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“Foreword

l=-mecent years. extensive efforts have been exerted from a state —oce-
wseead’ education perspective to impact upon the professional staflf de-
seclemment of statedadership and local program personnel. Teacher edamca-
tiowams-been involeed in these staff development activities, but formadiized
-which havesmplication for statewide ;}g-‘sewice and baccalaymeate
vocatiamal educatiem- professional personnél development programss have
been limmited. . .. L o .
Dussmg recent yeams there-have been sweeping institutional reforms for

. the pumfessional preparatien of teachers in Qhio, adopted by the Seate
Boamuaf Educationghe resultant institutional restructuring to meet these
s , has re d the traditional approach of adding ‘or dedeting
) cotrsmsfor certificamen as a means of preparing teachers, and are dessgned

- @ premmre teacherswmito-wilkpossess sound-professional knowledge althe

lemraesng process, hase comwpetencies in the clinical use of sophistzated
deagagysuc instrumeass., ansk:posses_the abilitv to work effectively with -

" vamrh from vVarious socuilk ‘ecomomic and racias environmeénts.

Fhe pramary purpese ofthe teacher educator conference was, to “‘en-

" hamoe the effectiveness af*vecational éducation professional personnel-

- .

development program heeugh. the bringing about .of am ‘awareness and
understamdirig of tearheer education ‘standards anei-their-implication for
program redesign, ane -she #=view of common core-curricaia and program
criteria for vocationaimsgmastion personnel developmment . This expressed
‘purposc was met thremgis the- combined efforts of mmmew eeachers educasors
-ana acher state staff wansismgned the program. Spemsakacknowledgesment
1S exemitiv 1o the teacae—sdmcators who prepared,pmesented, and rewssed
ithe profiesmional papers-wamch focused on common caweecurricula forwoca- .
tional: edfjsation. Burme-sie vwo and one half day camserence, eighty-five
teachers educators fromwasams universitie's across Ohimmhadthe opportun-'
ity to react to and critiqmashessritien presentations. fmsett paper addressed
SiX psWrary points of emsphases: (1) Need for the Prawposed Course, (2)
Objeczives, (3)'Comtent. (4) Inmtructional Strategies. (¥ Evaluation, both
formatise and summative. and ¢6) Related: Resources o .
Thes mblica;ion is a product. of the teacher educammn conference. We
are mseteed to the various puiblication authors anc e the conference
partixmants for their professionsi counsel and;writtemdtéque of the vari-

- ous mamca| analyses. The concepms and ideas contained in these papers are

"the mme responsililities of the suthors and are to serve as a. basis for

discarasion and farther developmment.
T Byrl R Shoemmker

Executive Director,

Vocational ane: Cafeer Education

and School Fowd Service, '

Ohio Department of Educatien |

.‘ 4 ii -
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L.H. NEWCOMB was born and reared in Chase City, Vimiiiia. He was a

. student of vocational agriculture ihigh school amd  president of

Vaginia Association of FFA.He received his B.S, and ]

" Bducasion from Virginia Polytechni¢ Institute and State University. After

* teaching vocational agriculture in Virginia, he:completed-aPh. D. program . -
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. 8 course-on college teaching, the youth organizations-course, as wall ag~
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* 7 NEEDSFOR A SEPARASE COURSE
- NMETHODS OF TEACHING

The pnmary mfor preparing teaehers is to teach them how to.;
teach. The centralmengmn for a teacher'ssemisterice is to plan for.tedching .
and to satisfactoriij-mstruct students umhqﬂa.gsropm and in the various " -
laboratories of thessismol. As Harold:Birichap-sags in the August, 1978 issue
of The Agncdtura“:cnon Magazine. ““Wigpre-service teacher educa-

-

tion progranxfor ers of agricutureslisuid be deeply rooted in the -
fundamentals: of t -and learning. “w'fulﬁll this charge- requires
deliberate cffimit.

The AATEA nam'y concerned‘mth the tremendous variationsin -

the content of metinpdls courses in theagricultpral education departments in
the Uriited States. ¥revious work by Crunkilton revealed that *‘topics
" which were direcfi» related to teaching techniqi.les varied from 12-100
percent of all topscs+m the methods courses.’” (p. 1 of **An Assessment of
—the Bedagomca!—&'!—’lfgght to Agricultural Education Undergraduates,’
l977) Therefome. it s obvieus that some-institutions’ methods courses
cover the. waterfont. It is difficult to seedwow courses with sucha prohfera-
tion of contensareas can do any more thap make prospective teachers
aware and onhaknowledgeable enough about the art of teaching fo be
dangerous. S
itis this writer's point of view that if csie is to be thorou/‘ ghly prepared to
teach ohe miustisave comsiderably specific-preparation for this task. Furth-
ermore. if-the-body @f knowledge relmeed to planning and teaching is
- sysfematically ﬁ:ght.a single course she.understandings developed will
be clearer an&norezyer‘manent' Suck a course should be offered im- |
_mediately precedingammdent teaching ifit is to be as relevant and meafnng-
“ful as posslble .
Not only is a sepasmte methods course essential to the preparatron of
 vocational teachers, bwt such a ¢ -should be service area specific. N

Need for a Separate Methods Co -er’ ) ) ~
Each of the Vocational:Service Areas .

Penodrcally state departments of education and teacher education de-
partments consider combining the methods courses of all the service areas i
and offering a methods course for majors in all of the vocational depart- /-

_ments. Some states and/or’ universities have, 6f course, inacted such a
_program; but many.have abandoned such a program. When consrdenng
" such a curricula change, decisions should be made based on logic, fac/ts, '
and successful practice-rather than rhetoric and emotio / )
, In the case of agricultural education the most overwhelsr‘nmg Justlf}Catnon

[4
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_for a separate methgds course for agricultural education majars is the '
»uniqueness of instruction in this service area. Unlike other ‘service areas,
agricultural educatjon is highly oriented to teaching decisien-making. In
the rapidly changing agricultural industry workers must clearly. have com-
mand of the basic principles of plant and animal growth, ecopomics,
mechgm'_cs and management. However, this is only the foyndation. The
crucial area requiring mastery is the ability toanalyze a situation, impinging
factors and make viable decisions. This heavy emphasis on broad scale
decision-making requires a different approach to teaching than is required
for service areas with a higher portion of low level cognitive development
and extensive psychomotor skill development. This in turn requires a
different method of preparation for teaching. o
Another very important consideration for retaining service area identity
. for the methods course in agticultural education is the need for creating and
‘'using relevant frames of reference. Itis important for prospective teachers
to speak the language they will be required to use; to reflect on subject
matter examples wjth which they can identify: and to hear from a professor
who has mastered the teaching tasks expected of them to master. If this
_+ relevance is not important then all college teachers aspiring to be elemen-
" tary and secondary teachers could take the same general methods courses.
» . Ofcourse, they would then be generally prepared rather than specifically
prepared for teaching vocational agriculture. ~ : a _
Unlike the other service areas, vogational agriculture’s occupational:
experience programs“are twelve months in duration, deal with seasonal
variations and often involve parents as cooperators. In addition, these
progfams ofteninvolve ownership and decision-making requiring a method,
* ofteaching and learning that takes all of this into account. Without consid-
_-ering these factors in developing methods of teaching then prospective
teachers would lose sight of and mastery of these important program
ingredients. ; ,
Even in learning how to plan fos and manage laboratory learning, voca-
. tional agriculture requires specialized methods. Crops and animals grow
and change ard cannot represent constant work stations. Also, it may only-
take two weeks to teach a student how to produce a crop, but it may take
the crop six months to be produced. Before a professor can teach prospec-
“tive methods to use in managing a school farm he/she needs to personally
understand this unique learning facility.

_ Another factor requiring uniqueness in instructional techniques for voca-
tional agricultyre is the use of enterprise records in teaching. If the profes-
sor has niot developed this ability as a classroom teacher, then it probably
will not be stressed+with others. _ T

- Teachers must be prepared to teach individuals. These students are
+ people of worth; they are also either rural or of an agrarian aptitude. As
" teachers are_taught how to teach, an intimate analysis of their clientele is
crucial. Those whe dao- not understand this clientele cannot "adequately
. - . 4 1 0 " .
. _ - :
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*‘train’" future teachers to give appropriate coaéxderauon to this factor ..

. when designing instruction.

Vocational agriculture teachers have no textbook. They mast make .

extensive use of an ‘array of instructional materials. This situation demands
appropriate conslderatlon which: is not needed when texts are available,
and vocational agriculture also makes the use of student notebooks as*a

part of the learning process — a cmE}‘al concern for the prospective -

teacher. P

A final consideration for those who would ponder mtegraung the existing
service area methods courses into one course for all of vocational educa-
tion is the unique role of FFA ‘as a method of teaching and learning. True,
each of the service areas has a xgiuh organization. However, if one is to
etfectively use the yolith organization one must bespecifically cognizant of
its programs and how these programs can best be mterwoven wnh the
techmcal aspects of the-course.

If one were asked for a.recommendation if all these arguments for a
separate methods course were of no avail, the most prudent answer would
be — “'stop trying tq prepare effective teachers of vocational agr}culture

]

IS J—
T

—

PEI;_})RMANCE OBJECTIVES FOR A METHODS ‘COURSE
(by topical area)
+ IN AGRICULTURAL EDUCATION
Unit — inciples ‘Basic to Teathing and Learning
1. Explain the basic principles of learning discussefl in class.

-

vation.

~ 3 identify the prnhcnples of learning" you have used in planmng and
presenting mstrucuon

Unit — Pro‘blem Solving Approach (PSA)

e List the steps*(in order) of the learning proeess.
2. List the steps (in order) of the PSA to 1eaching .
3. Correlate the.proper step of the learning process with the corre-

sponding step of the PSA.
Describe in writing each step of the PSA.

>

List what planning is needed for each'_step of the PSA.
List what is to be ace6mplished witi1 each step of the PSA.

