondent follow-up
.

procedures could be carried out. Responses fromghe background question-
-,

naires and task listings were key punched onto computer dap cdS for

analysis purposes.

Analysis Procedures

Data were collected and analyzed for uselas-a basis for the develop-

ment of moduThs. These modules are to serve tre purpose of -istructional

materials for. competency-based in-service.trai7tng of Districutive Eauca-

tion teacher-coordinators n(4heir role as DEC chapter adviSors.

The Task Inventory Sistem (TIS) was used to analyze the data, As

explained by Williams, Berns, and Sipos (1978), the TIS consist: of four

programs which dre :ILEUF, SVGALE, TABLES, and LEVEL. Mead,Essex and

Ammerman (19/I) describes these,prugrams as follows:

1. FILLUP, reads raw data cards, scans for inconsistenciEJ,

checks for cm .d sequenciny errors, and builds a raw

tape tile (MASTER)

2. SVCAtt, Icad:1 the miA;.,11.1i Alculalt the ifirrid-ry des

criptivL volu- ful each tosk on cash question and creates

a SUMMd ry vdhic cape fll (SVC:IiL).
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3. TABLES, reads the SVFILE and prints daza summary atbles.

4. LEVEL selects relevant task's., '.

Williams, Berns, and Sipos' (1978) describe a two -sLge selection

process for determining whi4 tasks warrant traininc. The first stage
-

rejects any task.based on,the following:criteria:

T. Less than 15% of the leadership team members claim the

teacheAcoordinators should perform the task in the'ir-

role as DECA advisors

A mean score of ess than 0.75 by the teacher-cdordina-

tors describing -ow significant a pareof their role

as DECA advisor: the task is on a scale of 0-7.

The second stage identified tasks as unimportant for training if
*,

Ni
the had both a moderately low significant rating anc amoderate

r

low

- 7")

training percentage.. This stage computed prediction :oefficients for

thtasks remaining from the first stage. This was calculated with

(a) the extent of signi'icance data and (b) learn-Jig 'ocation data in

the following prediction equation7

Y = 1.90 t u (wear -ignif- ance rating) t i.0 (% citing
trainir: ._, location)

(Ammerman and Essex, 1977, p. 24)

The task:; ,uwained wet c important for some type of inclusion

in training. went, the process had a melhud fur determining the level

of task development to be accomplished in training. Using the predicted

Y values.for each task, it wab placed un a bcale of U through 7 indicating

the level of deveiupment. leveling is presented in

Figure 1.



No Task
Development

0 1

Very Nigh
Proficiency

-Saila in the Skillful
Ability to Performance

Do the Task s of the Task

2. 3 4 7

LEVELS OF TASK DEVELOPMENT

(corresponding to posilbla values of 7 coefficients)

A

[No Training of Task

Attention Only to
Non-Performance-
Task Issues

Increasing Attention In Training to
Performance Speed, AccuracY. and/
or Ex:silence of Task Ability

No Development
of Speed or
Accuracy

-Thr

an.

Figure A bCtlit which Idencitics the levels of task developMent
(Ammerman and Pratzher, 1977, Volume 4, p. 30.

2 1
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The teacher-coordinator background questionnaire and the supervisor/

teacher educat background questionnaire.erovided descriptive data Fre-.

quency counts, ere supplied by'use of the Statistical:AnalysisSystem

(SAS).,

Development of Instructional Modules

Upon-cqth letion of the analysis, -the tisk'statemenls were clustere

into relevaht topici. These topics would serve as the basis for module

development. One module was developed per topic.

The task statements were used as the basis for the divelopment of
I

competencies and instructional objectives. -A synthesized statement was

written from, two ors more related task statements and was used as the

terminal perforMance objective of the module. Each task statement within

a module was used as an enabling objective. Therefore, the competenties

needed-to perform the tasks were included in the terminal performance'

objective and enabling objectives.

Also, upon completion of the analysis which indicated the percep-.

- .

tions of the asslatant stoic supervisors, local supervisors, and teacher

educators of Disiributive Lducation in Virginia toward the learn,ing loca-

tions appropriate for the development of each task, the task was identified

as to the site at whiLli 1, shuni be let:tined, pre-service or in-service.

This information was in,luded in cash plodule,

The items to be Included in the modules weldinitially Identified by

the project director. Alo. Lh format of the modules was developed.

These items and formai were p.escnted to the teacher ducati on advisory

,ummittee rur ba9ycz,t1 i4A)411, llic thial L ur itcma Lu Lc
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''included in each module was completed based upon recommendations of the

advisory committee.' Also, the format of the modules was finalized and

reflects th Tecommendations of the advisory committee.

- The model es were*qten by-the project,dii.ectors.'..These field

tett versions of'the Modules 'were supplied to each. of the four teacher

education-inttituti,onS in Virginia; The field test is tp. be completed-
,

during the second phase of this project. Revisions 1ii11 be made based

upon findings of .this field test. The final modules win be Print6 and

disseminated upon completion of the second phase Of the project.

RESULTS AND ACCOMPLISHMENTS

Extent of Task Performance and Relevance

Data in Table 1 reveal that more'than 50% of the teacher - coordinators %

responding-to the questionnaire indicated that they performed all"tasks

included on the instrument. However, less than 70% (but greater than 50%)

of those responding indicated that in the role of DECA chapter advisor

they performed tasks 24, 25, 84, and 85 which are as follows:

24. Direct the ope.atiun of _a school store or other business (67.1%.)

25. Seek monetary contributions from businesses for DECA activities

(64.o0

\7'.1 84. DitcLi LlIc; 1 1 ,"d ..1" a LhupLer library (64.bk)

85. DlycLt the formation us an alumni chapter (56,5%).
. -

Data in Tabic I reveal th,,t :.)U% ur mur. of the assistant state

supervisors, local supervis,is, ,9d teak her ,.AluLaLuis indicated, that

teaLher-Luurdinatu, 11091J pcifosm all the task liSccd 19 thelr rc4,1

aJ Ut6A t.ha1, &,,1 th..1 /Uk jsc4lt1 th,A1, or



Task State-
* ment Number

(see Appen
dix B)

6

7 4).

8 .

'10

11

12

13.

14

15,

16

17
18

19

'20

22
23
2 4-

25

. .

26

27

,28

29
30

Table 1

Task Occurrence and Desirability
in the Role of DECA Advisor

Performed by
Teacher-Coordinatbrs

in Role as DECA
Advisors
01(+)

-

Desired by Supervisors'
and Teacher ,Educators

Q2(+)

N

Difference
D:Q1-Q2

71.. 100;0
70 98.6
71 100.0
71 100.0
70 98.6

71 100.0

71 100.0
69 97.2
70 98.6
61 85.9

68 95.8
69 97.2

69 97.2
65 92.9
69 97.2

68 95.8
69 97.2

69 97.2

66 94.3

71 100.0

71 100.0

71 100.0
70 98.6

47 67.1

46 64.8

.67

66
70

6,8

68

94.4
94.3
98.6
95.8
95.8

I

27

32

31

29 -

31.

30

32
31

31

-32

28

100.0
,96.9
90.6
96.9
91.8

100.0
96.9
96.9

100.0
87.5

32 100.0
32 100.0
20 62.5
24 75.0
32 100.0

30 93.8

32 , 100.0
32. 100.0
26 81.3

31 96.9

31 96.9-

31 , 96.9
32 100.0
19' 59.4

16 50.0

32 100,0
24 75.0 .

30 93.8
32 10,0.0

28 87:5

0.0
1.7
9.4
3.1

*4.8

3.1.

0.3
- 1.4

- 1.6

2

- 2.8

34.7
17.9
- 2.8

2.0
- 2.8'

- 2.8

13.0
3.1

3.1

3.1

- 1.4

7.8
14.8

- 5.6

19.3
4.8

- 4.2

8.3



20.

Table 1, Task Occurrence and Detiability in the Role of DECA Adviior,

continued

Task State-
ment Number
dsee Appen-
ix B)

Performed by
Teacher-Coordinators

in Role as DECA
Advisors-

Desired by Supervisors
and Teacher Educators

Q2(+)

Difference
D: Q1' -Q2

N

31 67. 94.4 31 96.9 -2.5

32 70 98.6 30 100.0 -1.4

33 59 83.1 27 90.0 -6.9

34 68 95.8 20 66.7 29.1

35 68 95.8 20 66.7 29.1

36 68 95.8 24 80.0 15.8

37 68 95.8 27 90.0 5.8

38 69 97.2 29 96.7 0.5

39 63 90.0 27 90.0 0.0

40 68 95.8 29 96.7 -0.9

41 71 100.0 32 100.0

42 66 93.0 31 96.9 -3.9

43 64 90.1 20 62.5 27.6

44 65 91.5 '31 96.9 -5.3

45 70 98.6 31 96.9 1.7

46 69 97.2 32 100.0.

47 70 98.6 32 100.0 -1.4

48 70 100.0 ,31 96.9 3.1

49 71 100.0 32 100.0 0.0

50 71 100.0 32 100.0 0.0

51 71 . 100.0 32 100.0 0.0

52 69 97.2 30 9.38 3.4

53 70 98.6 31 96.9 1.7

54 67, 94.4 32 100.0 -5.6 .

55 60 84.5 31 96.9 -12.4

.56 68 95.8 32 100.0 -4.2

57 68 97.1 32 100.0 -2.9

58 70 100.0 31 96.9 3.1

59 58 81.7 26 81.3 0.4

60 65 91.5 29 90.6 0.9

61 70 98.6 32 100.0 -1.4

'62 71 100.0 31 96.9 3.1

63 68 97.1 26 81.3 15.9

,64 71 100.0 23 71.9 28.1

65 71 -100.0 32 100.0 0.0

28



21

Table 1;_Tak Occurrence and Desirability in the Role of DECAAdvisor,
continued-

Task State:-

,vment Number

(see Appen
dix B)

Performed by
Teacher-Coordinators

in Role as DECA
Advjsors

- Q1(+)

66 71 100.0
67 67. 94.4

68 67 95.7

69 71 100.0
70 71 100.0

71 71 100.0.

72 58 95.8

73 68 198.6

74 64 4.1

75 64 94.1

76 59 85.5
77 97.1

78 69' 1000
79 69- 100.0

67 97.1

81 . 61' 88.4
82 66 95.7

83 - 68 98.6

84 48 69.6

85 39 56.5

86 70 98.6

87 63 90.0

70 98.6

89 65 91.5

90. 69 97.2

91 53 75.7

92 64 90.1

93 66' 93.0

94 71 100.0

- 95 71 100.0

96 70 98.6

97 56 78.9

Desired by Supervisors
and Teacher Educators

' Q2(+)
Difference
1):Q1kin

32

31

32

32

32

32

31

32

28

31

30

31.

31

30

31

29
31

30
24

25

32

32

32

32

30

29

30

30
29

29

28

27

100.

6.9
100.0
100.0
100.0

100.0
96.9

100.0
87.5
96.9

93.8
96.9
96.9
93.8
96.9

90.6
96.9
93.8
75.0
78.1

100.0
100.0
100.0

100.0
93.8

./

90.6
93.8
93.8
100.0
100.0

96.6
93.1

0.0
- 2.5

-4.3
0.0
0.0

0.0
- 1.1

- 1.4

6.6
- 2.8

- 8.2

0.2
3.1

6.3
0.2

- 2.2

-1.2

4.8 ,

- 5,4

- 21,6

- 1.4

- 10.0

- 1.4

- 8.5

3.4

- 14.9

- 3.6

- 0.8

0.0
.0

2.

- 14

29

w
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equal to 50%) of those responding indicated that teacher-coordinators

_shdul, perform tasks. 13, 24, 25, 34, 35, and 43 in. their role as DECA

chapter advisors, which are:

13. Require distributive education students to join DECA (62.5%)

24. Direct the operation of a school store or other business (59.4%)

25. Seek monetary contributions from businesses for DECA activi-

ties (50.0%)

34. Create an interest'in the selection of a desirable occupation

(66.7%)

35. Discuss with members career aspirations (66.7%)

43. Inform absent members of plans and activities (62.5%).

For most of the tasks that the teacher-coordinators indicated they

performed to some degree, the assistant state supervisors, local super-

visors, and teacher educators believed that they should perform these

tasks. However, some differences existed.

As data in Table 1 reveal,for eleven tasks the percentage of teacher-

coordinators indicating thatrihey performed the tasks in'their role as

DE -Chapter advisors was higher than the percentage of assistant state

,/ --

supervisors, local supervisors, and teacher educators, indicating that

the teacher-coordinators should perform the tasks in their rote as DECA

. chapter advisors 6y more than ten percent. These eleven tasks are:

13. Require distributive education students to join DESA

(34.7% higher)

14. Recruit distributive education students to join DECA

(17.9% higher)

19. Evaluate each. member's participation in chapter activities

30-
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(13.0% higher)

2 . Seek monetary contributions from,businesses for DECA

activities (14.8% higher) , )(

27. Utilize values clarit/tation activities (1.9.3% higher)

34. Create an interest in the.. selection of a desirable

occupation (29.1% higher)
4

35. Discuss with members career aspirations (29.1% higher) -

36. Direct members to apply for scholarships (15.8% higher)

43. Inform absent members of plans and activities (27.6% higher)

63. Carry out approved disciplinary action 45.9%Migher)

64. Uphold acceptable standards of behavior in DECA activities

(28.1% higher).

For five tasks, the percentage of assistant state supervisors, local super-

visors, teacher educators indicating that the teicher-coordinators-./

should perform the tasks in their role as 'DECA chapter.adVisors was higher

than the percentage,of teacher-coordinators indicating that they,performed,

the tasks ir role as DECA chapter"adVisors by more than 10 percent.

esefqd taskt!,are,:.

5 CA;.dhapiter'adiVities on

radio -aqd/ cle
''...

Direct the forpatlp ',4n ioio chapter-(21.6% higher)

87: Plan a distrittid/Or;cluster conference/rally (10.0% hijher)

f91. Recommend reference books a d periodicals that should be

added to the library in relation to DECA (14.9%)

97. Seek funding from local school administration for DECA

member and/or advisor participation at DECA activities
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(14.2% higher).

Data in Table 2 reveal statistics concerning the extent that the

. ,task is considered to be a part of the teacher-coordinator's role as a

DECA chapter advisor as perceived by the teacher-coordinators responding",

to the survey. Fifty percent or more of the respondents indicated that

89 of the 97 tasks are significant or substantial parts of their: role as

DECA advisors. Less
2

than 50% of the teacher-coordinatOrs indicated that

the following tasks were a substantial or significant part.of their role,,

as DECA Chapter advisors:
0

25. Seek monetary contributions from businesses for DECA.

activities (21.1% indicated this task was a substantial

or significant part of their role as DECA chapter advisors)

43. Inform absent members of plans and activities (45,.1%)

59. Speak at banquet or professional chapter other,

'than own (38.0%),

76. Direct development of a constitution and bylaws (46.4i)

81., Direct the development of a local DECA.handbook (47.8%)

84. Direct the development and upkeep of a chapter library

(33.3%)

86:N Direct the formation of an alumni chapter (20.3%)

91. Recommend reference books and periodicals that should

be added-,to the library in relation to] DECA (42.9%).

Learning Location 1

As data in Table 3 indicate, for 70 of the 97 tasks, greater than

op% of the assistant state supervisors, local supervisors, and teacher

32 6.,



Table 2

Teacher- Coordinator Perceptions of Extent Task Is

Part of the Role of a DECA Advisor

s

Task Statement

Number (see

Appendix B) Mean SD

Number of Responses 'Per Category

% Part ,% Significan
of Role Part of Role

1

2

3

4

5

5,54 1.73

5,34 1,77

5.80 1.79

5.66 1.53

4.59 .1.86

6 6,15 1.41
7 5.11e 1,61

8 4,34r 1.92

9 5,58 1,81

10 3,31 2.29.

11 4.61 1.86

12' 4,06 1,71

13 '5.23 2.04

14 4.70 .2.38
15 4.54 1.74

16 4,48 2.06

17 5.39 1.83

18 '5003' 1,82

lg. 4.4.1 2.19

20 530, L37

71 0 3 1

71 1 2 0

71 0 2 4

71 0 1 0

71 1 4 5

71 0 2 0

71 0 3 1

71 2' 7 2

71 1 3 , 1

71 10 11 '8

71 3 2 4

71. 2 4 6

71 2 3 2

70 5 7. 2

71 2, 4 1

71 3 5 5

71 2 31 0

71 2 3 (1

70 4 5 6

71 0 0 0

A 14 9 5. 35

7 17 '.6 8 30

3 10 4 3 45

4 18 6 7 .35

7 20 10 7 17

1 8 6

4 20 13

6 25 10

3 12 , 8

5 15 9

8 .46

9 /1
4. 15

7 36

3 10

100.0

98.6

100.0

100.0

98.6

100.0

100.0'

97.2

98.6

85.9

4 '26 ,9 8 16 95.8

8 30 .7 5 9 97.2

7 14 5 4 34 97.2

4 14 .7 2 29 92.9

4 31 7 9 13 97.2`'

6 19 6 10 17 95.8

2 15 10 9 30. 9702

2 22 11 7 23 97.2

8 11 11' 6 19 94,3

4 15 11 9 32 100,0

88,7'
815.9

87.3

93.0

76,1

95,8

88,7

76,1

88,7

52.1

81,7.

