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. athic ‘is'/deeply entrenched -in Alberta stuients and that they appear
‘pconfident! in théir ability to succeed. Validity of the scales were
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PREFACE
o . .
, o
-'The.Minister 3 Advisory Committee on: Student ‘Achievement (MACOSA)
was established by ministerial order in October.lgzﬁ in response to,
growing concerns expressed by the public at large, government, labor,
business, students and educators regarding the quality -and standards

of basic. education 1n A]berta ’ C ,/V -

MACOSA commis51oned*a number- of studies, primariiy to provide
basic information for a suMmaqy of current 1eve1s of ach1evement in
Alberta and to provide baseline .data for future assessment. These

achievement studies and (3) other s ies.

studies fell 1nto~three categories (1) pre11m1nary studies, (2) ‘/)

This study, velgpment of Sca]es on Attitudes Towards‘the World
of Work, was commissioned to develop and validate a3 test to assess the
Jf attitudes of Alberta students towards the world of work.

~

This report, which represents the f1nd1ngs and conclusions of the
}, researchers, was presented to MACOSA as 1nformation

. Fy
»

This report co;stitutes the.administration manual for the Attitudes
~ Toward the World of/Work instrument. For’ the technical manual giv1ng the

background to the development of “the scales and the necessary data tables. °

please contact the Regional Office of Alberta Education, <he Supervisor

of Guidance and Counselling, Alberta Education, the un1ver51ty libraries

; or E.R.I.C. The title of the QBchnical manual 1s Deve]opment of Scales
K\\; On Attitudes Towards the World of WoFk: Technical Manua], March 1979,
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" Attitudes Towards the World of Workk = = . - .

'g{‘Background

<

During the past two years The Minister s Advisory Committee on
Student Achievement (MACOSA) has been investigating various aspects of |
student achievement.in the province of A]berta._ The activities of MACOSA-
and ‘its various subcommittees have ranoed from surveyihg'the'opinions of
A]berta citizens about student achievement to assessing levels of student _
achievement in core subjects. h
| ~ As one part of the MACOSA activities. a subcommittee was&struck‘
~to investigate the feasibi]ity of assessing objectives in the affective .
~ domain. As a result of the deliberations of the MACOSA Attitude Test
validation Steering Committee. a study was commissiqned to develop and va]i- :

date an instrument for assessing student attitudes towards the wor1d~of
work. = . ' ' ! .“

' The Steering Cmmnittee de]ineated five dimensions of this topic

for 1nitia1 consideration These were:

Attitudes towards earning a living. )

Perceptions about employer expectations.

Perceptions about available opportunities.

Relevance of school preparation- r‘emp]oyment. ™y
Characteristics of desirab]e jobs

In recommending the development of the instrument the Steering Committee ex-r

pressed optimism that the instrument would be capab]e of providing useful

feedback about the attitudes of groups of students to teachers. schoo] _
- officia]s. and thegpub]iq'at_large. The Committee was 1ess~optimistic re-

3,80 b
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garding thedinstrument s immediaﬁe potential for prov1ding diagnostic in-
formation about indiVidual pupils,. and noted that the appropriate use for- the

instrument would likely be to collect information about groups of students in
.. o~ ,
. classes, schools, systems .or in"the -province as a whole. . ‘<::::;;.

v

. . v PR . 1
5 o L Literature Review

‘ .
N , v -

- - The domain of :lttitudes Towards Work" is a continuum that stretches‘;
from pegsonality characteristics that relate to job- selection to opinions

N about work activities. There are several ex1sting instruments that purport o
L f :

,to measure the relatively enduring values that are found at the "values" end N
.

-

of the continuum. At that end; persgnality characteristics such as values,"
Y are matched ith pr descriptﬁbns to form Job preference .scales. Such scales

.- as the Strong Vocational Interest Blank are examples of these, and they are

S

&
Jy&ed to guide students Jin’career selection. / |
Moving from the values end of the continuum, to the opinion end .
o an area 'is encountered at which values begin to blend into opinions. This is.‘
) ;;.‘ the area in which a person s view of the world of work is important. It
‘ is’not.a value, because it'is:not necessarily a strongly held,_enduring
trait, rather'itkis an attitude,"perhaps even an opigion that changes from .
‘one'month to: the next as a result of experience and personal growth It is-
,_ toward this rather vague area of attitudes that the present study is directed
| "Little work seems tb have been done directly on high school and
.junior high school‘students attitudes, perceptions and”anticipatioﬂs about
the,world of work;_in_spite of the numbér of occupational preference scales, -
. and'work‘values inventories that exist Specifically, little has been done

on perceptions about employers, and about perCeptions about the adequacy of .

e
e
3
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7training that students receive' This is probab]y because most test deve]opers B
n’prefer to make their tests 1ndependent of a particular social ‘and economic h
context ‘In contrast “the present study seeks to inquire about students -
attitudes towards work in the very context that they are likely to be
',entering Thus the instrument under development is directed towards students
thoughts and be]iefs about working in the Alberta context
- While attempting to deve10p an instrument that caters to the Alberta
. environment, the authors were aware that some guidgnce was avai1ab1e from
previous work on work values. C]ear]y one influence ‘on opinions and attitudes |
are the va]ues that are he]d by a person and so the values measured in the
¢ \bublished tests provided some clues as- to the dimensions that shouﬂd be
covered in the present project . : >// - v
’ - An extensive review of the literature indicated that the most
common- motivational properties of jobs appeared to be ‘salary, job security.
working with peop]e. prestige, leadership. achievement he]ping peop]e. se]f,,
’ development, working conditions, ideas, independence, interesting work.
creativity and fringe benefits. Less common, were such characteristics as ™~
being boss, adventure. company reputation, sex discrimination recognition,
and way of 1ife. .

. o ) v ’
- . ¢ N , LY

__Instrument'Development-

]

b

Using the literature review and the Steering Committee s dimensions
for guidance, the authors created a large poo] of statements about‘the wor]d -
of work. Students were asked to indicate whether they strong]y ggreed with
each statement. agreed with it, disagreed with it strong]y disagreed with

A |
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it, or if they were uncertain about it Ihis kind of questionnafre which >0

is known as a Likert Scale, is ‘commonly used in opinion research because i
.

allows the researchers to obtain respondents' opinions about a large :i;ﬁzf

of topics without requiring a large.amount ‘of time= - / BEREE

* From the pool-of statements'»two preliminary forms of the instru-

. ment were createﬁ Each form consisted of l25 items, and was administered L

“to approximately 360 students from Med1cine Hat, Lethbridge, Lacombe and- Ponoka.

.'The tudents were in grades 8. and 11 (with about. one half at each grade level)

'interesting qbservations The students from the sample seemed to have a

Although the sample used for the preliminary study could not’ be

7 .
considered representative of the province as a whole,,the{e were a number of

A

3

pretty traditional and responsible view of the world of work. They seemed =

to appreciate the importance of-hdrd work, they appeared to have a faith in’

* - the economic’ system s ability to provide them with meanjngful employment, and

“they seemed to have confidence 1n their own ability to succeed. '

A careful study of the items was made“to see which items were co

‘ ambiguous, poorly worded, or beyond the comprehension of the students ‘;‘

Further analyses were carried out to see if the 1tems could be cluster%d

into'scales. Based on these analy ,eit was decided to create a revised;~A | o

. form of the scale using 75 items that were gr%uped into 15 scales of 5

f

items each. A description of the scales is shown below: T . .o

l.. Preparation by School: "Students scoring high on this scale perceive

_; their preparation for entrance into the worla of work as being adequate

" School preparation is seen as appropriately JOb related.,



-, .. . q‘-s 1;. . , ) . . o
2. Interest and Variability‘in Jobs: Students scqring high seek jobs that
© ., are nnteresting. challenging and varied ;

-; 3. .Diligence Students scoring high have attitudes favorable to hard work,

’ ' regardless of superVision
4. Laziness:’ Students who have high soores on this.scale indieate attitudesf-
o of getting as much asABossible‘for as littlefeffort as possible. ,

e

5. Job Security. This scale describes students who value JOb security,
.~ eoften over other characterist1Cs of jobs. S .
o‘- . . . .
6. Posjtive~Empl9yer“Characteristics: Studentsﬂscoring high on this scale
' view employers ‘as honest, fair ard generally upstanding‘humans .

