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further. Either a calculation of the correlation coefficients of each
variable related to reading achievement cr a calculation of the mean
reading achievement scores and an analysis of variance was conducted
for the remaining variables. Results were then merged with the
achievement scores on the California Achievement Test administered
the previous year. In summary, the survey indicated that for the
school district, the most consistent indicators of children with
lower achievement were those most "traditionally" used for
SES--parental income, education, and jcb status. For identification
of low SFS- students for Title I and other special programs, these
measures would be the best single measures tc use. None cf the other
variables examined was as consistently related to achievement.
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Who Are the Disadvantaged, and What Should We Do for
Them? The Relationship of Family Variables to Achievement

and Some Implications for Educational Programming

Paula Matuszv k and Christine Baskin

In the process of studying the achievement of low SES students,
the Austin Independent School District found a wide variety of
different variables which had been used to define SES and were
supposedly related to achievement. In the hope of illuminating
these relationships, we carried out a survey of parents across the
district to establish income, education, attitude toward education,
amount of reading in the home, and a number of other variables.
The relationship of these variables to achievement for second-and
fifth-grade students is presented, and implications for program
planning for disadvantaged children are discussed.
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That there is a relationship between socio- economic status (SES) and
achievement is hardly a surprise educators and others have studied this

relationship extensivele. White recently susmiarized hundreds of articles

addressing this topic (White, 1976). However, when the Austin Independent
School District began a study of the achievement of its low SES students,
we did not find the multiplicity of articles to be of substantial assistance
in deciding which variables should be used to define our low SES population,
nor did we find much information with any implications toward planning for

such students.

Typically, researchers studying SES have used one of a few variables which
can be easily measured and which are commonly accepted as related to, if not

definitions of, SES. White reported that the most common indicators were
occupation of parents, education of parents and income of family. How-

ever a variety of other indicators have at times been used (White lists 44),

and it is possible that some of these variables, such as attitude toward
education, reading materials in the home, etc, are in fact more useful
indications of SES for educational purposes. Many administrators feel that

income is the most relevant indicator of SES, and Title I identification
criteria are in accord with this view. Parent groups, on the other hand,

often feel that home variables are more relevant. Education of the parents

probably should not be overlooked, especially in a university city with many
relatively poor students whose children nonetheless achieve well. The more

we examined the question of which variable was most relevant, the more it

became clear we didn't know.

In order to try to resolve this complex tangle, we undertook to survey a
sample of parents, obtaining from them information on a large number of

different variables related to SES. The survey form is shown in Figure 1;
it addresses the traditional variables of education, job status, and income,

as well as a variety of other home and home/school variables. In addition

a few other variables which have been suggested by research to be linked to

achievement were included: day care background, kindergarten background,
and time spent watching TV. Some of these variables are the ones most

often found in the research. Others were suggested by various groups. A
particularly interesting set of items was suggested by the Title I Parent
Advisory Council, which wanted information on the relationship between the

parent and the school. In addition, some items, such as the ethnicity
and grade of the student, were gathered to cheek our own records.

When the survey form had been designed, a sample of second and fifth graders

across the city was selected, and their parents contacted. Initial

interviews were carried out by phone where possible; if the parents could
not be reached by phone, they were interviewed in person. Of a total

sample of 713 parents, 533 were contacted, a response rate of 75%. While

this rate is far from ideal, it is as high as we have ever obtained on a parent

survey of any kind, and we felt that it was high enough to provide useful

results. The results of this survey were then merged with achievement
scores on the California Achievement Test administered the previous year,

and the relationships of the survey variables to achievement examined.



The initial analysis carried out was simply a summary of the distribution

of responses to the survey. For a number of variables, the responses
mowed almost no variation; any item for which more than 90% of the respon-

dents gave the same answer was not studied further. Variables excluded at

this point included whether the student lived at the household contacted,

whether the father was working, whether the parents ever visited the school

and whether they felt comfortable visiting it, and whether the parents ever

helped the child with his homework. To all of these questions, over 90% of

the parents responded yes. In addition, categories on some other variables

were collapsed to give more reasonable response frequencies.

