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INTRODUCTION

Minorities in this country are taking advantage of oppor-
tunities for education beyond high school in ever mounting
numbers. They are seeking and increasingly achieving better
jobs, professional advancement, and greate fulfillment in
their lives—conditions that come in large part from betrer
and higher education.

Community, junior, and technical colleges can take con-
siderable credit for expanding the base for education beyond
high school for minorities. Through flexible admissions
policies, low costs, and a broad mix of educational programs,
they have provided the keys to opportunity for many. In-
creased college-going for pe sons of minority backgrounds~
blacks, Hispanics, native Americans, and sthers—ean he
traced directly to the rapid development und growth of
+s during the past three decades,

two-year colle

There are some crities who negate this contribution, who
say that minorities are “tracked” into community colleges
and, once there, into non-professional occupatronal pro-
grams. But the reverse is true. Community colleges have
opened doors to baccalaureate programs and advanced
graduate education through the provision of sound liberal
aris and general education programs. And they have provided
options for those who are more interested and hetter cqquipped
to go into training that will lead to rewarding technical and

semiprofessional johs.
I short, community colleges can be justly pleased witha
sound record of accomplishment in service to millions of

O
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Americans who have often been short-changed in the past.

In order to provide better insight into that record, the
American Association of Community and Junior Colleges in
the fall of 1978 gathered new information on minority enroll-
ments and staffing. The data were collected along with other
enrollment information for the /979 Conimunity, Junior,
aned Technival College Directory.

Nearly 80 percent of the 1,234 colleges
sponded with data on racial/ethnic participation. Thus. the
s a reliable and up-to-date

surveved re-

information collected provic
judex of community college respouse to the needs of these
Americans (and a small percentage of non-resident alwrns).

We are glad also to be able to provide in this report sore
commentary fron persons who have a more than passing
interest in and grasp of educational needs of minorities.
Their observations may help to bring an even more objective
view of both accomplishments and future needs. AACJC is
indebted to them—and to the colleges that provided neces-
sary information for this repont.

We acknowledge with appreciation the support of The
Rockefeller Foundation in making the survey and the report

possible.

Edmund J. Gleazer, Jr.

Presieent

American Association of Community
and Junior Colleges
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A REVIEW OF THE LITERATURE

The community colleges of this nation have taken the
initiative in opening the doors of postsecondary education to
minorities. The colleges with full support of the American
Association of Community and Junior Colleges have re-
sponded to this serious social need. In 1973 the annual
assembly, an event designed for the discussion of one critical
issue facing community colleges, devoted itself to “New
Staff for New Students.” The discussion dealt very specific-
ally with the needs of black, Spanish, and American Indian
students, and with staffing needs in relation to these stu-
dents. !

The nation's two-year colleges have [elt the responsibility
of the open door, the new student, and the resulting call fora
different kind of education, an education that started not at
some pre-determined point, called college level, but an
education that started with the individual student at his or
her point of need.

We offer, in evidence, this quote from a 1972 AACIC
publication:

An October 1970 issue of Time contained an cducation
feature entitled “Open Admissions: American Dream or
Disaster?” The article expressed the notion that an “open
access” policy could either “invigorate colleges™ or lead
to “academic disaster,” and pointed out that education
officials meeting at the American Council on Education
in St. Louis displayed opposing attitudes toward a poiicy
of open admissions. “To some it seemed a triumph of
democracy; to others an omen that colleges may soon be
overwhelmed with the wrong kind of students.™

Are poorly educated, culturally deprived, and poverty-
stricken youth the “wrong” kind of students? Should they
be branded undesirables because they are academically
inept and need education desperately? The American
academic system is already on the brink of disaster be-
cause of the “wrong” kind of educaters. Why fear the
“wrong” kind of students? Overwhelming educational
inefficiency can be traced to archaic attitudes and seif-
serving institutional callosity. Arthur Cohen in Dateline
79 pictures traditional faculty members making “desper-
ate attempts to plant sprigs of ivy at the gates so that the
barbarians will be dissuaded from entering.”

The time for “planting ivy” has passed; the gates are
open. Educators must leave their comfortable retreats
and become accountable by joining the ranks of other

RIC
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professions in a common effort to solve national problems.
A tangible expression of educational aceountability in the
form of honest “open door” policies supported by a will-
ingness to assume responsibility for student learning may
be the only way to prevent “academic disaster.”™

Strong but necessary language then. Strong but necessary
language now,

Are community colleges meeting the needs of the poorly
educated, culturally “different” minorities? There is a two-
part answer to that question.

I. The colleges are serming minorities. National data for
minorities were not collected in 1977, In 1976, 38.8
percent of all minority students in higher education
were in two-year colleges. Almost one-fourth of all
two-year college siudents were of a racial minority.
This would indicate that the open door is wide open.
Further, there is a great variety of developmental pro-
grams available on nearly every two-year college cam-
pus in the country. These are very strong indications of
the purpose of the community college. The intent of the
two-year college is to accept all persons and to remediate
deficiencies where necessary.

2. While minority students are enrolling, success with
remediation is not universal. Edmund J. Gleazer, Jr.,
president of the American Association of Community
and Junior Colleges, at a stafl meeting at AACJC head-
quarters on February 5, 1979, stated that there is
evidence of a “growing chasm between the academic
‘haves’ and ‘have nots.”” Proficiency levels are moving
up in grade schools, but are not yet up in high schools.
Minority students are often the ones caught in this lag.

What actions should be taken so the results of community
callege programs will be positive for both the individual
student and the institution?

Reseaich produces these suggestions:

¢ Build on those programs and services that have worked.
There is evidence that many programs of remediation
work. An ERIC Brief has been prepared for AACJC that
contains examples of many programs that are achieving
the desired results, Copies of the publication are avail-
able from AACJC.3

® Thereis a need for high schools and community colleges
to work more closely together. Concepts inherent in the

<
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federally sponsored TRIO* programs could be used to
identify academically able minority students and plans
developed with the student to make furher education

possible.

© The two-year college needs to become more analytical.
New remediation plans need to be used with control
groups and pre- and post-tests so results or lack of
in this way that

results can be clearly seen. It is only
programs can be evaluated, modified, and moved toward
greater effectiveness.

e Simple cost analysis methods must be used so program
developers can work toward cost effectiveness. The
costs of remediation are substantial, and developmental
programs are now facing fiscal serutiny, Their effective-
ness must be documented. Society as a whole is cost
conscious. A worthwhile analysis could be one that

shows the cost for remediation that brings an individual
10 a level where he or she can be productive versus the -

cost to the community of a non-productive individual.

o Each community college would benedit from an objective
look at itself. [t may be that elements within the institu-
tion need to change before any program of remedization
can be successful.

i . need to be heard. When any institution grows old
enough to become defensive as a first emotion, it is
probably in trouble. Critics aresometimes right. Where
minorities are discussed, the words “tracki
tention” are frequently used, Communily college ad-
ministrators and faculty need to look at these two areas
to determine whether they are wanting. The question
must be asked: If remediation is succes sful and counsel-
ing is personal and positive, will the student develop

® (Critic

g™ and “re-

new goals and retention improve?

FTRIO) is an acronym for three programs: Palent Search., Special Servie
and Upward Bound. Title 1V, Subpar 4 Pl 89829, Higher Feluea
Act ol 1963 (us amended).

Talent Search - “This program fus three ubjectives. The first is o wlentify

cualified youth whe posstss exceptisnal potentiul for postserondary eduea-
tion, but who have financial or cultiral peed . 07

Special Serviees - “This program i designenl to provide remedi
supportive services for students with aeademic potential whoare¢ wrolled or
aceepted for encollment atthe nstitution whivh has received a federal grant

wiel oder

and. who, by reason of disadvantaged educational, eultural, or seonomie

haekground .7
Upwarl Bound - “This program is designed o generale the =kills amd

uestion amaong youths

v for sucvess in postsecondary

molivation neve:
Lemmie potential but who lack

from low-ineome backgronnds who have 2
adequate secondary school preparation .
car (T7-78) 72 pereent of the monies allocated theongh the TRIO

Last ye
programs went o minority studenls.

o [t would be helpful if the college community felt comfor-
table cough about its mission that it did not need to leel
defensive when confronted by the elitist who maintains
that retention and degrees are the only measuves of
success, To aceept a student who s culturally and
educationally deprive i, perhaps the first in his or her
family to come to a college for any reason, and 1o teach
that student how to read and write well enough to apply
for a job might be considered a worthwhile accomplish-

ment,

e Community colleges can listen to the experts. In the
American College Testing Program’s publication AC~
TIVITY, Lee G.Noel of Towa is quoted as saying in
relation to retention, “Gimmicks or tricks-of-the-trade
will not work . . . Increased retention rates will resultif
programs and services for students are improved. *

® Minority students need direct access to minority staff.
This eliminates some of the rather serious communica-
tion barriers and at the same time furnishes role models.

e  Staff can do serious soul searching for attitudes that
could stand in the way of siecessful remediation.

o  Developmental math and English by themselves seldom
increase retention. Some added ingredient seems lo be
needed. The NCES Longitudinal Study has provided
educators with a substantial finding. “Locus of control
emerged as an important correlate of ability. In particu-
lar, the high-ability group considered itself more inter-
nal (that is, more in control of the environment) than did
the middle or low-ability group: the latter was the most
external. . . . The ethnic group data showed the whites
to be the most internal.” Further, “Research shows that
pereeived locus of control shifts in the internal direction
when the individual masters his environment and in the
external direction when he fails to.” And finally, *I
would appear that blacks and Hispanies tend to see

heyond their

-high schoal

themselves as vietims of circumstance
control, a beliel not yet modified by pos

:¥

experiences.

Minority groups have separate cultures. What should
concern educators is the “effect of cultural differenc inthe
ng of minorities in a dominant culliire

pﬁ'y(-hulugi(-a] functi
different (from) their own.”