N s

Select’ approprlate techniques to use.with each’step of the PSA.
* l\ 1

I 's 17

_I

2. 1dentify the basic prmc:ples of learning used in any teaching obser-

<



8. Plan problem areas using the PSA. © - o
9 Describe what i is necessary for a datly and mtm;,,

lO Analyze teaclnng performances iny the mlcro-teachtng laboratory
Tt ‘and prescnbe remedles appropriate for all deﬁctencles W

" d 3 ' .
/

Umt—-—Testmg , . ' ' .

. Recognize the advantages and dtsadVantages of various types of
teacher-made test items. , .

2. Construct test-items for umts’developed for’ student teaching.

Unit — Teachmg Methods -

I B Identify the basra methods of teachjng (as dtscussendlass)
-app‘nate for agncultural education.

L]

+ 2. Effectively use the melhods of teachmg dtscussed in class during
. the micro-teaching laboratory and n student teaclﬁng '

— .— 3.-List the-advantages; dtsadvantages—anduses of the various method
of teachmg . i oo !

4. Incorporate at least ﬁve different methods of teachmg mto your
assigned unit plans. , .

5. Keep a class notebook that will be graded: (illustrative of notebook.
that should be kept by high school students). »

. Unit — Classroom Discipline

N,

. 1. Given a particular situation, analyze orally or in writing the tmphca- :

" tions for classroom discipline. . y
, 2. Given a particular situagfon, list possible solutions to a discipline
. problem. AN '
3. Apply appropnate techniques to solve dtsctplmary srtuatlons which
~are mtroduced in the micro-teaching laboratory
Unit — Managmg Leammg Laboratones g ' y
1. Develop acceptable plans for teachmg in the laboratory settmg
- 2. Develop and be able to use skill charts. ‘ N

- e -

3. Develop a clean -up procedure o
4. Develop and be able to operate training centers.
N 5. -Deyelop job sheets.

v o2 ' 6 12
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TOPICAL OUTLINE FOR A.N IDEAL METHODS COURSE
““This- proposed outlme needs to\il?refaced with a dlscussmn of what '
- .makes for an ideal methods course. This teAcher educator feels that the
ideal methods’ course is one that deals strictly with the process of teaching
and'leammg It does not become cluttered with.a wide array of topics which,
cover the waterfront of program plannlng\qnd,operauon Indeed there has
been widespread concern nationally in agricultural education circles that
“most methods courses did far too little in developing the basic pedagogical.
skills. The Grynkilton Committee of AATEA (of which this author is &
< member) contihues to examine this problem. This group reported in 1977
that **the so-called methods courses’ vaned widely between institutions as
- to the content of the course. ' ' )
“In preparing t this topical outline for the ideal methods =~~~ = - ===
# . tural education, this, writer has personally studied 70 s.inor i 0 i Ly
methods course syllibi in agrlcultural educauon in the United itut.s. No
“:consideration has been gtven to the constramt of time or credit hours ..
' "available. However, this content is crucial enough that the umq must be
made.available to do tlie job.

First the topical outline for the lecture puttton of the course will be
presented, followed by the outline for the laboratory of the course. In both
the lecture and the laboratory extensive use is made of actual teaching anc\
detailed analyses ‘of teaching performam.cb are made followed by pre-
scribed courses of action to remedy problems which have been diagnosed.
In the lecture, actual vidBp tapes of master teachefs, as well as telelectures

* with master teachers of vocatlonal agriculture are u to conncet theory
with practice. . i -

It is crucial to realize that the *“bottom lmo “in this course In Jdeuon-
strated performance. Thereare two requlsnes which are insisted upon, i.e.
1) the students must demonstrate their abl.lny to plan two,'two-weck units

- of instryction and 2) they must demonstratc their ability to proficiently use
the problem solving upproach to teaching. Mastery is crucial. Inadequate
perfon:nam.es are diagnosed, prescribed remedies are advanced, and re
peated performance is observed.

T

. Proposed Outliue
Lecture Portion

... Tapic: . ihad Allaad
.t In Days.
The tolativnslap ciua o 00 G, by
Understandiny the vasiv princighos ol ldu.nmg ) 2

Understanding the relativnship betw een the learning
process and tho problem solving approach to teach.
lng i

L3
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Topic: (Continued) 4 : Time Allotted
' : ' ‘ In Days:

solving approach to teaching for
units and executing instruction 11

, IUsing the proble:
- planning teachin

— The parts, their meaning, and use
.. — Title,-situation, (inclu using the occupa-
. tional experience program as a basis for iden-
tifying student and class problems and de-

sired practices) teacher objectives (3)
— Interest apprddch, group objectives, problems
and concerns. _ ' (4)

— Solving the problem . °
— Formats for detuiiiag (.. . o,

- Identifying and using the buiic o /
— Lectuire/Discussion (1)
— Demonstration (2)
— Supervised study : (2)
— Field trip % ' . © (1)
— Experiments ' -t (1)

Identifying and using comimunity resources in teaching 2

Developing approved practices,and using occupa-
tional experiences to apply problem solutions

Evaluating teaching and learning -

Using a minimum and daily plan with the unit plan

Using the student notebook for learning ¢ :

- T A S

Managing learning laboratoiies . \

‘— Planning for laboratory
instruction 14)
— Identifying and managing _

" learning ‘centers (stations (2) .
— Using coaching (1) N
=~ Developing and using a management Cos

and clean-up schedule : (2).
— Evaluating labortory .
learning ¢, (1)

Summary of the cowrse . !
TOTAL DAYS IN LECI'UKL a1




: LI

.
.i’l‘dposed Qutline -
‘ Laliamtory Portion

Eaph ‘student isina laboratory section two hours per week. In addition’
':each stu;lent must review the video-tape of each of his teaching perfor-
m&m:es outsnde of regularly scheduled class times. »

Lab Number

e

o\ e

" Number of Hours:

. -

r- fmroductxén to the micro- teachmg facility ' 2

= An explanation of the process ° .
— lden#ifying desired learning outcomes
—-Using the AGDEX system

v

2. Field trip to a yomt vocatlonal schpol . ) &

— Analyze programs

— -Analyze clasgroom teaching

— Analyze laboratory teaching “
. — Analyze FFA operation

3-4. First round of micro-teaching 4

‘Each student is to.
-a) Begin a unit of instruction : ¢
1) Develop an interest approach "
2) Develop group objectives
3) Establish problems and concerns

Following each student’s micro-teaching ;
a) There is a group process critique ' .
" b) There is ‘an in-depth critique by the teacher
educator using the video-taped performance 1.,
diagnose problems -
~ ¢) Apptopriate remedies are prescrlbed Sy

Each student must feview the video-tape
_ of their own teaching.

5-7 ‘Second round of nﬂcru-fé'achms u

Each student is to:
a) Solve one problem: which would huve pue
» -viously been identified with the class
b) The dame critique process as in the first
round of micro-teathing is followed

© Each student must review the yideo tapo
of their own teaching.

'\: l‘)



. Lab Number: o ’ ' IS S
8-10. Third round of micro-teaching . . ~8 .. b
Each student is to: = PO
a) Set up a unit of instruction . o R

b) Help the class solve one problem ; L ‘
'c) Summarize the unit B o,
- d). The same critiqug process as.in previous -\
micro-teachings is followed. ' ey .

. Each student must review the vid.eo-tape
of their own teaching: o

TOTAL LAB HOURS oL h 26"
. . _ . .". _ "// a : ‘ - "‘:?L
‘A Analysisofthe |, 0 Sl o N
Proposed Centent: . JA eIy

Feoh . b : . . .
Note that the above content fits ~eé_$;ﬂj 'into a one-quarter format.
- However, this course can only develop basic understanding and
‘abilities. This course must be augmented by carefully planned and
directed field expeérience with master‘teachers. Also, these are only the
basics and provide a sound foundation for one to continue to be a student
of teaching. The greatest attentior was focused on developing the dem-
onstrated ability to plan for teaching using a sousd basis for planning for
learning. If this were for teachers recruited from business and industry
-only the Allen 4-step procedure for planning would be taught using the
publication “Methods of Teaching Agriculture” by Newcomb. '

STRATEGIES TO BE USED IN
TEACHING A METHODS COURSE

Be a Model

The first requirement for effectively teaching 4 methods course is for
theprofessor to be a masterful teacher himself. Therefore, one must teach -
as well as one expects the students to teach. Likewise one' must plan as
well as one expects students to plan. It is suggested that the teaching
performance be examined by the'students and that open analysis and
discussion of the techniques be encouraged. Furthermore, the profes-
sor’s lesson plans should always be available for students to study.

Use the Process Taught

In a more specific sense the professor vughi Lo usc the problem solving
approach to teaching for several of the units ir. the course. Other ap-
proaches should also be used: All such approaches ought to be pojnted out

/" : 10 1‘6'
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/\Jd dlscuésed in addition, the professor ought to role-play the teaching of
high schoot umts using the Problem Solvmg Approach (PSA) to create :
* concrete frames of reference o
Use the Methods Tam*h the ,
_ Coqrse to Teach theclhurse .

Clearly as a part of *"practicing what you preach,’ the methods profes-
sor should use each of the actual methods of teaching.as one teajhes the
course. In the; case of bemg a model teacher, using the Problem™Solving
Approach (PSA) and using the methods taught, a tande®h approach is
used, i.e. the method is used in conjunction w1th teachmg the sub)ect
matter or content of the course.