For the variables remaining, one of two different kinds of analyses were

carried out. For the interval variables (such as age of father) and for

the binary variables, correlation coefficients of each variable related to

reading achievement were calculated. For non-interval variables (such as

%hat is the main way you hear about what's going on at school?") mean
reading achievement scores were calculated and an analyses of variance

carried out. The results for the vaiables found significant are shown in

Figure 2. Figure 3 shows a sumnary of significant variables by grade and

ethnicity.

The variables used fall several different categories. The "traditional"

variables, such as income, parental education, and job status, were all strongly

related to achievement. It is clear that, overall, parents with more education,

higher incomes, and higher status Jobe tend to have children who are achieving

higher, and that each of these variables is a good predictor of achievement.

Other related indicators, such as number of hours worked and payment per month

for housing, were also related to achievement in some cases, but less strongly.

Of the variables describing the family, none was consistently related to

achievement for both grades and all ethnic groups. Relationship of male

head of household to student was significant; examination of the means suggests
that the distinction lies in whether there is a father or stepefather in the

house, as opposed to grandfather, other male, or non male head of household

at all. The other variable eoich showed a strong relationship to achievement

was the number of children 1-i and under in the household; students from house-

holds with more children tended to have lower achievement.

Variables describing the respondent's feelings toward education showed a

significant relationship to achievement in most cases. Overall, the higher

the parent's aspiration., for the chilete the higher the child's achievement.

Or the other hand, par -nts who reported that school was the most important

thing in preparing theer child for life had children who made lower achieve-

rune scores than those who saw both advantages and disadvantages to a strong

stress on education. In general, the items in this category do suggest that
the attitude of parents toward schooling is related to their child's achieve-

ment, although not so consistently nor as "cleanly" as the more traditional

variables examined above.

Variables describing reading materials and activities in the household also

tended to be related to achievement, especially at the fifth grade level.

How much reading the child does, whether the household subscribes to the news-

paper, whether the respondent enjoys reading books for pleasure, and the



amount of reading done by the male head of household all indicate that more

reading in the home is related to better achievement at school.

Female head of household reading is related to achievement; however, the
direction of the relationship is not as clearcut as for the other variables.

Overall, the relationship is more consistent at fifth grade than at second.

Again, however, this set of variables is clearly relevant to the consideration

of what affects achievement.

The other home factor examined was mobility. Questions which dealt with this

directly, such as how many schools the student has attended, and questions
which relate to mobility, such as whether the address we have in our files
(which was given by the parent when the child enrolled) is correct, were
examined. Overall, there was little significant relationsip between mobility
and achievement. There is some indication that higher mobility is related to
lower achievement, but the relationship-was not strong, and it held at only a

few ethnic/grade combinations.

Although preschools, daycare and kindergarten experiences are not variables
normally considered to be indicators of SES, they Are of substantial interest

to educators of low SES and Title I students. The items regarding these
topics were asked as much to give A1SD some information on a group of child-

ren in these areas as because we thought they would contribute to the identi

fication of disadvantaged children. Both preschool and kindergarten experience
did seem to be slightly related to a child's higher achievement later on;

which kind of experience was most valuable was not clear. These relationships

were much stronger for Anglo children than for Black or Mexican-American students.

Variables about the child's relationships with the school were not generally

significant. Amount of homework, whether the respondent thinks the child is

learning the most important things, and whether the student has homework were
essentially unrelated to achievement. Even how the respondent thinks the

child is doing in school was unrelated to achievement in second grade, although

by fifth grade there was a relationship. It is somewhat startling to find that

a parent's estimate of how well his child is doing is not related to that child's

achievement scores; it suggests a problem area which should be addressed.

The relationship of parents ts to the school was somewhat more related to the

child's achievement. Overall, information about the parent's visits to the
school and the parent's information about the school did tend to be related

to their child's achievement. The Title I Parent Advisory Council had felt
that bow comfortable a parent feels visiting the school would be an important

variable; however, 93% of the parents reported feeling very comfortable, and

this variable was not analysed further. The relationships of parent and

school variables to achievement were somewhat more consistent for minorities

than for Atglos.

Finally, another variable which was included not because it assess SES but
because of hypotheses regarding its relationship to achievem very

little relationship was found between achievement and number of hours the
parent estimated that the child watches television.



Overall, then, a number of conclusions can be reached concerning the ident

fication of low SAS students by the school district. If the purpose is to

provide extra assistance to children more likely to need it (as in this

case), the traditional identifiers of income, parent education and parent

job status work wellthey are consistently related to achievement for both

second and fifth grades, and for all three ethnic groups studied. Furthermore,

the relationship is strong and in a clear direction. None of the other

variables studied had as consistent and clear a- relationship to achievement.

