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ABSTRACT
This primer provides resources for individuals

deeking exemplary programs and effective policy in the field of
experiential .education. The first of three parts presents a
,debcriptive overview of prOgrams catalogued under the rubric
exPeriential learnAag. These include cooperative vocational
education;,employeent, training, and education motivation, programs;
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:Program, 70001 Ltd., The Hampden County Manpower Programs, -y
Recruitpent and Training Program, Cooperative Vocational Education
Programs; Walkabout, and. Experience-Based, Career Education. The final
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cost; supervision' at codmunity site; husinessmolabor, community
involvement in-program .policy making; orientation information;
coordination with classroom instruction; real work credit for
experiential learnihg;'program guidelines; legal problems;
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FOREWORD

Information presented in tads document was collected in conjonctioiAtithe
Institute of Education sponsored project entitled, Exponential Learning:. andtdealinet
The thrust of this project was =identify issues in exaeriential learning itig tOrlevelida guideline*
for theimplementafiorrof such programs. The study entailed an extensiciew bf tile Margate*
and a field survey,otemomplarw experiential programs. it was felt that prill4rarn infornialidir _
Collected- during thirtasnulation of the issue statemeatsand the guidelhess wortd.be of interest
and use to practitionersand policy makers. Thus, we have prepared Exgrarientiai-Learning: A
Primer on Programs aa.an additional resource for individuals seeking exernpiewfproarams amid
,effective policy in-the-field of eseseriential education.

Theerliner includes a descrutive overview of programs catalogued Alter tire nacre dif
experiential learning. It alsocootains a collection of papers on approactilesramotrtmftating
written by spokespersont representing a cross section of programs. Finaily, poem s ye
collected abstractsrofforty exemplary projects. These are directed toward adman- o ere
developing or adapitingexperiemial learning prOgrams.

"1"he National Center is graieful to the many enthusiastic experientialeducsibrs who
contributed insights aril information to this project. Space limitations precludoitistmata
cdntributors here. Mai* oflaern ai cried in the context of the document...Wee:sit ro *Bray all
directors, coordinators, and students who guided us in collectirig ant assesglewrintuyerttiori.

Mary Klaurens, University of Minnesota; Tom Owens, Nbrthwest-Regiono Eftioational
`Laboratory; Marc* Frtellipmar. Columbia University; andHarry Silbeonan, thayetsitY Al California
assisted in reviewing an ievoing the Primer. We appreciate their tonstructivirdanomollits.

RecOgnition is diarrillsecie4tose who edited the diverse contributions and tcKey Freemen
who typed several wokomag drafts.

,Louise Wasson!Isamknovimertgedfor establishing .and maintaining domniuniCatito with the
experiential community arid ftwrepaying this report; Richard Miguel, ProjectDireotor,
Experiential Learning: Isiseesiliki Guidelines project for guiding thealeveloprnent
document; and Ronald El:Buckman NIE Project Officer, for his guidance am/support.

Robert E. Taylor
Executive Director
The National Center fo

in Vocational Ed
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:EDUCATION
OF

EXPERIEN IDUCATION PROGRAMS
e

.ThiS Sec on. is included to apprise tW reader of the range of promise taat operate tamer the

lOeeds and lOcarbresourcei, but all shamed rese Characteristics: 4a) an
tulirioof education. The orospiams described herein repr onses to owl

ton toward lee,

.

corninunity,;.(0) the inclusion 00 teavaillg component, and (c) the awa of academic credit
.and/or pay.

or structural purposes, these programs have been organised under-seven categories

Gene ork Experience
, Empl Training, and Eaugational Motivation

Experience-Based Academic
Career Exploration
Apprenticeithip
Supervised Volunteer Work
Cooperative Vocational Work Experience

No programmatic implications should be ascribed to the 6Ere
developed as a *:rategy for organizing.unwieldy amounts of rmat
compendium of -programs.

The programs included in the overvew are representative --,*-the range of experiential
learning options currently available to vouth.

ries. They were
eoribing a

Cooperative Vocational Edumilon

The cooperative vRatiorial education model has to, sous=es tent served as a prototype =-for all
school affiliated work experience,programs. The first formal,00-op program was initiated. in
Massachusetts in 1900.' In T977, 595.77111 students were involved in cooperative vocational
education programs. An analysis otegio:Illment by occupationalarea follows.

Agricultural Education
. Distributive Education
Health Occupations
Consumer and Home Economics Education
Trade and Industrial

chnical Education a

Q ice Occupations

Cooperative Education
Enrollment - -1977

36,419
210,825

30;264
42,826

140,064
8,514

125,857*

*Pre ina Draft, Vocational and Technical Education, Selected Statistical Tables, Fiscal
Year 197 :;'H.E. Office of Education.I

a
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_Come** atonal education is a. process utilized in many vocational, program's. Students
irnaldig Siktisita .,ptiogress WI vocational-course work are directed to experiential placements .

illiaticOmpleiri eitclassromm activities, High school participants tend to be juniors and
IIMOrs-Whoftinardefined their career plans and who have, through classroom instruction,
wzaitetiOthe rudilMents of a chosen occupation.

Clo.ostudeets typically spend two to three hours per day completing .academic
retiyikenients:tvarours per day in vocational class, and two to four hours daily at the work site
Hightschool e s receive credit for job site experiences as long as they are involved in an
,affiliated voce 'course. Often in programs where enrollees receive one aarnegie unit for 200

lhourispent o job, 90 hours of classroom instruction are worth one such unit. Time at the
Avortiosite may from student to student relative to the individual's academic load and the

:employer's hools generally specify the number of cooperative work experience 'credits
acceptable fortlErfulfiltment of gradbation requirements.

, Teactier-camplinators instruct students at the school and arrange for apprOpriate placements
A, in the communist. Some instructors make community contacts and arrange placernents during

the summer, Whams are Ofotted time during each day for site deVelopfrieW Coordinators
communicate regularly with employers to assure coordination between classroom and work site
activities and to monitor enrollee progress.

Teacher-coordinators often arrange for students to interview competitively for training site
positions. Particularly in diszribulive education courses, enrollees are trained in job application
and interviewing skills. Co-op students are generally paid entry level wages and progress through
the salary schedule with other employees. ,

Cooperative work experience is essentially an opportunity for on-the-job instruction. The
quality of the acement is critical to the development of the enrollee. Local advisory committees
composed of business and labor representatives often assist coordinators in developing
appropriate training sites. Such committees are federally mandated for all local education
agencies vocational programs.

Comprehensive funding for vocational education cooperative programs is provided by the
Vocational Education Amendments of 1968 and 1976. It is difficult to isolate co-op program costs
from those incurred by the general secondary vocational program which average $257 per
student per yearf. Student salaries are paid by the employer.°

Estimates of program impact vary. Adams and Crowe (1977) report an 80 percent related job
placement rate for graduates of vocational co-op programs. Walsh ang Breglio (1976) suggest a
70 percer4/erage,,and Lewis asserts that 50 percent of secondary graduate's find employment-i
a field, relate their vocational training. Most successful in securing related employment are
those trained in clerical co-op programs. Graduates of postsecondary vocational programs are
less exploratory in their career preparation and thus more likely to pursue ongoing employrne
in'their areas,of vocational training. *

Cooperative Vocational education implies a cooperative arrangement between the schocil and
the employer; an arrangement designed to reach the following objective: that students will be
better prepared,both academically And techniCally to participate in the labor force. In this
when youth unemploymencis'rampant, vocational education presents'a viable option tor asing.
the transition from school to work.

I
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Employment, Training, and Educational
.Motivation Programs

.

Motivated.bylra concern for burgeoning yoiith unemployment, the f ernment has
sponsored, over the past ten years, numerous,prograrriS designed to pro loyrner*
teaining and educational motivation far young people. The majority of thasemagrams address
tne.needs'of out-of-school youth and those from disadvantaged backgrousmse-Representative
mirk experience models considered in the formulation of our guidelines itireeF-ttie Job Corps, the
Career Internship Program-(CIP), 70001 Ltd., the Vocational Exploration Program (VEP), the
1111014111borhood Youth Corps (NYC), and various CETA sponsored prOgrams under Youth' Employ-

.

=we andi Demonstration Projects Act. These programs incorporite paidlemployrnent with an
somiemic component. With the exception of CIP, which was recently abotabediay the Philadelphia
Public Schools all are federallY funded.

L

70001 Ltd., a distributive education program for high school dropouts age sixteen to
twenty-two, was originally underwritten by the Thom McAn Company and the Distributive
Educatibn Clubs of America. However, in 1978 it received $792,138 (67 percent of its income)

P

from a contract with the Department of Labor (DOL).

Job Corps, initiated in 1964 under tile Office of EcOnomic Opportunity, and later operated
under DOL auspices; has recently been revived. The Neighborhood Vag& Corps, a DOL under-
taking, provided jobs for primarily in-school. youth. The Youth Employment and Demonstration
Projects Act (YEDPA) effective August 5, 1977 and incorporated under CETA in October, 1978,
initially provided $1 billion through DOL to support experimentation and evaluation efforts
directed at ascertaining the most effective delivery system for providing training and employment
*or youth.

It is estimated that 2.5 million young people between fourteen and twenty-one are currently
seeking, employment. YEDPA legislation will-createjob§ for 400,000; Job Corps hopes to serve
90,000 by the close of the 1979 fiscal year. 70001 will place approximately 45000 youths in
unsubsidized jobs this year. Federal programs will provide employment for only 15 percent of
adolescents seeking work this year. The vast mayity of those will be from disadvantaged
backgrounds who fall below the 85 percentile a ording to DOL income standards.

Youngsters are recruited through high school counselors, the U.S.' Employment Service-,
juvenile court-officers, and through the media. Length of involvement varies. The Vocational
Exploration Program, contracted by DOL to The National Alliance of Business and to The Human
ResourceeDevelopment Institute of the AFL-CIO, is currently a summer-only operation. A typical,
Job Corps enrollee participates for 5.5.months of training. Enrollees in the five YEDPA projects
maintain particrpation for an average of one year.

Employmerit opportunities provided are generally in the public or private nonprofit sector.
70001, however, specializes private sector sales and distribution jobs. As public agenCies have
become.taturated, federal project directors, are being encouraged twevaluate the feasibility of
soliciting Woekbsites in the,Private-for-profit sector. The goal of all programs is to prepare
enrollees to eventually obtain nonagency sponsored employment.

tt;,, Federally supported projects generally include a counseling component. Young people are
screened, evaluated (for example, to qualify for the CIP program candidates must read at fifth
grade level), and interviewed regarding their career plans. COordinators attempt to place students
in positions that reflect Occupational interests. CIP counselors report that enrollees initially
describe two career goals: (a) the job they would prefer in the best of all worlds and (b) the
odcup Lion they/feel they should realistically pursue. Consequently, enrollees now participate in
two con utive experiencesone in each occupational area.

3.



Young workers
,
are paid minimum wage. Checks for in-school youth are often distributed by

the school. ParticiPants'in some VEP, YEDPA,and Job Corps programs are also paid minimum

wage Jor hours spent in the classroom, 7

High school graduation credit, is granted for participation in many employment and training
programs. Credit' is generally awarded-on a-per hour basisioosely referenced to the Carnegie
unit requirement, i.e. 200 hours on the job might be worth one semester credit in a district where
90 hours in a class would yield one credit. Affiliated academic programs are often conducted by1
certified teachers and credit toward eventual graduation is awarded at staff discretion baseckon/
state curriculum specifications. Their appears to be a trend away from graduation reqUirements.
70001 specializ4 in preparing enrollees to pass the GEDexam. The General Educational :

Development exam provides a more direct route for the student and ,a less bureaucratic option)"
for the agency to provide high school equivalency certification.

.Program costs per student vary according to the extent of service provided. NYC involvement
generally implied simply twenty hours of agency-based employment per month. One supervisor
placed and.counAled (perhaps once a. month) 200 enrollees. Job*Corps on the other,han is a
residential program requiring extensive facilities and an in-house staff. NYC-cost per -stud nt --
ran-as low as $80.00 per month, assuming that the enrollee'sacademiq needs were served by
public school. CIP, which includes a highly structured academic component, spen'ds $2,, 32 per
student. Lo'al 70001 programs invest approximately $1,200 per year toplace a young person in
an unsubsidized job in the private sector and to tutor him/her for the G.E.D. Finally, Job Corps
averagesan outlay of $6,800 per person year, to provide room and board, vocational training,
ciassroom instruction, and stipends for young workers.

Federal funding requirements have mandated extensive research and evaluation of these
programs. Results indicate that under the best of circumstances projects can deliver
employable youth. In 1975, of those Job Corps graduates available for placement, 62 percent
were employed, 25 percent 'returned to school, 5 percent chose the military, and 8 percent were
not placed. Seventy-five percent of 70001 participants in 1976 were still employed or were
furthering their education one year after leaving the program. Ninety-one percent of those
employed were in full-time jobs.

. The recent YEDPA legislation should make a significant contribUtion to our knOwledge of
what factors contribute to the success 9f job training and educational motivation programs. Until
this information is available, existing projects will maintain efforts to have a positive impact upon
youth unemployment and the high school dropout rate.

Experlence-Based Academic Programs

Experience -Based Career Education (EBCE) is a concept initiated by the National Institute of
Education and developed by four regional educational research laboratories.. It is a
comprehensive community-based educational program through which participants earn academic
credit for Casia skills and life skill competencies in a, community setting. The EBCE-experience
features academically focused "nonpaid short- and long-term dare& explorations. Students fulfill
graduation requirements in English, science, antrrnath as they interact with adult worker/mentors
at job sites such as newspaper offices, laboratories, and computer firms. Before embarking on
one of these experiences, the studertdraws up a learning contract with the EBCE coordinator
specifying which competencies are to be gained at which site and through which processes.

#



The Appalachian Educational Laboratory has'designed an activity sheet es alearning model
for all projects. Project Planning Packages provided by the Far West Laboratory enable school
districts to translate EBCE activities into cretlit for high school subjects.An extensive bank of
EBCE learning Materials is available to the coordinator as he/she assists the student in
organizing the academic component.pn-site involvement can vary from' one day to three months
per site depending on the competendies to be gained there.

47.
Students involved in prototype EBCE programs spend approximately eight to thirty hours weekly

at the school conferring individually with the coordinator, attending workshops with other EBCE
enrollees, and perhaps using facilities such as the library. The remainder of the week is spent in the
Community completing projects and interacting with adults. The emphasis there is on acadeinidand
personal productivity, not economic productivity. A few districts have modified the model to meet local
needs, such that participants may spend two to th ree hours daily in EeCEand the remainder oftheday

the regular program.

In the majorityof cases, with the exception of Far WestHigh School in Oakland which is
totally EBCE; programs operate as a school within a school. Students can take courses-through
the. regular high school program and some enroll in community college courses.

, After enrolling in an EBCE program, a student completes several career decision-making
seminars. They evaluate careers not only in terms'of training and responsibilities, but they also
Consider the lifestyle and values implications of various occupations. They are encouraged to
elect community learning sites which coincide with their career interests. The emphasis is on

career exploration rather than career commitment or occupational skill development.

Participants are not graded but are evaluated via a certification portfolio. Procedures have
been developed for translating evaluations for college-registrars and interested parents.

FoUrteen thousand students are currently involved in EBCE programs ih over 150 school
districts. The U.S. Office of Education has funded demonstrations of EBCE with Vocational
Education Demonstration funds, and YEDPA/DOL funds earmarked for in-school programs may
6eused to implement models for disadvantaged populations.

Career Exploration Programs

Career exploration programs such as the Executive High School Internship Program (EHIP),
, the Academic Internship Progtam in Charlotte, North Carolina, the Community-Based Learning

Program in Pennsylvania, and the City as School Program in New York, pr a career
exploration options for students who want to test their mettle as adults antWamine their
aptitudes and interests in real work settings. Students engage in work experiences during or after

1. school time, receive academic credit, and are not paid. Programs vary in the extent to which they
'offer a complementary academic component and in the length of time students invest at any one
job site.

,The Executive High School. Internships Program Was initiated in 1971 by Dr. Sharlene Hirsch.
and has been adopted by thirty school districts. Students of proven ability participating in
Executive Internships (in sotne districts the program is funded with gifted and- talentedmonies)
are excused. from regular classes for one semester to spend four days each week shadowing and
assisting.an executive-sponsor in the community. The project coordinator and interns conduct
weekly seminars at various placement sites at which interns share experiences, heat-speakers on -

management,, participate in personal growth experiences, and expand their community
awareness.

5
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?.4.:partigiriAint in tie.tharlotte Academic' Internship Prpgram plans his/herWork experience..

:with the:OW*60..0a teacher- sponsor seletted.bythe.student. Students generally select
.,:leachert fridfnlh0.400ernic.:depailrnent ajoit,clOSely.related to the internship experience.

-Experie6tial:ieariviirs,reCeive.eleetilie credit: from. .. . .
. . .t

.. .
. .

COMmuriityBased-Leaming Program. participants sPend.an.'entire semester in placernenls

''.selected. :',0061- 71i;')a_mputerPank o1 500 community learning .stations: Participbting schools

:
determine Which-students in their enrollments' will be eligible. Usually seniors all.ability levels --
are eligible..00d sChOol has enabled .eleventh graders to participate. Students Spent:1.4W days
.ea0tOrek.at:the.irieernin6 stations. They maintain their enrollment in reqUired classes at schdol,

',. but attendance requirements. are waived. Each participating school Bevis. its own uniqueSyStdm

. -Of student in- school; requirements and out-dt-schbol resTionsitlilities. On the fifth day
. . .

, .Particilttant.erturn10 their home SchoOl. Here they attend to ongoing academic responSibilities .
and attend minars: The seminars are designed to enhance the learning from their placeinents..

:
.dorijnars'oowith topics like human interaction,. decision Making,. productivity, chains of

, -. command m.olivatiOn.end expectationS. Daily journals provide a'personallirik between each
:student apd the teacher The student- teacher ratio is sin-filar to that of the participating schobl.. ..

. .
, .

-. .
Students selfselect wizirt( experience, options available through Brooklyn's. City, s. School. t . 1..

.' (CAS)' Prograrn. A catalog of is issued to studentseach -term:individuals report to
, the. job On the-first -days of the term, 'much as theyfWOuld report tO.aclass..Where limited positions

'.. are'ai/ailable, stiiderits'coMpete thtough an interview for plaCemen/,.At.some sites academic.
.learnilfg.activities ere -integrated.sucri that these experiences. yield participants credit in English,

. science andother departmental areas.

. . ,
J. : .l 1 V

: . ... 'Ag`0,i,q,th e sg programs are designed for motivated, thOughnot necessarily academically .

.'talertted-atUdents'.who are not paid,wages, but receive credit...Or their work experiences. ,

.' -.
.

.
.. . , .

Credit is prorated hourty.or is based on the extent to which academic -activities are integrated
*ihitheNtfork experience. At:PAS,,where'the class. is: the job and vide-versa:one credit is:granted-for.
70, hours of irtvolvement.'AVadetnic Internship participants invigiVedin career exploration earn. one ;

''..dreiNit foF 150 hours op the job,. EHIP,students receive credit..equivalent.to.what they would have
.earned had they been in tchool that semester. s

. . *
.

.

. With the exception of CAS, these prOgrams are somewhat selective based on the.assurription
that participatiOn. requires a self-motivated indiVidual and on the reality thtt competition for

.7IifnAed learning sites is sometimes stiff.' Executive interns are selected through competitive
...

.. trxterviews with participating executives...,.. .

r .

. Most programs pre supported by advisory boards composed of local business and labor
p.eople who assist in the learning site development effort. Policy makers generally have a local

orientation and support flexible, individualized arrangements.

A

; Supervision responsibilities bhard. 1:s.t,t,thsd nu pay 10 Involved expectations tend to be
more reflective of..situdents'-needs than of einployee demands Coordinators maintain contact With
employers not sp much to monitor progress. but to assist the student in evaluafing and benefiting
from each assignment. Goals are related mote to career exploration and transition to adulthood
thanto.job-skill development.,

Because such .programs aft: At. t ..,I,J101ii10 it 10

Hurober of students involved in caroc:i exphiratiol ;Oels 7vvu tt),..,aha live hundred yot,ng
people.tlave been involved ir, Executh High St.h.,o1 oval pr,,jocts such i:1J that
the Charlotte-Mecklehberg area, placc tb0 2tiO 0tiidt,iit0 at learilhly sites each year.

A



Ei.pansionpf some programs is inhibited by limited student participation, a situation that
resultd.frwi the fact that the tYpe of individual who participates in this sefot programs 'usually

. . college 0.tind. A studentWith such aspirations is often preoccupied with college
requirements to the exclusiop,of work experience options. Funding has been a limiting factor, but
currently vocational eduCatiOn fundi are available for exploration programs and school dis\tricts
experiencing community pressurefOr career education options are more willing to underwrite
projects with local funds.

We will probably note the expansion of these Career exploration models in the near future as
serious students anticipating a competitive labor market become mdre concerned with career
planning.

Apprenticeship Programs

Apprenticeship programs are the result of voluntary cooperation between labor, Management,
schools, and government. Two tiUndre4 and fifty thousand wbr.lcers are currently involved in .

apprenticeship programs available in 350 trades. The Bureau of Apprenticeship Training (BAT)
promotes, laCijitates, registers, and, to some extent, regulates the development of apprenticeship
Opportunities.. To qualify for apprenticeship placemettt an individual should be between the ages
of seventeen and twenty-six. BAT has no education requirement for eligibility, however, specific
unions have and still do require either a diploma or G.E.D.

In the past year, four pre-apprenticeship programs have been initiated by the Bureau of
Apprenticeship Training in Cleveland, Nashville, NeW Orleans, and Houston: Participants are high
8Ohalliseniors who, in the tenth and eleventh grades, were enrolled in vocational gducation .

cia Students attend school and work at a nonunion job site, four hours daily: After one year
they creditreceive six months creditoward the four-year metal trades apprenticeship. Students are
paid .minimum wage. Presently they do not receive credit toward high school graduation kir their .
work experiences.

According to standards set forth by the Bureau of ApprentiCeship and Training (DOL) for
registered apprenticeship programs, an arpprenticeable rade is one that requires a minimum'of
2000 hours of on-the-job training and 144 hours of related instruction, over a period of one year.
Most (raditional programs usually have 6,00Q hours of on-the-job training and 432 hours related
instruction (four-year program).'

A young person not involved ill d preappientIceShip program would either apply for training
through his/her local apprenticesnip training committee or locate an employer-sponsor with a
need for apprentices.

Generally applicants quality fdr pidGeoloi a by t/iity the Apprentice Seleutlun rest Battery
pecific to,the chosen trade. After qualifying, tile candidate applying through the apprenticeship

training committee is interviewed by a group of employers and journeymen.* Once approved by
the committee, thd young person is placed on a rated list to await an appropriate apprenticeship
opening.

'cielieric term



Training sequences span at least one, and usually no more than five years. During this period
the'apprentice works full -time and attends related classes either in the evening or during release
time from work. Related instruction within the context of union- managed, programs is mutually j,

agreed upon by upiOna and employers. Tuition for apprentices is generally paid by an employer's
training fund. Prescribed courses'are frequently offered by community colleges. Many
apprentices, like those enrolled in building constructron,apprenticeship programs' at the
Community College,of Allegheny County, rebeive credit toward an associate degree for'their
course work, but they do not receive credit for their work experience.

.% There is great diversity in apprentice,ship options and this brief overview is by no means
comprehensive but it does suggest that pre-apprenficeship endeavors and cooperative programs
involving unions and community collegEs hold great promise for future collaboration between tl.t
labor and public education sectors. -

Supervised Volunteer Work

Community service, traditional area of activity for youth, is emerging as an effective and
popular experiential leerning model. All sectors report benefits when this delivery system is
adopted. The community benefits when needs, otherwise unaddressed, are met by students. The
school profits as its public image is enhanced, and young particiPargs benefit aethey acquire
career disection, academic credit, and experience in contributing.

Students are released from classes to volunteer with various public service agencies2The
credited service option draws many young people who would, otherwise not have had the time or
initial inclination to volunteer. The experience also provides participants the increasingly rare
opporhmity to interact as contributors with adults other than parents or teschers. Generally a
tandem emphasis is giveniO career exploration and community service: Participants often,locate
and develop their own volunteer projects. Most programs include a weekly seminar component as
a forum for career planning and the discussion' of social issues.

Two organizations active in promoting credited volunteer service for students are the
National Commission on Resources for Youth in New York City, and the National Information
Center on Volunteerism in Boulder, Colorado.

The Do Unto Others. Proram (DUO) in Vermont is an established, service-based experiential

. learning program. Students in grades, nine through twelve may choose to invest one semesterof
full -time work in, a community service pioject. They are released from classes for the semester
and are given equivaleqt credit for their volunteer activity. In many schools, such as Champlain
Valleylligh.School, Over half of the student body participates in the Program Although any
student.may enroll, participants tend to be seconesemester seniors because younger students
are oftembOund to sequentially offered academic courses

Before ernbal hilly ter, a oefvls..c.: Ow LA/0 applicant lomat atstAtill a plan lu a ieviovv
boardcomposed of sOical commt,nity rrierhueis The plan must indicate what Will Le
accomplished and how both the student and the LOMrilunity will benefit from the activity

DUO
of volunteerism In lividual

faculty inember is given ieleased time to
service related caieer of Nuns and corum.,,i

, uu.Auts f t,c program Itself allcaW to ti,z,
I oll Ir,ivvvIte Dt10 to the extent that an interesteb

vciunteurs and to inonitor fciurns in whik.i,
t ti(MOri CuliGet ns are presented and discussed



The scadetniC-based.,:split semester rs another service oriented experi9ntial learning model.
This model assuittes community invOlvement as a requkred component of/core,classes such as

. biology, Social studies, and home economics. Students sperui one halt Of a given semester in
. class studying foundatiOns and facts.. During the remainder of that terra students do volunteer .

'work:at content-related sites such as public health labs;consumer protection agencies, and day
care.oenters. In such settings young people are exposed to situations that legitimize their

- academic experiences.' Academitik credit is awarded for projects that relate course contentth
work experience.

Other unique school -based community service, programs are the May Project, the Yo
Tutoring .Youth Program (yTY).and a penver-based community rehabilitation program.
Churchill High School near.Pittsburgh, Pennsylvania, an graduating seniors invest the' onth of
May in full -firrce volunteer W'ork at various commuflity agencies. Volunteers with the y Y program
provide reguldracademic tutoring for younger students on a one-to-one :basis. Tu,t s receive
credit; and sometimes pay while tutees evidence academic.gains working with RI tor/models.

. Finally, building,construction students at Denverr'sMartual High School have su essfully
unclertaken.lhe renovation of blighted neighborhoods as a pail of a Credited e eriential learning
project. <

Work experience in a community service Context can yield 'satisfying . Otcornelfor the
community, the school, atid the young participant, If employment options for youth in the private
for profit sector continue 'to decline, community organizations may provide yqung people -
significant okportunities for work experience and personal growth.

General Work Experience.Programs

The general work experieiioe 4ion evolved to serve the needs of two sets of individuals: the
independently, employed student who could benefit from an opportunity to reflect on a work
experience in the context of a. career Course, and the young person "stopping, out" of school
wantedto maintain an affiliation with.the Kome school and earn credits through interim
employment. Ideally, the students' work experiences are related to career goals, but this is-not
always the case. Map4oung people learn employability skills working in restaurants or gas
stations. Primarily, the general work experience format is designed to help the student. gain work
experience, to begin career planning, and to develop responsible work habits. Programs are
diverse and reflect the needs of local students and the availabilitykof community resources.
Caifornia has published statewide guidelines for the development of the general work experience
option at the secondary.tevel. Antioch College and Northeastern University'have served as
models for postsecondary ventures in work experierVe edbcation. Often, the college level models
are referred, to as co -op *grams Howeyel, because\ they do not emphasize occupational skill
training as does co-operative vocational education, we have categoriied these college programs
under the rubric of general work experience

- At Irvington High Sc/ (.hOol In heniunt .0111..,ou all employed youth interested in earning
t

work experience credit Contacts the work experience, coordinAtor at the career center and, with
the coordinator, completes art o,:cuPatiur,a1 self-evaluation and selects one job-related,
self-improvement objeCtive The coordinator visits the work sit-4,W certify it as an appropliate
station, and to describe to the employe' the progiarn's purpose and the student-erriployee's stated
objective. Once a week the student witl, a group of employed peers, attendS a related class
session which might include particirati.. , .11 d oaieet interest ,.vdloation or a discussion of a real
lob related problem. At the close of it . ilk:stet the ,.00ldiii.itoi again visits the work site to
assist the employer in assessing OR :.,i ielli't, pi,,grc is tovvaio 1.1.,Thei goals One covidlilator
may be responsible loi supervisktu , to s.k,...iii.k,titig vie,idy set )10116 for 125 enrollees
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At WastAingtOn High School in Portland, Oregdn, employed students can earn work
eicderience credit by completing a series of job/oareer activity packets available in the career

. Center. After :obtaining employment, usually in a field related to a cluster, the young person meets
with the work experiehbe coordinator to sign a training agreement indicating that heistie is

'Intending to pursue worli,experience credit. This agreement is also signed by the parent and job
superVisor or employer. The individual works on the series of packaged.career related materials
On his/her own time with the assistance of the coordinator, when necessary. Thecoordinator
maintains.contact with the work site, obtaining a progress report each grading period. When the
student completes the packet and the agreed upon number of job ,site hours, the coordinator
consults with the employer to determine the appropriate grade.

All 1,200 students at Antioch College in Yellow SpringS, Ohio, participate in at least six,
three-month work experience co-ops'in conjunctions with the pursuit of the bachelor's degree. .

Antioch maintains a year-round program: Students invest two quarters annually in on- campus'
academic course work and two quartersin field site work experien'ce. The college maintains a
staff often ,co-op faculty coordinators'who are responsible for developing job stations in Specific
geographic areas across the country.. The co-op office maintains'a regularly updated.listof
available work stations. Students generally rotate between acaOmic and co-op quarters. During
the on-campud term they select a co-op placement appropriate to their career plans or to perhaps
geographic or avocational interests. Coordinators interview students before placement is
confirmed, and visit them at the.field site. In addition to descriptive reports, two written
eviluations are'submitted at the end'a the work experience, one developed collaboratively by the
student and. the coordinator, and one'from the employer. These are placed in the student's

'permanent file.

.The "general work experience" format is attractive because of its flexibility. It responds to the
long acknowledged need for a structured work educationprogram to complement the work
experiences of independently employed students. It also proviides a tcpsitionary option for those
"stopping out" .of school to participate iii the world of`work with an eye toward assessing
potential occupational goals
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POLICY MAKING IN EXPERIENTIAL EDUCATION

The policy making process in experiential education varies as much from one situation to
another arthe proms themselves vary. Similarly, there are many approaches and
recommendations that-can aid policy making. Campbell and Associates' define "policy" as a
decision Om/ auidei future decisions or one that is referred to in subsequent actions or
deliberations. Their definition is amplified by that of Bauer who indicates that policy

is in all ins nces reserved for those parameter shaping acts which are taken most
seriously; whi h are presumably most difficult to arriveat, and at the same time most

. 4ifficult And ost important to study,

L'We'er".4 interested in discovering how policy (as defined above) was formulateb and used in
experiential education. We asked individuals who were thoroughly conversant with an experiential
education program or progr:am type to share their insights into policy-making procesl es,
guidelines,,and actors associated with their programs These individuals and the prog?ams they
Piave written about are

Joyce McSpadden, the Academic intewship i2w9rem
Paul Dube', The College Venture Program
JoAnn Duperrault, The Executive High School Internships Program
Dennis Savage, 70001 Ltd.

'Jack Goss, The Hampden Cobnty Manpower Programs
John Swann and Beverly O'Donnell, Recruitment and Training Program
Gail Trapnell-, Cooperative Vocational Education' Programs
Gary Phillips, Walkabout

',Fion Nelson: Experience-Based career education

The following are the, descriptions oI policy rnahiny processes, guidelines, and participants
provided by each of the above authors

'R F Campbell, I
Arnerican Schools (Col.. I1 a

. JIG/

-H Bauer, I he Sth,,, ,,r ut Pu1, ,

.,ration edited by R A Baur.' a.1 1 ik I; . (968), p. 2



Guidelines that currently govern the Academic Internship Program have evolved since the
p gram's somewhat spontaneous inception in 1975. No time was fdrmally allotted fOr
pr planning. Elementary and Sedbondary Education Act IVC objective and evaluation requirerrtents
ha e provided general directjan for policy making, but guidelines have essentially been developed,
collaboratively by participants and the direcfor.

,d
.

Originally the'internship e xperiences were designed for students at the Open High School
which is el component of West Charlotte High School. By the second year,,we disco'Vered that the
program was popular wjth conventional high school. students. In the past three years over 600
Students from four of the community's senior high schools have completed internships. $

o A

Flexibility ar1d sensitivity are keys to policy making in an experiential education program-such
as ours, The basic structure of,the operation is fairly simple, and the.ability to adjust,modify, or
change tools as the program-40es along is important. For example, a brochure was developed. by
the end of the first year, a sound/slide showi the second year, and student intern and
community sponsor handbooks by the third ;Oar. All of these were effective in recruiting new
sponsors and explainirig the program to community and educational groups such as parents,
civic and professional. organizations, students, and educators. Community sponsors, students;
teacher sponsors, and advisory council members have helped to develop and revise current
materials being used in the program.

