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-'Foreword ,,

liniment years. xtensive efforts have been exerted from a state Inca-
Ursa education perspective to impact upon the professional stair de-
astkinment of statelhadership and lis,cal program personnel. Teacher edema-
tiesams-been irivplued in these staffdevelopm.ent activities, but formalized
Aim-which havemplication for statewide 131e-service and baccalauireate
vocational education- prOfessional personnel.ceveltipment-programskhave
bebn

Duang recent -yews therchave been sweeping institutional reforms for
. the sessional proparation of teachers in Qhio, adopted `by the State

Bonne Education he resultant institutional restructuring to meet these.4f skii!dmils, has ree d the traditional approach of adding or deleting
caursanfor certificaum as amens of preparingteachers. and are designed
re ammo teachersamkonstlitpossess soundprofessional-knowledgealfthe
iniranne process, hame competencies in the

pars
clinical use of sophisticated

nouttic instruments-. auposses, the ability/ to work. effectively With
moth from various sorsiolk- economic and racial environments.

The primary purpose of-the teacher educator conference wasoo "en-
ham= the effectiveness ofsvocatiOnal education professionn personnel
development grogram ainutigh. the bringing about of an "awareness and
understanding of teething sithication 'standards alai- their-implication for
program !redesign, anc ineisview of common coremirricula add program
criteria for vocationainummon personnel development. This expressed
purpose was met thrum* tlia..nunbined efforts of n teachers educacirs
ana miser state staffnmssimigned the program. SpoisoLacknowledgement
is exmaininto the teacawmtdsrators who prepared.pmenented, and revised
the ponlessionalpanerwanschfocused on common amecurricula for-voca- .

tional **nation. Ehttimelheiswo and one half day amihrence. eighty -five
teachers educators from universities across Ohimhadthe opportun-
ity to react to and critic natter presentations. Tamil paper addressed
six plimury points of emphases (1) Need for the 'Imposed Course, (2)
Objectives, (3)'0:Intent_ (4) Instructional Strategies. in Evaluation, both
fortrimor and summatisse. and dig Related- Resources

The publication is a product_ of the teacher educamm conference. We
areamiebred to the various publication authors ana w the conference
partemoents for their professional counsel and:writtenssitique of the vari-
ous tunuml analyses, The concepts and ideas containedin these papers are
the mac responsitlities of,the Authors and are to serve as a basis for
disci ion and further development.

Byrl R: Shoemaker
Executive Director.
Vocational ano Career Education
and School Food Service,
Ohio Department of Education
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courses in adult education and Occupational eiperiencprdgrarhs.



*MODEL METIE101111tVURSE
FORIAIGRICULTURALIEDUCATION

MIIIICLIFOR A SEPARAIllE.. 'COURSE
1111ACHING

The primary-pagnat-for preparing teachers is to teach them how to
teach. The centrahson for a teacher'snuasterice is to plan for teaching
and to satisfactorlisiotruct students MAW:sawn:tom and in the various
laborator(es of thesolord. As HaroletBinitimpsups in the August, 1978 issue
of.The Agricaitur,allitcartion Magazine, "11111iire-service teacher educa-
tion program-for loolsers of agriculturonrs' Id be deeply, rooted in the
fundamentals- of and learning.'10kfultill this .charge- requires
deliberate effir.

. . The AATEA hatillrenmery concerned-with the tremendous variations in
the content of metes courses in theagricultural education departments in
the United States. M-evious work by Cnmkilton revealed that "topics
which were direr:* related to teaching techniqUes varied from 12-100
percent of,all tops:It/ratite methods courses." (p. 1 of "An Assessment of

--the-Pedagogical-Skilang_; htto Agriculturad-Education Undergraduates,"
1977). Therefore_ it is obvious that some :institutions' methods courses
cover the. waterillont_ It is difficult to seamy courses with such a prolifera-
tion of contentpareas can do any more chap make prospective teachers
aware and ontoikkncrolledgeable enough about the art 9f teaching to be
dangerous.

It is this writer's point of view that if ate is to be thoroughly prepartd to
teach one Muslhaveconsiderably specific preparation for this task. Furth-
ermore, if-the-body of knowledge rehired to planning and teaching is

- sysfimatically Ilimighttita single course thelmderstandings developed will
be clearer an more such a course should be offered
mediately precitc-- ding dent teaching ifit is to be as relevant and meafiing-
ful as possible.

Not only is a separate methods course essential to the preparation of
vocational teachers, but such a e should be service area specific.

Need for a Separate Methods C or
Each of the VocationaService Areas

Periodically state departments of education and teacher education de-
partMents consider combining the methods courses of all the service areas
and offering a methods course for majors in all of the vocational deeart-
ments. Some states and/or` universities have, Of course, inacted such a
program; but many-.have abandoned such a program. When considering
such a curricula change, decisions should be made based on logic, fadts,
and successful practice-rather than rhetoric and emOtio9.

7
In the case of agriculturateducation the most overwhelming

t:



for a separate methods course for agricultural education majqrs is the
uniqueness of instruction in this service area. Ufilike other service areas,
agricUltural education is highly oriented to teaching decision-making. In
the rapidly changing agricultural industry workers must clearly. have com-
mand of the basic principles of plant and animal growth, ecopomics,
mechpics and management. However, this is only the foundation. The
crucial area requiring mastery is the ability to analyze a situation, impinging
factors and make viable decisions. This heavy emphasis on broad scale
decision-making requires a different approach to teaching than is required
for service areas with a higher portion of low level cognitive development
and extensive psychomotor skill development. This .in turn requires a
different method of preparation for teaching.

Another very important consideration for retaining service area identity
for the methods course in agricultural education is the need for creating and
using relevant frames of reference. It is important for prospective teachers
to speak the language they will be required to use; to reflect on subject
matter examples with which they can identify; and to hear from a professor
who has mastered the teaching tasks expected of them to master. If this
relevance is not importaht then all college teachers aspiring to be elemen-
tary and secondary teachers could take the same general methods courses.

, Of-course, they would then be generally prepared rather than specifically
prepared for teaching vocational agriculture.

Unlike the other service areas, vocational agriculture's occupational
experience programs'are twelve months in duration, deal with seasonal
variations and often involve parents as cooperators. In addition, these
programs often involve ownership and decision-making requiring a method,
of teaching and learning that takes all of this into account. Without consid-
ering these factors in developing methods of teaching then prospective
teachers would lOse sight of and mastery of these important program
ingredients.

Even in learning how to plan fov and manage laboratory learning, voca-
tional agriculture requires specialized methods. Crops and animals grow
and change mad cannot represent constant work stations. Also, it may only
take two weeks to teach a student how to produce a crop, but it may, take
the crop six months to be produced. Before a professor can teach prospec-
tive methods touse in managing a school farm he/she needs to personally
understand this unique learning facility.

Another factor requiring uniqueness in instructional techniques for voca-
tional agriculture is the use of enterprise records in teaching. If the profes-
sor has not developed this ability as a classroom teacher, then it probably
will not be stressedcwith others.

TeaChers must be prepared to teach individuals. These students are
people of worth; they are also either rural or of an agrarian aptitude. As
teachers are, taught how to teach, an intimate analysis of their clientele is
crucial. 'Those who do not understand this clientele cannot 'adequately

4 10



"train- future teachers to give appropriate consideration to this factor
when designing instruction.

Vocational agriculture teachers have no textbook. They must Make
extensive use of an array cif instructional materials. This situation demands

. appropriate consideration which. is not needed when texts are available,
and vocational agriculture also makes the use of student notebooks agla
part of the learning process a cruqal concern for the prospective
teacher.

A final consideration for those who would ponder integrating the existing
service area methods courses into one course for all of vocational educa-
tion is the unique role of FFA 'as a method of teaching and learning. True,
each of the service areas has a niith organization. However, if one is to
effectively use the yotth organization one must be-specifically cognizant of
its programs and how thesp programs can best be interwoven with the
technical aspects of the. course.

If one were asked for a ,recommendation if all these arguments for a
separate methods course were of no avail, the most prudent answer would
be stop tryiqg to prepare effective teachers of vocational agriculture.'

PUIVRMANCE OBJECTIVES FOR A METHODS COURSE
(by topical area)

IN AGRICULTURAL EDUCATION

Unit inciples 'Basic to Teat and Learning

I.
lain the basic principles of learning discussed in class.

2. dentify the basic principles of learning used in any teaching obser-
vation.

3. identify the prihciples of learning 'you have used In planning and
presenting instruction.

Unit Problem Solving Approach (PSA)

'I. List the steps'lin order) of the learning process.

