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Foreword

In order to meet the needs of millions of children who speak
English as a second language, Congress mandated that the U.S.
Office of Education embark upon an extensive training program.
Via the Education Amendments of 1974, the Office ef Bilingual
Education has been involved in offering grants for programs that
provide training of school personnel ranging from paraprofes.
sionals and aides to graduate educators.

During the program year 1977-78, a total of 101 institutions
of higher education received grants tor implementing bilingual
teacher-training programs. Forty-two institutions of higher edu-
cation received a total of 672 fellowship grants for personnel inter-
ested in pursuing master’'s and doctorate degrees with a special-
ization in bilingual education,

It is currently estimated that approximately 3.6 million school-
age children in the United States have a non-English language
background. This number includes children from homes where a
language other than English is spoken and children who were
foreign-born or whose parents were foreign-born. Approximately
129,000 to 200,000 teachers are needed to meet the instructional
needs of those children who have another language and another
culture,

Nationally, it should be recognized that bilingual education, as
it has unfolded in this Nation, is not a passing fancy to provide
equal educational opportunity to language minority groups. It will
be here as long as linguistically and culturally different populations
exist in this countty.

It is anticipated that this publication will assist institutions of
higher education in understanding the theoretical and methodo-
logical concept of bilingual education teacher-training programs
in this country and help them in graduating personnel with a
specialization in bilingual education,

April 1978
Tom Burns
Acting Director
Office of Bilingual Education
iii
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Introduction

Before an institute of higher education (IHE) implements a
bilingual education program, it should develop a rationale, The
rationale rests on a set of assumptions concerning bilingual edu-
cation and bilingual teacher training in the United States. These
assumptions constitute the theoretical framework for the develop-
ment of a program with a specialization in bilingual education. The
assumptions represent views about society and education in gen-
eral, the nature of a teacher-training program, and the role of the
teacher and the students. Indeed, the IHE is strongly urged to
screen all its competencies through this set of assumptions to
cletermine their validity within the program. It is recognized that:

1. The United States is a culturally and linguistically diverse
country, with English as the official language.

2. There exists in the United States a mainstream society and
a variety of subcultures which are an integral part of the
Nation.

3. This cultural and linguistic diversity is a national resource
which should be strengthened through the educational
process,

4, Students learn more easily in their dominant language.

5. The purpose of bilingual education is to promote academic
success for students who speak a language other than
English, as well as to provide ljnguistic and cultural enrich-
ment for all students.

6. Inamultiple-year bilingual education program, students

develop knowledge and skills commensurate with those of

students in a monolingual program. In addition, they
develop communicative skills in two languages.

Teachers tend to be more effective if they can relate to

students linguistically and - ulturally.

8. Teachers must recognize the linguistic, socio-cultural, and
intellectual strengths of their students in order to promote
educational success.

9. Bilingual instruction in the preparation program helps
future teachers to be more effective in instructing in the
two languages.

10. Field-based activities in the preparation program help the
future teacher to be aware of the needs of the students and
to increase their teaching effectiveness.

~
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The responsibility for developing the necessary competencies,
skills, and attitudes for succeeding in a bilingual education program
rests largely with schools of education in close cooperatian with
local education agencies. The Office of Bilingual Education recog-
nizes that bilingual education- programs are Multidisciplinary in
nature and, therefore, require participation- of other academic
areas. If institutions of higher education are to meet the needs of
local communities, they must prepare teachers capable of warking
with linguistically and culturally diverse populations.

The initiation and growth of bilingual-education programs in
the United States have given rise to university programs designed
to meet the demands for properly trained personnel. Although
inservice programs have always played an important role in bi-
lingual teacher training, and should always continue to do 50,
institutions of higher education (IHE) are now being called on to
establish bilingual education as an integral part of their academic
and professional education programs. Furthermore, as bilingual
education continues to expand so, also, does the need for specijal-
ized bilingual training, such as research, curriculm development,
program evaluation, assessment, and supervision.