Income information in particular is often available in application for free

lunch programs and other school services. Except under extraordinary circum-

stances, there does not seem to be a strong reason for a school district to

go beyond these variables in its usual identification process.

There are other variables which are strongly related to achievement, however.

Reading in the home is strongly related to achievement at the fifth grade

level; the correlation between hours a student reads and his achievement

is one of the highest found. While it should not be inferred that if a child

reads more he will then improve his reading achievement, these data do suggest

a possible focus for a parental involvement program. The data on parents'

relationships with the schools also suggest the need for parental involvement

in programs such as Title I. Again, the results need to be interpreted with

caution, since it is just as reasonable to assume that the parent of a child

doing well is more likely to visit the school than the parent of a child

doing poorly as it is to assume that the child of a parent who visits often

will learn more.

Some variables which were not strongly related to achievement also have impli-

cations for educating low SES students. The results of preschool and kinder-

garten attendance were slight and limited largely to Anglo students. Although

much more extensive data regarding the effect of preschool programs has of

course been gathered, there is some indication that in Austin at least such

programming should be of lower priority. Likewise, although the high mobility

of low SES students is often stated to be a problem, these data do not suggest

that it is one of the factors affecting achievement.

In summary, this survey indicated that for our school district, the most

consistent indicators of children with lower achievement were those most

"traditionally" used for SES--parental income, education and job status.

For identification of low SES students for Title I and other special programs,

these measures would be the best single measures to use. None of the other

variables examined was as consistently related to achievement. However, for

purposes of determining what kind of program to provide for low SES students,

it is interesting to note that amount of reading in the home and degree

of contact between the parents and the schools both tended to have a rela-

tionship to achievement, as did parent attitude toward education. While the

direction of causation for these variables is unclear, they might provide

a productive focus for a parental involvement program.



Hello.

school
survey.

need

1.

I'm We're conducting a survey for the Austin schools of parents of Austin
selected to be included in our

few questions, if I say. If net. I
his/her care...

children. And (STUDENT'S NAME1's home has been
I used to ask his/her mother or father a

to talk vith AM adult who is responsible for

First. nay i get your nam

2. And how are you related to (STUDENT]? (2) HOTHER........ .. ..

FAIRER.
AUNT . .

UNCLE 4

aRANDMOTHIR..... ..... 5

GRANDFATHER 6

57E2-FAIRER- 7

STEZMOTRER
OIBER 9

I have the address as (READ ABOVE ADDRESS]
correct? IF NO, WHAT IS CORRECT ADDRESS?

that (3) . . . . .

NO

And may I check that ( _ENT] does live here? (4) TES... 1

NO 2

[PERSONAL LNTRIVLEW SLY] And, do you have a.

telephone here? PRAT IS THE 0
(5) T 3 . ...........1

NO..- 2

Next, I need to ask shout the people living in your household,
starting with are mA1e-head-o -household.

First, his name

And how old is he

And his relationship to [STUDIST]9

.117 NATURAL FAIaEl, SRI_' TO QUESTION 4 11

(17 NOT NA7URAI FATTIER, ASK] Is (STDDENTP s natural
father alive?

Does he contribute [STUD umoo

11. Is (MALE grAD] working now, laid off, retired
and not working, disabled, or what?

r LAIN "CTEZR"

What kind cf work does/did he do?

13. And what kind of business is chat in?

14. [IF WORKING NOW, ASK] About
work a week?

does he

Row much formal education (HALE ELAN conplated?

About the female bead-of-household...

Figure 1: FINAL SURVEY FORM

(8) FATHER
UNCLE
GRANDFATHER 3

SITTFAIRE1 4

.... . . 5

'(E5

2

(10) TES
NO _2

(11) WORRINO NOV 1

TEMPORARILY LAID 2

..

DISABLED
UNVTIOY7Z/LCOKING...
OTEER. 6

(12) SOB CODE

EOL'RS PER WEEK

3 GRADE OR LESS
SOME SIGH SCHOOL 2

HIGH SCHOOL GRAD 3

TECB(VOC SCHOOL. 4

SOME COLLEGE 5

COLLEGE GRADUATE 6

SOME GRAD. VORK 7

GRADUATE ORGREE S



Firit, her name?