Iturally different (in the words of

These persons who are ct
author Carlos Fuentes®) struggle for “identity and integrity.”
This seems to say that the institution will need to think of
change not just for the student but for itself as well, To meet
this need for “identity and integrity™ will require sensitivity
and knowledge. In speaking of the knowledge required,
Griffith counsels: =T would suggest that any counselor who

£)
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specializes in issues having to do with race can be effective,
[ would ask counselors to realistically review for themselves
the amount of specialization they have. Based on my own
experiences, few white t,,:ﬁunselms have invested themselves

in racial issues in the depth and breadth that minority
counselors have,”™

In the same Journal the needs of Cubun-American stu-
dents in Florida and within Spanish-American communities

throughout the states are discussed,

Many feel that if they disclose their true feelings abont
their experience, they will be misunderstood, judged,
and lose whatever hielp an outsider was guing to provide.
In this sense, they feel quite helpless in voicing their
needs to counselors, student personnel workers, and
university administrators. :

In order to survive in a system they view us insensitive to
their needs, they often behave and say things that are
- much in accordance with the status

acceptable and ve
quo. Deep down lhey are torn between theirvwn feelings
of confusion and frustration and keeping un acceptable
facade. We have found that in relating to Cuban-American
students outside the office, in the student’s environment,
we are more effective in establishing helping relationships
¢ har"a('te‘riﬁd hy a great deal ufl'r’usl '

. 'i;i(‘('tfplui'u'i‘ war’mtlL

e aware of thmr Cullurg 4nd whu are eager lu

whu :
i Tth are il:*lighh!d to

i[i: with lhem sn('allv

concerns as LubdnaAmtrumn alll(lt‘l)na to lht‘il’ gglht‘l’—
#

ings.

This need for cultural awareness is stated in many reports.
The summer 1977 Community College Review contains two
artic
article by Apolonia Coronado diseusses service to Indian
reservations. The author stated that one of the functions of
the college is to translate the needs of the Indiun communities
“Great care was taken (by the college stalf)
volleges and other

% on minority students in community colleges. The

into ¢ u”t:‘;,,&a
not to offend or talk down to. Communit

agencies should not treat adults as children and prescribe
)

experience for them.”
The second article in this issue speaks to lhe nee s of

black students.

sible

Community colleges are providing an easily ac
educational opportunity for many black Americans: but
because of low self-concepts and unmet orientation need
many of these students are having a difficult time survi
Non-traditional approaches must be developed 10 help
meet these needs and to prevent any chat “upen-
door hustle.™

5,

mg.

ce of an ”

Q

RIC

Aruitoxt provided by Eic:

Counseling groups such as Human Potential Seminars
provide a very effective medium for increasing self-
concepts. Black peer counselors should be used to provide
valuable ussistance by helping at registration, leading
study groups and serving as tutors, The presence of more
black instructors and administrators can provide more
interest and leadership for black student activities and
can indirectly increase black student orientation,

The most important tool for increasing black survival at
community colleges is a higher sensitivity of the academic
instructor for the special needs of black students, This
vity will hopefully lead to better instruc-
; for reaching black student activities
10

increased se
tional approac
and can indirectly increase black student orientation,

Conclusions

This is not the time to be discouraged, The two-year
has accepted for itsell a very difficult task. No other
ion of higher education al any point has tried to
remediate and pull into the mainstream any deprived person
who wishes to trv, There has been some success, and there
will be more. The literature is rich with the efforts of
educational leaders. departments, and entire colleges com-
mitted to the deprived and under-achieving student. With
this kind of dedication and creativity, more success will
hecome visible,

In capsule form, here are the elements that seem to lead
to greater success for the minority student:

e tull who are sensitive lo students’ needs and who have
become culturally knowledgeable

® utaff who meet students in their own fnvirmmmnl
™

mmunties
® ., choice of learning styles

® programs or activities that remediate suc *h non-=acaden
areas as low self-concept, locus of coutrol, high debili-
tating anxiety, lack of goal clarity

® relaxation of the formal institutional structures that in-
hibit access to persons

a plan for finding and motivating the academically able,
Community, junior, and technical colleges can be eredited

with making extremely importar

minorities. It is now time for new initiatives.

advancemsnts in serving

""I
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DATA AND ANALYSIS

i , C N TABLE|
nalvsis of data presentec 5 repi -om the 19° - AT A BV O AR . iR
Analysis of data presented in this report, from the 1978 graT ENROLLMENT, PERCENTAGE BY RACIAL/ETHNIC GROUPS,
American Association of Community and Junior Colleges’ AACGJC,1978
minority survey as well as from other sources of data on
minority enrollment and employment inthe 19705, indicates Amee®  adlan
the following: Non  Blick wo o Whits  Minorlly
i Aexident  Men-  Alsskon  Paclile Non: Sub-
3 i , L Stata Alsn  Hispinlc  Nallvs Isiander Hispanlc  Wispaslg  Totsl
— two-year colleges have shown strong growth in minor- ' o
ity enrollments; Alabama 13%  27.8% 0.1% 01% 0.1% 702% 20.8%
— two-vear colles o oonortunities for study to mi-  Maska 02 02 43 12 0.7 551 449
twhmyedt olleges offer opportunities for study to mi-— 09 30 49 07 89 813 187
norities to a greater extent than that found in postsec-  Arkansas 0.5 207 0.8 04 0.4 770 230
ondary education as a whole; Califarnia 1.0 8.6 15 59 103 714 286
. . . Colorado 23 34 09 09 8.4 835 16.5
— there has been a marked increase in the employment Connecticut 04 87 02 05 25 873 127
of minorities in two-year colleges, although a sub. ~ Delaware 01 152 01 04 09 B9 171
stantial gap between minority enrollment and em- Florida 20113 03 06 86 767 23
lal gap between minonly enrolfment anth €= Georgia 15 199 02 05 06 780 220
ployment in two-year colleges remains, Hawaii 31 12 0.2 7041 g 212 788
1daho 0.8 05 04 03 1.8 953 47
lilinois 50 144 03 1.2 22 766 234
Indiana 08 1.2 0.7 08 0.8 857 14.3
lowa 09 16 D4 04 4.8 91.6 8.4
Kansas 15 5.6 32 0.2 1.5 8.7 12.3
Kentucky 1.7 1.4 0.1 0.2 0.2 86,2 11.8
Louisiana 24 325 03 08 21 616 304
| — Y e Y & o2 Maine 0.0 0.0 60 00 0.0 916 6.4
A Look at Current Data Maryland 30 196 03 13 11 745 255
) ) 3 ) Massachusetts 1.3 7 02 03 1.8 92.4 16
Community, junior, and technical college enrollment Michigan 07 131 07 05 1.6 80 170
increased by 5.5 percent between 1976 and 1977 and m:ggﬁﬁl " R o o o ggg ”e
decreased between 1977 and 1978 by one percent, according Wgsg'.jﬁ 03 6.3 0.4 0.3 17 907 93
to data in the 1978 and 1979 editions of the Community,  Montana 0.3 0.1 8.3 0.0 06 904 96
Junior, and Technical College Directory (published by the ::e;;s;a 3'13 é; ?g ?g ;S ggs 1;;
Ameriean Association of Community and Junior Colleges). New Hampshire 02 04 0.1 02 04 985 15
During the same two years, minority enrollment appears to New Jersey 09 140 02 09 28 810 190
. I . vt ' New Mexico 0.0 1.7 135 03 5 496 50.4
hat{s_ denfeasc:d by ngL}t (L:l, percent. New York 04 103 05 08 45 B2 168
Historical dat;; on minority participation in two-year col-  yorth Caroling 05 208 09 0.3 03 71 229
leges are not easily found, and are not always in agreement,  North Dakota 07 03 181 00 0.1 806 194
In a 1970 minority survey conducted at AACJC by Andrew g:l‘ghama 2§ ‘g‘g gé g‘g ?'é ggg }g‘j
Goodrich and Lawrence W. Lezotte, 11.5 percent of the  oregon 1.5 i 11 18 13 @9 11
enrollment were from ethnic minority groups. In the same  Pennsyiania 02 132 01 08 08 845 155
year (1970) data from the Office of Civil Rights of the U.S.  Blemfil - 0% S0 Mo BT o
Department of Health, Education and Welfare indicate that  south Dakota 0.2 ng 26 0.6 00 962 38
14.5 percent of enrollment in two-year colleges were minor-  Tennessee 0.7 183 01 02 03 798 202
e he Office of Civil Rights' fizures with the 1938 17 108 03 10 120 78 2
ities. Comparing the Office of Civil Rights figures with the - byt 04 i1 10 51 o 64
current survey, there has been a 52 percent increase in vermont 03 5:3 01 01 01 948 12
minority enrollment over the past eight years. Virginia 02 130 02 17 08 838 162
While the differences in data collection methodologies w:zra?;?;a Y E‘g ég ;3 I gig ;?Z
for the several studigsrmakgdir«sct comparison of actual  wisconsin ':; 7:(; 07 04 11 903 9.7
enrollment numbers difficult, it appears that the percentage Wyoming 1.0 0.7 13 03 1.7 947 53
s L e o rinarty sl w hne b praglep | AMerican Samoa 0.0 00 0.0 985 0.0 1.4 98.6
increase in numbgrz of minority gl}l(léﬂtg h'ili. bf:c;n greater oo o 00 00 00 00 1000 e 1000
than for enrollments as a whole during the 1970's. ~ Micronesia 0.0 0.0 0.0 1000 0.0 0.0 1000
Table I lists the states and percentage of their 1978
enrollment for each racial/ethnic group.
11
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Tables 11-A through [I-E present data on the percentage
of total enrollment of racial/ethnic category, pointing up the
top ranked states, the percentage for all states combined,
and typical states (those falling at or nearest the median).

Table 1I-F contains data for all minorities combined.

This AACJC survey found considerably more non-resi-
dent alien students in two-year colleges than have been
counted before, The 1976 Higher Education General Infor-
mation Survey (HEGIS) reported 37,398 non-resident alien
students in two-year colleges, which agrees with the report,
“Open Doors/1977-78, Report on International Education

Exéhunge,“ which shows 37,446. With a response rate of

78.8, or 971 colleges responding, AACJC found the total
figure for non-resident aliens to be 50, 117. This figure may
be inflated for several reasons. Some college data systems
contain only a field for citizenship and not for visa
status. If all non-citizen students are placed in the non-
resident alien column this would be a count of refugees and
others as well as the students here expressly for study. This
is certainly an area that needs a second look.