-
..
-~

7.0 ;ndepeodence; Students scoring high on this scale rate the préserva- '
tion of their own’ independence above that of othev Job characteristics
_ _ L} v
. fé. Money‘ Students scoring high OR this scale view salary as being one of
the most iMportant determinents offa good job. )
9;i Ambition Students scoring high on this scale ‘view.striving_for success
as more importanf.than other considerations like friends @ .
lo,i.LoEus of Control: Students scoring c::h\on this scale view-getting and
Iholding a job as being largely a matter- outside of their control - Tuck,
'know1ng the right person etc.. T ‘
o s .
11. Confidence in Succeeding High scorers on‘this scale are confidgnt of
f their'ability of getting a JOb and being succes fuf'
.1z;j Negative Employer\Characteristics Students scoring high on this
o scale see employers as greedy and unfair - mostly concerned with looking

. out for: their,own inte;;;t oo - PR
~ _ ‘. o . "ltﬂ. .“_', - I' . 3
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13., 'SociaT Relations: : Students .scoring thh on this scaTe see soc1a1 re- 5
’ Tat1ons as - be1ng the 1mportant determ1ners of job sat1sfact1on They.
prefer working with pe0p1e and a parto-f a team 7
. e ’ \/5 e : | . : R
14, Attitudes. Towards UnempToyment' Students scor1ng high.on this scale view
,.unempToyment as: undesirable, even shameful o, ;

15. 'General Attitudes Towards Earning a Living: Students scor1ng high on N
th1s ‘scale have a pos1t1ve att1tude toward earn1ng a. T1v1ng, typ1f1ed
by a statement "1 am Took1ng'forward to earning my own way".

. N o . . s L
/7 - 4 - . .- . . . ' l
Many of the scales are s1m11ar to some of the scales fodnd in

N
ex1st1ngv1nstruments (for example “Independence, Salar&, Job - Secur1ty, Nork1ng.

)

W th People or Soc1a1 Relat1ons, all. appear in vaTue scaTes) Nhat is dif--
f ent 1n th1s study is that the 1tems themse]ves are des1gned to_prov1de 1n-

L
formatlon on student op1n1ons d1rect1y In previous stud1es the scales

were 1ntended to* have psytholog1ca1 s1gn1f1cance here they are used to aggre-
o '!2‘ l‘

gate the views of - groups of students. In add1t1on to these scales, there are
. N X 4 - “ \ B ,

some areas that‘haVe not been tapped before. These are:’ Laz1ness, D1T1qence,d

' 'Characteristics of Employers, and Opinions about Preparation ,

The analysis of the pre11m1nary data 1nd1cated that the 1tem pool

captured ‘the essence of the Steering Committee S concerns A

” .. The Revised InStrumen't'

- Based on the preliminary~rgsu1ts, a revised 1nstrument was_pre-

?pared and administered .to 467 -.ninth grade students and 568 twelfth grade

v . 2 ' >

A
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7. .

students in Andrew, Edmonton Jasper, Lacombe Lethbridge, Medicine Hat,
,Red Deer, and Netaskiwin 3 Because the item results are meant to be directly -
1nterpretable. they are -provided 1n this'summary for the total sample of
1035. .Caution must be exerciseg in generalizing the results to all students
in grades g and 12 in the prov1nce, since only certain areas of the province
- were included in the sample In particular, no areas in Northern Alberta
were used, and no schools in Calgary were selected The Edmonton sample
'was~taken entirely from the Edmonton Separate .School .System as a consequence
‘of the télchers' strike_in the ;dmonton Public-System. Nonetheless,.with
these cautions, the data do provide an interesting picture of the student

- groups that are included.

Item Resultsi : j ’

V.

; The strong impression that  one gets is that the "work ethic" is deeply |
entrenched in the expressed opinions of these Alberta students. For example,
they seem to feel that “There are jobs available for those who want'them“

A person should. feel a little ashamed for doing a sloppy job", and "One of

the most important things about a job is to know that you are d01ng the ‘best _

you can".

3.

‘The- sampled students appeared confident in thgjr ability to succeed .
as ev1denced 1n their responses to items like "T'will be able toihandle the
‘next’ step in my traming", and "When 9 finish my education, ’I 11 .be_able to
- get the kind of job that 1 want"

‘. '_. . ;-

The next few pages show the proportion of students aho responded in

v . o s

~each way to each.of the items. : _ v S ;>
. . e | o o .

T
4 -
2 .
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R Atiitudes Iowmard work
. Demographic Data

SEX: MO RESPONSE 2 ( OX) .. -
: PENALE 549 ( 53%) .
 HALE -ual_j n7l)
SCHOOL: ST. BILDA, xnuoutou , o . 45 ( .8%)
B ST. BRENDAN, EDHONTON . v, - 55 (-5%)
SIR JOHN THOMPSON, . EDNQNTON . 88 ( ux)
.ST. MARY'S, EDNONTON - - 53 ( 5%)
- ARCHBISHOP NACDONALD, snuouron . B 56 ( 5%)
O*LEARY, EDNONTON - ' 44 (. 4%)
nzrlsxlnln COMP. HIGH (MATH as), gztastHII 27 (. 3%)
WETASKIVIK COMP. HIGH (CHEM 30), WETASKIWIX 30 ( 3%)
LACONBE JUNIOR HIGH,  LACOMBE . 52 ( 5%)
N - LACOMBE SENIOR HIGH, LACONBE 49 ( 5S%)
. ST. THOMAS JR. HIGH, RED DEER - - ) 69 ( 7%)
 CAMILLE LEROUGR BIGH SCHOOL, RED DEER 103 ( 10%)
, ANDBREW JUNIOR. HIGH, ANDREW ' 39 { 4a%)
ANDREW SENIOR HIGH, ANDREW 33 ( 3%)
CRESCENT HEIGHTS HIGH SCHOOL, MEDICINE HAT 88 ( 5%)
. ALEXANDRA JUNIOR HIGH, MEDICINE EAT 56 ( S5%)
JASPER HIGH SCHOOL, JASPER’ E 56 ( 5%)
'JASPER JUNIOR HIGH, JASPER 58 ( 6%)
WINSTON CHURCHILL HIGH SCHOOL, LETHBRIDGE 69 ( 7%)
¥ILSON JUNIOR. HIGH, LETHBRIDGE ; .. . 49 °( S%)
ALL scngons- ' . ~ 1035 (100%)
Pnoen;n- NO assponsn 105 ( 10%)
TECHNICAL & TRADES = 98 ( 9%)
ACADENIC - . 423 ( 41%)
" BUSINESS o T 80 (1 8%) .
. GENERAL . 136 ( 13%) -
UNDECIDED 172 ( 17%)

NO MAIN EMPHASES - 21 ( 2%) -

EDUCITIONIL REQUIRBHEI‘ES or PRBPERBBD JOB:

, NO RESPONSE 147 ( 14%)
- ' WO FORMAL EDUCATION : 99 ( 10%)
| - HIGH SCHOOL DIPLOMA 198 (- 19%)
POST-SECONDARY TECHNICAL TBAINING 325 ( 31%)
UNDERGRADUATE UNIVERSITY DEGREE 226 ( 22%) ¢
,GBADUATE UNIVERSITY DEGREE . B0 ( ax)
DO YOU HAVE A REGULAR PART TINE JOB?
- ¥O RESPONSE 11 ( - 1%)
YES 483 ( 47%)
5O . 541 ( 52%)
DID YOU HAVE A FULL TIME JOB LAST SUNMER? L2
- MO RESPONSE 22 ( 2%) :
‘. YBS. 458 ( 44%) 13

REEE [ 555 ( 5u%)

T '



“ALL SCHOOLS

ittiiudes Toward Work - Porm I

-~

Strongly Disagree: 'SD Disagree: D ' Undeeided: ©

important than staff benefits.

