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ABSTRACT ' .

TJITLE OF PROJECT: "% C-mpetency-Bas:: In-Service T-a1 ng Prograr -or D‘tfﬁibﬁ—
- tive Education Zoorashators on “~z-r Role as DECA Ci.pter Advisors®

* PROJECT DIRECTORS: Rabert G. Ber- ind Clifton L. Smi:
: - V=-Zinia Poly-=chnic Institute ard “tate University
£ acksburg,-Vir -‘nia 24061

423

TIME PERIOD: <Septemc=- , 1978 - . = 15, 1979
GOALS AWD OBJECTIVE:  ~ris proje:~ .ught to accomz ‘s~ the follawing ob;~-—"ves:
~ T, The identifi: ~- and val - on of the tas . perfo by Distric - e
Educat” on tee.--er-coordina .= in the role ¢ DEC~ cheptg¢r advisors
2. The deveigpme~ of the comz=-zr~ies needed t- .er“orm tfie identifie.
tasks +-+to i-_.-.-uctional ok.-=zt" 3s. 4
3. The der opm=— of instruct ana ‘odules bas=: upcn tne objectives -
use in - -*-- =22 and pre-s=—v°  Distributi = Eaucation teacher se..zzion.
PROCEDUYRES: -- tasks perfc =7 - 3istributive Education teacher-.c:-di-
nators in the v = =5 DECA adviz:: y» developed. based upon a review o~ -2
literature a- wey zation with ¢ penc of experts. A questionnaire we: written
that elicitez : mation concern:1g "1e relevancy c7 the tasks, the exter- to -
which the ccc  inc;ors performed tne ~3s<s in the role of advisors, amtl tn< "oca-
tions at wh-- =he .tasks should bz lsamed. Background questionnaires we- ~evel-

oped. The i- -rurfats were pilot te:-:c and revised versions were mailed =t a
random sampl Jf ‘rginia teacher-cc - n1ators and all assistant state supervisors,

local superv=or: ™d teacher educe . The ana'.ysis provided data concsrring
. the relevanc ~T - : tasks, the exte: 5 which they should be learned, ar. =ne
location a° "7 -~ev should be lec ... Relevant,tasks were clustered "r=c
“opics and -=uc -anal modules we- teveloped based upon the format iden--fied
chrough’'con: “at'-. with a teache: ucation advisory committee.

RESULTS AND  -OM: _SHMENTS: Fifty -rcent or more of the responding teacher-
coordinator  1d--:-2d that they ps "Trrmed all of the 97 task$ listed in their
role as DEC dv-sc-s. Fifty percs-- or more of the assistant state supervisors,
local super- -zors, znd teacher educ: ors indicated that teacher-coordinators should
perform al- -asks in their-role : advisors. . The extent to which the tasks
should be a=-eiopec varied among.tre tasks. The major locations at which. tne tasks
should bk learned-were the pre-seric2 program and in-service program. Instruc-

_ tional moduies were developed for =ach cluster.o¥ tasks that ‘included objectives,
learning aczivities, instructional materials, anc evaluatdion instruments.

y ¢ - .
EVALUATION: A1l respondents were asked to complete an evaluation instrument.
Responses. to each item were in agreement with the overall survey process. Phase
- I1 of this_project calls for a ffeld test of all instructional modutes.

CONCLUSIONS AND RECOMMENDATIONS: The task survey inticated that over half of the
high school Distributive Education coordinators believe that in their role as
adyisors, they perform each of the 97.tasks to some degree. Also, the assistant
state supervisors, local supervisors, and teacher educators believe that each of
the 97 tasks should be performed. The degree of agreement varies. The extent to
" which the tasks® are performed also varies. Each of the 97 tasks merits inclusion
in teacher education, either in the pre-service prograr or through in-service
activities. It is recommended that the modules be fieid tested at the four univer-
sities in Virginia offering Distributive Teacher (Education. The modules shouid be
used at the in-service and pre-service levels of teacher education. A thorough
in-service program should be conducted throughout Virginia using these modules.
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Competency-Based In-Service Training Program
°  for Distributive. Education Coordipators. .
/f .on Their Role as DECA Chapter Advisors
. . ~ . )

PROBLEM AREA

: Iﬁtrdducéion and Rationale of the Study
The Distributive Education Clubs of America'(bec;) i+ nsidered o'

.be an 1ntegra1 part of the tota] D1str1but1ve Educat1un p=gram, For
DECA to be used as an 1ntegra1 part the D1str1but1ve-Edu zicir teacher-
coord1nator'who serves as 'the local DECA gﬁFpter advisor -ust zevelop
the professional compefencies‘needed toi&é proffcientf{; - S 2rea, Ihe
importance of this issue ig r;cognizéd in the five yeér -m. C/ement plan
%or the Distributive Education Service in tﬁe Virginia :ar= Zepartment
df Educa;ion@ Specifically, by September {5, 1980, a]f approved;pistrib—
utive Educaéion zeacher education programs in Virgini. wi.  include '
instruction in the effective;organization and aperatior of "=CA. Furthe -
‘ .more, it is recogn1zed that thesa teacher educat1on in:z-ite ’on§ have

respons1b111ty for the improvement,of teacher-coord1nators 'Hroughout '
the Comonwealth. Therefore, a cqmpetency?based in-service "~"..1n1ng~p_§ |

#

-pfogram for Distributive Education teacher-goordinators on =-2ir role

e teacher educators to fulfill

¢

as DECA chapter advisors_is nee

their respons1b111ties.k

" An 1mportant question for DisAributive Education is: What COmpeten-
1_c1es must an individual pos ess be<ore the person should be cons1dered |

prepared for entry into teach1‘g profess1on ‘of Distributive Education? -

The gprofessional competency area dealing with ad\'n’s@a student youth ° -

organization has been- identified as an important part of the secondary -

Al e
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. DistribupivefEduqat‘:' -eacher-coordinator's responsibility. Therefore,
.y . oL ..
the specific compei==z== needed by a sécondary DECA chapter advisor and

" a method for develc :-n- -hese competencies appears to- be" needed.
The first sten - -mpiementing-d competency-based. teacher education

l'.a ¢

progranm ﬁsﬁthe'jdent“-:atign'of"tompetencies, Cooperiet.él..(1972)
- stated that_the specif-cation of tea;he} competencies. i$ thg(mQSt[drucial

: y aspect of deSignin; E] :Ompetenpy-basedkffacher education program. Ammer-

man and Pratzner (~377), having studied cu riculum éystems, such as com-
petency-based teacer education,'eiplain}th5¢;.h- ‘

The intent of the system\is_to aid developers and
planner= of occupational curritulums in their efforts \
... (1 zstermine the_task perforiance content jobs
for wh--- students are to be prepared,.and (2) select
from a iarge body of verified job content that which
is most important for training consideration.. The .
system largely depends upon task data,obtained by

' survey questionnaires from persons closest to, and.
most knowledgeable about actual performance and its

+ ) requirements. (p. 7) ) L

The~jﬁteﬁstatg'Distributjve Education Curriculum Consortium (IDECC),.
of which Virginia is a meriber state, adapted-ihe Ammerhan-aﬁd Pratzner -
' ) (]9773 procedures for use in Distributive Educétion combétency-baéed
inét#ﬁétibn. The IDECC procedurés manual (WﬁJ]iams,'Berns,'énd Sipos,
-1975) identified ten ifquential steps for‘cogdhctﬁpg,odcﬁp;tional'Sur-
veys, including * ' N . i .b ‘ . ¢
| . Step 1:- Determine Occupational Scope ‘ J, , |
'Step 2: ‘Devefbp Task~StéEe@epts' : . 4
' Step 3: Construct Task Lists | ] :
“Stép 4: Determine Needed Task Information

" Step 5: .betermine Neaded Respondent Information -

. . . r
Step 6: Design Task Survey Questionnaires ,\k

o . L 10 ‘ S
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Step 7: Administer Task>Survey Questignnaires
: . s :

- Step 8: Process Task Survey'Data - .
¢

Step 9; Deve]op Competency Sta‘tements
Step 10: Eva]uate Competency State;ents. _

The procedures used in this study were based upon the procedures identi-
fied by Williams, Berns, and Sipos (1978). . |

0ne of the earliest studies designed to. identify competencies needed
by vocationai youth group advisors was conducted by Cotrell. et al. (1972)
at the Ohio State Universify\' In his study, Cotrell identified twenty-
nine competenCies re1ated to student vocationai occupationai organiza- '
tions. Based upon these studies, -the Center- for Vocational Education
" at the Ohio State University developed a series of six Performance-Based
Teacher Education Moduies tor teacher education use in. the preparation \
of vocational student organization advisors.« ( 5 ,

DeVaughan (1974) conducted a study to determine the competendiesa§
needed by vocational and technical education teachers in Okiahoma.
DeVauohan reportedbthe fo]]ouing‘findings reiated-to youth groups:
(1) A]kvteachers. administrators, advisory council members, professional
‘personnei deveiopment counci] members, curriculum staff members and
) students rated all items in the area of student vocationa1 organizations
important or higher; (2): A]] student groups rated the competency "he]p
students pian a meeting for and organize a student vocabionai_organiza-
tion" as being very important. ( \

In 1975, as part of his doctoral research Steven Corbin formu]ated
'Vla a consensus of thirty se1ected leaders in Distributive Education,

A

goa]s and obJectives for the High School Division of” the DistribUtive

'/
{
\
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* Education Clubs of‘America. The goals, as prioritized, are as follows:-
. DeVEIOp’teadership'Characteristics. ; . . ! -
2. beveiop Self-Confidence and/or Self-Acceptance.

3. Deyelop a Greater Understanding of Our Free, Competitive
"Enterprise System. )

4, Further'Devé]op Occupational Conoetencies Needed for ‘Careers

i Marketing, Merchandising, and Management. .
s ‘Develop High Ethical Standards in Persona] and Bu51ness
\ Relationships. ’ .
. 6. :Develop Effective Interpersonal Relationships.  «
. 7. 'Develop a Greater Awareness,of Career Opportunities in

' Marketing and Distribution. ‘
8. Develop Greater Proficiency in Conmunication !

9,. Develop- ater Appreciation of the ResponSibiiities of
”Citizenship ) _ , ;e y

0. Develop a Healthy, Competitive Spirit.
. f]J DeVeiop Social and Business Etiquette.
12. Participate in'Pianned Social Activities;:i
This study built upon preVious research. The brocedures identified
by Williams, Berns, and Sipos (1978) and "the goals identified by Corbin

(1975) specificaily, were usedﬁas the basis of- this study.

r

-

‘létatement of the Prob]em

. "The problem of the study ‘was to identify tasks performed by Distrib-
(utive Education teacher- coordinators in their role astECA chapter Jéf
A advisors. 'Furthé;;§>e, the study was to 1dentify'competenc1es needed
by teacher-coordinators to perform these tasks.- Also, the stddy was to
determine at which learning iocation the COmpetencies should be taught

These tasks and competenc1es served as the basis for the deve]opment of

. . ‘ . , %
.
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tra1n1ng moduLes for use in in- -service educat1on of D1str1but1ve Educa-
t1dn teacher coord1nators in V1rg1n1a, Furthermore, ‘these modu]es cou]dhf-
be. used 1n pre-serv1ceateacher educat1on programs at the four univer=

s1t1es prov1d1ng D1str1but1ve Educat1on teacher educai:1on°

4 - \

More spec1f1ca11y, the fo11ow1ng quest1ons were cons1dered 1n the
¢

process of 1dent1fy1ng re]evant tasks: . - | N " <
1. Hﬂat are the tasks performed by sttr1but1ve Education teacher-
coordinators 1n the1r role as DECA chapter adstors as perce1ved
by Distributive Educat1on teacher-Coord1nators in V1rg1n1a?
What are the tasks that shou1d be performed by D1str1but1ve

-

'Education teacher coord1nators in their role as DECA chapter

?

adv1sors as perce1ved*by the Distributive Education ass1stant

state supervisors, 1oca1 superv1sors, and teacher educators in
‘3V}rg1n1a7 | .
" 3. What differences exist between 1dent1f1cat1on of tasks performed )
aSvperce1ved by the teacher-coord1nators and des1red tasks to
 be performed as percf?Ved by the assistant state superv1sors,
local superVISors, and teacher- educatprs? ' '
4, To What extent are these identified tasks performed by teacher-
| coord1nators in the1r role as. DECA chapter advisors as perceived
by Distributive Education teacher- coordinators in V1rg1n1a?
5. At what ledrning Tocation should the competenCﬂeS needed to
perform these identified tasks be taught as percelved by assis-
: tant statensupervisors, local supervisors, and teacher educators?
6. To what _1eve] of pruticiency should the competencies needed to h

=
perform these tasks be Jeoscluped! ay
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- Goals and ObjectiVes
hThis project sought4to atcomp]ish the id]]owing objectives:
Y 1. The ideqtiiication and validation of the tasks performed
by DistributiVe Education teacher—ceordinators in the
role of ﬁECA chapter advisors. { S \
25 - The deve]opment of the competencies néeded to perform |
the 1dent’f1ed tasks into 1nstruct10né] obJettives.
3. The deve]opment of 1nstructiona1 modu]es based upon the

obJectives for use in in- -service and pre-serv1ce e

"Distributive Education teacher education.

PROCEDURES

Development of Task Stateﬁents
LN

A rev1ew of the 11terature was made to ascertain ex1st1ng information

'reiating to the role of the DECA chapter advisor and tasks performed in

that role. Each time a task, competency, or obJective appeare in the 1it-

erature which indicated competence concerned with advising ocational

.youth organization, the statement .was recorded on a 3" by 5" card and fiied
under one of the twelve goals of DECA identified b{ﬂthe Corbin study (1975).
A panel of experts was identified to assis{rih the development of |
the task statements. "The panel of experts included a educator
from Virginia‘COmmonwealtn University, an asslistant state supervisaor of
Distributive Education, a past high school officer and preswhm manage?
of a retail _store, a secondary‘jhapter advisor, a DECA Board of Trustees
member a DECA Policy and Pianning Comaittee member, and the prOJeCt '

directors. This panel met on Hovembier 15, 1979 at Virginia rolytechnic .



Inst1tute and State Un1vers1ty, B]acksb ng, V1rg1n1a Pur?oses of the
meet1ng were' to’ exp1a1n the proaect to the panel members, explain the1r
‘ part1C1pat1on n the prOJect, and d1scuss }SSues related to the prOJect

D

The panel members,were “then asked to 1nd1v1dua]1y review the task state-

ments wr1tten prev1ous]y and to determ1ne '- o o /
N A whether or not the task statement was’ indeed a’ task, ...‘.‘"Hft¢\
T (2), whether or .not the statemen%’was c]ear, . o o

N s A R ?g R . !
- (3) whether r not all tasks were listed. ' .
. The experts were a::ee\to revise the task statements accord1ng]y and’ to
provide add1t1ona] task statemepts not d1sclosed through the review. of

¢

the 11terature process. (See Appendix A for'Inst C ons to Consu]tants )

The comments. of the panel members were studﬂed i1st of 97 rev:sed

task statements was completed for use in the que ire. (See.Appen- -
. % . ~ N ' ’ ‘ B
dix B for final task instrument.) : o -7 :

Determination of the Needed Task Information

to Williams, Berns, and Sipos (1978), three types ot task
informati are needed in order to make decisions concerning task re
vancy and appropr1ateness of tra1n1ng content, 1§%1ud1ng cr1t1ca1ness,
comprehens1veness, and t1mel1ness. Task re?evancy data for th1s study
were provided by three types of task information, 1nc1ud1ng

1 , the extent that tfe task is performed by Distributive

Educat1on teacher-coordinators In their role as DECA

schapter advisors (asked of each teacher-coordinator

i t surveyed),
/ 2. whether or nut the waskh should Le per formed by Distribu-

/ tive Education ted7hcr-C00rd‘in.(.,t . In their rvole as

!

\




DECA chapter advisors (askea (o}d each assistant state

' supervisor, local supervisor, and teacher educator),

3. at what learning location the task should be taught
(asked’of each assistant state supervisor, 1oea1

~ Supervisor, and teacher educator).

1

Extent That the Task Is Performed by D1str1but1ve Educat1on Teacher-

Goordinators in The1r Role as DECA Chapter Adv1sors

‘To gain 1nformation concerning this type of task information, the
following question-was‘asked of teacher-coordinators oh the survey
instrument: "How much do you consider each task to be a part of your

‘ro1e as a DECA chapter advisor?" This question was answered by cirt1ing
.-a value between .zero and seven according to the fo11OW1ng rating scale:

0

Definitely not a task performed in my role as a DECA
chapter advisor |
1 - Under unusual circumstances may be a minpr part of

my role as a DECA chapter advisor

\¥4 - A substantial part of my role as a DECA chapter

advisér

5

6 : -

7 - A most significant puit of ay .ic aS a UECA Chapter
advisor.

The ratings of 2" and "5 eprezantled intermedlate levels between




"minor" and "substantial” pa—s of the role. Siﬁi]ar]y,'tne ratingé

-

of "5" and "6" represented i' :armedicte lgvels between ”Subsfantial" '

and "most s1gn1f1cant" parts of the role of the DECA chaeter advisor

(Williams, Berns, and Sipos, 11978).

Des1red Task Performance

it
Ass1stant sta£ syperv1sors, local supervisors, and teacher educa-

i1 .
KRS )

-tors were asked tdfident1fy those. tasks which should be performed by
D1str1but1ve Educat1on teacher-coordinators in their role as DECA chapter
advisors and whjch‘tasks ehouldﬁnog be performed_in the role of advisor.
To gain this infonpation, thekfol1dwingdfrectipn was“given,to those com-
pleting -the questionnaire: "Check aﬁ] taSks!thch you beifeve,should be

performed by teacher-coordinators 14 their role as chapter advisors."

¥ . : N

Learning Location

The assistant state supervisors, localﬁjﬁpervisors, and teacher

educators were also asked where each task that the respondent ‘believed

should ge performed by teacher-coor 1natgfs in their role as DECA chapter

'

ade£0r§ should be'learned. Ine fdllowing rating scale was used:
U - Undergraduate, pre .crvice university teacher education
program
M- Master'g,program at a university
P - Post-maeter's program at a university
I»L In-serviee-workshOp/module

0 . Other (please specify)

=
[}

" Nowhere rithere is nothing of any real substance that needs

' !
to be learned about the acziviiy.

~



Appendjx C gives the com; . ete direction$ given to teacher-coordina-

”

tors, assistant state super - :0rs, local supervisbrs, and teacher edu-

cators. : S

- | -~

N Determination of»Needéd Respondent Bécﬁground Information

The project difectors developed background qdéstionnaires which
wbqu’serve as a medium for co]]éﬁting information on ;peéific.charac-
teristics of the respondents. The fé]]owing inf&?mation was gatheredl

" from the teacher-coordinators completing the instrument:

1. ~§ex ' _ -

>

Z?J“+ears of teaching experience in Distributive Education
L & g exp N

3. .Whether the respondent was certified to teach Distributive
Education based upon completion of fhe requirements in an
underg}éduate Distributive Teacher Eﬁucation program or a
Summér certification program
- 4. University from'which the teacher-coordinator comp1eted
Distributive Education ;ogrses=for certificgiion
5. Educathnal baekground |
6. Whether or not the respundent was a member of Collegiate
DEGA in colleye
7. Nﬁmber of teache: courdiuztors In wne respondent's sthool
8. Total number :f ListribuTt-ve EdUuuéion hic: school students
in the veszortent's schoo’
9 Whether, o nc - the respondent “~1i (hat Lh= following state
ment reflected hl:/hegﬂﬁeﬁfef'i \ lall.n to DECA's role in

Y
the Listributive Education urocram:




N

—

DECA should be co-curricular in that it should)pro-
vide opportunities to further develop competefcies
normally learned in, the classroom and on the job and*
should, furthermore, provide opportunities to acquire
-add1t1ona1 competenéies, such as leadership and social
skills. (Crawford, 1967, p. 24)

y

‘. :Item 9 above was asked in qrder to determine whether or not th1s philo-

. \
phy of DECA was st111 a bas1s for the use of DECA in the instructional .,

- .
, program.

- The fo]]ow{ng information-was gathered from the assistant state
~

o supervisors, local supervisofs, and teatﬁgr educators comp]etin%-the
instrument: X N :
!
1. Sex | _ :

2. Years of experience in Distributive Education

/ 3. Educational background o ' “\;
4. VYears of experience as a high school Distributive Education
teacher-coordinator ; - ;
5. Number of years since the respondent had been a high scﬁoo]
i Distributive Education teacher-coord {nator | _
] 6. Whether or not the respundg&t teit that the statement "
identified in vlt.em Y above reflected his/her belief -
in relation to DELn'. role In the Distributive EducCa-
tion progran.
Appendix D provides the tuu iw. wuvdluator bacKygroynd yueallvnualre and

the assistant state supcrvisor, lucal super 1sur, and Lledcher educator

background questionnaire
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o ® Pi1ot’Stud

- A pilot study was conducted during, which a sample of teacherigoordi-

o @
P

nators; graduate students,‘and the panel of experts -completed the instru-
ments and reV1ewed them to- determine if: | > -
1. 'the cover TEtter was adequate and would e11c1t a response

',Zq the instructions were clear and read11y understood },

3. the format of the 1nstruments was c]ear and eas11y comp]eted {

- 4, “the eva]uatlon form was adequate.

S
<

Also, the pilot study part1c1pants were asked to t1me themse]ves so that
the prOJect directors cou]d indicate on the f1na1 COVer 1etters the
approximate number of minutes that it would take a respondent to comptete
_the instrument. Pi{ot test materia]s may be found in Appendix E. ’
Upon completion of the pildt test, the project directors made the
necessary revisions on the cover letters, instructiens, questionnaires,

and évaluation forms.

Population and Sample

Persons invulved with the Virginia Distributive tducation secondaryw
program who did not participate 1n the panel of eaperts, teacher educa-
tion advisory coMmittee, ur pilot -tud, activities served as the population
for this project; specifically, sceundaiy Distributive tgntation teacher-
coor‘dinator‘s,'as_ﬁlstant state Super vlaurs  lucal super,lswrs, and teacher
educators. For comparison purpusecs, the populalivn was dlvided into
two groups: teacher=-CcoOrdinalurs and the iteaderShip team (cumposed of
assistant state-.s pPeErvisqQr ., locar wu, cavisursS, and (catn.;%educators).

A raiddom sample of Lea.ier oo v diaut s wa . hooun From the 19/6 1%/9
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»
"

Direc -ry of Virginia Distributive Education Personnel supplied by tre

- Virg -a Departmént of Education. A sampling procedure wa: ad to
determine the number of Distributive Education teacher—coordjh‘ &5 I

suryey. A]]’Disfributive Education asgﬁstaﬁt state supervi 10C
7~

supgrviéors%,anq teacher educators ljsted in the Directory ginie

AN

Distributive Education Personnel were surveyed.

Four weeks after the initial mai]ing,ﬂa follow-up letter was sent-to
thoge tgacher—coordinators not responding. The létfer'in Appendix F
was sent requesting their response. If a noﬁ-respondent‘had 12st the
brigina] instrument,{that teacher-coordin;tor was asked to complete and
return a form requestinc another copy. Five such forms were returned
an . onal copies were immediately mailed to them. (See Appendix F.)
1 foilow-up of non-respondents was conducted by te 2phone to deter-

" mire whether or not aagifferen;e existed between responses of respondents

anc non-respondents. No significant differences were Tound.
- ¢

Collectton of the Data

Teacher-coor~inazors were mailed the following items:
: .. ! ‘
1. lover lezter (see Appendix G)

2. “eacher--oordinzzor directions (see Appendix H)
3. “zacher-zoordin: “or background questionnaire (see Appendix I)

s . A
4, Task stztemert -sting and scale {see Appendix B)
G f

- 5, Evaluation form ,see Appendix J).