TABLEN!
MINORITY ENROLLMENTAS A PERCENTAGE OF TOTAL ENROLLMENT,
TOP RANKED AND TYPICAL STATES, AACJC, 1978

TABLE II-A TABLE il-B
NON-RESIDENT ALIEN, 1978 BLAGCK, NON-HISPANIC, 1978
Rank__State Pacent _Pank Sty Percent
1 lllingis 5.0 i Louisiana 325
2 Oklahoma 47 2 S0 Caradling 29.9
3 Washington 34 3 Alabama 27.8
4 Hawaii a1 4 Mississippi 2313
5 Maryland 30 5 Arkansas 20.7
[ Louisiana 24 6 No. Caralina 20.5
7 Colorado 23 7 Maryland 19.6
8 Florida 2.0 8 Georgia 18.9
9.5 Kentucky 1.7 9 Tennesses 18.6
9.5 Texas 1.7 10 Delaware 15.2
All states combined 1.4 All states combined 10.7
Typical states Typical states
Michigan 0.7 Kansas 5.6
No. Dakota 0.7 Nevada 8.5
Tenngssee 0.7 Missouri 6.6
Wisgonsin 7.0

TABLE II-C

AMERICAN INDIAH DR NATIVE ALASKAN,
1978

Rank  Stlate Percan!
i Alaska 42.3
2 No. Dakota 18.1
3 New Mexico 13.5
4 Mantana 8.3
5 Maine 6.0
6 Arizona 4.9
7 ' Okishoma 4.5
8 Kansas 3.2
9 So. Dakota 2.6

10 Nevada 1.8
All states combined 1.0
Typical states
Florida 0.3
Winois 0.3
Louisiana 0.3
Maryland 0.3
Mississippi 0.3
Nebraska 0.3
Texas 0.3
TABLE I
HISPANIC, 1978
Aank Slate Percent
1 New Mexico M5
2 Texas 12.0
3 California 10.3
4 Arizona 849
5 Florida BB
6 Colorado 8.4
7 fowa 48
8 New Yark 45
9 Hawaii 38
10 Utah 31
All states combined 6.6
Typical states
Nebraska 07
Qklahoma 1.0
12

TABLE I1D
AS1AN DR PACIFIC ISLANDER,

1978
fank  Stats Parganl
1 Hawaii 70.1
2 California 59
3 Washington 1.9
4 Oregon 1.8
5 Virginia 1.7
6 Maryland 1.3
7.5  lllingis 1.2
7.5 Alaska 12
g Nevada 1.1
Al states combined 24
Typical states
Canneciicut 0.5
Georgia 0.5
Michigan 05
TABLE IlF
MINDRITY SUB-TOTAL
Rank  5Stale 7 ,Pm""i‘, o
1 Hawaii 78.8
2 New Mexico 50.4
3 Alaska 44.9
4 Louisiana 384
5 Sa. Carolina 3.3
6 Alabama 26.8
7 Califarnia 25.6
8 Texas 26.1
2] Maryland 2.5
10 Mississippi 2.0
All states combined 22.4
Typical states
Virginia 16.2 Black (13.0%)
Chio 164  Black (14.6%)
Colorade 165  Hispanic (8.4%)
Black (3.8%)
New Yark 168 Black (10.3%)
Higpanic (4.5%)
Mighigan  17.0 Blaek (13.1%)
Delaware 7.1 Black (15.2%)



A summary of enrollment data for minority groups by sex,
and full- and part-time status is displayed in Table 111z and
for minority fuculty in Table 1V,

TABLE NI
MINORITY ENROLLMENT BY MALE/FEMALE AND FULL-TIME/PART-TIME STATUS
AACJC - 1978
, American
Nan- Biack Indizn Asian Whita
Rexidant Man- i Alagkan or Pacille Mon-
Atign Parzant Hispanie Percent Nalive Parcent 1stander Paregnt Hizpanie Parcani Higpanie Percent Tolal
N % N % N % N % H £ N Ya M
MEN
Full-time 20,376 3.0 77.920 11.6 6.292 09 17.410 25 52,704 7.8 495,166 739 669,868
Pan-time 11,613 12 96,752 23 9.51% 0g 78,587 27 64.684 6.2 825,102 795 1,026,257
Tatal 31,989 1.9 174,672 10.2 15,6811 0.9 45,997 26 117,388 6.8 1,320,268 7.3 1,706,125
WOMEN ) ’
Full-time 7,346 1.1 95,361 14.6 7.161 10 14,109 21 53227 8.1 473,914 72.7 651,118
Part-imie 10,782 0.9 105.226 92 12.588 i1 25,643 22 62,091 5.4 919,101 80.9 1,135,431
Total 18,128 1.0 200,587 12 19,749 i1 39,752 2.2 115,318 6.4 1,393,015 77.9 1,786,549
Al Full-tme 27722 21 173.281 131 13.453 10 31,519 23 105931 8.0 969,080 73.3 1,320,986
All Part-lime 22,385 1.0 201,978 9.2 22107 10 54,230 24 126.775 5.8 1,744,203 80.2 2,171,708
Total 50,117 15 375.259 07 35.560 10 85,749 25 232.708 6.7 2.713.283 7.7 3,492:674
Number of Institutions: 971
TABLE IV
MINORITY FACULTY EMPLOYMENT BY MALE/FEMALE AND FULL-TIME/PART-TIME STATUS
AACJC -1978
American
Non- Blaek tadian Aslan White
Aegident Non- Alzskan or Pacllic Hon-
Aiien Percent Hizpanie Percenl Native Parcent 1gtander Pareenl Hizpanie Pereanl Higpanic Parcent Tatat
N % N £ K % N % N % M % ]
MEN ) o )
Full-time 108 0.2 2.085 41 224 04 764 15 1,839 37 44 260 89.8 §B.EED
Part-lime 209 D3 2,652 47 180 0.3 716 1.2 1.967 3.5 50,320 89.7 55(]54
Total 317 0.3 4,717 4.4 414 0.3 1,480 14 3,808 36 94 580 8g.8 105,314
WOMEN . ]
Full-fime 53 0.1 2,397 8.6 126 04 387 1.3 1,329 4.7 23,559 84.5 27.851
Part-time 67 0.1 2.308 6.8 92 02 478 1.4 1.126 3.3 29 463 87.8 33.534
Total 120 0.1 4,705 7.8 218 03 865 14 2,455 35 53,022 86.3 61,385
All Full-time 161 0.2 4,462 57 350 0.4 1,151 1.4 3,168 4.1 67.819 87.9 77111
All Part-timig 276 0.3 4,960 55 282 0.3 1,194 13 3,093 3.4 79,783 89.0 89,588
Total 437 0.2 9,422 56 632 0.3 2.345 1.4 6,261 3.7 147 602 88.5 166,699
Number of Institutions: 971
13
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Table V compares changes in minority enrollment and
changes in minority employment in community, junior, and

technical colleges. Differences between minority employee
percentages and enrollment are greatest for facalty (—10.6

percent) and least for professional stafl {—5.2 percent).
Among blacks the shortfall for employment relative to enroll-
ment is somewhat less among professional staff (~ 1.0 per-

cent) and somewhat greater for faculty (=5. 1 percent),

TABLEV
ENROLLMENT AND EMPLOYEE PERCENTAGES, AACJC, 1978

Hon-fatident Binck American indlin Atlan o whits Minarlty

L N Allan Hen-Hispanic Alatkan Hailve Paclilc istander Hispanle Hoa-Hispanle Subtatal
Enroliment 1.4 107 ) 10 24 6.6 776 22.1
Faculty 0.2 586 03 1.4 37 88.5 1.5
Professional Staff 01 97 05 2.2 45 83.1 16.9
Administrative Staff 0.3 74 1.5 0.9 37 86.1 139

Multiple Source Comparisons

Comparing one source of data with another requires a
tolerant mind, but it is useful in getting a general picture of
change. Table VI uses three sources of data to indicate
changes in enrollment since 1970. Since there were dis-
crepancies in actual figures, percentages give a more accur-

ate presentation. From 1970 through 1978, the growth

across ethnic categories has been roughly comparable be-
tween full-time and part-time students, The growth in the
percentage of full-time black enrollment has been greater
than for part-time black enrollment, The former appears to
be stable in recent years while part-time black enrollment
has declined during the same period.

TABLE VI
MINORITY ENROLLMENT PERCENTAGES IN ALL TWO-YEAR COLLEGES

{from thrae sources)

Fyll-Time

1970" 19762 19782
Black 48 13.1 131
American Indian or Nalive Alaskan 0.4 1.1 10
Asian or Pacific Islander 048 20 23
Hispanic** 23 7.1 8.0

1 Fall 1970, HEW/Office for Civil Rights
2 Ea11 1976, HEGIS SURVEY
3 fail 1978, AACJC Minority Survey
« “Qriental”” in 1970 Survey
«~ *gpanish" in 1970 Survey

Table VII also uses three data sources to chart changes
that have occurred in the numbers of minority faculty,
rofessional staff and administrators in the 1970's. Again,
the fact that data come from different sources makes exact
interpretations risky. There appears to have been growth in
the percentage of minority employment from 1970 to 1978,
There are no data for professional staff in 1970, but since
1975 it seems that the rate of growth is slowing down for that
category as compared to faculty and administrative staff,
There appears to have been more growth for blacks and

Pan-Time Total
1870 1978 1978 L 1476 1978
35 10.4 9.2 8.3 1n7 10.7
03 1.0 1.0 07 1.1 1.0
0.6 22 2.4 14 2.1 24
1.7 6.2 5.8 40 6.6 6.6

Hispanics, small growth for Asians, and virtually no growth
for American Indians. o
From 1970 through 1978, the percentage of black enroll-
ment increased about 30 percent and Hispanic enrollment
increased by 65 percent. At the same time the percentage of
black faculty increased by 55 percent and Hispanic faculty
increased by 260 percent. Even with the considerable growth,
there are still sizeable differences between the percent
employment of minorities and the percent enrollment of

minorities.
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TABLE VIl
MINORITY EMPLOYMENT PERCENTAGES IN TWO-YEAR COLLEGES, BY EMPLOYMENT CATEGORY

{tromn three sources)

"indian
1970 1975 1978

Hlack .
1970t 1918 1a7e?

Faculty 36 49 56 03 03 03

Professional Staff NA 1.2 97 NA 05 05

Administrative Staft 56 g1 7.5 05 06 15

1 Goodrich-AACJC, 1970
2HEGIS SURVEY, 1975
3 AACIC Minority Data, 1978

Another interesting part of the picture is how two-year
colleges.look when compared with the rest of postsecondary
education. There are no 1978 data available at this time for
all of higher education. However, in 1976, 38.8 percent of
all minority students in higher education were in two-year
colleges. A percentage comparison using 1976 data is shown
in Table VIII. The percentage of minority enrollment is
greater in two-year colleges (22.6 percent) than in higher
education as a whole (19.0 percent). This is true for all
ethnic categories except non-resident alien.