This document has been prepared in response to requests by
IHEs for guidance and direction in the establishment, improve-
ment, and institutionalization of bilingual-education programs. The
guidelines are designed to give direction to IHEs wishing to:

1. Initiate teacher-preparation programs in bilingual ecucation.

2. Modify and improve existing bilingual-education programs,

3. Expand the bilingual-education programs into the graduate
level,

4. Expand to other graduate programs in addition to teacher
education,

More importantly, these guidelines are provided to assist IHEs to
institutionalize the bilingual program and thus, make it an integral
part of the regular program of studies.

Generic, or broadly stated, competencies are recommended and
they can be incorporated into a variety of course offerings. They
can, and should, be broken down into more specific competencies
according to IHE requirements. It is felt that these competencies
will encourage IHEs to examine present course offerings and deter-
mine additions, deletions, and modifications. It will be noted that
the competencies outlined in this document are, generally, of two
types:

1. Basic competencies—minimum requirements which allow

11



the individual to perform effectively as a bilingual education
teacher or as a specialist in some other branch of bilingual
aducation.

2. Supporting competencies—which serve to enhance and
strengthen the preparation of the degree candidates.

The basic and supporting competencies are minimal, and |HEs
are encouraged to Make additions to meet specific student needs,

Empirical research in the area of the preparation of bilingual
education personnel is practically non.existent at this time. The
competencies, program sequences, and other suggestions for pro-
gram implementation contained in this document, therefore, were
generated from information in the sources found in the Bibliog-
raphy. Preliminary versions of this document were shared with
authorities and practitioners in the field of bilingual education and
general education for review and critique. Appropriate modifica-
tions were incorporated to make the contents meaningful and
realistic, and to keep them in line with the azsumptions about
bilingual education listed earlier.

It is hoped that this publication will provide IHEs with guidance
which will eventually pay dividends in terms of improved academic
achievement for linguistically and culturally diverse students and
for students of the mainstream society who participate in bilingual-
education programs.



Program Implementation

A bilingual teachertraining program should e 2 cooperative
effort which involves a variety of disciplines within the |HEE anfd
which should be implernented in Close cannection with agencies
outsicle the IHE. The following a re featusres which 2 teachertraini ng
program shouwld have ard which indlicate the FHE's commitmaent o
bilingual education:z :

L

o

A structured program ot staudies with goads, course objec:
tives, options, krowledgze, and skilisto be obtained explic-
itly stated, This provide s specificity for both students and
faculty regarding responsiteilities and program outcimes.
A prograr of studies which requires a spexcified porkion of
the irstruction to take place ira the target language.

A fiseal plan through whiich £he IHE gradually &s5u mesmost
or all of the financial support for the bil ingual-edu cation
program.

Adequate faculty and sta ff who are bilinguak and have Enowl- -
edge, training, and experierce in some aspect of bil .ingual
education. This would include a director who has the
responsibility of coordimatimg the entire program, An ad:
visory board consisting of IHE facully, students, local
school persornnel, comm unity representatives, and regional
and State certification officials i s re<ommended,

Proper physical facilities which support znd promode the
program. These wouldirclucde li brary material s for research
and curriculum develop mert, Tanguage amd teachin g lab-
oratories, and field-based or demonstration centers.

A program which collsbrora®es with 2 loc| schoo! Eistrict
and which makes extensi ve urse of thee knowledge and esype -
ence of the iocai bilingulal-education persanrsel.

A recruitrment ared screesning processs whic h identifies pro-
spective bilingual teacher cand idat es.