1. List the steps in order) of the PSA to . teaching.

3. Correlate the. proper step of the learning process with The corre-
sponding step of the PSA.

4. Describe in writing each step of the PSA.

5. List what planning is needed for each step of the PSA.

6. List what is to be accomplished with each.step of the PSA.

7. Select'appropriate techniques to use.with each step of the PSA.

5 / /
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8. Plan problem areas using the PSA.

9. Describe what is necessary for a daily and mini lesson plan.
10. Analyze teaching performances niithe micro-teaching laboratory

and prescribe remedies appropriakfor all deficiencies.
.

Unit --- Testing x.

.
,I. Recognize the 'advantages and disadvantages of various types of

teacher-made test items.

2. Construct test items for units-developed for:student teaching.

Unit Teaching Methods

1. Identify the basic methods of teaching (as discusseds"fein
appilikiate for agricultural' education.

2. Effectively use the methods of teaching discussed in class, durifig
the micro - teaching laboratory and hi student teaching.

-3.--List the advantages, disadvantagesvand-uses of the-v%arions-methods-
of teaching.

4. Incorporate,at least five different methods of teaching into your
assigned unit plans:

S. Keep a class notebook that will be graded (illustrative of notebook,
that -should be kept by high school students).

Unit Claskroom Discipline

1. Given a particular situation, analyze orally Or in writing the implica-
tions for classroom diScipline.

2. Given a particular situ n, list possible solutions to a discipline
problem.

3. Apply approrlriate techniques to solve disciplinary situations which
are introduced in the micro-teaching laboratory.

Unit Managing Learning Laboratories

1. Develop acceptable plans for teaching in the laboratory setting.
- 2. Develop and be able to tise skill charts.

3. Develop a clean-up procedure.

4. Develop and be able to operate training centers.

5. Develop job sheets.

6 2



TOPICAL OUTLINE FOR AN IDEAL METHODS COURSE
.7

This proposed outline need's to prefaced with a discussion of what
. makes for an ideal methods course. his teScher educator feels that the
ideal methods' course is one that deals strictly with the process of teaching
andlearnine It does not become cluttered with.a wide array of topics which,
cover the waterfront of program planninikand_operation. Indeed there has
been widespread concernpationally in agricultural education circles that
most methods courses did far too little in developing the basic pedagogical.
skills: The Grunkilton Committe,e of AATEA (of which this author is a

- member) continues to examine this problem. This group reported in 1977
that "the so-called methods courses" varied widely between institutions as

. to the content of the course.
In Preparing this topical outline, for the ideal methods -;---=.

. tural education, this writer has personally studied 70 ,),11., t n
methods course syllibi in agricultural education in the United n,nutt No
consideration has been given to the constraint of time or credit hours

.a,ailable: However, this content is crucial enough .that the time must be
made.aveilible to do the. job.

First the topical outline for the lecture poi 'too of the course will be
presented, followed,hy the outline fur the laboratory of the course. In both
the lecture and thelabbratory extensive use is made of actual teaching andS
detailed analyses of teaching performances are made followed by pre-
scribed courses bfaction to remedy problems 4.ish have been diagnosed.
In the lecture, actual vi tapes of master teachefs, as well as telelectures
with master teachers of vocational agriculture are nig to connect theory
with practice.

It is crucial tu realize that the "bottom line- in this course to ,iniun-
serated perforniante. Therare two reqiiisit6 which are insisted upon, i.e.

: 1) the students must demonstrate their ability to plan two,,,two-week units
. of instruction and 2) they must demonstrate their ability to proficiently use

the problem solving approach to teaching. Mastery is crucial. Inadequate
performances are diagnosed, prescribed remedies are advanced, and re
pealed performance is observed.

. Proposed Outtio.
Lecture Portion
Topic: ,i..,1

1.)dyb

I`he n n,

Understandin8 ti oasik s ot lde.ning
Understanding the fe4ationship betu eta the leurninb
process and thn, problem solving approach to teach-
ing

a



Topic: (Continued) Time Allotted
In Days:

Using the proble solving approach to teaching for
planning teachin and executing instruction 11

The parts, their mea ng, and use
Title, - situation, (inclu using the occupa-

tional experience program as a basis for iden-
tifying student and class problems and de-
sired practices) teacher objectives

Interest appthech, group objectives, problems
and concerns. (4)

Solving the problem
Formats for detail tag

Identifying and using the WAG .1

LecttrelDiscussion
Demonstration
Supervised study
Field trip
Experiments

(3)

Identifying and using Community resources in teaching 2

Developing approved practices, and using occupa-
tional experiences to apply problem solutions
Evaluating teaching and learning

Using a minirnum and daily plan with the unit plan
Using the student notebook for learning

Managing learning laboratuitab

Planning for laboratory
instruction

-- Identifying and managing
y learning 'centers (stations (z)

Using coaching (1)
Developing and using a managolinit
and clean-up schedule

tL1

(L).Evaluating labortory
learning (1)

1

8

SUIlkniat y ut the comoc
TOTAL DAYS IN LEUT1/1th 41



t
:11.rtiliosed Outline
titliqatory Portion

Eagfattident is in a laboratory section two hours per week. In addition'
each'stiglent must reviewThe video-tape of each of his teaching perfor-
*M4nceri; outside of regUlaily scheduledclass times.

Lab Number:
Number of Hours:

frAtroduction to the micro-teaching facility 2

An explanation of the process
Idenlifying desired learning outcomes

-- ;Using the AGDEX system

2. Field trip to a joint vocational school

Analyze programs
.Analyze clasjroom teaching
Analyze laboratory teaching
Analyze FFA operation

3-4. First round of micro-teaching

Each student is to.
a) Begin a unit of instruction

1) Develop an interest approach
2) Develop group objectives

. 3) Establish problems and concerns

Following each student's micro-teaching
a) There is a group process critique
b) There is an in-depth critique by the teaches

educator using the video-taped performance
diagnose problemS

c) Appropriate remedies are prescribed

Each student must feview the video-tape
of their own teaching.

5 -7 Second round of micro-teaching

Each student is tu:
a) Solve one problent whi I vvould have pie

'viously been identified with the class
b) The same critique process es in the first

round of micro-teething is followed

Each student must review the yideu Ldp.:
of their own teaching

ti

a
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Lab Number:
8-10. Third round of micro- teaching

Each student is to:
a) Set up a unit Of instruction
h) Help the class solve one problem
c) Summarize the unit
d), The same critiqba process es an previous

micro-teachings is followed

Each student must review the video-tape
of, their own teaching-.

'DOTAL LAB HOURS.

An Analysis of the
Proposed Content'

kiote that the above content fits easily into a one-quarter format.
However, this course can only develop basic understanding andabilities. This course must be augmented by carefully planned and
directed field experience with master'teachers. Also, these are only thebasics and provide a sound foundation for' one to continue to be a student
of teaching. The greatest attention was focused on developing the dem-
onstrated ability to plan for teaching using a sound basis for planning for
learning. If this were for teachers recruited from business and industry

-only the Allen 4-step procedure for planning would be taught using the
publication "Methods of Teaching Agriculture" by Newcomb.

STRATEGIES TO BE USED IN
TEACHING A METHODS COURSE

4

,

Be a Model

The first requirement for effectively teaching a methods course is for
the 'professor to bea masterful teacher himself. Therefore, one must teach
as well as one expects the students to teach. Likewise one' must plan aswell as one expects students to plan. It is suggested that the teaching
performance be examined by the'students and that open analysis and
discussion of the techniques be encouraged. Furthermore, the profes-sor's lesson plans should always be available for students to study.

d.

Use the Process Taught

In a more specific sense the professor uub,l,t L. kIJC the problem solving
approach to teaching for several of the units is, the course. Other ap-
proaches should also he used. All such approaches ought to be pointed out

). 10 1.6
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and discuised4 In addition, the professor ought to role-play the teaching of
high school units using the Problem Solving ApproaCh (PSA) to create
concrete frames of reference.

Use the Methods Taster In- the
Coqrse to Teach theCOurse

Clearly, as a part of "practicing what you preach,- the method's profes-
sor should use each of the actual methods of teaching as one tealhes the
course. In thel case of being a model teacher, using the Problem Solving
Approach (PSA), and using the methOds taught, a tandelt approach is
used, i.e. the method is used in conjunction with teaching the subject
matter or content of the course.

Thus, if we propose to teach lecture-discussion as a method to be used in-

rc

kgri. ttil 6 I r , /

strati hnvt ploper di: cli t , . 1,, I A An 1,4

used in ciass.boih to ch specific :Avurs ,:ontent al 41 tWiumsiratell
.to use supervised stutfy in high school teaching. A gco(1 topic 'with which to
use supervised. atudrisOunderstanding the principles of learning': where
stuctentS review a case study lesson plan. and have to determine which
principles of learning have, been used. Supervised study can also be effec-
tively used to learn about the method itself. Another good topic for suPer--
vised study is "identifying and. Using community resources in eaching."
The best way to teach how to use:afield trip is to use one or more as apart of
teaching the methods course. ReSults of experiments op teaching ought to
be used in the course. One should also role-play the use of at least one
technical agriculture experiment as it might be conducted for high school
teaching.