71,8

80.3

74,3

84,5'

73.2

90.1

88,7

67.1

94.4



Table 2, Teacher-Coordihator Perceptions of Extent Task Is Part of the,Role of a DECA Advisor,

.coqinued

,

Task Statement

Number (see

Appendix B) Mean S

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

i2

43

44

45

5.42 1.51

5.92

5,37 1,94

3.39 2083

1.86 11,93

4.18 .2.04

3.76 1.90

5.21 1.78

'5.17 1.76

4,18 1.79

'4,10H 1.93

4.49 1,55

3,45 2.32

4.92 2.08

4,99 2.13

Nufliber of Responses Per Category

0 A 3 4 5. 6 7

% Part % Significapt

of Role Part of Role

71 0

7'1 0

71 1

70 23

71 25

71 .4

70 ,4

71, 1

71 "3

.71 3

71,,, 4

71 1\

71 12

71 3

71 3

2. 1 2 17 10 16 23, 100.0 93.0

'1 1 1 14 4 '12 38 100,0 95.8,

3 4 1 18 4 1 98,6 87,3

4 1 3 11 7 4. 17 67.1 55.7

13 10 8 4 0 3 64,8 21.1

4' 7 7 22 7 5 15 94.4 69.0

7 7 9 18 14 b4 7 94,1 61.4

3 2 2 18 11 8 26 98,6 88.7

0 ,1 5 16 13' 10 23 ,95.8 87,3

4 6 5 23 13 ,10 7 95,8 74.6

6, 4 5 23 15 3 11 94.4 73,2

3 3 7 21 18 11 7 98,6 80;3

8 4 8 15 7 9 8 83.1 54,9

4 4 4 13 8 12 ,23 95,8 78.9

6 1 3 15 .7 10 26 95,8, 81,7

4.13 1,85 71 '3 J3 5° 13 24; 4 8 11 95,8 66,2

5,08 2,07 71 3 2 3. 7. 16 1 10 29 95.8 78.9

4.11 '1.85 71 .2 3 7 15 21 5 5. 13 97.2
0

62,0

1,66 2,18 70 7 6 9 10 16 5 6 11 90.0 54.3

X4.234.23 2.10 71 3 6 5 12 18 3 7 IT 95.8 . 63,4

4,25 1,84 '71 0 6 13 21 9 I 16 100:0 66.2.

3.48 1.92. 71 5 7 1 12 19 7' 4 7 0 93,0 , 52.1

3.13 2,01 71 7 12' 8 12. .18 4- 5 2 7 .901 451

4013 .2.25 .71 6 5 . 7 15 19 , 6 .4 -18 91.5 66.2

4.20 1.77 71 1 7 2 11 23 10 7. 10 98,6 76.4'
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Table 2, TeacherCoordinator Perceptionsy Extent Task Is Part of the Role of a DECA Advisor, continued

Task Statement

Number (see

Appendix 13) Mean SO,, N

f

Number of Responses Per Category.

0 14 2 3 4 5 6- 7

Part , Significant

of Role Part of Role

46

47

48

49

r.

5,1

52

53

54

.55

d.

56

Z7

58

59

60

61

62

63

64

65

4,73,08'

5.93 1.52

5,57 174

620 1.41

4,96 1,73

71 2 1 '3 7 27

71 1 0 1 3 10

2 3 4 12

71 0 0 1 4 10

'11 0 1 7 5 20

0 2 1

2 5 4

1 6 5

4, 5 5

11 11 5

3 7 4 9 19

,2 5 2' 5 22

0 6 4 4 10

13 13 10 8 8

6 8 6 10 13

5.21 1,64 71

421 1,81 ;i 71

4.31 1.84 71

4,07 l.% 61

3,37 L2 3,& 71

4.28 2.10 .71

4,77 2.01 70

5021 2th 70

293 2.38 71

389 2.25 71

A

4.25' 1.90 71

4.70 1.59 71

483 2..11 70

5.59 1.39 71,

4.76 1.61 71

66 594 131 )1

` 68 5.34 1.96 70

67 .39 2,19 71

69 , 76 1 50 X71,

70` 546 173 71

5 22

9 .25

10 16

10 19

7 14

4 9 18

6 10 ,40

8 5 36

1 4 51.

7 10 21

67 2611

13 9 11

11 6 11

6 .8 9

4 9 16

4 8 22

'6, 11 29

5 4 10

8 6 14

1 '5 7 13, 16 7 9 13

0 2 3 9 24 '9 TO 14

2 4 3 10 17 2 4 28

0 0 0 2 24 5 10 30

0 1 5 10 1 12, 10 15

0 0 0 1 i'16 9 15 '40

4 6 5 .6 17 8 5 20

3 1 3 3 13,8 7 32

0 2' 1. i7 6 13 32

0 ,3 2 14 6 14 29

974 81,7.,,

98;6 93;0

100,0 t 87,1

100,0 93.0

1000 81,7

A' 100 0

97,2

98.6

.94.4

845

95

971

10E0

817

91.5

9$.6

10000'

97.1

1000

1000

.100,0

944

950.7

loo,d'
l0000

88,7

li.8

690

6E2

52.1

67,6

800

800

38.0

57.7s

63,4

80'3

72.9

97,2

77,5

;,98,6

70:4

.8.811

887

N



Table 2, TeachrCoordinator Perceptions of Extent Task Is Part of.the old of a DECA Advisor, continued

Task Statement

Number (see

Appendix B) Mean SD' N

Number of Responses Per Category,

-0 1 2 3 4 5 6 7

Part Significant

of Role Part of Role

71

72

73

74

75

76

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91,

92

93

94

95

96

97

6.14 1.31

4.92 2.10

5.87 1.51

4.85 2.2'1

4.60 1.99

3.07 2,25

5.52 1.82

,4.90 1.66

5.04 1.90

4.58 820

3.17 2.23

4.38 2,25

5.12 1.16

2.42 2.29

1.51 2.00,

71

71

69

68

68

69

69

69

69

69

69

69

69

69

69

4.90 1.92 \ 71

4.77 2.21 70

4.93 1,76 7,1/

4,17 2.06 71

4.58 2.04 71

2.91 2.28 70

3.72 .2.19 71

332 .2.05 71

5.90 1.58 71

6.34 1.21 '71

434 1.69 ;71.

,3.45 2.57 71

0 .0

3 .3

1 0

5 2

4 1

1

5

1

3

2 11

5 14

2 11,

6 14

9 19

11 12 7 7 14

2, 3 0 18
,0 2 4 6 20

0 4 2 9'17

3 6 5 ,5 15

8 14 7 2 11

5 7 3 '6 13

0 3 2 7 17'

23 8 6 9' 8

32 15 , 5 3 8

1 3

6 3

1 2

6

3' 4

17 4

7 '5

5 4

0. 2

0 '0

1 0

15 7

2 11

7' 8

8' 9

4

8 5

7 3

10

9 tl
4' 6'

7, 6

3

1 12

)6 11'

6 5

1 2

44

26

37

27

19

8

29

17

27

22

9

16

23.

4

3,

5 6 19 4 10 23

2, 3 14 7 9 .23

3 641 9 8 21

3 10 23 5 14

4 7 19 . 8 6 20

10 9 16 4 1 9

9 11, 18 4 3r,i,

' I

a' 10 f.41

0 2, 10 2 5 .52..

4 8 21 1 10 20

5 8 11. 5 5 .15

100.0

95.$.

98.6

94,1'

84.1

97.1

108, 0'

100(0

95,7

95.8'

.11.5

94.2

76.5

75.0

46.4

82.6

78.3

72.5

88,4 47.8

92.8 69,6

1004 .82.6

66, 7
r

33.3

53;6 ,20.3

98.6 78.9

91.4 80,0

9806. 83,1

91,5 69.0

95.8 14.6

75.1 42,9

90.1 5409

93.0 63.4'

100,0

100.0 9702

98,6 81,7'

78.9

CO

4

38



29 ,

educators in Virginia indicated that the task should be learned in the

Undergraduate, pre- service university teacher education program, 'For

the remaining 27 tasks, less than 50% of the respondents indicated that

A
the task should be learned at the undergraduate level. A large portion

of assistant state supervisors, local supervisors, andlAgacher educators

indicated that one task should e learned at the.in-service level rather

than the undergraduate level. his task'was number 24, "Direct the

operation of a school store cs\o her,busines." However, this must be

interpreted in combination with he,fact that thirteen of the 32 super-

visors-and teacher educators r poriding indicated that this task.should

not be performed by the teacher-coor inator'in the role as a DECA chapter

advisor. 'Six of the remaining 19 respondents indiCated that the task

should be learned at the undergraduate level and eight of the 19 remain-

ing respondents indicated that it should be learned at the in-service,

level.

For two tasks, an equal number of assistant state.superviscirs, local

Sup6visors, and teacher eduCatori indicated that, the 'tasks should be

.

learned at the undergraduate level as indicated that it should be learned

at the in-service level. For task number 58, "Direct the preparation

of state and national reports," twelve of the 32 respondents cited the

undergraduate level as the appropriate location for learning while twelve

4

other respondents Indicated that the in-service level was the. appropriate
6

location.

Similarly, for task number`25, "Seek monetary contributions from

businesses for DECA activities," an equal number of respondents indicated

that the task should be'learned at the undergraduate level as indicated

39



Table 3

Assistant State. Supervisors, local Supervisors
and Teacher Educators.Perceptions of Learning Locations

Task State-
ment Number
(see Appen
dix B)

Distribstion of Suggested
Learning Locations*

I M P 0 N N/R

1

2

3

4
5

6

7

8
9

10

11

12

13
14

15

16

17-
18

19
20 .

21

22

23
'24

25

26

27
28

29

30

25

24
18

17

20

30

20

23
29

.15

25

20
17

17

24

.27

26
.2.3

:19

17(

3 0 0 2

3 0 0 2

3 0 0 3

4 0 0' 1

8, 0 0 Z

1 0 0 0

8 1 0 1

6 0 0 1

2 1 0 0

4 0 0 1

6 0 0' 0

5 0 0 1

2' 0 0 1

6 0 0 '0

5 0. 0 1

0 0 1

4. 1 0 0

5 0 1

6 0 0 0

5. 0 0 2

2 ,0

2 1

5 3

9 1

0 2

1 0

2 1'

2 1.

0 0

9 4

1 0

6. 0

0 12

1 8

2 .0

2

1

2

1

7

2

0

0

6

1

15, 7 '3 0 -2 4 1

23 1 o 0 1 6 . 1

19 ,11 0 0 1 1 0

6 ';`8 2 0 3 0 13

5 5 0 0 1, 5 X1,6

20' 10 1 0 0 0 1

11 7 4 0 1 0 9

19 2 0 0 2 6 3

24 4 O. 0 .1 2 1

20 5 0 0 2 0 5

Percentages

U I

78,1

75.0
56.3
53.
62.5

9.4
9.4
9.4

12.5
25.0

0.0
0.0
0.0
0.0:4

0.0e_

0.0
0.0
O.,0

0.0
00

93,8 3.1 0.0' ' 0.0
60.6 24.2 0,0 .0.0

69.7 18.2 0.0 0.0
90.6- 6.3 3.1 0.0
45.5 12.1 0.0 0.0

78.1 18.1 0.0 0.0
62.51 15.6 0,0 0.0

53.1/ 6.3 0.0. NO
53.1 18.8 0.0 0.0
75.0 k15.6 0.0 0.0

8,04 0.0 0,0 0.0

81.3 12.5 3.1 0.0

71.9 15.6 3.1 0.0

59.4 18.8 0.0 0.0

53.1 15.6 0.0 0.o

46.9 21.9 9.4 0.0

71.9 3.1 0,0 0.0

59.4 34.4 0.0 0.0

18.8 25.0 6.3 0.0

15.6 15.6 0.0 0.0

62.5 31.3 :1
0.0

34:4 21.9 12.5 0.0
59.4 6.3 0.0 0.0

75.0 1L5 0.0 0.0
62.5 15.6 0.0 0.0

*U - Undergraduate, pre- service, 0 - Other

I In-service N - Nowhere
-M Master's program N/R'- No response or not considered

P Post-master's program a relevant task

cf:

40
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Table 3, Assistant State Supervisors, Local Supervisors, and Teacher
Educators Perceptions of Learning Locations, continued

Task State-
ment Number
.(see Appen-

dix B)

Distribution of Suggested
'Learning.Lodations*

I M, P 0 N N/R"

Percentages

U

21 3 1 0 1 4 2 65.6 9.4

21 3 1 0 1 4 2 65.6 9.4

18 3 1 0 1 4 5 56.3 9.4

15 - 2 0 0 2 1' 12 46.9 6.3

13 2 0 0 1 A 2 40.6' 6.3

31

32

33

34

--35

36

37

38

39
40

41

42

43
44

45

46
.47

48
49

50

51

522

54u

55

56

57

58

59
60

61

62

63
64

65

3.1 0.0
3.1 0.0
3.1 0.0
0.0 0.0
0.0 1 0.0,

12 6 0 0 )2 4 8 37.5 18.8 0.0

20 4 0 0 1 2, 5 52.5 12,5 0.0

24 0 0 0 1 4 3 75.0 0.0 0.0

21 . 3 1 0 0 2 5 65.6 9.4 3.1

25 4 0 0 0 0 -3 '78.1 12.5. 0.0

0.0
0.0
0.0

0.0
0.0

15 3 0 0 1 12 1 46.9 9.4 0.0 0.0

11 9 0 0 1 9 2 34.4 28.1 0.0 0.0

9 0 :0 0 0 11 12 28.1 0.0 0.0 0.0

20 8 0 0 1 1 2 62.5 25.0 0.0 ,0.0

19 3 0 0 1 8 2 57.6 9.1 0.0 0.0

21 1 1 0 1 7 1 .65.6 3.1 3.1 0.0

15 7 0 0 1 8 1 46.9 21.9 0.0 0.0

16 6 0 0 0 9 1 50.0. 18.8 0.0 0.0

15 9 0 0 2 6 0 46.9 28.1 0.0 0.0

26 2 0 0 0 4 Q 81.3 6.3 0.0 0.0

28 4 0 0 0 0 0 87.5 12.5 0.0 0.0

24 3 0 0 1 2 2 75.0 9.4 0.0 0.0

26 4 0 0 1 0 1. 81.3 12.5 0.0 0.0

24 2 0 0 1 5 0 75.0 6.3 0.0 0.0

20 8 0 0 1 2 1 62.5 25.0 0.0 0.0

25 2 0 0 1 4 0 78.1 6.3 0.0 0.0

24 5 0, 0 0 3 0 75.0 15.6 0.0 0.0

12 12 0 0 2 5 1 37.5 37.5 0.0 0.0

13 2 1 0 1 9 6 40.6 6.3 3.1 0.0

20 1 1 0 1 6 3 62.5 3.1 3.1 0.0

21 4 0 0 2 5 0 65.6 1805 0.0 0.0

17 4 0 0 1 9 1 53.1 12.5 0.0 0.0

19 2 1 0 2 2 6 59,4 6.3 3.1 0.0

16 0 0 0 0 7 10 48.5 0.0 0.0 0.0

20 6 0 0 1 5 0 62.5 18.8 0.0 0.0

*
U - Undergraduate, pi, _eivICL o Wier
I - in- service N Nowhere

-,..

M - Master's program ., R - No respo,,,: or not. Lonsiaered

. P - Post-master's proylam a relevant cask



Table 3, Assistant State Supervisors, Local Supervisors, and,Teacher
Educators Perceptions of Learning Locations, continued

Task State-
ment Number
(see Appen
dix B)

Distribution of Suggested
Learning Locations*

U I f4 4P 0 N N/11

Percentages

U I M P

66

67

68
69

70t

71

72

73

74

75

76

77

78

79

80

81

82

83
84
85

86
87
88

89
90

91

92

93

94

95

96

97

21 10

16 13

18- 9

,22 3 .

24 2

25

22

22

19

26

19'

23

23

10

15

6

7

8,
7'

2

6

5

1

5

7

0

0

0

0

0

0

0

0

0

O.

0

1

0

0

01..
0

0

0

0'

1

2

2

1

1

0

1

0 0

1 1

3

6

5

1

1

0 1 1

0 0 2 4

0 1 2 1

0 1 4 2

0 1 2 .1

0 1 6 1.