o

14

¥

13 .7

Agree: A Strongly Agree: SA No Response: HR
. - ' SD D U A
1. I would: lxke a job vhere you can do your . .’.
‘ own thing. : o~ 2 16 21 AS
2. kVodld like a job Ihere I nould deal -ith'
other people. 1. 8 15 48
3. I would like a job that I can -ork at for ,
o several years. . 1 4 14 40
"8. I would like a job witk high pay. | 0 2 839
5. I would like a job that is still mine when
other people are being laid-off. 1 312 39
6. Employers are alvays tryxng to push their - 4
enplo,ees to vork harder. 3 22 28 39
7.  To be nnelployed is shameful. 19 43 18
8. In gettlng a job, it is more 1nportant to . :
know sonebody, than to know soneth;ng._ 32 38 14 14
9.  fthere are jobs available for those vho ‘
vant the-. : ‘ NI 2 17 13 50
10. 7The first job that I get will likely be
interesting. 3 24 32 33
11. Most eiployers think that profits are more R
B 2 17 40 33

SA

16

32

80

51

85

17
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ALL SCHOOLS 1-2
i —_— . o : - ) ’
-}~ Stromgly Disagree: SD Disagree: D Undecided: U
R Agree: A Sgrongly Agree: SA No Response: NR

SD D U A SA NB

12. Most employers are flexible about the'lay ‘
in which their employees dress, provided . '
that the employees get the job done. 6 25 16 47 6- 0

13. Earning a living should be fun. , 212224321 0

18. 1 person's 'major responsibility is to
support his or her family. ‘ 1 8 1148 31 0

15. I would 1like a job where the §arder ydu '
work, the higher your salary becomes. 1 7 14 42 36 0

16. I would like a job'nhich is a chailenge to A ,
"+ . my abilities. : Co _ 00 2 8 &842 0‘,

17. 'I would like a jdh vhére the boss lets. you R
decide how something should be done. o 1.9 2148920 0

1

18. By speaking skills are good enough for me o
to be’ successful in the job that I choose. 110 225115 0

19-‘\1 fhink that I will be able to meet ihe' ) o
o requirenen%s of the job that~IAchoosg; 0 1106821 0

20 A petSoi'shonld feel a little ashamed for , ,
doing a sloppy job. - -2 5 85530 0

21. The wmore work experience }ou have, the e ,
‘ higher your salary should be. ;3 1& 19 40 24 O

~ 22. One of the mosSt important things about a ‘
job is to know that you are doing the best
you can. v ; : . 0 1 3 8155 Q_




,ALL’5cnooLs' S .
Stromgly’ D;;agree' SD ; Disagree. D Undecided: U
Agree: A . Stronqu Agree. Si - o Response: !n-

-

| SO D U 1SANR
23. , One of the most important things. about a |

Job is -to be able to keep it as lomg as . .
" you uantbit. e : .'2 9 155128 O

28, Pevw thinga in life are more ilportant than . -
- a. big salary. . ‘ - - 23 35)11 2111 O
: . _ - ./ : '

25. There is -very. little that is taught im ~ .
_high school that will be of use on a job. 21 35 2117 7 O

26. aost elployers don't really vaat to get to

/‘ knov their elployees very vell. 138729 9 2 0
. 27. 1 tould tather \h‘!:‘jgﬁipb vith low pay '
gt that . I liked, than vith better-pay
: . _that I did not 1like. . I 3 6 22 83 26 O

28." Op tnn;ty for grovth is more 1lportant

thaBdsaking friends on a job. 10 35 35 16 3 0
: N . o . ! i '
29. Yo be a success- yon rust have a job nlth a o :
1high salary. g T . 19 53 13 11 3 0
‘ B ya o " _ e
30. Sgmetimes a person will have to - make

sacrifices in order to get. ahead im'a job. 1 3 10 70 16 1

31. Soietines you.. h‘ge to ‘choose between -
' baving friends, a»d getting ahead oa the , - , ’
_Job. - L _ 94 16 1953 7 0O

| 32. ' Schools are pretty good at teaching you
' . abo%t how to look for a job. _ " 13 29 2528 & O

' 33."Iovadays there . is not: -enough work to go
‘ © . around for everyone, so I'll ndt vorry too _ '
such about getting a job. : 4a 82°'10 3 1. 0

16
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ALL SCHOOLS B

.
-l

I-4
K ‘Sttongly Disagree: SD Disagree: D  'Undecided: U
. Agree: A ~ Strongly Agree: SA Mo Regsponse: WR
| a SO D U A'SANR
38. I would like to find a.job where You have , |
to keep your lznd active. . _ 1 21176323 0
35. 1 would 1like job that allous you to]' . E
' daydteal vhile ycn vork. S 3251 11 6 1 O
36 I would like a job thag'is°1nterest1ng,' .0 0 23463 o\\
37. ‘% -vould 1like a job where you work im a )
group 'ith'others.lA : _ A .71 8 21 48 21 , 0
-38. I anm looking fot'atd to supporting -yself '
- by getting a job. _ 0 3 13 54 29 o
'39. I see that a first job is really a :
"15 : stepping stonme for a career. . 212.16 50 20 ©
'B0. If my job got boring, I would quit. '7'28 86 16 4 0
+ ®1. I would 1like a job where you can be your
own . boss. . ) - 2 14 32 37 14 1
82. I would like a job that allows yon to lake , :
lots of overtlle PaYe. . 2 13 34 37 13 0
}119. !lployefs are ﬁfepated to pay good wages , '
: in order to keep qualified staff happy. '8 19 29 41 6 0
4a. 'B-ployers seem concerned 8nly with getting , o ﬁ,-gg;
as' much, out of thexr ‘employees for as S o
little. as possible. o ) . -6 31 37 197 0




. ALL<SCHOOLS

'Stromgly Disagree: SD  Disagree: D Undecided: U
- Agree: A % Strongly Agree:. SA lo nesponse' ¥R
| ' T o o SO D U ASA "
'85. I wogld Iike a- job vhere it"is diffxcnlt e
to be fired ' 0 3233335.7 0
-§6gb‘I '~1d lxke o a- joh that has some T -
exc;te ent associated with it. 0 1 86233 0
87.: . Nost elployers,ate prepared to. gire a falr T -
- wage for an honﬂft day's uork. 1 31070 16 O
; - é . ‘ [ed - 5 . .. “
'§8.  Host enpfayers are’ prepared to revard good S -
wftort. ‘ , ot : 1 7 205912 0
* . ‘ . . B ‘ v . )
89. 0 -have a job is the duty .of every :
. Canadian. ‘ ' : g $23 293310 ©
o - ' \ o !
'50. Getting a goodﬂjob is usnally'a matter. of / )
_ luck - Dbeing in the right place at the . . S
. tight times - . + 20 8O 16 19 S 0
S1. 1 uonld move away ~from ly hose town in 3 o
order to° get the joh that suited pme. 3 8 22 85 22 O
52 I would like to.vwork as part of a tean. 1 8 31 87 13 0
53. .Al1 people should work. 823263313 0
S8. When I finish my education, I'l1l be able . . o
., to get the kind of job that I vant."' 1 10 30 82 15 O
. 55« iasting txne on a joh uonldn't bother le . .o
. very lnch. 23 47 18 9 2 O



AL scgoors - L

: R - ) i PR
Stroungly Disagree: SD ‘Disagree: D . Undecided. u
lg:ee: A - sttongly'Agregz Sk - Bo Response° IR .
| . o ./ SD D g A s; ¥R
; s6. lﬂfzgjobéafe ptét;y ilteteétinq. o '@.21r26‘55 5.0
. §7.. It*s Dbetter to . hold’ on to a borinq job-. L g
_ ' than to tisk chanqing to a nev omne. - - 17448 26 32 1 0
"Sd. Nost elployers don't want e-ployees who B S :
- - .have ninds of their own. . 9 36 29 23 & O

$ . . ~
L rl

59, One of the aost i-pbrtaut things abont a
Job. is to have the respect of the other ‘
people vbo work at the same place. : 02 55834 0

\ :
lbﬁs Bore "than ever before, there is a greater .