Note, hoWevel , that not only should these and other methods be used to
teach the methods course, but they should also be masterfully used in'the. 1.

is other undergraduate 'rid graduate uurscs taught in the department.

Use Examples From the Field

Video-tapes of master vocational agrk.ulture teachers Aft libt..1 -ttutegi-
cally throughout the course. Their performance is analyzed with specific
practices and procedures identified for use by students in the cluss.

Telelectures with leading teachers in the field are used to bring reality
into,the college classroom. This allows students to benefit frjm the sugges-
tions of highly successful practitioners., .

:-T
11



/Additionally, each student/must spend one day in the stud teachingcenter prior to the beginning(of the, methods course. Additional its to the
student teaching center during the methods course are also req Fed. Dyr-ing these field visits Studentsare to further study and anal e specie
teaching, planning, and program operation techniques.

Students also need the opportunity to view their peers' teaching. Furth-
ermore, during the quarter in which students are enrolled in t methodsclass they should pay particular attention to the methods of te4 ing,.usedby all of their professors during that quarter.

Use Student Notebooks
,01

The proper use of student notebooks is crucial in teaching high schobl
vocational agriculture. Therefore, we should not just teach undergraduates
how to make use.bf these techniques in the conduct of the methOds course.The students should be required to buy a certain typs of notebOok specif-,'
ically r the methods course: use a common forms for orgAnizing the

71b
cour ; and the notebooks should be checked and evtitiated asWe professit ought, to,b done in high school. Furthermore. techniques of using thenotebook, earning ought to be used in the methods class.

leach

iN tnetit,,d, l.Utli .,..: (nust p1 o' ide 1,., ..timi,:nt. it, ,,,,,.1) ti,.., whiot U.
have leatned by doing some teaching themselves Allot this 4hout..1 beaimed toward "getting ready" for stuuent teaching where they will havet.10-12 weeks for more extensive and intensive practice. As a p: 1 of illicit)teaching for a methods course students should ideally prac tic eao of the
Methods studied but in the context of using other abilities 44 'vvell (i c .introducing a unit, quesioning, summarizing, using problem sp(ying. et, )
Structured practice needs to continue during the period of strident teach:ing.

Use rk !laud Mate, tat.

1 he method, ,,,,kirs,. .1,,,11111 ii4ik, bt.,/i A., 41 . S . ,I. I .J. pri te., .. ,.. ,t,xls. Not only att. there t.:Atbooks foi the cum .*se , module,, from.* NationalC,enter and !Ica, t of Instruction Series, and specific handout* but thereshould also be emphasis on using available cut riculum materiali n planning
for teaching Another very helpful strategy is the use of sample' issoti plans
to create concrete fiames of reference and to provide idea ,.regarding
planning for learning

NI,64:t11141..eou.

hit, howl 4, 44, I" t i . I II 1 I
tioning gaining imerest 0 hi. yang doslithe ed o., t,t
shown how to gain class ticipatioa and boo, tt, ,..:untrol staden havim
Another constant area of emphasis needs to b,; the use of the p iples ot
learning the use of change of pace. etc No methods cnn se-uan ord theluxury 01 focusing only on content; apploacil of technique must c stand):be visible



FORMATIVE AND SUMMATIVE EVALUATION Ihip
for a

METIODS COURSE IN AGRICULTURAL EDUCATION
\

T e purposes of formative, evaluation in an agricultural education
me ods course are to: () atcurately assess what the students know about
pr requisit ontent, 2) accurately assess what they know about the con-
tent of the co e they are entering, 3) create a felt need and demonstrate'
the relevance of the content of the course they are entering towards
meeting that felt, need, and 4) provide the professor with a clear idea of how
to best proceed with that particular class and withthe specific individuals in
the class.

Six forms of formative evaluation are appropriate. They are: 1) adminis-
ter the final examl'rom Agricultural Education 200, 2) review performance
ratings from Agricultufal Education 280.01, 3) rate teachiagNplans from
Agricultural Education 280:01, 4) administer a comprehensive pre-test fop.
the content of the methods. course, 5) have students submit a lesson plan for
one class period, and 6) have each Student teach a standardized lesson prior
to specific instruction in the methods course.

An Explanation of the Proposal Scheme
of Formative Evaluation

File final examioation ri uu, Ag14;u1lui al Educattott 200 would be Laken
with open notes. In addition to helping the student and the methods proles:
sor assess the student's current level of comprehension of the Agricultural
Education 200 course this would also serve as a tool for assisting the
student in "pulling together" the previous teaming kegarding teaching
'vocational agriculture.

Ratings and materials from field experience(s) would reacquaint the
student with his level of development and provide the.methods professor
with a more specific appraisal of the class's quality of background experi-
ences, thereby enabling him/her to to the demonstrated level bf the
class

A comprehensive pre-test foi the contents of the methods course would
add to this baseline information. It could also help develop a felt need on the

/part of the students in thetiourse The same would be true with having the
students develop a less° an and teach a standardized mini lesson.

Evalunik,

Al v.14Jillb stage 11. I 111,,. p. w 4e 41114ALA

tton there should t c tittizzes at Itit 1.11111AL .%i011 1 f many units of the. t,ourse
and following assigned readings Anothor form of prokzess evaluation
should be the preparation of parts t,[ teaching units at the conclusion Of the
instruction as to how to plan various segments of a unit plan This gives
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^ continuous feed back anfteinforcement to both the student and the profes-
sor. Likewise, once various stages of the PSA have taught to the class,
the students shOuld Practice those stages in the micr teaching laboratory.

Sumtnative Evaluation

Final prOduct evaluation should take three forms. First students should
submit detailed unit plans to demonstrate their mastery of the planning
process. Second, there should be a "complete lesson" taught to show
mastery of the teaching process. Finally, a comprehensive examination
should be used to evaluate the crucial concepts of the nouese.
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PREIARINGTEACHERS TO DEVELOP COURSES OF
STUDY IN VOCATIONAL AGRICULTURE

NEED FOR COURSE OF STUDY INSTRUCTION b

We have all been curricultim building it began with a worry about
how we wiiieloing to MI a ,class period and appear halfway intelli;
gent.' Not only should teachers appear "halfway intelligent" but Stu:
dents, parents, administrators, supervisors, advisory committee mem-
,

s, employers, community leade US, and e v her t se
sect that there be a "planned content" f.ol EATLICti zal plto3ram
:ational agriculture.,
tesnick2'suggests that designing a curriculum ism y pe of enginee,
,of applied science. Specification of what is to be earned hasiii.eeu

It ime requisite of curriculum design. Such specification may ra
from a brief topical outline, often referred to in the literature as a coL
of study to a detailed plan of everything that transpires in the-planni
teaching and learning environment in a vocational agriculture progra

The curriculum for arty program must be based upon a "determinate
of need" or "needs analysis The curriculum for teacher education
agriculture is no different. Is there a need for students o'f teaching toles
how to develop courses of study for programs of vocational agriculture?

Specification of what is to be included in a curriculum is normally
based upon educational philosophy, the theory of.the subject; advisory
committee input, and results of occupational Surveys. In vocational
agriculture, we often examine occupational opportunity, student needs
and interests, concerns of par erft§ and community and school resources
in establishing what is to te taught.

Shoemaker' has often said the "curriculum foi votational edualion
starts with a job and ends with the student on the job.-

"The initial step in the Instructional System Design (1 S D ) process
seems rather obvious. If you want to prepare a young person to enter an
occupation successfully. you, must know what the occupation requires of
the successful worker.-4 The same rationale applies to the occupation' of
teaching. Studies have been conducted to identify and document the pro -
fessional education competencies needed by teachers of vocational alp icul-
ture. Many of the highest-ranked competencies in the Luca of program
planning,' developMent. and evaluation relate specifically to Louise of
study development. The top (en competencies in importan.,c as rated by
:rotational agriculture teachers out of a list of 33 werc.'

I idclitity thc. rJlupelcnl lea u.. ,IcJ .o. Gnu) tutu
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. efe..

2. Determine'the oOciiPationsfor which training is to be offered in
the vocational agriculture: program.

3.. Assist lathe indentificalion of the school'svocational agriculture
purposes and. goals.

.

4. liclentify the skill, knOwledgef and attitudetrequired for the per-
formance of each task, included ie n the vocational agriculture
offering. .

.