It is recognized that most IHEs still Functiore within 2 more
traditional structure dictated by speckfic courses and accumula-
ticn of cradits in order to rewmmmend stuctent s for graduaticen ar=d
certification. This docurment doe&s ri ot necessarily promotea strict
competency-based teacher education progam. The competencies
which are presentect in this docurment can be ircorporated into

5
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s<h a traditional modlel. This provision, however, shiould not be
interpretead to mean that an IHEwif I simaply utifize existing coLirsess
or progra ms and give them a bilirsguall focus. It is viital that the
institutior analyze its facilities, faclky, staff, and preegrarn of
steadies belore it beging to structure the bilingual- -education pro.
gram, On<e a rationale based on the foregoing assumpliors is
developecd, program obsjectives, cou rses, and a sequential progerarm
of studies can be designed.

It wwill B2 noted that the cormpete ncie-s suggested for thre urrder

< graduate, master's, ared docton! lewls ate sequential irs nature,

Each sutcessive level is based on the development of prior krowl-
edge or skiis related to a spedific area within the bi lingual pro-
gram, An individwal at the doctoral leve F without previcws traj ning
in bilingual education, for exasmple, wou ld have to deveslop certain
cormpetencles prior to entry oras an imtegral part of the degnes
program at this Bevel. Thus, each degree or level may be seenas
terminal arasa stepping storneto additional studies,

6 14



Undergraduate Program

At the undergraduate level, programs should be designed to
comply not only with the requirements of an individual IHE, but
also with State certification regulations. Within this framework, an
IHE can structure its program in such a way as to provide the
future bilingual-education teachers with the necessary skills and
knowledge to function adequately in a duallanguage instructional -
program.

It should be noted that this document puts forth competencies .
necessary for ateaching credential with a specialization in bilingual
education. It is recognized that most IHEs have add itional program
requirements such as English, mathematics, science, social stud-
ies, ete, Specific competencies for these areas are not included in
this publication. Competencies, rather than course titles, are
presented because itis felt thatthey provide IHEs with more precise
directions for course implementation. The competencies can be
incorporated into any of numerous courses at an IHE. A number
of competencies, such as those developed by the Center for Ap-
plied Linguistics (1974), can also be used. The basic competencies
recommended here have been carefully selected after consultation
with specialists in bilingual-education teacher training. It is felt
that a teacher candidate should be able to demonstrate them to
perform satisfactorily in the classroom.

The bilingual-education program might consist of three geheral
areas:

1. Academic Foundations—Courses required to fulfil! gradu-
ation requirements such as English, mathematicsi social
sclence, natural sciences, atc., and which are spcifisd by
State certification standards, Where apprcrprlsie, the course
content should be-expanded to.include a bilingual-educa-
tion perspective, and should be described in terms of:

a. Basic Cornpetencies

b. Supporting Competencies
General Professional Education—Courses which are re-
quired of all individuals pursuing a teaching credential and
which are specified by State certification standards. Where
appropriate the course content should be expanded to in-

7
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clude a bilingual education perspective and shouid be de-
scribed in terms of:

a, Basic Competencies

b. Supporting Competencies

3. Bilingual Education Specialization—Courses which may

come from several departments of an IHE but which con-
tribute to the development of teachers of a bilingual pro-
gram. These, too, should be described in terms of:

a, Basic Competencies

b. Supporting Competencies

(See page 16 for illustration of a 4-year training sequence)

Traditionally, teacher-education programs have been largely .
tampus-based. That is, most courses are provided in college class-
rooms with limited contact with actuai teaching situations. Most
Programs provide some field experiences, such as student teach-
ing. Bilingual education at the IHE level is in an early develop-
mental stage. It is felt that future teachers in this field should be
given a maximum of contact with quality bilingual-education pro-
grams, since many local schools have valuable experience to share,
This first-hand experience is important for the future bilingual.
education teacher because:

. Teachertraining materials are scarce, especially those

© written ima language other than English.

2. Bilingual education is in an early stage of development
and there is a necessity to evaluate a variety of teaching
approaches.

3. Local school personnel usually have experience with bi.
lingual education and can, thus, reinforce and expand the
future teachers' training,

4. For thase teacher candidates who are still strengthening
and exnanding their facility with the non-English languags,
field experiences will provide onportunities 4o usa and
apply this language in classroom situations.