17. Arid her age?

How is ilia related to (S E.

17 NATURAI MOTHER _PIP TO QUESTION 4 21

19. [IF Or NAIIIRAl MOTHER, ASK] Is student's natural
mother alive?

Does shs tOnCibute to [STUDENT]'s support?

21. IS [FEMALE READ] a housevile, working. retired,
or wham;

22. What kind, of work does /did she do?

23. And whet ki=d of business is that in?

24. [IF WORE IX NOW, ASK] About how many hours A week
does she vorM

How much formal educe _on has [FEMA14 READ]
completed.?

(17) AGE....... ... .

IS) MOTHER........ . . ....1

STE7MCIBER.... ....
AUNT 3

GRANDMOTHER 4

OTHER......... .....

(19) YES... .......... .. . 1

NO 2

(20) YES....,.. . . . . ....1

NO. . . ... . .

(21) HODSZVIFE-
WORKING NOW ... .. ......2

LAID OFF
RETIRED 4

DISABLED 3.

UNEMPLOYED/LOOKING 6

OTHER 7

(22) JOB CODE

(24) HOURS PER WEEK......

(25) 8 GRADES OR LESS
SOME HIGH SCHOOL 2

HIGH SCHOOL GRAM......
TECH/VOC SCHOOL.......
SOME COLLEGE 5

COLLEGE GRADUATE 6

SOME GRAD
GRADUATE DEGUE 8

Can you tell me the ages of the other oeople
living in your household? (2

AGE. ......... ........

AGE......... . ........

AGE
AGE. . . ... ...

AGE
AGE.............. ....___

27. I all, then, how many people 18 _ older live (27) HUMBER

im your household?

28. Aod how many children 17 or younger live En
yonc household?

29. Do you your home, or are you cur zettly ren

30. NhaC type od resi.dr ce is that'

(n) NUMBER

29) °VS/BUYING 1

RENTING 2

OTR 3

( 0 ) HOUSE 1

APARTMENT........
DUPLEX ..:..:.. _ 3

TOWNHOUSE. . 4

MOBILE ROME.. 5

Oloma 6

Lave lived io Auscim7 (31) ALL MY LITI..... . .0

NUMBER OF.YEAR(S).....

$ PER MONTH.....Do /au miind saying how much you pay :..er month?

Figure 1 Continued



Did (STUDENT] go to a pre-school day-care YES..... ... . . .......1

before he/sha started the first grade? NO . . . . ....2

IF "NO" THEN SK/P TO QUESTION t? 36

34. Was th or in one's home?

35. About how many children were there? (READ LIST]

36. Did (STUDENT] go to kindergarten before he /she
started the first grade?

37. [LP TES, ASK] Was that with the Austin School
District, some other school district, or was it
a private or church kindergarten?

During the pest year, has (STVDEgT] changed schools?

I could like to know all the schools that (STUDENT]
ne to, from the first grade on

SCHOOL

ould you say (STUDENT] is doing with his/her
scudies --very well, about average, or is he /she
having trouble with his /her school work?

IT RAVING TROUBLE ASX: What kind of trouble is
he/she having?

(34 ) CENTER.... .... .........1

HONE 2

CHURCH.-- 3

OTHER 4

JUST ONE
2 T 0 5 2

6 TO 10....... .. .... 3
10 TO 15 4

MORE THAN 15 3

(36) YES........ . . .. ........1

NO 2

(37) AUSTIN SCR. DIST.. .. . 1

OTHER SCH. DIST........2
PRIVATE/CHURCH 3

YES.. . .. . . ... ....I

NO

THE Di-FORMATION FOR THIS
QUESTION WILL BE CODED
BY AISD AFTER TEE SURVEY
IS COMPLETE. JUST
COMPLETE TEE BOX TO TEE
LEST.

_E-SCHOOL CODE
CRADE-SCHOOL CODE
GRADE- SCHOOL CODE

GRADE-SCHOOL CODE -

CBADE-SCHOOL CODE -_

GRADE-SCHOOL CODE -_

GRADE-SCHOOL CODE___

(40) VERY WELL
ABOUT AVERAGE
HAVING TROUBLE 3

Overall, how would you rate your child's school--
excellent, good, only air or poor?

