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. ‘ o REPORT ABSTRACT

-ntroductinn and 0b}ect1ves

| 3

] !
The  -77-78" projecty "P]acement of’Jun1c and Senior High Scrcal

St.aderi.- i “on-FraditibnaJ Caréer 5xo1orati0' txperiences in the ¢y = .

was fure . -y the U.S, qu%ce of Career EdGica-=on (Grant # GOO77OF‘ " ome
oo aCRRNTUE: B of --fferson County Pub]ic Schbols Lareer Education’ Deof Coane

g
Tz ﬁ;~:r azal of this project was to reduce the narrowing effec= ot 2=
ro < .erecTyping on the_ career ootions studen< ‘s consider and pur—ze q.pugh
cu’ reulum zctiyjties and experiences wifr nor-traditional role -.=gde:

tr  ;chool and communlty settinas "The vehiéle for accomplishir =his '.pal

. W& the exwgtan Jefferson County experience-b-ed career educat - orcaram,

Exu]or1gg.eareers in the Community, (ECC). <:=zific objectives * :the

roject included: . (1) Establish and maintain -ommunity involvems 52

. ~repare curriculum ma'ter‘lals;,(3) Prepare and celiver the staff “Tservics
«q

“rogram; ’4) Imp?ement the proqram with ECC stzdents; (5) Evaluaz= the

=arner cutcomes and project pro;essqs; and (6 Disseminate results of the

“oject.

Project Participants - , .
,Partic{pants directly served by tﬁe project included approximately 110
st..dents, grades 8-12, participating in the ECC program; 30 teachers, counse]ori,
11z ry nedie\epecfalists and adm1nistratorsz and more tean 150 members of
‘the ocal éommunity (1nc1ud1ng parents) who served as resource persons and
, comunity instructors for exp]qration experiences. The radia]/ethnic break-

5

dows of students was approximately: Causcasion (95.5%), Hispanic (3.5%),

-

~




Asian (.31 3lack (.3%), amd Native American' (.2%). The number of male ' .
students we 50 and female 5§udents 60 . l, The projéct was - conducted
on a piler =asis in one jur-or High and two Eenior high schools in the

]

“district. q . - .

II. Majo- <«ctivities

Commun- ty Involvement ~he Project Steering Committee, consisting of '
. P A

students. sarents. school s—Ff anay community representativeé, was set up

prior to, -mc ementation of —e prbject with students. -Committee members

pfovided 1953 o7 potentia student exploration sites and community contact

pedple, a: w=11 as rev:iewing projeét mate%ia]s and suggésting procedures

and revisicns. OJver 150 community sites were recruited through the district

Career Educatiqn Community Resources Clearinghouse for §tudent non-tradftiona]
eﬁplorations. -Many emplovars and employeés at these sites served as community
1nstr;1ctors as well as guesT speakers in ECC classrooms. Parents were invited | '
to attend guest speaker pr=sentations and to accombany students on community

site explorations. _

g Prepare Curriculum Materials Curriculum materials were developed as

-2 result of planning/conteptualization session§ with teachers involved in - ’
the project and.products included guidance activities and curriculum uﬁits

for junior high and senior hiéi. The duidgﬁcé activities and curriculum

units were based éﬁ ten specific studgnt outcbhés and resulted in activitjés'
including examining bersona] attitudé§ aBout.sex-ro]es, identifying instances
of sex-bias in career-related méperiafs,’app]ying examples of social, ‘economic )

- and legal factors which affect fema]e/ma]é participation in the y:ork force,
N N ” .




and exploring non-traditional careers open to males and females. Commer-—zz’
films, books and other resources/rela;ed o the activities were made avai—zs—=

through the district Career Education office.

Prepare anc Deliver Inservice Program ' The inservite program includes

~

the Sex-Fair Career Guidance Workshop and the Self-Directed Staff ‘Inservize
Module. The workshop was p1anned and delivered by career educat1on staf<

and two local consultants with expertise in the areas of career counselimg,
implementation of Tit]e IX regulations, and reduct1on of sex-role sterentvo1ng
in career education materials and practices. Workshop participants inc uaed
teachers, ccunselors, L1brary media specia]ists and administrators from

the three pmaject schools, as well as school staff invited from e1ght add1—
tional seconJary schoo]s also conducting the ECC program, but not directly
}nvolved in the project

The Self- D1rected Staff Inservice Modu]e was used with the nine prOJect \

school. 4% teachers as a tra1n1ng tool and resource handbook. The Module

incTuf;"a variety of activities .based on the twelve staff outcomes, and

was des1gned to help teachers both facilitate and exper1ence activities 1n

the areas of sex- fair counse11ng, use of non- trad1t1ona1 guest speakers, T
- setting up non-traditional community site explorations, encouraging parent

involvement, ana]yzing‘career-related @ateria]s for sex-fairness and examining

-

and applyiné the laws and social and economic factors re]ated to sex-bias/

'sexédiscrimination.

Implement the Program During a ﬁine-week period in the spring of 1978,

the project was implemented with 110 secondary students at the three project

Ll



\ ~

schools. Activities included use of the curriculum materials, explorations.
with workers in non-traditional jobs'at'community sites, gquest speaker
presentations/panel discussions in the classroom, and counseling by ECC

: 7
teachers with emphasis on encouraging students to exp]dre a wide range of

-

cureer options, particularly those considered non- traditicna] for males and

v
\

females.

) \v A - .
. Evaluation Policy Studies in Education (PSE), a non- profit research

organization based in New York, served as thé third- party eva]uator for
the project.. Both summative and fonnat1ve date,was collected. A pretest/
post-test with qpntro1 group des1gq was_used with a total of 16 teachers
and 260 students to obtain summative data. Tﬁeltwd'instruments developed
cooperatively by PSE and career education staff to collect this data were

- a pre/post questionnaire for teachers, and a pretest/post-test for students.
Formative data was co]]ecteq‘by PSE through interviews with selected ‘
project participants including teachers,'students, parents, -and community
\@presentatives. Evaluation results indicate that students who participated
in the project actiritieﬁ and useq the 1nstructiqna1 materials substantia]iy
increased their awareness and know]e&gé of issues and information regarding .
sex-role stereotyping and non-traditional career opt{ons as compared with

« students who were pot exposed to the prdgram Teacher gains at post- test

time were not statistically s1gn1f1cant but ref]ected the pretest resu1t

“ 1indications that both experimental and control teachers already had a high'

A Jevel of knowledge and positive attitudes about sex-equity issues.

Dissemination A brochure describing project.goals and activities was

» : ' ‘
mailed to USOE project directors, directors of experience-based career

f

10




education programs, state coordinators of career education, and other

parties requesting project/+ﬁformation The brochure was also used in

: the recruitment of community sites for non- ~traditional student explorat1ons(
: The Final Project Performance Report includes student curriculum materials,,
_staff 1nserv1ce materials and the Final Evaluation Report and is availabl

upon request from the Jefferson County Public Schools, Cereer Education'-

Department, 1209 Quail Street, Lakewood,%Colorado, 80215 (303) 23]-2368t
' A
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. PLACEMENT of JUNIOR and SENIOR HIGH SCHOOL STUDE
- CAREER EXPLORATION EXPERIENCES inthe COMMUNITY
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3. Enlist parent and community ness of sex-1ole ster.otyping s Conduct sessfons to introduce project
support. 5 Duplicate materials. and materials.
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students in ECC experiences 5. Collect and assemvle materis. staff tu use sex fair Co.ns:1ing
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" Conduct foll. Wposes Tone Lased o
: teacher/student n.eds
o
;
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PLACEMENT Gt JUNIOR AND SEAIUR f. . LcHdut .
IN NON-TRADITIONAL -CAREER EXPLORAY \ON EXPLRllNCE:
IN THE COMMUNITY -

Introduction

~

The 1977-78 project, . Piacement of Junior and denlor High Schoui

Students 1in Norn-fraditional.£amer Exploration Expeplences in the Comuanity,”

was funded Ly the U.> 0fffce of Career Education and conducted by the
Jefferson County Publtc bchoal: Career Educallun De;;értfltcnt\ The major goal
of the project was to roduce the Nariowling effects of sen rule stereotyplng
on the career opttons scoundary students .Conaldcr and pus sue .thumfgh
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Aruitoxt provided by Eic:

Ao - el v ties .
L. Establish ang Maintain Comnualty in: lvement, wport. wi | —

to successful operatton of the project was the 1. 11 | and cun 1 .0y |
volvement of th‘c local communt .y A major vehtule tor oo ulting comeu iy,
slte> and guest speakers for studa.ut non-tiaditlvnal c.plorattsn eaper le e
was Le dler'l(..L Career Education QOI»munlty Resourvs  Clear tughouse
established with CETA Funding in 1977.
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mthly, once bevre the proje.t was implemeiced ultl students  oncu
during implementation, and once after 1mp1ementauon Input from comi
mnbers provided f‘ormat1 ve data for continuing operatfon of the project

4 2
rdvision of materials and procedures. *

Parents and community members were informed "about‘the broject with
a descriptive broct(p#re as well as by informal exchangés of lntormatiug
Parents were lnv!teq.to attend the—guest speaker/panc| presentations at
the project schools and to accompany students on non-traditional communit,
site visits. Unfur't.:r;ate]y, parent partlc;pallun fn this activity was
extremely |ow According to both siudents and teéachers i, the prugyram
this lack of 1..0lvement was attributable wore Lo the facl that »tudent
activitie. occurred durlay working hours (thus preventing wany patents
from attenuaing) Lha’n. to la b of Interest v de e (o becoms ©.volved
Pavei.ts d1d becume 1.voived ahen called  pon Lo su,ye U oo ,\/!d.‘- Coos
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Initfal planning and conceptualization of the studen. maue:™ .y
was begun in the fall of 1978. ECC teachers generated and outlined «
variety of acdivity fdeas. Itjwas originatly planncd that teachers would

Ld

not only qohceotual!zc the actlvities, but write them as> well  Because of
exte\s1ve dem.and:s of Fh? dgvel_,_bpi‘r\,q EcC pr‘ugrama,‘ teacher producls were o
Ijm1teh Wn'compfeteness} but Setvcd Ld htTULlu!c Lhe baalgabtu4cnp,mqicnlgla.
Finished activity pleces were Created through couperative cftorts ot the
Projeét Spectaltatl and Lo writers with exténsive eaperlence In curees
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design, it was intended that\staff experience the same kinds of actiyities

©oas students in addition to being prepared to serve as knowledgeab]e

resource persons for the student activities Planning and conceptualization
, of the staff inservice program was a joint effort of teachers and career
education staff and resu]ted in some modi fication of the original inservice

Constrictions on teacher release time and after-schoo] time were major
considerations in aitering the format but not the content, of the nservice

program (Originally, ahll inservice ‘activities were to be conducted in a

. workshop setting,) The option of neceiving coi]ege/recertification credit

for the workshop %i%egyasﬂnffered in an informa] survey conducted among
-school staff during“the planning meetings of Fall, 1978.  This option was
rejected, and teachers agreed upon an aiternative format ‘they felt to be
more ref]ective of their needs. The new format provided for instrUction
in the use of the Community Resources Clearinghouse, participation in the
Sex-Fair Career Guidance Workshop and self-paced comp1etion of the Staff
Inservice Module. Each 1s explained briefly below. .

In October, Novemher and pecember of 1977, meetings were ‘conducted by
career education staff and attended by all ECC school staff to provide
information about the use of the. Career Education Community Resources
C]earinghouse and the accessing of non-traditional guest speakers and
community sites for student exploration experiences Through these meetings,
and through periodic meetings heid later in the project year, adaptations of
ciearinghouse procedures were made based on changing student and teacher

needs.

The Sex-Fair Guidance Workshop was conducted‘on tWo consecutive days;

.

O
~] .
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February 15 and 16, 1978. The same program was offered each day to

. avoid the use of substitutes 1in ECC classrooms, which teachers felt would

hinder the operation of their on- going programs. (Because each ECC -

classroom had at least two subject area teachers working jointiy in the

program, workshop attendance could be arranged so at least one experienced

ECC teacher remained in the classroom each day.) Workshop’ participants LI

were teachers, ccunseiors, 1ibrary media specialists and administrators

from the three project scnools, as well as ECC staff from eight additiohal

Jdistrict secondary schools not directly involved -in the project.

- The workshop was plahned and delivered by career education staff

and two local consultants nith.expertise in the areas of career counseling,

inpiementation of Title IXAReguiations, and promoting sex-equity in career -

education materials and practices Dr. Nancy Scott, Director of the

"Institute for Equality in Education at the Univers1ty of Colorado at DenveI

. . and Dr. Martha Fair, Title IX Consultant for the Colorado State Department
of Education., Major objectives of the workshop were to have participants
(1) identify personal values regarding male/female roies, (2) identify .
sex-bias in career-related materials and practices; and (3) -demonstrate
ability to use selected sex-fair materials and guidance techniques in a
simulated ciassroom/counseiing situation.

Workshop activities included the pretesting .of experimental and
randomly .selected control group teachers, guest speaker presentations, small
ngUp activities, and large group discussion reJated to the workshop objec-
tives. A brief Ncrkshop'Evaiuatidn Sheet was administered to participants
at the endlof the'day. _Participants indicated that they felt more time was

neened to adequately cover the workshop objectives, particularly the

M -
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practicef counseling situations. but that the workshop was both necessary

and an important way to help teachers increase their awarrness about sex-
role stereotyping Samp]e workshop materials are found in Section II of
. this report.’ ;
The Self—Directed Staff Inservice Module was ut111zed by nine proJect
»schoo] Ecc teachers as a training tool and reSource handbook. The Modu]e h

Included a variety of activities generated from the staff outcomes, and

was d'ed to help teachers provide se)_(-,fair counseling, set'up. non—"
) tradih.'nai guest speaker presentations and commun{ty.site exp]oration,

-— encourage pareht invo]vement analyze career-related materials for sex-

‘fairness, eXamine the social/economic factors and apply the laws re]ated

to sex-bias and discrimination.

«

/ The Module was designed so that tgachers received the information

necessary to conduct the proJect with students as well as experiencing

g some of the same activities students would be doing. The format allowed ’

teachers to work at their own paces within the hours of program operation,
thus a11éviating the problem of trying to conduct these activities in a ‘ii‘
workshop setting a]one. A brief session to introduce teachers to the '
' inservice module and student curriculim materials was conducted on a
school-by-s¢hool basis prior to the beginning of pilot testing in April 1978.
;After program implementation, teachersbwere post-tested and interviewed
to obtain_feedback for the re¥ision of theEInservice Module. Revisions
ref1ect the reaction on the part of teachers,that'the Module (1) was a
necessary learning tool and resource hapdbook, (2) should be shortened to
contain the most pertinent information and activities which relate to the

student program and {3) should give more meaningful emphasis to actiu%;ies

29 | :
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dealing with ‘the practiCe and monitoring of sex-fair counseling techniQUes,
. , since that is still an area in which teachers with little counselor train-

ing feel unprepared. The Staff Inservice Module can be found in Section II

of this report.
) .

Iv. Implement the Program During a nine-week period in April and May of

1978, the program was implemented with 110 8-12th grade ECC students in the

three project schools. Activities included: use of the curriculum materials,
explorations‘with workers in non- traditional jobs at community sites, gquest
speaker/panel discussion/aresentations in the classroom, and counseling by

ECC teachers with emphasis on encouraging each student to consider and

e&plore a wjde range of career options, particularly those considered non- -
traditional for the student's sex. | ’ '

| The, original implementation plan was to pilot. the non-traditional roles
-project twice during the school year, once during the winter andhonce during
: ‘ the spring semester of 1978. | Because the complete ECC program was under
development concurrently with project operation it was not: possible to

pilot the program twice The most appropriate time for 1mplemgntingﬁthé~1--5'

project became the final nine weeks of ECC proqram operation lnis

This change did not hinder implementation, but did prompt one- school ln~:

the project (Golden Senior High) to modify the way curriculum. materials were J:L'i -
" used with students.
Implementation occurred similarly in two of the project schools, Wheat
Ridge Junior High and Jefferson Senior High.. At Wheat Ridge Junior,vstudents
were pretested and introduced to'the'concept of traditional and non-traditional
| career roles with the guidance activity, "The Fable of he‘and She." Students

were then assigned the curriculum unit, "Explorinq'Male and Female Career

19




"Roles," and worked individua)ly to complete the unit (including a require-

mént-of at least ene non-trdditional community exploration experience) over

a period of about four weeks. In May, speakers fromlWestern Federai Savings

(male bank teller) City of Lakewood Police (female officer) AT&T Lonq]ines
) (male service assistant), and a female veterinarian 1n private practice
participated with students in rotating small- group discussions dealing with
opportunities for non-traditional careers in the presentors' respective

'

fields.
At .Jefferson Senior Hiqh, after student pretesting, the guidance activity

"Type&Casting " was conducted with the éentire class to introduce concepts
‘related to sex-role stereotyping. A panel discussion was conducted in May,
including representatives from Grubin &'Company-(fema]e real estate agent),
- University of Colorado Schaol of Nursing (male nurse), Cit} of Lakewood
Police (female officer), and avmaie.homemaker. Students had an opportunity

to question,speakers about their non-traditional jobs, lifestyles, personal

feeiings'and‘attitUdes thréughoht and following the presentatigns. Students

in .. then completed the senior hign‘curriculum unit, "Who Are We?," ovaer a three-

3}

o week period _ ’

‘Goiden Senior High School, referred to earlier 1n this section, chese

,* to modify the projeéct because of particular needs of their full-day ECC

e prpgram.- Teachers drew upon the curriculum unit, "Who Are We?," for

i particular activities to conduct in a seminar-style format with small groups
of students. Golden students elected to invite speakers to address the
topic of affirmative action in industry, governnent and education, taking

a slightly different perspectivevthan the other two project schools. fuest

‘speaker presentations were made by representatives from the regional U.S.
. : . »
i : ' \
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-Office of Civil Rights and Mountain Bell TEleﬁhone Sma]l group d1scussioq,
. _ ‘ foHowed, addressing issues related to race and sex "quotas" in bus‘lness,
f '1ndustry, government and educational 1nst1tut10ns ‘Students also d1scussed
their perSOnal attitudes about the roles of fema]es and males in the work

force, using the "Male/Fema]e Roles Self- Rating Scale" provided in the

curriculum unit.

. -
In all three "schools, teachers were periodicajly provided with updated
lists of community sites*offering non-traditional exploeration experiences;
Studerits were ab}e to choose sites from these lists (or'any other avai]ah1e
sites which offehed similar experiences) based on theih interests in a
particular occupation or career field. Through weekly as well as "need

' basis" counse11ng sessions with teachers, all students were encouraged to-

ay and into

explore careers non-traditional for their sex. At the end
early June, 1978, students were post-tested to -determine the effacts of the
. program on their attitudes, perceptions and knowltdge of male/femdle career

“roles and_options.

V. Evaluation ?he Eva]uation Plan was developed by November of the project
~ year and included, by obJect1ve the type of méasarement to be used, rdsponsi-

bilities of both the external eva]uator and the proiect staff, and the

bocumentation or 1nstrumentat1on to measure attainment of learmer outcomes

and proJect objectives. ¢

.
Evaluation instruments developed jointly by the external evaluator, -
. A .
Policy Studies in Education, and Jefferson County project staff include the
Staff Pre/Post Questionnaire and the Student Pre/Post Test. The instruments

were designed to measure cognitive and attitudinal growth based on the staff

21
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and student outcomes.. Both staff and student instruments were paper and

pencil tests, including multiple choice questions, checkiists, and fill-in-
" the-blank 1tems. In addition, written evaluations for the Sex~Fair Career

Guidance Workshop were obtained from teachers c0unselors, 1ibrary media '

o

~

spectfalists and administrators who participated.
& Staff Questionnaires were administered ‘to experimental and control

. groups of teachers in the §_pioring Careers in the Community program at the

beginning of -the Sex-Fair Career Guidance Workshop in February, and again - .
after experimental group ‘teachers comp]eted work on the Se]f—Directed Staff

Inservice Modu]e in May. ProJect students were tested before thetr exposure

to the curridu]um materials and proJect related activities in April, and-

again after exposure, in 1ate May and eariy June. A simiiar control group

of students participating in the ECC program (but not the project) were

- pre- and pbst tested for comparitive purposes

After project implementation, the external eva1uator‘F’$iewed items of

documentation and project materiais Eva]uation interviews were conducted

- with selected students, parents, teachers and community representatives who
took part in the project. Information from the interviews provided helpful
formative data which was then‘used to make revisions in the student curriculum
materiais and the Staff Inservice Modu]e._’An additional source of formative
data was the informatidh compiled from the brief evaluation sheets completed
by participants attending the Sex-Fafr Career Guidance Workshop. Both \
formative and summative data was analyzed and presented by the external
eva]uator in a first-draft evaluation report which was reviewed by project

staff: The Final Evaluatfon Report details evaluation désign, in¥truments

d3,
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_developed, testing results, and analysis, of project success and can be

fourid in Section I of this report.

b

"Vl D1ssem1nat1on F1naT plans for d1ssem1nat1ng information about and

results of the project were ‘made in fall, 1978. Disseminat10n materials.
are (l)ua brochure describing project goals and activities and (2) the
Etnal'Project Performance Report, 1nc]udfng student curr1cuium materials,
staff 1nserv1ce materials, ano the Evoluation Report.

t The brochure was ma11ed beg1nn1ng in February ]978 to U.S. Office
of Educat1on Project Directors, d1rectors of experience-based career )
education programs, State. Coordinators of Career Education) and other
.part1es requesting project information. The brochure also éerVed as an
excellent tool.1n the recruitment of community sites for non-trad1t1ono]

student explorations throughout the project year. The Final Report is

available, upon request from Jefferson County Public Schoo]s

. o

i
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PLACEMENT OF JUNiOR AND SENIOR HIGH SCHOOL STﬁDENTS
IN NON-TRADITIONAL CAREER EXPLORATION EXPERIENCES
IN THE COMMUNITY

: 1S

. Review- of the Final Ev%]uation'Report '
Submitted to the Jefferson County: Public Schools Department of
Career Education, Lakewodd, Colorad :
by Policy Studies in Education, New York, New York ' -

Septembey 1978

The Final Evaluation Report for the 1977-78 project, "Placement of
Junior and Senfor High School Students in Non-Traditional Career Exp}oraéion
Experiences in..the Community," while not presented in formal, heavily analyti-
cal or statistic-laden style, communicated in understandable terms the forma-
tive data requested of the third party evaluator by the project staff. The
formative data was particularly helpful in revisions of both staff and student
instructional materials. Suggestions proposed by Policy Studies in Education
were carefully copsidered, and several revisions made in the instructional
+ materials were based on these’ suggested changes. Refinement of either the

- student or staff evaluation instrumepts will.be made if they are used in.
future implementation of the program.

‘Agreed upon deadlines and time schedules were met by the external
evaluator. Communication between the project staff and PSE was maintained
throughout the project year and proved to be sufficient in facilitating pro-

_ Ject evangtion activities. | ' - '

-~

Improvements which would have added to the completeﬁess of the Evaluation
Report "and served to formalize the presentation are the incluston of 1) an -
evaluation Report Abstract, and 2) a summary of demographic data forwboth = °
Students and staff involved in the project, Additionally, as the Evaluation
Report itself stated, certain itemd on the ‘measurementl instruments (items
. desfﬁhed to discern change in student or staff attitudes regarding sex-role
stereotyping of male/female ro]es)'might‘have been written to discriminate
‘more sensitively. : : '

Overall, both the Evaluation Report and the relationship maintained with
‘Policy Studies in Education staff throughout the project year were sufficient,
accommodated the needs of the project, and contribiited to eonstructive revision
of project materials and procedures.

vl
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INTRODUCTION ~ -

> !

Policy Studies in Education (PSE), a Division of the Academy for Educa-
. tional Development, a non-profit research oréanization based in New York City,
served as the third-party evaluator of this Project, "Placement of Junior and

Senior High School Studqnts in Non—Tréditionavaareer Exploration Experiences

*

in the Community," part of*thé Jefferson County (Colorado) Exploring Careers
. * 1] R . e

in the Community Program. Our work was conducted during the 1977-78. project

- year and included a variety of formative and summative evaluation tasks.

&
.

PSE developed two instruments during the year for our use'in evaluating

—_— Y

the Project--a pre/post questionnaire for teachers participating in the Project

and a pretest/posttest for students participating in the Project. The admin-
istration of these instruments aﬁd.the results are fully described in this
'fep;rt.i Whil; thgse results provide summative evaiuétion data on teacher

#nd stgdénthearnipglﬁéging"thislfi:sé'pilot year of thé Projec;;,we‘haYe‘

presented the data in~a way which we feel will help the Pgéject staff as

they work on refining Projeét materials and csmponenté tn preparation for
further implementation of the Project. Ig order to gather stfictly forma-—-
tive evaluation information, PSE made a site'visit to Jefferson County in
‘June, 1978, to interview Project participantsf-admin;strators, teachers,
students, and community members——agout the Projecé and fo review and cri-

o
tique Project materiils which have been developed for teachers 'and students.

3

Cur summary of this site visit and recommendations based on it are also
s

included in this report.. | \_

]

We have presented the site visit report first so that the reader can

gain ‘a more thorough understanding of the Project and so that .some of our
e
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tecomhendations based on this visit can be kept in mind as we describe ,
= i

later the strengths and weaknesses in student and teacher learnirg which

n . . ' . l

become apparent from the test and questionnaire results. Student test

results are presented next, followed by findings frqm'the'teacher'qugstion-

naire.
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* f , SITE VISIT REPORT--
o ’ JINTERVIEWS WITH PROJECT PARTICIPANTS
3 g " AND REVIEW OF PROJECT MATERIALS

‘
?Sé staff conducted a site visit iniJéfferéon County on June 1, 1978,
for the purposes of: ’(1) ingérviewiag Project par:icipants-—adq;nistrato;s,f

S teachers, stddents, and community members--to determine their }eelihgs about the
effectiveness ofatbe Projéct and their suggestions for Project improvementf and
(25,r9V1eVinéTEﬁ: latest vérsions of the student and tea;her materials created
g v for the Project. These formative ev;luatioh comments are offered to help the

?rojéct staff as they rév{se Project materials for next year and taﬁe.anotheél

%ook at Project'componénts. |

First of all, we would like to make some;éeneral comments on the materials
:hemselves. PSE feels thatlthe’materials--both-student and Eeacher-are oﬁt-
stangding. Th;y are certainly ;s-g;od as any ﬁagériais we have seen cn the
subject of‘noneraditibqal roles and sex stereotyping.. They cover a variety of

l aspects of the topi¢--from personal feelings aﬁd values to hard facts and statis-
tics about the laws and the labor market. The r;ngé of activities and‘fopics
covéred is quite excellent. The outcomes which are listed for staff'énd students
are sound and specific and shouid giveloth groups a clear idea bf what they
will accomplish through use of these materials.

One coﬁcer£ which was expressed.by se&erah of thé faculty in the three
different schools which PSE staff visited focused on the ;tudent materials‘
direcily, but we. think it is equally applicable to the teacher matérials ashwel%.
The faculty membe;s felt that-students were developing an intellectd;l under-

standing of sex stereotyping and nontraditional roles, but that the materials

vere not getting past that level of intellectual thinking down to the studehts'

~

. - real fééiings about male and female roles. In other words, students'might be

ERIC ‘ U '
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able to give the right answer on a .cegnitive :'e'sc, but cheir opinions and
attitudes would not have changed substantially Ve talked at length about
.whether Oor not feelings and attitudes were the province ‘of teachers Was it
- the teacher's responeibility or eyen right to try :qvohange students' a:titudes
'and values? Most of the faculty members we spoke to felt that.it‘was not.’
' settle g 0 0w g
b1 values ar.d pProtoL oy, oo gEri e ¢ N
w1 by‘ othem.—-;;lu:,un,l es as ;«.I. ¢t the au fu oy
« wod pale roles. YL belleves ctat p: oL ug t);‘. c

siu 2 ant giving scudeics Che inforzatxon t1ay leed 12 4l '

ypli g or xoutredxn;onal 1.les Cuupled with tadisldual ;s N

t {8 ueeded--and indeed that was proviaed on 0CLaslal .- Lhz . aa
s ptobably as far as muSL ot these teachers teel cowl. vt tLle 4
Loth (his wateczial HOwavasr 1f they can 5ét stu4euca Lo tha pod

.

fuwpr oosdve Boevomipllaiwaent,

Ihhie «.utrovesstal wal i W7 tnia st Je v deans A . TR

[ PPN Lraditi ual values 180 alCh. idus Bay be w da Lo tood Lol gl .
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whether tradicional or not--need to be ones that they feel comfortable with
at that point in their lives. Let the teachers discuss what their students

v

are likg/égz how thef feel they canbtest give students a better understanding
of themselves and their alternatives. A -

There is one other concern which affects the matertals 3 127allr. 7.,
of the staff and students felt that the material was heavil;s - :lghtad ¢.:,
female-oriented information ana concerns at the expense of ma.: oriean:x!l | 1:
formation and concerms such as: (1) wales Lta uuxxcgadiciuual ;nles; (2) ier=
discriminatiou; aand (3) dealinyg ou au emotional level with woweu taklag ue.
P;sitioda fa the wurld O0f workh oL «t howme. For both (he male teachers who
have tLu use these materlals aud tlhhe wadle acudents who ueed to be able o wa.
swvae hioud ol 1J=nfitlgnklun witih, thie watueslals, sowme cacdiclses os paria L
cael ises wight be added Uil tewtilteu Lu fuLus vu wale Couceiiio PSE c.ell
thdas woulu wake (he watesrtais wuch weie tulercstliyg and palatabl. aud would
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+ own viewpoints ratner thao s>.mp. uu.u‘:standar, schoo. exercises like 50
Zarh problems The ‘un;or high scnoo. studerts whom we interviewed did feel
that their Attitudes had chénged as a result ot _using rhese materials and thazt
they underétood better the options avaiiable to them in'choosing a ro.e for

thenselves in the worio ¢. weih

Here are a few comierts og 1. ¢ ' dias 4.t v .0 [ it
was not a big winner Teachers fe)h P .;L a lot ¢t LB e, TS
studcuts spent the time ON {¢, wary of the miéséi\th. EYRYY L 3lued
vhow we spoke did aot culuy dotdy the activity eicher lt way Jave beeu

or catchy idea., butsad.es uol sced Lu Le working very well, wve wuuld reco:

that it be gevised. fot Jdusiawce . Lhe cards alght Le sUPL . 1cd oo LhLabl st
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. i

hacd to fiad baby caidas rvr vue sca or the other lu tie places the, iuokeu

N

way ot way?autl be true, Lut 1L it {8, fC Jdues P\Jéc Al G wedaly ‘Adblen.
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Ve chihk this would give a more immediate and memorable quality to the material
which tends to be somewhat -dry, according to the students and teachers. Consider
finding some lawyers in your area who would be willing to talk on this subject

[
and include their names as resource persons with this activity so teachers can

G de, 4 : Coow ¢ alp.
Avol iy ajor 3 v of  ue o 1! la L, 0f ¢ aty R .
tion itsel.f. The :eachers ut the l:irnids g center feli ta . It

encugh. In other words, students could slide chfmugh B, 33 y;

even felt that students had simply made up the informatlon rat : th,

work of inca:vxeging a gommunify meﬁbef. That Ceach?r suggested that
nummarylof the whole interview be required éo that students were force

vide Qore iaformation in a more detailed fashion, rather tham si .ply a
several qheacioua. A wricten summary might also have the extra benef! . i
ing Qfgdenca improve their wgitten communication skilis. Fur;hgrmoxc, .
studeats did cheir taterviews by celethne_racher than i{u person, and Pl

N\

thioks that loses the quality of seeilng someone at work 1u a nountradiitdon s

i

£leld and getting a fisstheaud feeling fur what 1t i1s like Lo be axouud a u.

uucrse, fwir dnstau.s ESE would sucvurage the Frojecl atatl (o daslgu hie .,
Livity 80 Ltudeuis a. . awarle that Lthey wu.st . vul aud Llud scveeoms b, UL
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brought in--and letting students talk to them in small groups in the class-
[} .

room. The students rotated from group to group so that each student had a

chance to speak t5 each no?traditional worker in a small group setting. BotH

students and teachers were very much impressed with this activity, and they
rf.e.l.t o1, 1e c gt gl 1la T T b It 4

for iastance, umc e lik: Stvden: i ediu to ieu i@l v rken 1 LG

Cional‘oc;upmglaus are uosma. people vl axe sinply «uin, vhat hey 11k

do, regardless of what peuplt have beea brought up Lo belleve o 0ut tho.

Que of the teachers wade an interesting suggestion;: warclied cbuplea, bai

whom work 1a Quucrﬁgitluﬂdl reles or not-—shoudd bLe &Luusec in tu calk .

sCudeutls aw Lley cau sce wh.nl. 1d ts liKe when bgr.t. the wife uud the husbau

WOk lhis wiil help studenta leAcvc that 1¢ 18 acceptable Lol woweu t.

and (..t LA:y do not bave (v sauriflce a howe aund Lamily whea thiey do ..

A filual techalcal Couwmeut op the junlor high achiool wiul wult | Luasi

chhe verslou ol the waterlals we reviewed (chis ma, uol have Leea CThe Llaa.
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Senior High Materials .
Two overall coumments:need to be made regarding the semior high school
materials before discussing the gpecific exercises in them. First, the Project

staff needs to decide whether or not to force students to do a nontraditional

rﬁial, TR ad » ‘ T

and P53, L3 L I A f. P Lt
intermgllatu st yu mtsecn o U ww o i w4 b a4 I
Probably neels o bt found iz cu .o de, o dh. add ] doue olism o w4

Ju~site with a workes in a usniraultionald s:1l: wWould g |- a st adywl D
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8 taste for it without betug overbuidausome , ;£ chie stiideat s we€ L .al

terested in a specifi. acutradicional occupiatiou. vervatal;, it wuld

not hurt a studeat Lo 4o a one-day ;;;Eotation Lo, che atticuuinal aad 'ra,

Ooriented aide of che sountradictional cuvla colda, rtairther than the job tafuvas |

A

side of (Lo «vuin. The Project astatf should discuss thids matter Fupther éﬂLh
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However, when we asked students their opinions, they seemed to like

having the materials together in one unit. It was more forceful and effective,

a

. the students thought. Indeed, the information and att;tudgs they gainedNas.
a rZ;ult of usding the materials did seemto have stuck with them. For instance.
e
;l;; .4 i IO |
Theretor.,, :ta L D beg B oy 5, 1 wa Bt |
for studen. s . bt lawce as F’“( w Bt juhe, 8 Hﬁ[& “é O

N

cussad with yd;r sealor higb teachers-~the fullwunig :p

1
not seem to be juut filezd. We woul 4gvise tpac kthese ¢ 4 &

: qeac:ered, 1nfused app:oachgéand seelwhac their 1deas
, ;nt to try it ode'way aﬁd another the other way 50 that chg Frpgsﬁﬁ 8
feedback on both and chen make the best decision,*based vu Lub my s

lea;Aed using che diff enc approaches,

Here are some more specific commentia wu weallaiu uAEL\.Agﬁ‘ [FVIRNN T
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this section were difficult to find in the .source material which was provided

,

for students and, after all, looking for the answers was not the object of

tqe exercise. 1In other words, it was not a research activity designed to

antble s7ulentt t7 v&e Tyfeit ¢ oL = 0 e - -
to know the ansmaie. Tho mid o1 S I P q " L
but ﬁhe teacher jrcbably has &« t¢ . |, wiie «,ui).084 of 1. .
than we.do. '
Lo
q Next, ou (le asction about Llivi vy . wus .ossueats afgpt b [ ug

\

made for the Juuior high school. Fal. se.ldun 4o not pa¥tiuuiazly [
|

or exq;.ggg-:or studeats, even though these se tur hish asctiuol atudynk

d14 aot find the material as hard to uad gﬂund)lh the junior nigg el

deais Jd4d. Again, our suggestion of bringing La lawyera to discusa the

would probably Le a goud fdea for the sendur Ligh s.livul sd..deuts a. et
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themselves. The community members felt the students were well prepared for

Y

the presentation and that they asked good, insightful questioms. Each com-

mﬁniﬁ) member we spoke with said that he or she would be glad to participate

3.

. .
again. ) . ) ,

‘Finally, let us make'a,few.komments on the exp ora d¢ 8 1. . 1
jchool where students actually did them. Typically stude.ts ve.t 11 p .
0 Ché wOrk si\’es Lo Cal}f L0 a uvawraditional worker four abiout oune tw L

aouls. Llhe studeuts whowm we l.cciviewed cujuyed the eapd (atd o wnd eoward

N

to lea.u f£rom tt. fhe tike Lhey speut vu the estplofaliuu scews (v be abl.. .

. &
cdghe, although PSE would SOEBQSL some wlivud be avallable Lour Linleues (.
‘vm_;:,. ,; 3
a full day expluratica with a8 uvutzadicional wuther, {f the studean 4s w.oali,

lutereated La that Job, two lalf-~day exploracdons, 1L (e studeut chilauks Le/
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meeting with the Project staff in order to gét through a whole series of in-;

[}

service materials like the ones provided. . The Project staff should, therefore,

,conpider a different approach next year such’ as interspersing e independent

stué& -ygse of ‘the module with mini-workshops: or meetings in each school with the

.eachers to discuss how thev a.e lofig y » 1 the hay .
rhat their next steps should be. A

Here are a few cemmen:s ou syectfl, 4 ., vlkiésk idh b
icedivity 1=-exCe11ent‘ 1f students do aee ol guei: as Bwa vl .

.
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. are not incliged to use this activity. Another counseling activity in which
a teacher is supposed o have another teache: ~tserve him/her is also un~

popular because it makes the teachers feel awkward. In attachment 11, where

[ Y S W,
e

tha varferv af ranpealina ;th4?nrﬁ avn j—nJ_JLjJ _ﬁ
need €0 ol 2 e . Lot Vol R S A SR
falr, we fe;l th t .he o :ldencs a toc v 2y L8t Bl oand oo
These may be :cw.itten to make them zove difficult-~t ac 15, il . |
maraer to deal with aud wike the answers less cbvious

Next, one teacher suggested ch;c the list of commually site) wi,

\
cluded for noatraditional placements should be aduotated, aud PS5 st
N

agrees. For Lnstangg. 1t would be helpful 1t (caclcrs were given the ;
of the people tu Cuatact .¢ cthe work sice; alohg with a beties Jeocript
the Boutraditicual r1ules yhiolh they could fiand there. Lt woul) also bLe
to koow whather o1 not these nontraditicual wo.hers are futerested Lo o
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thﬁt students put on a play wheré a.l the roles are reversed and tnvite
their parents to come seée 1t as a way of stimulating discussion and provoicing
ghought. PSE thinks this 1S a ‘fine idea and might be something that a school
would consider doing. I'nviting parents tn the parel di¥rry--*r—- -
YR Y iéat‘c iing their interest without th ‘eatening theixr ¢ir «
raluss |

Ovorall,'we think the Projcct uceds Lo sLs@NBL g wumau Liy
thivugh the eaxplorations and studeut intervieus lhe commas Ly z4
laterviewed wer; very willing to coouperate aud v.., pusitive about :

That 18 & good starc. We still belleve, howevos, wiat they Luld b

Bore heavily aud ucili.od wore orfien.

A Elual Note
The teactii.s pralsed e ®ooy. . L, . s . TSN
. 14
lhe c(eaclers at ovus high school were lmpres.ed Lhat a siacf w wber caus |,
" .
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The Prgject stff establishéd terd student outcomes which they hopecf unior

. : ~. ) ‘ o .
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. : . ,,4f
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E . o .
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|

teacher and student|matecials developed Ly cge Project - tor thelr utudor

to help chem achieve these wutcomes. The Project is to be congratulated !
. f : :

ideucirying specifié,dud importaat ounczﬁis for stldcuts as part »f thei.
i

materials; furthermpre, (he gruject staff should als. be congraculated tu.
secting student lejLuxuc Objeciives and testing for chew 1u chis first yea
vperaticu since relactvely tew projects are silliag to b. hL.ld accountable
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t
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9
experimental group students differed measurably from similar Jefferson County

students who did not participate in the Project- (the control group). The

experimental group was made up of: 49 pretested and 45 posttested. students

- Toat Ty ' I gﬂ N
'\_‘ .
~offers n iigh Scioc bl i

I Golden emi I Huigl School. wal P b

ui of: 83 preceste. aud /8 posttes . s:iuldzais £ u | !
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[hese studeat sample sizes are 5enagally lasge ‘erough ¢ : |
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ate listed bélow in approximate order of student accomplishment. Each of
the three experimental schools and none of the control schools showed sub-
stantial pretest to posttest gains on the first three objectives listed,

fwhile_two of the three experimental and never more than one control school

"ﬁ@ 'showed-appreciable gains from pretest to posttest on the second group of

three objectiVes listed below. The approximate rank order is as follows:
e e L . )
(1) define sex role stereotyping;

¢2) 1dentify examples of social and economic factors which have
influenced changes in male/female participation in the work
. " force;
s AY
-(3) 1identify statistics which reflect changes in female/male
' participation in the work forcs,
) } L
. < ..q VJ{ ‘ S ] ‘ o ™
; ' (4) :g‘dehtif’ laws which prohibit sex discrimipation in educational
- practices, personnel hirirg practices, and '‘pay scales;
. . . . ; " A , - - o .
‘,? 0 (S) ‘1dgnt1fy"1nstances’6f seX bias or stereotyping in personal/
~ social situations (e.g., family, peer relationships, adver-
3 ) tising. popular music) and school situations (e.g., career-
{ _reiated mq;erials, teaching/counseling practices), and
LY
(6) didentify nontraditional career options open to males and
females.‘

On thre:T\kltiple choice items aimed at 1dentif1cation of sex role

steﬁgotyping (the~f1rst objective listed above), Wheatridge students
A “
scorqﬂ an average 05/56 percent correct on the pretest and 73 percent cor-

- recégbn thé posttest, Jefferson students scored an average of 67 percent
/ . .
correct.on’tne pretest and 88 ‘percent correct on the posttest. and Golden
‘, studEnts scored an average of 61Apercent correct om the pretest and 72lper—
ceni correct on the posttest; thus, these students gained, on the average,
17, 21, and lllpercentage points, respeotlvelv, from pretest to posttest

time.” These atndents not'only.made noteworthy learning gains but also

\
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acdred well at posttest time (particular}y the Jefferson students ‘who
scored 88 percent correct,at posttest time) .

- The resulta for this -objective are especially gratifying becaupe while
the control group students started oyf w;th'similar pretest scores, they

make virtually no learning gains by posttest time. The Project staff can.
therefore, reasonably take credit for .this student growth and should feel
that the Project tefchers and'materials must have done an excellent job of

. explaining aex rble etergst;oing to students. . .

On the second objective listed--identifying social and economic factors

influencing changes in male/female participation in the work force—all three

experimental schogls again registered noteworthy.pretest to posttest learning
. $ ; . p &

-

gains and scored fairly well at posttest time, with Jefferson studénts again

scoring quite well at'poettest-time (an average of 85 percent:correct). Here‘
T

{
are the experimental group results Jefferson students scored an average pf
,59 percent correct at pretest time and 85 percent correct at posttest timze

(a' remarkable inérease of 26 percentage points), Wheatridge students scored
| .

) , r

an average of 66 percent correct at pretest time and 71 percent correct at
s oa '

posttest time (an increase of 5 percentage points), and Golden students
scored an average of 63 percent correct at pretest time and 68 percent
correct at posttest time (also an inerease of 5 percentage points). Control

.

group.students, while their pretest scores were sl ightly higher than ‘the
students participating in the Project, did not show any substantial improve-
ment from pretest to posttest on' thfs objective.

Therefore, as with the firs{\objective discussed, the Project should

take credit for producing the difference in student learning which was mea-

sured by the three multiple choice items written to match this objective.

Important7?pcial “and economic factors influencing male and and female
- . ‘ ‘)6 *
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%
participation - in the world of work—such as factors influencing the growing

number of women working or explaining differences in pay for men and women--
were'evidently_well covered in the teacher and student materials‘developed
by the Project and used by participating teachers with their students. |

‘The third objective for which experimental group students showed signi-
.fiZant pretest to posttest gains focuses on statistics relevant to female/
male perticipation in the'wo:; force. . Four multiple choi&e items--which -
were aleo used in the staff pre/post questionnaire with good results (parti-
tipating teachers s%pwed substantial learning gaino from pretest to posttest
while control group teachers did not)--dealt with iesues such as the length
of time the average married ‘woman will Work during her life, the occupational
areas in which percentages of .male and female workers are nearly the same,
and relative pay'ofbmale and female workers. .

Aslmiént have been expected, preteet scores'of both experiqental‘and
controi groﬁp stndents were quite low, althoughvthe cont;gl/group students
scored just slightly higher at pretest time. Houever, none of the three .
control .schools snowed substantlal pretest to posttest learning géin;. -On
the Otner hand, ail three experimental schools did make %elatively large
'improvenents in their scores. . The results tor the experimental schools -

are: Jefferson students scored an average of 31 percent correct at. pretest
time and 59 percent correct at posttest time, Wheatridge etndents‘stored an
average of 20 percent correct at pretest time‘and,43 pertent correct at'
posttest time, and Golden students scored an average of 28 percent cofrect
at pretest time and 38 percent correct at posttest times-for learning gains

.

of 28, 23, and 10 percentage points, respectively. Jefferson students,

again; showed the greatest improvement, Wheatridge students the second most

improvement fand these are junior high school students)& and Golden students

. .. )
. P
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the least improvement of the three. It is interesting that on all three
of these objectives the junior high School students were able to score
* higher than the Golden Senior High School st’ﬁents.

It should be noted, however, that PSE feels student Bains can still be

i

made on this third objective over and above wﬁat have already been accomplished

s’

this year. The posttest scores (63 percent, 59 percent, and 38 percent
correct, as listed above) are still quite low compared to the other two
objectives discussed so far, and thus there is still considerable room for

l‘ ,
improvement next year ESE would,recommend that%the °roject staff encourage

-

teachers to use their material on important and tslevant statistics with

their students more frequently than . they mBst have done this year PSE be-

£

lieves that this factual informatiop is readily. available in the Project
materials made available to teachers and, therefore, would recommend oniy
increased use of what is alre dy available rather than revision of the mater-
ials‘thenselves. Some’ time might be devoted in future inservice vorkshops
to this topic. Statistics such as these tend to be'quite interesting and
provocative-even for those not yet fully ig support of the sex equity move—‘
_ment——and thus are the makiﬁgs for a lively and controversial discussion.