variety of job opportnnities.; _ 3 20 24 39 14 0 -
. : r .
61« T0 be snccessfnl, it is inpottaat to knou o '
. ~someoue in the right Pplace. : - 10 37 26 22 - 4 1°
. J ot - .
62." Most employers are prepared to give their ] 4
employees credi

for their original ideas. 1 72560 7 o

63. Bost jobs are coipetitive, S0 ydu have to ' f -
do a better job than the néxt person. 2 22 24 44 8 0 -

6!://It' is wunlikely that fod cdn‘qet‘a decent

job if you don't Jjoin ‘a union or o
association. . " , 1 u] 3111 3 1

'f65.~'zarn1ng a living is- the most isportant ‘ - o
R thing in adult life. ' I 51917 39 19 0

' 66. After you have worked for: . several lonths,
' "you have every right to quit your job and s :
. go on nnelploynent insutance. T _ 43 38 12 5.1 0

N
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AL sewoors L. T , RO o
| ' \ . N ' ! _ CoL
Sttong y. Disagree. sD ‘Disagree: D Undecided‘-ﬁu__
Agree: A ' Strongly A ree- sA ' Mo !esponsc. yq‘ 'ot; |
)' ._,.r-"sn D U 'AsAEB
. 67; I think that L knov what theoteqnitelents, e e ‘~<.' '
- . Of los& jobs are. U o . & 3126 38 & 0
68. It's nsually possible to get the training - .
o needed for a job.‘ . P _ "5 8 71_15 1-
69. A petsou sﬁonld' try to do a good joht Cou
_ u*ether or not the boss is around. e V’ 0. 47.49 ‘0 -
w}\ » ‘.‘ ‘ ) !v . L |
70. I am ptepated to uork bard £or good vages. 0 48 87 .1
. . . ‘.. ) . - P4 ) : .
"71. When I al.“ready to go to 'otk, N QB
-~ probably . have to. .take what is availab e Lo
- rather than vhat T really want. './J 518 23845 8 1.
. . * Vs . ” 7
72, 1 feel confident that I will be:.a)yfi to | B
_handle the next step in my trainimg. - .0 11668 13 1
.73, One of the most ‘important €hings in a job R
- Tev o 38 to-have'friendly co-vorkers. - - 0 3 1161237 1

'_ 76. I would 1like to be free to move from one. ¢ - .
: ~ coapany to another as my interests chaage. 3 1433480 9 1

75. Ptahklj. vhen *I-gei a job 1 don't‘ieally ’ ; ._t,%f .
- . want to work very hard. 34 83 14 6 $ 1
. ) - . - . ’ : 5 N -
~ “/. -
f . : -
° ' ..
cy Y
L ’ ’ ) b3
Y » (‘ . *
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' ta1n1nq both of these scales ’Q f
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o 'A\\ v Scale Resu¥ts . S SR f&;
T : S LA N . -
1. 'General;- : ) .

- [ "-
e

~( The 15 scales were made up of the 1tems shown 1n Table l' w1th the
- "1
scale sEores be1ngftalculated by summ1ng the rtem scores created by ass1gn1ng

thekipllow1ng numer1cal values: / ; - ; |
| L Strongly Disagree: L _ T
) 2‘5 Disagree o " ; o \\77
3= Undecided > ._
4 = Agree -
5 ='Strongly Agree e .2 ' T

(In the case of item 25 on the subscale 1, the scorxng was reversed ) Each

:scale has a maximum poss)ble value of. 25 and a m1n1mum of 5 The average

2

.

scoresﬁgor the scales are shown in Tible 1, together with the 1ntervals
that ’nclude 90% of the students responses fir the 1035 students. “\

4

e The relat1onsh1ps between the scales were 1nvest1oated and it was
fOund that the scales were relat1vely‘1ndependent of each other Although
Laz1ness and Diligence would seem to’ be direct oppos1tes, the data §howed
that this was- not quite the case. lhece seemed to bé/good reason for re--

. \‘

Within the constra1nts of t1me allocated to the study, several -
attempts were made to 1nvest1oate the val1d1ty of the subscale scores. The
f1rst of these attempts made use of background 1nformatron to see 1f d1f-
ferent groups responded to the subscales in a d1fferent fash1on

. . . ¢
' o o .
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' '(/ o - Table 1: Scale-Results | LT RN I
A\ “w ‘& ¢ e R : PR XY
’ 5 » .‘ .‘ . Qg) b‘ ~ .‘ - J | . ;: ‘ ‘.‘ bl ‘% ’ -
. Scale « o, Ltemg - - Average-Score - 90% Interval =
" Preparation- . .. 18,19, 25, 32, 68 18.02 '5\ | 1w-a"
Interest g 76, 3, 36, 40,46  20.05 . .  18-23
Diligence &, 15,20, 22, 69,700 | . 2146 - " 19-24
| s - - S
- Laziness - - 33, 35, 55, 66,75 o 9.63 : 6-14
Job Security 3,5, 23,45, 57 . . 17.82 | 14-21
~ . : , S . - . "
Positive Employer<. -~ - =~ * T o
Characteristics 12, 43, 47, 48, 62 - 17.91 15-21"
. Independence 1,17, 41, 81, 74 7 798 14-22
. Momey 4,2, 2,29,42 . Abdo 1 13
_Ambition - 28, 30, 21, 29, 63 17.09 20
Locus of Control ~ “8, 50, 61, 64; 71 1322 - - 9418
; _ - ' . - ' ~
~ Confidence = 9,°54, 60, 67, 72 18 4 . 1821
Negative Employer o . ' ' | o
Characteristics . 6, 11, 26, 44, 58 14.63 | 11-18
Social Relatfons . 2, 37, 52, 59, 73 19.75 - © 15-23
" Unemployment - .7,°14, 49, 53, 65. 1636 12-22
General ., . 10,13, 27,38, 5% - 17.99 1522
. . : o . . ' ° M ’ v
¢ L L
' l", ¥ - .".‘ o . ’ ” '_

."‘ ) *~‘\ - . . : s
™ This means that 90% of the students scores were between 14 and 21, and every
.score between 14-and 21 was more likely than any score not between 14 ‘and 21.
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2. Differences Between Junior ahd Senior HighkSchool Responses -_,

¢

A ‘. Junior Hfgh (JH) students\\aLed their Preparation h1gher thaq,did :
. LA

. the Senior High (SH) students. ‘The means were l8 5 and l7 5 respectively,' ¢
- I N
. _7d suggesting that as the students approached‘entry tp the4wé$§r’of work, theym

perceiyed the1r train g eing_slightly less adequate than students who -

. " were farther.away | L ,)- 3:
. ‘ SH students ratedgthe 1mportance of Interest and Variability'in a
' i

Job higher thani::,students (JH=19.8, SH=20. 2) Consisteng with thlS finding )

was the differe between the means on Independence, where the JH mean was

17.4 and the SH mean was l8 3.
" There were no great differences on Diligence, Job Security, Lazi-
" ness, Ambition, or Negative Employer Characteristics “but the JH group. .
‘-viewed employers'more positively (mean-l8 l)lthan the SH group (mean-l7 7) on
Positive fmployer Characteristics o _ ' >

‘The JH students rated the Honey factor slightly more important tha

:'did the SH group (mean=16. 66 as compared with l6 l8), a finding that seems
consistent with the’ f1nd1ngs on Interest and-Independence Perhaps the SH .
group has begun to develop a real1st1c assessment of their earning potential)

A ‘somewhat puzzling'?inding was. the difference between the two

:groups on Confidence The SH group had a higher Confidence mean (17. 83 as

v compared with 17.37), but they also  had a high Locus of Control mean ihdi- |

:cating that they tended to see obtaining and h:$ding.a job aS"being less in

~ their control than the JH students. (The means were SH=13. 49 -JH=12.9). Per-

;‘haps the SH group is showing a growth toward a realistic assessment, and the
JH group is 1dealistic | |

It

/ [/
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. _sense in terms of the kinds of: experiences ‘that two groups woqu have en-

' -?1 Sex Differences

- | . _,’ - =
In genéra] “the. differences.between‘the two'groups\made some

%rr‘r -
countered up to th1s point._ The greater Tikelihood of hav1ng had ‘work ex- |
per1ence 1n the SH group woqu perhaps tend to temper their judgment.

- L ] 4 , !