Assistant szate cupervisurs, local supervisors, and teacher educators

were sent the foilowirg “tews: )

. Cover letter (see Appe. .. ..,



2.'.Supervisor/teacher educator‘gjrections (see dppendix

3,“Superv1sor/teacher educator backcround que>t1onna1re ‘see .
Annend1x L) S

I3

4, ~Task statement listing and scéi:-(see Appendix L)

— \ + + 3, Evaluation erm (see, Append1x e

ourvey instruments were color coded, such that the teacner-coord1na-

- for 1n§trument\was ye]]ow and the leadership team instrument was green.

<

- Each 1nstrument was numer1ca11y coded sc that non;gespondent fo]]ow-up'

\\47
pr'ocedures could be carried out. Responses from Khe background question-
? "\\\ ‘:&. o
na1res and task 11st1ngs were key punched onto computer data céﬁds for .

’

analysis purposes.
- ™

T

Analysis Procedures

Datd were colleczed and éna]yzéd‘for use as a basis for the deveiop-
ment of moduFes. These modules are to. serve tre purpose of -astructional
materials for,competency-bé%ed fnJService,tréifing of Distrizutive Educa-
tion teacher-coordinators n({heir role as DEC/ chapter advisors. ;

| The Task Invenzory S/stem (TIS) was ysed to analyze the data. As
explained by Williams, Berns, and Sipos (1978), the TIS consist: of four °
programs which are “ILEUF, SVCALE, TABLES, and LEVEL. Mead,Essax and .
Ammerman (19//) describes th&beﬁprogrdms as follows:
1. FILEUP, reads raw data cards:’scans for inconsistenciz:,
checks for card Sequencing errors, and buiids a raw izza

tape file (MASTER)

2. SVCALE, i1cads the MALILIG it .u|uula€g§ the sumnmary des-
- i
™~ criptive valu.s fur €alh Laak un each question and creates
a summary value tape fil. (SVFIlt).

ERIC 7 i




™

3. TABLES, reads the SVFILE and prints data summary dbb]esu
. 4, LEVEL, selects relevant tasks; ' |
. \ Williams, Berns, and Sipoe“(1978)_describe a two-sLage se]ection:
B ' process for. determining whi%§~tasks warrant training. The first $tage - -
rejects any task- based on-the f0110w1ng cr1ter1a |
.T. Less than 15% of the 1eadership team members claim the .
R . ' teache®coordinators should perform the task Jn their-. -
role‘as DECA advisors X : o
2? A mean score of “ess than 0.75 by the teacher-cdordina- .
tors describing 'ow significant a part?of their role
as DECA advisor: the task is on a scale of 0-7. e
The second stage identified tasks as unimportant for_tn%ining if
\\\Wl they'had both a moderaté]y low significant rating anc a\moderate}? low
training bercentage. This :ztage computed prediction :oefficients for
‘thE\tasks remaining from the first stage. This was calculated nith
(a) the extent of signi“icance data and (b) learn-ng ~“ocation data fn
the following prediction equatibn:
; =1.90 + U 53 (mear ~ignif- ance rating) + ..0: (% citing
trainir- . location)
l ( AMmerman and‘Essex, 1977, p. 24)
The Lashs Lhat . cwained wer e important for some type of inclusion
in tra1n1ng Nexl, Lhe process had a method fur determining the level
_ of task development to be accomplished in training. Us1ng the pred1cted
] ‘Y values for each La;k 1L was placed un a scale 0f 0 through 7 1nd1cat1ng

the level of development @ur Lhe lask ihits leveltlny 1S presented in

Figure 1. ‘




v #
’ . X . '
N - - _ | Very High
e L. ) . . Proficlency
. | . L -Basl¢ . © S tha Bianeul
. No Task v : -, Ablilty to - Performance
Oevelopment - ' Do the Task s o of the Task
. o 1 a2 "~ 3 s e R A
: L 3 L 1 A i | N
. LEVELS OF TASK DEVELOPMENT '
- - . o
. . ) (cofresponding to possible values 017 coafficisnts) T o
: : S o [?No Tralning of Task ] / ‘ . ‘ '_ >
i o . ) BE - Incraasing Attention In Tralning to
. v . ’ Pertormance Spesd, Accuracy, and/
' A or Excellence of Task Ablilty
Attentlon Only to No Development
Non-Performance of Spesd or
Task Issues Accuracy
\ ™.
“ / . . 1

Figure 1. A scale which 1dentiftes the levels of task development
: (Ammerman and Pratzher, 1977, Volume 4, p. 30).

21
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'teacher sducat background quest1onna1re.prov1ded descr1pt1ve data’® Fre- kel

quency counts
. 1

(SAS).. ° L . \ = , _— .
o KA AR | %‘, , < . &

Deve]opment of Instructional Modules . S

1

- Upon com letion of the analysis,” the task ‘'statements were c]usteréﬂ’
&\ «

ene supplied by‘use ‘of the Stat1st1cgl Ana]ys1s “System

v

]

intp re]gxgnt top1cs.f These topics would serve‘as the bas1s for module

development. 6he module was developed per topiE, ) _ o - -
" The task statements were used as the basis for the dé&e]oﬁment of
competencigs and instructional objeétiyes. “A synthesized statement was
written from;fwo'of more related task statements and was used as the

- ferﬁinal perforfhance objective of the modu]e. Each task stafement within
~a module was used as an enablﬁhg objective. ‘Therefore, the competenties

needég”tb perform the tasks were included in the terminal performance ’

-

objective and enabling %Bjéctives.

[

Also, upon comp]etion'of.the analysis which indicated the percep-. -
" tions of the assistant state Supervisors, 10&51 supervisors,\ana teacﬁér
_educators of Dis&yibutlvc tducation in Virginia toward the 1eafhjng Toca-
. , ' . >
tions appropriate for the development uf each task, the task was identified
as to the sfte at which 1¢ should be leained, pre-service or iﬁ-serviceor
This information was included in cach modute:
The items to be lucluded fn the modules we ¢ Initially identified by'
the project director.. Alsu. the format of the modules was deve]oped.

These items and formal were p.esented to the teacher §ducation advisory N

committee for suggeat ! aie acd conmenta fhe flnal 1ISCL of Tlews Lo be

L4




.

’

**included in each module was completed based upon recommendat1ons of the

\

adv1socy comm1ttee. A]so the format of the modules.was f1na11zed and

reflects th ‘recommendat1gns,of the advisory committee.

- .The modu1es'were'wrigien:by‘the project- d{fectOrs;u-These field

teSt verszons of ‘the modu]es were supplied to each,of the four teacher

education'1nst1tut1ans in V1rg1n1a. The field test &s/}p be comp]eted

durrng the second phase of th1s proaect° Revisions will, be made hased

upon f1nd1ngs of .this field test. The final modules will be pr1nt€ﬁ and

»

d1ssem1nated upon comp]et1on of the second phase of the proaect

- RESULTS AND ACCOMPLISHHENTS

Exfent of Task Performance and Relevance o

Data in Table 1 reveal that more than 50% of the teachér-coohdinators *
respondnng~to the questionnaire indicated that they performed all* tasks

1nc1uded on the 1ns¥rument However, less than 70% (but greater than 50%) -

i
of those responding. indicated that in the role pf DECA chapter advisor

I ' .

they performed tasks 24, 25, 83} and 85 which are as follows:

¢

24. Direct tﬁe opesatiun of @ school store or other business (67.1%) -

25. Seek mongtary cuntiibutions from businesses for DECA activities °

Y N .

(64 .0n) |
\

- 84.

85. Divect the formation o, an alumi Chapter (56.5%).

Digcut e Jovelupment wad upheep of a Lhapler library (69_0%)

Data in Tabie [ reveal that 50% or more of the assistant state
supervisors, local supervisois, und leacher cducalors indicated, that
' )
teacher-cvordinatu, s should per fuim all Lhe lashs 1isted 1o Lthelr rqle

as DECA &.'lap(ul udy Ay o VIR -1 (IS thon fUR (Lal yocaten than ur

L

Nt
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oA Tablel | TR
' Task 0ccurrence and Desirability |
T _ “:7 _ in the Role of DECA Advisor .
o ' L ' _ Performed by
Teacher-Coordinatbrs | -~ .
’ in Role as DECA | Desired by Supervisors’ . .
. Task State- ‘Advisors | and Teacher Educators Difference
+ ment Number Q](+) 2 QZ(+) | D:Q1-Q2
e ‘($ee Appen- — — = ’
", ¢ dixB) | N 5 | - N % S 1
1 71 1000 32 100. 0 ~ 0.0
2 70 98.6 - 31 .96.9 1.7
3 71 100.0 . 29 90.6 9.4
> - 4 71 -100.0 31 96.9 3.1
.5 70 98.6 . 30 93.8 4.8
| 6 n 110000 732 - 100.0- o [RF 0.0,
. 7 4 7 1100.0 31 . 96.9 "3.1
8 69 « 97.2 31 96.9 - 0.3
9 707 98.6 - -32 -100.0 -1.4
10 61 85.9 28 . 87.5 -1.6
1 68 95.8 . 32 100.0 %Q¥@12
12 69 97.2 32 100.0 - -2.8
13 69 . 97.2 20 - 62.5\ 34.7.
14 65 92.9 24 75.0 17.9
15 69 97.2 " 32 100.0 - -2.8
Y. oo ! )
- 16 68 . 95.8 30 ‘93.8 2.0
17 69 97.2 32 100.0 -2.8
18 . 69 97.2 32 100.0 - -2.8
19 66 94.3 26 - 81.3 13.0
20 71 100.0 31 - 96.9 ‘3.1
21 71 100.0 . 3] 96.9- 3.1
22 71 . 100.0 31 - 96.9 3.1
23 ° -70 98.6 32 100.0 -1.4
24 47 67.1 19 59.4 - 7.8
25 46 64.8 16 50.0 - 14.8
26 67 94.4 32 100,0 -5.6
27 66 94.3 24 75.0 . 19.3
28 70 98.6 30 93.8 4.8 -
29 68 95.8 32 100.0 -4.2
30 68 95.8 28 87.5 8.3

27
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Table 1, Task Occurrence and Desirability in the Role of DECA Advisor,

n
!

continued :
Performed by
Teacher-Coordinators !
. in Role as DECA Desired by Supervisors | . :
- Task State- Advisors« and Teacher Educators - | Difference
~ment Number Q1(+) _ Q2(+) - D:Q1-Q2
'ssee Appen- (— ' . — :
(\ : ix B) ' N : % N % 4
, C 31 - 67 e 94.4 31 96.9 -2.5 .
: 32 - 70 ' 98.6 30 100.0 -1.4 -
33 59 . 83.1 27 90.0 -6.9
. 34 68 3 95.8 20 66.7 29.1 "
35 68 A 95.8 20 66.7 29.1
36 68 _' 95.8 24 80.0 - " 15.8,
37 68 . 95.8 27 90.0 5,8
38 69 97.2 29 96.7 0.5
-39 63 . 90.0 27 90.0 0.0
" - 40 68 - . 95.8 29 - ; - 96.7 -0.9 -
' ( ' . 3 e
41 71 100.0 32 . 100.0 - 0.0°
42 | 66 93.0 31 -~ 96.9 .. =3.9
43 64 90.1 20 "62.5 27.6
a4 65 91.5 31 96.9 =5.3 -
45 70 98.6 31 96.9 1.7
46 69 97.2 32 100.0. . -248
47 70 98.6 32 ~100.0 - -1.4
. 48 70 100.0 31 - . 96.9 - 3.1
49 71 100.0 32 100.0 0.0
50 Al 100.0 32 100.0 | 0.0
51 71 . 100.0 32 100.0 0.0
52 69 97.2 30 9.38 . 3.4
. 53 70 - 98.6 31 96.9 1.7
54 67, 94.4 32 100.0 -5.6 -
55 60 84.5 31 96.9 -12.4
- .56 68 95.8 32 . 100.0 -4.2 -
57 68 . 971 32 . 100.0 -2.9 '
58 70 100.0 31 96.9 3.1
59 |- 58 . 81.7 26 ‘ 81.3 0.4
60 65 - 91.5 29 90.6 0.9
61 70 ‘ 98.6 32 -7 100.0 -1.4
62 71 100.0 31 -96.9 3.1
63 68 97.1 - 26 : 81.3 15.9
. .64 71 100.0 - 23 71.9 28.1
- 65 N =100.0 32 - 100.0 ~ (( 0.0
¥ ) 28 - [
. 7 R
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Tab]e 17 Tadk 0ccurrence and Des1rab111ty 1n the Role of DECAAdv1sor,
cont1nued ; .
Performed by :
Teacher-Coordinators | - . 1.
C. -in Role as DECA Desired by Supervisors ‘

_Task State~ Advjsors and Teacher Educators Difference
“ment Number le+) ‘ 02(+) R HI "
~ (see’ Appen-'|— ' = -
dix B) + N % N 9 g

66 71 -100.0 32 100. 0.0
67 67 94.4 31 96.9 =2.5
68 67 . 95.7 32 100.0 -4.3
69 71 100.0 32 100.0 0.0
70 71 100.0 - 32 100. 0.0
71 71 100.0 32 100.0 0.0
- 72 - 68 95.8 31 96.9 ~1.1
73 68 8.6 32 100.0 -1.4
74 64 - 941 28 87.5 6.6
75 64 - 94,1 31 96.9 -2.8
76 59 85.5 30 , .93.8 -8.2
77 67 97.1 3. - / 96.9 0.2
78 69 100.0 K] I 96.9 3.1
79 69 100.0 30 93.8 6.3
80 J{ 67 97.1 31. : 96.9 0.2
81 61" - 88.4 - 29 ‘ 90. 6 -2.2
82 66 95.7 31 - 96.9 -1.2
. 83 - 68 98.6 30 , 93.8 - 4.8 .
. .84 48 69.6 24 - .75.0 5.4 .
) - 85 39 - 56.5 25 78.1 -21.6
: 86 70 98.6 . 32 . «.100.0 - =1.4
c—_ 87 r 63 90.0 32 : 100.0 - -10.0
T T~sg 70 98.6 32 . - 100.0 | -1.4
.- 89 65 91.5 32 - 100.0 -8.5
90. 69 . 97.2 30 o 93.%;1 3.4
91 53 .\ 75.7 29 90.6 c=14.9
92 64 90.1 30 93.8 =36
93 66 93.0 30 93.8 -0.8
94 71 100.0 29 100.0 0.0
~ 95 N 100.0 29 100.0 .0
96 ) 70 98.6 28 . 96,6 200 .
97 , 56 78.9 27 : 93.1 -14. '

NS
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equal to 50%) of those responding'indicated that teacher-coordinators
--sho'ul;i perform tasks. 13, 24, 25, 34, 35, and 43 in their role as DECA
chapter adVisors which are:

‘13. Require distribufive education students to join DECA (62.5%)

24. ‘Direct the operation of a school store or other business (59.4%) -

25. Seek monetary contributions from businesses for 5ECA activi-
ties (50.0%) | |
34. Create an interest in the selection of.a desirable occupation'
- (66.72) | -
35, Discuss with members career aspiratiohs.(66.7%) o e

L
\

43, Inforni absent members of plans and activities (62.5%)_

S . For most of the tasks that the teacher;coordinators indicated they
performed to some degree, the a551stant state supervisors, 1oca1 super-
v1sors, and teacher educators believed that they should perform these

- tasks. However, some differences existed.

As data in Tab]e 1 reveal, for eleven tashs the percentage of teacher-

coordinators i:sicating thathhey performed the tasks in their role as-

| xa';uperVisors, Tocal superv1sors and teacher educators, indicating that ,
‘the teacher-coordinators should perform the tasks in their rote as DECA
chapter adv1sors by more than ten percent These eleven tasks are:

13. Require distributive education students to join DESA —
(34.7% higher) '
v 14. Recruit distributive education studehte to join DECA
(17.9% higher) |
\%> 19.,rEva1oate each.member‘S»participation>in chapter activities

o o | 30
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DEgg‘thapter advisors was higher than the percentage of a551stant state ih ol



(13.0% higher)
'_25. Seek monetary contributions from‘businesses for DECA
act1v1t1es (14.8% higher) . : // |
27. Utilize’ values clariPreation act1v1t1es (19.3% h1gher)
34.'-Create an interest in the:se]ect1on of a des1rab1e
occdpation (29.1% higher) | ‘ .
35. Discuss with members ca;eer aspirations (29 1% h1gheg}/
36. Direct members to apply for scho1arsh1ps (15 8% h1gher)
'vfg.' 43. Inform absent members of plans and activities (27.6% h1gher)'
63. Carry out approved d1sc1p11nary action (N&. 9% h1gher)
64. Upho]d acceptable standards of behav1or in DECA act1v1t1es
(28 1% higher). .
For five tasks, the percentage of assistant state superv1sors, local super-

visors, and. teacher educators 1nd1cat1ng that the teacher-coord1natoys’/

should perform the tasks in.their role as DECA chapter adv1sors was h1gher

L

than the percentage of teacher-coord1nators 1nd1cat1ng that they performed

“the taSks 1n th 1r ro]e as_DECA chapter adV1sors by more than 10 percent

EERVI

Th“ie“ er tasks~are. -J.»‘

85. :Direct the forma 1dmn jchapter (21 6% h1gher)

m,g.
=Y

~87;' Plan a d1str1b, and/or: c1Uster conference/ra]]y (10.0% hiﬁher)

91. Recommend reference books and periodicals that. shou]d he
added. to the library in relatTOn-to-DECA (14.9%)
97. Seek funding from lecal school administration for DECA
h member and/or advisor participationrat‘DECA activities

'
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%

(14.2% higher)
Data in Table 2 reveal statistics concern1ng the extent that the
. task 1s considered to be a part of the teacher-coord1nator s role as a
DECA chapter advisor as perce1ved by the teacher-coordinators respond1ng' '

to the survey. Fifty percent or more of the respondents indicated that
? s
*\ 89 of the 97 tasks are sign1f1cant or substantial parts of their ro]e as
[}

/
.o DECA advisoys. Less than 50% of the teacher- coord1nators indicated that

~

the fo]]ow1ng tasks were a substantial or significant part of their ro]e

as DECA ¢hapter adv1sors . & o

’ 25. Seek monetary contr1but1ons from businesses for: DECA
_act1v1t1es (21. 1% 1nd1cated this task was a substant1a1 v
or 51gn1f1cant part of their ro]e as DECA chapter adv1sors)

_43. Inform absent members of plans and activities (45 1%)

59, Speak at banquet or professional chapter\meet1ngs other q'
. than own (38.0%) - | : J o :
4 ’ " 76, D1rect development of a const1tut1on\and by]aws (46 4%)

/81, D1rect the development of a local DECA. handbook (47. 8%)
’, 84. Direct the development and upkeep of -a chapter 11brary o
(33.3%) -
P 2y ) !
86~ Direct the formation of an “alumni chapter (20 3%)
91. Recommend reference books and per1od1cals that should

-be added*to the library in re1at1on tp/DECA (42 9%).

Learning Location !

.-1_7

As data in ‘Table 3 1nd1cate, for 70 of the 97 tasks, greater than

;p% of the ass1stant state supervisors, local supervisors, and teacher

3 . .
\ . - . 3
g
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.  Table 2 ?
' Tegcher-Coor&inator Perceptions of Extent Tskls ¢ Lo~ ,
o * Part of the Role of a DECA Advisor o .
SRR B A
Task Statenent | o Mumber of Responses Per Category A
Number (see | . — ——— % Part % Significan
Appendix B) |Mean SO N[O 1 2 3 4 5 6 7|ofRole Partof Role
1 BELTY T |0 3 1 4 W 9 5 3| 100
. 5% 177 71 |1 2 0 7 1 6 8 30| %6 .
3 5.8 179 71 |0 2 4 3 10 4 3 45| 100.0
! 5,66 153 710 1 0 4 18 6 7 35| 1000
5 459086 T [1 4 5 720 10 7 17| %
o2 0 1 8 6 8 46| 1000
6 7 f0 3.1 420 13 92| 1000
IR IV A S T 0 (SR L B O
nT 3.1 3 128 7 6| %6 -
n0m 8 5 15-9 3 10 8.9
N3 2 & 4359 8 16| %.8
g {2 4 6 830 7 5 9| 9.2
W T {2 3 2 7 W 5 4 M| 9.
O R T R N IRV B A X
Nl 4 1 43 7 9 3| 92
N3 5 5 619 610 17| %8
N2 3 0 21510 9 30| 9.2
nija 39 2.2an 18| 92 ..
04 5 6 8 1 1 6 19| %3
1o 0 0 415 1 9 2| 100
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Table 2 Teacher-Coordmator Percepttons of E;;R‘ Task Is Part of the Role of Y DECA Adwsor, |
. conttnued

o , U

Task Statement S Nufiber of Responses Per Category - P .
Number (see L — ‘ % Part % Significant
Appendix B). .| Mean SO_ N |0 1 A 3 4 5 6. T|ofRole Part of Role
o | 542 1.8 2-71. 0 2.1 21 10 16 23f1000 9.0
2 st oomfo 1o 1 oW 4tz 380000 9.8,
B3 |53 one mr o3 4 18 4 5 3B 9.6 8.3
U 339 283 70028 4 1 3 17 4 7f 6] 55,7
B IR L L < I T 3| 64.8 2.1
2% 408204 L4 47 T2 705 15 W4 69.0 . ¢
S L% 104 77 9 1814 4 T %3 61.4
28 52018 M1 3 2 2 18 1 8 26| 9.6 88.7
o 507 176 MN$3 0 1 5 1613 10 23] 9.8 8.3
30 48179 M3 4 6 5 23 13 10 7| %8 - 746
3 (42019 T |4 6 4 5 28 153 1| %4 73.2
S/ I I YT - | R N O R A N I L R O B L 80,3
N 345 232 |12 8 4 815 7 9 8| 8.1 54,9
3 4.9 208 7|3 4 4 4 13 8 12 23], %8 78,9
% |48 213 M3 6 1 315 7 10 26| %8 8L
. o ; , ‘w
36 413 185 T |3 43 513 4. 4 8 11| 9.8 66,2
K 08 207 T3 2 3 7 16 1 10 29 %8 789
3 4N 1.8 Tl 3 7 15 a0 5 5 13 9.2 620
3 366218 07 6 9 10 16 5 6 M 00 53
40 L8210 N3 o6 5128 3 7"r7' 9.8 63,4
N 425184 1|0 6 3 32 9 1)16] 1000 66.2.
ﬁz 348 1,92 T [57 10,12 19, 7 4 7 93,0, . 521
B |7 12 8 12:18*5" 2 900 45,
N 413225 {6 5. 7-%6 19.6 4 18 91,5 66,2
48 420 077N 7 2 1 2810 7100 9.6 70.4
ERIC ‘ v
‘. - 3,1_ |



Table 2, Teacher-Coordinator Perceptions of Extent Task Is Part of the Role of & DEC Mvisor, continued

Task Statement | Number of Responses Per Category. | T ‘
Number (see : — — | ¥ Part . b Significant
Apendix B) {Mean SO N[ O 12 3 4 § b 7MMMPm&MM‘
- j\jp& . : ‘ | ' .
I IS 13T A R T A/ A I VA
o |s®E N T 01T 30 600 40 % W0
By (S [0 2 03 4l 8 5 owpwe. &l
o TR 30 TN O T 1 1 1 I
50 B9 13 ML 1 T 5 7 0 a8
8 {518 njo0 o2 1 5 %, o %[00 ¢ 887
B2 R IR R AR S AR N A 1K
X 0T T 1 O T R O R X T ¥ I
B (400 1% 6] 4 5 500 19 1 6 1] 9 6.2 -
S5 3RS oM o5 7T W o6 8 9 s S
5 LB 20 M3 7 4 919 4 96| %58 @6
g IR R A T T /2 T /A N I
o8 520 28h 040 6 4 400 6 1 2] 1000 00
5 2,028 {13130 8.8 5 4 0} 8T RO
60 |89 2% M6 8 6013 8 6 W95 D
‘ ” |
bl G519 TP % T 13,06 7 9 13| 9.6 3.4
62 0TS M0 23 9 900 |0 83
ST 2 O AN SO T 1Y AN N AT B /X'
. 559009 N0 0 0 2 4 510 000 9.2
~ 65, {46 T8 VL0 1 510 181270 157 00,0 1.5
A TR R I R R L I Y SR R
R | R T T 0 R S
g DRI R () IO N I O N Y B 7R ;,3,7 :
y8 AR AR A PR A 4V A
o Te o nlo 3 ()/ 2 W6 W B0 . 8
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Table 2, Teacher-Coordinator Perceptions of Extent Task Is Part of the
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advisor. 'Six of the remaining 19 respondents indicated that the task

© that the task should be ‘learned at the undergraduate level as indicated

e R : - ' v

. ¥ -
. - . . \ . «
: . : : . . , 3
. _ . . B . . . y

’ ) T P N

'educatorsgianirginia indicated that the task should be learned in the

’ ’ (‘ - - ‘e . . - ) .
tndergraduate, pre-service university teacher education program. ‘For

the remaining 27 tasks, less than 50% of the respondents indicated that

" the task should‘be ]earned at the undergraduate level. A large portion

of assistant state supervisors, local supervisors,'andutgacher educators

1nd1cated that one task shou]d e 1earned at the in- serV1ce level rather

than the undergraduate level.
TSNS

‘This task ‘was numberQ?4 "D1rect the

operat1on of a school store or\p her bus1ness." However, th1s must be

interpreted in combination with he,fact that thirteen of the 32lsuper- B

visors -and teacher educators reSponding indicated that:this_task°shou1d

not be performed by the teacher;qoor fnator‘in the ro1e”as a DéCA chapter

¢

.shdu]d be learned at the undergraduate 1eue1 and ejghtiof the 19 remain-

ing respondents,indicated that it should be learned at the in-service_
Tevel.
For two tasks, an equal number of ass1stant state superv1sdrs, 1oca1

4
superv1sors, and teacher educators 1nd1cated that . the tasks shou]d be

“Tearned at the undergraduate level s indicated that jt should be 1earned '

at the in-service level. For task number 58, "Direct“the preparation

of state and national reports," twelve of the 32 respondents cited the

&undergraduate level as the appropriate location for learning while twelve

. ,J' . . !’ . . . ) .
~“other respondents tndicated that the in-service level was the.appropriate

1ocat1on. e .