1! Assess the:relevancy of the vocational agriculture offerings,,
6. Analyze long-range needs for the offerings of the vocational

agriculture program.

7. 'Describe the occupational standards Of performance for each
taskin an occupation.

8. Collect occupational data from employers to identify
agriculture needs.

9. Recommend a vocational agriculture prograrn based on findin,
of a community survey. Q

P
. /

10. Assist in preparing the long-range program,plans for vocation,
agriculture.

In addition,Slx.of the highest-ranked professional competencies in th
area of planning of instruction related in some way to .course of study
development. Re*Sults of occupational surveys of vocational, agriculture
teachers have consistently documented the need for teachers to be compe-
tent in developing local courses of study.

Even without the evidence provide by occupational survey results, one
would logically expect teachers to be able to preparea course of study :for
their instructional program.

A course study is a contributor to good, tsaching by providing a
systematic outline for a teacherto follow. BS, using it, the teachers
have a clear view of wheithey are leading the learner, and a roadmap

. of how to get them there. The-most effectivecourse of study is one
that is developed- by the teacher, since the teacher has a better
realization ,pf the needs of the students and the geographic area
served.°

In addition to the value df a course of study in providing a "roadmap" for
the teacher, it can also serve as an effective meanilof communicating
information about the ,vocational agriculture program to 'others. Others
who may be legitimately interested in instructional program content in-
clude administrators, teacher educators, supervisors, advisory, council,
parents and students.

A teacher of vocational agriculture is expected to develop a course of
study to meet the occupational opportunities in the community. Without
adequate preparation in the process of curriculum development, a teacher
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may tend to rely '6 mn textbooks and available reference materials as a basis
for what is taught. 4

The need for providing instruction, to teachers in course of study de-
velopment can be summarized as being consistent with our education
philosophy, theory of subject matter, advIlory group input, and occupa-,
tionalsurvey results:

I . Preparing teachers to develop local courses of study is in keeping
with the philosophy of vocational educators in agriculture. It is
logical to expect teachers to plan the content of their instruction.
We believe that courses of study should reflect the needs of the
community. We desire the.teacher be a professional agritultural
educator for the school district.

The course of stay should reflect the "theory of the subje^
.Instrut;tion in course of study development should enable teachers
to organize and apply their technical expertise in developing in-.
structional content for vocational education in%grichlture. The
teacher education curriculum should also reflect,the "theory of the
subject" of teacher preparation. Teacher educators have tradi-
tionally taught instructional program planning as a part of the
curriculum. Such instruction is considered to be nece.sin y by the
pi .)tession 4

AdV130r5.. tit." wit study
should be offered in ,eacher edu, anon. Input of advisory commit-
tees., state supervisors. local superv,isors and teachers has consis-
tently confirmed the need for teachers to have a working knowl-
edge of a curriculum development process.

4 o,,..tipational survey results indicate Eck:I.:Awls 14.40.0d COUI SC of
study development as an important pat t of their occupation. Since
they develop courses orstudy, they ,should be taught how to
properly "engineer" then instructional coatent.

iiction should be provided to enable Jetliners to pi cpai,.: cl 104,11

kursc: of study for vocational agnin,:ture by.
I Identifying 4.ind selecting the content to' ll,, . 1)..,cd

upon occupational surveys. and super viscd 04 :npational 4.xperi
ence programs of students

s...410014,1146 luau ti lion pi in, 'pi,. J

3 PR:pamaig cl JO, iiiii .1111 1116 iiiAk..thillal JySte111
Design (I S D model fu. vocatio,nd in Ohio

ba I r ,r1113 Una

01,11:. ,,t1) dc clopu . I

I s ul.Incs It SeCilled Illllll ci I4) OM of En,:
othci Be .atn.c. thk. Inorc general papci i,l mirse of stud., 3.:v4.1opiiient in
vocational prepared by ( all Gorman and William Sutton,



1

seemed'to emphasize inservice education, this discussibn will relate to a
preservice course. It should be recognized thili students at the preserve.ic
level do not have a real situation, other than their student 4eaching center,
which ma,e used in building a course of study. It should also be recog-. nized that ME preparation of stddents in coursetf study development is not
the sole responsibility of the instructor in one prtservice course. Students
gain exposure and competence related to this ,area in early experience
programs, methods courses, student teaching, ,beginning teacher pro-
grams; and graddate courses in curriculum development.

INSTR OCTIONAL OBJECTIVES -

Instructional objectives proiiide a basis for forrratit4 and summ.
evaluation of learning by students in a course. Objectives for ins.truptil
course of study development relate primarily to the cognitive and affec
domains. Performance objectives describe what a student is able tp do
result of instruction rateter thiaonl) what has been taught As outcon1 .
ins:ru.:tion in course of studS, development, s will be able to.

1.)Gs,..t It turricututu
A Itic old)/ IL,1, at i
B pcfineteims
(' Identify Compon.uts of a'Coutsc of bind)
D. List Alternative (*out sc Organization Patttt
E Examine a Process of ( urriculum Developmetat

t
a a leicput c Introdut, tot y Matct Icil tot a (.nose of Slat)

A Deslibe the Community
B Describe the School
(' Describe the Progt dki,
I.) Desetibe the Facilitic;.
E Identify Occupational Pi ,

I (INC results of an Occoi. Itionui
2 Plan for using Advisor y Committee :

, +i. ,:,lop Plogt.on obje.tit.:
LI Obtain and Develop School ,,I a , ,..,14,1a.,:i.. .

I You h OrgantLation
2 SOF P Program
3 Sttickl.t Placcin
4 Student E. valttainn
i Student Conduct
t) Safe ty
7 Suppli,
t5 Adult E,.,..
9 Division L)1 El, .i.,



D. UMW LVAILMWII ova vo %,, - -
C. Obtain Advisory. CoMmitteeInpUt

Establish a List of Tjtsks to be Taught .

4

IV. Develop a Sequenced Course Outline

. A. Identify PrerequisiteS .

B.. Utilize Basic' to.Difficult Plan
, 0.. Recognip'Seasiinal Constraints
D. Cliallenge Student Interests

Relate' Scheduleto Student Supervised Occupational. Expert-
once . grams s.. -

F. ..Sche etabOrAtery Work
..O. Allocat4 Instruetional time.
H; Allocate Content to Year of Instruction .

I. Sequence the Content for Each .Course
J. Organize the Tasil,ist in Sequence
K. Develop a'Planfo:r:,!'..E4.tended Service Instruction
L. Plan aSummer Program

V. Complete Agricultural Education LS.D. Forms

A. IderititK'Classroont Instruction
B. Identify :Laboratory Instruction

-4f:Develop UnderstandinglOrtieiRntentaLof;.a Completeci_Course____
. .

of Study ,

A. Cbrnplete the. Title .Page
B. Write Acknowledgements
C. Prepare a Table of. Contents
D. Self-Evaluate Course of Study .

OUTLINE OF COURSE CONTENT

Based -upon The eduation al philosophy, of thk author, the theory of
Subject. matter in agricultural teachereducation, theinput of advisory and
client groups, and the inforniation from competency studies, the following
content is deemed as needed by future teachers of vocational agriculture.
Hours of class time are suggested, not including time needed for students to

complete outJof-class assignments. Hours

Introduction to Curricblum'DeVelopMent 2

Importance of and 'Need for Course of Study
Components of a Curriculum Plan
Definition of Terms 1.

Instruttional. Models .

Alternative Course Organization Patterns
CurriculumTypes
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Use of Advisory Committees
Use of Occupational Survey Results
Community and. School Resources
Student Interests and. Ability

- Teacher Expertise
Program Constraints

- Program Objectives
1

School and Departmentliolicies
1

Course Content

Resources Providing Sample Content
Organizing What Is To Be Taught
Time Constraints

Sequencing

Theories
Student Motivation
Seasons
Logic
Occupational Experience Programs

--Laboratory-Selitdus
Year of Instruction.
Outlining a Course.
The Summer Program

1.S.D. Forms

Laboratory
Classroom

Extraneous Uses For a Course of Study
1

Public Relations
Communications .

Justifying Needs

TOTAL HOURS FOR A PRESERVICE COURSE 18

6

2

SELECTED INSTRUCTIONAL STRATEGIES
Because teacher education courses are normally offered in the universitysetting, the usual method of instruction is lecture-discussion. The need for"learning by doing" in a course on curriculum development might indicate-

0!



to assist students in making decisions about course of study development.

Lecture
.

The. lecture method is used when itis necessary to present information.
This method is primarily used in the introductory session and in presenting
procedures and examples.

Lecture-Discussion

Lecture-discussion is the,primary instructional strategy. It involved pre-
sentation of material, use of questioning, and discussion of models and

examples.

