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Who Are the Disadvantaged, and What Should We Do for
Them? The Relationship of Family Variables to Achilevement
and Some Implications for Educational Programming

Paula Matuszék'and Christine Haskin

ABSTRACT
In the process of studying the achievement of low SES students, ¢

the Austin Independent School District found a wide variety of
different varfables which had been used to define SES and were
supposedly related to achievement, In the hope of illuminating
these relationships, we carried out a survey of parents across the
district to establish dincome, education, attitude toward education,
amount of reaiing in the home, and a number of other variables.

The relationship of these variables to achievement for second-and
fifth~-grade students is presented, and implications for program
planning for disadvantaged children are discussed.
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That there is a relationship between socio~economic status (SES) and
achievement is hardly a surprise--educators and others have studied this
relationship extensivelr. White recently summarized hundreds of articles
addressing this topic (White, 1976). However, when the Austin Independent
School District began a srudy of the achievement of its low SES students,

we did not find the multiplicity of articles to be of substantial assistance
in deciding which variables should be used to define our low SES population,
nor did we find much information with any implications toward planning for
such students.

Typically, researchers studying SES have used one of a few variables which
can be easily measured and which are commonly accepted as related to, if not
definitions of, SES, White reported that the most common Indicators were
occupation of parents, education of parents and income of family. How-

ever a variety of other indicators have at times been used (White lists 44),
and it is possible that some of these variables, such as attitude toward
education, reading materials in the home, etc, are in fact more useful
indications of SES for educational purposes. Many administrators feel that
income 1s the most relevant indicator of SES, and Title I identification
criteria are in accord with this view. Parent groups, on the other hand,
often feel that home variables are more relevant. Education of the parents
probably should not be overlooked, especially in a university ecity with many
relatively poor students whose children nonetheless achieve well. The more
we examined the question of which variable was most relevant, the more it
became clear we didn't know.

In order to try to resolve this complex tangle, we undertock to survey a
sample of parents, obtaining from them informwation on a large number of
different variables related to SES. The survey form is shown in Figure 1;
it addresses the traditiomal variables of educatiom, job status, and income,
as well as a variety of other home and home/school variables, In addition
a few other variables which have been suggested by research to be linked to
achievement were included: day care background, kindergarten background,
and time spent watching TV. Some of these variables are the ones most
often found in the research. Others were suggested by various groups. A
particularly interesting set of items was suggested by the Title I Parent
Advisory Council, which wanted information on the relationship between the
parent and the school. In addition, sSome items, such as the ethnlcity

and grade of the student, were gathered to check our own records.

When the survey form had been designed, a sample of second and fifth graders
across the city was selected, and their parents contacted., Initial

interviews were carried out by phone where possible; if the parents could

not be reached by phone, they were interviewed in person. Of a total

sample of 713 parents, 533 were contacted, a response rate of 75%. While

this rate is far from ideal, it is as high as we have ever obtained on a parent
survey of any kind, and we felt that it was high enough to provide usefuyl
results. The results of this survey were then merged with achievement

scores on the California Achievement Test administered the previous year,

and the relationmships of the survey variables to achievement examined.
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The initial analysis carried out was simply a summary of the distribution
of responses to the survey. For a number of variables, the responses
shoved almost no variation; any item for which more than 90% of the respon-
dents gave the same answer was not studied further. Variables excluded at
this point inmcluded whether the student lived at the household contacted,
whether the father was working, whether the parents ever visited the school
and whether they felt comfortable visiting it, and whether the parents ever
helpad the child with his homework. To all of these questions, over 90% of
the parents responded yes. In addition, categories on some other variables
were collapsed to give wore reasonable response frequencies.

For the variables remaining, one of two different kiuds of analyses were
carried out. For the interval variables (such as age of father) and for
the bipnary variables, correlation coefficlents of each variable related to
reading achievement were calculated. For non-interval variables (such as
"What is the main way you hear about what's going on at school?") mean
reading achievement scores were calculated and an analyses of wvarlance
carried our. The results for the valables found significant are shown in
Figure 2. Figure 3 shows a summary of significant variables by grade and
ethnieity.