0 2 13 2

0 3 5 1

0

a
0

1

0

16 11 1 0 0

13 10 0 0 3

17 6 0 0 2

16. 4 0 0 1

12 9 ,1 0 1

10 6 0 0 1

19 12 0 0 1

15 4 0 0 ]

18 4 1 0 1

17 2 0 0 1

15 7 0 0 1

19 6 0 0 j
17. 6 0 0,1'1

16 5 0 0 2

14 5 0 0 2

1

5,

5

3

2

15

0

11

8

10

5

5

6

8

3

1

2

8*

7

0'

0

0

0

2

4

3

3

3

3

14 3 0 0 1 10 4

13 8 1 0 2 3 5

U Undergra0uate, pre
I - In-service
M Master's program
P - Pbs,t-master's

service

65.6
48.5
56.3
68 8%
75.0

78.1

68.8

68.8
5.4,
81.3

59.4
71.9
71.g
31.3
46.9

50.0
40.6
53.1

50.0
37.5

31.3
59.4
46.9

'56.3
53.1

46.9
/59.4

53.1

50.0
43.8

43.8
40.6

31.3
39.4
28.1

9.4
6.3

18.8
21.9
25.0
21.9
6.3

18.8
15.6
3.1

15.6
21.9

34.4
31.3
18.8
12.5
28.1

18.8
37.5
12.5
12.5
6.3

21.9
18.8
18.8
T5.6
15.6

0.0 0.0
0.0 0.0
0.0 0.0
0.0 0.0
0.0 0.0

0.0 0.0
0.0 0.0 ,

0.0 0.0
0.0 0.0
0.0 0.0 y

0.0 0.0
0.0 0.0
0.0 0.0
0.0 0.0
3.1 0.0

3.1 0.0
0.0 0.0

0.0 0.0.

0.0 0.0
3.1 0.0

0.0 0.0
0.0 0.0
0.0 0.0

3.1 0.0
0.0 0.0

0.0 0,0
0.0 0.0
0.0 0.0
0.0 0.0
0.0 0.0

9.4 0.0 0.0
25.0 3.1 0.0

0 - Other
N Nowhere

n/R - No response ur not considered
a relevant lash
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that it should be learned at the in-service level. However, for-t-Is

task, half (16) of the 32 responding did not believe that the task

should, be performed by teacher-coordinators in their role as DECA'chap-

ter adv.isors. Five of the 16 remaining respondents believed that it

should be learned at the undergraduate level and five cited the in-

service level as being the appropriate learning location.

For six ofthe 97 tasks, ten or more of .* respondents (but less

than half of those indicated that the .task should be performed) indi-

cated that there is nothing of any real substance that needs to be

learned about the activity. These tasks, with the number of respondents

indicating that there was nothing of any substance to be learned out of

the number of respondents who considered the task to be relevant, are

as follows:

41. Distribute and/or discusslIECA-related literature to

chapter members (12 out of 31)

.79. Arrange necessary transportation for members (13 out of 30)

86. Meet with other chapter advisors (15 out of 32)

88. Direct the maintenance and/or care of all chapter

property (11 out of 32)

90. Read literature regarding DECA (10.out of 30)

. 96. Order DECA-related material (e.g., jewelry, plaques)

from the DECA Supply Service (10 out of 28).

For task 43, "Inform absent members of plans and activities," 11

respondents indicated that there Wdb nothing of any substance to be

learned out of 20 ,rebrt,11.9 lhaL 1.116 labk ib a part of the rule of an

advisor (over half).
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For eight of the 97 tasks, ten or more of the 32 assistant state

supervisors, local supervisors, and teacher educators responding -to the

questionnaire indicated that the task should be learned through in-

service activities. These eight task statements are as follows:.

23. Direct a fund raising activity'(11 indicated in-service

level)

26. Direct member participation in marketing projects (i.e.,

free enterprise project, diamond projects) (10)

58. Direct the preparation of state and national reports

(12)

66. Direct members in preparation for district, state, and/or

national conferences,and competitive events (10)

67. Assist in the development of rules and_procedures for

conducting district, state, regional, and/or-Rational

DECA competitive events (13)

81. Direct the development of a local DECA handbook (11)

82. Design a procedure for acquiring consumable supplies

and materials needed by the chapter (10)

87. Plan a district and/or cluster conference/rally (12).

No task statement elicited more than three responses indicating

that the'task should be learned in a master's program. FurtherMore,

for no task did a respondent indicate that it should be learned in a

post-master's program. Alu, for no task did more than three respondents

indicate that it shuuld be laulned in a location other than those listed

in the scale on the qUeLlionnaitc However, one location cited as a

place for learning 4eciticu Laak that wa out included on the Sealc
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was te school or school system in which the teacher-coordinator was

employed.

Task Relevance and Level of Development .

According to the criteria used for selection of a task for inclusion

in training, as described previously, no task was rejected. However,

the level to which a task should be learned, also described previously,

varied among the task Statements. Table 4 includes information citing

that all tasks were selected for training. Also included in this table

are the y-values that indicate the level to which the task should be

learned. Figure 1 reveals that a 7 indicates that a very high proficiency

in the skilled performance of the task is needed, 4 indicates that a

basic ability to,do the task is needed and 0-indicates that no task

development is required.

When related tasks were clustered into topics, the levels of develop-_

ment among the tasks were consistent. Table 22 in Appendix J includes the

task statements as they are clustered into topics for module development

purposes.. Also cited are the levels of development and the appropriate

learning location(s). Fiyure 1 may be referred to for interpretation.

As indicated in Figure 1, those tasks eliciting task development

levels between 0 and approximately 3 should receive no training. No

task in this study elicited such a level. Those tasks that have been

identified as having a level of development between approximately 3 and

3.7 should be developed in such d manner that attention shOuld only be

paid to non-performance concerns of the tasks. Tasks in this study

with such levels were:
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Table 4

lask,Relevance and Level of Development

3

4

5

6

7

8
9

10

11

12

13
14

15

16
17

18

19

'20

21

22

23

24
25

26
27

28
29

30

31

32

33

34

35

36
37

,39

40

'Inclusion

(Relevance)

Level of
Development

SELECT 5.30
SELECT 5.20

SELECT 5.44
SELECT 5.53

SELECT 5.58

SELECT 5.32

SELECT 5.82
SELECT 5.11

SELECT 5.17
SELECT 4.26

SELECT 5.28

SELECT 4.83
SELECT 4.98
SELECT, 5.33
SELECT 5.08

SELECT 4.27
SELECT 5.38

SELECT 5.35

SELECT 5.18

SELECT 5.70

SELECT 5.87

SELECT 5.19

SELECT 6.46

SELECT. 4.94
SELECT 3.67

SELECT 5.68

SELECT 4.99
SELECT 4.97

SELECT 5.26

SELECT 4.90

SELEC`T 4.54

SELECT 4.75
SELECT 4.20
SELECT 4.82
SELECT 4.86

5E1 ECT 5.02

SELECT 5.22

SELECT 4.08

SELECT 4.82
SELECT 4.76

i(,
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Table 4, Task Relevance and Level of Development, continued

Task Statement
Number (see
Appendix B)

Inclusion
(Relevance)

Level of
Development

41 SELECT 4.62

42 SELECT 5.15

SELECT 3.56
;at

,43

44 SELECT '5.34

' 45 SELECT 4.58

46 SELECT 4.56

47 SELECT 6.14

48 SELECT 5.79

49 SELECT 6.59

50 SELECT 4.84

51 SELECT 5.29

52 SELECT 4.60

53 SELECT 4.81

54 SELECT 4.37

55 SELECT 4.93

56 SELECT 4.48

57 SELECT' 5.21

58 SELECT 6.54'

59 SELECT
9

3.77

60 SELECT 4.12

61 SELECT 4.78,

62 SELECT 5.02

63 SELECT 4.77

64 SELECT 4.86

65 SELECT 5.36

66 SELECT 6.61

67 \. SELECT 6.20

68 SELECT 6.14

69 SELECT 5.39

70 SELECT 5.11

71 SELECT 6.09

72 SELECT 5.60

73 SELECT 6.26

74 SELECT 5.57

75 SELECT 4.65

76 SELECT 4.47

77 SELECT 5.61

78 SELECT 4.65

79 SELECT 5.35

80 SELECT 5.42
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Table 4, -Task Relevance and Level of.Development, continued

Task Statement
Number (see
Appendix B)

Inclusion
(Relevance)

Level of
Development

81 SELECT 5.30

82 SELECT 5.78

83 SELECT 5.5'5

84 SELECT 3.81

85 SELECT 4.11

86 SELECT 5.44

87 SELECT 6.30

88 SELECT 5.14

89 SELECT 4.73

90 SELECT 4.64

91 SELECT 4.54

92 SELECT 4.81

93 SELECT 4.91

94 SELECT, 5.81

95 SELECT 6.04

96 SELECT 4.99

97 SELECT 4.98
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25. Seek monetary contributions from businesses foi.

DECA activities (level of development = 3.67)

43. Inform absent members of plans and activities

(level of development = 3.56).

Figure 1 indicates that those tasks receiving levels between 3.77andr\

4.8 should be developed in such a manner that development of speed or

accuracy need not be considered. Those tasks which fall into this range

are as follows:

40
10. Accompany'chapter officers to events other than

bECA events (i.e., other vocational youth group

activities, etc.) (level of development = 4.26)

16. Conduct an organizational meeting of the chapter

(4.27)

31. Direct brainstorming sessions regarding chapter

activities, etc. (4:54)

32. Direct members in group decision making regarding

chapter activities, etc.'(4.75)

33. Direct chapter to provide honors /awards to deserving

individuals other than chapter members (4.20)

38. Direct the preparation of meeting agenda (4.08)

39. Consult the advisory committee and/or other individ-

uals for assistance and advice on activities of the

chapter (4.31)

40. Prepare ni Pmhere ur Parltamentaly Procedures

(4.76)

41. Distribute 11,es UCCA -tclaied literature

I ;)
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to chapter members (4:62)

45. Seek involvement of other school personnel in

chapter activities (4.58)

46. Direct securement of guest speakers for chapter

meetings (4.56) 1

52. Direct the establishment of displays in the school

and community about DECA (4.60)

54. Include information 'on DECA-in distributive educa-

tion brochures, pamphlets, etc. (4.37)

56. Acquaint parents of members with the purposes,

activities, and/or value's of DECA (4.48)

59. Speak at banquet or professional chapter meetings

other than own (3.77)

60. Speak, to school and/or -community groups about
-t.

DECA (4.12)

61. Direct members to make presentations before various

groups (4.78)

53Carry out approved disciplinary, action (4.74

75. Direct initiation activities (4.65)

76. Direct development of a constitution and bylaws

(4.47)

78. Direct aucial ac ivitic (4.05)

84. Direct the devel pment dud upkeep ur a chapter

librari (,i 61)

85. Direct the r,"(1 1 ," ...hapitt (4.11)

89. Arrange 1dt...drawly w rk au,az and storage space

-)0
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A

to facilitate DECA activities (4.73)

90. Read literature regarding DECA (4.64)

91. .Recommend reference books and periodicals that

should be added to the library in relation to

DECA (4.54).

The remaining 69 tasks elicited levels of development higher than

4.8. The higher a task level was, the more attention would be given to

training in relation (o performance speed, accuracy, and/or excellence

of task ability. Table 4 displays all 97 tasks cited on the instrument

and their levels of development.

Responses to Background Questionnaires

Teacher-Coordinator Responses

.
The following information was gathered concerning characteristics

of the responding teacher-coordinators.

Sex. Of the teacher-coordinators responding to the questionnaire,

57.7% were male and 42.2% were female (see Table 5).

Years of Teaching Experience in Distributive Education. Almost

24% of those responding had taught Distributive Education fOr ten or
re.

more years. Over. half (54,9%) of the teacher-coordinators had taught

Distributive Education for five or less years (see Table 6).

Completion of-Requirements for Certification. Of the teacher-

coordinators responding, 85.7% had completed the-requirements of an

undergraduate Distributive Teacher Education program for state certifi-%

cation and 14.3% gad completed the requirements in a summer certification

program (see Table 7)
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Table 5,

Sex of Teacher-Coordinators

Sex

Male

Female

Frequency
Cumulative
Frequency Percent

Cumulative
Percent

41 41 57.746 57.746

30 71 42.254 100.000

Table 6

Distributive Education Teaching Experience of Teacher-Coordinators

Number
of Years Frequency

Cumulative
Frequency Percent

Cumulative
Percent

0-1 13 13 18.310 18.310

2-3 14 27 19.718* 38.028

4-5 12 _ 39 16.901 54.930

6-7 7 46 9:859 64.789

8-9 8 54 11.268 76.056

10+ 17 71 23.944 100.000

Table 7'

Completion of Requiremcni for Certification of Teachei.-Coordinators

Location of Completion
of Requirements Frequency

Cumulative
Percent Percent

Cumulative
Percent

No Response 1

Undergraduate Distribu-
tive Teacher Education
program oU 60 85./14 85.714

Summer Certification
program IU /u 14.28b 100.000
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University Attended. Forty percent of the responding .teacher-

cOordlnators had attended Virginia Polytechnic Institute and State

University to Complete the Distributive Education courses required for

certification, 28.6% had attended either Virginia Commonwealth University

or Richmond Polytechnic Institute, 20% had attended Old Dominion Univer-

sity, and 4.3% had attended the newest teacher education program in Vir-

ginia.at James Madison University. The remaining 7.1% had attended a

university outside Virginia. For each of the following institutions,

one teacher-coordinator indicated completion of Distributive Education
. -

courses for certification: Bowling Green State University.(Ohio), New

York Universip, University of Maryland, University of North Carolina at

Greensboro, and Winthrop College (South Carolina) (see Table 8).

Educational Background. Over half of the teacher-coordinator

respondents (53.5i) indicated the Bachelor's degree as the highest level

of education attained. A Master's degree was indicated as the. highest -j

level by 33.8%. One individual had completed a Ph.D. degree (see Table

9).

Membership in Collegiate DECA. Most of the respondents (68.6%)

indicated that they had been memberi of Collegiate DECA in college (see

Table 10).

Number of Teacher-Coordinators in the School. Thirty percent of.the

respondents were employed in schools with.single-Coordinator Distributive.

Education programs. The remaining 7U% were in schoOls with multiple-

staffed programs. Une teacher-uoudinator Indicated thAt seven Distribu-

tive Education teaLher were In (see fable 11).

j



Number of Distributive' Education Students in the School. The

number of Distributive Education students in the high school in which
I-)

the respondent taught ranged from 22 to 250. ,A great deal of variance

seemed to be present among the respondents in relation to the number of

Distributive Education students i441 n the school. Half of the respondents

I/

indicated that there were 110 or fewer Distributive Education students

and half indicated -that there were over 100 Distributive Education -

students (see Table 12).

Belief Statement. The respondents were asked to indicate whether

or not they felt that the following statement reflected their belief in,

relation to DECA's rale in the Distributive Education program:

DECA should be co-curricular in that it should pro-
vide opportunities to further develop competendes
normally learned in the classroom and on the job and
should, furthermore, provide opportunities to acquire
additional competencies, such as leadership and social
skills. (Crawford, 1967, p. 24)

Of the teacher-coordinators responding, 94.3% indicated that the above

statement reflects their belief and 5.7% indicated that it did not (see

Table 13).

Assistant State JupCr viso, I buRervlsor, and Teacher Educator

Responses

. The following IhrUIMatiO) Vict gathered concerning characte istics

of the responding assistanti.Ace ..uperviso,s, lu.al supervisors, and

teacher educators or Distributive tducalluu in Virginia.

Present Posi(i Itucc -sislcuil slate ,upervisurs, eleven 104-di

supervisors, and hc, cdu,,,cs 1,spuudc,1 to td.is sUrVcy (Sec
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Table 8

University Attended by Teacher-Coordinators

University Frequency
Cumulative
Frequency

No response 1

Virgitlia Polytechnic
Institute & State
University 28 28

Virginia Commonwealth
University or RPI 20 . 48

Old Dominion Univ. 14 62

James Madison Univ. 3 65

Other 5 70

Cumulative
Percent Percent

40.000 40.000

28.571

20.000

4..286

7..143

68%571

88,571

2.857

100.000

Table 9

Educational Background of Teacher-Coordinators

Highest 'Level of
Education Frequeticy

.Cumulative
Frequency

.

PerCent
Cumulative

Perdent

BachelorIciegrge
. .1

,Bachelor'S + 30 qtr./
20 sem. hours

Master's degree

Doctorate 1A "l

4'.

,38

8

24

1

38
.

-1

46

.70

71

53.521

,

11`..26$

33.803

1.408

53".521--,

, ,

64-.789

98:592
- .

100.000

Table 10'

Membership in Collegiate DECA of Teacher-Coordinators

Member of Collegiate
DECA

Cumulative; '
Frequency Frequency , Percent Percent

Cumulative

No response

YeS 48 48 68:571 '68.571

No 22 70 31.429 100.000

L1

,5
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Table 11 ,

Number of Distributive Education Tedther-Coordinators

in Schools of Surveyed Teacher-C6brdinators

Number of
Teachers Frequency

No response 4 1

1 21

2 13

3. 26

9

1

Cumulative. Cumulative

Frequency Percent Percent'

21

34

60

69

70

30.000 30.000

18.571 48,571

37.143 85.714

12.857. 98.571

1.429 100.000

Table 12

Number of Distributive Education Students in

Schools of Surveyed Teacher-Coordinators

NUMber of DE
Students. Frequency

Cumulative
Frequency Percent

Cumulative.
Percent

No'response 1

....