S1m11ar1y, for task number‘25 "Seek monetary contributions from
& o ‘ ) .
businessesifor DECA activities," an equal number of respondents indicated

o

-, . v ] 38 . .'. . o \
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Task State- Distribytion of Suggested ,
- ment Number . Learning Locations* Percentages
- (see Appen- ' a '
dix B) u I M P 0 N NR u I | S
1 25 3 0 0 2 2 0 78,1 9.4 0.0 0.0
2 24 . 3 0 0 2 2 1 75.0. 9.4 0.0 0.0
3 18 3 0 0 3 5 3 56,3 -.9.4 ~ 0.0 0.0
4 7. 4 0 0 1 9 1  |53%F 12.5 0,02 - 0.0
5 20 8 0 -0*.2 0 2 62.5 25.0 . 0.0s. 0,0
6 .-, |30 1 0 0 0 1 0 -[93.8 3.1 0.0° * 0.0
7 20 8 1 0 1.2 1 60.6 24.2 0.0 .0.0
8 23 6 0 0 1 2 1 69.7 18,2 ‘0.0 0.0
L 9. 29 2 1 0 0 0 0 }9.6. 63 3.1 0.0
10 15 4 0 0 1 9 4 45.5 12.1 0.0 0.0
n. ‘Y'2s 6 0 0-0 1 0. |[781 1.1 0.0 ' 0.0
12 20 5 0 -0 1 6 0 62.5, 15.6 0.0 0.0
13 17 2° 0 0 1 0 12 53.1/ 6.3 0.0 0:0
14 17 6 6 0. 0 1 8 53.1. 18.8 0.0, . 0.0
15 24 5 0.0 1 270 75.0 V15,6 0.0 0.0
16 27 o0 . 0 1 2 2 . g} 4 0.0 0.0 0.0
“17- 26 4 1 0 0 1 0 [81.3 12.5 3.1 0.0
18 . 23 5 " 0 1 2 0 71.9 15.6 3.1 0.0 -
19° A9 6 0 0 0 1 6 59.4 18.8 0.0 ' 0.0
20 17 5 0 0 2.7 1 53.1 15.6 0.0 . 0.0
21 15 7 3 0 -2 4 1 46.9 21.9 9.4 0.0
22 23 1 0 0 1 6 -1 71.9 3.1 0,0 0.0
23 19 .11 0o 0 1 1 0 59.4 34.4 0.0 0.0
24 6 %8 -2 } 0 3 0 13 18.8 25.0 .6:3 , 0.0
25 5 5 040 1, 5\6 °|15.6 156 ~ 0,0 .00
26 20 10 1 0 0 0 1 62.5° 31.3 3.1 0.0
27 11 7 4 0 1 0 9 3454 21.9 1205 0.0
28 19 2 0 0 2-6 3 59.4 6.3 . 0.0 -0.0
29 » |24 4 0 0 .1 2 1 |750 12.5 0.0 0.0
30 {20 5 0 0 2 0 5 62.5 15.6 0.0 0.0

]

30.

o

“Table 3

Assistant State Superv1sors, Loca] Supervisors
and Teacher Educators Percept1ons of Learning Locat1ons

by

U - Uhdergraduate, pre- serv1ce 0
I - In-service
‘M-~ Master's program
P - Post-master's program

£

=
~.
A

N
<

- Other
- Nowhere

a relevant task

"= No response or not considered
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Table 3, ASSIStant State Superv1sors Local Superv1sors, and Teacher
EdUCators Perceptions of Learnlng Locat1ons continued

M - Master's program
. P - Post-master's pruy:am

4

¢

R - No respunse or not cun

a relevant ctask

idered

(ﬂ

OCOO00O0 O0O0OO0OO0O OOO0O0O0 OCOOO0OOD OO0 OO0 OoOO

. Task State- Distributipn of Suggested
-ment Number ‘Ledrning. Locations* . Percentages
(see Appen- | - — —
- dix B) u I M P O N NR| U I M P
31 2. 3 -1 0 1 4 2 .| 65.6 9.4 3.1 0.0
32 21 - 3 1 0 1 4 2 65.6 9.4 3.1 0.0
33 18 -3 .1 0 1 4 5 56.3 9.4 3.1~ 0.0
34 15+ 2 0 0 2 1 12 46.9 6.3 0.0 0.0
.35 13 2 0 0 1 4 12 40.6° 6.3 0.0/ 0.0
36 12 6 0o 0 ,2 4 8 37.5 18.8 0.0 0.
37 20 4 0 0 1 2.5 [.62.5 12,5 0.0 0.
38 24 0 o .0 1 4 3 75.0 0.0 - 0.0 0.
39 21 .3 1 0 0 2 5 |-65.6 9.4 3.1 - 0.
- 40 25 4 0 0 ‘0 0 -3 |'78.1:-12.5 0.0 0.
4 15 3 o 0 1 12 1 46.9 9.4 0.0 0.
42 1 9 o 0 1 9 2 34.4 28.1 0.0 0.
43 9. 0 0 0 0 11 12 28.1 0.0 0.0 0.
44 20 8 o 0o 1 1 2 62.5 25.0 0.0 ~-0.
45 19 3 o 0 1 8 .2 57.6 9.1 0.0 . 0.
46 21 1 1 0 1 7 1 | .65.6 3.1 3.1 0.
.47 15 7 o 0 1 8 1 46.9 21.9. 0.0 : O.
48 16 6 .0 0 0 9 1 50.0. 18.8 0.0 0.
49 15 9 0 0 2 6 O 46.9 28.1 0.0 0.
50 26 2 0o 0 0 4 0 81.3 6.3 0.0 0.
51 28 4 0 0 0 0 O 87.5 12.5 0.0 0.
52 24 3 o 0o 1 2 2 75.0 9.4 0.0 0.
5 26 4 o 0o 1 0 1 81.3 12.5 0.0 0.
547 24 2 0o 0 1 5 0 75.0 6.3 0.0 0.
-55 20 8 o 0 1 2 1 62.5 25.0 0.0 0.
56 25 2 0o 0 1 4 0 78.1 6.3 0.0 " 0.
57 24 5 a 0 0 3 0 -75.0- 15.6 0.0 0.
58 12 12 0o 0 2 5 1 37.5 37.5 0.0 0.
59 13 2 1 0 1 9 6 40.6 6.3 3.1 0.
60 20 1 1 0 1 6 3 62.5 3.1 3.1 0.
61 121 4 6 0 2 5 .0 65.6 18.5 0.0, O.
62 {17 4 o 0 1 9 1 53.1 12.5 0.0 0.
63 19 2 1 0 2 2 6 59.4 6.3 3.1 0.
64 16 0 0 0 0 7 10 48.5 0.0 0.0 0.
65 20 6 o 0 1 5 0 62.5 18.8 0.0 0.
*
U - Undergraduate pi. .eiviCo 0 - Qther \\
I - In-servite N - Nowhei e -
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Table 3, Assistant State Supervijsors, Local Superv1sors, and Teacher
Educators Perceptions of Learn1ng Locat1ons, cont1nued >

g

‘

Task ‘State- ~;-Distribution-of Suggested o L
~ment Number Learning Locations* "Percentages
" (see Appen- :
dixB) -« - U I M P 0 N NR | U I M P
66 21 . 10 o 0 1 0 o0 65.6 31.3 0.0 0.
67 16 13 0 0 2 1 1 | 48.5 39.4 0.0 0.
68 18- 9 0 0/2 3 0 56.3 28.1 0.0 0.
69 22 3.0 01 6 O 68,8 9.4 ° 0.0 0.
70* 2.2 0 0 1 5 0 {750 63 0.0 0.
71 25 6 0O 0 0 1 O 78.1 18.8 0.0 ° 0.
. 72 2. 7 o o 1 1 1 68.8 '21.9 0.0 0.
73 22 8. 00 1 1 0 68.8 25.0 0.0 0.
74 19 70 0 -0 2 4 5%_4 21.9 0.0 0.
75 26 2 o 0 1 2 1 6.3 0.0. 0.
, 76 19 6 o 0 1 4 2 59.4 18.8 @ 0.0 0.
77 23 5 0 0 1.2 71.9 15.6 - 0.0 ~ 0.
78 23 1 0. 0 1 6 1. 71.9¢ 3.1 0.0 0.
79 10 5 0O 0 2 13 2 ~31.3 15.6 0.0 0.
80 5 7.1 0 3 5 1 46.9 21.9 3.1 0.
81 16 11 1 0 0 1 3 50.0 34.4 3.1 0.
82 13 10 0 .0 3 5, 1 40.6 31.3 0.0 0.
83 17 6 0 0 2 5 2 53.1 18.8 _ 0.0 - 0.
84 .| 16. 4 o 0 1 3 8 50.0 12.5 0.0 0.
85 12 9 .1 o0 1 2 7 37.5 28.1 3.1 0.
86 10 6 0o-0 1 15 0 31.3 18.8 - 0.0 0.
87 19 12 o 0o 1 0 O 59.4 37.5 0.0 0.
88 15 4 o o0 ] 1 o 46.9 12.5 0.0 0.
89 18 4 1 0 1 8 0 "56.3 12.5 3.1 0.
90 17 2 0o 0 1 10 2 53.1 6.3 0.0 0.
91 5 7 0 0 1 5 4 46.9 21.9 0.0 0.
92 19 6 0 Oﬁ’/J I 3 /59.4 18.8 0.0 0.
- 93 17 6 0 01 5 '3 53.1 18.8_ 0.0 - 0.
« 94 16 5 0 0 2 6 3 - 50.0 15.6 0.0 0.
95 14 5 o 0 2 8 3 43.8 15.6 0.0 Q.
96 14 3 O 0 1 10 4 43.8 9.4 0.0 0.
97 13 8 1 0 2 3 5 40.6 25.0 3.1 0.
T—-————-—‘———* —— —_ - m—— —_ _ —— T
u-~ Undergraduate pre-service 0 - Other
I - In-service N - Nowhere

M - Master's program /R - No response or not cunsidered

P - Pba&-master!s Pruys wm a relevant task (
AN
L Vo
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‘that it éhou]d be learned at the iﬁ-servi;é 1eve1; However, fop—%ﬁfé
- task, haif (16) o} the 32 responding dﬁd not believe that the task |
;Vhshbuld;bé‘performed by teacher-coordinators in their role aS'DECA‘thép-
ter'adviSOrs. Five of the 16 remaining respondents believed that it
shoquvbe learned at the undergraduate 1evé1 and ffve cited the—in-
' “service level as being the éppropriate learning location.
| For six.of~tﬁe 97 tasks, ten or more of tffe respondents (but less
than half of those indicated that the task shoulq Hé performed) fndi-
cated that there is nothing of any real substance that needs to be
learped about the activity. These tasks, with the number of'respondents
indicating that there was nothing of any sdbstance to be learned out of

' . - N
the number of respondents who considered the task to be relevant, are

as follows: ~

¢

41. Distribute and/or discuss‘ﬁECA-re]ated'1itqufgii*fi/

.79. Arrange neéessary transportation for meﬁbers (13 out ef 30)

J chapter members (12 out of 31)

"86. Meet with other chapter advjsors (15 out of 32)
88. Direct the maintenance and/or care of all chapter
property (11 out of 32) )
90. Read literature regarding DECA (10-out of 30)
~ 96. Order DECA-Fe]ated material (e.g., jewelry, plaques)
from the DECA Supply Service (10 out of 28). :
For task 43, “Inform absent members of plans andvﬁctivities," 1
respondents indicated that there was hothing of any-substance to be
‘ 1earne4 out of 20 {c:%ﬁhdlug that Lha Ltash is a part of the role of an

advisor (over haif).
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Fdr ejght of the 97 tasks, tenior more of the 32 assistant state
-supervisofs, local supervjsoré, ahd téacher éducators responding to the
,;questionnaire indicated that the task shoh]d be learned through in-
service activities. ‘These eight task statements are as fof]ows;
23. Direct a fund rajsing activity (11 indicated in-service
level)
26. Direct member participation in marketing projec;é (i.e.,
~ free enterprise project,’diambnd projects) (10) |
58. Direct the‘ﬁreparatiqn of state and national reports S
- (12)
66. - Direct members in preparation for district, state, aqd/or
national conferences,and compétitive events (10)

" ~67. Assist in the development of rules and _procedures for

* ' conducting district, state, regional, and/or-rational

|
fa

DECA competitive events (13) \
81. Direct the development of a local DECA handbook (11)
82. Design a prbcedure for acquirming consumable supplies
and materials needed by the cﬁapter (10) '
87. Plan a district and/or cluster conference/rally (12).
No task statement elicited more than three reSponsés indicatfng
that the task shouid be learned in a master'§ program. Furthermore,
for no task did 4 respondent indicate that it should be learned in a
post-master's pragram. Also, for no task did more than three respondents
indicate that it should bLe lcarned 1n a location other than those Tisted

in the scale on Lhe gueiLtiuvnnalie  However, une location cited as a

place for learning specifiled tasks thal was wot included on the scale

2

ERIC | " ¥




was tAe school or school system in which the teacher-coordinator was

,  -employed.

' Task Relevance and Level of Development .
- i \

Acco}ding fb the criteria used for selection of a- task fpr‘inc]uéion

in.trafnjng, as described previously, ﬁb task was rejected. However,

the level to which a task should be learned, also describéd previously,
variéd among the task §£atements. Table 4 includes information cfting
that a]i tasks were selected for training. Also included in thi§ table
are the y-va]ues that indicate-the level_to which the task shou]d be
.1earned.‘-Figure 1 reveals that a 7 indicates that a'Véry ﬁfdh proficiency}
in the skilled performance of the task is needed, 4 indicates that a
'basic ability to,do the task is needed and 0 indicates thét no task

development is required. ‘ . ‘
) When related tasks were clustered into topics, the levels of develop- ‘
ment among the tasks were consistent. Table 22»in Appendix d includes the
task statgments as they are clustered into tobics fof modu]é deve]opment'
purposés..~Also cited are the levels of development and the appropriate
1éarning 1ocation(s).' Figure 1 may be referred to for interpretation.
As indicated in Figure 1, those tasks e]icitingotask development
levels between 0 and approximately 3 shou]d feceive no training. No
task in this study elicited such a level. Those tasks that have been
identified as having a level of development between approiimate]y 3 and

3.7 should be developed in such a m\hnner‘ that attention should only be

paid to non-performance concerns of the tasks. Tasks in this study

with such levels were:
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/ Table 4 | m>_
" Task Relevance and Level of Development

]

isk Statement
ber (see ' ‘Inclusion : Level of
endix B) . ; (Relevance) : - Development

. 1—5‘\\V,-,//’ SELECT  © 5.30
; 2 , SELECT ’ 5.20 .
3 : » SELECT v 5.44
4 SELECT 5.53
5 SELECT 5.58
. 6 /// SELECT 5.32
- 7 q SELECT 5.82
8 - SELECT 5.11
9 g SELECT 5.17

10 1. SELECT 4.26 .
11 ‘SELECT 5.28
12 : SELECT 4.83
13 SELECT 4.98
14 S~ SELECT, 5.33
15 3 SELECT © 5,08
6 - . SELECT 4,27

17 : SELECT 5.38 °
18 SELECT 5.35
19 SELECT 5.18
20 . SELECT 5.70
21 SELECT  5.87

22 -SELECT ‘ 5,19
j 23 SELECT - * 6.46
24 SELECT . 4.94
25 SELECT 3.67
26 SELECT 5.68
27 SELECT _, 4.99
28 SELECT 4,97
29 SELECT 5.26
/ 30 SELECT 4.90
¢ 3] SELECT 4.54
32 SELECT 4.75
33 SELECT 4.20
34 SELECT 4,82
35 SELECT 4.86
36 SELECT 5.02
37 SELECT 5.22
38 SELECT 4.08
_ 39 ' SELECT 4.82
\ 40 SELECT 4.76
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Table 4, Task Relevance and Level of Development, continued

Task Statement

Number (see Inclusion Level of
Appendix B) (Relevance) Development
41 SELECT 4,62
42 SELECT 5.15
43 SELECT 3.56

@ 44 ( SELECT °5.34
' 45 T SELECT 4.58
46 SELECT 4,56
47 SELECT 6.14
48 SELECT 5.79
49 SELECT 6.59
80 SELECT 4.84
51 ~ SELEET 5.29
52 - SELECT 4.60
53 SELECT 4,81
54 SELECT 4,37
55 SELECT 4.93
56 SELECT 4.48
57 SELECT 5.21
58 SELECT 6.54 "
59 SELECT 3.77
60 SELECT 4.12
61 SELECT 4.78.
62 SELECT 5.02.
63 SELECT 4.77
64 SELECT » 4.86
65 SELECT .5.36
, 66 SELECT 6.61
67 kN - SELECT 6.20
. 68 SELECT - 6.14
69 SELECT - 5,39
70 SELECT 5.11
71 SELECT 6.09
72 SELECT 5.60
73 SELECT 6.26
74 - SELECT 5.57
75 SELECT 4,65
76 SELECT 4.47
77 SELECT -5.61
78 SELECT 4.65
79 SELECT 5.35
80 SELECT 5.42
4,
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Table 4, Task Relevance and Level of .Development, confinued

‘ %
‘Task Statement _ :
Number (see - ~  Inclusion Level of
Appendix B) - - (Relevance) Development
81 SELECT 5.30
82 . SELECT 5.78
83 © SELECT 5,55
84 ’ SELECT 3.81
85 . SELECT 4.1
86 SELECT 5.44
87 SELECT 6.30
88 - SELECT 5.14
« 89 SELECT 4.73
90 " SELECT 4.64
91 SELECT 4,54
92 - SELEET 4.81
93 SELECT 4.91
94 "SELECT. 5.81
95 7 _ SELECT 6.04
96 SELECT 4.99
97 SELECT 4.98
. N T

(
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.jﬁf 25. Seek monetary contributions from businesses for
| " DECA activities'(1eve1 of development = 3.67)
3 _ 43,l Inform absent members of plans and activities .
~ (level of development = 3.56). o . . '
Figure 1 1nd1cates that those tasks receiving levels between 3. 7;andm\
4.8 shou]d be developed in such a manner that deve1opment of speed or |
aecuracy need not be considered. Those tasks-wh1ch fall into th1s.renge
are as follows: R
. 10. Accompany‘chapter officers to events osher than ¥

DECA eVents‘(i.e., other vocational youth group

activifﬁes, etc.) (level of development = 4.26)

., 16. Condutt an organizational meeting of the chapter ‘bﬁif

(4.27)

31. Direct,prainstbrhing sessions regarding chapter
actiViiiesg etc. (4:54)

32.‘ Directumembers in group decision making regarding
chapter';csivities, etc. (4.75) ‘

33. Direct chapter to provide honor$/awards to deserving
individuals other than chapte;~members (4.20)

38. Direct the pregarat1on of meeting -agenda (4.08)

(] 39; Consult the adv1sory comm1ttee and/or other individ-

- ua]s for ass1stance and advice on act1v1t1es of the

chapter (4.31)

40. Prepare members 1u use of Parltamentary Procedures
(4.76) .

4] . Distribule uind o1 itacuss UECA-1elated literature




-

45,

46.

" 52,

5.4.

56.

59,
60.
61.

63, .

75.

76.

78.
84.

85.
89.

40
to ehapter members (4.62)
Seek involvement of other school personnel in -
chapter activities (4.58)
Direct securement of guest speakers for chapter

meetings (4. 56) N

D1rect the estab11shment of d1sp1ays 1nithe schoo],
and community about DECA (4.60)

Inc]ude 1nformat1on ‘on DECA in distributive educa-
tion brochures, pamphlets, etc. (4.37)

Acquaint parents of members with the purposes,
activities, and/or values of DECA.(4.48)

Speak at banquet or professional chapter meetings -
other than own (3.77)

Speak . to school and/or ctommunity groups aboutﬁs
DECA (4.12)

Direct members to make presentations before various
groups (4.78) |

Carry out approved eisciplinary‘action (4:77)
Direct initiation activities (4.65)

Direct development of a coustitution and bylaws
(4.47) ’

Direct sucial au{éVitlca (1.05)

Direct the develbpment and upkecp of a chapter
librar, (3 81)

Direct the ruiwwtive of s wlwant chapter (4.11)

Arrange latouralury w.rk ai'cas and storage space'
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i ‘to facilitate DECA activitie§'(4.73)
.90.‘_Read-literature regarding DECA (4.64)
91. ;Recommend referencé books and periodicals that
should be added to the.}ibrary in re]aticn to-u
DECA (4.54). |

The remaining 69 tasks elicited levels of development higher than

" 4.8. The h1gher a task level was, the more attention would be g1ven to

training in relation to performance speed, accuracy, and/or excellence

of task ability. Table 4~disp1ays all 97 tasks cited on the instrument

and their levels of development. T T

Responses to Background Questionnaires

Teacher-Coordinator Responses <

The following information was gathered concerning characteristics

of the responding teacher-coordinators.