The variables used fall into several diffarent categories, The "traditional”
variables, such as incowe, parental education, and job status, were all strongly
related to achievement. It is clear that, overall, parents with more education,
higher incomes, and higher status jobs tend to have children who are achieving
higher, and that each of these variables is a good predictor of achievement.
Other related indicators, such as number of hours worked and payment per month
for housing, were also related to achievement in some cases, but less strongly.

0f the variables describing the family, none was consistently related to
achievement for both grades and all ethnic groups. Relationship of male

head of household to student was significant; examination of the means suggests
that the distinction lies in whether there is a father or step—~father in the
houge, as opposed to grandfather, other male, or non male head of household

at all. The other variable wuich showed a strong relatiosship to achievement
was the number of children 17 and under in the household; students from house-
holds with more children tended to have lower achievement.

Variables describing the respondent's feelings toward education showed a
signifdcant relationship to achievement in most cases. Overall, the higher
the parent's aspiratiops for the child, the higher the child's achievement.
On the other hand, paT nts who reported that school was the most important
thing in preparing thosr child for life had children who made lower achieve-
ment scores than those who gaw both advantages and disadvantages to a strong
stress oun education. Tun general, the items in this category do suggest that
the attitude of parents toward schooling is related to their child's achieve-
ment, although not so consistently nor as "ecleanly" as the more traditional
varigbles examined above.

Variables describing reading materials and activities in the household also
tended to be related to achievement, especially at the fifth grade level.

How much reading the child does, whether the household subgeribes to the news-
paper, whether the respondent enjoys reading books for pleasure, and the
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amount of reading donme by the male head of household all indicate that more
reading in the home is related to better achievement at school.

Female head of household reading is related to achievement; however, the
direction of the relationship is not as clearcut as for the other variables.
Overall, the relationship is more consistent at fifth grade than at second.
Again, however, this set of variables is clearly relevant to the consideration
of what affects achievement.

The other home factor examined was mobility. Questions which dealt with this
directly, such as how mapy schools the student has attended, and questioms
which relate to mobility, such as whether the address we have in our files
(which vas given by the parent when the child enrolled) is correct, were
examined. Overall, there was little significant relationsip between mobility
and achievement. There is some indication that higher mobility is related to
lower achievement, but the relationship was not strong, and it held at only a
few ethnic/grade combinations.

Although preschools, daycare and kindergarten experiences are not variables
normally considered to be indicators of SES, they are of substantial interest

to educators of low SES and Title I students. The items regarding these

topics were asked as much to give AISD some information on a group of child-

ren in these areas as because we thought they would contribute to the identi-
fication of disadvantaged children. Both preschool and kindergarten experience
did seem to be slightly related to a child's higher achievement later on;

which kind of experience was most valuable was not clear. These relationships
were much stronger for Anglo children than for Black or Mexican-American students.

Variables about the child's relationships with the school were not generally
significant. Amount of homework, whether the respondent thinks the child is
learning the most important things, and whether the student has homework were
essentially unrelated to achievement., Even how the respondent thinks the

child is doing in school was unrelated to achievement in second grade, although
by fifth grade there was a relatiomship. It is somewhat startling to find that

a parent's estimate of how well his child is doing is not related to that child's
achievement scores; it suggests a problem area which should be addressed.

The relationship of parents to the school was somewhat more related to the
child's achievement. Owverall, information about the parent's visits to the
school and the parent's information about the school did tend to be related
to their child's achievement. The Title I Parent Advisory Council had felt
that hov comfortable a parent feels visiting the school would be an important
variable; however, 93% of the parents reported feeling very comfortable, and
this variable was not analysed further. The relationships of parent and
school variables to achievement were somewhat more consistent for minorities
than for Anglos.

Finally, another variable which was included pot because it assess SES but
because of hypothaeses regarding its relationship to achievement: very
little relationship was found between achievement and number of hours the
parent estimated that the child watches television.




Overall, them, a number of conclusions can be reached concerning the identi-
Fication of low SES students by the school district. If the purpose is to
provide extra assistance to children more likely to need it (as in this
case), the traditional identifiers of income, parent education and parent

job status work well-——they are consistently related to achievement for both
second and fifth grades, and for all three ethnic groups studied., Furthermore,
the relationship 18 strong and in a clear direction. None of the other
variables studied had as consistent and clear a relationship to achievement.
Tncome information in particular is often available in application for free
lunch programs and other school services. Except under extraordinary circum-
stances, there does not seem to be a strong reason for a school district to
go beyond these variables in its ugual identification process.