/

22 1

Al
1.429 '1.429

31 1 2 1.429 2.857,

33 2 4 2,857 5.714

36 1 5 1.429 z7.143

40 3 8 4.286 11.429

41 1 .9 1.429 12,857

42 2 11 ' 2.857 1 .714

43 2' 13 2.857 8.571

45 2 15
,

2.857 21.429

46 1 16 1.429 24.286

47 1 17 1.429 24.286

50 2 19 2 857 27.143

51 1 20 1.429 28.571

56
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Table 12, Number of Distributive Education Students in Schools of Surveyed

Teacher-Coordinators, continued

Number of DE Cumulative, mulative

Students Frequency .Frequency Percent Percent

52 1 21 1.429 30.000

54 1 22 1.429 31.429

65- 2 24 2.857 34.286

7,2 1 25 1.429 35/14

80 3 28 4.286 40.000

.86 1 29 1.429 41.429

89. 1 , 30 1.429 42.857

90 2 32
,..

2.857 45.714

92. 1 33 1.429 47.143

100 1 34 1.429 48.571

110 1 35 1.429 50.000

114
01

36 1.429 51.429

115 1 37 1.429 52.857

116 1 38 1.429 54.286

120 3 41 4.286 58.571

125 1 42. 1.429 60.000

137 1 43 1.429 61.429

140 1 44 1.429 62.857'

147 1 45 1.429 64.286

150 11 56 ,-- 15,.714 80.000

152 2 58 2.857 '82.857

153 1 59 1.429 84.286

160 2 61 2.857 87.143

170 1 62 1.429 88.571

200 4 66 5.714 94.286

210 1 67 1.429 95.714

250 3 70 4.286 100.000

5 7
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Table 13

Belief Toward DECA of Teacher-CoordinatorS

Cumulative Cumulative

Belief. Frequency Frequency Percent Percent

No response

No

Yes

1

4

66. 70

4 .

5.714

94.286

5.714

100.000

58
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Table 14). One assistant state supervisor, one local supervisor, and one

teacher educator were not sent questionnaires because they were closely

associated with the development of the instrument and responses from them

may have biased the results. Ninety-seven percent of the eligible assis-

tant state supervisocs, local supervisors, and teacher educators responded

to the survey.

Sex. Twenty-three of the respondents were male and nine were female

(see Table 15).

Experience in Distributive Education. The great majority (74.2%) of

the respondents indicated ten or more years ofexperience in Distributive

Education .(see Table 16).

Educational Background. All respondents indicated possession of a

Bachelor's 4egree. Every respondent except one indicated possession of a

Master's degree and eight respondents indicated that they hold a Doctorate

(seeIable 17).

Experience as a High School Teacher-Coordinator. Responses to the

question concerning the number of years that the assistant state super-

visor, local supervisor, or teacher educator.had been a high school

teacher-coordinator ranged from zero to eleven. The majority of the

respondents (64.4%) indicated that their experience as high school

coordinators was either 4, 5, 6, or 8 years (see Table 18)

Years Since High SchoolExperience. Responses to the question which

asked for the number of years since the respondent had been a high school

teacher - coordinator ranged from zerofto twenty. A fairly normal distribu

tion of responses occurred in this category (see Table 19).

Belief. Statement. In response to the belief statement stated

M. I

3
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Table 14

Distribution of Responding Assistant State Supervisors,
Local-Supervisors, and Teacher Educators

\r"

Type of Retpondent

.,

Frequency

.

Cumulative.
Frequency

,

Percent

'

-Cumulative

- PerCent

Assistant State
Supervisor's- 3 ,3' 9.375 : 9.375

Local Supervisort 11 14 34.375 43.750,

Teacher Educators 18" 32 56.250 100.000

Table,15

Sex of Assistant State Supervisors,
Local Supervisors, and Teacher Educators

Cumulative Cumulative
Sex Frequency Frequency Percent Percent

Male 23 23. 71.875 71.875

Female 9 32 29.032 100.000

Table 16

Years -of Distributive f.Ocation Experience of Assistant State
Supervisor9s,1 Loicaupervisors, and Teacher Educators

Number of Years Freglency
Cumulative
Frequenc Percent

CumulatiVe
Percent

No response 1

4-5 2 2 6.452 6.452

6-7 1 3 3.226 9.677

8-9 es 5 16.129 25.806

10+ .23 31 74.194 100.000
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4 Table 17

Educational Background of Assistant State Supervisors,

Local Supervisors, and Teacher Educators

Educ4tional Background Frequency
Cumulative
Frequency Per ent

Cumulative
Percent

No response 1

Bachelor's + 30 qtr./
20 sem. hours 1 1 3.226. 3.226

MaSter's 13 14 41.935 45.161

Master's + 30 qtr./
20 .sem. hours 9 23 290032 74.194

Doctorate 8 31 25.806 100.000

Table 18

Years as a High School Distributive Education Teacher-Coordinator

of Assistant State Supervisors, Local Supervisors, and Teacher Educators

Numberof Years Frequency
Cumulative
Frequency Percent

Cumulative
Percent

No response 1

0 2 2 6.452 6.452

2 3 5 9.677 16.129

3 2 7 6.452 22.581

4 3 10 9.677 32.258

5 9 19 29.032 61.250

6 4 23 12.903 74.194

8 4 27 12'.903 87.907

9 2 29 6.452 93.548

10 30 3.226 96.774

11 31 3.226 100.000

6'
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Table 19

Years Since Teaching at 4,be High School Level of Assistant State

Supervisors, Local Supervisors,'dnd Teacher Educators

Number
:Y4ars

4,-..,1'

I .response

of
'Frequency

Cumulative
Frequency Percent

Cumulative
Percent

1

A,,v.,.

#';'%,.

2
t

1

2

3

6.452

3.226

6.452

9.677
!"-a- :,2

2 5 6.452 16.129
7 7.0

a. 3 3 8 9.677 a 4 25.806

4 3 11 9.677 25.484

:71 6 2 13 6.452 41.935

.8 4 - 17 12.903 54.839
;

9 2 19 6.452 61.290

10 1 20 3.226 64.516

12 3 23 9.677 74.194

13 3 26 9.677 83.871

14 1 27 3.226 87.097

15 2 29 6.452 93.548

17 1 30 3.226 96.774

20, 1 31 3.226. 100.000

Table 20

Belief Toward DECA of Aslistant State Supervisors,

Local Supervisors, and TeacherlEducators-

Belief
Cumulative Cumulative

Frequency Frequency Percent Percent

No response , 1

No 0

Yes, 31,

,1

4
31 100.000 100.000
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previously, 100% of those responding to this question indicated that

the statement reflected their belief (see Table 20).

Modules Description

An initial listlbf the items.to be Included in the modules and an

initial draft of the module format were developed by the project direc-

-.tors and presented to the ACTIreeducation advisory committee. Upon

recommendations of that committee, the list of items and the format were.

revised and the final versions adopted.

The following ite s are includeg in each module:

1. DECgchapter advisor module number
4,

2. Title of the module (topic) \6

3. Terminal objective (a synthesis statement of the
competencieOncluded in the?thodule)

4. E objectives (the competency statements)

5. Level of aining (pre-service or in-service)

6. Learning activ lei (including review, instructional,
and evaluation - individual and group activities)

7. Resources

8. Instructional materials including transparency masters,
handouts, and rating sheets.

The format of the modules contains each of the above items.

outline of the format is presented in Figure 2. a.

The modules are bound in three-ring loose-leaf dark brown notebooks..;

This allows for'fTexibility in the use of the modules and allqws for the

addition of supplementary and updated materials into the modules.

The page colors are coded, as follows:

A 63



DECA CHAPTER ADVISOR: MODULE

Title of the Module

TERMINAL OBJECTIVE:

RESOURCES:

EN LING OBJECTIVE

Ai

4

LEVEL LEARNING ACTIVITY

PRE INS

Figur)e

REVIEW:

INSTRUCTIONAL:.

EVALUATION:

Module Format

b.
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India - teacher resource guides

Green - evaluation instruments

White - transparency masters and other instruc-
0 tional materials.

The following resources are frequently cited in the modules:

1., The Center for Vocational Education, PBTE Modules,

'AAVIM, University of Georgia, Athens, Georgia.

2. DECA Handbook, DECA Related Materials, 1908 Association Drive,

Reston, Virginia 22901

3. DECA Chapter Management Guide, DECA Related Materials, 1908

Association Drive, Reston, Virginia 22901

Evaluation oil' the Project

Reaction to Task (Competency) Survey

All teacher-coOrdinators, assistant state supervisors, local super7

visors, and teacher educators surveyed were asked to complete an evalua-

tion form. This instrument, asked seven questions concerning the survey.

Also, an open-ended question was included which called for recommendations

for' improvements and corrections for the survey-(see Appendixji).'

Each respondent was asked to respond to each of the seven items by

circling one po t on a five point pie that ranged from strongly agree

to strongly sagree as follows:

bol

U

D

SD '

Meaning CQde Value,

Strongly Agree -5

Agree
,,

'04 4

Undecided
o

43

Disagree 2

Strongly Disagree 1

645



Review of the data in Table 21 reveals that responses to each of the

seven statements were in agreement with the overalibrvey process.

Each.group, including teacher-coordinators, assistant state supervisors,

local supervisors, and tearer educators, reacted positively to each of

',the evaluation statements.

Responses to the open-ended item, "Please recommend any improvements

or corrections for this survey questionnaire," were as folloils.

Three teacher-coordinators expressed concern related to the separa-s.

tion of DECA and Distributive Education. One teacher-coor.dinator claimed

that it is "very hard to separate DECA and DE in talking about things con-

cerning competencies and career goals." Another stated, "I'm inclined to

- think that some tasks are putting DECA before DE ... let's keerour

priorities in focuS - DECA is important,- but should not outshine DE."

A third teacher-coordinatoi. stated; "Primarily, I teach DE - not DECA -

.,although DECA is a considerable part of my program., It is co-curricular -

but let's not push DECA as',the DE curriculum."

Another concern expreied ,by teacher-coordinators related to the

difference between advisors performing tasks and advisors being respon-

sible for the perfrmance of the tasks by DECA members. One teacher-

coordinator wrote, "... all of the tasks listed are important and I am

heavily involved in 95% of them. However, one might look at this survey

and think that I do all the work and students do very little. To the

contrary, I am heavily involveg,with most of the tasks, but side by side

with students." Another teacher-coordinator asked, "Did significant part

mean that I spent a lot of time doing the activity - that when it was

C-

011
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Table .21'

Reactians to Evaluition Statements by Type of Respondent

Statement

Type of ,

Respondent Mean

1, The tasks listed on this questionnaire seemed to

include most of the activities I perform in my

role as-a DECA chapter advisor,

4

The tatks.listed on this questionnaire seemed to

include most of the activities rbelieve should

be performed in the role of a chapter advisor,

2, The general format of the questionnaire seemed

reasonably simple and easy to complete.

3. I' feel reasonably certajnAhat my ratings indicate

fairly accurately ,what I o in my role as a DECA

chapter advisor.

I feel reasonably certain that my ratings indicate

fairly accurately whkt I believe to be the role of

a DECA chapter advisor,

4, I found it reasonably easy to think of my role as

a DECA chapter idvisor in terms of the tasks listed

in theluestimaire.

Teacher- Coordinators

Assistant State Supervisors

Local Supervisors

Teacher Educators

Teacher-Coordinators

Assistant State SUpervisors

Local Supervisors

Teacher Educators.

Teacher-Coordinators

Assistant State Supervisors

Local Supervisors

Teacher Educators

Teacher-Coordinatdrs

.1 found it reasonably easy think of the role of Assistant State Supervisors

a DECA chapter advisor in terms of the tasks listed tdcal Supervisors

in the questionnaire, Teacher Educators

G7

4,51

5,00

4,73

4,56

4,28

5,00

4,36

4,25

4,16

4,33.

4,64

4.25

4.00

4.33

4.30.

4.00



"able 21, Reactions to Evaluation Statements by Type of Respondent, continued .

*Statement

Type of,

Respondent Mean

5.. The directions provided were reasonably clear and

understandable, .

6. The task statements were reasonably clear and

accurate, at least for the ones that are part

of my role as A DECA chapter advisor.

The task statements were reasonably clear and

,accurate, at least for the ones-that are part

of the role of a DECA chpater advisor.

7. This survey seemed to be a good way to describe,

my role as a DECA chapter advisor.

This"suAfey seemed to be a good way. to describe

the role of a DECA chapter advisor.

d

Teacher-Coordinators '4,.39,

Assistant State Supervisors 5,00

Local Supervisors 4.36

TeacheNEducators, 4013

Teacher-Coordinators 4.28

Assistant State Supervisors 4,33

Local SuRervisors 4,18

Teacher Eaucators 3.94

Teacher-Coordinators

Asitstant State:Supervisors

Local Supervisors

Teacher Educators

4

4.04

4,00

3.91

3.81

r
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.

. .

done I was substantially-significantly the one.doing it and not a student?"
. ,

, Three teacher-coordinators indicated concerns related to the scale.

A teacher-coordinator wrote, "The rating scale was hard to use. There

isn't enough difference between 4 and 7 and too much between 0 and 40"

Yet, another teacher-coordipator contradicted that statement by stating,

"Seven choices made it difficult to clearly define my ro'le.". A third

teacher-coordinator suggested that a stale should be used that would

include an assessment as to whether or not a task was on-goin6 or done

()ride a year or less.

One teacher7coordinator suggested that information concerning the

type of area or school system in which the teacher-coordinator was employed

would be useful. Anotperteacher-coordinator indicated that the survey

was too long. Three teacher-coordinators expressed concern that return

postage.was not provided; Two teacher educators and one local supervisor,

eXpliined chosind specirk. responses in relation to the learning location.

Three teacher educators eApressed Loncern related to the use of the

word,, "direct" as a vet t, ire (he task sLatements. One teacher educator

stated, "... 1. all the utLh aLLIvicies you will have different degrees

of involvement yet. ',.11r,Lt the activities of ...' doesn't seem to allow

for this ... Sume of the activities would ar4uire? in my mind, an active*

involvement on the part the Lea.,her. Other activities would have the

9,
teacher in d [Vivre pc151ve lole as an overseer or a manager. Still other

activities I would pretyf Co sc..c ,LLomplished totally by the students -

but realistiLally the /ea,r,c. wu.id be held resgOnsible for any and all

activities carried oUt by ,11:.ti IL.11ve cdhLatldn StUdent5.7
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Another teacher educator.suggested. that many of the statements begin

with "Direct students in the ..." rather than "Direct ...". A third

teacher edutator stated that the "chapter advisor should see that most

of these tasks are completed tut the officers and committees (made up

of club members) should direct (guide, control, regulate) many of them."

Two supervisors indicated that a. point on the scale should have

been, "co4impn sense". One teacher educator xplained that some tasks

were not lgked because they were not unique to the role of the DECA
o

advisor. .teacher educator stated that comprehensiveness could have

been judged if the tasks' had been grouped into functional or other desig-

ecategoriesk,- teacher educator asked why the researchers did

'Use the Corbin study.

Evaluation of Instructional Modules

Phase II ofthis project calls for a field test of all instructional

modules developed through Phase I of the project. 'This field test would:

/

be conducted/at each of the four universities iri(Virginia providing
rt

distributive teacher educatiun. This field test is planned for the fall

of 1979 and winter or I980 . 1

'Attu KLGUMMLNUATIONS

Conclusions

Thy lazt. II And validdtioh wocess indlLoLed that uver

hair or the high tau, .,L,un teacher-coOrslinatur. in

Virginia bcilavc that oLLA Lh,pler ddviurb Lhey

cash ur Ltic 9/ L ;As:, 0Ni 4..;.; Fut ii1C11114J1 e V I rc, to In
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assistant state supervAors, local supervisors, and teacher educators
/

agree with the teacher-coordinators and believe that each of the 97 tasks

should.be performed by teacher-coordinators in their role as DECA chapter

advisors. However, differences occur in the legree of agreement between

the teacher-coordinators and the assistant state supervisors, local

supervisors, and teacher educators.

Also, the extent to which the taskg'are performed and their importance'

varies among tasks, according to Virginia Distributive Education teacher-
,

. coordinators. Over half of the teacher-coordinators believed that 89 of

the 97 tasks are significant or substantial parts of their rdle AMECA

advisors. Less than half of the teacher-coordinators indicated that the

following tasks are significant parts of their role'as chapter advisors:

1. Seek monetary contributions from businesses for DECA

activities.

2. Inform absent members of plans and'activities.

3. Speak at banquet o proipssional chapter meetings other

than own,

4. Direct developmentO a constitution and bylaws.

5. Direct the deyelopment uf a local DECA handbook.

61 Direct the development and upkeep of a chapter library.

7. Direct the formation of an aluMni chapter.

8. Recommend reference ugOks and periodicals that should be

added to the library in relation to DECA.