. °

- Sex differences occurred dn aTT but three subscaﬁes In general,
the girls rated Job’ Security, Independence, Amb1t1on and Money as be1ng less |
1mportant than boys’ did The gir]s rated Integest and’ Variab111ty ina Job
higher than did boys, they were more negat1ve on Laziness than boys, and
rated the Negative Employer Characteristics Tower than boys. The Social

aspects of work seemed more 1mportant to girls, and they had more moderate

. views on unemployment The girls tended to rate the external factors on "y
hon1ng Jjobs as be1ng Tess 1mportant than boys, and on GeneraT Att1tudes, !
had a more positive attitude toward earning a T1v1ng A

It seems cTear from the resuTts of th1s study that the girls seem "

-~ to pgssess many of the attitudes towards work that refiect a maTe dominated

work env1ronment Although the d1fferences are not great (less than one
/

point in all cases except for Money and Unemployment). they all seem to be

fuin the d1rection of what could be described as the stereotype. Given the

© great 1nert1a that seems to have confronted soc1a1 movement in the past five

-'years or so, these data are taken as supporting the vaT1d1ty of the scale.

In other words, it seems T1ke1y that if opinions that appear in the popuThr

press and on radio talk shows are true, the subscales seem to be reflecting

. att1tudes accurately (An art1c1e in the Edmonton Journal, 0ctober 26, 1978,

»

£l
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- . supports this contention. It was reported‘by Canadian Press ‘that two re-
searchers from the 0ntar1o Institute for Stud1es in- Educat1on Avis Glaze
and Lyz Sayer, fOund that 0ntar1o h1gh schoo] g1ris in the1r sample “1ook
to. future careers in trad1t10na1 female JObS and are not‘prepared for 1ong

. years- of- work1ng“ ) Sy o R . R

d.r brogram Differences \ - _

Students were asked to 1nd1cate which programs- they wtre tak1ng,-
or: ?ﬁtended to take when they reached high school * They were given the of
choice of TechnicaT Academic Business,. Genera] Undecided, and No Main

Emphasis Program differences appeared on al] -subsgales except Job—Securityﬁ 2

aAmbition, and Social. Interact1ons appel'ed on Preparation and Independence

,1

Generally speak1ng, the Techn1ca1 Academic and Business groups
‘felt better prepared’ than‘the other*groups, a f1nd1ng which would tend to )
support thekvalidity of the scale. However, the Business group shoued a
. two point drop-off from grade 9.to grade 12. sugéeSting.that.as they ap- B
D ‘proached the 1mpend1ng JOb market -this group had the most misgivings of
| the "decided" groups. The-Acadenﬁc and Technical groups, while experienc1ng
some drop-off showed-less change than the Business group. '.Thtsﬂmould be
. consistent’ with the notion that the Business group wa¥ closer to entering
the world of work than the other two groups.
| S " The Academic group had the;highest Interest rating, while the
Undecided and General groups had'the Towest ratingsu Again, this would
_ appear to be consistent with the validity assertion. Similarly, the Un-,

)
-
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decided and;No Main Interest.groups had the lowest scores on Diligénce

-

. L. .
A -

”f. (about‘d point below the others). and the h1ghest rating'On Laziness (again,
vv?;-' : ) A A L. _ o o
i ’? about}a point difference) o '-T;‘ . i',; Y ; B N

) 'f " The'Technical. Adademic and Bus1ness groups ‘had high scores on .

. Posit?ve Employer Characteristics but. on Nbgative Employer Characteristics,
Y 'g all groups hadtabout the same\gcores except for the No Main Emphasis group

.-\5

' The Technica] group had the highest Independence scores perhaps because of

_the. broad job market that awaits theml‘ The Academic group had the 1owest

S 8. -

scor%s on Money, an opinion consistent With ‘some people s view of reality.

. and the Business grbup had the 1owest-score on Locus of Contr01 indicating

1

“that, 99tt1“9 and h°1d1ﬂ9 a job was seen as being more under their own control
than in the other 9r0ups xsy‘ . N

The 1east confident groups were the Undecided and 'No Main Emphasis

* »

-groups, possibly indiqating a casua] relationship ‘The most confident group
| was the/iuSiness group and in addition they had the h1ghest score od’the

pf~'”v» seneral Attitudes subscale.

L, ) A

- . .
-7 - . - .

a

The Academnc an No Main Emphas1s groups had the most moderate
R
- 'Scorés .on Unemplo

nt’ sthe 1atter4gerhaps*bechuse they may see themselves as -
sbeing unEmpioyed', The Undecided graup scored highest on Negative Employer
perceptiOns ATt‘o gh the proportion of students in the Undecided group

who had work expe ence was about the same as the ;!oportions $n any other
& ‘ e
group, perhaps the Undecided group contained more people who had some work

experience of an unpleasant sort

e
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5. Job Aspiration Differences

'f'22 - f“g:_ IR

“In genera] the relationships between program ‘and subsca]e means

seem-to support the contention that the subsca]es are producing information

- that is consistent with the tommon lore and, in that sense there is some

ﬁyva]idity to this attitude opinionnaire when the items are compi]ed into

B

. Subscales. . " -'. , e, | ~

!

'

The students-were asked to indicate the kinds of jobs that they

wou]d like to have when they were ready to enter’ the wor]d of work. A very
- crude-rating scale was p]aced on the requts An attempt was made to rate :

' " the responses according to the’ amount of training that wou]d be required for

the position Five levels were defined: No Training (or on-the job training)
e.g., sa]esc]erk $ome Training (up to about a year) e.g., secretary. machine
driver, pi]ot Technical Schoel (more than a year) e.g., e]ectrician regis-

- J'
tered nurse. farmer. owner of a busdness. Bache]or s Degree. and Postgraduate‘

D education

Differences occurred on Preparation. Interest Laziness. Indepen- L

“dence, Money. and’ Unemp]oyment In genera] the Postgraduate group had

-highest scores on Preparation Interest and Independence.. The Technica]

group had the highest scores on Money. and they were the most critica] of

;‘Unemployment » The No Training group had the highest scores. on Laziness.Jbut

) ’,the differences from the other groups were less than a point

) e < , ) '.A!&“ ' . )
6. Part-Time Job Diff*rences o

- Students were hsked whether they he]d a part-time job About a

"third of the JH group and about three fifths of the SH. group said that they

ot
N
Lo
.

: I ¢
° 2!
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T'"matr'i'.*_"_ho_'llding‘ part-time jobs; Confidence wasfthe only subscale which indi-

cated-a difference between the two groups. Students \vho were holding part-

"time Jobs had higher means than those who did not hold such jobs. This is
ff"certainly consistent with the va]idity assertion&i but stronger evidence ’

would have been claimed if differences had occurred on such scales as Emp]oyer o

"Characteristics. Money, and Di]igence scales. Perhaps the experience gained
. through part—time Jobs 1is not viewed by the students as being genera]izab]e h

to the world of work e :

_7.»' Fu'l'l Time Job Differences |
One- quarter of the JH group and three fifths of the SH group -

a c]aimed some previous fu]T time Job experience .Differences between the
'"groups-having job experience. and those without the"experience occurred on '
seven subscales. '. | | i |

| _ Students with full-time work experience rated their Preparation |
f’liower, and they seemed . to rate Interest lower than the other group. They .

U were less: severe in their ratings of emp]oyers in terms of Negative Charac-

\'teristics, but they were more severe in their assessment of Unemp]oyment. The

-peop]e with fu]] time experience rated the importance of Money more high]y
than the other group; they had more Confidence. and they rated emp]oyers
more positive]y A]] of these findings seem consistent with the hypothesis

: that fu]i-time ‘work experience may give students a more rea]istic perspective

"~ on the wor]d of work ~In no case were:the differences great and genera]]y

oyt

’

,speaking one wou]d have to say that both groups appeared to possess reasonab]y o
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healthy attitudes towards the world of work, both in terms of their own
"1ike1ihood of success and in terms of the overall social good -,:
| ‘?;‘ , .