There are other variables which are strongly related to achievement, however.
Reading in the houme is strongly related to achievement at the fifth grade
level; the correlation between hours a student reads and his achievement

is one of the highest found. While it should not be inferred that if a child
reads more he will then improve his reading achievement, these data do suggest
a possible focus for a parental involvement program. The data on parents’
relationships with the schools also suggest the need for parental involvement
in programs such as Title I. Again, the results need to be interpreted with
caution, since it is just as reasonable to assume that the parent of a child
doing well is more likely to visit the school than the parent of a child
doing poorly as it is to assume that the child of a parent who visits often
will learn more,

Some variables which were not strongly related to achievement also have impli-
cations for educating low SES students. The results of preschool and kinder-
garten attendance were slight and limited largely to Anglo students. Although
much more extensive data regarding the effect of preschool programs has of
course been gathered, there is some indication that in Austin at least such
programming should be of lower priority. Likewise, although the high mobility
of low SES students is often stated to be a problem, these data do not suggest
that it is one of the factors affecting achievement.

In summary, this survey indicated that for our school district, the most
consistent indicators of children with lower achievement were those most
“eraditionally" used for SES--parental income, education and job status.

For identification of low SES students for Title I and other special programs,
these measures would be the best single measures to use, None of the other
variables examined was as consistently related to achievement. However, for
purposes of determining what kind of program to provide for low SES students,
it is interesting to note that amount of reading in the home and degree

of contact between the parents and the schools both tended to have a rela-
tionship to achievement, as did parent attitude toward education. While the
direction of causation for these variables is unclear, they night provide

a productive focus for a parental involvement program.
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Hilla. I'm . Wa'te conducting a survey for the Auscin schools of parents of Auatia
sehool childran, and [STUDENT'S ¥AME]'s home has been saelected £o be included in our
survay, I need to #ak his/her Zother or father a few quastions, 4f I may. If noc, I
need co talk with ap adult who is responsible for his/her care...

1. ¥irzac, may I get your pame?

2, Anad how are you relaced eo [STUDENT]? (2) YOTHER..¢:.ssvansneaaral
FATEEE.!i!.,_g..!.,aiiig
AUH?_.;i.ij.i.!.i.!i...é
UNCLE.-;--.....gi.;.i@.H
GRANDMOTHER- » veeed
G‘?\;L“'EFAIER-.--! .6
STEPFATHER. .. -« .7
STEPMOTHER. +vrervsenvesB
gflﬁ"gi!‘i!|!|lii!ii|gi-9
3. I hava the address as [READ ABOVE ADDRESS|——1s chat (3) YB5.ueevvnnsonnnsnnsansl
Cgffgﬁﬁ? ir NG; WHAT 15 CORRECT AQDRESE? Sg!iéiiiiii'!lii!ii!-iiz
4, And may I check that [STCDENT] does live here? (8) YEScuianscerinnrssansssl
qa'§-|igi|i!||-i!ii!jéiz
3. [PERSOMAL INTERVIEWS ONLY] And, do you have a (5) TES.cvsens- vesas seaasal
telaghone here? MHAT IS TBE #__ _ (s RN sassaeas reral
Hexz, [ need to ask about che paople living im your househeld,
dtartiag wich the mdle-head=-of-household.
b, First, his pame___ e e _ —
7. And how ald is ha? (7) AGE.uicssuarenrsanns
8, Arnd his relacZonmship ta [STUDENT]? {(8) FATHER.. .1
) B TNCLE. . .. . .2
_IF NATURAL FATEER, SKI? IO QUESTION # 11 GRANDFATHER. .3
' STEPFATHER. - - R
OTHER s vosursrvsaseressd
9. [IF NOT HATURAL FATHER, ASK] Is {3TUDENT]'s satuyral (9) YESucscvcnansnsssnnssnsl
facher alive? (P
10. Does he concributa to [STUDENT]'s suppore? (10) YES:v:c.ss . wersersssl
HD;i..,.........,.....iZ
11, Is [MALE HEAD] working naow, laid ofEF, racired (11) WORRING NOW- . .1
and not workizg, disabled, or vhac? TEMPORARILY LAID DF“ .2
RETIRED.- . iz
EXPLAIN "CTHER" Y _ ;ﬁf DfsAglED.-!!i .
o - UNEMPLOYED/LCOKTNG. ., - .5
_ e o OTEER s v sunnrnnersrnnib
12. Waat kind ¢€ work does/did he do?
— - e I (12) JOB CODE. . vuuvannnsen____
13, And vhat kisd of busicess is thac 1in?
14, [IF WORKING ¥OW, ASR] About how many hours does he (14) HOURS PER WEERK...een._

vork a waak?