5. Contact with students in a bilingual-education program will
provide the teacher candidate first-hand experience with
the language and culture of varied student populations,

6. Most bilingual-education teacher candidates have expeti-
enced a monclingual education.

In sum, the bilingual-education program should develop atti-

tudes, skills, and knowledge and it should provide opportunities
tor application in a variety of real situations.

16



Attitudes

The candidate should develop the attitude that:

1. All students bring with them certain intellectual, emotional,
linguistic, socio-cultural, and physical capabilities and po-
tentials which ‘should be developed and enhanced during
the teaching- Iearnmg process.

2. The language students use is a structured system of
communication.

3. The language variety of the students and a standard variety
are valid systems of communication, each of which has
legitimate functions within various social contexts.

4. The students’ culture is the basis for their learning to fune-
LiCﬁ a5 social gsi 5::

£ B = P ik
= ulunsuan gducation fﬂumu;e; ana ennantés

of linguistically and culturally diverse children,
6. Bilingual education provides enrichment for all students,

- P
& aducstion

Skills

This category deals with the development of linguistic, cultural,
and pedagogical skills which the bilingual teacher must demon.
strate. The teacher candidate should already possess language
skills in both English and the target language prior to entry into
the program, since the usual 4-year degree program cannot
develop these skills from total lack of proficiency to the leve|
necessary for bilingual education. The IHE should provide an
entry diagnostic test to determine the language proficiency of the
candidate.

Language Proficiency
Bv the end of the prggrarﬂ the Caﬂdidéte% are expected to have

listaning, Fnésh‘

e

1. Provide instruction using a standard variety of both lan-

guages.

2. Understand and, preferably, speak the particular language

variety of the student.

An exil language-proficiency test is strongly recommended. It
should include both a general section and a specialized section
which evaluates control of pedagogical terminology in both lan-
guages.

17

_ 2ER-MM3 0 < 78-3

,,,,,,,,,



Basic Linguistic Competencies

The candidates should be able to:

1. Explain basic principles of language and bilingualism.

2, Identify phonological, grammatical, and lexical characteris-
tics of both languages and determine possible areas of
interference and positive transfer,

3. Explain theories of first and second language learning and
their implications for classroom instryction,

4, ldentify and understand regional, social, and developmental
varieties of the student’s language(s).

# Supporting Linguistic Competencies

The candidates shouid be abie to:
Analyze possible effects of two or more languages in contact
and their resulting linguistic and sociologica! manifesta
tions,
2. Explain the process of ac:.qmrmg mofe than one language

and dialect,
3. Identify diverse schools of thaught concerning the relation-

ship ef language and culture,

-

Basic Cultural Competencies

The candidates should be able to:

1. Recognize the richness of cultural diversity in the United
States.

2. Identify significant aspects of the home culture which can

be incorporated into the instructional program,

Identify significant aspecis of the mainstream culture to

assist students in recognizing similarities and dealing with

potential areas of difference.

4. Develop knowledge of the history of the target cultural
group.

5. Develop an awareness of the contributions of the cultural
group, especially as they may relate to the development of
the United States.

6. Utilize in the classroom appropriste I|teratura fromn the
target cuitural group.

7. Explain some basic ideas concerning the process of accul-
turation and assimilation.

ok
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Supporting Cultural Competencies

The candidates should be able to:

1.

Identify some basic principles of learning styles which may
be culturally determined.

Prepare students to function in a variety of social and
cultural settings.

Develop an awareness of the cultural group’s folklore, both
oral and written.

Basic Pedagogical Competencias

The candidates should be able to:

1

2.

10,

11,

12,

Explain basic¢ principles of learning theory and apply them
to the teaching-learning process.

Develop techniques which help the students to extend their
command of their first and second language in listening,
speaking, reading, and writing.

Plan, develop, and preseni teaching units or lessons in the
various curriculum areas, using the appropriate terminology
in both languages.