43. What do you tink is probably the most important
thing that your child should learn at school?

44. Do you chink that (STUDENT] is le
his/her school?

Figure 1 Continued

hat in

(42) EXCELLENT
GOOD-
ONLY FAIR ....3

POOR ...................4
DON'T KNOW.............5

(43) LEARNING TO LEARN
SOCIAL SKILLS 2

READING _ _ 3

WRIIING........ .. 4

... . .

ALL THINGS IMPORTANT 6

READING, WRIT.,ARITH 7

ATTITUDES... ... S

OTHER .. . 9

UNSURE. .

NOT AS WELL AS I'D
LIRE" .. . .. . 4



45 you ever visited (-TUDE, school?

R 15 "NO" SKIT TO QUESTION # 51

46. Roes y times in the last year?

47. When VAS the last time you visited his/her
school?

43. Whac was the reason for the visit?

49. no you feel coolOrtable visiting the school?

4 YES
NO .2

(46) TIMES Yv- '

(47) SEPTEMBER
OCTOBER 2

NOVEMBER = 3

DECEMBER.. . . . 4

JANUARY.... .. 5

FEBRUARY == 6

MARCH 7

APRIL
MAY- 9

JUNE 10

LAST DAY OF SCHOOL 11

LAST WEE% OF SCHOOL 12

SOCIAL ACTIVITY- 1

PARENT/TEACHER CONF..-2
PTA KEETINC = 3

ADMISTBATIVE 4

(49) YES
NO = 2

SOMETLMES..... ... . .. . 3

DON'T SOW 4

50. Do you get enough information about (STt iENT]'3 (50) YES 1

NO 2school and what's going on there?

What's the an way you hear about what's going .

on at (STUDENT]'s school?

DON'T KNOW ..4

(51) CHILD TELLS FARENTS....1
NOTES FROM SCHOOL......2
ASK THE TEACHER 3

TEACHER CONE_ EEENCE 4

I DON'T 5

DON'T . 6

REPORT, CARDS. . . ?

PTA MEET2NOS
GOSSIP 9

OTHER. ..... ... ....10

Next, I'd like to ask a taw questions about how (STUDENT] spends his/her time when
he/she's not in school...

52. First, does (STUDENT) ever have school work
to do at home?

IF ANSWER IS "NO" SKI? TO QUESTION

53. About how any hours a week does he/she spend
on school work at home?

WEEK

Do you or someone else in your household ever help (54) YES

him/her ulth homework?

35. About how many hours a week does (STUDE6.7] we

56. About how many hours a week does he/she spend
reading or being read to by someone in the
household?

Next, I'd like to ask how 15p4 feel about scot things...

Figure 1 Continued

NO.......... . ..........2

. (55) HOURS PER WE....

(56) HOURS PER



7.' Some people F401 that there's too much emphasis on
Ping to school these days, and children need to
learn more practical things. Others feel that
going to School is the most important thing to
prepare a child for life. What do you think?

58. How much schooling do you think (STUDENT] ought
to have to prepare for life?

59. WOuld you say you personally finished more school
than you really need, about the right amount, or
do you wish you had finished more education?

60, On those days when you do read the paper, about
haw many minutes would you say that you spend
reading it?

61. Does your household subsc be _ the nevspaper?

62. About how ny hours in an average week do you

spend reading maganites?

63. Do you enjoy reading books for pleasure?

How often does SE read a book for

pleasure?

65. How often does (WO, S- read a book
for pleasure?

Finally, in order to analyze the results of
personal questions...

66.

67.

(57) TOO MOH EMTHASIS......1
PRO/CON . . . .........2

SCHOOL IS THE MOST
IMPORTAM THINO... .. ..3
DON'T MOW .........,.4

HIGH SCHOOL.,... 1

S01$ COLLECE..... .

COLLEGE DECREE... . . . . 3

POST GRAD. DEGREE 4

AS MUM AS WANTS 5

AS MUCH AS AFTORDAILE 6

DON'T MOW... 7

(59) MORE TFAN NEEDEO.......1
ABOUT . ....2

WISH t MAO MORE. .3

DON'T MOW...... . . . .4

(60) MINUTES PER DAY...

YES ....................1
NO...., . . ...... .2

(62) HOURS PER 14IEX.....