8. Wetaskiwin Study . |

" Two contrasting'groups of'high schoo]-students.from,Netaskiwin wereh
'se1ected for cioser experimentation The first group, enro]]ed in Chemistry
_ 30{fconsisted of an achieving. coi]ege-bound group. Generally they were
students who took their studies seriously and who were likely to be success-v_

ful in their chosen’ endeavors .The second group. enroiTed in Mathematics 15,

' _Nas made up of a group of students who didn' t do well in sch001 and, possibiy

as\a consequence or perhaps: as a casua] factor. were not positive]y disposed '

to e vation and its potentia] benefits S &

, two groups Showed significant differences on all but five sub- | ‘
. scaies (Pre aration. Job Security. Ambition. Unemp]oyment ~and Genera]) 0n.'
_ all other sca1es the differences were in the ‘hypothesized direction. The
",'Chemistry 30 group Saw Interest and Variabi]ity as being more important in 2

~job. they seemed to va]ue Di1igence more- (and Laziness less); they saw em-

pioyers in A more positive Iight they sought more Independence. Money was

'a-]ess of. a concern. they saw. Controi being more 1ike1y to be vested in them-

1'se1ves. they were far more Confident. and seemed to va1ue more Social jobs
In short. the: subsca1es seemed to discriminate between the two groups in

about the same way that the-teacher's professiona1 judgment had.

: 4
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| "2’9’



- 25 -

o

9. NAIT Group‘
| The instrument was administered to 77 students at the Northern S
.Alberta Institute of Technology The students are enrolled in‘a techpical
upgrading program, approxima}ely ZSZ hawe'been out of school-for at_least -
. one year.and have had work;experienCe. The NAIT results were compared with
the - school sample‘ The NAIT people ratedrlnterest ’Independence,'and Con-
fidence higher than the school group. They- were more Tikely to attribute ‘
;:job success to factors beyond their control{'t ey were “harder! on Ung L%
'nmpldyment, and they appeared to he more ambitfous than their school
_counterparts, - o | , : | “
. The‘results on Locus of Control, Unemployment, Confidence;'and
. Ambition were_not unexpected;.-nowever, the results of the Interest and -
Jndependence.sCales were‘not-predicted by the. investigators but, in retro-
spect, both results’ seei'reasonable It was ;hought that there would be a

bigger difference between the two groups’ on. .the importance of Job Security -

" because the NAIT group is older and. perhaps more conscious of the problems .

. 4
: of secur{ty No attempt was made to collect infornation on age, 'so perhaps

the NAIT group had not reached an age where security becomes a matter of

I
L.

greater concern.
10. ‘The AVC Group T o R

" The, Attitudes Toward Work questionnaire was administered to 48

f'students enrolled in the academic ‘upgrading cdurses at the Alberta Vocational

" Centre in Edmonton._ The male group was composed mostly of - people preparing




-2 =

. for apprenticeship training. and the female group was made up of people pre-‘
paring for business education. According to AVC officials. the entire sample

was considered to be a high academic group. o , ’

In many respects. the AVC - sample is similar to the NAIT sample l

* ~ They are both “harder“ on unemployment. have high ambition. are more “external"

~ and are more confident than the school group. uith respect to Independence.
however.‘%he AvC group is lower than the school group whereas the NAIT group _
A_ is higher. i.e. seeks greater independence C :

| Another difference that occurred with the AVC group was the higher
mean on the General Attitudedpsubscale Assuning the vatidity of the sub-

scale. this suggests that t se people are- even more positive(about enter-

ing the world of work than the high school students

. Validity and Reliability of Scales
,. The validity studies that were‘carried out on the Attitudes
lTowards Work Scales are described in the MACOSA Work Attitudes Study - Part
ll. One of the procedures used to investigate the structural validity was
a principal components analysis of item intercorrelations 'Fifteen com- -
ponents were extracted and rotated to the varzmax criterion Since the
items were supposed to load most highly on the scale to which they belonged
-it was possible to rate the structural.validity of each scale If all of
the items on a scale had loadings on the same component exceed1ng .25,
-then the scale was given a factorial validity rating-of 4, A rating of
three was given to scales on which four of the five items had loadings e
greater than 25 If the items were split between two components, a rating ;;,

of 2vwas given. Three items loading on a single component warranted 2

31
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t‘rating of 1, and 0 was given to scales whose items were spread across four
' d;fferent compgnents. The actual items loadings are'given in ﬁart 11 of |
the study “The factorial val1d1ty ratings are shown 1n Table 2
Reliab1l1ty data were, calculated 1n.three ways. The first
approach was to calculate Cronbach S alphas The Cconbach alphas are
shown in Table 2. They prov1de an estimate of'item'homogeneity{ and tend
“to follow the factor val1d1ty rat1ngs o
‘ "The second approach tp rel1ab1l1ty was to adm1n1ster the 1nstrument‘
to six of the schools that part1c1pated in the f1rst study, and use the1r
) item means to estimate the scale means . Since the f1rst;study usedrstudents
in grades eight and elewen, many of the\students were also_inwolved in‘the -
4second>study which was carried out in the next schOOl year wlth students
';in grades'nlne and twelve. Because some of the items were_revised between
._‘the first and second-studies,.a good estlmate-of scale score means:for the.}
"first'stud} is not pos§ible In Table 2, the rumber of schools showlng
s1gnif1cant sh1fts from June to September 1s g1ven together w1th the
number of 1tems-that were changed between the two adm1n1strat1ons AN of
the scales showing two or more school differences between June and September
also had two or more 1tem changes .
The third approach to rel1ab1l1ty was a test- retest rel1ab1l1ty
-estimation carried: out w1th 192 students, 73 students in grade twelve and
119 students 1n grade nine. The tests were adm1n1stered in the second week
of - Decenber, l978, and again in the third week of January, 1979. The relia-

"bilities are shown in Table 2. Of the f1fteen scales, each consisting of

five items, only one scale had a reliability of less than .5. .

_ :}22'

.
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" Table 2: Reliability Studies -
© Crombath's Factor  Mumber. of . . Number,of  Test-Retes:
< oT oo Alpha o Validity  Schools with - Item Correlation
e A Rating - Significant ' Changes
Subscaje * .. 3 Shifts S
B PR (o | N
Preparations ~ .382 2 0 0 591
" Interest 483 1 1 20 572
Diligence | .544 4 1T 1 7460 _
Laziness | .620 a4 1 e 647 .
Job Security  .343 2 4 ‘3 608
~ Pos.Emp.Char.  .502 3 - 0 0 578
_Independence .496 3 3 D2 .646
Money . 425 3 5 "3 618
Ambition .309 1 0 0 515
Loc. of Control .57 3 1. 0 *.642
Confidence ~  .399 2 1 0 510
 Neg.Emp.Char. 532 4 0 0o Lo en
_Social 584 2 1 r 652
Unemployment - .611 4 . 0 0 703
General .330 0 T 1. 579
¢
/
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. APPENDIX A .

ATTITUDES TOMARD

THE WORLD OF: WORK SCALES

~ STUDENT. QUESTIONNAIRE

@© Aiberta Education, 1979

o

P



-~

=30 - . e

"Attitndee’Tosard Work

R

Hill you assist in a study to find out. how students fee1 abput
- various aspects of the world of work? This instrument is a step
“towards obtaining stpdent opintons. You do not need to sign your
name. However, in order for us to analyze your responses to this'
squestionnaire, the following items of information would be
helpful. . ' : : '

/

1.0 Grade: 9 ___, 10 __, .11 __, 12 L

——— —— o p—
f " -
M

‘ X ' . ;
2. Sex: Female _ _, Male

.3, ?Name ofmsthool ' '\ 3 ' L

3

&, If.you a An high- sehool qheck the program that_is your
main emph@gsis. If you are in junior high school, indicate -
the progrdm that you intend to take in high school.

\Technical .& Trades _ Acadenmig |

Business __ ' General °

_ . Undecided ___["No main emphasis __
! - L . 2 .
5. In avfe§ words,‘name the kind:Of‘job‘that most interests'you__m
. as a career : -
T 6. De-yon:have a regular_pant.time jé%é' A | Yes - ﬁeﬁ__;
7:~'D1d5yon have a fnll tine job 1ast<summeré ﬁiYes ;__ " No -

On- the next few pages, you willfgf;d various statements of '

attitudes toward work. , Read each statement, and- decide how much
‘you agree with it., =~ _ . L )

-If.you’STRONGLY ISAGREE with the statement, °circ1e SD. '
1f you DISAGREE wiith the statement, circle D. :

If you are UNDECIDED or if y&u partly .agree and partly disagree,
circle U.