Being sensitive to the needs of various groups is important in a program such s ours that
does not fit a "conventional school mold." For example, having parents sign their'ap ray t on
student applications is important sihce being in the program means that students would be
moving about the communiy after school hours and would sometimes need parent support for
transportation needs or for having a late dinner. Sensitivity is also critical as one works with some
community sponsors who wish to set up highly structured and preplanned internships before
taking a student, and other sponsors who would rather take a student intern and "play it as it
comes" with only a few basic objectives Having a policy flexible enough to accommodate both
extremes benefits the program Most internships are designed individually. For example, a week
Working with the staff of the Smithsonian would be completely planned and implemented by the
teacher sponsor.

Tile Academic Internship Program

Joyce McSpadden

Where paralle s eAizt ,,m leu1.,. .. I. . t 1111. tah.,11i., itttlik 1. 110t.1,/ hi ti 1111.t.J111.111to

program For exa pie. ii,,elimni,p'1.0t,,ti Ent; t ilit..1 l).1 Gitititi null ii 101 Credit One. hundred Iiity
hours on an internship equal:3 une ,;tilt )

Basik,c211y. wheal i, , 1, . .. I,.. 1 , 1

changes either 1414;.111, .JI I. 1.,1 1.111e1 i111.11.1..111G10 1.)1 611.1111,:

ouy, .1

,11IS )11I,
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The importance Of the Advisory Council cannot be stressed, enough. Members can be
molders of policy as described above: and they serve as a sounding board for airing ides

ncerning policy. The group is also one of the most important public relations tools of an 0
ekperiential education program..This role is vital to building support in a community for local
adoption of the internship pr9gram. There are twenty-five members on the Academic Internibip
Program Advisory Council including community sponsors, parents, students, and teacl*r
sponsore-11* chairperscr is with the local utility company, which sponsors a dumber student
interns each year. TheAev%ory Council recruited over 100 letters of support for the Academic.
Internship Program from parents and cemmunity sponsors. These were sent to the chairperson of.:,
the board of education and school superintendent. Council members, also called board members,
Made presentations on behalf of the program.,

'Some of the major problems yve have ei5countered with the Academic Interhship Program
include:

1. Involving teactier'sposolb to d yi eater degiee with the program when they have not
`been relieved of any teaching responsibilities in order to sponsor student interns.

lurking with leasingly la' yut miiil01 tit blliJellt applleantS each year with onl:
two intern cooroinatoib

AVOIthrly cues all vutki.19 tho beeome a problem. Tl, 5
is not a problem now and rivefully, withlhe growing number of community sponsors, .

it will not be

4 Holding tiecikwilt and iticaklily visits during internships. This task is
difficult due to the srllall staff Fur the most part. their time must be utilized to place
students

1115(ii lily LI ,1 ILALC lb illdieadined Sometimes, when'a student is
only ear-fling ei.!cti,e credit and does not need it, the student do not see theereason
for making sure Nie/she earls at least minimum credit (forty hou s) for his/her
internship experience ff

o 1Aeabtithij th,; d,, .l 1u, NLIS,,,i.Al Gild bl#(.1d1 grOV011 which.are part of the
internship 1)rogiam

Improving mtutputh .. . the 1
This t uuitl nave a pc; e 11 fh.a.mai I n :AAR; of the abuve. rneationed problems

it.:1 ..o I 1 ,1.11k. the pluyidill did IlLACU

I ..,..111I I. .4 ,>C.111 Scle(Ali ILI pi ow am bct,dliba 111(Thl Ut the
takd ilul aft iegma, s I JOI hours 'refore students participating ait

usually abGve a\,erage III aidlity 1211 i Shit,c, they are not getting out tit class
There Id not much scr ;el edi.11 lihcl,i IhiiSt huVC u teacher sponsor

tio I . and I,
their N.
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3. Parents really support the program because it is so practical. For example, some . 4

studenta, have changed their college choices they found out they did not want Yo
"go into nursing.'"

4
os

EWaluation instruments indicate that teachers afar/parents observe benefits of the
program that students did not realize themselv (See page 15 of the Second Annval
Evaluation Report, July 31, 1977.)

Cs

, 5. Community.sponsors are constantly impressed with the quality of student interns.

6. Community sponsors say they participate te-maintain coptact with today's youth,
im oye the image of industry with young people, and keep their erpplo es on their
toe by giving them the internship situation in which they must explain and teach their
wo k-to others.

7. Using the 1976-77 participation figures and the very conservative-rate of $6.00 per hour,
a cost benefit analysis shows that the community contributed $78,162.00 toward the
education of high school students during that year.

8. The local Chamber of Commerce placed the Academic Internship. Program on its
priority list for 1978 which resulted in obtaining fnany more community sponsors for

the program.

a Although not an objective ut program, 1'1;w/ships have opened the door to many
exciting job opportunities This summer StUltieKS viiil be working in attorneys' offices,
computer programming operations, investratrit-banks. medical offices; etc.; all positions
are the result of previous internships

There are many success stories vile involves a student who, in her last two years of high
school, had several internships working with mentally retarded children:Each 'internship seemed
to build on the former experience, finally culminating in a three-week internship at one of the
state institutions located out of tOwil. Although Susan was accepted at the University of North
Carolina at Chapel Hill, a goal for many high school students in this area, she chose Appalachian
State University for its very excellent'program in special education, an area Susan wished to

'pursue as a result of her internship experiences

Near the end of her first semez,1. at Appalachian, Susan walked into the class .of a pi uteSsth

with whom she hoped to take a cows,: caller) Introduction to Mental Retardation" during the
second semester. Beginning a major in one's tirst year was unusual. T he- professor was
administering a test which he asked Susan to sit down and take. He knew Susan had pailluipated
in several internships with the mentally retarded. Susan made an "A on the test. Although the
"A" was not needed to prove how valuable the internships had been to this student. it was

surprisir to many that she lidu u,ained so in academic knowk.dge.

Objecftwes

hr ANca0t.-

..i .ictiOn. Its ih.
1411.er will take
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IS to .,till 03,
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itli F);:i ccui ,es tha



Two objeCtives'emphasized by the Academic Inte nship Program are:

To provide opportunities for high school students to explore areas of academic or career
interests 'through the development of internship programs within local governmental and
civic agencies and organizations, busines ands, industries, with individuals.

To establish positive relatiopships between thetinternship program and the school and
the comm nity.

gthei goals t at the internship program sees to accomplish are:

developmen of ood work habits
personal gr wth
strengthenin of communication skills .1

awareness f the community's vast resources and the world'of work

Basic Facts

Student intern. The student intern is a high oGi1001 student who has elected to take a porti
of his/her educational program outside the classroom with t approved community sponsor fc .

the purpose of exploring a career option or pursuing an academic study.

Community sponsor. The community spolisur is the person who either individually or with
his/her agency, organization. or business agrees'to assume responsibility for the student intern's
learning experience.

Teacher sponsor. the teacher sponsor is tile high school staff member whom the student
intern chooses to evaluate his/her internship experiences and assign proper academic credit. The
teacher sponsor also hOps the student intern set worthwhile objectives for his/her internship and,
determine requirements for evaluation Usually, the teacher sponsor is chosen from the academic
area most closely related to the internship experience. For example, a student working in a
chemical laboratory would probably choose a science teacher for his/her teacher sponsor. It is
the intern's responsibility to seethe teacher sponsor. The student intern should consult witf-
his/her teacher sponsor once a.week during the internship. These conferences, a diary or journal
which the student may keep, and/or classroom presentations made by the intern along with the
community sponsor's evaluation helo the teacher sponsor in his/her role of assigning proper
academic credit.

Intern coordinator rhe iritc;;I coordindt,,, tne persoti in the lok.al school staff who arranges
the student's internship by finding tie approp.iate community sponso\r. Other coordinator
responsibilities include Monitoring me internship. working with the student intern, community
sponsor; andthe teacher sponsor to see that all requirements and objectives are fulfilled: and
conducting seminars.

Academic credit. A -itiJit ktk41. . LU tile ;alnico, ul nuttis served during
an internship. Students are not ,.)aid but aco;101.1ic credit i. earned. Credit can be counted as
elective or required Wein depending or the appluval of the teacher sponsor. Forty hours is the
minimum amount or lime 1.); an internsh ,/ I, is must hill ultant that the student intern keep a
record of his/her flows and that heishe iiit;Sc itt,urs With his /her community sp,inSOr.

40 h,. ..

/5 huilis
150 hours

;Hilt
twit of credit

I unit ut credit



T se figures correspond to the number of classroom hours. required to give course credit
`Academic credit is assigned by the teacher spoasor in the academic area most closely related Is
'the internship. (See role of teacher sponsor.above.) For example:-

I, .

a
40',hOurs internshift with the C,ity/County Planning dommission =
1/4 unit in Social Studies electiveGovernent.

, 75.hours internship in nursing :at A hospital = "
c 1/2 unit in CareeFExploration-INursing . --

. ,
1

J
Seminars. All student interns are asked to meet in semi rs

coordinator, and/or teacher sponsors. These meetings&givel e i
questions, discuss his/her own eAperienCes with other interns,
internship more meaningful: N

ith other interns, the internship
tern art oppdrtunity to ask
d receive help to make the

Logs. Interns may be required to keep a log tg the 4bacher sponior as part of the
evalUatIon procedure. Logs should describe not onl activities, but also pdrsonal reactions to the
internship.

Evaluation procedure. Community sponsOr and student intern complete evaluations of,esch
other at the end of the internship and review them together. The community sponsor 'nails
his/her evaluation o the internship oftice'and the student intern gives his/her evaluation of the
sponsor tome int rn coordinator. Evaluations are given to the teacher sponsor who awards the
proper academic c it.

Student intern presentation. interns nay p are a presentation. of their intern experienceS as
part of their evaluations Their teacher sponsor ill' help decide who the ap.propriae audience wil
be. An example would be a classroom presentation stich* a talk or slide show..

Intern's role. Depending c?r) the internship objeclives, 'e intern lay spend nest of hisiher
time working with one resource person within an organization, several ersons in a variety of
departments, or in a service role jntehtship such as at the Center for HUman Development where
the intern works with both the staff and the clientele.

Whatever shape tilt; lilicillship luku... Chu :...hiLlerit ifI4 in Jhould idniembei

1 111.. .,tildu.il iz.11.1 .,i we v....1, .10 ,,, kik) QiIslpie 81ellual work of to be a "go-for."

2 Hu tally ;I .0 1, i hip .,iii 1 - 1....: hip., het mill uppi, Itltb 1., ,,Uservmg,
performing, haorio ,)II labl.S cAtitti,l1111, ttinc,ls arid being involved In the decision-
making pik.,..oz,z,

Tllu I ..... ,

,n, , 5 ., I,,IuI ,:III

h. eil/Cena

A Ritalltili kplIll
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Stud-wit talks over 11 lis/her reason's for having an internship with the intern
coordinator.

C. lntein coordinator reviews the student's Crmitment and respork ibility in having an
internship.'

II. Community Sponsor Contacted
. 4

A-. Intern coordinator explains thy.-Ln °tett prtgram.

B. Corrimunity sponsor is invited ti? participate in the Academic Internship Program,

III., Interview

A. Involves the studeht intern, Community sponsor, intern coordinator, and teacher
( sponsor if possible

B. Student and spolisui t,..,t theft compouoility

C Ob)ectives atot,viti. [or tie 1..tu111sn1p diu spelled out by cornmunity sponsor
and student intern:

D Hours, schedule or student intern cue established

E. AC.cideMIC is hey.on

IV. Conference-with Teacher Sponsor

A. Student contacts teachei

B. Teachel spotsocluviews oojw,tive.s 2111.1 CiLiiVlilCb or iiitemiship Ghall9es
additions, etc

U, Teacher piut.eduio, keeping a log, making class
presentation

1..) The amount .1 . lb tIbiClUlibliA

E (ilading 1.. 1,,,,

V Internship ItalCbto

A btkiLluott
once a week)

ir any plol)1,1. I I h.,
teach ;,

Intel lisnip 1

1/ %.

to.Idill tt,U 01 it;



VI. Evaluation Procedure

.
,

A. , Community spoRsor and student intern.,,complete evaluations of each other at the
end of the internship and review them together.

,ft... . .. .

13:t .., Community sponsor and the student intern mail their evaluifions to the internship
office.

C. EvalUations are -given to the teacher sponsor.

D. Proper 'academie. credit is awarded. r

Intern Coordinator

Teacher Sponsor Student Intern.*-------4-Community Sponsor



The CollRge Venture Program

Paul Dube'
v. .. .

- I ,
. .

. Venture is illoose consortium of liberal.arts colleges in NewInglanb and New York .

organized toprovide Carper counsefrhg and off-campus placement for the students on campuses
of these states.

,.. . Vehture's genesis was atl 973 visit to Northeastern University by the Director of the New .

England-b'ased Braitmayer'Foundation. He was interested in p,roviding,some-of the benefits of
Northeastern's tdoperative..adeation plan to students enrolled at traditional jiberal arts colleges
in NeW England. i .+ . .a . .. s\-.,. ..

-Thegecrpuses contained a number of restless students who Were."stopdiri,g out" of college
to reconsider-their`preselit and future lives They seer9ed uncertain of their purpose in,college,
unclear-about their future careers. and unconvinced of the personal usefulness dr some of the
best academic, programs in the country Students were seeking new reasons to continue their
education:, through academic and careei incentives. Because or the increased cdmpetition for
graduate programs, more of the graduates of these colleges, were seeking work.upon graduation
and fiing it difficult to obtain The college-advertised argument of the economic advantages Of
a liberal education was losing its force as the competition for promising entry-level jobs increased
everywhere in the nation. Another factor in the flight of some students was the simple Urge to get
away from what they felt was an enclosed and isolated world

With assistance from foundation grants and payments from the colleges, Northeastern
rr oorganized a staff to provide the services sought by Braitmayer and the colleges. The

Boston-based Venture staff dever oped an extensive jobbank, they, traveled to the campuses to
meetoand to counsel the studpn , and to place those who sought work experience in off-campus
employment opportunities.

In the dour-and-a-kialf yea Venture Ills worked with the member colleges and
universities, its impact on the cainpusez, nas teen widely felt.

Venture has helped 4.,tudents u,1 thc Cantp.obes

Those who in tit taleel uutittbellity and remained on the
campus

2. Thube . HI I lee. . and al went off Cattiptis
to work

Deans ..on avol ,..2ittpUb t. .t .,j11 all attiti4,,iL did ...,t tnu uLtilipos
for work, the Ventura visits cadae I rn: t: i i a their academic programs ano career
oblectiveS in terms of their plal,b di,alion ;hose who took leave for a semester or more
ofwork documented their experi.:iiceL All had 1111,1e confidence in their decision-making ability,
more than`half received reltituruentent I. then tentative corbel 01(.1u6S; many received new
career direction, others learned the Vai(It d ht education, marry learned about Career
opportunities along with the edocatron d1,11 op.pctiwi. t. it..quicenient;, needud to enter those
careers

i.
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In the. wiginalPtogram proposal; Northeastern suggested ihaten EidViOory board., Consisting
'9t a.:freRrePentati*I-Crafn each of the participating "campuses, lie.orbanizedlo provide a direction

fdri.cteritilOihat WOUld.reflect,the-goala of-its members. The advisory POard repreSentativeecarne
from VOIrou0s4,*ithird:S-Were deans or aesociate.dearys"of the colleges; the remainder weri3
diraCtpteof. the; cokinsekhg- and 'placement Offices. The groUp met for a full day, four to five times
durfnithe ac rlemic yedr to,mcchange Idedawith.each.other and with mertibere of the Venture
filliftTtie*e sine t11164 servoii as the priMe vehicle to idvise VentUre of the directionsffie program

...
,

C .' *.'DkiriN theperiod iff whichthe colleges were: invited to join VentUre and in the eatlyatages of
ltierpifelpoSal, prepqation, a hurbbfar'of deeisions mere made Which in effect became:initial ill

progrern.policy.. An agreement was dpsighed to spell out the responsibilities and expectations of
,;;:NortIpastern and_thecolleges fhat-would participate in Venture. We also organized the operating:

Procedui.O,..§p.tbOtiffing .v)a. furidingmeeds could be determined for the. proposal aild,to further
'ciatifY *qiiestionmq,ne Of.fie.;presiden'ts:had. Four years passed betarii)anY substantive change in
-Policy ltrid ngoverOiCe o.e irtedi i : :, '....

. ,.; .. 41: , e ..
.t', _;. .

Whire. most pOtipies aria proce'durw,Were in place by_the time Venture started, there were
details yet to-be settirid in'the early meetings ofthe advisory group. 4

. ....
,

o ,

t. Reghrdinestudent recruitment, it was,decide.d thatttudents would be recruited through
.the.deans'.offiCes and thefaculty,afid by annoilncementsinAtudent newspaperS. Later

.

. Je,was foupd that aS.more students, returned. to the campUses they generated the most
. .

-1' emotive poblitity. .

.
Maier discussions on the Campuses, we were toldthat stAdents were not interested
Paid,positibns. As this advice as inconsistent with our experience at. Northeastern

and that acquired. thrOugh,conaulting on other campuses, it was decided to develop
both paid jobs and volunteer experieikes that would closely reseinble full-tithe
internships. ThiS turned out to be a good move since all students wanted paid
experiences, and in fact about 90 percent of all Placements are paid.:

. .

3: it.WaS agreed' that members-of the Ventre staff would visit thecampus on an average
of threetirneS:each semester. During these visits counseling wbuld.bProvided to help
students focus 'On. why they wished to leave their campties, 'and to help-them
determine the nature of theexperiencethat would meet 'their goals.

4. Empioyera,and students themselves would evaluate' student learning and personal
growth. Copies of evaluation instruments are not attached. lkgortunately, with rare

*exceptions,,Venture was economically unable to provide direst fdllow-up on the .

Campuses, and e011ege staffs had little interest in providing it.

In ti.Me,"all colleges made it possible for students to earn credit for Venture experience
learning, but hone were enthusiastic about it. Little was done on the campurses(with

, the exception of CORI College) to implement a method of granting credit for, work
learning that wasacceptalpie to the faculty; Even if it had been academically feasible,
there was no econornic.intentiVe to the .Venture staff to grant this credit through
Northeastern.' -

6. At the first meeting of the Venture advisory bbard, a set Of guideline's to assist students
in participating in Venture was submitted to the members. Shortly thereafter; these
guidelines.were implemented largely in their original form.
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VVhileIOrthealtemwas asked to organize Ventu4Pby a group consisting of former presidents
of the Colleges and yiernlArs of the Briltrnayer Foundation, the deans of the cp.l.leges whet joined

. iiietenot.itrOngly committed to the conc§pt of yentu.re..In the beginning, thesb views tended to
, interfeye with communications. While thdiNentuk staff viewed the bi-monthly meetings as ar

' opportunity- o eXchange ideas fi'eply; the college representatives.Were either mildly critical of our
efforts, orcolTipletely EicCepting'.'eAs we discpvered later, they did not feel confident in offering
suggestions iri.vieW of NortheasierM's long history in,cooperative education andkother forms of f'

,. pff0arnpUs eXperience Programs. Further complicating communications was the awareness thatJ . 0

In the,firit few years althost all operating expenses were raised by Northeaste n leaving the
Colleges with little.feeling of eq.uity in Venture.

. .

Another difficulty, arose concerning the career development aspect emphasized by the,
director as.a result of his Northeastern expert ce. Colleges were generally ambivillent about
.integratingcareer education in the liberal ails c rriculum. (Student comments and other input
Obtained irt seminars have always tended to rein orce the career emphasis.), .

. ,

Despite the appearande. of a lack of mutual interest, the benefits of Venture in terms of
students' outcomes kept most ol the original colleges involved. FUrthermore, Venture became
More efficient. Costs per student placed decreased, from. $2060 in the first year to just over $700
in the fourth; the ratio'4f students placed improved fl'om one in six of those interviewed to one in
three; arid the number of students placed rose from 77 per year to almost 300 in the fourth year.

The colleges were also more influential than they recognized. Forexample, while we could
0.-llieye readily added a number of less selective colleges that would have improved our cost

.'effectiveness, we agreed to recruit and accept Only.roGAges similar to the initial group (a group.
of colleges which in itself is.selective).

After the first two years, the collegei had to assume an increasing percentage of Venture's
operating costs. While Venture annually published its cost infortmation'tor the colleges and made
it known that foundation support was increasingly difficult to obtain, the membership. paid little .

'heed. Venture-to them was an experimental program to which they were not yet committed. In the
fourth year the colleges had to pay the. operating costs with Braitmayer paying the other half.
This development required almost doublihg the membership fees and% number of colleges
withdrew.

We had known that some colleges were not entirely committed, but this abrupt withdrawal
was unexpected. Only a short while earlier many had seemed supportive of proposals to expand

.faculty involvement and to further integrate Venture into campus offerings. The enthusiasm, of
their students for Venture and the substantial improvements in program efficiency had
encouraged the colleges to explore these steps.

The Venture administration and that of Northeastern concluded that some hard decisions had"
to be made Concerning the Venture Program. The presi,dents of the remaining colleges and the
Vice Provost of Cornell were invited to Boston to meet with tHe'president of Northeastern, the
director of Venture, and two, foundation directors involved with Venture to determine its future
character.

It, was decided that Venture was too importaht to the colleges and their students to let it die...
The presidents decided that Venture was a program of the colleges and that it was appropriate
for member colleges td accept direct fiscal and policy responsibility for it. Additional members
would be sought, with the assistance of the colleges, to maintain the program's cost
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effectiviness. Shortly thereafter bylaws were drawn up by the director to. feflect the new

,governance system and were sent, to the presidents for their approval, Venture would continue
;Under the aegis of Northeasterh for one additional year.

.,
At this time member colleges have almost completed their reorganization of Venture: Funds

neededfor program operation will come eritirely from the college budgets. Colleges will be .,
responsible for the counseling \and placement of students. Publicity will be a campus
responsibility:rather than-ejoinrcOncern. Job development will either be contracted.ta
Northeastern or a staff will be hiredudirectly by the collpges for this purpose.

As outlined in'the bylaws, a director will continue to establish the.directir of Venture, but he
...or she will be .appOinted.annually at.a board meeting of representatives.crf the Participating

colleges."We believe this new organization more truly reflects the structure necessary to obtain
the' member Collegetinvolvement and commitment. Like individuals, colleges must assume
responsibility fOr theii'destinies. .

4

. The transition from an. experimental model to an operating program whose direction and
costs dm now in the hands of its users represents true institutional change. While the colleges are
hesitant to embrace career education they have also come to realize that their students (and the

. parents) ire'asking for more than the traditional liberal arts curricula which the colleges'offered
in the past.
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The Executive High School Internships Program

Jo Ann Hunter Dupperrault*,

NotirlY:ai5001.1jfed tinted juniors and seniors from twenty-seven:School districts in
y .7.

eighteen states about organizational leadership from the top. These students serve as
.'ExecutiveHigh ,Sch0X1.,ittnterris to business executives, hospital:and government administrators,
newspaper editors, tettiVision producers and direCtorS'jUdges,,attorneys and social service .

directors.'" n.sabbatical from regular. classes for a full .semester., they are immersed in the worjd
'organizations; learning how decisions are made, and earning full academic credit in the

proCees..They work as administrative assistants without Pay. They are not used in a clerical or
"go -for" capacity.

:: Besides the excitement of their placements, which extend full-time Monday through
Thursday:the interns also.,attind Friday seminars on management, administration.; and decision
making. Adapted from the Harvard BusinessSchool case study approach, the seminar curriculum
,emphasizes problern solving, and includes outside speakers and occasional on-site field trips.
;This "blue jeans" day helps foster solidarity-ethe group and builds cohesiveness which

H----oVercomeis-the-factLthat-internS-are from-different-high-schoolsAnAissimilar-sections of the
County. Archrivals often become best friends and college roommates because they are both.

JK 'interns. Alumni often come back to visit on Fridays if their schedules permit. At our last
Christrnas "home-firom-college" alumni party, we went back six years.

-

-Coordinators are initially prepared for their assignments through a week-long National
Coordinator's Training Academy sponsored by the parentorganization, ExecutiVe High School
Internships of America. Dr. Sharlene Hirsch is National Director.

Recently transferred to San Franciscb from its original New York base, the national office
provides training and ongoing technical assistance to participating districts whicb have paid
$1,300 per,Year to belong to the Executive High School Internships Consortibrd.Consortium .

members'. participate in national training conferences, receive program miter:Wscoordinator's
bulletin.s,:and insurance for interns. In conjunction .with their affiliation these districts agree to: (1)
fuod;a fUll-time-coOrdlnator'position for the Program; (2) release students full-time for
partiotpOon in lieu of class attendance; (3) provide optional independent stud opportunities; (4)
award a full semester,of academic credit for participation.

The coordinator's manual, conceived and copyrighted by Dr..Hirsch, contains detailed
prodedures with appropriate backup materials. Ongoing follow-up; site visits by the directOr and
an annual national workshop for coordinators are all part of the national assistance package.
When a local school board agrees to implement the program, the foregoing policies from the
national office .must be accepted. This provides program integrity, nornatter where' the program.
is instituted. Moor changes in mechanici, better ways of recruitingstudents, and improved

.methods of operating the program are decisions left to thecciordinator. However, such decisions
are always made within the large framework of national guidelines.

A kit, "The Complete Model for Practical Program Development," is available. to districts that
want to ptiolthe program without joining the consortium. Districts satisfied with the piloting
experience' may -then affiliate with the national program.

* JoAnn. Dupperrault is coordinator of the Tampa, Florida Executive High School Internships
Program (EHSIP).
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qnsyversedirectlyto the superintendent, to the gifted division of exceptional child
To my knowledge, none of our programs has a policy makingroup or advisory council. The

education; Or ;0ft-4-director of seconder); education. :...
..... ,. .

I would attribttethe'.!ucfSsof the Executive, High School Internship Program to three
factOrs(a):coordinatorp din* ald. implement their own programs, (b) coordinators maintain -
personal; and., ongoing communication with sponsors, and (c) interns are enthusiastic And willing
to invest in this form of alternative education. . -N

In the spring f,reqr t juniors from the county's ten high schools for the. follbwing f II. (Our
program involves onl i-ors:)'l will have to recruit again for spring during December,.and in tMe
fall, a -student 4 coordinator ratio of 25:1 is average. In the spring ratio runs appro imately
85:1,. Thisis true nationally and could be result of many features: "At last, my senio year,"
"But, it's football season,'' "I don't vanfto ,give up. physics and calculus,","I'm taking a college
advanced placement course, and if I have to give up half, I would rather it be the laSt half," "I am
the new, president; editor, chairperson, etc. and want to get my committees underway,"."I don't
want to be aneentry student; I want to finiSh up there and then Alpe Prograrn,".The fqregoing
are the biggest problems a coordinator fades. Students generalifiro not want to leave school and
forgothe-beat-year-of-their-lives," and-the faCulty definitely-do-not-want-tb-lose-their

,serf-reinforcing star pupils. Spring interns are easier to recruit, and after Christmaa,.senioritis
sets iti......n - , .

Using data processing printouts, I look at I.Q. and achievement scores baied on group tests.
administered in the tenth grade. I compile a list of potential internship candidates and ask the

'guidance department at each school to arrangean_opportunity_f_ar_meo meet with these
students. At such meetings I explain the concepts of the program to approximately 703 students
from a countywide junior class population of 7,830.

I return to each school and talk with those students who indicate they would: like to learn:,
more about the program. These students are then invited to.a countywide meeting where all
prospective interns can talk with current interns and some alumni to get the "real lowdown" ina
chaotid, but effective encounter. At that time prospeCtive interns fill out applications And sign up
for individual interviews. All candidates are potential interns, and it is alinost entiOwtheir
Preference that determines whether they ultimately enter the proraM., I do my beet to help'them,..-"-
opt forthis oPportunitypta lifetime ,

We met with fall interns just' before,sehqPi.begiNkr4A 1th Corlat-redtan.pfl.....
Secondary Education and our loCal.-Sfate.university: bfif.arict.ictedaWAV4'1,'
Counseling. Parents' concerns are biscifised and th6lAini41$14. , serlta .speak; tie

:that interns make better incoming.c011ege students bed* i40.f.h; Or4'
sensitivity, ability to make decisions,'Set priolilies;arid:COPe.: At

.

Sponsor., interviews begin the third day of theserrieSter,;afterinterns,h'aye partici ate
orientation on interviewing, resume wilting, appropriate 'dress, shaking'franits,0tO:'...e,OW'
are scheduled per day at 9:00 a.ref 1140 a.m., 1:00 p.m.', and 3:00 p.m. An infeih:th*i .

as few as three or as many as.teii'interviews. Internsare encouraged.IO include a CrosS.'..iedliSn.1O0.'
Options; that is, not all law, television, marketing. After group and individual interviews, sponsors
will rank order their choices. Two weeks and approximately forty sponsors later, the interns then

flank order their sponsor preferences. I then match sponsor and student requests. Sometimes we
revert to a 'second choice or, in rare cases, reinterview.'Sponsors are notified and .interns begin.
work the following Monday.

J
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The initial Friday seminar IsIshow and tell time for interns. Their comments relfect a giddy,
.cultUra shock for the. realities of the world of work. Students are generally most surprised and
impressed by the consistent pressure on their executive/sponsors to make critical decisions, with
acCess,tO only limited information. Interns watch these people cope successfully with major

''prObleMs.and interact with varieties of people. Through example and vactice interns learn to
conimUnicate,io.motivate, to lead, and to produce.

. .

. .

In the meantime students have had seminars about what to expect.on .the first day. We .

suggest-that they:make arrangements to have lunch with some fellow interns to help with first day .

-jittert or panic. What should you expect the first week? Htiw do you get along with the secretary,
(Who gets left behind while you go to the staff and board meetings Or out to lunch with a
vice. - president)?

Perhaps, afterVallede, our interns will again enter the world of work, will remember their
mentors, and will be able to usea portion of what their sponsors taught them about interpersonal
relationships. While our interns are involved in career exploration, they are basically learning to
communicate, to motivate, to lead, and produce. That is what we call success.

Basic Facts about EHSIP

The program requires a personality willing to take risks.

Interns must initiate their learning and withstan d ambiguity. There is no secure school
setting with bells and A's an tests.

Interns tend to outgrow conversation with school friends and begin to talk to their parents at
the inner table about subjects which they are amazed to discover the parents know quite a

it about.

An intern is treated as an adult and expected to behave like one. '

Of all interns in the past six years, 99.4 percent say this was the most beneficial aspect of
their education. Also, now they know why they are going to college.

Coordinators can have an easier time recruiting sponsors than students.I
25
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70001 Ltd.

rrsy eroWn

70001 Ltd ...46 priVata, nonprofit torPrertiOn that offers a program of preemployment
,trairttir iii *4Sidizedi.employment;edueaft4r1,, and motivational activities\tasixteen to twenty-two
year 1) ,high:laChool dropouts. 70001 acOoniplisiTee its tasks pri.rharily by aiding local, county, and
steta..gOvarrinents to duplicate the 70001por ckot in local Communipes through awards to
c.OrninunitybaSed'organizations. 70001 Ltd. in tirrn Provides training,lechnical.assistance, quality.
COntrol;.eValUations, materials and*natioria kull?ort to the local 70001 administrators.

un:inims with one program site i h lut4ftlirntonDelaware, 70001 now hasThirty-sevell
sites'A.,siktelati";:States,''The growth of PirpogrAnn has been occasioned both :by:.the fact that
there are 'few programs which focus excit*ilrely on aid to high schopl dropouts; and ere fact that
70001;11-at helped over 70 percent of the ye:higig people to retain their jobs for over ninety days.
Because: Wages are p, not by a public sgeray, but by a Private-employey, the cost of a
placement is less than O parcent of the OveNge national job placement cost.thie has also
contributed to 70001's wide acceptance VY q,oretrriuhities.

Perhapsthe,rnost significant aspect Or 7p001 program concept is that thSeventy Thousand-
,..Orre Career Atsociation (SEVCA) helps tilte High school dropout with strong negative affiliations

develop into 'a posithie successful high gGhool dropout...
. . .

The Policy problems experienced at.000/ are no different from those that arise 'in a single
neighborhood Program; or in a nationwide n\oatVvork. Of prograrns. T,he magnitude may be greater
in the latter, but the implications for irrip00 en Programs .are the same. The caveat which.
precedes any discussion'of major policy-flakIr)9 ist.tes irr an educational program isnthis: the
little policy issues are as demanding of Et solo cm as the major Ones. This is a topic which cam.fill
volumes. Suffice it here to say that if a. wn'i adminsitrator does,nOt pay'attention td such:
policies. interoffice memo pecking der a vvhat.reSporisibilities each indilAdual will have
partiCular students',. it is unlikely the progrstn) survive long enough to haVe major policy issues
to discuss. .