Workshop

Workshop settings are used
areas to cooperatively develci
This method enables the' sha

rner4 in similar. instructional program
rials for use in their courses of study.

of expertise and creative ideas.

Supervised. Study :
,

This method enables the instructor toutilize coaching to answer ques-
tions and evaluate stalent progress. By reviewing the work as it is being
prepared, and assisting students- daring- teachable moments," it is-be--
lieved that learning is enhanced.

EVALUATION STRATEGIES

Formative evaluation of student, progress is conducted to ascertain
needed adjustments in instruction 'during the course. Summative evalua-
tion is conducted to establish the degree to which come objectives were
accomplished at coinpletion.

Fqrmative Evaluation

Formative evaluation may be formal and/or informal. Formal evalua-
tions include quizzes and Portions of a course of study prepared for review
by the instructor. Consistently missed questiOns on quizzes are re-taught
by the instructor. Portions of the course of study ate revised" following
critique by the instructor.

Sumntative Evaluation -
r.

Student achievement of objectives is evaluated in two ways. The major
portion of the grade or final achievement rating is determined by an as-
sessment Of a course of study prepared by the learner. A relatively small
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CLINICAL AND EARLY EXPERIENCES
The History

The development and acceptance of edirdatiorial psychology in-the late
1800's With Its emphasis upon the learner, the. learnitig process, and teach a ,
ing method, resulted in. requited field experience. as -a part of teacher
preparation. The Ohio State University. required future. high school
teachers to do practice teaching beginningin 1908, as a result of the field °
experience movement: ,

The Ntitional Councillor the Accreditation of Teacher Education was ",
ormed in 1954 A .1957-58 'survey showed that 204.: acCredited teacher
preparation institutions required an average of ten quarter hours of student
teaching. , °

.Recent trends indicrite ari almost universal acceptance of student field
experiences as a part of teacher education, allowing student teabling to be
the center of the.professional education core: The move is toward full-time -
student teaching; more off-campus student leaching; more credit hours
earned for student teaching and otheefield experiences loner student
teaching. assignment's; the upgrading of standards; more and higher quality
supervision; and increased research activities in student teaching.

The Rationale

Supervised clinical experiences can set the pattern for professignal per-
formance that continues to emphasize both scholarship and teaching and
proyidesa bridge froth theciry to practice. Suctess of the student during this
period of scholarly development is vital to later success in teaching. High
academic scholarship does not, insure teacher success; it remains. or the
clinical experience program to help the scholar become a teacher. Clinidal
experiences should be a part of, not anait from, the total program of
pitparation for teaching.

1975 Indiana study by,Elliott reported two major conclusions pertain-
g early experience. ( I) Pre-student teaching university directed field

experience should be an integral part of the teacher education curricula. (2)
PKe-studenj teaching field experiences should include a inmimuni asixty-
'hours.

Lowery, of Michigan State University, 1974 found early experience does
aid students in making, decisions to continue or discontinue elementary

,,,teacher certification programs and, the more experiences one has with
students, the greatei his or herself-stated motivation for teaching. These
studieshdicate early experiences aid in self-evaluation Arid in selettive
retention.
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icApericnceti mcmaes maivIclual cases or prob-
lems involving the apPlication of principles and theory in teaching and
learning. Through clinical experiences under the direCtion and supervision
of experienced faculty in a college or university laboratory setting, -.the
teacher education student should be involved in the use of diagnostic
teaching instruments and observational techniques to enable an analysis of
pupil learning progress or difficulties, on bOth an individual and group
basis, and prescriptions of instructional strategies, educational media; anti
materials that maximize pupil learning outcomes.

Pre-Student Teaching Experiences

Approximately three fourths of the teacher preparation institutions in the
North Central Association provide-pre-student teaching field experiences
for education majors. The Ohio Standards QColleges or UM-
versifies preparing teachers states, "The clinical and field-based experi-
ences for teacher education students shall be: (1) an integral part of the----
teacher education curriculum, commencing early therein and continuing in
a sequential manner; (2) related to school age youth; and (3) equivalent in
time to one full quarter in addition to the student teaching experience
This standard allows for both in school and out of school experientes with
school age youth. It also allows for the programming of summer experi- -ences as well as experiences during the academic year. The minimum
amount of time required allows for field experiences in more than one
school which appears desirable.

Early experience programs should provide career extpldration opportuni-
ties prior to the time career decisions are necessary in the college program.
Performance in these activities should assist injassessing one's potential for
teaching. The problem of identifying the students early in their college
career still persists even though the value of early field experiencesis
documented by student teachers.

The early experience program should be individualized to provide for the
development of competent teachers. The experience program should in-
clude a variety of school and siddent experiences. Academic credit-for
early experience could bd awarded up to the amount given for student
teaching. Some suggested experiences could be identified in each of the
following areas:

General School Activities
Clasirooth Managenient
Instrqctional Materials
Occupational Experience

Programs
Youth Organizations

Extended Service
Continuing Edutation
Community Activities
Advisory Committees
Professional Activities
Others

Early experience could also be provided withcommunity agencies relat-
ingto the students area of interest or need. Some examples of such agencies
could be: The Cooperative Extension Service, SoilConservation Service,
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INSTRUCTIONAL OBJECTIVES

A. Clinical and Field Based EmieriegiCPS

The pre-student teaching clinicaLanchaeld based experiences preii-
ously identified could be more effectively provided if the followin
practices- were impleMented:

I. Design, develop and implement survey instruments.to gather antaN
characterizing school, agency and Other potential clinical and field
based experience options.

'2. -Provide access to diverse clinical and field-based options wherein .

student' can deriye optimal experiences.

:3. Utilize an advisory committee consisting of school and agenCy
perionnel to guide the developfnent of clinical and field based

. options...

/ 4. Develop a communiCation system identifying an publicizing avail-
able options to students.:

5. Implement 'a system to assist faculty in matching udent%nd pro-
gram needs with field based options.

0: -Develop and implement a formative and simunative evaluationnation
process.

7. Conduct an in-service program for professional imprOvement of
cooperating teachers.

It is important to recognize that democratic education, available to
everyone, does not mean identical education for everyone. The idea that
dernocracy means uniformity, or that the recognition of differences is
incompatible with democracy is a fallacy that could distort our thinking. It
could be detrimental to eliminate the regard for individual differences. It
would be more appropriatein planning clinical and-field experiences to
discover ways 'of tolerating, encouraging and gaining enrichment from
diversity. All education should be rooted in a basic respect for the indi-
vidual human being. It is most important that the early experience courses
oprogram be arranged in a cdherent andsequential wanner and applied to.
individbal,cases, as 'much as posSible.

INSTRUCTIONAL STRATEGIES FOR
CLINICAL AND EARLY EXPERIENCES

A that 'provides early experience' in different
taxonomies cons tutes a problem of cooperating teacher preparation. It is
necessary that any teacher providing early experiences would need to
understand the early experience program. A one on one relationship for'
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auSG to 1101VG 31.1 JJJJJJ CI in-
seryice seminars in each of the four corners of the state to Prepare cooperat-
ing teachers for early experience students. By taking the seminar out in the
state, the, cost of travel and per diem would be for one man rather than
having 80 to 100 teachers 'driving to the University for the seminar.
A. Strategies of the tore-student.teachingor early experience program that

needs Jo be programmed into a coherent and sequential set of experi-
ences could include the following:

I. The clinical experiences should be moved off -campus into a school
and community setting as SOOII, as the student can function posi-
tively in the educational arena.

2. The pre-student teaching, clinical experience should be based upon
the needs of, the individual student and tested against established
criteria of excellence.

3. The experiences should begin early in the student's professional
preparation program and continue in a sequential pattern of iicreas=
ing difficulty and responsibility.

4. There must be a practicaand continuous means of coopetation
between the uni%'ersity education EadtrIty and theiecondary school
teachers and administration.

.A planned program of assessment, observation and evaluation of
college students involved in early experiences must be 'evident.

6, Continuous joint planning and evaluation of:pre-service activities
must be performed by the two agencies, the University and the'
school.

4
STUDENT TEACHING

Before a person receives a motor vehicle driver's license, he or she must
not only know the driving rules and regulations, but must drive the vehicle.
Student teaching is the practice or practic'al experience the prospective
teacher experiences in completing the reguitements for a4aching license.

The teacher ed qcation,student-Should participate in, a series of planned,
upei-vised and eValuatd field-based experiences. These experiences
should`contribute to increased prdficiency in performing the various teach-
ing responsibilities under aCtual school conditions. .

Considerable variation prevails among teacher education institutions as
to the characteristics of the student teaching programs. Thetrend has been
to offer such preparation in increasing amounts of off -car-Otis schools jaS
settings for "hands-on,experience, for prospective teachers. Assignments
of student teachers for full-time, work in schools with the student teacher
expected to follow the regular teacher sclyedule is becoming quite common.
Several teacher trair?ing institutions throughout the nation only require six,.
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,L 13 vci y pi miaow, insinuuons may add some
internship experience following student teachiner gradtiation.