While the minority percentage in part-time enrollment is
comparable for two-year colleges (20.6 percent versus 19.7

Total
1975

Hispaile
1975 1878

110 1978

1970

.20 37 5.0 8.4

3.2 45 WA 159 1839

1.7 a7 71 9.0 139

percent for all of higher education). there is a somewhat
higher percentage of minority students among full-time stu-
dents in two-year colleges (24.8 percent) as compared to all
higher education (19.9 percent). No differences are evident
by sex in minority enrollment across ethnic categories be-
tween two-year colleges and higher education as a whole.

Turning to employment data reported in the 1976 Higher
Education General Information Survey (HEGIS), the per-
centage of minority faculty in all of higher education and
two-year colleges is generally comparable. The only differ-
ence of note is that there is a smaller percentage of Asian
faculty in two-year colleges.

TABLE VIlI
MINORITY ENROLLMENT IN TWO-YEAR COLLEGES AND ALL OF HIGHER EDUCATION, HEGIS (1976)

Black
Mon-Hispanic
Two-Year  All

Hon Rasldant
Allen
Two-Year All

Amgrican indlsaor
Alaskan Native

Two-Year Al

~ Asknor
Paclfic Islander
Two-Yeer Ab

Hispanlc Non-Hispanic
Two-Toar L TwoYear Al

MEN
Full-time

. Part-time 0.
Total

8.7
9.4

2.3
11
20

1.5
10.1
10.8

WOMEN
Full-time
Part-time
Total

15.0
10.7
12.7

1.9
10.8
11.6

1.0
0.8
1.0

10.2
10.1

18
1.0

13.1
10.4

All Full-Time
All Part-Time

1
A 0.9
1

1.8
21
20

6.3
63
6.8

76.5
79.0
.7

823
B0.4
817

0.6 2.2
0.9 2
0.7 2.2

o ATTH P
[= -~ ™

800
B0.2
80.1

7.3 4.6
57
&4

1.7
19
1.8

0.7 37
79.7
0.8 76.6
81.2
B0.3

75.2
79.4

7.1
6.2

1.7
20

0.6
0.9

Total 15 7102
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TABLE KX
PROFORTIONI OF THE 18-24 YEEAR ORLD POFULATION ARD
PROPOIRTION OF T0-YEARK COLLEGE ENROLLMENT
WHICH IS BBLACK OR OF SPANISH ORIGIN, BYSTATE, IN 1976

Black Spanish Origin

Totat 18-248 Year Tolal 1824 Year
Stale Enroi Imenet Popiadalion Enraliment i
Total 11.0% 12.0% 6.2% 5.3%
Alabama 20.8 1.3 0.l 0.4
Alasly 42 4.7 17 1.8
Arizona 3.6 2.3 114 15.3
Arkinsas 15.9 0.5 03 0.0
Calitorpia 9.3 8.5 99 15.9
Colnado 4.6 1.6 85 10.8
Connectiot 8.4 7.6 25 3.0
Delaware 15.9 13.9 12 1.9
Flofidg 2.7 7.9 6.7 5.7
Geargia 16.6 3.3 04 0.4
Hawaii 1.2 1.1 a8 2.2
Ictaho 0.2 G.2 23 1.9
|Hinalg 5.2 16 4 24 19
lndina 9.4 6.3 06 .8
lowi 2.1 1.6 06 1.0
Kansas 6.2 4.8 21 2.8
Kenlugky 13.8 10.5 02 0.6
Louisiars 3.6 7.5 14 1.5
Maine 0.3 0.5 00 0.5
Maryland 20.0 09 06 0.5
Massachusetts 3.5 2.6 1.8 0.8
Michigan 13.9 2.5 08 1.3
Miniesota 1.2 0.8 02 0.7
Mississippi 27.4 7l 01 0.4
Missouri 18.5 4.0 05 1.0
Monlana 0.0 1.0 0.0 1.0
Nebraska 5.1 325 0.8 1.4
Meviga 6.0 7.2 24 5.9
NewHampshire 0.4 0.1 02 0.5
New Jersty 13.7 1.3 13 5.5
NewMerio 2.7 1.6 157 .1
MewYork 12.7 135 61 7.2
Morh Canlina 20 .1 255 04 0.0
Naih Gaota G.2 G4 & 0.2
Ohio 14.2 101 0.7 1.3
Oklahorma 9.1 8.1 08 1.8
Oregon 1.3 1.5 11 2.1
Pamgyivinia 166 23 09 10
Rhode Islnd 21 34 0.3 06
Saith Ganliri Ty 22 01 0.7
Soulh Dagta 0.2 04 02 0.9
Tenngssee 2G.6 ] 03 0.5
Texis 1.6 117 169 @1
Litah a4 1. 25 3.5
Vemgrl 0.0 02 04 1.3
Virjinia 144 15.6 05 0.7
Washimdlon 30 25 16 2.7
wWest Virngnia 30 213 01 0.2

53 34 0.8 09

i 1.1 12 57

Saces: Poulation cdda. Policy Malysis Sexrvice, Americar Council on Edu calion. Based
onunpeilished dalz From the Buereau of the Cesius, Survey of icome and
Education, Nilional Cenier for Educsalion Stalistics.

Envolirrient ata, Fall 1976, HEGIS Survey-

Two-y ear colleges appear to be servingmore vup-tradiion
studenis thun ever before. The average age <of conmunily
college staderls is going up ; nevertheless, approximately
half the tvo-year college students uxe underZSyears ofage.
Table 1X shuws the proportion of black ind Hispanic enroll-
ment in two-year colleges for each stile cormared to the
proportion of the 18- to 24-year-old populatipn ire those

ethnic calegories by state. There is clise relyjonship be-
tween the pereentage of minorities in the population and in

the proportion enrolled in two-yeur colleges,. though there
are stale bw state differences.

Ny

The 1978 AACIC Minority Survey wis liken incoujunt-
tion with the annual AACIC Directory Sure y; each of the
institutions listed in the Directory received bolly, aldin-tory
and a Minority Survey form. On ghe Minority Strvey the
colleges were asked for minority participitio dutar g of
Qctober 15, 1978. Over 90 percent of the iayititions re-
spouded ta the Dircctory Survey vhile 78.38 pecent r-
sponded to the Minority Survey.

Somie tolleges collected minority dita o m “oprtiomal”
basis. Becauseof this difference rawnunbers willnotbe the
same in thelwo publications.
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AMERICAN ASSOCIATION OF COMMUNITY AND JUNIOR COLLEGES
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Washington, D.C. 20036

PART IIL: Fall frrollment and Related Uata by Racial and Ethnic Categories

nnaire under Enrollment and Faculty/StafF please give further

Instructions: Using the data you provided in Part II of this questio
Grand totals reported in this section should be the same as those

1nffnrmat1un about the racial and ethnic categories specified below,
reported in Part [1.  (Shaded boxes for office use only).

0fficial Name of Institution: ____ . .

Totals - Fyll-Time &
Fart Time (Equal to
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A CONGRESSWOMAN SPEAKS:

IMPORTANCE OF COMMUNITY COLLEGES FOR BLACKS

Honorable Shirley Chisholm

In this post-Bakke period deriinated by economic stress
and widespread concern about t: allocation of increasingly
scarce occupational and educational resources, the U.S.
Congress will soon initiate in eamest the process of reauth-
orization of the Higher Education Act. This legislation,
because it includes a range of postsecondary programs as
well us measures authorizing institutional aid and direct
student financial support, will receive close scrutiny from
the traditional educational lobbying associations, Signifi-
cantly, blacks and other minorities have also begun to
carefully review the various titles of this Act in order to
formulate strategy and legislative proposals geared toward
their unique interests. Prominent among the concerns ex-
pressed by these groups is a paramount interest in the
growth and enhancement of higher educational opportuni-
ties for blacks in the nation’s community colleges.

Although accurate and precise statistics are still difficult
to obtain, some have estimated that black enrollment in
community colleges—primarily two-year institutions—ranges
as high as 40 percent of the total higher education black
student population. Similarly, a significant proportion of

~ Hispanic students are also clustered in community colleges.

These enrollment figures mandate that we shape our legisla-
live priorities so as to address the immediate needs of this
community college student population, However, we must
at the same time develop and implement long range goals
which will serve to further upgrade and expand access lo
postsecondary opportunities for our black youth.

For example, under the existing Act, Title 1lf, which is
the only provision in this legislation which provides institu-
tional support, contains a 24 percent sei-aside feature iv
guarantee a portion of funding to community colleges. Some
black educators stress the need to preserve this set-aside
which they claim operates as a funding floor for eligible
institutions. To do otherwise, they wamn, might mean that
community colleges might be denied the necessary funds
and resources to adequately scrve a significant proportion of
minority students. Others advocate the abolition of the

set-aside mechanism in Title 1L in favor of a concerted effort
to secure appropriations for Title X which has gone un-
funded. (Title X contains authorizing language for the estab-
lishment and expansion of community colleges butis presently
unfunded). Those who emphasize this approach point to the
squabble and intense competition for funding which has
accelerated among those currently eligible for Title Il fund-
ing under proposed HEW regulations published in Novem-
ber, 1978. I am acutely aware of the underlying tension
which exists between some of the predominantly black
community colleges which are located in our urban centers
and the historically black colleges primarily situated in the
Southern states, Still others have identified the need to draft
new legislation to establish a program which will provide the
necessary transitional and supportive services lor students
who attempt to bridge the gap from a two-yeur facility to a

“four-year postsecondary institution. The high student attri-

tion during this transition phase would seem to buttress this
argument.

We cannot select, without further inquiry, the approach
or combination of approaches which will best serve the
interests of our students. Moreover, we must guard against
the tendency to gravitate toward what appears as the most
expeditious course of action only to later discover that we
denied ourselves an opportunity to explore other more bene-
ficial options. Make no mistake about it—we must be pre-
pared to wage a careful and deliberate struggle to gain and
preserve passage of those legislative proposals which re-
dound to the benefit of our black and other minority students.

I will, after further study, introduce a bill to reauthorize
the Higher Education Aci, and 1 certainly intend 1o include
measures in this legislation particularly fashioned to ad-
dress the needs of the community college constituency. In
order o secure enactment of this new law, | will need the
support and aclive assistance of all concemed individuals
and groups throughout the reauthorization. I hope the sup-
porters of community college education are prepared la join
me iu this struggle.
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MINORITY LEADERS SPEAK:

AN EVOLVING DEVELOPMENTAL STUDIES PROGRAM

Mildred Bell

Since its opening in 1966, El Centro College of the Dallas
County Community District in Texas has offered remedial
courses in reading, writing, and mathematics, all of which
are essential for a school with an open door admissions
policy. Students could also enroll in English, Spanish,
French, and speach. Two years later, however, administra-
1ors realized that additional sections of these Guided Studies
Courses, as they were then called, were needed. as well as
qualified specialists to teach them. This need brought about
the creation of a Guided Studies Division with a staff of
full-time instructors.