The ramifications of administering 70M1 hOve DrOad.imptications: This article attempts to
focus on three areas: (1) the proble.niszt rapid growth of an emerging program, (2) the quality of
service considerations which arise when O single successful program attempts to expand, and (3) .

the ever preSent spectre of funding source -ir)flularce on program content.
1

In.addressing 'the issue of rapid prourarrn el.consion,; one must recognize that it is the logic J
. extension of energy from any innovative id.e,Et .11 what you do is good, you and others are excited
APOut it, and everybody wants to do moos, At 7001 the growth of the program nationally is a
pqint of continuous policy diacussion..0 r1 the one hand, there are veteran staff and members of
the original doardof directors who remeraPeir tria pains of program implementation. They want
the program to remain small in order to retain the friendly fejnily atmosphare within which the .

program was nurtured,. On the other hand, th (ewer staff came. to 70001 seeking a part of a
growing, nationally-r#cognized organizatiar In between are the mare recent additions to the
board of directors,,, I.n spite'of having little i nvestfrierit in the past program, they do have' a great
investment in the satisfaction of being're0orlsi ble for a dynamic, growirig idea and the

*Larry Brown is president of 70001 Ltd.,
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prominence a mimed with it. Mixed in with all these interests is everyone's concern that the ----

'goal muecte &HY service to youth. Funding sources who are paying to foster program grbwth
are fanning the'fires of the issue. Tempering this is the fear that raoid ,growth could cause 70001
to topple over./ There may not be a defined policy decision that can address the issue. Rather, the best
posture may be simpiY to proceed with expansion using conflicting views on growth as ef.
cautionary measure:

close on the heels of policy questions about growth isthe questicrnof how to
Jrnplemetit a policy that will insure quality services are not lost as part of that growth. The
protagdhist in this phase Of policy making is usually the staff. Rarely do current funding sources
or members of the board recognize decline in quality until the problem manifests itself externally.

At 70061 the attempt is made to involve all staff resolution of the problem. The policy may
well be implemented by simply addressing the question of quality. Miring a period of significant
prograrrEexpansion there is much benefit in simply encouraging the staff to wrestle with the
question of whether the Program still provides quality services, and whether it can continue to do
so in the futurThe foStefing of periodic crises has the benefit of allowing eacl-staff person not
only to formulate his/her own policy on how to insure that .quality, but it also strengaens
confidence in the assertion that staff involvement is a priority of the program's admiAlstration.

Lastly, there arises the problem of how to set policy to insure that the source of one's funds
does not have an overburdening or corrupting influence on prograrri content. Every agency is
'beholden to its funding source simply because the benefactor is paying expressly to hale, -
something done. There is, however, a breaking Point at which tile bureaucratic or political needs
of a funding source threaten the dynaMics, that Make the prog;am a successful one for kids.
From thilluthor's point of view the policy to be set is simple:

No program will be adopted if it negatively affects the program's success in helping
young people. However., the pragmatism associated with a weeklypaycheck leads staff
and administrators alike to a more4cumsOect consideration of what policy ought to
be.

. At 70601 we are fortunate to have a positive working relationship with the Department of .

Labbr, our major funding source. However, when issues of intrusion into the program by any
funding source arise, everyone must become involved in a decision as to what policy it. to be set,
The board must octraVer its obligations to maintain the financial health of the. organization. The .

staff has to consider the sometimes conflicting Positions of being committed to helping youth,
and making a living for doing it. The program participants can be,the best witnesses as to what
changes will.affect them, and in what manner benefits will accrue or be lost. This type of
cooperative decision making is the most difficult and rarely has a /holly satisfactory end. Our
benefactors do have a right to the "benefit of their bargain," and we as the providers of
educational services have the obligation to do what we feel is ,best to aid those who come to us,
for services.

This is a short glimpse of some of the policy issues involved with 70001. There is one policy
-whichls perhaps our strongest and most well defined. It comes to us we are told, frotn a sign on
the desk of the ill-fated Mr. BerrLance, then director of the President's Office of Management and
Budget. It can serve as a single rule of p,olicy rr3aking for @my program. It reads: "If it airil broke,
don't fix it!"
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The Hampden County Manpower PrOgrams

Jack Goss' ,

Policy making iii,the liaMpden Cobnty Manpower Consortium is, at first, glance, a complex,
/almost cumbersome process. In reality it is a very straight-forward management approch to

itleCisio:67:xnekfrig...General pOlicy concerning types of services to be rendered and populations to
be serinki.isprovided by the CETA (ETA)rlegislation which has been adapted at the Hainken
County Mah:power Consortium (as prime sponsor) through its 'leonsorfium agreemenellas
agreement put into operation by the elected public, officials of the twenty-three meilinfrt
c mrnuiiiilek.,:ielanging to the consortium. Specific policies are tailbrea4fo respond tO;lOcal needs

*prOitlarnmatic implications of these responses are'deicribed In a "Prime Sponsor. Polify
Stififehienf"'Whiefiis written annually. (This policy statement evolves from a needs' analysis`
sun/00f target population characteristics. These reports are prepared by staff drawing on'
extensive input from the Prime Sponsor Planning and Advisory Counc.

The prime sponsor executive committee, composed of represeA tives.frOm the twenty-three
commUnifieermakes-all-polley-decisions directed toward implementing_thialiationaiiegiSlation.:

-Policy decision making is; according to national legislation,; allocated to the executive committee
(the elected public officiary) of the prime. sponsor. However, the legislation allows the prim
sponSor the broad latitude needed to tailor the decision making tp local needs.

A Planning and Advisory Council, which is.comPetency- and constituency-based; articulates
RS local policylrecommendatiOns to the prime sponsor.These recommendations might concern
populations to baserved, types of services provided, vehicles for delivering services, labor market
and ecohomic.coriditions, etc.-Therrecommeridati9ns are received by the executive committee,
discussed, modified as required,and incorporated into a single "Annual Policy Statement" of the
0.onsortium. It is accompanied by a "Gbals and Objectives" statement, whiCh forms the framework
for making policy operational,

Clear grounds for modifying policy are allowedqvia two mechanisms. The area manpower
administrator, who is the chief executive officer of the prime sponsor administrative staff;may.
modify policy at his/her discretion as day-to-day problems arise which haVe a bearing on existing
policy. He/she seeks approval for his/her actions at a later time fromthe executive committee: °

The evaliiation committee of the advisory council may recommend to the area manpower
adminisfrator and/or the executive committee the modification of pogy when it appears that
,pOliby is somehow inappropriate:to effective serviseifelivery.=This approach to modification of
policy allows for a healthy balance of input from-diverse interests represinteCt by the,
constituency-based planning Council and the elected public officials WhO comprise the executive
committee.

Implicit in the preceding paragraphs is a definition of the role of the-advisory. council, which

manpwer plans operating in the prime sponsor's
is extremelyactive in its two mandated responsirities, the developmentof a plan and the
evaluation.of that plan in relation to other manp
jurisdictid'n. The adVisory councils composed of representativescfrom the political, business, and .
labor sectors; consumer, client and service vendor sectorsvand individuals from local education
agencies and state and county public service providers. Input into the policy and programmatic

*Jack Goss is Principal Manpower Planner, Hampden County Manpower Consortium,
Springfield, Massachusetts. 't
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aspects of the program flows out of subcommittees of the full council. Subcommittee
iecommiindafrons then flOw to the full council; which examines; votes, and .recommends.to the
executive committee, which makes final decisions.

As ideal as the policy-making system appears, it is not without problems. Not the least of
these is the built-in bias of elected public officials and of planning council members, who are
from Community-Based Organizations (CBOs). They view the program as an opportunity to
expand or sustain a level of public services through the use of program participants in public
service employment jobs. pt the same time, CBOs tend to be more:participant-oriented and are
Concerned with turf issues. These priorities tend to influence policy recommendations. It is the
responsibility of ttfe area manpower administrator and his/her staff, as advisors to the executive
committee and the planning council, to try\to balance these diverse interests so that, to the extent
feasible, policy decisions consider first the participant and secondly, other community-related
priorities. Fortunately, this balance has been reasonably well maintained and has resulted in some
success stories:

A policy of coupling skills training with work experience has resulted in a promising
placement, rate for structurally unemployed Title I people in unsubsidized employment. Work_
experiencel as Administered by the Hampden County Manpower Consortium, provides for
short-lermiwork assignMent and is designed to enhance the employability of individuals who
have either never worked-, or who'have not been working in the competitive labor market for an
extended period of time. The work experience activity is designed to increase the employability Of
such individuals by providing them work experience and the opportunity to develop good,work
habits. They are closely monitored for any'rattitudinal problems that may develop and upon
successful completion of this program they usually continue their progress in skills.trainingand
eventual job placement.

A policy of communicating with organized labor has produced an unprecedented levelof
cooperation between Buils66.Trades Unions and apprenticeship programs for CETA partici-
pants. One contract with gfe'International Uniori of Operating Engineers will afford a full year's
apprenticeship credit to minority youth who are beipg trained as heavy equipMent operators.
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The Recruitment and Training PrograM

Beverly'O'Donnel and John Swann*

#

i:Relruitrnent and Training Program, Inc..(RTP) is a national enriployment and career guidance
ageneySeNing:ininOrities.end women. Placement efforts are primarily directed toward. those
IndiOrtea:and occupations where minorities, women and other disadvantaged.groupeare not: all
repfeSentest:The:agency prOvideS these target groups.with recruitment, placement, and. .

Worls4elated'support. services for=

. .apprenticeshipand journOperson positions in skilled'crafts of the building and
,:-'conatrUctiorr industry and unions;,

skilled and serrii-skilled mechanical trades in the blue-collar industrial sector; and

technical, professional, and management occupations in private industry.

Des gne as a rectlif nt-Wit, preparatory, referralTand supportive services-agencyi-the
of organization is not !Solved-in any occupational or skills training. We have focused basically on

Occupations and.in strieS where the employers provide training. The task has beento analyze
the employment entry systems of these industries, and to`develop methods of successfully
dealing with.those systems. RTP's progiaMmatic focus has been to train our applicants through
career counseling, aptitude test preparation, interviewing skills, resume. writing and revision, and.
other supportive activ-itiet to successfully negotiate the intricacies of the employment world.

'With'this in mind, employer standards dictate our recruitment sources and requirements.
Since fhe duration and training proCedures vary depending upon specific occupational
requirements, no academic credit is given to any, of ourenrollees. No stipends or salaries are
paid. The services of the program, however, are free to both participant and potential employer.'
Thus, monetary rewards are realized both parties when the enrollee is employed. The
participant receives a salary and occupational training; the ernployer receives a competent and

: highly Motivated Aemployee.

Guidelines

Each of the programs that are included in theorgani'zition are programmatic guidelines. .

speMd out by, the respective funding source. For example, each office is contracted to fill Aa

numerical goals for placement in specific occupations within specific industries: Recently, due to
'.economic conditions within targeted industries, funding sources have granted RTP permission to
receive credit for placement in other industries and occupations with the stipulation that these
other placements must offer wage's in excess of a particular rate per hour.

his is evident, funding sources provide general guideline's which allow flexibility and
creativity. Howeyar, RIP also has an executive bo'dy which establishes internal objectives,
guidelines, and numerical goals that are more defined and`offer getter administrative control.
These are genelally more effective in establishing credibility with both the clientele and the
employers and/or unions (which review people for employment and training opportunities).

*John Swann is the Deputy Executive Director for Programs and Planning and Beverly
O'Donnel is ale Assistant Director of Planning for. RTP, Inc., which is located in Neil( York City.'
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internally deVeioPed,guidelines are more responsive to local, realitiei and client needs.
-; :for'exarriple,3reitre prior to being granted spohsor credit for placemenis outside of targeted

occupations, field offices were making such placements because the population .RTPwas
.deeignedliiiierve'ofteh lacked PrereqUisites or credentials for placement in targeted jobs. These
people needed immediate ernployment.'9TP attempted to meet the need. None of these
01ftphients.were'reOorted for credit toward contractual goals. The program was nevertheless,
providing a.creclitablO and much needed service. In addition, prior to the stipulation of minimum
tiburly wages by, funding sources, IFITP has: established wagaminimums for placements, and had
,desigriated'ipecific occupational categories as eligible for placement credit regardless of the
salary. Offices were instructed to find employMent for their constituents wherever it existed, but
the major emphasis was placement in quality occupations that offered not only high-wages, but
also opportunities.for upward advancement.

Policy Making Areas

The specific areas which-are covered in policy making in our organization are probably
typical of-many dtherprivate, nonprofit organisations. Some of the areas with which we ar most
concerned are:

1. Policies regarding funding sources and procurement proCedures

2. Policies concerning program planning, guidelines,. directives, and methods of
implementation

3. Personnel policies on hiring, promotion, demotion, termination,.wages,,training, and
matters concerning union representation

4. Policied concerning the extent of political involvement, and theInvolvement of external
job-related activities

5. Fiscal controls and prpcedures

- 4,

Pollox-Making BOdy

The corporation is governed by a ten-member board of directors consisting mainly of labor,
business, and education representatives plus legal counsel. This body meets five or six times
annually and receives written and orakreports from the executive director and/or his/her
designee. Guidance and assistance is provided at the executive level by members of this body,
but the board does not become involved with daily program operations or decisions.

Major philosophical and operational policies are formulated by an executive staff consisting
of the following:

Executive Director
Deputy Executive Director for Finance and Administration
Deputy Executive Director for Programs and Planning
Director of Pro,grams
Director of Planning
Director' of Women's, Prog rams
Washington Liaison Officer
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ThiSbody meets formally 00k-rhanthly basis. Ihformally, it is in :daily contact analyzing and.

.

sharing information from a variety'of sources. Most policy matters are implemented by a,variety
of administratlye,persOnnel. Anyonei, howtver, from lOcal field staff up through the administrative
ranks-oiay.asSitt.in the development of new policy or policy modificationA' continuous flow -of -r'
inforMatioh:from locallield opeeations, the pldnning and research cOmporIentt and,tho staff
training. and financial components is a necessity. 1 keep oak? relevent to the constituents
being;serveddiii daily basis, it Is essential to have input from the field level. Organizational

,pcilICY must an awareness of the needs of clientele as well as the needs of potential

emqloyerS-and participating unions. ,

PolicylledIfication .

-k
.

Policy modificatioh laccomplished by identifying the need d/or`adventage of.
m

. -..

odification, and then projecting the impact and implication of th proposed change. Major
bolicy change, affecting philosophies, overall objectives,:specific t rget groups, etc., are
kesented_ththe, board of directors fc4approval. Minor policy changes are generally instituted by
project adMInispators after proper notification to the executive staff. Geherally;theexec,utive '
director and/or the deputy executive directors determine whether orriot the suggested policy.-. ,

modifications are of a major or minor nature.

Outside influenceS such as federal, state, and local funding agents and their resulting
regulations affect some poliqy decisions to a degree. Most policy decisions in the Organization,
however, are made through self7initiated internal interests.

RTP, representing approximetely fifteen years of expertise in human resoure developMent,

frequently assists and private agencies in developing and altering policies that pertain to..
thee n ployment and training arena, as well as other areas of human resource development and

civil ts.

Problems Facing Policy Makers
, .

Policy makers are faced with innumerable problems ranging from insignificant issues to those
issues Affecting the organization which ere dictated by debisioris handed down .by the Supreme
Court or executive orders emanating from the President. In between these two extremes,
however, are the following: .

. .

1. The implementation and maintenance of policy uniformity as'it relates to all levels of
staff

2. Establishing policies that can be comprehensive, unilorm, and reqye minimal change

3. Adjusting to policies issued by outside agencies

4. Establishing and mentaining policies within the framework of collecthie bargaining
agreements t.

Diversifying policies to maintain pace within a changing society
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Coopirative Vocational Education Programs

Gail Trapnell*

t

ftfctliteting;carear jdeVelopmqpt is the'pervad ng purpose of cooperative vocational
education.: Th Cough the emphasis on particular program objectives may vary widely, from one ,

. ,: vocational lierdo? level to another, each objective will contribute in some way ;o thexareer.
.development of the students enrolled" (Meyer; Crawford, and Klaurens 1975). If one of the
objectiVeS of career education, or education in general, is to enable the student to make decisions

.,'arld plans whiCh.will contribute to a satisfying and successful career, then cooperative vocational
.educatioh can,play a major role in the achievementof this goal. By providing experiential .

learning'via Coopbrative vocational education, training is related to tlae-iflterests and goals Of the.
students, and to the availability of employment opportunities': Educational benefits are maximized

1 in this way: ' , '
4I

4 .

CoOperative Vocational education is "a.plap of instruction in which the.school ad the
employer cooperate in a program" to prepare, students for given occupations or occupational
CluSters. It is ah,instructional plan in which specifiCknowledges, skills, and attitudes are
developed in the elassrooM and are applied and refined in an actual job situation. ThetlasSroorn
instruction and on-the-job experiences are organized cooperatively so as to achieve .the highest

.degree of relevancy, immediate application, and continuous feedback. .
.

..

"The primary parpOse of cooperative vocational education is to help individuals learn the
.competenoWneededin maisin4 satisfying and satisfactory work adjustments" (Meyer, Crawford,
and Klaurens 1975). It, is not only important that the student receive satisfactiOn from his /.her
educatiiinal experiences, but that ihe work'of the student be satisfactory to the cioperating
employer. ThisrepreSent's a change ih emphasis from one of focusing'on the satisfaction of . .

,- employer rieeds.tosaVsfying the needs of both the employers and the students. Such emphasis
a-requites that consideeable.attention be placed an both current and future work adjustments if the
student is to be "in harmony with his entire work-relatedwerld" (Meyer, Crawiord, and Kllorms
1975). The deg to which Work adjupment is achieved is assessed on the basis of two primary
ilndicators-: the 'satisfaction' of the individual and the employer's evaluation of the .'satisfactori-
nets' of that individyal's work pertorMance" (Meyer, Crgwford, and Naiirens 1975). .'r

,
In the development and i,mpiemeWtation of the cooperative plan

:
of instruction, emphasis is

plastid on learning by doing. However., the pstformance of job, tasks by Itself may have little
relevaope unless the learning is carefully, planned and articulated into a cornpos,ite of meainingful
educational experienCes. These atiould directly contribute to the attainment of the individUal's
career goal's: Attention is given to botQtheory-and its application in an actual job environment.

gi ,

opera ive vocational education is based on the premise that students learn most effectively.
hiedoing and whqn they are engaged in direct purposeful experiences. Dale's "Cone of
Experiences" gives further credence to this concept as he suggests That leaning is most
effectively enhanced when the instruction incorporates direaexperiencesith actually or most
closely, approximate.the learning outcomes sought. Such experiefices are provided in cooperative
vocational educatiorrithrbugh classroom activities, job assignments, supervised occupational
experience, and student organizations.

-40

*Gail Trapnell is Assistant Professor of Distributive Education, Virginia Polytechnic Institute
and State University.
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...:X Another philosophiOal premise in cooperative vocational educationon is that the value of direct
'purposeful exPeriencei is enhanced when opportunitieg are provided for reflection and . 0

i.,,., interpretation; The cooperative plan of instruction incorporates this Time to reflect on the
experiences and Id-interpret their value and meaning is provided within the classroorn settilig as .

well as through.indiVidual and group counseling sessions. . . .

Preliminary Administrative Considerations

Prior' to the development and implementation of any cooperative learning effoil,,a firtn
philosophical base'must be established,'a variety of basic factOrs must be given extensive
administrative consideration, and adequate planning time matt Lie provided to assure quality
control... -

Expected'Student O utcomes

Irfbrder to achieve unity of , !pose among those concerned with a local cooperative
vocational education effort and to maintain harmonious oReration, a carefully planned statement
ofxpected student outcomes is necessary. According to Crawford, Meyer, and Klaurens, the
"selection of local program purposes and determination of program objectives are themost
crucial steps in cooperative vocational education planning" (Meyer, Crawfotd, and' Klaurens
1975). Careful appraisal of economic and hurfian resout-ces, student needs, and employment
opportunities .are iroriortant prerequisites in the formulation of program purposes and expected
student outcomes.

Three primary factors in formuidony a Statement of expected student outcomes are the needs
of the.students to be served, the requirements of the occupiations for which training is pursued,.
and the capabilities of a good citizen-worker.

Factors which influence the expet..ted student outcomes are: characteristics of the students to
" be served educational achievement level of the proMa.m, availability of vocational course

offerings, and -the characteristics of the local community and the individual school.

Determining Form and Type of Program

A wide selection of ouOuvrativu e.JJot.at. spoirla be available to serve the needs
of students of different abilities. carter iriteieu.s and aspirations This includes the gifted, the
disadvantaged, the handicapped the honorotii piiveto school students, and the dropouts.

The identification and sele,.!1,... .,1 1.4iit.sit.111Vb pittils is the jollil dools1011 ul all
cooperating parties including erripl:..ye,s. emplov.ms. Nuents, :,ommonity agencies, the stuoent,
and the school.representatives These paiti,,,Ipants should Cor,sider the vocational education
offerings of the entire school, tilt geographical-area and the state, ana plan in terms of progratyl
articulation and future program development All educational levels ano classifications of student:,
should be taken into account bofore deoldilig to initiate a specific program in a partkt.Iai school

he Justification of vo ,ti -.1 ...I I,t la/t.) JolulinUwJ illlt 10,111 nat.
iz,u of follow-up studieu, user j t1/:11y61..i ut Eta, ,it) )(Az LI,IJ hilt:rests lrf Students curl antiv
enrolled in a given school, afte, ei.iol( ye, ilitelesi and support of.the proyram,



aftex considering the compatability and esettnsiveness of ,similar instructional 'plans offered in the
senbol and/or by other agencies in the community.

The Career interests of the students to be served by a prograi-n are one of the primary
considerations in planning the classropm Instruction and placing students in training jobs. A
strong cooperative vocational educational effort rs dependent on sound vocational guidance that
is based on career development beginning in the grade school.

'The occupations for whiCh training is provided should reflect existing career opportunities
"susceptible to promotion and advancement" including consideration of new ancternerging
occupations.

The length of a cooperative vocation& education experience should be determined by the
length of time'if .utency t.

rather than-by some a, c

Cooperative education ulith a variety of career ii,oefests
should be available at the 'Omer gr S p 'cirairis should transcend occupational
fields in an effort to give students b 04C, (txperi r.: ts oh which to base occupational choice.

Cooperative education) ,.,t /fled 61thdelitb with similar career interests., e.g.
secretarial, trades, marketing, or agriculture. sti,o4u d be offered at the upper grade levels.

Anciliecy Services

To be e. t teutive l.,\JIIii111/illU i, .ni ,, 111441, jt31 iiik,ludIng inservice teacher
education, supervision ueveloprner,t of u"riiculuto materials. evaluation, and research .for the
improvement of the total program, must be provided. Such services must' be provided at the state.
and local level to the extent necesbay to assure quality in the cooperative vocational education
programs.

Effective itipeiVi41011 to yttelltk In LOUperatiVe vocational education and to
achieve the appropriate Lxtention cr programs. The major functions of supervisory staff include:.
(1) planning and budgeting. (2) corrimunicating goals and plans, (3) developing personnel, (4)
evaluating programs, (5) reporting results and activities, (6) coordinating activities and groups,
and (7) assisting teacher courdinaiurs

Plahning Time

Adequate pl.. . ,, Ill.,. I i inl., I I ./1 LA 10,12jedin t1.1 wAtiiu,

4eential data needed t i illb ifs ill : I, ( .. .. , ,.4% necessai i supuoi4 of and-advice 1.,, ow
rployment community, idc.iti,y .,.1 ,)1111,:,. + Jh.JelitS hO can profit from the instrucfich
ploy personnel. orgarhLe and ,,,k,i1 wij, ct,I ltJ1y oth,litilhees, and provide faqilities and

instructional mate i ials

IffiprOvelsou,,
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. (
supervision; professional development of staff; procurement and/or.revision of instrudional
materiels; and evalUation of.trie program's organization, the nature of the offerings, physical
facilities, the adequacy of the instructional staff, materials, and activities.

,Essential Program Components and Provisions

The participants involved in the design of cooperative education programs must incorporate a
number of specifically identified components deemed essential in the establishment of-a bona
fide cooperative vocational education experience.

Advisory Committee

An active advisc
and community grot
education effort. The
facility design, prograr,
and program evaluation

Qualified. Personnel

approximating equal representation from management, labor,
ve int advisory capacity in the cooperative vocational
lould cus its atteattrn'on such activities as curriculum and

.ni.. II on, student placement, the identification of employment needs,

Cooperative vocational education personntif should be qualified by having occupational
experience in the area(s) which they will coordinate,-an understanding of the-requirements,
demands and atmosphere of the work situation of their students, and a sincere interest in the
career development of their students

An investment should be made in the identification, recruitment, training,and salaries of
cooperative' vocational education personnel in order to improve and expand existing instructional
programs and to extend these programs to individuals who have not been served.

School FacIlltlez

5. pool faciiitieb I the development of occuptitronal skills must be provided for
.,,,,.)erative vocational edn,;ation p,ogiams Althougn facility needs will vary, many of the
competencies' required in an occupation or occupational cluster must be deveciped in the school
setting' before the student Lao apply there on the job Practice prerequisites, in the operation of
specific equipment and/ui the development of yiven occupational competencies will influence the
sefe'clion an() design of Sciluel facilities

With .fflphate.3 1 ,i, ,,,on.n.,.1,,,h., .mout 4, ,e ,,,,,i ,, Le,niti isms ?lay 1.0t
lve very long in ci :ou, oef dt,ve job t)t,it, ,y tit, 0 Al wilpluyablilly skills must be, deveiopeu in

the classroom prior tt, job plaGuin...:rit It iii: xholzdtk.11 .Jr ItiotruGtiorla.1 Outc,orineS is sought, cetal..
fliellerlaIS and equip,nt,pt t et,oine d It 4i.lioiliolit

a

. .1, 1,.
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following participMiori in some type of career orientation and/or career-exploration activity or'
program:Depending upon. the level of instruction offered, prerequisite competencies may be
required for admittance into thecooperative vocational education experience. The identification
of students for enrollment in 'a particular program can be achieved more effectively when "(1) the
purposes of a Orogram are understood by all participating partices, (2) students are informed
about occupations an eir own needs, goals, interests,'and capabilities, and (a) the

. teacher-coordinator h well- defined set of policies and procedures" for identifying the program
Participants. DePending upon the nature of the cooperative vocational experience, the students
must be of legal age.

Classroom Instruction
. .

Classroom instruction .,.1
competencies 'required in a
instructional program. In additi

directly related to the student's needs on the job. The
:upation oroccupational, cluster become the basis for the
justment competencies,related to the job environment, and

competencies related to the stok.. ; understanding of his/her abilities and interests should also
be included. Time should also be provided for reflection on the typesof experiences encountered
on the job, as. well as for the interpretation of the value of those experiences in the student's
career development process.

Selection of Training Agencies

Training agencies should be selected with due consideration for the regulations regarding the
employment of minors and safety factors, and must be covered by workers' compensatiofrand

. disability insurance. Irt selecting suitable training agencies, consideration, must be given to "(1.)
the potential of th training agencies to help students deyelop technical competencies required in
the occupation their choice; (2) the potential of theirning environment for cultivating career
development competencies; (3) the potentialof the training agencies' personnel to assistin the
student's occupatiOnal adjustment; and (4) the previous record of the training agencies in training
cooperative vocational education students and other beginning workers" (Meyer, Crawford, and
Klaurens 1975). ,-

Student Plittement

The placement of a 4todolit ulvei udininy tigbficy to, d specific experience or
experiences is critical to the success of the prugram. Effective job placement is crucial not only
for the career developmeht of the individual student, but for the continued support and
participation!of the training agency in the program. To assure success, a student should not be-
placed on a cooperative training experience until he/she demonstrates a sufficient degree d
maturity, responsibility, and' basic employability skills. Matching an individual student with an
actual job situation within a training agency should be based on the student's needs and
interests, the potential of the training experience to meet those needs, the emplciyOtent
requirements of the individual training agency. and the potential satisfactions which the stun
and the employer might receive from the haig,ing sytuation

reining Sp011601's

A qi,cillfled omployot. ..1 ui, , 1.1131 .1.. "1,1 1.t..iitith I

sponsor. The trai,lir .. stk. .1 .1i. t, t, ttl: re 3pcAsibilliv at dire; tinj the stuo ani's
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experiences and providing such supervision as may be required on the job. The training sponsors
"should have the ability to adapt job instruction to the learning style and capabilities of the
student. They should be skilled in human relations and be sensitive to the students' needs for
recognition and guidance. The training sponsors' ethics and work habits should serve as models
for the Students to emulate" (Meyer, Crawford, and Klaurens 1975).

Training Agreements

Written training agreements should be developed which establish, the boundaries within
which the school and the employer will function. Such an agreement should specify the roles and
responsibilities of all parties involved in the cooperative arrangement.

In developing C,; Ursx.t I ar .it,) previsions should include
one that assures that students will ,Aultues pwiorming similar work..

Training Plans

A training plan outlining the kinds of experiences be assigned on the job, those to be
provided in the classroom, and the supervision, to be offered should be prepared cooperatively by
the parties involved. The training plan focuses on the student's identified career interest and
serves as a guide tb the training sponsor,, the teacher, and tothe student. It also provides a basis
for the evaluation of the student's demonstrated ability to perform.

Student Wages

Since; to assure success, a student should not be placed on a cooperative training
experience until he/she demonstrates a sufficient degree of_maturity, responsibility, and, basic
employability skills, it may be concluded that the student should participate ,in the cooperative
training experience as a productive employee. The contribution of such productivity to the
workplace should be recognized in the form of equitable wages. Students employed in firms
involved in interstate commerce should be paid at the established hourly rate in accordance with

, Child Labor Laws.

Credit

As an integral pu I . . oc111 k...1,,,..allt./111,14..AUI h.e eAperiaihue
should be r ognized critributing tc the achle\ arrient of ',miming ou omes and should be
awarded ac demic credit To receive ,;r *rfeir this aspect of the Progra , the student should
have a satisf ctory job evaltretion'as-o It ned 1,)1 the student's training pia The evaluation shuuiu
be conducted cooperatively by the heining spouscit a teacher-coordiiiator.

Proyra tvnllrnUuu
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and weaknesses using systematic evaluation procedures will result in positive change based on
inform'ed decision making. Such an evaluation must be congruent with the identified goals of the
program and may include such factors as outcomes, cost-benefit analyses, and program
characteristics. ,

%.%

Summary

The cooperative plan of, instruction has become established as a viable vehicle for the
development of Competencies required for gainful employment. It is a major contributor to the
career development of students as it enalAs them to make satisfying and satisfactory work
adjustments. It enhances the learning process incorporating direct experiences which closely
approximate the lei ought. Its record of high placement, high employment
stability, and high jot r enviable.

To achieve any ni.i
must be given to the e$.
identification and incorfr,:..lit

)ss, however, adequate time, attention, and consideration
f a Philosophical base for the design of the effort, aritl to the
ose program components which are essential to success.
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Rules, Rea liairt, and Legal ReSponsIbIllty
of ih-e telollcabout Model

nary L. Phi Iva*

Ad a director of an alternative progr-0111, I fl /ii GOhtiohted daily with questions regarding-pia
legal liability of our school district prograr*a.ncl Staff members. AS:curricvlarinnOvatroris and
unique learning activities are 'suggested r iiilterriptad, each one seems to heighten the pressing
question of liability. At educational worKsPop where program innovations are discussed a
predictable responte from the audience ..eut eren't volt afraid of a lawsuit?" This fear, while
real, is often used. as a needless constrairtt to program change.

As I look at stet, t.
will be test cases relt,,till
internships, independent- ;4
Frankly, I would prefer that

I find ifevi Gies( Precedents to guide. us. There undoubtedly
tive pmzira.lhe invotving community-based instruction,
nstructior, ic;raign travel for credit,' multiple campus, etc.'
case i hvolfve some alternative program other than our own.

To respond 'to.theapprci)1.,11t, que4ticin noted above, yes, I am afraid of .a lawsuit..Some Of
the walkabout experienqes in our prOgrari klleet rnY sleeping patterns. I am concerned about the

liability issue and the safety of the student involved. However, safety and legal concerns must be .
balanced against doing what is educationally appropriate for a group of students. If the priority of
school programs is to avoid lawsuits, them students would be seated alphabetically in neat rows

with the teacher in front firmlytin control for each fifty-five rhinute period.
.

Curricular innovation is' high risk ndtcrily in legal terms but in, other ways' as well. Often -

personal and professional survival in each, oeily Crisis depends on situational dedisions for which
there is little clear legal precesent, no basil policy, and no handy commandment in the a

administrative handbook. ,

In response to concerns from the te0her Ir-i our prdgram and my own insomnia, we hosted
an inservice series led ty Jon Bailey of the Inclikna bepartment of Public Instruction, Crisis
Prevention Division. The following statements re6uited and are used itgUides for our staff when
designing and implementing learning ativities We have taken some license with the
interpretation and articulation of legal steterrerte in an effort to communicate then, in a practical
way to staff. These statements are intended only as a guide for. prudent staff ctecisiOn making in
unprecedented situations, and cannot suhtiitite for the advice of administrators and legal coUncii
in difficult situations. The following guidelines. are based on the Burns Statutes of Indiana LaW
and may not be totally applicable to other states. . .,

Our eneral concerns Involve the turn ti's IJt "1 t;t1SOn." "rule's," "responsibility," and
"relation hip."