Thus, if we propose to teach lecture-dnscussnon as a method te be used in

1l , i

ag" “Hxl [ e I . A i .
stralz hidws 1 gy pwper dit s Theba o upeir, P STV

used in class both (0 | ch specitic ourse content aial  §emia sirate’h ow
fouse superv:sed study iit high school teaching. A gooid wopic with which to
use superwsed studyas*‘ understanding the principles of leammg where
students review a case study lesson plan and have to determine which
pnncnples of learning have been used. Supervised study can also be effec-
. tively used to learn about the method itself. Another good lOplC for super—~
-vised study is **identifying and using community resources in teachmg
“The best way to teach how to usea field trip is to use one or more as apart of
, teaching the methods course. Results of experiments op teaching ought to
"be used in the course. One should also role-play the use of at least one
technical agnculturc experiment as it mlght be conducted for high school
teaching. '
Note, howevei . that not only should these and other methods be used to
teach the methods course, but they should also be masterfully used in'the -
‘ other undergraduate ‘and graduate courses taught in the departmcnt

Use Examplu From the Field

Video-tapes of master vocational agriculture teachers are uscd Jtatégi-
cally throughout the course. Their performance is analyzed with apec1ﬁc
practices and procedures identified for use by students in the cluss.

Telelectures with leading teachers in the field are used to bring reality

- into, the college classroom This allows students to benefit frdm the sugges-
uons of highly successful practitioners.

)
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“teaching, planning, 3nd program operation techniques.

-ically for \he methods course: use a common form

. / o i

“Additionally, each studenx/inust spend one day in the stud 'téaching
center prior to the beginning of the methods course. Additional Misits to the
student teaching center during the methods course are also req ired. Dyr-
ing these field visits students are to further study and analy#i "&c
L '
+ Students also need the opportunity to view their peers’ !ca‘éﬁjtxg. Furth-

errﬁore. during thé quarter jn which students are enrolled in t] - methods
ing.used

class they should pay particulat attention to the methods of tey
by all of their professors during that quarter. i

Use Student Notebooks = = * % b_ .
%

-~ .
The proper use of student notebooks is crucial in teaching high schobl
vocational agriculture. Therefore. we should not just teach undergraduates
how 1o make use of these techniques in the conduct of the methods course. -
The students <hould be required to buy a cettain type of notebgok specif- *
: it for orgiinizing the
course; and the notebooks should be checked and evhhiated asiwe profess
it ought.to be done in high school. Furthermore. techmiques of using the
nolcbvo}s,xf«g(le,arning ought to be used in the methods class -

Ll

fcach

A methiods vowrse must provide 1o stadents (o wpydy oo Whiel, they
have leaincd by doing some teaching themselves Al of this shoutd be
aimed toward “‘getting ready " for stuuent teaching where l-h?éy ‘will have
10-12 wéeks for more extensive and intensive praetice. As a pgj ]
teaching for a methods course studepts should ideally practice} Pph of the
atethods studied but in the context of using other abilities a‘g well (i ¢
introducing a unit, quesioning, summarizing, using problem sglving. ctc )
Structured practice needs to continue during the period of stifdent 1cach,

ing.

" Use Prlnted Mate [T

Fhe mcthods cours. noali wik e Boend oo ol wyail e p'ri ea ..l
als. Nutonly arc there t.:atbooks for the course . module, fromthe Mational
Center und Headt of Instruction Series, and specific haxnduut%’; but there
should also be emphasis on using available cusriculum malcrialé‘f N planning

forteaching Another very helpful strategy is the use of sample [@sson pluns
L regarding

lo create concrete fiames of reference and to provide idea$
planning tor learning

Miscelluncous

I hioughout thie oo i, (. Y T TV Y S [T TY VR T Lll'. YT
uoning gaining inwerest o hin ving clu:lilc o Biudant. alsomeed 1 b
shown Low to gain class par ticipativn and how to control stadent e
Anothcr constant area of emphasis nceds o b the use of the pris

learning the use of change of pace . etc No wmeihods Cuutac van'gl
luxury ol focusing only on content; approach ot technique must clin
be visiblc .

' Ly :
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/ FORMATIVE AND SUMMATIVE EVALUATION =

‘ for a

MET OoDS COURSE IN AGRICUI\TURAL EDUCATION

T e purposes of formative-evaluation in an agricultural education
mefhods course are to: 1) accurately assess what the students know about
prérequisite.content, 2) accurately assess what they know about the con- |
tent of the f:{mse they are entering, 3) create a felt need and dem0nstrate
" the relevance of the content of the course they are entenng towards
. meeting that felt. need, and 4) provide the professor with a clear idea of how
to best proceed with that particular class and withrthe specific individuals in
the class. . )

Six forms of formative evaluation are appropriate. They are: 1) adminis-
" ter the final exam from Agricultural Education 200, 2) review performance
ratings from Agricultural Education 280.01, 3) rate teaching~plans from
Agricultural Education 280.01, 4) administer a comprehensive pre-test for
the content of the methods course, 5) have students submit a lesson plan for
one class period, and 6) have each student teach a standardized lesson prior
to specific instruction in the methoda coprse.

An Explanation of the Proposal bchcme ..
of l'ormatlve Evaluation

¢ The final cxanug( ation o Agi u,ulmml Educatun 200 would be waken
with open notes. In‘addiuon to helping the student and the methods profes-
sor assess the student’s current level of comprehension of the Agncultura.l
Education 200 course this would also serve as a tool for assisting the
student in “‘pulling sogether' - the previous learning tegarding teaching
~ vocational agricultyre. .
Ratings and materials from field expericuce(s) would reacquaint the
student with his level of development and provide the. methods professor
with a more specific appraisal of the class’s quality of background experi-
ences, thereby enabling him/her t6'teach to the demanstrated level df the
class ]
A eumplehenslvc pre~lcat fur the contents of the inethods course would
)udd 10 this baseline information . It could also help develop a felt need on the
part of the students in the" tours¢ The same would be true with having the
' students dcvelop a lessof

Protess kvaluation "}

Al vailous stage e Meth 4 e il Loubkd b pooccns v ulua
uon Fhere should b o quizzes at the conclusion « f many units of the ¢ourse
and following assigned readings Another furm of process cvall_iation
should be the preparation of parts uf teaching units at the conclusion of the
instruction as to how to plan vanious segments of a unit plan This gives

! Y ly
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,+" continuous féedback angreinforcem
* sor. Likewise, once varjous stages o

.-

Y

ent to'both the student-.and the profes-
fthe PSA have

h taught tothe class,

the students should fira,czice those stages in the micro-teaching laboratory.
» 7/ . 4 .

Smnm;atiVe' Evaluat}on_

~

-

Final product evaluation should take three forms. First students should
submit detailed unit plans to demonstrate their mas‘zery. of the ‘pla\nnin'g
process.” Second, there should be a '‘complete lesson" taught to show
mastery of the teaching proce'ss. Finally, a comprehensive examination .

should be used to evaluate the crucial concepts of the course.

* . REFERENCESFOR A METHODS COURSE

* IN AGRICULTURAL EDUCATION ' 24
y . : ~,
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PREPARING TEACHERS TO DEVELOP COURSES OF
 STUDY IN VOCATIONAL AGRICULTURE -~

»

NEED FOR COURSE OF STUDY INSTRUCT ION '

We have, all been curriculum building — it began }/vi.th a worry about
how we wére‘going to fiHl a.class period — and appear halfway intelli-
gent.! Not &xly should teachers appear “halfway intelligent’ but stu-
dents, parents, administrators, supervisors, advisory tommittee mem- -
's,employers, community leaders, and e v, ¢ g her 1 e s sek
rect that there be a “*planned content’” {1 instructi 31al program
. :ational agriculture.
tesnick?suggests that desiging a curriculum is sty pe of enginee,
~ of applied science. Specification of what is to be fearned hasgeen
ime requisite of curriculum design. Such specification may ra
from a brief topical outline, often referred to in the literature as a cou
of study to a-detailed plan of everything that transpires in the planni
teaching and learning environment in a vocational agriculture progra

The curriculum for any prograin must be based upon o **determinati
of need" or “*needs analysis "’ The curriculum for teacher education: -
agriculture is no different. Is there a need for students of teaching tolea.-.
- howto develop courses of study for programs of vecational agriculture?
Specification of what is to be included in a curriculum is normally
ba'sed upon educational philosophy, the theory of the subject; advisory
committee input, and resmlts of occupational surveys. In vocational
agriculture. we oftgn examine occupational opportunity. student needs
and interests, concerns ofparexﬁ and community and school resources
in establishing what is to+be taught. :
Shoemaker’ has often said the “*curriculum fu: votational education
starts with a job and ends with the student on the job."
“The initial step in the Instructional System Design (1 S D ) process
. seems rather obvious. If you want 1o prepare a young person o ¢nter an
occupation successfully. you, must know what the occupation requires of
- the:successful worker.”"* The same rationale applies to the occupation of
teaching. Studies have been conducted to identify and document the pro-
fessional cducation competencices nccded by teachers ot vocational agiicul-
ture. Many of the highest-ranked competeacies in the alca of program
planming,’ devclopment. and cvaluation relate specifically to cowmse of
study development. The top ten compelencies In importance as rated by
vocational agriculture teachers out of a list of 33 were.$

il I ldentlfy the sompetencics uceded fur entiy Inlo an vecupatt. o

£y
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2. Determine’the occupations for which training is to be offered in_
~ the \j(ocat_iqnal'agricultu;e.: program. . :
3. Assist inthe indentification of the s?:ho@l‘_s’vocatiopal agriculture

. purposes and goals. o e . S
s 4. [gentify the skill, kriowledge, and attitudg<required for the per-
ormance of; each task. included‘i*n the“vecational agriculture
offering. . S — B
5. Ass;gis the: relevancy of the vocational agﬁculture offerings, -

6. Analyze long-range needs for the offerings of tl}é vocational
agriculture program. - ! ’ :

7. 'Desc_:ribe the occupational standards of performance foﬁ each
task jn an occupation. ..

8. Collect occupational data from employers to identity '_v_&:a.tiom
agriculture needs, K .

9. Recommend a vo.catioilal agricuiture prograrn based oh;ﬁndin
. of a community survey. ¢ ) -,

10. Assist in preparing'tl;e long-range program,plans‘ for vocation,
agriculturg. : '

In addition,'s'fx_Of the highes't-ranke\d‘ professional competencies in th:

" area of planning of instruction related in some way to.course of study

development. ReSults of occupational surveys of vocational agriculture
teachers have consistently documented the need for teachef's to be compe-

" tent in deyeloping local courses of. study.