Most Virginia abSlztdia SLalc buperviiors, IuLal supervisors, and

teacher educdtorb LcIlcvdd that. a iliajoi tty uf the 97 listed tasks :diuuld

be learned in ond,kjiadildt... Nr ecylLe LaLhti ,:duCaturi dt d uhiversi*



HoWever, less than half of t is group indicated that 27 tasks should be

learned at the undergraduate level. More assistant state supervisors,

loca4 supervisors, and teacher educators believed that one task should .

be learned at the in-service level rather than the undergraduate level,

namely, "Direct the operation of a school store or other business." How-

ever, this must be interpreted in combination with the fact that 41% of

the assistant state supervisors, local supervisors, and teacher educators

did not indicate that this task should be performed by the teacher-

coordinator in the role of DECA advisor.

For the following tasks, an equal number of Virginia assistant st to

supervisors, local supervisors, and teacher educators indicated that th

tasks should be learned at the undergraduate level as indicated that it

should be learned at the tn-service level:

1. Direct the preparation of state and national reports.

2. Seek monetary contributions from businesses for DECA

activities.'

However, for the secuild task, half of the assistant state supervisors,

local supervisors, and (cache! educators did not believe that the task

should be performed by Leacher coordinators in the role as DECA chapter

advisor.

For one La.k 16.I llnan h44If ut Lhe 3tdLe supervisors,

IOW sycrviur, and kcaLln.f cdnLatula whu indicated that the task

bhuuld be perrutmaA aa a pal t _I ule !al_ or a ULLA advfzur taqileVed lhal

Cheri w4S nothing 1,4 y in; itdrrnA ab,,uL the dCtivIt.y.

ihis task was, "1r., . J, bed,( menit," or kidils d-d dLt IvItie
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was drawn that, each of the 97 tasks merited inclusion

4 training4 According to pre--established standards, no task was rejected
.

based upon findings of the survey. Howe1er4--the level to which a task,
. ,

dLshoulil be learned 'varied among the task statements.
''",---,.r

When related tasks wereclustered into a topical outline, thdJevels
_ -

to which the tasks should be developed were somewhat consistent. Based

upon the reactions of the assistant state supervisors, local supervisors,

and teacher educators regarding the learning locations of the tasks, each

task was identified as either needing to be taughtat the pre-service, in-

service, or both levels. In Appendix j, the tasks are clustered into topics

and each task's level of development and suggested learning location(s! are

identified.

Implications and Recommendations

Since each task was identified as needing thining, but the degree,

to which the task should be learned varied among the tasks, it was deter-'

mined that the instructional modules should be developed in such a way

that those tasks meriting a higher degree of training than other tasks

should be stressed in the modules. Learning activities would be designed

for individual tasks based upon the level of development identified through

this study. Those tasks with a level of development higher than 4.8 on

the scale of 7 (see Figure I and Appendix J), would receive increasing

attention in training in ;elation to performance speed, accuracy, and /or

excellence or LaziN ability Inc hi4per the level, the yreater would be

the attention paid Co tlic4. ratAuta hoe ta.sk .ich ICvela ut devclup

ment lower than 4.o would . n, Acvelopmenl ,r or ..,..LuiaLy.

Vol- tasks with IeveI uf nt LclwLch i a"(.1 /, atLc"lion
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would only be paid to non-performance concerns of the task. No task was

identifierthat mould not require any training whatsoever.

The instructional modules were developed based upon the recommenda-

tions cited above. Furthermore, the recommendation was made that the

assistant state supervisor, local supervisor, and teacher educator

responses to the learning location question be considered in the develop-

ment of the modules and,that these locations be identified within the

moklules next to each task statement.' Furthermore, sincpethe learning

locations showing merit bued upon the findihgs of th study were the

undergraduate, pre-service university teacher educa n program and in-

service education, the learning location(s) for each task was to be iden-

tified as either "pre-service" or "in-service". The project directors

writing the instructional modules didiidentify each task with the learn-

ing location as recommended in this study.

It is reLoilinended that the instructional modules devehmed during

this study be field tested at the four universities in Virginia offering

Distributive 1
Phase II of this project Will provide

,1
such an opportunity to determine such items as the following:

1. Whether u1 owl the modules are manigeable.

as

Z. whether not the items Included in the modules are

clear a.d mdersta"dable

WhcLiiLl 'to( the rivitles cited in the
modules ak,ualty d_velop th, ar4ropriace competencies.

4 whk,th...,, tAl "tA( r.. I u sutpiestion.. and ratiny

sheets ed, mire the competent: Ls validly and reliably

Whethc. ui "ut thk; i r, m, tl-",i m4 to t t .ic .ApprO,

ate, u.t. aLie, Wa anti w3ithwrile.
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The modules developed in this study should be used at the in-service

and pre-service levels of teacher education. Most modules are appropriate

for use at either level. Since many teacher-coordinators in. Virginia have

not been
04
trained for these activitte4 a'horough in-service program for

all teacher-coordinators in Virginia should be conducted using these

modules.
;,.

.

AJuither recommendation is that the modules'. be used in pre - service'

teacher education at each of the four Virginia universities offettzg

Distributive Education. The importance of these tasks, as reveed
1 .1,

through the findings of this study, merit a:recommendation that each

Distributive Education student shout, e trained in,these tasks before

being certified to teach Distributive' ducation by the'state department

1,

of education. If.DECA is to be a co-curriaar, integral part of the

DiStribUtivetducation program, the Distributive Education'teacher-.

coordin for who serves as the local DELA chapter advisor must develop

the prof s lona! CUmpcicm.leS needed to 1e proficient in this area.

4Therefore, each Distributive Education teacher-coordinator in Virginia

should be proficient in each task identified as important in this study

- A
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' Instructions to Corisultants

Please review the task statements provided to.deterMine the following:

1. Whether or not the statement is indeed a task (see definition
of a task below). If you do not believe it is, place an "X"

in front of the. statement.

2. Whether or not the statement is clear. Is there only one.

interpretation a teacher-coordinator would make? Does the

statement meet the criteria,listed below? Revise the state-

ments as you see fit.

3.__W4ther or not all tasks are listed. List any tasks'that,

you believe a teacher-coordinator performs in his/her

role as a DECA advisor that is not found on this list.

Pefinition of a task: "a meaningful unit of work activity generally
performed- on the job by one worker within some limited period of

time"
,

Structure of d 1.41 aLemcnt.. a task statement IS a declarative state-

ment 7/1-6 ffiTieE517115iFint parts: (1.) an action verb, (2) an object

of the action verb, and (.0 a qualifying phrase when necessary.
The task is a brief and clear statement whikh involves an employee

interaction with objects, equipment, maters p people,'-informatton,
ideas, date, events, and ,onditions; the *dbj ,t of the action verb

should be Understood by the employee to be "I"1

1. Be Stated yrdmaticdii, with d present ten, .,"1.-ioh vact,

Object of the action v_rb with the subject "I" omitted, but
understood. when ne,essaty, qualirying phrases may -become a

pawtof the sente.ce.

4 Reflect perrurmanLe that Ia, what. work Iz dohc.

3. Avo\id C.041eb Ch.A. are LUJ spcifik or trivial.

4_ Avoid aCLIvIticb that did Cuu yreral.

5. Avoid the use or vutpi ur ambiglluus

6. be worded Sp dia. Jny _r he task r,,tih4 I....0 -
sense whe applfta to it

/. Avoid multiple a,,liun

a. Avoid multiple obj,...t .. li.

L, ILEL151.1u. a Cask 4tAtelhcht.:
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9. Avoid joining more than one.activity statement into a single

task statement.

10., Be capable of standingqone.

11. Be stated using terminology appropriate to the occupation.

(DECA Advisor) being studied.

(Ammerman, H..L.0kPerformance Content for Job Training: Stating

the Tasks of the Job. Columbus, Ohio: :The Center for Vocational

Education, The Ohio State University, March , 1977. As condensed

by Williams, T. M., Berns, R. G., and Turner, B. H., Systematic

Procedures for IDECC Curriculum Development, Columbus, Ohio: MAX,
Inc., 1978, ,

v.,

<.
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********4r *******...*****************,*****..******************

s
KEY

0 - Definitely not a task performed in my rolp as a DECA Chapter Advisor

1 - Under unusual circumstances may be a minor part gf my role as,a

-Chapter Advisor'
.2

3

4 - A substantial part of my role as a DECA Chapter Advisor
5-
6 -
7 - A most significant part of my role as a DECA Chdpter Advisor
***********************************************************************

Circle One

1. Direct the election of officers. 0 1 2 3 4.

. Direct the installation of officers. 0 1 2 3 4
4

3. Obtain
e
per-mission from school administrators

and parents/guardians for member participa-
tion in DECA activities. 0 1 2 3 4

4., Take urtit.cr Lu a leadetz,h1p Lralrriny
sess ion. u I Z s 4

. 5. Conduct leadership training, for membersom 0 1 2 3 4

6. Orient members to DECA. -2 3 4

'7. Direct the delegation of responsibilities
to members.

8. Dire'LL ComMillue L. .-",11_L
tasks.

9. Coordinate II IL ( I

. tional Activiti j 1 4 5 u

0 1 2 3 4

I

5

5

5 6 7

5 6 7

5 6

5 6,

5 6 7

o /

30. Accompany chapte.
than DECA events 0.E. Lot E.; v nal

youth activities, etc.) 4

1)



721, .

1 ,

****4******************************************************************
' .

J7 '
_KEY

\'

S

0 - Definitely not a task performed in my role as a DECA Chapter Advisor
1 = Under unusual circumstances may be a minor part of my rale as a

DECA Chapter Advisor

46

1

2

-\ 3'1

4 - A substantial part of my role. as a DECkChapter Advisor
5-
6-
7 - Amost sigriificant part of my role. aS a DECA Chapter Advisor
*************************A-*********************************************

Circle One

11 . Direct the evaluation of chapter activi= r

ties. 0 1 2 3 4 5, 6 7

12. Direct the formation of committees. .1' 0 1 2 3 4,5 6
740'

13. Require distributive education students
to join DECA.

14. Recruit OP students to join DECA.

15. Direct maintenance Of chapter records
(e.g., minutes, tr asury records).

- 16. Conduct an organization 4 meeting'of
the chapter.

17. Direct members In develupiny a yearly
program of work.

18. diteLI members In 116c deVrmInaLIun UT
goals lor the naoter

IJ LVdiu.616.; ,1

chapter .Ltiv

0 1 2 3 4 5 6 7

0 1 2 3 4' 5 6'7

U

2 3 4 5

1 2 3 4 5 6

ul L34 bb7

I .3 4 5 b

c,

7

I

A +
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*Vrtrst*********irkir*lc-k***kirint-slrzs-k ***********************************7

.KEY

0 -"Definitely not a task performed in my role as a DECA Chapter Adifisor

1 Under unusual circumstances may be a minor part-of,my role as a

DECA appter Advisor
2

3

4 - A -silbstantial part of my role as a DECA Chapter Advisor

5 -
6

7 - A most significant part of rily% role as a DECA Chapter Advisor
****************************************************t******************

Circle One

. Encourage responsible behavior by chapter
-members .

2].'tAssitt members in ,the Aelelopmentof
-confidence nd/or .self-acceetance.

.

3 4 6

.

Serve as a .role poderfor _members. 0 1,
.

3. 4

.

23, Direct a fund-raising activity. 4k,

v

24. Direct the operation of a school store
.

oriother business.

. 2 3 4 '5 6

rt,

0' 1 2 3 4

25; Seek monet y contribu;ions from busi.1
1nesses fci DECA activities.

16

0 1 2 3 4 5, 6 7
P, )

;,Direct member participatton in marketing
'projec'ts, (i.e., Free-enterprise project,

Diamond project)'. 1 -3 '4,, 5' 6

_

27.. Utilize -values clarjfication activities. 0 1' 2 3 4

28t Direct members to set desirable-standards'

of behavior.,:

3
1.
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**************************************** *****14*********************

KEY
1))
qaMi

0 Definitely not a task performed in my rr,77 as DECA.Chapter Advisor
1 - Under unusual circumstances may be a mi ',net of my role as a DECA

;. Chapter Advisor
0,

2 -
3 -
4 - A substantial "part of my rolelas a DECA Chapte4. AdvisOr
5 _

6 -
7. - A most significant part of my role as a 'DECA Cha er Advisor
Alr*********************************************************************

Circle One
WM/

29. Direct members with the financial manage
4

ment of the chapter. 0

30. Direct members in applying problem-
soping techniques, , a.

31. Direct brains
chapter acti

g sessions regarding
etc.

32. Direct members in.4roup diasion making
regarding chapter activ4tiR, etc.

.33. Direct chapter to provide honors/awards
to deserving individuals other than chap-

ter hembers.

34. Create an inter tritthe selection of a

desirable occup n.

-35c Discussvith members career' aspirations.

36. Direct members to-apply for scholarships.

_

37. Ofrect field trips in reyation to DECA.

3

1 .2 3.

'2 3

2 3

0 1 3

'0 1 2., 3

0 1 2 3

3':1

4 5 6 7

4 5. 6, 7

4 5 6 7

4

4 5

-*#

6 7

4 7

4 5 6 7

4

4

,OD

L 8 4'
.
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*****Inilelrir*Irtrir***************Int****************************************

KEY.

- Definitely not a task performed ix my role as a DECA Chapter Advisor

- Under unusual circumstances may be a minor part of my role as a DECA

Chapter Advisor
.1

4 - A substantial part of my role as a DECA Chapter Advisor
5 -

6 -
7 - A most significant part of my role as a DECA Chapter_Advisor.
***********************************************************************

Circle One

38. Direct the preparation of meeting agenda.

39. Consult the advisory committee and/or
other individuals for, assistance and
advice on activities of the chapter.

-4*
40. Prepare members in se of Parliamenta6

Procedures.

41. -Distribute and/or discuss DECA-related
literaturip to chapter4iembers.

4 42. Maintain liaison role. With "other youth

organization advisors.

0 1 2 3 4 5

0 1 2.3 4 5

0 1 2 3 4 5

0 1 2 3 4 5

4 5

.6 7

6 7

6 7

t4..1,..m.absent members of plans and ,

,activities,,

. ,

44,,, Direct the development of a chapter

scrapbook. ti-
3 4 ,5 :6 7

,. , .; v-
i#

,

45.. Seek involvement of OtherTschool,per-'.,
sovel in chapter' activities. 0 '1 2. 3 4 '5 .'6 7

46. Direct securem'ent of guest speakers

for chapter meetings... 0 1 2 '3 t 5 6

c c) . .
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***********4(********************************44*******************4*

KEY

0 - Definitely not a task performed in my role as a DECA Chapter Advisor

1 - Under unusual circumstances may be a minor part of my role'as a DECA

Chapter Advisor
2

3 -
4 - A substantial part of my role as a DECA Chapter Advisor
5

6-
7 - A most significant part of my role as a DECA Chapter Advisor
*********************************************************************

0 -

,
Circle-One/

47 Provide opportune y for members to attend
cluster, district, state, and/or national
conferences, rail:iv, etc. 0 1 2 3 4

. r.

48. Report to appropriate officials. 2, 34. 5 6 7

49. 'Submit a DECA roster.' 0 1, 2 3-4-

50. Identify media through whiCh chapter
activities can be publicized. .

6 *7

51. Express a philosophy concerning DECA. , 3 4 '5

52. Direct'the establishment of displays
in the school and community about DECA. 3 4 5 6 7

53! Submit news releases and/or manuscripts
on activities qf DECA for newspapers and/

Gals.or'other perioals. 0 1

4.

-54. Include information or DECA in distribu-

tive education brochures, pamphlets, etc. 0 1 2 3.,4

-.
55.'.uslrect the presentation of DECA chapter.

I' actiOtieF.on radio and/or television. 3 4 5- 6 7
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******************************************-k********-Irk*******************

KEY

0 - Definitely not a task performed in my role as'a DECA Chapter Adliisor

2 - Under--unusual circumstances may be a.minor part of my role as a DECA

Chapter Advisor i

. 3- ,

Ii.

4 - A substantial part of my ro1 as a DECA Chapter Advisor
5

,

ft
_

'6 - .cs,, a . o

7 , A most significant part of my role as .a DECA Chapter-Advisor************************************.frk************ k A A A *****************

56. Acquaint parqnts of members with the ppr
poses, activities, and/or values of QECA. 0 1

o.

Circle One

3 4 5 6

Present objectives of chipter to. employers, :-
and/or training sponsors.

rect the, preparation of state sii4

national reports.

4

3 4 5 6 7'

59. Speak ak banquet or professional cViapter
meeting', cither than own. / 0 t 2: 3 . 4 5

15

60. !Speak to schoOl ,and/or Community groups
about DECA.. I 11 1 2 6

Direct members to make presentations
before various groups, , 0 1 2

62. Promote school spirit through chapter
activities.

111

11
,

0 .. 4 5 , 6

1

63. Carry out approved disciplinary action. 4 6'

)

64. Uphold accepta.ble Standards of member,
4v 6behavior, in DECA activities. 0 ./3 4

,1

2,1

o.
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*****************************************.

KEY

0 - Definitely no task performed in my,role as a DECA Chapter Advisor,

1 Under unusua ircumstances may be a,minor part of my role as a DECA

Chapter Advis
2 -

.3
.4 - A substantial part of my role as. a DECA Chapter Advisoi.

5

n6 (3.