)
1. Reason tans the btoir wolliber t qk d ,,,Ja4Citicitlio precaution to make the activity as safe

as possible? This meaos predicting 01)../1.0148 potential hazards and designing
precautionary measures Has tri6ttell rnernber behaved in a reasonable manner in
designing and implementing trie activity? For example: a reasonable person would r)Ot
permit a parent who had obviougv L.tJw, di inking or a student with a history of
accidents to drive otner ueontnonity based field experience

'Getty t PhillIpe Nuith
z.,1.001, Indianapolis. Indiana



2. RulesAre there laws, board policy, or. school rules involved in the activity? consider
the following, for example: students are not to be released from class without a pass:
Many times there are guiding policy statements or even legal precedents. These must
be respected when there is clearly evidence of potential violation in a situation. For
example, any paid employee (teacher or paraprofessional) who regularly transports
students as a major part of his/her job desliption is required to have a chauffeur's ti
license.

3. ResponsibilityHas the staff Member exhibited responsible action in designing and
implementing an activity? This means designing a plan which includes informing
students and parents of the safety hazards, designing rules, and enforcing penaltie@ for
rule infractions. The'teachers in charge of an activity need not always be physical

necessary to St1165 I ley ti,,t (111,31j.

its of the rules. For t3 mph., any activiiy carried.i.plan
near vit , Ai rent of the hazards, rules regarding swimming, and
the teach& 101 enforcing the rules. .

4. Relationship .iff member established a relationship with the students and
parents so that behavior in a situation can be predicted and parent reaction to
unforeseen events ;ipated? Where parent, student, and teacher relationships are
intense, responsibility becomes a shared process. This,does,not excuse teachers froth

'their legal duty; however, it does serve to minimize the parent-reaction in the event of
an accident. For example, a written permission should be obtained from parents far
each activity. While-this is of questionable legal value in legal action, it does establish
that parents were informed of the activity and grahte.d consent (to participate, not to.
waiver of teacher's responSibility). This written statement forces some communicatioiN
'between the staff member and the parent regarding the activity and may reduCe the
Offences parents will initiate legal action. It may favorably impress the courts should
10AI:recourse be sought by the parent.

I
The following are more specific saterrrents that serve as guides for staff.: °

1, The teacher has a duty to students (and parents) to use reasonable means to minimize
foreseeable risks. For example, permitting students to experiment unsupervised with
dynamite or dangerous chemicals might be a breach of duty.

2. Courts often will balance, the risk of an activity against the educational.valu . This
permits some subjective value judgments for eacle activity.. For'example,' n a recent trip
to WaShington, D.C., students were robbed; While this is probably a fores eable risk Of
a trip to the inner city, it is probably outweighed by the educational value of student'
activities while on that intensive experience (at least where the possibility of a mugging
was minimized by adequate supervision),

3. To prove negligence, there !mist be a cluty implied (which there is between teacher and
student); there must ue a breach of that legal duty, and the breach must be legally

,recognized as proximate cause of provable damage.

The legal test for tee,,,,,

a Cl)1111Juloill



b. Could a competent teacher have prevented ha'im without destroying the
educational value of the experience? (highly tiAbjective)

czq Would a wise teacher undertake activity at all? For example, teachers are not
responsib for freak accidents which are not foreseeable or not preventable by
reasOnabl eans.

5. Schools are not acCountable for everything that can and does happen to students
during school hours, Recently in our program,.for example, students raised popcorn in
a rural setting as a part of a science project. In shelling the corn by hand, a kernel
lodged in the ear of a student and had to be remoted by surgery. The reverse of .

number 4 Ai teacher is not responsible for that which they cannot foresee
nor for wht, esee but cannot prevent with reasonable means.
(Ultrahazard3 are exceptigps.)ft.. .,

G. Informing parer, 71 ictivity does nit constitute waiver of responsibility, but puts
them on notice. '1 ,e ,I effect of a signed permission slip from parehts'is
questionable, but the v,A,ue is that the parents are informed which may reduce the
possibility of parents initiating action or weaken their position with the courts should

"s.

they initiate action. .
7. Community -based activities are geherally valid through an "extended claSsroOm" clause

of the law.
... ,/ .:

.8. Alternative programs carry an implied risk by their very nature. Since participation is
voluntary on the part of both students and parents;-both assume a greataf risk to
student safety as :part of agreeing to program participaticiri__Eor example, a'student
who joins the sch I football team assumes a greater nab to safety than if the sarrie
student joins the school choral group. , 1

9. Two areas where schools (teachers) have liability exposure are:

a. dangerous activities (making dynamite, mountain climbing, skydiving, transporta-
tion accidents) , .

b. activities done pangerously (trampoline without spotters, use of alcohol o5Crugs
during an activity, normal activities with' inadequate supervision)

10. If you torespe a risk Of htiZcild yin, onOUld

a. inform students and pdreillb hocctrd ui

b. design a Klan wall 0,Afcly

c. make g1 i./ 0111%/IA la 1110 111(kr WWI 1,,114..dileS tOi

or

d .skip Ulu Jull

In 1...dSti u1 dhh c1C,L.114,. I ti

help ca.) Le given II tiC g cage: Foi



do not supply aspirin or other medication. Teachers 'shouldnot attempt to provide
mediael treatment except whei-e necessary to preserveestudent's health until
professional medical help`arrives, It is generally unwise to go beyond maintaining a
student's condition unless the delay in applying treatment itself will cause. serious
danger or irreparable harm to the student; When working With students, teachers
should always know the closest source of professional medical assistance. Parents
should always be immediately notified of any injuryto their son or daughter.

12. Students may drive their own car on a school-sponsored activity unless a danger is
foreseeable orthere is a school rule to the contrary. An example of a foreseeable

.danger would be the student who is known to be a reckless driver:or is knoWn to be
under the influence of alcohol or drugs.,,

13. Regarding ,

they are 1%A I

foreseeable ar d I r

excused from the
where no school sill
know where they art I

care to prevent it.

unccion of schools, teachers are not liable kmply because
-event injury; but teacher's would be liable if to hazard was
not take measures to prevent it. For example, students may be
( of your classroom for independent or community activities
iion is provided. Teachers need not be with them but must
are supposed to be) and anticipate harm and take reasonable

'Nonschool community supervisors bear the same responsibility as school personnel.
,.,...However, nortcertified personnel may risk being sued as individuals without protection

school liability insuranceunless expressly covered by a school board agreement with
4.)* insurance carrier where individuals are generally considered agents of the teacher in

charge and of the students.

'15. Teachers are not usually iegall/liable for .(immoral-moral) activities of students ih their
custddy unless &le activity involves illegality or a violation of school rules. For example,
knowingly permitting students to kiss or.embrace may raise ethical concerns, but not
legal Ones; while permitting students to consume alcohol would constitute a breach of

, duty.

16. An additional concern of teachers should be the violation of the statutory rights of
students in the course of protecting students from injury.
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The Eager lence-Based Career Education Program

A Ron Nelson,
CV

Experience-Based Career Education (EBCE)i is a total alternative to the regular classroom. It

is designed.to enable a cross section of high school juniors and seniors to explore careers for
one or two semesters while earning elevetive credit. Three components make pp Fond du Lac's

EBCE,program: career development, academic development, and community development. (See

Altachment No: 1 for chart of component breakdown.)

pirragant rtnmntuusrltThe Career Devel$
°

Students complete, our sea- assessment inventories which gauge their interests, .

. activity /.situation prefeie ,aptitudes. These inventories are keyed to the Department of .

Labor's sixty-six "worker an.d.subsequently to 22,000 jobs. EBCE students then
choose specific jobs and is, , e pelTnd in the Fond-du Lac comjnunfty related to their chosen

worker trait group. The sudt.. work with these resource persons four'days per week. Rather

than working the.hours of the, school day, students follow the resource Persons' scheduled as this
provides amore realistiC.expcsure to the wOrkind*World. Exceptions are made when students

have part-time jobsAare participating irLafter school aativities..There is no paifor their work
experience, but students are given elective credit. Since this is an exploration program rather
than one aimed at skills developn)ent, students are encouraged to explore several jobs. During a

semester, an average of five jobs explored. .

The Academic Component
, a

The students spend one day a week in-house working with their learning coordinators (-LCs),

on academic subjects:A vacant elementary school has beert,Co6erted into a center fore
alternative and special programs thus, the EBCE stUdents arid taff are removed from the local
high school setting. The academic portion of EBCE is totall§ individualized and operates on a
ratio of 20:1. Students andlearning"coordinators work together to develop learning plans called
activity sheets, which usually cover a one-week time period. Students receive points for each
activity sheet, which gb toward the awarding of elective EBCE credit. The number of points
awarded is dependent on the amount of work involved and the number of discipline areas
touched upon (Natural Science, Mathematics, Social Science,, Career Education, English/Com-
munications). The average activity sheet is worth 20 points, and students Write two activity sheets
per week. Through the process of trial and error, we have determined 250 points equal one credit.
All EBCE students must work for two ..resits per semeSter they may earn 2.5' credits if they
choose. In addition, they are required to complete activity sheets on six different life skills (e.g.,
banking, nutrition, taxes, government, etc ) per semester. Each activity sheet is evaluated on three

areas: goal,`inquiry (decision-making skills), and product Letter grades are given only at the end

'Ron Nelson is PI ujk .

Education Program

based uaieer

'I ond du t dl., Wi . o , a 11.14.,/ Null

Lducation Act of 1963 to bd,.. put. . .it .. )1, ar, I.,r a Nati institue of Education's
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of the semesible; nine-week evaluation takes the form of a conference withCe parents and
student's. Because we do not grant required academic credit, students who need such credits are
allowed to take one class at the local high school Per semester in drder to meet graduation
requirements. Senior level participants in Fond du Lac's EBCE program complete the majority of
their graduation requirements in the junior year.

The Community Development COmponent

Enlisting and maintkning the cooperation of experience sites, and analyzing the learning,
opportunities available at these sites is the job of the placement coordinator/site analyst. This
person matches studo-- (D) .R;rience sites, and orients the resource pero;-is a- -
contact persons to the . ECEIC IE.

A community advisci ,
education, labor unions,
Fond du Lac's EBCE progi,.1.
dedicated to improving the (..0
developing agendas, talking L

'narrated a slide/tape overview

nade up of representatives of local business and industry,
., has played a very important role in the development of
.olunteer chairperson of the advisory council is a woman
f education in the community. She has spent many hours
leaders anu chairing our meetings She recently wrote and
CE in Fund du Lac.

The advisory council has tit; . to Open up experience sites which initially were difficult to
enlist, and it has sponsored a riat;:qiniticrn piont,c for resource persons. A council member who is
the editor of the Fond du Lac Reporter !ids provided excellent news coverage. Because we feel it
is important for the council to maintain contact with the students, we have a student guest at
each council nfeetilig The student's ov.nview or his/her experiences proves to be the highlight of
these meetings.

'pique ChagaGteristics/Out...urnur.

Large groups. One day per in,. ottiticait- 1.1cset fol ca lu,ye group presentation
which focuses on topics ranging tro,,-.Ausrr unions to mental/physical health. These groups help
to foster a sense of comradeship and uelonying among the students and staff.

Sex-role stereotyping. Oil' wujeut has al6U shown tAyiliticant gains in increasing student
awareness of sex-role stereotyping anu its possible effects on their lives and carver choices. 1 1.1
has been done through encouragement of nontraditional career exploration and constant
reinforcement of the idea of relying on intorests and aptitudes rather n traditional role choices
in making career decisions

Positives out of negativ.. ,)11.11k; wOrk wuild Is the poitioaty 9",:a1
of EBCE. In many ciaSes, the i.orttive reactions students ha'e to a particular job tun) into the
most positive experiences Le.arning Goordi»atu s use these negatide reactions to help students
analyze-theircareer goals Often stt,..idi its have rt,iy unrealiotic concepts of particular
occupations. Astudent may decide that aithouuti wonting on cars is still enjoyable as a hubby
the idea of beIrtig immersed in gfCelz,t; url and dirt eight hours a day is not appealing The
thought of working with anionaIS is an, atti.at..lite olie to many students, but some find they ila,
neither the' science background C.; ti.JJILutis)1, t.) c smiplete the extensivetphoolhig
to become a veterinarian.



Student Maturity. The outcome which is most difficult to document Statistically, but which is
readily discernible to all concerned is the growth of student maturity. StUdents are treated as
adults, both in the school and the community. An indication of this is that staff, most resource
person's, and students are on a first name basis. Consequently, EBCE students develop the social
skills necessary lo handle themselves in the adult world. They are able to feel at ease conversing
with adults, a definite asset, particularly when interviewing for a job. EBCE students often find
themsel4S beyond the level. .of students at the regular high school who, they feel, are only
concerned with trivial. things. Our students often tell us that they have never worked as hard or
gained astnuch in school as during their EBCE experiences.

Student handbook. Policy handbooks do not come automatically with pilot programs. They
must be developbt,.
process. However, .1

a challenge rallies the st.
'pronouncement: Of cotm.0
the ages, as the learning ix(

oy ctisi,
agreed-ution

,.1(intsit:carries.the weight Of
. s Li rat, a hoping it will float: One by one

or

the temporary rules are added to tliui A tl e (IA of the year they are officially,:
institutionalized and chiseled in stone rIlte naniibook emerges.

The handbook reflects the basic philosophy of EBCE: every student is responsible for his/her
own, actions independent of influences from peers and jOb sites,. The rules refledt the
expectations of the world of work and society in general. The pUbishments are also*
commensurate_with those exacted from all mature, capable adults. The'students can readily.see
the relevance of the rules with those confrOnted on theirkpbfience sites.

. Discipline. EBCE programs pffer a tjnique opportunity for staff to utilize creative
with disciplinary problems. Because the/learning coordinator and student meet on a one-to-one .

basis their relationship is inherently different from that between the classroom teacher and
The learning coordinator and student can build a personal and professional relationship which,
adds a new dimension to discipline Oftentimes on the strength of the ties developed between the
learning coordinator and the student, undesirable behavior is amended without haiiing to resort to
the handbook and spelling out rules and punishments:

Personal discipline should be a natural extension for the learning coordinator. The students
already participate in controlling their job site selection and academic direction. Why not arry
this control to the disciplinary situation? It may take more time to use this approach and the
!situation does not always allow for it but in most cases the effort is well worth it.

Materials. (Jut hig the Nast wt.; have implemented the EE10E concept, the
materials have been constantl, re%.ised r Iii past summer the entire set of AEL/EBCE matwials
was revised by our staff to fit oiir nee& and those of the other local districts which will be
implementing EBCE These deciblorib wore roade with input from everyone. We have now entered
the training phase of our project and working to maintain staff unity and familiarity with all
phases of operation

Dependency upt. rc,1c, r . I .A

Illiplennented through tne tht .c :.ivoi.ys the prrbieni at what
when funding is not available Al , dbt,1 .tit: u the co ru,ruauon ut EBCE: in Fond du l ac wits
written into the original propc,;a1 (11,,illut has I ILI,e1/4.1 up the salary cf 01)4

learning coordinatOf ea;h yaw .,w4, .t iti 1..d 01 yea, ll.ree: the hhcoac4a1 Impik,At 01 estar.r,,,
EBCE In the district will be

.:1
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. .
. Dissemination. Fond dit Lac-initiated an extensive effort to disseminate program information

at the beginning of our.second year. We have worked closely With the,state Department of Public
Instruction to let other sChool.districti in Wisconsin know about this alternative curriculdin.

.Tmining/technical assistance. Through our training program we nave encouraged the
'adaptation of .EBCE to the needs of the aduollily dIstilut. because ol Its individualized ,nature,

'effective aUaptaUons are being, implemented in the following areas:

1. Department of Vocational Rehabilitation (Career and 'Community Components)

2. Exceptional Education

3... Ninth gra(,t .er expli.wart

4. CETA YoUtt ce

Our trainer/technical a
collaborates with local ,
district. ;

In summary, we havt,
'meet each studerft's need:,
individualization; each,stuo,
opinion is worthwhile, and u

(

with thoau"pm/0d/^u/^t^an neecis assessment, then
ors to develop a time line and a training plan for that

idividualization of EBCE allows us to be flexible enough to
framework of locally developed guidelihes The key is
Of member is a person whose needs are'll'oportant, whose
,e treated with respect.



EBCE

Academic Component Community Developinent

!.
sesOint df each Students

rintereak preterenaliii:
and".° 40ideir "'

,

' 4799,

eritintriOlbenAralyatier
;clusters, or that relateto
interests, Preferer104 and

aptitudes..

Sole ing.,and placing students'
ogle and work situa-

llonkteiating to interettsand

7/13.
ft?

evaloping appropriate career
.6.41Ore.,lionaellOies for each:,

student.

Monitoring`end evaluating each

stucirt's ,career development on,

firgUlir (Le., shOrt-term) bails.

4

evaluating each student's oareer

development (e.g., knowled.ge,

learning Skills, decision-making

skills; attitudes) on a periodic

loniplermjigtslt.:

!NS

Assessment of each student's

academic needs,and interests.

Determining general courses or

areas it study related to each

student's academic needs and

interests.

Establishing goals and obJec-

tives that vela te-to-eactrstu---- --

dent's academic needs and

interests.
4

Developing appropriate learning

activities (prOjects) for each

student,

5'1. Monitoring ande'volUating each

student's academic development

on a regular (ie.; rtterm)
basis:

Edluating each student's aca-

demic develops enton a perk-

dia long-tpr m )

,

'

Establishing. and .working-W

advisory group.

Enlisting and .maintaining co

eration of sites. . f11
134

Analyzing and documenting

learning opportunities at site

0 rga n izingTor-ol ustering-pigii

:ment "spots" into accessible)

roUps.

, ,

Matching students to apProp,

rite placements.

Orienting site persolinel to

program;

a



far

ABSTRACTS'OF EXEMPLARY PROGRAMS .

-:. In conjunction With the EXperiential Learning: Issues and Guldelines Project (ELIG) the
research.staff at the National Center for Research in Vocational Education studied over 250

. eXperiential learning projects. Many of these projects reflected assertive and WinovatNe*
programming in the. field qexperiential education. These abstracts have been selected from the
collection of program. descriptions compiled in the course of the ELIG research. Selection of,

. progran's for triiseection'was based on evidenced innovation, stability, and effectiveness. Some
attention was.giyato including a representative cross section from the seven programmatic
categories identified in the '!overview." This chapter is included as a resource for policy makers
and coordinators involveclih designing and updating experiential learning options.

a
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PRtiGRAIVI-ADDRESS .

.

1

NATIONAL MODEL

PUBLICATION

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCEDURE

PAY
Ow.

TIME AT WORM '
LEARNING SITE

0

GRADUATION CREDIT
I

...

The Academic Internship Program
West Chariot High School
2219 Senior rive.
Charlotte, North Carolina 28216.

ABSTRACT 1
A

To make learning more meaningful. To explore areas of
career interest. To create awareness of community. To
develop human relations. To promote resourcefulness and .

self.direction. To motivate'students to higher dducation..To
promote better relatiOns between-the school and
community.

.. e

None

The Great-Exchange. $e-cOrid Annual R41E/ado Rep-ort-by
The Learning InstitUte of North Carolina at Durham, July,
1977. Third Anntiai Evaluation Report will be available soon.

Two hundred fifty-seven students participated during the
1977-78 school year.

TheProgramhas been funded )vith ESEA, Title IV monies,
and is being picked up by the loCal school district for
1978-79.

The participants are primarily colTege-bOund juniors and
seniors.

Students apply fOr the program or ihitirviewWith the
coordinator.

Student; requests placement in a particular occupation. The
student and coordinator work.together to'locate an
appropriate placement in'the community.

Participants arhot

internships range frOm 40 to/150 hours. Six hours per week
is the minimum time that clin be spent on an internship.
Some stiudents.inlern 12 to 15 hours per week.

One hundred fifty hours of job site involvern nt is
equivalent to one credit. Partial credit is avai able. Students
may take a letter grade or pass"/ail for work. experience

. ,' participation.

Reviewed by Joyce K. McSpadden
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.1

COST

SUPERVISION AT
.9011/IMUNITY SITE

4 BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR:

New Coordinators

Enroll

On-the-Job Bupervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REA.01V.ORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

TO .

JO SITE

",.
StudentS are evaluated by faculty s-ponsors selected by the
individual interns.-These sponsors usually are affiliated with t

the academia department most closely related to the
intern's work assignment. The community sponsor MailS an
end-of-term evaluation which is given to the teacher
sponsor who awards credit.

The program budget is $41,650 pei year, most of which
goes for spalaries.

The community sponsor agrees tditrient.the enrollee,
provide meaningful work tasks, and keepr attendance
records.

The Academic InteThship Program is monitored by an
advisory council.

. The internship.col dinatOr conducts a student orientation-
at the beginning of each semester,

A Sponsor's Handbook is provided to assist e ptoyers in
preparing for the internship.

There no affiliated class. The Studentmeeti weekly with
th acher sponsor to discuss.goals. Many students
prepare a classroom preseptation to s re internship

. !earnings.

The program is highly individualized. The prtimary guide-
lines are a's follows: (a-) training must be for the benefit pf
the student, not thp employer; (b) students must nbtreplace .

workers and must. work under thejr. rvisioo; (c) students.
are. not guaranteed a job when the in reship terminates..

Interns provide their.oWn transportation.to the work sites

51



FOLLOW-UP STUDIES '

commENIt' The program has recently been expanded to other Charlotte
high schools under the auspices of the same director-

. cpordinator.

1

py

-
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PROGRAM - ADDRESS

PURPOSE

NATIONAMODEL

...PUBLICATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

Alternative High'School Program
BOCES Service Center.
2 Pleasant Avenue West
Lancaster, New York 14086

5

ABSTRACT 2

To offer students an individualized opportunity to investi-
gate careeroptionsand explore areas of special interest. To
develop in students the ability to function effe.ctively as a
contributing member of the community. "To demonstrate
service, cognitive-skills, inquiry skills, personal growth,
communication skills, self direction and individual
responsibility.

None

Alternative. High School' Prograth: Annual Report, .1977 -78.

In 1977-78, 82 students were'involved in the part-time
program and 43 in the full-timp prograni. Since the
program's inception in 1973, 600 students have participated.

The programis funded by twelve participating school
districts with support from the Board of Cooperative
Education Services.'

The majority of participants are first or second semester
high school seniors who are interested in investigating a
professional career.

SELECTION PROCEDURE Students self-Select participation.

PLACEMENT PROCESS
Currently 300,difterent internshipsites are availaplataAt in
professiOnal occupations. New entolleesivArk.indiviitiOr.*
with a plaCement coordinator and a counsel& to
match placement with the student's careerinterestor to `.t.:
develop a new, appropriate internship.-

PAY Participants are not paid.

TIME AT WORK/
LEARNING SITE participants spend six hours per day, four days

weekly at the jo site. The fifth day is devoted to home
school donferen s, seriiinars and research project?. Part-
'time participants spend mornings in courses at-the home
school. Two aftarnoonsper.week are,spent at the internship
site. One afternoon is devoted to a group seminar and the
remainder of time is allotted for individual commumity-based
research projects.

Reviewed by Marian A. Armstirong.
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: -GRADUATION CREDIT

EVALUATIWN OF
PARTICIPANTS

SUPERVISION.-AT
COMMUNITY SITE .

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

()ROTATION FOR:

New Coordinators

Enrollees ,

On-the-Job'Sivervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

4

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

Students gecerally receive 11/2 semester credits for half-time
participatiorPand 21/2 semester credits for fullztime participa-
tion. Project credits are granted in English and Social
Studies or Alternative High School'Credit.

Evaluation is done by the sponsor, the coordinLor, and the
student at mid-semester and the end of the se ester.
Students receive a grade based on this threefold inputas
well as progress on goals and individual projebts.

10 The cost per student is: (a) part-time student $325 +472
administrative costs; and (b) full-time student $650 + $72
administrative costs.

The student is supftised bythe,internship sponsor as well
as through on-site.vigits by coordinator and conference
calls.

An advisory council- composed of representatives from
business, labor, and community will be formed this year.

Individual and group meetings are held for interns during
the summer to discuss placement and aaariety of
community programs. An orientation seminar for all interns
is held the first week of the program.

Sponsors provide orientation. .

Students meet in seminM one or two days weekly to reflect
on the week's events, assess progress, and analyze
problems. Often public officials attend these sessions to
discuss issues from their perspectives.

This depends on the individual agency.

The coordinators establish program objectives and guide-
lines with the assistance of an' Alternative Program's
Advisory Committee composed of inMructional administra-
tors from each participating district.
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MI

, . .

LEGAL

TRANSPOR1ATION TO .

JOB SITE

FOLLOW-UP STUDIES

COMMENTS

4

J

'V

c

Enrollees provide their own transportation. Enrollees are
encouraged to investigate public transportation and all
possible transportation. resources before entering the
program.

Enrollees-
special-pi
drive to re
weekend C

ullitz'sevice in the form of two
past year they undertook a massive

of king seniors to vote. They also ran a
tereethe Albright-Knox Art Gallery.

.
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pRo9pAit-AobREs1

PURPOSE

NATIONAL MODEL

PUBLICATIONS

: TOTAL ENROLLMENT

. FUNDING SOURCE

POPULATION SERVED

O
SELECTION PROCEDURE

PLACEMENT PROCESS

PAY

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT .

ABSTRACT 3

Building Construction Program
Community College of Allegheny County'
College Cerl'ter North 111 Pines Plaza
1130 Perry Highway
Pittsburgh, Pennsylvania 15237

To meet the educational needs and human energg develop-
ment needs of the western. Pennsylvania union building
construction industry.

This IS the national model.

Journeyman * Advancement through Educatidn,Community
College of Allegheny County I

Approximately 850 apprentices are enrolled as quarter time
students, and 85-100 journeymen are half time students.

The program is-financed through the community college
budget.

The nts, age nineteen to sixty, are enrolled in courses
in ction with the building trades apprentiCeship and
journeyman programs . ,
Applicants are tested and interviewd by the joint ,apprentice-
ship committee.

Union halls arranglOpprenticesliip placements. Journey-
men are aSsisted by the Comm nity College through
empl9yer communications to r ceive promotion to-superin-
tendent positions._

Wages e determined through collective bargaining.
A rentices receive a negotiated percentage, of the journey-

an's wage.

Participants are employed full-time and attend coordinated
classes in the evening.

Reviewed by Dan Batenburg

*.generiO term

Trainees receive college credit for building trades course
Wertc-but not for their job site activities.
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EVALNATION12.F*
PARTICIPANTS

COST .

SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR.
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

b

ORIENTATION FOR:

New. Coordinators
/

Enrollees

On-the-Job Supervisors

'COORDINATION WITH
CLASSROOM INSTRUCTION

a REAL WORK CREDIT FOR
EXPERIENTIAL LEANRING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION TO
JOB SITE

FOLLOW:UP STUDIES

- COMMENTS

".*

Codrse instructors evaluate student apprentices through
standard grading procedures.

Training is free to the participants as tuition costs are
covered by salary deductions which are negotiatod`under

,contracts drawn up between labor and management.

CbnstrAtion sap supervisors direct enrollees on the job.

The program is.monitoreci 'by Joint Apprenticeship Commit-
tees and by the Construction Industry Cooperative Educa-
tion Program. Labor and management have equpl control
over policy making decisions.

'14

N/A

Orientation for enrollees is done on the first day of class by
a representative from the college. "New coordinatori" and
"job supervisors" are promoted up thrdugh the ranks;
therefore, further orientation is only done on a casual basis.

None

A

Classroom instruction is directly rela to the apprentice's
. job responsibility.

Guidehles are establlished by the national or international
union Volicy makers for the apprentice program, and by,.the
college and employers associations for the advanced level.

None

Participantq must have theii own trArisp8rtation.
oohs

Studies will be.available by 1981.
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PROGRAM-ADDRESS

PURPOSE

NATIONAL-MODEL

PUBLICATIONS

e
SELECTION PROCEDURE

TOTAL ENROLLMENT

FUNDING SOURCE
I.

POPULATION SERVED

PLACEMENT PROCESS

PAY

TIME At WORK/
LVARNING SITE

GRADUATION CREDIT

EVALIATION OF
PARTICIPANTS

Reviewed by 611 E. LeDoyerf4t:

ABSTRACT 14
'40.

E0ilding and Gr2unds Maintenance Program
tiStanion SehooltistOpt. b
'800 Limstone Road; Stanton

Wilmington, Delaware 19804

To help all students explore basic careers in building
maintenance; while gaining the neeesspry entry-level fob
skills in actual work situations.

None

None

Thirty students participated in 1977.

Instructors salaries and facilities are provided by the school
district. Studept-salaries are paid with CETA Youth, Program

funds.
. . ,

Participants are potential high school dropouts from low
income families. .

4

Potential participants are identified by the high school staff
and are screened for CETA eligibility.

Pa pants improve and maintain building 'and grounds
for school district. Enrollees are divided into six groups,
of five and rotated through six statOns: painting, carpentry,
electrical, plumbilig, landscaping arid general building
cleanup.

Participants are paid minimum wage.

During the school year students work from 3:00 p.m. to 5:00
p.m. daily after school; in the summer they work thirty-five
hours per week.

If he/she peifrforms'satisfactorily on the job, the student is
given one high school credit for 180 hours on the job:

Participants are evaluated by two shop instructors and by
the chief 'custodians at each work site.
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COST

SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

1

ORIENTATION FOR:

New Coordinators

Enrollees

On-the-Job'Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

'REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

t1

PROGRAM GUIDELINES

LEGAL. PROBLEMS7'..

TRANSPORTATION TO .

JOB SITE -

FOLLOW-UP STUDIES
- '4;.

Thtcost fthe school district is that of tivo instructor
salaries. The program is cost effective for the district
because necessary maintenance work and small construe-

. tion projects are completed by participants paid by CETA.

Job site supervision is the responsibility of the chief
buildidg custodian and of the two indU`strial arts instructors
affiliated with the program.

The New Castle County Summer Youth Program Personnel
Director and the Department of Labor are involved in
program policy. making.

New coordirlator'S are requested tq work-with the students
-on, the jobs assigned so that they encounter some of the
students' frustrations.

Enrollees receive a general orientation from program'
instructors and are specifically oriented to each job by the
chief custodian or project supervisor.

A.

A planned course of instrUction covering the six job rotation
areas is offered in conjunction, with the work experiende.

e

The program operates under the schoc
experience guidelines and the CETA'Y
guidelines.

1

district's work
nth Program

A local contractor attempted to sue the program for
undertaking a small school diStrict construction project. A
compromise was reached which allows the program to
undertake projects of less than $11,000.

it

Students must provide their own transportation. Allowances
are made for bus schedules.

The prograrrkhas been evaluated by the Welaware State
...,Pepartment orEducation.
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.d0MtiENTS - r Administrative support from the local district has been

1.

instrumental in developing a successful 'program.

5.9

The Delaware Dapaitnent of Public InstruCtjon. throUgh its
Evaluation"Department has requested an expansion cd the
program.

fl

1
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ROGRAM-AD6RESS°

PURPOSE

2NATIONAL MODEL

PUBLICATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

.ALA&MENT PROCESS

PAY

TIME AT WORK/
LEARNING SITE

I

ABSTRACT 5

Business Experience Education Progcam (BEEP)
Smith, Kline and'French Laboratories

P 1500 Spring Garden St.
Philadelphia, Pennsylvania 19101

To expose urbean high school students to a business
environment tnrough a meaningful job experience offering
the opportunity to gain marketable skills anti training and to
earn an income. --

None

None

One hundred forty-eight studerita have been employed
through the program since it was initiated in 1968.
Twenty-three are currently employed.

Program costs are entirely underwritten by Smith, Kline and
French Laboratories. ,

Participants are black and anic youth from high
schools in urban Philadelp

School work coordinators andl achers recommend poten-
tial participants. Five resumes ar solicited for each
opening. Based on career interest,-attandanCe, school ..

record, etc., two or three applicants are invited to interview.

Effort is made to match student ability/interest with
positions available and to maintain a balance between
number of students from each cooperating.school.

The current base starting wage is 0.75 per hour. Students
who receive. acceptable performance reviews, done twice
yearly, ar4 eligible for a 5 perceht merit increase after the
equivalent of six months full -time work.

Participants join the BEEP project in.the fall of their. junior
year and leave the piogram upon graduation from high
scbpol. They yvork three hours each school dajf. Students
must attend school to work. Full-time work is available

"during school holidays and in the summer between the
junior and senior years.

Reviewed by Lucinda D. Sam ler ws
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GRADUATION CBEDI

EVALUATION OF
PARTICIPANTS

COST

SUPERVISION AT
COMMUNITY SITE

BUSINESS, .LABOR,
COMMUNITY INVOLVEMEN'
IN PROGRAM POLICY MAKI,

ORIENTATION ,FOR:

New Coordinators

Enrollees

On-the-Job Supe flf.SOI

.
COORDINATI it.,
CLASSROOM INSTRII(

HEAL. WORK FRED, I I-or
EXP,ORIENTIAL LEARelitkui
ACTIVITIES .

PROGRAM Cartoilur..t

enueSt EMb

tiANbroti i

JOB SITE

Sornr.e-COOperating.fiigh schools give Students bothaca-
demic credit and, a letter grade for the ekperienCe; others
grant neither. 4

Work supervisors file appraisals with/he program adminis-
trato'r twice a year, Copies are forwdrded tb the school
work-experience coordinators.

The primary
i i emplo
hour-Ism

4..

cnst invnlveiri in tiip:ariministrgticin Af RFEP is

.11

Employe( ;i 1111 .ints

ill
A group Oi irlt. J ernployees,sEves as advisors to tfi
program. Ad ire responsible for some group meeti :igs
and are avail able to counselstudehts regarding career
concerns, we related items, and to a lesser degree,
personal problems.