Even without the evidence provide by occupational survey results, one

" would logically expéct teachers to be able to prepare a course of study-for

their insm_;_gt_ional program.

A course of study is a contributor to good. tgaching by providing a
" systematic outline for a teacher to follow. B using it, the teachers
have a clear view of where they are leading the learner, and a roadmap
- of how to get them there. The-most effective.course of study is one
*that is developed. by the teacher, since the teacher has a better
realization of the needs of the students and the geographic area
-served.s " oL . : :

Inaddition to the value of a course of study in provid@gg a‘‘roadmap’’ for
the teacher, it can also serve as an effective means'af communicating

- information about the vocational agriculture program to ‘'others., Others

who may be legitimately interested jn instructional program content in-
clude administrators, teacher educators, supervisors, advisory. council,
parents and students. . ,

A teacher of vocatidnal agriculture is expected to develop a course of
study to meet the occupational opportunities in the community. Without
adequate preparation in the process of curriculum development, a teacher
24
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may tend to rely on textbooks and available reference matenals asa basis
for what is tau

“ . .

The need for providing instruction, to teachers in course of study de- °

velopment can be summarized as being consistent with our education

philosophy, theory of subject matter, adv&ory group input, and occupa-.

tional-survey results: .

I. Preparing teachers to develop local courses of study is in keeping_

with the philosophy of vocational educators in agriculture. It is
logical to expect teachers to plan the content of their instruction.
We believe that courses of study should reflect the needs of the
community. We desire the, teacher be a professnonal agricultural
cducafor for the school district. :

2. The cousse of study should reflect the “'theory of the subje"',"
Instrugtion in course of study development should enable téacl, 2rs
to organize and apply their technical expertise in developing in-
structional content for vocational education in‘agrictlture. The
teacher education cufriculum should also reflectthe *“thesry of the
subject’” of teachcr preparation. Teacher educators have tradi-
tionally taught instructional program plannmg as a part of 'the
curriculum. Such instruction is considered (0 be necessary by the
profession,

3 TTAGVSONS T bolicic mstiad o e o e ot study dey clopiient
should be oftesed in cacher edu.ation. Ingat of advisory commit-
tees. stale supervisots, local supervisors and teachers has consis-
tently confirmed the need for teachers to have a working knowl-
edge of a cwrriqulum development process.

4 Occupatlonal survey tesults ndicate teachers 1egard course ot
study development as an impurtant pait of their vccupation. Siuce
they develop courses of study, they should be taught how to
properly “engineer’’ theis instructional content.

Lustuction should be provided o cnable learners (o picpaie lm.dl
<oursc of study for vocational agricuiture by.

1 Hdentifylng and selecting the content for the v douluin based
upon vccupational surveys. and supeivised oo supativnal cxperi
ence prpgrams of students

IoScquening sty Hon udling Loyl wlaad pay  lodogical prlscipl. s

3 Picpartug a documnent 1y heeplug vith the hustructional Systen
Design (1 5 D ) model o, vocativaal e duc. tion 1 ©Qhio

f e emisons and Dot adcallon.

Coutae of stoddy developn, o000 Conglie i PRI &
Laservice otises it secmed ned s L Imm (i px et ty ong or thd
uther Be :aune the nore gcm,rul papet il ourse of a.ud Jd.:velopuient in
vocational cdugation  prepared by ( arl Gorman and Willlam Sutton,

P ,
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grams, and graddate courses in curriculum development.’ .

1 S ' -
seemed to emphasize inservice education, this discussion will relate to a
preservice course. It should be recognized thit sfudents at the preservice
lev€l do not have a real situation, other than their student teaching center,
which maygbe used in building a course of study. It should also be recog-
nized that tN€ preparation of students in course®f study development is not
the sole responsibility of the instructor in one preservice course. Students
gain exposure and competence related to this.area in early experience
programs, methods courses, stbdent teaching, beginning teacher pro-

-t

.
. ¢ A % .

|
- [y

.

INSTRUCTFIONAL OBJECTIVES ’ :

Instructional objectives provide: a basis for formativé and summ.
evaluation of learning by students in a course. Objectives for instrugti
course of study development relate primarily to the cognitive and affec
domains. Performance objectives describe what a student is able tp do
result of instruction ratper thi¥only what has been taught As vutconi
instruction in course of study development, lcarnars will be able to.

I Descrtlie ('url'iCUluun f)u\n.l.quhull Congepts
L]

A Meauty Cacriculunt Pruiciplgs 1 Vocattonad Ldudauon
B Define™Terms - o

C Identify Componcats of a' Cow se of dtady

D. List Alternative Course Organizadion Patte. .

k. Examine a Process of Curriculum Developmein
. A

1o Prepare Introductory Materlal for o Couse of Sty

A Describe the Community
B Describe the School
' Destiibe the Progiay.
D Desciibe the Facilitie:,
E ldentify Occupational ., , ...
b Use results of an Ouecapational
I Plan for using Advisory Counnitte .

o lop Program Dbjecte

O Oblain and Develop School i v aonen. . o,
Youth Organtzation

SOREP Programn

Studer.t Placem. ..

Student Evaluado

Student & uuduct

SnfC()’

Suppli.

Adult E....

Division ot

L T = R A U
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Car AL ldentlfy Classroom lnstructlon

R B UG IVIUMES WVl GWwd WA W]/ Wwists twiesieses e
C. Obtain Advisory. Committee- lnput S L
D, Establish a List of Tasks to be Taught N A

1v. Develop a Sequenced Course Outlme -

. . A, Identify Prerequnsitcs .
. B.. Utilize Basic to- Difficul{ Plan
. . .C. Recognize Seasonal Constraints .
'D. Challenige Student Interegts :
E. Relate’ Schedule to- Student Supervnsed Occupatlonal Expen- :

e . enge. grams _ »
.E. S;he ¢ Laboratory Work ’ S .
:G. Allocaté Mnstructional time - Coe .

.H. Allocate Content to Year of lnstruot;on .

' 1.. Sequence the Content for Each Course - - »
*'J. Organize the Task:List in Sequénce -

K. Develop a Plan’ for Extended Service lnstructlon

L. Plana SummenProgram I ;

V. Complete Agncultural Educatlon 1.S.D. Forms

.. B. Identify Laboratory Instruction

e *-%-—Develop an Understandnngof t@e B&ptent—&oi a Completed Course_

_ of Study o,

- " A. Complete the Title Page

~ B. Write Acknowledgements
C. Prepare a Table of Contents
D. Self-Evaluate a Course of Study .
OUTLINE OF COURSE CONTENT

Based upon ‘the eduational sphilosophy of thé author, the theory of

_ subject matter in agricultural teacher education, the input of advisory and

, complete out- -of-class assignments.

client groups, and the information from competency studies, the following .
content is deemed as needed by future teachers of vocational agriculture.
Hours of class time are suggested, ngtincluding time needed for studentsto

Hours

-
' L

 Introduction to Cumc‘ulum Development " 2

_Importance of and ‘Need for Course of Study
'Components of a Curriculum Plan
Definition of Terms =~ -,
Instructional Models - -
Alternative Course Organlzatlon Pattems
f Curnculum Types -
L. pLoiw 27

~



-~ Use-of Advisory Committees ,
-+ Use of Occupational Survey Results

S | ' Community and. School' Resources

.~ Student Interests and Ability

) LT Teacher Bxpertise e

.. . Program Constraints .

Program Objegtives o S

.. " School and Department Poligies ' o

Course Content _ _
"Reésources Providing Sample Content
- Organizing What Is To Be ‘Taught
. 'Time Constraints - ' >

I}

- Sequencing R ) A
. Theories . :
--Student Motivation , -,

Seasons
. Logic * !

RN

: Occupafional Experience Progtams .
———Laboratory Schedules _ .
. Year of Instruction
Outlining a Course
- The Summer Program

- 1.S.D. f“orms
Laboratory
Classroom . .
. Extraneous Uses For a Course of Study

.- Public Relations - .
Communications . = .
Justifying Needs

" TOTAL HOURS.FOR A PRESERVICE COURSE

. ' . v L . - .‘ . .
-SELECTED INSTRUCTIONAL STRATEGIES
Because teachereducation courses are normally offered in the university
setting, the usual method of instruction.is lecture-discussion. The need for

**learning by.doing”_ in a course on curriculum developt_pen’t might indicate-

—
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' Workshop o

' e to assng students in making decisions about course of study deveiopment.
3 » ’ N - .
. . J .
Lecture - . . )
The lecture method is used when itis necessary to present information.
" This method is primarily used in the introductory ses$ion and in presenting
procedures and examples.

3 '

Lecture-Discussion” -

Léctqre—discussion is the primary instructional stratégy. It involves pre-
sentation of material, use of questioniing, ant discussion of models and
examples. . ' v '

4

arnerd in similar instructional program
ferials for use in their courses of study.
of expertise and creative ideas.

Workshop settings are used,
areas to cooperatively develo
This method enables the’ sha
. Supervised Study . : ,
7 : . -" T g . ~-
*  This .met’ho“d enablgs the instructor to-utilize coaching to answer ques-
_ tions and evaluate stulent progress. By reviewing the work as it ig being

lieved that learning is enhanced. .

-

/ EVALUATION STRATEGIES

Formative evaluation of student, progress is conducted to ascertain
needed adjustments in instruction during the coyrse. Summative evalua-

tjon is conducted to establish the degree to which cousse objectives were

accomplished at completion. : . . .

?

qumaﬁve Evaluation .

Formative evaluation may be formal and/or informal. Formal evalua-

tions include quizzes and portions of a course qf study prepared for review
by the instructor. Consistently missed questions on quizzes are re-taught
. by the instructor. Portions of the course of study aie revised following

" critique by the instructor.