It would be economically desirable to protect the manpower investment
of preparing competent teachers by contracting for internships Or those
students graduating Autumn or Winter quarters. Many of the Autumn and
Winter:graduates are employed by business and industry and are not
available for teaching. A legislature or state department education grant
should be appropriate to retain the .most.coinpetent the graduates in
teaching internships in critical areas of need.

INSTRUCTIONAL OBJECTIVES

Teachers generally cite student teaching as the most valuable part of
their professional preparation. Critics of teacher education argue for dele-
tion of various items in the preparation program but never for the deletion
of student teaching. The quality of the experience,will be dependent upon
the understanding, interest ancl effort of the cooperating teacher and the
desire and motivation of the Student. teacher along with the. continual
observation and evaluation of the teacher educator. Some behavibral ob-
jectives of student teaching contributing to. adequate preparation for the
profession could be; the student teacher: vo,

= Combines philosophies of agriculture and education with knowl-
edge of today's society in forming professional beliefs.

Has developed and uses an educational philosophy in decision-
making as a teacher.

Assumes responsibilities and practices a 4ode of ethics appropri-
ate to the professional role.

Is aware of educational trends and implic ti s that have rele-
vance for the agriculture taxonomy program.

Utilizes information about the learners, their homes, the commun-
ity and the larger Society in planning agricultural programs...,

0- ,Oiganizes taxonomy offing into a sequential and integrated
pattern to meet needs of learners. , .

P ans agricultural programs which will contribute to the total edu-j
ational goals:

Selects and directs a variety of learning experiences appropriate to
the achievement of objectives.

Establishes and maintains a tiassroom climate which facilitates
learning. .
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CCU.

niotivation,of learner in carrying out an instriictional plan.

Engages in practical classroom experimentation.

Utilizes the youth organizatio
tion attribotes* including at
skills.

COURSE

Content within a student teaching program of experiences cduld vary
according to the discipline, the student and the state certification require-
ments. Some suggel,ted commonalities that ought to be considered in most
student teacher programs are:.

'4.1) Planning instruction for secondary school programs
.

2) The teaching of high school classes in the related and laboratory
settings

3) Evaluation .of student performance

develop desirable human rea-
es, interests, appreciations, and

r,

4) The use of occupational experience programs in the decision
making process

5) Guidance experiences in determining individual student differ-
ences

6) Youth organizations. asa part of instruction

7) ,Physical facilities for specific taxonomy programs

8) Teaching adult classes 4

9) School community relations

10) Program planning processes and techniques

11) Professional role and development of a teacher

12) Extended service activities and reports

13) Use of instructional-materials and Jeaching aids

14) Guiding students toward desirable behavior

15) Others

It would be most desirable to develop a list 6f professional performance
activities within each of the above suggested areas. A sample .has been
included in the appendix.
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aCcMIIVES; scnooi aammistrators, teacher
educators and teacher education students.

The selection of cooperating teachers should be based upon identified
criteria. Cooperating teachers providing student teacher experiences
should be well selected an wen trained for this most important aspect in
teacher preparation. Every potential cooperating teacher shduld enroll ina
teacher education course or courses designed teprepare the cooperating
teacher for that job., It is necessary that cooperating teachers be provided

'in-Service seminars to up grade their skills in working with student
teachers. A cooperating teacher seminar early in the quarter would help
provide continuity and unifortnity to the student teacher program.

INSTRUCTIONAL STRATEGIES

Challenges facing those who worlc with student teachers 'today are
greater than eyer. Iris encouraging thar some departments of education and
teacher education institutionsare directing efforts and funds to the upgrad-
ing of minimum standards for teacher preparation.

Strategies for conducting meaningful an4 rewarding student teaching
programs should be identified preferably by steam effort of those involved.
In the past, the university-teacher education faculty generally prescribed
and programmed the student teaching experience. Education is becoming amote and more shared. responsibility. In the varied environments and
comple.,,xity of school systems, judgements and decisions are made by
coincerted efforts of many people. Participation in evaluating and designing
educational policies and programs is expected, and even demanded, by
students in teacher education institutions. Creative efforts and action by
those involved might lead to new pathways and patterns for the future.

Concern should be given by institutions and personnel involved in stu-
dent teaching with many, of the following strategies as a means of conduct-
ing and upgrading the teacher preparation program,

Strategies for Conducting Student Teaching Programs
1. There should be written agreements between the iiistitution pre-

paring teachers and the cooperating school district. Items to be
considered would include activities, services, and compensation
Roles and responsibilities should be identified and provision for
solving problems or revising the program should be agreed upon.
Professional deVelopment programs for cooperating teachers
should be identified and supported by all parties.

2. An advisory committee of interested groups involved with teacher
preparation should be organized todvise on the design and de-
velopment of teacher education programs including' criteria,
policies and procedures.

3. A recruitment committee and program should be identified to
encourage enrollment of individuals with high potential for teach-ing
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4. Student assessment procedures should be impleinented according
to criteria adopted by the governing body of the department,
college or university. The criteria should cover student charac-
teristics Contributing to pupil.gkowth and-development, as well as
tolerance and Understanding of individual differences.

5. Criteria for the selection of cooperating, schools should be iden,
, tified and applied in a constructive assessment plan'by representa-..

tives of teacher training institutions and cooperating schools, in-
cluding administratOrs, supervisors, and teachers.a.

6. Student teacher placement should be coordinated and contribute
to profeisional course work, student attributetC.and differences,
and be agreedupoti by the institutions and personnel involved with
student teaching.

'EVALUATION

Educational evaluation is a process in which a teacher commonly uses
inforthation derived, from many sources in order to arrive at a value

ii.ny L. 4 .1:4 1. he I
teral appial4 is 40mo..t/Ai e ,tat taint

ekidence of all.sidnificant changes in to,,cile tit .dent,; gw r
K.towledge; skills and understanding can be 1..c I, , , t4t' attitudes airlit.
appreciations lend themselves more to eitimatiou., 5tudent evaluations
should be made in terms of the objectives of the program.

Formative evaluation' generally consists of personality tests and listing's'
of high school experiences as well as occupational experience. Some
disciplines in vocational education utilize coinpetency.tests related to. the.
technical area to be-taught.

More emphasis should be directed at formativi evaluation procedures as .

a means of identifying career opportunities compatible with personaliriter-
ests and aptitudes.

Much has been done on summative evaluatiOnikteacher preparation.
Some guidelines to be considered in student teacher evaluation could be:

I. The purpose of evaluation is to promote 'growth.

2. Evaluation should be continuous throughout the field experience.

3. Evaluation involves appraisal of agreed upon goals.

4. Evaluation is a two way dialogue between.the student and those
concerned with the program.

5. Both quantitative and qualitative evidence should be utilized ivra
variety of techniqUes for recording and interpreting behavior.

Undoubtedly there areralmost as many formats as there are evaluators.
One of the more completelormats has been developed by G. B. Redfern,
1963.
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Summary of the Apprabal Process'',

'Step I :Pre-Appraisal Conference
This step should set the stage as to what-will be expected by the
evaluator. The student teacher identifiermethods to be used along
with intended learning strategies.

Step 2 Establishment of Teaching Objectives
The student teacher notes subject matter being taught as well as
the teaching objectives to be presented.

Observation of Teaching.
The evaluator should siniply observe and record what actually
happens during.the teaching episode., Every effort should be made
not to reach any judgement at this time.

Appraisal of Teaching
The evaluator analyzes the teaching performance from all avail-
able information. This must take place on an individual basis in
order t6 nrevent decisions being influenced by otger.

Step S Prept.rit Agiraisal Conferpce
The evaluator. plans the needed approach. Suppol , lawn
may be gathered when needed. A strategy for . lent of
suggestions can be formulated.

Step 6 Student,Teacher Self-Appraisal
This step will give the evaluator much information a.5 to the
awareness and judgement of the student teacher. It is a staiting
point where the student teacher reflects on his/her own perfor-
mance.

Step 7 The Appraisal Conference
After the student teacher has gone through a sett-analysis, the
evaluator should identify the positive aspects of the teaching
episode. Next comes the areas of,.needed improvenient. The
evaluators will be more effective if they emphasize questioning
and listening.

Step 8 Post Apraal Action
At this time, definite means of improvement will be agreed upon..
The evaluator identifies specific problem areas and suggests ways
of correcting the problem. This stdp should include new areas into
which the student teacher is to proceed. The key here is that
specific action must be identified to be implemented.