N/A

. . .New employee or IciitatiOn ifiolude%introduction to com-
pany rules. program guidelines, and plant facilities Oti-thef:
job tiaining is prodded by work supervisors and
co-worke(s Semi-rnonthly.rnOtikiationitraininTsesbicom are
also an integral part of the program.

I I. pi Loji .1i, .1.i1151/11311iAlAi fauridt,clb 1.1 jylltl animal
A 111 dll j()() 1..ociIZI)1Z 411(1 ineet indwidtraily with
supt Ivlbula CA 11Ceded



4.

FOLLOW -UP STUDIES

COMMENTS

'I

More than half of the program graduates have continued
their education beyond the high school level.

Several program graduates are currently full-time
employees with Smith, Kline dnd 'F rench.

NJ.

Alb

ti



PROGRAM-ADDRESS

k

t ABSTRACT 6,
t Career Education/Work. Experience Edudation Program

Fremont Unifiedlchool District
40775 Fremont Blvd.
Fremont, California 94530

PURPOSt. To prepare students for career decision making by
''providing them with information, job site exploration
.;iv JO,

NATIONAL MODEL uli ;iy,i) II ;

Educei.Gn: A 116,natt /°,

See alt,o. California tik:k I I" 'AO/ .;43

Educators: A. Positic.n P jot r . 1 Alt uatiim Aind ,i irk
Experience Education.

PUBLICATIONS Car ear Education elt Irving Liigh School, .Fremont Unified
Scfiool District /

TOYAL ENROLLMENT At Irvington Sc hoot, 475 Students are involved In theh
Career Exploration course each semester. Three hundred
are enrolled iittne. Work Expetienee option and 25,

Vpart.cipate trie Vocational Co-op. Program, often attend-
irig'classes at the egiorral Occupational.Center. One
hundred twenty -fiVe ar involved in nonpaid exploratory
programs. '-

FUNDING SOURCE Pluyidrilb are funded by district monies augmented with
vocational education funds.

POPULATION SEfivtu I VW &lib ale open to all students in the generally
class Fremont Sohool Distript.

SELECTION PROCtu0h,

Pt ACErvieNt PflOCttlb

I,. .;144.:11 thu tot%191c1n1J

, I , i
, 1.unt,(01 v/110 1110.. and deveiops corruq,orith,,,)

siteo In tim: unitonnit., \Noir. dApuilenue ei,rollees often
it null ihuy tli piuyrani (;ourdinator

1,1nitia t 10 studeut fitOgreSS

JApcflein
. ,,dl I:.1bl Aoa



TIME AT WORK /'
LEARNING sae

.

GRADUATION CREDIT .

EVA-rjA11110f1
PARTICIPANTS'

COST

SUPERVISION AT
COMMUNITY SIM

6.

BUSINESS, LABOR,
COMMUNITY INVOI,
IN PROGRAM POLIC

ORIENTATION FOR:
°

New Coordinators

Enroliees

COORLIINA I rON
CLASSROOM lik5T-R11(

..

Exploratory placements tin be as sriOrt as one week, per
investigation.. Work experience and co-op placements are
more open ended. Often. students remain on the job-after
they have ceased earning credit.

Credit is granted for all experiential programs on a prorated
per hour basis. Forty o1210 units required for graduation
may betearned through work experience.

EvaluiiitiDli is done collabordtively by employers and
coordinators.

The cost Vs piimarily that of the coordinators' salary, but
since each coordin'ator.maintains a standard student load
the Cost is absorbed in the schools' F.T.E. ratio.

. .
uerlar,ily avr.ploYer supervises enrollees. The program
coordinator or vocational education teacher maintains
lelyular contact with the employer.

Lach year a Delta Conference is helif with each cooperating
employer, his/her employees for that year, and the coordi-
nator to acknowledge successes, identify problems, and
anticipate needs

,i,.3t have had two years of work experience
11()Ite(1ttLitiOn related job. Inservice courses in work

e,,ovrrance coordinating are available. Coordinators are
generally horn counseling or vocational education ,.

A Card, 1," ipiut ,,lass i) strongly suggested a

prerequi, rte to eintillinent in experiential courses. At
livnigton High School this course is required of all
,...,,oluirr6,,rs 1 he proyrarris succeed because enrollees are
will plepale41 before reporting to the job site.

11.,11 .1t ( ii(sheett.. anti t<,
I I ,i), r, 1:;) \A/44k experience paill,,Ipcif,,5
wile vv, 1,111Leis with other ,,,ritployed students
\/o, , ciirend a related vocational

a ally to loi.pluve technical skills recoil,
the: ItA,



9
REAL WQRK CREDIT'FOR

' EXPERIENTIAL 'LEARNING
ACTIVITIES.

4.

PROGSAM GUIDE0i4ES

LEGAL PROBLEa, i

TRANSPORTATION J I

JOB SITE .

FOLLOW-UP STUDIE3

COMMENTS

4",.r.:-.Paid experiential learning is gene by employers
as work experience. §horter to u'-paid. -pikrZi

.tinvolvement is not ViZwed as work experience. - ,---..

Guidelines are availabgfrom the California Associationof
Work Experience Educators and from Irvington High

j.
'School.

Students'provida their own transportation.

The programs receive more state. money if they are
classified with vocational education.

et '



PROGRAM-ADDRESS

PURPOSE

PUBLICATIONS

ABSTRACT 7

Career Intern ProgrA
Urban Career Education Center
100 W. Coulter Street.
Philadelphia, Pennsylvania 19144..

rr

To help.urban youth complete a basic education and to
r'1"!- --d attituriv3.

r.
;pi ry, the , Induscializt

nte.; Ii1 I oa.

In
1\1, E. Pal tcs .:cucation ard Work No. 7, The Caraor

projiam: An Experiment in Education that
Wurked.---

TOTAL ENROLLME Approximately 250 students peryear are involved in
Philadelphia's program.

FUNDING SOURCE c,IN was ininatigaijfith.support from the Office of Educittn
and later wag Rini:Jed bY NIE. It is now financed by the
Philadelphia School .District and the Office of Education.

POPULATION SERVE t Partiopants are age fifteen to twenty and have dropp
of high school or are likely to drOp out. Many are employed
at tune of enrollment in secondary labor market jobs at low
pay

SELECTION PHOCEutorit Hiogrclin tafftnernbers recruit from community resources.
School counselors recommend some participantp. A letter
of invitation is sent, interviews are conducted, candidates
complete the Stanford Achievement Test, parents are
interviewed Door-to-door and telephone recruiting have
been used A riiiriirbumof fifth grade reading level i
!aqui' ed fu, admission

PLACEMENT PROLLao MJb1J1 1 V111 lo a Ica' [fitly eApuilv.:11,.,., IS deboil u11 the career
development plan begun when do enrollee enters the

uyi dill d'ird is [hada Iii accotuance with the intein's
goal PdIti It 4t oil retitiirea good glades and good

PAY

I vv k/rit,
EARNII\IG SITE:

*,

dUchiall,o

4:44 1, .11 144 1 4.444 .04,4 are
..4114 fill 44hip1, t. du, I. 41,11 11 130111U (.:d /CO 1 11

is 11 it) , 4111,. Ilp 11, 517 1,,:rt,:eni of 1t14. bdic211:::3

4.114 44 i 4 4. 4441.' 0 4



GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

COST

SUPfERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVt An&

IN PROGRAM POLICY MA

ORIENTATION run.

New Coordlridtat

Enrollee

r "
On-the-Job sup.. ,, 4.

-COORDINATION wi
CLASSROOM INSTRUC,

MLA' WUP1K Chitips s t,ii
EXPERIENTIAL I EAr1,14,146
ACTIVITIES

PROGHANI

I tLiA t..0 EMS

i t I A I luf\ .

lOb f.,111E

Interns receive academic credit for classroom work in four
basic disbiplines, in elective course areas, and for their
training experience. The school coordinator maintains
contact with all staff.

r
Job, site supervisors and CIP site developers grade students
at semester ihtervals.'there are also interim conferences
with students.

Average cost per year perstudeit between '973- 19713,'i
$2,438. This represents, $248 per pupil per month for. Cli
compared to $170 per pupil per -month at the local
comprehensive high school and $233 permonth for the
average vocational program participant at a-Philadelphia
high school

program and assist interns by
I,, i, on ilarket irtforination, career information, pPace7

crupluiment, and onthe-jub training.

1p1/1,1 I ad pa btati

A ,,,, I/Itii OailY (Ui twenty trvu
vv.;c11, disk,uS da( talon malcing and th

workplace



FOLLOy-UP STUDIES

COMMENTS

4ar

Follow-up studies are available for 1975 graduates. Statisti-
cal and case studies have been conducted.

The CIP program-format is based on the assumption that
failure to graduate hurts through:

1. inability to compete for 'otos
2. inhibiting upward mo ility

1.16 easing op sat
I )veering self-conce.p



PROGRAM-ADDRESS

PURPOSE

NATIONAL MODEL

PUBLIdATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERvLu

SELECTION rho.

PLAL.EMENi

ABSTRACT 8

Center for Cooperative:Education
Antioch College
Yellow Springs, Ohio 4V87

qt, .

To enable students to explore a range of career models and
to supplement their classroom work with work experience in

l'OE) the 3 ,;ener
aspfect ollege

1.1.41 ;! i y II 6; . it tO the nation to use
vvori,mit ibe'ral arts ind"sciences. It is a
require p c<ir11 tt kr ill et.itlante.,ori an alternating basis
throughout theli'undi 'vat: uate ee;iuCation. Antiodh,s fifty-
seven years of experionce in this field haVe been used as a
model by many other colleges.

The Aritrouir College Catalog and other descrip/ive bro-
Owl ea and materials

PQ 1200 In this liberal arts college participate yearly in
co. op experiences. Students are expected to complete six
of more co ops that are three to six months tong to-meet
thuil graduation requirements.

I Itu pi din ttkittottJed through student. tuition, roughly
$4,0J0 per year, plus outside gifts and grants.

ate yetictally etyliteett to twenty-tom, but the

I OlatIV I iew Adult Degree Comptetion Program includeS
strider its twenty-five years of age and up.

I. ,r. "Ii ririeurdl port of the eca,lothh.,
I. pg. 1, at AhtiOCh Colle,a90 and 16 required of Ali studu..t.:

t, t I, . 1 ti., II Chi. LA Cli111.111111.)1141y

(Ail 141i A .1 iLd 1)Zili A.,1), I. Zli 11.). unarobers ,

41 ;ow aI, ,lclltti al (.1 thektt 1,,,,..ohrneudatloria t1.1

\11)1 IraC, 'tit: (11101 ;1.1Cy Pit1Ceillent
iiticf1tly ii)vci )1) thtli' Own plaits 4.11,11111cj

.. i, .11;

,; .Iv ;,1
t , 1 .jectti

I , t. I Li Ltiphd



GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

COST

SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAK1N,,

ORIENTATION FUti

New Coorolnatora

Enrolleeb

Oh- the J

COORDIOAIION WI 11 t
CLASSROOM INSTAUC

444

44,,
4 .r

Participants are usually involved at the job *le eight hours
daily for a three- or six-month term. Work terms are
generally rotated with academic term's.

Students earn, required co-op credits.

Ten cg-op faculty coordinate job plqcement in specific
geogr''aphic areas, develop new opportunities fQr students,L
and assist in evaluating their performance. Written evalua-
tions from on-the-job supervisors become part of each
student's cumulative rislitord.

I he ,ot to Aiitluoh College is prinialily the cost of the ten
faculty &Alai ies and travel expenses, ?lus staff support and
office Supplies, The program should provide a savings for
the college in that a larger student enrollment is ppssible

ut ients are booei,viseci by tApi.popildte employing person'
net at the job site aqd are visited periodipally by Antioch
faculty on the tob

,,:i tri It .4ii14,2>2{41k4, 4AI 41 4444/nSI4J471eti by 1114.4

Lddilejd to De field 1acnIty, and make a significant contlion
tion to the sh,dents' teaming Liraduates'are often Invited to
rettpn to co-op employers for permanent employment

IA I 1,..,./414.5,1

mertber )1 tl.e oepa, talent

14 11,.i it/ 41J114A11) 4,4114)11(4.4J first by theii I ,I... I..

ct.-i then by their area coortitnato. before they repc..t tc, tiro
vywi, site

Jlat _I

:t. I I.. . :. I: iLl Oar, Man ' L i::,I
ftik,I,Iti a,e i 14g 1.. Ilit.ltitki. apt. ,lilt, illtitliial in aitlli
totti,3e.., til ., I errylk yeiti 1111,re inoicated will mate tit,:
i.klielit;.. h., c. effok,hve A.,ikerzt. additionally, st,rdslti

ft z,1\.4,.11., 111,1 j i1 Of, IitIlling5 dl.k IR their clasSioo



REAL WORK CRADIT,FQR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL motif: MS

.
TRANSPORTATION TO
.JOBitalTE

A:MU:4-UP STUDIES

, COMMONTS
4 .4k

Students work full-time under seta and working conditions
and earn work or cooperative cre it toward their degree.

See above.

Very rare.

Students provide their own transportation unless this is
offered by the employer s part of their compensation. This
frequently ihvolves the student relocating to,anothersection
of the country

A ing:1101 study Is Laing planned comparing the career"
outcomes of AntiOch studentswith those who have
graduated from more tradition 1 programs.

I he Fultiouti program is able to meet the fided§' of liberal
arts ancitcience studentd who have speCific vocatiopal
obtect)ves, as well as those who come to college interested
in exploring a range of career option§. The compulsory ..

nature of the program assure employers that the students
ale enThusi4stic and fir ly committed, to the alternption of
their studies with work periences. Graduating students
frequently point to theii -op jOb experiences as an
extremely significant part of their co"sr llege program.
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ABSTRACT 9

ORt4kAM-ADDRESS The Challenging Mild of Business
'Kolenar Laboratories
Skyline Drive
Port Jervis, New Ydrk .12771

Tn .v 1.1-e rani workinh.r2nnnifinnc of hi 15i rid:mg topuppnee

NATI6141A. 1JOU

PUBLICAT IONS

TOTAL ENROLLMEI,

FUND G SOURCE

G.. POPUL OtiSERfri

SELECTION PRO(..Lut .

PLACEMENT Pht.-i..:4:J.

PAY

TIME A Wpith
LEARNING SITL

GRADUATION C.ul.

),prevf r I (I rch 'stet, ,Pr. dl.an
..1 E3, Itrf)1.t and Business,
InhOries

4.
I milt, u1 7nl a partl,,ip LIV Ir., th4JKoltnar program each
year

11,0 1,11.01U119ing WO Id of Business is funded by kolmer
t sboralc ries.

,,anoidete Should be an em.ellent represenTwivEeo
stuaent body, fully respected and a good communicator to

Ihis/her peers

ral 11,11,LAIIL a, e initially &acted by nouns ors end
lasGliers FI:ree or four young people intery w. compete.
tively for dacti position

L h h()IfTleta I ..41,o lbzilor, fa Ilbt ot open positions
1o1/4 rats and counselors determine together the positiorrfut

0,1:10 th, student should apply

41 aid paid 9U patcant k/t r. I try hoot VV ott4tt dl

te; t

I . A ad at kalitl.tt Laouratories for one
s :mous( 10 thide )O tivE0fi'ours per day -

1,,Jui)lvtu callirOrk 6AptIllotiCb (A.:KM l h ali,ourit
1)( Vallus'from sdhbol to school .

EVALUATION Of.
PARTICIPANTS 1 I,u s,.. .1 e. ..uut.edit!te supervisor (resouip Nei

C(711(1I14 iS a )rmance review after- ytTepty.Workfrrg
oayt A pot,.iive tisn results in a wage increase

tiewiewed by Ftis

I
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COST

SUPERVISION AT
COMMUNITY SITE

BUSIV1E$S, LABCW
COMMUNITY. INV°,
IN PROGRAM POLli

ORIENTATION FCSR

New Coordinators

Enrollees

On-the-Job Supervisara

COORDINATION Wm,
CLASSROOM INSTRUG I ION

REAL WORK CREDIT FON
EXPERIENTIAL LEARNING
ACTIVITIES

FtHOGHAM

1 AI Pliutilthno

TRANSPOIII ATION 1U
JOB SSITE.

FOL -UP STtipic,b

COMMEN

From February 1974 to May 1978; C.W.O.B. participants '
earned $37,420. The cost to iorsIrriar in resowce time is
negligible.

Participants are supe4ised by Kolnir employees who
volunteer to s onsorstudent interns.

Kolmar establishes policy for the program.

N/A

Ilic,iruab are individually olientedby a resource person
familiar with the student's assigned task..

(Jcll C IS ldkel I that the best employees are selected from
those who apply to be resource people. These individuals
are oriented by management which is responsible for
administering the program.

piuyiaQi pal ticipaiab how wurk
I II 111. at L

are available fro," tiuhricir Laboratories.

,Abor Departri.ent regulations require that some positions
be individuals age eighteen or older. These os

puaitions are no longer presentedsis optioris for experiential'
learners Students are covered by the firms Workers'
Compensation Insufance.

User, ow., .portatron

( 11,11. 1 oll..V1r III Arita 'An, .1

(al f' ()I Ildl I 4111.)



L

kr

PROGRAM- ADDRESS

PURPOSE/

\ NATIONAL MODEL

PUBLICATIONS'

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

4

SELECTION PROCEDURE

PLACEMENT PROCL5b

h A

+TIME A I .454Ht
LEARNING SITE

\.
GRADUATION CREDI

L. /1110A Y at AN

PARYICIPAN1 5

I t;

City AS School (CAS)
59Sctfermerhorn Street
Brooklyn, New York.11201"
To provide comrJnity based career
demic learning experiences for high
'sUbjec: areas. .

1.

ABSTRACT 10

iro

education and aca-
school credit in all

None

Learning As an Adventure 1978-1979 (new.publications
twice each year)t

Three hundred fifty students are enrolled in this alternate
high school program

I he plUyiaril IS tifded through thew York City Board of
Education

-,

EilluilOs are tenth, eleventh and twelfth graders.
a

A student selection committee interviews and screens
applicants under the supervisior of a Recruiting Coordina-
tor (teacher)

Experleittlal opp41 illnilltss die listed in d catalog published
twice yearly Participants self-select learning exper*nces -
(LEs), much as if they were enrolling in a cpurse. Some
positions are competitive and are based on an interview
with the potential employer.

Participakts are not paid,

1. tectirtIrly debriarleflit commence and.
teliCae M ten-week cycles:

z.31), t.) 11,,tir per week for tali weeks of sUccessfully.
evaluated work wilt earn one credit tor that particular
iespiing txperlance Students must/ultill all requirements
fur d flew York city High School diploma (thirty-eight

.. ko 1/U1 s.,i k

(.; t .1115 Ir to whur
,t , it iliikl.1113.Sdit



COST The program budget is $240,000 per year. This includes
. salaries,: custodial costa, leaming materials, and .

...
transportation.

SUPERVISION AT
...COMMUNITY SITE

BUSINESS; LABOR,
'COMMUNITY INVOLVEMENT

- IN PROQRAM POLICY MAKING

ORIENTATION FOR:

*No,. doordInators

, Enrolletts

On=the-JOb Supervisors

COORDINATION WITH
CLASSROOM INS10h1CTION

Avb,
1

.
,

Employee volunteers supervise students on the job.

1

An advisbry council meets regularly. It is made up of
',organizations which educate our students.

Apt WORK ORE
EXPERIENTIAL* LEA
ACTIVITIES

PROGRAM GUIDELINES
. 7

LE6AFROBLEms

to.

, TRA4PORWION 1 d:
JOB SITEt.,;,

FALLOW -UP 47uoiEs

41:1:COMMENTS

Work experiences are eguated with classroOln instruction,
i.e., students. receive E gliSh preditfcl placement in a
newSChper office, sc ncecreAt for workiQg in a medical
lab. .

.74%.
There have been no liabi* problems regarding student .M.
jnjUriestor other legal problems. .

. I
..,Students generally travel tb learning experiences via

subway and bus. the catalog lists stops and try el time
from CAS to eachlearning experience.

I

.



PROGRAM-A DRESS

PURPOSE

NATIONAL MODEL

PUBLICATIONS

'2 TOTAL ENROLLMENT

FUNDING SOURCE

'POPULATION SERVED

SELECTION PROCEDURE

.1)LAgEMENT PROPESSmt

PAY,

'V ..fk

TIME AT WORK/
LEOltlIPPIG SITE

, °,0
*GRADUATION CREDIT

it -7-0

Reviewed it Pau

ABSTRACT 11

Colle V,enture-Program
rtNo niversity

380 in Avenue.
Bbstan,Na chUsetts

. To provide college students the opportunity to apply:
academic learnina to test options, and to develop
interpersoNal skIliffin a real world setting. Participation in
Venture allows the student to "stop out" of-college in a
manner that com9lements rather than interrupts his/her
edUcation.

None.

Career Development fbethe Liberal Arts &wpm'.

Ea ch year, 200-250 studtt are placed'In off-campus work
experiences.'

Member campuses contribute support mo es and some as
foundatiOn money is currently available. ,nitially, member
'fees were minimal and foun'dation supp rt high.

;
Participan/aare,college students age nineteen to twenty-,
two and enrolled -in one of sevediseleptiveresidential
colleges where fees average $6,200 per year. Forty percent
of the college population id female, but 52 percent of .

placements are women.
r. d .

Studepts self-select the Venture Program' and, mialtfici-
pate in competitive. interviews -for Specific placements..

.Students select preferred placements frOm-ajO0.49k.
. -

Ninety-two percent of participants are p4id. Salaries
'average from $130 $140 per week.

' .4°

Students work fult-time, fiVe days pnweek,Itiolly over a
nine-month school year and.imication periods.

41,

a

Credit may or may not be granted for off - campus k

experience depe9ding on the policy of studer orne
school'

4 ,, #:

40



EVALUATION OF
PARTICIPANTS

COST

SUPERVISION AT
COMMUNITY SITE

workers are evaluated by their employers and by
m coordthetore responsible for specific geographic

areas. r

4 . Co§:ts ere Oot ii*ed,,et this time.
16,

BUSINESS, LABOR,
COMMUNITY INVOLIVEMENT
IN/PROGRAM POLICY MAKING

ORIENTATION FOR:

New Coordinators"'

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR-
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES
,

CEGAL PROBLEMS

TRANSPORTATION TO
JOB SITE

'FOLLOW -UP STUDIES

COMMENTS

.?s

, The pertibit)erit is supervised by his/her employer.

t

None.

Northeastern University cvenducts numerous workshops and
institutes for work experience coordinators.

Enrollee.orientation is handled by the employer at the job
site.

Venture coordinators discuss student and program objec-
tives with each employer.

. ^

Job experienceare.not related to college course work
except tQ the exitent.that the niajority of students seleCtesi,,
placements related to their academic majors and/or c.arkTr
plans.

. Guidelines are availabla upon request.

None

Students pt'oVide tranepOrtatien to jtesite.

. ty

Venturing B,eyond the Campus, .by He aagen, 1977.

Job opportunities vary iron'''. computerr progrernmer/analyst
to organic gartiener to.newscaster intern.

,



PROGRAM-ADDRESS

PURPOSE

IP 171 Str,

Community-Based Learniag Project
Allegheny Intermediate ".

Suite 1300, Two AllegMenx Center
Pittsburgh, Peviinsylvania 15212

ABSTRACT 12

To give juniors aril seniors an opportunity to make a better
transition from youth in school to adulthood and the world
olwork. To affirm adult characteristics such as self-
dilcipline, responsibility, and dependability.

NATIONAL MODEL None

PUBLICATIONS Various. Available from individual participating programs.
Example: Senior Semester Handbook. Inquiries should be
sent to the above address: .

ApproAimately 150-200 seniors from high schools in six
districts are participating in the program annually..Program
is expected to continue grouting.

TOTAL ENROLLMENT I

.4
FUNDING SOURCE Each program is supported with local district funds.

. . C---. . ,

POPULATION SERVED Generally typical suburban high school seniors particiDate

..
in Comniunity-Based Learning. At some schools only the,
academically talented are able topartidipate.. .. l' .

.
f , . .

SELECTION PROCEDURE Selection process varies, but is usually a composite of
.,. self-selection and competitive interview.

..

PLACEMENT PROCESS The program maintains

,

a list of about 500 community
.

::4.. learning sites which are stored in a computer bank. When a ,

student joins a schodt's pro§ram, his or her interests are
to. matched with placement opportunities available from the

wor computer ban,k. Ita suitable match is of available, the .

'program dire tor deVelops a site appropriate to the
:,.. .,

. enrollee's needs.
.

..

4'
1. PAY

+44

TIME AT WORK/
4-EARNING SITE

r r

a.

, Reviewed by Lestex JiPP

There is no pay. the program is a curricular option devised
by each scho61 tohance personal transition to adulthood.'
Program developers" feel the emphasis an salary and
productivity will detract-frors these eduCational intents,

V

- In the C4mmunity-Based LeaFniiigioption, studenttspend
I, day, four' days each week, pt the lharning site. The fifth

4; 'day-is afpnttg_the high 'school ft.11filfing academic .

respiinstbilities:
.



0''GRAD TI N CREDIT

EVALUATION OF
PARTICIPANTS

COST

rsuPOistoN'Af
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY iNvoLvEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR:

- New Coordinators'.

- .

'Enrollees

On-the iJob Supervisors

t

Cfedit is granted and varies, with each School from 11/2 to
2% credits per semester.

nts complete a self-evaluation and are eveluated ipy
the co munity learning site supervisor. Students are also
evaluated by the program facilitator (teacher) who reviews .

the student logs and conducts weekly seminars! -.

Program cost is basically the schoolAfacilitator's salary.
X. 7

Community learning site personnel supervise students.
Regular visits by school facilitators also insureproper
supervision. Student logs provide a third-kind of infdrened
supervision.

e

4

Program policies,are formulated by school personnel. Some
programs4ave a lay agvisory committee which dePls-with
ongoing public'relations issues and general support and
development.

An Allegheriy anlaterrqediate Unit staff perss provides
coordinated training and advice for,new coorcfinetort..

Each progr'am provides its own orientation for enrollees.

Community learning site supervisors are pr videdwith a.
i, -...,handbook of spedific, sipportive suggedtit, for guiding -

and superyising experiential leathers. - .)
Q , .

O

:

'1:11,1.. COPRDINAT.10N.WITH °
1 b

-.=,'. r )10,
CLASSROOM INSTRCICTION, 11! A series of yeekly seminars,considering topics iuch s ..

.. , ,, ipterpersorfal interaction , s of Command, decision
making as.observed an eriended in:learning sites, rule
4nd authOritV; expeetkionsi andiarodUctivity are held as a
part of this curricular option in each participating school.

. . s.

REALVORK CREDIT FOR
EXPERIENTIAL L ARNING
ACTIVITIES.

PROGRAM61.11DELINBS:
.

,

I

No work credit is given., However, students often cite this
experience in job appMitions..No infrequently, prospective
employers follow up on such experience. Somc schools
Make the evaluation described above 4liermarient. part of
the .student's transcriPt...

Guidelingt are available up6n request.
a

Y.



LEGAL PROBLEMS Leadership provided by the Pennsylvania Department of
Education seems to be clarifying the question of,the status
of nonpaid learners in work environments.

TRANSPORTATION TO
. JOB SITE Participants provide their own transportation.

FOLLOW-UP STUDIES Senior Semester Evaluation Reports, 1975-76, Lester F.
Jipp, Director, McKeesport Area School District, McKees-
port, Pennsylvania 15132. .

COMMENTS a The original Senior Semester Program, funded by a grant
from the Richard' King Mellon Foitlafibn, is no longer in

. operation. The school board will not support the program,
with-looal funds; HoWever, seven °the!' school districtoin
Allegheny County havkadopted the model with local funds.

.6

_ _ .4

4

11.

P
ti

A

4'
4°;
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PROGRAM-ADDRESS

PURPOSE

NktIONALIMODEL

PUBLICATiONS
a '

TOTAI., ENROLLMENT

FUNDING. SOURCE

POPULATION SERap

SELECTIONPRIMEDURS
I .1

, .

EMENT PROCESS

TIME AT WORK/ \
LEARNING SITE

.

11- Reviewed-tby Larry

.

4-

%i

\

ABSTRACT 13

Community Experiences for Career Education CE2.
Tigard Senior High School
9000 S.W. Durham Road.
Tigard4Oregon 97223

,

To help students deielop the skills and knowledge neces-%
sary to choose,, enter, advance and find satisfaction in adult

s through supervised academic andinterpersonal expe-
es in the community.

The Tigard site is the original development site for the
Northwest Rdgjonal Educational Laboratory's Experience-
Based Career Education model.

Set of five EBCE imple entatioti handbool4; professional
book f5r teachers, Exper co-Based: learning: How to
Make the Community You .Classroom; various student
materials; Comm-unity Resource Person's Guide; all mile-
WI from Northwest Regional Educational Laboratory
(NWREL).

Sixty-fivedk eighty students participate annually on either a
semester or scbool'year basis..

Ct2 is financed thr.'oudh the schdbl

4iii4icipants are juniors and seniors
n -
Section of thd student tody.,

stiStrict general fund. '

and represerlt a cross

students submit an appticationAi the CEz coordinator.
accompanied by a parent permission form. ProspeCtiye

4 4

enrollees are interview et student-coordinator teal's.

Learning site rec uitmentIS a ContinuoUs process. After
, completingan individual Career Assessmdnt, including the

GATB and Oregon's-Career Information Systems (CIS)
Quest booklet, students sdlect those career clusters they'

. want to'explore: 4*- II.

14;.
. .

Participants are-not paid.

111
Students 446 involvedttsitewin the community a minimum
of fifteen to tw?fly hbrs per week.over-a twenty-eix-week
period.

.

t
)1

A



IGRADL4ON CREDIT

EVALUATION OF
PARTICIPANTS -

COST

.supeffinstoN AT
COMMUNITY SITE

a
lAINfSS,.LABOR, -

COMM INVOLVEMENT
IN PRO POLICY MAKING

ORIENTATION FOR:.

New COordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH.
CLASSROOM INSTRUCTION .

. .

4,
.REAL WOAK CREDIT FQR
EXPERIENTIAL LEARNING
ACTIVITIES A

°

Students receive six academic credits for thenen prOjects9
they complete annually. Project content is determined
based on graduation requirements to be completed.-

Evaluation *tope for each activity are negotiated between
student antstaff. Wpen students leav he program they
receive a dlirtification portfolio that c ins information
needed by college reiptrars, high sc ool placement
officials, and parents.

10 .

The CE2 budget is $125,000 per year, 80 pePcent of which is
. for salaries.

Two employee relations specialists assist Sponsors in
supervising students at the community site',

Initially the C2 Board Directors participated in designing
the program; currently this group of business, labor, and '.
community people serves in an advisory capacity.

New staff training can be'l5royided by existing Staff, state
dePartment of education or univerity/college
"certified"irrEBGE, or by NWREL...° A

.

All students must participate in carefully planned orienta-
tion activities that precedecOntinuous counseling, negotia-
tion and feedback activities_

t

,
Four evening sessions are scheduled annually:to prepare
and support employeeS viiho'worls with students on site; a
Community Resource Person's Guide td Experience-Based;
Learning was designed as I handy reference tool for

:employer instructors.

Individualized learnin ptns are baseff on .assessed student
needs. Student pr s are the program strategy for
fullilling acAe .cdurserequirements.

6 It

, CE2 students often receive adiianced jot placement credit
aped on their prograrryqpenences.

6.,

6



PROGRAM GUIDELINES

LEGAL PROBLEMS

LRANSPORTATION TO
B SITE

FOLLOW-UP STUDIES

COMMENTS

as

r

I.

41.

4

he.

..

a

.

Guidelines are available from the Northwest Regional. ,

Educational Laboratory. Names of contacts in most Mates.,
where NWRELi's EBCE model, is being used can be
provided.

Insurance liability, labor laws, transportation and the no-pay
issue have caused some legal concerns, but no real
stumbling blocks.

h.

Enrollefts provide theii* own transportation, use public buses '
or are transportedip theCE2 van maintained by the school
district.

Folloiiv-up data on itudents. will be available.

a.

.

4

.40R. v

.,..
* ... . .!

, a .
, - A4.;.. 84 1.

4
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PROGRAM - ADDRESS`'

'PU P

NATIONAL_M_OD_EL__

..

PUBLICATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED,

SELECTION PROCEDURE

r.

0. .

PLACEMENT PROCESS ft*

PAY .

. TIME AT WORK]
LEARNING SITE ";..,

GRADUATION:GtEDIT

ti

r.

Leadership. and:Participatibn
( Through the Ed System
eakRidge High S
600 S. Winagarci St.
Orlando, Florida 32809

To increase awareness and. involvement of high school
students in the history, evolution, and current operations of
volUnteering. The'rirogram involveS both academic instruc-
tion and active student volunteerism through placement in
community organizations. The ultimate gpal is to effect the
prOmoting and exchanging of volunteering in America.as
these students move into adult citizenship.

The program is sponsored by theLKellogg Foundation. under_
the Supervision of the National Information Center on
Volunteerism, Boulder, Colorado.

High Schbol Student Volunteers published by National
Student Volunteer ProgramACTION, Washington,q.G...