If you AGREE with the statement, circle A. ' oot
If you STRONGLY AGREE with the statement circle SA.

Work quickly. Yont f;rst impressions are=imp9rtant.
‘Thank you for yeur c60peration.‘ ’ |

e, - : - ‘~i Thomas Maquire and Eugene Romaniuk -
. : "jFacuity of Edncation
- . _ ; University of. Alberta

-
[y

(A
W
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Attitudes Tosard'Hori - Form I

Strongiy Disagree: SD‘ Diiaﬁree:.D ‘Undecided: U

-~

. Agree: A Strongly Agree: SA

&

-
°

1. I would like a job where you can do your .
: _own thing.' .

2. T would like a job where I would deal with
other people. ' S

3. I would like a job that I can work at for
4everal years: - ’ o

4, I would like a job with high pay.

5: I would like a job that is still mine when
" other peop1e are . being 1aid off. »

6. Employers are always trying to push their
enployees to work harder.

s

7. To be unemployed is.shameful. ‘

8. 1In getting a job,‘it 1s 'moxe important to - _
knrow somebody, than to know aomething.'»'

9. There are jobs available for those who . o
want them. v L , . ‘ '

10’ The ‘first job that I get wi11 likely be
" 'interesting.

11, Host enployers think that profits are more
inportant than staff benefits.

'12. Most employers are f1exib1e abo t the way
in which their employees dressﬁgcrovided‘
that the enployees get the job ne.

13, Barning a 1iving ahould be fun.

14, A'peraon s najor responsibility, 1s to
support kis or her familf& )

_w_,15¢.1 would like a job where ‘the harder you
v vork the higher your salary becomes.,

16. I would like a job which is a cballenge
to my. abilities. ,

A

17. T would like & job where the boss lets
! you decide how something should be done.

sp”

SD .

SD

SD
SD

SD

8D
SD

SD

~ SD.

- 8D

8D

SA

SA

SA

. SA

SA

SA

SA

SA

SA.

- SA

SA
.?A
.SA‘
. SA

SA

'.;Xd._



18.

'r9,'
20,

21.

22,

23,
24,
25.

26.

27.

"28_0
29,

30.
31.

32.

- 32 -

r Y i s, -

Strongly Disagree. SD ‘Disagree: D| Undecided U
Agree' A Strongly Agre : SA

My speaking skills are good enough for me . - .

to be successful in the job that I choos SA

I think tha; I will be able to geet the
'requirenents of the job that ¥ choose. SA

A person should feél a 1itt1e ashaned for | S
doing a sloppy job:. . ‘ .». 8D D U A SA
The more work experience you have, the g ‘ , oo
higher your salary should be.l » SD D U A SA -

One .of .the most important things about a’
job 1is to know that you are doing the best -

o

you can. a o . 8D D U A SA

One of the most important things about a

"job is to be able to keep it as long as

you want it. | : SD D U A SA
Fewvthings in 1ife are more important than = = MJ””.(
a big salary. - . o . ‘ 8D D U A SA
There is'veryllittle'that is taught in . ' :
high school that'will be of use on a job. SD D U'A SA
Most employers don't really want to get_ : : ‘
to know their enyloyees ve&y vell. 8D D U A §A
1 would rather have a job with low pay . - %
that I liked, than a job with better paf SR s
that I did not "like. . ) o - 8D, DU A SA°
Opportunity fqr growth 1s more impq;tant } :
‘than naking friends on a job. - . . 8b. D U A SA
To-be a ‘success you must have a- job with e . .
~a high salary. ‘ o . SD D U A SA
. o . ) . '
Sonetines a person will have to. make . . T

sacrifices in order to. get ahead in a

Jobu s T : .. SD D U A SA

1 . ’ >

Sonetines you have to choose between _
having friends, and getting ahead on the o y
job. L , o . SO D U A sA

Schools are pretty good at teaching yau

about how to look for a job._. : o SD D U A SA

-
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e .,

S o Ca o
o Strongly Disagree. SD Disagree: D Undecided- U
; Agree~ A Strongly Agree: SA .

33. Nowadays there 1is not enough work to go :
' around for everyone, so I1'll not worry too

much about getting a job. . _ "SsD D U A SA
34. 1 vould like to find a job where you have . '

-+~ to keep. your mind active. . . 8D D U A SA
35. I would like a. job that allovs you to e,‘ S "

: daydream while you work. L ' SD D U A ,SA(Ff*r
36. 1 would like a job that is interesting. SD D U A SA
37. I would like a job where you work ip a . -

-ﬁ'grouptvfth others. . ’ _ SD*D U A SA
38. I am looking forvard to supporting myself _ : _ o
by getting a f&ﬁi%%_ . SD D U A SA
39. T see that a first job is really a stepping . : )
~ stome for a career. . - ‘!'sD D U A sA
40, If'my JOb got"boring,'I would quit.' E ’ SD, D V.,A SA
441& I would like a job where you can be your - g :
own boss.,‘ , . N : . SD D U A SA
42, 1 would 11 a job. that allovs you to mak{\ i |
- lots of ertime pay. . 8D D U A SA
® . o .
43, Employers are prepared to pay good- vages L _
© in order to keep- qualified staff happy. - 8§D D U A SA

44. Enployera ‘Beem concerned only with getting
as much out of their employees for as T -
! 41itt1e as possible. -~ . . - .8D D U A SA

45. 1 would like a job vhere it is difficult . T b

" to be fired. " sD D U A sa
4601 vould like a job that has some excite- 4 . :

ment associated with 1it. : - S SD D U A SA

47. Host employers are prepared to give a fair , 4
vage for an honest day's vork. : ~ Sb D

(=}
>v .
el

48. Most employers are prepared to revard good .
- effort. _ ” ~SD D U A -sA

.49, To have a Job is the_dutyiof every.éanadian.”.SD ‘DU 4A 4SA

- . -




50.

51,

52,
53,
54,

55,

564

57.

- 3 -
Diaagnee: D

Strongly Diaegree' SD .
Stronglv Agree:

Agree. A

.. . : . < . . . \ ’ . .
Gétting a good job is usually a matter -of
luck--being in the right ‘place at the right

tile.
)t

b4 vould«nove awvay from my home town inq
order to/’et the job that suited me.

I wonld like to work as part of a team.

?

All peop1e ‘should work.

Hhen I finiah ny education, I'11 ‘be able

'~ to get the kind of job that I want,

Wasting time on a job wonldn’t ‘bother. me

very nnch. . . S
Kgst jobs are pretty intereeting.

It's betéer,to hold on to a boring\job

" than to risk changing to”a new one.

58.
' 59.
“60.

61,

62.

63.

64.

66,

’To be auccesaful

Most enployere don't want. employees who
have ninda of their own.

One of the most important things abont:
a job 18 to have the respect of the other
people who vork at the same place.

Hore than ever before, there ie a greaeer

‘variety of job opportunities.

‘it is 4mportant to know
someone in the right place.

Hoet enpioyers are. prepared to giv t
enployeea credit for their original

“Host jobe are . competitive, 80 you" have to

do a better job than the, next person.

It is unlikely that you can get.a decent
job 1if you.’don’'t join a qpion or. associa-

'_tion. ‘ 4 ’.

65..

Earning a 1iving is the ‘most important
thing in adult life.

After you have worked for several monthe,_
.. you have every right to quit your job and'

go on unelploynent insurance.

.c_: !