On the fourth oognitive objective——identifying laws prohibiting sex
discrimination--Golden students showed virtually no prete?t to posttest gain
along with the three :ontrol group schools. Jefferson students, again,
showed the greatest merovement-—an in¢rease\of 45 percentage points from

‘a pretest average of 3} percent to a posttest average of 58 percent correct
'——and Wheatridge stuuents were able to e%;dence an increase of 6 percentage
points fromxa pretest average of A3 percent to a nosttast average of 69 per-

. i . i ;

, X
cent correct. °50 vouid potnt Jut . 1at these justtest sc.ras ara scili s

Ya\« N . . :
relativelx low  ollen s was ar average Jf 63 percent correct . and rhe
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Project staff should make further efforts to boost scores in this area. As

we have pointed out elsewhere in this report, many teachers and students at

both the ‘junior high school and senior high school- levels commented that the
Section\qt their materials on these laws was somewhat dry and dull. [BSE
“can understand that this material was, therefore, tot emphasized by teachers

’ ‘w“" "6 (N w”’
or learned with enthusiasm by students. We suggested in our«site visit re-

AT

‘port that perhaps lawyers dealing Ln sex discrimination cases should be €

£ .

brought into the classro to discuss their cases with students, thus giving -

L3

students a,firsthand perspective on the issues as well as a more livelv
. & M . . -

presentation of them. We also suggested that names of lawyers who would be

willing to talk to students be listed as resource persons in the teacher
inservice module so that teachers can easily contact and call on them for
help.

On the fifth objective listed--identifying .instances of se4x'bias or

[}
stereotyping in personal, social, or school situations——Wheatridge Junior

-

High School students did not show appreciable pretest to posttest improve— :
ment. However, it is important to note that these students » average pre—
test score was /8 percent correct——higher than either of ‘the two high schools

f N .o
which did show substantial improvement--thus making it harder for Wheatridge

, -

students to érow. Their averagé posttest score was_85 percent correct tor
this objective, also higher than.either of the other tno schools.' The high
school results which show bothigood posttest scores and worthwhtle éearning
gains are: a pretest average of 57 percent correct and a posttest average
of 80 percent correct for Jefﬁersonlstudents andla pretest average of 70
percent correct and posttest average of 77 percent correct for Golden q

. 0

students (an 1~crease or 13 percentage points afd 7 percentage points

respectively). No control group’ showed anv noteworthv improvemenct.
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Becnuse of the combination of high scores and learning gains of the ‘
experimental group students, PSE feels that the teachers and Project materiale
' uust have done a good job of helping students 1§sntity instances of sex stereo—~
typing. Most of the items asked students to judge'whether.a'sentence con-
‘tained sex sterzotyping vocabulary or concepts ("Doctors are highly professional
men.";, PSE recalls that the Project provided quite good McGraw-Hill guidef&kes
on sex stereotyping and feels that these materials must have been put‘td good
use. .

For the sixth objective-identi£ying nontraditional career options for
men and»women——students were given a list of 21 occupations.nnd asked to
check whether each occupe:ion were appropriate for men, women, or either.
Occupations listed included athletic trainer, electrician, homemaker, nurse,
secretary, and truck driver, to name a few. Although experimental group

students did - somewhat better than control group students at both pretest

and posttest time on this item, students on the whole did relatively well

-

»

.'wf "~ both ‘the pretest and the posttest (an average of 65 percent correct ¥k
better). Two experimental  group schools did show pretest to posttest dif-
ferences of 10 percentage points and 6 percentage points-~Wheatridge students
who scored an average of 69 percent correct on the pretest and 79 percent
torrect on the posttest and Golden students who scored an average of 75 per-
cent correct on the pretest and 81 percent correct on the posttest--and one
control group. school (Green Mountain Senior High School) showed an increase

’of 9 percentage po{nts (frga‘an avarage of 72 percent correct on the pre-
test to an average of 8l percent correct on the posttest).

These results alsc—as with the five cbjectives alreadv discussed--do

. N < . ,d’
give credit to the Project for giving students in at least two of the

7 wg .
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experimental schools a substanfﬁblly better understanding of occupations as
v o4 .
being suftable for either sex. This issue is truly woven throughoyt all

components of the Project from the materiass to classroom discussiond to

_ Fommuhity explorations. It is'the issue that might be most frequently dis-
cussed of any--that is, scuqents typicallf discussed with us during oﬁr site
visit the community workers they had met wh; had nontraditional careers,
and studepté knew they were supposed to give éome cong%deration themselves
té exploring and perhaps considering nontraditional‘careers mor2 carefully
for themselves in the future. PSE mighE have expect:d sémewhét more drama-
tic pretest to posttest gains on this test item, but we feel that the Project
should be relatiyef; satisfied with these results.

(Note: Students-were also asked, in two separate questions, to list any
jobé they‘knew of which were considered nontraditional for women or men.
PSE feels that the wording of the questions did not lead students to list as
many nontraditional jobs as they could and, therefore, the average number
listed by both experimental and control group students at botﬁ ?retest.and post-~

test times 1s quite low--between 2 and 5. We have not-used these data in the

] y L
analysis of the sixth objective because the data seem atypical and somewhat

4

unreliable.)

- L

In summarv, the three experimental schools performed outstandingly on

these six cognitive objectives and the control schools did not--a clear credit

.

to the Project. Tt seems highlv likely that a comﬁination of good Project

r

materials and effective ?eaching produced these‘jesultsm The Project staff

should be well pleased. . . @

! s o
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Each of ;hg three ;xperimental schools made Subscantial pretest to
pq;tteét learning gains five times in their six chances on cognitive objec-
tiyes. Jefferson students maﬁé the highest posttest score three out of

- six times, Wheatridge students two out of six times, and Goldén segdents the
remaining one time. This is a fairly balanced Eictgre. If first, secoﬁ?,

anﬁ éh?rd-piace fidisﬁes for each of ths schools are tallied fo; the six
objeétives, Wheatridge and Jefferson come out about equally, and Golden
finishes just a_little behihd;them.' On the whole, PSE would say that both

- éhe Projecttftaff and the feachers‘in each of the thrqg’pqrticipating schools--

Got to mention the students themselves--deserve considerable credit for -§§

producing these test results.

Changes in Students' Attitudes

The student outcome addressed to changing students' attitudes is that
7 students will be able to: - ' o
% o _ p
e record their personal attitudes about the “
career and life roles of males and females.

As PSE also points out about th;s'same‘objectibe for participating teachers,
- Zt is ﬁgre likely that the Projecﬁ really intended that students holq positive

‘attitudes’ about nontraditional roles for men gpd-women rather than that students

3

3 -~ .
simply be able to record their attitudes. PSE suggests that the Project staff
consider rewriting this objec;iVe to match the Project's real intention more

closely. e
' - " . : ’ I S
In order to determine students’ attftudes, students were asked to react

s
to the .following situation: Ve '

Mary and Mark have two children in school. Mary has bteen
~ working as a full-time accountant since the children started
.School. Mark works as a high school English teacher. Mary
has been offered a job promotion whfch would demand much more = = -~
of her time away from home. If Mary takes the promotion, Mark
would have to spend more of his time caring-~for the children
and the kouse, Shculdﬁxary take the promotion?

E;BJ!;‘ . 25
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vle'iiﬁh a eimiler item on the teacher quesciopneife, PSE feels that a
teasonable justification could be made for either.a "yes" or "no" answer.
Stddeneelwere expected to identify (in'cheir egsay answers) sex equity
iaouel and concerns which Mary and Mark might have éonsidered in making the
decision about Mary's promotion

. PSE scored che esgays on a five-polnt scale from one (poor) to five
(excellent) Almost no difference between preCesc and posc:esc scores was
evident in any of the control 3°h1F13 or in two of the experimental schools
(Jefferson and Golden). Some improvemeng,was registered by Wheatridge students
wvho got an avefage‘pretesc score on the essay question of 2.7 and an average
‘posttest score of 3.3, The renge in preces and posttest scores of the oﬁ?er
five schools was from approximately 2.5 to 3.%. k 1 ' é 4

Aecording to these data, the great majority of students gave fair answers N
both at pretesc and" poscces: time. PSE believes that many students could probably
have figured out an "acceptable" answer to this question-whecher or not they
‘reelly held thosge nou-ctereotyping a:titudee-and simﬁ}y have given that answer
on both occasions. This question probably does not adequately measure
‘atudents"real attitudes on sex equity) issues.

As we have said, a number of studenes told uﬁ’durlng our site visic
inCerviews with :he; that ehey had changed their opinions and accitudes about :
noncraditional roles at work or at home for men and-women. P@E would sugges:
thac ‘the Projecc conaider more valid zzys of measuring such a change in the
future. For example, students might be given a longer baecery of atfitudlnal Y
1;ems--such_as statements reflecting sex equicy concerns to which s:udents - ,

)

are asked to agree or disegree on a scale of one (st}ongly disagree) to five

(stronglysagree). This 'longer test would give.moreireliable results; however,
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PSE feels it ma¥y be difficult to get gtudents to respond ag they really feel
since they will also be ‘able to figure out an acceptable" response to such

. r
itenms. The Project might also try _peer ratings--that is \}et students rate

each of their classmates on. sexism in their everyday talk or activities.

In summary, PSE feels that the Project may have had an impact on
& .
students' attitudes--at least in terms of making students more open to non-

traditional roles;for men and women, and thus moving students along a scale
from negative to neutral, 1f not all the way to extremely positive. PSE-
suggests that the Project give considerabie’thought to a way of meastring

this impact more completely next year-

§
Changes in Students’ Thoughts About Their Futd}e'ﬁég

" nent.

PSE asked students two questions about their own futures--what careers they

wWere most interested in pursuing and why and whether or not they would consider

' working in a nontraditional job some day.

On the first question PSE scored students' essays on why they

A
’

were interested in certain careers. There were virtually no differences among

any experimental” or control group schools either at pretest time or posttest
: _ . ’

time, and there were nolearning gains evident, The typical.student gave a

fair answer in all cases.' PSE feels that projects of telatively short dura-

- w

tion (9ix 'to eight weeks) cannot'reasonably expect to dlter students':future

. career plansg in any significant way. Career plans—-much as fundamental ag-

B - . ..,/' (’*qu
titudes towards themselves, others s¢hool or work—~typically develop in

' ' ]
Students over a long period of tire and are subject to many influences ‘mside

and outstde of school. :Thus, this Project could not expect to make many
-

noticeable changes in the career plans of participating students and, furthermore‘

if changes were made,' they might be expected to be temporary rather than perma-
' o+ - : . ° o F . . & :
4
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'Hi also asked students whether they would consider working in a
nontraditional job someday. Neither Wheatridge nor any of the threé

eontrol schools wae-able to shob‘appreciable Pretest -to posttest improve-
@ent on this item; in fact, in each of these four schools, fewer students

at -pesttest time than pretest time said that they would consider a non-

L] Y_
traditional job someday. Better results occurved at the two hig@;schools

in the Project: Jeffereen students scored an average of 44 percent correct
at preteﬁt‘time and 64 percent correct at poettest time (an increase of 20
percentage points), while Golden students scored an average of 61 percent
correct at pretest{time and 66 percent correct‘at posttest time (an increa:e;
of 5 percentage points). In both these schools; -then, students did become
more open-minded about nontraditional careers for themselves as a result of
participation in the Project. It 1s poss le thet simi}ar results were nég
obte}nable in Wheattidge because juqior hjgﬂ school students are not yet
+ .

ready to think about$career decisions or options as easily as high school

-8tudents are.

PSE suggests that, the Project stafffcontinue to gather information abeut
-‘. l: b‘ﬁ‘ R ]
participating students' future career plans°in order to see how students

~

_think about their alternatives, but not expect to see many changes in students'

P !
career plans as a rdsult of one-time exposure to these materials and activities.

.;& ) '.’w.’
Changes in Students' Participation ihASpecial Activities

Thet4 final outcome which PSE measured ahore proceqs—oriente_ than the

..
AR
AT TN

ouhers-—is for students to:
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® choose, commit to, and participate. in the nontraditional

activities available to them in the Exploring Careers in the

Community Pregram' . -, _ .

(a) Comunity site visits . _ . “
(®) Seminars/guest speakers

(¢). Mini~unit Project activities (junior high)
(d) . Pre-written Project activitdes (senior high)
(e) Guidance activities

%

Since" che Project staff picked up a, good “deal of informacion on what "students

.

Ty -
were doing in the Project through informail means and concacc with the par-

ticipating teachers, PSE simply asked students whether or not chey had ex-

plored a nontraditional jpb'in the. community as part of the Project.
> \ .

“

There was a substantial increase in the number of students who had doné

so in each of the chree experimental schools, although very few scudegfs

had explored a neacraditional job at Golden. The Project stfff are. already

aware that the noncradicional job exploration component of che Project was

.

12

not well instituged at Golden for a variety of reasons; therefore, these

results should not be particularly surprising.
\

T Approximately four out of five students at Jefferson, three out of five

-

students at.Wheatridgg, and one out of five students at Golden had explored

!

a nontraditipnal Job in the community by posttest time. The Jefferson and
Wheatridge results are encouraging, and PSE would recomménd that the Project

- staff renew their efforts to bring Golden up to that s;andar&. Teachers and

students at Golden may wish to talk to teachers and students at thé other

two schools in orSif to égt cﬁeig firsthand perspective on nontraditional
: ¢ .

job explorations and to gather evidence that such explorations were inter-

esting and useful for students. The teachers and students at the other

* B

" . 9 - 6()' FERN ' ‘
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two cxperimantal .8chools may be moro persuasi;e-and mote credible--to the l///
- teachers and students at Golden than the Project staff on this issue.

‘ Some of the students in the three control schools (parcicqlarly Alameda
Junior High School and Green Wountain Senior Eigh School)did say that ehey
had explored nontraditional.Jobs in the community also. These explorations
may have been part of another_community—baseo program in Jefferson County,l
and, the;efore, the non-traditional aspects of the job may not have been

stressed in the explorations. This may have contaminated the control group

somewhat; but since relatively few students inditated that they had partici-

3

pated in such an exploration and‘since control schools rarely made substantial
pretest to posttest gains on the tast itgms, PSE believes that this contami-
nation must have been slight. The Project staff may look to these control

group schools, however, next year as possible adopters/adapters'of this
: | )

' Projéct-since some predisposition to carry out nontraditionmal carcer explora-

.tions may exist.
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RESULTS OF THE STAFF QUESTIONNAIRE

. In- order to find out what staff members (teachers) in the schools - selected

for participation in the Project for 1977-78 knew, felt, and did about sex

~

role stereotyping and nontraditional career exploration experiences for their -
sxudents; PSE designed an eight Page questionnaire consisting of both cognitive

and affective items. The questionnaire irems Were written to match 8 of the

.

12 outcomes which the Project hoped that teachers would achieve as a result

of partiéipétion in the Projectﬁ’ '

"A bretest/posttest with control group deéign was used to see whether
- e Ty -

patticipating teachers knew. felt,tor taught differently after their involve-

-, ment in the Project and whether participating teachers knew felt, or taught

~

differently from teachers in similar junior high and high schools.which had

“a

" not taken pary in the Project. - » . .

E{ght experimental groub :eachers,from‘Projeet schools (Wheatf;dge .
Junior High«School, Jefferson Senior High School, and Golden Senior High School)
an&'seven control group teachers from.non—Project schgpls (Alameda Junior High
Schvol, Green Mountain Senior High School, Bear Creek Senior High Séhodl, and
Pomona Senior High School) wefé pretested in mid-February, 1978; nine e#peri-
mental group teachers (one was absent'at pretest time) and the same seven

'ov

control group teachers were posttested in late May, 1978, thus providing the

comparative data needed to determine the effects of the Project on these teachers.

ghapges in teachers' knowledge, attitudes, andnteaching practices will he

i

discussed separately and in detail below:

\

[N
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Changes in Teiachers' Knowledge .

Six of the eight teacher léarning outcomes which PSE measured in this

pre/post questionnaire were aimed at giving ![;chefs new knowledge--inférma-~
| and faéts-—ggouﬁ¢sgx:rolg stefeotyping and its applicatiséns gd the. :

‘a. ;ents'_expérféncés‘with nontraditional caicer explorations in the cout

.Th , e six cbjectiyes were:

(1) defiae sex roie steLeotYpluy,
~ .
(2) fdeatify instan.es of sex blas .i stefeut, ptuy 1a
career-related materials and g-ach?ng/counseliug
~ practices and apalyze the effects A those mdteri.is/ .
Practices on the career options sEhdéth.sQnggd-:F 4

& By

3) ideactry exawples of su.lal and ecouncwi. factors ..

which have influences changes in male/fewale partici-
Pation in the work force;

(4) .’uicutify laws whiich yLUhlLlL Sen Jlocs tmdoat by Lu
educational practices, persounel hiriang pracctic s,
and pay scales;

) Meutdfy uoutzadicituar . oy wptlons open . ol
and femaies; and

ver Adean i fY stactans Lo e 0 hBOged 4 Lt
male participation .u cie wocs 3 .e
Ll yald [ N T v L T S s
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. [ SRV 1 N R T . ia Lhae sw 40, L !
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PSE developed 14 duestions to meaﬁure'the first four objectives

in thé list abave. Participating teachers were able to achieve a pretest
score of approximately 85 percent correct on those items. This meant that
.he participacing teachers had very lirtle lerc to learn 1.1 sul

chey were unable to show growth they scored abuul 90 percent on

a gain of only 5 percecutage points.

Lontrol group teachers achifeved . Fivress oooe 0 Lboul L, o

- /’
the 14 questions weasurlug che first four obje (lves and gésLL sl e,
about /5 percent salu of 5 percentage puiuia e see r.om this ...
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Aruitoxt provided by Eic:
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The most notable exceptiou-thaﬁ is, the type of question most often

.

answvered incorrectly by both experimental and coutro% groupltea;hers4-s?emed

\ l ' l " (1)
té be questions concerned with sexist vocabulary, such’as Qhairman‘ instead

of "chairperson" or "cﬂkif" and. "fireman" -instead of "firefighter.”" PSE
felt that the inservice module materials which we. 2 Supplied ca ..
. ' N \

topic were quite good and would gncoﬁrage the Project staff to focug

a little more attention on them in future training efforts. It may be
. \

teachers recognized the implicacions of Ebese'vocabulary words, but di .

feel that chege wotus uegd F? be chatnged because of tﬁe tecefit move-
ment in sex equity. Thus, the issue becomes a ;ucstion of changing
ceacpers' actitudes as well as knowledge—fé more diffdkulce cask:for any
projecc; '

The e&pct%m&nLal Broup Feaghcra vere abls te ahow a aslighe ;#p;»v;m
frum precesc. to posttgsc time oa a £ifth ;ughiniv= obleciive: {4¢uu1fy1u,

goutraditional career options for wmen and wowmeun. Participatiug teachers

were abla to lisc, ovn the aveiage, sla su.h vecupativoas ou the pretest

-elgh( on the posteest -aa luciease of 33 po.cent. Al tle _ame iwe .ula
»
savup Leaclla.o ko would st siglt O.vapallous vu the pr.test | ool i
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question which zg!.3 ‘that the'teachér "

.'-w

list as many workers as you can thiax

of in occupations or places of: employment where men and women assume non-

.

traditional work roles"

b v

should probably be reconceiVed before the questionraire

18 used again in the Project.

r

- the sixth cognitive objective--identifying statistics concerni

fuwale/male participation in the

work force--the experimental group tes

did show appreciable galns (an average of 50 percent correct at pretest

and 83 percent correct

showed substantial gains

’

percent correct at pretest time and SZJbercent correct at posctest cime fox

items cowbined) (¢ is

tle about labor warket

learu this lufoimactiog

these teacicrs leatue.

fu beor lifetlm.,
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ti-¢ for four questions combined) aud ..

~=31 perceutage points-—over coutzol group Lcﬂchefa

LYY

would kaow [t
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In oumary, it seensg that most experimen:al group teachers already had
-a coniidqgégée amount of knowledge about sex role stereb:yping and nontradi-
tional roles for en- ‘and women before they became involved in the Project.

it may be that the Projec: attraE%ed\those teachers.interested in the subject

P

and those who had already done some reading\or‘research on this issue. It

may be that the test items chosen for this qTestionnaire were too unsophisti-

“cated for such teachers; PSE would recommend that, 1f the questionnaire is

. ° |
to be used again to measure ?roiecc impact, cthese ftems should bLe elither
wmade more difficult or elfminated. ) . |

We also believe that the Project staff, uyw awaie (hat pastici-
vating ceachers have a fairly good understanding of. sex equity 1issues, ...,

3"further with the Proeject nextc yeal dad colceatiate thets eofforts 1o othes

aIca8, such as woke cudplete lwplemencacdion of clie Peojeve

ubsmpze A8 leahér. .. ... ...
The attttudiual leazutug .. . ... L.
cee el paiilidpadt g du o (hae [ [F-Y o Y “a. e B N wd }
1
™ [SC VIO T T T N O [ DU
and 1i.e col s of wal 5 .ad fea les
. coLhocfle . TRt Las bk Ly [ e o
. a a - b K s~ Sh i miiw - ’ [l 1 I}



O

ERIC

Aruitoxt provided by Eic:

\
Whicheverf_interpfeﬁagion of the objective is u;gd, however, it seems that
the experimeixtal ‘gtoup teachers did'vety we%’-}it both Pretest and:post,test ’
. » SRR

2N

times. Virtually every teacher gav'e an accéi:té.ble answer to-the following

22
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‘ dﬁtig it 1{s certainly true that the essay responses given by céachers
in the experimental group were generally quite good, PSE would note that
most teachers could figure out the "right" respomse to this question and give

~ .

it, whether @r not they really believed it. It is extremely difficult to .

D v
fu, t o
) tel . . ;n& i ;4
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’ - 1y

ivdk (eud tu Ccoafliw Lhdf‘Lhuyq teachers d4d hold poultive L.t 4das ;

equikhy 4 auss | and .uveLYI aludasuts vhow wve (Ateiviswad did ce g '

d
celt Gadt tea Lers 144 aey Lold Li.sed o aterevi,ped il udes U
BUgg. ot Lh. .t Lteache.a L. Llivutd (o dio.uss theis | S N Y I TTY T [

l.uuGBCL, b by Labaia. L aw.s L% v haliops [N Ao L R Y TP B |
. "o !
3
Fivleelk .uu €ha. Lo el sta £ aleiuaa Ghady G hew Lo ok Vel
[y
Catl wbhis b oje . aie Lfd be ble Lo e o Vhew oo Wl - w
1
4 ae A ma w8 . e b alen NY SR I ! (I | A ) )
3
avad odes Lt P TR - P A . : [ Y Vo
) v
P N [ R PR 1SN " |



Changes in Teachers' Practices
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that participating teachers'
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' Just as the Pyoject staff would take their next step toward establishing

attitudes were really positive on sex equity is-'

v ,
3 the teachers' implereitation of

18. uctional materials aail cbmmumLLy

S

let 3. Given the re§ults of the
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degree of familiarity with them. . PSE also believes that the Project staff
' ‘kept in fairly close touch with the teachers and piéked up a great
[N , - M - .
L "deal of informal assessment as well ae frrmal critique of available materials
.o g . .
duripg the second half of the. | -
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As would be expected, the control grou; teachers were not abl\e to indi-
L e i
- )
cate a great deal of familifaritv with these kinds of materials and tdaching \’_/\
B B ’ 4 '
pract{ces since the Project materials were unavailable to them in their
control schools. By nosttest time, however, smmvavdmatale Lol -f Lo oo.ois
bup teachers did injlicate sone famillarity 8
3
d teaching plractices; this probably fadled 5
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NONTRADITIONAL CAREER EXPLORATIONS FROJECT

T

L STUDERT PRETEST| . =/

T \E 1
(

( Ice Jn;aL et |

N fienacn Cou - ¢ St o

1 0§ [yall St , ~

: [ kentod, Coli. > .. 1215
DISCRIMINATLGH PROMIALL )
Lfeda Vi oL chv Lhvadl Kights Act of 1Y64 state i "4, . cs0n la the

Uniteds S.at.us tuell, .n the grouud uf race, cois. . 1 uatio,al
origing be excluded frow participaction in, be . ianndrﬂhe benefits:
of;e;§‘be,aubjecCed to discrimination uader any )rog %im or -activity
receiving ‘Federal finaucial assistanoa." Title IiX of' the Educatfor
Anendnents of 1972, Public Law. 92—318 states: ‘'No person in the
United -States shall; on ~the basis Of sex, be excluded from partici—
pation in, be denied" the benefits of, or be sdbjécted to discrimina
tion under any education. -program or activiry receiving Federal’
. financial assistance. Therefore, career education ptojects suppoxl
under Sections 402 ﬂg& of .the Education Amendzents of 1974, 1ike
every program or act fﬁ receiving financial assistance from the
U.S. Department of Hea h, Educatioun, and Hglfare must Le op.rat.
1o compliance with these lnua :
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POLICY STUDIES IN EDUCATION

680 FIFTH AVENUE « NEW YORK N'Y 10019 s 272 265-335(
A

-

L

| |_'...STUDENT' 'I;EST |

4 |
HEAG ha o
: Sc.hbul-"‘

b

LTeachwr

-, -y

“Sex (etir le one) :

PART 1 Ce . | | |
—
- Directions: For each questfon circle the letter ('ea

T hest.
1 R - T

Nht;h of the folTowing statements is the best emample or ﬁV“ vule
stereotyping? _ : g .‘r‘”.
" N g i
Jane wanted to be a teacﬁer but she reaifzed that she
didn't have the patience for it. . .
*tend to be taller than women. ° . .
Men: are not capabTe of : teaching young children.
Because  of rer pzst performance, it was quite Tikely
L i
‘,Wq.y

that Mary would t-make a good phyafciun
2. While Jane and her brothers were 1n college, te, (i, O€cdud n
.. money becaduse her father lost his'job. - Her nnﬁhhr askeJ her t\ 1eav=
. school. and work because she didn't think it was as 1mportant for Jane
to graduate as for her brothers, ane's molher 's att1tude WaS . |

-

—

“
'

-

(WY IG~‘
sea-bla.. .
fl1legal
none of i

.0 e

1)
hod
1o,
NONE |
Homen

I, Homen ra

to g
i Unddd
nork

Lo
nat oy by 1
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ar out + 4 .
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patd 1s.
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r P N e
" 4. Which of £e following actions by an employer is' {1fegal under the Equal = .
. 7 Pay Act 19632 | e T . T

- - N a . N . ) B 4

J ~. 3.. refusing to pay men and women clerks the sdhé'saléry e
‘) . . b. “refusing to pay a woman the amount she wanted as-a secrstarv
: o o sing to pay a woman.the minimum wage - :

gy e Tt

1

tre a woman:for an executive posd i:jl‘,b‘n

; ;’ N }gb
b

‘{d‘iscrimina;ﬁon ‘on "‘t?he basts of séx 11

rohibit jo
ations.. Which:of, the
3l anti~sex discrimi; SR
- 'd.- - Targe ‘comparites working ;QI’!;S&S . vaermg;nt projects . N
o he private he pitals speciaiizing in 1Amportant medical-.research .
o jy‘411)pUb11c;cﬁIJegesVahdguniverst;iés‘1, - A
Y - d.-small privately owned lpcal busipesses

-

ollowing ‘employerss. HOT covéredsyn: i
tation laws?: © . T T

/

&

SRR B ' T ‘ . - o
0- Succeed in school sports than Barbana becdute he

. 6. 8111 was more 1ikely to succeed 1 ‘
7d.3thlete, and Barbara had never been a good'athlete. -

<o had alvays been
\ % This 1s a gp;?

LA a réisoﬁablegéediét;7n. R

mple of oy

-

v

b.  sex<bias 1n sports. . . _ _
S .« €. sex-role.stereotypin in school activities. .
R d. ghe fact that bops arg better-athletes than girls.
R I .~ V- AT I, oo

A “George. 5.?'4 Kathy 5§th"haa"‘Vef9f§ﬁ‘ _jobs and were gomgg out un o date, s%
. George insistpd on. paying for everytiing. How would you best uescribe
i v . . : . - .

< e 1.

1S

George? - :

He was a complete gentleman.
He  was rich. DRI A

He wa$ a victim of sextrole stereot;,. ..,
. He dfdn't 11ke to control situations.

F." ]
Aanoo

'8. ‘Hié&deﬁ that men are Qenez‘p“y betcer chan TR ERRYPYRVINT: I
' decisions 1s a go.d e.ample of .. .

i § ! ' ; . ’

8. a proven faCt. ..

b. practice makes perfect

€. discrimination. '

d. S$tereotyped thioking

) uhil 1 ool Lhe fulluwinﬂ Jeaurtu, .,

i
Aua, ., Mg | s, Have [ , .
Mor: than-hai# of  grki JoAemoLoat g,
Most working wume,. are of or.e
Most warking women hav. h,sband. .,

B .

>




10. The C1vil Rights Act of 1964, as amended by tne'*féiq"&é'i;ﬂmment Act of .
"« 1972, is designed to eliminate job -discrimination on the basis of sex.
o #hich-one of the following situations would not be covered under these " .
S T QNS?- . - ‘ . — - 4 . .
N - ‘." ? 4 ' : Sd

Sy s as A woman 1s denfed employment because .the employer (Feels that
. : = *only men can do that particular Job well, ,
b., Several men were turned down by an employer because she felt *

¥

" they would not fit in well with the rest of the employees
who were women. o RN

, .. €. Of all the men and women who applied for a job that required -
v R -2 specific degree, only the men met the qualifications. and
- the employer-chose the man he 1iked best.

“ + d. " None of the above S - 0

TS A T N _ ) )

2 o T Y | . _‘ v, ’ b -

11. “Women- are often denied jobs because employers: may feel that women are
. not really 1nterested.1n‘careers but are just working "temporarily." .
. “* " Which of the following most accurately describes the®length of time .the

¥ . average-married woman will-work in her 1ife time? ;.
" a4 - 50 years -, , S o
b. .5 -~10 years. . ‘ < *
i c. 20 - 25 years ‘ .
o ~d. none of ‘the above, -
S . | o N '

,
‘e

% 12. ftore Women.are working now than-ever before. While.no single reason can

i - ‘entirely explain this increase, ‘which of the following do you think is-
L - .most {mportant? . R : ' o
1 ‘/ , ‘ ) ., ] . .“s",‘\ -
-7 & Women work: because of ecpnbinic. need.

w R - b. Companies-htre more womén - because they can pay them below the
o minimum wage. ] e '

" . - Women of- today have higher 1.0.'s than=in the past. '
d.” Women work begause thesSocial Security system requires- them.

to do SO:)Z;' . W “'L
Lo ey }";ﬁl : T | . ' | L =t
13. If you were tg compare’all women and percwurkers, in which of thée follow-
. 1ng occu atiqhal;areas‘are the percentaggﬁfﬁﬁ{men and women workers
,'#. .nearly the same?® . o - L - ‘
7" a. managerfal ST ] S N
. b.- skilled craft . : ‘ S . :
- €. professional”and technical =~ =«
d.. owner of a ‘small biness L L _ L
14, Which one pf'the‘foliowehg-factoﬁézds. §@?5?ke?z related.to.a larger -
" nﬂmber:of,womenljn the labor force? ~ R
. . ] . .-1 . .4‘“ ".: - ., 1." - . . -
'ffan§1ncrease In-the life expectancy of wemen - - SN :
the decreased birth rate -~ =~ - ' ' 1

e
. -

s »

- ’d'."., .v,g. | o . )
co ‘:; - ﬁ an increase g the amount of “education women have received
-'"éby- 8, a decrease 1n-the number of extended f. flies .. -

L

’
AR °

“

Do
“.

',: . - . ) a 2,-
o . 3. - . . C
. S ) SRRy S o
L -

B
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. Over the last 10 years the earnings of women ‘as timpared to;men have ...

a. increased greatly. Y : 3“-'*,¢r;fﬂi5ﬁ“
b. “ decreased slightly. - . iy
c. stayed the same. o AR
d. decreased greatly. o a e, o
‘ ! : - . ] I | L% - . ,‘ y ‘O-L‘r{
) . .?' ."... ’ ’ ' ) : ‘ } . . ] ) ’; ‘I..t'
, PART”II,"Follow the,ddrectiqns‘for each of the following questions.

,} .. 16. React to the.?ol1ow1ng statement:

.7« Mary and Mark have two children in school. Mary has been -
7o working as a full-time accountant since the children _ .
. -~ 'started school. Mark works as a high scheol English . Circle one
, ‘te’nch% Mary has been offered a job promotion which .
* . would.
>, Mary-takes the promotion, Mark.would have to ‘spend more
of his time caring for the_children and the house.

* Should Mary take;the promotion?

Explain your answer. _

v
v

i & \

'17.  Read tHe following statements. Some of these'stateménts¥show attitudes -
¢ that are SEX-STE . " th:
. #are SEX-FAIR. -Read each statement carefully and determine which are

- . SEX-STEREOTYPED and whi¢ch are SEX<FAIR. Mark an X in the appropriate .. -
colump, - - “ ' P ' |  SEX- :

' .o o . e STEREOTYPED [SEX-FAIR

Py

- a. Doctors are highly professional men. N T R

S r _h

'~1.b. f“I'm,doiﬁg é'sqrvey on laundry detergent; - T . oy
* May T talk with the Tady of the house?" - o ’ 1.

i c;~Awheq Jim_and Sally wemt to -the movies, they

" -each paid for:their own tickets, . - ,ﬂ

A 'de" Awoman's opportunities in the bﬁtheﬁg-WQFTd:'
* it are better 1f she knows shorthand and typiag.

LI

o\‘

-g;;,?Bdb;~qpuldnzf you bqguhédhfortaéle ds’a kin-

, ‘hdergarten teacher? I suggest yau explore | . a
. college-level teaching instead." . . 7 R

v
»

emand much more of her time away from home. I[f . Yes No .

ome of the statements show at¥itudes that -



X~ .

. _ R _ . “ ‘ STEREOTYPED SEXyEA}R‘
) 'f. When yod'meet.your Canmdnity Instrucfdr. shake K '
A . his hand. ; 4 -1
| : g. Although she isn't a doctor, the Medical )
‘Laboratory Technician helps save 1ives. N
« . In choosing a partner in 11fe, it is important
' ~ for two people to consider their common ‘
Interests. ‘ - ~
| % | o
18. What career are you most interested in pursuing?
Give some reasons for: your choice.
' ’ ,ll . .
% , ‘”
%

[y

19. Pui‘é check%in.the‘column which 1ndi2§tes who is mést appropriate for the
.. folTowipg chupations; ) , . '

cy o

. e Men  Women , Either
AL ¥ : N R ‘
T Animal breeder o g -

i%i o Atﬁ1etic trainer . . : - . o '
h ' ‘. v,,'.:‘ - . ". - : _ ’ . i » . -
' : h Chemical engineer -« , A e . »
" . L, % . N N . va

~
& . Dentist . ‘ ~-
- m. N - .
H o N FERR K s ﬁ_' i” W’ * = = .
... »Doctor SR 2 E .
VN - - ! - S
I Dog cather e e ., - o ‘©
: Electriclan - —
o ectrician o .
. .‘“ ’ .‘N, MY . a ,/ Pl
- ' Home maker ' . ' -
o - - - R N ".'.’\- _‘\"_ X - -" 3
Miner. * * : R I R »
,‘ . - . . T ' . -~ .
Nurse « - RS S ' S
‘e . — A . i . [ . , . .
. 5 0 A ‘
¥ R T S N
< ¥ P , .
; - 5
. ‘ DL
« 4 , . ) : o -




19. *."(continded-) : : - o Men ‘ﬁome’n Either
) ' .;,P/ﬂovt‘; e - A T
\ - 'g1umber" — , .

v .vReteptioni‘s.t — Yo

Safety inspector = |

Secretary

Social Worker . . | . ” - e

" Tele'phéng H-‘n/es‘ person | . - 1 L

PR ;Telephn'ne operator . .

. T.V. announcer ' '
_ Truck driver L h N
. . - s )
X-Ray technician - RN
6. SO e e

(54

. S TR .- ' P -.' -
L 20. List any jobs you know of whicﬁqartg considered NON-TRADITIONAL for WOMEN;

o
N : -
Lo . . . ' -
..
’ , . —
, . 1] . .
1 : " 3 .
. o y s
. ath
. -y, .

. P
Y " .
v - o > ' i 'Y
o . " 4 4 A
Py .

- ¥ ?
9 ] /
Ce . - o M "
: . IR o v .
1 T L
.

4

2Y. List any jobs you know.of wq&h are considered NON;-TRADITI‘QNAVL for MEN:

Al 5
: a : RN
, v e
- N At . t
‘e - @ i . ’ , .-
. . ) P , - » ' v
.
v
.

“ o . L4
> , 5 ‘
¢ R M VN ol
: . ‘9 -
4 . ~
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22.

Have you explored a non-traditiona] Job fn the ECC Program? Yes
If you have. what was the job? : '

woutd you consider working fn a non-traditiona'l Job someday? Yes
Tel] y_h_x or: whx no : '
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. United Statgs shallg on the ground of race, color,’ or national’

'}, oxigin, be excluded . rom participation in, be ‘denied the benpefirs: ‘
of, or be subjected to discrimination under any program or activity ¢

" receiving Federal financial assistance." Title IX Jf the Education *
Amendments of 1972, Public Law 92-318, states: "No person in the x

S United States shall, on the basig of sex, be excluded from partigfi-

N iod {im, be denied the benefits of, or be subjected to discrimina-

- e t1dn under “any ed%cation program or activity receiving Federal

Lo el financial assistance,”" Therefore, career education projects suppofted ) «

" | ‘under Sections 402 and 406 of the 'E_dugat.ion Amendments of 1974, lile r

- @very program or activity receiving financial assistance .from the .
U.S. Department of Health, Education, and Welfare, must ba operated ' “

.10 compliance with these laws. : ’ '
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POLICY STUDIES IN EDUCATION ¥

880 EIFTH AVENUE « NEW YORK, N.Y 10019  (212) 205-3350 . £ ' @

‘ . * W
NON-TRADITIONAL CAREER EXPLORATION IN THE COMMUNITY
STAFF PRE- QUESTIONNAIRE

e M e e . _ Male " Female
Name: - - M M Date:
. ‘ " ) |— - M ’.
School District: , s
- caﬁ )
‘School: , e : _ Grade Level: "
, =
- 3 .
PART I '
Directions: For each question, circle the letter of the answer choice tQat’ you th1nk
is best. ‘
1. Whigh of the following statements }s . 3. B111 was more 11ke1y to . succeed fn
the best instance of sex-role stereo- school sports than Barbara because he
typ1ng? . had always been a‘good ath]ete ‘and
: : - . Barbara had never been a good athlete. "
a. - Jane wanted to be a teacher but This i a good exampTe of
she realized that she didn't have ' .
the patience for it. a. a reasonable pred1cf1on s
. Men tend to be taller than women. b. sex-bias in sports.- .
.. Men are not capable of teaching . c. sex-role stereotyp1ng in schoo]
~ young children. activities.
Because of her past performance, d. the.fact that boys are better

it was quite 1ikely that Mary : athletes than gtr}§‘ guv/
would not make a good physician. : . -

- ' '4;. George and Kathy 'lboth had very gcod

2. The 1dea that men are genera11y better e jobs and.were going*out on a date. *-
than wimen 1 king financial dec1s1ons J . George inststed on paying fqr every-
is a good “ex ple(cf . . - . thing. How wou]d you best;;escr1be
ney Seg & . ; i Q George? s .
“a. a prbven'. . . : '
Q. ‘practice perfect ’ oy, a. -He was a comp]ete gent]eman
: d1scr1m1nat10n N ‘. b. He was a,victim of séx-rol&stereo-
,d.‘ §.tereotyped th1nk1ng . 4 . -.. . . typing. e ~- . .
. . ) ; y * He was,r‘i ch:
: »,:3»';,; e ot d He didn't l4ke tq eontra] s1tuat1ans
3&..‘%; - . B " ’ .‘ .‘ ,9 L. . -’ . . B .
| { . .'. : - 5 : PR - Ce
‘ Lo £’ L. . v F ' a e .
.ut. . , - - ' . ./,.~.,~{ . ) B S . .
) S e ¥ Amvnsxonpsmmoswroa eouomommeyefomem R A
) ..‘f ‘i"‘v' " ) a:l’ $‘ RN . 8 ‘ ' | . l [N . P




8. While Jane and her brothers were in
college, her family.needed extra money
because her father ?ost his job. Her
mother asked her to leave school and

work because she didn't think it wasy,

Jane to graduate as

as important for
Jan_e@ motl_wer's-
j . ’ -

for her brothers.
attitude was
2. sex-biased. ) '
b. correct. ,
C. 1llegal.

-d. None of the above. .

6. Which.of t:he'a following most ac'cur'.ate‘ly

" - describes the general trend of working
women? o .

i. Most working women have never be%g
married.

~b. Mare than half of working women are

. married. .
€. Most working women are divorc:
. d. Most workipg women have
who do not work. '

- «

7. 1f you werk to compare 211 women and
men workers, in which.of the following
occupational areas are the percentages
of men and'women workers nearly the

- same? . - : ‘

Y & i :
&. - managerial .

. b. .skilled craft -
" c. professional and technical
d. “owner of a small business
v g . i B

8. wWomen are often denied jobs begause.
- empToyers may fee! that women
" really iInterested in careers but are -
" ~Just working| "temporarily." Which of
‘. the following’

n will’work in her 11fetife?
8. M- %0 years - -
b. - 10 years, "% .

20 = 25 years .. |
None of the above * B T
* ~ % ° p' .o

. Ky ™
ar'e, not

10.

oy

LA3

"

K 224

-7 11,

L 24

- ,v) e . N
f L . +a. Women only work for “pin" money and -
most accurately describes
~ \the length bf.time th&laverage married _

occupational area have

b

Over the list 10 years the garnings.of
women as compared to men in the same

]

3. 1increased greatly.
b. decreased siightly.
C. stayed the same. -
d. decreaskd greatly.

More women are working now than eyern”
before. While no single reason can

- entirely explain this increase, ‘which

of the following. 1s most important?

a. Women work because of economic need.

b. Companies hire more women because
of affirmativé-action programs.

C. Women of today have fewer children

’ than in the past.

d. Women work because the Social
Security system requires them to
do so. '

Which one df the following factors is
most likely related to increase in
the nﬁer«: of women in the labor force?
a. an increase in the life expectancy
of women : .

b¥ the decreased birth rate 1
€. an increae in the amount of educa-;

—

tion women have received ¢

d. a decrease in the number of exten- -
" ded fam‘l‘lies_ o :

b}

8

Which o%f the fo‘l‘l&'lng‘ fa’ct'ors do
you think 1s most 1m_ortant in explain- .

ing the fact;that womeri do not get paid
2s vell as fen, doing the same ,job.

don't need as much money. as'men. &
b.- Women are out 11% mucQamore than,

. men and, therefore-earnfess.

c. Women are new to many: fields and ,
therefore have less;work®experience:
‘Women -are stif].distriminated ‘ag¥inst

T, 14 pay stales i#:spite ofc Taws re-
’ qyir%‘equqﬂ_ pay for ‘equal work.d

4

P n

]

Ly
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3.

(4.

{

¥hich of the following actions by an
employer is {1legal under the Equal
Pay Act of 19637 4

a., refusing to hire a woman ‘for an
executive position

refusing to pay men and .women
clerks the same amount

“c. refusing to pay a woman the min{-

'WMEN wage ‘ :
d. . refusing to pay a woman the amount
she wanted as a secretary

Federal laws prohibit job discrimina-
tion on the bastis of sex 1in Many
situations. Which of the following
employers s not covered under the
Federal anti-sex discrimination law?

a. large companies working:-on Depart- *
ment of Defense projects

b. private hospitals specfalizing in
important medical research ‘

all public co)leges and universities

d. small privately owned local
busihessgs - C
. e «-
¥ ‘ >
o )
'SQ1~
A4 4
! <.
»
. . ! -~ -
B . 3 - N
. . .
2 ‘ . t - » ’
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. 3 .
R J R L4 -~ » . ' . .
- . -~ ‘k.\: ) ~J
- By > g g e
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[
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1}
The Civil Rights Act of 1964, as amended
by the Equal Employment Act of 1972, ‘is
designed to eliminate job discrimination-
on the basis of sex., Which one of the
following situations would not be covered
under these laws?’

. K]
a. A woman 1s denied employment because
the employer feels that, only men ‘can
do that particular job well. o
b. Several men were turned down by an
employer because she felt they would
not fit in well with the rest of the
+ employees who were women. _
c. Of all the men and women who applied
for a job that required a specific
degree, only the men met the quali-
. fications and the employer chose the
- man ‘he Tiked best.
d. ~None of the above

o
3
Al
a
.
[
e
oy
» b
' .
<
[
A4 .
v
"
S Ay
LS Lt .
* L4
. ‘ ! ! D
X L™ - .
} [, 2 { LI LN . e
PRERY. g . F
3 5 p e z Ry,
¥ N ’
v v, < Y 4
Y :'-. - [ .
- . ¢ :
¥
M )’ . ._" R "‘ * ‘
! 0
!)L e M e ‘.
. - @
N W .
e » i - s -
[ - 14
- ' N :
.y . ¢
w ) "
L] N ¢ hd s



’ pART II: .‘. . . . ' U —‘.A‘sf'“.‘."m.';.'. o ) : ~ )" '.‘ ¥

£f. The Dic:'iomry‘ of Occupational Titles lises

x . .. N ’ n ' ...
e . oo . . Yo - S “\ TRy,

\

lecf a{ti\tuddé -

.

: A - L v ? .
Look at the following stateménts. Some of these statemeiftg ref

¥ X
B y

N that are stareotypical and show SEX-BIAS. Some of them are SEX-FAIR statements.

Read them carefully and .determine which statements are SEX-8 and which are
SEX-FAIR. Mark an "X" in the appropriate column. (Do not think of the questions

- as True or False. Consider only whether -they reflect SEX-FAIRNESS or SEX-BIAS,)
- . . v

| SEX-BIASED SEX-FAIR .|

. ) . |
s - . . ’ ' . ,
2. The counselor told che student Her oppor- , } |
tmaities in the business world vers better . ' )
Lf 'shs imew typing and lhorthxtfd. R ' ,‘
I

|

5. ‘The teacher talked about the -achievement
of eacK student. :

c. The counselor suggesced that 3ch would ba-
Uocomfortable {n a aursing role and sugs
gssted hospical techpician work {nstead.

Q a

e ————

d. The teacher askad Martha to be a chaimmagn -
of the next discussion.gtoup.