Forty-five students participated in the Oak. Ridge High
School pilot program in 1977-78.

4 The program is funded Ify the Kellogg Foundation.

Participants reflect the composition of the Oak Ridge
student bodyblack, white, male,ifemale, varied'academic
and income. backgrounds:.

;=-
Oak Ridge students self-select the class, Com.rinity
Volunteer LeaderShip, which' is offered durin*ie fall and
spril.terms. .

ABSTRACT 14

Participants are assigned to service sites based on their
expressed interests. Placement is handled by the Focal
Volunteer Service Bureau'staff.

Students are not paid as this is a voluotser program.

Partici4nts 'volunteer a minimum of four hours per we
for 'aighteen Weeks.

Students receive eiective'cr,pdit for their volunteer activities.

.
A

. eir

i9ovjOwed by Dokinas Welborn and Julift Wast/bUrn

, IN
lye.

' }

t

t e . .
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4. .*
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- EVALUATION OF
PARTICIPANTS

vet;.
,.

tl

"

41

,gt-r
SUPBFIVISION AT

-COMMUNITY SITE

BUSINESS, LABOR,
-COMMUNITY INVOLVEMENT
IN PROGRAM-POLICY MAKING

.4

ORIENTATION FOR:

New Coordinators/
On-the-Job Supervisors

Enrollees

COORDINATION WITH
CLASSROOM INSTRUCTION

A.

REAL WORK:64E1AT 0011
EXPERIENTIAL LEARNING.

-ACTIVITIES

PROGRAM GUIDELINES

.
,

1' teacher assigns a. grade based on cOss participation; !
(three elejst4week),*test scores, hotfrevolunteered, anf.f..ik;
diary kept unteer experiences. A

. - .

The 00. lit§ sch.gol. is nominal--1-duOitatina. lar$
w.e.r.egth)19nly'expent-6-in 1977-78, °

to,

Volunteer coordinators supervise students at the various
agencies.

The Nationalinformation Center V unteerisni confers
regularly with representatives from b ness-clabor; and
community sectoriias programs are designadland dissemi-*
nated nationally. '3"`

o

The local Volunteer Service. Bureau oonducts training
sessions for new coordinators. .

A three-week in-class orientation is conclucted for new
enrolleeS,

Students attend correlated class sesbi ns three days each
.week. Classroom curriculum includes:

Who Is a Volunteer?
How to Get. Involved.
Understanding the Voluriteer Experience.
History, Economics and Current Status of

Volunteerism.

,The class is also integrated with other classesch as Art,
Mass Media, and Corrimunications for volunteinrojects.,

Many students have been hired into full -time summer jobs
at agencies where they have volOnteered.

The National Ir.rmation Center on Volunteerism has
devel ed both gididelines and 'an eight-.unit Volunteer.
Curriculum. .



)4.

. LEGAL PROBLEMS ,
)

it
71. "

4 ; - N

,TRAN§PORTATCON TO .

;

,

FOLLOW-, STUOIE§.

COMMENTS

L. 0

Insurance was w question.. ArOak Fji e High Schools
t Students are required to haA either

b eboVered by a femily.
,

t 0
.e ,

,Students dene IlydrivEctq theii Wbrk saes.Some
mehts are made clb0 to school 9r home,so,stuqent can
'walk or ride a bike.

ollnsu'rantellapr

" ftv . '

None...

8tudenti completed attitude survey 'forms before and affer
the class. The'same forms were admtnistered to a control
class.

'87

1.°

I

.

r



PROGRAM-ADDitES*4
. 1..

4 -4.SaiLZ

PURPOSE'

I

NATIONAL MODEL

PUBLICATIONS'

diI ..

TAL ENFiOLLMENT*,
.

,

.

;FUNDING.SOURCE

42.1
:1

POPULATION SERVED
_ .; -

, .

SELECTION PROCEDURE

PLACEMENPROCESS

9

PAY

TIME AT WORKst-
LEARNINa'SITE

GRADUATIONCREDIT

SY

-petroit public S, chdOf SysteM.
5057 Woodward Avenue
DetrOit, Michigan 48202

ABSTRACT.15

. 1 . ri
a ''',1

... do

ii I
. ' 4

,f
To effectively blend educatronal experiences asid.7w.ork

"experiences. To provide students with an opportyrttY to -

relate to adults in a work setting. To provide students with :

an Opportunity to obtain an experience unique to their Owri
needs. To,expose students to a variety of ways
people earn money. TO make students aware ofithemeed for
good reading, writing, combutatiorial and decision-Making
skills.

None
-, % .

, .(--

High School Graduation Requirement No: 7 Outside of 4'
. Class Learning Experience, by DetrOltYblibchools.

. l' All graduates of Detroit public high Schools will be requirgd
to participate in 200'ho*of oUtside-of-class learning ".

experierices, Annually 00 students graduate ,friim
Detroit hi* sehOols. ,;..,:?; $ .34

a .;.. ',. ::, , ' \
Outtitle-Of-class leaning experiences' operational proce-
dures are funded with district, monies.

,
. .

All students grades nine thrdugh twelve enrolled in.Detroit
Public Schools.. '

Students are encour ed to seek eihtheir experiential '
learning placements

. .
,Regular schoo ounslioit*Will assume the responsibility for
validating stud s' k sites through foEms signed by .

Vir

.

Reviewed by-EleanoVones

:

employers and itturned.to school by the students. -

Some particibefiti paid, others will voluntegg.-

xTheOutside-of-Class Lttri rig E penance Cornmittee

::.

recommends talk students work five hours weekly fOrten
weeks during each yearof grades nine to.twebie or work'
twenty hours for three weeks, each summeit.

For 200 hours of work, stitents receive ten hours (one unit)
of high sc.hool graduation credit.

.

.111111B
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EVALUATION-OF.
PARTICIPANTS'

. COST

4 --
SUPERVISION AT
'COMMUNIT ITE

YN

I1VEss7utan,
c jjMIiN#TY INVOLVEMENT:
IN PROGRAM POLICYMAKING

M '

#

ODIENUTION FOR:

Counselors

Enrollees

N
On3the-Job Supervisors

COORDINATION WITH
CUS.SROM INSTRUCTION

. .

. REAL WORK CRT FOR.
EXPERIENTIAL Lamy NG

PROGRAM ,GUtbELI NES

LEGAL PROBLEMS
,

V

. .

The Work siiesuperyisor-evaluates participants using a
form. v

pirrently no additional cost to the school system2is
'involved. , .

-,

The student is supervise d by,:,
agrees to assume,a mentor-II
experiential learner.

; .
'.'/S"

he yvorksitesUperviSor who-
e respO *bitit,for the

,

It is hoped that these sectors. will contribUle by, (1) t
advertising the outside -of -.school work e.xperiette require-

, ment, (2) keeping the gititobl diStfict inform of-anwiyer
expectations of workers, (3) providing place ' t sites for
students, particularly entryAevel pOsitions tha Could lead'to
advancement, (4) developing list of jobs ap i priate for
students, (5) encouraging nonperticipating mbers-to
cooperate with the schools in this effort.

Inser*e training was provided regu ounselors cIyring
the spring, semester..

.....o.
Each student, pribr to beginning his/her
will receive son1e orientation rk,rea
job performance, eic.)-throug roup.oj

work requirement, I.)

piss, job seeking, r
esestions..!

. . . ..

A - - .
PresentlyEthere are none.

. -

English and Social Studies classes will' be used to introduce _

learning expence.

...
It is hoped that. emploVers will acknowledge-out-Of-School
lear'ning eiperiencesas work eXperience.Wtren making
hiring decisions.:.

t. V
Recommendati, ns for Program implementation submitted
by thepUtsid0f-Class LearnieEiperience Commit* in
the fall of 1978.. i' 4..

."

Federal and state employment laws and. regulations
included in.syllabus. "

.



TRANSPOterAtION TO
JOB. SITE

FOLLOW4 STUDIES

COMMENTO

9-

It;

Students will assume responsibility for .transportation.

None av4ilable as Prqgram has just been ipplementeb as of
September 1978.

C

ICI

4
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PROGRAM- ADDRESS

PURPOSE

NATIONAL MODEL

. .

PUBLICATIONS'

TO+AL ENROLLME)NY ,

7

FUNDING SOURCE

POPULATION, SERVED

SELECTION PRO EUURE

PLACEM T PROCESS

Reviewed by David W. Sher

ABSTRACT 16
,

Distributive/Education Program
Richfield. High School
7001 Harriet: Avenue, South
Richfield,. Minnesota 55423

Td.provide part-time ifork ex'perience' and related instruc,
.tiOn to students interested in pursuing careers in retailing
and marketing: .

Curriculuth.is drawn from the Marketing and Distribution.
Gyide published by Minnetota State. Department of laiOca-
tion and from the DECA Guide published by the DistribufiVe
Education Clubs of America.

The Distributor Magazine, published by the DiStriliutive
- Education 'Clubs of- America.

.

Approximately seventy indkilduals per year participate in
the program: forty seniors in two classes and thirty;
sophomores and juniors in another section. The distributive
education "(D.E.) option is designed as a two-year program.

The program is funded with. StateOcational Education
monies.

Participants are juniors and seniors in high school; 50
pence t are female; 20 percent are male. All are C average
to B erage students. Approximately 20-25 percent of .
enrol es are from second marriage families with incomes of
$10,0 $25,000.

Juniors may self-select the program. Students interested in
the senior course which involves a work experience
component must apply and be intereviewed by the D.E.
Cytordinator.

Students select their work sites based on their care
interests. They select dither from a pool of available
positions developed by the coordinator, or in some cases
they locate interest-specific placements which are investi-
gated and approved by the coordinator.

. Participants are paid between $2.65$3.25 per hour.

91
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TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

EVALUATIO
PARTICIP TS

aoST

SUPERVISION AT
COMMUNITY SIgrE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

jr

ORIENTATION FOR:
(-

New Coordinators

Enrollees'.

. ,

Ortthe-Job Stiperalsors

COORDINATION WITH
CLASSROOM INSTIINICTION

,
llonlor students generally work th tier *IV,
iiire to six day? per, week, ten mont phonate
ailed ginior enrollees do not PgijititiPa,
slIperience component un1044eYliakporrts0fted a
rarerequisite one-year D.E;.' otiiip.s*A:

,..
Slianiorstudents receive two preilii Sri tfor.
cen-thegob experience, assurn)ng.:g ~ar week-.13t
-ale job site over the twelve-week t eceive
ameothser credit per trimester fop ttlegiallilloneft.,

--ine work site superviSor e s
enraluate the student's perks ance,
eigrade for the two-credit work ex

tiveiy .$.

iabr

Anproximatety 50 percent of the tesdirse eater equirm-4
erent, and travel expenses are ovemaglib**6"Ral

yli9ikicaticin monies, the remalnin cosettri
district.

is rainingssposwor, selected byt
tericher-c sUpervises $P1-40elob:

Tlese sectwoctrepriesentedson 4.-::

-thiE- ir--,.

:. lir

NJ a ra 1444.
.,.

aiming:Are oriented by the Mir/Mescal State(
* ,

3eflartnieht of. 'Erzsacation and by iilukl.ffsitr ofick
_-_40tAt nestriltitive_Education Depart*

joikrralegratal appropria
Atmw4,,Chiled-in the classraem

.4 rirwfa-itees Stia oriented to the wointItt saw* by .t
r-alordinstarrn the classrpontitobre toPeY are

r' ea xi the workplace.

Jab wpm-visors are oriented at a13re~ lienlhar 4.y i;

ionlicel by coordinatorstand attends_ AE. Stildents
armi tial supervisor/sponsors.

ro

-DM'
as
nit terp
tyri is

-activities are coordinated with 101 e0x13erienbes
,dins /or communicates with amiliDriPm and

their concerns and expectatiolviin cUrriculum

92



REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM' GUIDELINES

Mott potenttial employers reaawd distributive edition
participation as training expeEenceti not work expeience,

or

eGuidelines Ore available andille reviewed with eat' treating
sponsor.

LEGAL PROBLEMS. None -Vas

TRAN'SPORTATION TO
JOB. SITE

-.FOLLOW-IAPSIOM/ES

COMMENTS

.
Enrollees walk, take the busAltravel-byatalit:

.40

One-, two- and three-year 16 flow-upg are condValled on
. each distributive educationsraduate. These wards are

kept on file

A number of activities are nig m tteifcmilintii* b.4r,e
m e m bership-to promatelt-4', t-.V.Thr, Wisinestzecter
including benevolent activtae;c,:aillaiihillW S#M inam !fishtail,
shows, employer-employesioncimes.andleotessiional:
business speaking engagements.

93

4

-NJ

iJ



V
\

PROD M,-ADDRESS

pusucUencitti -\

TOTAL:ENRoLLISENT

FUMMINMSOURCE

FOPULIFIOIKSERVED

SEEECIRAWROCEDURE

PLACEMMORPPROCESS

PAY

TIME AT IIRIORK/
LEARNINIRMITE

GRADUN CREDIT

EV LUNIRON OF
PA TICIPANTS

COST

Ifie;Liktollethers Program (DUO'S
Directiontroenter
9tiatitplain Valley -High School
Hinasbers Vermont 05461..

, ABSTRACT 17

Tbprovide an opportunity to earn credits; inferact with
adults inilve cornmuniti'and investigate a career. through
service anal: apprenticeship projects.'

There is a Veitriont State Department of Education model.

Phi Delta 1Cappan,- February, 1978, "Options in High School
fo Discipline." by Greg Sinner.. and J. L. Sinner.

v

.1 Three hundred tifty to:400 students participate in the DUO

Reviewed by Barbara F. Power

program annually.

The program is funded locally.

The program is open to anelselected by a cross section of
the student body, grades nine thripugh twelve.

Students self-select participation.

The student often selects his/her own community site or
he/she may draw on an extensive bank of sites collected
since the program's inception in 102: A DUO staff member
visits and evaluates each site. EXterisiVe interviewing of both
student and employer occlis to arrange a proper match._

Participants are not paid:

Most participants participate one full day a week for nine
weeies. Some participants work one day a week for eighteen
weeks. A few students work full-time for nine or eighteen
weeks.

Credit is granted based on the following .ti
1 dayfweek x 9 weeks = 1.5 credits. .;414,

Evaluation is done coopera ely among the student, the
program personnel, and the oh-Site mentor.

The cost of. DUO is $100$120 per student, based on
extent of participation in the program..

94
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SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
/COMMUNITY iNyoLIEMENT
IN. PROGRAM PoLl Y MAKING

ORIENTATION FOR

New Coordinators

EntOrees

Dii-the-Job Supervisors

, CO,ORDINATION WITH
CLASSROOM INSTRUCTION

'

REAL WORK CREDIT FOR 44

EXPERIENTIAL LEARNING
ACTIVffIES

PROGRAM GUIDE ES

LEGAL PROBLEM

TRANSPORTAT N TO
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

Sttiglehts are supervised by the on-site mentor-and staff
petiormel visit occasionally.

DUO has a community'advisory. board.
4 4- .

Orientation is R ovided.

Orientation is pro Med:

Otientation is provided.

Occasionally there is coordination between work site and
classroom activities. This aspect of the grogram will be
developed in the coming years.

9

. . ,

The extent to which employers view DUOli
4
s work

4 experience depends on the nature of the placement, which :
could range 'from working on a "Save.the Whales'project to

i apPrenticing as a garage mechanic.

Guidelines are available upon request.

Some concern has been expressed by the Department of
'Labor regarding possible violation of child labor laws. -

School buses are eised to transportDUO participants. Some
provide their own transportation:

Internal ongoing follow-up studies covering the past five
years are available.

4The
DUO staff consists of a director, a part-time teacher, a

half-time community coordinator, and a full-time secretary.
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4x perienced-BOst Career gorcation
N ational I nstitute stEitiucatibri
1200.19th St., N.W,

'Washington, D.C.41,11108

EBCE" is designed ,1-se ataacataada11111

ity, based career expatiation osiguaar
bdtween sthOol aratitementrearaint
experience throughitempileses
varied career exploattains_

t

CT 18

d commun-
s the gap

study and
ife skills, and

There were four name' =dee On !visas developed
by each of the fourilialiaving ries under
contract to NIE: Ammonia Erluutroasi in
Charleston, West Viripmala Far /0411~Listursilicm in San
Francisco, California. Slicrthwedt agillia 4kIrua:ati. nal
Laboratory in Portlaar_ Dregs n.lid Framer fotAEletter
Schools in Phitadelphia..Pennia....--

Tice, Community is the --eacher:. mon of the Four
EBCE Programs, correlate srm inpleirsentatiOn
materials (one set fOrmach or.ftlie ritedials), assorted
flyers, and evaluation worts

TOTAL. 1E,t111101i141 E NT As of February 1978 these. arestibmit 1.50ftirool districts
with one or more opeing silbas.areXit 14000 students
presently enrolled, atarit.20,000.-wricrhatillkompleted their:
EBCE experience, ant out 15410fkc 'ty resource
persons who are activey. Mt in EBCE
'program, in fiftyorvg asates alWterrftories

There are almost as many fuitIlAlressourdifts its programS..
NIE does not proviso f ds fo 'boil EBCE

t
programs.. Approxima ixtft ichool-diaricts'are utilizing
local funds, another = 'are (using VEA/Part D funds; six
are using CETA f en are using State funds of one kind
or another, another* ing restCher Carp funds, and .

several have put tompor -combinations of state, CETA,
Adult EduCation, Tfillr.30ecial Education, and local funds.

40 ,Fri*'tERVED
,.. . .

s; .

I.

I 19

cfr

----The program serves Awatitth graders through adults,
although the largest .;tains ale in the senior high school
(grades ten, eleven, anooelve). EBCEwas designed to
serve a cross section of-We-student body. In specific
instances, however, it has.itteensuccessfully used with

- dropouts, to mainstream mentally handicapped, gifted, low
income, and other special -r cis audiences.

ed by, Ronald.B. BUcknam
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SELECTION_PROCEWRE

PLACEMENT PROCESS

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

AP.

EVALUATION OF
PARTICIPANTS

COST

."

1

Ire application procedures vary, best presently all anudents
e volunteers and efforts are made to recruit the Deadest

'.mitlige of students possible, except in those cases where the
ifigra.in is targeted at special needle.

Alkelning'site 'recruitment and reelable-lance is`ia continuous.
ipcgss. Placement decisions awe made jointly bw
Wool staff and the student in Right-of the speatic..
academic project or career e ,', n that bew_aelaarices
glee student in his/her persona school -goals %ger y

eful processes haveheen : ' a ed for matcifielg
litudecd academic anditer lajlareet needs with egitortuni
ties for exploration in ._ con:minority. In these pies.
ittie student, the schooluataft angc-she community -eon
person all come to agallifigatarczon-the students pszoposok-
teeming activities.

.

In most cases, neither takillats-mer community reSOberret 16.'
persons or organiza 40 : In sites funded t ugip
CETA funds, eligiblerst are paid for their traialltg .-

activities.

Students are involved/W-1 sites fr:ormeight to
thirty -two hours per ifiFeek 1 y ing upon the EBCE model
implemented and thenfidividalalOudent's specific I g
objectives.

Students can par, -n all tipeszt credit. Thespecifici!Vit
earned for an projeiLdor actimity varies according kuihe
content and activitiewiecessary to c ?mplete the pfOnrct. In
the four EBCE modoeithere are no restrictions °ravine or
amounts of.academs--csedit which may be earned

evaluation criteria for each project are negotiatectl-ietween
the student and project staff. Complete sets of program and
student evaluation instruments are included in the-individual
model "Implementation Handbook." Third party evaluations
have shown that the EBCE models are equally effective
when implemented and adapted by local school districts to
their specific local situations.

. ,

Evidence shows.that-Once an EBCE program is running it
can be continued at local average per pupil cost. There are
some starting costs for materials, training of staff, and initial
program implementation.. These are ameliorated by the fact
that the program materials are public domain and may be
legally copied. Also, some state departments of education
are now prepared to provide the staff training and technical
assistance.

4e7
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:BM WS*
:COOMMINFTYMIMOLVEMEMT
INTIPROGRAMINIFLICY.MAICING

OMIENTATION4OR:

New Coordinators

The organization, selection, and approval process minimize
, supervision problems at the workplace. School staff

members are responsible for supervision.

The EBCE models require a community board to assist the
school in the direction of activities. This group is composed
of labor, business, government, service, and industry
persons and serves in an advisory capacity.

Staff training courses for new personnel are available from
the developer laboratories and from some state departments
of education. Soon, inservice and preservice training
programs will be available.

Enrollees The first two. weeks of the program focus on orientation.

Community iliesource Personnel , Each new community resource person is given an initial
orientation. Additional training sessions, are sometimes
arranged to meet local needs.

COORDINAVION WITH
CLASSROOM INSTRUCTION The EBCE program is the students' classroom instruttion.

The learning activities and projects are the program
strategy for fulfilling all school requirements.

REAL WORK CREDIT FOR
EXPERENTMIL LEARNING
ACTIVITIES EBC,E students can and sometimes do receive advanced job

placement for the skills learned in their EBCE program
activities.

PROGRAM GUIDELINES Complete program implementation manuals are available
from each of the fouprogram developers.

Appalachia Educational Laboratory
P.O. Box 1348
Charleston, West Virginia 25325

Far West Laboratory for Educational
Research and Development

1855 Folsom Street
San Francisco, California 94103

Northwest Regional Educational LaboratOry
710 S.W. Second Avenue
Portland, Oregon 97204

98



A

LEGAL PROBLEMS

111111RNSPORTATION TO
ail SITE

Research for Better Schools
Suite 1700
1700 Market Street
Philadelphia, Pennsylvania

Legal and insurance problems wend dealt with
some time ago. There are proceduam-the manuals to
follow that insure problems do not

Various methods are useddepenaling upon the physical
circumstances and the resoArces available. Enrollees have
used their own transportaton, school buses on off hours,
public transportation, special scribal vans, bikes, their feet,
etc.

FOLLOW-UP STUDIES Follow-up studies have been done.

COMMENTS Persons involved with the EBCE grogram from all around
the country have recently organized a National EBCE
Association.

99
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ABSTRACT 19

PROGRAMADDRESS Executive High School 'Internship PTgram
Instructional' Service Center
707 East Columbus Drive
Tampa, Florida 33602

PURPOSE To help able students explore career opportunities at the
management level before going on to college.

NATIONAL MOitEL " Executive High School Internships of America
473 Jackson Street
San Francisco, California 94111
Dr. Sharlene P. Hirsch, NatiOnal Director

PUBLICATION A package of nine step-by-step instructional manuals for
1 program developers, "The.Executive High School Intern-

ships Kit,." is available for $50. A monthly Coordinator's
Bulletin is published to share local program innovations.
HandbOoks are published for interns, 'sponsors, and school '

officials.

TOTAL ENROLLMENT

FUNDING SOURCE

.10

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS

Approximately thirty school systerris with models in eight-
een states enroll 2500 students a year. Approximately 60
students participate annually in the Tampa program,
typically, 25 fall semester, 35 spring semester. ,

Programs in local school systems are financed thrdugh
local funds. National office activities are supported with
funding from foundations, §overnment, and local district
contracts. The Tampa model has received Exceptional
ChildiGifted monies. .

The program serves primarily college - bound seniors, with
some juniors participating. About half are minorities and
women. The Tampa model enrolls seniors from the top 10
percent of the senior class, based on standardized test
reports and I.Q. scores. More female then male students
apply for the program.

Coordinators recruit in local high schools. Student's self-
-select participation or are referred by counselors and
teachers. .

Students interview competitively for available placements.
Some students interview with three to five sponsors. Both
sponsor and intern rank order their preferences which are
matched by the,coordinator.

Reviewed l4y JoAnn Hunter Duperrault and Sharlene P. Hirsch
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TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

^

EVALUATION OF
PARTICIPANTS 4

COST

I-

'SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR:

Ne*COordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM. INSTRUCTION

rho

_ Participants are nbt paid.

Interns are in their placements for a complete semester,
four full dayS a week, following the business hours of their
work site. On. Fridays, the intern, group meets for seminars
at placement sites conducted jointly by coordinator and
interns.

Participants receive the equivalent of a.full semester's credit
in standard academic subjects and graduate on schedule .

with their classmates. Grades usually are not assigned.
Some students elect independent study during the program
semester.

'Interns are evaluatedty their sponsors and by the
coordinator. The interns also evaluate their sponsors.

Costs include the coordinator's salary plus mileage, a $50
initial investment for the "Practical Program Development"
kit and/or $1,300 per year to-join the consortium and ..
receive workshops program materials and insurance fo'r
participants. .

The sponsor supervises the intern at the placement site.
The coordinator monitors progress through site visitations,
weekly seminars, interns' written daily logs, and individual
student conferences.

N/A

The national office conducts an intensive three -to- five -day
training. program for new coordinators. lnservice conferen-

foes for coordinators are conducted sally.

The sponsor supervises the intern at the placement site.
The coordinator monitors progress through site visitations,
weekly seminars, interns'written daily logs, and individual
student conferences.

Each spohsor receives a copy of the "Sponsors Handbook."

There is no formal coordination with extra-program class-
room activities.
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iikAL.NO.dRitti4E0e(fOR
EXPERIENTIAL: te0100.107

...:ActiVitnes ..

1410,9FIAM GUIDELINES

LEGAL PROBLEMS,

TRANSPOPTAliON TO
, JOB SITE

FOLLOW-UP STUDIES

COMMENTS

146/interns are hired by their sponsors, for parkAime .

embloyrnehtdurig summers and while finrshing.high
school r college.Some sponsors have provided.futi-time
employment after graduation. Recommendations from spon-
sors have reaultedin ernployment for many graduates.

.

Available upon request from national Office.'

'Nonk

E..,ponsibla for their o,, hansportation. Some-
ids have provided reduced cost, public trans0

tation,bawes.
o

The nations] model has been eValUated by Dr. Jerry-Walker
and Dr. Michael Crowe of the National Center for ReseatCh
in Vocational Education's F011ow-UOstudies on the. Tampa
progran;are not available. but 92 coordinator maintains.

ti cotIta4 through an arinuakeution.
,

Interns generally serve as.aesistants to sponsoring
'executives.

r.



PRO.GRAWADDRESS

:PURPOSE

NATIONAL MODEL. ,

PUBLICATIONS

TOTAL ENROLLMENT

A.

FUNDING SOURCE

POPULATION'SERVED

'SELECTION PROCEDURE

6f9
. PLA, ENT PROCESS

.4.

PAY

'4

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

COST

ISUPERVISION AT
COMMUNITY SITE

Reviewed by John vv

ABSTRACT .20

Hampden District Regional Skills Center
Ninth Grade Program
Springfield, Massachusetts 01105.

To provide work experience and an introdtiction to the
world of work for ninth.grade CETA eligible in-sahool
youth.

'None

HCMC Title Ill -C FY 79 Grant AgliCation.

One hundred fifteen Hampden County ninth grade students
will participate in'thrs program.

. The-program is funded under Title III-C YETP, for FY 79.

Ninth grade in*hoOl.youth who meet CETA eligibility
requirements.

SelectiOn by school guidance counselors through an
interview process..

N/A

participants are paid $2.65 per hour for industrial
...experience.

Participants workfive hours per week; for thirty-eight
weeks.

Students eceive academic credit,which will be
deter ed by Hampden District Regional Skills Center
arrangem4nts with each Junior High School. 4,*

uuldulwa CutinbelurS and HRD Skills Center Counselors
evaluate participants.

.;ozi of lhe pt i $120 bo3 Jb

I. 1'1 1 FLO .1,14 1 I till kul.. wlll atipol pat ticipants
dtrrhg inaudt, idl bAperlep,,e



BUSINESS, 1ABOPI,
COMMUNITY INVOLVEMENT
IN PROGRA0 POLICY MAkiNG N/A

ORIENTATIO koR:

New CookilAatOrs N/A

9

O

Enrollees Enrollees will receive orientation as a phase of the pro

On-the 4pt, OtiperAlsors Orientation is provided.

COORDINATION WITH
plrirdogusratriiifor

at the Skills Center.
CLASSROOWI II!cfRUCTIchs experience will be related to the care/ exposure

ogor FORREAL WORk
EXPERIENTIAL (EARNING
4CTIVITIE$

PROGRAM 0010ELINES

1\1

Program guidelines are available thro .h .the Hampden
,County-Manpower Corisortium.

LEGAL PR4ot-EM5 None

TRANSPORTATION TO
JOB SITE

FOLLOW -Up .0TUO/ES No

COMMENTS

Public transportation.



.PROGRAM- ADDRESS

PURPOSE

NATIONAL MODEL ,

PUBLICATIONS .

TOTAL ENROLLMENT

FUNDING SOURCE',

1

POPULATION SERVED

<1;

SELECTION PROCEDURE

PLACEMENT PROCESS

PAY

liS, luvvdd kr,

v

ABSTRACT 21

Labor Education Advancement Program
National Urban League
500 East 62nd Street
New York, New York 10021

To recruit and place minority workers in apprenticeship
programs, to recruit women for nontraditional jobs, and to
place older, experienced workers as journeymen.

Liu ,1 t.)

J

'LEAP al the Right.Direction," by
o

I 12+ I

Essence, March 19/d, "Fresh Focus on Careers."

The Builder, a quarterly publication.

Women's Affairs, an annual publication.

Qver 26,000, minority men aftd women have,been trained
through.the LEAP programcsince.its inception in 1967:

The Labor Education AdvancernentProgram.is funded by
the U.S. Department of Labdr and is administered by the
National Urban League.

Participants are minority men and women, typically ages
eighteen to thirty. A separate program trains-older' workers
for supervisory roles.

Young participants are recruited at high school career days,
through counselors, community agencieSi, and the media.

pelsonnel counsel the applicant regarding opportuni-
ties ifl variousVdes and then assist him/her in collecting
documents, sta yirrg for examinations'and preparing for tho
apprenticeship interview Enrollees must then qualify for an
apprenticeship through Me Joint Apprenticeship
Cortimittee

it 1., 1111 t.ti toAl tit 4.11114 d 111.3{,JtititOd ptS(Cel I

tclUe f we...4ge



TIME AT WORK/
LEARNING SITE

GRARUATION CREDIT

EVALUATION OF
PARTICIPANTS

COST

SUPERVISION AT
. COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY I NVOLVEivi L. I
IN ,PROGRAM POLICY MAKI,. A

ORIENTATIPN FOR:

New Coordinators

Enrollees

On7the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

Apprentices are employed and work regular oweeklY hours
depending on construction 'activity and weatider. conditions.
Apprentices are:required to attend job-related vocational
education classes as part of their 'learning process.

,

Apprentices may earn acedernic credit if prograrn-affiliated
vocational courses are taken'at.a community college.

Applicants placed are evaluate&by a supervisor on the job
site and by a union instructor in the classroom.

No cost to applicant.

Construction placements, are monitored by s supervisor

0,1 the hational level, members of the Trade. Union Advisory"
,Committee, community representatives from the Urban
League and members of the business community, Partici-,
pated in development of the LEAP Program: Each Project
has its own local advisory board of bOsifiessMen,
members of the Joint-Apprenticeship Committees and
public school and community college personnel.

Coordinators a,a oriented by 'a national LEAP training team.

Enrollees are oriented either ,individually or in a group
setting by local {EAP staftTopic areas inclUcl*Skills
acquisition, test taking and job site behavior.:

On-the-job supervisors aragnion trairied,:aod union
oriented.

' t 2

PlaCtvlswi it I;s d Ai < situation.

. an guigaii.h.,;., u, a a prockict of negotiations Lotweerl
Iv National urban aagiae and the. Department Of labor.

5



TRANSPORTATION TO
!0B

fOLLOW -UP STUDIES

COMMENTS
1*-

Enrollees provide their own transportation. LEAP staff may
assist enrollees in solving transportation problems.

Efforts are currently underway to design and implement a
follow-up study.

I
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TIME NT WORK/
LEARNING SITE/

GRADUATION CREiul.

tvALUATION Ot
PARTICIPANTS

tiOVItJVVOki 1,$). \74...

ABSTRACT 22

-earning Unlimited
orth Central High School

1801 East 86th Street
Indianapolis, Indiana

To promote the successful transition of youth from
childhood and schooling to adulthood and community life
through the development and demonstration of academic,
interpersonal, and survival \skilts.

Pi 1, . r(appa, Walkabout Program

Walkabout Newsletter published by Phi Dena Kappai
Bloomington, Indiana A

hree hundred fifty students. out of 3,500 at North Central
High School. ale enrolled in Learning Unlimited, an
alternative school within a school

I no pi Oglanl Id handed Uy local monies and by the Lilly
Endowment.

F'CAILICIpaitte d k,tuee section of the student body at
this large uroan high school. Most participants are juniors
or seniors.

Studelits sell seiect par Ilt,Ipat1011 and are the*nilltterv. iewed.

Students draw up learning contracts which' involve partici-
pation at specific community sites. Students select sites
which hold most promise for contributing to the completion
of the contract

t'ullik,ipaille dIC not paid

I .)1Vois,...111 Zito vdlleo tldsuJ uij
pups And terms Ul the negotiated learning coiltraot

%..14,01 101 ilie Sulu oC opooltIvO In tild4
led( !Wig di:1 I e ents involved in an English 1/1Jit4%/
(A)lititict might spend Lvvo weeps with an editor at a
oLlbliatiihy house

. I 4.1,

.1!), MOW ifi;
1,.1c.i 91. do //I In



COST'

SrERVISION AT
C MMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION ,FOR:

New Coordinators

Eniollees

"On-the-ilob SispevItora

;'COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT I OR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL. PROBLEMS

TRANSPORTAT RANA I k/

JOB SITE

OIL OW-UP 61101.....,

COMMLN

r

Per pupil program costs are the sameai for the.standard
secondary program.