_sb

SD
SD

SD

SD

SD

SD

sD -

SD

SD
'SD

SD ~

SD

SD

. 8D

SD

Undecided U

. 4

7
'u{f\ #A

SA.

o
<
>

D U A SA

A_>,
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, o Strongly Diaagree. SD : Diaagree. D Undecided: s
. Asree. A ;,.psias;gly Agree: SA -
67. I think that I know whatkt g«‘requireaenta- . ' j.
- of most jobs are. : A 'SD D U A -SA
68. It's uaually poasible to, get the traininew{ o
‘ neei&d for a job. . SD . D~ U A
69. A person should try to do a é:ed job S . .
- whether or not the boaa is around. - ~. . SD D U
' 70. b § am prepared to work hard for good wagea..- SD-lD U
'~ 71. When I am reﬁdy to go’to work, I%11 o )4
s probably have to take what is available ' o
rather than what I really vant. : "SD D U
72, I feel confidenm»that I will be able to o o
' handle the next step in my training. o SD'D U,
73. One of the most important things in a job . :
is to have friendly co—workera. . . 8D D U

7£¢ I would like to be free to move from one L
company to another as my 1ntereats change. s D U

75. Frankly, when ‘I get a’ job I dop't really .
want to work very hard. oo _ SO b U

\ ot
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'InStructidns for Administretion

For students in grades 8 through 12 the entire instrument requires
about Zolminutes to complete.. The instructions are as follows:

1n this instrument. you will find various statements of
T att1tudes towards work. Read each statement. and decide how
much you. agree with it. :

.. If you STRONGLY uISAGREE with the‘:¥htemgﬁt, c1rc1e sD.
If you DISKGREE with the statement, circle 0.

If you are UNDECIDED or if you pert]y agree and partly disagree. '
circ]e u. '

If you AGREE with the statement circ]e A.
-, If you STRONGLY~AGREE with the statement.»circle SA

-Hork quick]y. Your first impressions are41mportant.

A

Instructions for Scorjng o -

‘ Tne 15 scales in this 1nstrunent are made up of'the-itens-shown in
Table 1 Each scale consists of five jtems. To calculate tne score for each

o Scale. sum the scores for. each of the five 1tems by assigning the fo]]owing"

numerical va]ues-to each item: :

1= Strongly Disagree

2‘,_Disagree : - | &
. 3 = Undecided |

4 = Agree ' | o o

§ = Strongly Agree = S

»

i”','I“ the case of item 25, ‘on seaie']. the scoring is reversed. Thas,




Q.

“* The scoring of item 25 is reversed.

o Tabled S T
Scale Cbm;;’g..s'l't'lon o
| ale _Iﬂg o
Preparation 18, 19, 25%, 32, 68 ‘
| S ,Ir“lter.es't_ 16, 34,36, 40-. 46 -
- niiibeﬁcg | ,‘”“ 18, 20, 22, 69, 70
 Laziness © L T g, 38, 5, 66, 75
o Job Seciirity | 3,5, 23,45, 5 .
¢ Positive Employer N
' A Characteristics = 12, 43,47, 48, 62
" Independence ’ 1,17, 41, 8, 74
 Money . | s, 21, 2, 29, 42
o Nﬁit‘iou 28, 30, 21, 29, 63 -
L u‘.s of Control 8; 50, 61,, 64, f]. '
Confidence . 9, 54, 60, 67, 72
. Negative Employer _-\- ) "
. Characteristics "6, 11,26, 44, 58
Socfal Relations 2, 37, 52, 59, 73
" Unemployment’ 7, 14, 49, 53, 65
© General ' 10,13, 27, 38, 56 " °
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. o | .Validity and Reliability' y

The validity studies that Were carried out on the Attitudes
Towards Hork Scales are described in the MACOSA Hork Attitudes Study -

‘ Part II. One of the procedures used to investigate the structural validity
was a principal components analysis of item intercorrelations Fifteen :
components were extracted and rotated to the varimax criterion Since the g

" {tems were supposed to load most highly on the scale to which they- belonged.

it was possible to rate the structural validity of each ‘scale. If all bf .

. the items on a scale had loadings on the same component exceeding .25, then

-the scale was given a factorial validity rating of 4. A rating of three was |
given to scales on which four of the five items had loadings greater than
.js. If the items uere split between two components. a rating of 2 was |
given Three ftems loaddng on a single component, warranted a rating of 1,
and 0 was giVen to scales whose items were spread acr0ss four different com-

.ponents. The actual ftems loadings are given in Part II of the study The

-_factorial validity ratings are shown in Table 3

Reliability data were calculated in three ways lhe first approach

’was to calculate Cronbach s alphas ‘The Cronbach alphas are shown in Table 3,

They provide an estimate‘bf jtem homogeneity. and tend to follow the factor
° validity ratings
The second approach to reliability was to administer the instrument

to six of the schoolsrlhat participated in the first study. and use their




jin grades»eight and eleven, hanyvof the studénts"we?e‘also'involved in.’
¥jthe second study'whiCh'was_carried out in the next_school year with
students in grades nine‘and twelve. Because some of the items were revised
. between the first and aecond studies. a good estimate of scale score means
for the first study is th possible ~In Table 3, the number of schools
showing significant shifts from June to September is given together with |
the number of items that were changed between the two administrations All
qof the scales showing two or more school differences between June and
September also had two or more item changes
The third approach to reliability was a test-retest rel1ab1l1ty
' estimation carried out with l92 students 73 students in grade twelve and
‘ 119 students in‘grade nine. The tests were_administe%!g_in_the second -
- week of December, l978. .and again in the third week of January, 1979. The -
reliabilities are shown in Table 3 Of the fifteen scales. eaEQ\Eonsistingva
' of five items. only one scale had a rel1ab1l1ty of less than .Sf)

"Aids to Interpretation

_ No norms have been created for the scale scores, however, some

- of the‘statistics found in Table 2 might be useful in interpreting subscale
.scores. Over 100 students from-across Alberta were used jn the study, and

although they were ‘not a random sample,. they seem to be representative of »

" students in central and southern Alberta The 90% high-density interval
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' |
-
.'I_"a"tg_]e T2,: Scale Statisti‘cs_;_;_i
. - MEAN STD.DEV-.V' MEDIAN"'PZ'.,; P,c MODE 903" .
o o - HIGH DENSITY
Preparation  18.02 2.43 181 16 19 18 14 - 2
Izﬁte}es% - 2005 '.-z.o_o '20.68 8 a2 18,-‘23'
gi_ngence 216 ",2.21 21.47 " 19 | 23 - 0 -2
fézinéss 9.63 2.84 0.51 7 m s 6em
géb-Secqrity 1782 2.40 1790 1619 17 4.2
gc;stmp;Cha_r. 17,91 2.49° 18.05 "]6 19 18 15% 21
| zr.idépendence .17.9-'5 2.8 18.10 16 - -19: | 19 14'-,22 g
g :E;nex;" 1640, 2.8 1630 4 18 16 13- 2
‘:uimmfon " "1.7'.09_ 2.4 738 15 18  18 .14 -20
Locus contré{ 1.2 329 1295 M 51 918
-(l:clsr.lfid‘enge 17562 2.50 - BRTAY; 5 19 18 1 -2
'.r]éé'aé'np'.cnarr14'.'63’ 287 156 12 16 4 -8
. ;géiai . 5"19.__75. 2,51 .1518..6'_ 18 21 20 15 - 23
. :Jﬁemployment 16.36  3.40 16.33 13 18 .17 12 - 22
| g];gi\eréi o 17.99 2.45 18.0s 16 19 18 15 -2
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U .. Table 3: Reliability Studies
| Cronbach’s ' Factor  Numberof  Mumber.of TestRetest
“Alpha - Validity Schools with Item Correlation

o L Rating | Significant  Changes |

Subscale | S shifts - e

Prepafition .42 2 ‘; )

B Intefest | 483 . 1 1 - | 2 o ".572'
 Diligence 544 ' l 1 a0

Laziness .  .620 4 g D .
. Job Security  .343 2 4. /\ 3 .608

Pos.Emg.Char. ~ .502 ~ -3 ° 0 0 .578

Independence  .496 3 3 e 2 .646
 Money - 425 3 5 'I¥1° 3 618
Cambition 309 B o Y 0. 515

Loc. ?f Contro; .57 3 0 .642

Confidgn,cg - .399 2 | .0 .510
r_aeg'.'smp.char. 532 4 o .671

Soctal .58 2 | 652
‘Unemployment . .61 4 703

General - .330 o .579
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