15, Hov much formal education has [HALE BEAD] completed?

Yow, abouc the feézale head-of-housshold...

Figure 1: FINAL SURVEY FORM

S - 8

Aruitoxt provided by Eic:

(15) 3 GRADE OR LESS.
$OME HIGH SCHOOL......
HIGH SCHOOL EEAD;......S
TECH/VOC SCBOOL........4
SOME COLLEGE...:.cus4::3
COLLECE GRADUATE.......6
SOME GRAD. WORK..::=4447
GRADUATE DEGREE......:.8




15.
1??

1s.

19.
20.

21.

23.

25,

ia.

31,

iz,

Firsc, her name?____ —

And har aga?

How 13 she relaced eo [STUDENT]?

IF NATURAL MOTHER SKIP TO QUESTION 4 21

[IF NOT MATURAL MOTHER, ASK] Is student's nacural
mather alive?

Does she concibuce to [STUDENT]'s suppett?

Ia [FEMALE HEAD] a housewife, working, refired,
oT whac!

What kind of work does/did she do?

[IF WORKING HOW, ASH#] About how many hours a wesk
doea ske work?

fov much formal education has [FEHaIE HEAD)
cogplecsd?

Can you tell me che ages of the other people
living in your housshold?

In all, then, how many pecple 18 or slder live
iz 7our heusehold?

And hew nany children 17 or youager live in
your household?

Do you zwvm your home, or ate you curTently repting?

What ctype of residence 13 thac?

How long have you lived ia Austia?

Do 7you mizd saying how ouch you pay Zer 2onch?

Figure 1 Continued
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an
(18)

(19

(20)

(21)

(22)

(24)

(25)

(2%

MOTHER.
STEPMOTHER.
ALNT.....

77777 m!!!!iiii
OTHER. +vvvrenes

i!iliili!llii!ll
-
P

conah

'!llilil!'ii

Esiiiliiiii l
Fuvasnernnrsassnsonsnad

reessnal

TES.ivascunnress
: IIDiZ

- {0

HOUSEWIFE. et nunars
HORKING NOWi.enusenasns
LAID OFFeccvuossoscns
RETIRED..vvsanas

DISABLED:.ssvrcassonrns
UHEHEIEYED/LGOKIH’ .

.‘.“.
O B L R

JOB CODE.vvenravesen

HOURS PER WEEK......

8 GRADES OR LES§.......l1
SOME HIGH SCHOOL.......2
HIGH SCROOL GAAD.....-.3
TECH/VOC SCEOGL.-vxe:. .4
SOME COLLEGE.:-csas-::.
COLLEGE GEADUATE-.:....&
SOME GRAD WORK. .+ ie0.7
GRADUATE DEGREEZE........8

‘U'I

A(:Eilliliilliiii!iliir

(28) ¥

(29) C

(30)

(31

(32

BOUSE..ssss--
APARTHMEN
DUFLEX...cosennvrase
Tmﬂgusgigi-;:ii!!i,;
MOBILE HOME....
OTEER. ..

AR EN]