,Summative Evaluation - ‘ ‘

Student achievement of objectives is evaluated in two ways. The major:

portion of the grade or final achievement rating is determined by an as-

sessment of a course of study prepared by the learner. A relatively small

-~

#

e .23. 29 T

" prepared, and, assisting- students’ during *"teachable moments," it is-be--
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The development and. acceptance of educattonal psychology in‘the late

- 1800’s withrits emphasls upon the leamer, the learnihg process, and teach- o

tng method, resulted in requifed field expenence as a part of teacher
, preparation. The Ohio State Umversxty required future high school

teachers to. do practice teachmg begmmng in 1908, asa result of the ﬁeld o

expenence movement .

~The National Counctl for the Accrednatlon of Teacher Edudatlon was
: formed in 1956. A 1957-58 survéy showed that 204’ accredited teacher
preparatton institutions requrred an average of ten quarter hours of student
teaching : v

.Recent trends mdlcate an almost universal acceptance of student ﬂeld

expenences as a part of teacher education, allowing student teabhmg tobe

the center of the professional education core: The move is toward full-time
student teachmg, more off-campus student teachmg, more credit hours.
earned for student teaching and otherifield experiences; longer student
" . teaching assignments; the upgradlng of standards; more and higher quallty

EY

.

superV|s|on and increased research activities in student teaching.

)
.

The Rationalc .

S Supervrsed cllmcal expenences can set the pattem for professignal per-
formance that continues to emphasrze both scholarship and teaching and
prqvldesa bridge froni theory to practice. Sugtess of the student during this
period of scholarly development is vital to later success'in teaching. High
academic scholarship does not insure teacher success; it remains for the
clinical experienice program-to help the scholar become a teacher. Clinical

expenences should be a part of, not apart from, the total program of

pre.paratlon for teaching. A

1975 Indiana study by, Elliott reported two major concluslons pertam-'

g to early experience. (1) Pre-student teaching university directed field . '

experience should be an mtegral part.of the teac her education curncula )
Pre-student teachxng field expenences should mclude a mtmmum of snxty
‘hours. ,

Lowery, of Mlchtgan State Umve'rslty, 1974 found early eXperience does
. aid students in maktng decisions to. contmue or discontinue elementary
. teacher certification _programs and, the more experiences one has with
students, the greater his or her-self-stated motivation for teaching. These

'S

studies: mdlcate early expenences aid in self-evaluatlon dnd in selettive '

retenhon

*29
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% ws sevapuvE G GinaLar CAPCTICICES MCIUges INalvidual cases or prob-
lems involvingthe application of principles and theory in teaching and
learning. Through clinical experiences under the direction and supervision

-of experienced faculty in a college or university laboratory setting,. the
teacher education student should be involved in the use of diagnostic
teaching instruments and observational techniques to enable an analysis of
pupil learning progress or difficulties, on both an. individual and .group
-basis,:and prescriptions of instructional strategies, educational media;ati
materials that maximizeé pupil learning outcomes. . :

t.‘

Pre-Student Teaching Experienm

"~ Approximately three fourths of the teacher preparation institutions in the -
®w Narth Central Association provide pre-student teaching field experiences’
‘< for'secondary education majors. The Ohio Standards Colleges or Uni-

- versities preparing teachers states, **The clinical and eld-based experi-
ences for teacher education students shall be: (1) an integral part of the—
teacher education curriculum, commencing early therein and continuing in
a sequential manner; (2) related to school age youth; and (3) equivalent in

_ time to one full quarter in addition to the student teaching experience."

This standard allows for both in school and out of school experiences with
school age youth. It also allows for the programming of summer expepi-
ences as well as experiences during the academic year. The minimum -
77 amount of time required allows for field experiences in more than one
school which appears desirable. ’ : - LT
- Early experienice programs should provide career explération opportuni-
ties prior to the time career decisions are necessary in the college program.
Performance in these activities should assist infassessing one s potential for
teaching. The problem of identifying the. students early in their college
career still persists even though the v3lue of early field experiencesis
documented by student teachers. . T
The early experience program should be individualized to provide for the
development of competent teachers. The experience program should in- .
clude+a variety of school gnd stddent experiences. Academic credit-for—
" early experience could bé awarded up to the amount given for student
* teaching. Some suggested experiences could be identified in each of the
" following areas: o ’ ‘ : -

P
a -
e.

General School Activities . . Extended Service Ty :
» . " Classroom Management - * * Continuing Education
Instructional Materials Community Activities S
Occupational Experience . Advisory Committees \
Programs ° « - Professional Activities - '
v Youth Organizations - _ Others :

* - Early experience could also be provided with community agencies relat-
s ing'to the students area of interest or peed. Some examples of such agencies
. could be: The Cooperative Extension Seivice, Soit Conservation Service,

R} 0.' 30 ’ 35 -
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INSTKUCTIONEI.. OB]ECTIVES
Al Chmcal and Field Based Expenences . :

The pre-student teachmg clinical-: and\ﬁeld based expenences prevn-
ously identified could be more eﬂ'ectlvely provnded if the followin,
practices: were lmplemented ?

o ' l Design, develop and implement survey mstruments “to gathér
T charactenzmg school, agency and other potentnal chmcal and field -

. based éxperience options. W
‘2. Pravide access to diverse clinical and ﬁeld-based optlons wherem )
g students’ can derive optimal expenences . i

:3. Utilize an -advisory commiittee cansnstmg of school and agency
personnel to guide the developtment of clinical and field based
.optlons e ‘

' 4. Develop a. commumcatlon system ldentlfymg an pubhcnzxpg avall-

able options to students.¢ .

. 5. Implement a system to assist facu]ty in. matchmg udent%nd pro- -
. gram needs with field based options.

— N "DeveIOp and unplement afo nnatwe and~ summ;mve evaluat‘:on )

process. , L '
* 7. Conduct an in-service program for professnonal lmprbvement of
cooperating teachers. . ~s .

It is important to recognize_that democratic education, avallable to
everyone, does not mean identical education for everyone. The idea that -
democracy means uniformity, or that the recognition of differences is
incompatible with democracy is a fallacy that could distort our thinking. It .

- could be detrimental to eliminate the regard for individual differences. It -

+  would be more appropriate=in plannjng clinical and field experiences to-

discover ways of tolerating, encouraging and gaining enrichment from

diversity. All education should be rooted in a basic respect for the indi-

- vidual human being. Itis mogt jmportant that the early experience courses

. orprogram be an'anged in a coherent and sequentnal manner and applled to: - o

md;wd&al cases, a§ ‘much as p0551ble S ‘

lNSTRUCTIONAL STRATEGIES FOR .

CLINICAL AND EARLY EXPERIENCES v e

> A Pre-Servicg,Program that prowdes early experience in different
taxonomies constitutes a problem of cooperating teacher preparation. It is
necessasy that any teacher providing early experiences would need to
- understand the early experience program. A one on one relationship for-

(' ' - ."'.31~_36' :
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. .Service seminars in each of the four corners of the state to prepare cooperat-

' ing teachers for early experience students. By taking the seminar out in the
state, the cost of travel and per diem would be for oné man rather than -
having 80 to 100 teachers 'driving to the Unchr§ity for the seminar.

"A. Strategiesof the pre-student.teaching.or early experience program that .
needs to be programmed into a coherent and sequential set of experi-'
ences tould include the following: ‘

I. The clinical experiences should be moved off-campus info a school *
- and community setting as soon as the student can function posi--

tively in the educational arena. .

~

The pre-student teaching, clinical experience should be based upon
the needs of.the individual student and tested against established
criteria of excellence. : "

3. The experiences should begin earl.)> in the student’s professional
. preparation program and continue in a sequential pattern of increas-
ing difficulty and responsibility. ' . S

. 4. There must be a practical'and continuous means of cooperation
between the uniVersity education faculty and th econdary school
teachers and administration. : T -

-5, A'plannqd program of assessment, observation and evaluation of
college students involved in early experiences must be evident.

6. Continuaus joint planning and evaluation of pre-service activities
must be performed by the two agencies, the University and the
school. '

1 ‘ ‘ -
B - STUDENT TEACHING

Before a person receives a motor vehicle driver's license, he or she must
not only know the driving rules and regulations, but must drive the vehicle.
Studént teaching is the pjactice or practical experience the prospective
teacher experiences in completing the requinjer,nems.‘ for 3 teaching license. .

.The teacher ed Qcétiop,styd'en,t‘s'houlq participate in a series of bléx{ned. .
“supetvised and’ evaluated; field-based experiences. These experiences
should’contribute to increased proficiency in performing the various teach-

ing responsibilities under actual school conditions. ,
Considerable variation prevails among teacher education institutions as
" to the characteristics of the student teaching programs. The-trend has been
to.offer such preparation in increasing amounts of off-campus schools‘as'
 settings for **hand s-on"-experience‘ for prospective teachers. Assignments
of student teachers for full-time, work in schools with the student teacher
expected to follow the regular teacher schedule is becoming quite common.
Several teacher trairfing ‘institutions throughout the nation only require sixg@

' T 2o
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internship experience following student teaching@'r gradiiation.
It would be economically desirable to protect the manpower investment
of preparing competent teachers by contracting. for _inte'mshjps for those

- Students graduating Autumn or Winter quarters. Many of the Autuma and

Winter_.'gr.aduatqs;are employed by business and industry and ar¢ not
.available for teaching. A legislature or state departmentgf education grant
should be appropriate to retain the most.competent d¥'the graduates in

teaching internships in critical areas of need.
' ¥

INSTRUCTIONAL OBJECTIVES - 3.

Teachers, generally cite student teaching as the most valuable part of
their professional preparation. Critics of teacher education argue for dele-
tion of various items in the preparation program but never for the deletion
of student teaching. The quality of the experiencé will be dependent upon

" the understanding, interest angd effort of the cooperating teacher and the

desire and motivation of the student teacher aleng with the continual
observation and evaluation of the teacher educator. Some behavibdral ob-
Jectives of student teaching contributing to, adequate preparation for the
profession could be: the student teacher: : D

*

— Cpmbines philosophies of agriculture and education with knowl-
-« edge of today's s,bci_ety in forming professional beliefs.