Incorporate significant aspects of the students' culture in
various areas of the curriculym,

Utilize a variety of appropriate classroom management
techniques.

‘Work effectively with auxiliary personnel in the classroom.

Work effectively with parents and other members of the
community in the classroom,
Assess language dominance and proficiency in basic subject
matter, and utilize such results for instruction.
Formulate performance objectives and develop formal and
informai evaiuation strategies.
Utilize in the content areas various teaching techniques in
both English and the target language, such as:

a. Inquiry.discovery techniques

b. The individualization of instruction

c. The establishment of learning centers

d. The use of audio.visuals in the classroom
Evaluate instructional materisis in terms of the students’
linguistic, cultural, and intellectual characteristics.
Modify instructional materials designed to meet the stu-
dents' needs.

11
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Supporting Pedagogical Competencies

The candidates shoulid be able to:

1. Utilize a multidisciplinary approach to teaching.
2.  Work effectively with community resources.
3. Utilize interaction analysis strategies.
4, Plan and implement team teaching.
Knowledge

Bilingual education is multidisciplinary in nature, and the
teacher-training program should, therefore, reflect this character-
istic. The IHE should structure its program not only to include a
wide variety of disciplines in various departments, but it should
also seek to obtain cooperation among departments. It is impor-
tant that the bilingual teacher-training program have an identifi-
able administrative locus in order to obtain the necessary struc-
lure and to promote coordination among the various departments.
An official coordinating committee with representatives from these
departments is recommended. The individuals in charge of the
bilingual program, then, should provide the departments with the
goals and objectives of the program so that all faculty members,
regardless of their discipline, contribute to the preparation of the
bilingual-education teacher. The following are some of the disci-
plines necessary for the adequate development of the bjlingual
education teacher: English, foreign languages, ethnic studies,
social sciences, applied linguistics, psychology, natural sciences,
mathematics, music, art, library science, physical eduycation,
speech. and drama. These areac usually form part of the school
curriculum, and teachers are expected to receive knowledge of
same basic concepts in each of them as part of their universily
training. It is recognized that specifying competencies for each of

~-these areas would be difficult and may not be within the jurisdiction
of the persons in charge of the bilingual teacher-training program.
However, the particular contributions of each discipline to bilin-
gualism and bilingual education is necessary. Therefore, it is
especially important for faculty members of these discipiines to
meet periodically to coordinate their efforts and to determine neces-
sary course maodifications.

12 20




Application

Bilingual teacher-education programs should provide candidates
with opportunities to apply to real situations what they have
learned, Traditionally, most teacher-education programs have re-
quired a student-teaching field experience. In addition to this type
of experience, the following are also recommended:

1. A structured observation experience early in the program,
preferably at the freshman level. This will allow the candi-
dates to observe a bilingual program in action over an
extended period of time, perhaps for a quarter or a semes-
ter. This experience can provide the candidates with in-
sight and information about bilingual education and may
be the deciding factor as to whether they will or will not
pursue a degree with a specialization in bilingual education.

2. Prior to student teaching, an extended internship of a
guarter or a semester in length, This internship would take
place in a local bilingual-education program. The candi-
dates would not be given the responsibility of taking charge
of the class but would observe the teacher, reinforce fa-
miliar conecepts to the.students, assist the teacher in routine
classroom management chores, ete,

Field experiences in the community. This contact gives

future teachers oppartunities to know on a first-hand basis

the students’ families, the neighborhood, and its various
components, such as churches, stores, social organizations,
etc.

w

Field experiences should be structured to involve the students
in increasingly responsible tasks, for example:
Observation
Tutoring on a one-to-one basis
Tutoring small groups
Teaching large groups or an entjre class

P WIS -

As many courses as possible dealing with bilingual education
should be field-based to maximize opportunities for relating theory
and practice. %

There may be IHE programs which provide training for teacher
aides who already have some experience in the bilingual-education
classroom. The university degree program should coordinate this
experience with its academic training and, preferably, capitalize
on such experience by bringing these aides in contact with students
who have a minimum of contact with a bilingual program.