- Sex. Of the teacher-coordinators responding to the questionnaire,

'57.7% were malé and 42.2% were female (see Table 5).

Years of Teaching Experience in Distributive Education. Almost

24% of those responding had taught Distributive Education for ten or

——

more years. Over. half (54.9%) of the teacher- coord1nators had taught

. Distributive Education for five or less years (see Tab]e 6).

Completion of Requirements for Cert1f1cat1on. 0f the teacher-

coordinators responding, 85.7% had completed the requirements of an -
undergraduate Distributive leacher Education program for state certifi-
cation and 14.3% di completed the requirements in a summer certification

,

program (see Table 7), </

N



. . " Table 5
— Sex of Teacher-Coordinators
- Cumulative - Cumulative
Sex Frequency Frequency Percent Percent
Male 41 4] 57.746 57.746 .
Femalé 30 7 > 42,254 100.000
]
. - :
Table 6 )

Distributive Education Teaching Experience of Teacher-Coordinators

. -

2.

Number Cumu]étive | : Cumulative
of Years Frequency Frequency Percent Percent
0-1 13 13 " 18.310 ~18.310
2-3 14 27 19,718 * 38.028
4-5 12 . 39 16.901 54,930
6-7 . 7 | 46 9.859 64.789
89 8 54 11.268 76.056
10+ 17 71 23.944 100.000
Table 7° . ,

Completion of Requirements for Certification of.Teachef-Coordinators

(

program

Location of Completion Cumulative , Cumulative

of Requirements Frequency Percent Percent Percent
No Response 1 -
Undergraduate Distribu-

tive Teacher Education

program ou 60 85./14 85.714
Summer Certificatton

U /U 14 _286 100.000
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University Attended. Forty percent of the responding. teacher-

coordinators had attended Virginia Po]ytechnic Institute and State

: UniverSity to comp]ete the Distributive Education courses. required for
-certification, 28.6% had attended either Virginia Commonwea]th UniverSity.‘
or Richmond Po]ytechnic Institute, 20% had attended 01d DOminion Univer-
sity, and 4.3% had attended the newest teacher education program in Vir-
ginia-at James Madison University. The remaining 7.1% had attended a
univerSity outside Virginia. For each of the following institutions,
one teacher-coordinator indicated completion of Distributive Education
courses for certification Bowling Green State University, (Ohio)

York UniverSity, University of Mary]and Uniwersity of North Carolina at

Greensboro, and Winthrop College (South Carolina) (see Table 8).

Educational Background, Over half of the teacher-coordinator
respondents (53.5%) indicated the Bache]or's degree as the highest level
of education attained. A Master's degree was indicated as the highest
level by 33.8%. One individual had c0mp1eted a Ph.D. degree (see Tab]e
9). . > |

Membershio—in Collegiate DECA. Most of the respondents (68.6%)

indicated that they had been members of Collegiate DECA in college (see

Table 10).

\ .

Number of Teacher-Coordinators in the Schoo]. Thirty percent of the
respondents were employed in schools witn’single-coordinator Distributive.
Educa'tion programs . The .ema“lning 70% were in schools with multiple-
staffed prograns. One tcather-coordinator indicated thatnseven Distribu-

tive Education teachers were In Lhe l?choul (see Table 11).

'S .
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Number of Distributive Education Students in the School. The:

number ot Distﬁfﬁutjve Education students in the high school in which
jthe respondent taught ranged from 22 to 250. .A great deal of variance ,
seemed to be present among the respondents in relation to the number ofy
D1str1but1ve Education students Lg the schooJ. Ha]f of the respondents
indicated that there were 110 or fewer Distributive Education stqdénts

) ané ha1f'ipdicateﬂ-tﬁat there were over IUO’Distributive‘Edqcation .

students (see Table 12). S -

&

Belief Statement. The respondents were asked to indicate whether

or not they felt that the following statement reflected their belief in

" .relation to DECA's role in the Distributive Education program:

DECA should be co-curricular in that it should pro-
vide opportun1t1es to further develop competencies
normally learned in the classroom and on the job and
should, furthermore, provide opportunities to acquire
-add1t1ona1 competenc1es, such as leadership and social
skills. (Crawford, 1967, p. 24)

Of thé teacher-coordinators responding, 94.3% indicated that the above

statement reflects their belief and 5.7% indicated that it did not (see

Table 13).

Assistant Stdte supe.vnauug’tqtal Sugervisor, and Teacher Educator

Responses . Kt X\ \\\

. The fo]]qying Infulmatler was yathered concerning cﬂaracée)istics
of the respgpding e:;lstant{ztate supervisors, lucal supervisors, and
teacher educators or ux:.wwuu'\/c tducation in Virglula. .

Present Bgélilg: Ihy e assialanl stlale ,upcrylaura, cleven loucal

supervisors, and clghtc. tea her eduvacors vosponded tu Lhils survey (see
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. Table 8 . \
University Attended by Teacher-Coordinators
: Afig Cumulative -  Cumulative
, Univers1ty' : - Frequency Frequency  Percent - - PerCent
No,réébdnse o - 1 . |
Virginia Polytechnic : -
Institute & State ' : . T
University ' » 28 - 28 . ;,'40.000 -40.000
* " Virginid Commonwealth o T . o
- University or RPI 20 . 48 - v 28.571° 68.571
01d Dominion Univ. 14 62 , 20,000 - 88,571
James Madison Univ. ' 3 65 - 4,286 $2.857
Other - 5 . 70 . 7.143 100,000

.

Tab]e 9 " ,\L\wv

) Educat1ona1 Background of Teacher-Coord1nators a

Highest Leyel of o .Cumulative o ",- Cumulative
Educat1on , Frequeficy. Frgquency - " Percent - Perdént
Bachelopr'$’ Aégrge .38 38, 53.521 4. 53521
~-Bachelor's + 30 qtr /% Aoy e T
.. 20 sem, hours 8 46 11.268.° " 64.789 -
© Master's ‘degree . 24 70 33,803 - 98.592
* Doctorate” A=l ' 1 n 1.408 100, ooe
- ‘ A . .
o Table 10°

Medbersh1p in Collegiate DECA of Teacher Coord1nators

£
- o
z i

Member of Co]]egfate L Cumulat1ve§t‘ . cumulafive
Co DECA ' Frequency  Frequency.. Percent Percent
'@q.response A 1 o iﬁ?f T -
Yes . 48 . . 48 . ."68.571  '68.57]
No. % - | 20 U0 *31.429 100,000
AL | _

ol

v :
"
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Table 11 _ .
Number of Distributive Education Tedcher-Coordinators
.+ in Schools of Surveyed Teacher-Cordinators

N

Cumulative ‘Chmu]ative

Number of K .
Teachers * Frequency Frequency Percent B Percent’ -
“No response © &« 1 o L .
1 21 21 - 30.000 30.000
2 13 34 18.571 ~ 48.571
3 26 QLJ:} 60 37.143 85.714
e 9 ‘ 69 12.8857 . 98.571
7 DU 70 1,429 ©.100.000
Table 12 _
Number of Distributive Education Students -in
* - Schools of Surveyed Teacher-Coordinators
- Number of DE Cumulative - Cumulative .
‘ ‘Students . Frequency Frequensy‘ Percent Percenp
" No response 1 r 'f .
22 1 A 1,429 . 1,429
31 1 2 1.429 - 2.85%
33 .2 4 2.857 -« 5714
36 1 5 1,429 ° 7.143
40 3 8 . 4,286 - 11.429
Y 1 9 - 1.429 12.857
42 2 e 2.857 }#.714
.43 2° 13 - 2.857 18.571
a5 2 . 15 2.857 21.429
46 1 " 16 . 1.429 24.286
47 h 17 1.429 - 24.286
. 50 7 2 19 . 2857 27,143,
1

51 20 . 1,429 " 28,571
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'?Table 12, Number of Distributive Education Students in Schools of Surveyed o

Teacher-Coordinators, continued .

N 4

Number of DE - Cumulative umulative
Students . Frequency [Frequency Percent " Percent
. R 21 1.829 30.000
‘/ - 54 1 22 . 1.429 - - -, 31.829
65- 2 u 2:857 34,286

R A . 25 1,429 35,714 .

;80 3 28 4.286 40.000~__ -
86 1 29 ~ o l.829 0 41.429 |

89 1 30 © o 1.429 . 42,857
90 .2 32 ~ 2.87 - 45714
92 1 T3 .49 47,143
100 1 34 1.429 48.571
110 - 1 35 1.420 ¢ 50.000
- 14 1 36 1.429 51,429 -
g 115 1 37" 1.429 . 52.857
16 . 1 - 38 1.429 54,286
120 . 3 & 4286 - 58.571
125 1 42 1.429° " 60.000
137 1 43 1429 61,429

140 1 44 1.429 62.857"
147 1 45 1,429 . 64.286
- 150 1 56 _— 15.714 80.000
152 . 58 2.857  '82.857
153 1 59 1.429 84,286

© 160 2 61 2.857 . 87,143
170 1 62 1.429 ° °  88.571

200 4 66 5.714 94,286
210 . 67 1.429 - . 95,714
3 70 4.286 100,000 - 4

250
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Table 13
Belief Toward DECA of Teacher-Coordinators

" —— Cumulative L © Cumulative

Belief - . Frequency ~ Frequency ' Percent Percent
No response . ' . | |
No ) . 4 o 4 o 5.714 - 5.714

Yes - - 6 . 70 - 94.286 - 100.000

i
\'9.,'.

L 7]
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'Tabie 14). One assistant state supervisor oneiiocai supervisor, and one
-teacher educator were not sent questionnaires because they were closely
associated w1th the deve]opment of the instrument and responses from them
-,’may have biased the resu]ts. Ninety-seven percent of the eiigib1e assis-
tant state superVisogs tocal superVisors, and teacher educator's responded
to. the survey.

§g5, Twenty-three of the respondents-were'maie and nine were female

LY

_(see Tab]e 15)

-

Experience in Distributive Education. The great majority (7&.2%)'of

. the.respondents indicated.ten or more years of‘experience‘in Distributive

Education .(see Table 16).

- W

Educational Background. ‘A1l respondents indicated possession of a

'Bacheior's_degree. Every respondent except one indicatedspossession of a

Al

Master's degree and eight respondents indicated that they ho]d a\Doctorate

L3

(see 'Table 17).

Experience as a High School Teacher-Coordinator. Responses to the -

question concerning the number of years that the asSistant state super-~
visor,- local superVisor, or teacher educator. had been a high schoo]
teacher-coordinator ranged from zero to eieven. The majority of the rl
respondents (64 4%) indicated that their experience as high school

. coordinators was either 4 5, 6, or 8 years (see Table 18) |

“Years Since High Schoo]-Experience. Responses to the question which

asked for the number of years since the respondent had been a-high schooi
teacher-coordinator ranged from zero‘to twenty. A fairly norma] distribum

tion of responses occurred in this category (see Table 19).

Beiief,Statement. In response to the beiief statement stated , i
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o Table 14 3

D1str1bution of Responding Ass1sta2t State Superv1sors,
‘Local- Superv1sors and Teacher Educptors _

_ B : Cumulative- : -Cumulative
Type of Respondent Frequency =~ Frequéncy = Percent. - Percent
Assistant State . ;u; ) L

. Supervisors- . -3 3 9,375 9,375

“Local Supervisors - nog e 34,375 - 43,750

~ Teacher Educators 187 - © ©32- 56,250 . 100.000

o Table:15 . A\S

: ' ' Sex of Assistant State Supervisors,
§\ Local Supervisors, and Teacher Educators .
. - . ‘ ' $
N : ‘ Cumu]ative ' - Cumulative
- Sex Frequency Frequency Percent . Percent
Male 23 23 71.875 . 71.875
Female - 9 32 ©29.032 100.000 -
oL TNT . . .

2

I - Table 16 - SR

Years of D1str1but1veu§dqcation Experience of Assistant State
: Superv1soﬁs,‘Local $uperv1sors. and Teacher Educators

AN P . - N °
- o Lo T 'Cumulat1ve ' " Cumulative
" Number of Years FreQuency Frequenex Percent Percent °
No response 1 "\\ ‘ ¢
> 45 o2 . . 6.452 © 6,452
67 1 3 - 3.226  9.677
'8-9 - " 5 g 16.129 - 25.806 -
B [ .23 3 - 74198 100000
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X Table 17 .
Educationa] Background of Assistant State Superv1sors.

« - Local Superv1sors and Teadher Educators. _ 7. '

: Cumu]atiVe . “/, - Cumu]ativé _
Educgtional Background Frequency Frequency  "Pergent Percent
No response : o : _ : )

‘BacheTor's + 30 qtr./ - e o
- 20 sem. hours T 1 3.226. 3.226 '
Master' s, - ' 13 - 14 41.935 45.161

Master's + 30 qtr./ ' ' , '
. 20 sem. hours 9 23 29.032 74.194
‘Doctorate 8 31 25.806 - 100.000

pr-oy

" Table 18 ) ' {
Years as a High School Distributive Education Teacher-Coordinator
of Assistant State Supervisors,. Local Supervisors, and Teacher Educators

Cumulative " Cumulative

Number-of Years  .Frequency Frequency -  Percent Percent’
~ No response’ 1 : | -

i 2 2 6.452  6.452

2 3 5 9.677 . 16.129

$ 3 . 57 - 6.452 22,581

4 3 o . 9.677, ' '32.258

5 9 19 29.032 61,290
6 4 23 12.903 74794

| s ¢ 4 27 " 12,903 87907
[ 9 2 29 6.482 93.548
10 . e 30 3.226 96.774

R T B PN ) 3.226 100.000

g




Table 19 - |
Years Since'Téachihg'at 4he High School Level of Assistant State
- Supérvisors, Local Supervisors, nd Teacher Educators

T = - -
Efv;?thber of . Cumulative o Cumulative
;“f~:1,¥e§r§, .~ Frequency Frequency Percent . Percent
}égponse 1 .
e 24 2 . 6.452 6,452
1 1 3 .. 3.226 9,677
3 2 5 . °  6.452, . 16.129
2 "3 3 8 9.677 > + 25.806
WETTI g 3 i 9,677 25.484
SEIYL 6 2 13 6.452 41.935
w8 4 .7 12.903 = 54.839
o~ 9 2 19 6.452 . 61.290
10 1 20 3.226 © 64.516
12 3 .23 9.677 74.194
13 3 26 9.677 " 83.87)
14 1 27 . 3.226 87,007
15 2 ) 29  6.452 93.548
17 1 30 - 3.226 96.774
20, 1 3N +3.226 ° 100.000 °
| - |
J Table 20
Belief Toward DECA of Asgistant State Supervisors,
"Locat quervjsors, and Teacher‘Edubators
Cumulative ‘ Cumulative -
Belief Frequency Frequency Percent . Percent
- No respdnse . .
No 0 .0 o 9 .
Yes o C3 31 . 100,000  100.000
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previous]y, 100% of those responding to this question indicated that

~

the statement reflected their belief (see Table 20).

Modules Description -~ .

v

An initial 1ist®f the items to be Tcluded in the modules and an
initial draft of the module format were'developed by the proJect direc-
Aéors and presented to the tﬂ‘?hejneducation adv1sory committee° Upon )
recommendations of that committee, the 1ist of items and the format were.
i I revwsed and the final versions adopted
The fo]]owing jtems are includ%g in each modu]e}
1. DECA chapter/wdvisor module number |
2. Tit]e of the module (topic) Q - | ‘)

3. Terminal obJective (a synthesis statement of the
competenC1es}1nc1uded in the modu]e) _

obJectives (the competency statements)

Level of

aining (pre-service or in-service)v

6. Learning activities (including review, instructional,
and evaluation euindividual and group activities)

7. Resources ., B .

8. Instructional materials including transparency masters, |
handouts, and rating sheets. :

v

f - The format of the modules gontains each of the above 1tems° _An

Q‘out]ine of the format is presented in Figure 2. J
' The modu]es are bound in three-ring 1oose-1eaf dark brown notebooks., 3
This allows for flex1bi1ity in the use of the modules and allows for the

- addition of supplementary and updated materia]s into the modules. ¢ -.

The page colors are coded, as follows:




DECA CHAPTER ADVISOR: MODULE _

. Title of the Module

|

61 -

TERMINAL OBECTIVE: -
RE#OURCES: { . .
MLING oaiavfcnve .I LEVEL - LEARNING ACIT‘,I:VJT;
i . Ime | oms| R .
o INsmucndNAL:.
EVALUATION:
. , |

Figure 2, Module Format -



India - teacher resource guides
Green - evaluation instruments

" White - transparency masters and oqﬁer 1nstruc-
e o tional materials. .

The following resources are frequentlyvcjted.inethe modules:
1.. The Center for Vocational Education, PBTE Modules,
"AAVIM, University of Georgia, Athens, Georgia.
| 2. DECA Handbook, DECA Related Materials, 1908 Association Dfive, o
Reston, Virginia 22901 .
'fe ~ 3. DECA Chapter Management Guide, DECA Related Materials, 1908

AssoCiation Drive, Reston, Virginia 22901

-

Evaluation o?’the R[AJect

{Reacflon to Task (cOmpetency) Survey

, A11 teacher-coordinators, assistant state supervisors, local super-
visors, and teacher educators surveyed were asked to complete an evalua-
tion form. This instrument asked seven quest1ons concern1ng the survey.

‘ Also, an open-ended quest1on was included whjch ca]]ed fer recemmendat1ons'
~ for* improvements and corrections for the survey (sée Appendix,H).'

- Each respondent was asked to resﬁond to each of the seven items by -

'circling one pojfit on a~five point sgale that ranged from strongly agree
to gtrongly .disagree as follows:

Meaning" Code Value

Strongly Agree ‘ "5
i “A . MAgree - 4 ¥
- u Undecided < )
D * Disagree - - T2
SD - - Strongly Disagree 1
A
Q o | ’ . 65 .




¢

Rev1ew of the data in Tab]e 21 revea]s that responses to each of the . - -
seven statements were in agreement with the overa]ll'hrvey process.
Each-group, 1nc1ud1ng teacher-coord1nators, assistant state superv1sors;”
1oca1 superv1sors and: teagher educators, reacted positwcely to each of

pthe evaluation statements. - .

Responses to the open-ended 1tem, "P1ease recommend any improvements di

' or corrections for this survey quest1onna1re," were as fo]]ows. '
Three teacher-coord1nators expressed concern re]ated to the separa-.
ft1on of DECA and Distributive Education. One teacher-coordinator c1a1med
~ that it is "very hard to separate DECA and DE in ta1k1ng about things con-
cerning compEtencies and career goals." Another stated, "I'm inclined to
think that some tasks are putt1ng DECA before DE ... let's keepfour -
-pr1or1t1es in focus - DECA is 1mportant,- but shou]d not outsh1ne DE."
A third teacher-coord1nator statedy "Primar11y, I teach DE - not DECA -
;a]though DECA is a considerable part of my program. . It is co-curricu1ar -
but 1at's not pusn DECA as'tne DE curriculum.” ‘ | ‘

Rnother concern expressed by teacher-coord1nators related to the |
d1fference between advisors perform1ng tasks and adv1sors be1ng respon-

| sible for the perfdrmance of the-tasks by DECA members. One teacher- _
coord1nator wrote, "... all oﬁ the ‘tasks listed are important and I am
heavily inyolved in 95% of them. However, one might look at this survey.
an%pthink that I do all the work and students do very little. To the
contrary, I am heavily invo]ved'with most of the tasks, but side by side

~with students." Another teacher-coordinator asked, "Did significant part

mean that I spent-a lot of ‘time doing the‘activity - that when it was
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Table 21"

Reactaons to Evaluatton Statements by Type. of Respondent o

N Statenent

< Type of
ARespondent

L
~include most of the activities I perform in my
_role as a DECA chapter advisor. (

o

The tasks listed on this queétaonnatre seeried t0

The taﬁks ltsted on this questionnatre seemeduto

incjude most of - the acttvittes I ‘believe should

bé performed in the role of a chapter advisor,

The‘generat format of the questionnaire seemed
reasonably simple and easy to complete.

- ’ '

. T feel reasonably certain/that ny ratings indicate

fairly accurately what I @o in ny role as a DECA

*'chapter advtsor.

I feel reasonably certatn that my ratings indicate
fairly accurately what I beljeve to be the role of
a DECA chapter advisor.

I found it reasonahty easy'to think of my role as

a DECA chapter -advisor in terms of the tasks listed

in the’ Questionnaire o

] found it reasonably easy 8 think of the role of
- a DECA chapter advisor in temms of the tasks. 1tsted

in the questtonnatre.

~ Teacher-Coordinators

Assistant State Supervasors

- Local Supervtsors B
- . Teacher Educators

AaTeachereCoordinators

Assistant State Slpervisors

~Local Supervisors

Teacher Educators

( .

Teacher-Coordinators

~ Mssistant State Supervisors

Local Supervisors

| Teacher[Educators |

Teacher-Coordinatdrs

Assistant State Supervisorsf

Local Supervisors:

‘Teacher- Educators

€j7' ,

r=Y



Iable'ZL'Reactions to Evatuattnn.Statements by Type of Respondent, centtnued :

mia—

’,,,'Statement

Umof
Respondent

—
5.. The d1rect10ns provided were reasonably Clear and
| nderstandabte. L

6. The task statements were reasonably clean and
~accurate, at least.for-the ones that are part
of my role as a DECA chapter advisor.

-The task statements were reasnnab]y clear and
accurate, at least for the ones”that are part
o oftthe role of a‘DECA chpater advisor.

1. Thissurvey seemed to be a good way to describe
~my role as a DECA chapter advisor,

- This’ suthey seemed to be a good Way to descrtbe
| the role of a DECA chapter advisor.

Teacher-Coordinators

Assistant State Supervisors

‘Local Supervisors
~ Teacher.Educators:

.

' Teacher-Coordtnators

Assistant State Supervisors
Local Supervisors

Teacher tducators

' Teacher-CoordinatOrs |

A551stant State 5upervasors
Local’ Supervisors .
Teacher Educators

—

Sl S
. 0-{\‘ -
Y <.
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done 1 was, substant1a11y s1gn1f1cant1y the 0ne,do1ng it and not a student?"

,:QD'

Three teacher-coord1nators 1nd1cated concerns related to the sca]e.