— Has developed and uses ap educational philosophy in decision-
making as a teacher.

— Assumes responsibilities and practices a ¢ode of ethics appropri-
ate to the professional role. ' -

. — Is aware of educational trends and implicjtigns that have rele-

- vance for the agriculture taxonomy program.

. — Utilizes information About the learners, their homes, the commun-
ity and the larger society in planning agricultural programs.,

PN L . Ly . . " '
— Organizes taxonomy offerings inte a sequential and, integrated

. ' .

pattern to meet needs of léarners. ~ : -

— PJans agricultural programs which will contribute to the total edu-
ational goals. .

"— Selectsand directs a variety of learning experiences appropriate to
the achievement of objectives.

]
— Establishes and maintains a classroom climate which facilitates

learning. .
. N EA
1
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-— Utilizes motnvatxon*of learner in carrymg out anmstruetxonal plan
T Engages in praetncal classroom expenmwtanon : -
' i

develop desu:able hnman refy- - ¢
es, mterests, appreciations, and

Sl

. — Utilizes the youth organizatio
.. . - tion attributes, including at i
. skills. : '

COURSE

Content within a student teachm ' program of expenences cduld vary
- according to the discipline, the student and the state certification require-
. ments. Some suggested commonalities that ought to be consldered in most

' student teacher pl’ograms are:.
A,l) Planmng instruction for secondary school programs
2) The teachmg of high school classes i m the related and Iaboratory

U settings . _ N
A 3) Evaluation of student performance T )
4) ]'he use of occupanonal expenence programs ln the decnslon
- o ma]ung process T T
~5) Gundance expenences ih determmmg mdmdual student dlffer- .
ences | .

- 6) Youth oi'ganizations‘ as‘a part of instruction .
-7) ‘Physical~facili'ties for specific taxonomy programs t
« 8) Teaching adult classes v ¢ '
9) School community relations T ﬁf
10) Program planning proce'sses and techniques ' |
% ll) Professional role and develgpment of a teacher
Ei 12) Extended service actlvmes and reports C -,
13) Use of lnstructlonaLm‘atenals and ,teachnné.aids '

.14) Guiding students toward desirable behav‘ior _
15) Others “ ) '\ B R

-~

It would be most desirable to develop a list df professional performance
activities within each of the above suggested areas. A sample has been

included in the appendlx

i
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- educators and teacher education students, '

- The selection of cooperating teachers should be based upon identified
criteria. Cooperating teachers. providing student teacher experiences
should be well selected ang well trained for this most important aspect in

teacher preparation. Every potential cooperating teachi;r shduld enrollin a
" teacher education course or courses designed tof'prcpdare the cooperating
teacher for that job. It is necessary that cooperating teachers be provided
‘in-service seminars to up grade their skills in working with student
teachers. A cooperating teacher seminar early in the quarter would help
provide continuity and unifgrinity to the student teacher program.

INSTRUCTIONAL STRATEGIES

Challenges facing those who work. with student teachers ‘today are

greater than ever. Itis encouraging that'some departments of education and

. - teacher education institutions are directing efforts and funds to the upgrad-
ing of minimum stahdard§ for teacher preparation. ' -

- Strategies for conducting meaningful dnd rewarding student teaching

—

programs should be identified preferably by #team effort of those involved.

In the past, tke university-teacher education faculty generally prescribed
and programmed the student teaching experience. Education is becominga
mote and more shared. responsibility. In the varied environments and
complexity of school systems, judgements and decisions are made by
cencerted efforts of many people. Participation in'evaluating and designing
educational policies and programs is expected, and even demanded, by
students in teacher education institutions. Creative efforts and action by
those involved might lead to new pathways and patterns for the future.
Conceérn should be given by institutions and personnel involved in stu-
dent teaching with many, of the following strategies as a means of conduct-
ing and upgrading the teacher preparation program, . . “

“~

Strategies for Conducting Student Teaching Programs -,

I. There should.be written agreements between the in'stitution Ppre-
paring teachers and the cooperating school district. Items to be
. considered would include activities, services, and compensation’
Roles and responsibilities should be identified and provision for
solving problems or revising the program should be agreed upon.
Professional ‘development programs for cooperating teachers
should be identified and 'supported by all parties. N
An advisory committee of interested groups involved with teacher
preparation should be organized to-advise on the design and de-
velopment of teacher education programs including” criteria,
’policies and procedures. ,
3. A recruitment committeé and”/brogram should .be identified to
encourage enrollment of individuals with high potential for teach-

ing. .

S )'35 40 ‘
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4 Student assessment procednres should be lmplemented accordmg

college or university. The criferia should cover student charac-
. teristics contributing to pipil gxowth and-development, as well as
tolerance and understanding of individual dlfferences

to criteria adopted by the govérning body of the dgpartment,”

+ " 5. Criteria for the selection of cooperating. schools should be iden- ‘

tified and applied in a constructive assessment plan by representa-
tives of teacher training institutions and cooperating schools, m-
cluding admipistrators, supervnSors, and teachers. .

6. Student teacher p1acement should be coordinated and contnbute

to professional course work, student attributes'and differences,

~ andbe agreed upon by the institutions and personnel involved with
- student tedc hlng

R . "EVALUATION

- Educational eval uation is a process in Wthh a teacher commonly uses
information derived from many sources in order to arrive at a value

1 b

>

My o8, L 4w bk, 3 o his-" ,
r1eral appraig 18 oMbty talled ¢ ) tant | . ﬁ
e\idence of all significant changes in te.cher . dent; gru
K u}wledge skills and understanding can be 1..¢: i | , but attitudes.

appreciations lend themselves more to estitnatiou. Student evaluation

should be made in terms of the objectives of the program.

Formative evaluation generally consists of pérsonality tests and listings’
of high school experiences as well as occupational experience. Some -
disciplines in vocational education uuhze competency tests rélaxed to the.
technical area to be-taught. -

More emphasis should be directed at formativg evaluation procedures as. .-
a means of |dent1fy|ng career opportunities compatnble with personal inter- )

ests and aptitudes. ‘.

y

Much has been done on summative evalugtn(m iiv.teacher preparatlon :

Some gmd’ehnes to be considered in student teacher evaluation could be:
1. The purpose of evaluatlon is to promote ‘growth.
2. Evaluétion should be continyous thrbughout the ﬁeldlexperienc—e.
3. Evaluation involves appralsal of agreed upon goals.
4

. Evaluation is a two way dialogue between-the student and those o

concerned with the program.

5. Both quantitative and qualitative evidence should be utilized i iva

variety of techmqlres for recording and interpreting behawor

Undoubtedly there are’almost as many formats as there are evaluatgrs.
One of the more complete formats has been developed by G. B Redfern,

1963. , o

N 4]5
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" Step 3

. ) / L .
SnmmaryoftheAppfakal Process” -

Step 1

PN

> Sgep 2

) lép 4

Step 5

Step 6

"Step 7

-

Step 8

-Pre-Appraisal Conference ;
This step should set the stage as to what-will be expected by the
evaluator. The student teacher ndentlﬁemethods to be used along
with intended le.ammg strategies.

N

Establishment o_f Teachmg Objectives

. The student teacher notes subject matter being taught as well as
the teaching objectives to be presented.

Observation of Teaching .- :

The evaluator should SImpIy observe and record what actually
happens during the teaching episode. Every effort should be made
not to reach any judgement at this time.

' Appraisal of Teaching -

The evaluator analyzes the teaching performance from all avail-
able information. This. must take place on an individual basis in
order té nrevent decisions being influenced by nthere

Prepirii , 1r Amraisal Confergnce

The evaluator.plans the needed approach. Suppoi Aation
may be gathered when néeded. A strategy for . aent of
suggestions can be formulated

Student Teacher Self-Apprmsal

This step will give the evaluator much information as to the
awareness and judgement of the student teacher. It is a starting
point where the student teacher reflects on his/her own perfor-
mance. °

The Appraisal Conference

After the student teacher has gone through a self-analysis, the
evaluator should identify. the positive aspects of the teaching

“episode. Next comes the areas of.needed improvement. The

evaluators will be more effecnve if they emphasize questioning
and listening.

Post App’&sal ‘Action »
At this time, def nite means of improvement will be agreed upon.,

. The evaluator identifies specific problem areas and suggests ways

of correcting the problem. This stép should include new areas into
which the student teacher is to proceed. The key here is that
specific action must be identified to be {mplemented.

f
A list of possible evaluative situations occuring in student teaching;:

1. At the end of a days performance
2 At the conclusion of a teaching unit

H
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| 'y revnew of tbe lessoul plan . .

s, Aﬁer observation of the cooﬂ:raung teacher's lesson

6." A specified time each week
E 7. After any assngned responsnbllity
. 8. Quarterly or mid-term evaluation - . |
9. Group 'evaluati'oln during student teacher seminar -
10. S'elf-evaluation on a performance .

Several evaluauve forms are included i in the appendix.

¢

Summary

The bottom line should rg,sult in a competent professlonal person.
" 1. This individual would possess a body of em'ﬂh'm" Mo o

kn, le d to his/her professmn

2. Wouiuuver  yysible for the consequences o/ h, h(

\ ‘and action.
3. Would actively. participate wnh colleagues in dey ¢

» 4 Would ‘practice the professnon as their major contnbunon to soci-

ety.

5. Wonld place pnmary emphasis on service to society ra her than'

personal gain. - . .

6. Would participate in a professional i lmprovement program earch-

ing for new knowledge and skills.

X

.