The name of the division was later changed to Develop-
mental Studizs as the program was expanded to include
college transfer courses in advanced reading and a ene-or
two-year program for educational paraprofessionals. The
program also includes a one-hour college transfer course
offered through the College Learing Skills Laboratory where
instructors weark with students with individual needs through
a wide range of materials, books, tapes, and filmstrips in
many areas, including the following: spelling and vocabulary
development: reading a textbook and tuking exams; outlining,
summarizing, and taking class or lecture notes: time man-
agement and organizing themes and essays: the improvement
of reading comprehension and increasing reading speed;
and. the use of proper grammar and mechanics in wriling,

A recent addition to the programs of the Developmental
Studies Division is the Learning Strategies Tearn. This team
consists of two developmental studies instructors who inter-
act with faculty to plan methods of teuching and reinforcing
desired study skills within regular course content. The team
offers resources and ideas, classroom presentations on basic
skills, referral information for students with serious prob-
fems, and specialized programs that are developed for parti-
cular courses.

Instructors may utilize the Learning Strategies Team for
presenting the following skills to the students: how to read a
to use the

texthook: how io study for and take exams: how
library more effectively; how to learn to build a vovabulary:
haw to aequire note-taking skills: and how to schedule time
for school, study, work, and personal affairs.

The: Learning Strategies Team has also prepared printed
informatien for distribution to teachers upon request on such
topics as: how to teach students to use a textbook: how to
teach students to take notes; how to integrate study skills
into regular course content; how to use essay tests lo help

students improve their writing: and how to use timed writings
to monitor student progress in writing and in learning course
material. The team also works with the Leaming Skills
Laboratory technician and instructors to set up individualized
programs for students in various course cantent areas.

Another recent addition to the Developmental Studies
Division is the talented and gifted program. There are eight
basic areas of talented and gifted education. These are:
peneral intellectual abilities, specific academic abilities,
leadership abilities, visual/performing arts abilities, psy-
chomotor abilities. affective abilities. and vocational/career
abilities. Minority students are typically well represented in
the percentage of students nationally who are excelling in
the eight major areas.

Students whose strengths go unchallenged frequently be-
come disinterested in school and are more likely todrop out.
[t is urgently important and in the best interest of the student
and society that we develop appropriate educational experi-
ences [or these TAG students so that we can reap the

benefits of the most gifted leaders, artists, thinkers, teachers
and those who have the greatest opportunity to excel in all
dimensions of society.

What we have learned by studying the lives of gifted and
talented youngsters is that if left without appropriate educa-
tional programs, the rich and varied gifts of these youngsters
ate lost not only to themselves and society but may also
become misdirected. Strong leaders who don’t know how to
work through their gifts to the benefit of society often be-
come negative leaders within society, Our prisons are full of
such examples. Bright creative minds have for decades
been sent to stand in the halls of schools or sent to the
principal for reprimand because few understood or valued
the gifts, much less knew how to develop and nurture this
rare talent.

What is true for all students is no less true for minority
students. Unless the educational program is appropriate for
students’ needs, challenging and relevant to their interests,
and related to their concerns, the chances of keeping themn
actively in school, much less developing the full range of
their giftedness, are small. But with an imaginative, di-
verse, flexible program, minority students can be actively
involved with community leaders and teachers in mentor
relationships and internships to work at jointly solving some
of the most pressing contemporary problems. They can work
directly with business and industry to develop innovative
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internships in administration, management, and all phases
of vocational/professional life. They can intern with the best
art, music, dance and theatre companies to develop their
abilities and gifts. In fact, one major characteristic of talented
and gifted education is that it is flexible and integrated
within the community drawing on contemporary problems,
challenges, and opportunities.

Students are more apt to stay in school if they feel chal-
lenged and successful, and if they are contributing signifi-
cant leadership to the institution. The TAG program, as itis
now developing, is moving actively in this direction. Minority
students are a very impoHant part of the program because
they are a significant and important resource within society.
With an active recruitment of minority students, it is possible
not only to strengthen the program and the educational
opportunities for all students as a result of strong student
projects, but to make a positive impact on the retention of
minority students.

Several courses in the area of English and history have
been created for the special interests of minority students.
Two courses are offered at the sophomore English level:
Black Literature (English 215), and Black Poetry (English
216). Four courses are offered through the Social Science
Division that have appeal for minority students: The Heritage
of Mexico (History 110), Latin American History {History
112), Afro-American History (History 120), and American
Minorities (History 204). It is the belief of college staff that
the offering of courses to appeal to the pride of the ethnic
origin of students helps to retain students.

Several approaches are being tried in the college’s English
102 course entitled “Composition and Literature,” the second
semester of freshman English, One section is offered in both
the day and evening programs, and is designed to meet the
needs of students who have problems with abstract leamning,
The approach in this effort is an audio-visual one that
commanias with an i!lLr!;\{iuQLer unit on contemporary sy
lyries as literature. Thereafter, an inte ational survey
course presents writers and literature chronologically as

narts of civilization,

JEH

The instructor of this course sometimes does an oral.

interpretation of literary works instead of relying solely on
the printed page. Sometimes period costumes are displayed
in class. Students can also receive extra credit by attending
and criticizing current plays that are offered in the Dallas
area. ' :

Other English 102 instructors are utilizing special focuses
to interest students in literature. For example, onz ispudtor
attempts to intreduce literature to students by focusing un the
mythological lore of various ethnic groups, while another
instructor uses the literature of sports as a central theme.

Counseling at El Centro College is a growing, evalving,
and continually changing concept, ‘contingent upon the
needs of the student population. Its professional services are
designed to assist the student in discovering and utilizing

his or her potential in the decision-making process. Coun-
selors maintain the philosophical stance that the student is
capable of making objective and satisfying dscisions about
educational, vocational, and personal goals given appropri-
ate guidance to alleviate lears, deficiencies, and often self-
distortion. In order to achieve its objectives, El Centro
College has a unique counseling organizational structure.
Counseling is centered in three locations. They are the
Academic Advisement Center, the Career Ceutter, and the
Human Education Center, all staffed by profcssional coun-
selors.

In addition, professional counselors are assigned and
housed in each academic division. This makes the counselor
more accessible to students and faculty. Job responsibilities
are particular to the needs and goals of that academic division.
Such decentralized organization permits an integration of
student services and instruction. The counselor consults
with the instructors to determine how te personalize instruc-
tion to promote the student’s self-esteem and motivation to
learn.

The three centers offer a variety of organized services in
an educational setting, which contribute to and expand the
scope of the college curriculum.

The Academic Advisement Center provides students with
imany phases of academic advising and educational plan-
hing, including individual counseling, tests and test inter-
pretation, transfer ability information, degree planning,
crisis intervention, and lutoring services. Students have
access to catalogs and up-to-date information on all colleges
in Texas and many in other states. The programs of this
ceuter are aimed at meeting the needs of each individual by
assessing his or her achievement level upon entry to the
college; assisting the student to create a plan for develop-
ment; and assisting the student in finding the resources
within the college that address those needs.

The Career Center provides students a network to make
long-range choices and short-terin career plans through
individual counseling, aptitude andl interest lesting, a com-
prehensive career library, current job trends, classroom
presentations on career-related programs, seminars on ca-
reer topics, a part-time job listing service, and individual
instructional packages. The faculty is encouraged to promote
career awareness in their classes, to show the relevance of
course material to career goals, and to include career com-
pelencies as a part of the course objectives.

Professionals from the minority business community are
invited to the college to provide students with an accurate
and realistic view of their particular fields. Recruiters who
are seeking minorily employees are encouraged to visit
clusses, the Career Center, or conduct interviews on campus.

The Human Education Center focuses on college-wide
activities that are primarily aimed at affective education and
the skills for living. Day and evening programs include
workshops, seminars, lectures, films, book reviews, and
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experiential groups. The sought-after goals are to help the
participant grow as a person, tosurvive in college, to make a
career choice, or to develop as a staff member. Many
instructors request a repeat of the presentations in their
classrooms as an enrichment for other sections.

The monthly calendar of daily activities is distributed
thrcughout the college. Due to the needs of many El Centro
studema there is a greal dEal ﬂf mmentmtiun on prea‘gma-

coni dEI’ILE, and amuety reduclmm

Each semester the center presents a one-week counseling
series for students on “How to Avoid Academic Suspension.”
This is a one-day, three-hour seminar conducted by coun-
selors. This series is designed to assist students who
encounter difficulty in the classroom, including students
already on academic probation, those identified by fac ulty
as potential probationary students, and those who have
returned after academic suspension. An outgrowth of this
series was the three-semester credit hour human develop-
ment elass specifically tailored to the needs of the students
returning afler academic suspension.

The Counseling Division also offers other transferable
human develupmént (HD) courses. These courses are de-
sigued to give more indepth concentration for students who
have specific needs. They include:

HD 102 - Orientation for College Success (one credit
hour) :

HD 104 - Educational and Career Planning (three credit
hours)

HD 105 - Basic Processes of Interpersonal Relationships
(three credit hours)

O
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HD 106 - Personal and Social Growth (three credit houvs)
HD 107 - Developing Leadership Behavior (three credit
hours)

Other HD courses are tailored to the needs of specific
tec hmml—m cupational programs, such as “Death and Dy-
ing 7 for the associate degree nursing program.

Because of El Centro’s diverse student body, the Student
Development progeam of the college has always tried to offer
a variety of ethnic minority programs and speakers for the
student body to reinforce ethnic pride as well as to provide
role models for students. Many times Arthur Mitchell, co-
founder and ariistic director of the Dance Theatre of Harlem,
has spoken to our students. As a matter of fact, by a
fortuitous set of circumstances, Mitchell agreed to serve as
the co-director of the El Centro dance program when it was
inaugurated in 1976, The college also underwrote a lecture
demaonstration for the Dance Theatre of Harlem when the
corpany made its first Dailas appearance.