A list of possible evaluative situations occuring in student teaching:

Step 3

iStep 4

I. At the, end of a days perfoi mance

2 At the conclusion of a teaching unit
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5. .After observation of the coottrating teacher's lesson
4.6. 'A specified time each week

7. After any assigned responsibility
8. Quarterly or mid-term evaluation
9. Group evaluation durinistudent teacher seminar

10. Self-evaluation on a performance

Several evaluative forms are included in the appendix.

Summary

The bottom line should result in a competent professional 'person.
I. This individual would possess a body 1,4'

kn d to his/her profession .

2. Woth a Lie r able for the consequences o h, ht ,sand action.

3. Would actively. participate with colleagues in de k ad en-forcing standards contributing.to the improvement proles-sion and would abide by the profesSional code of ethics.
4. Would practice the profession as their major contribution to soci-ety.

5. Would' place primary emphasis on service to society ra er thanpersonal gain.

6. Would participate in a professional Improvement program earch-
ing for new knowledge and skiils.

4 3 ;
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APPENDIX A

CRITERIA TO BE CONSIDERED IN SELECTING
COOPERATING TEACHERS AND COOPERATING SCHOOLS

Date to be
TEACHERS Implemented

I. The teacher. accepts the responsibility for train-
ing student teachers'as indicated by:

Willingness to establish a schedule of five
hours per week which is beyond the time
hquired to conduct the regular vocational
agricultute program. During part of this
time, the cooperating teacher will check all
lesson plans prior to each class taught by
the student teacher and critique the ieach7
ing performance.

2. The teacher has participated in the required pro-
fessibnal education course work to qualify him
as a cooperating teacher.

3. The teacher has had successful teaching experi-
ence and possesses a willingness to improve pro-
fessionally as indicated by:

a. Having completed at least two years of
successful teaching experience.

b. Has a valid Ohio Teaching Certificate in
his area of spckialization.

c. Participation in a continuing planned
"professional improvement program
which would include credit and/or non
credit in-se 'fling activities.

4. The supervising teacher is certified in the spe-
cific taxonomy area desired by the student
teacher.

5. The teacher can motivate students as .indicated
by:

a. The scope of the occupational experi-
ence programs.

b. Having a superior rating in the National
Chapter Contest.
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c. Having a majority of the students
placeCtin theoccupation for which 'they
are trained.

Thies teacher shows an interest:in students as
individuals and makes an average of four super-.
visor), visits per student pet year.

7. The teacher is a professional individual in the
teaching ranks as indicated by:

a. Membership in professiontil teacher
organizations.

b. Participation in local; county, and dis-
trict meetings and activities.

c. Promptness in submitting reports and
other information such as:

I) Occupational experience
reports.

2) Final departmental
reports.

3) Time and travel reports.

4) FFA Award applications.

d. Punctuality in meeting appointments.

e. Having good rapport with other faculty
members.

8. The teacher has desirable personal. characteris-
tics such as:

a. Ability to inspire others
'b. Consideration for individuals
dc'. Inr.dativ?,

e. Promptness
f. Tact

.

g. Sense of humor
ht Enthusiasm
i. Professionalism



j. Ability to organize
k. Self-control

9. The 'teacher is considered an ekcellent class-
rOom teacher.

10. 'he 'teacher has desirable teaching behaviors
uch as;

Vatiop his/her teaching technique
b.,Clarity
c. Enthusiasm
d. Businesslike behaVior
e. Accepts students' ideas
f. Pupil-centered behavior
g. Positive 'rewards
h. Providing a moral and intellectual nultipl

ekiVSICAL le. I A i.i hi,

INSTBUC lONAL MA11,1

The following physical facilities shall be providlci
in conducting' the program in a cooperating school.

I . The classroom, office,itiOp, or laboratory space
must meet the Minimum standards as listed in the
Manual of Operation.

2. The equipment must meet the minimum' standard
as found. in the Manual of Operation and the

urriculum Guides. %,..

3. The following instructional aids irenvailable for
use when needed:

a: Slide and ilmstrip projector

b. Overh projector

c. Sixteen millimeter projector

d. Record planer

e. Tape recorder

f. Screen

41
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PHYSICAL' FACILITIES EQUIPW, lT AND
INSTRUCTIONAL MVO:Ryas (coot.)

4. The-Instructional Materials Library will have
an inv.entory,of:student study manualsbulle-
tins, audio-visual materials and textbooks, to
support all, areas of the planned curriculum..

a. Outdated instructional materials
should be discarded.

b. An adequate annual budget shall be
provided to keep the Instructional Ma-
terials Library updated.

c. One sot iatructional materials
shall be .hio Agricultural Educa-
tion Currk glum Materials Service.
The following catalog shall be avail-
able:

I) Ohio Curriculum Materials listing
materials produceq by the Ohio
"Service."

.Toolsfor Teaching listing materials
ribin many sources that may be
purchased through the Ohio "Ser-
vice."

3) Teaching Aids listing the AAVIM
mechanics materials that may be
purchased through the Ohio
"Service."

5. The department facilities are adequately main-
tained, effectively used, and kept in.a neat and
orderly manner.

6. School transportation is available for field trips.

7. The AGDEX filing system is'installed and used
as a means of classifying, filing, and retrieving
curriculum materials.
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COURSE OF STUDY

I. The course of study is based upon an analysis of
occupations for which the training program is
designed.

2. It identifies student performance objectives
based upon teaks to..be learned.

3. It provides for reipted. instruction, laboratory,
and on-job experiences:

4. It utilizes instructional material and community
resources.

5. It provides for leadership, citizenship, and per-
sonal development through FFA as an integral
pirt of the instructional and experience prog-
ram.

6. It provides for complete and a% unite )records
based on the student's occupatia al experience.

7. It provides for pericOic evaluation of the stu-
dent's progress.

8. It provides foi instruction and student stipervi-
sion throughout the entire length of the program
according to standards adopted by the State
Board of Education.

(9. It is evaluated by the teachers and reviewed an-
nually by a local advisory committee.

COOPERATING TEACHER AND
SCHOOL CRITERIA

I. A written plan is available of teaches division of
responsibility in multiple teacher departments
and there is evidence of planned and regularly
held departmental meetings.

2. Written stated policies for the Vocational Ag-
riculture Department include: (Examples:)

a. Use of facilities
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COOPERATING TEACHER AND
. SCHOOL CitITERIA (cont.) . CHECK (W)

b. Use of tools

c. Occupational experience programs

d. Student fees, etc.

e. FFA membership

3. The cooperating school provides the student
teacher the opportunity to advise theFA as an
integral part of the total vocational agriculture
program.

4. The department has a written plan to carry out
effective summer programs.

5. Provision is made for review of plans pertaining
to the department, school, and community.
(Examples:)

a. Five year plan with goals and pro- .,,,
jections

ir4i,T,

Iti"'Vb. Job opportunities in agriculture and rer
, .lated fields. ' ''''

c. PRIDE reports and recommendations
in graduated follow-up

d. Placeine,nt information.

SCHOOL ADMINISTRATION

I . A letter has been directed to the school adminis-
tration requesting a cooperating center be estab-

ished, which when approved, will meet program
minimums as stated in the criteria for establish-
ment of a cooperating center or efforts will be
directed to attaining the criteria.

2. Members of the school administration will pro-
vide time to, counsel with student teachers.
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SCHOOL ADVINISTRATION (cont.)

3. The school administration is willing to accept the
student teacher basically as a professional.

4. The school administration will provide released
time for the cooperating teacher for such ac-
tivities as

a...Professional meetings.
it'

b. In-servicfOucational activities relat-
ing to tht.onduct and administration
of the student' teaching program.

5. Student teachers will be placed for training
upon approval of the school administration and
Cooperating teacher.

6., Thelocal advisoly committee will be informed
of and react to the student teacher program in
the school.

COMMUNITY RELATIONS

I. The vocational agriculture program is coordi-
nated. with other agricultural agencies as evi-
denced by cooperation and 44:Intact with major
agricultural agencies in the community.

The community is kept informed of the agricul-
tural education program as evidenced by full use
of opportunities offered by newspapers, radio,
television.di plays, and programs presented.

3. Occupation information is geperated through
Surveys' and ade available to students.

STUDENTS

Students are purstiing occupational experierice
programs with records showing a.minimWm of
200 hours for 9th and 10th graders in a four,year
program and a minimum of 540 hours for 11th and
12tH graders in all programs.
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STUDENTS (cont.)

2. ,Notebooks are being kept by students indibating
skills learied and technical information secured
in class and laboratory.

3. Students are enrolled as a !result of testing pro-
grams, interviews, and borne :visitations.

CONTINUING EDUCATION

I . The cooperating teacher shall conduct or provide
for an organized program of continuing educa-
tiOn consisting of at least 20 hours of classroom
instruction with individual follow-up instruction.