4 diid en-
forcmg standards contributing to the i improvemelit ¢i 1 .ie profes-
» sion and would abide by the profegsional code of ethics.



o APPENDIXA

C CRITERIA TO BE CONSIDERED IN SELECTING
' COOPERATING TEACHERS AND COOPERATING SCHOOLS

o Date to be
TEACHERS ©+ Implemented

‘1. The teacher accepts the responsibility for train-
1 tng student teachers'as indicated by:

Wllhngness to establish a schedule of five
. hours per week which is beyond the time
- Yequired to conduct the regular vocational 7
. agriculture program. During part of this . -
» time, the cooperatmg teacherwill check all
lesson plans prior to each class taught by
the student teacher and critique the teach- .
ing performance.. , N

'

2. The téacher has participated in the required pro-
fessional education course work to quahfy hlm
as a cooperating teacher. ‘ -

3: The teacher has had successful teaching experi-
ence and possesses a willingness to tmprove pro-
. fesstonally as indicated by: B

a. Having completed at least two years of
successful teaching experience. -

b. Hasa vahd Ohio Teaching Certtﬁcate in
- his area of spe{tahzatton : -

¢. Participation . in a continuing plzfnned
‘professional improvement program
which would mclude credit and/or non
credit in-se mng acnvmes -

4. The supervising teacher is certlﬁed in the spe-
ific taxonomy area desired by the student
teacher. . - .

5. The teacher can motivate students. as indicated
by:
a. ‘The scope of the occupational ¢xperi-
ence programs .

b. Havinga supenor rating in the Nanonal
Chapter Contest e et

»
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]

c. Hav:ng a mmonty of the students

o _l o placedm the occupatton t_'or which they -

are trained
6. “teacher shows -an interest’in students as

vnsory v:snts per studént pcr year,
.

7. ‘The teacher is a professtonal mdmdual in the

teachmg ranks as indicated by

a. Membershnp in professtonal teacher
:  organizations.

T o b. Participation in local county, and dis-
tnct meeungs and acttvmes g

other information such as;

) Occupatlonal experience
reports.

2): Final departmental
reports,

3) Time and travel reports.
4) FFA Award applications. -

d. Punctuality in meeu’ng appointments.

e. Having good rapport with other faculty
members.

8. The teacher has desirable personal charactens—
tics such as:

‘a. Ability to inspire others
b Cons1deratton for individuals

. e Prorﬁptness , S
. f. Tact e
8. Sense of humor
h,- Enthusiasm o o
i. Professionalism ‘ 4 5
. \. . . «
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individuals and makes an average of four super-.

c. Promptness in submmmg reports and .

Da(n to be .
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. J. Abthty to prgamze

T :-nu'n.n

PHYSICAL ¥,

. Accepts students’ ideas
Pupil-centered behavior
. ‘Positive’ rewards
. Providing a moral and intellectnal madel

» Manual of Operatlon

umeulum Gmdes

3. The following mstruetnonal a;ds are.avanlable for .

-use when needed:

Overh“[prqjector

a: Slide and iimstrip pro;ector

b.

C.

a.

®

.-

Sixteen millimeter projector
. Recora player .

. Tape recorder

Screen

2. The equnpment must meet the lmmmum standard
as found. in the Manual of Operatlon and the\

.

{ n“.d Fa i .
INSTRUL“JNAL MALYER ll\.hn‘i

The following physical facllities shall be providgd
in conducting the program ina cooperating school.

. The classroom, office, sliop, or laboratory space
must meet the minimum standards as hsted in the

.

/

TEACHERS (cnnt.)

-

Self-control e _
9 The teacher is cousldered an eXeellent class-
mom teacher N
lO. e teacher has desmxble teaeh;ng behavrors -
3 uch as* -
Ty gy Varies his/her teachmg teehmque o
b.,Clarity - : . T
. Enthusiasm * ' ﬁ
. Businesslike behavior = -

]

Date to be
Implemented

: UAE'GK w”)

..




msm.u. ncn.rrms mmmmr AND
i INSTRUCTIONAL mmms (cont.)

» .

. cm:cx (w)

4. The Instruictional Materials Library will have = |
~ an inventory of student study manuals, bulle- . - C oy

, tins, audno-vnsual matenals and textbooks to ' .
s " support all areas of the planned curnculum o

a. Outdated mstructlonal materials
_should be discarded. -

b. An adequate annual budget ‘shall ‘be
provided to keep the Instructional Ma- '
terials Library updated. : o

c¢. One sot . tustructional materials

. s . shall be .. hio Agricultural Educa-
. tion Curric ilum Materials Service. -
The following catalog shall be avall-
able

1) Ohto Curriculum Matertals llstmg
~. materials produceq by the Ohio
“Serwce J——

2 Tools for Teaching llstmg materials " .
. ffdm many sources that may be
purchased through the Ohio *Ser-

" vice.”

3) Teachmg Aids listing the AAVIM

mechanics materials that may be

purchased through the Ohio
" “Service.” -

5. The- departmént facilities are adequately main-
tained, effectively used, and kept i m a neat and
orderly manner. ‘ _ —_—

6. School transpc_)rtation is available for field tripS. -
7. The AGDEX filing system is installed and used

as a means of classifying, filing, and retrieving
curriculum materials. e

' : X X :

Ky




-.". COURSE OF STUDY

. The course of study is based upon an analysis of

occupatfons for which the training program is
designed. - - ’

. It identifies student performance objectives

based upon tasks to_be learned.

. It provides. for relfated. instruction, laboratory,

and on-job expetiences:

. It utilizes instructional material and community

l'CSOI.ll‘CFS . '

. It provides for leadership, citizenship, and per-

sonal development through FFA as an integral
part of the ipstruttional and experience prog-
ram. : .

It provides for complete and a urute fecords
bas:e_d on the student’s occupatio: .al experience.

. It provides for periodic evaluation of the stu-

dent’s progress.

. It provides for instruction and student supervi-

sion throughout the em\ire length of the program
according to standards adopted by the State
Board of Education.

. Itis evaluated by the teachers and reviewed an- .

nually by a local advisory committec.

COOPERATING TEACHER AND
SCHOOL CRITERIA

. A written plan is available of teache: division of

responsibility in multiple teacher dcpart_,ri’nents
and there is evidence of planned and regularly
held departmental meetings.

. Written stated policies for the Vocational Ag-

riculture Department include: (Examples:)

a. Use of facﬂities.

1‘43 i5



, , ' . SCHOOL CRITERIA (cont) . CHECK ()

b. Use.ot tools
c. Occupatlonal expenence programs . —_—
| d. Student fees etc o . \
e "FFA membership :
3. The cooperatmg school provides the student

teacher the opportunity to advise the FFA asan
integral part of the total vocational agnculture

program. -
4. The depanment has a wntten plan to carry out . ..'-.
effective summer programs. —_—

5. Provision is made for review of plans pertammg
to the department, school, and ‘community.
(Examples:) - .

a. Five year plan — with goals and pro-
s Gk

ectlons :
J ‘ , e fw
‘ r
qy M
b. Job opportunities in agnculture and rey
lated fields. *

¢. PRIDE reports and recommcndatlons
m graduatéd follow- -up

d. Placement ipformation.

1

o SCHOOL ADMINISTRATION.

1. A letter has been directed to the schoo] adminis-
tration requesting a cooperating center be estab-
‘lished, which ‘when approved, will meet program
minimums as stated in the criteria for establish-
‘ment of-a €ooperating center or efforts will be

- directed to attaining the criteria. . —
2. Members of the school. administration will pro-
vide time to’counsel with' student teachers. ——
& . ' .
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SCHOQL ARMINISTRATION (cont.)

3. The school administration is willing to accept the

(%]

\

student teacher basically as a professnonal

. The school administration will provide released

time for the cooperating teacher for such ac-
tivities as, _

a. ._Professional meetings.
b ln-servnc ducatnonal activities relat-
ing to thé" Eonduct and administration
. of the student teaching program.

. Student teachers will be placed for training

upon approval of the school admxmstrauon and
tooperating teacher. -

Thelocal advisory committee will be informed

of and react to the student teacher program in
the school.

"COMMUNITY RELATIONS

. The vocational agriculture program is coordi-

nated. with other agricultural agencies as evi-
denced by cooperation and ¢ontact with major
agriculturaf agencies in the community.

. The community is kept informed of the agricul-

tural education program as evidenced by full use

of opportunities offered by newspapers, radio, ‘-

television, displays, and programs presentéd.

. Occupational information is geperated through

surveys and inade-available to §tudents.
' ~ & ' > 1 ‘ ‘

STUDENTS -~

. Students are pursuing occupational experience

programs with records showing a_minim@m of
200 hours for 9th and 10th graders in a four,year
program and a minimum of 540 hours for 1 Ith and
12th graders’in all programs.

t
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STUDENTS (cont.

' : . v

2. Notebooks are. bemg kept by students inditating

skills learned and technical mformauon secured

g in class. and laboratory

. Students are enrolled as -a result of tesung pro-
grams, mtervnews and home vns|tatnons

, CONTINUING EDUCATION
. The cooperatmg teacher shall conduct er provide

for an organized program of continuing educa- '

tion' consisting of at least 20 hours of classroom
.instruction with individual folléw-up instruction.

. A planning and/or advisory committee: will be
utilized with the program.

. The cooperating school must provide the student
teacher opportunity to plan and conduct two
adult classes )

. The cooperaung teacher must provide the stu-

dengteacher the opportunity to make adult visits..

. The operau'ng school must provide the student
-teacher in production agriculture experiences
wnth an organized Young Farmer'Program at the
cooperaung center or in a nearby Young Farmer
Program.