, o
P G -‘_.__._.___‘J__\_
- -

+
[
I
o My Marshall raad from the diary of a pio- !
0ser woman and a pioneer man while 'dis- ,’

_ Cussing the hardships of pioneer life, |

[
|

&0y outdoor jobs such as fireman, ma{iman:
and telephone linesmah.

|
|
|

g- [a ckoosing a partmer 15 is important to heve
common {1terestcs. .

h. Ms. Saunders calkad about the human wegk-

|
,’ g
uesses that destroyed Iady-.mcb’cth'f:. [

re

v

Academy is teally a nan,

J. She has the kiuL of femala inruition thae

L
Anycue who can graduace from the Air 4
4
will cike her a long way in the flald. I

i
1

. - &#. - -



.

.

L Al
. H
!

T e

EEAL L

ooy IR L »

- £
.t PN - ‘ . . ’ . St . . M
. ' A . L < g . [ 34 .
N \ . A - “ . .. .. v
-~ . . - D% . -!' v N . / o ‘& - Ml CoTe »
v .: .
.

2,' How'famtliaf q!e you witﬂ the~fol]ow1ng ECC progfam teach1ng pracf?é%s or
materiais7 v(€1rc1e the’ appropr1ate number on the scale 7 :

. . . Nof
- Yery ¥ Familiar
: o Familiar . - _At.A11 -
. Instructional materials that deal . ‘ )
: th reduc1ng sex-role stereotyp1ng. PR 2 3 4 5
B s Ing Individualized projects with o | R
' T*s:tudents ............... S| 2 3 o~ 57 -

q.r‘sett1ng up non-traditional exp]ora- : A
tions for students in the community. . . 1 2 3 § 5

d. identifying non-traditfonal commu- o ] —
n1ty exploration sites . . . . . ., . . . 1 2 3 4 5
el _
‘e. 1dent1fy1ng non- traditiona] est .
_speakers . ... . .., é%: e e 2 3 4 5
f. providing sex-fair counseling. . . . . . 1 2 3 4 5
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Yo PRRTHIT Y . :
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Circle one: Yes N® a i
- te
Explain your answer: .
! o
. ey
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" the children and the h

-~ 4

e A'Q 1
React to the following statement.

e .
Carol is head.dietician for the hospital.
writer and spends most of his time at home.

Brian, her husband, is a freelance
Carol's. parents are upset becau: -

Carol- supports the family Qﬁﬁ Brian spends more time than Carol taking care df
e.

er parents fael that it is Carol's responsibility

as a woman. to be with thé children and Brian's regpons1b111ty'as a-man tc be.

the major wage earner. .Brian has been offered a Job as an editor which would

require that he work outside the home. Should he take 1t?
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2. As a part ‘of the Exploring Careers in-the Commun1ty Program, students_will be '
°  encouraged to observe workers in non-traditional occupatioéns. (For example!
. amale nurse, a female telephone repair person.) Please 1ist' as many }dgkers
. 7 - as you can-think of in occu ons gr- p1aces of employment where men and; women > °
assume non traditional mrk%e ' :

y

i.g L

v

..
[ .
. . .
. o . ! .
g ’ )
.«

&

3. Indicate whetneryou think tne fo1’ow1ng paragrach from tneab.-sal Pen le it *
. Work series. {s sex-biased. If you think it is sex-b1ased rewrite the para- . T
.graph Yo e11m1nate the sex-bias :

"Just then,_ two firemen walk up to Jim. These are not the .
kind of firemen you know about. These younq men work with
boilers. They have to make sure the fire is hot enough to
power the sh'ip But fow, they -need Jim's advice . **

—

a2 s
. -

e
5
N .
Ed
Lo
> »
fo 2
. "
i AL [ |
! .
= uﬁ_ 2‘-)‘1 . i -
P o J x
Y
- M o . - - »
\ S .
A P
-’
L}
- . ,
&y - ‘ -
'; M LN
T : * »
. | bl
A - ’ .
T L
. g 1
7, i .
s 7 ey )‘ N

L3




g

- .
v

. g EREE .-
'Ind'lcate whether )'011 th‘lnk the f@mng -counse’Hng situation 1s. Sex-Faie or'. -
sex-biased. If you thinl; 1t s blased reur1te the sftua»t‘lbn to.eljmmate v
-thg-sex -bias. B A ; .- S “
' "Mar{lyn, who was. very br13gt and amb1t1ous #nd wﬂHng to'make . R
many personal -sacrifices, wanted. to a*evelop a_career plan ¥n‘a: ‘“
" health related field. She had doqe extremely. weﬁ Tn mathemat?cs ST .
o and the 11fe sciences 1h her high school, which was “the -best .- SRR,
N . academic high school 1in her cou y. She also derived great - Soat Ay D
+ T¥® _ sersonal sat1sfact1on from working with and he]ping -qther people. w ] .
- Her guidance counselpr, Mr. Edwards. had a career planning -~ *. 4 _u_-) .
L session with her and recommended that she consider pursuing a i - -
AL career as a Registered Nurse or a Pﬁys‘lca] Therapist. He sug- . .u- Y
. © .gested that Marilyn could make ude of* her natural- ‘sensitivity: - - 3{ v
, " 1n dealing with sick patfents and would: not. have to make the L .
sacr1f1ce of postponing having chi¥dren until a, 1ater a,ge that ., g
- other careers In the health field you'ld reqtﬁ— f.f’ e
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Mini Unit; EXPLORING NALE AND FEMALE CAREER ROLES Starting Dateﬁ : !
,tudent 5| Name. | | e TargéETEbmpletion Date:
Actual Completion Date:
' : ‘ ‘ \ “}“_ N '
Mini Unit Objectivé: This mini-unit will help you explore your own attltudes about male and
/‘ - female roles, gain ap understanding of the factors influencing changes
| in these roles and becone aware of non-traditional career options.
/ '
}/‘ ‘ . o . %
! \ ]
Mini bnit Evaluation:
i
4 - ‘ P
, i ,
‘ -':*'. o
4 R
[
o - '
/ n-‘
3 .- \ L d
am Y y e Jefferson County Public.Sehools, 1978
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Feelmgs About Me Le ind Female Roles

E Aol o

[

K Jafférsoh Counsy Publie Sehosla, 1978

Why DoThis Actwny" o

- EnluatlonWmBeBasedUmn

“Your pf—é«Pm—reelmgT&b%ft mele and femalp rolesin our
~society w1h determin: the expectations you have 2r your

“own life, Bv evaluat.'y vhether or not your attizudes are
%aqr to -oth sexes, y# «ill gain an understandizg which
\ ay greatly exparnd yew. future options.

%,A .

-

—

_@gletene.ss ﬁ 'eqmmaw
Ability to fc! J_oa diregtrons
- deatness of § 1shed products
“ocrect English-and Spe:lTng
~czuracy of amswers-and conclusions
J—iginality < thoughs .
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and Female Roles -- Evaluztion
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‘f{fll; Eeelings About Male and Female Roles

. o
' [ R .
3

- Jefferson County Publie Schools, 1974

Y
i 4 .

o

WhatlDo

| Pigduct and Evaluation

'y"Sex role stereotyplng can touch”

~ - gveryone. from infancy to old age,

+.For 'this reason, it is important
*to be aware of your own attitudes

.~ as well a& the attitudes of others
\ l,fwegardlng male and female roles.

A V1$1t the Career Resource Area
- in-your.school and find.the
pamphlet "Male/Female Roles."
Remember, a 'role is.the part -
a persbn plays in'life, Read
~ the directions in the pamphlet
~and fill in the blanks, Decide
" whetlier your viewpoint regarding
¢ male’and female roles ‘is more o1
" less trad1t10na1

v

* B, Think of the characteristics of
~of .an "ideal" "boy and girl your
‘oWl age. List ten traits for

each under the headings "Ideal
~ Boy" and "Ideal Girl, " Include
" both physical descriptions and
qualities of persomality. Com-
pare.the two lists and write .
any ‘characteristics that appear
"in both groups at the bottom
of the page under the heading
"Ideal Person." ‘

4 Put‘a "T" in front of each .
iOI trait that shows a traditional
O females,

[]l\j:

way of thinking about males and ‘|

Aruitoxt provided by Eic:

WhatlUse "

famphlet "Male/ Female

Reles" (Found in Career |

Resource Area)

 Notebook paper

Completed questionnaire in pamphlet

Teacher Evaluation . .,

‘
List of characteristics of "Ideal
uﬁFy" and "Ideal Girl,"

I

Teacher Evaluation

f2



S R - Jefferson County Public Snhools, 1978
(B ' . ')

"‘f% Feeling;;Ahout Male and Egmale Roles - — i
* SWhatiDo 7 [whatiUse | Product amd Eveluator

v
D ' A

- C. Write a 10!:1&1 entTy on the | 1,‘ Your+ECC Joscmal | Journal en=y
‘following: .. Q’ \
List the specia; Juu11t1es thag |, ¥ 7\\/
make you ar indivigxal, wWhICh B ..

qualities natch sove closely' . |
with "Ideal Bov, "ldeal Girl," | . -

or "Ideal Persor” caaracteristigs? 0 o | eacher Evaluzmicz
Which character: gtizs would yoqﬁ H | '
| 11ke to charge qad why? R I
D. Every faml;lelﬁt e=cide how t0‘3.‘ Attaéhment 1. COmzTE worksheet
divide houseto. . tesks. Using * | b C
Attachuent . :il] in the blanks \
assigning e;L job <o ‘someone. ; 1‘
9 . . - /
' Q. n o “eacher Evaluat
E. U51ng your -smpleted worksheet‘ ﬁtfuittachment ! (Already | Comuietel worksheet wit?, hanges
(Attachment 1), cons1der these | filled in) ad~ -3
additional facts about'Ted and :
Sue Browning. Sue is mechani- |

cally incZined and good at most -
repair jess. Ted's hobby is ‘
cooking.

| g , Teacher Evaluation

+ Knowing t=is, would you change
any answews on the worksheet?
If so, use a different colored
pencil or 2en and make the changes|, :

-



Jefferson County Bwblie Sohools, 1978

- i. Feelimes About:Male and Femaie Roles

© - WhatiDo

| WhatlUse

. Fo'Mrite 2 rourna] entry on the

¢

followmz: -

’ ‘ .
Which ic more important in
determ—ing Wiat work a person
should Zo--

--his or her sex?

a7 '
--his o= her individual interests
and acilities?
You.ave now aware of sex-role
Ster:tvping, even if the term
may be new to you. Sex-role
stereotyping means a fixed way
of expecting a person to behave.
just because that person is.
male or female.

Your EEb Journal

Product amg=valuation

Journal ertry

* Teacher Evaluation
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2. Changing Roles In a Changing Society

. Lo

Jefferson County Public Sehools, 1974
. / : ' Eo

Why DoThis Actlwty”

TEvludion WilBeBasedUpon

Nale and fenale roles in our society are presently under-

going great change. An awareness of the sécial, economic,

- and legal factors contributing to these changes w111 enable
~ you to make more enllghtened ch01ces regarding your own

future,

Completeness of requirements

Ability to follow directions

Accuracy of answers, reports, and conc1u51ons
Neatness of f1n15hed products

Corfect English, spelling, and form,

. |Originality of thought

{=

- 2. ‘Changing Roles In A Changing Society -- Evaluation



o Lo JOP Jefferson County Publie Sehools, 1978

' f.
2 Changlng Roles ina Chang1ng Societxﬁ

WhatIDo N WiiUse | Produc andEvlton

B Sy
READ THE FOLLOWING INFORMATION » y

i

' You may have hearO'the old expresS1on
- ""A voman's place is in .the home."
.. “Many women, havever, have alyays held| t
Ty, jobs outside the home. Ph¢'number of| ' , A
"+ yonen in the wotk force is still grow] o
... ing. Detween 1950 and 1974 the num-
. ber of women warkers doubled, and .

" today women accqunt for more 't ‘twot - ,
fifths of all workers. In fact, the L
average women can expect to work out- | x

L SI?e the home for 20-25 years of. her
e molifes .

'Although most women sho woqigout51d3
of the home do 5o pflmarlly ecguse |
T~they need the’ 1ncome, their eargangs 3
' as-gompared to men's have detreased
V. slightly over the last ten.years. ;i
" Today Host womeri still are found. 1ﬂhﬁf
lower paying, lower statds jobs. .-
Several reasons’ for this are 11sted
Cbelows Lt

- 1" “Women often have less educatlon :V ‘
i ‘hanfmen ‘ "«

2, Women with fanilies often work
outside the home only part time. '

", 3. Women Start and stop work to have
babies and raise families and so

do riot advance as quickly as nen

in senority or by promotion.

4, Women,are still discrininated | |
against in salary and promotlon
in many occupations.




Jeffergon County Public Sehools, 1976

\

Changlng Roles in a Changlng Soc1ety

halbo  [wmiltse [ ProduandEvaaion

A.* Complete Attachment 2 to help you | Attéchment 2 tompleted'Attachment 2
determine why so many women are ‘ o \

now employed. _ ’ f -
; pLoy | ‘e ‘ Teacher Evaluation
B, As more and more wonen enter the |  Attachment 3
-, work force, attitudes about their . Ansver written to letter to
rights and responsibilities in the; - v "Dear Gabby"

home and-on the job centinue to
changé. Pretend that yau work
for a newspaper writing an advice | ° . 2
column similar-to "Dear Abby" or | © . Teacher Evaluation
"Dear Ann Landers." Using# N ‘ ‘

Attachment 3, write an answer o ‘
the letter, - T T

C. The social and economic-factors | Attachment'd . "1 Completed Attachment 4
that have influenced the change - L ‘
- in female roles have also had an
“impact on male roles. More than
~ half of all the women who work
~ optside the home, are married.
‘As more and more women work out-
side the home; ‘some mefi have taken| | B
over the tasks of hetsekeeping and| ‘
child-care. These men are some- -
- tires referred to as househusbands
Using Attachment 4 give some
thought to this new role and com-

plete the questionnaire.
A A

D. Notice that TV commercials adver: TV Kewitdltoh 11 commety il

- tising productsused in housework Nolebuvh papes
are almost always direcfed toward
women. Choosé one of these com-
mercials and rewrite it, slanting | .
it toward househusbands. Tedhvt Lvaludli u

v
¢t !

Teacher Evaluation
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\ coen , Jeffpraon County Public Seiools, 1978

4

mmﬂmkﬂuinw%mnmsaﬁwi

/, ‘What o =~ WhatlUse . | Product and Evaluation

We are proud of stating that in the
United States all men are created
equal, -Unfortunately, women have not
always shared this equality.in legal | .. ! ‘
rights. During recent years, however,| - “
" /legislatures have begun to view the

-/ Tole-and status of women differently,
They have passed laws which prohibit
sex~discrinination in various areas.

+ Ev Review the laws on Attachment 5. You .| Attachment. §
- © may; think that these laws are of value|
- only to-womén: Remember that they
"' werg passed ‘tg end any sex discrimina- | : :
tion in the aFeas mentioned. ‘There- | . ' (
fore, at times men also will benefit
from these laws,

~ Arrange with your teacher to have the Completed workshect

laws on Attachment 5 discussed in a
class setting. You may invite lawyers
from the community to talk with the

. Class about court.cases involving sex- e
discrimination, or have different stu-
dents interview lawyers (in persom or
by telephone) and report back to the
class.

TGHChb;A b\faj “dliUu
{

':

Using Attachment:v read cach person's Attachueut 5
problem and decide whici law would

% help him or her. Attachment o

-
A




" Jefferson Countyl?gbiic Schoola,7i928
J ,.".'?

3.;.Noh-Traditionai Career Options For Males and Females f ' ) . ’

Why DoThis Activity? =~ | Evaluation Wik'BeBased Upon

]
RS

— -y n .y
\ P .

Your choice' of a future career may be limited if you consider| Completemess of requirements
only occupations traditionally held by your own sex. By ex- | Ability to follow directions
ploring a non-traditional job, you will have an opportunity - | Nestness of finished products
to re-evaluate previously held attitudes and in doing so, Correct English and spelling
may broaden your career options. Res??nsibility while visiting a site

p—,

L4 ’ " v

5. Non-Traditional Career Options For Males andsFenales -- Evalugtion

[]i\j:

Aruitoxt provided by Eic:
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3 Yon- T£\31t10n4$ Career Options for Males and Females

b

[

Jef&bfeon County Public Schools, 1978

\

i

What lDo

What | Use

Product and Evaluation

Py

. The number of \

- and women workers nearly the same.

continues to g The jobs they
hold, however, contigue for the most’
part to be the ones held traditionally
by women, One<third of all women

workers are employed in clerical jobs,
- mhlbe less than seven percent of men
© hold clerical jobs. Men, on thé™~

*other hand, are concentrated in craft

or operative jobs. Only one percent,
of women workers hold such jobs,

Only in the occupations of profession{

al and technical workers and sales
workers are the percentages of men

Thus, people still think of certain
occupations as traditionally male or
female | o

Visit the Career Resource Area in
your school and look at occupational
briefs, pamphlets, and books about
var1ou§ Careers, Are there any
maierials that seem to be written for
only one sex? Make a list of these
jobs under the headings "Traditional
Male Jobs" and "Traditional Female
Jobs." Now put a check beside all of
these jobs that you feel could really
be handled by either sex.

Be prepared to discuss the followingf
question with your teacher:

Why has some carger material been
written to imply that a certain

in the work force|

© _job is open to only one sex?

Notebook paper

0ccupat1ona1 briefs,
books, and pamphlets
about caréers

Lists of "Traditional Male Jobs".
* and "Traditional Female Jobs" and
discyssion of question

“Teache, Evaluation
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Jefforoon-County_RubZio Schoola, 1978

Non fradmonal Career 0pt1ons for Males and Fomalos

wnatloo *

- Whattse:

Produothnd Evaloahon

‘complete the worksheets.

+ this accupation.

A person s choice ‘of career may -
sometimes be influenced in a subtle
way By reading or hearing sex stereo-
typed statements. Using Attachment
7, think about such language as you

t

You have had the opportunity to be-
come aware of occupatoons which are
considered traditional for males and
females. Now list three jobs comsid-
ered non-traditional for your sex
which you would like to ledrn more -
about, . Beside each job write reasons
telling why you are interested in

Consult wigﬁ your teacher in the fip-
al selection of the non-traditional
job you wish to explore. Follow. the
established procedure. in naking
arrangements foz this job exploration,
Do not limit yomr exploration to a
telephone interview. Visit ome or
more work sites 1n the commumity
where people are presently employed
in non-traditional jobs or career
fields. Use the questions on
Attachment 8 as a guide for obtaining
meaningful information about a non-
traditional career, option.

Use Attachment @ in the evaluation ot
your non-traditional job exploration.
Review the information gained by using
Attachment 8 when making your evalua-
tion.

Atiachment 7

Notebook paoor '

Attachment 8

W

f\ltahhﬂ‘““t u (al ‘ GJJ'

completed)

Attachment v

Completed worksheets 3

[l

" Teacher Evaluation

List of three non-traditional jobs

and reasons why they might interest
you

" Teacher Evaluation

Bvaluwis o uy |

lbd\hct li\‘ buave



4

" - Attachment ‘1 | o
_-Exploring Male and Female Career Roles

A FAMILY JOBS =~ o

Ted -and Sue Browning .are a young married couple, - Recently %;hey moved

into their first home. -

- Below is a 1ist of household jobs. Detide which tasks Ted would be
better able to.do and write his name beside these jobs. Do the same
for Sue. If you feel either of® could do the job equally well,
write 'both" beside this job.

S e
Earn money .to support the family

Wash the clothes ) . I

_Take out the trash |
Pay the bills and balance the checkbook

Cook the meals . , v

Fix a leaky faucet

Shovel the snow .

Bakeacake =~ — — -
, Do the grocery shopping . . -

Wash the car . = e

Mow the Lawn i 3 . —— -

Clean wp after meals
Patnt the livingroom N o -

b ! Changu the oil in the car |
Clean the house

Return bovks to the libialy

Take the car to be inspected

 ———e
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Attachment 2 ' - < ” , _ ,
Ezxploring Male and Female Career Roles ' : ) :

-~ S

~

CASE HISTORIES

L 4
.

Read each case Ristory below. Underline all statements exblainiﬁg
‘ 'yhy these women work outside -the home. |

Ann 0. had never sériously considered goinggto work befere. ~ She s )
happily married-and had two small children. . ¥hefi her, hushand lost his '
job, and the family reeded money. Ann’found a job in a bank. Her,
salary.helped the family meethexpeﬁées until her-husband fouhd amother

job. - T 4
J - A i

-y

Mary B. had been a homemaker all of her life. She considered it
important to’be-at home while her four children were growing up, When
her youngest child left for college, however, Mary began to feel
bored and restless. She always enjoyed skiing and she decided to
capitalize on this interest. She opened a small shop which rents and
sellssski equipment. Once again Mary finds she enjoys 1ife. She now
realizes that to be happy, she negds some sort of challenge.

Shelly B. is a personnel manager for a large company. She and her
husband do not plan to have children as they are more career oriented
than family oriented. Shelly's job is very important to her and she
would accept a promotion even if it meant moving across the country
and living apart from her husband. .

Melanie H. has onc eight year old child. Six years ago her Luysbanu
was killed in an automobile accident. He did not leave mucl insura..c
and Melanic had to find a job to support lLer daughter and herself.

She discovered that jobs in the skilled trades often pay well, and
after a period of training she”got a job as an electrigiun.

Sherri 1 has three school age childicn 100 several yea. . s was oo
had been unhappy, and one day ner husbanu ann.unced tnat ne wanied a
divorce. Sherri soon discoveied that she and her children ould not
live on the child support paid by her fon.er husband, So sht accepted
a secretarial position. ) '

Sue C. is a lawyer who suppourts heroolt Althougls e e Vo
young men, she does not wish to marry a. of them .ntii she . as had
more time to be on her own. Even if she hould someday mar,y, 1t i
doubtful that she would give up hey job. She spent man, years in
school working to earn her degree, and sic now enjo,s the work sh
doing. ‘

b2
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T Jan R has two Jumm' h1gh age ch11dren. Her husband makes éh ade-
*- . ;. guate:income, but, they have Mot been .able to save much. money for the
cha.ldren's.( college educations. * Jan returned to the teachmg job she _

FIR

| used later when the" chdrm go to college. .- . '
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Aruitoxt provided by Eic:

Attadm\ent 2 (contmued) . (e
!!m?larwg Male and. Fa@ C‘areer RoZea o o

- had :left years before and-is - now put;ting asrde her earnings to be =

w
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. .""IFZAttaﬁl' . ;ri'i; —~3 B ‘. o w \k - . L S R
Exploring Male: and Fémale Career Roles
. . “" ) , , "1 . . - N .
L .
4 : T DEAR GABBY ,
I Dear Gabby, SR S
.. TFor ‘several years I have been working ‘as a bank teller. Recently ~
; ‘T was asked to join the management training program at the bank. _The,
promotion would medn more money and a chance for a mich more challenging
job.. Theré is one drawback, h_ower/r. . ‘The position would demand ‘more
- of my time, and I would be undble ‘to be.at ‘home as often. I have «two
school age children and a husband who works as a biology. teacher. -
Should I ask him to help with the child care and housekeeping? Or
- . should.1 turn down my job opportumity? -- Undecided : ,
‘ N
. % .\‘h
v } ".
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Attadmnt 4 N T R S
Sy Eszoring Mala and Female(.arz"'e“e_i;ﬁ,ou’s .

-

‘List five reasons why’ a man might choose to become a hpﬁsehusbandf

O o =
: ' ' TS T . i . 7
M ) - . . .
2. ]
s
- M
| 3. .
- -
4. »
50 3 . ' ) a|
. - R . ' ' . n ." N .

Think ‘of the problens a ‘man night face in the non traditional role of
‘househusbarid. Woiild these problems, more likely involve the actual work
he is doing or his feelmgs about the wWork? Give reasdhs for your

. answer. . ‘ ] . ’ . . /

.
. © &
- : —— ~
. .
‘.
- _ 0
%
. —
4
. .
:
<
{ — i -
~
a
N -
»
. .
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L . Attachment 5 .. ST _
s f,Emquring'Malq'andﬂFemdle Career Roles e .
: - ‘ LAWS PROHIBITING SEX DISCRIMINATION . .
. : o >\g" 5
Equal Pay. Act of 1963 . ' .
- As Amended by the Education*Amendments of 1972
‘What is says: There will be no diserimination against
. .employees on the basis of sex, in the pay-
v ‘ ment of wages and frin;e benéfits. Ka
t—inm - - - What is meanstxamples~o£~di§_riﬁiﬁétiOn'forbidden by this
: .ot aet'include;;//s-— o ' }h
| establishment of different pay’ scales. for
\ . females and males who perform substantially
' similar work; . ) ) o
! establishment .of higher commissi&ns'for male
\ sales clerks who sell men's clothing than for
' = female sales clerks who sell women's clothing.
Civil Rights Act 8f 1964 | “ ,
As-Amended by the Equal Employment Opportunity Act of 1972 » ’
" What is says: There will be ‘no’ discrimination’ ini"employment;
: " on the basis of race, color, religkon, sex, . .-
-or national origin. N SRR
, What is means:ExampleSﬁof sex,discriminatidn fOrbidden byf"'f
. ‘ ' this act include: : S ' e

' : sex-segregated classified advertising ("help™
wanted-male" and "help wanted-female'); :
' different'retirement'ages for men and women; o
separate promotion ladders for .women and men;
- refusal to treat pregnancy as a temporary
disability. : v : .

- s

]




Attachment 5.(Continued) - e . T r

];ﬂ; i ' lzploring MaZe

and Famala aaraernReZeex »-Vuhxu«u.tnm:ﬁéfux"

]

¢

.

Title ix of the Education Amendments of 1972 .

What is says

-

q;"},,.‘,,_ { R
Wh§t~is-means:

~

T oas pr1ncipa $ 1n the school system-

. . ~ -

There W111 é no. d1scr1m1nation in éducational

ﬂfihstitution agalnst students and employees
on thé basis of sex. -

1 .

<Examgfes of dlsCrzmxnatlon forbidden by these

ameudments iﬁtlude‘

refusal to ire or, promote qua11f1ed womeﬁ

rersal of 4 college to prov1de housing of

ﬁcomparable quality and cost to students of

both sexeS"

4refusa1 to prOV1de equal Opportunlty to both

sexes to receive fellowships and scholarshlps,
Q,\

.malntalning sex-Segregated classes 1n business,
-4‘vocat16na1; technlcal home ec0nom1cs, music,
. and adult ediica ty On courses. S

o
.

[



,- Attachment 6. ... . . o AF ‘
v «E’xploring Ma»Ze and Female Carear Rates

.v.o

oY

B E_\

cL Ken was a nurses' aidé in'a hospltal. _ He enJoyed hls work but c]\almed
"that he was discriminated against. because'he was paid less than.an -
* orderly 1n,the ‘sare hosp1ta1 ‘An investigation ‘proved’ that the duties
« “ of a-nurses' aide-were.in rea11ty equal to those of an orderly. : .
t Whlch law would help Ken" ¢ : 4

¢ J1m was on the h1gh school wrestlmg team. Durlng the fall of hlS
: '« ’"senior year he decided to get his body in condition for the. upcoming
— - - = - = —— wrestling-season by-enrolling-in-a -baliet-class; -which-was offered-
_ through the adult education program. He was the only male who showed
"up for the class and he was denied enrolliment. It was explained that
the clidsscwas open only to females . .
Whlch 1aw would help Jim?-

'Jean worked on the assembly line in a_large: factory. She needed the -
salary she earned and was therefore dismayed to learn that she m .

I retire on her néxt birthday at the age of sixty two. She was evén
' more angry when.she discovered that male employees could work until
they were sixty five. g L : A

Whlch law would help Jean?

I

Mary had applled to.be an a531stant principal in one of the tlty h1gh o
schools.” Her education and experience made her feel well -qualified:
for the job. A man who was a football coach, however, was given the
positién. When Mary complained because he appeared to be less quali-
fied than she, she was:told that.a man was needed in this job because * .
- of the dlsc1p11ne problems an assmtant' pr1nc1pa1 must handle I
o Which law wou“ld help Mary'? e
. J ,
Robert was g, hair stylist in a beauty salon When the original owner
of the-shop sold the business, the new ownef fired Robert because she
preferred to have only women worklng in her{shop. Robert had had
-eight years.of experience as a hair stylist and his previous work had
' brought. in more than enough fees to cover his salary. He decided to
" complain.. _
“Which -law wduld help Robert?

- Sue had worked as a bank teller for several years ‘One day- she dis-
covered that .a'male teller who had started work only recently was being -
paid.a 1arger salary than ‘she.. When she complained, she was told that
he was worklng only tempor rily as a bank teller. Soon, she was: told,

148

. '.b)."
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oL+ Attachment 6 (continued) ‘. _— .
L - Bzploring Male .and Fémale Career Roles .

-

L ~ . . ‘ - ';(l | .

~ he would begin their managemént training program and for this reasson =
was entitled to the higher salary. =~ . 2N L

Which law would help Sue? - /. ' . :

Linda®was sixteen years 61d and wa§ Iooking for her first job. In.the -

want ad section' of the newspaper she saw the riamé of a réstaurant near
her home. - The' ad read "Wanted- -Busboys parttinie." When Linda inquired
.~ about the job, the owner of the restaurant told he? that He had a
: - policy of hiring only boys for' the work. ' , .
et e Which-TaW-would heIp' Eindi? - ——— - -

<’

b



Attachment 7 e ‘ L L
Bxplartng Male rnd FemaZe Career Rolea‘ o - o e

. I

-

P

‘.'THE,LANéﬁAGETOFISEx~STEREOTYPING
o part 1Y I o '
ST ~Underline the parts of each senténce below that lead. you to
= - think the job: mentloned is he1d by one. sex only.

1. A forest: ranger should'be in® good phy51ca1 condition because
he must. spend long hours in rugged coyntry.

"2, Many k1ndergart€n ch11dren regard their teacher as a mother
: _subftitute. - -

: ' Y ‘ .

'mfgj”Dentlsts are highTY‘professional3men%~-~--~44-

4. A college professor has spent many years studylng exten51ve1y
¢ his area of interest. .~

5. in add1t10n to being courteous and helpful, an a1r11ne f11ght
attendant must also keep her appearance attractive. ]

Yli £
- -~

6. During hls apprent1cesh1p, ‘the man.who 1ntends to become an
' e1ectr1c1an must spend several n1ghts each week in school

7. If you need to ask the librarian a questlon, be certa1n to "

’ thank her for her he1p. o, v .
~ 8. Although she 1sn't a doctor, a nurse is an 1mportant member
‘J)/\ ' of the health care team.
‘ - PE A1
w’ -
A
- \Y - )
Fald
' » ~
2 - v ’

. .. / 4
N . T .




‘© . . Attachment 7 (continuedy = - - o
o . lzPloring Male and Femalc Career Rolea ' o

P . N

'i',;; . R , Part II o ‘

" : . Soime JOb t1t1es used to’ descnbe workem show sex stereotypmg
Change each title below to one- at indicates the job couli be .
held by a person of either sex. e first one has been done' for you.

' —

2.

3”.‘ ~blasboy --

o '

E 10.

11.

mailman --
- N
_pokiceman --

‘telephione Iinemian --

..1

1. fi-rengn -- firefight-‘ér .

stewardess --°

\ »

houséwif_“ --

L,
walttess --

B I
¢ :5\‘ - N

’ safesn‘lan ; "‘»"-'.-

‘seamstress ---

~



Dol Attachment 8 o . T s T
I E Explarzng Male and Female Garaar Rolee L e

| VE‘xpLdR_ING A NON-j"RAmTIQNAL' CAREERf | |

' What is a an Trad1t1onal Occupatlon or Career?

“LE you are a g1rl have you ever con51dered a career as an auto mechanlc
a docto¥, or an a1rl1ne pilot? If you are a boy,- have you ever- cons1der-
, - - - ed a career as a kindergarten .teacher, a florist, or a nurse? .'These

< are some examples of ° non- trad1t10nal occupat1ons fbr females and ‘males.

At_one time 1t mlght have-been unusual to see a female auto machan1c
: or a male kindergarten teacher. But things;are changing. Many new .
—~ - T career opportunitiesare’ avallable for ‘men“and women “today, “becatise .
D ~. most people realize that aperson's quallfﬁéat1ons for -a job are.more
: 1mportant than his or her sex, race, or-age. Whether you are female' or
» '~ male, you have an oppbrtunlty in the ECC program to explore many careers
- you may never have considered before

. ‘ . ) . . . . v N E.

. When Can You Explore a an Trad1t10na1 Occupa;1on? : L
- :; o You may choose to- explore a non- trad1t1ona1 career durxng your Prlmary (
Cluster Explorations, durlng your Secondary Cluster Explorat1ons or

durlng both. '

" ~When -you explore a non trad1t1onal career, you will plan‘end complete
" your site visit in much the same way you would any - other exploration.
'The major difference is that you have an opportimity to ask some
-special quest1ons of the worker in a non- trad1t1ona1 JOb L.

. .
~ You, can get 1deas about d1fferent 1on- trad1t1onal oceupat1ons to explore
" from your teacher: . .

Here are some quest1ons you may use when-you 1nterv1ew workers in non-
trad1t1onal jobs: . _ _ _ .

Rel 3,

1. What is, the ratio of males and females working w1th1n th1s
occupatlon at -your place of employment?  .°

' 2. What special problems did you have in getting this Job? D1d
you have -to take legdl action to secure the employment?
"3. Did you flnd any famlly oppos1t1on to your entering th1s
_career? ‘ . .

&

;A; What were the responses from your fr1ends when you told them
o ‘about your job?

5. H0w have you been treated by your co- wOrkers7

o




R ,,,HAtt;achment 8. (contmued) N e '::_ o
SRR Ezplom.ng Male and Female Ca;'eer Rolea o

6. Have you found any nhysmal demands that you could not meet
" at first? . . . I »

" L 7. Are your opportunltles for- advancement the same as for

‘ members of the dpposite sex? . '
e 8. Would you advise someone: else of your sex to enter thlS
: . 0cc0pat10n” » : :
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R N bttt IR L e e
R gﬁgplortng\ggle;and'EemaZe Caréer Rolea: =+ 7 i
SR T e e e T ‘

+..; 'EVALUATTON OF ,NON-TRADITIONAL JOB EXPLORATION |
~Part 1. S T B

. Ce e TSRS PR R o .
R :The-non-tradltlonal'Job;I;e&piored was L o

.
<

‘_I:ﬁbuldﬁwdﬁldﬁﬁ@t”bé intereSted ‘in working in this occupation.
.7 (Circle "would" or "would not") . S |

o ¢ ol
£ -

S L * .
o ° T T ‘ L . 2 . . : v ’
. List the reasons for your answer, below.: | . o

. X . .
- . . . .

At ar el A
¥ Complete a.Career Exploration Guide for your;ﬁ&d-traditional
. site visitl If you are not using the Exploration Guide, use
. this sheet to write a description<of your site visit. (Where
did the exploration take place? . Who was your community instructor? -
L ~ What did you’learn about the job?, etc.) . C

. ' o
R . - e -~
-~ m™ . . LA .

- . " v v '
o0 . R . L . - . . o v
A Co Ty 4 " . . -
PN v b e B S Cer T - Co .

. . . o
. . . -0 N
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B R e bty

'RATIONALE: This;project will aéquaint”you with past and préSent view-points.regarding,roles of men

-+ and%omen in'our society, 'With this background infornation, you will record your personal

attitudes about career and 1ife roles of males and females and speculate on the effect con-
¢ temporary attitudes may have on your future, . - R

4 " !
b

. i s

s | msmas PRODUCTS/CRITERIA

(I

4
'

1. Where e You Stand? :
o . , .. ' o ‘ ‘ . ‘ I
Av To help you discover where ﬁgg Male/Female Roles Questicnnaire] ' Well Written, complete
"+ -stand on the career and life (found. in the Career ‘Area) \ questionnaire, Male/
. Toles of males and females, con- | o . Female Roles
- plete the blue questionnaire, | o ¢
Male/Fenale Roles. The question{ = = - | | | T
~naire can be found in the.Career o o , | | |
Resource Area, It begins: ° N I ‘ | !
. "Society is changing. It is | LM, Certification
" queStioning once commonly accept{ . " L ‘
+. ved beliefs..." P o L

\‘|~ s v —

.,.

. L

[

 In addition to' reflecting your |-
“honest attitudes and values, yourf _ .
 answers should be well written . I B
and complete. 'Be prepared to - |+ . SR ¢ N
discuss your answers with-your | A S

’

learning manager.

i
1

B, Find and interview soméone whose Student or adult acquaintance Short' paper explaining an-
~ viewpoints on one question .(in A| o other's viewpoints and de-
above) differ from yours. Write| Completed Male/Female Roles | fending ‘your own,
a short paper explaining his/her | Questionnaire (From A above) | ¥
viewpoints. Conclude the paper | ' : ; g
With a statement of why-you stil] S : ‘

ot - 0L Why ,- R Y
195 defénd your owgyviewpoint, now n'J SRS — - T

agree nore with the other perso
. i* ‘Viewpoint, or can sée it from |
,mlzgam.mpre'than one vienginaf o

o

- L. Certification




1 ;;g ¥HO ARB'WEfﬁl“uf A Q N . - Jefferson County‘Public;Schools; 1978 ¥
i ‘ ' T, v ﬂ;'{.;‘{ T I “ i ‘. .
i s o RESOURCES ’ PRODUCTS/ CRITERA

II Deflnltlons

- Using any available re-

sources (print or broad-

.ceét media, personal-
your own or other's exper:

iences), describe a cur-
rent or historical event

«. "to define and show an
. example of the 6 words or

phrases listed below.
Credit each source with
appropriate bibliographi-
cal information or in-
clude an actual example

- of newspaper articles,

magazlne pictures, etc.

sex'blas (or.sex

" ..+ discrinination)

sex fair (or sex
£quity) ¢
masculinity ;
' femininity
stereotyping
affirnative action

Newsﬁapet Articles
Movies

T.V. Shows

" Personal Experiences

Experiences of others’

Books about:
Histery
Herstory
Feminism
Male Roles -

Community groups

\

under A, R
/
( 3

‘JU

Six well written definitions
and eXamples, each illustrat-
ing one word or phrase listed

T Tertitication )



I Sex biased/sex faik words,

!

e

/ . v

~ Jeffersan Codﬁf@}?iblié Schoolé, 1978

ACTIVITIES

*SOURCES B

PRODUCTS/CRITERIA

READ THE FOLLOKING INFORMATION:

| 'v,u.J much at the mercy of the

phrases, and practices’

A, - Complete Attachﬁent 1
using your own knowledge
and suitable references.

q

"Does the Denguage we
speak affect™ur per-
ception of the world
~around us?? Yes, it
_does. says Edward Sapir, a
famous linguist: it af-
~ fects our thinking,and
- our lives at the subcon-
scious level of our aware-
- ness. He states his
“hypothesis as follows:

'Human beings do not
live in the objective

. 'world alone, nor alone |

- in the world of secial
activity- as ordinarily
understood, but are very]

particular language -
which has becope the
-medium of expression

" for their society...'

- (From "Today's Changing
Roles: An Approach to
Non-Sexist Teaching,
developed by Educational
Challenges, Inc., Wash-
ington, D.C., published

. by Natiomal Education

Attachment 1 '

A _\ " .“ N '
Resources in the Career Re-

source Area

'Resources in the school or

- public 1ibrary

Resources from your L
-

l

List of acceptable sex fair

. words,

. L.M, Certification
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At . . ' . N N ) e

- 'HHO ARE WE? | - : o Jefferon County Public' Schools, ‘1978

Y

Cactvimies RESOURCES - PRODUCTS CRITERIA
B.Review career related materials of| Attachment 2 Business letter to prlisher
your choice (pamphlets, books, | . - ! pointing out specific sex

films, filmstrips, etc.) looking Career-related materials bias(es) and expressing
for examples of sex bias. Use feelings and opinions about

Attachment 2 for ideas of what to - their occurences.,
ook for while reviewing materials _ .
Write a business letter to at | !
least one publigher pointing out 7
the specific sex bias(es) and ex- .
pressing your feelings and opiniors ) : L.M. Certitication
about their occurence in the mater:

" ials. Clear your letter with
your learning manager and mail it,

‘Co ’ N
From your own experiences descr1be Personal experiences Personal experience with sex
to your learning manager an in- \ ) b1as 0t stereotyping.
stance 111ustrat1ng sex bias or g

stereotyping. It may relate to
teaching,’ counseling, hiring,
coaching, or other.similar prac-
tices. Be prepared to explain how '

. you handled the situation and how L.M. Certification
you felt about it at the time,




Ittt dur 3
Ry .

. : ' i ’ . . :
. ' v ‘ . N
. . . . [}
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. N " . ‘ B .

WHO ARE WE? ‘ ‘vf o | Jefferson County Public Sehools, 1978
v | RESOURCES |, ' PRODUCTS/CRITERIA
, o | , , | ‘ S
v Career.Goais and Role Models | Your own‘kndwiedge
‘A, Select one (or more) person t ‘ o List of things. ydﬁ~admire
- with whon you identify, It may | ‘ about one or more persons

be someone you admire, would L with whom you identify. .
like to know (or know better), L '
see as a role model, or would
like 'to 1m1tate or copy.

L.M. Certification
It might be a nember of your '
inmediate family or a more dis-
+ stant relative; someone from the|
 sports or entertainment worlds; / ' , . ‘
someone from history, literaturg : | ,
music, or the arts; a neighbor e - o
or 3 teacher someone in a pos- B ’
Y ition of leadershlp, a close | ‘ - |
friend or a casual acqualntance, 'y
, 0T someone who is & flgment of
your gyn (or another's) inagina-
tion.vofl ,

. Analyze what it is about this ) | o
person (these persons) you ad- ‘
mire or would .like to copy. Is

+ it their behavior, mannerisms, . g
successes, skllls, talents
knowledge, intelligence? Is it
their career or life style; ot !
their self confidence, dedica-

- tion, composure; or their means

- of expressing themselves? Is it
their political, soctal econ-
omic status? ‘

List those things you admire [11
about one or more persons with
whom you identify, - (




WA ARE WE? -

§
'

Jefferson County Publie Sehools, 1975

ACTIVITIES

RESOURCES

PRODUCTS/CRITERIA

B. "On another sheet of paper,
draw two columns., Entitle the
sheet "Career Goals and Role
Models." In qne column, write.
somey goals Te?ated to the life
" and career roles you are pre- -
~sently considering for yourself] -
- In a second column, indicate hoy

your role model (from A and B |

above) might have influenced
(or still could influence) -your
thoughts, feelings, actions,

~ about your 1ife and career goalg

Information from A above,

List of personal goals with
correlating statements show-
ing the actual or potential
influence of a role model"
an'your thoughte, feelings,
actions,

'

L.M.‘Certification

(4
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AN

. HHO ARE WE? f ' g Jefferson County Public Schools, 1978
" ACTIVITIES - o RESOURCES . X ERODUCTS/CRITERIA.: .
V. Facts vs. What People Think ~ Attachment 3
. L | ‘ Completed survey state-
A. Using resources available Carger Resource Area ments including sources
in the Career Resource Area | " used in logating correct
or school or public librar-{  School or public libraries } facts.
les; locate and write in thi
- missing facts for statements Acqualntances (Commun1ty
‘one through seven on Attach instructors, family,
ment 3, Sufvey -- Facts vs friends, teachers,

What People'Thihk. Be sure netghbors)

‘to'indicate the source of LM. Certification

your information (title, Resources from L.M.
author, publisher, copy- o
right date, and page). o

Write your opiions for
questions eight and nine.

B. Survey 3 people for each Attachment 3 (pattially - Completed survey form with

statement or question. completed) - ~ opinions from at least 3
Read them the statements or J . different people represent-
; Questions as written before (At least 3 people in ing at least 3 different.
- you reseafched and wrote in ' different age groups to . age groups.
the facts (or your opinion interview, | -

* for questions eight and nie)
Ask them to complete the
blanks on the basis of thelr"

own knowledge. After inter- | L.M. Certification
viewing each person, ‘tell |
him/her the correct answers
to the statements 0T ques-
tlons

+ Interview at least one per-
*son in each of the follow-

ing age groups: | '

- Younger than 25 .

| Between 25 and 45 - -
A Older than 45 ‘ ‘ 140

147
ERIC

Aruitoxt provided by Eic:
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WO ARE WE!

1]

Jefferson County fuﬁliclSchbon,'1978

@

R

R

ACTIVITIES

* RESOURCES *

B

R T

. €. In analyzing responses to

' your survey, answer such
questions as:

Did any one age group
seem more knowledgeable,
than-the others?

Did men or women seem to
~ know more facts?:

How did people react
when told the correct.
answers? Were they
surprised? Doubtful?

What conclusions can you
draw from your findings
about public awareness ¢
of sex roles?

Would you consider working
in a non-traditional role
some day? Why or why not?

VI. Llaws Affecting Rights

Laws which prohibit ‘sex dis-
crimination in employment
+ and education gre designed
to protect the rights of
both females and males.
Read the "Laws and Guide-
lines" sheets (Attathment 4)
and complete the "What's the
Law?" sheets. Use any other
resources necessary to find
out details about the laws
(for example, arrange with
your learning manager to hav
a local attorney talk with
the class about the laws,
court cases regarding sex
~ discrimination, reverse dis-

L4

crinination, etc.),

Attachhqnt's (completed)

[

Attachment 4
Resources from LM

Local, state dr federal
government officed”

Attotneéys from the local
comunity — °

!

by

1

et e

-

e

PRODUCTS/CRITERIA

Well written answers to
questions regarding survey,

=

.L.M. Certification

’ /

Completed "What's the Law?" case
studies sheets,

L.M, Certification

o

Loy
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Jeffefdén‘Couuiﬁ Publiouﬂohoola,'la7é

Mmames

RESOURCES

. Mdlé/Female Career Opfiahs

A. Using Attachment S as well
as any other. available re-
sources-as a guidé, develap

8 questiomueire designed to
diggover the extent of sex |
b1ds or- stereotyplng in |
varlous careers.

. B Followyng establlshed ECC
" communlty eXploration proce-
dures;, visit a work 51te |
where you can 1ntervxew one
woman OR One man in a non-
traditiona) career role,

“Complete . the Career Explora-|

tion Guide and qptaln an-
SWET'S to your quest1ons

C.‘Wr1te a Journal entry to |
. record ypur Teactions to
., * the non- tradltlonal expldra

tion, and tell your feelings

about working in a non-
traditicnal job, yourself

someday, - .. | -

»

Al '
| . ]
"
4, :
li P .‘.,-y L] .
v ‘ “f -
o Il

x B abpve)

. Attachment § g“

Career Resource Area

"~ School and public libraries

Knoﬁledgeable authorities

" Person working in career
“considered non-traditional
for his or her sex. :

Career Explorat1on Guxde
(from Learning. Manager)
Questionnaire developed in
A -above,

Vi

3y ;Eareef'ﬂxploration Guide

&completed~in B above)

QueSt1onna1re (completed in

'

Your personal reactions and

. feelings.