RN

'A teacher-coord1nator wrote, "The rat1ng scale was hard to use. There
dsn t enough d1fference between 4 and 7 and too much between 0 and 4 "
- Yet, another teacher-coord1nator contrad1cted that statement by stat1ng,
"Seven cho1ces made it d1ff1cu1t to c]early define my ro]e. A third
~teacher-coordinator suggested that a sta]e should be used that would
include ah asSessment as to whether or not a'task was on-going‘or donen
qnce a year or less. | St
One teacher-coord1nator suggested that 1nformat1on concern1ng the
type of area or schoo]/system 1n wh1oh the teacher-coordinator was emp]oyed.b
would be useful. Another‘teacher-coord1nator 1nd1cated that the survey ‘
was too 1ong: Three teacher-coordinators expressed concern that return
postage‘has not provided; Two:teacher educators and one ]oca] supervisor
explained chosing specific responses in relation to the 1earning location;
Three teathe. educalu. s enpressed concern related to the use of the
word, “directJ as a verl In the task >iatements. One teacher educator
stated, "... 1. ail the LELA activities you Will have different degrees
of involvement ,et 'dircct the activities ot ol doesnttlseem to allow
for this'_.. sume of the activities would ceéuire? in my mind, an actiygﬁ*
inyolvement on the part of the tcacner. Other activitiES wou]d have the
teacher in a mure passive 10le as an overseer or a manager. Sttllzother
activities I would pref A Lo sce ,ttumplished totally by the students -
but realistically the fea. be. would be held responsible for any and all

activities carried out L, Ji.iibutive educal10n students .’

*'N M
o %



Anbtherfteacher educatormsuggestedﬂthat many 6f thé_statements begin
' wtth "Direct students in the ..." rather than "Direct ...". A third
teacher edutator stated that the "chapter advisor,should see that most
| ot these.tasks_are completed Put the officers and cemmittees (made up
of club members) should direct (gutde, contro], regulate) many of them."
| Two superv1sors indicated that a point on the scale should have
been, "cohmon sense".‘ One teacher educator éxp1a1ned that some tasks
were not éh&fked because they were not un1que to the ro]e of the DECA
adv1sor. A-teacher educator stated that comprehens1veness cou]d have

been Judged if the tasks' had been érouped 1nto funct1ona1 or other des1g-

‘:Tacategor1e5m~ g@ggteachen&gducator asked why the researchers did

3 -y P TR o A T e
*ﬂf*,nfUSe the Cerb1n study. //(' , i
Evaluation of Instructfonal Modules C S
. Phase 11 of‘thi:\broject callts for a field test of a11 instructional

modules deVe]Qped through Phase I of the project. 7 This f1e1d test wou]d
be conducted at each of the four universities 1ﬁ£V1rg1n1a prov1d1ng

t :
distributive teacher education. This field test is planned for the fall

of 1979 and winter or 1980. ' ¢

CONCL Ustuny . dmec o AT ona . AL KeCOMMENDATIONS

A
Conclusions ! o

The task tdewtiss o1, and ualidatiun o UCESS igglcatcd that ovar

half of (he high Sonut wtsutbuttive BEducation teacher-cobr?inatu:s in
Virglnia belteve thal | (heis vole .. DELA chisplter advisors Lhey por o

~

cach of the Y97 U shas o UI1e. 0 v day. co Furtheimoure Virginia




61

-

_assistant .state supervisors, local supervisors, and teacher educators

e : : , , ' N T .

’agree with the teacher-coordinators“and believe that each of the 97 tasks -
-

.

shou]d be performed by teacher- coord1nators in their role as DECA chapter
,adv1sors. However, differences occur “in the Qegree of agreement between
.-*the teacher-coord1nators “and the assistant state superv1sors, local ;
-superv1sors, and teacher educators.-
Also, the extent to which the tasks™ are performed anavthegr impqrtance‘
varies among tasks, according to Virginia DistributiVe Education teacher-
. coordinators. Over ha]f of the teacher-coordinators believed that 89 of
the 97 tasks are significant or substant1a1 parts of their role dW,DECA -‘t
advisors. Less than ha]f of the teacher-coord1nators indicated that the. .

" v <. .
following tasks are significant parts of their role’ as chapter advisors:

— 1. Seek monetary contributions from businesses. for DECA .
activities. )

2. Inform absent members of plans and‘activﬁties.

o
3. Speak at banyuet ok p.ogess1ona1 chapter meet1ngs other
~  than own. ' ,
(
4. Direct deVelopmeuLé;f a tonst1tution and bylang - L

5.. Direct the deyelopment of a local DECA handbook. ;o
6, Direct the development and upkeep of a chapter library.
7. Direct the formatlun of an alumni chapter.

8. Reconnmnd referente LQORs and periodicals that should be
added to the 11brafy in rclation to DECA. .

Most Virg1n1a asSistant State :upcrvu?uls, local supervisors, and
teacher educators Lellceved that a majur 1ty of the 97 listed tasks should

be learned in undoiyiadaal. , pro ervice teachier cducatton at a untversi’ s,
Al q "

2




°

However, less than half of t‘1s group indicated that 27 tasks shou]d be
learned at the undergraduate level Moré"ass1stant state superv1sors,
1oca4 supervisors, and teacher educators believed that one task shou]d

.be learned at the in-service level rather than the undergraduate level, '. ;
namely, ”Direct the operationsof a school store or other‘business." How-.
ever, this must be interpreted in combination with ‘the fact that 41% of

the assistant state supervisors, local supervisors, and teacher educators
did not fndicate that_;his task should be performed by the teacher-
coordinator in the role of DECA advisor. :

For'the'fo1lowing tasks, an equal number of Vfrginia assistant state
supervisors;jﬁ0ca1 supervisors; and teacher educators indicated that th -p
tasks should be learned at the undergraduate level as indicated that it
shou]d be Tearned atlthe m-service level:

-1. Direct the preparation of state and national reports.

2. Seek monetary contributions from businesses for DECA
activities.-
However, for the second task, half of the ass1stant state sypervisors,.
,))
local supervisors, and teacher educators did not believe that the task

. { ‘
should be performed by Leacher coordinators in the role as DECA chapter

advisor.

For une Lla.kh, o Lhan hatf ul Lhe asslslanl state Supervisors,’
lOCdI bu?crvlaurs, and ccaclinf educatur s who Indfcated that the task
should be perfoime, as a4 par b o f e 1ol of a UECA adyisor bel 1eved Lhalt

there was nothing . a y subsian g L. be tearned ab.ut the activivy.

Ihis task was, “L.f. w a. 3ent welbers of plans and aclivities




63

‘_“was drawn that- each of the 97 tasks merited 1nc1u51on

J

dﬁ traininga According to prehestablished standards, no task was rejected
based upon findings of the survey. However;tthe 1eve1 to which a, . task

"shouhd be learned var1ed among the task statements. **“?;;a\f o :

When related tasks were c]ustered idto a topica1 out]ine:bthef}eme];N

to which the tasks should be developed were somewhat consistent. Based o
upon the reactions of the assistant state sdpervisors,.1oca1 supervisors,
and teacher educators regarding the Tearning locations of the tasks,'each
task was idehtified as either needing to be taught -at the pre-serviee, in-
serv1ce, or both levels. In Appendix J, the tasks are clustered into topits ’
and each task's level of deve]opment and suggested learning location(s? are
identified.

Implications and Recommendations

Since each task was identified as needing tfaining, but the degree:
to which the task shouid be learned varied among the tasks, it was deter-’
mined that the instructional modules should be deve]oped in such a way
that those tasks meriting a nigher degree of training than other tasks
should be stressed in the modules. Learning activities would be designed
for individya] tasks based upon the level of development identified through
this study. Those tasks with a level of development higher than 4.8 on

the scale of 7 (see Figure 1 and Appendix J), would receive increasing

attention in training in ielatton to performance speed, accuracy, and/or

excellence of tash abiltuy Ihe higper the level, the yreater would be
the attention paid tu Uhese vactors ihuse tasks ith levels of develop
ment lower than 4. b would + qulic n. Jdevelopment of speed O accuracy.

For Lasks with tavels of evelopm.ntl belween 3 and 3/, atlenlion

,
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7

wou]d on]y be paid to non performance concerns of the task. No task was

P

'1dent1f1e8*that Mould not requ1re any tra1n1ng whatsoever. - .
The 1nstruct1ona1 modu]es were developed based upon, the recommenda-
tfons cited above. Furthermore, the recommendation was made that the
ass1stant state superv1sor, local supervisor ,. and teacher educator
responses to the learning location question be considered in the deve]op- \
“ment of the ‘modules and, that these locations be identified within the
mqgu]es\next to each task statement.’ Furthermore/, sincgwthe learning
locations showing merit'baseg upon the findings of th study were the
Jﬁdergraduate, pre-service university teacher educad‘ﬁn program and in-.
service education, the learning locataon(s)'for each task was to be iden-
tified as either "pre-service" or "“in-service". The project directors
wr1t1ng the instructional modu]es d1d‘ident1fy each task with the 1earn-
ing locat1on as recommended in t91s study. °
It is rccunnmnded that the{1nstruct1ona1 modules deveLQped dur1ng
th1s study be f1eld tested al the four universities 1n V1rg1n1a offering
Distributive leache tdq'at1on Phase II of this project ﬂf]] prov1de ’
such an opportunity tu determine such items as the fo]]ow1ng ) \

1. Whether ur nut Lhe modules are mao&éeab]e.

2 Whelher i not the items tncluded in the modules are
clear a.d .ndersta..dable

3 Whether oo nul Lhe Teuinbugy a. (rulltles cited in the
modules ac.ualiy d.velop th. apgropriace competencies.

~

4 Whelhar o et Ue cualua Ul suyysatlon. and rating
sheets ea ure the competeaci.s validly and reliably

O Nhet.hc; Or onwl o othie Liva by Cioiaan maler tule e Jpprb,
ate, us ab.e, léa . anu woithwile.




The modu]e; déve]oped in this study should be used at the in-servjce
and pre serv1ce 1eve1s of teacher education. Mo§t modules aré appropriate
3‘:fbr usé at e1ther level. Since many teacher-coordinators in Virginia have
nqt bee%#traingd~for these‘activftf&g%’a’thorouéh in-service'program for
‘ailiteaﬁhef-coordiﬁatdrs in Virg?nia should be conducted using these

v e : . L ' \
modules. N o

1

- »

A _further reéommendatjon is that thé‘modulesfbe used in pre—serviée‘
teacher education dtieach of the four Virginia Universiiigs offetigg
Distri?utive Education. The importance of these tasks, as.rev%‘1ed
th?ough the findings of this study,‘merit airgcommendaf?on that each
Distributive Education student shoul%/ e traihéd in .these tasks before
being certified to teach Distri‘gultive."iducation by'the'state department
of educatién. If DECA is to bg'a co-curricular, integral part of thg
‘ D1Str1but1ve>tduqu1on program, the Distributive Education‘teacher-'

coordinator who seryes as the local DECA Lhdpter adv1sor must develop
the profegstonal Compeiencies needed to be proficient in this area.

Jherefore, each Ulstributive tducation Lea;her~coprdinator in Virginia

should be proficient in cach task identified as important in'this'studx/”"
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Instructions to Consultants

- Please review the task statements provided to. determine the following:

1.. Whether or not‘the statement is indeed a task (sée definition
of a task below). If you do not believe it is, place an "X"

. - in front of the statement. J .
- 2. Whether or not the statement is clear. Is there only one.
& interpretation a teacher-coordinator would make? Does the -
‘ statement meet the criteria - listed below? Revise the state- '
ments as you see fit. i o

3. _Whether or not all tasks are listed. List any tasks that -
you believe a teacher-coordinator performs in his/her
role as a DECA advisor that is not found on this list. '
A ' .

Na . - - L

Definition of a task: “a meaningful unit of work activity generally
~ performed on the job by one worker within some limited period of
time" C '

Structure of a tash statement. a taskh statement s a declarative state-
- ment with three component parts: (1) an action verb, {2) an ohject

- of the action verb, and () a quatifying phrase wheén necessary.
The task is a brief and clear statement whigh involves an employee
interaction with objects, equipment, materigk, people,* information,
ideas, date events, and .onditions; the gubj ,f of the action verb
should be understood by the employee to be "P? -

Cilteria o, a Llash atdlenent: . ’ v !
- . J
1. Be stated ygramaticall, .., ccl with a present lensc wotion verb
- Object of the action v.rb with the suuject "I* omitied, but

uhderst604. when ne.essary, q.alirying phrases may -become a
paygﬁof the sentence. \

¢ Reflect perrormance speuificity, that 1s, what wOork 1> done.

3. Aond activitles thuat are too specific or trivial. ‘

4. Avoid aclelélca thal are Loo g?ﬂ&:al.

5. Avoid the use uf vaygu or ambiguous wo. .

6., Be worded sp ha. any .f he Llask ruLinj seabes Udw s baad oo
sense whe, a,plicu to it

/. Avoid multiple aclion ver.o .

8. Avoid multiple vbject ot Li i - .

N
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g, Avoid joining more than one.activity statement into a'sing1e
task statement. : % . \

10. Be capable of standing?QWonéa

" 11.  Be stated using terminology appropriate to the occupation

(DECA Advisor) being studied.

(Ammerman, H. .L.,»Performance Content for Job Training: Stating

y the Tasks of the Job. Columbus, Ohio: 'The Center for Vocational
Fducation, The Ohio State University, March , 1977. 'As condensed
by Willfams, T. M., Berns, R. G., and Turner, B. H., Systematic -

Procedures for IDECC Curriculum Development, Columbus, Ohia: IDELC,
InC. ,1978,) . .

> A

T

«
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\\“\sf********;*******i******************?********j************************
. ' -nia ' ... KEY
(SR

0 - Def1n1te1y not a task performed in my role as a DECA Chapter Advisor
1 - Under unusual c1rcumstances may. be a minor part gf my role as .a DECA/,

~ Chapter Advisor " . ) | {
2 - _
3 - ' _
4 - A substantial part of my role as a DECA Chapter Advisor
5 - xo - .
. 6 - ) '
7 - A most s1gn1f1cant part of my ro]e as a DECA Chapter Adv1sor'
***********************************************************************
- ) .
. B Circle One
1. Direct the election of officers. © 01234567
2. Direct the installation of officers. 012345617
| - =, e — :
3. Obtain permission from school administrators . y
and parents/guardians ror member participa- - )
tion in DECA activities. 01 2 3 45 6 7
4, Take offtcers Lo a fecadership Lialning
session. . vl ¢z s 4 5 6 7

5. Conduct leadership training for members... 0 1 2 3 4 5 6 7

¢ . . x\ . * .
6;'_0rient members to DECA. : Lo B\ 1.2 34 5 6.7
7. Direct the delegation of responsibilities . » '
" to members. -0 1 2 3 4 5 6 7
8. Direct Commitioe Lo .ottt ausiyned ,
tasks. ‘™ I o 1 <2 3 4 5 o
9. Coordinaté bLoa o Con sy ¢
., tional activiti » ) g2 a4 5% u oy
10. Accompany chapte, ... o0 o
than DECA events ,1.&. Ut e v .ali nai
youth activities, etc.) ‘ b A Y

»

—_—- —— ey me—
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A AR AR AR AT H e o KA ek Ao Rk Aok ek AR Rk Ak ARk kA Aok k|
o .KEY .
‘.0 @ . \ o .
'_0 - Definitely not a task performed in my role as a DECA Chapter Advisor
5 "1 = Under. unusual circumstances may be a m1nor part of my rale as a ,
.« DECA Chapter Advisor ] . . L
‘ 2 - o . . ) . ~ Ky
N .
4 - A substant1a1 part of my role as a DECA Chapter Advisor -
5 - ‘ _ .
6 - N .
7 - A most significant part of my role as a DECA Chapter Adv1sor .
’ ******************************************i‘****************************
Circ]e One . "+
b — ’ z J ' ’ '
" 11. Direct the evaluation of chapter activi-,
t1es° ’ _ . 01 2 3 4 56 7
- _ . f 1
12. Direct the formation of committees. S 01 2 3 4.5 46 l«*-<
13. Requ1re dlstr1but1ve educatlon students . =
’ to join DECA. 01 2 3 4 5 6 7
14, Recruit DE students to join DECA. 01 238567 - °
. e —_— et = = ——
15. -Direct maintenance of chapter records ) <
(a.g.,uminutes, trqaipry records). . O 1 2 3 4 5 6 7
- 16. Conduct an organizationN meeting of N !
s the chapter.$ - o 0 2 3 4 5 6 7 -
N o S —_— . e
17. ‘Dir‘ect members 1n developling a yearly A )
program of work. V) ¢ 3 4 5 o 7
v AL
-—— o — e ———— ) / — - - - - .
18, Ofrect wambers 1n the de%rmhndtlun oy r T
goals ior the hapter U £ 3 4 5 o {
(%] tVd]u..lu ach ‘.‘L....lﬁ.,u - fl o4 l’,..( Loy ) ’
chapter .o tiv lies u I T R

———

14

2
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(-'—-.l ' ' ’ ) o Tl . N \ ’ t
. ,****ﬂ************************* *************************%**********j* &

< L F . '-KEY .
0 - Def1n1te1y not a task performed in my role as a DECA Chapter Adv1sor
1 - Under unusual circumstances may be a minor part - of my role as a
. DECA Cthter Adv1sor . T -
.2 _ ) > ;““ ? .’ | ) b: . .
3 - . ‘ . . Al M ) ‘ .'.
4 - A'sﬁbstant1a1 part of my ro]e as a DECA Chapter AdV1sor .
;5 - .
e , .
7 - A most significant part of my. role as a DECA ‘Chapter Adv1sor
***********************************************************************
| a: S b - . v Circ]e One
&\. '“‘l - — Z ‘ l;' ‘ :‘-'v
.. #20. Encourage»respons1b1e behavior by chapter T .
, members. . . - 012 3:4 56 7
9 :-’. - - - ;‘ - - - )
21 wAss1St members in .the deVe]Opment of se]f- . .
Ll conf1dence and/or se]f—acceptance . 20’1 2 3 475 6 7
N VoL - ST - — T - " -
- 22, Serve as a.role model™for members. . 01 2 34,5677,
‘ o ) - L . ' _‘ -
23, Direct a fund-réiéﬁng activity. - .0 1.2 3 4'5 6 7.,
oA ’% - - ; — : - Y - ’
. - . ;,g . - '\ . -
24, Direct the operatron of a school store : : - S
. - :~or, other business. o .. 0:1-2 3 456 7.
P : 5 "~ - . e
A _~v, A S
_ 25: Seek_mohe;g(;‘contribhtions from busi- T
'~ nesses fo DECAIaotivitjes. . - ,0 12 33 5.6 7
© 726, tDirect member part1c1pat1on in marketﬁng o Cap L
. projecty (i.e., Free-enterpr1se project, . oLt
Dramond proJectJ.u - . .. 0.1 23 4.5 67
27 Utilize values clarification activities. 071" 2 3 4 5.6 7«
o g L _ "?' T TSS—— ) .
© 28¢ Diréct menbers to set des1rab1e standards ST B §
" L of behav1or.h - , L . 01 2 3 45 6 7
s o LTRSS , o
"\j;’“- 3 »V"'. l'n .{';: . | - '
) o o ’ ‘ e e
- N - @‘ﬁ, b ;--‘t- :
AP 83‘_\ s e
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. **********************'***_*************** e de Fe ek Fedk e e Fede dedede dedrd dede de e de e ek ok Aok

KEY .

Definitely not a task performed in my ri¥

0 - :
- 1 - Under unusual circumstances may be a mihg Yart of my role as a DECA
v. Chapter Advisor W o
T2 - v .
5 4 -'A substantial-part of my l_r'o1e as a DECA Chaptef?‘_ Advisor ]
7 - A most significant part of my role as a DECA Ch%(er Advisor
5 .,*“*******'*****************************l***_*******************************
8 R . F. . Circle One
29. Direct members with the financial manage- S "‘% ,
-~ "ment of the chapter. & v 0123 45 6 7
30. .Direct members in app]’ying.J%':problem— o
- sod¥ing techniques, s . 0 1.2 3 4 5 6.7
., . - - , “?. . ' . 5 - ‘
31.. Direc i #ing sessions regarding
WL 0 1.2 3.4Y5 6 7

'32‘,_ Direct members i ‘group Ef&’:ﬁ"sion making

regarding chapter activiti®s, etc. - 017234567
. . [ ‘u . .' — . ‘ -‘sj.
- 33. Direct chapter to provide honors/awards . -0 :

to deserving individuals other than chap-

N _ ter’.members. N g 0 W 23 4 56 7
g ‘. : ) - - — - -r ';. ) " . ' . a : . : .
34, Créite an intergis insghe selection of a . ;
desirable occupdymn. . R -0 2\~ 3.4 5767
| o I - .
35& Dis_cussglith members career aspirations. 01 2: 3 4 5 6 7
3. Direct members to-apply for scholarships. 0°1°2°3 4 5 6 7.
" 37. Direct field trips in refation tb:QECA. a1 2.3 456
. - : * . - =] . », B & “ ]
‘_\*-';' s ‘ : . ' / - J
.. ? ’ by 84 o ~-,'
2 N & W -%
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*f**************i***********************f************{****************i

- - KEY. _
e 0 - Definite]y ﬁot a task performed in my role as a DECA Chapter Advisor
1 - Under unusual circumstances may be a minor part of my role as a DECA
..~ Chapter Advisor '
SR -
v .J! ‘3 = - ‘ ‘ . ) T
* 4 - A substantial part of my role as a DECA Chapter Advisor
2y 5 - P ‘ : :
6 - - - _ : _ .
7 - A most significant part of my role as a DECA Chapter. Advisor.
f**********************************************************************

v _
Circle One

e

38. Direct the preparation of meetingtagenda. 0 1 2 3 4 5.6 7

b

39. Consult the advisory committee and/or
other individuals for assistance and i ,
‘advice on activities of the chapter. 01 2.3 456 7

.- >40. Prepare memberS'hfége of Parliamentary -
.\ Procedures. ' ' - @ 1 2 3 45 6 7
% : . — — : . . ‘T.."!]:..’
. 41. "Distribute and/or discuss DECA-related s o
' . '1iteratug; to chapter members. o 0 1.2 3 45 6 7
' & 42. Maintaip liaison role with other youth - P
* ., organization advisors. - . ' "0 1 2 3.4 5 6 7
I 43%__Info¥mabsent members of plans and . . . - -
L ACEV Lo R e |
~ X4, Diréct the déﬁe]opmentyof a chapter ~ T . ‘
= . scrapbook. AR s . 071-2 3 4 56 7
oa Serambooke e | o
t+ 45.- Seek involvement of other school:.per-'., = - c :
"o ' sonnel in chapterfactiviﬁﬁes. 01 2 3.4 56 7
46, Diréct'gecureménﬁ'of gust speakers . - . o
" for chapter meetings,. . . 01,273 5.6 7 -
'\:E .' . _": -. \\ y ‘ o Lo . . A‘; \:._ - | o . - vlgl:.‘ ’ '../vl ..'_{‘é.
) L S R 15 S R
.. v/" , ¥ N ‘ :
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. Q&***********ij**************i*********i***fi****************s\:*****
e - l ' ' ’ b , ' Z/ ‘
_ i‘??:{ : KEY . C
0 - Def1n1te1y not a task performed in my nole as a DECA Chapter Adv1sor
1 - Under unusual circumstances may be a m1nor part qf my role‘as a DECA
. Chapter Advisor . o
2 - )
3 - ' b _ .
4 - A substantia] part-of my role as a DECA Chapter Advisbr
5 - '
6 -t
7 - A most sighificant part of my role as a DECA Chapter Adv1sor
*******************************************%***************************
N : K4
; - S L e Circle-One
- VRN T S o = - -
47, Provide opportunff§ for members to attend .
. cluster, district, state, and/or nat1ona1 o .
.. conferences,. ra]]1es, etc. - 012 3 456 7
sy .
" 48.” Report to appropriate officials, .o+ 0.172.3 4.5 6 7.
' 49, Submit a DECA roster.- A : 01 2 3 4567
"o 50. Identify media through which chapter , A
activities can be publicized. . . .01 2 3,4 5 677
5], Express a philosophy concerning DECA. " _ 0}'11-2: 3 4 °5. 6 7
'52. Direct 'the establishment of displays T ' ,
' . in the school and community about DECA. - 0 1 2.3 4 5 6 7~
53¢ Submit news releases andfor mahuscripts
'z on: activities DECA for newspapers and/. , '
- or ‘other periodicals. L 0123456 7
. , P a . e R ;