B

CHECK ()
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APPENDIX B ‘
SUGGESTED GUIDELINES FOR ORIENTATION: - .
OF STUDENT TEACHERS -

. /A'good student teaching experierice begins with orientation. The items .
suggested ‘are only a guide to be briefly discussed to help plan for the-
student teaching experience. This is only a guide and should not be used as

. an evaluation. . . : T ' '

. (Mark an “X” when discussed )

Early .Student
> Experience Teaching
Ay ® -

* 1. School 433

1. Introduction to administration & staff

2. Organ}'zation chart of the school system

3. School policieszand/or faculty, student
handbook = - .

. Communication channels open to teachers

. Teacher conduct .
. Use of building after school .
. Use of*telepRone (long distance)
. Hours of the staff '
."Securing permissjon for special activities
~ (field trips, assemblies)
10. School travel policy (Teacher, class)
I1. Departmental budgets. How supplies are
. secured S d
12. Class schedule :
- 13. School schedule
14. Disciplinary procedures
15. Ihtroduction to counseling staff, depart-
. ment chairman :
16. School facilities (tour of high school, locate :
elementary schools, parochial schools, \
and junior high schools) = ——
17. Staff morale and professionalism
I8. Student records (use policy)
19. Custodial staff _ g
20. District map ' :
21. Characteristics of the district, valuation,
taxation : ——

J
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(Mark an “X” when dhm-ed) :

’ ! .
" ~ "Experlence Teaching
(A) -(B)

II. Community
1. Predominant farm, agricultgl and service
organizations : g
2. Numbers and kinds of related agricultural
businesses
3. Cooperating community and agncultural
: ‘agencies
4. Perceived staff morale and educatlonal;l
ethics
Support’ of:0perating series
Student teacher housing .
Area maps, district boundarie N
Churches { '

III. Vo-Ag Department

. Size, composition (age, interest, sex,
abilities, occupational programs)

bl N

“2. Facilities (room, land lab, equipment, labo- .

rato&',(' office space, desk, chair, tele- o

" phone, file cabinets available)

3. Instructional materials (audiovisuals and

printed material) —_—
4. Placement of graduates- R -
5. The five year plan (LEAP)
6. Advisory committee. -Who? Why? Role?

Meeting Dates?

IV’ Program )

Course of study - SN \v
2 Nature of Occupational Experience Pro-
, grams
3. Who is involved in Occupational Experi-
ence :
4. Teachers role in Occupational Expenence
Programs —— .=

5. Types of unportam teaching activities that
have been successful (| e:, school fair,

. etc.) - C e
6. FFA Offices, Program of Activities
7. FFA meeting time and place, meeting plan. :

ning, seekers of advanced degrees . .
8. Adult education programs ‘ —_— e
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. . o - .' .‘m._.“x;’whhm ‘v
. . . | \-'\Al‘mu Teaching
4 o _ A) ®
V. Teaching. , - | :

© 1. Seléction of um!s for student teacher . - L L
. 2. Observatlonof classes (vorag and others) L

4, 3 Preparatlon of fessons ¢ -
L view.of lesson plan by c00peratmg

4.
teacher ,

S. Secuting teachiiig aids and supplies,

6

7

. Learning names of'the students -
. Works with individual students and small
groups W . —
. Share routine teacher tasks '
. Takes roll and records attendakge
. Assists with pupil groups, such as
" homeroom and student organizations,
v 11. Observing other outstandmg teachers in the
school
12. Discuss the work of the support staff,
school nurse, reading specialists,"media
specialists, etc.
13. Prepares a bulletin board
' 14. Operates média equipment such as motion
‘ [ plctu':': projector, filmstrip pro_;ector,
overhead projector .
.15. Locates deference material L <
16. Uses reproduction equipment such as spirit
duphcator, mlmeograph machine, and
. copier :
17. Adminispefs an% scores a short classroom : 5
' tést ' .
_18. Evaluates homework and other assign- . .
merits ' o
19. Reviews the teacher’s summer program of
activities
. 20. Advising the FFA , -
v 21. Teaching young farmer an classes

© 0 %

VI. Occupational Experience Program

1. Justification of occupahonal experience e e
2. Assignment of eight students to student
teacher. .




’ . ," (Marknn"X"whn
. t

. ._:".":' ° ~ Ex nu'l‘uehlu
o 3, Making instructioual vislts ot' employers, =~ . . - AT
_young and adult students : . !
4. Selet supervised occupatlonal experi-
ence programs
S. Checking occupatlonal experlence re-
, cordbooks - -
- VII. Professional Respohéibilitie_sv .
1, The local teacher's association .
2. County.state and natjonal teacher’s associ- ' w0
auonw “ p—
3. Specialized education. associations (i.c., * e
vo-ag teachers) - .
VIII, Cooperating Teacher -~ .. ° . s

. Expectations of the ,studcnt teacher anti
himself . .

~ .

. 2. Technical preparation — - eXpérience — at- -
utude .
.‘. N
+ Q a
° ‘ ) [
5 . K A
.Y . .
- v .. A “:‘ t J
" ) o A,
. > v
* At v“ ©
. ..
i h ) N » .
) ; : . @ [ .
’ w ! .
dd
A 05 -
. _ ]
.‘-” ! ‘ & N /
’ - ; : ! . . -
O -
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MR - APPEmec TR
7 Form FEB RAINBE EVALUATION REPORT Scale . L
L VOCATIONAL AGR]CUL_TI_JRE E ='Excellent -
S _' . EXPERIENCE % G = Good
' -+ = Department of Agricultural Educatipn A = AbVcrage ‘ j'
' . A The Ohio State Umversity * - F = Fair . -
L ' - P'= Poor I
# Tramcc ] Namc : : Date
Evaluatcd by : : Title o - ,
g ) &
: &mmng Center
v 2 e
. ) o “ 7
.. Evaluation : - Criteria : | Comments
(Circle the appro- -. I N .
tate letter). . - o ' !
EGAFP 171 PERSONAL CHARACTERISTICS, ——
.. . : ] . - . . i - '
egafp - ~ Appearance - -
.e8a fp - ' Abi'lily_ to meet people . b
dgafp . Matrity’ .
eg af P ! Initiative -~ -~ o
egafp ., Self-confidence
egafp . Tacl ‘ Co e
egafp _ AZ;mude toward _;eachmg : <
EGAFP 2, TEACHING HIGH- SCHOOL
STUDENTS :
(Include planning and conductmg . .
classroom, laboratorx.and shop .
’ instruction) ’ .
- ~A. Classroom ’
egafp’ Awareness of student needs s 3 . -
.egafp = Ability to plan C \ ]
egaf.p - - Class teachmg .. ' ‘
-egafp " i : Arouse and maintain mtercst , ] ‘
_ ' enthusnasm Co SR I R i
" s 5.6_. o




-

T s Evuli{nlibn

' Criteria ’
~N o~ - N

(Circle the appro-
Priate letter) ‘I
e z af p
e g af p

egafp

eglaf;;

cgaflp

ega f"'p
~egafp
; egafp

egafp
.—eg :a.._f_._p__

egafp-

EGAFP

egafp
é'gat\i)
egafp
egafp o
*EGAFP
egafp
egafp
egafp
egafp
esafb.

EGAFP

- ---——Summanze conclus:ons

3.

. Assist and work, with committees

* Train leaders

14N

n("

. Lab

' Clﬁfteﬁchiﬁg '

. Arouse and maintain interest
- enthusiasm

. ADVlSOR OF THE YOUTH
"PROGRAM

. ABILITY TO ORGANIZE AND

' .
Use of questions
Summarize conclusions

Maintain discipline

.Demands quality workmanshlp

¢

_Awareness of stupiem néeds

@

Ability to plan

Use b?ﬂueétioné

antam dlsc1plme

PROVlDlNG FOR OCCUPA/ 9

TIONAL EXPERIENCE *
Planning A
On-the-site teaching ‘ .
Relating ins_mrct'ion

Record keeping
Advisé the program o
Lead recreation

Others — List " , .

CONDUCT CONTINUING
EDUCATION PROGRAMS

(Adult — Young Farmer)

.2 87
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5.\?£lualion BRI I - o Cl"iterig 1. Commqi@_ e

. (Circle the.uppro- L o N '
- Priate letter) ' ;

‘egafp = .  Organize the inﬁ_t}ucﬁonal R _‘

o . program = . o " (J

egafp ‘ .Teagﬁﬁtheclassrqorq o .

b _z_'il fp - Teach on the worksite .. ' .
egafp - R‘gcord_is z_u_g'_d-;eg’oné : \ R - _ i

"EGAFP | 6 PARTICIPATION IN SCHOOL
.~ |  AND COMMUNITY ‘.

.  ACTIVITIES

egafp . 1. Cbmmﬂhi_ty participation

egafp * .. General school participation - T

cga f p "Public relations :

4

Circle One: Overall Evaluation - o

Excellent Good Average - Fdir JPoor. r..
2 2 2 "' . » .

. .
. 4 :
¢ ' L ’, [l
. - 22
- . .
A
3 : ,
. - . .
\ .
.
: N .
3
-
’ - .
N .
- - .
N ’
£ - .
[
- 2
. by ..
o .
’ . -l ‘
. . - x o
\ .
’
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"".AP_P'F;meb S

AGREEMENT

This agreeui"’nt ts entered tnto by the Board of Education of the

. R County. Ohto,
- heretnafter referred to as the “Bo:h" .and the : . . .

: _' ’ “College/Untversny o

_ College/Universny desrres to place teacher education students in the
.-.glassrooms of said"Board for t e purposes of their parttctpatmg in student
iteacher and Bther fieJd-based acher education experiénces as required

sities'Preparing Teachers as promulgated by- the State Board of Educatton

. The Board desrres to cooperate with the College/Unwersrty in factlltat-

: mg studght teachtng and other field-based experiences for teacher educa-

County. Ohio, heremaﬂer referred to as the

. by, but not necessarily limited to, the Standards for Colleges or Univer-

[N

-—tion- studentsandappmves theutilization of its'schools for such purposes

by the College/University. Placement of such téacher education studentsin °

she clgssfooms of said Board shall be undexthe direction and control of the
* SypErintendent. : . -

Cemﬁcated personnel of the Board who agree to act as supervrsmg"

teachers of teacher education students in student teaching and other field-
‘based experiences may accept an honorarium or stipend-direct]y from the
Gollege/University for those services rendered outside the regular school
day and above and beyond the duttes and responsibilities spectfted in the
: teachtng contract ﬁ

.

Entered into this ' day of MR .

19 .

Chatrman Department Agncul{ural
Educatton :
College of Agriculture .

The Ohi6 State University

e 5y
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