--éni;-és

vissssessnnasd

ALL MY LIFE.ccvevvnrasal
NIRMBER OF EEAR(S)-;@-y

53 PER HONIH.....

———a



pid (STUDENT) go to a pre-school of day-cars

(33) YE8.cieianeserancinsnaal

3.
°  pafore he/she scarced the first grade? (o -
IF "NO" THEN SKIP TO QUESTION # 38 (34) CENTER.::svennsrsnrnassl
HBOME: covacersranncnnsnnd
34. VWas thac at a center, or in someone’'s home? CHURCH: s svcnsssssnnnnnd
OTHER., s cosssssnsssnarsal
35. About how many children were thera? [READ LIST] (35) JUST OME.wsosscnnssnsssl
ZTD Slii!iiélié'i!i!'iz
6§ TO 10.:caesscrasonsnsd
10 TO 15.ccvunvancrnassd
MORE THAN 15.::.::vn2149
36. Did [STUDENT) go to kindargarten bafore he/she (36) YES.oicvussnrsrnnsnnessl
scartad the firsc grade? : HO.vusnsonenascsnsnnssad
37. ({IF¥ YES, ASK] Was cthat with the Auscin 3chdol (37) AUSTIN sScH. DIST:....:.l
District, some other school distriece, or was it OTHER SCH. DIST........2
a private or church kindergarten? PRIVATE/CHURCH..civessad
38. During the past y=ar, has [STUDENT] changed schoels? (3B) YES....:vsevscnnnsrasasl
HOeissasannisaasnssnsnnn
19, I would like to kmow all the schools that [STUDENT] THE INFORMATION FOR THIS
has gone to, from the firsc grade on. QUESTION WILL BE CODED
: BY ALSD AFTER THE SURVEY
CRADE  sCEOOL . _ o I5 GOMPLETE. JUST
y — — - ] ! COMPLETE TEE 20X TO THE
b B - I LEFT.
L _ - (39) GRADE-3SCHOOL CODE_ -
i - GRADE-SCHOOL CODE_
o . B GRADE-SCEQOL CODE_ =
- - B - - GRADE=SCHOOL CODE__ -
- ) - ) CRADE-5CHOOL CODE_ -
- - GRADE-SCHOOL CODE =
_ - o GRADE-SCHQOL CODE_ =
L0, How would you sav [3TUDENT] is doing with his/her (40) VERY WELL.:wsesvovasnsaeel
_scudies=-very well, about average, of is he/she ABOUT AVERAGE...+.-sues2
having crouble wizh his/her school work? HAVING TROUBLE.........3
41. 7 HAVING TROUBLZ ASK: What kind of crouble is
hg/gﬂé having?
42. GOverall, how would you rate your child's school-— (42) EXCELLENT.vssenvscessnal
axcellant, good, oaly fair or paor? GOOD: s vcnssnrannnnnsnsd
) ONLY FAIR..s4s+4. R |
POOR. sczcssssssnnnnnnssh
DON'T ENOW.ccreuvsnnansl
43. Whate do you think is probably the most important (43) LEARNING TO LEARN......l
thing that your child should learn at school? SOCIAL SKILLS...:cesuee2
READING:reussscavonsnsed
WRITING - s ssssennnansssh
MATH. suvavnssssncnsanes .5
ALL THINGS E‘EDRT.AST cub
READING, WRIT.,ARITH...7
ATTITUDES:cssescsncssnss8
OTHER civevosnssvnenasnes?
44, Do you chiak that [STUDENT] is learninz that ino CAh) TES.uacsnnrssrnsransseri

O
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hiz/har school?

Figure 1 Continued
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45. Have you sver visited [STUDENT]'s school? (45) YES. ieuvesnnnnvasnnnse
HDiiiliii!!lilii!llli!i

-
T

[IF ANSWER IS "NO" SKIF TO QUESTION # 51
46. How many times in the lasc year? (46) TIMES/YEAR....oens___

47, Whea vas che lasgt time you visited his/her (47) SEPTEMBER..esvsvssvsosel
school? QCTOBER: sovscvonesronss?
NOVEMBER: s vsvsarvascsald

__ - —- - = DECEEER@QIi!ii!!iIEiI!A

o - - ) ) ) JANUARY s i vasorannsnad
FEBRUARY v s uvnenanssnansf

MARCH. :vvsuvranasns

LAST DAY OF SCHOOL.. ..l
LAST WEEE OF SCH QL .12
48, What was the rezascen for the visic? (48) SOCTIAL ACTIVITY......:.l

PARENT/TEACHER CONT..
PTA MEETING........