2. 4 planning and/or advisory committee' will be
utilized with the program.

3. The cooperating school must provide the student
teacher opportunity to plan and conduct two
adult classes. ..

4. Thi cooperating teacher must provide the stu-
de eacher the opportunity to make adult visits..t

5. The operating school must provide the student
teacher in production agriculture experiences
with an organized Young Farmer'Program at the
cooperating center or in a nearby Young Farmer
Program.

5
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. APPENDIX 13

SUGGESTED GUIDELINES FOR ORIENTATION
OP STUDENT TEACHERS

itiott student teaching experience begins with orientation. The items
suggesteifUre only.a 'guide to be briefly discussed to help plan for the,.
student teaching experience. This is only a guide and should not be used as
an evaluation.

(Mark an "X" when discussed) '

Early .Student
Experience Teaching

(A) (B)

I. School

I. Introduction to administration & staff
2. Organization chart of the school system
3. School policies and/or faculty, student

handbook
4. Communication channels open to teachers
5. Teacher conduct.
6. Use of building after school
7. Use ortelepilone (long distance)
8. Hours of the staff
9. 'Securing permission for special activities

(field trips, assemblies)
10. School travel policy (Teacher, class)

Departmental budgets. How supplies are
secured

12. db6s schedule
13. School schedule
14. Disciplinary procedures
15. Ihtroduction to counseling stag, depart-

ment chairman
16. School facilities (tour of high school, locate

elementary schools, parochial schools,
and junior high schools)

17. Staff morale and professionalism
18. Student records (use policy)
19. Custodial staff
20. District map
21. Characteristics of the district, valuation,

taxation
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II. Community

I. Predominant farm, agricultural and service
organizations

2. Numbers and kinds of related agricultural
businesses

3.. Cooperating community and agricultural
agencies

4. Perceived staff morale and educational,
ethics

5. Support otoperating series
6. Student teacher housing
7. Area maps, district boundariek
8. Churches

III. Vo-Ag Department

I . Size, composition (age, interest, sex,
abilities, occupational programs)

, '2. Facilitiesiroom, land lab, equipment, labo-
rato , office space, desk, chair, tele-
phone, file cabinets available)

3. Instructional materials (audiovisuals and
printed material)

4. Placement of graduates
5. The five year plan (LEAP)
6. Advisory committee. ,Who? Why? Role?

Meeting Dates?

IV:- Program

1. Course of study
2. Nature of Occupational Experience Pro-

grams
3. Who is involved in Occupational Experi-

ence
4. Teachers role in Occupational Experience

Programs
5. Types of important teaching activities that

etc.)
been successful (i.e:, school fair,

6. FFA Offices, Program of Activities
7: FFA meeting time and place, meeting

ning, seekers of advanced degrees
8. Adult education programs

(Mark en "X" when discussed)
Early Student

"txperience Teaddne
(A) (B)
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' (Maik en "X" when ("awed)

4

%.....ixitrarliyence Student
Teaching

(A) OP

V. Teaching

1. SeleCtion of units for student teacher
2. Observation. classes (vaag and others). .

.... .

3. .Prepitration of lessons , -
4. litview;of lesson plan by cooperating

teacher
S. Secu}ing teac,hiiig aids and supplies,
6. Learning names °Mlle students
7. Works with individual students and small

groups 4:it

8. Share routine teacher tasks
'9. Takes roll and records attendloe
10: Assists with pupil groups, such as

homeroom and student organizations,
11. Observing other outstanding teachers in the

school
12. Discuss the work of the support staff,

school nurse, reading specialists,-media
stiecialists, etc.

13. Prepares a bulletin board
14. Operates media equipment such as motion,-

picture projector, filmstrip projector,
overhead projector

15. Locates reference material
16. Uses reproduction equipment such ai spirit

duplicator, mimeograph machine, and
copier

17. Adminis rs an4 scores a short classroom
t st

18. Evaluates homework and other assign-
ments

19. Reviews the teacher's summer program of
activities

20. Advising the FFA.
21. Teaching young farmer an classes

Ntikei ..,

VI. Occupational Experience Program
k_

1. Justification of occupational experiencc
2. Assignment of eight students to student

teacher
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rY (Mark an o'X when
Early

Experience' Teaching
(A) .

3. Making instructional visits of employers,
ypting and adult students

4. Sere Olitg supervised _occupational experi-
ence programs

5. Checking occupational .experience re-
. cordbooks

VII. PrOfessional Responsibilities

I. The local teacher's association
2. Comity, state and natjonal teacher's associ-

ation;
.

3. Specialized. ediicirtion. associations (i.e.,
vo-ag teachers)

VIII. Cooperating Teacher

I. Expectations of the student teacher' and
himself .

2. Technical preparation experience at
titude

a
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APPENDIX C
. ,

01311 FEB AJRAINBE EVALUATION REPORT Scale
711. VOOKTIONAL AGRICULTURE it wExceUent

EXPERIENCE --; ,,,(3 i Good
Department of Agricultural Education A U7 Mirage

The Ohio State Univeisity F ia Fair

4 Trainee's Name. Date
.

Evaluated by Title

paining Center

- Evaluation Criteria Comments.

(Circle the appro.
Printe 'letter)

EGAE_P

e g a '1' p

e g a P

e g a .f p.

e gafp.
e g f p.

e garp
e gafp'

e 6'A F P

egafp.'
egafp
e g a f-. p

-e.gafp

1.:PERSON AL±CH A R A C-TfiR

Appearance'

Ability. to meet people

Maturity

Initiative

Self-confidence

Tact

Atitude toward 3eaching

2. TEACHING HIGH.SCHOOL
STUbENTS
(Include planning and conducting
classroom, laboratory, and shop
instruction)

A. Classroom

Awareness of student needs

Ability to plan

Class teaching

Arouse and maintain Interest
enthusiasin
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' Eva Nation
'N

Criteriayr" '
Comietirits

(Circle the apprO-
Prime letter)

e gafp' Use of questions

egarp Summarize conclugions

e, g a f p Maintain discipline

B. Lab

e gafp .Demands quality workmanship

e g Awareness of student needs

e g f' p Ability to plan

e gafp : Chgleathing
e" g a f p Arouse and maintain interest

enthusiasm

e gafp Use 24fiueitions.

___eg -a f- -p --Sumniaiize--conchrsions--

e gafp Maintain discipline

E GAFP 3. PROVIDING FOR OCCUPA/
TIONAL EXPERIENCE

e gafp Planning

e g a f -p On-the-site teaching

e gafp. Relating instruction

e gafp Record keeping
.

E GAFP 4. ADVISOR OF THE YOUTH

e gafp
e gafp
e gafp
e gafp
e gafp,

EGAFP

PROGRAM

Advise the-program

Assist and work,with committees

Lead recreation '

Train leaders

Others List

.5. ABILITY TO ORGAN IZE AND
CONDUCT CONTINUING .

EDUCATION PROGRAMS
(Adult Voting Farme0
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4 luniion

(Circle the. appro.
Priate letter)

.egafp

Criteria Comments

egafp
egafp
egafp
EGAFP

egg a f p

e g a, fp
e g..a p

Organize the ingtructional
program

TeatI4 the classroom

Teach on the worksite

Records and reports

6. PARTICIPATION IN SCHOOL
AND COMINIJNI,TY
AC-TIVITIES

CoMmunity participation

Oeneril school participation

Public relations

Circle One: Overall Evaluation
Excellent Good Average

4.

z

53



This agr enient is entered into by the Board of Education of the

County, Ohio,
hereinafter referred to as the "Bola" and the

'., County, Ohio, hereinafter referred to as the
"Collegeniniversity.

College/UniVersity desires to place teacher edUctition .students in the
..classrooms of said Board for the purposes oftheir participating in student
'teacher and afher field-based leacher education experiences as required

but not necessarily limited. to, the .Standards for Colleges or Univer-.
sities'Preparing Teachers as promulgated by-the State Board ofEducation.
. The Board desires to cooperate with the College/University in facilitat-
ing studttit teaching and other field-based experiences for teacher educa-

--tion-students-anci-approves-the-utilization-of-its schools for such purposes
by the College/University. Plaienient of such teacher education; students in
.the.c1 ooms of said Board shall be undekthe direction and control of the
S nntendent. -

,Certificated personnel of the Board yvho agree to act as supervising
teachers of teacher education students in student teaching and other field-
.based experiences may accept an honorarium or stipendiiirectly from the
College/University for those services rendered outside the regular school
day and above and beyond the duties and responsibilities specified in .the
teaching contract. . .

Entered into this day of

19

Chairman, Department Agricultural

Education

College of Agrieulture

The State University
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