PRODUCTS/CRITERLA

~

Sex bias or stereotypzng
questionnaire

&

LW TertFcation

Completed quesmlonnalre and
Career Exploratlon Guide. -

b

LM, Certification

¢

Journal entry.

LM, Certification

;—



" WHo ARE ‘WE? T ' o
Attachment 1" \ SO - R U
;o .
I.' ’ \ »
| / o snx BIAS/SEX FAIR WORDS AND PHRASES .
1 Rewrlte the sex biased words‘g% phrases to make them,sex fa1r
> 'SEX’ BIASED T SEX FAIR
o - — v > . s
) e, N o ‘,' - ) ". L. . . ' J
Example: Fireman. . - Example: ' Fire fighter
S — E— ____f T _,_;‘ —_— —
Co 1 housew1fe or househusband . :
2.. mankind¢ f'_ L o -
3. stewafd or stewardess . '
4. ‘primitive mah_ o
5, Each student will submit . ‘
.~ "his assignment. ’
6. manmade
¢ 7. ;cieaning woqan' .‘ _ - _ .
‘ 8. insurance man ; . ) : o .4///
9. The office .was manned by... . ' '
10. chairman or chaifwomhn L i
11. old maid I . : &
. 12.  foreman " ' |
13 mailman | . -
14. male nurse . ‘ - J : v
15. I now pronounce. ‘you man . - KR
s»and wife ' .
i@: salesmen or saleswomen'"
17, college boys and co-eds
18, office girl .
' 19.ﬁ.6aveman" )
. . — ~
. _ — - 3
! . “ o o
. n I53
o .
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Attachment 1 (Continued)

BIASED .-

.

SEX ‘FAIR

" SEX
.20,

21,
231

24
25,

o
'
. .o
" /é €
’
'
.
\

.Woman novelist -

fdrefathbrs:
lady .doctor

family'man

R — r_ —

The secretary...she

cameraman
; .
’
A .
) b Y
- » a
L] . .

,:.-iﬁr.‘,\-.

e
i
[
)
.
-
r ey
e
‘e

Lt
C e .
u o .
e
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~
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' Attachment 2.~

-

B

" THINGS TO CONSIDER

-

The.. following are some questions you might wish to cenmsider as

-~ youslook -through materials for examples of sex bias.

1.

11.

12.

Are*males and females consfstent1y represéhtéd in equal -
_bdlance? - oo B o
_ - .

-

‘Do the matePials show a variety' of choices for males and
. females and are both encouraged to pursue personal goals,

including non-traditional ones, 'if ‘they are~so inclined?

Are females and males end¥uraged tO»dévelop their own lives,
meet their own challenges, find their own solutions?

Do illustrations tend to stereotype the workers according
to traditional sex roles? dress? mannerisms?

" Is inclusionaty léhguage used (i.e. police officer instead

of policeman, “"staffed by" instead of "manned by," etc.)?’

~Are females and males shown at a variety of levels in an

occupation as well as in a variety of professions, trades,
or jobs? - . . s i .

Are malegland females shown .as worthy models.to emulate?
. o P [

- Do the materials fairly represent éccoﬁplishments of both

sexes in any givén field?
' = . Y C . o
Does ‘the author avoid language which is patronizing, demeaning, ¥
or limiting, to either sex? X ., ‘
: ' y , . ca .
Are members of either sex arbitrarily assigned leading or N
secondary roles? ~ - ' :

Are both séxes treated with the same respect,'dignity, and
seriousnes$s? . : ' o

Are members of both sexes represented aswhole human beings: .
‘with human strengths and weaknesses, not masculine or feminine
ones? . ' _ o f

-~
7]
S



e TN SRR . .
WHO ARB " WB? "'- - - E . [ - \. - .
Attachment 3. ' A T
R - .\ . . . . . . . : . ' . . , ‘
SURVEY -- FACTS Vs. WHAT PEOPLE 'THINK_
1. Inm the m1df1ft1es, women made up about percent of the
i ) U.S. ‘labor force; by the m1dsevent1es, women made up about -
percent of all workers. _
: Source: : ' - o . _
. : ‘ - — . -
— - —— SRR
: . Name = Age | "Midfifties - Midseventies =, '
. Group : )
3 ' $
5 . . =
v % %
N % %
L .
2. In the early rties, married women (husband present) made
up about cent’ of all working women; by the midseven-
J ties, married womed (husband present) made up about =~
A percent of all working women. :
i; ‘m3¢ﬁ§9urqe.k ; . f_ :4& ,
vl B - ,w ,%“ § . ¥ ° A . . ‘ ] “
Name ' Age g Midfifties Midseventies ' .
' Group 1 ‘
. ) . § y
s ’ % %
% %
N ¥
& e l, ]
K ’56 - -
\. o '}"'
vt © v é.fam__:_.:_ - —
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- . WHO ARE WE?," S b e

Attgchnent ¥ (Continued) = - .~ . o .

1
-

.

. ’ - L bl . v
’ ’

o e _ o |
" 3. In the midseventies, women made up ‘about o f
- , EAASE _ ’ n . ercent o
, ~.all plfOf?SSlonal -and technical. workers; about: of all
clerical workers: S ST .

“Name; . .. Age - . Professional/ . (lerical
S " _ Group . | Technical’
¥ . . . o

. - ' . » % %

-\ v
. .
. . 5 —_

5 3

* ' 4. Between the midsixties 3nd:midseventie53 the earnings of
women, as compared to men (increased Slightly) (decreased

o | slightly) (stayed about the same).

‘Source:__! o

———— e
- N

'Name ' Age Increased Decreased Stayed the
‘ ' Group Slightly  Slightly same -




CLWHO ARE WEP. e v o Tiog
Attachment 3 (Continued) R P T S

Bt

‘Za- As the educatlonal attalnments of “women have increased; the

number of worten in the work force has (incrdased) (decreased)
(stayed the same) oo

'Source:‘..

! .

Name - . o Age Increased Decreased Stayed the

- ) } \ : : same

. R

- e . .
’ ,.‘ [

What do you think will happen to men in the, work force as
- career opportun1t1es for women expand? (Your opinion)

8.

s > Do

' 4 4 Co . .. ¢
: Name? ‘ Age . Opinion -+
. 4  Group ® e
— .
4 = ,
: . -
>
-
. I'4
¥ —_— .
¢ &
—~ ' ? < ‘.“
u ’ 1“-’ Q
- 2
i
RN ) N '4
N t’ .
- -’yé} .
. ~< &
v




- Attachment 3 (Continued) , . B S

- . N . .
[ - ¥ N L e . o
I * . . '
_ : » 3 _ . . |
v . . 1

‘. . . .
) N L4

5. Most women who work outside the home do so primarily because

; D = ’.
' ‘ " =
Source:
L4 f‘ . . " >
- Name . Age | Primary reason for women
. C ' Group _ working outside the home
: . / ‘ R
Fi & - ™

* L)
k
‘ ]

6. - Today, most women average. about Years working. outside
the home.. . ‘ :
;. ) | ‘ N

Soukce: .

- . /\. . ' )

. ‘ A

* .
Name ‘Age ' Number of years -
. Groeup i
v : .
A : T . .
s P /.
N__Q =
) ° !
| % g "\
© ‘ .
) P4 ° \¢ )

, A & L. ’4 u\
o . . e : g . o . )

T -~ .
= v, ¢



AN - ' > Uy,
WHO' ARE WE? = e :
SRORE ;;Attachmen‘t 3 (Contmued) L
n ! N
i ) « . *
I . ) -’I
R
9. In what ways do you think marriage and family ‘11fe will be
. : affected ds more women take on career commitments? (Your = 7
op1n10n) : '
. - .
, » ! ¢ \'1 .
* , . - - .
. ¥ N n -
. Name . . N Age Opinion
' ' Group - -
' ' v . .
B 1 .“ -
~ L 5 - K’7 N
- } ~ \/'//
. . . v \z _'a 3 . )
~ " - . bl
® 6 ) -
2 . :
. « - - <
. s / '
‘.} .. v . b : - A}
4 .
. B
3 -
5. bl . s - -
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. (Bird, 1969). In 1971,%ver 6,000 charges’®

4

. *LAWS AND. GUIDELINES PROHIBITING DISCRIMINATION IN EDUCATION. AND | :

EMPLOYMENT - .

In the past several years, new laws have been enacted to pro-
‘hibit discrimination in both edusdtion and employment. Many of
these laws have been designed to§§ifminate discriminatory practices
on the basis of race, color, religion, and-national origin. Since
1972, discrimination on the basis of sex has been ‘included through
the extension and enforcement of existing laws. o

R S

. v ’ L : .2
. Many of these laws are having 'a major impact on instamces of
discrimination. . The Equal Pay Act of 1963, for example, prohibjits
discrimination in salaries o the basis of sex. The Equal Pay
Act prescribes that equal pay\be given to employees who perfor
tasks requiring equal skill, effort, and responsibility under

- similar conditions. This legislation has been used as a legal

~basis for a'variety of court decisions. ~In 1970, the U.S. Supreme .
Court'ordered.the‘Wheatzn Glass Company to pay back over  $900,000
in back wages and interest to women who were being paid 21..5 cents
per hour less than men, and doing substantially~"the same work, In
1973, American Telephone and Telegraph was ordered to award back
pay to 15,000 employees. Thirteen thousand of ‘these emplayees were
women who had been given no opportunity to be assigned to better
paying jobs. The Wage and Hour Division o the Department of - “4

- Labor estimates that as .of April 1975, over\$108 million is still.

due to 2039580 working women and men.

Another law which'hasfbeen utilized frequently is Title VII of -+,
the Civil Rights Act.of 1964. This legislation prohibits discrim-
inatiom based on race, ‘color, religion, national origin, or sex

,Which affects equal access. to jobs. _Eor exkample, with the exception
of jobs within particular ,religious orders‘/and within the specifi-
cations for actor or actress, few job "specifications can be legally
classified as bonafide occupationazqﬁ%&lifiaations to exclude

, either sex from employment. During the first year of enfortement

by the Equal Employment Opportunities Commission, over 40 percent®
of .the complaints charged distrimination,ongﬁbe basis of sex’ \

- sex discrimination -

alone were filed (Bemyand Bem, 1973). - i ‘ \
Employees- must be alert to discriminatbfy prgcfices wkich o .
may still exist, such as: M ' o g ,
4 ; N A . - .
rg,,.

* Same title; but lower-pay, e.g. teache fggﬁ§oagh
. . , . LT e R

istrative assistant vs. assistant director ;s
_u/;d/f\\" ) g
N : . . . ) ) - £ )
&Adépted;from Sex Fairness in Career Guidande, Abt Pablications, . g
Cambridge, Massachusetts, 1975, pp. 27-29. . : y

Samefwork,'but different title with lowerg;agg e;g,.admin-

Q
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Attachment 4 (continued) =~ .. = K
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S g -~ What's The Law?

<~ A
- L

- Miéhael,_d bﬁyer for a depaftﬁeﬂt.étore, and Julie, a law‘ hool

student, have been married for'ZOiyears and have two childrén.. .

"Nora is 17 and Danny is'I5.. Danny and Nora have recently en-

rolled in the ECC program in their high school, and are discuss-

ing the program.with” their parents'

Nora talks about ‘the career explorations, .and. how part of ‘the - °
program involves exploring non-traditional career options. BRoth
Julie aﬂ&‘MichaeL are particularly supportive of the’program,
especially as it deals with changing male and female roles.
Danny says he doesn't know why it's-so important to know.about
it happens very ofgggyfand-what does it do for men, ‘anyway? -
Julie takes thevopportunity‘to talk’about,several cases. of dis--
crimination she has stidied in her law courses. : '

-Read the brief case studies which follow.
. s , : ..
Using applicable information about- the laws from '"Laws

' ( and Guidelin@s Prohibiting Discrimination in Education

and Employment'" (Attachment 4), record the law which
[ : . . . ~
appropriately deals with each case study.
5. «Lheck your‘anSWérs‘for each case study with your learning
manager. /

4

at prohibit discrimination. He doesn't think

A
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:‘Samg WOrk;'éamé-pay, but“diffé;ént.qUaIificatiOns;’e;g} _
-~ .recruiting SFandardg may be ‘higher .for women than for men; and
- 3 ' : o ‘ . .

e
o !

Same work, but different opportunities for prométion.. -
In addition, affirmative-action programs are now required by ™
Executive Orders 11246 and 11375 as outlined by the implementing
regulation; Revised Order No. 4. These affirmative action programs
- are required by all companies with federal contracts of $50,000
or more. and 50 or more employees. Affirmative action may also be
required under other laws after discrimination is found. Although
-~ affirmative action programs are different, they all are designed to
+  assure women and minorities reasonable representation on the basis
~/  of availability for each job category within the organization.-
' This"is usually done by comparing the number of women and/or min-
ority employees with the 1abor.poo{)availab1e in the local community.

. Until the fall of 1971, with the passage of the Public Health

~ Service Act, no federal legislation prohibited sex discrimination
among students at all levels of education.  Much broader provisions
were outlined when Title IX of the Educatidn Amendments of 1972
was enacted. Title IX prohibited sex discrimination in admissions .
~and treatment of students in all federally assisted education pro-
‘grams. Since that time there has been considerable speculation -

" concerning the changes which will be required to- comply with Title

. IX. The implementing regulation may affect policies relating to
_competitive athletics, recruiting, admissions, students benefits,
housing rules, single-sex courses, textbooks and curriculum, and
women's.studies programs. The full impact -of this legislation
remains to.be seen. : N S
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© WHO'ARE_WE? . | L

Attachment 4 (coptinued)" , !SQ\
) ' N S
o, WHAT'S THE LAW =
K A i ',Case Studies -

Ly o

{ . : o - o
1. Ken was a hurseg' aide in a hospital.. He enjoyed his work .
but’'claimed that he was discriminated against because he .was
paid less than an orderly in the same hospital. - An investi- .
gation proved that the duties of a nurses' aide yere in '
-reality equal to these of an-orderly. :
Which law would help Ken? L

2. Jean worked bn the assembly line in a large factory. “She-
needed the salary she earned and was therefore dismayed to
. learn that ,she must retire on her next birthday at the age
" .-of sixty-two. She was even mgre angry when she discovered '
that male employees could worK until they were sixty-five. :
Which lIaw would help Jean? : T

PN 7

3. UJim was on the.high school wrestling team.’, During the fall
7 of. his senior year he decided to get his body in condition
- f for the upcoming wrestling season by enrolling in a ballet .
oL class, which was offered through the adult education program.
: - He was: the only male who showed up for the class, and he was
3 denied enrollment. It was explained that the class was open
. only to females. - . ' ;o v :
“Which law would'help Jim? | - .

4. Mary had applied to be an assistant principal in one of the
city high schools. Her education and experience qualified,
her for the job. A man who was a football coach, however,was
given'the position. When Mary complained because he appeared
to be less qualified than she, she was told that a man was
needed in this job because of the discipline problems that
an assistant principal must handle E
Which law would help ‘Mary?

5. Sue had worked as -a bank teller for.several years. One day

+  she discovered that a male teller:who had started work oMy
recently was being paid a larger sg@¥ary than she. When<%he
complained, she was told that he was working only temporarily
as.a bank teller. Soon, she was told, he would begin their
management training program and for:this reason was entitled
to the’ higher salary. ‘ .
Which law_would help-:Sue?

6. Robert was the only additional worker -in a 5mall greenhouse

: run by an elderly couple. When the original owners of the

| - shop®sold the business, the new owner fired Rcbert because

she preferred to have another woman worki%g in her greenhouse. _ -
S : . : Ca

)
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" WHO ARE ‘WE? _ S | . e
- Attachment 4 (continued) . -+ - L
' Fa . T ,_

- Robert, had had three years of experience a greenhouse .
, worker, and his previous work had brough!!in more than ’
. enough money to ‘cover his salary.  He decCided to complain.
"« Which law vould hslp Robezt?_ ~ . e e

' 7. Linda was sixteen years old and was looking for .er first
job. ' In the want ad section of the newspaper shke saw the

" name of a restaurant ‘near her home. The ad read "Wanted--
busboys part- time:". When Linda inquired about the job, :the N
owner of the restaurant told her that he.had a -policy of | N
hiring only boys for. . the work. ’ P o,
Which law would kelp Linda? R A

. L y ’ o :
IV ) ‘ N
C e .




WHO'ARE WE? D o _‘ S
Attachment 5 = . _ . | N !

.
. . C e {
i ) . o .

+

- . MALE/FEMALE CAREER OPTIONS QUESTIONNAIRE IDEAS '

® ‘
v

Wh--~ «--2“tionally does your job? male female ‘either
Wi the historic reasons or precedents for this? .~ ~
Whi.. :1s.ds are taking place or do you think will take pla.
to.:lange.this situation? - - S

2. Does yolur job-requife any physic¢al characteristics (strengt!
. for "éxample) which makes the job mqre suitable for meh than
: * women? Women than men? : T .
. : : : . ~
3. Assuming all other factors and-conditions (education, £xper-
ience, personality, skill, circumstances, etc.) were essen-
tially the same but that you were a member of the opposite
sex, do you think you would T, -

.

--have been hired t&-do your job? - / o @7””
--be earning (mp}e), (less);”(thé same) as you do noyf
--have the same opportunities for advancement as you do?

--have experienced any- sex-related biases or barriers
, getting or working in your job?
' -

, ¥-have received (more positive)*(more negative) reception
from your co-workers when you began the job?

--have diffiéulty transferring to a similar job with
another company?

-have had any-opposition from family or frieuds wheuw
you took the job? ' ! «
. . \
- -have received (horé‘pdsrLQVe) (more negative) dtilcudi..a
from your superiors?. , .

--have been counseled (b)’ school (Lunselon eMp L) wsiit
- agentcies, personnel depurtment., others) .ot'to prep ..
- fof or attempt to get the job?
~ . :
--have had thc same Jduties und [T R O O B

do now?

nave beo.. vay,evbe 0 wt | S Ch

of perfor.ance and or accomplish zav tha y.u ai . :x
pected to achigve now

(V]




WHO ARE WE? =~ -
. Attachment 5 (Continued)

- --have enéoﬁnteréd any special probléms because’ of your |
" sex? . e S e -

-

- --have experienced any physical demands that you uik
not have. been able to meet at first or that you wa.,
have had to overcome? N -

PR

t

4. What kinds of'hardship"miéht d person of the opposite sex
expect to ehcounter 'in your job? . .

5. What, if any, are some interesting incidents which have '
occured to you (either when preparing for or working .on the
job) due to your sex? e

@

Ll

6. Do.you think a person's sex should determine which duties and
responsibilities a worker should be a'ssigned? ’ .

7. Have you. experienced or observed anyone taking any legal
recourse or action in order to'gain adequate consideration

< .

for a non-traditional job? .

8. If you were to bé transferred from thiswareé, what kinds of
problems might:you face if your spouse also worked?

w

If yqu are in a non-traditional role, what were your feelihgs
when you first got your job? : .

1.

‘&/f[

%
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' SEX-FAIR CAREEP CUIDANCE_WORKSHOP ST

"« EXPLORING CAREERS N THE COMMUNITY
BROJECT ON NON-TRADITIONAL CARPER EXPLORATIONS

-

0]d Heide]berg Inn

"7, Golden
©8:30 - 9:00

9;00 - 9:30

9:30 - 10:15

- 10:15 - 10:30
- 10:30 - 11:00

11:00 - 12:15

é
12:15 - 1:00
1:00 - 2:30
2:30  z.41

2:45 . 3:15

3:30  4:00

Wednesdavj Februarv 15.

Thurs.ay
8,
AGENDA
Cr. Robert Blw..

Introductions
Project Pretest

Large Croup Act1v1ty;L?
Exploring Sex-Roles *
Break

Guést Speaker Presentation:
Changing Realities: Social,

Legal and Economic Aspects

'Small Group Activities:

Identifying Sex-Bias in
Career-Related Materials
Large Grdup Discussion

Luncheon

Practicing Sex-Fair Counseling
Techniques:
Introduction
Demonstration
Small Group Role-Plays
Large Group Discussion

br cak

- UL” fzing Non -Tradtitonal

Community Resources and
Individualized Activitic,
in the ECC Program

Ve babiog L valoaallos,

H: ap ap

Queallong,

Career Educatio..

Ms. Linda Doyle
Career Education .

_ Ms. Cherie Lyons

Career Education
Ms. linda Doyle

Dr. Martha Fair

' Colorado Department’

of Education ‘

Dr.. Nancy Scott

Institute for Equality in

Education’
Ms. Linda Doyle-

»

Dr. N§§cy Scott

) 7

Mr, M1, o athes
Ms. Elen. Newton
Comuunity Resour.e.

Specialis.
fa

Scelevted tCC Team |

Mo L bad. b He

1a78
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Aruitoxt provided by Eic:

- ' Colorado. Department of Education

:f,‘,?;{‘::—;‘ '4 . Title IX - Sex Equity Consultant
- §\\kdgv/' ' R _ _ Dru Martha H. rair
e . “%ﬁﬂgﬁt A ’ /
A " Sex: Equity Pre-Test - Post-Yest - J

" i 9

. litle I reg;lati»ns require: N

8. ' that equal amvunts of noney be spent for boln b’y, HI
3 b. that certain textbooks and materials not be uased.
c. that equal educational gpportunity be in all school act wi:. o1

2. Research indicates that both male and female counselors:
a. doé not hold differential perceptions-of appropriate academic LhU us
for mqgdest females.
b. apply traditional role stereotypeq to both college and nen-colley
bound females.
c. use non-sex biased instruments in the counseling process. T
. -
3. An analysis of athletic budgets in secondary programs indicates that the
ratio of expenditures for females and males approximates:

o \a. $2/$5.
~ $1/810.
, c.! "$1PM850. ,

4. A 1970 study indicated that of the nation's 17,000 school districts, only
offered pregnant students any educational services at all.

Rl

a. one~half.
b. one-fourth.
c. one=thirds

.
— Q

5. A survey by the American Council on Education found that of all freshmen in
college, women were more likely than men to be high achievers in all areas

except:
a. sclence and athletics. I 4
b. math and science. '
c. science and music. \
6. Though 29% of the women who aevclved cducatlon de ooy s encdued de i . o
degrees in education and aduinistration there .re ouly ~uperlate
a. 15.3%.
b. 25.9%.
c. .6%.
7. Though wato. o0 1., . T o o, Cod . R
math, scienc., a.d =o2ia: stud.ts Ly .ge .} |
a. females show a decliac fn pertoraance L0 o 00w Cuungts ade.
b. males stlow & & ilpght advantage over teooe e
c¢. mles consisceatly wutperform female:
u Kee o vach mrave that thie catent aad d. ., ' o
1s explainuable.
a. by the supzaiit... vlo wl wpacdol wldday o da i

b. by the superior vertal abilfitd s fu f:uwa &y
c. by fac.ors othe than ., asic se. aificten es .

[NV S - m Bk

[+



1-1 L]

12,

The highest uuqmployment rate’ among any group in, guﬁ)society is found

v C -2~ ,
{ ) . - -
- hd {)
—
among 16-19 year.old: . . o

N B ek

a. minority males,
b. non-minorities males
c. minoritv femalan.

o

f SMoanz Lt
Euiv bl mea wha o, | i Ls
a8 apre tkan

b. the same as

c. less than ‘ .

For every $1.00 meu . /nag &
a. 95¢. . .
b. 76¢. : v
c. 57¢. .
) I
Both husband and wif( wor: in _of the nutica's m ata; o,
. a. 35%. ' L S
b. 47%
. 65% 5yl
4 N :LK ’
Vhat: percent of young women currently in hIgh scnooi wili eveltuully work
for incomes ou:side of the home? S
ao 902. e ‘_ ' -
bn 552. -""%’: ‘.g: 'y ‘ .

14,

15.

c. 40%. i.~'“”4{‘
0ne~pfofessed reé n for paying women . less than men is that men have tamilies
to feed while women work: oply to supplement family 1ncolm of thq,women‘who
work, how many are the sole support of a family?

a8. one in 25.

b. oane in 8. ‘
c. ome in 3. 1"

The median wage fur wouwen, u»mpd&ed to the mpdian wage fur wmen duiug Lhe

same work is : ¥/

a. 20X less.

b. 30T less. .

¢c. &OZ less. -

The GVeraBE wuuwuu 1. the labor Losae has o avaed 0w Gl el s L Yo
of uchooling. Th.s ..edi.n 1is .. as her mal. countarp ft.

a. wmore than.
b. the ocame.
¢. leses than



. 4 ' . .
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_ . Date
’ CHECKLIST ‘FOR CAREER MLANNING MATERIALS!

. Sex fairngSS.inl]ifelcarebr planning materials, . .
| - YES- N0 N/A

E§i11ﬂ.§f3tigh§@§héw men in traditignal masculine :
rs*and/or women ‘in traditional feminine careers?

The following checklist provides a series of questions to be considered in evaluating

L EFJT‘&ﬁtrdtiQns show women predominaitly as helpers,
: ,ﬂur;msn-as,ﬂeadgrs,pr figures of authority?
¥ ,fﬁbé131lustrétionsisﬁbwfwemen'mainly in pdssive . *=
4 itures (such @S watching, sitting or waiting) -
i dd/op men in active postures®, — e

' b95 fhef§11u§t;at10ns in general show women as smiling

&:ndf Pleasant? . . . _ '
5 "Po the'illustrations in general show men as serious , B

and thoughtful? o o

6 In CareefS_traditiona]1y considered ds "masculine,"”
- 1s the female figure shown less freduently as the
career representative than the male figure? ) o .

. 1s the generic "he" used for traditiondl male
occupations, and/or the geneEiC'“ShE" for tra- - ‘
_ ditiona1 female Occupations? - IS
B. Are women encouraged to consider t(qditional female |
‘roles and/or men encouraged to consider traditional

~male roles? N

3. If oceypational-titles are used, are they sex-biased,
for example, "fireman" rather than "firefighter," or
“maflman" rather. than iniail carrier?” 7

i

. 110, 15 there. evidente of tokenisn? For example, one o

two striking examples of equal sex treatment may be
presented, but the materfal overall May be dominatéu

by male role moye]s add/oq sex-biased language.

,' - e e —— .
Adapted 'fmm materials w;{:parc.! Ly Jan Byon jor oile aa L, g )

. 2 I . - .
Items 7 through 12 are adapted from Women o, Wo.ds an Llages  olp Wanle o
13 Career Educamigniﬂzggglglg. New York: Egucational Product,*Tnformation . xchi.

vy



13.

14.

15.

.17,

- man's basic responsi

. If references exist to family responsibiltty,.are °~
there sex-differentiated expectations? Is it asgumed,
for example, that it's woman's basic respopsibility

to raise and care f@E a family? 1Is jt assumed that
ility i to be the econori~ -
jrovider? ' . '

If references are made .to appeYrance, physical
qualities or personality traits as being signi-
ficant factors related tp success, are they sex-
biased? For example, is being a nurturant person

related to being a successful nyrse? . .

.Is there eQidence of sex-biased language, such as

u$ing "man" or "mankind" rather than "people" or
"pecsons”--and using forms of the masculine pro-
noun (he, his, etc.? to refer to people in general?

If'fhé §Ettihg of the illustrations is outdoors, are

- men predominantly featured in the outdoor setting? y

If the materials are mediated (film, filmstrip, slide/

tape) is the parration done largely by a maJe? a =

female? both? - . ‘
) e .
. . ,- ‘
.-

.. L5t additional instances of bias (if any) in Tangu-

age or implication: ,
™ .\

) \
List tnstances of sex fdirness and affi,.uuiive lany

. uage or 1mp11aftions”(be careful tu distinguisn this :

from "tokenis

l)': ~

»

-
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MEDICAL SECRETARY
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ts 0 imencdiate touite . b (he Luaegs e Wl oo
commughty dnd can cspord L the Acwds of ihe
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has the pu(lual Almowi dye of \he wilice v ing
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ERIC -

Aruitoxt provided by Eic:

. o . -1
; : o N

' CAPEER INFORMATION BROCHURE
4 (selected-sect1ons)

. '//;; R ' RN

e Liont o/ \L
/,//;;’ THE MEDICAL SECREFA.Y
J /(} .+« AN EXCITING,

/' \S‘L /-

: (‘7?'\\@ REWARDING CAREER
%

Do you wani 1o serve as a key insimber

of a medical health tcam? Are you undeistanding

. and sympathetic? Can you remaia

. caln in an emergency! Do you enjay workmg
with professionally educated men, such as

phynciam, denlists, and research. sgientist;?

Are you looking ldr an emotionally

» and financially rewardmg careai!

it so, you may be m(eres(cd in a carcer

as’a medical secretary.

-
\

¥

= WHAT IS A MEDICAL SECRETARYI

A medical secretary is able to speak tactfully 1o

'~ patients. She knows fhe code of mc%cax ethics and
the mcaning of “privileged information.” She has
good telephone manners and s able 10 arrarge
appointments efficicnily, She has a knowlcdge of
accounting and is able to (O"pcl bills cous teously.
A medicsl secretary is familiar with niedical !ech
nology and is able 1o take dictation rap.dly and
accuralcly she Is able to thpe repoms, case Ms-
tories, afid insurance forms correctly. She knows
how= tu operate dlcmlngn d dup!icatlng equip-
‘ment A medical sccnclaf# a whiz at filing and
ordering ofiice supplies. She is capable of adinin-
Istéring first aid” She can take temperatuies. wcrgh
and measure pal‘cnl: calin upset patients, prepare
patients or examinativns and Yreattnzot, aud steri-
lize: equipment. “She haows how 1o nake basic
labo atory  exznunalicas "nh as bleod CLun,
wine analysis. and basal wietutul w0 A medical
sccretary somvtime, calle / an adiiuse s ¢ medi
col secietuy 15 a cupable it ent asshin, ohe is
able 10 manage the whysicians oitice and pailoin
simple iaborato,y it Izaving the pl, ¥ more
time ¢, dev.)le o the wcatien. ot hiy Raturts
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, ' ACTIVITY STATION #1 ~
_ ° Career Information Materials:
- . From Sex-Biased to Sex- Fa1r
La at I: Identi?yin” Bias uidcia.n2 or ciré]é ing .. ...

X
sterectyping in the foliow 1ig exn « P
., free to make notgg about languag: r 1
S tions in the mar§ins.

1 Laboretery Assistants and

. F.-om an occupational brief entitled, "Med i
i SRA 1972).

Technicians": (Cccupat1ona1 Expﬂorat1on

. It was Tate afternoon as~Mar§ha worked the lab of a

sma]l.hospital, calcﬁlating the results ;rom a determination.
Suddenly a call came in from the émergency room. A man had
.been seriously inju;é& in é mé?orcyglé accident and was in

need of an fmmédiate.BIOOthransfuéion Marsha grahbed her
equipment hurried to emergency, a;d took a samp]e of the wun's
blood. She dashed back tofthe laboratory to determine his
b].oed type and draw a matchiing cohtaincﬁ from Lhe huspital
blu;)d ba.nk Her next 'st.cp was to c_;he(.{\ the Llood in the gy
Lglner with the injuwred man's (o wake sure 1t wap Cqmpatlb]e.:

Althouyh sh. 1s .ot a gugtur, Ma,shh'%.quink and accurate re

” sponse helped L. save @ young man's lite.
»
Bevause a ll‘g'- prea \,Clntage of medical I.Ab\u alo, ; wbhthie, . are
. S

ween, theve s o high rate of tUrnove: Replacem uls aic ileed
1

o erpls adapted o
Pioneer Cooperativ. 1 .iivual worye . TR .
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~ . for those »&oiea\}e thefield for marriage and famjly-responsi- °
biiities Both ful1--and part- time work will be available for

_ women who leave the fie?d temporariiy and wish to return at a
i 3 N3

' T iater date when their chiidren are grown

4 OppOrtlfnities are also excellent for oider workers and handi- - -
capped persons since some areas of the Work require iittie
__ physicai exertion S .’ . AP
Nhiie women make up the maJority of medical iaborai:ory

as!istants and technicians, men are entering the fieid in .

g growing numbgrs, inéluding -many who received training n

>

Tt Htary service

o | )From an occupationai brief entitied "Foremen” : (0EK, 1972).
D ‘. | Bi11 felt rather than saw the foreman come up beside him.
L./ o o He had almost completed a job s0 he 100ked ‘up briefly, ex-
- Lo pecting to be given another assignnﬂnt aHe was' su"P"is‘Ed

o -
when' Jim said "When you finish therg, go down to see Mr.

-

: .Burns. “Report whEn you get back o \

b ﬁs- soon-as Biii sat down in the office, Mr Burns, the

6en$ra1 Superintendent came right to the ziint "Bi11, you've ' A
¢

norked in the machine shop four years--right? And before you’

* came to us, three years at ABc Companyt Let's see--you compieteu
: apprent’fce tratning there., good producttorr and attendance re-
- cord...you get on weH with other men..." ’ :
utrements . - hd

) In ‘t 'Tndus)gri,esl,v foremen come i'vom\i;he ranks of ine. workers,
tn a machine shoﬁ- for example; a foremen fs cftengEhasen because

"6 :', | e
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St he is a'skilled worker with a good record.

Education and Tra1n1ng - , ,

<

) In 1arge 1ndustr1a1 centers many of which have a shortage
. . of sk111ed workers, employer; 'seek young men who wf]] persevere / ~—
| through épprentice.trd}nﬁng. .This 4 especiaily 1 ue t
. metal-trad@s irdustries. Ofien }dung men nno anu.lec1n/ éL‘
d ) inclined.and not esbecially {nterestec in a co]legefdegree Y

iff -, gram can find excellent dpportunitjes by going into industry &

. ™ apprentices ;; soon as they graduate. |
A gooc wcrkrand study record as an apprentﬁce is the first
. : step to promot1on to a foreman's job But a man w111 need sev-

eral years of experience (after’ h1s training is f1n1shed) before

he is ready forf promotion.*

’
[}

'(Activity . Part 2. Rewriting'for Fairness: Go over the instances of sex-bias you marked
Station 1) . in Part 1. In the excerpts below, cross out .
' . . and rewrite the-biased words and’ sentences

L

and make them sex-fair. . ¢

~

“Medical Lahoratory Assistants and Techn1c1ans"
e : hz:}’k‘ #'
It was Tate afternoon as Marsha worked in the lab of a

small hospital, ea]culat1ng the. resu1¢s from a dcterm1nat1on

\yéﬁﬁ‘; J?L ¥ Sudden]y a call came 1n from the emergency room, A man had
tt been serious]y 1njurqg 1n.g,motorcyc1e accident and was.rn

St ,»-'. need of an immediate b*ﬂ\d transfusion. Marsha grabbed"her

<

iﬁ}}gtligiﬁ : - ‘equ1pment, hurr1ed to energency, ‘and took a aampLe.of the man'.

) /\L'“:\'j: “ "b'lo‘d.‘ ‘She dashed back to-the laboratory t. det.erjmine his
e . _b]ood type and diat, a mateildy container sra. the -hOSpILaI

\ g nlood bank. . Her neap step Was to hech (e Livod Tn (e N

ta1ner‘.wi»th the tujured man's o . ake Sure U wus L palitlie
~ ‘ ‘
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Although she is not a doctor Marsha s quick and accur\te re
sponse helped to save a: young man's life. o
- ¢ \\hecause a high percentage_of medicai laboratory worﬁers are f.
LN o women, there is a high rate of turpover. Rep]acements are needeé 2
for those who - 1eave\the field for marriage. and fami]y respon51- T
73bi1ities Both Fubi- and part-time work will be available for ;| -
w .. women who leave the field temporarily and wish to return at a r
' ilatEr date when their chiidren are grown
Opportunities are also exce]]ent for oner worﬁers and handi-#,_.
icapped persons isince some. areas of the work requirevlittle phys-
fcal exertion. S ‘ S
Whiie women muke up- the maJority/of medica] Taboratory assis- .
'tants and techpicians, men are enter1ng the field in grow1ng .

'numbers, includipg many who received training fn military

o 'service .

g - "thehen"

s N : :
R Bi11 felt rather than saw the foreman come up beside him.. -

‘ 'He had almost compieted a Job so he. looked up briefly, ex-
i ;r'.'pecting to be given another assignment He' was surprised
B when Jlm said, "When you finish there, go down to see Mr.
- Burns. Report when you get back." .
As 500@ as pi]] sat down in the office, M barus, the
‘ General Supgrlnter‘meﬂt' Cam right to the jotac. "Bitl, juu've
worked ln‘_‘the, mac‘hine'sn.op four y,cur'ej, riLhte Aca before you

came tu us, Uhrec years at ABC company Let'. p'\:c You cof-
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fhe is a- sk111ed worker with a go(d record. | S

Education and Tra1n1ng

‘ apprent1ces as soon as they gradu

N
N . . ,
. .

L~|"’Jete'd apprentiia}training there goodﬁbroduttion and attendance

PO

& . . . .

Reguirements :

In most 1ndustr1es, foremen come from the ranks of the workers

wIn a maqhine shop, for example, a foreman 1s often chosen %isause

In large 1ndustr1o] centers manx(?f wh1£h have a shartage ,

" of skilled workers emp1oyers seek young men who will persevere .

.

through apprentice tra1n1nial " This is eSpec1a11y true in the
meta] trades 1ndustr1es ' Bften -youny men who are mechan)ca]]y

1nc]1ned and not eSpec1a11y 1nterested 1n a'college- degree pro—

<

. gram can find exce11ent-opportun1t by going into fhdustry as
ate/

' ©N

A good work and study recordg?s.an apgrent1ce is the flrst

step to promot1on to a' foreman EN 3%5‘ Byt a man will need sevr

-eral years of~experience (after his tra1n1ng is fintshed) befbre

r .

he 1s ready for promotion.

'lreeond .you'get on well w1th other mbn .. R e




- .
. 4 . - A - ., T
' iy . »
i [
vy .
e
- .

S - . © .7 ACTIVITY STATION #3. T
T .+ OBJECT ASSOCIATION S

Directions:  '° o ' - e §i\

1. <Choose several of the objects to explore with your: senses: - sight, g
touch, smell (as appropriate), = - ‘

T Al

2. List the fiFst five words that cdme to mind as you explore each object.

“Object 1_. _ Object 2_" - wObject 3 “Object 4+ "' Object’

S

¢ ey
¥ . % ' o e i
N . . . . I' ' M .. . " )
: . " ®
s N v
—_— -
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. . - N 4 !
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: -+ 3. .What occupation(s) would, you associate with gach object?
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s ... -8. From- your description-of. each objec or-your feelings: about it, would you
* o7 call it masculine or feminine? TelKiwhy.. e
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Cate: v TeaCh$P/Counse10ﬁ’Sch061 N
g v Co. PO N T IRREN '
' “' . “ . PR T \,“, RS
- "Observer: - Teacher/Counselor Sexv 4 1 O
. i - .'. . ‘\-",!.‘ o
KX ~ Title of Role-Play: L N .
) Lot Checklist for Assessing . . S
‘ - ‘the Counseling Process ~ . : .y
YES * NO- Student is encoyraged to imagine.and/or express personal -
) a . o career/1ife goals. . :
[]f Ej’f‘ . Student 1is enéouraged to consider career options based on
. . s« individual interest, ability or talent rather than on tra-
L . = . ditional masculine or feminine roles. - '
0 o, ¢ f%tudent is encouraged to consider career options not: tradi-
v© - “itionally associated with that persons's gender.
. 0O 0O Student is encquraged.td consider seriously all programs
", ‘ of study, .and to make and activate curriculum choices based
L . . on interests and talents rather-than on gender. o
" g ‘C] Student s not discouraged from taking any class becqﬁgg.of
; gender. - - S ' B
O “t]- : Student 1s provided with suggestions for career explorator
, ) activities and sources of accurate, up-to-date career infor-+
gy o mation in the career resource center which will helppexpand
1%& ) B knowledge of career options. : Co
B = Community—éxploration experienéeé are not suggested on ihé'n
- basis of sex, éither in terms of who participates or in
terms. of the particular type of exploration suggested.’ ¢
’ . . ‘;I' ! WI .‘ ’ ‘ M - ‘. | T \.’\ .
~ Additional Notes: . . ' o e .
. . oL L : . L N
: ' . iJk “ﬁ
© " v *
° . . I & F N
‘ y ) ..‘ i T- .
v'. ) - . ] ; Py - St
G O ST S
. .y N ".“.T Q ) C . ) . 7‘;,".'.;. ; “. . . ' ..
.-« MAdapted fromf' B - . ' " - B

“*Susan ‘Frosch,. "Guidelines td‘Impiemen?ifitTe IX df’ihé‘Educétion"Ahendménts of,
- £.1972 and to Implement Stdte Board Resolu
' of Education, .1975). ", - -

o~

tion 1974-75" (Maryland State Department
4 o R A ¢



: | " PRACTICING SEX-FAIR .~ .
x ) . COUNSELING TECHNTQUES T e
' 3'Role-Ptay Situations.

Directiohs:
A |

1. Form a group of.3'participahts. .Each -person will ‘take turns playing
"counseTor," student and observer. - o .
2. Read over thiﬁ;ounseling situations and have each’person*choose one sit-

uation and a #fartner with whom to roTe-play. Have the third person act
as the observer who will complete the Checklist for Assessing the Counsel-

. ing Process.

3. After one counseling situation has .been Comp]eted, rotate roles, and use a )
new counse]ing”situaticn. Continue until each person has played a™ 3 roles.

~ Situation 1: Susan

Susan had never thought much beyond kigh school graduation. She

had expected to earn her diploma, work for a few yéays in some . '

clerical position’, marry, and raise a family.. She.felt she had - ~‘° . b .
few definite interests or talents. She was not convinced that

wamen -really had to plan as seriously & men for the world.

n » .
.

She worked as ., typist and<file clerk for the past- two summers ‘ 3
‘and works in hef father's small office one.or two,afternoons a - .
week. She enjoys the quiet of the office, and working on tasks
. that ‘'require precision and attention.to détail. She has also
 taker a number of, related courses in-high.schools bookkeeping,.
- typing, and shorthand. She knows her 'skills in the area are

.. v fairly.nfgh. - % -

" She loves gardening and wildlife. Shé has-had her own small
vegetable and flower garden in her parentﬁﬁyard and she has a . -
number of_pets. But she has never thought iof these interests C
s:-as'other; than fun hobbies. . S . _ T gi!

"Shi1¢ifhe received high scores on the "clerical” scale of are- =~ [ |
o cently administered interest impventory, she.also had high scores v, .
" 7 on the "outdoors", "literary", and "artistic" scales. Susan needs L
O . heip inconsidering her career options (education, occupations," . ) L,
.t “lifestyle, etc,). You say”te her:” | e c T
Lo ) L o A R
.:z,- e o .,.~."t’ I, : . : . k o ‘..’ _al, a4
~ Situation 1 adapted from Sex Fairness ih- Career Guidance, Abt Publications,
“Cambridge ;; Massachusetts. : i Lo : S o

R

: -

| | "‘v | . ;... . N ,.... 5 ‘ ‘b. lh. ‘4‘. - N “J” . ) .
. ;“" Situations: 2 and 3 adapted from-Title IX Equity Workshops Project, "Asgaication ‘
. Materials for Coundelors," (field-test materials), Coungil.of Chigf State School .’

~ .. Officers, Washington, D.C. R s
v . e N Y - . Kl Cw ke . . G
: . * . S T . _—— . b Yoo ’ 2
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“Mike, a high school junior, would 1ike to enroll 1in the child
development cdass given by the home ecohomics department. He

. has always enjoyed baby-sitting and last summer worked. as a
counselor at a day camp. He thinks he might eventually 1ike

v to be an early childhood or elementary. school teacher, but
he's afraid he'll be the only boy 1n the elass and the ‘other
.Students will make fun of him. You say -to him: : :

&
S "
! ¢
: P d ~ '
Situation 3: Julda . =~ - T

Ju‘ﬁ_a, :a high school senior, needs summer.work to’help pay .