Many nationally known minority figures are invited to
appear. In addition, locally prominent minority judges, city
council people, and other business and civic leaders speak
to the students. Student development annually sponsors
speakers, programs, musical groups, and art exhibitions for
Semana Chicana and Black Awareness events. These kinds
of events are also offered throughout the year, as are theatri-
cal programs, movies, dance bands, and video tapes that
appeal to minority groups.

At El Centro, in short, the Developmnental Studies Program
includes the total college and the total community.
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HASKELL INDIAN JUNIOR COLLEGE - SERVING A SPECIAL NEED

Weallave E. Galluzi

Haskell's evolution has been continual, From 1885-1890,
the school’s official name was the United States Indian
Industrial Training School. But unofficially the school was
always called Haskell, after the Kansas congressman re=
sponsible for locating the school in that state. From 1840-
1970, the school’s official name was Haskell Institute.
Since 1970, the school’s official name has been Haskell
Indian Junior College,

Haskell opened in 1884 with a curriculum of agricultural
manual labpr from grades one through five. By 1894, Has-
kell was also training teachers in a Normal Department, One
yeas fater a Commercial Department was created to offer
business training. The agriculture curriculum had expanded
by 1899 into a variety of specialized areas such as fruit
cuiture and dairying, and Trades Uepariment was aded. I
1901 a uniform course of study was introduced by the
Bureau of Indian Affaire. The secondary curriculum had
been accredited by the State of Kansas in 1927, and Haskell
was offering post-high school courses in a variety ol areas.
By 1935 Haskell high school graduates were being actively
recruited to remain and begin post-high vocational study.

As Haskell began to evolve into a post-high school voca-
tional-technical institution in 1962, the phase-oul of the
secondary program ensued. The last high school class grad-
uated in 1965. By 1966, the school was investigating the
higher education needs of Indian young people and the
possibility of junior college acereditation. Initial steps were
taken in 1968 to achieve Kansas State Junior College ac-
creditation, which was formally accorded in 1970.

Haskell [nstitute became Haskell Indian Junior Collegein
1970 with the addition of a two-year general education
curriculum leading to an associate of arts degree, Toy meet
the needs of Indian students in a constantly changing woild,
Haskell today is developing broader and more complete
educational opportunities. The compreliensive junior coll
sibilities

program expands the Indian student’s study po
across a wide spectrum of educational choices. He or she
can choose to pursue a trade or technical skill, a junior
college degree, or a combination ol botlr.

Haskell Indian Junior College has been sucressiul and
held in high esteem by Indian people for many years. It
stands alone in contributing Indian leadership to government,
tribes and other related Indian cntities, Haskell has a proiad
and successful alumni group, established on a national
level. with chapters in five majos population areas.

The success of Haskell Indian Junior College has beenits
willingness to change or develop ils program to mect the
needs of its constituency. The Haskell progrant is successful
for a variety of reasons. It is comprehensive in nature,

thereby enabling the college to serve a constituency that has
an extensive diversity of educational needs with a wide
range of programs. For example, the bio-med program en-
courages students of higheracademic skill to participate in a
research-oriented program that leads to enrollment at other
colleges and universities in science programs that are of a
complex academic nature; or students can get on-the-job
training in the food service area. There are many levels of
academic difficulty and manipulative skills between these
iwo extremes.

Haskell has also attempted to meet the needs of different
levels of interest and aptitudes within various fields. In the
electronics area, for instance, students are placed in a
general education area during the first year of instruction
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and then all advanced i
study in various levels of electronic disciplines such as
electromechanical, industrial mechanical, radio and televi-
sion repair and maintenance. A

The comprehensive program also enables the college, in
its placement and counseling program, to allow students to
explore the various areas of training and gain first-hand
experience and assistance to make sound academic deci-
sions in finding the areas which ave best suited to their
educational commitment, aptitudes, and needs. Since the
overwhelming majority of students who enroll at Haskell
have been deprived of educational opportunities at the
elementary and secondary level, it is very necessary for the
college to utilize a skills development approach. This is
done by computer assisted instruction, by tutorial services,
small group instruction, and individual counseling.

All of these services are housed in a modem, pleasant,
and easily accessible central location on the campus. In-
structors in the various fields are urged to refer students and
assist them as some of the deficiencies are identified in their
regularly scheduled classes.

The orientation program at the college is very important to
the entering student. The program is designed to bring the
student to the campus seven to eight days prior o actual
enrollment and to enter the student in a concentrated evalu-
ation and an extensive introduction and review of college
and community services and programs, The outcome of the
program enables the student to have a better understanding
of his academic aptitude and the breadth of the college’s
offerings. Because of this, he or she is better able to make
decisions concerning course selection and field of study.
The orientation programt also enables the college to prescribe
a developmental program for the student in order for the
person to gain the competency and skills necessary to realize

educational goals.
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Haskell's approach to cultural studies is a very constructive
and sensible manner of offering programs to students who
have a need to identify with their culture, to know their
history, religion, and arts and crafts. The Division of Indian
Studies has been given equal status with other divisions of
the college, thereby rendering prestige and credibility to it.
The courses in languages, history, and contemporary affairs
are of the usual length of one semester: however, many of the
other courses in crafts, darice, music. and construction are
of lesser length and are held at convenient times for students
to enroll throughout the semester. This enables the college
to Emplny, on a short-time basis, authorities and experts in
the various offerings from their tribes and reservation

The college has also attempted to utilize the resources of
its extensive and successfal alumni and to identify with
Indian professional organizations. It is very important for
the college to exhibit a leadership role in this area. If this
college is to remain active and helpful to the Indian commu-
nity in the future, it must do the following:

areds.

(1) Develop a depository ef-schelarly works for the
research and development of Indian programs, poli-
cies, and procedures;

{b) Seek a closer identity with tribes and reservation
programs and that the H'qlbllll\ of this college should
assume a larger profile to Indian communities:

(¢) Offer the expertise of its own resources to other
Indians, as well as to non-Indian educational organ-
izations;

(d)  Develop materials, authentic in nature, to be utilized
by the general public, Indians, and professionals in
developing educational programs and understanding
among all people.
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EFFICACY OF COMMUNITY COLLEGES FOR MINORITIES

Donald H. Godbold

For almost two decades community colleges have proven
10 be the most exciting conceptual and physical intervention
on the educational scene. Having broken from the yokes of
the K-12 and junior college systems, the community college
has been able to assert—precariously—an identity that is
uniquely its own in higher education. When consideration is
given to the fact that upwards of 75 percent of the minorities
who enter college for the first time as freshmen enroll in
comimunity colleges, the average age of students at this level
nationally is approaching 30, and significant enrollment
increases have resulted from part-time students, the positive
influences of this level of education on minorities can be
easily recognized. At the risk of sounding trite, the positive
role community colleges have bad in the education of minor-
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educational opportunity, (2) enhancing oppertunities for
new careers and development, and (3) providing improved
self images.

Increased educational opportunity for minorities has been
macle possible through the greater access ility of postsec-
ondary education resulting from open admissions and prox-
imity of community colleges to urban areas where much of
the minority population is located. The elimination of ad-
missions requirements and receptivity of the communily
college to any person over high school age who can profit
from education at this level has removed an almost insur-
mountable obstacle for many minority persons who desire to
pursue education beyond high school. The location of ¢
munity colleges, for the most part within easy commuting
distance, low tuition, and the ability to enroll part-time have
also been advantageous to minorities seeking education at
this level. The provision of ouireach ceniers aind ianing
college level courses into the community service areas has
further provided the chance for many minorities to become

exposed to postsecondary education who would otherwise
not have availed themselves of this opportunity.
Community colleges have also recognized that a policy of
open admissions requires that instruction begin where the
student is in his or her life. To compensale for certain
programs of basic skills development

academic deficits,
have become accepted adjuncts to instructional programs
for transfer to four-year institutions or occupational skills
attainment. Programs for basic skills development have had
a positive effect on the educational achievement of many

minurities,

Of primary significance in the education afforded minori-
ties by community colleges has been the opportunity to
acquire necessary academic skills, beyond the basics, for
admission to four-year colleges. Many minorities who other-

wise wonld not have qualified for admission to four-year
institutions have been able to do so through attendance at
community colleges. In like manner, many minorilies have
viewed the attainment of an associate degree as the major
academic accomplishment in their lives for purposes of their
own personal enrichment. For many of these individuals,
there is no intent to pursue further education excepl in areas
of personal interest.

The average age level of the community college student
would tend to indicate that the community college does have
something to offer persons other than those who enter directly
from high school. The community college does provide for
many minorities the opportunity to pursue new fields of
occupational endeavor or to improve themselves in their

wsure, and other
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prosent joos.
have provided courses for upgrading, lice
objectives related to career enhancement. Courses of this
type would not be offered by many commercial or proprietary
schools, thereby possibly precluding career improvement for
many niinorities.

The community college has also been instrumental in
helping many minorities develop the sophistication neces-
sary to improve job seeking skills and the development of
career goals. Programs of cooperative education,
counseling and personal assessment have been of a:
to many persons in their career exploration. For some, the
ious entrée into

career

istance

community college has provided the first se
the employment market after years of failure, disruptive
home lives, financial setbacks, unsuccessful prior educa-
tional experiences, and personal despair and frustration.
For large numbers of minority people. the community
college hus removed the mystique of the o
education beyond high school. Minerity students who have
specess at the community college have gained an

v oof
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found
increased awareness of themsetves, resulting in improved
self images. They have become more competitive and asser-
live, less anxious about their place in society, the pursuit of
education, and themselves. They have also become better
able to cope with the vicissitudes and caprices of the world
around them. Community colleges have helped minorities

sidd as role

become better persons in interaction with others
models to those with whom they come in contact. For muny
minorities, the educational accomplishment achieved at the
community college is the spark to the positive self image that
is the passport to a new world and a new life.

Finally, the community college movement has provided
increased professional opportunities for these disadvantaged
persons, Minorities are found in virtually all positions at all
levels in the personnel hierarchy of these institutions. The
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professional opportunities provided minorities have done
much to improve institutional climates - and provide role
models for minorities, as well as diffuse stereatypic notions
about their competencies.

Although the community college has provided the p
port for a new life into a new world, there is still room for
improvement. There could be improvement in instructional
methodology and greater appreciation of learning styles to
better accommodate the diversity of cultural backgrounds
and prior educational achievement of minorities attracted to
the community college. Such instruction, which is often
resisted by faculty, includes open laboratories, self-paced
instruction, and programs of competency-based learming.