7 - A most significant part of my role as. a DECA Chapter Advisor
sui/44***********************
4

. :
Circle One

t

65. Promote commupity spirit through chapter ; 0 44-

act. ties. ' 0 2 ,j,k 4 5 *6 7

66, Direct members in preparation' for district,
state, and/or n4tional conferences and
competitive events.

'410

2 3 4

67. Assist in the deyelopment of rules and
procedures for conducting' district, state,
regional, -ebd/or national DECA coMpetitive

events. 0 1 2 34 4 5 ,

68. Secure judges for competitive events;.. A
)0 1.. 2 43, 4 )6 .7

69. Provide recognition pto: cimpter..members. 2 3 °-4 5. 6 7

41! f >, .c

rP , i A ' ' A . 1

70. Publicize ,member -adlileteMint.. -'4,77;:7-7--

,./....

,

alP 73. Direct locallchapter's participatiok in-

'4 . district, sate, nationa3 Oyents.,
I

3 4 5 7

71, Explain competitivehevents 'to members. 4 5 '6 7

72: ''.Organize a competitive event.

lk

0 1 3 4
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****************irk******11-******k*****:********irkirk**************Ork*Iirinklk-11-*

KEY

0 - Definitely not a task .performed in my role as a DECA Chapter Advisor.

1 - Under unusual circumstances may be a minor part of my role as a DECA

Chapter Advisor
/-

2 -
3'-
4 - A substantial part of my role as a DECA Chapter Advisor
5 =

Aks 6k*

7 - A most significant part of my'role as a DECA Chapter Advisor
-***--kirt**********************t**************-**-k********************4-****

Circle One

74. Direct the selection a local DE student

of the year. ,0 1

- 75. Direct initiation activities.

/

A° 1

76. Direcrdevelopment of a constitution and.
bylaws. * 0 1

.Diect employer-employee bancitiet.

78. birect social activities.
0

0 1

79: Arrange necessartranspeorta
members.'

0 Determine school procedures for- tabliih-
ing and/or °periling, a studen 'organization.° (I

81. ,Direct ine'deveropment of a. local DEGA

.handboolc.

-0A 4

82.-tee4gN a procedure for acquiring cop-
sumable suppries and materials heeded,by -

the chapter.

2 3 4 5

2 3 4 5 6

.2 3 4 7

3 4

2 3 4 5 .6 7

A

.3 4 - 5

_,
6

r.
0. 2 :3 4.

i41°
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********************************************************************44.
_ .

KEY

0 - Defini ly not a task performed in my role as a DECA Chapter Advisor

1 - Under sual cirCumstances may be a minor part of my role as a DECA

Chapt .Advisor

2 -

3 -
4 - A substantial part of my role as a .DECA Chapter Advisor
5-.
6 -
7 - A Most significant part of my role as a DECA Chaptgr Advisor
***********************************************************************

fr

Circle One

83. Determine the cost of an activity, 0 1.2 3 4 .5 6 7

84. Direct the development and upk ep of a
chapter library.

./
s

0 1 2 '3 4 ,5

eg

85. Direct the fftmation of an alumni chapter.. 0 . 1 3 . 4

86. Meet with other chapter advisors. 0 1 2' 3 4

t.

6 7

87. : Plan a district and/or cluster conference/
rally. .

.2 3 4 5 6 7

. .

db. Direct the maintenance and/or care of'all
chapter. property. 0 '1 2. 3 .4'5 6 7

.
1489. Arrange laboratory work areas and storage

-...._

sp4ce-to facilitate DECA activitiet. . 0 1 2 4- 5 6 f .

, , r

NJ '

o

3 U,

90. Read literature regarding D64,7-- Q 1 2 3.4 5 .6 7'_

i
-91.. Recommend reference books and-periodicals

.:.. ,. that 'should be added to the library in J
.

-0.

hlation to DECA. :::, ,0 1: 2 3 :4 *5 6 7
'.r._ ,..

; 2

DO

t
3

u
I



*************4*************************************************** *****t..

KEY

Definitely not a task performed in my role as a DECA. Chapter Advisor

- Under Unusual circumstances may be a minor-part of my role,as a DECA

Chapter Advisor .
AP

t2

3.-
4 - A substantial part of my'role.as:a DECA Chapter Advisor

5. -
...-- ,....,.

6- ".
7 -A most Significant part of,my role as a DECA Chapter Advisor
**********-3117kir****irleirie********************ink******itrir******

,. a.-

Circle One

92. ,,Compile a ist of DECA related mate
needed for'the\academic year.

)

2 3 4 5 6

93. Refer members to qualified resource persons
for DECA related information. 0 1 2 3 4 5 6 .7

A
94. Obtain' administrative approval for DECA

activities.

95. Chaperone DECA'events and activities. ti '04 1 2. 3 .4. 5 6" 7

96. Order DECA related material (e.g., jewely

4
plaques) from the DECA Supply SerVice, -A 1 '2 4 5 6

,

57. See( funding. from local school administra-

i tion for DECA member and/or, advisor parti-
cipation'at DECA activities. 3 4 6 7

t
4



' t

lerk*,*40triikt.hr,Hrirst**********Vrkirlri!***Idirkie,irA^k

1.

- Under unusual circumstances May kle,a minor part of my role as. a.DELA
30 - Definitely-not a task performed in my role as ifa DECA Chapter 'Adisdr .

.

.

Chapter' Advisor2-
3 -
4 - A substantial part of my role as a DECA Chapter Advisor

5
6-

*****
7 - A most significant part of my role as a DECA Chapter Advisor
******* ****************** **************

OT1J TASKS NOT INCLUDED:

Circle Ore

0 V 2 3

Q0 0 .1 -2' 3 4 5 6 7

0, '1 2 3 4 5 6 7

0 1 2 3.4

0 1 2 3 4 ,5 6 7

2 3 .4 5 '6 7

4 5 6 7

3
,

4 5

0

I

3 4 5

0 1 4 5 6 -7

4.;

A

-9 2
, *.` :0

. 6
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APPENDIX C

Directions to Teacher-Coordinators, Assistant State

Supervisors, Local Supervisors, and Teacher Educatot4s

*
:3



A

141K1,-1/4

Teacher-CoOddipa,tors
v t . IP .

84
f

On the.following pags, you.will find a list of tasks that you may
or may not perform in yobr role as a DECA Chapter Advisor. Circle the

number which accurately reports how much you consider each task to be.a
part of your role as an advisor.

MULTIPLE-STAFF PROGRAM: If you are a. eacher-coordinator 'in a

multiple-staff program, answer these ques ns as if you-were the Ohl

DECA Advisor in the school.''-In other words, if one teacher-coordinat
in your school advises theDECA Chapter, complete this instrument s 2.

if you were that advrsor. If the responsibilities,r,DECA are' divided
among*twO-tir mare teacher-coordinators, think in terms of all responsi-
bilitids for DECA in your school and not Only your assigned ones. ,

(

KEY

1

0 - Definitely not a task performed in my role as a DECA Chapter Advisor

l'-,Under unusual circumstances may be a minor part of my role a$ a DECA

Chapter Advisor

2 - 2,

3-
4 - A substantial part of my, role as a DECA Chapter Advisor

6 -
lk

7 - A most significant part of my role as a

DEFINITIOW

Please consider the word, DIRECT, to

verbs:

4
to manage
to guide
to regulate
to control
to aim/head/point
to supervise and instruct
to give direction

Chapter Advisor.

,

e a composite of the followin

r



r
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.

Directions =-Teache Educitors/Supdvisors
4$ -

On the fofiowtnq ,pages, you -will find a liit of -tasks performed by
distributive educatiQncOodrdinators in their,role:as a DECA chapter
advisor. In the 6101C:prbyided', check alrtasks which you believe should
be performed by teacher - coordinators in, their role as a chapter advisor.
Add any tasks that are not listed. - .:.

,

-2

f 'Then, gollback' and, circle file one `category that indicates w e the ".

490r- coordinators -sholild learn how to perform the task.

KEY
.

U = UNDERGRA UATE, pre-service university ,teacher education program

,
M - MASTER'S rogram at, a university 4

4 .

P -. POST-MASTER'S program at a university

I - IN-SERVICE workshop /module
/ . .

N

0 - OTHER (please specify)

N-- NOWHERE - there is nothi g of any real substancethatneeds
to rned about,the ctivity )

$ Please consider the y ,DIRECT, to be a composite of. the following ;.

verbs:

to manage
to guide ,

to regulate
to control
to aim/head/point
to supervise
to give direction

A

9,5

. s .
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Teac.1her-Coordinator Questionnaire
1* .

Pleast complete 'this fd6 by checking the appropriate responses:

1. Sex: Male/ Female
err . . .

fr

2. Nears of teaching experience in Distributive Education:.
\.,

'P.
.

0-1
''' d'4-5

-,
8-9:

---:. I.

2-3 6-7 ^- , JO+ *

.
.

3. re you certified to teach DiStributive Education'based upon cOmple-
ion of the requfrementssin a(ff): , . .'

Undergraduate Distributive Teacher'Educatioq Program

S er Certification Program

4. University from which ph:completed Distributive Education.cOurses.
for certification:

Educational 'background:.
. ,

Bachelor's degree

Master's degree

Doctorate

Bachelor''s degree- + 30

qUarter hours/20 semester

ter's degree + 30 quarter
hairs /.20 semester

Other (specify)

6. Were you a member of Collegiate DECA in college? ' I Yes No

7. 'Number of Distributive Education teacher-coordinators in your, school

. .

8.: Total number of Distributive Educailon high'schopl studen
school:

/'

9. Do_you feel that the following statement reflects your belief 'UT rela
tion to DECAls,role in thDistributive-Education program?

9.7



- T acher-Coordinator Questionnaire,._continued

DECA should be co-curricular in that it should prollit,

vide opportunities to: further develop competencies
no`rmally learned-in the classroom and on the job-and
shbuld, furtherMore, provide opportunities to acquire
additional competencies, such/as leadership and social
'skills,.

a



SYr.
PI easepomplete -.thi s

89

/-74acher Educators Questionnaire

---orm checking tilt= appropriate

1. uSem, '4 !!1* Female

1;!:

2. Years of.explir.Psnce 1istri ti ve Educazion:

0-1;

3. Educati nal ba:norouuc:

Bachelor awe

_ P eS :

1)

I 4.

Bachelc- 3

Master

Master
,

Doctors

Other- +I;

alaq'ter

---ar '130114ri .c .r 20 3emKte-
'40.1

,

ra irs

How many yea :Lauer,- Jo teacher-

Incirdinator?

um, many year It peen since-you' wsrE , high school 310,ributi ve

ication
, -

Jo you feel t-ia' ne 7tllowing' stater ft -seflects your ,ber.-1 e in

-elation to a inthg4istri Put ve Education program?

OECA, sho

vide oppo-
normally
should,
addi ti

skills

Yes

c; -cth'f i llar in that it should pro-
p.,44 to further develop competencip

oarne- in the classroow and en the job ana
ftt.einre, provide oppcs.--..mitiei to'acquire

encies, such as eatershia and social
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PILOT TEST
For DiscussionOnly

NUMBER OF MINUTES TO COMPLETE SURVEY:

Teacher-Coordinator Questionnaire
a

Please complete-this forth by checking the appropriate responses:
,

Sex: Male, Female 2. Age: 20-24 40-44

Yeart'of teaching experience: 45 -49

0-1 6-7- , 30 -34
594'

2 -3 8-9 35 -39

,

4-5 10+

Wire' you certified to thach:Distribirrive Education based upon comple-
: tion.of -.he requirements in a(n):

'.-Uncergraduate Distributive Teacher Education Program

Summer Certification Program

5. University from which you completed Distributtve Education courses,

for certificatiOn:

6. Educational background:

Bhchelor's degree Bachelor's degree + 30 quarter hou s/

20'semester
'Master's ddbree Master't degree + 30 quarter hours/20

semester
Doctorate 1

Other.'(specify)

7, Were you a memberotebllegiate DECA in college?,- Yes No

Number of Distrtidtive Education tAcher-coordinators in your school:

. Total number of Distributive Education high school students in your

school:

10. Do you feel that the following statement reflects Your belief in rela-

tion to DECA's'role in the Distributive Education program?

DECA should be co-curricular in that it should provide
opportunities to further develop competendes normally
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PILOT TEST

For Discussion Only

. .

.
.

learned' in -the classroom and on the job and should,

furthermore, provide opportunities to acquire addl-
. tional.comOetencies, such as leadership and social
4/Skills:

1/ Yes

V.

102'
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PILOT TEST -
For Discus Sion Only

NUMBER OF MINUTES TO COMPLETE SURVEY:

Teacher Educa-,.. -s Question"aire

P3e.a9? coma -9 ft form by checi ng. the approcate respop-Ses:-

1. iex:. Female . 2 Age:

3. years 1-eac--10 experience:

6-7

2- 8-;

20-24

25-L

30-.34

35-39

Ecucator,1 pac-:.r-rund:

regree

leoree + 30 quarter hours or'20 semes-7,.. ours

Aaszer CPigree

*asteri It-elree+ 30 quarter hours or 20 isemestc lours

Cra., _prat.

1.nerrc:,1,,fIe specify:

5. r-sow many gears you a .high school .Distriptive

n:s tor?

oow merry years .1s it peen since you were a high S C700f-Dist7-'.butive

Educa- -' zeacPer-coordinator?

7 IN yc 'ee1 that the following statement reflects pour belief in rela-
*Joh to DECA's rcle" in the Distributive Education rrngram?

MCA shoulc be co-curricular in that it shou :provide
)pportuniVes to further develop competencies normally
'earned in the classroom and on the job and sNould, fur-
:hermore, provide opportunities to acquire aar-tional
:ompetencies, such as leadership and social 71s.

es No
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P-_0T
For Discuss-ion Cr?:!

Directi ms - Teacher Coordinators

Or the following *es. you will find a 'ist of tasks that yo,.
or maymay not perform in -your -le as a DECA chanter advisor. Circle tm
number which accurately remr-7: how much you :onsider.each task tc
;Art of your -rie as an acv---.r.

KEY

0 - De'"nite lot a task mrfc-ned in my roe as a DECA Chapter Aliv-rmor

- UnOer .n seal circumstance ey be a minor part of my role as MCA
Chinn rmw Advisor

3 -

A ..abs.ontial part of MS'

5

..6 -

as a DECA Chapter Adyisor
4

.7 - lost rgn-rficanf part role as a DECA Chapter Advisor

.Defi 7 .0n:

verL
,eas :onsider the woo,- DIRECT, to be a composite of the following

manage
guide

:o reoulate
to control
to aim/head /point
to supervise and instruct
to give direction

1 U4
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PILOT TEST

For 3iscussion Only

Directions - Teacher Educdtors/Supervi5lzrs

On the following pages, you will find a li
by distributive coordinators in their role as a
In the blahk provided, check all, tasks which you
formed by teacher-coordinators in their role as
any tasks 'that are not listed.'

Then, go back and circle the one.category
teacher - coordinators should 1-earn hoW to perform

st of tasks performed
DECA :flamer advisor.
,believe should be per-
chac-er advtsor. Aa

tnat -1,u.cates where t
he 725k.

KEY

U.- UNDERGRADUATE, pre-service university teams

M - MASTER'S program at a university

P POST-MASTER'S program at a university

I - IN-SERVICE workshop/module

0 r OTHER: (please specify)

N =NOWHERE - there is nothing of any real slstarze that needs
to,be learned about the activity

education orocram

Definition:

Please consider the word,, DIRECT, to be, a composi=e of th-e: owfng
verbs:

\to manage
to guide
to regulate
to control
to aim/head/point
to supervise
to dive direction
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PILOT TEST -
For Discussion Only

.

1. .Direct the...2.,74-ron of officers. UIPCPON

i..._ Direct the 77=a1lation of officers.

.

.

MPON

3. Direct,adetional responsibilities
toward thete members who have demon -
strated their interest and abilities. U.. I .M f 0 N

,

4.- Take officers to a-leadershipttrain-
ing session.

\.-...,,

UIMPO N

5. Conduct leedershiptrainin for membei-s. U I M. P 0 N

.%

6. Orient s.7.._ments to DECA. U I M P 0 N

7. Direct the delegation of responsibili-
-ties to members.

_
U I MPON

8:: ;LreCt committee to accomplish assignedlih
tasks. U I M P 0 N

9. Coordinate DECA activities with
I instructional activities. UIMPO N
a- 0 . ; .

10. Accompany chapter officers to,,eventt-
, other than DECA events.

.

.

U I MPON
.

IL DireCt-the evaluation of chapter
activities. U I .M P 0 N

12. Direct the formation,of 'committees.

, ..,

,

U I R. _P 0 N

13. ReqUire distributive education
students to join DECA.

, I M P 0 N

, .

14.-Recruit DE students to join DECA.

..

,--,g
\....

U , .I M P 0- .N
,

106
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PILOT TEST -
For Discussion.Only

15.

.

, ,

Direct maintenance of chapter records
(e.g., minutes,etreasury records).

,

.

M P 0

.

N

i6.

:

Conduct an organizational meeting of
the chapter.

.