. tuition to attend a computer technology l'fﬁchom in-the' fall.
She comes ‘to you to ask about. summer work. * You ask. what
she 11kes to do, and she reports that she likes to fix
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. SEX-FAIR CAREER GUTDANCE WORKSHOP _
. ™ PLEASE CIRCLE 'THE DATE: " February 15 . February 16 _
. Please write your reactibns, comments and suggestions regardipg"the follewings "
.« questions: R . !_1-,2 ' ' o ;'f‘,.#:*-.¢ .
L 1. Mhich presentations or tepics didsfpu find most relevant/helpful? et
o - i\ . L o o - )
" . ,. | . .V | ) - ~ ‘ “ . '
- N CoL - , .
= ‘2.‘_ Which presentations or topics did-you find least re'levant/helpful? How might
.. the preséntation or topic area have been made more meaningful for you?
. #“E"' . ﬂ" . ( . . | L . . i ‘ .
3." To'what’extent: do.you feel the ol;j,ectives of ‘the workshop were achieved?
o . Lo N S A ‘ "*. 7 - .Not at
. + Objective/Outcome . . Completely  Largely Somewhat . All
- - ™ : . , . ' w7 Fo
.~ a. To provide participants with information, | . v D
‘4" Materials and.techniques for facilitating e N S
" sex-fair guidance.with‘s,,gudsms. PR ' , . o, 7
- AR . . - S
b."To engage participants i ‘SPmulated: . . oo, . <,
. guidance activitiés- in whiCkithey will - , LI
< use materials and practice -se§-faip - Lt . . .
" guidance techniques. ., = .. - , :’#” &2 : (N‘ B i
. ) - ’.Cuu—"" . ) . P s “'_ . , e
- . . . Do . . 5 A ’ ”“%n ‘ : b )
C. Participants identify per\sﬁa . values R - J.\& oo
regarding midle/female “roles¥: LT LN : .
. S s STTRAS o - T s
'~ d. Participants. identify, gex:bias in career- R . N P
rela;c_ed materials andpractices.”) = ‘ SR &
’ . ‘.‘1' R . Care “ .,v.'_‘v ' - . p N
7. Participants demonstratg abjlity t6 use oo w Cer S
., . . selected sex-fair material®and guidance ". . . ) s D
. _ techniques-in a similated classroom/. ., . "'” A . e ‘
counseling situation. -. T - / SR S
S , P PR DI/A [ ' \ g
4., Additiofal’ Comments: *° T ' ‘ | N TR
-, ’ w""vt . L o ‘.' ¥’ "' ’i. o . A .',T,- N A . [‘h; . .
p : T e . s R e o
MY : s — con o L K . , -
- + . ,. ? “ “ ” l. ;‘-*??'.'.g ' . ’ . -
© . ', . 2t * . ’ a " - v : 8
. Loe _ vor : S oeno A
. Lt ) ) R , ',,_. N ‘9 t \‘4 T ey . .
- l. ' . BN - ’ « . \.., ‘\ - :”~
R - . " .‘f.,' . ,_ . ,f‘ : —
L e L s v '




o | ] fl‘ ‘ , , " v ) d l
A, STAFF QUTCOMES . - Objective(s): Participant will recognlze expected outcones
S ’ ‘ ! of the Inservice progr .
.| ACTIVITY A g | SUGGESTED RESOURCES OR MATERIALS f
’ L » . ‘ ° : i l
. 0.The outcomes (behavioral object1ves) are similar for both
. staff and students, and will give you an idea of what the : | |
,Iﬁ staff inservice progran is de51gned to accomplish. 1« Staff Outcomes, Attachment 1 '
[ ;, @ ’" o o |
A ‘ {
1 P . ul'l . ql J
L ‘ )y . /
'. - .; Tt ‘Q . | / . i
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" objective(s): ‘Participant wijl becone familiar with
\| B. STUDENT MATERIALY - v " student instructional naterials. "
| ACTIVITY R SUGGESTED RESOURCES OR MATERIALS .
1. Read the StudentOut@@mes " | / x i Student Outcomes,'AttQEEmenttz;\
2. The student 1nstruct10naJ materials for the pr03ect , b | i
include two ba51c pieces: - _ S
. : ‘ ! mﬂ oo
a) Gu1dance Activities P L ’ i
"+ - The Fable of He and She (G- 15) . S
- Type-Casting (G-16) . o
b) .Curriculum Units L
% "Exploring Male and' Female Career Roles (Junlor .
high), : , ]
P "Kho Are;We?” (senior high) T i
. . . A Wl
GMMmeMnﬁﬂﬁ R L | -
. m . 3
! .ge?g oer the b Gu1d§nce fetifitties, 615 and Guidance Activities G-15 and G-16,,
' o . & ﬁ | Attachment 3
b) Choose Qne Guidance ty to do with the class ' p )
; to introduce the cgncegt of-sex-role stereotyp1ng oY
before 3551gn1ng the currlculum unlt. ‘
Cyrriculum Uqﬁts K S, y
) -RéadeVprlthe units for junior high or senior high. | Junior High: "Explorlng Male and Fenale
| RIS o oy - | Cdreer Roles"(Teacher's Copy), - ¢
T . f&f Attachment 4, , S
; . i 3 G - , o | Senjor ngh "Nho' Are We?” (quiher s
¥l "t i COPY) Attachnent s
;W “‘y [}
PLEASE NOTE ANY PROBLENS OR COMMENTS REﬁARDING ACTI | ’ -
. o v 3 l' ) * ‘ ..' v
,:”‘ | ," E - " ‘I?E‘,,p‘ ¢ ]87
’ N}; \v;‘v 3 é.) i
P "\ 1) ) ., an ':,. ' - 14¢l .I”" - -,
\.,g%‘. y » X . ‘;




+ B STUDENT-MAIERIALS . o - - Ubjective(s): ./ e
u (cont1nuedT’FT [";5 x A U T
l ‘ ' ..‘\ " , ! TR S, ' Y ‘\ : -’.l "/
ﬁg i . £ " | SUGGESTED RESOURCES OR MATERIALS -
b) Both the junior and senior bagh currlculum un1ts Activity G, Inservice Module -
-, include an activity in which studentscomplete at ’
-least one non-traditional career expf\hqilon The | "4
career exploration is an extremely important part,
of the student component, Infornagion to help you' Al
facilitate this is provided in Activity G 1n the e
\ ) Inserv1ce Module. v | ARSI i
DR u i |
H | ™ &
\ :
v ,
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o .
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A o \ | ‘\ {'
¢ t

P

i:ffe?coh,County Publie Schnola,;lQ?ﬂ'l‘



HUI’I_ uu\uuvmu uucw L’.A}uUldLlUIl'

A} w \ +
. . o, s

4

LRI ANSeTVIeR Modu1e.:_ RLE A
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§ "C+ PERSONAL AT{ITUDES AND EFFECT
- TONQIUDENTS o

A

ObJeCtIVe(S]t Part1c1pants Will record -personal’ atkitudes .
‘ about the career roles of na es and females,” '

i
v

o

|+ value systen fron which you. 0perate Whether you hold
traditional, non<traditional, or some combination of these
~ attitudes, your values cannot be judged "correct" or .
f.1 "incorrect". The most important factdr to recognize is LA
| that each of us tends to behave sub]ect1ve1y, Based on our fu .- v e
individual value systens. ~ - - o | “

What does this mean for you as a teacher?t It means your |

value system can affect students-- y e
~oin counseling sitvatiens + . L "

oin choosing cateeT T explorations < . o7

ein perforning classroom activities o o S

. / ¢
oin séiectlng or’ u51ng career-related materials, | . f
_vAwaréness is'an important stage in 1earn1ng Ttisa
begtnnlng place *{ - = v
! .':l ! \

1. Complete the-ale Female Roles Self- Ratlng Scale |
pamphlet Tally our "scote",

2, Ingil-to- day classroom practlces make note of ways
Iy titudes about male and female-roles nay be
uencing students. Are you helping students broaden |

Male/Female Roles Self’Ratlng Scale,
Attachment 6

- ! : . '&- b ! d I', ‘l
ACT”’”.Y R | SUGGESTED RESOURCES OR MATERIAL‘,S' i
The purpose of recordlng yoyr ggrsonal attltudes about male : - Vo ;‘,", q
and fenale rolgs is to help‘you recognize a portioh of the | . e o

o thetr perceptions of changing male and female roles L ‘
1 and consider new or different career options? = - R ¢
— ‘ — ‘ — b |
| PLEASE NOTE ANY PROBLEMS OR COM@ENTS*RE@ARDING ACTIVfTIES 3
t . | | ) ‘ | , . | L |
J o i e , 191
. «  deffeveon County Publie Sehoole, 1976
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nonic needs. Imagine the far-reaching impligatgons
of a law which would require that homemakgrs (either
male or female) be paid for their homemaking . tasks.

The laws which prohibit sex discrimination jn employ-
ment and education are designed to protect the rights’
of both females and males; and, in some casgs, to  °

compensate for past d1scr1m1nat10n

Using the information you have learned about laws.

prohibiting discrimination from the "Changing Realities”

reading, complete the "What's the Law?" sheet,

"What's o= .aw" nee '
Attachment

Attachment *

Non-Traditional Ctréer‘Explorationi o o
D CHANGING REALITIES Objective(s);
(continued) '
ACTIVITY o ’1’ SUGGESTZD RES:RCES OR TERIALS -
3. Using selected information you have learned from the .| "Profile: She 2", Attachment 9;
"Changing Realities" reading, complete two profiles: .
one for Sheila, and one for Jim, two individuals whose | "Ptofile: Jim' Attachment 10
lives reflect the social and economic change of the - -
1970's. ’ Attactzent 8 or refereqce)
4, Laws also reflect our changing social values and eco-

PLEASE NOTE ANY'PROBEEMS OR COMMENTS REGARDING ACTIVITIES
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StzTTﬁinsefvice Module

Non:Traditi:ngi Caree- Zaloration
D. CUAN W RECLITIES

‘ .
)
"
. '] '
. ] 1 '

Objective(s): Participant w-:1 identify social. economic
and léegal facwury affecting female/male roles
and partic ipazoon in the werke forces © -

oy
1 .

ACTIV =T
—

SUGGES"=D RESOURCES OR MATERIALS

A\

In aadition to recogniz.i: personal attitudes and values

adout male :nd female rc =s, it is impc-tant to understand

tae-chang: =g socizl, ecomic and _egal factors which affect

tnese rolse. Why? Firsw and mos- simply, because change
ire/itsble. Tc be acawtable in Ze:.ing with change is

nzcees e £ dontipu.ong career growth. Second, the person

~.dopd wWitiofacts o odsgter able v consider a variesy
CoTeel 07 LLORS :nd T make soun: citeer decisiors. Both
“nesa faceors are c~tical to cateer developmen:,

Svhat T
AT peeton ir the wotk Zorce? G - with'a brief saar--

T, WUVt

LOm.ete thve ‘Woulo teu Have Gowds=z" sheet,
199 mav have faunc same of tre inswers for Attacment
Taurtrising, Inveetain netomces, the statisiics
id fews eived are . the pre.i-- of changing,
ar.rgoof up-to-date- informz -~ regarding the <ork
‘0rce :nd clesfemsle particiczzi— in it is con: ned
it the "Charging e itles” rezan: :

harping Real. .«s".

A

Fa

AN

J

/

*he trer:s affectiig and re- acting female ar: mile,

L
4

"We=1d You Have Guessed?" sheet,
At-_chment 7

"Changing Realizies," Attachment §

P ————

PLEAS: & 1 v PRIBLENS

GR COMMENTS REG:-JING ACTIVIT <5

9

-
i ' .

Jeffarsaﬁ,cﬁunty Publie Sehools, 1974
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Noh-Traditiona) Career Explofation ;'7' Staff Inservics Mode »
E. STEREOTYPING,IN CAREER-RELATED ~  Jbjectirs(s ":ticipant will identify inszzzces :- sex-
MATERIALS ' r.u3 i career-related materic. -
; .
ACTIVITY SUGGESTED" RESOURCES OR #~TEZ1i -

4

e

anguage and "behav_or are powerful influences Wb can
afréct the career cotionb people consider and.pu . o

Years of exposure <o biased or stereotype: image.. <~ ma.z.
and females sometimesmakes it d:fficult tc recogn e
" more subtlsmanifestations of these stereczypes, g -he

car be recognized and made sex-fair, The :nteat g
fairness or sex-equity is to present caree: 'info
and options in human terms - to emphasize ualifi
interests and abTlities, not "approprlate“ roles
gender.

The purpose of this activity is to help you deve'op and
use the skills,to regognize instances of bias 11 the
career-related language and behavior to'which s= -vi:
are exposed. &

I, Complete the "Gender-Free Job Titles" shee:

:.« fomplete the "Whats the Message?" sheet.

rd

Attachment 14

-

A

"i!

"Gender-Free Job T1t1en¥ *1éet.
Attachment 12 - ke

"Guidelines for Equil Tn‘a:men:
the Sexes," Attachment

"Vhat's the Message?'ﬁsht :,

. , ‘T , .
Jeffareon County Publtc‘Schfvla,‘197i



Non-Tradi*:onal Career Exaloration

-+ Staff Inservice Module

{
] . i T
F. COUN:" _-NG-RELATED EZHA"TORS Ob:e :-zve(s): Partzcipant will analyze several theoretical
. courseling sjtuationg for sex-bias and con-
- - duc=—an actua: counseling se551on with an ECC
- ) sruanﬂt ! ¢
\

~ ACTIVETY SUGGESTED RESOURCES OR MATERIALS
[ .

The more iwa: the teachzr bscomes of sex-b..zz=d language

and beha“;or ‘he bette- he or she is ablc - -onsldér or -

change p-~scx— behavior in relating to stucss, With o

practite ~-=. can be done most effectively .- student/

teacher Zjljgfllng situations,

As a first :ep, consider several examples :- theoretical ,
counseling #ehaviors and situations.
l. Comple: "Counseling - Related Behaviors’ sheet. |Attachment 15
© 2, Read " :-seling Carcl and Frank" sheets Attachment 16
3, Comple  sne "Checxlist for Assessing the Couaseling Attachment 16 (§ total)
- ‘Process cor each of Carol's and Frank' -ounseling Carol (3)
situa s, (5 total) Frank (2) ¢
o { !
By $malyz' . several theoretical counseling situations, ycu

" another teacher (acting as observer) to help you analyze

have had -fic opportunity to become aware of both sex-fair . .
and sex-! _z.ed counseling pract ces. This awareness can | :
help you  the day-to-day counsellng situations you con-
duct wit! rtudents.

L

Use.this awareness anc information in actual counseiingl,
sessions ¢ith students. The "Checklist for Assessing
the Counseling Process" is a tool which can be.used by

the nature of your counseling behaviors with students.

/

7

PLEASE NOTE ANY PROBLENS OR COMMENTS REGARDING AGTIVITIES . © B

N L1

. : Jeffergon benty Publie Schools, 1978,



ﬂ-"-Traditional‘Career Ekploration C e Staff Inservice Module . . f
COUNSELING RELATED BEHAVIORS Objective(s):
(contlnued) f )
R \
J : 'l
| AETIVITY 'ﬂ/// " SUGGESTED RESOURCES OR MATERIALS

b

4. Complete an actual counﬁk%éng situation with at .

~ least one student in the EEC program. Have,/another
teacher observe the situation and provide fegdback.
You will also serve as an observer in a counsellng
situation conducted by an ECC teacher in your
progran. :

4

1

"Counseling the Student/Observation

Packet," Attachment 17

v

PLEASE NOTE ANY PROBLES ‘OR COMMENTS REGARDING ACTIVITIES

1
.

200 p

"

~ Jefferson County Publie Schéalg}\lﬁb{“'
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‘ Ndn-Tradigﬁohal Career Exploration

Staff Inservice Module

i

. NON-TRADITIONAL CAREER
EXPLORATIONS AND CUEST
SPEAKERS - *

Y
v

Objective(s

) Papticipant will idehtify non-traditional
career options available to ECC students

and facilitate experiences related to, these.
options

e

ACTIVITY

¥

SUGGESTED RESOURCES OR MATERIALS

‘Role models can be important influences for both young | '
people and adylts. ‘Experience-based career education
provides especially good opportunities for ®tudents to

. see role-models in non-traditional occupations or careers,

Learning through direct ‘expérience is a mQ@py emphasis of .
this activity for both the teacher and the“student. The \
activity will include: ' ‘

a) identifying non-traditional career options open
to females and males, ~

providing students with options for non-traditional
community explorations.

providing students with guest speakers in noa-
traditional occipations.

as the teacher, exploring one non-traditional
occupation in the local community,

inviting parents to accompany students on a non-
traditional career exploration or at a guest
syeaker presentation,

A\

PLEASE NOTE ANY PROBLEMS OR COMMENTS REGARDING ACTIVIT]ES

7 f I '
. ‘ ° W

Jefferson County Public Sehools, 1978
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CEply ation

N —— )

A CAREER EXPLORATIONS (bject iy,

("\ l‘lu v L
AND GULST ¢ LAKERS (continued)
ACTIVITY
[, Complete “what 1»  Nun-Traditivnal Occupation?" sheet
L. Read "Providing Nom Traddoe wad Cauoon Lapiosoiivne
and Guest Speakers" sheet,
bl up a e deli oo ,pedhv‘ b b

ﬂor panei) f.1 :tudents uS1ng uggested resources L.
activity 1 dbOve

Complote o mon G bl oamand G nee ooty

" wJu],l

4 thow o w m ltl“l]ul“‘ !)‘LIHlHA‘th )
vt

Lihe U aplore. Use an, Yesout.es L
bowhodd you find nelpiul.

Lo yh che ©ome Lauid . ‘ S
v 1 e )’,:.l ap ahd voupeoor e tadin

Cu"lUA dlln[ .

' . "4
Inservice Module .

—— -

.
¢ —— i i, ot P 1

. ' RESOURCES OR MAIERIALS

-~ - A,

"Wrat is a Nok Traditional Occupation?",
Attacument 18 £

Colorado Women's KeSOlree buu
Javailable from career Educati. . urticg)

"Providing Non Traditional Caice
Exploratious aud Guest Speukers",
Attachment 1y

Commuuity sites tur Now Leaddtlonal
Placements list

Guidelines for use wllh Guest bpuukh.n
packet, Atcachwent 20

acerlt.,.‘ (I vl
ouggested Litervie (s Tou

Attachment 21

| Beln




Wt Cereer Exploration . | . +ff Inservice Module

o ———

G. NON-TRALITIJNAL CAREER EXPLORATIONS Objective(s):
AND GUEST SPEAKERS (continued) =

-—

ctviry ' SUGGESTED RESOUKCES OR WAIERIALS

et e it s o

AL A

—
- EEP A

o) You may choose to do ai Indlvidual exploration, o
to accompany aw iudividual or small group of st.-
deuts on thetr won-traditional expluratiow.

. i
J) o Be suie tu aecord youl Tum.liluna (v the eapluratl.,
on the last page of the Exploration Guide. [nclude
an; problems which arose or suggestions foi improv
~ing non-traditional explorations

¢) Filo the completed guide and questivus o ..

notei 00k
Weod "Promotlng Foo o L oement” Sheot oo . Pa,. . . )
parents to accowpany s.udents on a .on tragitionsl Cetahoent 22

exploration or to atiend a nou-tiaditional guest
speaker pre.eniation.
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ERIC

Aruitoxt provided by Eic:

ATTACHMENT 1

PLA ... U wurls o} AND SENIOR HIGH SCHOOL STUTENTS IN NON-TRADITIONAI
CAREER EXPLORATION EXPERIENCES IN THE COMMUNITY

STAFF OUTOOMES

statt wlli_b_g able to.

¢ ——— ——

’

1 Kecord thels ,{)el‘sondl vithbades aboat the a0 sad Lot PR R i
and females.

2 Detlne sex 1ole steic (,ployg
: o

5. Identity instances of sca blas o. Cede o, prhay b

(a) curecr rclatef materials
b) teaching/coufisvling practices

and analyse the etfects of thuse daccaitals/ v o .k
options students consid.r. - "
i [dentlt, scaCtistics whilch Pl hane. tn teluale wal pa -

in the work force.

o Ldcatrn, G les . bl acd o0 ks L o o b ey I

Ehanges n tale/femaie part.cip . tion in the ~orh torce

Plertar o which o b sea e bbb o L
tices, | tsomeel hilliy prdaciice ., and pay = .al

[ T O S YOI Craditio,, ., s e e opel
N EVEE S S R S oo N PSRV T VR . . .
YRS 'Atit)h
i . '
' ' ' ' i i - o
o eobaple T SR o Loy 1
[ ’

I Ll ot Duai

e LU ate poject L . -

v ) Pruvide nan otradi: T ENTIN ¥ Ao j
() Provilde non anﬁtl vl pue N TR O

(¢) Pruvide sea talr cZiis: luy

[l ol NERTYNY

adal . Ld1 a . oprijec. a i
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Aruitoxt provided by Eic:

T OF JUNIOR A.. SE(uR ille.. 8l . M
CAREER EXPL.RATION EXPE .IENC. N IUNT

STUDENT OUTCOMI 5

Students wiil be abic Lo

L 4

1 Record thelr perosonal attliades an

and females.

- Letine sea tole Lteavotvplag
-

5 ldentity lustan o> of aca bLia.

(a) Pers.nal/soclat >ituatlons
o family, peer .elativnshij .
o advertising, popular music
() S\hool situati.ns
o carecr-related malciials
o teaching/counscling pracu

in vaibe the vatees aaed 18 oot

identify the factor whict Quave 1 b, o b oo

fdentaty, staor.it o L LoLeln
in the w rk torce

|30 YRS I Conge b 1 i

changes nomala/f 0 L L L G

T T N Y A T P Y I
tives, , toon el baoan, sl

(] ok ‘ )
i 1 ' o vy
BETIVI R RO SR UV PRSP YO CTPRP
v r“‘ I [ it
(b) Semliates [ R 4h
("l) R I BT IR . [ -
(J) curybowlwe o (0
{e) Guilrce st 010«

144 ]
T V) f

Liow  liss . (S

Lhe de [ O

pro, Lo A BT N

At thie TR URTYTYY B S )

l.lﬂg- . [ ST 'n‘

' [
T AT I N A Y ST

(SCoa w0 Lo L

alidy ) 23 i

FUN ' ¢ :-.i;o
. . o
1 H [ LT

it “«,JF'
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The Fable of
"He and She

ERIC

Aruitoxt provided by Eic:

“

Stus.nts view the film, "The Fable of He and She," and
work together in same-sex groups to try, out tasks trad1t1m
ally done by the opposite sex.

ZONE: Aw/tiuw\m;n ALLLVLLY
STUDENT OUTQOMES

Students define Sca kole Stereotyping and demonstrate
ab111ty to cooperate with other group members in perform-
ing non-traditional tasks

CLASS PERIODS
Two (l;lus time (v Wik gfogy, javjoents )

TEACHING ALDS

Film, '"The Faliic .t tic anl She'  loarnlue ouipoTation ot
AmeTica, 1974, dist.1b..ted by N,.thwest n=dia

16 mm movie pr\,jector and >creen

Optional Mau's World, Womun's Place .

Elizabety, Janeway, Wi1Tiam MOTrow and compauy L.,

New York, 1971

SLUDEML MALEKL o
As necessary to d . :

JoroabdidAL

thl [

“l(; s i [P

jouinal ¢ i

[P TR RN (YU R N ]

This activ, sluden .
the id&ﬂ Ui g ...+ .1 ¢ Roles. .
be eed st Yool oau to oaltavity £ It
upoondr aesuae L 's ool i man's Place fovide:
fa.tual inforaa1s and” nsigat 1 to the soc™z_ ~vthol.
which fufluence:y way v our atilvudes abou ~ZsZorical
tradi.funal femeso unt n le .oles. The tea—=:r may wis.
to read vx  Kim th bo N fo. addit..nal dis =ssion coplc
pa.ticuiarsy if the acvi 10, 15 used at the senzor algh
level

] lllll

l(lib’ .

()/L;c: v [ | R

and ol { . i Coad .ow 5.2 L

fur,  he o N ke s Mushmel. an 1.1
worh ut e . c s doa Il win: =ac 14 1vid
to d  who anl | ST e tan?t Tu oshe 1 e



© BEFORE CLASS N “% o

Obtain.the film,™The rable of He and She' from the Caiccr
Education Office, 1209 Quail, 231-2369. Arrange for
e ‘ necessary audio-visual equipment.

v .
Preview the film before the activity, 1f possible.

TEAQHING PROCEDURE  INTRODUCTION
1. Before showing the film, introduc. the terms ''steico
typing" and ''sex rvles'. Have students tell what they
. think each term means. Record their ideas on the
chalkboard.

Have students gonci.io tuitial uerinliions of the
combined terms, "sex r..le stercoryping,' and reco. :
these idvas as well. (Accept the range of different
definitions which wiil likely be generated, and try
maintain an atmosphere of frec expression. Some mis
conceptions of these term. will probably emerge, and
should not e ridicuied or discarded).

Lagdat, o0 Ltudonte thas oo ot v pla, wan, a0
roles { tu.eav, dau hter 398, .1bting, work ., i,
and tiat these .oles are Lased on facto s swh a5 a
person's age, .ex, iater.sts, .bilities, and taleut.
Sometiue . othor pe.ople epect us to behave a certain
way just lLecaus. we arc femal. o1 male, olu ..r young
even tal: or shout. Whon we c.pet people (o play
certain r1.le or béiave a ce.tdin way basea only o.
their sox, (m.le or femuls), that is . alled "sea 10,
';tere..typi“g "

vy ot lakan B A [ - . , I
tvpi.ally pert.... oo be 0 Al 0 e dat:
families .n their 0 ¢ (par:mi{s;, sis c1(s) o1 o
themselves , other  .ivi.g with then, List ta h.
hold respun ibilic s un the . alkbuao o ace odi g o
the .ex of cach faril, moabe. Fxampl .

Rul: o sponsiblia,

MALE

B ALE
oot

Fattic

Sf{at et

Br.octoe

Self

ERIC

Aruitoxt provided by Eic:



o

DISCUSSION
4. Discuss such questions. as:

# Do females in the family perfuim siumilar activities:
% Do males in the’ family perform similar acrivities?

% Why, in'your opinion, do nale o1 female mesbeis in
your families do certain tasks?

Tradition

Physical strength
Enjoyment )
Expectation/authoriy,

what would be your reactil VI siagy Loasnd
members switch some of they Toies? what sagho .
the reaction ot others in yuuar family? ‘

-~ M].g)l[ Cfl(::»c 7_}0[); bc dDIh. O\{l;ul]l well 1 Vil
sex? Why or why not? .

~ koo 1nSTances ol tradltaiou.. ... o
thi,.k these rvle. originated or .v .ved

Bocansce of thio Liologie. . bod L toad
men and women nave playe.

S PYSTIE § N . |
I ,in a .. "tyvibe,” Lot :the S VA
Or twe aau LS and fd‘p or mo. .l . 1o
typical to.ay Within che (. bal fu 11, | th
was division <1 labor and .oi. 1e punsibtisit
bascd largely o. biological .u.silderaticus (U
women bore anua nursed the ciildren, they g nw..
maintuined "'cl.se¢ to hame' activiti.s su h as
cooking, famming  and chila care Mo, wia
physically freer o 4. the runti., and tasi
fl'(,m hoﬂle.) w}lil; l:iOlOgi. ul wons.de (iulx..
as hild case anl  hysical st cengt. uo louge
th behavior f & men and .co today wouy of
hiscorical 1o u:spOn:ibnlilAus lies hao me
traditions dee 1y Ingralued in v w clae v
and behavi. > Foint out to st Jdens thal L
tde that Y. an's [ lac 1 b the o P

ERIC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

M

5.

3

6+

vt

traditional viewpoint, but 1s not based ui. ract.
Except for a period of about 60 to 70 year. (the
period between the Civil War and World War [ when
America became highly industrialized) women have
always worked outside the home and have:been an
integral part of the larger commmity. (See Man's
World,.Woman's Plake). : T

i y )
introduce the film with a bilct Synopsis, (... Legln
ning of this activity) and show the film.

Afrter the tidm, have students point oul e tiaditlaa, .,
rold responsibllities of the rushmels a.d H.rdybars
and compare these malc/fcmale roles with those they
generated for their own families. Discuss simularici..
and differences. '

Dicrde th, Clas. i o e on JAels o Ly
boys in another.

2

Exploan t@d e ., 0 NP SR
what the Musimel  and da oy 2w Lo U, e onal
and females an o portunitly 1o u ¢ th.i. o n ko wleag.
talents, and shiils to do an ao. .1ty consler d
tiaditional for the opposite sea

Vo cadds s Ul IS P O T T [ .

vl be and wh ther 2 pics  vall U L
be o de LV the catirs ploap o soael b g v 1w
tnia. fves

Coaki [ i . . '

dish

i
xlf:‘hi\.n ) . . !

aate s L Ny . [

e
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Aruitoxt provided by Eic:

-Planuiug one week's dinners tur a family of 4
including shopping list), budget, and men..s

--Describing the step-by:step procedures toa

decorating a livingroom, including funiituic and
color selection -

lave the girls' group conside: activities like.

a

i

v bely

YT

5111

das 1 .

[N
hia

hoe o

LR}
Hav

[T

-

Cicatluy the bulldiag pluus tur a . arpentey
project including tools nee.ued, specificati....
building materials needed

-Explaining how the engine o1 u car woaib. 1.

cluding a Jiag.am

Putting Lugethcx a mode! Lo by oa an Lo han
ship and explaining the ,.roc Jur s

dhangtng the waushcot on ane wld Laae
)

Describiligy the stlop Ly ot popoocedia
ing a hous., i.cluding tool and paint ol i

oo tibing and domousCoat bug how ta oo e
form 1040A (no« the "snort £ ', £ 1 bedera,
Incowe Tax incl.ding which perso. .l business
record.. ar ‘necded a.d doi.g the cowputation

' o it wl, .

Aouna $ovby [ e loaee bmh. li. i I.
s nd . f.Lﬁlilu ne eusalty Jdo the a

YN a <. her do o oa thl[)’ ud L‘l\ls the

p oesantation o che lass N help shaul  be
from meub s _f (he vp,. 10 sen Huw ol

s el 15 (ey methe. o teane U L her o
tother or nall (eacher to the boyl) wmay e

bl

L we paup o

v Yl)

sele a yho. 1t G
slud il wo kou, delr A a o buis
PRI

tach

1 Lat



O

E

Aruitoxt provided by Eic:

RIC

10.

Atier the presentations, dis
like:

What did You lcain abugt
activity? About others

CUSS as a clas> quustions

yuaself fram aoiug the
tn your group? &

LId you tecl the acllivily was Laccesstul? Wh, .
why not?

" <~
Whiac pavbitvas A1d you have? oL gt PERITRY RV B Y
the ,.roblams?
3V R IV UYY N sl Loy . tould Lo . [T N
ac(ivi. ies u.ually co.side.ed "ap,.ro, riat ."" (or -

the opsosite sex? Why or why not?

Whiao cthics 0 L b o covad i, L Lasi . e

al t r the oppusit: s x would you lik: . tyy?
Wh. do you think could Lest h 1p ;ou wits. that
activiy?

i L ow A )
LYURRNIVR G QR | eh,ooh
| . ot .
Lot j(i». l.‘la . I e ol
YEaoome Chs aoe 0ot oo, 'y o
15 "
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Aruitoxt provided by Eic:

Students cast thé characters for a movie and analyze
stereotyped images of pegple in different roles.

ZONE: ANY/GUIDANCE ACTIVITY
STUDENT OUTCOMES e

Students explore and define sex iole stereotyping.

ClASS PERIODS
‘Iwo

STULENT mMaLERIALS
Sclaaora
Magu.lR€s I th u vaidat, ot plon. by

provided )y teauer v Loou bt Lo Ly oot deats

Chiaracte. bicet U Lo cnc/stadint Bl owa /v

'
l‘unw&,lul»\, e Co el

TG AL

ot

..



e =
e A
—

e
-
"
) Also provide élough Scissors for the »cadents.
» . ' -
TEACHING PROCEDURE INTRODUCT LuN Vi
1. Introduce the activity by asking >tudents tqQ nwm ...
. ‘.‘\ N
movies they have seen rec?fltly. (IThese may incluuae
films playing off television Or at a4 movie theates)y
USiJlg Serivaal Milterent movies o voaaayrbes ask oLy, -
)" to dcjbglll;. i o ma_lu dluld«,lug(;) taed cE'LJ. oyl
1ecOTd vu (. hallboard the toll cag o dlads o1,
a\Clull. (1 . L0 the matn | has N ¥ hlea ma g,
fcl‘u.llu) ey A G .u\ukulllu.“ Lol l"‘l"i ]
1
1y 3y . Lo o
it . )
. ) -
I
O
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%  What are the characteristics of the males? What

e are some similarities and differences/}n their
characteristics? |
* Do any of the actors have a certain '"image" or

typically portray a certain role? If so, des-
cribe what you think that ''image' is (eg., sex;

\ I symbol, comedian, strong-silent type, etc.)

P
v

-4 Which characters do you identify with most?

For what reasons?

3. Point out that the media often depicts people in
teims of “images" (eg.,- sexy, "macho," "powerful,"
'"helpless,' etc.), and that these images sometimes
give us an unrealistic or overeimplffie& picture of
what it means to be male or female, old or young,

.
""good" or '"bad'. "An oversimplified view of people
based on characteristics such as sex, age, or race/
is called ''stereotyping.'' A1l of us use eEEreotypes
te a certain degree because 1t is an easy way to cat- ;

,egorlze people-and thlngs in our complex world. But

oo stereotyping also can de rive people the right to be
“. =~ ! . / ¢
- treated as indivﬁné._ ‘ .

142 | ‘- : ' - {
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’ > ' :
o
TASK S ‘
1 .
. [
‘ a

les respon-

. Tell students to imagine they are each a »F e difector
for a new film being produced. It is eac

sibility to cast the characters for the film. The

characters they need for the movie are:

Nurse . | Business fexecutive
o Footbhll player . Kindergarten teacher -
i | Doctor ' Engineer

Homemaker ~© Model

Oon_stnu;tiog worker Flight attendant

Each .student will work 1nd.1v1dually to comp11e a "'port>.
fol1o" (envelope) of the actors (th1s term includes both
females and males) they have chosen to play each of the

10 r'aarts. Tﬁe porffolio will include magazine pictures

(one for 'eél'dl actor) and a donpieted Character Sheet

G 16 .of information about each character.

. Distribute one, Character Sheet G 16. to each student.

| Go ove~ the sheet with students to be sure they under-
_stand what they are to do. Assign a date for activity
campletion and group dischssion.-_ If you choose to do so,

allow students tJ.me in class to :-conqﬁile their portfolios.

Ry - " 143



B ~ BEFORE SECOND CLASS
) _6., A dAy or two before the secoﬁd.class, have one of two*.
e _— students collect all Chatracter Sheet G 16, and tabulate
R ‘ _. the informafion, * Additional Character Sheets G 16 are
‘ provided for,tabuihtion, (one for tabulating male
‘ student responsés, one for tabulating female stuﬁenf
\ i ré§ponse531"Rétu1n.individual.Character/gheets.é 16
to students before the second ‘class. ~

. SECOND anss
‘7. Beglp by .asking several’studgnts to share their maga-
 zine pictures and character descriptions. Héve _them

tell why they chose those partacular characters to
‘play the movie roles. Noté any 1n1t1a1 patterns in
2 : students' character ch01ces (eg., Are the main cﬂarf;l_

aciers generally attfactive? Have studénis thoéeﬁ :

males and females for traditional roles?)

8. Share with students the t;bulate& results of %heir

(\uwf Character Sheets G 16. Make comparisions between male.
studentq and female sxudents' character choices and
descriptions. Point out specific patterns o‘lztereoj
types which emerged based on such factors as
character's sex,‘age, racé,'physical appearahée, and

%) L j _ occupation. o .
DISCUSSION
. 9. Discuss-such questions as£

'3 . :
134 _ - ' 220 o




# If the ch;lratters chosen to‘play ce,rtaix; roles
seem ''typical" or ':i‘ight" for that role, why might
this be? What is it abouf tﬁe character that '
makes him/her 'ffjt'f (clothing, physical traits,
age, gender, race, etc.)? ‘ )

* ~ If you were to ran y rearrange the magazme

‘pictures you chose would the rearranged char-

~
o

* Do'you think there are a specific set of char-
acteristics. for people who are homemakers, f11ght ' “

B  '4 ,.' a't' ] dants; cm.structioh WOrkers or busmess

l'quahfléa'ﬁpns‘ #n& st;ereotyped characterlstlcs Most

roles or og:cupatlons require certain qualifications or S
persorial characteristics, which are valid measures of

probable success in a job. (eg.“,‘raflight aﬁt\dant

should enJoy workmg with people a business executive

shopld have good management skllls) However,' when

145

actexfs still "fit" the roles? *Why or whynot? /—“



people are limJ,ted to certain roles based on gender or
age they are often ‘denied the opportunlty to achJ,eve
their full pqtentlal as people. For exanple dp you

| thmk Clmt Eastwood is capable of playmg the role of .
- a kindergarten teacher'? What'might happen to his box

office "image" if he did? How would you view Raquel
Welch if she were playing the role of a carpenter?
it e . by

| Why?

“11.

!

To further demonstrate how stereotypes might limit a
person's’ role cmlgidemfims or potential, have the
class:'_cast the 10 characters for the movie with their .
own classmates. ) ‘ -
Go through the éharaeter roie list Chara.ctér Sheet -
G 16. Have students choose two or three class members
they thmk should play each role and tell why they,

< thmk so. Record the choices and reasons on the chalk-

board. Example: J

4

Character Student Why
Nurs‘e

Football
Player

Doctor
Homemaker

Construction
Worker

222



w

Character Student Why -

Business
Executive

Kindergarter
Teacher

Engineer | s
Model

Flight
-Attendant -

s >

" .12. Have the students who were chosen for each of the
roles tell whether they agree.—or di-sagfee with the
choice and the '‘why" given‘by other students for. thé

choice. ‘Discuss such questions as:

-

1

% How do you feel about being considered "right"

for the part of - ?

% ‘Would you have chosen that part for yourseif®I_
Why or why not? ’ " ¢

% Name a part not necessarily on the original list
of 10 characters you would choose for yourself.

Tell why.

-,
R
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) ST * % Do you think other people can influence your choice
of the roles you play in life? In what ways?
% What do you think are the most, important thmgs to”
| consider in ¢hoosing your life roles? (gender,

cou | - | interest, ability, qualificationfawhat others ex-

pect, etc.) Tell why you feel as S

SIMMARY . | . .
In sumarizing the. activity, have students make a ‘
B ' ' Joumal erftry A bfglnnmg statement for the entry
might be, 'No matter what roles I play, the special
qualities that make me an individual are . . . . .

o
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# . Character Sheet G 16

.w - G116 .‘."I_‘ypé-casting‘ | o

‘ﬁur : . Cast of Characters
NAME \ 7 . ' I am:: £ e male
3 (Circle One)
. Directions:

‘1. Chopse+and cut out magazine pictures to show the peoplé ‘you
WO cast in edch role (character/role colum). These can be

‘ any le, not necessarily movie stars.
;o 2. C£1e e the information about each character in the spaces
provided below. Use your own imagination about the person's
age. ’ . :
3. Save the magazine pictufes and this sheet in the envelépe pro-
« vided. You will need these materials for class discussion.
Character/Ro:_ie Female/Male | - Age Race | ' Brief Physical Description
.Nurse A
: ) \ RS
Football . o , -
- Player . e
Doctor_' ' “-' ) R e . . ' -
.‘ - id . M e :é . - - )
Homemaker -
Construction | .7 ‘ : . 4
Worker ; ’ ‘ :, -
Business ) N ‘ {
Executive
Kindergarten
Teacher ‘ ,
Engineer ' ' ~ 4,
Model | ~ | . - !
2
- Flight . i
: . !
149




Mini Unit' EXPLORING MALE AND FEMALE CAREER ROLES

Student s Name

] .\‘9

~ Mini Unit Objective:

§

« Mini Unit Evaluation: .

LY '

J

Teacher Cdpy |

4 J

i
(-' |
.

Starting Date:

 Target Compgetion‘Date{'

Actyal Completion Date:

¢

This mini un1t will help you explore your own attitudes about male and
female Toles, gain an understanding of ‘the factors influencing changes
in these roles, and becdme aware of nom trad1t10na1 career optlons.

' 9 .' '

; A

Jefferson County Publie Sehools, 1976

%27



o ./:Jéfferson County Publie Schoqlé, 1978
\ A , . ‘ .,‘v‘ “

‘?T'l. Feellngs About Male and Female Roles %

Why DoThis Activity? ..~ | valaton Wil Be Boged Upon

| Your personal feel1ngs about male and fenale roles 1n qur: Completeness of requirements
_'society will determine the expectat1ons you have for your, Ability to follow directions

~own Jife. By evaluating whether-or not your attijudes are | Neatness of finished products
© fair to both sexes, you will gain an understanding which | Correct English and Spelling

-~ may greatly expand your future .options. o ‘Accuracy of answers and conclusions
o e Col - | Originality of thought -~

S Feeling;’Abpuf,MaIe and Fenale Roles -- Evaluation

A
-3

188

[]i\j:

Aruitoxt provided by Eic:
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o ¢!.f'Jefferaan County Public Schools, 1976

1. Fee11ngs About Male and Female Roles

WhatIDo

b

Product and Evaluation

Sex role stereotyplng can touch:

everyone from 1nfancy to old age,

For this reason, it is important

to be aware of your own attitudes
- as well as the attitudes of others
* regatding male and female roles.

N

A, Visit the Career Resource Area .-

in your school and find the
pamphlet "Male/Female Roles."
Remember, a role is the part

~a person plays in life, Read
the directions in ‘the pamphlet
énd fill in the blanks. Decide
‘whether your v1ewp01nt regarding

- male and female roles is mn;g or
less trad1t10na1 .

[

B.-Think of the characteristics of
- of ‘an "ideal" boy and girl your
.oWn age, List ten traits for
., each Under the headings. "Ideal
*'Boy".and "Ideal Girl." Include

both physical descriptions and
qualities of personality. Com-
pare the two lists and write
any characteristics that appeat
in both groups-at the bottom
~of ‘the page under the heading
"IJZal Person.” |
. |
. hta "T"'in front of each
© -trait that shows a traditional
way of thinking about males and

A[:R\!: felales.

wll Toxt Provided by ERIC

T WatlUse

. ’

[ Resouce Area)

Pamphlet "Male/Fenale
Roles" (Found in Career

Notebook psper - '

Coméleted questionnaire in pamphlet

Teacher Evaluation

List of characteristics of "Ideal
Boy" and’"Ideal Girl."

7 _}éacher Bvaluation

\
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\ lJefferson County Publig\fchoola, 1978

1., Fééliggg About Male and Female Roles S ]
‘What Do What [Use Product and Evaluatuon
C. Write é jourﬂéi entry on the Your ECC Journal Journal entry |
following: .
List the special qualities “that \

make you an indivifual. Which
qualities match more closely

with "Ideal Boy," "Ideal Girl,"
‘or "Ideal Person" character1st1cs7
Which characteristics would you
- like to change anq,why?.

D. Every family must decide how to @ ACtiame 1
divide household tasks. Using
Attachment 1, fill in the blanks
assigning each job to someone.

Teachst by

E. Using your completcd worksheet Attachment I (Al Gompleted worksieet a1«
(Attachment 1) - Mnsider these filled in) added
additional facts about Ted and
Sue Browning. Sue is mechani-
cally inclined and good at most
repair jobs. Ted's hobby is,
cookingt

leacher Evaluation

Knowing this, wwuld you change

any answers ou the worksheet?

If so, use a different colored

pencil or pen and make the chawy..

[Kc

Aruitoxt provided by Eic:




i, Feelﬁhgs About Male and Female Roles :

f

Jaffereon County Publie Schools, 1978

\

What Do

WhatlUse

B Product and Evaluatlon

“F. Write a Journal entry on the
following:

Which is more important in
deternining wat work a person .
should do--

--his or her sex?
or .
--his or her individual interests
and abilities?

You are now aware of sex-role
stereotyping, even if the term
may be new to you, Sex-role
stereotyping means a fixed way -
of expecting a person to behave
just because that person is
male or female.

23
EKC

Aruitoxt provided by Eic:

* Your ECC Journal

Journal entry

Teacher Evaluation
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2. Changipg Roles In-a Changing Societf o

Jefferson Cgunty Public SchooZa,‘ZS?&

Why DoThis Actvity?

Evaluation Will Be Based Upon .

Male and female roles in our society are presently under-

. going great change. An awareness of the social, economic, .
-and legal factors contributing to these changes will enable

you to make more enlightened ch01ces regard1ng your own

~future.

Completeness of requirements

Ability to follow directions .

Accuracy of answers, reports, and conclusions
Neatness of f1nlshed products

Correct English, spelling, and form
Originality of théught

[ = T

2. Changing Roles In A Changing Sociegy .-

Evaluation

2

| []i\j:

Aruitoxt provided by Eic:

Wk



, “tji",-f.‘ | | . , L
T O Jofferaon County Public Sohoolb, 1678
Y : ) . “ . . ’

. _{hanging Roles in a Changing Society :

'

CWhtlDo . J.Whatles\e e ",Productand'Eva‘Iuation\

: — -7 —
READ THE FOLLOWING INFORMATION:.l

o o ]
You nay have heard the old expression
"A wonan's place is in the home,"
Many women, however, have always held . | |
Jobs outside the: home, The:number, of | K
~ women in the wotk force is still grow: ‘ . Wl
ing. Between 1950 and 1974 ‘the num- R "
ber of women workers doubled, and ' o
. today women account for more tham two- B - ./
fifths of all workers. In fact, the
average women can expect to work out-
side the home fqr 20-25 years of her
life, 2 ¥
S \
Although most women who work outside . 2
- Of the home do so prinarily because | ‘ ~
they need the income, their earnings ° . ‘
8s compared to men's have decreased
- slightly over the.last tenyears, = o .
Today most women still are found in |
lower paying, lower status jobs,
. Several reasons for this are listed
“below: | '

1. Nomen often have less education
than men, - - |

2. Women with families often work
- outside the home only part time,

-3, Women start and stop work to have
babies and raise families and so
do not advince as quickly as men
in senority or by promotion,

4, Nomen are still discriminated wd
ageinst in salary and promotion
z:glgj};(in,nanx occupations.

' : A
Text Providod by ER




I 'ChanéinglRoles in'a Changing Soéiety[

\\.'

Jefferﬁon County Publie Schooi;,‘l9?8 1

Whatido

What | Use

Product and Evaliaton

A

Complete Attachment 2 to help you
determine why so many women are

now, enployed, ,ﬁ«h |

!
oy

As more and more women enter the
work force, attjtudes about their -
rights and responsibilities in the|

‘home and on the job continue to.

b

change. Pretend that you work
for & newspaper writing an advice
column similar to "Dear:Abby" or
"Dear Amn Landers." Using
Attachment 3, write an answer to
the letter.

. The social and economic factors

that have influenced the thange

in female roles have also had an
impact on male roles. More than
half of all. the women who work
outside the home, are married.

As more and more women work out-
side the home, some men have taken
over the tasks of housekeeping and
child care. These men are some-
times referred to as housekusbands

. Using Attachment-4 give some-

thought to this nmew role -and com-
plete the questionnaire, .

Notice that TV commeicials adver-
tising productsfised in housework.
are almost alwgys directed toward
women, Choose one of these com-

mercials and rewrite it, slanting
it toward househusbands.

20

Attachment 2

Attachment 3

Attachment 4

1V
Notebuuk puj e
o

Cohpleted Attachnent 7 .

.| T Teacher Evaluation

o ‘o

ugittén to letter to
"Poat Gabky"‘

Teachef Evaluation

Completed Actachment 4

'

S ]

Teacher Evaluation

Newidbton 1V cvwmn . 1o

lO..Cll(.n li«ulh-\“ .

|
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2. Changing Roles in a Changing Society

QA
[}

Jeﬁferson County Publie Schools,. 197§

What Do

WhatlUse

Product and Evaluation

We are proud of stating that in the
United States all men are created
equal. Unfortunately, women have not

- alvavs shared this equality in legal

, During recent years, however,
L:gislatures have begun to view the
role and status of women differently,
They. have passed laws which prohibit

o
zzzzz

sex-discrimination in various areas.

» Review the laws on Attachment 5. Yoy |

- may think that these laws are of value,

only to women. Remember that they
were passed to end any sex discrimina-
tion in the areas mentioned. There-
fore, at times men also will benefit
from these laws,

Arrange with your teacher to have the
laws-on Attachment § discussed in a
class setting. You may invite lawyers
from the community to talk with the
class about. court.cases involving sex-

discrinination, or have different sty-

dents interview lawyers (in person or
by telephone) and report back to the
class.

Using Attachment o read cach person's
problem and decide whici law would
help him or her.

L

o

Attachment §

ACluchiment

Attachment o

\

Gompleled wurksli,

feache, Evaluation
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| fSWQ.Non-TfaditionalCaregr‘Options\For Males aid Females,

Jefferson County Publie Schoale;‘l978 ”

Why DoThis Actity?