There could also be greater acceptance of the widespread
need for improved approaches to basic skills instruction,
The teaching of basic skills should not be viewed as an
adjunct to “reul teaching,” but a viable and integral part of
any community college instructional program.

An area of greater need is the improvement of supportive

HE L

25 in counseling, assessment of learning disabilities

servie
and needs, and prescriptive approaches for the reduction of
academic deficiencies and goul-oriented learning. The
present and outmoded method of delivering counseling ser-
vices to students does little to enhunce these programs on
community college campuses or to reach the majority of
students who need counseling. The teamn approach to the
counseling of minorities, using para-professionals and peers
with the professional counselor, or similar approaches. is
advocated. There is a definite need for improved communi-
cation and greater concentration of individualized help for
students outside the classroom to help cope with the college
environment.

Community colleges could make further inprovement in
the development of more positive sell images of minority
students by employing more minorities, This is particularly
true at the faculty level where the direct interface with the
student takes place, The number of minority instructors at

Q
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colleges, even in areas of high minority density, is woefully
small. Employment of more minority faculty should do much
to improve the environmental climate of colleges so located,
and also provide a much needed sensitivity to diverse student
cultures at colleges in areas with less minority density.

Although career exploration is one of the strong suits of
the community college, it, too, can be improved upon through
better articulated programs with regional and local job op-
portunities, More first-hand information about occupations
requiring significant study is needed, as well as the appro-
priate facilities for dispensing this information. Many com-
munity colleges, particularly those in communities with
high concentrations of minorities, fall far short of the mark
in developing career exploration opportunities and programs
suited to the students being served.

Methods of recruitment, and particularly retention, of
minorities need considerable improvement. Both relate to
what the college has to offer, how well itis offered, and the
environmental climate in which it is offered. Given the
proper supportive services and basic skills opportunities,
recruitment and retention relate directly to viable and “re-
sults oriented™ programs and faculty attitudes. As a practical
matter, both can and must be improved upon if community

colleges are to remain attractive to minorities.

Finally, there is the need for improved research into the
efficiey of community college for minorities. The time is
quickly waning when we can suy without the benefit of
objective information that community colleges have been
good for minorities. To say that some have become employ-
able before graduation is not good enough. Above all, com-
munity colleges must not become the “tracking system™ of
higher education for minorities, now that the “heat™ of
student activism is off and the universities have “upped”
their admissions requirements.

If we are to continue to believe in the efficacy of commu-
nity colleges for minorities, we must then provide the data to

prove it.
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MINORITIES AND THE TWO-YEAR COLLEGE: PAST AND FUTURE

Hattie R . Jackson

Like most Ameticans, blacks and other minorities place a
high premium on education. It is perhaps the one agreed-
upon value that transcends political, social, and economic
boundaries. However, the importance placed on education
by ethnic minorities has not always been equal to their quest
for achieving it since traditional admission practices in
four-year colleges and universities effectively kept education
reserved for a special few. Economic factors served as an
additional obstacle that prevented these groups from attain-
ing their educational aspirations. [t was not until the advent
of the communtiy college movement in the 1960’s that
higher education became a reality and made significant
contributions in assisting blacks and other minorities in
their educational development.

The primary contribution toward facilitating this develop-
ment has been the open door admission philosophy. This
concept is the most important principle on which the com-
munity college rests, making it the only structure in post-
secondary education addressing the democratization of
education. This unique educational philosophy provided
the much needed mission link for blacks and other minorities
in their quest for quality, low cost education. Consequently,
this segment of the American population has been able to
enhance many of its academic, career, social, and personal
needs. In fact, this creative educational strategy has been a
useful mechanism for the inclusion of more of the poor into
theiiiainstream of society. That 75-80 percent of all black
students-entering college for the first time enroll in commu-
nity and junior colleges is a strong index of the need for this
educational structure.

Another positive role community colleges have played for
blacks and other minorities has been to “demystify” educa-
tion. Too often education and the process of going to college
has been viewed as a frightening, anxiety producing, and
unconquerable endeavor by these groups. Eliminating elitist
notions of education, counteracting hopelessness and pro-
viding a second chance for self-discovery and growth are
accomplishments unique to two-year colleges among Amer-
ican higher educational institutions. Related to providing
another chance is the fulfillment of important cultural and
psychological needs. Many minorities in higher education
represent first generation college students and provide posi-
tive role models for members of their families and community,
who relay the message that college is a realistic alternative,
especially for younger blacks and other minorities. Com-
munity colleges should be applauded for removing the mys-
tique from education.

Eliminating access barriers brought community and junior
colleges face to face with various academic difficulties many

blacks and other minority students encounter. These colleges
have been most responsive in providing supportive/develop- *
mental academic courses that help students succeed in their
regular college courses. These courses in reading, writing,
mathematics, and personal development served as 8 signifi-
cant motivator and necessary base in helping those students
whose academic abilities had been underdeveloped become
more adept at negotiating the education system. The devel- ~
opmental/remedial courses offered are an important com-

ment about the intent of two-year colleges to implement the

open door philosophy in serving their diverse student popu-

lations, -

While the community college has made great strides,
miuch remains to be done in responding to the unique needs
of black and other minority students, Equal opportunity and
full participation in higher education mean more than merely
chopping down barriers to admission, but require a total
assessment of past responses. These new responses must be
well thought out and based on close scrutiny of actual
problems encountered by ethnic minotity groups, rather
than perceived theoretical ones.

The most critical area demanding a new look is instruc-
tional delivery systems. Instructional approaches in com-
munity colleges have remained largely traditional, despite
the fact that most students are non-traditional and fall short
of many “‘standard” academic prerequisites. For example,
two-year college faculty members will agree that most of
their first semester students display problems expressing
written ideas. These problems are manifest in such areas as
spelling, organization, idea development, and in students’
inabilities to construct clear and complete sentences. De-
spite this knowledge among two-year college teachers, too
many continue to use the straight lecture method and to
require that students write fifteen-page research papers
during first semester courses. Since two-year college teachers
have continued to employ obviously unworkable techniques
used in four-year colleges and universities, they have im-
peded the mission of two-year colleges. Imposing these in-
structional modes on a different population is pedigogically
unsound and is an important explanation of high attrition
rates among blacks and other minority students,

Any reassessment of teaching minority students should
include an emphasis of language systems used by the stu-
dents. The language forms used by these groups are different
from the so-called standard edited American English forms.
These linguistic differences have some serious implications
for cognitive styles of learning,. This aspect of the students’
culture must be given prime consideration by the faculty
member in the preparation of instructional material. Despite
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the fact that many faculty have different opinions on what to
do about the language patterns of blacks, the Spanish speak-
ing and other minority students, few disagree that the writing
system of these students is indeed different from non-minority
students. It is significant, however, that only a few teachers
have creatively and successfully addressed the language
differences through their instructional deliveries.

Some of the instructional problems could be addressed far
more effectively if the community colleges began to reshape
faculty pools. Perhaps the most important element of the
problem is to identify and recruit those individual faculty
members whose interests, sensitivity, and backgrounds en-
able them to relate meaningfully to minority students. There
has to be a greater spillover of the mission of the colleges
into the instructional areas if two-year colleges are to remain
viable. These institutions are still vague about staffing re-
quirements and, in addition, continue to lag behind four-
year colleges and universities in their recruitinent of blacks
and other minonties. There are many inktitutions with a
significant minority student population and few or no blacks
and minority faculty members. This trend has been rather
confusing since the initial pool of two-year college instructors
was recruited largely from public high schools where there
were blacks and minorities. Whatever response the leadership
makes, faculty staffing will be the key factor in determining
the effectiveness of two-year colleges in achieving their
avowed mission.

A second area that demands some immediate attention for
blacks and other minority students is admission to upwardly
mobile technical and career areas within the college. Two-
year institutions in urban areas with high minority city
population appear to give preferences to the suburban,
non-minority population in providing dLCESEIbllIly to career
programs. This trend is especially overt in the allied health,
science, and engineering technology programs while human
services and secretarial programs are occupied almost ex-
cluawely by blacks and other minorities. In addition, there
is a disproportionate number hetween minority students in
liberal arts programs and those who actually transfer to
four-year colleges and universities. The implementation of
these subtle, unspoken intra-admission practices have de-
veloped a quiet black-white racial tratking system which
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will be an explosive issue with those students who have not
been able to profit (i.e., secure employment) from the ser-
vices community colleges promised to deliver. For urban
institutions, minority student communities are important
forces in determining the viability of those institutions.
Community college leadership, deans, and department
heads must insure that admission policies for professional
career programs do not militate against blacks and other
minorities, and that the college does indeed make all re-
sources available on an equal basis to its entire clientele.

Finally, there is a growing concern among black educators
and black professional or’ganizgtiﬂns over high attrition rates
among minorities. This is of significant consequence since
such a high percentage of black students enrolling initially
in poztseaundary education do so in two-year colleges. The
minority attrition rate has been so severe in certain urban
institutions that some speculate clusmg various campuses
within multi-college districts. The important question about
this problem is what kind of response these institutions will
make amidst this growing movement of back o basics in a
fiscally conservative period. To respond to this urgent prob-
lem will require the greatest input from all those individuals
within the institutions, particularly faculty members, as
well as those who would hold significant leadership posi-
tions outside the colleges.

The method of staff cutbacks as a response to addressing
attrition of minorities may have some very negative conse-
quences for the future of two-year colleges, since a signifi-
cant number of these cuts involves low seniority minority
staff members who are in many instances prime facilitators
of the community college philosophy. Institutions should
focus their efforts toward intense retention strategies in
meeting the minority attrition problem.