O

Community resources agree to work with students at' he
community learning site

None

'None

Orientation occurs in the context of the Learning Unlimited
class,

None

uicis6rooin instruction and/or academic conferences and
community based experiences are mutually supportive of
r:rticipants' learning goals. Seven challenge areas serve as
guidelines for individual planning: creativity, field expez .

rience, research, decision making; volunteer service, cogni-
tive development, and practical skill development.

N A

ti

C.11110Cililcs it/C 4h/callable upon requ

t egai orobieino were tt1111Q1pated and thereby avoided
through consultation with the school district lawyer.

thin, tr1.1t1kr ctwipui tatiuii

.1.1rilciL di C.: u ,alicrl.rir,

.,.,. .I ..*.ri all 'holt 1.1, III., II ,,,,u11

Ilnlunitc,. An.efriatiVt, ,yra.n ()trials JniC,11,;(1 I. the
bldildold nigh school p, ugrain !hay elect one oi two oias.
t1111011$411 1 4:C111111W IIn.i inited



PROGRAM-ADDRESS

PURPOSE

NATIONAL MODEL

TOTALENAOLLMiNT

PUBLICATIONS

FUNDING SOURCE

POPULATION SERVED

SELECTION- PROCEDURE

ridvewed by Jul.r v. L..

Memorial Square Home. Maintenance Effort
Hampden County Ma-power Consortium.
CETA Prime Sponso-
310 State Street
Springfield, Massachusetts 01105

STRACT 23

°,

Under the supervision of am experienced union carpenter
and painter. a }tome maintenance team compysed of youth

maintenance and repairs toparticipants provide basic home ma
low income neighborhoOd homeowners. The oject direc-
tor addressed the problems of youth unemployment and
neglected, deteriorating housing in.the Memorial Square
Neighborhood of Springfield, Massachusetts whichhas
been.designated as a Community Development Block Grant
Target Neighborhood.

None

Gornmonwealth of Massachusetts State Manpower Services
Council Bulletin, June 1978

r mil mailiterianc(- -,elts. one pre-apprentice carpenter, one
pre apprentice pa4414ier

1Itie Iii u-, line , and Community De4lopment Block
monies

Hui heipants involved in the Memorial Square Home Mainte-
nance Effort are economically disadvantaged, between the
ages of sixteen to nineteen years old, and are youth who
have experienced little or no success in our educational
institutions. They are primarily high school dropouts. Fifty
percent of the slots are required to be Meg by females.

Hai ticipants involved in the current project were assessed
and referTed by the appropriate contractor. CETA eligibility
determinations are made by the Division of Employment
Security. Potential project participants then spent a week in
orientation and assessment at the Hampden District
Regional Skills Center. Here the potential participant's
needs and desires are assessed, and a determination is
made as to which available CETA services are commensu-
I ate with.the indiyidual's needs. Testifig and exposure to
different-vocational areas ere provided. After the client is
determined to have a need for the Title III-C work
experience, he/she is referred to the program operator who
has tne final say in hiring the client



PLACEMENT PROCESS The determination s to jab site placement is made by the
program director i conjunction with the enrollee supervi -.
sors. Whenever po sible, however, job site placement takes,
into consideration the participants' preferences.

PAY Participantaid-rarious amounts according to their job
classifications. MainItenance Aids are paid $2.6.5 an hour for
Tony hours until such time as they are afforded the
opportunity to transfer into a pre-apprentice slot where the

eft ate of pay is $4.33 /hour for the carpenter pre-apprentice
and $3.57/hour for the painter pre-apprentice. These

evailing Davis Bacon wagertzerftantisscs nneitirsne ClOrn the pi

they are:spending in the respective .

i4iid $2.65 an hourfor the twenty hoyrs per week
P they :it unc on the cleanup crew.

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

1

I

Due to the late start - update of the Memorial Square '
Project, a tnirty-five week program has been established.
Participants are paid for a forty hour work week. A
twelve-montn version of his project is presently under .

consideration by the De prtment of Labor for Fiscal Year
1979. ,

One year or apprenticeshi credit is afforded to preapprent-
ice participants by the app opriate trade unions. Unfortu-
nately the coordinative effdrts between Hampden County
Manpower Cipnsortium (HCMC), the Memorial Square ,

Citizens Cuuhcil, the Administrative Vendor for YCCIP
projects, and local school officials have not yet resulted in
the granting of academic credit for competencies learned

*von the job site. GED preparation, however, has been
stressed and HCMC will continue to negotiate with local
school officials to gain results.

EVALuAi ION Or
will ..A.3 pi ograin agent:, GIc monitui.d,

evaluated e,,d couhseled by an Administrative Vendor
(Northern Edudational Services). This Vendor is responsibie
tor the total administration of YCCIP projects in Hampden
County and is directly responsible to HCMC. Monthly
tracking dkild and counseling repqrts are submitted to
HCMC staff for evaluation of YCCIP projects as well as
aSsessinent of program operators.

.0b I 111c, thus ly liwu week IJILljet.i 4"3/.et 1
( 111 Inn plus considerable cpl.stet'al fo,iding fn.m Tip,

vi Davelopnieht Block G.aist funos
soot' viziol J aldr It.4 d11i1 materials



SUPERVISION AT )1
COMMUNitfSrper

BUSINESS, LABOR,
COMMUNITY. INVOLli 1:I
IN PROGRAM POLICY An

ORIENTATION FOR:

New Coordinators

Enrollees

On-the-Job Supt view u

COORDINATION wi 1 it
CLASSROOM INSTRUC

This project is supervised by two -a) journeymen carpen-
ters. These carpenters closely supervise the youngcarpen-
ter pre-apprentice, and provide overall supervision of the
cleanup crew on a half-time basis. These individuals must
be unemployed union journeymen carpenters who meet
Title VI eligibility. heir salary is paid for by Title VI and
Community Development Block Grant monies and is set at
prevailing Davis Bacoci rates. A painter journeyman supervi-
sor is also paid uhdes.khe same circumStances-----

Business, labor, and community, representatives are deeply
involved in program policy' making in Hampden County.
Refer,to Hampden County Manpower Programs by Jack
Goss in Experiential Education Issues anuidelines
published by the National Center for Research in Vocational
Education at Ohio State University.

rluw t p(rdO for this project would receive
orientation provided by HCMCItaff, Administrative Vendor
staff, and existing Memorial Square Council staff so that
new coordinators would be made fully aware of the .

program intent andthe level, of training to be provided to
the participants. 44,

An orientation w all,ne nrollees is provided by both the.
program operator and the ra e Vendor so that the
participant understands completely his/her responsibilities
as a participant

the uric oil th juo bllPel vIJUIJ tdkeb place at the
MenlUrral Square Citizen Council.

Ilt01111. 1101 ail participants bpeilL1 JI0 (1) week at
the Hampouin District Regional Skills Centel in Orientation
anu AsSesSme. nt where they are exposed to seral
voc..tional areas Additionally; participants are trained in the
safe updtation of hand and power tools by the respective
b(IlitI OW-PIS From to time Memorial Square partici-
panta ulher uolon work sites and shadow union
craltpersthit, at work 1 hiS type or first hati_d instruction is
then to the h,mbing rehabilitation sites at Memorial



REAL WORK CREDIT FOR 4 ,

EXPERIENTIAL LEARNING s

ACTIVITIES r The respective unions recognize the value of this project
type work experience and are currently oping to.place as
many as three ($) Meinorial,Square pa icipants into their
apprenticeship programs. Although th FY 78 project has
not yet reached its full lengthdue to.a late start-up date,iit
is assumed by HCMC staff thaj if the quality of training is
such_jbat ete unions are lboking to these youth to fill pbarce
appfenticeshirt slots, then remaining participants unable to
gain union employment certainly will have adequate skills!. for transition into private sector employment.

PROGRAM GUIDELINES The program operates according to a formal set of
guidelines which is available through the Hampden County
Manpower Consortium.

LEGAL PROBLEMS None

TRANSPORTATION TO
JOB SITE Most pal ti,,ipdrits.pluvIde,their own transportation, however,

a rental van is avdilable for transportation,of participants as
well as for the transportation of building 'materials to the

FOLLOW-UP STUDIES

COMMENTS

sites. -

None available at &ifs time due to the faCt that the program
is still in operation.



PROGRAM - ADDRESS .

a-

PURPOSE

NATIONAL MODEL

PUBLICATIONS

TOTAL ENROLLMENT.

FUNDING SOURCE

POPULATION SERVku

. SELECTION PROCEutifth

PLACEMENT PROCESS

PAY

it 1,A44444...1 L.)}

Oakland CETA Youth Program,
-1422 San Pablo
Oakle,nd, California 94612

(

STRACT 24

To enhance the employability of Oakland's CETA eligibi
youth population through the provision training program
that is based upon the individual prescription of services to
each client.

There are many CETA Youth Programs, but the Oaklandr.
Model is unique.

Oakland CETA Youth Program (revised 5/77)

Approximately 850 young people are served annually
through the program.

'1 he program is funded by the U.S: Department of Labor.

Ninety peiceni of paitosipants are in-school youth age
fifteen to eighteen. Eq'ual numbers of males and females are
involved. Ninety-two percentof the participants are minori-
ties. All are economically disadvantaged as defined by
income poverty guidelines of the U.S. Department of Labor.

YUllth ale recruited through the media'and through school
and ayenoy contacts. A stratified random selection process
is used. Ten pe.rcent of thd skits may be reserved for
candidates identified as having the greatest need f<or
service.

4L,

Placement is deterMined as a result of career exploration
activities with a CETA youth counselor at the career center.
This counselor maintains contact with the Oakland Youth
Employment Service. which maintainsg bank of approxi-
mately 400 jobs.

vvurk In pyt,11, rionpfurit eek,iois
Soma young people volunteer in the private for profit
sactol Some enrollees become involved'in on-the-job
training In the private sector and are paid Paid participalaa
ieceivemii.iirmini wage



. .

TIME AT WORK/
,LEARNING SITE

6

As each youth enters the program he/she is granted a
"bank account" of 500 paid hours. The student and a
counselor confer to determine what blend of services,
remedial instruction, career exploration, and orii-the-job
training, might best meet the individual's need.. The 500
hours must be used within a twelve-month. period.

GRADUATION CREDIT Personnel conducting these programs are all certified
teachers, thus students can receive credit for remedial
classes, occupational training, and work experience.

EVALUATION OF
PARTICIPANt4

,

-COST'

SUPERVISION AT
COMMUNITY SITE

% N..;

Program services such as student,evaluatisn are provided
by program subcontractors in Oakland% Subcdfitractors
include Oakland Public Schools, the Philipino community,
the Chinese community, and the Oakland Career Center:

LilsOlieeS are supervised by employers. Program coordina-
tors maintain weekly contact with these people.

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT t

IN PROGRAM POLICY MAKING Gotrimunity-based organizations form a Technical Advisory..
Council which makes recommendations for program direc-
tion, disseminates itformation, participates in program
evaluation, and 'makes policy recommendations.

ORIENTATION FOR:

New Coordinators

Enrollees

On -thc Job Supt..

COORDINATION WI
CLASSROOM INSTRUC

nbAL WORK Witt.' I t-uH
EXPERIENTIAL LEARNING
ACTIVITIES

co A., pi vvoli, c (ilGIIeiice gaming i5
thc: ,aree, Exploration component.

..
if 1.c+

JO'
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F01. OW=JA. STUDIES

4010-4401E

ALIMENTS .

. 4116w-up studies are available,

;

c.
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141: MODEL

PUBLICATIONS

'TOTAL ENROLLMENT

t .

1

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

O

PLACEMENT PROCESS

PAY

TIME AT WORK/
LEARNING SITE

ABSTRACT 25

OlEupatifon Wtirk Eiperience
Ward HIgh School

.5600 Scioto Darby
'Hilliard, Ohio 43026

Hamilton Township High School
4999 Lockbourne Road
Columbus, Ohio 43207

To proyide cademically disadvantaged y6uth with
employabilit skills and credited .work experience.

There is an Ohio State Model for Ocbupation Work
Experience (OWE).

Materials are available from the Ohio State Department of
Education, TradaLand Industiles Division

-OWE was initiated- in.1963 atseight pilot sites. In 1976-77,
725 programs were °pirating in Ohio. A typical. class
enrolls twenty studeil. Some high schoo's offer more than
one section. -

:\.

The program is funded by the State Offide of Education
with some federal vocational education monies.

. ,

Participants are pdteinial dropouts both. male and female,'
ages sixteen to eighteen,.who want to work.

StudentsSelf-sel 't OWE or are recommended to the
program by a co selor.

Some student locate their 6wn ernpfoyment. The program
coordinator I ate& work for others based on their occupa=
tional interests

Participaiits are aid., Wages average $2.65 to $3.50 per
hour.

Ideally students spend three hours in satiodl and three
hours daily on the, job. Some students choose to work eight
hours, after completing three hours in school. Some remain
at the same job site for three years.

Reviewed by Betty Corbin and George Hamric

117



EVALUATION, OF
PARTICIPANTS '

le

COST:

SUPERVISION'AT,
COMMUNITY SITE

t

s.-1/4 -..1 1 '.
,.'Enrollees earn one Or two creditsOnqua ly-for work

experience andone or two.for.coortituatedifassr am
.' higliactivities, depending on policies of the sponsorin

school. ,
0

.

BUSINESS, LABOR;
COMMUNITY,. INVOLVEMENT
IN PROGRAM POLICY, MAKING

ORIENTATION FOR:.

New Coordinators

Enrollees

On-the-Job Supervisors

.COORDINATION WITH
CLASSROOM INSTRUCTION

REALVORK' CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEQAL PROBLEMS

/.
-t Participants are evaluated on ;the job by theirsuO eviseor

foreperson.

OWE is entirely funded by the State Office of EAu ation.

The employer is responsible for direct supervision, but the
OWE coprdinator visits the work station weekly wh n The
student is irritially placed. Later, the coordinator vi its the'
site every other week.

. There is no local OWE advisory committee in Hilliard. In
Hamilton Township each School has an advisbrrcommittee

composed of local school administration, local businessper-
sons, and parents of students.

New coordinators attend a two-year series of serninIrs.
They are supervised by state personnel ip classroom
techniques. They, must becorrivicquaintEid with state rules
and regUlations defining the OWE Program. .

%

Enrollees are. oriented in an affiliated OWE course.

There are no on-the-job supervisors. Coordinators meet
individually with employers to describe the program.

Class instruction in the affiliated OWE,,course is related to
on-the-job experiences.

Participants learn aspecifiogkill and thus develop.ernploya-
bility potential.

Guidelines are available through the State Department of ..
'Education,.but programs are flexible and problems are
usually approached' from a local perspective.

Student wages have been withheld illegally.

125



4.

Students provide their own transportation.

One-, three-, and five-year follow-up studies are available.

1'19

1 g6



,
PROGRAM1ADDRESS OccupationillWor Adjustment .

Beery Junior Hig School .'.;1

2740 ,Lockboutne oad
Columbus, Ohio 43207..

To aid the movement of, students toward successful 4
completion of vocational or academia high school .

program. The itliirnate goal of Occupatibnal Work -Adjust-
ment is identical to. that of,the. regular educational program,
to produce well -adjusted, eduCated,,productiVe, and respon7
sible citizens.

Occupational Work AdjAistment is a program developed by
the Department of Educ ion'of Ohio:Currently 7,509

students in Ohio are enr The National Model is. the
WOrk, EZperience and r 'Exploration Program
(WECEP) as specified in the V tional Education
Amendments. `

, -.//
PUBLICATIONS The OWA Handbook is published byt State of Ohio

D.epartmentrof EduCation.

TOTAL ENROLLMENT' Between twenty to thirty students participatNn.the Beery
Jimior High. School program each year, "'.

at

FUNDING SOURCE The program is funded with money from federal, state, anti
local sources.

POPULATION SERVED Participants are ninth graders, fourteen to fifteen years old
who are academically and/or socially disad,Vanlaged. There
are no income restrictions.

PURPOSE.

NATIONAL MODELC

ABSTRACT, 26.

SELECT! 9N ,PROCEDLARE

PLACEMENT PROCESS

PAY

Partitipeots,are'seteCted ,by.tpe OWA coordinator in
.:ConsultailOn with teachers and CtOnsetorsi,,,poeictori.,01,eisia'.,-
are -g cedes,. 'atteAtIi(Oecqi...a e ntia No-benefit raft)
experience .1r

44/4 ."
44'...!';;;Ato,,,p;;;;;.4

-The coordlnatcf00§#0fifi.kM,
during the spri 66' andsurnfrier'#.00#0in
The coordinator locates a work..sife.111,
commensurate with the young pertOnirsintetirS0
abilities.

Participants are paid $2.65,inthe private sector' and -$i.84 in
the public sector.

_Reviewed byCharles EuTennant-

120
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TIME AT WORK/
-LEARNING SITE

GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

a

SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR, 1'
COMMUNITY INVOLVEMENT
IN PROGRAM POC1QY MAKING

OrTATION FOR:

New Coordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR ,
EXPERIENTIAL LEARNING
ACTIVITIES

OWA enrollees work three hours per day, five days,a week,
ten months a year. They attend junior high classes from ,

7:45 a.m. until 11:00 a.m.

Students receive. two credits (four semester credits), one for
a classroom-based;career related classitnd one for their
work experience.

The student is evaluated by the employewho completes an
evaluation form every six weeks, and by the coordinator
who assigns a grade for the work experience comppnent.

The total cost of the OWA student's education and
placement per year is $1,932.00.

.

The employer and-theco-ordinator, who-visits-eactrjob site
two to three times per week, supervise students.

The program advisory board consists of the principal,
counselors, parents, and employers. They are directly
involved in making decisions regarding specific students.

There is one coordinator at Beery Junior High who has
been with the program since 1674.

The coordigator works individually with enrollees from April
of the ninth grade to. prepare them for job entry.,

Coordinator orients new employers individUally.

The progriam coor.dtnator works with OWA enrollees ninety
minu.tes pier day in the classroom teaching English and a _r
career related course. Students spend an additional ninety
minutes in other courses at Beery Junior High.

Employers use the wo'rk experience placement as
preemployment screen. Manystudents stay with OWA jobs
as they go on to high school.

PROGRAM GUIDELINES The state of Ohio has developed a formal set of guidelines
for OWA programs.



TRANS, poRIATION TO
JOB

FOLLOW -UP STUDIES

COMMENTS

1G

Students under sixteen cannot legally work more than
_ twenty-three hours, per Week. Some students request longer

hours.

Enrollees use public transportathae.
,

Federal funding soUrcei4equire five-year follow -gyp study:
The first complete study wi11,be available in 1979.

Over tile past four yeaiS OWA students have averaged
$23,00 -year, per class, in wages earned. The New York
Times has featured the Beery Junipr High program as an
innovation in experiential education. -



PROGRAM-A DRESS

PURPOSE

'NATIOI IL MODEL,'

. .

.PUBLICATIONS

TOTAL ENROLLMENT

FUNDING'SOURCE

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS

PAY

TIME AT WORK/ \,
LEARNING Slit

ABSTRACT 27.

Pivot Corporation
3627 1st Avenue South
Seattle, Washington 98134

To provide employment, experience, and positive repords to
-,disadvantaged people with little or no prior experience such
as ex-offenders, long-term welfare recipients, ot{t-of-school
youth.

, .
. _ .

The National Supported Work Demonstration Project is
funded through a consortium of five federal agencieS and
the Ford FOUndation. The national program is administered
by the MariPo*er Demonstration Research Corpbration of
New York. (3 Park Avenue-212 -532-3200)

None

During 1977 Pivot enrolled,306 new participar&. Over the
past three years, it enrolled over 500 particiPaNs.

The program is funded. by Manpower Demonstration
Research Corporation, CETA,-Private 0.oundation Grants,
and self-generated revenues.

The average Pivot participant is a twenty-eight year old,
black male ex-offender &leased from a correction facility
within the past six months. The average educational level is
tenth grade; poverty income status is typical.

Participants ate referred from correctional facilities, work
r6lrase facilities, courts, nonprofit referral agericies, and by
word-of-mouth.

Placement is determined based on availability of jobs and
participants interests.

Starting wage id$3.00/hour with raises after twom-onths,
five months, and nine months. Participants can remain in
the program a maximum oftwelve months.

Participants work eight hours per day, five days per week,
for a maximum of twelve months. Average length of time
employed at Pivot is four to six months.

GRADUATION CREDIT No credit is given.

Reviewed by Stanley Barnes

123
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VISIONAT
UNITY SITE

BUSINESS, LABOR,'
'COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR:

New Coordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

FwAt WORK CREDIT FOR
'EXPERIENTIAL LEARNING
ACTIVITIES

,PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION TO
JOB ,SITE

Site superVisOrs evaluate participants.

Cost per placement is approxinfiRely $11,000.

Site, supervisors oversee trainees.

Pivot's board of directors includevepresentative'aom the,.
local business community, local government agenci , and ,

a member of the Human Resources Development Ifisfitute
of the AFL-CIO.

'N/A

Orientation is provided.

Orientation is provided.

Pivot offers some classroom instruction in basic job-related
math, construction skills, and on-the-job safety.

Pivot administrators define the experience gained at Pivot
as job experience and work adjustment training. Partici-
pants list Pivot employment on job applications just as they
Would any other job.

Guidelines are available.
N .,

Pivot Cqrporatiop works closely with law enforcement ,

agencids.and;ofticials to'coordinajapFogress of individual ''
particiPantS: Pivot is-visited occaCionally by' parole and
probation officers who come to check on clients' progresp
OcCasionally law enforcement officials visit looking for
personsuspected of crimes. These visits are handled'as
discreetly as p ssIble to avoid distractionsfrotrt the job and
to protect c fidentiality of the participant in question.
Other legal problems are minor business problems sucti as
collecting debts.

0

Workers are responsible for their own transportation. Most
use public transportation and some have formed private car
pools.
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COMMENTS

!:

Pivot Corporation is pne of thirteen operating units in the ,

National Suppoited"Work Project whi4h generates research
data on. supported work sites. information generated by thii
projectis compiled and analyzed` by Mathrna ca,.Inc.,
private research corporation in Princeton, New rtei. The
.research will test the feasibility of supported work as a
means of providing employment, training, find placement
services to hard-to-eMploy persons. Final re§ults of
research will be available in 1979. Annual: reports ere issued
by the Manpower-Der,nonstratiOn Research Corporation. ,^

. .

C
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TOTAL ENROLLMENT

N

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS

PAY

ABSTRACT I8

Pre-Apprenticeship Program
Bureau of Apprenticeship and Training
Plaza 9, Erie View Building

;Cleveland, Ohio

To provide high school seniors with vocational (raining an .

opportUnity to begin progressing toward a journeyman's
rating in the metal- trades or anyapprenticeable occupation.

The Department of Labor is piloting a national model in
Cleveland, Housto-n, Nashville, and New Orleans.

Progrdms were initiated in September 1977. No publications
are yet available.

Sixtysix high school seriiors are currently involved in the
program ITCHCIeveland.

The Pre-Apprenticeship Program is funded by DOL through
the Bureau of Apprenticeship Training.

Participants are seniors in high school who are -enrolled in as.
vocational education course.

Students are referred by vocational teachers and counselors
and are interviewed.

Students are placed in nonunion and union shops. Place-
ment sites are located by three program coordinatop,

Participants are paid minimum Wage or better.

TIME A WORK/
'LEARNING SITE Participants generiliySpend, a half dat at sChaol, and foUr

hoifs daily at the job site during the course of their senior

41..
GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

Coe

Reviewed by James E. White.

year.
40

Generally Students do not receive highgchool credit, but
they ,do get hourly credit which applies toward the 8,000
hour metal trades apprenticeship requirement.

The program, sponsor evaluates students.

Employers are reimpursed up to $1,700.00 annually per
student to cover wages and prograrri costs.
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-
kISINESS;.-LABORi,

4qMMUNITTINVOLVEMENT
1M,PROGRAM POLICY MAKING

ORIENTATION FOR:

NewsCoordlnators

Enrollees

or

On-the-Job Superv4ors

COORDINATION WITH
CLASSROOM'INSTRUCTION

REAL WORK. CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES
w

r' -
LEGAL PROBLEMS;

.

TRANSPORTATION TO
JOB

.
SITE

FOLLOW-UP STUDIES

COMMENTS

A Monthly report is submitted brthe employer to program
coordinatbrs at the high school.

The Northeait Ohio Apprenticeship Council composed of
representatives from the United Labor A9016y. the'EmPICiy-
ment Service, the Recruitment and training program,
various apprenticeship programs and from the business/in-
dustrial sector, is the established advisory board for the
"Pre-ipprenticeship Program." ?;

N/A
, . .

.

Coordinators conduct pretraining orientations where
grooming and winning work attitudes are-discuss d.

The pre-apprentideship experience is basically an extension
of the students' vocational education course work.

Employers acknowledge pre-apprenticeship preparation
4oward the journeymenrs rating.

Available from the Bureau of Apprenticeship Training or the
Department of Labor.

Apprentices in Cleveland use public transportation: Trans-
portation access is considered when sites are recruited.

None available at this time.
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NATIONAL MODEL

,PUBWATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

,POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS

"'P AY
f

7

TIME AT WORK/
LEARNING SITE`-

GRADUATION CREDIT

EVALUATION OF
. PARTICIPANTS

- Reviewed by Martha W. Dignan

ABSTRACT 29

Project Bridges
Sosnerswortrr.High School
Memorial Drive

.

Somersworth, New Hampshire 03878

To provide job training for students in vocational areas in
which the school does not offer programs.

None

Career Exploration and Skills DevelOpinent: The Community
Training Site Method

. .

Approximately sixty students participate in the program
each year.

Project Bridges is funded by federal Vocational Educatiori r,

Part D4unds (PL 90-576). .

Program participation is usually limited to juniors and
seniors. The program is open to both sexes, but more girls
participate than boys. Students come from both vocational
and nonvocational courses and from all ability levels
including special needs students. Many of the school's top
students are enrolled in Project Bridges.

Potential enrollees are interviewed by staff. Students may
select, from a list of open positions, the training site that
interests them.

Placement is based on the student's interests, abilities, and
in some cases, previoui coursework.

, 1

Participants are. not paid.-

Students spend nine to eighteen weeks at the training site.
They work two hours a day, five days a week.

One-half credit is granted for nine weeks (one term), 'and
one credit for eighteen %treks (two terms).

The tr;irr at the site evaluates the student's progress.
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:COST,

- SUPERVISION. AT
COMMUNITY

BUSINESS, LABOR,
COMMUNITY. INvourgmurr
IN:PROGRAM POLICY MAKING

ORIENTATION_FOR:__ _

New Coordinatoii

Enrollees

On-the-Job Supervisors

. ''COORD INATION WITH
CLASSROOM_INSYRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

i

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION. TO
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

f

The program cost the district approximately $93.00 per
student for 1977-1978. This figure includes one-third of the
community placement coor'dinator's salary, driver's salary,
gas expense for driver, aid reimbursement for,students
who use thei own cars.

The community placement coordinator visits each site
where a student is'enrolled a minimum of twice a terni.

All trainers.have been involved in program decision making
through workshops and informal exchanges. Trainers do
not have "votes," or stt on a board, but their opinions and
ideas have been actively solicited.

Orientation is provided.

Orientation is provided.

Orientation is provided.

The underlying idea of the project is to jar on-the-job
training in vocational areas not offered at the high school.
Job experiences are not systematically analyzed in a
classroom context, but the placement is usually related to
the enrollee's major field of study

rriployers regard Bridges participation as'work experience;
10-20 percent of, our students are hired fUll- or part-time at
the site where they trained. The 'trainer is not under any
obligation to hire trainees. *,

k...Jidelittes have been developed.

Thee have been no legal problems.

A driver hired with project funds transports sorrre students.
Others use their own cars and are reimbUrsed for mileage:

A copy of last year's (1976-1977)-follow-up study is
available on 'request.
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PROGRAM4DDRESS

PURPOSE

NATIONAL MODEL

PUBLICATIONS

Proiebt NOW
Findlay City Schools
318 Broadway
Findlay, Ohio 45840

ABSTRACT 30

. ,
.

-rd Provide the handicapped student with experience in a
work environment that will foster the development of
acceptable working behavior and lead to employment in the
cdrOmunity.

Norke

7 o 1) 1 l)pportt n Work proieCt F ik I jai C ,

Othdcls

tl

COMPONENTS Prevoational workshop; work evaluatiofilassesamerh
ter; five vocational skill classes; corn/ilk/0Y job statio IL

.

ernplovrnent. '' .

TOTAL ENROLLMENT ul le t4,114.11t2d titty senior high students and fifty junior high
students participate annually,

FUNDING SOLACE NOW is supported by federal Special Needs monies hinded
through the Division of Vocational Education, State Depart-
%fit CIEducation; by state school foundation Money
through the vocational units approved by the Division of
Vocational Eddcation; by locet.school funds for student

..)treris Pdrtation, and some facility expenses. Some teaching '
Personnel are Supportecf by.state Special Educati9n money.

POPULATION SEIWED

SELECTION PROCECRAE

4

PLACEMENT PROCrbs

Hsviswed by C.

Participants are EMP, hearing impaired, learning disabled,
and selected handicaPPed students age fifteen to twenty-,
One Most are enrolled in special education classes in one
of twelve home school districts.

Pik.4ect NOW is available to elatudents enrolled in special
eclOGation classes at the cooperating publicurb1

learning hardicapped students may :: horrsecdboylsteaQcthheerlearningteachers,
ueurislurs, and principals. . -
I, of hiyli stoJentb enter the prevocational workshop to
learn 9(91-ler& employability skills. They ar
through the work evaluation/essessMent Center,

processed

Irl a
and placed

ll class appropriate to their abilities andvocational ski
Intelests The. vocational teacher, after providing

community. workm training and some teacher-ski
ding laboratory

ski
exoeriences, if fers the student-to the work-study coordina-
tor fora coflIMurilty a01) training station, a part-firne, or
full time job



PAY

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS-

COST

SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION 'Ott.

New Coordinators

Enrollees

Pa cipants are paid for piecew6rk in the prevocation4)
workshop and receive entry -level wages ai job training s,
stations and community employment.

Junior high students workone to two hours daily at'the
prevocational workshop at The Project. The vocational
classes operate three hours a day.. At the junior class level
students may work part-time in the community. A's seniors,
students are expected to work at least part-time and usually
have full-tiine employment by graduation.

Participants receive one to four credits for work experience.
At most cooperating schools, work experience credits are
required for graduation.

Employers, work-study coordinators, and sometimes voca-
tionalteachers evaluate students on the job. .

The prevOcational workshop subcontracts jobs from various
industries. These jobs provide strident wages and part of
'the expense of supervision. The vocational skill classes
provide services such as the,following to the public at cost
level: printing, auto repair, food service. Students are not.
paid for time in class. Salaries for the community - employed
students are paid by the employer.

Vocational and special education teachers supervise prevo-
cational students at the workshop. In community jobs,
employers provide supervision.

Each area of the program has its own active community
advisory committee.

moctiij. and royuial stattings are scheduled tor.
all personnel

alb oriented through home vibita
school and interviews with students and parents ..nd
the vocationt.1 counselor

On the , I otriltua with we
yufS :All Li Vf ItS



COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES 4-

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION TO
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

6

-Special education teachers accompany students as they,
particlidate in vocational education training. Job,placement
is essentially the applied component of the vocational
training program.

Prevocational workshop experience and laboratdry work
experience in vocational areas provide the basis for teacher
recommendation to employers and the work-study coordi-
nators. Community job training stations and employrrient
are considered a part of the student's work record and earn.
work credit.

A\cailable upon request.

There have been no legal problems.

Participants are transported to the work site by bus or some
drive their own cars.

Follow-up studies and evaluation data are available for the
1977-78 graduites.



PROGRAM-ADDRESS

PURPOSE

NATIONAL MODEL

PUBL1bATIONS

TOTAL EN LLMENT

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS

PAY

0
ti

TIME AT WORK/
LEARNING SITE

ACADEMIC CREDiT/

EVALUATION OF
PARTICIPANTS

COST
,.A_

Hevie bu John

, va

Corporate .Headquarters
Recruitment and Training Program
162 5th Avenue
New York; New York 10010

ABSTRACT 31'

,

*-7"Tb-PiaCe minorities in apprenticeehip training programs and
to recruit and pike women in nontraditional jobs.

-

A national model based on the "outreach" concept
developed in 1964 when the Recruitment and Training.
Program (RTP) was incorporated.

Building for Tomorrow RTP, Inc.

RTP has fifty-six offices in twenty-three states. Approxi
mately four thousand recruits_are' placed annually.

RTP is funded by the U.S. Depaitment of Labor with
additional support from local CETA prime sponsors, state
and city governments, and t9undations.

RTP serves minorities and women age seventeen through
lixty, Most are initially in lower income categories..

Participants are rvrutted in churches, pool halls, schools,
unemploymentlifies,*and through the media that serve
minority communities.