U

4

I M, P 0 N

17. Direct students in developing a program
of work. ,U1MPON

18. Direct members in the determination of
goals for the chapter. MPON

19. Evaluate each member's participation
in chapter activities. U I .M

^

0

(
N

20. Encburage responsible behavior by
chapter members. U I M P 0 N

.

21. Assist members in the development of
self-confidence and/or self-acceptance. U I M. P 0 N

22: Serve as a role model for members. -- U_I M P 0 ,N
Gee '

23.

I
Direct a fund-raising activity.

, M P. 0 N

24. Direct thq operation of a school store. U I M P- 0 N

25. Seek .contributions from busiqesses for"
DECA activities. UIMPO N

26. Direct member participation in marketing
prbjects. U I M P 0 N

27. Utilize values clarification activities. U I M P O N

28. Direct students to set desirable stand-
ards of behavior.

,

M P 0 N
.I

L
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PILOT TEST -
For Discussion Only
e

29. _Direct students with the financial manage-
.. meat dfthe chapter.

30. Direct students in applying,problem-

, sblving techniques. - U I M P d'N

31. Direct brainstorming sessions.

de
32. Direct members i

making.

U.IMPON

-group decision
U. I M P N

33. *Direct chapter to provide.honors/
awards to deserving individuals other.
than chapter members.

34. Create-in-friterestin the selection
of a desirable occupation.

MPON

'U I MPON

I 14 .P 0 N

I ,M P 0 N.

35.' Diicuss with students career
aspirations.

_36. Direct students to apply for scholar-
ships.

37. Conduct field trips. M P O. N

-38.' Direct the preparatiori of meeting
agenda. 0 -

39. Consult the advisory committee and/or
other i.relcAiduals for,assistance and

advice __ctivities of the chapter.:

40,. Inform,. in writing, thtschool, stu-
t, dents, and their parens of the

chapter activities.

M

M P 0 N . .

U I 14 P 0 N

41. Distribute and/or discuss DECA-related
literature to chapter members.

e

U I .M P 0 N

108
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46. Secure guitt speakers-for chapter

jneetings.

,

Maintain liaison role with other
youth organization advisors.

99".

PILOT TEST -
For Discussion Only y

43. Inform absent members of plans
and activities.

44. Direct. the. development of a chapter

iirapbook.

45: ,Seek involvement of other school
personnel-in chapter activities'.

M N

I M' 0,N

.0 I MP ON

I M P '0 N

47, Provide Opportunity four students- to
attend clUster, district, state, and/
or national conferences,ralTies, etc..

Reportto appropriate officials.

49. Submit i DECA roster.

,

.0'

,U I M P .01N

U I' M P 0 N

totoP .N

U I M P 0 N

MP 0 N

50. Identify media through which chapter.
activities can be publicized.

51:- Express a philosophy concerning DECA.

52. Direct the establishment of displays in
the school, and community about DECA.

53. Submit news releases and/or manuscripts
on activities of DECA for newspapers
and /or other periodicals. U I M P '0 :N

,54. Provide'information on DECA in distribu-
tive.education brochures, pamphlets,,etc. I M P 0 N
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For Discussion Only ,

55. Direct the presentition of DECA
chapter activities on radio and/or
television. M P 0 N

56. :Acquaint parents o members with, the

purposes:, activit'e and/or values
of DECA.".

.

M P 0 N

57. Present Ojettives of 'chapter to
employers.

.

U IMPO .N
.

.

5 . -Direct the presentation of state
and national reports.

: .

--- U ir M P 0 Pt

59. Speak at banquet or professional
chapter meetings other than own. U 1 .M P 0 N

.

60. Speak to school and/or community
groups about DECA. ,

.

U I M P 0 N

61. Direct students to make presenta-
tions before various groups. M P 0 N

62. Promote school spirit through
Chapter activities. 'I M .P 0 N

63. Carry out approved disciplinary
action. U I M P 0 N

64., Uphold acceptable standards of
student behavior in -DECA activities.

*

N

U I M P 0 N
.

4

65. Promote commuhity spirit through
chapter activities. -_ ,

.

\,

U IMPO N

66. Direct students in preparation for
district, state; and/or national
competitive events.

.

.

UIMPaN

U'
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PILOT TEST'-
.For Discussion Only '-

67. Assist in the development of rules and
yrocedures for conducting
state, regional, and/or nationa l,DgCA

. a .
competitive events.

.

, .

-,

. M P

68. Secure judges for aompetIttve events,
-

,

U -,I MPON

69. Provide recognition to chaer members. U I M P 0 N

70. Publidiz student achievement. M P 0 N

71. Explain competitive events to members. U I M P 0 ft

72. Organize a competitive event.
..

U I M r -o N
e.

734 Direct local chapter's participation
in district events. -- U IMP° 13' N

ti

f

74. Direct the selection 0 DE student
of the year;

. . I .

L

M P.-0 N

7 rett initiation activities. U I 1P 0 N

76. Direct development of a constitution
land bylaws. ,UIMPON

77. Direct employer-employee banquet. U. I M P ,0 N

784 Direct social activities: U 1 .M P 0 -,4k

79. Arrange necessary transportation for
.,,

members. U I M P -0 N

80. Determine school procedures for
establishing and/qr operating a
student organizatibn. U I MI (13 0 N
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PILOT TEST -
For Discussion Only',

Ea.' Direct the development of a local.DECA.
handbo k.

,

U I M .PO N

82. lesi a4rOcedure for acquiringcon=
sumab A supplies and materials needed
by th 'chapter. M P. N*

83; Date ine the cost of an
4

U., M p N

84. Direct the development and upkeep of /-'

a ch/apter library.

i

U I M
i

P 0 N
.

,
.

85. bi ct the formation of an alumni
Oa ter.

L.

.

U I

-

M 0 N

86. Meet with other chapter advisors.
,, .

, U I

.

M P 0 N

87. Plan a district and/or cluster con-
ference/rally.

. M P ,0 N

88. -Direct the maintenance and/or care
of all chapter property. U I MPON

89. Arrange laboratory work areas and

' storage space to facilitate DECA
activities. U I

.

M P O

I

90.' dad literature regarding DECA.

.

U I M P 0 N

91. Recommend reference books and periodi-
cals that should be added to the library
in relation to MCA. d

UIMPO

.

N

. .
. . ,

92. Compile a list of materials needed for

. the academic year. UIMPO N

93. Refer students to qualified resource
persons for information. U I M P 0 N

112
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PILOT TEST
ForlDiscussionOnly

94. Obtain administratite approval
activities.

. -

for DECA
,

U 'I M P 0 N
4

.

95. Chaperone DECA'events and activities; U IMPON

OTHER TASKS NOT INCLOOg v` .

I`

,

.

- .,

\_.;

1.

.,

.2 .

110
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PILOT TEST -
For Discussion Only

THANK YOU FOR YOUR COOPERATION

- NOW WE WOULE %IKE TO GET YOUR REACTION

This page provides ar opportunity for you to give us your comments

;and suggestions. Your judgment,and recommendations will be important

information: for our evaluation of this survey. -Feel free to comment at

any point.

:,Please read each of the statements below. 4"Circle the symbol on the

right which best describes yeyr feelings about each statement. These

symbols, are defined as follows:

SA = Strongly Agree.

A = Agree

U = Undecided

D. = Disagree

SD = Strongly Disagree

1. The tasks li, sted on this questionnaire seemed to
include most of the activities I perform-in may

role as a DECA chapter advisor.

2. The general format of the questionnaire seemed
reasonably simple and easy tp complete.

3. I feel reasonably,certaib that my ratings
.indicate fairly accurately what I do in my

role as a DECA chapter advisor.

4. I found it reasonably easy toy think of Ry
role Is a DECA chapter advisor -in terms of the
tasks-listed in the questionnaire.

. The directions crovided were reasonably clear
and understandarle.

6. The task statements were reasonably clear anc

accurate, at for the ones that are part

of my role as a EGA chapter advisor.

7. This survey seemed to be a good way, to des-

cribe may role as a DECA chapter ad-isor.

SA .A U p SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U 0 SD

SA A U D SD

SA A U D SD

Please recommend any improvements or ::,erections for this ,'survey question-

naire in the space below.
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APPENDIX F

Follow-Up Let er to Non-Respondents
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DATE: February 20,1979

.TO: Distributive Education Teacher-Coordinators Not Yet Returning
the DECA Task Survey Questionnaire

FROM: Robert G. Berns and Clifton L. Smith

We hope you have had (or will have) a successful DECA District Con-
ference and are (or will be) back to normal soon. We realizethat your
activities in preparation for, that conference as well as other pressing ,
tasks have prevented you from having the time to complete Our task survey.

However:, hopefully you will now have time to devote the 15 minutes
it will take you to complete the yellow questionnaire and mail 'it back
to us. We would be greatly appreciative if you would return the question-
naire by the end of February.

Iyou have misplaced the questionnaire, please tall one of, us at
(703) 961-5191 or return the form below. We will be more than happy to
send you another one.

Thank you for your cooperation, which is greatly needed for the
'success of this project.

'-
Please send me a copy of the task survey instrument for the DECA advisor
competency development project.

Name

High School

Address

Post Office

Send this form to:

u

Dr. Robert G. Berns
VPI & SU
Distributive Education
210 Lane Hall
Blacksburg, VA 24061
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APPENDIX G

Cover _etter to Teacher-Coordinators,

Assistant State Supervisors, Local. Supervisors,

And Teacher Educators

sa

1,17

J.
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COLLEGE OF EDUCATION

VIRGINIA POLYTECHNIC INSTITUTE AND STA7E UN:VERSITY

DIVINON Or VOCATIONAL & TECHNICAL EDUCATION

Dear

Date

k-

;#*

As a step toward improving the` distributive teacher education cur-
riculum in Virginia, we are in the process of developing materials 4

to assist teacher educators in preparing DECA chapter advisors. Our
first step in this process is to determine the tasks performed by
distributive education teacher-coordinators in their role as DECA
Advisors. In'order to identify these tasks, we need your help.

Would please complete the enclosed questionnaire? It should

take ybu only. about 20 minutes.

Bla 1/ --qinia 24061

Please return the completec questionnaire in the self-addressed
envelope provided.

Thank you for your'contribution coward improving distributive
education in Virginia.

SinCerely,

Robert G. Berns
Project Co-Director
Assistant, Professor
Distributive Education

Clifton L. Smith
Project Co,-Director

Instructor
Distributive Education

tit

0%
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THANK YOU FDR YOUR CDOPERATION'
,NOW WE WOULD LIKE TO.GET YOUR'REACTIDN

This page provides an opportunity for you to give us your comments

and suggestions.' PrYour judgment and recommendations will be important '

information for our evaluation of this survey: Feel free to comment at
at

any point.

Please read each of the statements'belOw. Circle the 'symbol bn the

right which best describes your feelings about each statement.. 'These

symbols are defined as follows:

SA = Strongly Agree

A = Agree

U = Undecided

D = Disagree

SD = Strongly Disagree

1. The tasks listed bn this questionnaire seemed to
include most of the activities I believe shoul,d
be performed in the role of a chapter advisor. SA A U D ,SD%

2. The general format of thequestionnaireseemed
reasonably simple and easy to complete. SA A U 'D SD

3. I feel reasonably certain that my ratings
indicate fairly accurately what I believe to be
the role of a DECA chapter advisor. SA'AUDSD

4. I found it reasonably easy to think of the role
of a DECA chapter advisor in terms of the'tasks
listed in the questionnaire.

5. The directions provided were reasonably clear
and understandable.

6. The task statements were reasonably clear and
accurate, at least for the ones that are part
of the role of a DECA chapter adVisor. SA A ,U D SD

7. This survey'seemed'to be a good way to describe
the role of a DECA chapter advisor. SA A U D SD

SA. A U 'D SD

SA A U D SD

Please recommend any improvements or corrections for this survey question-

naire on the back of this sheet.

20-
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Final Task Instrument for Assistant,State

Supervisors, Local Supervisors, and Teacher Educators

'21

R"



112

KEY

- UNDERGRADUATE, pre-service university teacher education progrim

M -.MASTER'S program at a university

POST-MASTER'S' yrogramnat;6 urOversity

IN-SERVICEArkshop/modu)er

- OTHER (pleTase,specify) '

- NOWHERE --fhqre isnothing of'an'Y real 'substance that'needs to be
4-------Jlearned 'about the activity

Circle 04e4'

1*. 'Dirett.the election of officers.
I

, ,M P 0, N

2.

_-.

DirecOhe ;installation of officers. U I M 'P QK N

3. Obtain permission from schooN4min-
istratprs and parents/guardians for
member participation in DECA activities.

.

.

.

U. I M P

.

0 .N.

4. Take officert to a leadership training
session. \--. M ,P O N

5.
%',--)

Conduct leadership training for membert. Ur I M, P 0 N'

6. Orient members-to DECA. U I MI. P 0 N

7. Direct the delegation of responsibilities
to members. Ul I M P

,

0 N



KEY

UNDERGRADUATE, pre-service university, .teaCtier education program

-*MASTER'S at a university

-- - "POST- MASTER' program,at a university

- IN-SERVICE workshop /module

OTHER. (please specify)

,,.NOWHERE - there is nothing, of au-Teal:substance that needs to be
learned about the activity

4.***4-k-inInfrork*
. .

'- Circle G(Lee,,..,.

.

-k1 ,

9. Coordinate DECA activities With
- instructional activities.

.

-

U I M `P 0 N

. .

. .
.

10.. Accompany chapter officers to events
.

other than DECA events (i.e., other
vocat4onal youth group activities, etc.). .

,

.
U I M` ,P 0 N

,,

11. Direct the evaluation of chapter
activities. .,

, .

U I M ,P -9 N

12. direct the,fOrmation ot committees. U M P 0 N

13. Require distributive education students-
' to' join QECA. , . ULAPON

,

14. . Recruit distributive education students
tojoin DECA.

,
U I -A P 0 eN

.

15. -Direct maintenance of chapter records
(e.g., minutes,/ treasury records). U 1 M P 0 N

23
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". KEY

U UNDERGRADUATE, pre-service university teacher education program.

M -.MASTER'S program at a university
. .

P - POST-MASTER'S program at a university'

I - IN-SERVICE workshop /module,

- .OTHER. (please,specify)

N ,.NOWHERE - :there is nothing of any real substance that needs to be

learned aboufthe activity

Circle One'

I 0

16. Conduct an organizational meeting of .-'
the chapter.

4

M P ,0 N

17. Direct members in developing a yearly
program of work. 'UIMPON

,

18. Direct members in the determination of
)_:_goals_for the chapter.

. .

.

MPON
.

19. Evaluate each member's participation in
:2chapteractivities..

.

U I 'M P 0 N
. .

20. Encourage responsible behavior by chapter
members.

;

M P 0 N

.

,

21. Assist members in.the development of self--
confidence and/or self-acceptance.

TA
VIMPO N

22. Serve as a role model for members. U T ,M P 0, N.

1 2 4 ,
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F

KEY

U UNDERGRADUATE, pre.service:University teacher education program

M :MASTER! S program:at a University:.

P - POST-MASTER'S prog4i14) at 'a university

I .;IN-SERVICE. workshop/module

0.- OTHER (please:specify)

NOWHERE - there is nothing of any real` substance lha needs to' be '.

learned 'about the activity'

o 4J CL
CU at.0

4-) .0 Circle One

23. Direct a fund-raising activity. P 0 ON

24. Direct the operation of a school store

or other business. U I M P 0 N

25.. Seek monetary contributions from busi-
nesses for DECA activities. U I M P. 0 N

'26. Direct member participation in market-
ing projects (i.e., Free-Enterprise
Project, Diamond Project). U I M P 0;

27. Utilize values clarification activities. U I MP ON

28. Direct members to set desirable stand.
arils of behavior. M P 0 N

29. Direct members with' the financial
management of t1 '-iapter. U M P 0 N



116

KEY

liNDERGiADUATE, pre-service university. teacher education program

MASTER'S program at a university 4-

P POST-MASTER'S prograM at a university

I - IN-SERVICE morkthop/module

- OTHER (please specify)

- NOWHERE - there is nothing of any real substance thatudedsio be
learned about the activity

12 72 N:
V) r

. n:1 o o
..beu 0.
CU CI.0 .0

Circle One

30. Direct members in applying problem-
solving techniques. UMON

31. Direct brainstorming sessions regard-
ing chapter activities, etc. U I MON

32. Direct members in lroup decitIon mak-
ing 'regarding ieter activiAies. M :0 N

33. Direct chapter to provide honors/awards
to deserving individuals other than
chapter members. -U M P 0

34. .Create an interest in the selection of
*a desirable occupation. U I..M P 0 k

35. Discuss with members career aspirations, U I MPON

36. Direct members ta.ipply for scholarships. M P o N

126
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p

KEY':

UNDERGRADUATE, pre- service university teacher education program

MASTER'S program at a university

P - 'POST-MASTER'S program at a tiniviarisity

I -.IN- SERVICE workshop/module

0 - OTHER (please specify)

NQWHERE'- there is nothfng..of any real
learned about the activity.

substance tat needs to be(

************

Circle One

. .