13
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"Program Model

Given the diversity of teacher preparation programs across the
country, this publication presents a general bilingual-education
training model which universities may adapt to conform to their
own requirements and specifications.

The Bilingual Teacher-Training Sequence on page 16 takes into
account the three program areas (Academic Foundations, General
Professional Education, and Bilingual-Education Specialization).
It should be noted that the general model places a heavy emphasis
on basic academic foundations early in the program and that the
more specialized areas are stressed in the last 2 years. However,
this arrangement does provide sufficient flexibility for students to
begin developing some specialized competencies as early as the
first year.'As mentioned earlier, field experiences are vital, Uni-
varsities should give strong consideration to field experiences, such
as exploratory courses, as early as the students’ first year of study.
Such experiences will give the fuiure teachers a more realistic
view of the teaching profession, in general, and of bilingual educa-
tion, in particular,

The suggested sequence is designed to give IHEs flexibility in
planning an undergraduate degree program. It should be noted that
courses in the three program areas may be taken in any of the
4 years of the program. The diagonal patterns are a means to
indicate the proportion or percentage of course work in a particular
area during any of the 4 years of study. There is a heavy emphasis
on Academic Foundations during the first 2 years, for example.
A certain number of courses in General Professional Education and
Bilingual-Education Specialization could, however, be taken at this
point. During the last 2 years, emphasis is on General Professional
Education and Bilingual-Education Specialization. A small number
of Academic Foundations courses which students had not yet taken
couid also be scheduled at this time.

22
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Although it is difficult to express the number of courses in exact
percentages, the program might also be represented in the follow-
ing manner:

(In percent)

- 1st  2nd  3rd  Ath
YL ¥yF. yr. Vr.

Academic Foundations . . . . . . . . .90 80 50 5
General Professional Education . . . . . . 5 1o 20 35

Bilingual-Education Specialization . . . . . § 10 30 60

A Sample Distribution of Course Work for a 4-year undergraduate
program is found on page 17. This arrangement of courses is based
on the Bilingua! Teacher-Training Sequence (illustration 1) and is
designed to show one possible course distribution of the Under-
graduate Program.



T

th

Genral ProfessionalEducslion: Ar, music, physical edueslian,

BILINGUAL TEACHER-TRAINING SEQUENCE

il

Jeatemlc Foundations; Englis, mathemalcs socll stences,
- Mafuralscences, .

literature, panesal instryction methods, elg,

e

Bingual-Education Specializalion:
Target language theoty and methods
ol bilingual education, field experiences,
appled linguistics, cullure el

s .

IWLUSTRATION 1

U

pile: A carbain paveeniage of courses shioul be tught in English and inth target Ianguage, e inthe target languate of the program, exclusively,

e .




SAMPLE DISTRIBUTION OF COURSE WORK

Four-Year Program

Ity oy 3y By,
English® English" General education courses Specalized bifngy education
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experiences; inroduction Internship Student tedthing
to bilingual education Electives Electives

|

"Wost teachereducation programs have an English-enguage require
ment, The number of courses which candidates take in English and the
second or target language of the program depends on their individual lan
guage proficiency in the two languages.
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Master’s Degree Program

Students pursuing a degree at this level should be proficient in
English and the target language and may be of two types:

1. Students with an undergraduate degree with a specializa.
tion in bilingual education.

2. Students with an undergraduate degree in a field other than
bilingual education but with possible first-hand experience
in some phase of bilingual education.