(63) YES--
NO
SCMTL._MS

. .. ....1

(64) ONE PER WEER 1

TWO/THREE PER WEEK 2

ONE PER MONTH ]

TWO PER MONTH.: -_ 4

A COUPLE PER YEAR. 3

NEVER 6

(65) ONE PER . .. ....1
TWO/THREE PER WEEK.....2
ONE PER MONTE..........3
TWO PER MONTH, ..4

A COUPLE PER YEAR 5
NEVER, 6

ur study, I need to ask a couple of more

How long have you been married or together?

And, which of the following broad ranges represents
your household's total family income for all working

(66) NUMBER OF
IP DIVORCED............0

(67) REFUSED TO
UNDER $5,000__

M, .S....

ANSWER -.0

1
members and all other sources before taxes last year-- 55,000 TO $10,000......2
wader 5 thousand; 5 to 10 thousand; 10 to 15 thousand; $10,000 TO $15,000.....3
15 to 20 thousand; over 20 thousand? $15,000 TO $20,000.....4

68. As a double check of our records, are you Anglo,
Mexican- American or Black?

That's the end of our survey. Thank you for he

69. The respondent was

70. The pr language of the respondent

Figure 1 Cot= rtued

OVER $20,000.....
DON'T ENOW.............6

.5

(68) AMERICAN ODTAN........1
BLACK.. . _ _ 2

MEXICAN-AMERICAM.......4
............5.....

Have a nice day.

(69) MALE........... . .. . .

. ...........3

(70) ENGLISH., . . .........1
SPANISH................2

ENGLISH/SPANISH um...s



ITEM

X
or
r

X

or

r

How is respondent related to student?
a. Mother
b. Father
c. Other

Is address-from school records cor e
(l=ies, 2.-mno)

How old is male head of household(HOH)?

What is relationship of male HOH to

student?
a. Father
b. Stepfather
c. Other
d. None present

What is job classification of male HOH?

(high status jobs are rated highest)

How many hours a week does he work?

How much education has male HOH completed?

a. 8th grade or less

b. some high school
c. high school graduate
d. tech/voc school
e. some college
f. college graduate

graduate worknesm.

graduate degree

How old is female head of household?

What is job classification of female HOH?

(high status jobs are rated highest)

How many hours a week does she work?

How much education has female HOH

completed? a. 8th grade or less
b. some high school
c. high school graduate
d. tech/voc school

some college
college graduate
graduate work or degreeg-

NS

-.21 209

-.17 160

62.4 128

60.5 20

47.8 11

48.2 58

+.43 169

NS

41.2 18

51.6 15

56.0 43

60.5 5

63.6 40

72.7 21
66.6 4

74.0 21

.25 215

+.61 124

+.21 114

37.9 29

41.0 36

62.2 58

60.6 12

66.9 52

72.0 21

76.0 6

50.2 176

48.3 42

43.9 25

NS

NS

51.7 150

43.3 20

76.1 6

43.8 68

+.49 181

+.28 169

37.7 16

35.4 41

49.5 35

55.2 8

58.5 38

67.4 15

71.0 12

65.2 12

+.54 150

NS

30.0 14

391.1 48

52.4 51

49.8 20

60.2 38

68.1 16

65.5 16

TIONSHIP OF ACHIEVEMENT TO VARIABLES ON SURVEY. Relationship c

scores on the California Achievement Test, Reading Total, to questions

on the survey. For nominal variables, means and Ns are given. For

interval variables and binary variables, correlation coefficients

and Ns are given. If relation is not significant, NS is indicated.



How many people 18 or over in household?

How many people 17 + younger in household?

Do you own home or rent?
a. Own
b. Rent

What type residence is that?
a. house
b. apartment
c. duplex
d. other

Horn long have you lived in Austin?

How much do you pay per month?