Your choice of a future career may be limited if you consider
only occupations traditionally held by your own sex. By ex-
~ ploring a non-traditional job, you will have an opportunity
~ to re-evaluate previously held attitudes and in doing so,

may broaden your career options, '

¥
ull
{

ERIC

Full Tt Provided by ERIC.

- L L L LT T T i

TEvalation Wil Be Based Upon
setiesedlpon

Completeness of requirements
Ability to follow directions
Neatness of finished products
Gorrect English and spelling

| Responsibility while visiting a site

o




3 Non?Tradftional Career Opti

’

.

ons for Males and Females .

B

. Jefferson County Publie Sehools, 1979

o WhDo

ERIC ™

WhatlUse .

The nunber of women in the work force

- by women, One-third of all women
-"other hand, are conceptrated in craft
T operative jobs, Only one percent

. al-and technical workers and sales
orkers are the percentdges of men

- only wne sex? Make a list of these
“these jobs that you feel

-Question with your teacher:

-

\ ' v

Read fhe,following Infornation:

g

continues to grow, The jobs they
hold, however, continue for the most
part to'be the oneséheld traditionally

workers are employed in clerical jobs)
while less than sevén percent of men
hold clerical jobs, Men, on the

of women workers hold such jobss-
Only“in the occupations of professiond

and women workers nearly the same,
Thus, people still think of certain
occupations as traditiqually male or
fenale, - '

Visit the Career Resource Area in
your school and look at occupational.
briefs, pamphlets, and books aboyt g
various careers, Are-there any
materials that seem to be written for

jobs under the headings "Traditiona]
Mdle Jobs" and "Traditional Female
Jobs." . Now put a check beside all of

could really
be handled by either sex, '

Be prepared to discuss the folloing | °

Written to imply that a certain
o 10b is open tp only one sex?

Full Tt Provided by ERIC.

Why has some career material been |

2
'

v

Notebook paper

0ccupatioﬁéi~briefs;
books, and pamphlets
about careers

Product and Evaluation

I. Lists of "Traditional Male Jobs"
. and "Traditionql"Female, Jobs" and -

discussion of question®

- 4

4
L]

| " Teacher Evaluation

C 1



€. Apersaii's choice of career may

"3, Non-Traditions] Careor Options for Males and Fensles

. .Jgffr}sén Gougty Publio Schools, 1878

o
\

: Do

. considered traditional for males and
“females. Now list three-jobs-consid-|

- Where people are presently employed

~ fields. Use the questions on

«, Attachment 8 when making your evalua-.

~ WhatlDo

‘What | Use

- typed. statements, Using Attachment
complete the worksheets,

You have had the opportunity toé}e-

. Consult with your tescher in the fin-
81 selection of the non-traditional

.

- arrangements €or this job exploration,

_ your ‘non-traditional job exploration,

‘sonetines be influenced in a subtle
way by reading or hearing sex stereo-

%- think about such langusge as you
cone aware of occupations which are

ered non-traditional for your sex
which you would like to learn more .

-about. ' Beside each job write reasons|

‘telling why you.dre interested in
this occupation. .

job. you wish to explore. Follow the
(established procedure in making

Do not limit your exploration to a -
telephone 1nterview, Visit one or

more Work sites in the community

in non-traditional jobs or career .

Attachment 8 as a guide for obtaining
meaningful information.about a non-
traditional career option.

Y N ,
Use Attachment 9 in ‘the evaluation of
Review the infornation gained by using

tion,

. Attachmeht 7

Notebook paper

. LA
I

] o

Attachuent §

4

Attachnent 8 (already
completed) . 4,

iy

\ A;tacﬁﬁeht 9

Aruitoxt provided by Eic:

CERIC 943

% l’,_ g

[ Productand Evlion .

‘Cohpleted'workéhéets‘

~ Teacher Evaluation

List of three‘non-traditional jobs
and reasons why they might ‘interest
you -

. l\ <y '
| Teacher Evaluation

.
[

Evaluation of job exploration

Teacher Evaluation

. I



Attachment 1 PR ' ’ \O o
S E’szaring Male and FemaZc Career Rales S &

-

.
.

Ld
v

FAMILY JOBS

Ted and Sue ‘Brownmg are a. young marned couple. Recently' 'they‘moved
mto thelr first home. _ : '

" Below is a list of household jobs. ‘Decide wh1ch tasks Ted would be
e better able to do and.write his name béside these jobs. . Do the same
‘ . for Sue. If you feel either one could do the Job equally well, .
wnte "both" be51de this JOb '

Eamn money to support the family

: Wash the clothes

Take ye_trash _ | .
,Pay the bills and balance the checkbook A
Cook the meals | | |

Fix a leaky faucet
Shovel the snow <t : , -

J—%

‘Wash the car ___ | PR

Mow the lawn

Clean up after meals . ..

Paint the livingroom .

" Change the oil in the car
) . B ,
Clean the house -~ . e . N

Return books to the 1ibrgry

Take the car ';o be inspected




N

l : Ezplbring_ﬂule-and-Eémale Career}kalqe .

. her job.  She spent many years in school worki

. o ‘.v . \ .‘. “ . ‘. . . .:.~. .. ..- :" ’
Attachment 2 SRS o S

'\. ;.4

YR B o

. " . ’ X . ‘«
' o - CASE HISTORIES ) . . .

) 2N

N

_Read -each case history below. Underline .all statements ex- -

plaining .why these women work outside the home. '

) : ' . i ) :}w o « v .
Ann 0. had never seriously.considered going to work before.
She was happily’ married and had two small children. Then her .

'.hﬁsband lost his job,-and the family heeded money.  Ann found
a jJob in a bank.. Her salary helped the family meet.expenses
until her husband found another job. : '

Mary B. had been a homemaker a1l of her 1ife. She considered
it important to be at home while her .four children werée growing
up. When her youngest..child left for college, however; Mary.
began to feel bored and restless. -She always ‘enjoyed skiing
and decided to capitalize on this interest. She opened a

small shop which rents and sells ski equipment.’ Once again
Mary finds she enjoys 1life. She now realizes that to be happy,

‘#he needs some sort of challenge. .. ..

Shelly B. is a personnel manager for a large company. She
and her husband do not plan to have childrén-as - they are. more
careéer oriented than family oriented. Shelly's job is very
important to her and she would accept a promotion even if it
meant moving across the country and living apart from her
husband. ’

Melanie H. has one eight year old child. Six years ago her
husband was killed in an automobile accident. He did not leave
much insurance and Melanie had to find a job to support her
daughter and herself. She discovered that jobs in the skilled
trades often pay well, and After a period of training she got

a job as an électrician. ' o :

v

Sherri T. has three school age children. For several years her
marriage ‘had been unhappy, and {one day her husband announced

at he wanted a divorce. Sherri soon discovered that she and
her children could not 1ive on.the child support paid by her
former husband, so she accepted a secretarial position.

Sue ‘C. i§ a 'lawyer who supports herself. Although she dates.
several young men, she does not wish to marry any of them
until she has had more time to be on her own. Even if she
should someday marry, it iIs doubtful that she ﬁ?uld give up
g to earn her.

degree, and she now enjoys the work she is doing. ,

Jan R. has two junior high 2ge children. Her husband makes an
adequate income, but théy have not been able to save~much money *
for the children's college educations. Jan returned to the ::
‘teaching job she had left years before and is now putting aside

her earnings to be used later when the children go to college.

251
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Icploring Halc and Pcmalc Car“,r Rozu AT e e

veral years I-havd..beép workmg as a bank teller. Recently

4 %0 join mahdgement training program at the bank. The
_,uld meaa more money and a chance ‘for a,inuch more challenging
'however. The p051t10n wotild demand more

' unﬁblé to be at home as often. I have. two

'n’ld .care and housekeeping? Or .
ty" < -- "Undecided
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Attachnent 4 ' '
E:ploring Male and Female Career Roles

-6

4'.“”4'- . "'/.

Rl s
HOUSEHUSBANDS

- List five Teasons why a man mlght choose ‘to become a
househusband. , v

. STUDENTS-MIGHT LIST ANY OF THE FOLLOWING REASONS :

A
He iB' the marridge partner who przfers to do household chores.
- His wife can earn more money than he can. .
- He has a job (8uch as writing or painting) that can be done
“at home. , . e _ .
Be cannot find a. Job'und his wzfe ean. . .
He igé divorced ‘and has custody of the children. Perhaps hig
former wife makes child support payments.
Be and hie wife both work part time and share housework and

hild eare..
35‘ i8 attendzng school. whzle his wife is workzng
He is financially able and wishes to stay at home in ordér to
become ketter acquainted with hie children.

-

Think of the problems- a man might face in the nondtradltlonal .
role of househusband. Would these problems more likely involve,
the actual work he is doing ‘or his feellngs abOUt the work?
'G1ve reasons for your answer.




Attachment 5 .-~ - i
- . Ezploring Male and Female Career Roles ;o o
.5 . . . . \.' . ) . . '- - . ‘ .
-‘ . " ! ‘ . ‘ <. 4 ""’ | * .

. . t . ! .

- LAWS PROHIBITING SEX DISCR}MINATION
Equal Pay Act of 1963 ~ L - ‘
As Amended by the Edutation AmendmenaS‘of_1972
What is says: There will be:no discrimination against )

‘ employees on the basid of sex, in the pay-
e "ment of wages.and fringe benefits:. — '
._4:'U - . o ~ . :;

et . » ) . K
LY . -
-

What is means :Examples of discrimination forbidden by this
act include; : .

o ' . - establishment of different pay scales for
- ' ) females and males who pérform substantially
8 similar work; S

establishment of higher commissions” for male
v~ ‘sales clerks who sell.men's clothing than for-
female sales clerks who sell women's clothing.
- . )
: » | . | o ‘
. Civil ‘Rights Act of 1964 | :
As Amended by the Equal Employment Opportunity Act.of 1972

[ 4 , 4

What is says: There:will be no discriminationsinfemployment
‘ - on the basis of race, color, religion, sex,
-+ Or national origin. .

What is means:Examples of.seiidiscrimination forbidden by

this act include: ‘ . o .
> : )
. sex-segregated*classified. glivertising ("help -
I wanted-male" and "help ted-female'"); -

- A ! . s - .
different retirement_ages for men and woien;

A S ' separate pr?motfon ladders for women and men;
. refusal to tréat pregnancy as a, temporary . ~~
N disability. ° .
\§\k . C T
‘ AL
. . ."
Lo
2‘;4 :
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R S

What is says:

(COntinued)

C e

- 4-/.‘ 7 . / 4;‘..4.' -I : . o
‘Title IX of the Bducation<AmendmentS‘O£ 1972j

v

There will be no- d1scr1m1nat1on in eduaational
institutions against students ‘and employees
Monfthe basis of sex. : ,

What is means: Examples of d15cr1m1nat1on forb1dden by these'

amendments include:

refusal to h1re or promote qualified women
as pr1nc1pals 1n the school system;

refusal of a. college to provide hous1ng of
comparable quality and cpst to students of
both sexes; )
refusal to provile equal opportun1ty to both
sexes to receive fellowsh1ps and scholarsh1ps,

ma1nta1n1ng sex-segregated classes in busiress,
vocational, technical, home econom1cs, mus1c,
and adult educat1on courses.

&

S

.
- i . { > -
. h .

\J'f'\
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' PEOPLE WITH PROBLEMS =

N \J

Ken was a nurses' aide in a)hospital. He enjoyedghis work
but claimed that . he was discriminated against because he was
paid less than an orderly in the same hospital, An investi- ,
gation proved that the duties of a nurses' aide were in

reality equal to those of an orderly. '
Which law would help Ken? _Equal Pay -det S .

13

.C . S ..

/. . L o ' ' . B a .
"Jim was on the high school wrestling team. During the fall
of his senior year he decided to get his body in condition -
for the upcoming wrestling season by enrolling in a ballet’
class, which was offered through the ,adult education program.
He was the only male who showed.up for the ¢lass and he was
denied enrollment. It was explained that the class was open
only to females. . ' . ¢ . ' ‘
Which law would help Jim? Title IX of 'the Education' Amendments
of 1972 - . ' . o . :

S

1 1 . .
Jean worked on the assembly line in a Iarge factory. She
needed the salary she arned and was therefore dismayed fto .
learn that she must retire on her next birthday at the age
of sixty-two. She was even more angry when she discovered
that male employees could work until they were sixty-five. .
Which’ law* would help Jean?Civil Rights' dct of 1964 as amended
by the Equal Employment Opportunity Act of 1972 o

Mary had applied to be an asgistant principal in one of the
city high schools.  Her education and experience made- her feel
well qualified for the job. A man who was a football coach,
however, was given the position. When Mary complained .because
‘he appeared to be less qualified than she, she was told that

a man was needed in this job because of the discipline problems
~an assisStant principal must handle. ‘ *—"

Which law would help Mary? Title.IX of the Education Amendments

of 1972 :

Robert. a hair stylist in a beauty salon. When the original
owner of the shop sold the busingss, the new owner fired »
Robert because she preferred to have only women working in

her shop. Robert had had eight years of experience,as a hair
stylist and his previous work had brought in more than enough
fees to cover his salary. He decided to complain.

Which law would help Robert? (Civil Rights Act of 1964 as amended
by the Fqual Employment Opportunity Act of 1972




. Attachment 6 (continued). . - ¥ L ’
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"7 BZEploring“Malé and Female Career Roles - ‘ 8
.Sue had worked as & bank teller for several years. . One day -
she.discovered -that a male teller who had started work only - e

recently was being paid a larger salary than s$he. ' Wheén she - -
"complained, she was: told. that he was working only temporarily
3s a bank teller. Soon, she was told, he would begin their .
managemerit training program and for this reason was entitled

to the higher salary. . L _— S

- Which. 1aw would help Sue? . Equal Pay Act of 1963

' Linda was_sixteen years 01d and was-looking for her first
T .7 77 job. In the want ad section of the newspaper she saw the name
of a restaurant near her home. ThHe ad read ""Wanted- -busboys.

- . parttime."” When“Linda inquired about the job, the owner of
the restaurant told her -that he  had a policy of hiring only
boys for the work. R S '
Which law would help Linda? (ini7 rights Act of 1964 ag amended
by the Equal Employméent Opporguni%y Act of 1972 T
- _;. ) | | | . N
o IR i :
¥ ) ™~
’ w#--'r.; ' .
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'Attachment 7 ' S | CoT o : B

‘Bzploring Male and Female Career Roles

THE LANGUAGE OF SEX STEREOTYPING

Part I . | - L
Underline thé parts’ of each sentence below that: lead you to
think the job mentioned is held by one sex only.

1.

2.

A forest -ranger should be in good phy51aa1 cond1t10n because
he must ‘spend long hours in rugged country.

Many Kindergarten children regard the1r teacher as a_mother
substitute.

thank her for h

ﬁentists are highly professional men. ' Aﬁ ‘
g extensively

A college professor has spent many years study
his area of interest. '

. | r 4
In addition to being courteous -and helpful, an airline flight
attendant must also keegrher appearance attractive Cy, .

During his apprentdceshlp, the man who . intends to become an
e1ectr1c1an must Spend several nights each week in school.

1p

If you need to yhe 11brar1an a question, be certain to

Although she isn't a doctor, a nurse is!an important member

ot the health care team.'

4

v
e

e
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»

. Attachment'7 (Clntimuéay i - s

Part II. e

. 1 ' .". ’

AR

o

Some job titles uééd-tﬁkde%cribeiworkefs'

typing.
~job. could

C hange each title below to:one
be held by & person of ‘ejther s

has been done for ‘you. . . \

1..

"~ housewife -: homemaker, housespouse - _

. . '.‘.- . . F e
fireman -- firefighter * .
- ' . €& & '

mailman -- mail darriery letter CaAr Tl ee—

'busbqy -- bus peraon;=bﬁ8*heip_-'

- stewardess -- flight attenddnt

Y N 1] N
policeman '-- police officer

\

waitress --

L. o
waiter, food server

1

" telephone lineman ~~__'tel‘e'pho"n‘e, linespemm=——==—=—
_ salesman -- salesclerk, salesperson” -

seamstress -- garment ‘maker

draftsman -- draftepergon
v ’

%

girl Friday -- person Fﬁ?ddy, aeéreta;--'

AR
‘ - -
-
-
» \ .
v \
.
. .
e O o ’ -
. -
I
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1
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""7Attac}ment 8 S e .
E'zploring Male and Pcmale Cai'eez- Roles . .

BXPLQING A NON-TRADITIONAL CAREER

What is a Non-Traditional Occupation or Career?

n I

. ' le

E el &5 N SR 1
ar, ome 1 ot ot

At coe Ll it .ght hane 5.1

or a male kinde.garten teac.:y.

carveer opportunities are availa

most peopleé realize that a pers ,

important than his or her sex, ! T
le,.you have an opportunity-ii . . ¢ T

ou me\{er hg\;p con51dered bef ‘

4

. When Can You Explore a Non-Tradition 1 0\_D1 i

""‘{'ou mg{choose to explore a non- tradxtlonal cexiir d i n.;i‘,uur Jrine 1

Cluster Exploratlons during your Secondary’ Clu.,ter hq ltuauons, o1
daring both.

When you explore a.non- tradltlonal career, you willgplan and complet:.
your siteé visit in much the same way you would any other exploratmn.,,
The-major difference is that you have an opgortunn:y to ask some
special questions of the worker 1n a non- tradlt‘lonal job.

You can get ideas about differeat nou Lx‘adlt.lonal oueupallons (o caplole
from your tcacher. / -

Here ailc sone qucSLl.ma ya AhA)’ e il xoll Jutoea Ve -“:ul‘.-.'n | DYRTOTR
traditional jubs: : ’
. : ‘
1 N'l.;l 15 thie wvadlu Lowales ...d ) STV G Wb Uy.l‘.“i”‘. I N
occy.ation .t you. piace 0. employment.

NWhuat bpe\.iul klmll o _,ld y\:ll hdvc g "lt o [ W
you Lave to iahc legai action to's. cu.e th: e Lloy. emt

4.

bdd oo Lhaos Lmhlly BTUTIER | N PRTVRR Vi Cans Lo, bt
can er?

‘ Whado o ) . i . ‘.
abou. Y.« 5 ol
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Att‘aclment 8. (contlnued) R Gy
Lo Szploring Male and Psmalh Carur Rolca :
I /v g [ , . L : S . .
A) * ’. - - ’ .
‘ 6. ‘Have you found any phy51cal demands that you could not meet
~ r--r---v—--v‘at-v»fzfst. e i v _
-»Are?,yom VOpportlm1t1es for advancernent he same as for
; Vmembers. of ._the orbposlte sex? .
8. .‘Would vou adnse someone else of your sex to’ enter this
AR ..;".occupatlon” o 3 |
." 1 ’., . !
T"J i Pl A~ *
- ¢
- ‘ t
‘o 1 ’, _
. - | I 4 )
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Lk ‘Attachment 9 .
oo Bxploring Male and Female Career Roles

- " o B %

'

~ EVALUATION OF .NON-TRADITIONAL:JOB EXPLORATION

i
43

R
g -

Part I o | ' , _ . S

" The non- trad1t1onal JOb I explored was .

I would/would ‘not be 1nterested in working in this occupation.
{0 .y e 1 b

list vle ewstan for y dlaw,
1. -
[ [}
© 2.
3.
4.
5.
"
Part 11
Completec a CareeTr Eapl.rau ide Your your o L 1
site visit. If you are no ig the Eaplor. ¢ .oa u e
this sheet to write a desc. mn of your site visi r
did the exploration take p. Who was your .ommu. t
What did you learn about th 7, etc.)

8
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L L - Jafﬂiaaqu‘Canlty Public Sohools, 1979 . |
i e | Teacher capy | LIFE SKILLS AREA_Personal/Social Development - '

B . , e
COMMINITY INSTRUGTOR™-- . _ PROJECT TITLE_ " Mho Are We? _ .
 LEARNING MANACER - S STARTING DATE |

TARGET DATE O e CONPLETION DATE___,__ 3

" RATIONALE; This project will*acquaint you with past and present view points regarding roles of men
and women in our society, With this backgrouid information, you will record your nersanal
attitudes about ‘career and life roles of males and females and speculate on the ¢
temporary attitudes may have on your future, - '

ACTIVITIES RESOURCES ( PRUUUCTS/CRP

» You Stand!?

w]p you dls . . e ) L Mako/Lowale Kotos Hovo Chuaaatg Wodl wanon

id ou the carcer nd lite (found in the Car.er Area) ques lonnair;
s of males and temales ... Female Roles

e th, blue questionnair. |
;/temale Roles. The quest.,

‘¢ can be found 1 the Career
Mice Area. It begins

slety is changlog. It 1. TN OY
stioning once comnonly ac pt

Cbellefs

cadbions oo e g,
st atuinoad o o ovalu sy
Mders should b §ell written
and complete,  Be prepared tu
1y uss your woswers with o,
bentndn, nanago!
i

PLob ool ety |
lew Ul s ol oile as Uil
Aluvt) ditier fro. Junes, Nri o ot ‘ { bor
toshoro ,aper expl dutag his/hor | Quests. 0 o T
frewpulats. onclade the paper
dth o stat, .ont of why you sty
Jefe.d youl vwn feopol.t Low
agic:: e CLth the other ATER
chup“int, gl o See 1t 110w
mife Ladi ne vaicopulat

ERIC |




WHO ARE WE?

v

Jefferaon County Public Schools, 1978

ACTIVITIES

\BESOURCES

PRODUCTS/CRITERTA

I1. Definitions

Using any available re-
sources (print or broad-
(es¥media, personal; -
'Your own or other's exper
lenees), describe a cur-
rent or historical event
to define and show an
'Xample of the 6 words or
thrases listed below.
xedit cach source with
ippropriate bibliographi-
3l ipformacion or in- -
;lﬁderan actual example
f newspaper arcicles,
iagazine picures, etc,

sen biras (ur 9w
dlSinwiHﬂliO“]
sok fair (or sex
equity) c
aasculinit,
femininity
stereotypi,
affirmative

- Newspaper Articles

Movies
T.V. § %gs
Perso‘al Experiences

)
Experiences of others

‘Bouks abuul,

History

Herstor,

Feminism
«Male Rol.

ComBunlly gluu, .

§

Six well written definitions
and examples, each illustrat-
ing one word or phrase listed
under A.

H

L.M. Certification
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WHO ARE WE? - . | , -.Jefferson County Public Sbﬁoolq, 1pr8

\ . ' [}

) ' Kl v

-~ ACTIVITIES | RESOURCES 1 "« "PRODUCTS/CRITERIA s

. : A \ 'l&
IIT. Sex biased/sex fﬁlF Words, Attachnent 1
phrases, and practices | " | |
' | Resources in the Career Re- List of acceptable sex fair

',A° Complete Attachment 1 . source Area | B WQrdé. .

using your own knowledge

and suitable ;efergﬂc?%f Respurces in the school or

public library
y i
It FOLLOWING INFORMATION. | Kesources trow yous LM ‘
{ bM et i
"Dosd e Langoagy wo
speak affict our-p.r
ceptin of the world 4
arognd ws? Yos, it :
does suys Ediard vap,
famous 1i.guist: it ..
fects wur thinki., a.d
our Iives at the sublo,
sclous le el of wur awa
ness. fle st.te. hi.
hyputh.si. as forlow. .

i boags do
lve 1. the obje L1y
will alone nor alu,
b the world of ucial
aCcdvivy as opdinarily
understond, but Yare ve
much at the mer.y o1t
partivialdl angua,e
which has vecome th.
mnediu. of expres . ion
tor thoiv society ¢
(beon "o ay's Chany
Ruley An Bpp sl t
Now §. 1y Teachin,
feviluped ty Educati
Challenge | v , Ny
fugtun, D¢ poaisal
by National Eiucation
As ociation 1974)
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WHO ARE WE?

Jefferson Cowfty Publie Schools, 1978

ACTIVITIES

.,

.
[

RESOURCES

PROBUCTS/CRITERIA

B.Reviewrcareer related materials of
your choice (pamphlets, books,
films, filmstrips, etc.) looking
for examples of sex,bias. Use

122 Ear e
yooodle rariay
Lo inesj lst:
yit ablisasr 0

bl o Sex bias
. gy ur feelings a0
1o chelt occurénce 1n ty

tar . Clear your leteer wis
fo4: :arning manager anl ma |

L P P i |
ko soar 1 arning mapagel u oL,
stant: 1llustrating sex tia. o
steroolyping.  Et'may relate o
teachiag, counseling, hiriug
coaching. or other siuilar Pia
Lices. Be prepared to explain ..
jou handled the sjtuation amd Low
you felt about it at \tpe" (ime

y \
|

. \
Attachment 2

- Career-related materials
1

[

Business letter to publisher

pointing out specific sex

bias{es) and ‘expressing

ferlinos and Qpinjnnc ‘ahant
ccurences.

(,Ulti“\u

. alba
. leU[H:ln
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NHO ARE WE? °

.

Jefferson County Publie Sehools,

1978

~ " ACTIVITIES

RESOURCES °

+ PRODUCTS/ERITERTA

&Vf Career Coals and Role Models

¥

Yo ' Py
1] bl \ .
mp ol ild
e o )y ILer)
TR T * jould
tv 1 e ol r
boogho Deow wemt g j oAk
Lo late Lualy ¢ more d

Lt orelative; Someors frow te
ooy or ent®otalnme i wor(ds;
30 1:on. from history, lxteraturn
4rts; 4 neighbor

wsl., o th,
P4 Ludgler; soneaue in @ pos
lll). of leal, lshlp; BV LTy

izl oo a casual 3, judintdne,
who s 4 tlbmcpt of
ol (0w lher 'y Inaging

" )Un”bO“
[lih

ol o
wers oL e
I Vo sbul 1 ke (1 /
It thei: beha.ior,
aucbessﬁﬁ; skxll@ talents,

knowledge, 1nte1115enae? [a l,
theli carecr or life style; i
thein self contideice, dedica
tion, wompusure; or their mean,
of ck wessing thomsolves? sl
social, . on

theiv political,
Omig itatus?

O ¥ o Lo,
Iowol,
wog ou cle ity

whow, Ung

o Ay

vl

r AJ 1 |t . ‘\1

manuelluns

foor i )\l.‘

L]

\

‘Your own knowledge

vy i
N

of things yu.
t one or more'

whom you iden

L.M,chrllflculi.,

¥




. B:" On another sheet of paper

'draw two tolumns. Entitle the
sheet "Career Cbals and Role ¢

Models." 1In one column, Writey|
song goals related.to the life | on your thoughts,, feelings,
and career roles you are pre- _ - actions, . " .
sently considering for yourself|' 3. | : R
In 2 second column, indicate hoi R

- your role model (fromAand B | - o :
?bove) might have influenced .| w

. {or still could influence) your ~ X » \
thoughts, feelings, actions, | LM, Cert1f1catign

- about your life and career goaly - ' ' | K
h" Lf , . .

_-Infornation from A above, | List of'pefaohal goals with
| correfating’ stivenents .show-
ing the attual or potentia]
_influenéé of a role model

-
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L ';q‘ L

RESOURCES

PRODUCTS/CRITERIA .

V. Facts },' What People Think
Y : .

A. Using resources availaple
in the Career Resource Area
or school or public librar-

les, locate and write in thy

missing facts for statements
one through seven on Attach
ment 3, Survey -- Facts vs
What People Think. Be sure
to indicate the source of
your information (title, .
author, publisher, copy-
right date, and page).

Write your opfni ns for
questions eight 4nd nine,

B Spfvey,Slpéople for each
- Statement or question,
Read them the statements o
~questions as written before

you researched and wrote ip
the facts (or your opinion
for questions eight and nie)

© Ask them to complete the
blanks on the basis of theig
own knowledge, After inter-
"iewing each person, tel]
hin/her the. correct answers
t0 the statements or ques-
tions, \

* Interview at least one_per-

~son in each of the follow-

ing age groups:

~ Younger than 25 -

“‘Between 25 and 45 .
Older than 45 L

| Attééhment'S

Carger Résource Area
School or public 1ibraries

Acquaintances (Community
instructors, fanily,
friends, teachers,
neighbors),

i

Resource$ from L.M,

!

|

Attachnept 3 (partially .
completed)

At least 3 people in-
different age groups to

interviey,.

)
i

Completed survey state-
ments including sources
used in locating correct .
facts,

(]

L.M. Certificagion-

)

[}

Completed survey forn with
opinions from at least 3

- different people represent-

Vi

8]

" age groups.

ing at least 3 different

L3
L

{



- TR

ACTIVITIES B RESQURCES PRODUCTS/CRITERiA |

{ ',

'C In analyzing responses to Attachnefit 3 (completed) 4 * Well Written answers fo
/ Your survey, answer such: . questions regarding survey,
questions as: ‘ »

¢

seem more* knowledgeable

Lid any one age growp | B h
than the others? | j . S

Did men or women seen to i

#  'know more f.acgsz 0. R
How did pe(ple react N 3
When told the'correct |

_ answers? Here they | o C
surprised? ‘Doybefupt + |© . .. L i

What conclusions can you 't
draw fron your findings | . " : \
about public awareness. 9 ¢ ¢ ~ o
of sex roles? RPN BT t"‘:"if .
\ ) ﬁ}‘ » oty T SRR @ t
Would you consider jiorking| o \‘i .
* ina pon-traditional roje R | -. . |
some f&ay? Why or-why not?7 - T s B '.

L.M. Certification’

VI Laws Affectihg Rights ‘ AttéchmenM | : Cdm ]lg.ted "What's the Law?" caSje-'

~ &ws which prohibit'sex"dis- ) Resources from LM - & . St"ut's Sheet,s' .
crimnation i employmgnt [ 0 R J
© " andjeducation are desipned Local, state or fEdeT?\g.-« 8
to~é!rotect»the rights’ofﬁ-‘ -, Bovernment offices ¥ oo '
. both'fenales and males.” | \ . ) | )
Read the "Laws and Guide- -|* *  Attorneys from the local . LM Cert1f1cat1.o.nw
'+ lines" sheets (Attachment 4)| . commurhity :g" ' i
and complete the "What'{s thef -~ .. S '
Law?" sheets, Use any bthet ' | ‘ " ,'
resources necqssary to find'{ . , ‘ .
out ‘details abiout. the, laws | L -
- (for examﬁ‘!e,‘u&x,‘ﬁ'éihgjeitqixh'_ : | o
.u'your'lf'éaf‘fni'gg‘,mé’né'géj“:,to’havpq by . | |
© @ locd] atforney"talk with | oy , w .
.+ the cliss about the lays, ¥ - - S b
J7n  COUGt casesrégarding wex'V ¢ o S
Yo discrimination, ‘reverse dis- o ' S
: \Q“ erinination¥etc.), - | | T AP
éir:f ,\_ ' , [ v N .

"
o
v




ACTTVITIES

«  RESOURCES ~ .

PRODUCTS CRITERIA
‘ " {

VL. Male/Fenale Career Options .

. discover the extent of gex

~as any other available re-

Using.Attaéhment 5 as well |

sources ‘as a guide, develop
4. questionnaire designed to

bias<or stereotyping in
various careers,

Following established ECC

¢pmmun1ty explorat1on praceq’

dures, visit a work site

where you can interview one |.

woman OR one man in a.non-
traditional career role,
Complete the Career Explgra-
tion Guide and obtain an-
swers to your questions.

Write a journal entry to
record your reactions to .
the fon- traditional explora-
tion; and tell your feelings
about working in a non-
traditicnal job yourself
someday.

o

¢ . LT Y

* Questionnaire

}

Attachment !

‘Career Resource Area
School and @ubhc libraries
Kn%wledgeable authorities

Person working in career
considered non-traditional
for his or her sex.

] 7

Career Exploration Guide
(from Learning Manager)
Questionnaire developed 1n
A above.

Carcer Explorat1op Gu1de |
(completed in B above)

B above)

s o :
Your personal reactions and

feelings. S

1]

Sex bias or stereotyping -

questionnaire

X

-

.. Certification

| Completed questionnaire n&

Career Explorat1on Gu1de.
.

)
’

L.M. Certification

Journal entrys

! 1

LM, Certification
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SEX BIA@&SEX FAIR "WORDS AND PHRASES‘“,
. Rewrlte the sex b1ased words or phrases to make them sex fa1r -
SEX BIASED ' " SEX FAIR L .
, . L '.- e . .- s ,
: Example: Fireman : , Example: Fire fighter
1. housewife or househusband 7 homemaker
2. mankind . : humanity, human beings, human
' 'l race, people -
3. steward or stewardess flight attendant
4. primitive man ' primitive people, primitive womew
‘ and men
5. Each student will submit Each student will submit an (or the)
., his assignment. , assignment
6. manmade . : ' -‘artificial synthetic, manhfacturad
: . . ' ; . ' L.
, 7. cleaning;woman _ . house (or offzce) cZeaner, gervant,
. - : ) , housekeepar :
8.  insurance man . - . insurance ‘agent
9. The office was manned by... The office was staffed by....
19: chairman or chairwoman -+ | presiding officer, person presiding,
: . moderator, chairperson
11. old maid . ‘ Unmarried woman .
12. foreman supervisor : ,
x.‘ s .. . L v . ‘.r_.
13. mailman N ' mail ecarrier, letter carrie#
. 14, "male nuﬁ%e * : nurse
. . - .. L
15. I now pronounce you man - husband and wife
. ‘ and wife - o
’ T A * . N . . ‘. . ‘)‘
' +16. salesmen or saleswomen. . salespersons ' o -
T . T T : 2
, 17%. college bpys and co-eds- | college students _ 2
B g .'ISJ“ officekgityl . T - seerdtary, the clerical’ étaff person
. . r . ‘w - ~ . . . '
' w-!' ' ",' ' - . et - .t .
‘19? cavema - . s, limearly humans, cqve duwallers.
i . : v " . ) ) e
‘ i 4 ¢ - " . .
h v R A R ! . »
. . - "‘-‘_.-‘ : ;e y , Lo d
’? ! "' .'. ’q . Iy . . . . x> . + .
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20. woman novelist. noveligt- :
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22. 1lady doctor ./ « : doetor -
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© ' L THINGS TO CONSIDER o _

‘l L} . ". / . . P
The following are some questlons you might wish to<ton51der as
you look through materials for examplks of sex bias.

" .1l. Are males and females con51stent1y represented ;n %%ual ' N
’ balance’ : A ‘ ]
\ e . . ' . .
.2. Do the materials show a variety of choices for males and -
females and are both encouraged to pursue personal goals,
e 1nc1ud1ng non- tradltlogal ones, 1f they are so 1nc11ned° b
-3, Are females and males encouraged°to deyelop thelr own lives,
meet their own-challenges, find their own solutions?

4. Do illustrations tend to stereotype the workers accordlng
‘ to traditional sex roles? dress? manner15ms°

5. Is fnclusionary ldnguage used (i.e. police officer instead
of policeman, ”Staffed by" instead of !manned by,'" etc.)?
6. Are females and maf%s shown at a- variety of levels in.an &
accupation as well as in a varlety of professions; trades,
* or jobs? o : : Lo

7. Are males and females shown as worthy models to emulate’

8. Do yhe materlals fa1r1y r sent accomplishments of both,
sexes. in any- given field? . S

_ 9. Does -the author-.avoid 1anguage which is patronizing, demeanlng,
‘ *_-..or 11m1t1ng to either; sex?
10. Are memb%rs of e1ther sex arb1trar11y a351gned leading or
secondary foles?

"\ ]
. L]

11. Are bg%h sexes treated with the same respect, di@nigy;"an¢
ser10usness° o -

S52. Are. members of - both sexes represented as whole human beings
- with human strength: and weaknesses,'not mascullne\or feminine

ones? .
’
. - ‘
|
e s % K . ) N * v
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- Lo suxvsy -~ FACTS vs. WHAT PEOPLE THINK

l

Y. . .
1. 1In the mldftftles, wémen made up- about 31.2 percefithof bﬁe 

g U.S. Iabor.forcey by the midseventies, women made about
333, pércent of . ;ﬁl workers. ~ ' ‘
i . o SN b4 <
Source. ZQ?S.Handbook on Women Workers, - - .
S U.S. Dept. of Labor, p.11 '~ v T
o Name - | Age . Midfifties  Midseventies
Group ‘' . .
) , ) - ,
L N A ]
It - .
> $ . ' $
; 5 ‘ $ ‘ ]

-

2. In the early fortles, marrled women (hugband,present) made

up about 30 ‘percent of all working women; by the midseven-
ties, married women (husband pfesent) made up about_ 58

percent of *all working women. : -

o ‘

Source: 1975 Handbook on Women Workeia, p. 15, 16
& . ' ‘ -, . ;
' T T ' "
> Name Age Midfifties Midseventies
o . Group % - : .
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In the niidsevernes, women
. all professional and techni
> clericdl workers. - ‘

. . -, I .
LT -
e e ﬁ, ~ ‘
. . = Yo
[ : - -
. . L. P ’ -
. L4 ., “ L
- - N ’ &
o~ - . . . o, . - -

made up _about‘:‘*42§ peféent of S
cal workers; abouf_77- of all,- ‘

~ . - - ' ¢

'.‘ . -.A A 5 ° .o A . - . . :
' , % Source:___1975 Handbook on. Women Workers, p. 87 . g‘
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wom

slightly) (stayed about :the
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Professional/ -
" - Technical

- , . - < » >

. : . ]

- Between the midsixties and midseventies’, the earnings of . T
» as cqmpared ‘to men ( o

increased sl_igh%éy) (decreased

same).. T - A

. Clerical S

R

.- C R ) ‘ .
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“'?‘n ‘ .&i :%?st women"wholﬁprk outszde the home do so pr1mar11y becauses

,’ﬁ%’ . ' r

- - —
book _on Women Workers, p. 124 .
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* Primary reason ‘for women
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WHO ARE WE? ’ .
Attachment 3 (Continued) v . %

~

7. As the educational attainments of women have increased, the
number of women in the work force has (1ncreased) (decreased)
(stayed the same). .

Source:__ 1975 Handbook on Women Workers, page 184

Name Age Increased Decreased Stayed the
Group _ same

8. What do yod think will happen to men in the work force as
. career opportunities for women expand? (Your opinion)

3 Name Age Opinion
Group




WHO ARE WE? '
Attachmenr 3 (Continued)

: ? a. \‘-W
) c L w Yy - . . . . - -
In wnat ways do you think mayrvige z=_ family life wil_ be
affezzed d@s more women take Qr zaress commitments? (:our
opinzzn) A

Nams

Age i re:
Group




' WHO ARE WB? A
Attachment 4 ‘ L a
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*LAWS ‘AND GUIDZ_.INES PROHIBITING DISCRINMATION IN EMWIETION ANT
EMPLOYMENT: T S |

In the pas= several Ve:r-3, new imws have deen enactad to pro-
hibit discrim—mation in bo education and employment. Many of
these laws have been desig®ed to elisimate discrimimarsry pract.ices’
on the basis o race, colc—, religion, and patigmal o=:gin. Simce
1972, discrimization on th= basis of sex nas been incliuded thromgh
the extension and enforcement c= existing laws. ‘

b

. Many df these laws are saw:n: . _mjor impact =n =3stances of
discrimination. The Equa. 2ar +c: of 1963, for éxamr e, prohibiz =~
discrimination in salaries on -me basie of sex. The Zqual Pay
Act prescribes that equal pay se g, we' 'to emplovees who perform
tasxs requiring equal skill, .eZfort. sni responsibility under
similar conditions.  This legislation has been used as a legal
oasis for a variety of court a=c:siarc. s 1979, the J.5. Supree=
~ourt ordered the Wheaton Glas- Zompa~ to pa&)y pacx sver $900,0°.
~n cack wages and interest to wamen wno were being paid 1.5 cerzs
per hour less than men, and- doimy swdstantially the sams work. -
-973, American Telephone and Telegr-ap: was ordered to ¥ward back
pay to 15,000 employees Thirtesy thousznd of these emnioyees we—=
women who had been giver no opportumity to “e assignec o better
paying jobs. The Wage and Hour Div_sien ;€ the Department of
Labor estimates that as of Apri. 1575, over $103 mill:-3r is still
due to 203,280 working women an: men.

-

Another law which has been itilozed zrequent.y is "tz.e VII of
the Civil Righte Act.of 1964. This legyslation prohitkzzs discrim-
ination based on race, color, religion, ns<ional orig—m, or sex
which affects equal access to jobs For -cample, witc the exception
of jobs within particular rel:igi, der: and withir =3e specifi-
cations for actor or actress, Zew !ab specificgtions zan be legally
classified as bonafide occupariona s ii‘izatfons iz excluds
either sex from employment:  Durir. the first year of eaforcement
by the Equal Employment Opportunitzzs . omm::sion, over 40 percent
of the complaints charged discriminati«~- on +‘he basis of sex
{(Bird, 1969). In 1971, over 6,000 cha:.ies o: sex dzscrimination
alone were filed (Bem and Bem, 1973).

Emplojeés must be alert to discrimiraterv praciices whkich
may still exist, such as:

Same title, but lower pay, e.g. teaches :r :oactk Q; .

Same work, but different title with lowe ‘ay, e.g. admin-
istrative assistant vs. assistant direc=:- :

*Adapted from Sex ‘Fairness in Career Guidance Abt Publicaticns,
Zambridge, Massachusetts, 1975, pp. 27-29. _
y Y
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‘Attachmént 4 (Continued)
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-

Same .work, same: pay, but different halifications, e.g. 0
recruiting standards may be higher for -women than for men; and

Same work, but different opportunities 'for promotion.

[ v

{ ’ ’ : -~ .o ° s

In addition, affirmative action programs are now required by
Executive Orders’11246 and 11375 as outlined by the implementifg
regulation, Revised Order No. 4. These affirmative action pragrams
are required by all companies with federal contracts of $50,000
or more and 50 or.more. employees. Affirmative action may also be
required under other laws; after discrimination is fpund. Altheugh
affirmative action programs.are different, they all are .designed to
assure women and minorities reasonable representation on the basis
of availability for each job category ‘within the organization.
This is usually done by comparing the number of women and/or min-
ority employees with the labor pool available in the local comminity.

Until the fall of 1971, with the  passage of .the Public Health
Service Act, no federal legislation .prohibited sex discrimination
among students at all levels' of education. Much broader provisions
were outlined when Title IX of the Education Amendments of 1972
was enacted. Title IX prohibited sex discrimination in admjssions
and treatment of students in all federally assisted educatipn pro-
.grams. Since that time there. has been considerable specul tion
concerning the changes which will be required to comply with Title
IX. The mmplementing regulation mayseffect policies relating to
competitive athletics, recruiting, admissions, students benefits,
housing rules, single-sex courses, textbooks and curriculum, and
women's studies programs. The full impact of this legislation
remains tc be seen. '

o f:;i w v
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' \/ % F

-t “J‘; g



*.  What's The kaw?
. :

Michael, a buyer for a department store, and Julie, a law school
student, have been married for fbsyg:;s and have ‘two children.
Nora is 17 and Danny is 15. ' Danny and Nora have recemtly en-
rolled in the ECC program in their high school, and are discuss-
ing the¢ program with their parents. :

Nora talks about the career explorations, and how part of the
program irvolves exploring non-traditional career options. Both
Julie and Michael are particularly supportive of the progranm,
especially as it deals with changing male and female Toles.
,Danny says he doesn't know why it's so important to know about
things like laws that prohibit discrimination. He doesn't think
it happens very often, and what does it:de for men, amyway?

Julie takes the opporfunity to talk about several cases of dis-
crimination she has studied in her law courses. - !

DIRECTIONS:
1. Read the brief fcase  studies Vhich follow.

2. Using applicable information about the laws from '"Laws
and Guidelines Prohibiting Discrimination in Education
and Employment' (Attachment 4), record the .law which
appropriately deals with each case study.

3. Check your answers for each Ease study with your learning

manager. '
' . &



WHO ARE WE? o
Attachment 4 (continued .

WRAT ¢ T B LAV

~asa :tooiiss

l. Ken was a curse: zide . a .:- ..zal. He enjoved 2is work
but claimec tha = was . s-—_ jsz:z-ed against because he was
paid less than - rder. _- - e :mme hospital. A investi-
gation proved -t:- = the -.zie. f . zurses' aide we~e in

# reality equal to <:0se of ar c de_ -.
Which law woula'fﬁip Ke=% #72 - “z. 4det of 1963
2. Jean worked on th: ass-« .y limc in a large factor-. She

needed the salar- "he ci‘mec :nw was therefore dismayed’ to
learn that she mi. - reziive ¢ 32 next birthday at the age
of sixty-two. Sr= wa: esen =Tc¢ angry when she discovered
that male Yemploy==s c:, ‘4 vc: 'wmtil they were sixty-five.
Which law would r=lp Je. " (. T Rights Act of 1964

3. Jim was on theth-—H“scaol wre« -ling team. During the fall
of his senior -yei— h¢ de-z_Zed - get his body in condition
for the upcoming wrestling sea. n by enrolling in a ballet
class, which was c=ferec throu: the adult education program.
He was the only r=le w' shower up for the class, and he was
denied enrollmer It vas exv .ined that the class was open
only to females s
Which law woulc heip'. = 7t '« IX, Education Amendments of

[

4. Mary had applie. ® B .1 assistant principal in*one of the
city high schoc.. . Her s=ducatiom and experience qualified
her for the jot . . mar who was a2 football coach, however,was
given the posi=ig Wzen Mar complained because he appeared
to be less qua__f'ad than she, she was told that a man was
needed in this ~eczuse of the discipline problems that
an assistant p-_:.&-ca’ mnust handle.

Which law woulc = . Mary?_  -;:7, 1x
5. Sue had worked - cank teller for several years. One day
she discovered ta=z : mazle te%‘b¥~who had started work only

recently was being aic a la-ger salary than she. When she
complained, she wa: :0id thz- he was working only temporarily
as a bank teller 207, ~she was told, he would begin their
management .train:ng -ogram znd for this reason was entitled
to the higher) sa.ary .

Which law would -.1p .ie? Equal Pau Act of 1963

6. Robert was the on:+ aaditional worker in a small greenhouse
run by an elderly couple, When the original owners of the
shop sold the business,; the new owner fired Robert_because
she preferred to have another woman working in her greenhouse.

+

Q . | | | 292
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Atﬂl_ﬁe;ﬁﬁl (continued)

&

Mwbert had had three vssmrs of exper:.=nce as a gre=mhouse
woerker, and his previnu: work had xrsught in more <zhan

~mough money to cover N.:s salary. == decided to -omplain.