37. Conduct field trips in relation to DECA.

.UIMPON
/ I

`
38; Direct the pre'aration of meeting agenda. U. M P 0 N

, , . r

39;- Consult the,advisory. coninittee and/or
other individuals for assistance_ and
advice on activ . les of the chipter." U M P 0 N

,, ..., ,. . --,..,'-',:-:,'.' '-,';'"';4,.:`'...;

ark- mberi',4n0,e..of Parliamentary

... , .

' . ..4
'",/,.:,. 1,`) < .Pf,,1 '-' ' -r:'

related41. Dittribute-.and/or;41454.,A,,, ,11,;5:1,
1 itseraturte' to- gtsaptg?' iii0)1*ti: ...11'''' :,

... - .. ..-4,-.,,,,,.,4, f..,.;,,

/ -' , -.'",.e.- 'r

' U ,-I 14

. .

P 0 N

,'" - j 1:-, ., ,:.; ... "0 .

42. Maintain liaison role With,.'tith re..
..jouth organization advisbrs. U I M 0 N

4. Inform absent members of plans and

r . activities. U I M P O. N



118

KEY

- UNDERGRADUATE, pre-service university teacher education program

MASTER'S program at a university

P - POST-MASTER'S program at a university

F'- IN-SERVICE workshop/module

0 - OTHER (please specify)

.NOWHERE - there is'nothing of any real substance that needs to be
learned about the ac ivity

-o g
42 e

CZ "fit
CLI ort

.= W.
C., 4.11

Citcle One

Alirect the, development of a chaptee
rapbook.

.

U I

.

M P 0 N

45.
.

ekrinvolvement of other school
personnel'in chapter activities.

.

U I MPO N

46.

-.

Seek securement of guest speakers
for chapter meetings. .0 I MPO

,

N.

47:

.

Provide opportunity for members to
attend bluster, district, state, and/
or national conferences, rallies, etc.

k)---,

U I

,

M .P

.,

0 N

48.. Report to appropriate officials. U IMPO N

49. Submit 'a DECA roster. U.. I M P

,

0 N

50. Identify media through which chapter
activities can be publicized.

_

U. 'I M

.

P. 0 N
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KEY

'- UNDERGRADUATE, pre-service university .teacher education program

M AASTER'S program at a university

.1) POST-MASTER'S program at a universi

I -:IN.SERVICE Workshop/module

- OTHER (please specify)

N - NOWHERE -.there.is nothing of any real substance that needs to pe
learned about the activity

iriritlrkftlerkirkfrit-kirsht***leirkke*6-kgrier*****

OS 0 04.) .0 9.
V, S.

JIG CU

CD RI
.= CI

C..11 +3 .0
Circle One

51. Express a philosophy CLcerning DECA. UIMPO N

52. Direct the establishment of displays
in the, school and community about DECA. -, UIMPON

53. Submit news releases and/ormanuscripts
on activities of DECA for newspapers.
and/or4other periodicals. , UIMPO

,

N.

_

e

5 . Include information on DECA in dis-,
-tributive education brochures, pam-
A, hlets, etc. UIMPO

.

N

55. Direct the presentation of DECA chapter
activities on radio and/or television. U I M P 0 N

-..

56. Acquaint parents of members °with the
purposes, activities, and/or values of
DECA. N UIMP.

,

-0 N

57. Present objectives of chapter to
employers, and/or training sponsors. U I M P .0 N

I 29

,.
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U UNDERGRADUATE, pre-service university teacher education program-

M - MASTER'S program at a university

P - POST-MASTER'S.program at a university

I - INTSERVICE workshop/module /2

0 - OTHER (pleas specify)

NOWHERE - there is nothing of any real substance that needs to be
learned abbut the activity

****Oleldriddrirtr"ddrildrirOg*****Ork"*"*"1"drirldrit

CircleOne

58.. Direct the preparation of state
and national reports.

' .

U I M P 0. N

59. Speak at banquet or professional
chapter meetings other than own.

A

M P 0

,

N

60. Speak to school and/or community ,

grour about DECA.
.

.

,

UIMPO N

61. Direct members to make presenta -.
tions before various groups.

1,.. ,

,

'Al P 0 A

62. Promote school spirit thisough chap-
ter"- activities. U. I M P. 0 N

63. Carry out approved disciplinary
action. U I. M 0 N

64. Uphold acceptable standards of
student behavior in DECA activities. U I M P 0

.

N

i 3
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KEY

U - UNDERGRADUATE, pre:service university teacher education program

M - MASTER'S program at a university

P - POST-MASTER'S program4ta university

I - IN-SERVICE workshop/vmudille

0 - OTHER (please specifyj
A

N - NOWHERE - there is noth1ing of-any real substance that needs to be
learned about the activity

a

Circle One

65. Promote community spirit through
chapter activities. , U I M P 0 N

66. Direct members in preparation for
Aistrict, state, and/or national
conferences and compet,itive events.

N

)

U I M P

. ,

0. N

67. Assist in the development of rules
and procedUre for conducting district,
state, region 1, zind/or national DECA
competitive bvents.

,
. -

. .

M P

51
.

0 N

68,

.

Secure judges for competitive events.

(..7

U I M P 0 N

69.
!

Provide recognition to chapter members.
. , .

U I M P 0 N

70. PubliCize member achievement., I. M P 0 N

71.
.

M PExplain competitive events to members.

P

1
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KEY

- UNDERGRADUATE, pre-service university teacher education program

MASTER'S program at a university

POST-MASTER'S 'program at a university

)p-SERVICE workshop/module,

- 'OTHER (please specify)

N - NOWHERE - there is nothing of any real substance that needs to be
learned about the activity

Circle One

72. Organize a competitive event. U I MPON

73. Direct local chapter's participation in .

district, state, and national events. I M P Cl N

74.
.

Direct the selection'of a local Distribu-
tive Education student of the year. M P 0.1

75.

u -

Direct initiation -tiation activities,,,

.

.

M P 0 N

76. Direct development of a constitution
and bylaws.

,

.

M P 0

_

N

77. Direct employer-employee banquet. M P 0 N

78. Direct social activities. IMPO
. .

N

79. Arrange necessary transportation ,

for members. M P 0 N
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KEY

U - UNDERGRADUATE, pre-service University teacher education program

M - MASTER'S program at a university

P - POST-MASTER'S program at a university

- IN-SERVICE workshop/module

OTHER (please specify)

- NOWHERE --there is nothing of any real substance to be learned
about the activity

co) S.
0.1

+3 C.
w as

:
C..) +3 .0

Circle.One,

80. Determine school procedures for
establishing and/or operating a
student organization. U .10M P 0 N

81. Direct the development'of a local
DECA"handbook. U I 11 -P 0 N

Design a procedurelor acquiring con-
'.sumable supplies and Materials needed
, by the chapter. M 0 N

c"*

83. Determine the cost of an activity. UIMPO.N.

. 84: Direct the development and upkeep of
ja chapter library. M P 0 N

5. Direct the formation of an alumni
chapter.

86. )) chapter advisors.Meet with ofhe

M 0 N

M P 0 N

a.
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KEY

UNDERGRADUATE, pre-service university teacher education program

M - MASTER'S-program at a university

- .POST-MASTER'S program at a university

IN-SERVICE workshop/module

- OTHER. (please specify)

NOWHERE - there is nothing of any real substance that needs trbe
learned abbut the activity

e

Circle One

87. Plan a district and/or cluster
conference/rally. F.

.

U I M P

'
0 N

88. Directtaintenance and/or care
of all chapter property. _..,M P

U r M P

0

0

N

,

N-

89; Arraqge laboratrY work areas and
storage space, to facilitate DECA
'activities.

90. Read literature regarding DECA. U IMPO N

91. Recommend reference book and pegiodi-
calsthat should be added to the library
in relation 'to DECA.

,

-

U I M ,P 0 .141

92. Compile a list of DECA related mate-
rials needed for the academic year. M 0 N

93.

,
.

Refer students to qualified resource
persons for DECA related information.

,

U I M P 0 N

134
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UNDERGRADUATE, pre-service university teacher education prog.ram

MASTER'S program atia university

POST-MASTER'S program at.a:university.

I - IN-SERVICE workshpphmodule

0 - OTHER (please specify)

125

KEY

NOWHERE- there is nothing of any real substance hat needs to be
learned about the activity

Circle One

.

. .

94. Obtain administrative approval
for DECA activities. U ,I 3.1 P 0 N

.q,

95. Chaperone DECA events and activities.
,.

M P 04 N

_

96. OrderOECA related material (e.g.,
jewelry, plaques) from the DECA
Supply Setvice.

,
.

,

.

I.MPON
- . ,

.

97. 5eek funding from local school admin- .

* ration for DECA member and/or advisor.
3articipation at DECA activities.

, 4

_,..

)

M P 0 N-

. / .

OTHE1t TASKS NOT liCLUDED: ' .

-t
.

.-

,
.

.

M P 0 N

,

.

.

,

.

M P 0 N

4
, . A 1

v

MP O N
.
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APPENDIX 41

Summary Table - Clustered Task Statements.:

with. Levels of Development and Learning LOcattos

136
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Table 22

Clustered Task Statements with. Levels of Development and,Learning Locations

;Task Sttement

Level of Learning Location

Development )RE 111

Recruitment.and Orientation of Members

I. Orient members to DECA: 5.32 X ,

,

11 Require diitribUtive education students to join DECA. 4.98 X

14. ReCOuit distributive education students to join DECA: .5.33 x-

16. Conduct an organizational meeting of the chapter. . 4.27' X

40.: Prepare members in use of Parliamentary' Procedures. ' 4.76 X

41t Distribute and/Or discuss DECA-related literature

to chapter members. . ,4..62 , X

75. Direct initiation activities. 4.65

Officers

( 1. Direet the election of officers. '5.30

'2. Direct the installation of officers. 5.20

4, Tikeofficeis:to a leadership training session: 5.53

.5.- Conduct leidership training for members. 5.58

Direct. the delegation of responsibilities to. embers.

Accompany chapter officers to events other than DECA

events (1.0.1 other vocational youth group activities,

etc.); 4.26

12. Direct the formation of committees. 4.83

18. Dirict the pieparation Of meeting agenda. 4.08

137

X

X



Table 22tClustered Task Statements with Levels of Development and Learning Locatibns continued

Task Statement

Program of Work

11. Direct the evaluation of chapter activities, 5,28

17. Direct members in developing a yearly program of work, 5.38

18. Direct members in the determination of pals the

chapter. .

.5.35,

19. Evaluate each ember's participation in chapte

activities,
5.18

8.. Direct social activities. 4.65

Level of

Development

Financial Management

Direct maintenance of,chapter records minutes,

treasury records), .

23, Direct a funkaising activity.

24. Direct the operation of scho61

business. '

25. Seek monetary contributions from

activities. f

r

'store or other

businesses for DECA

29, Direct members with the financial managehent of the'

chapter

83. Determine the ,cost of an activity.

97. Seek funding from local school administration for DECA

member and/or advisor participation at DECA activities,

138

5.08

6.46

4.94

'3.67

5,26

5.55

4,98

Learning Location

PRE IR



Table 22,, Clustered Task Statements with Levels of Development and Learning Locations, continued

Task Statement

Level of Learning Location

Development PRE IN

Conferences

47. Provide, oPportunity for members to attend cluster,

district, state, and/or national conferences,

rallies, etc , 6.14

Assist in the development of rules and procedures

for conducting district; state, 'regional, and/or

)national DECA competitive events. 6. 0

68. Secure judges for competitive events. 6.14

72. Organize a competitive event. 5.60

79. Arrange 'necessary transportation for members. 5.35 .X
.

A16. Meet with others chapter. advisors. 5.44 X

87. Plan a district and/orCiUster conference/rally: 6.30. X

M

Competitive Events

26.( Direct member participation in marketing projects

(i.e., Free-Enterprise Project, Diamond Project).

66. Directlnembers. In' preparation for district, state,

' and/or national conference and competitive events. .61
j''

i .

71. Explain competitive 'events to members. ;1409 X

13. Direct local. chapter's participation in district,

state, national events. , 6.26 X,

5.68 X

14

I39



Table 22, Clustered Task Statements with Levels of Development and Learning Locations, continued

Level of Learning Location

Task Statement Development PRE IN

11

DECA as an Instructional Device

Coordinate 'ICA activities with instructional

activities, 5.17 X

27. Utilize values clarification activities. 4,99

30, Direct members in applying problem.solving techniques. 4.90

31 Direct brainstorming sessions regarding chapter

activities, etc,. 4,54

32 Direct members in group decision makiig regarding

chapter activities, etc, 4.75

34 Create an interest in the selection of .a desirable

occupation.

35, Disaiss with members career aspirations.

36, Direct members to'apply for scholarships,

37, Direct fielOrips in relation to DECA.

a

140

4.82

4.86

5,02

5,22

X



Nile 22, Clustered Task Statements with Levels of Development and Learning Locations, continued

ago Task Statement

Level of Learning Location

Development PRE IN

Chapter Resources

3 Consult the advisory committee and/or other individ-

uals for assistance and advice on activities of the

chapter. 4.31

42. Maintain liaison role with other youth organization

advisors. 5.15

;15. Seek involvement of other school personnel in chap er

f activities. 4.58

46. Direct securement of guest speakers for chapter* meetings. 4.56

56. Acquaint pFents of members with the purposes, activi-

ties, and/or values of DECA. 4,48 J

57. Present objectives of chapter to employers, and/or

training sponsors. 5.21

84. Direct, the development and upkeep of ,a chapter library, 3.81

85, Direct the formation of an alumni chapter. 4,11 X

91. Recommend reference books and periodicals that should

be added to the library in relation to DECA. 4.54 X

92.. Compile a list of DECA related materials needed for

the academic year. 4.81 X

93. Refer memelltao qualified resource persons for DECA

related info tion, 4,91

96. Order DECA related material (e.g., jewelry, plaques)

from the DECA Supply Service. 4.99

1

X

°X

hi



Table 22, Clustered Task 'Statements with' Levels of Development and Learning Locations, continued

Level gf learning location

Developmtnt PRE IN

Behavi and Remnition. of Members

Arett.coopittee to ccomplish assigned tasks. 5.11

20, Encourage responsible 1-havior 'y chapter members.

21, Assist members in the development of self-confidence

and/or self-acceptance.

8. Direct members to set desirable standards of behavior. '4,97

31. Direct chapter to provide honors/awards o deserving

individuals other than chapter member 4,20

43: Inform absent members of plans and activities. 3.56

62. Prillote school spirii through chapter,activities. 5.02

63, tarry out approved disciplinary action. 4,77

64. Uphold acceptable standards of member behavior in

DECA activities. 4,86

69. Provicie retogniion to chapter me b rs, 5.39

70. Publicize Memberaehievement.
11F,

5.11

14. Direct the selection of a local DE student of the year. 5,57

5,8,

X



Table 22, Clustered Task Statements with Levels of Development and Learning Locations, continued.

aw.

Task Statement

Administration

3, Obtain permission from school ors and

parents/guardians for member participation in DECA

activities,

48 Report to appropriate officials.

49, Submit a DECA roster.

Level of

Development

Learning Location

PRE IN

5.44

5,79 X

6.59 X

58. Direct the preparation 'of state and national reports. 6,54 X

76, Direct development of a constitution and bylaws. .4 47 X

80., Determine school procedures for establishing dnd/oe

operating a student, organization, 5.42

81, Direct the development of a local DECA handbook, 530

(82, DesiOn a procedure for acquiring consumablesupplies

and materials needed by the chapter. 5,78

88, Direct the maintenance and/or care of.all chapter

property; 5,14

89, Arrange laboratory work areas andltorage areas to

facilitate DECA activities, 4.73.

94, Obtain administrative approval for DECA activities. 5,81

X



Table 22 Clustered Task Statements with Lre s of Developient and Learning Locations, continued

ti

Task,Statement

Level of Learning Location

Development . PRE IN

Public Relations

44, Direct the development of a chapter scrapbook,' 5.34

50, Identify media through which chapter activities can

be publicized. 4,84

52, Direct the establishment of displays in theschool

and community about DECA. 4.60'

3. Submit newslreleases and/or manuscripts on activities

of DECA for newspapers and/or other periodicals, 4.81

54, Include information on. DECA in distribUtfve education

k brochures, pamphlets, etc, 4.37

550 Direct the presentatiob of DECA chapter activities

on radio and/or television. 433

59, Speak at banquet or professional chapter meetiall,/-

other than own.' '
3.77

60, Speak to.school and/or commtinjty'groups about,DECA, 4.12

61, Direct members to make presentations' before various

groups, 4 78

65, Promote community spirit through chapteradivities. 5.36

77. Direct employerRemployee banq4t,- 5061

144

X



Table Clusteied T: "k Statements with LeVels of Development and Learning Locations, continued

Task Statement

Level of . Learning Location

Development PRE IN

Professionalism

22 Serve as a role model for members,

51, Express .a philosophy concerning DECA,

SC Read literature regarding DECA,

95, ChaperoneDECA events and activities,

5,19

5,29

4.64

6,04
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