Ideally, for those students who enter the master's degree pro-

gram with an undergraduate specialization in bilingyai education,
the sequence of competencies might look like the following:

Master's degree with a spacialization
in bilingual education

Undergraduate degrea
with a specizalization
in bilingual education

ILLUSTRATION 2

The masier’s degree program would assume that the candidate
has all the requisite knowledge and skills of the updergraduate
program and is ready to proceed to more advanced stydy based on
these previously acquired competencies. At this point in the devel-
opment of bilingual education, however, there are still large num-
bers of teachers who wish to pursue a master’s degree in bilingual
education, but whose undergraduate degree may be in some other
area, In this case the IHE would have to select those egmpetencies
from its undergraduate program which it considers absolutely
18
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essential for its master's degree candidates. The program may,
thus, be visualized as follows:

Master's degree with a specialization
in bitingual education

Undergraduate degree
in another field

ILLUSTRATION 3

The master's program should provide students with additional
skills not part of the undergraduate program, such as in curriculum
development, and it should require a higher degree of performance
of the basic competencies. Preferably, candidates should have
prior teaching experience. The candidate should be able to com-
municate effectively in English and the target language prior to
entry into the program. The IHE should determine the candidate’s
oral and written language proficiency with a formal evaluation
instrument. -

The IHE must also take into account the career aspirations of its
master's degree students and whether the students see the degree
as terminal or as a stepping stone for the doctorate. As was rec-
ommended for the undergraduate program, it is vital at the master’s
degree level to provide a specified portion of the instruction in the
target language of the program. This arrangement also provides
the candidates with practice in the target language and ultimately
results in quality programs.

Field experiences are very important at this level, too. These can
be graduate internships in local bilingual programs or in a State,
regional, or local education agency. Master's degree candidates
can also assist the IHE faculty in conducting portions of the instruc-
tional program on the undergraduate level. The purpose of these
experiences is to combine theory and practice and, thus, increase
the candidates' skills in the field of bilingual education.

—
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The following are suggested competencies for the master's
degree candidates:

Attitudes
The candidate should develop the attitude that:

1. All students bring with them certain intellectual, emotional,
linguistic, socio-cultural, and physical capabilities and
potentials which should be developed and enhanced during
the teaching-learnjng process.

2. The language students use is a structured system of
communication.

3. The language variety of the students and a standard variety
are valid systems of communication each of which has legit-
imate functions within various social contexts.

4. The students’ cuiture is the basis for their learning to func-
tion as social beings.

5. Bilingual education promotes and enhances the education
of linguistically and culturally diverse students.

6. Bilingual education provides enrichment for all students.

Skills

The master’'s degree students are often teachers with direct
experience in a bilingual program. Some of their knowledge and
teaching skills are often acquired as a result of such experience.
The graduate program should attempt, as much as possible, to
utilize such knowledge and skills and to provide the candidate with
additional information which, oftentimes, may be more theoretical
in nature, This theory, however, should always be presented in
conjunction with practical application.

Language Proficiency

The candidate should already possess language skills in both
English and the target language prior to entry into the program,
since the usual master's degree program cannot develop these
skills from total lack of proficiency to the level necessary for bi-
lingual education. The IHE should provide an entry diagnostic test,
to determine the language proficiency of the candidate. The student
at this level is expected to have a command of English and the

20
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target language in listening, speaking, reading, and writing. Spe-
cifically, the candidates should be able to:

1. Provide instruction in all areas of the curriculum or in areas

iety of both languages.

2. Understand and preferably speak the home language

variety of the student.

An exit language-proficiency test is strongly recommended, and
it should include both a general section and a specialized section
which evaluates control of pedagogical terminology in both lan-
guages.

Basic Linguistic Competencies

The master's degree candidates should be able to demonstrate
the basic linguistic skills required of the undergraduate students.
Additionally, the candidates should be able to:

1. Explain the process of becoming bilingual.

2. Develop lessons dealing with specific areas of interlanguage
interference and positive transfer,

3. Explain basic principles of the sociology and psychology of
language.

4. Explain basic principles of language acquisition.

Supporting Linguistic Competencies
The candidate should be able to: s
1. Recognize some basic principles of code:-switching and its
place in the language of development of the students.
2. Explain basic principles of the interaction of society and

Basic Cultural Competencies

In the area of culture, the candidate should be able to perform
the basic competencies required of the undergraduate student.
Additionally, candidates should be able to: '

1. Apply to curriculum development and instruction the find-
ings of research concerning education in general and of
linguistically and culturally diverse students in particular.