‘thich law would help Fr~ert? pNONZi under 15 emploveeg)

-inda was sixteer yee=s: old and wa: lr-king for her first

‘'ob. In the war- ad :==-tion of the neswspaper she saw the
ame of a restaurant we=r her home —-+: ad read Wanzed--
susboys part tim Yhen Linda ir—ui=-= about the job, the
owner of the restaws~:2t told her =—== .r~ had a policy of
airing only boy: -1 tne work.
Nhich law would = zxnda? C(Civi: R—o3s8 Aet of 1364

&

»%®
v
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WHO ARE WE? -
Attachment 5§

N

yALE/FEMALE CAREER OPTIONS QUESTIONNAIRE IDEAS

9 * .

1. Who traditionally does your job? male female either
What are the historic reasons or precedents for this?
What trends are taking place or do you think will take pl=:
to change this situation?

2. Does your job require any physical characteristics (strenzth,
for example) which makes the job more suitable for men th-.
women? Women than men?

3. Assuming all other factors and conditions (education, ex: =~
ience, personality, skill, circumstances, etc.) were ess:-
tially the same but that you were a member of the oppos: ‘-

sex, do you think you would
-

--have been hired to do your job?
--be earning (more’, (less), (the same) as you do n:w?
--have the same opportunities for advancement as yc_ do°

--have experienced any sex-related biases or barrie-s

getting or working in your job?
--have received (more positive) (more negative) recepti-—
from your co-workers when you began the job?

--have difficulty transferring to a similar job with
another company?

® --have had any opposition from family or friends when
you took the job?

--have received (more positive) (more negative) attention
from your superiors?

A/ “-have been counseled -(by school counselor, employment
agencies, personnel departments. others) not to prepare
o for or attempt to get the job?

--have had the same duties and responsibilities ac vou
do now?

--have been expeéted to achieve at (lower) (higher) levels
of performance and/or &accomplishment than you are ox-
pected to achieve now?

AN .
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WHO ARE WE? . L |
Attachment ‘5 (Continued) ,

: g

--have encountered am~ —ecial problems because of your
sex? ) . o

--have experienced amy physical demands that you mig
not have been able to meet at f1rst or that you 1d
have had to overcome?

4. . What kinds of hardship might a person of the bpp051te s
expect to encounter in ycur job?

S. What, if any, are some interesting incidents which have
occured to you (either when preparing for or working on-the
job) due to your sex?' -

6. Do you think a person's sex should deterpine ‘which duties and
responsibilities a work=- should be aSS1gned’

7. Have you experlenced or observed anyone tak1ng any legal
recourse or action in order to galn adequate con51derat10n
for a non-traditional job? ,

8. If you were to be transferred from thi's area, what kinds of
problems might you face if your Spouse also worked?

9. If you are in a non-traditional role, what were your feelings
when you first got your job? -

295






If you: think: the statement to the
,rfght is true.’ :

“The ‘woman ‘s “place {s to.work in[ T §F T Men and vomen shou‘ld share
the home; the man's place is tol - 1. |-~ | |the responsibilities for both
~work for money to. support the S T e the family: 'lncome and care of
fami‘ly¢ e e S e i et the home s

It 1s'up to men to ask women
for dates,__.

E ,ther?men or women ‘can’ _ask
- ‘someone of tne opposite
-_,_for dates L

aMEn. nd women . are equa‘l]y
good" :s barbers: and

, ,ﬂuomen_possess as vgo,od 'leader-
hip-qual t'les as men.

tifs. u _,to each coupIe to

‘decide who.will provide the -
family. income and who will.

‘care ffor_the chﬂdren. '

Aruitoxt provided by Eric
e s aa e



o Divorced women deserve alimony
: from thefr exzhusbands

Women make better nurses and
kindergarten teachers than,
men.

Housework is less va]uab1l
than employment outside
home. ,

It is the man 's roi" to pay
for dates

sex.

\\
‘~§

Because m6 men have amilies
~ to supp,' they should‘ ‘eive

ecause men have been doing"“
some jobs for a long, long
time, they are better than

- women at those jobs.

- Because husbands usually
contribute more to the
family income, they should
have more say in how the
money is spent. .
' . i ¥

‘Women. should ndt have to

compete with men in the

world of work.

Because men's sports draw
large crowds, they should
receive more financial
backing than women's sports.

. TOTALS

" Men should ot pay alimony to

ex-wives who can provide for
themselves.

e ;: e as capable of providing
goot nursing and child care as
-women.

ﬁ11 vork, whether in or away
from home, contributes to the
welfare of the-family and should
be paid for accordingly.

If a man and woman share the
costs of a date, then neither
is indebted to the other.

Children should be allowed to
play with any toys they enjoy.

.Men and women should receive
equal pay for equal work.

Jobs are gender-free.

Ability to do a job well is
not related to sex.

Regardless of who contributes
the most, husband and wife
should have equal say in how
the family spends money.

Women “and men are capable of
and should be expected to
compete on equal terms in the
world of work.

There should be equa] oppor-

tunities for men's and women's
sports.

.

, Count the number of X's in each co]umn and
o . write 1n .your totals.
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If most of your x s fhll in coiumns 1 and \\
» you-tend to. have what is.called a- ‘

”traditiona]“ viewpoint. Traditional:

beliefs, opinfons, customs, stortes, or '’ :
viewpoints are those which haye been 5; G L A
handed.-down from or passed on- from - e PR
parents to children, from:one. generation L R
o the next. o [

If most of your x's fall in coiumns 4 and

5, you tend towards a less traditional ‘
viewpoint Our society seems to be- moving N
toward a less tradit,iona'l stand on ma'le/ -
femaie roles.‘ ‘ . T

If most of your X's fall under column 3 s
you-apparently are undecided about your ° (
feelings about ma]e/female ro]es. o -

: There are some neat resources in the Ma]e/
Female Roles section of the CRA. Why not.
try them out?

After using the resources, redo your

. self-rating scale to see if -and how your
thinking may have changed. Use an 0°
""(instead .of another X) when comp]eting

the scalexa’second time. v
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ATTACHMENT 7
Would You Have Gues<ed....?

Directions:
1. Read the multiple choice questions below. }
2. Circle the answer you believe to be correct fer each item.
3. Check your answers against the Answer Key.
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9. How many hours a week Jdoes the average housewife work?

a. Forty and three tenths hours
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ATTACHMENT 8

Changing Realities*
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m{:.lt%'OT:l and cybernation, have served to narrow the tasks and responsi-
bilities of the averace worker. Hierarchical manacement cvetemc hawve
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Men are much more likel than women to be employed in blue collar
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unfortunate tendency to overstress part-time, intermit¢ent work as ''the"

solution to contemporary woman's needs for both personal fulfillment and
societal contrihutian Dacei 1079,
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The dual role ‘system not only restrlcts men's choices in the ways
described above, but often limits men's meaningful participation din
family life. To eayn an adequate living, many men work at high pressure
jobs requiring late-night and weekend hours. Others work at two or
three jobs to support their families. The effect on children of a
father's continued absence from the home has been documented (Kenniston,
1965). The effects on fathers themselves, while less well studied, may
be equally profound. The pressure to work extended hours deprives many
men of the joys of family and leisure life. Furthermore, when a woman
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I twrned dowm a superior job offer in Ore

Both my husband and I earned college _degreéa in our respective
accepted a 8lightly less desirable position in .New York

disciplines.
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life when babies are glven pink or blue name tags, buntings, and
booties. Differences in dress are soon followed by differences in
parental behavior. Six-month-old infant girls are actually touched,
spoken to, and hovered over more by their mothers while they are
playing than are infant boys (Goldberg §/Lewis, 1969). Even before the
age of .three, children have internalized many sex-role sterebtypes and
have a powerful sense of '"his" and "hers" (Money, 1968).
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Women do not want to fail;

y also fear success, not because of

sjtuation, although it is
, but because of the negative social

dentify this fear of success

"unfemininely' success ful
's achieving equal status with men and

result from being
ome researchers i

S

t
as a primary obstacle to women

Women are also faced with a double bind
somehwat different from that faced by men.
everyong likes to succeed. Yet the
its possible lack of satisfaction

consequences which mi

. (Hormer § Walsh, 1974).
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The magjor {change in the pattern of“gg;en’a lives occurred after
the Civil War, when accelerating industrialization and wurban-
ization ushered in a rapid increase in the urban middle classes.

 From that point in time, until the breakout of World War II,
women became primarily responsible fgr the care of the home and
children and men became primarily responsible for earning the
family 's sustenance (Ginzberg, 1966, p. 7).

Even when women did hold jobs, they were often hired in low-pay¥ng,

low-ranking positions. Although this did not occur-during World War II
when the crisis situation caused women to move into high-paying men's
.jobs, the old system-was rapidly restored as soon as the war ended.
Although a 1944 Women's Bureau study showed that 80 percent of the

women employed during the war wanted to continue their jobs, cutbacks
- among women industrial workers began occuring as soon as peace was
declared and the soldiers came home. The percentage of employed

women dropped from 36 percent in 1945 to 28 percent in 1947. After that
time, the employment of women began to rise again, due to increasing

job opportunities., B.th those women who had continued to work and those
women who re-entered the labor force, however, were frequently either
demoted to lower paying jobs or rehired in classifications which denied
their seniority, their status, and their previous pav scale (Banner,
1974). Without definitive equal rights legisl=tim. the Tlahor force in
America returned to a dual system.

(HALLENGES TO THE SYSTEM

Increased satisfaction for both women and men is contingent upon an
expanded freedom of choice among all life's options. - Recently, there
have been challenges to the dual role system and growing concern over
the wltimate effect it has on both women and men. Publishers are pro-
ducing books which reflect more equality in men's and women's roles.
Schools are increasingly concerned over providing appropriate male and
female role models, as well as sex-fair curriculum offerings and educ-
ational materials. The U.S. Department of Labor has begun to use sex
neutral titles for occupations. Other Federal agencies such as the
National Science Foundation and National Institute of Education are
sponsoring studies of: barriers to career choice and how these barrier<
may be overcome. Sex discrimination ir. employment is beginning to be
eliminated. Marriage patterns are changing in the direction of more
equalitarian partnerships. The helping professions are becgying aware
of and responsive to the need for sex-fair practices. And people-in-
general are increasingly questioning what "sh»uld he.” These and oth -
challenges to the system result from at leact four important societa!
changes:

e Women are entering the labor market in greater numbers than
ever before and a majority are doing =0 because they or their
famlies need the money they earn.

e Women and men are questioning the inc-mpatitility of family
and career and the caticfaction to b fraumad in " crnont ioonal

marriages.
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@ The economiéﬂand sociél conditions which fostered a dual role
system may no longer be present. .

4

e Equal Rights legislation and "affirmative action" programs
make it illegal for employers or educatignal institutions to
discriminate on the basis of gender (or race, religion, or age).

.
THE. GROWING NUMBER OF WOMEN IN THE LABOR MARKET

In the last decade women represented three-fifths of the increase in
the civilian labor force. The stereotypic image of men as breadwinners
and women as housewives/mothérs is no longer appropriate.

Recent statistics- (Women's Bureau, U.S. Department of Labor, 1975)
indicate various characteristics of these working women. A

-
Number. Over 36 million women are in the labor force, or women constitute
approximately 40 percent of all employed persons.

Age. Women workers are more likely to be between 18 and 24 years of age
oT between 36 and 54 years of age -- the non-childbearing years. With
the exceptions of those under 17 years and over 65 years, more than
half of the women in all age groups are in the labor force.

Marital status. Married women (husband present) aktcounted for nearly 58%
of all women workers. Over 43 percent of married women (with husbands
present) work. The percentages of the other groups of women vary some:
what: single women, about 55 percent; divorced or separated women, about
62 percent; and widowed womgn, about 27 percent.

Family status. Approximately 54 percent of the working women have at
Teast one child under the age of 18. Over 30 percent of the married
women who live with their husbands and have children under 6 work.
Fifty percent of widows, divorcees, and women who are separated from
their husbands and who have children under 6 work. About 66 percent of
female heads of households with school-age children are in the labor
force. . .

Education. Approximately 75 percent of women workers have completed at
Teast high school. About 12 percent of women workers have at least 4.
years of college. Further, about 66 percent of women with 5 or more
years of college are in the labor force. The more education a woman
has, the more likely she is to work.

Worklife patterns. In the past, the typical pattern was for women to
enter the 1abor force after completing school, work for a few years
until marriage and the birth of their first child, and eventually re-
turn to work. i

While it is true that many women leave ~orkx for marriage and child-
ren, this absence 1is only temporaty for the majority of them. Thew
Teturn when the children are in school. Despite this break in employ-
ment, the average woman worker has a worklife expectancy of 25 years
as compared with 43 years for the average male worker. The single
woman averages 45 years_in the labor force.

-~




Studies on labor turnover indicate that net difference for men ahd
women is generally small.

_The 1968 rates for accessions and separations in manufacturing for men
and women were 4.4 and 5.6,-and 4.4 and 5.2, respectively, per 1

er_rgl_qzees .

Contribution to family income. Many women work because they need to work.
In 1971, only 4 percent of husband-wife families had yearly incomes be-
low ‘$4000 when she was not working. In 1971, the median contribution of
fulltime working wives was two-fifths of the family income; 13 percent
contributed more than half. :

Women seem to have committed themselves to the labor force. In add-
ition to the growing numbers of women in the labor force, there are '
indications of increases in:

e Enrollment in advanced degree and continuing education courses,

Length of work life,
. Pull-ti{ﬁe employment,
e Year-round employment, and
e Contribution to family income.
‘Moreover, women are beginning to recoaize several aspects of tradition-

ally "male" occupations which make them desirable for both women and men.
For example, skilled trades jobs have several benefits:

e Salaries are typically higher than those for operative, sales,
or service occupations.

e Training costs are low, with skills frequently learned on-the-job.
For example, persons in apprenticeship training programs may earn

.as much as $3.70 per hour, with a potential of advancing to $0.00
per hour. ;

e Jobs are transportable and needed in practically every commmity.

e Many of these jobs do not require great physical strength.

ciety's changing nee However, in order that all persons' tale»'~

Women have demonstrated the desire and the potential to adjust to so
be utilized most effectively, it is essential that women, as well =<
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men, reeceive: . £

® Career counseling free of sex-bias,
® Acceptance of equality by employers, and

® Recognition by society of their contributions.

CHANGING TEQHNOLOGICAL, ECONOMIC AND SOCTAL REALITTES

The dual role system may have been functional in other times and
cultures. According to Barry, Bacon, and Child (1957), large sex
differences in socialization are associated with economies that place
a high premium on that superior physical strength which characterizes
the male, as well as with societies in which there are large family
groups with high cooperative interaction. In societies where the’
nuclear family -- consisting of husband, wife, and children -- is the
mode, sex differences are smaller. Since the nuclear family has no
external support, husband and wife must be prepared to take over each
other's roles.

Given today's mechanized society, in whitch physical strength is
rarely a necessary requirement for most occupations and the nuclear
family is so iselated, large differences. in sex roles mdy no longer be
functional. NOr, 'given the timesaving, devices which free. persons. from
many ‘hours of -basig household tasks, asvwell‘as,npdethfmediéine'which
eliminates ‘the threst.of widespread dise%se,;isé§h¢re;as.much\needgfor
spending time- achieving:antiseptic cleanliness 1n the home: .

There are Sevégalgg;hgg’asﬁects”df'_contgmpgrgry,ﬁmEIican society -
which have led to greatsy career availability.for womgm: '~ -

AR L
2R

.

o Changing life styles. Many individuals "are, qestighihg whethet or
not .to marry and/or raise children. - R T

' Yo e e . .
e Medical advances. Innoculations and antibiotiés help in the pre-
vention or treatment of many childhood diseases, so that measles
and the like are no longer major crises which can disrupt one's

career.

e Technical advances. Household appliances, improv~d food processing,
easy care clothing, and other technical advances save time in <h ~
household tasks as food preparatiom, laundering, and clesning.

e Planned parenthood. With more control over reproductioﬁ, iptogrqtiov
of Family and career plans may be facilitated. Moremcr. 1t 1= now

i
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quite possible to postpone having the first child until bne"s
career is well underway. . :

o Increased life span. With more years of productive work life,
persons can work before, after, or during their childbearing
years.

LAWS AND GUIDELINES PROHIBITING DISCRIMINATION IN EDUCATION AND
EMPLOYMENT

. In the past several years, new laws have been enacted to prohibit
discrimination in both education and employment. Many of these laws
have been designed to eliminate discriminatory practices on the basis of
race, color, religion, and national origin. Since 1972, discrimination
on the basis of sex has been included through the extension and enforce-
ment of existing laws. The table on the followihg page contains a
zynopis of the major legislation with which counselors should become

. amiliar. '

Many of these laws are having a major impact on instances of dis-
crimination. The Equal Pay Act of 1963, for example, prohibits dis-
crimination in salaries on the basis of sex. The Equal Pay Act pre-
scribes that equal pay be given to employees who perform tasks requir-
ing equal skill, effort, and responsibility under similar conditions.
This legislation has been used as a legal basis for a variety of court
decisions. In 1970, the U.S. Supreme Court ordered the Wheaton Glass
Company to pz’ back over $900,000 in back wages and interest to women who
were being paid 21.5 cents per hour less than men, and doing substant-
ially the same work. ' In 1973, American Telephone and Telegraph was
ordered to award back pay to 15,000 employees. Thirteen thousand of
these employees were women who had been given no opportumity to be
assigned to better paying jobs. The Wage and Hour Division of the
Department of Labor estimates that as of April 1975, over $108 million 1
is still due to 203,280 working women and men.

Another law which has been utilized frequently is Title VII of the
"Civil Rights Act of 1964. This legislation prohibits discrimination
based on race, color, religion, national origin, or sex which affects
equal ‘access to jobs. For example, with th

xception of jobs within
particular religious orders and within the Spécifications for actor or
actress, few job specifications can be 1¥gally(classified as bonafide
occupational qualifications to exclude either sbx*from employment.
During the first year of enforcement by the Equal Employment Opportun-
ities Commission, over 40 percent of the complaints charged discrimina
tion on the basis of sex (Bird, 1969). In 1971, over 6,000 charges of
" sex difScrimination alone were filed (Bem and Bem, 1973).
Employees must be alert.to discriminatory practices which may still
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TABLE 1: Federal Lawy and Guidelines Concerning Sex Discrimination in Education and Employment

Equl Pay Actof 1963 s

Executive Order 11246 as

§

Civil Rights Act of 1964
' amended by the Education { Title VI, as amended by | amended by Executive Education Amendments Public Health Service Act,
\ Amendmenls of 1972 the Equal Opportunity Order 11375(1967)and | of 1972, Title IX Title VI and Title VIHI
’ Act of 1972 Revised Order No. 4 (1971) (1971)
WHAT IS PROHIBITED? Discrimination in Discrimination in em- Discrimination in any Discrimination in em- Disctimination in admis-
salaries on basis of ployment (including aspect of employment ployment, admissions sions and employment
, X hiring of firing, wages, (see Civil Rights Actyon | and treatment in all practices at educational
seniority rights, clasy basis of race, color, religion, | cducational institutions institutions receiviag
ifying, assigning of pro- national origin, or sex receiving federal funds, grants, loan guarantees,
moting employees, .| grants, loans, or con- interest subsidies ot con-
training of relraining, racts, on basis of sex tracts available under
job advertising, insur- Titles V1L and VIIT of the
ance coverage and bene- Public Health Service Act
fits, pensions and re-
tirement benefits, and
labor union membership)
on basis of race, color, . .
religion, national
. origin, of sex
WHO IS PROTECTED? Allemployees of educa- | All employeesof estab- |  All employees of federal | Al employees and All studenty end -
tional institutions, lishments of 15 ormore | -contractors and subcon- | students rieplayeny
public and private or- persons (including labor |  tractors, and federally .
ganizations, and most unions, state and local assisted construction pro-
butinesees governments, and educa- | jects which have federal
tional institutions) conlracts over §10,000.
Contractors with over *
$50,000 in federal con-
/’\ tracts must file affirma- ,
tive action programs
WHO IS EXEMPTED ttain public employees | Some religious instta- | None Certin religious in- Nope
FROM COVERAGE? anyl employers in small tions may apply reli- stitutions and military
: rebail and service estab- gious restrictions only schools
lishments . ‘
WHO ENFORCES Wage and Hour Division | Equal Employment Office of Federal Contract | Office for Civil Righte Office for Civil Rie”
PROVISION? of Employment Staddards | Opportunity Commission |~ Compliance (OFCC). OFCC| of Department of of Department of
Administration of (EEOC) - designates the Department | Health, Education Health, Edugr
Department of Labor of Health Education, and | and Walfare and Welfape |
Wellare as compliance
! agency for all contracts
\ lo educational institutions
HOW IS COMPLAINT By letter, telephone, By sworn complaint on By letter to OFCC or Not specified. A Not specified, A
MADE? or inperson at nearest | FEOC form Secretary of the Depart- | letter to the Secretary letter to the Secretary
Wage and Hour Division ment of Health, Fducation_ | of the Department of of the Department of
» Office and Welfare Health, Education, and Health, Education, and
Welfare is scceptable Welfars it acerptable

L)
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exist, such as: ‘ -

e Same title, but lower pay, e.g. teacher or, coach;

~ @ Same work, but different title with lower pay, e.g. admin-
istrative assistant vs. assistant_director; .
® Same work, same pay, but different qualifications, e.g.
recruiting standards may be higher for women than for men: and

~

e Same wofk\, but different opportunities fotpromotion.

In addition; affirmative action programs are now required by Execu-
tive Orders 11246 and 11375 as outlined by the implementing regulation,

" Revised Order No. 4. These affirmative action programs are required by

all companies with federal contracts of $50,000 or more and 50 or more
employees. Affirmative action may also be required under the other laws
mentioned in the table after discrimination is_found. Although affirma-
tive action programs are different, they all are designed to assure
women and minorities reasonable representation on the basis of avail-
-ability for each job category within the organization. This is usually
done by comparing the mumber of women and/or minority employees with
the labor pool available in the local commmity. = -

Until the fall of 1971, with the passage of the Public Health Service.
Act, no federal legislation prohibited sex discrimination among students
at all levels of education. Much broader provisions were outlined when
Title IX of the Education Amendments of 1972 was enacted. Title IX pro-
hibited sex discrimination in admissions- and treatment of students in all
federally-assisted education programs. Since that time there has been
considerable speculation concerning the changes which will be required
to comply with Title IX. The implementing regulation may affect
policies relating to competitive athletics, recruiting, admissions,
students rules and regulations, .financial aid, health ¢are and insvra~ -~
benefits, housing rules, single-sex courses, texthooks and curricu’
and women's studies programs. The ful1 fmpnct =€ thi- Vegigle: f o

Temains to be seen.
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CAREER GUIDANCE.FOR THE FUTURE

Thg,&ﬁtroduction to this chapter introduced several changes in con-
temporary. American society which have implications for career guidance:.
high unemployment, the changing occupational outlook, the oversupply of
college graduates, and the growing sense of dissatisfaction on the part
of many with the world of wdrk as it is presently constituted. Despite
high unemployment and job relocations, however, there is much work to be
done. Our society suffers from all the ills of advanced technology and
urbanization. Ecological and energy-related problems require the most
Creative solutions that education, the scientific commmity and industry
can provide. Urban problems call for expanded health, education, tran-
sportation, and legal services, and improved urban planning. Even
though our economy may no longer be expanding, many are still looking
for ways to improve the quality- of life. To accomplish this, society
must make optimal use of all human potential. ~Both women and men have a
contribution to make to society, as do persons of all races, religions,
and ages. : Co ) '

The stage seems to.be set. The benefits of- sex-fairness are slowly
becoming apparent. Society is gaining through the legislation which
offers men and women equality in education, training, employment, pay,
and advancement. Business and industry are discovering a broader base
of qualified people who are eligible for recruitment and full occupat-
ional equality. Men and women are encouraged by. the greater freedom of
choice which is opening to them. This freedom of choice-allows them
greater opportunities to participate equally in occupational and non-
occupational -activitigs which®suit thein needs and abilities, and a
which offer more satisfaction to them. e

- While thére are many factors involved, teachers.can help students
take advantage of these increasing opportunities. Although the current
coricern about the effects of sex bias on many facets of society is hav:
ing an impact, it will take years before the educational and employ-
ment opportunities for men and women are truly equal. Until that *im~
teachers can play”an important role in helping to change "what ie” tn
"what might be."
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ATTACHMENT 9

Profile: Sheila

Directions: ‘ .

10.

11.

12.

1. Develop a profile of Sheila as a female who reflects the social

and economic change of the 1970's.

2. Use factual information from the '"Changing Realities' sheets
(Attachment 8).

3. Complete the profile in the space provided belcw.

4. Check vour answers to questions 7 - 12 against the Answer Key.

5. DO NOT CHANGE your answers if they do not match those listed
in the Answer Key. Simply make note of the correct answer
next to the anpropriate question.

Profile: A Woman of the 1970's
Name: Sheila
Age:
Marital Sta_tfué:
Family Status: (children'é)
Occupation (s):
Education: ' . |
What is the majo;} .r'e‘a'son Sheila Qorks? , B

What average length of her life time can Sheil# expect to work
outside the home?

Wheh_compared with the earnings of a man in the same occupational
area, Sheila's eamings have _ =~ _ (increased.
stayed the same, decreased) over the past 10 years.

What is the major factor which enables Sheila to enter, re-enter
or increase her occupational level in the woN¢ force?
]

A
If Sheila worked in the occupational area in which women make up
the highest percentage, that ocomational avea would '

If Sheila.worked in the occupational area in which the percentage-
of men and women workers are nearly the same, that ormpatirinl
area would be

|



ATTACHMENT 10
Profdle: Jim

Directions:

10.

1. Develop a profile of Jim as a male who reflects the social and
economic change of the 1970's. - -

2. Use factual information from the ''Changing Realities' sheets.

. (Attachment 8j.

3. Complete the profile in the space provided below.

4. Check your answers to questions 7 - 10 against the Answer Key -

5. DO NOT CHANGE your answers if they do not match those listed
in the Answer Key. Simply make note of the correct answer
next to the appropriate question.

Profile: A Man of the 1970's

Name: Jim

Age:

Marital Status:

Family Status: (children?)

Occupation(s):

Eddcatioé{.' &

What is the major reason .Jim works?

What average length of his lifetime can .Jim expect to work outside
the home?

If Jim worked in the occupational area in which meh make up the
highest percentage, that occupational area would be _ B

If Jim worked in the occupafional area in which the percentares o

YR

women and men workers are nearly the same, that orcigp” @35
would be .
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ATTACHMENT 11

- What's the Law?
1 o

Michael, a buyer for a department store, and Julie, a law school

student, have been married for 20 years and have two children. Nora,is

17 and Danny is 15. Danny and Nora have recently enrolled in .the ECC

. program in their high school, and are discussing the program with
their parents. :

Nora talks ,about the career explorations, and how part of the program
involves exploring non-traditional career options.” Both Julie and
Michael are particularly supportive of the program, especially as it
deals with changing male and female roles. -Danny says he doesn't know
why it's so important to know about things like laws that prohibit
discrimination. He doesn't think it happens very often, and what does
it do for men, .anyway?

BRI o
Julie takes the opportunity -to talk about several cases of discrimination
she has studied in her law courses.

DIRECTIONS:
1. Read the brief case studies which follow.

2. Using appljcable information about the laws from ""Changing Renliting,"
(Attachment 8), record the law which appropriately deals with
each case study.

3. Check your answers for each case study against the Answer Key.
Do not change your answers if they do not match those
listed in the Answer Key. Simply make note of the correct answer
beside ‘the appropriate case study.

3.

1. Ken was a nurses' aide in a hospital. He enjoyed his work but
claimed that he was discriminated against because he was paid
less than an orderly in the same hospital. An investigatibn
proved that the duties of a nurses' aide were in reality equal to
those of an orderly.

Which law would help Ken ?"’""”422::~__~""m'_~""""'"

2. Jean worked on the assembly line in<a large factory. She needed
the salary she eamed and was therefore dismayed to learn that she
must retire on her next birthday at the age of sixty two. She was
even more angry when she discovered that male employees could work
until they were sixty five. '

. Which law would help Jean?
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Which law would help Jim? |

ATTACHMENT 11 (continued)

WHAT'S THE LAW?

Case Studies

Jim was on the high school wrestling team. During the fall of his
senior year he decided to get his body in condition for the upcoming
wrestling season by enrolling in a ballet class, which was offered
through the adult education program. He was the only male who
showed up for the class, and he was denied enrollment. It was ex-
plained that the class was open only to females.

~

. Mary had applied to be an assistant pr1nc1pal in one of the city

high schools. Her education and experience qualified her for the
job. A man who was a football coach, however, was given the.position.

When Mary complained because he appeared/to be less qualifled than
she, she was told that a man was needed /in this job Because of the

discipline problems that an assistant pr1nc1pa1 must handle.
Which law would help Mary?

g o S

i
Sue had worked as a bank teller for s¢veral years. One day she
discovered that a male teller who had/started work only recently
was being paid a larger salary than ghe. When she complained, she
was told that he was working only tzﬂporarlly as a bank teller.
Soon, she was told, he would begin- fheir management training pro-
gram and for this reason was entltled to the higher salary.

Which law would help Sue? # e e,

/L

Robert was the only additional wo}ker in a small greenhouse run by
by an elderly couple. When the driginal owners of the shop sold
the business, the new owner fired Rohert because she preferred to
have another woman working in hes greenhouse. Robert had had three
years of experience as a greenhduse worker, and his previous work
had brought in more than enoug ;money to cover his salary. He
decided to complain. Fr :

Which law would help Robert? !

Linda was sixteen years old apd was looking for her first job. T»
the want ad section of the newspaper she saw the name of a rest
aurant near her home. The ad read 'Wanted--busboys' part time."
When Linda inquired about the job, the owner of the restaurant
told her that he had a poli¢y of hiring only boys for the work.
Which law would help L1nda°‘

!
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("\ } ATTACHMENT 12 o

— .

Gender-Free Job Titles

Nora and Danny, two students recently enrolled in the ECC program, are
researching information about careers in their respective interest areas.
Following are some examples of the occupational titles and occupationally
related: terms they have read. '

Directions: 1. In the space provided, change each title or term soO it
is sex-fair., ’ :

2. Use the "Guidelines for Equal Treatment of the Sexes” -
(Att.chment 13)to check the accuracy of your an~wers. f%

3. Do not change your answers if they do not match those

suggested in Attachment 13, Simply make note of the
 cex-fair term under your original answer.

Occupational Titles

businessman R e
déherette o -

repaitmuus
mailman
foreman D S el
sculptress . L . S
housewi fe A e e e
insurance man
authoress
cameraman

stewardess

326



ATTACHMENT 12 (continued)

Gender-Free .Job T‘i tles

Occupationally Related Temms

chairman e ___'l_,«__“_w__.‘_

lady lawyer ' '



ATTAGRMENT 13
GUIDELINES FOR EQUAL TREATMENT OF THE SEXES

McGraw-Hill Rook Company
1221 Avenue of the Americas
New Yorl.,, New York 10020

3

Excerpts (pp. 4-11) from McGraw-Hill Cuidelines:
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' ATTACHMENT 13 (continued) -5;

women's expense -~ such as the woman driver or nagging mother-in-law
cliches -- are to be avoided.

E ]
fo Yes
the fair sex; the weaker sex women
. -
the Qistaff side the female side or line
the girls or the ladies (when the women

adulr femalece are meant)

! '
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yes
R - S

are feeling the pinch of higher

Consumers (customers or shoppers)
prices.

The sound of the dri}ling dis-
turbed everyone within earshot
(or everyone in the neighbor-

hood) .

{

-

L}

ATTACHMENT 13 (continued)

The sound of the drilling disturbed
the housewives in the neighborhood.

Housewives are feeling t
pinch of higher prices
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ATTACHMENT 13 (continued) -1-

°

e. Women should not be/portrayed Jas nceding male permission in order to
act or to exercise rights (exéept, of :course, for historical or
factual accuracy).

ho yes

to work =~ Judy Weilss works part-time.
r

Jim Weiss allows his
part-time.

4. Women should be recognizéd for their own achievements. Intelligent, dar-

. Ame, apd innquatiue women,/hath in historv and in fiction. should be
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ATTACHMENT 13 (continued)

human power; human energy; work~

ers; workforce

o

manpower.

‘ulthood; grow to man-

anhood

grow to -
hood or

grow to manhood

‘b. The English language lacks a generic singular

ynoun signifying he

. grammatically
sions such as ''one

- &
Q@

or she, and therefore it has been customary -
rimr;til’?nnal tn yco m:s,cn]‘(ng pronouns in expres
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the expression

.opriate, will be acceptable.

\\5

ither usin

-Q-
In such case

between teacher and child.

ATTACHMENT 13 (continued)

he or shec or alternating he and she, as

‘e. Occupational terms ending in man should be replaced whénever possible

by terms that can include members. of either sex unless they refer to

s particular person.

e

" yes

member of Congress; representa-

congressman
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'ATTACHMENT 13 (continued)

LY
v

yes

P

the men and the ladies

no

the -en and the women -

the ladies and the gentlemen

‘the girls and the boys

‘man and wife

husband and wife

“ather

Note that lady and gentleman, wife and husband, and mother

are role words.

are be-

Similarly, women should be called

Ladies should be used for women only when - ..

ine referred to as gentleren,
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ATTACHMENT 13 (continued) -11-

d. Insofar as possible, job titles should be nonsexist, Different ncmen-
clature should not be used for the same job dcpending on whether it i3
held by a male or by a femalé. (See also paragraph Sc for additionmal
examples of words ending in man.)

o ' Yes
steward or pursér or stewardess sht atterndant

poiiceman and policewoman jolice officer

Y-



. ATTACHMENT 14

. What's the Message?
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ATTA(T}{MENT 14 (COﬂf Y oyves - .')

School/0Organization _
M F
Sex O
N / Date

CHECKLIST FOR CAREER PLANNING MATERIALS.|

The following checklist provides a series of questions to be considered in evaluating
sex fairness in 1ife/career planning materials.

YES  NO N/A
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1.

12.

ATTACHMENT 14 Ycontinued) - 2

If references exist to family responsibility, are

there sex-differentiated expectations? Is it assumed, ¢
for example, that it's woman's basic responsibility

to raise and care for a family? 1Is it assumed that

man's basic responsibility is to be the economic
provider?

Yes

NO

N/A

If rofarancac ava wmd_ o .
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ATTACHMENT 15 (contirued)

presentations which are of greatest interest to
them by providing them with detailed information
about the speakers.

C. Arrange for female and male spgakers in careers
traditional and nontraditional to their sex and
schedule the presentation in a way which requires
students to hear 9 out of 12 speakers.

'

' Situation: Julia, a high.school.senior, needs summer work to help
pay- tuition to »ttend a computer techrology school in the fall. She
comrs to you to ask about summer work  You ask what she likes to do,
and che renorts 'hat she likes to fix things. You suggest:

HR B A. that she iﬁvesrigate the '"openings for girls"
listing on the "jobs for summer' board

o " that she call an agency which provides teﬁporary
: office services such as typing, filing, answering
the phone, etc..and try to find .a placement

" that she join a group of students who are r~rgani-
" ing a service for doing minor hrme reprire and
lawn and garden work dring the symev

that she investigat a new c’ty sumer job  pr-
gram which att-aopts * 11+ e ieveone i

ot yndit ional g

S. Situation: Mike, a high school junior, would like fto enroll in the
chj'd development class given by the home economics department. He
has always enjoyed babv sitting and last summer worked as a counselc:
at a day camp. Ile thinks he might cventually 1ike to he an early
childhood or elementary s<hoo! teacer, but 'e's ~frai' he'11 be t
only boy it the “l1ass and the ather <t enke will make fir- of him
You sav t- him-

Pe A~ "In this <choo] yr " o the vight to rake v
- clage yeouwr - ant
“"Why don't yo' ez f some o'y 1 'yiends
interested in "V aTop T
. for t'e « "1ss '
P
311
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ATTACHMENT 15 (continued)

hl

) ' C4 '"You're probably right abost having jokes made
' ) about your being in the class. Why don't you
¢ . wait to take that type of course when you're in
college and sign up for some other elective

courses."

6. Situation: Anita, a high school sophomore, comes into your office
to talk about enrolling in auto body shop next fall. She indicates
that she is very interested in taking the course but is afraid that

< she won't be able to participate in the work placement activities
that aré part of the program. She has heard that the cooperating
businesses will not accept female students. You say to her:

Responses: __ __ A. 'Well, you know that there are still many
employers who are reluctant to hire females in
this kind of a job. Maybe we'd better look at
some other vocational program for you." -

o

B. '"You're r3ally interested in this class but are
afraid youﬁil be excluded from the work exper-
ience. Under Title IX the school cannot parti-
cipate in a program that is disgriminatory. If
we find that employers are discriminating in
accepting students, the school can't continue to
use the employer as a placement site."

/€. "Under Title IX students are assured the right of
nondiscrimination in all educational programs.
Although some employers are reluctant to accept
R - females in job placements, they are required to
' do so if they are to be involved in the school's
program.. I think you'll find that many attitudes
are beginning to change. You may wish to talk
to Sara Jackson(who is now an auto mechanic with
©o the Benavediez ®ar Agency to learn more about her
B _ experiences of gqing into a nontraditional job."

7. Situation: Carol, a high school senior with a good academic record
. comes in to talk about her post high school plans. She had .planne?
l to go to college but is now engaged to be married during the sum
Her fiance has a reasonably well-paying job, but insists that if
~ Carol attended college, a severe strain would be placed on thei:
budget. Carol has no definite career plans. You say:

¥ ~y

342
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ATTACHMENT 15 (continued)

Responses: ' A.'"Well, you don't want your marrlage to get off
on the wrong foot. As long as you're unsure of
yourself and college would be a financial strain,
you probably should not plan to go to college.

If anyone goes to college, it should be your
fiance because the man has to earn a living."

e _ B. "Since you seem unsure of yourself, let's

.evaluate your grades and interest scores. Most

- women will be working outside the home at some
time in their lives. It would make sense for '
you to begin to formulate some definite plans
and gain skills which could be-used in work out-
side the home."

_ C. "As long as your future husband can shpport you,
there's no immediate need to worry about your

future."
ol Vi




. * ° ' '
* Adapted from materials developed by Linda B. Stebbins, Nancy L. Ames,
and Ilana Rhodes in Sex Fairmess .in Career Guidance, Cambridge, Mass.,
. Abt Associates, 1975. . '

|

~ ATTACHMENT 16

*Counseling Carol and Frank

DIRBETIONS :
»

1. Following.you will find two case studies of students who are seeking
" assistance in exploring career decisions. Within each case study you
- will find a general background statement about a student and examples
of sessions with various counselors. Please read each of the cases

carefully. :

2. Use Attachment 12, "Checklist for Assessing the Counseling Process,"
to rate EACH COUNSELING SITUATION for both Carol and Frank. (Example:
Use one checklist ecch for Counselors A, B, and C in Carol's situation.
and for Counselors A and B in Frank's situation.). '

¢’

! S ;;,f}heck your answers with those .provided in the Answe'r/iﬂy/;nd mabe
-‘appropriate notes. ” ’

p ~ CASE STUDY 1 - Carol Merritt
Backgzound '

Carol Merritt is a very bright, high school junior with demonstrdted
ability in science, chemistry, biology, and math. The results of
standardized tests regularly given by her school indicate that she is in
the 90th percentile or above in both aptitude and achievement compared
with other students her own age. She won a prize for her last year's
biology project. She is self-assured, if a little quiet, and her
concern for others is evident in two of ‘her extra-curricular activities-
babysitting and helping teach Sunday school.

When her mother was hospitalized, Carol became interested in nursing

and began volunteer work at the local hospital as a nurse's aide. This
experience has led her to feel that nursing would be an enjoyable

career for her, and she receives support in this thinking from her
family. Both her mother and father feel that nursing is a verv practirn!
vocation, one which can readily he fitted in with marringe and vaicing
children.

As part of the regular counséling program in her school, Carol has taken
an accupational inventory. Carol's measured interests correspond to her
expressed interests and aptitudes. Her interests correlate most highly

Y with those of wamen 'in the following occupations:, nurse (.50), scienc-
teacher (.48), X-ray technician (.47). Her interests correlate most
highly with those of men in the following occupations:- petiatrician (
dentist (a37), physician (.37), and science teacher ( 36)

»

)
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Srtaclh. ot Y0 {contoue
Counselor A

Counselor A is delighted.to talk with Carol. Unlike many other students,
Carol seems to know what she wants. Moreover, the inventory results con-
firm her tentative choice of nursing as a vocation. .
Since Carol also shows an interest in science, Counselor A takes sOme F$
time to point out to Carol the possibilities of a career in science.
Carol could teach science, or she might become a lab or X-ray technician.
Carol is open to the possibilities in science, but both she and the
counselor conclude that as a nurse she could apply her interests in
science, her helping nature, and her love for people in a more purpose
ful and satisfying way. -

Having selected a few good three-year nursing programs, for which she will
soon apply, Carol leaves the office, content with her choice.

Counselor B

Prior to this meeting, Counselor B reviews the results of Carol's

occupational inventory and compares them with Carol's scores on the
other standardized achievement tests. These scores and her extra-
curricular activities show a highly correlated pattern of interests;
namely, a sense of dedication to people and a love of science. More-
over, Carol is bright and has leadership qualities which could be
developed further..

Taking into account all the information, Counselor B discusses with
Carol the possibility of pursuing a five-year Bachelor of Scienhce de-
gree in Nursing. This course of action would offer a great deal more
status than a regular nursing program and would also satisfy her
intellectnal needs. With a five-year degree, Carol might teach and
sipervice other nurses, using her leadership ability as we}l.

Carol is extremely pleased upon leaving the counselox's office. A five
year nur<ing program offers her opportunities'she,hgs~neVer explared
before. She is delighted with the possihility of combining her 19 ~F o,

modicine, srience. and people in ench an integrated Fashion.

Counselor C

Counselor C and Carol discuss the results of her occupational inventory
carefully. She has scored high in the medical areas, as che had expected

Considering the scores on the female side of her inventory, however, dct -
not give a complete picture of her intere~ts. Counselor C points out 't
Carol might also cons}der the scor~s from the.male sile as vell Wren
compared with men, Ca’™1'= highaet cciver comtinne to hao in the m U ,
and scientific areas. )

.

With Carol's aptitude and motivation, “ovmselor C points out that
might give serious thought to pursuing a vocation as A physician,
dentist, or pediatrician. While Carol had never thought of pursving a
professional carcer beyond the level of nursing, seeing her high s v~
of these scales triggers her thinking. Of course she ill need tr
consider manv things before making her de: isio- movney ‘or ‘ch ol.
getting into a good pre-med program, et e L

all the prec and e with her parente

~tye
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Attachrent 16-(pontihued)

[y

® . CASE STUDY 2 : Frank Courtin | ‘ : .
. 3 \ )
. Background

Frank Courtin is the son of a minister. For most of his life he has been . «
an active participant in the programs at the ‘church. During the time ‘
Frank has been in high school, he has been® teaching a Sunday school class
for 3 and 4 year olds. Even though he has been given an opportunity to
retggn to Sunday school classes with his peers, he has insisted that he
preters to work with the children.

1 4
Frank was administered a career interest inventory as part of the
eleventh grade testing program. His highest scorés were on the scales
. - "'caring for people," ”teaching‘aqs social work," and "nursing."

Counselor A

Counselor A immediately shows Frank his scores and indicates that the
high scores show a preference for working with people. Since Frank i<
one of the outstanding students in the high school in terms of high
academic grades and leadership in a number of student activities,

© Counselor A is certain Frank could excel at whatever he selects. Counselor
A, however, feels that while these scores probably reflect Frank's
socialization as a minister's son, they@do not reflect Frank's desire to
seek a highly successful professional career.

As Frank and Counselor A discuss the meaning of these high scores, Frank
suggests that he's been wondering about what he'd have to do to be
trained to work in a day care center. Counselor A, however, suggests
that perhaps day care is not really an appropriate choice. After all.
Frank has considerable potential and should think about jobs where ha

' could really demonstrate success and earn a substantial salary.

// Besides, day care is not a field for men.

As they continue to discusMother fields such as law and medicine, Frank
concludes that maybe the counselor is right. Working in.a day care
center probahly would not allow him mwh of an opportunitv to be reallv

successful .

Counselor B

¥ .
When Frank enters the counselor's office, Counselor B has Frank's folder
on the desk. Leaving it closed, they begin to discuss some of Frank's
activities outside of school. Counselor B notes Frank's enthusiasm wher
he describes some of his experiences teaching the Sunday schorl class.

" When Counselor B pulls out the interest "inventory results, his des- ipt’
of the high and low <cores is very thorough. The counselor points ut
that Ffank's pattern of measured interests seem to parelled s-me of 'is
outside activities. These activities have obviousI p ov'ded '
an experientia] hasie for Fllllng ot the Inventory ' ot

- ' SR NC




Attachhent 16 (continued)

A

§el r discuss the implications of the pattern of his
S¥sidbat he's been wondering about what he'd have

*Work-in day care. Counselor B points out that

¢ty @ ®approaches, depending on what level job

‘[5" Each of the levels require different amounts

' child development and early childhood education

///Eo do to be trais
thexe are a

la: 1?;
Frank might w1;§f !

l jlsﬁut that day care is not the only kind of job
where Frank could- ‘:5;- ,develop some of his interests in working with
children. He coutdtegnsider others, such as elementary school teacher,
social worker, and ﬁ-o'atrfc1an Whereas, at present, there are many
somen holding day carg obs, the employment patterns are slowly changing.
Both men and women are:% eginning to select jobs on the basis of interest
in doihg the work rather than 11m1t1ng themselves to trad1t1ona1
selection of men's }obs and women's jobs.

. Frank agrees to con51der some of the other a1ternat1ve< and to explore “ome
college cata]ogs for programs in child develgpment o1 enrly hildheo
edncation.




YES
I

i

Counselor

!

ATTACIMENT 16
-

B C Student Carol Frank

(Circle appropriately)

NO
I

()

(1

b -on individual Q;éerest, ability or talent
rather.than on traditTnal masculine or feminine

(Circle appropriately)

-
~

* Checklist for Assessing
the Counseq%ngfprocess

Student is encouraged to imagine ap/or expges
personal career/life goals.

Student is encouraged to consider career options

-

oles. . -

Student is encouraged to consider career options-fiot
traditionally associated with that person's gender.

Student is encouraged to consider seriously all Brogrﬂm'
of study, and to make and activate ‘curriculum choice<
hased on interests and talents rather thap on gender

Student is not discouraged from taking any clac<
hecause of gender. ~

Student is provided with suggestions for career explor?
tory activities and sources of accuratc, up-to-dnte
career information in the career resource center which
will help expand knowledge of carcer optione .