4o
4

"154. Ihc]ude 1nformat1on on DECA in dlstr1bu-

_r

K t1ve education brochures, pamphlets, etc. 0 1.2 3.4 5 6 J
. .,. — ‘ J - )m' A | -t L, ’
- .55, B1rect the presentat1on of DECA chapter o ; o
. (ﬂ’ act1v1t1e§ .on radio and/or te]eV1s1on. 012 3 45617
o . f: ,47-“-‘~4 - . " ' — |
. [P /»\% . . "a‘ ‘: - . .- E ¢ : . .
‘ ‘A .. . R . - - ) A / o
R 86 .- 6o
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KEY

0 - Definitely not a task performed in my ro]e as a DECA Chapter Advisor
2 - Under>tinusual cjrcumstances may be a. m1nor part of my ro]e as a DECA
Chapter Advisor . . T R "

A substant1a1 part of my ro?b as a DECA Chapter Adv1sor T B

. A'most significant part of my role as.a DECA ChapterwAdvisor

~woubsw
Lo

MHWWMWWHW*HM** LT
) - X -t ¥ kY .. ol
. - o . ; Circle Qne = .
' ‘ V.o . ey b ii% D ’ ’\’IQ
-T r] R ) T N o R 7 o

56. Acquaiﬁt parents of members- with:the pur- *. =~ ° oy
. poses, actjv ties, and/or values of QECA.. 0 1 2 3 4 5 6 7 !ﬁ

- Present objectives of chapter to- ]emp]oyef's, ’ \ — 4
~and/or’ tra4n1ng sponsors. . 01 2.3 45 6 7
(- & . AN . R ' .- *
. . e A
58. rect_the: prebarat1on of state ﬂhd & . :
’ national reports. , oo ;‘" 0 1.2 3456 7
. 59, Speak gg}banquet or profess1?na1 cﬁapter . "
L meetin ?ther than own., (VI § %’ 3.4 5 6 7
O ‘m ..B - . B . ‘e " .
60. 'Speak to schoo] and/or commun1ty groups e ‘ .t e
about DECA S .01 2 \3;14 5 6 .7 -
. /x"i‘f" : . Ao et o
w} - - - — é ' . .‘h“ N', "'/ 'Jt:. . -
N ) D1rect members to make presentations L DS ,
before various groups. . _ .01 2 3 ’4%55,.6 7
. ‘ “ . v d R ) %:. =y
62, Promote schoo] spirit throygh chapter A ' ‘?@ﬁ-' :
act1vit1es. S.001 283.4.5,67
» . . . ) . . . _‘ . ol L‘ ) - \)
63. Ca§£y~out'approved disc1p11nary act]on. 8.1 2..3.4 56 ?
~ . i - ,_\ b . 0 ] o L . v - “ X N
. 64. Upho]d acceptable standards of _member e P - .
* - behaviar. in DECA activities. =~ 5 - 0 172,53 4°5 6 7
4 -’ B i ) T i » — iKY
T SO M
[N : o L;
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- KEY R "

0 - Definitely not task performed 1n my. ro1e as a DECA Chapter Advisor .
1 .- Under unusual €ircumstances may be.a:minor part of my ro1e as a DECA
Chapter Advisor. , )

2 -

3 . .
4= A substantnfl part of my roTe as_a DECA Chapter Advisor
- . 5= . . .

6 - n 2

7

- A most S1gn1f1cant part of my ro]e as. a DECA Chapter Advisor _
i & ek ok koo k ek
ar v . . s te .
SO ) : ST o Circle One " ;
. . . .>°"-" ’ _'." . ,‘3 '/ . . 2T _/
. - — : T —
65. Promote community sp1r1t through chapter IR B
_ ; act1v1t1es. ' e TO0 Y 2,3,.4 5 6 7
z i S .
— , 3 i
: 66, D1rect membersa preparat1on ﬂor d1str1ct A :
' state, and/or n;twna] conferenCes and ' o .
v _competitive events. - ° U 01234567
-2
67. Assist in the deve1opment of ru]es .and .
- procedures for conducting’ district, state, . g ,
- % regional, ~a’nd/or national DECA competthe oo
£ % events. ~ ‘ 0 \1\ 2 3 4.5.6 7

68. Secure Judges for Competitiveaevents;r5 20 1.2%3 4 5%36»_7‘ |

1] - }\ ~'_“< - ‘: — 'I .
69. - Prov1de recogn1t1on Am chapter,members. 0.1 2 34 5.6 7
i s * , I Y cw,; .—‘ ;\é. H ' *
\l [ g . Tgr. LT ’T,~’”,, .. . ﬁ ? Y - ,
{70, Publicize, member ac?'nevement A0 1 7293 4 5.6 7
e D PR “:_ Ly ~:Ti'..‘-."'- . ,.b E I .
S ) Explam compet1t1ves¢events to members. 012 34 5% 7
75;{&0rganize a éompet?%jvg«event;' . 01234567
‘% 33, Direct 1oca1 chapter s part1c1pat1oi¥ in- o
W e d1str’1ct st te, nat1ona‘1 ey.ents..’
e —— ik -
E :;a .. . o . " .
- : ‘R_' . Y - B , . ‘¢: ’;.:“~
c. : ‘J;v e Ny . f:‘rz
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KEY . <

"0 - Definitely not a task performed in my role as a DECA Chapter Advisor .
1 - Under unusual circumstances may be a m1nor part of my role as a DECA
Chapter Advisor :
A substant1a1 part of my role as a DECA Chapter Advisor

w B”ﬂ S T e .

A most significant part of my ro]e as a DECA Chapter Adv1sor .
WWHWMWM*HHWHMHMWMHW* N

‘_":~u . o Circle One :

i\lcnm-::-o:)m‘
tr o1 1.

74, Direct the selection of a local DE student o >
", of the year ) O 1 2 3 4 576 ’r
v . ‘ T /
. 75. Direct initiation activities. 0"12 3 45 6 7
— ﬁé — :
76. D1rect:deve1opment of a const1tut1on and.
- ) by1aws. e y. : 012 34567
. - . - 5- M - - ’. . .‘ .
“97. D1rect emp]oyer-emp]oyee ban uet 01 2 3 45 6,7
ﬁ\ . - Lo : A '. | .. ‘
78, ﬁirectlsocial'activities. / 012345867 -
T ' . . S _
; » QQ'
79. Arrange necessary- transparta;é*' or . :
‘ members. Y - 0 12 3 45 6 7
- §0. Determine schooi procedures for e tab]1sh- . / ) o,
s ing and/or opér1'1ng .a studen organ1zat1on 0 // 2 3 4.5 6 7
-"J 81. .Direct the deve]opment of a. 10ca1 pEGA ' L
s . .handbuok - : 0 1 ~2 Zg 4 5 _6- 7
| ‘."'.- l .“,"ﬁ = A , . . »
v 82 vgﬂéshgn a procedure for acqu1r1ng con- _
.." " sumable suppPies and mater1als needed- by . AN
ﬁ*ﬂ WeCMpwn.f. , 0x1'2.3'4-5’q 7
. 4 . l_ : : :.. . 'Ui“‘»‘w" - \
e NS 3 .
| N / S, s 3 -
% : S “4 [ p
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KEY °

¢ 0 - Defini 1y not a task performed in my role as a DECA Chapter Advisor
o 1 - Under sual circumstances may be a minor part of my role as a DECA
o Chaptér. Advisor

2 - .

3f ) . _ ' ' 5?

4 - A substantial part of my role as a DECA Chapter Advisor - U

5 - M S .

6 - ‘

7 - A most signfficant part of my role as a DECA Chapt&r Advisor

—-~.

********ﬁ**********ﬁﬁ****ﬂ**m*****ﬁ**********ﬁ******ﬂ*********

. ®
_ Y‘\\\C1rc1e One
. 83. Determ1ne the cost of an act1v1ty ;//,~/// 1~:E’K;~‘A

84, Direct the development and upk ep of a

" " chapter library. : .01 2 '3 4 56 7
o .- ‘ : ) - Y
N ) . : Bg ) , . ' 'I\. .
85. Direct the fétmation of an alumni chapter. 0.1 @2 3.4 5}_%
86. Meet‘with other chapter advisors.' - 0 1 23 4- / 6 7
Lo . - o0 . ' 3
4 X 3 . .

- @ N
I )
e

L 87. ' Plan a d1str1ct and/or cluster conference/' . _—
-ra]ly. L . ,Ol\]J-Z 3 456°7

")

- 88. Djrect the ma1ntenance and/or care ot a]ﬁ _
: chapter property Y H . . 0 -

1

: ;8

- 89, Arrange 1aboratory work areas and storage f’f
1

space to fac111tate DECA act1v1t1es .0 Zz 3 4-5 6. ",
‘ [] . — )/‘ : L ?A
'906 Read 11terature regard1ng DFGA,//‘ Q1 2 3.4°'5:6 7
91 Recommend reference books and«per1od1cals - | aééi - ‘;“
. ‘that-'should be added to thé 11brary in A S
L Felation to DECA. 0 12 3445 6 7
.'._ ‘?e : y . * R ) . v . * 5 - ' B ‘. EN
;' o !& - e 2.5 3 ‘si—‘r . .,”‘
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KEY

- Definitely not a ‘task performed in my role as a DECA Chapter Advisor

0
1 - Under unusual circumstances may be a minor- part of my role.as a DECA
Chapter Advisor ’ : . ‘ F

42 - R
'.l3'- . ) "' L
Y4 - R subsqutial part of my role.as*a DECA-Chapter Advisor
- - . . s . .

7 -:A most significant part of,my role as a DECA Chapter Advisor

0

ek ek e ook ok ek ok dokeok Aok
- : ‘ ~ Circle One:

]

B

92. :Compile alijst of DECA related mate : o Lo
needed for 'the academic year. N 0 2 3 4567

N

- 93, Refer members to qua]ifiedvrgEOurce perédns

N for DECA related information. - 0;1 2 3 4 5,6.7
) 7 — — " R ,. . ‘ ‘ ..17 —
94, Obtain administrative approval for DECA & ;
" activities. N 012 3456 7

95. Chaperoné DECA;events_and activities. , . 0* 1 2 3.4 5 67

4

. . ,L . . r,a . - “5“- — A - | . - ¢‘ —
96. Order DECA related material (e.g,, jewelry,:

" plaques) from the DECA Supply Service. . @& 12 3 4 5.6 7

‘
4,

: o N
. e 9 . , : S
'97. Seek funding -from local school administra-
e+ tion for DECA member and/or advisor parti- A
: cipation’at DECA activities.. 01 2 3 4567,
. a‘ - . .
8. )
. , Yy 5§1 * o, .- , 2
L 4 . “{‘ W . - o .
v S -
- - & T ] ) L & C !
-wf: ) i .S . ’ ) :i . -
. ’ o Do : . .
“* > 55 ‘ i P’&\"Qv <« .v'.“: " J, ’_ hd ’
it ' I Y s v b
d w T e . LT EL
" ) k’ » . o ) -" ~\0¢. @ ‘-\ . . .'} ":_‘; ' i
" 0 ‘ 5 ’ , ] * . & %ﬁ- } ‘e : y oo \
3 - l L :. k . . . 4 p ". » 3 M
: Vo ! s . . . v« . JE .
.‘:'-‘ e @ ) . ,;)!1 ‘. . //‘\: 4 "bk'-: .-."‘




0 - Def1n1te1y not a task performed 1n my ro]e as a DECA Chapter AdVTSOP “

r.tll - Under unusual circumstances may %F a m1nor part of my role as. a DECA
o Chapter Advisor PR
2 - . ' ' S ;,“
.. 3- , ‘ S
2 4 -A substantia] part of my ro1e as a DECA.Chapter Advisor
? 5=~ 7 :
6 - :
- 7-A most s1gn1chant part of my ro]e as a DECA Chapter Advisor -
© ReRkdek Ak

******************************************
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» : - s
L A S . . " Circle Oﬁe

OTHBR TASKS NOT INCLUDED: '

K 01 2 3 4.5 6 7
) 012 34567
=~ » 01 2 ‘3 4 5 6 7
. n . . .
& 012 3%45¢6°7
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0 1234567
. ; 01234567
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’ W,_-f S D1rect1ons - Ieacher'goardqnatgrs .
SRR C e e T - R :

. /*‘ - -~ ) .
\J* * On the foTIOW1ng pagL Ss-you .will find a list of tasks that you may
or may not perform in your role as a DECA Chapter Advisor. Circle the -
number which accurately reports how much you cons1der each task to be -
part of your role as an advisor. = .

MULTIPLE-STAFF PROGRAM: If you are %ixeacher-coordinator in a
mu]tip]e-staff program, answer these questigns as if you were the dnl
DECA Advisor in the schodl.~~In other words, if one teacher-coordinatd
in your school advises the. DECA Chapter, complete this instrument as.~
if you were that advisor. If the respons1b111ties\f¢r DECA are* divided
among’two or more teacher-coordinators, think in terms of all responsi--

Aﬁﬁ¥41t1es for DECA 1n your school and not ohly your assigned ones. ’

‘ ( e

KEY

0.~ Definitely . not a task pérformed in my role asea DECA Chaptér Advisar

1°-_ Under unusual c1rcumstances may be a minor part of my role as a DECA
Chapter Adv1sor

D _ //. & ‘ . e
4 - A substantial part of my role as a.DECA Chapter Advisor N
- N s /7
6 - o ) ! - w‘ i s
7 - A most sign'iﬁ'cant part of my role as a I‘Chapter Advisor
DEFINITION: - .. e ; .

Please conswder thewword DIRECT,. to be a comp051te of the fo]]ow1ng ,

verbs . . - .
' ‘ v e § , _ .
: to manage ‘ : e
.. to guide’ : o 4 4 _
' to regulate . . S | ; . . X
to control ; ' e
to aim/head/point : C L 4 (\
to supervise and instruct -
to give direction . - . : L

-—

. 4 . . ' .
. v - N
! ) ! . ‘e » . e /\
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7

DIrectIOns J_TEacher Educators/Supe?VISors '

On the fo]]owinqépages you Wil find a list of tasks performed by
“distributive educatign -gpordinators in their role-as a DECA chapter -
advisor. In the blapk provided, check alke tasks which you believe should
be performed by teacher-coordInatbrs In their ro]e as a chapter advisor.
- Add any tasks that are not IISted - ; é;
.8 3
§ Then, go“back“andLCIrc]e the one‘tategory that IndIcates wherf the
tggchgr-coordInators should. learn how to perform the task

UNDERGRAQUATE , bre-service university ¢eachef'education brojram )

N
M- MASTER S rogranlat a unIverSIty d . : T
- ! - LY
P - POST MASTER! S program at a unIverSIty
1. IN-SERVICE workshgp/module -
R . ) 95 - . t,
0 - OTHER (p]ease specify) ... ‘- ‘
N-- NONHERE - there is nothipg of any real substance*that needs = ° ;L
¥ to be ‘Yearned about,the ct1v1ty .0 a8 o
. » "
DEFINITION | - .
‘% 7. Please consider the word, DIRECT to be a compOSIte of the fo]]owing .
verbs . . N
. to manage . L
to guide = oy
. 40 regulate VL J
"¢ to contrdl . ? ‘ 5 . -
. to aIm/head/pOInt N .
. ‘to supervise = - g
- to give direction '
. L y ot
@ N ’_\6‘ : ..
= \ ‘ -
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. ' //( . a0 ’ -'~ N . d'. s ’ : ..' ¢ o .
- 'ﬁ”i 'i? Teacher-Coordinator Questionnaire : __' T
)-r Y i S , . . h
P1ease comp]ete ‘this fdgm by checking the appropriate responseS' S
q / o . ,- e
1. Sex' : Maie " Female . f. - ~/
: , : ~ " - . i
2. ars of teaching experience in Distributi&e Education: ..
. ‘ \\..; - ) ) ’ &
i A4S Tt 8907

v »

A I . .
67 3 I

l“

3. re you Certified to teach Distributive Education based upon. cdmple-
ion ‘of: the requirements in a(f): S . .

| Undergraduate Distributive Teacher Education Program ) . .f,53

L Summer Certification ‘Program Lo i . N
4. University fron which ydu. comp]eted Distributive Education. courses SR
for certification. ' . :
.j

5.° Educationa] background L ¢ Q;HQ

Bache]or s degree ," R : Mé%ter S degree + 30 quarter |
‘. rs/ 20 semester SR

-

"Master s degree B

L K Other (speciﬁy)-
L ~nDoctorate5 ' , B
1 J:Bachelor's degree +30° -, . ._';~\
quarter hours/20 semester Lo v

~§; ‘Nere you a member of Col]egiate DECA in co]]ege’ i 1 Yes . No.;ff5”
7..;Number of Distributive Education teacher-coordinators %n your schoo] tifg |

x-S
P

-———.- . L - 5 o .
8.;_Tota1 ‘number of Distributive Education high schopl studen in;your?f“;//yf
. .‘schooi : . Fj;:ﬁf__:,g;ﬂ; e

A o / .

‘ 9;‘ Do you fee] that the following statement reflects your beiief in re1a~v i‘,
"-,ftion to DECA's role in thi Distributive Education program? ;ﬂ. o

.; ‘ N
i . : S TR N

~
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- T achér-Coordinator:QQéétidnhéiie;nghtipued -

e

s b
P

vide ‘opportunities to further develop competencies
normally learned-in the classroom and on-the job'and
should, furthermiore, provide opportunities to -acquire -

additional .competencies, such’as leadership and social
- skills. e o
Yes .- No
‘, .. \\,\'-
- u

DECA should be' co-curricular in that it should pro", .

. ?"
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_ducators Quest1onna1re

» fale Female
2. Years of exp"er-wncs e P’cﬁfn{ci ve Educzzion:
g & -
3.,‘ Educati”nal ba:xgrownc: N .
i ____* Bachelor  2q=e
., . Y ‘;.'
Bachelc~: « . ze ~ 30 :ua*ter i ‘ RUrS
. "~ Master Qu.res "
\_, ] o ) R o "v . 0
Master  sieze ‘mwrfar‘@w{i@=r 20 zemester v
_Doctore o -
‘_‘w-;’i
" _Other— - ~... = wrsey PRI
‘ How many yea-—' ore ~-::h _ "mol, 1*-==ribut: < “auce™ o tga(ﬁh‘&r‘.-. -
snardinator? __ : : :
. Q"‘
o many year "5 ¥t peen since- you' verre h1gr >cnoo1 313’1'1but1ve .
P&ucation tayan- 1O '11nator" ‘4' »

L 2o you feel tme* ne “ollowing’ statemn  ~flects your betie” in
'elation to - 2 m»&:fm}@stn buvive Educat‘ion program" ,
o "!‘“}‘4

DECA.sho. - »a - -cUri’??c?ﬁlar in that it shou]d pro-

vide Oppo- 't s to) Ffurther develop competenciges

normally “earnec in the classroor and en the job ana

should, t.~tte~mre, provide opps—mities to’acquire
additional -nm- -encies, such as -a‘ershw and soc1al

skills

]

Yes
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Tvio "PILOTTEST-
N o R cr For Discuss1on 0n1v
" " | NUMBER OF MINUTES TO COMPLETE SURVEY"

) ¢

-

Teacher-Coord1nator Quest1onna1re

2

P]ease comp]ete th1s form by check1n9 the appropr1ate responses.

£y [ 4 y o

1 Sex: __ Ma],er,.-_f__‘_,__ Fema”le 2. Age. _20-24 - 40-44
‘;'31' Years ‘of teaching experience.'r :,‘ f'ﬂ | ____ 25- 29 .. 45-49
" ‘_ ,'____0-1.*_--;_"67 - J S 30-34 _so+ -
~ ___ 23 ___e9 .m0

'1‘4._ Nere you cert1f1ed to teach D1stribu$1ve Education based upon comp]e-,
7 tion:of =he requirements in a(n). e

'“Unoergraduate Distributive Teacher Education Program
~ Summer Cert1f1cation Program

5.--Un1verS1ty from which you comp]eted Distr1butfve Educat1on courses

~“for certification: _¢ ..

6. Educational background: | o )\>
Bachelor's. degree ' Bache]or S degree + 30 quarter ho / !

. 20’ semester
]
Master S débree_ , /\ Master's degree + 30 quarter hours/20 '
Doctorate // semester
| i o Other (specify)
| .7;7'were you a member ofweollegiate DECA 1in co]]ege’ C .Xesh! . No
,8. Number of Distr#ﬁutﬂwe Educat1on téhcher-coordinators in your schoo].
ST . al ) i
o . . VA?’LY:',’:
9. TotaT\number of D1str1but1ve Education h1gh schoo] students in your

vschoo] : . ) o o

10. Do you feel that the fo]]ow1ng statement reflects your belief in rela- = -~
: tion to DECA's’ role in the: Distributive Education program? S

, * DECA shou]d be‘co-curr1cu1arn1n_that 1t shou]d provide
opportunities to further develop competencies normally

L1901
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. learned‘in the c]assroom and on the Jjob and shouId — e
- ~ furthermore, provide opportunities to acquire addi-
. tional competencies, such as Ieadership and social
/ «ski]Is. o . S
! ,Yes, ____No' -
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: o : PILOT TEST -
For Discussion Only

NUMBER OF MINUTES TO VOMPL"TE SURVEY:
Sube—~ " .~s ‘Teacher Educat. ~s Questwn*.an'e

Piease comp = = *n°: form by cheo ng',tbe appror:*iate responses? -
. . o “' R

1. sex. “ _ Female . 2. Age: - o
N . ' 20-2L -44 -
3. Vears'c— zeac- w# experience: —_— 20-2 — ¥ 44_
, : C o 25-z¢ _ ‘5-49 .
i §=7 o .
_ —_— 30~ _ _e0 o
— .8 . ".35-10
, -_— :’d"\ v - J .
4., Zaicat.or+l nac-.2vvund: } d
- axmelo- egree ' ; . ./
# . .
se.nél>'s egree + 30 quarter hours or:20 semes :»- ours
M@szer  degree " ' ’
Master tewree + 30 quarter hours or 20 Semeste” nours
, L. oraz- ' .
DR (- ot spec1fy —— -

5. MOW many =ars :~=re you a high schoo] Jistmgutwe Tzi.cation zeacher-
ordin~tor? _ : ‘
6 rmew merwy vears “:s it Jeen Since you were a-high scmo{Distf‘Dutive

Educa: o :eacne--coord1'nator?
t

7 W yc ‘=el that the following statement reﬂects wour belief in re]a-
*fon tc JECA'= rcie” in the Distributive Education togram?