Placement is determined based on the career interests of
the individual, current openings in the respective occupa-
tions and geographic considerati9ns.

ATP provides a placement and preparatory service. It does
not employ or train individuals.

lr

Eighty ,even percent of individualsplaced remain on the
job for one year or longer.

1'1:1100w:11as do not receive credit from RTP, howevernhe
organization does provide tutoring services for indrviduals
who want to complete the G E. D.

it

,,.1, ..141,. H.,. 4 vt.Aits414.:1i tOit)diSCHIJ or
ernployeirs

1,1u Lufr....t tk. ol



SUPERVISIONAT .

COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION OR:

New Coordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

ft*

LEGAL PROBLEMS

TRANSPORTATION TO
JOB SITE (

I

FOLLOW-UPSTUDIES

COMMENTS

.Forepersons or supervisors supervise workers on the job.

RTP staff metnbers Maintain close ties With local unions
and employers to monitor changes in contracts and job
opportunities. .

'A RTP training institute orients and trains outreach staff
members from iswoss the :ountry. The program is one'
week long.

Enrollees are individually oriented by RTP staff. The
process includes counseling on test taking, grooming,
interview skills, and work site protocol and responsibilities.

Same.as evaluation of participants.

Work closely with high school counselors and teachers.

.

The placement is in an actual paid working situation.

The funding source specifies programmatic guidelines f
each RTP operation. An executive staff meets monthly to
establish, review, and adjust operational guidelines.

A not-for-Profit corporation with adequate legal counsel to
resolve any legal problems.

Placed individuals provide their own transportation. In
emergencies RTP staff will assist with transportation.

RTP staff maintains contact with "graduates" and statistical
followvp information is available.

4



PROGRAM-ADDRESS

PURPOSE

NATIONAL MODEL

PUBLICATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

1/44

PLACEMENT PROCESS

Hovlowcti by Arlectt. rd r

Rockwell Adoptive School Program
Rockwell International
600 Grant St.
Pittsburgh, Pennsylvania 15219

To assist young people in developing attitudes and abilities
which will be useful as they plan careers and seek
employment.

SevOral Rockwell installations support similar programs.
The'prototype project (Advance Career Training Program)
is at Rockwell's Southern California Divisions.

ABSTRACT 32

zy

The Rockwell Adoptive School Program, September 1976
dune 1978.

Fifteen students arb involved in the Rockwell Adoptive
School Program (RASP). They are "adopted" by the
company late in their ninth 'grade year\and participate in
program activities through graduation.

Rockwell International funds the program for the students
participating in the Advance Career Training Program,
Public transportation tokens akfurnished.by the Pittsburgh_
Board of Education for this purpose. The students aVo have
a sales program where they earn money, establish a sales
account, and use the.profit to help defray expenses heir
annual tours.

.

The students are black, fifteen and sixteen years of age in
their sophomore,year, eight are female and seven are male,
with an average 'scholastic standing. They all live in tre----
surrounding community of families of average to low
income.

fhe westiognouse High School staff recommends several
students, who are keeping up with their studies but not
excelling They then interview with Rockwell program
advisors. To some extent selection of RASP students for the
Advance Career Training portion of the prqgram is basdd
on the match between the applicant's career interests and
positions available at Rockwell.

oboi itallveb hum public relations, graphics, reproduc-
hon. telecommunications and data processing departments
met during the summer with the RASP advisor and
chairpersoil to match student career goals with availabie
internship posiciong



PAY

TIME AT WORK/
LEARNING SITE

GRADUATION CREDIT

EVALUATION 'OF
`PARTICIPANTS

COST

SUPERVISION AT
COMMUNITY SITE

BUSINESS,. LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR:

New Coordinatqpi
On- the -Job SWervisore

Enrollees.

COORDINATION WITH
CLASSROOM INSTRUCTION

Participants are not paid.

Students are involved in job site.activities from 2:00 p.m. to'
5:00 p.m., two to three days per week, over the course of
three years,.

0.

The PfttsbUrgh Board of Education and the Rockwell
Advisory Board have arranged for students to receive one
credit per year for their.work experiences.

The department instructor develops goals and objectives for
each student assigned to his/her department. These are,
communicated to the student. The department instructors
send written evaluations to the RASP chairperson monthly.
Evaluations are sent to the school and credit is granted.

The school provides bus tokens for participants'Iransporta-
tion to and from their job site. All other transportation costs
are provided by Rockwell. Rockwell spends an average of
$1,500 per year on the program.

Rockwell employees volunteer as student advisors. The .

RASP concept was initiated by concerned employees who
had been involved with the Pittsburgh Youth Motivation
Task Force and wanted to develop a 'program with a
specific local, personal emphasis.

The policy making committee is limited to, the RASP
Advisory Committee and RASP leaders.

New coordinators and supen/isors for all phases of this
prograrn are chosen from RASP leaders who have been .

actively involved from the inception of the program.

Orientatiof i lb provided at the bebinning of each school
year

LIUVei ul Itt.; are enrolled in vocational classes
in whicii tiley learn skills which they apply at their Rockwell
placements, but there is currently little communication
between the Rockwell team and the high school teachers.



REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION 7
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

RASP graduates have not as yet been on the job market.

Guidelineg exist and are reviewed with the students
annually. ti

The company counsel has antjcipated and dealt with legal
problems. Currently, Rooky/Ws investigating the possibility
of paying students and is evaluating the legal ramifications,
i.e., insurance and labor union negotiations.

s

s use public transp(i,tati, I. I okens are provideCI by
001.

lit, first group of adoptees will graduate this year. In im
Rockwell will select a new group from the sophomore dais
at the same high school.

Of fifteen original participants, tenare still with the program
after three years. Rockwell is developing a scholarship fund
to finanCe college costs for program graduates.
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PAY

lieviewed by Jerry pow,

ABSTRACT 33

,70001 Ltd.
National Office

Ltd.,
Robscott Building
151 ChestnUt Hill Road
Newark, Delaware 1-9711

To assist and motivate young people to obtain and retain
unsubsidized employment .in the private sector, primarily in
distributive occupations. To provide preemployment train-
ing, job placement assistance, career education, motiva-
tional activities, and help in preparing them for the G.E.D.

The natidharniodel evolved from a pilot project initiated in
1969 th.rOugh a grant from the Thom McAn Company to the
Distributive Education Clubs of America. 70001 Ltd. was
forMed in 1976 as an independent, nonprofit corporation
and provides technical assistance and ,perViceSt(in.areas
such as preemployment training, job placement, and youth
organization activities) to local 70001 programs throughout
the country.

Going Places! (magazine); Update (fiew§letter); periodic pro-
gress reports.

For the sixteen-month period that ended July 1,.1.978,
enrollment totaled 4,000 anc1,3,000 were placed in' jObs by
thirty-five programs in sixteen states. ,

Currently 70001 Ltd. is funded at the natTalial leOel'through,
a contract with the Department of Labor and by,service
fees. Local programs generally are adminiitered;Ehid funded
locally, most often through CETA.

4

Participants, caned associates, are disadVantaged high
school dropuots age sixteen to twenty-two.

Associates are referred by school counselors, juvenile
justice agencies, social agencies, and CET" and are
recruited through peers and news media.

GUUrdillaW1 b work with employers to develop unsubsidized
job openings in the private §ector and work with associates
to help them select those jobs most appropriate to the
individual's abilities and interests.

1..ty the abbuciates standard, eCry-level wages,
which averaged $2 83 an hour for the sixteen-month period
ending July 1. 1978



TIME AT; WORK/4
LEARNING SITE

GRADUATION CREDIT

EVALUATION OF
PARTICIPANTS

COST

SUPERVISION AT
, COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION FOR;

New Coordinator\

Enrollees

On-,the-Job Superviuw 0

COORDINATION WI t II
CLASSROOM INSTRUC, r atli.

Asso'ciates may remain at their jobs indefinitely, however,
full- and part-time jobs are available.

Associates are not enrolled in scliool, thus do not receive
credit for work experience. They study to paSS the high
school equivalency exam.

The coordinator monitors associates in three basic areas:
prOgress in 'preemployment training, progress towards
G.E.D., and progress on the. job.

Wages are uneybsidized-and are paid by th private sector
emplOyer. This is a fad& contributing to 7 's lower
operating Costa.. The direct cost of $1,209 per job placement
compares favorably to the $3,761 national average for CETA
Title I prograrris.,

Program staff supervises associates at program site during
rArtteipation in preemployment. training, G.E'D. preparation,
and youth activities. On-the-job supervision is provided by
the department manager. The program coordinator visits
the job site weekly.

Each local project has an advisory council composed of
leaders from the public and private sectors who consult
with staff, often workrdirectly with associates, help identify
and meet community needs, and generate community and
employer support of the program. Support groups on the
national level include the Business and Congressional
Associates of 70001 Ltd

New Gout dinatuis are sent to the itational office for a
three-day orientation.

An a'SsuLiate olieututiun of up to three weeks precedes j
placement

1,o%)1011 'cul pulonnal en players individually at the
job site,

Midi t.,%, k)1011 iatot, 11/L) VI

I minify .Adoili,,nal training needs which are addressed
d1din9 ,Attar hours instrtAtion with Me associate.



REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES None

PROGRAM GUIDELINES Guidelines are available from the national office of 70001
Ltd.

LEGAL PROBLEMS

TRANSPORTATIOI4
JOB SITE

FOLLOW-UP STUDiL

COMMENTS

In .ome states, associates cannot attempt the. G.E.D. exam
until they are nineteenor until their high school class has
graduated.

Generally, associates are responsible for their own trat.,
portation. Transportation problems are c psidered befor
placement is determined. Some local 70 program
vans to help provide transportation.

° .

A 1976 study of 70001 graduates showed that 75 percent
were employed or furthering their education; 91 percentof
those Workirig were in full-time jobs; 30 percent were in
some form of higher education. Results of a second
follow-up study-will be available in the fall of 1978.

70001 is the only em loymertt and training program with its
own youth organizati n as a motivational component. The
youth organization ( 001 Career Association) initiates
humerous social, co munity and educational activities.
Local, regidnal and national seminars enable associates to
compete in work-related skills, such as job interview,

'effective selling, human relations, decision making, oral
communications, and cashiering.



PROGRAM-ADDRESS

PURPOSE
, .

NATIONAL MODEL IL

ABSTRACT 34

Skyline Career Development Center
777 Forney Road
Dallas; Texas 75227 ,

**,
Skyline is a multi-purpose facility which prOvides maximum
educational opportunities to the citizens of the Dallas
Independent School District.

Skyline was recognized by the U.S. Commissioner of
Education as a national model in 1973.

PUBLICATIONS Skyline Career Development Center published by Dallas Indtt
pendent School District.

Two hundred to 300 students Participatein the on-the-job
training component of the Career Development Center
Program. During the course of their high school eicperiencfs
60 percent of the Center's 2,000 students participate in the
on-the-job training option.

FUNDING SOURCE The program is funded by the-Dallas Independent. School
District\and through vocational education Monies.

TOTAL ENROLLMENT

POPULATIOI* SERVED

ISELECTION PROCEDURE

PLACEMENT PROCESS

Any student in the Dallas Independent School District may
enroll at the Skyline Career Center and .opt to participate in,
on- the -)b training.

Participants are graduates of skill training modules in fields
such as computer programming or electronics. After having`
completed the skill training component, a student self-
selects the on-the-job training experience.

Job site placement is based upon training level achieved
on-the-job training positions available, and instructor
recommendations of specific students.

PAY Haitik,iparita are usually pTid.
.4

TIME AT WORK/
LEARNING SITE

GRADUATION CRtbi

eVALUATION Or
PARTICIPANTS

It.. lay /vi .s

L)lAdualtb walk thitst i101/1b y (eittiei 8:00 a In to I LOU

a na. or 1 00 p in to 4:00 p ) for nine weeks.

:-)lticiolit.J LAIL. Jlvu, ..luatt III (AnlIguitc.alut1 With
training 1 rog;ani

Wit; All



SUPERVISION AT
COMMUNITY SITE

BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

New Coordins, .

4

Enrollees

On-the-Job Supervis

COORDINATION WITH
CLASSROOM INSTRUCTI,

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION TO
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

Initially the Career Development.Centerwas 'more expen-
sive due to equipment costs, but ongoing expenses are
approximately the,same as those of a typical high school.

Conducted by site personnel and periodical visits by the
school coordinator.

Cluster coordinators maintain close contact with local
husine'ss and lahnr leaders in their ?esnective

O.

S

10111 training package. This
. , i I ?Iva hours to complete. and.

I I n II I .onvicw skills, etc.

.takipersons, and, administration staff provide''FJ.,Ipervisiorr

r
The on-the-job training experiences culminate two years of,
skttl training in the field of placement..

.

Many stUdents become employed as result of work
recolds established during on- the -job training.

rj
GuidelineS vary from cluster to cluster.

There have been no legal problems.

tiuuII must provide their own transportation. At times
this restricts placement options.

h.uliow up studies are being conducted on a one -to -five-
year cycle with involvement from the Texas Education
Agellpy, the Research and Development Department of the
Dallas Independent School District, and itistructors of the
involved programs



c ,

PROGRAM- ADDRESS - . Student Apprenticeship Piograrrk
Enterprise for High School Students
1948 Pacific Avenue
San Francisco, California 94109

ABSTRACT '35

FPRP.P.Ak To
.

To place talented'high, school students in professional
I . apprenticeships.

1

. .
.

NATIONAL MODEL The Apprenticeships iri Career Exploration and the Medical
Apprenticeship Program are among many experiential
Options developed* Enterprise for High School Students,
a volunteer anization in San Francisco.

PUBLICATIONS A brochure,.Apprenticeships in Career Exploration, is
available:

TOTAL ENROLLMENT

S
FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDUHt

tfty-five students participate jonually in the spring semes-
ter Apprenticeships in Careef Exploration (ACE) program.
Apaproximatelytforty students take part in the summer

.Medical Apprenticeship Program.

The program ikfinancially'Supported by the.Junior League
of San Francisco, Inc.

Participants are highly motivated, academically talented,
higti school juniors' and seniors from public, private, and
parochial schools in San Francisco.

Last ear 153 .udents applied for ACE. After screening by
a re mittee, 55 were selected based on potential
and strength of career interest. One hundred eighty-five
applied for the summer Medical apprenticeships. After
screening and interviews, 43 were accepted.

PLACEMENT PROCESS Liu °flees die referred to participating professionals in their
respective fields of interest. Final assignment is made based
on interviews betweemstudents and these professionals.

.1
PAY lib die /tut paid Students participating in the

Medical Apprenticeship program receive a $400 grant upon
completing the program

TIME AT WORK/
LEARNING SITE , ,(_ , I IS . is, per vvc.uis dttel

)1 timing thk t.an,estor Medical apprentices
work Forty hotiis weekly for seven weeks during the
6111111. ICI

Reviewed by t inde .

I



GIF1ACIUA*10N CREDIT

:EVALA Tldhl'OF
APARitte ANTS

P

.COST

SUPERVISION AT 44
COMMUNITY SITE

BUSINESS; LABOR,
COMMUNIlif INVOLVEMENT
IN

. PROGRAM POLICY MAKING

ORIENTATION FOR:

New Coordinators

Enrollees

,On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUerlOk.

,

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES.

,:.:LIGAL PROBLEMS,

-TRANSPORTATION TO
JOB SITE

el

. COLLOW.UP STUDIES

-

COMMENTS

Many students receive graduation, credit from their home
high sthools.

Students are evaluated by their professional-mentors.

The cost is in time invested by.professionEll mentors rather
than dollars.

Mento'resupervise apprentices, they assign and review
tasks, monitor independent research projects, and advise
the student regarding, further training.

Supervisors are polled regularly and their feedback is
considerd a program policy is established.

Enterprise, for High School Students trains the volunteers
who run the program.

A group orientationis conducted by the coordinator at the
beginning of, each apprenticeship program.r
Supervisors ma meet with staff il requested to design'
apprentideship

. .
There is a "teacher of record" attach schoolrespOnsible
for. granting tredit.' Interns meet kiearlpi in small group
seminars with an adyisor to discgaS apprenticeship
:experiences.

Students,
. . recommin

ti

eceiVe employment opportt.4nities based on
from ACE supervisors.

DesCrigtion of goals and 'operational procedures is
available.

*
one

r.
Enrollee§ provldetheir own transportation.

Students,' supervisors, and advisors 'complete an evaluation
questionnaire at. the end of each pr ram. A follow-up
study is done after three years.

. .. ,

-144 1:5
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,IP

PROG ARAMDDRE§S

:PURPOSE

.NATIONAL MODEL'

PUBLICATIONS:'

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED'

t

SECTION PRA9PEDURE

, PLACEMENT.PROCESS
+

TIME AT WORK/
'LEARNING SITE

GR. AbUATsiON CREDIT 1

EVALUATION OF
PARTICIPANTS

.o

ABSTRACT 36

Vocational Exploration Program
National Alliance of Business

.380 Madison Avenue
New York, New York 10017

To educate needy youngsteis about the realities of work.

The national model was piloted in 1976 by The. National
Alliance of Business and the AFL-CIO HumaA Resources
DevelopmentInstitute (HRDI) for the Department of Labor.
The New York program is described below. .

The 1977\'ocational Education ProgramA Lesson in Work
Education by Irving Lipkowitz of the Public Education,
Association.

One hundred thirty enrollees-participated in the New York
Vocational, Exploration Program in 1977.

The Vocational exploration Program is funded by the
Department of Labor under Title fll, CETA.

Economically diiedvantaged eleventh and twelfth graders
with no prior exposure to business are eligible for the,
program.

The Cooperative Education Bureau of the Board of
-Education selects and icIeens students.

In the summer of T977, students were assigned at random
to ten units which werin turn assigned to three firm
clusters. One group of ten was placed with one employer in_
entry -level jobs.

Participants receive minimum wage.

Program lasted four weeks. Student groups of ten rotated
thOugh four, one-week experiences with four firms, spend-

. ing six hours per day at the site. One group of ten spent
eight weeks with one employer, in entry-level jobs,and
veekly seminars.

None

Company and program coordinators evaluated participants.

Reviewed by, Irving Lipowitz and Mary Bohen
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:SOUS ,nyasipm'AT
COIMUNITY SITE

BUSINESS, LABOR, '
COMMUNITY INVOLOEMENT
IN 13140GilAM POLICY MAKING

Y.

ORIENTATION -FOR:

New Coordinators/
On7the-Jab Supervisors

Enrollees

COORDINATION.WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS

TRANSPORTATION TO
JOB. SITE

FOLLOW -UP. STUDIES

COMMENTS
Cl

Employers are reimbursed by.Department of Labor for
student salaried and other program related expenses. Major
expense for mployers Was in time required to orient and
train partici nts: .

One coordinator supervise
job site.

group of ten enrollees at each

, . .

Fi een employer/spbcontractorsfrom.thirteen private firms;
e union; and one agency organized the on-site experien-

ces with technical support fromiational Alliance of
Business and AFL -CIO.

Program orientation was prOvided.by NAB/HFibi before the
students' schedule began.

Firms. provided extensive 'orientation.. tLsc----cThie ta-eequested

less orientation, more work.

None

It is doubtful that work credit will tSeijive6 as most
enrollees were observing and learning rather doing
actual work.

Vocational Exploration Program youngiters may:nbt be
placed in roles which augment employer profits or servibes,.
violate health and safety regulatiohs, displace members of
the existing workforce, or prevent the hiring of new or laid
off workers.."`

There have been no legal probliims.

Bus or subway fare provided.

P4rents, coordinators, business people in students reacted
favorably to the Vocational Exploration Program survey; but
all agreed that the program should include more actual
Work. Involvement was too passive. Coordinatorawere
especially vehement on this point.

The program design was altered in 1978 to provide more
actual work. Academic credit is being discussed with the
Board of EdUCation.
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PROGRAM-ADDRES

NATIONAL MODEL

ONS

? .9
TOTAL ENROLLMENT

FUNDING SOURCE

,a)

POPULATION SERVED A recent New York State study indicated that 25 percent of

Walkabout 's
Putnam/Northern Westchester BOCES
Yorktoiin Heights, New York 10598

To improve self- concept
exerci of lifelong prob

Walkabout as develo

ABSTRACT 37

through the development and
m-solving skills.

by Phi Delta Ka*ppa.

Walkabout: Exploring Paths to Adulthood published by
Phi Delta Kappa.

. .
Twenty -five. students participated in 1978-79. .

The Walkaboir is currently funded by a T itle.117=CGit, by
the FlOckefeller Family. Fund; and 6y fhe.local school
districts,.

high school seniors needed only an English credit to '

graduate. Thus, the program was designed fox bright
students who were motivated to work, butwere bored with
the traditional approach 'to education,

SELECTIPROCEDURE Students apply end `ire selected through an interview
'proceiss.

PLACEMENT PROCESS N/A

PAY Participants aipptpaid.
,

1

TIME AT WORT J
LEARNING SITE Enro lees are involved at a community site for nine weeks,

five hours per day, four dayg per we 'hey also
participate at a community service site in lieu oftWo full
weeks of school.

GRADUATION CREDIT studerz receive credit prorated dt 1g0 hours per one credit.

EVALUATION OF
PARTICIPANTS The community resource, the program advisor, and the

student cooperatively assess student growth. A passiincoin-

,
plete grading systerti is used. 41

.. ,.

s

COST With thirty studdnts and three staff members, the program
maintains the same cost per student asestandard high
school programs in Westchester County. -

.-c,

Reviewed by Peter Copen
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sUpiayisiON 'AT
COMMutirRSITE-.4-,

I
, I

BUSINESS, LABOR,.
COMMUNIT INVOLVEMENT
IN PROGRAM)POLICY MAKI

'ORIENtATION FOR

NOW Coordinators

Enrollees :

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCT!

REAL.WORX CREDIT .F
. EXPERIENTIAL LEARNING

ACTIVITAES)--:.

;..

.

AM. GUIDELINES. ,
LEGAL PROBLEMS

TRA RTATION TO
. JQBSIT

FOLLOW-UP STUDIES

COMMENTS .

.:
The community resource person supervises students on the
job.

None

N/A

N/A

r

-4. i
Some work site experiences arcoordinated with
academics.

The work experience makes students more credible to
Potential employers. Some credit has-been given towards
college degrees.

;
A set of clear guidelines exists forthe internship component
of the Walkabout. .

haft.

There have been no legal problems. BOCES supplies a
-letter-indicating coverage.

,

Students provide their own transportation.

None

The career internship is one of five activity components of
the Walkabout.

Wilderness
Academics
Career Internship

.Community,SerVice
'Presentation

Actual weeks of school

148

5 weeks
19 weeks
9 weeks
2 weeks
1 week

36. weeks



PROGRAM- ADDRESS
11 it ,

ptiRKISE.

ABSTRACT 38

Worcester Area Career Education Consortium
Suite 350, Mechanics Tower
Wordester, Massachusetts 01608

.

To operationalize the,assertion that: every high school
student in the Worcester area should-have the opportunity
to participate in some form of field experience education
(FEZ) before graduation, and all segments ofAhe commun-
ity (parents, liusiness, labor., goyernment and agency
personnel, etc.) should be involved in the educational
process.

ONATIONACMODEL Centralized community resource clearinghouses designed
to coordinate field experlenceeducatIorrexISt In many -:1-4,

w r

PUBLICATIONS

TOTAL ENROLLMENT

FUNDING SOURCE

POPULATION SERVED

SELECTION PROCEDURE

PLACEMENT PROCESS ,

'PAY
4

TIME AT WORK/
LEARNING SITE

states.

Policy Recommendations of the 'Worcester Career Education
Consortium is availabreatjtieconsortiuM office:

The program prOvides supportiervices for 300 students
from public and pai.ochial schools engaged in Out-of-
classroom learning. experiences.

The project is funded by the Department, of Labor through
National Manpower Institute, and the localseETA office.

In providing support to already existing programs, most
sophomores, juniors, and seniors, both males and females,
have been served: Individual students assigned by guidance
counselors have had special interests. They were either very
well prepared and looking for a specialization or were in

a need of special entry positions ancl.support.,

41-

Reviewed by Deborah Knox

.

Assignments are made through preexistig ogratry-vUns,-:..*
Selor referral:

"ei.i4

. .

'Placement involves Matching student interest with over.300
participating sites.

Students are not paid for:their experiences.

This is determined on an individual or programmatic basis.
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COST.

SUPERVISION AT
COMMUNITY. SITE

BUSINESS, LABOR,
'---commuminurNvoLVEMENT

IN PROGRAM POLICY. MAKING

ORIENTATION FOR:

New Coordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
'CLASSROOM INSTRUCTION

REAL W9RK CREDIT FOR
EXPERIENTIAL LEARNING
ACTIVITIES(

PROGRAM GUIDELINES-

, LEGAL PROBLEMS

'

High schoo 9raduation credit is awarded if the student is
.enrolled in a rrrial program. One to two creditemay be
awarded depending on amount of time spent on site.

Individual program operators evaluate student§ ased on
program objectives. The consortium'will alske luate
students starting September 1978.

There are no direct costs at this point.

School personnel are responsible for monitoring. '

The policy recommSdationa of the FEE program .invOlvede
variety of interest groups, and they continue to be involved
as'the'program is eValtiategl and new direotions identified.
Individual school prOgrams.may or may not have this
involvement:

Orientatio*sessions will be held for educational personnel
on how the FEE program, operated through the clearing-
house, can support them.

Students are individually oriented to specific job sites by
counselors and supervisors.

Orientation takes place when supervisors agree to-partici-
pate in a FEE program; specifics are hakled as they arise.

Orientation sessions providedwill encourage teachers to
make these out-of-classiropm experiences an integral part of
the curriculum.

Work credit is granted in most cases.

Guidelines,are.in preparation now and will be available in
September or October of 1978.

There is a minimal age requirement of sixteen in twardous
areas. Generalized rule that no work performed bY'a student
Can result in "profit" to organization has also presented
problems.

150



NSPORTATION TO
Eir SITE

a

If transportation is the responsibility of the school, bus
.passes are given. If transportation is not the responsibility
of the schodl, individuals provide their own transportation:

v.

FOLLOW-UP STUDIES Evaluation results will be available in September.

COMMENTS

r

v.

a
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. PROGRAWADDREST

PURPOSE

NATIONAL MODEL

re"

Youth Employment and Training Program
Chicago Public Schools ,
Room 1122 4

228 North LaSplle,
Chicago, Illinois

To help students develop employability skills, arattitudes
through work experience to which they would normally not
have access due to a locally depressed labor market.

ABSTRACT 39

The national model is described in the Youth Employment
and Demonstration Prefects ActCETA Title'Ill C.

PUBLICATIONS None

TOTAL ENROLLMENT Since the program's inceptioh in January 1978, 675 youth'
have been employed. The program will be expanded in the
fall of 1978.

FU DING SOURCE The program is funded by the U.S. Department of
LaborCETA Title III 3.

POPULATION SERVED

O

SELECTION PROCEDURE

ts are in-school youth, age.sixtpeh to. ighteen,
from families below the 85 percent level of the I er living
standard income. Most are juniors or seniors_

Enrollment quotas are allocated to-each high school In the
district. High school staffs screen arid recommend candi-
dates. Enough stu1ts apply to'fill twice the current
allocaticSn.

PLACEMENT? PROCESS ' Pladment site recruitment o urs after participants are
. selected. S' .re mall :: in responseio students'

expres G career interests and transportation conpidera-
tio Students are employed in the private sector.

PAY

TIME AT-WORK/
LEARNING SITE

'GRADUATION CREDIT .

4

Reviewed bytDon NeWberg

Students are paid at least minimum wage.

Students attend school half a day and work half a- day over .t.
;..the courseof one year. Most arrange their schedules so that
they essentially work during late afternoon or morning

hall slots.

Students do not receive credit..

) 152'
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EVALUATION 0
'PARTICIPANTS

COST

SUPERVISION AT
-COMMUNITY SITE

1.
.

:,BUSINESk LABOR;
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

k

ORIENTATION FOR:

New Coordinators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK CREDIT FOR
EXPERIENTIAt LEARNING
ACTIVITIES

PROGRAM GUIDELINES

LEGAL PROBLEMS,
..

TRANSPORTATION TO
JOB SITE d

.

FOLLOW-UP STUDIES

COMMENTS

w.

Nohe

Private segtor employers are reimbursed fdr student.-salaries-
with Youth Employment monies from DOL.

students are supervised by private sector employers.

'The Chicago School Board has a standing Advisory Council
for Career and Vocational Education composed Of buSiness,
'labor, and community leaders in Chicago. This board
advise's the. Youth. Employment and Training Program

o
Ongoing inservice programs are available for new program
supervisors.

Enrollees are oriented by their training by supervisors two
hours daily during the first week of program participation.

.

Site. supervisors lire individually drientedto the program by A

visiting program coordinators.

\
Counselors ancitwork experience personnel condUct
monthly employment seminars at the iikh school. These . .

sessions are often attended by nonpapants interested in
now to go aboUt getting and holding a job.

Students' job site activity is pure work experience.
11

The Deptment of Labor disseminates a formal set of
guidelin for program administration.

None

Enrollees generally use publiC tran§portation.or walk to the
job site.

'None yet.

153
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PROGRAM- ADDRESS

PURPOSE

z

NATIONAL MODEL

PUBLICATIONS

TOTAL ENROLLMENT

`FUNDING.SOURCE

POPULATION SERVED

SELECTION PROCEDURE

RAC NT PROCESS

PAY

TIME AT WORK/
LEARNINJ SITE

GRADUATION CREDIT

.;

Reviewed by Bobiness

(
A

r ABSTRACTI
at '''..

YoUttf Conservation Corps
t.. Ranier Nation/II park b

,.,.lisongmire, Washington
o

To provide summer employment and training and environ-
mental awareness for youth ages fifteen. to eighteen. The
program stresses work, learning, enVonmental awareness,
and social awareness. Today camps aresponsored by the
five branches pf the Department of the Interior: National

." Park Service,kish and Wildlife Management, Land Manage-
ment, Reclamation and Indian Affairs. In 1979, forty-four
camps will operate in the state of Washington alone.

A pilot project was conducted at Mt. Rainier in 1971-72.

Department of Interior's Annual ReportYouth Conserve-
tionCorps-1977._

Approkimately thirty-five to forty young people will partici-
pate in'the Mt. Rainier camp in the summer of 1979.

The program is funded by the Department of the Interior.

Participants are Washington residents, twenty, males and .
enty females.age fifteen through eighteen. Enrollees
pr= ant all levels of income and academic status.

Applica ions' re circulated throughout the state in late
winter and in the spring. The State mployment S9purity
Department randomly draws name'sof participants from the
large pool of applicants.

Selected enrollees are randomly assigned to the various
camps.

Participants are paid approximately $900 plus room and
board for the eight-week session.

Participants fork eight hours per day. The.y are divided into
five crews'of eight workers eactr. These crews rotate
through approximately seven projects, depending on needs
in the park during any given summer.

The granting of credit is determined by participants' home
schools: Up to three quarter credits have been given for
workieoetIttirs.0,,4ecolo6y, and physical education resped-
tivelys.VOilegErCredit is available through some programs.

154
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1.'EVACUATION'OF
_PARTICIPANTS

or

'.SUPERVISION AT
COMMUNITY,SITE

,BUSINESS, LABOR,
COMMUNITY INVOLVEMENT
IN PROGRAM POLICY MAKING

ORIENTATION .FOR:

New Coordihators

Enrollees

On-the-Job Supervisors

COORDINATION WITH
CLASSROOM INSTRUCTION

REAL WORK. CREDIT4DIi
EXPERIENTIAL LEARNING
ACTIVITIES

PROGRAM GUIDELINES.; -.

LEGAL PROBLEMS

Ptiticipants,are evaluated by a staff of thirteen supervisors
from George Williams College. The YCC program has beeri'V,
subcontracted to the Department of Ecology at the college.

The program costs approxiMately $2,000 per enrollee,
including enrollee's salary, board and rborn, and
supervision.

Employees are supervised by the ecology students from
George Williams College, who act as crew leaders and
ecology instructors.

Longmire, Washingiton is a village surrounded by Mt.
. Rainier National Pali. The community,labor and business

Sectors are-embodred in the park service. Program and park
service personnel work together bn a daily basia.

All key staff Of the DepartMent of Interior Youth Conserve-
tion Corps (YCC) attend regional orientation programs
Conducted each spring.

Enrollees are orivited by. taff at the residential camp. The
orientation includes an eight-hour first aid course and
instruction in work safet

Superyisors are trairied by Geagge Williams College,.

.1

Tailgate sessions in safety-and skill development are
conducted daily at the wor sites. he staff is committed to
integrating ecological concepts int the work component.

, Park service personnel,provide appr riate skill training in
carpentry,Noorticulture, painting, etc.

.

Some program alumnishave gone on to work in various
resource agencies and state and national parks based on
experience gained through the YCC.

AC-

Available on request.

. Camp directors abide by the Department of L'abors,rulirgs
on child labor especially as it relateslo heavy equipment
operation. *

(155
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TRANSPORTATION TO
JOB SITE

FOLLOW-UP STUDIES

COMMENTS

4

,Enrollees live in small cabins and a dormitory in the park.
They are transported to work sites in park service -
vehicles or they pack into some sites..

See "Publications."

ti

a.
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