Commmity exploration experiences are not suggested o
the basis of sex, either in temms ~f who parti ‘'’

in terms of the particular tine nf explor 1o

‘suggested,

Additional Notes"

Adapted from

- Hy

#*Susan Frosch, '"Guidelines to Tmplement Title IX of the Educat on” Arend -

‘ments of 1972 and to Implement State Board Resolution

[RCTRAK BN o AL Vover V

State DNepartment of ¥ducation, 1975). "

~
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ATTACHMENT 16

»

Counselor A B C Student Carol Frank

(Circle appropriately) . (Circle appropriately)

. Checklist for Assessing
the Counseling Process

N

Student is encouraged to imagine and/or ~vprecs
personal career/life goals.

3
28

M (1 Student is encouraged to consider career options
based on individual interest, ability or talent
rather than on traditional masculine or feminine
roles.

Student is qﬁcouraged to consider carqer\options not
traditionally associated with that person's gender.

3
tl

Student is encouraged to consider seriously .all programs
of study, and to make and activate curricdlim choices
based on interests and talents rather than on gender.

B

J

il {1 Student is not disconraged from taking any class
because of gender.
Y it
1 0 Student is provided with suggestions for career explora
tory activities and sources of acturate, up-to-date
career information in the career resource center which
will help expand knowledge of career options.

L] (] Commmnity exploration experiences are not suggested, o
the basis of sex, either in terms ~f who particir
in terms of the parficular fyp~ ~f evploretion
Suggocfﬂf‘l .o

s~

Additional Notes:

Adapted from . \

#Susan Frosch, "Guidelines to Implement Title IX & the Edvcafion Amond -
ments of 1972 and to ImpléBFnt State Reard Recelupicn 1074 70 (761!
Sta{e Department of Fducafyen, 1975)
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’ «
. . \

, . ATTAGIMENT 16
. e :
Comnselor A B ¢ ; Student 'éarol Frank
ZCI‘er appropriately) .~ (Circle appropriately)

L4
)

* Checklist for Assessing
the Counseling Process

YES NO Student is encouraged to imagine and/or express
i1 0 personal career/life goals.

-

M (1 Student -is encouraged to consider career options
based on individual interest, ability or talent
rather than on traditional masculine or feminine
roles.

QZ.&g a Student is encouraged to Consider career options not
3 traditionally associated with that person's gender.

(] U Student is encouraged to cofisider seriously all programs
of study, and to make and activate curriculum choices
based on interests and talents rather than on gender. y

Ll (] Student is not discouraged from takiﬂg any class
because of gender. '

| (] Student is provided with suggestions for career explorn
tory activities and sources of accurate, up-fo-date
career information in the career resource center which
will help expand knowledge of career options.

\ €] “Community exploration experiences are not suggested ¢
the basis of sex, either in terms of who parti-inate '
in terms of ‘the partic lar tvpe nf avplaration

1, suggested.
1
Additional Notes:

3

Adapted from . . .
*Susan Frosch, "Guidelines to Implement Title IX of the Education Amend-

ments of 1972 and to Implement State Board Resolutiom 1074-76" (Ma:i 1<
State Departrent of Education, 1975). :

Py)
Ny
|
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ATTACGHMENT 16 et
. N 4 .
Counselor A B C / Student Carol ~ Frank
(Circle appropriately) . (Circle appropriately)
* Checklist for Assessing
the Counseling Process
. . ; . ]
YES NO . Student is encouiaged 0 imagine and/or express
n ] personal career/life goals.
0 (1 Student is encouraged to consider career options
based on individual interest, ability or talent
rather than on traditional masculine or feminine
. roles.
U N Student is encouraged to consider career options not
¢ traditionally associated with that person's gender.
i i Student is encouraged to consider seriously all programe
( of study, and to make and activate curriculum choices
\\ ' ‘based on interests and talents rather than on gender
[1 (1 Student is not discouraged from taking any class
because,of gender.
[l M Student is provided with suggestions for career explora
: tory activities and sources of accurate, up-to-date
T career information in thescareer resource center which
o will help expand knowledge of career options.
' t] r Community exploration experiences are not suggested ¢
thesbasis of sev, either in tems ~f who parti-ipnter
- in terms ~ 7 " poveiondar type of ~epderotion
v o Creme ot
Additional Mores 5
£ a
PR Yy 1
Adapted from _ ) .
* -2 .%*Susan Frosch, "Quidelines to Implement Title IX of the Edvcation Arond-
ments of 1972 and ta Implement State Board Resolu*icrm 1771 "7 (rees v

¥ State Nepartment of Fducation, 1975).
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ments of 1972 an' t~ Implemom State 7

¢ t 4
ATTAGMFNT 16
Counselor A B ¢ Student  Carol Frank
(Cinﬁge ppropriately) {FiveTe “ppropriately)
* Checklist for Assessing
the Counseling Process
YES NO Student is encoufaged to imagine an.d/.y ekpress
[_l i pevweaal career/1ife goale.
i (1 Student is encouraged to consider career optione<

based on individual interest, ability or talent
rather than on traditional masculine or feminine
roles.

' M Student is—éncouraged to consider career options not
~traditionally associated with that person's gender.

i i] Student is encouraged to consider seriously all program-
of study, and to make and activate curriculum choices
hased on interest< and talents rather than on gender.

i (] Student is not d1scnnraped from faklng any class
because of gender. w
[ 1 Student is provided with suggestions for career explor~

tory activities and sources of accuratc, up-to-date
career information in the career resource center which
will help expand knowledge of career aptions.

t I Commmity exploration experiences are mot svgges*ed o
the basis o sev, either i+ terms £ who pryes © o
in terws A L N 4 y !

conpen' e 1

Additional Notes

wi

Adapted from
*Susan Frosch, "Guidelines to-'mplement Ti'le I¥ "f r ? R A T

D

(R -:n('

State Wr‘nnm"" o T At ~rn' ‘07"‘)

9 ~

.‘0’1
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ATTACHMENT 17

Counseling the ECC Student

Directions:

1. Review the informatiorn in the theoretical counseling
situations you have completed if you feel it will be
helpful.

2. Arrange with one of the other teachers in vour FCC
program for a specifie time to observe voun in a typijicnl

counseling situation with a student.

3. Before the session, give the teacher you choose the
"Observation Packet'" (following pages). The materiale <
are self-explanatory,.

1. Choose one of thg students you normally counsel to
participate in tﬁ% session to be observed. Inform the
student BEFORE the session about the purpose of the
activity. Be sure the student has no objection to
participatings in the activity. &

& Conduct the counseling session as you normally wen?t’?
with the student, and have the observing teacher
record reactions.

6. Discuss the feedback from the session with the
observing teacher (you may decide whether cr not
to include the student in this portion of ‘he a« ‘i

7. File the eompleted '"Obrervation Ta-ket™ ir youy
inservice material~.

R Lct 8s 3n ohnevvér Foo ot hay
proﬂ . z"n

\




ATTACHMENT 17 (continued)
<

OBSERVATION PACKET
. Counseling the ECC Student

Lo

Instructions for the Observer:

1.

o

Observe a typical counseling session.between an FCC atudent
and teacher in your program (as arranged).-

Use the provided "Checklist for Assessing the Counseling
Process' to analyze ‘the session. Complete the checklist WHILE
THE COUNSELING SESSION IS IN PROGRESS including brief example:
of the interaction between "counselor” and student.

Make any additional notes which'you feel are appropriate.
After the session, use the completed checklist as a discussic
guide with the teacher you observed. Complete 1r4ms
on'the "'Counseling Session Feedback' <h et a5y -+ 77 :

Return ‘he complete "'C-tms ling the '
pal‘,.' LY 'YT: "P"'(‘ N 3

=



ATTACHMENT 17 (continued)
OBSERVATION PACKET

Counseling Sessirn Feedback
Sheet . -

¢

NIRFCTIONS - Cfoamnlata T +ame - = Arnd ~ Ae vemes AL i m s el




ATTACHMENT 17 (comntinued)

OBSERVATION FACKET'
' ' ¢

Student:

Daret_;m_ L i
Student Sex M | 1 F L]

Nhearrar- * Trnalnw




resource center which will help expand know-
ledge of' career options.
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ATTACHMENT 18

What is a Non-Traditional Occipation?

By tann

e,



2) List other sources (organizations, individuals, contacts)
. you could use to find non-traditional workers or guest

cnanlawe . FCm o .

o

ERIC

Aruitex: provided by Eric



ATTACHMENT 10

' Providing Non-Traditional &r{Pxplorations
and Gugst Speakers

1.
“ mm lMMMIMI |




s
» for non-traditional explorations. "
. ¢) suggest that students seek out sources of non-traditional
' : sites of /jparticular interest to them.
st B deax,
Ave Ry okt mdly uys [ . . Lo .
st'rdcnta .m'i},ts Vi baagh O YR T T TR clacion, . TV PO R
Usy with Qeeat poalers paci. U is praldel to acslp d L his
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Aruitoxt provided by Eic:



(SAMPLE) STTES .AW ILABLE THROUGH THE CLEARINCHOUSE
: Jefferson County Public Scheols

B t
ted,

. ’ COMENITY SITES FOR NOW TRADITIONAI PTACEMENTS

)

) : As of March 3, 1978

* KEY:: Recruited by: Sue Ackerman, Jeri ‘Aldridge, ‘Rich Berlanti;
David Mangum, Shari Mitchell, Elena Newtorn,
Mike Patterson, David Reith, Mike Scruggs

i

Ml oo ttas  Lael, /. A
fena c plunt s | crv
] A D2,
S A
)
Nor o
A I
SN
i n.,‘g v
:1 S o
-
‘ 4
[ )
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. 5 N
v
(D
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b
b
i
]
b
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[
[
Lo
.
oy )
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* NONTRADITIONAL SETES AVAILABLE THROUGH THI CLEARINCHOUSE

~ ' . iy L3

Cobe La?bs, Inc. Eventide of Lakewoogl
F.N. ' : Has male orderlies and black

1 . un.



L’\ NONTRADITIONAL SITES AVATLABLL THROUGH -THT: CLEARTNCHOUSF

]
Johnnie Harper Ford « : M. L. Associates
LY BNl - = .
(S
i
Lo
[ ]
1
]
I
i
3

Il il kda l\.



NONJFADITIOMAL SITES AVALLABLE THROUGH THE CLEARINGHOUSE

- Photo -Synthesis, Inc. Tumbleweed Press :
Audio Visual Energy ) Female pMpto offset Vithographer
M.S. * ' M~S~ 7 &
|

M i
i v
2
.
I
J R Y
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i
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1
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ATTACHMENT 20 . s
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WHILE SPEAKERS ARE VISITING YOUR CLASSROQOM:

\ o Have tﬁg.speakers talk with other faculty members duri
break or over lunech. g uring @ coffee

v

. : ., . e 4 '
o Utilize media eduibment and tana (andin amd/nw ciden) whila enasbac-

f
b
| |
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ATTACHMENT 20 (continued)

SPEARER RECORD"

Please take  the time to fitl out thé following record and
evaluation of your speaker. These records will ‘enable other

Sack-oc o
fcut
g I ‘ r
f.“mr"‘ 1 ,'g
CN VY
SRR Mﬁéx
IERTEY f | ‘
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|
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what i it s do you Suggest for future presentations of
this néﬁ%}e ganization, content, presentat1on etc.)?

——— = e e e . SN

What other resourges ~r aid does thi- speak’r h>ve to offnr
our School'] (Suph an qpn;lnvr’ Praabke o hipe iy A e b -
materfalg, ete )

[
. @
Adzpted frq: F Yovati n- 'n Cir m Fducation,”™ a public t'»
rf the [-d AN I ifornia, Buanqﬁ -
o ' ded Aamr < '
'. -
. #
4
i’ib )




ATT&NT 20 (continued)

n

b - R
0 -

SPEAKER

. ‘éj'"1"‘F;;1‘éi]-di%DM1T“ LA R Sl 2 B

© 1 GPEAKFP

-
! " gy’ Namo Pootbplane
ity ~f Recidence [ ami!

'liqh S hool : « Vlen-

Specin] Training
Major C'u‘ias
Special Activitier

Pvnféssinnal Aep-

10w fipation

f..

r, neont n(~/~'l[\:\' 34\[)('5\:

— . .- ' —_— ‘zw

.

Commmity rgani-gtiio- o Totd T e

! . :
What brief'y a'e person ! rualit'es trat.ycr fee e

desireahle ~ra -~ he ' veung peorta et T Y
field?
i »
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.
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ERIC & . ’70

Aruitoxt provided by Eic:



.
What opportunities exégg(:n your field for females bv
males (any non-traditiohal opportunities)?

¢ ikt e * Special Interests:

- Pttt Infarmation or Comments
_— - " :

" Adepted from "E-plorations in Career Education,” a publicatinn
of the Industrv 'ducati n ounri] of (n'{fo nia, Byrli'rrg,

Co' I Fmyy’ . " ey ¢ tfg R ' oy
/

-
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ATTABHMENT 20 (continued)

N

& ' | .
SEPEAJKERR FFRFCSRFTI W KW W ey my

GUIIDE *

Dear : :

-~

Thark you for agreeing to <peak with v <tiden'e or
| | 133t
Tha folln 'ing quidelineg may help oo 'd mwalirg o precan'stis s i
Ld
el the aprroapyviat  ioformatin an' fee' fye 1o Add Al
i J

YL ta he et v ek deyt - he o, 4 tn V."v’

»

FON UETY SPFAKFR -

®

What i< your chupafion?

Destrip'ion of 0ccupat1o", piﬁce of employment,
working hoars. Spec1f1c infrrmation regarding
special rno]q equipment . or working rodiiene.
Nhat OQP"'Unl""° ‘nec v necppation oy (iat
nffer?

: Method and level of entry *3@' or salary scal
On-the job training. Advanremen{ possibiliti
j? Fringe berefits. U@ wspal afvan age”w&travol

» l

community servire). " ir) ontpe T oigqi
caf)cfa(r|nnc
o

What dvcadvan&ﬁﬂéﬁ7 .

Long training precedina earnings. Unusu ~ ha- -
Fartirylay physi-al or emational demand:

How ran studentc prepare themcelyeg?

B . .

1%%,. Skills and abilities needed. Character or perso’

o ality demands. Physical capacities. Educationa’
% requirements  Opporturities for‘pre-vocational

experi~nce. Licensing ovwgertification vequire

ments Age. avparienie,  tyade.uypio 1+ fratin

: . T 90ur field growing or declining’

Qutlook for continued emplayment.  Time Tapee
ot betweeh high school and e ployment)

- *Adapted from "Exp]qratipn< in Career Educatioh a publication
of the Industvy-Fducation Council of California, Burlingare.
California, Ul € 0Nffice pf Fducatton fimdad demoncfratinn YIRS PN

- -
Q & ) .. 1?; e
EMC :; ¥t . l ~ t 72 - ) :q" ‘*‘-' 7
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ATTACHMENT 20 ont d
SN AR WA LD R TXOMN

i

SEEEX *

Name of Student o Date 0f Speaker Visit:
Schanl . Speaker's Name apd Subiject (ov orcopatic )
— - . - e ~—— - ?
. " &
Tre Presentafior: _ ‘ S
Pl 6o neve t .« fgltbwing questiane hyirfly
1 M ot Y LT Sp"”"“' ""\1:" [ T BEYe °
\
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\ ‘ “n
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STV, ¥ g VX7
b [ %
g oL
_ . "9 X
Wheat 4 ,y\o" 1;1«9 becf (] 1 4 thi- IR VA g:'(. (‘l\v"'lonf
: I L
. , . A
~.  What did vou like.least: ) )
LI % N N ’ w .
- Al * ‘:;r )

vy . '

e * Adapted From "Expturations in Car¥er Edugation,” a fiblicatign:
¢« - of the Indﬂstry Fducatinn “buncil of Califo Afa, Burlingame,, K =
Cee Ca]ifornia U . Office of Fdycat'en fundeac ‘emongtration pro 5
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ATTACHMENT 21
XPLORING A NON-TRADITTONAL OCCUPAT T/

% SUGGESTED INTFRVIFW QIS Iivie ”

1 Wha:t are t'he bovyinye if any that v canfronte! n"":nq
this job

i

Hav: you exi erierced any Jlega' r cour 'es? In ther vords, did

you ﬁa\/e v v take doaaal action teo gain adeg oty " :'-v,’lfiﬁn My
the 10h?
) oo ent-ring the job, what were yourr £l nge ot nt o
perienca in a3 nom traditional role”
1

1 nid ‘(‘@F"‘d ﬂﬁy fmnl'lv ()p‘pf)Q;fif)ﬂ to yvouy n'ﬂvl'ng thie (avee:

K What werve~ the résprneces (pocitiv@/npgnti\/b) Fyem yony - jon 'a?

2

R... What wer  the yespencas (posiefyg/nepn'ive) fro poepls v !
Tpithe ;
P - ~
- Are )’OUY Oppov '-«ni.t‘ie" foor s dvan ameont Hle sam- - '-\?vl“\:-'" [ |
« nr\r\nﬁi'o e 7 - . ¢

®  Have vou foum! anv ghy<ica' drmands tha* yor - old not Wy
Fivet oy thnt you hm(e h’qd to overcome?

. 4 . -
9 If y~u vere to he transferred from this aren, wo 'l +our fnebs
wife be willing to go. with yem? Why or wh ot?

1

0. What is the ratio of meles =nd fe al 5 ho ¢

n(-('urw\' P u”i'hﬁn Vooney e St . v

x ¢

. 14
. v
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2 g vl
’ . . . . .
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- CareerExploration Guide .

i . N - . .

' S ' ' S D
. Studen e L AN
ey v v -t . D

! ..A

. Companyoragency -~ *
O : . ” N e ! vy . . A .
L~ - «Communitythstructor __, - - . - - e - v
. i ) ) I‘* "‘v fg‘ ) * . ’ .-' : a . ' "
v v .. . ' Telephone . »

. . o
PR L? . " - P . . ~ S
=z . Completion date ~ EENEE
; . % '. ; o~ ot . )

-, . Startingdate —__
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P N

e Student‘Checkllst _

Oomphu lhumodlonlon plgo 1 uslug mahmlc In tho
. CAIeSr reaouros'area

complmmoulmmﬁtonpmumugmdo

“On pages 10 and 11 of this. uuldo eopy bnlc ckllll tulu from tho
Site Analysis Form. .

Go 1o the site and mm tho eommunlty Inatructdr

. uplomlon schedule wlth thc oommunlty Inotructor
- lndf?lrcq time contract cards. -

Interview the eommwnlty instructor and rocord your Intorvlow In :;.
writing or on tape. L

-Gather ‘nfomatlon about tho ]ob ywro oxplorlnc. l(np erntod
‘matérials inthis guide.  ° —_

Answer questionis in thla guldd e

‘Use materials such as photographs lmehos, cut ou‘ts," or sample
materials from. the site to ducrlboﬁn site: -

Draw a floor plan,. provldo & map;.or write a doscrlptlon of your
community lmtalotor’l work area. :

Record job skills required and note whether you can do tho‘
Complete the basic lkllll tasks.

Write a summary of how you feel about this exploratlon on the
Comment Page. -

Check onq,qj the three boxes on thq Inside back cover.

Tumn this guide over to your community Instructor to evaluate and -
sign it ll, Is satisfactory.

Write a thanl(-you letter to your eommunlty‘ Instructor' and fﬁle a
“copy of It In this guide.

‘Tum In the Exploration Quide to ‘school staff for evah{atlon, it it, s
. unsatista or Incomplete, continue working on IMMII tis =
L ‘accepted & un as utlshctory T, . .

i PR

R FIII Ilﬂho dms lnd houn you havo agmd to be at the lob slte

PN
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i S e,
¢, B K : . - .
. L, . X . -
B . . ..
. v L. 3 . v
] " - ) v
?

.-;s»--‘, ;‘;"' o YT
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Getting Started.on Your Career Exploration
. L v
Before you explore the job, based on Information from the Occupational Qutlook
Handbook or the career resource area, fill out the following information.
s
Job Title . ]
Nature of Work ___ A e L
Places of Employment = —_— —
v
Training, Other Qualifications and Advancement _ :
— [ - oF —
s .
Fmployment Outiook . I -
: Ear'v"\lnon and Warking Conditinong .
VGet the Following lrifmmatlnn From the Community Resouree Flla:
Time Arrangement ___ —_
Clothing Requirement . — . —_
. s
. . Safety/Equipment . . : R - -
BN B . .
N . , 23
, Special Requirementa ) o -
v .
. ~ e Do
‘ . o { M Certification
oY . . N, B
. A €
o ’ .. * ' ' ¢ ~ ¥ ‘ )
. . ) . .1 . ; \
1 - []
# J N "'? 7 7 s .
* ! . e . ‘ "'
. . . L
. v CRE . )
Yoo y ot X .
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Using toplcs and questions suggested bejow, interview your
community Instructor. You may record the Intervlew In one of th°

foliowing ways:

() usea tape recorder to capture the entire interviev' as it
happens, or g
' N ) e
M take notes as you conduct the interview and then aummarize ~r
report on it by talking into a tape recorder, or

T take notes as you conduct the intarviaw and than writa thar: oy
Into a short paper. .

(Check the box in fronf of the option you choose )

SUGGESTED INTERVIEW TOPI"® SUGGESTED INTFRVIEW QUEST!
Working conditions: hours, What do you do during a typica!
environment, fringe beneﬂts day - the same things over =r
salary, advancement opportur'ties over. or somathing different?

iegai issues. job interogt and ' ,

varloty . How did youy get atarted in thi-

job?

Products and services offered:

what the job site produces, how it~ What are the special training,
activities relate to community schooling, e¥perience raquire
needs and to the consumer mentg?

economy ‘

What are the opportunities f - ~«

Organhatlonal structure: the vancemant?

company’s management patterns,

where and how decisions are made What i the ectimated ~~'an

and communicated to empioyees, ranqge’?

channels employee# have to alr

thelr neéds and criticisms How long have v pean on thia

A ﬂh7

Specific job qualifications: legal : ‘
such as, age lirits, need to be How long have you been with thie
bonded, etc ), physlcal ,psychologi- company?

cal, prerequlslte tralnlng and edu- - :

chtlongl credentials _ What preyfous jobls ge you held?

o~
’ . .What do you like =4 diglike ~hgpt

S ' your job?
o ‘o you; Intorvlow Insldo the back cover.
. 3 73 N
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{ Loo[; At Job Slte Requﬁrements

Al

Physical Requlrements

Here ate some examples of physlcal requirements that might be particular'v
necessary for certaln jobs: /

Special height, Ablllty to sit iong periods

Speclal weight Driving ability ..

Adequate vision Speclal voice qualities

Abiiity to distinguish colors Special appearance

Physical strength Abillty to stand long periods

Abllity to stoop Ionwlods blllty to life welghts over 50 pnunds
Look at the 'ab you are exploring, list the physital rrquirements for it, a*« ~av
whethe' v ""ave them or notf. (Remember yow may flnd onear et ligtad
ohrve )

"“hyeical Requlromenf / ivbva It 1 Pon't Nave
. , 7]

s
e

P
., 3 ?
Training and Experience (To be obtained from your community Imtrug{""‘
What are the aducational and/or speclal tralning requirements of thie [ob?

@
[ =9
X
e,
>
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Descrlbe the Company or Agency Where You? Job Slte Is |
Located ' ,

(Use correct English and complete sentenceso

Does It provide a service for ch omers or the public? [ Yes No P

Does it manufacture a product? -0 Yes O No : a
Doesnit sell a product or produ¢ts? O Yes ([ No

e
. J
Describe the Job You Are Explcring
What kinds of equipmedit and tools are tged an this joh?
- - . -
—— - ‘_?,.,
.
What are some activitiee snd work tasks typice! of thie job~
, T T . /ﬁ
T ) - -

. . . ’
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Descrlbe the Slte With Pictures and Words .

Put- photoqraphs magazine cut outs, samples, or cartoons In thesaoxes
‘provided below. Write Hescriptions of services, products, equipmefit or people
" that are in the boxes Use comact Fnglih and cormnlate senterag,

o
- - ) %__, . . —
.
A

v e — 7 et = ' — —
r‘—.,_. — — —
‘ S ) .
R {
‘ )
» i
. . .
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* ... “Examine_Your Job Tnterests and Aptitudes
& . S ~ ‘. Ce . ."‘ . . & _ o

One way to match or mismatch yourself with a Job Is to compare th job with

things you enjoy doing, are capable of doing or wouid.like to‘igarn. in the

. -, following actlvitigs, analyzerthe skilis and tasks required by the job you'are -

-gxploring @nd'rorhpare them with your own preferences and abilities. =~

*

£ you like
fo do this?

" ‘ B ¢$ ' 2

Working with Thinge

Y . e ‘: L e 4
Rlve an Axginple "om. the ot
e

Precision work o x ]

Operating equipment - . , R
Handling méidHats
Wo'rkll;ﬁ with Information R T . ‘ | .

e -lntq{p_retlng' facts .= _ e L
Organizing and using - ‘ o ‘ %
information - — T - . P

_ Copying, sorting,'and - :

" putting things together

Working with numbers . & " . . Coa
or words IR § —— ,
A} [ - ,
Working with people L ' e
. , ¢ » ¥
) G" N . <+ 4 . .
Counseling S S < —_— . e

Discussing and o ‘ h T N

'\barqalning ‘, D e e RS e - —
. & L. ) . . .
~. . Supervising - . ‘ _— _ s S o
» . v * . - .
+ ot . ) ~ . " # ’
. M AY
‘i Selling v U L. L -
v . . . 7 ™
R N . . '
. VA' h " N ) ' [ . [ ’ .
L qufc Inq Yo RIS . . IR =
‘, ' - {’ . £ "_‘ -‘.‘ '
. 4 . : . gé
- , - . ) ..‘ fe
- 3 g P x
N . - o £ <'.
) © v N - ‘ W
N B v
¢ N - e ‘ ’ -3: 4
; a ¢ o ‘ ) " ",’(!,..
L TF D N
{ - .-q 8 2‘ é s ' v : - : ;:
! _
R R
M T R ll;( 0 et . ooy ; ) J‘. ’ . ]
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o

What do you consider to be the skills and apiltudes most necessary to
performance of this job?

S .
ﬁ:’l 8.
a0 10> |
5. 11 &
6 12, |

List the skills and aptitudes you think you would have to learn in order to do
this job, and suggest ways you think they could be learned (for example on the
job, college courses, company training programs, etc.).

Skills o Ways You Could Learn Them

P Y T U R CRPN

What interests and aptitudes do you. have t at Do you thlnk you could satlsfy
might not be exercised in perfofming this job? these. thlngs outside the job? .

<~

¥
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- S Map Out Your Work Environ_m’e’ni

The actual physical environment where you work can have very important -
effects on your job satisfaction and general sense of well being. With this in
mind, neatly draw the floor plan, provide a map, or a written description of the
vo(ork envlronment of the job site you are exploring in the space below.

On the floor plan, identify and show logatlons of equipment, stock, -

- merchandise and so forth. Put an “X" to\locate your community'instructor’'s
primary work area. Also indlcate locatlons of windows, other light sources and
heating/cooling vents in relation to this primary work space. Emphaslzeagetalls
you especlally like or disllke — such as a wlndow view of a beautiful trée or a

.8ource of coid air on your neck. _

'

331




| Think About \'Iallues or'Prlnclples .

U

Before explorlng the job, look at the values and prlnclplea listed bélow. Check

. those that are Important to you and add others If you wish. ThinkK about.
whether they might conflict with requirements of the job you are golng to
explore or might make the job especially deslrable‘ .

Personal values - Soclal values -~ * Work values
O independence 0 human rights . [ job security,
O surroundings ’ O group rights * [J wages and benefits
a loyalty g O equal opportunities O competition
a self-satlsfactlon O environment Issues O advancement
O . leadership O teamwork - O status
a appearancelgr_oomlng 3 a _. -
a a

After axplorlne' the job, thlnk ‘again about personai, soclal and work vaiues and . -
answer._the foliowing questlons

Personal Values '
Does your communlty Instructor work alone of wlth many people?

Is the work area comfortable, safe and well-lighted?.

What are the special rules for appearance? ' s

Describe opportunities to show Independence and Ieadershlp

l .

1 >
. N ..

Social Values' > | . ' T

Can workers of elther sex work In this Job? (If not, why not?) «

<

L

Give an example of this company’s or agency’s concern for protecting the

environment
' 3

Is there a proce.dure for workers to influence decision making? '

Work Values ) T e @ e

: What wages are paid for a beplnnlng worker in the jeb you explored?

N

~ Is there a unlon or bargaining grQUp to represent workers?
Is there a group Insurance plan here? __.._ - :

- What are the opportunities for pfomotlon?_

Does this eompany provide In-service training for employees?
| oRVIs | ]

o~

< 4 R \
.
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Ccmmunications Skils Required by This Job

. Find'the Site Analysis form for thls site in the Community Resource FIIe The
-;;corinmunlty instructor has described actual Job tasks requlrlng communlcatlons
-~ gkills. -

o

. Ccpy those tasks below and verify with your communlty Instructor that they . N
are stlil necessary tasks for the job you are exptoring. (If any of them Is not
ask your community Instructor to write another task for you.) :

Perform all tasks. Have your community Instructor check off the approprlate
box for each task and sign the form. )

s

Q

) 1. .
O Performed satisfactorlly [ Performed with difficuity O Observed
. . ‘.\', . .’ -~
O Performed satisfactorily O Performedwith difficuity - O Observed
3. ' ' .\1.‘
‘é‘. ‘ )
~ D‘Performed' sa’tlsfectorlly' O Performed wlt',h""‘cjﬁlfﬂ,culty [0 Observed -
4_ : . 1 ' N . ) &A:v.
| -‘4 R ~ . )"%\ L. ) : RN
a I?erformed, satisfactorily [J Performed with difficyity El'Obs'erved
5. ) Av o ) r()l‘ Lo R
r] "'A .
O Performed satlsf[_actorlly a Performed with dlfflculty D Observed
(.
. ? ,
| 5 :
=y N
_Communlry'. instructor E "Date
2 TN 385



Mathematlcs Skills Reqmred by This Job

" Find the Slte Analygls form for this site In the Communlty Resource FIIe The
community Instructpr has described .actual ]ob tasks r.equlrlng mathematlcs
skills. .

o Copy those tasks below and verlnyh your communlty lnstructor that they

o ask your community instructor to write another- task for you.)

are still necessary tasks for the job you are exploring. (if any of them are not,

" Perform all tasks. Have your community instructor check off the . approprlate ™~
box for each task and sign the form.

7 - : ' ' ' [
[4 : B

g Peffor;t\ed satisfactoriiy [ Performed with elfflcglty O Observed
2. . 2 ‘ ‘ '

N i

B4

- O Performed satisfactorily ‘0 Performed with'difficuty O Observed S
O Performed satisfactorily O Performed with difficuity O Observed -
a. T , ‘ -

i4

O Performed satisfaciorlly O Performed with difficulty _ O Observed

B
.
’

. ' ‘ o \r
O Performed satisfactorily [ Performed with difficulty O Observed

. N . .
. .
- e . /\
) .
ot

Community instructor - Date
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'‘Comments and Evaluations T

Student: Write abou& this lob site eummlng up your reactlon to It partlcularly how it
matches up with your career expectations. This section is ‘to be comple‘ed before
yourcommunlty Inetructor completes hlslher bvailuation. '

. :
Sigrature | * Date

Communlty Instructor: Describe brlefly your evaluatlon of the student’s performance, )
_ In.this: exploratlon . .

‘v

¢

N
\' »; »
- ) . 4
. _has completed
~this Exploratlon Gulde tomy satlsfactlon ' N . R '
, Signature ‘ Lt ‘ Date
Schogt Statt: Welje your evaluation of this expioration. ! (/

Signature - " Date




v S

lfee this area for EOmpany materials sUch "as brochures,
organizational charts, job descriptions; employee ha dbooks
legal codes appllcable to the job and.other items interest.

Also tile a copy of your Interview and thank-you letter here.

— —

‘To the student. Based on the exp’ratloh you just completed,
‘cMeckyone of the statements below that beat fits how. you feel.

a I want to explore this klnd ot ]ob turther but on another slte

I % ‘not wantto explore thig kind of job rlght now but I
may want another Iook In the tuture ,

. hd .
X ! L ' . .
sl - , co " o P
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Your Job J
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" AND RECREATION
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| X, TRANSPORTATION
| AGRIBUSINESS .

~ ANDNATURAL . |
wanngscince  "SSoURGER
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ATTAGRENT 22 . - :
. . . Promoting Parent Involvemént

-—
v

-

Parents can be invaluable resources for the ECC program - as guest
speakers, 35 workers in a variety of occupations, and as sources for.
~ . suggestions for potential commnity sites. ‘

_ However, it is also important for parents. to unyerstand and support the
activities regarding male/female roles im which their youngsters are
involved. Parents. can become direct observers apd participants, but
most often, they need to-be -encouraged and invited to participate.

_ Students can also help with this. .
- Di}’e'ctions': - E ) -
* 71. In the spAce provided, generate a list of ways you could in-

involve parents in ECC students' non-traditional activities:
a. accompany student on a non- e.
. traditional exploration

4 i - s r &
b. ¢ £, T L
. ) / )' . ) - - -
. i -
c. : g.. i
. ' . = /7 N
] ";f:‘ M d. h.
. - ; - . ‘ // » ) ... . I3
. : . ’ e . - ' ) . ' -

2. For each of the-ways you listed, tell what n.)ethod(s) ’-yoﬁ would use
. . to infq‘i'n_\, invite or recruit parents to participate. =

< O
. .

~ a. <N e. .y
Y ’ £, D
: - . ‘ _ e (.
. < —
* d. - h. ‘ ’ ‘




- v A ‘ . i .
b . . ' , . ~ 4 u “ -
, D . | . - G |
.8 . M ’
P il
' 3. . List several ways students could help get the1r parents
- involved’ . N
o . Lo - S
K - 4
- A
4. Invite parents to part1c1pate in a non- tradltlonal ECC act1v1ty
with students: - \ . N
a) determine the appropriate activity(ies). . N
- * b) create a: flyer or invitational letter o -
c) mail the invitation to parents or Send 1nv1tafions home with
students. , .
d} conduct the activity(ies)
e) have parents evaluate the activity in verbal or written form
(eg., for a guest speaker presentation, have parents complete
an evaluation form; for-a career exploratlon have parents
complete some portion of the Career Exploratlon Gu1de or make
a '"mock" journal entry.) . o
A\d ‘ .
v ;
r—~ N -
. \) Al
| . ° ™
- ¢
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: ATTAGRMENT 7
ANSWER KEY
A Would You Have Guéssed....?
a 7. true
c ' . 8. ¢
false (men lose §fight1y more) 10. a’
a .- t . 11.- ¢
false (2 out of 3 wante‘d’ | 12. ¢
permanent jobs) 3
7

N,
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’ ATTAGRMENT 9 ]
ANSWER
Profile: Shéila .
i o - . | . . ’
. . 7. economic need ‘ ' ﬁ,“r/4/
. \ 8. 20 - 25 yea}s (average for all women)
’ 40 - 45 years if> single
9. decreased ~
10. iﬁcreased amount or level of education s
. ©11. clerical workers .

12. profeésional and technical wonkérs

»

>
“»
e :
. .= .
.! -
! & 394

P iy

¢ \‘/

1 e




. ]
a N N
- ATTACHMENT 10 -
' ,  ANSNER KBY .-
ST Profile: .Jim
7. economic need
‘8. 43-years.
9. craft workers - o
10. professional and technical workers:
< - .
’ ) . -
- ~
é o

o - ¥ B L R
ERIC =

Aruitoxt provided by Eic:
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ATTACIMENT 11 ° ° .
~ ANSWER KEY ~ ° |
What's the Law?
Case Studies
1. Equal Pay Act, 1963
2. Civil Rights Act, 1964 "
3. Title IX of the Education Amendments of 1972
4. Title IX !
5. Equal Pay Act \_
6. None - - (
7. Civil Rights Act
\\4\ |
“n.
J
_ » 395




Schoo1/0rganiza;10n
M 4 , .
sex- 3 O " ATTACHMENT 14

Answer Key Date
, What's the Message? ]
'CHECKLIST FOR CAREER PLANNING MATERIALS

The following checklist provides a series of questions to be considered in evaluating
sex fairness in 1ife/career planning materials. .
Moo M,

: YES
. 1. Do the illustrations show men in traditional masculine X
careers and/or women in traditional feminine careers?

2. Do -.the illustrations show women predominantly as helpers, X
and/or men as leaders or figures of authority?

3. Do the: 111ustrations show women mainly in passive
postures (such as watching, sitting or wa1t1ng)
and/or men in active postures?

4. Do the illustrations in genera1 show women as sm111ng
and pleasant?

5. Do the illustrations in genera1 show men as serioué&
and thoughtful?

X x>

6. In careerS'traditioha1iy considered as "mascu11ne, S
is the female figure shown less frequently-as the 3 )(
career representative than the male figure?

7. 1s the generic "he" used for traditiona1 male
occupations, and/or the gene§1c "she" for tra- ) )(
ditional female occupations? ’

8. Are women encouraged to consider tfad1t10na1 female .
roles and/or men encouraged to consider. traditional ' ' )(
ma1e roles? ) 7

9. If occupationa1 t1t1es are used, are they sex-biased:; )
for example, "“fireman" rather than."firefighter," or - o
"mailman" rather than "ma11 carrier?" 2§ ’

10. Is there evidence of tokenism? For. example, one or
two striking examples of equal sex treatment may be : : i
presented, but the material overall may be dominated . )(
by male role models and/or sex-biased language.

TAdapted'frdin mater1a1s prepared by Jan Birk for T1t1e IX EqUity Horkshbps Project

; ?Items 7 through 12 are adapted from™Women on Words and Images Help Hanted Sexism
v \1n Career Education Mater1a1s New York: Educational Products Information Exchange,
) 1975 : A

o

397
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11,

12.

13.

1.

T5.

17.

. related to being asuccessful .nurse?

S - U B w o wa
If ‘references exist to family responsibility, are s
there sex-differentiated expectations? Is it assumed,

for example, that it's woman's basic responsibility : - -
to raise and care for a family? Is it assumed that .

man's basic responsibility is to be the economic

provider? S ‘ )(

If references are made to appearance, physical

qualities or personality traits as being signi-

ficant factors related to success, are they sex- :

biased? For example, is being-a nurturant person ‘ L )<

“Is there'evidence of sex-biased language, such as , B

using “man" or "mankind" rather than” "people" or
"persons"--and using forms of the masculine pro- . : )(
noun (he, ‘his, etc.? to refer to people in general?

If the setting of the illustrations is oufdoo}s, are .4 -
men predominantly featured in the outdoor setting? i ' )<

‘Tf the ‘materials are mediated (film, filmstrip, slide/

tape) is the narration done largely by a male? a - . V%

female? both?
NA ,

P

List additional instances of bias (if any) in langu- T
age or implication: ‘ .

N A

List instances of sex-fairness and affirmative lang-

uage or implications (be careful to distinguish this
from "tokenism"):

Tb;e. -la“ﬁ"“%c j«_, \*s}:l-('l.uélc’ 5617'?at.r, bu"‘ +he

Pid-ures relay o definite messaqe.

390
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o ' ATTAGMENT 15

Codns’gli.ng - Related Behaviors: Biased or Fair?
- 1. mm A ; 5.. 5 A

C .
A B__!D C
E__D .
6. B/ A
. 2. _B/D A E ‘B
_L—B . ._A__.C
_ 3. B/MD A . 7. mm A
£0 43
. )
-A-—- B/D C
: o ~ \
® 4. p/p A _ 3(
: " 4
Bp B
F_C ’ y
A D
® . ,.:,‘i.:’f
o7
o > .
» a ‘0 Q
F -
‘é /
£

N 399
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ANSWER RKEY

~ ATTACHMENT 16

". X .
¢

Checklist for Assessin®’ -
the Counseling Process *.

Student is encouraged to imagine and/or

personal career/1life goals.

o

S

.

.Stl:;xdent -
: 1

rcie appropriately)

Frank

.o

express |
: J

Student is_ encouraged to consider career options ‘&

roles.

'based on individual interest, ability or talent .
rather than on traditional masculine or feminine

1

Student is encouraged to consider career options not
traditionally'associated with that person's gender. -

74

Student is encouraged to consider Seriously all programs.

~/

" of study, and to make and activate currigulum choices

based on interests and talents rather than on gender.

because of gender. .

" Student is ngg discouraged from taking any class

3 .
Student is provided with suggestions for career explora-
tory activities and sources of accurate, up-to-date
career information in‘the career resource center which

- will help expand knowledge of career options.

Commuﬁity exploration'experiéncés'hre pot suggested on
the basis of sex, either in tems of who participates or
in terms of the particular type of exploration

suggested.

‘Adﬂitional Notes:

Adapted from

*Susan;Frosch)

ments of ‘1972 and to Implement State Boar

State Department of Education, 1975). '
¢ ‘ .

»

[4

Mgy

.

"Guidelines to Implement Title IX of the Educati
d Resolution 1974-75" (Maryland

-,

!
.

on Amend-



- ANSWER KEY - :
. . ’ . a ATFAGM 16 . . Es

.
s

P

Coimsclor % ; c.__ Student ' . Frank _
ircle ap?roprlatel_y)_ : - (Qrcle appropriately) -

\ - 4

. Che'ckl,is_'f for Assessing_ , .
the Counseling Process *

YES NO Student is encouraged to imagine and/or .exprgss’

n =R personal career/life goals. ‘ .
interest . x : : '
inventory ' ) -

' a Student is encouraged to consider career options

'&1‘,+» based on individual interest, ability or talent .-

etil . - rather than on traditional masculine or feminine
limted  roles. . - | ‘
* N .
I | Student is encouraged;to consider career options not

traditionally associated wit{gi that person's gender.

a. R Student is encouraged to consider seriously all programs
‘ of study, and to make and activate curriculun choices
- based on interests and talents rather. than on gender.

1

Student is nofdi‘s_couraged. from taking any class '

. ne because of gender.
svqqesies. : S c : :
0. B Student is provided with.suggestions for career explora-
. tory activities:and sources' of accurate, up-to-date -
career information in the career resource center which .
will help expand knowlédge of career options. :
a a Commmity. exploration experiences are no sugge‘s"ted on

net the basis of sex, either in temms of who participates .of
su 12;“':4 . in temms of the particular type of exploration
of 'all. suggested. ' -

Additional Notes: o B

~
. Adapted fro o P ' ’
#Susan Frosch, "Guidelines to Implcment Title IX of the Education Amend-
ments of 1972 and to’ Implement State Board Resolution 1974-75" (Maryland
State Department of Education, 1975). . ' o

o

'

F
) - . ‘ .
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L T ANSWER KEY . T '
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. ° ATTACIMENT 16 -~ - .
* - ‘ > - N - . - o
 Caunselor__ A ___B_,__@__ . Student ' Frank .
- - (Circle appropriately) . - Circle appropriately
] R . v Checklist for Assessing :
Lt R the Counseling Process * ’
' YES  NO Student is encouraged to imagine and/or eXpre§$ -
X personal career/life goals.. o R
nterest ‘ ’ ‘
inven .
b7 a - Student is encouraged to consider career options ’
- . based on individual interest, ability or talent "
ammﬁve rather thdn on traditional masculine or feminiue -
roles. ' . ) o _
[ 4 . . . . ’ . < . . M
X . 0O Student is encouraged to conSider career options not
i ’ ' traditionally associated with that person's_gender. )
, 0 K Student .is encouraged to consider seridus_ly' all programs - ‘3‘%
. & ' of study, and to make and activate curriculum choices - s
based on interests and talents rather than on gender. .
M + O Student is not discouraged from taking any class ' .
atd . " :
5%5“{14.. because, of gender. ‘ . . . \
O . Student 45 provided with suggestions for career .explora-
C - tory activities and sources of accurate, up-to-date v,

career fnformation in the career resource center which -
will hellp expgnd knowledge of career options. Coe

ju) Q- Commmlity‘exploratio’n"-gcperie‘nces are not suggested on ﬁ»
o not . the basis of sex, eithér in temms of who participates or
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' - _ ‘ 'Gxécklist for Assessing i P
LT the -Counseling Process * -
' / : -
. , YES* - NO- Student vilncouraged- to imagine and/or express
. e M - personal career/life goals.
““ '\ﬂD-' N . .Student is encouraged ‘to consider carder options |
- based on individual interest, ability or talent
A - rather than on traditional masculine or feminine
. ' roles,. - '
® O P Student is encouraged to considep-Tareer options not y
. - traditionally associated with tfat person's: gender.
i . QO - M ° Student iswencoura‘ged‘,to considar seriously ;4_1 prbgrdms
. . ' __of study, and to make and activate curriculum choices
' ’ " based gn interests and talents father than on gender.
‘ . Student islr_lg discouraged from taking any class
;J;;«M. ~ because of ‘gender. :
RN ? O 7§ Student i‘s_p’rov'ided with suggestions -for career e)_cplora—'
: v tory activities and souxces of accurate, up-to-date
. -~ , ~ career: information in/til)% careeTr resource center whigieo.
e will help expand knowledge of career options.
ju ag Commumity exploration.ex[.)eriences are pot syggested on
~ net the basis of sex, either ig tems of who participates or
-fweQ“H in terms of the particulal%type of exploration
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(Circle appropriately) - {Circle appropriately) -,
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Checklist for Assessing . . -
the Counseling Process *

YES NO Student is encouraged to imagine ‘and/or express

r ] _ personal career/life goals. .
- % Y
> d Student is encouraged to consider career options

" based on individual interest, ability.or talent
rather than on traditional masculine or feminine
roles. - S .

® O Student is encouraged to consider career optionssnot
, -traditionally associated with that person's’gender.

R 1 . Student is encouraged to cppsider seriously all programs
' : of study, and to make and activate curriculum choices
‘based on interests. and talents rather than on gender.

g Student is not discouraged from taking any class ‘

- $:§;'2§+¢J- because of gendet. o o

M ] Student is provided with suggestions for career explora-
very tory activities and sources of accurate, up-to-date

. T lLimited career information’ in the career resource center which . -~ .23
_ will help expand knowledge of career options. e
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a - U Commmity exploration’experiences are not suggested on -

« hot the basis of sex, either in temms of who participates o

- su 3,1.};4 in temms of the particular type of exploration - o
ot all. suggested. L ' :

+

Additional Notes:
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. *Susan Frosch, "Cuidelines to Implement Title IX of the Education Amend-
ments of 1972 and to Implement State Board Resolution 1974-75" (Maryland
-\, ' StAte Department of Educatiom, 1975). '
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