. ZECA shoulc be co-curricu]ar in that it shou ¢ provide
U pportunities to further develop competencies norma]]y v
‘earned in the classroom and on the job and s=ould, fur--
- -hermore, provide opportunities to acquire aar**iona]
:ompetencies, such as Peadership and social s: ls.
] . [

res No

RU

P
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' Directi:ns - Teacher-Coordinators

.. "Or the following pages . you will find & “ict of tasks that yo.. me
or may not perforwm in.your ~le as a DECA chanter adviser. Circle :ie
number which accurately rescr—: how much you zonsider-each task tc —= .

part of your —rie as an acv" o, ' ,fi]

. KEY ]
0.- De”"nite '+ 70t a task m=rfced in my roie as a DECA'Chapter Aar:- zor
"1 - Uneer .nusual circumstawce =y be a minor part of my role as . =CA
" Chaaree advisor L '
2 - { ’
3 - , : L
4 - A ubs gntial part of my ~1= as a DECA Chapter.Advisor "
. A . i " . 2 ’ 8 .
5 - Y '
.6 - . :
.7 = ost -rgnificant part " role as 2 DECA Chapter Advisor
Defi- ~—ion:
'sas  ‘onsider the wor . DIRECT, to be a composite of the following
verb: - !
5 manage . _
S guide ; o ..

N z0 regulate

‘4 o centrol

~ - to aim/head/point '
to supervise and instruct o ,
to give direction : : . b -



-

, s PILOT TEST -
. - \ i ' _ : For Discussion Only
. :. - .
' ~Directions - Teacher Educdtors/Superv1sor< o

/jr On the fo]]owing pages, you will find a list of tasks performed

. by distributive -coordinators in their role as a DECA chapter advisor.
In the blahk-provided, check all. tasks which you ,believe should be per-
formed by teacher-coordinators in their role as & chac=er advisor. Acc
any - tasks that are not listed."*

Then, go- back and circle the one’ category tnat -m'cates where &=
teacherzcoordinators  should learn how to perform <he —=sx.

N

e

KEY

UNDERGRADﬁhTE, pre-service‘Hpiversity_teagber edueation procram
MASTER'S program at a univeﬁ%ity- <

O = c
[ ]

POST-MASTER'S program at a un1vers1ty . B
IN-SERVICE. workshop/module o -

~
-
!

»!

S e

& . S

0

OTHER: (please specify) . )
N - NONHERE - there is noth1ng of any real s.cstar:e that needs

R

: to be learned about the activity ‘ ‘;f;a-i

Defin1t1on.

Please cons1der the word,, DIRECT to be a composize of the ﬁom“ng'
verbs. \ T

to manage . . » S
_ s o guide = ¢ ‘ : e '
. to regulate
to control
to aim/head/point
. " to supervise
“to give direction
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. 'Direct the,efarf?on of officers. ' fluitlrwuvwepo
%:/ Direct the —==llation of officers. s Jfu 1 MmPoO

3. tDrrect -add+tional respon51b111t1es
- - toward those members who have demon- =~ . ' :
strated their interest and abilities. ' H U, IT.M,,P' 0

4, Take officers to a 1eadersh1p\tra1n-

~ ing sessiom. - , _\L‘ __Hu T MP.O
— — — - —
5. -Conduct leadership‘training;fgr members. U1 MP 0
,“( ' N - < 1 o —
L 6., Orient s—uaents to DECA. U1 MP O

. 7. Direct the delegation of responsibi11- o ‘ _
%ies to members. ‘. ¢t ftu T MPO

8. irect comm1ttee to accomp11sh ass1gned - - ;
“tasks. .. fHHurTmMpPo

9. Coordinate DECA activities with

*instructional activities. = = -ffu1rmero
s B » ' ' ! Q;.. '
- 10, Accompany chapter officers to events e S
- _ - other than DECA events. - | ~ffu1MPoO
'_11;JDirect'the evaluation of chapter I ' d
~activities. \ ' : “ffu 1T MPO
12. Direct the formation,of committees. . 'y 1 M. PO
. 13. Require distributive education
~'students to join DECA. o U1 M P O

4. Recruit DE students to join DECA. . _ [ U1 M P O

— =
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N S ' '
. ‘ ;}/. 7 . . K - T , 2
15, Direct maintenance of chapter records - : L
. (e.g.s minutes;*treasury records). L .- JJu- I M P ON
~ 16. - Conduct an organizationa] meeting of = e ‘
. -~ the chapter. A ffv 1 mpP 0N
" 17. Direct ‘'students in developing a program . . I o

of work. . - U I M P O N

18. Direct members. in the determination of o
goals for the chagpter. S L Uuirlmn

-~

" 19. Evaluate each member's part1c1pat10n _
| tn chapter activities. -~ UIM

20. Encburage responsib]e behavior by

chapter members . . L UTI M
21. Assist members in the development of o ;,'
- self-confidence and/or self-acceptance. UurlTmMmMpP O-N
22 Serve as a role mode] for members,. - - U1 M PO N
- e;/'b - Q ' i . .
'23. Direct a fund-raising activity. -~ - |l U I M P 0N
24. Direct the operation of a school store. . - |f U I M PoON
. 25. Seek .contributions from businesses for L .
> DECA act1V1t1es o, L UIMPON
26. Direct member part1c1pation in market1ng _
projects. o i U I MP ON
27. UtiTize values clarification activities. . |l U I M P 0 N

E e28: 'Direct students to set deS1rab1e stand- ‘ . :
: ards of behavior . T R, U T MPON:

< 4
- .'.“.';
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-~ For Discussion Only

- " .
"~ 29, Direct ‘students w1th the financial manage- - a B
;. ment of the chapter. o U I MPON
30, Direct students in app1y1ng prob]em- - i I _ P
. solving techn1ques i U I MPON
31. Birect brainstormihg.sessions. ‘U I M P O N
132, Direct members 1n'group decision " _
: making . Ul MPON
—_ . _
33. “Direct chapter to provide.honors/
‘ -awards to. deserving individuals other. - - _ :
than chapter members . .y rMmP 0N
34. Create" 1nterest in the se]ect1on IR o
- 'of a desirable occupat1on. , A U I M P ON
. 35. Discuss with students career S L
aspirat1ons. ) ul M.PON
. >
. 36. Direct students to app1y for scho1ar- ) R v
o sh1ps. : _ ) : Ul M P ON
- 37.. Conduct field trips. v me ool
-38." Dlrect the preparat1on of meet1ng ) C AN
" . agenda. ¢ - g U I MPON
. - s . - .
39.. Consult the advisory committee and/or S o '
- other indjviduals for. assistance and \\ o
. advice ctivities of the chapter.: N U I-MPO
40; Inform,. in writing, the school, stu-. , C
©y dents, and their,parengs of the .
PR chapter activities. . " e cUI M P O N
41. Distrdbute and/or discuss DECA-related L
. U I_M-P 0 N

literature to chapter members.

&

-
Y

i08
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e '!' T . ) '
i3ﬂ42} 'Maintain 11aison role with other . '; n o
| ':f"j_youth organizat1on advisors.~ . . ... {lUI MPON
43.f31nfonn absent members of plans . ; . : K : -
© 0 and activities. .- _ o fun Mop0o N
44, Direct the development of a chapter o R
- "sgrapbook : MRS B | U T M-P O N
lp‘45:_;Seek 1nvolvement of other school _ e
C -personnel in chapter act1v1t1es. S L ~:U' I_‘M }P 0N
Ve , . : . . o
- 46, Secure guest speakers for chapter e, c . =
: '; Jneetings. v o : . .U I M P O N
-~ 47, Provide opportunity for students to o - }" L /‘f . .'j»”
. " .attend cluster, district, state, and/ - = - v o ,"bBA
.or national conferences, ra1T1es etc. ___ H U I MPON

e, Reperttto'appropriate offtcia]s. R U E WP O-N

49, suM1,t"'a_'DECA roster. - - urmeon
" 50, Identify media through which chapter. .= |t - ~;. -
| V;activ1t1es can bé publicized. . - - Uu I MP O N -

"51.”}Expres$‘a,philosophy concerning DECA.  __ |t U I M P O N

Sé;vairect the establishment of displays in -~ - ‘ o
. the school and community about DECA. . |fxvu T M P ON

53, Submit news releases and/or manuscripts
- “on activities of DECA for newspapers . ‘
T ~and/er. other periodicals. . Uurtr MPON

.54, Provide information on DECA in distribu- N
~°  tive_education brochures, pamphlets, . etc, UuTrT MPON

o
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T . -
- 55.° D1rect the presentat1on of DECA

- chapter activities on rad1o and/or |

teIevision.- o : Aty M P O N

56. _Acquaint parents of members w1th the
purposes‘ act1V1t €5, and/or values

Cof oA VY o {lurmr o
.57. Present q’jectives of chapter to PR . '., B
o employers.- _ , __ -ftu 1 M P O N

o

o 58;ffD1rect(the_presentation of state . lf .
..~ --and national reports. L U T"MP O N

59. Speak at banquet or professionalv o _ :
- chapter meetings other than own. : U ¥ MP ON

-30. Speak to school and/or commun1ty ‘ = : .
' groups about DECA. - . ffu 1 MP O N,

Gi.' Direct students to make presenta- -
tions before various- groups.

62. -Promote school spirit through

chapter activities. SN
63. Carry out approved d1sc1plinary 1 ;
action. . 1" u M P ON
4
64. . Uphold acceptable standards of ‘;’Tf
" student behavior in DECA activities. . U I MPON
- ; _a
E . ] N
65. Promote commuhity sp1r1t through : . ‘ o
' chapter activities. U I MPON
: + k - i
66. Direct students in preparation for )
district, state, and/or national ' ‘
competitive events. 1 U1 MP b N

Q- f.;“’w‘ . | | | 0 ¢
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) For Discussion 0n1y
';.i, ii ‘:} ‘
‘?;67, Assist in the development of rules ahd A Y i;r - e
S lprocedures for conducting district, RS ERR
= ‘State, regional, and/or national DECA Sl S R
- competitive events.'.' - sET L f UM PO N
: gv68.b}5ecure judges for Eompetﬁtivé eventstﬂj. -'u‘;I M P O N
. 69.° Provide recdgnition to chapger members.. |l U I M P O N
70.>. Publicize student achievement. o U.I"M P O N
o ; . : ™ ' . E R . ) "
71. - Explain competitive events to members. . U I MP O-N
. 72: Organize a competitive event. ;'v“'lyyizki_;f (I P O N
" 73; Direct ‘local chapter S partic1pation <;;;;;A\ > .
in district events. ‘ e S UM PTON
74. Direct the selection of DE student ) ,
of the _year° B ) SR L oo I M PO N
% 'L - : . —_ i ,. > - .
7%. Dirett in1t1ation activities. _ U I 4{\/P 0O N
76. Direct development of a constdtutionn o
0 *and bylaws. - . U I MPON
77. Direct employer-employee banquet. ol wrmoe oo
782 Direct social activities: u-I M PO éﬂh' |
79. Arrange necessary transportation for ‘
members. _ . : U I M P-0 N
_ ‘ . ' N
80. Defermine school procedures for
establishing and/qr operating a
student organization _ _ Ut MfP O N
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. handbogk.

Direct the development of a local. DECA ) v

Ul MPON

- 82. ,"

UT MR g

83;

-‘Dete7ﬂine the cost of anpaotjvity;, -

U1 M P O N

a 8&;

Dire t ‘the development and upkeep of ~
7 pter 11brary

| .85.

: réct the formation of an alumni

apter. , o

-+ 864

.Meet with other chépter advisors.. :

5 Y

N

,Plan a district and/or cluster con-
ference/rally. 1 '

©b

88. -

Direct the maintenance and/or'care’ o
of all chapter property. L ‘

- activities. ,

=
v

."Arrange Taboratory work areas and

'storage space to facilitate DECA

‘ lﬁad;iterature regarding DECA.

91.

Reconmend reference books and periodi-
cals that should be_added to the library
1n,re1ation_to DECA. ) ‘

92.

6ompile a list of materials needed‘for

~ the academic year. :

Refer students to qualified resource
*persons for information.

g T 112

Ay
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B 1T
94, Obtain administratie approval for DECA .
actiwties. R U*rT M P 0 N
9. Chaperone DECA events and activities:- - [l U I M P 0N
| * ,17 ‘ z?' . - ™
OTHER TASKS NOT INCLUB,ED s
R
..I:.r‘ )
‘ Q. -{5—-7_ ‘\
\/’_-t - —~ »
7
‘ 5
#® ' H
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- THANK YOU FOR YOUR COOPERATION
o NON WE WOULL .IKE TO GET YOUR REACTION

Th1s page prov1d“§ ar. opportun1ty for you to g1ve us your comments
Jand suggest1ons; ‘Your judgment and recommendations will be 1mportant

P

;“information for our evaluation of this survey. Feel free to comment at

3
'any-point. ‘ : ' : o ._ - T el i
Please read each of the.statementé‘below.:”Circle the symbol oﬁ/the .

right wh1ch best descr1bes your fee11ngs about each statement. These .

] '_symbol are defined as fo]lows .
" ¢==£§1\ . sA = Strongly Agree.

A = Agree
U = Undecided
D. = Disagree

SD = Strongly Disagree

1. The tasks listed on this questionnaire seemed to
include most of the activities I perform in my

" role as a DECA’ chapter advisor. S\ A U D SD
2. The general format of ‘the questionnaire seemed '
reasonably simple and easy tp complete. . SA A U D SD
3. I feel reasonab]y,certa1h that my ratings o N '
~ ~indicate fairly accurately what I do in my o e
role as a DECA chapter advisor, . - "SA" A U D SD

4, I found it reasonably easy t0\th1nk of my
role as a DECA chapter advisor -in'-terms of the

tasks-1isted in the questionnaire. 'SA A U D SD
.5. The directions crovided were reasonab]y clear
and understandacie. SA A U D SD

6. The task statements were reasonably clear anc
) accurate, at lezut fer the ones that are part

of my ro]e as a JECA chapter advisor. SA A U D SD
7. Th1s survey ;cemed to be a good wa: to des-
~ cribe my role as a DECA chapter adisor. SA A U D SD

Please recommend any improvements or ..rrections for this 'survey question-
naire in the space below.
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. >
‘?’ : ‘ & N
 DATE: ,February.20¢ 1979 . A
T - Distributive Education Teacher-Coordinators Not Yet Returning
. the DECA Task Survey Questionnaire a ‘ A

FROM: Robert G, Berns and Clifton L. Smith '

We hope you have had (or will have) a successful DECA District Con- .
ference and are (or will be) back to normal soon. We realize‘that your

- activities in preparation for that conference as well as other pressing VR

"tasks have prevented you from having the time to comp]ete our task survey.

However, hopefully you will now have time to devote the 15 minutes

~ it will take you to complete the yellow questionnaire and mail ‘it back

to us. We would be greatly appreciative if you would return_the question-
naire by thé end of .February. _ : . o

L If' you have misplaced the questionnaire, please ta]I one of us at .
(703) 961 5191 or return the form below.  We will be more than happy to,
‘send you another one. '

- Thank you for your cooperation, which is greatly needed for the .
" success of this project.

N
- - -

|
Please send me a copy of the: task survey instrument for the DECA advisor
competency development project.

Send this form to: :

_-Name
' Dr. Robert G. Berns
N : , VPI & SU X
High School Distributive Education
: 210 Lane Hall
-' Blacksburg, VA 24061
Address

Post OfFice

P

S

ity
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APPENDIX G
. Cover .etter to Tegcher-Coordinators,
Assistant State Supervisors,:Loca1,Supervisprs,

4

- and Teacher Educators

ERIC o 117
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. S o o : ©  COLLEGE OF EDUCATION

5 | VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNTVERSITY

| : . - )

‘ o ’. | . Bl?burg, F -+ginia 2406i -

“‘ Division of VOCATIONAL & TECHNICAL EDUCATION ~
i ' o Date ‘ ) A

. . ;
S : . : \
! . L] :

// Dea\' : ' . , ) ,!‘(?’/ o

As a step toward improving the distr1but1ve teacher education cur-
riculum in Virginia, we are in the process of developing materials 2. :
to assist teacher: educators in preparing DECA chapter advisors. Our
.first step in this process is to determine the tasks performed by
distributive education teacher-coordinators in their role as DECA
Advisors. In order to identify these tasks . we need your help.

Would ou please complete the enclosed questionna1re7 It should
take you only about 20 minutes.

P]ease return the comp]etec questionna1re in the self-addressed
envelope provided. , .

Thank you for your'contribution <oward 1mproving d1str1but1ve
educat1on in Virginia. ) , \

S1nhere]y,

Robert G. Berns A - ™
Project Co-Director ’ :
Assistant -Professor

Distributive Education .

Clifton L. Smith

Project Co=Director :
" Instructor {
Distributive Educatioun

Lty
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THANK YOU FOR YOUR COOPERATION' - -~ * - = «
© . NOWME WOULD LIKE TOGET YOUR REACTION  * ~ . {  °

This page provides an opportUnity for’ you to give us your comments

[y r

iand suggestions."Your Judgment and recommendations wii] be important X

information for our evaiuation of this survey. Feel free to comment at -

. : : . . LY 4
« -any point. : - B - ' e T ,

| ‘Please"read each of the statements’beiow.- Circle the symbo] on the

) right which best describes your feelings about each statement These

- symbols are-defined as follows:

.

SA = Strongly Agree

BN

) ) - A = Agree . .
. " . U=Undecided 4 -. .
i? ‘ D = Disagree - - - l - :
SD = Strong]y'Disagree o ( o o

1. The tasks listed on this questionnaire seemed to
include most of the activities I believe should : ot
‘be performed in the role of a chapter advisor. SA A U D.SD

2.' The general format of the'questionnaire.seemed

reasonably simple and easy to comp]ete. ~ SA_A U'D ‘SD
3. 1 feel reasonably certain that my ratings$ ¢ ' : E
- indicate fairly accurately what 1 believe to be =~ =~ 4
the role of a DECA chapter advisor. Sk A U D SD

4, 1 found it reasonably easy to think of the ro]e
of a DECA chapter advisor in terms of the "tasks

listed in the questionnaire. SA-A U D SD \
5. The directions provided were reasonably c1ear ’ o
and understandable. . ~ SA A U D SD

6. The task statements were reasonably clear and
‘accurate, at least for the ones that are part

of the role of a DECA chapter advisor. SA AU D SD
7. This survey seemed’ to be a good way to describe
' the role of a DECA chapter advisor. _ SA A.U D SD

Please recommend any improvéments or corrections for this survey question-
naire on the back of this sheet.

-

*

ERIC t20- -

L

- .
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U - UNDERGRADUATE pre-serv1ce un1vers1ty teacher educat1on program
'M - MASTER'S program at a un1ver51ty )
P - POST-MASTER'S" program-at @ un1vers1ty
- IN-SERVICE. wbrkshop/module
0 - OTHER (please, speciﬁy) T .

S

TN - NOWHERE - there is’ noth1ng of any real ‘substance that ‘needs to be ;,

learned about the activity

-

v. g" -
~ n o
K=l »
e -
A i .U '
339
. - °
--5;%
See ' :
: 225 :
' 9P R Circle Oﬂé"\'
1, "Direct the election of officers. U I MPON
2. Direct the installation of officers. UTMP ON
3. Obtain permission from school ' in; ;
istrators and parents/guardians for .
member participation in DECA activities. (U I M P ON
. - )
4. Take officers to a leadership training
session. U I M P O N
5. CLonduct leadership training for members. (g I M-P 0O N
6. Orjent members-to DECA. U'I M.P O N
7. Direct the delegation of responsjbi1itiesl Vs *
to members. U"I M P O N



J s

- . | " KEY - - ‘
j,az‘fU - UNDERGRADUATE, pre-service university teacher education program o
jflffffM “MASTER'S pro m at.a university .
"ﬂ.;jf*P - POST-MASTER':jirogram at a university
"v'I - IN-SERVICE workshop/modu]e -8 _ R _
" 0.- OTHER. (please specify) . . . '-'\~-»'“° T

1..fN - NOHHERE - there is’ nothing of any’real substance ‘that needs -to be '
learned about the activity - R IR T ;

s 5 - _‘ g; E - Com
; 328
> A 2 [ ™ T
‘ S gsq
ot 553 o CiY‘C;'f.,e/" aﬂgw*
2o .9.,;Coordinate DECA activities with oo o
".w,instructional activities. T ol I MP O N
e _ R L SRR
‘ lo.ﬁ.Accompany chapter officers toevents | |~ :t\§3
-~ * -.other than DECA events (i.e., other = | = | . S
~vocational youth group activities, etc ) e JUI M\;P_ 0 N :
-fﬁl"‘ l].' Direct the eva]uation of shapter - , o S
: - activities. - - - B & Sy M POCN

- = . - \

- 12, Direct the\fomation of committees. .| - [U. I MPON

;frl3;73Require distributive education students~f . - L
’:_f;‘f-"tdioin DECA ‘o . L fu LM P ON
' 14.?’Recruit distributive education students”'i o - '»f_: ) Rt
: ,‘_to join DECA. o . b U I M P 0N
TS;‘*Direct maintenance of chapter records ) R o
‘ (e g., minutes,/treasury records) L fu 1 MPON.:

o .... - ,.y: i&' Ty‘iy_ - -‘Ii?ff;y
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SN e KR |
- U - UNDERGRADUATE, pre-serv1ce university teacher education program
M- MASTER'S program at a university . e
P - POST-MASTER'S program at 'a university’ S o

1 - IN-SERVICE workshop/module *
0 - _OTHER (please specify)

N - NOHHERE - there is nothing of any real substance that . needs to be o
’ " learned about the activity : -

’ ol
: . 2ZE
,_g»m,a ()
: gra . S
| - &85 Circle One”
N .’-A ) - - Y . " ‘ - . s . '
"~ 16. Conduct an organ1zat10na1 meeting of . % DR s
: the chapter. V"X’ ju 1 M P ON
LR >
17. Direct members in develop1ng a yearly - : ‘ .
* " program of work. | | o U MPON
| 18. - Direct members in the determination of _ é SR “on
| goals_for the chapter , R S LR O PON
‘19. Evaluate each member's part1c1pat1on in |- ] -
© :chapter-activities.. oo U T ’M P 0N
- 204 Encourage responsible behavior by chapter ' cl | , ,_’
* members. Lo Sl (I MpPON
21. 'Assist members in_the development of self-| . T 7% o
~ confidence and/or self-acceptdnce. | . |U;, T M- P O N
22, Serve as a role modellfbr;members.‘_. S B B I TMi PO N




S 1 1:

'V."’. Wi Lo ¢ ’
P “3 . . . L
- ot .

‘ KEY
< U - UNDERGRADUATE, pre-service university teacher education program ‘
1 ;M MASTER!S program. at a university .
i P - POST-MASTER S program at a university ‘ _ |
"1 3 IN-SERVICE workshop/module - S N
0.~ OTHER (please specify) 4 S ; '

< N -~ NOWHERE - there is nothing of any reaT substance tha needs to be "
. learned about the activity b ,

2 ¥
828 T :
p [7 ™3 .
K>3 @
. O+ Q. .
SHa Circle One
23, .Direct a‘fund-raising activity. ot 'f u-1- M. P O N
' . v e
- 24, 'Direct the operation of a school store |- ; .
'on;other business. . _ 1 U I MmPON
25,  Seek monetary contributions from busi- - | : o
_nesses for DECA activities. . . |U 1" .M PO N
<26.  Direct member barticipation in market-
ing projects (i.e., Free-Enterprise - | ; o
‘ 'vPro:]ec—t, Diamond Project). . -l Ju I MP O N

vli27; ‘Utilize values clarification activities. qi, j}v urTmHMeP 0 N

< :
28. Direct members to set desirable standv

‘ ~ ards of behavior. S 41'4U>,I vM P O N
o 29. Direct members with'the financialv e - .
management of tr= ~wapter. . ‘| {U I M P ON
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E | KEY . -
U UNDERqﬂADUATE. pre-service university teacher education program

| M MASTER'S program at a univer51ty i -

P - POST-MASTER'S program at a university _ 4
"I - IN-SERVICE workshop/module g S,

0 - OTHER (please specify) - | O

:J . N - NOWHERE - there is nothing of any real substance that needs to be

learned about the activity « .