ADMINISTRATIVE....
49. Do you fsel comfortable visicing the school? (49) YE peeal
' resenal
R |
sessrad
50. De vou geé: enough Informarion abouc [STUDENT]'s (50) TES.:vvvvere-
school and whae's golag on there? (s P
SOMETDMES, vvvvssersinind
DON'T KHNOW.ostustnnnsad
51. What's the main way ¥ou hear about vhat's going . (51) CHILD TELLS PAREWTS....1
on at [STUDENT]'s schoal? NGTES FROM SCHOOL......2
ASE THE IaACEEE...;;..;B
EACEE dCE. . d
a5
<. 6
o7

PTA MEETINGS..cvv-ss..§
GOSSTPurverenernnneesnsd
OTHER. svvevnnernnnses.ll

Wext, I'd like £o ask a faw guestions about hew [STUCENT] spends his/her time when
he/she's not in school...

52. Firsc, doss [STUDENT] aever have schoal vork (52) TES.:eusuisnsssasssnssal
to do at hoze? - o T
=

IF ANSWER IS "NO" SKI? IO QUISTICH # 37

53. Abour how many hours a week doas he/she spend (53) HOURS PER WEEK......_
on gchool work ac home?
54. Do you or someone else {n your housepnold aver halp (34) YTES.ivuiuncsnnsssnnssaal
hia/her wich homework? -
53. Abeut how many hours a week does [STUDENT] waeszh TV? (53) HOURS PER WEER.:....___
56. About how many hours a wesk does ha/she spend (56) HOURS PEIR WEER.:.enr
reading of being read to by someocnie in the
sougehold?

Maxt, I'd 1ike co azk hew you feel abour scme thiags...

Figure 1 Continued
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Aruitoxt provided by Eic:

57." Soma paeopls faal that chera's eso much emphasis on
going to school thess days, and children naed to
laarn more practical things. Others fesl that
going to achool is the moat impertant thing to
prepara a child for life. What do you think?

538. How much schoaling do you think [STUDENT] ought
to have to prepare for life?

59. Would you 3ay you persondlly finished more scheol
than you really nead, about the right amoune, orf
do you vish you had fimished more education?

60., On those days vwhen you do rsad the paper, about
how mamy minutes would you say that you spend
reading 1:?

61. Does your household subscribe to the newspaper?

62. Aboutr how many hours In an average week do vau

spend reading zagazines?

63. Do you enjoy reading books for pleasura?

64. How often does [MAN-OF-HOUSE] read a book for
Pleasure?

65. How ofrzen does [WOMAN=-OF -HCUSE) read a Yook
for pleasura?

(57)

(38)

(59)

(60)

{61)

(62)

(63)

(64)

{85)

TOO MUCH EMPHASIS......l
PRO/CON. s cuvavaisnsrassl
SCHOOL IS THE MOST

TMPORTANT THING 0 +uvsss
DéH'T E{awiiiiiliililllb

HIGH SCHOOL., i vassriaanl
SOME COLLEGE. cvvvruvuen?
COLLEGE DEGREE. . :viasnld
POST GRAD. DECREE..,...4
AS MUCH AS WaNTS..,....5
AS MUCH AS AFFORDABLE.. 5
DON'T KMOW.ayvsvsnesaad

MORE TEAN NEEDED.......l
ABOUT RIGHT+.1vanevsssi?
WISH I HAD MORE........)
DON'T RNOW. suvaareyinnih

k222 T
5

HOURS PER WEEK.....

TWO/THREE PER JE?E eand
ONE PER HONTH..e:enee.ed
THO PER MONTHe:v1osreaed
A COUPLE PER YEAR......5
mi!iilliiiliiiliillé

OHE PER WEEK...sxe::.2.1
TWO/TEREZ PER WEER.....2
ONE PER MONTH....sr2...3
TWO PER MONTH....c:2..-4
A COUPLE PER YEAR.....:5
HEVER: vavsnvizsonnssansh

Finally, fn grder to analyze che results of our study, I need fo ask a cauple of more

personal questicos...

6. Howv loog have yég been marTied or together?

67. Aad, which of the following broad ranges represent

. (66)

s (67)

Jour household's togal family lseome for all working

menbers and all other sources before taxes last Je
under 5 thousapd:; 5 to 10 thousand; 10 to 15 thous
15 to 20 chousand; over 210 thousand?

68. As a double check of our records, are you angle,
Maxican-Azerican or Black?

That's the end of our survey. Thank you for helping.