In conclusion, the two-year college movement has made
an invaluable contribution to higher education, but the real
test is yet to come. The major prerequisite for passing the
test is inextricably linked to its effectiveness in serving its
ethnic minorities who provided that test, If community and
junior colleges fail this test, they must call for a total
reevaluation of their loudly echoed purpose. This new eval-
pation could mean that an entirely new structure is necessary
for these institutions to reach their goals.
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MEETING THE NEEDS OF MINORITY STUDENTS

Helen V., Melean

. a discussion of minority student needs, there are three

srtamt considerations: (1) Re-examine the word “minor-
. " s its meaning the same as it was a decade ago? 1 not,
{ does it mean? (2) What do researchers consider to be
++ major barriers to postsecondary education for this group?
i How can an institution effectively evaluate its ongoing
rram?
‘or many years the word “minority” had an almost singu-
* meaning in our society. It was most widely used as a
rence to the American Negro population. But that has
nged as the result of new developments in the language
acial relations. The word “negro™ itself is now passe; its
is viewed by many blacks as negative, uncomplimentary,
: downright “Uncle Tom-ish.™ Today, the word “minority”
«eard in many areas of our daily activities—in government,
nusiness, in industry, in social cireles—but what does it
an to us in education?
The federal Office of Civil Rights provides a definition.
‘R sometimes utilizes a race/ethnic connotation of “mi-
' +ity” as a means of grouping individuals. There are five
~h categories: American Indian or Alaskan native, Asian
Pacific Islander, black (not of Hispanic origin), Hispanic,
 white (not of Hispanic origin). These represent nice,
*san-cut boundaries that can easily be employed to produce
" Jtistical data. Based upon my observations, research, and
" perience with peers, colleagues, and students, | feel that |
wild be remiss i my obligation if 1 did not present a more
depth definition of the word “minority” as it exists in
.ademia. 1 am not advocating that OCR’s categories be
" tered, but if we truly want to meet the needs of minority
" udents, then it behooves us to deviate from the race/ethnic
" unotation and broaden the student population to include
hers who enter college portals to partake of the educational
sperience. | would ask you to consider the educational
,eaning of “minority” as that of one who differs from the
majority” image, which is still predominant among those
ho are white, middle-income, Anglo-Saxon.
Many of the problems encountered by one group are
ommon to all groups. Adjustment problems. Financial
sroblems. Social problems. Academic problems. Problems
"-aused by cultural differences. There must be recognition
wnd/or acceptance that these areas are of concemn for all
‘tudents and that the solution may be as effective with one
rroup as it may be with another. To the race/ethnic connota-
jon of minority, [ would encourage that the following educa-
jonal groupings be included: (1) the developmental student
also termed disadvantaged, high-risk, underprivileged, etc.).
'2) the handicapped, and (3) the increasing number of
foreign students who are now enrolling in our educational

istitutions. An article in the summer issue of the Community
College Review referstothem as the *new Nigger on Campus.”

At St. Petersburg Junior College, the foreign student
population has increased from 31 students in 1972 to 612
students from 42 countries lust fall, They enter our institu-
tions under several immigration policies, possessing verbal
skills ranging from very fluent to extremely limited compe-
tency, from sons of royalty to those who must work to eke out
s livelihood. In short, foreign students are bringing new
problems to academia, the likes of which we have never
encountered before, 1f we accept these students, do we not
obligate ourselves to provide positive experiences for thein?
The numbers are to increase, not decrease. The problems
we are experiencing now will be compounded. The time for
making preparations is now. What types of barriers do these
students, as well as our native population who are classified
as minorities, enconunter when they come to us?

The research identifies four barriers which most minority
students encounter in higher education. They are language,
testing and admissions, finances, and poor preparation.

Language. This is one of the major barriers to minority
students. “Black” English, Spanish, Greek, and other non-
English dialects bring to the academic setting speech pat-
terns which place students at a disadvantage. Expressions
can easily be misinterpreted and a free flowing, totally
comprehensible dialogue is sometimes difficult because
words, expressions, intonations, and implications are not
always deciphered correctly by the student. The effect may
be devastating.

Personal observations and informal chats with black staff
members and minority students reveal that one area of major
misunderstanding is the response to the frequently asked
question, “How am | doing?” Students report that instructors
often use expressions such as, “You're doing just fine,” or
“You're really making progress” when discussing their aca-
demic standing. Fine—as compared with what? Making
progress as measured by what standard? Where the student
began? Where the accepted standards of completion are?
Too often, in the final analysis, such expressions translate
into failing grades. Therefore, the relationship between
many white instructors and minority students is perceived
by the student as ranging from open rejection to deceitful
conviviality. Both extremes are detrimental to a student’s
growth and development.

Likewise, it is an unfair judgment givento a
In many cases, instructors have received no assistance in
learning about the minority student—attitude, culture, so-
cial circumstances. Colleges and universities are acutely
deficient in providing opportunities for instructors to examine

professional.
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w they ae llm“) perceive students who are nonwhite, From
such terms eatld e used 1o

¢ inslruetors viewpoint,
‘pjecl i sense of concemy a sense of not wishing to erush
e student’s goals, aspirations, and dreams, adesive to help
¢ student build a positive self-concept. But a positive
Af=concept is not enhaneed by praises thatend in failure or
temporarily shifting one’s focus away from the business at
ind. Teachers must deal with personal attributes and
lhjl'("l matter \‘lmullmwmhl\'

lhE hlum«; lur !lu.a lllht‘llhlllvl[_\ s lw pl;u‘ul m llu!
Iministration,
Higher educ:
ith methaods and techniques
ing a sensitivity to cultural differences of minorities
amining, in structured leaming sitnations, the relationship
sween student and teacher in multicaltaral elassrooms,

for coping with bius, for devel-
andd for

Tosting and admission.  The minority student is also ata
sadvantage in testing and admission which are designed

th the majority student in mind, The minority student is

erefore measured according to how he or she may adapt to
ajority standards. The state of Florida, with its minimum

amed from the Literacy Exam-

mpetency exi amination (re
ation because of the eries from concemed minority citi-
ns) is an active example of the bias in the nation’s testing
ug_il.ml. The recent Supreme Court decision on the Bakke
e has jolted the pendulum which was making an effort to
nmpc;nsﬂlv for the diserimination caused by the entire
atter of testing and admission. Morality and commitment
em to be the guiding light at this point.
A closer look at admissions procedures, however, will
veal a different kind of insensitivity. Many minority sti-
nts are “turned off” by the personnel in admissions offices.
ost students, when they come to college, are frightened,
nprehen‘amu and downright “scared.”™ That'’s normal. of
urse. But many encounter cokd, indifferent career per-
nnel who send the potentinl student scurrying to any
urce of security for acceptance. A statement i simple as,
“his application is inc mnplrlvat omplete it.” 1o one who
ought the task was done is like being dropped over a chff
thout a rope because no one told the student that every
ace must be filled. Furthermore, the noninstruetional
off of an institution must be made aware of the perceptions
minority students. This should be the concem of the total
rsonnel of an institution—not just a particular segment.
iese students are expected to become an integral part of
e total academic setting. Therefore, all personnel must be
gnizant of their needs and/or deficiencies.

Finanees.  Financial insecurily presents another ob-
icle to higher education for minority students, Research
ows that insufficient funds, especially for clothing and
ending money, is a decisive factor in academic failure. [f

ition assistance is given, there is often no consideration for

tion has not provided the instructional staft

living allowanees, Considerable help has come via state and
federal loans and grants, hut many do not qualify, To
overcome this barier, those who are left out seck employ-
ment to supplement theirincomes, Instead of alleviating the
sitiation, too often the problenn area shifts, This hecomes
the problem: time to study, time to work, time w0 enjoy
friends and recereational activities; time, time, time, Where
does it go? What started as a financial barrier has now
developed into an avalanehe of problems,

Poor preparation, 1 feel, is the most
Sufficient re-

[oor preparation.
erucial barrier that minority students face.
search data are m‘nil-nhle ta i«lvnlifv these arcas of academic

tational skills, (;'S) pl’()hlﬁii! 5nlvmg skills, and (4) study
skills, After vears of traditional schooling or nonacademic
pursuits, a large pereentage of minority students cannot

adequately employ the language arts skills, requisites to
acceptable college performance, to successfully handle the
complexities of reading, writing, speaking, and listening.
Also, these students are not proficient in some of the most
clementary mathematic skills. Thus, their ability to perform
basic operations in solving problems and analyzing mathe-
matical steps is limited. They have not developed efficient
study skills, Therefore, they do not make effective use of
their time,

Another barrier emerges. The conventional question
about a student’s learning potential is usually answered in
the conventional way, namely by a summation of high school
Rf’*l:ili&'(‘l\' low seores

sraddes and/or standardized test seore
accompanied by poor grades or no high school diploma are
frequently interpreted and judged as “not college mater 1al.’
But for many minority students, aff data must be examined
suspiciously, and in depth

and interpreted analytically,
hefore an attempt is made to judge potential suecess in
higher education, These students enter college with a varied
background which is rich in experiences and full of learning
o5, however, these experiences
sovial order.

opportunitics. In most cé
are not deemed reflective of the
Instruetors must know that 1o use test scores and gr
the sole means of evaluation and/or placement would negate
the fact that leaming occurs in many different places, not
only in the classroom: that learning is an on-going, llft-luniﬂ,
process, not a phenomenon which oceurs during specified

“normal”
des as

ages, and that every human being has the ¢
Further, the conventionul methods of assessir
deficiencies are nol adequate when ;lpp]lf(l to minority
students. Therefore, opportunities must be made for the
teacher to acquire additional methodology and multiple

instructional approaches to one’s existing delivery system.

capae nv to learn.

There is no simple solution to the problems faeing minority
students in higher education. Many programs have been
initiated to meet their needs—preparatory courses to up-
e the self-concept

grade deficiencies, total curricula to enhar
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while upgrading academic deficiencies and earning college
credit, peer tutoring, supplementary instructional aids, al-
ternative instructional strategies, and ethnic studies. The
examples could go on and on, and [am certain that concerned
educators who have offered such programs have experienced
various degrees of success. On the whole, a higher education
has made enormous advances in minority education during
the past few years. Enrollments have increased and there are
continuing efforts to provide equal educational opportunities.
These activities have helped, but they are not sufficient to
qualify as the end result. Underrepresentation, the uncer-
tainty of current efforts, and insufficient, deereasing finan-
cial aid all point to the need to accelerate the drive to meet
the needs of the students.

To alleviate and/or identify some of the problems, it is
recommended that postsecondary education institutions
reassess programs and policies that affect minorities. The
goal should be to bring some order, understanding, and
renewed energy to practices that influence the institution’s
commitments to equal educational opportunity for all persons.

Higher education has initiated many changes in an effort to
respond to minority students' needs. These changes have
eased the frustrations experienced in the '60s, However, many
minority students are still faced with barriers, particularly
those of poor preparation and financial need. Compounding the
situation is their feeling of alienation on predo inantly white
college campuses where the curricula and social order reflect
the culture, aspirations, expectations, values, beliefs, and
language usage of the white, Anglo-Saxon, middle-income
group—a far cry from the profile of the minorities who seek
upward mobility via the educational medium.

UNIVERSITY OF CALIF.

L0g ANGEL TS

CLEARINGHOUSE FOR
JUNIOR COLLEGES
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