-6
no D
228
888
: [ 2
ol -
QO+ Q. .
229 , ' o
...... ~o¥a ” Circle One
30. Direct members in applying problem- '_ - . 3 .
.~ solying techniques . o U T MPON .
3. Direct brainstorming se551ons regard- o ] ' .
: j'ing chapter activities, etc. PR | ~ju I M P O N
'32; Direct members in group deci on mak- }';_. T
' ~ing regarding i.?pter activi ies ;;y]‘jny e v rn P;;O..N--
33. Direct chapter to provide honors/awards_i
~ to deserving individuals other than ] o
chapter members. - . I mMPONT
34, .Create an'interest in the selection of | . .
a desirablevoccupation. _ U I.M P‘lO_ N,
e e -4k . R R AT
. 35, Discuss w1th members career aspiratipns _vi.'b .k, I MmPoO _N
| 336;_.Direct.members to‘apply for scholarships._ - Jur M:;P"D N




-
. n7;
’ KEY

. U UNDERGRADUATE, pre-serwce university teacher' education program
.M - MASTER'S program at a umversity _ | : :

" P - POST-MASTER'S program at a unimnsity L

1 - IN-SERVICE workshop/module gf - S /

«

.. 0 - OTHER (please specify) .. . .
N - NWHERE ~ there is nothing of any r'eal substan‘ce ﬂ\at needs to be/
- learned about the activity - , .
. i 9
"u: ‘Uf:e' |
' S SEe
. ‘ _ Q4+ QA
oo~ e 224 - L
S oA essa Circle One
- 37."Conduct fietd trips_in_rgiation toDECA. | [U I M P O N
38, Direct the prga'ratiqn offmeeting ,aggric.l‘aﬂ,:.‘ UUTM PO N
| ‘39.{Consult the‘adwsory comnittee and/or B I ~ e
. other individuals for assistance and B TR IR
L ,z.:"-_-,;advice on: activ ___'ies of the cha‘pt\er. arebs s MP 0N

43. Inform absent member's of plans and : \
: activities. S .|y ImPON

&
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_ ¢ KEY
.U - UNDERGRADUATE, pre-service un1vers1ty teacher education program
M - MASTER'S program at a university :
P - POST-MASTER'S program at a un1versity
I'~ IN-SERVICE workshop/module , AR
0 - OTHER (please specify) ' o o

& NOWHERE - there is nothing of any real substance that needs to be o
alearned about the ac 1v1ty ,

'.‘
s B
‘ 52¢ ¢
L =75
TR -
[T
. ' . : Sa <. :
o : R IR o . . Circle One
_irect the deve]opment of a chapter " S p '
‘rapbook ‘ { o uI.MpP O N
45 Aﬁgbek involvement of other school - : R
personnel in chapter act1v1t1es. . I mP ON
3 ' | : .
46. Seek securement of guest speakers j . S
. for chapter meet1ngs. .U T MPON
, _ - _ _ . . _ . o
47, Provide opportunity'for members to | | - . .T
; attend cluster, district, state, and/- | = | . . .~ .. -
or national tonferences, rallies, etc. ) uIlIMPON
1_.48._ Report to appropriate officials. - . ;;“7 ‘_fU I M P O N.
49, SubmitaDECAroster. . | | u.I MPoON
. 50, _Identify media through which. chapter - i ; L
" activities can be publicized. | ] U.T M PO N

| 1_2‘8‘% |




- : KEY . .
,U - UNDERGRADUATE. re-serv1ce university teacher educat1on program
M MASTER'S program -at a un1versity o : ‘
'P = POST-MASTER'S program at a university

~ T - IN-SERVICE workshop/module ,

Q- OTHER (please: spec1fy) _ . L w

'N - NOWHERE - there. 1is nothing of any rea] substance that needs to be

Tearned about the activity - .

o wod )
= a3 E )
528 —
x5
’ R
S y SH3  (ipcle one
. j L | M. . .rc é\"sne. .
vbl.m’Express_a'phi]osophy clncerning DE¢A,sh: .“"l(J u Ii_h PO N .
52;r‘Direct the estab]ishment of disp]ays : N |
- in the schoo]. and community about DECA 1 - fu I MP ON
'53. Submit news re]eases and/or’ manuscripts?
- _on activities of DECA for newspapers : _ S e
. '_gvand/or.other periodicals . S S U I MP O N
54, Inélude 1nformat1on on DECA in dis-. -
: .tributive education brochures, pam- . o : S
gh]ets, etc. . - . {  Ju.T M P.ON
e - ;1IF — .
55, D1rect the presentation of DECA chapter _ - .
activities on radio and/or television 3 U T M-P O N
956. .Acquaint parents of members W1th the
- purposes, activ1t1es, and/or values of- o . .
CDEA. - . % | Jurmeon
57. Present objectives of chapter to. , : _ ,
. employers, and/or training sponsors. o JuU I MP.O NS
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G N K;\ - . .
U- UNDERGRADUATE, pre-servwce un1vers1ty teacher educat1on program L
M ~ MASTER'S program at a un1vers1ty » : |
P - POST-MASTER'S program at a un1vers1ty

I - IN?SERVICE workshop/modu]e ‘ _

0 - OTHER (p]easﬁ?ecif_y) ‘ o

“ N' = NOWHERE - there is nothing of any rea1 substance that needs to be. |
learned -about the activity N '

i

@

-

-~

that should
beﬂperformed.

Check tasks

Circ]e‘One

58.. Direct the preparat1oh of state ; \_ T
and nationa] reports. T | Ul MPON

i : SO
59. 'Speak at banquet or proféssfonat | + .
'chapter meetings<otherithan own. . v I M PO N

.-60. nSpeak to school and/or community f_ﬁ | I < g B
o }grou?s about DECA 4 SRR U\.I ‘M:P 0O N

{. . . . coL e . . .
i DI . . : -

61. Direct members to make presenta-.

- “ " tions before various groups. . - Sl [ UITMP 0N
62, 'Promote school spirit through chap- e
- ter“actithies. S | | uI MPON

63. Carry out approved disciplinary - o _
'feaction. ‘ - _ o} b I.mMP _0 N

64, Uphold’ acceptab]e standards of - ' |
~-student behavior in DECA activities. L U T MPON

@
VA

Co

<
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- KEY
| >~ u- UNDERGRADUATE, pre-service university teacher educat1on program
M - MASTER'S program at a university
P - POST-MASTER'S program;at a univer51ty
I~ IN-SERVICE workshop/mtidule

- 0= OTHER (please specify) . _
‘N - NOpHERE ?there is nothing of any rea'l substance that needs te be

~ learned about the activity .
*
’ o T .
- . nwo o 2 -
; w3 E
- E2¢
. H "%
. 7 Sy T N-1
) , 220 : R
| . . S circle One’
65. Promote community spirit through . S -
~ chapter activities. ' b0 I M P ON
' . S N B o . :
. — - . T .
66, Direct members in preparation for \ ’
- district, state, and/or national Al o .
. 'conferences and compet\itiveeVents'._. 1 U I M P 0N
67. Assist in the development of ruies . | IR o/
o and procedure for conducting district, |~ | =~ - . <
- &1 . state, regional, and/or nat,,ional DECA , G e
- 7.~ competitive I bvents SR e /*‘U \I MPON
.68, Secure judges for competitive events. - . fu I M PO N
69. Pravide recogn1t1on to chapter_membt-.\rs 1 UI M PON S
‘ ~70. _Publicize member achievement., U IrmePo N’
7. Explain competitive events to members ' VI M PR
B LU S Lo N T D
-

131
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:'5"! .

CKEY

U - UNDERGRADUATE pre-serv1ce university teacher educat1on program '

(

S0

- MASTER'S program at a un1versity
POST-MASTER'S program at a un1vers1ty

T \gu-sskvrce workshop/module, -

QTHER (please. specify) : : -
_ N - NOWHERE - there is noth1ng of any rea] substance-that needs to be ‘
learned about the activity - 3 - ) '
g
N
, 2ZE
- s8¢ A e
oo 5 L
‘? TELE- % z .
. [Th -] :
. 552 <\
R L o C1rcle One
72 Organize a comeritive svent. | {U T M PON
73._(Dtrect 1eca1 chapter's perticipation in - N _’°
B district, state, and_nat‘iona] events _____ '*I M 0. N
74. D1rect the se]ection of a 1oca1 Distribu- _ = S o
S :t1ve Education student of the year. S EE| UM P O N
.- .-T‘v. . . _ T " a b . ,..-' )
L 754 Direct;injtiatien'aqtivities,ﬁg‘sé SR EITS {0 S50 | B O I
" 76. Direct development of a constitution - !
. and bylaws. . . {uTmeon
7. D‘”QCt em91°¥erfem91°¥ee banquet. | UTITMPON u)
78. Direct socfal activities. ' IURSLEAN
79. Arringe necessary transportation - ,
' for members. | urlrmeoN
: . ' - L~
i3z - ;
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: . KEY e __;,[-
U - UNDERGRADUATE, pre-service University teacher education program
M MASTER'S program at a- university ' _ S
P - POST-MASTER'S ‘program at a university o o o f
I - IN-SERVICE workshop/module S S
' O‘- OTHER (please specify) . oo - ‘ f‘

- N - 'NOWHERE = - there is nothing of any real substance to be learned
~ ' about the activity : . . : L

o

N

be performed._ .

Check tasks

that should

f.;f...:..;.,; ..... - "~?‘*;:-:idir¢]é-6né¥1j

' ’ . 80.- Determine school procedures'for - , D | i S v
; -~ establishing and/or operating a - : et -
student organization. . -. .~} . | U &M PO K-

oy - : X o . K

S 8l. ‘Direct the development“ci a local . R
N Y O R S

K U8R, ,Design a procedure’ for acquiring con-g‘zs,jfyf";LQ Jiqf{epnfhsi“T¥Tni'
£ -~ *“sumable supplies and materials needed | IR R T P s

Uy by thechapter. T T U T M PN

i : . ~ .

‘83, Determine the cost of an activity. '1' L U T.MP O N

- _ Direct the develdpment and upkeep of B S
™.+ @ chapter Tibrary. . Coof U M PoOTN

.......................

- 85.5'Direct the formation of an alumni ‘ S
' .chapter..l____\;._ ol LRI MP 0N

: ' . . B -
. e

4:‘86;:'Meet nitn_qtheglchapter‘advisors, | o urMPO.N
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R — _ KEY o
'. U - UNDERGRADUATE, pre-service university teacher education program
M- MASTER'S program at a un1versity a e ‘
| P - POST-MASTER'S program at a university
P\\ IN-SERVICE workshop/modu]e

f 0 - OTHER, (p]ease spec1ﬁy)

N - NOWHERE - there is nothing of any rea] substance that needs tb‘be -
. learned about the activity , .

"?

V-W‘U-uo
13
588
Uy S
o2, Q.
Q43 .00
. . , . D@ L
- 888 . .
ot e T civcle One
j87.1 Plan a d1strict'and/or cluster - ; N ) BT
- conference/rally . : k7 ol e U T MW PON
88. D1rect tdgcmaintenance and/or care b 'f'«'? - o
' 3;of all chapter property. RN L:;’J(‘M P O N
;f'v892ﬂ Afrange 1aboratory work. areas and - R T PR R
\ Q”b;‘ffthstorage space to faci]1tate DECA NS DN RN R Y
o _act1vitiés.' U PRRE B G, B N I SDe
90,.'Read literature regarding DECA ‘::A, _i; 'A. U L MP 0_'N_
91."Recommend reference book and pegtodi-~ ' . '
cals ‘that should be added to the library - I
in relation to DECA. Jojunme o
L | — Uk
v, 924 Compi]e a list of DECA related mate= o o
rials needed for the academic year. e 11U T M P O N
. 3 TECORE IO MR SRR AT e e e .
93, Refer students to qualified resource | Lo !
c fpersons for DECA re]ated information. - UTMPON
~ o B




.

N POST-MASTER'S program at.a university

I- IN-SERVICE workshopAmodule
0 - OTHER (p]ease specify)

b4

U < UNDERGRADUATE‘ prerserv1ce univers1ty teacher educat1on program
\y MASTER'S program atfa un1versity :

Circle One

e,

Obtain admin1strative approva]

’for DECA activities.

U HPO

N

©

95, Chaberdhe DECA events andiactivities;_,ﬁ UrlTmM®PO'N
96.1,0rderfDECA related mater1a1 (e g s o .
 Jewelry, laques) from the DECA T
oy _Supply Sefvice.. - : ] I:-M.'ngo.l
,{Qf. ‘Seek funding from 1oca1 school admin- - .
. igtration for DECA member and/or advisor ! - ) _
:”participat1on at DECA activities. UT MPON

v

B omzfz TASKS NOT rmcwmzn: '
g ulTMmPON
| S PN SR urIMPoO
/ e ur MPON
- T a5
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Suimary Table - Clustered Task Statements = -

~ with Levels of Development and Learning Locations
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o C T able2 |
o CIustered Task Statements with Leve]s of Deveiopment and, Learning Locations ‘

ﬁf'.”'«,ﬁl , ut. *'m‘-]'A%i ‘ uwlﬁ Lumm Location
g Task Statenent ;‘iw- B . Development .r Fﬁi”'fﬁL""f'fiﬁi

Recruitment and Orientation of Members

?ib.' 0rient members to DECA B ' \5;32- | X,fl

13, Require distribitive education stutents to join DECA. 4% '

14, Recruit distributive education students to join DECA, - '5..33" ! X |
16. Conduct an organizationai meeting of the chapter, ‘,ff. 4.27'_\ X -
40.:-Prepare members in use of Parliamentary Procedures tO46 X C
4it;fDistribute and/or discuss DECA-related iiterature o ;.- |
, *mcmmﬂmmMm o L k62 X |
75.I'Direct initiation activities. o A X I a
L s Lo
A Direct the eiection of officers, S | © 530 X
2.Dngtmemﬁﬂhﬂmofwﬁmm. . 520 oo

4, Take officers to a leadership training session, 56 X
‘e5.'_Conduct 1eadership training for members, 558 X . X
7. Direct the delegation of responsibiiities to menbers. 5,60 X %
10, Acconpariy chapter officers to events other than DECA - ]
;__wmu(Le,mMrkumﬂywmgmwanwnwa S R J" {X
oete). | | 426 - X b
12, “Direct the fomation of comittees.” - - 48 X

8. Direct the preparation of meeting agenda, ~ = = 4.08 o X -
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tTabie 22 CIustered Task Statements with Leveis of Béheiopment and Learning Locatihns. continued

I el of Learning}tocation
Task Statement- o Deveiopment_ I (|
o Pmymofmr 7." e |
10, 'Direct the evaluation of chapter activities. - -5 X
. 'Direct members in deveioping a yeariy program of work, .5.38 N X
18 Direct members n the determination of goals fdh the - ,, «
- Chapter, . .t 5% 0 b
w.EwmnewmmmMrskamnmnmcMMH | | I
- .activities. R | S I X
78.. Direct socia] activitles, © . . 4,65 S
. }' . Financial Management . o S |
15." Direct maintenance of chapter vecords (e.g minutes. [ o
o treasury resords), . L 508 X ‘
23.':Direct a fund-raising activity, .~ - 646 XX
24, Direct the operation of 3 schooi store or other | . -
o business, - f4'94 | X S §
%ﬂSukmmﬂwcmﬂﬁﬂMmfmmMﬂmxwwaEA N S
 activities,” . e X :
29, Direct members with the financiai management of the S |
o .chapter. J | o | '5.26" | X
83, Determine the cost, of an activity. | 5.55; o X .."
97.. Seek funding from Tocal school administration for DECA SRR o
ImmMrmWwawuwpwﬁdmumatMMadWHM& 4,98 - h ﬁ/‘x

139




;%ob]e 22..CtutteredTeekatatements with Levels onDevéiopment and Leerntng Locattons.,oonttnnedf

Level of

LearninglLocation

.'A Tk Statenent - Development PRE IN

4], fProvtde opportunity for members to attend cluster. . S
- district, state, and/or national conferences. . o | .

- rallies, etc, . L o6 XK
67, Assist in the development of rules and procedureS' o : |
~ for conducting district, state, regional, and/or K 45 - ST

- natfonal DECA competitive events. S 2 AP S
68, - Secure Judges for conpetitive events, oM XX
72, 'Organize a conpetitive event, N X
79.'?Arrange necessary transportatton for members. 5,35 | ‘: X ﬂ R
86, Meet with other chapter advisors. 5.4 X

8. Plana dtstrtct and/o;r%"ikter conference/rally. 63 X

: | Competttive Events o

26, Dtrect mesber partictpatton in markettng projects L N

- {i.e., Free-Enterprise Project, Diamond Project). 5,68 X

66. Direct members in"preparation for district, state, \ | o
-+ andfor national conference and competitive events, fo.ol | \\\\Hﬁ_gg/ |

T ‘

j7l,~ Explatn competttfne avents to members. o409 7 N O

13, ‘Direct local chapter's participation in distrtct, . o ol

. state, national events, - 626 RS




ﬁﬁTabie 22 CIustered Task Statements with Levels of Development and Learning Locations. continued

Level of " Learning Locationi

140

: vTask 'Statement' : Development ~ PRE . . IN
DECA 25 an Instructionai Device
‘9, Coordinate DECA activities with instructional . T
. activities, 517 - X
20, Uti1ize values clarification activities. - 9 X
30, Direct members in applying probiem-soiving techniques; 490 . X
3. Direct brainstorming sessions regarding chapter T

© activitles, etc. . AN T
32, Direct members in group. "decision makiiig regarding o | |
..+ Chapter activities; etc, 4,15 | i(" B
34, Create an interest in the selection of 2 desirable - o .
o occupation. . | 48 X
35, Disciss with members career a_spirations. o 4B B
36, Direct members to apply for scholarships, B X
31, Direct field/trips in relation to DECA, 52 - X
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Tiahie 22‘i31ust¢red'vask,Statemehts with Leve]slovaevelopmept and Learntng Locationst continued -

" level of Learning Location

nﬁSummm T  h Development -~ PRE - - IN
o Chapter Resources . ‘
3. Consult the advisory comittee and/or other individ-
- uals for assistance and advice on activities of the - .
 Chapter. B % I
42;"Ma1ptain Hatson role with other youth organization | | o
o advtsors. o 5615 - X ) X
45, Seek involvenent of other school personnel in chap;er - SRR
" activities, ) | A !
46."Dtrect securement of guest speakers for chapter meetings. 4.56 X
56, Acquaint parents of members with the purposes, acttvt- I NI o
~ ties, and/or values of DECA. . - 48 X o
57, . Present objectives of chapter to employers, and/or | o
- #raining sponsors, . 5.2 R S
84. Direct the developnent and upkeep of a chapter ltbrary. 8
%,anmmmmmﬁmﬂmHMMr LH R S
91, Recomend reference books and periodicals that showld . ( |
be added to the 1ibrary in relation to DECA, 4,54 D
62, Compile a 1ist of DECA related materials needed for S .
~ the academtc year, = | " 4.8 X
93, Refer nentews, to qualified resource persons for DECA , I
related infogpation, = 491 X
96.‘;0rder DECA related material (e.q., Jewelry, plaques) o .
| h.from the DECA Supp]y Servrce 4,99 X

(11
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fTab]é'ZZ; Clustered T&sk'Statemgntst1th'Leve1s of: Development and Learning Locations,-continugd-:

Level gf’ ' Learning Location
' Development ~ PRE. . IN
T?O. Encourage responsible havior y chapter members, - L3/ I O
71.° Assist members in the development of self-confidence _— R
. andfor self-acceptance, - BT A T
28, Direct members to set desirable standards of behavior, 497 X
3, mmucmm”tomwMeManmmsod%wwm,- o R !
. Individuals other than chapter members. A - X
43, Inform absent nenbers of plans and activities, 356 X
,62. Prdhote school spirit through chapter.activities, =~ 5.02 R \
63 ~Carry out approved disciplinary action, oA X
=64 ‘Uphold acceptable standards of membér behavior in | | -
- DECA activities, - o 48 X
69, Provide rehognitwon to chapter m bers.i.!, | " 5.3 X
70, Publicize member achievement, . 5,11 X
X

T, Direct the selection of a ocal DE student of the year, 5,57

v

i~
-5
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.Table'ZZ.Clnstered'Task Statements with Levels of Developnent and.LearningpLocations. continued.

t

" Level of - 1’"

Learning Location

. l‘ﬂifimiu Task-Statenent' Development * . PRE IN
E AMﬁMsUaﬂon - ft,*“~- | ,
53i'A0btain permission fron school aditi str%lors and - ;
- parents/guardians for member partic{pat on in DLCA P -
activities, o , b X
'48.;Report to appropriate officials. - 5,79 X
9, Submit a DECA roster, 65 X
.%.DWmtmewwwuwnﬁsmmaMnuwmlmmn& N3 X
16, Direct development of 2 constitution and bylaws, 44 X
80, Determine school procedures for establishing and/or L -
- operating a student organization.l - b4 X
Bl.,Direct the devalopment of a Tocal DECA handbook 530 X
(82.‘ Desldn a procedure for acquiring consumable. supplies BT |
- and materials needed by the chapter. 5,78 - X
88, Direct the maintenance and/or care of all chapter - S
~Jroperty, BALEE

:w.AwmmlwwuwymﬂamuaMsmm%ammto o o
- facilitate DECA activities, A4TY X
%, X §

Obtain‘administrative,approval for DECA activities,




_Table 22 CIustered Task Statements with L%vels of Development and Learning Locations. continued

Q .

" .'T-l .

o I o A Learning Location
TaskStatement o D,,eveigpment - RN
Public Relations ) |
44 .Direct the devetopment of a chapter scrapbook -+ 5.3 . X
‘50.'_ldentifv media through which chapter activities an D
" be publicized, AR X
52, Direct the establishuent of displays in the school - o
o community about DECA. . o 4,60 £
53, Submit news, releases and/or manuscripts on activities o
,owmmmmmmmMMmmmmmm,,_tm' . S
64, Include fnformation on. DECA in distributive education S
Y brochures, pamphlets, etc, . SERCH X .
65, Direct the presentation of DECA chapter activities S
. on radio and/or television, . R 5 EEE X
B9, Speak at banquet or professional chapter me% B o
~ other than oW, I T
60, - Speak to-school and/or conmunity groups about DECA, A
61, Direct menbers to make presentations before various o

Cogrowps, 478 .
65, Promote coumunity spirit through chapter: activities. 536 - X

1, ‘Direct employer-empioyee banqugt I N - X

144
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Table ,2',2‘. ClusteredT)sk "Statements' with L'eVel‘,s of Devel'opment‘a'n‘d Learning Locafions, *cgnt‘inhed |
N Level of . Learning Location
) Task Statement . - Develoment ~ PRE
| O Mofestulis | N
a2, Serve 35 a role model for menbers, S A R
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