63. The raspondent vas

70. The primary lacguage of the respondent vas

Figure 1 Continued

AL ==
and;

(68)

NUMBER OF YEARS.
IF DIVORCED, D

REFUSED TO ANSWER .0
GEEDER $S.ﬂﬂ@u.n ll
§5,000 TO $10,000......2
$10,000 TO $15,000.....3
§15,000 TO $20,000.....4
OVER $20,000.. 001 0es005
DON'T RHOW .\ ss s vsvessi

AMERICAY TNDIAN. .. .ersil
BLACK: insisvsnsnnnnees2
ORIENTAL..+.vuurrssnnnsd
HEXTCAN-AMERICAT + 0 1 vv a0 b
ANGLO .y snnniaissnnee=i5

Save a nlce day.

(69)

(70

MALE cic,ausasasrissansal
FEMALE. .« suvevrsrsnaasd

0 (7 9 -3 - SRR A
BPANISH. s svvavennseinn
ENGLISH/SPANISH MIX....3
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How is respondent related to student?
a. Mother 50
b. Father _ .. NS 48,
¢, Other : 43

Is address .from school records correct? -.21 209 NS
(1=yes, 2=no)

How old is male head of household (HOH)? -.17 160 NS |

What 1s relationship of male HOH to
student?
a. Father 62.4 128 51.7 150
b. Stepfather ; 60.5 20 43,3 20
c. Other 47.8 11 76.1 6
d. None present 48.2 58 43,8 68

What is job classification of male HOH? +.43 169 +.49 181
(high status jobs are rated highest)

How many hours a week does he work? NS +.28 169

How much education has male HOH completed?
a. 8th grade or less 41.2 18 37.7 16
b. some high school 51.6 15 35.4 41
¢. high school graduate - 56.0 43 49,5 35
d. teech/voc school 60.5 5 55.2 8
e. some college 63.6 40 58.5 38
f. college graduate 72.7 21 67.4 15
g. scome graduate werk Y 4 71.0 12
y 2

h. graduate degree - 74.0 21 65.2 12

I
(&M
Km
]
e
Ly

How old is female head of household?

+.54 150

o
i
H‘
P
o

What is job classification of female HOH? +,
(high status jobs are rated highest)

How many hours a week does she work? +.21 114 NS

How much education has female HOH
completed? a. 8th grade or less
b. some high school
¢. high school graduate
d, tech/voc school
e, some college
f. college graduate
g. graduate work or degree

14
48
51
20
38
16
16

29
36
58
12
52
21
6

ol I I D e LD
O P2 O O RO~
L]
DO b OO
o o O B L L Lo
oo S oD D D
.
WO 08 B O

Figure 2: RELATIONSHIP OF ACHIEVEMENT TO VARIABLES ON SURVEY. Relationship of
scores on the California Achievement Test, Reading Total, to questions
on the survey. For nominal variables, means and Ns are given. For
interval variables and binary variables, correlation coefficients
and Ns are given. If relation is not significant, NS is indicated.
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How many people 18 or over in household?
How many people 17 + younger in household?

Do you own home or rent?
~a. Own
b. Rent

What type of residence is that?
a. house
b. apartment
c. duplex
d. other

How long have you lived in Austin?
How much do you pay per month?

Did student go to preschool or daycare?
: (1=yes, 2=no)

Was that at a center, or someone's home.
or what? a., center

b. church

c. home or other

d, none

Did student go to kindergarten?
(1=yes, 2=no)

What kind of kindergarten?
a. Austin school district
b. Other school district
¢c. private/church
d. none

Has student changed schools during the past
year? (l=yes, 2=no)

Overall, how would you rate your child's
schoeol? a, excellent

b. good

¢. only fair

d. poor

What is the most important thing your child
should learn in school?

a. learning to learn

b. social skills

c. reading

d. math

e, all things important

f. reading, writing, arith.