Did student go to preschool or daycare?
(1=yes, 2=no)

Was that at a center, or someone's home.
or what? a. center

b. church
c. home or other
d. none

Did student go to kindergarten?
(1=yes, 2=no)

What kind of kindergarten?
a. Austin school district
b. Other school district
c. private/church
d. none

Has student changed schools during the pas
year? (1=yes, 2=no)

Overall, how would you rate your child's
school? a. excellent 60.3 78

b. good 60.7 98

c. only fair 45.4 35

d. poor 39.6 3

- 2ND
X orr N
+.17 217

-.50 217

62.3 146
47.8 68

59.6 177
39.9 18

49.6 13

68.9 9

NS

+.45 166

-.17 213

56.5 79

64.6 28

73.6 21

52.8 89

-.22 209

56.6 125
56.4 30

70.0 35

50.5 27

+.28 208

What is the most important thing your child
should learn in school?

a. learning to learn
b. social skills
c. reading
d. math
e. all things important
f. reading, writing, arith.

g. attitudes
h. other

Figure Con-nued
1 4

5TH

I? or

70.0 13

57.8 22

61.7 40
38.9 6

55.7 26

60.3 37

43.3 8

55.8 35

NS

-.38 237

51.8 167

43.5 69

NS

+.14 171

+.42 171

-.28 237

50.2 78

58.8 44

51.4 16

44.1 100

NS

NS

NS

52.1 74

49.9 120
48.3 31

23.3 8

58.6 8

37.8 16

49.3 44

44.4 13

42.9 9

53.8 49

49.3 21

52.7 27



Is student learning most important thing?
a. yes
b. no
c. unsure
d. not as well as I'd like

How many times last year did you visit
student's school?

When was the last time you visited?
a. Sept. to Feb.
b. March
c. April
d. May
a. Last day or week, June

What was the reason for the visit?
a. social activity
b. parent/teacher conference
c. PTA meeting
d. administrative

Do you get enough informatit,, about student's
school and what's going on there?

a. yes
no
sometimes

How do you hear about what is going on at
student's school?

a. from student
b. notes from school

from teacher
d. other

About how many hours a week does student
spend reading or being read to?

Is school the most important thinf to prepare

a child for life?
a. most important thing
b. pro/con
c. too much emphasis or don't

know

Now much schooling do you think studen
should have? a. high school

b. some college
c. college degree
d. as much as wants

GRADE
2ND

Xorr
5TH

Xorr

58.2
51.2
65.8
59.9

170
12
11

18

NS

+.18 198 +.37 220

42.7 12 47.6 9

70.1 16 38.4 19

62.7 42 52.6 28

58.3 83 52.6 93
56.7 29 52.8 64

62.3 63 54.2 78

53.9 93 46.9 97

55.8 9 52.0 27

66.7 19 53.2 6

58.9 168
63.3 22 NS

49.5 18

64.7 43 51.2 59

50.8 61 47.0 41
61.5 19 46.9 51

56.0 41 49.9 27

NS +.52 219

53.7 150
66.2 62 NS

73.0 4

48.4 52 41.9 70

55.6 23 48.6 52

65.4 24 61.0 61

58.3 54 44.4 35

Figure 2 Con iued
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GRADE

I TEM

Do you feel you had too much education,
not enough, or about the right amount?

a. more than needed
b, about right
c. wish I had more

Does your household subscribe to the
newspaper? (1nres,2ne)

About how many hours a week do you spend
reading magazines?

Do you enjoy reading books for pleasure?
a. yes
b. no
c. sometimes

Row often does male HOB read a book for

pleasure?
two or three/week

b. one/week
c, two/month
d. one/month
e. a couple/year
f. never

How often does female 14011 read a book for

pleasure?

Wha.t is the family income range?
a. Under $5,000
b. $5,000-$10,000
c. $10.000-$15,000
d. $15,000-$20,000
e. over $20,000

a. two or three /week

b. one/week
c. two/month
d. one/month
e. a couple/year

f. never-

GRADE

ever

2ND 5TH

X or r N X or r N

67.3 3 71.7 9

72.7 39 61.7 31

53.9 172 46.8 195

-.29 217 -.44 233

NS +.13 227

60.0 161 51.9 169

54.1 31 47.5 42

47.3 25 38.4 22

66.0 17 59.4 21

68.1 30 51.6 6

66.3 5 56.6 10

59.5 25 53.1 41

58.4 21 52.7 31

54.4 35 40.9 39

66.5 17 42.9 29

52.5 51 49.7 43

52.4 18 59.8 27

65.3 49 41 rt c4

61.8 29 43.6 25

51.2 29 46.1 31

34.5 31 36.9 34

55.2 33 39.9 36

58.3 53 50.8 54

68.7 46 60.7 33

68.1 39 64.5 31

Figure 2 Continued
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