g. attitudes

h. other

EUSD

62.3
47.8

59.6
39.9
49.6
68.9

56.5
64.6
73.6
52.8

60.3
60.7
45.4
39 ié

70.0
57.8

61.7

38.9
55.7
60.3
43.3
55.8

217

146
68

177
18
13

9

NS
166

213

79
28
21
89

2 209

125
30

35
27

208

78
98
35

13
22
40
26
37

35

237

8 167
43.5 69

NS

+.14 171
+.42 171
-.28 237

50.2 78
58.8 44
51.4 16
44,1 100

N3

NS
NS

52,1 74
9 120
48.3 31

- 58.6 8

37.8 16

"49.3 44

46,46 13
42,9 9
53.8 49
49,3 21
52,7 27

Figura»Zanﬁtiﬂued




GRADE
ITEM 28D 5TH
Xorr N Xorr N
Is student learning most important thing?
a, yes 58.2 170
b. no 51.2 12
c. unsure 65.8 11 NS
d. not as well as I'd like 59.9 18
How many times last year did you visit +.18 198 +.31 220
student's scheol? -
When was the last time you visited?
a, BSept. to Feb. 42,7 12 47.6 9
b. March 70.1 16 38.4 19
c. April 62.7 42 52.6 28
d. May 58.3 83 52,6 93
e. Last day or week, June 56.7 29 52,8 64
What was the reason for the visit?
a. social activity 62.3 63 54,2 78
b. parent/teacher conference 53.9 93 46,9 97
c. PTA meeting 55.8 9 52,0 27
d. administrative 66.7 19 53,2 6
Do you get enough informatic . about student's
school and what's going on there?
a, yes 58.9 168
b. no 63.3 22 NS
c. sometimes 49.5 18
How do you hear about what is going on at
gtudent's school?
a, from student 64.7 43 51.2 59
b. notes from school 50.8 61 47,0 41
¢, from teacher §1.6 18 46,9 51
d. other 56.0 41 49,9 27
About how many hours a week does student NS +.52 219
spend reading or being read to?
Is school the most important thing to prepare
a child for life? ;
a. most important thing 53.7 150
b. pro/con 66.2 62 NS
c¢. too much emphasis or don't 73.0 4
know
How much schooling do you think student
should have? a. high school 48,4 52 41,9 70
b. some college 55.6 25 48,6 52
¢. college degree 65.4 24 61.0 61
d. as much as wants 58.3 54 44,4 35
Figure 2 Continued o - o ) -
1o




ITEM ZND 5TH

Do you feel you had too much education,

not enough, or about the right amount?
a. more than needed © 67.3 3 71.7 9
b, about right 72.7 39 61.7 31
c. wish I had more 53,9 172 46.8 195

Does your household subscribe to the : -.29 217 -.44 233
newspaper? (1=yes,2=no)

About how many hours a week do you spend NS +.,13 227
reading magazines?

Do you enjoy reading books for pleasure?
a. vyes 60,0 16l
b. mno 54,1 31

c. sometimes 47,3 25

169
42
22

had e
O el -
kD

How often does male HOH read a book for

pleasure?
a, two or three/week 66.0 17
b. one/week 68.1 30
¢. two/month 66,3 5
d. one/month 59.5 25
e, a couple/year 58.4 21
f. never 54,4 35

VUM
e
f=

el kn i
Lo WS R o Y e

How often does female HOH read a book for
pleasure?

29
43
27
84
25
31

17
51
18

Lo
=7

29
29

a, two or three/week
b. one/week

e, two/month

d. one/month

e. a couple/yvear

£, mnever

L4
ST R W W ]

HOVO B~ O

g S fam o O

=R CICR
LR

O = WD D I

What is the family income range?
a, Uader $5,000 31
b. $5,000-510,000 33

34,5 34
55.2

c. $10.000~$15,000 58,3 53
68.7
68.1

36
54
23

-t

31

d. $15,000~$20,000 46

d <

39

e O N K Nad
A D D D
LN, L U T ]

e, over $20,000

Figure 2 Continued
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SECOND GRADE™

 FIFTH GRADE

R T R R T
BLACK  |anERfcaN | AncLo | rorar § . slack
the' 1q€ift§n§n of aducapion
ident thinks atudent neads to
X wspondenc feel he/uhe had enough education?
ragpondent spend reading
iDgen ,“i‘il[mg.\!lent an Joy cending books for pleasurs!
often does ths male-head-of-househald read boaks
“for pleasurel
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“books fur plestursl : '
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llow long hwa reapondent Jived im Austin?
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= = = = B i
s Ehé adidrass that we have ons our files correst?
S - - ——l s =

ng_‘-« l;)\g student élign;gd schonls n the past yearl

wher of schoola atudent has attended

“i‘i ‘i'ijl,ﬂy children wére La the preschool?

“'“? k!nﬂ uil:mde garten did the student ateead?

e i

muenscan | ancto |
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