2. Work directly with the community in identifying and using
cultural resources for instructional purposes.

3. Identify major art forms of the target cultural group.

21
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4. Explain diverse schools of thought concerning the relation-
ship between language and culture,
5. Explain the process of acculturation and assimilation.

Supporting Cultural Competencies

The candidate should be able ta:

1. Incorporate elements of culture into units of study.

2. Make objective comparisens of cultural characteristics of
the mainstream and of the target group, including such
areas as values, institutions, modes of behavior, etc.

Basic Pedagogical Competencies

In the area of pedagogical skills, the candidate should be able
to demonstrate the basic competencies required of the under-
graduate student. In addition, the candidate should be able to:

1. Critique and utilize formal and informal language assess-

n:.nt procedures and instruments.

2. Critigue cultural elements in a variety of instructional mate-

3. Develop original materials for use in the bilingual educa-

tion classroom.

4. Assess instructional materials to determine utility and

relevance.
5. Determine biases of standardized tests.
6. Utilize diagnostic data in the instructional program.

Supporting Pedagogical Competencies

The candidate should be able to:

1. Design bilingual education programs based an the needs
and strengths of various student populations.

2. Interpret research findings and establish implications for
the classroom,

3. Be able to identify and accurately report on progress made
by students in a bilingual-education program.

4. Establish an effective parental involvement component of a
bilingual program.

At this level, it is important to consider the interests and career
aspirations of the candidate, The candidate, therefore, may be

22 ,
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given the choice of several degree program options, such as:

1. Degree consisting entirely of successful completion of a
specified number of competencies and/or courses.

2. Degree consisting of successful completion of a specified
number of competencies and/or courses and a master's
report.

3. Degree consisting of successful completion of a specified

number of competencies and/or courses and a thesis.

Candidates who look on this as a terminal degree may want to
choose the first option, while those with aspirations for pursuing
the doctorate at a later time may want to select one of the |atter
two options. The writing of a report or thesis may provide experi-
ence in research and writing. In terms of illustration 9 on page 35
which depicts.the digtribution of competencies, the report or thesis
could well represent the competencies that the students generate.
This would particularly be the case where the candidates are ex-
pected to generate and research a topic of interest.

At this level, candidates may have several options upon com-
pletion of the degree, for example:

1. Teacher.
Supervisor or consultant.
Curriculum specialist/writer,
School District bilingual-education director.
Consultant with a service center.
Doctoral studies.
Bilingual-education specialist at State Department of
Education.
8. National bilingual-education network staff member.
9, Librarian.
The IHE and the candidate should bear in mind the career goals
available and structure the degree program accordingly.

Nowmhs W
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Doctoral Program

As with the master's degree program, students at the doctoral
level come from a variety of academic backgrounds:

1.

2.

An undergraduate degree with a specialization in bilingual
education,

An undergraduate degree in a field other than bitingual
education,

A master’s degree with a specialization in bilingual educa-
tion.

A master’s degree in a field other than bilingual education.
No master’s degree.

In addition to academic background, some students may have ex-
perience in bilingual education, while others are entering this field
without previous preparation or experience. The IHE should provide
students with a structured program which, nonetheless, gives them
the necessary flexibility to pursue their own interests as they relate
to bilingual education. Again, under ideal conditions for those stu-
dents who enter the doctoral degree program with previous degrees
in bilingual education, the sequence of competencies might be
represented in the following manner:

24

- JI.
Doctoral degree withia specialization
in bilinguai sducation

Master's degree with
a specialization in
bilingual education

Undergraduate degree
with a speacialization
in bilingua! edueation )

ILLUSTRATION 4
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For students who have an undergraduate degree in some other
field, but a master's degree with a specialization in bilingual edu-
cation, the sequence might be conceived differently:

Doctoral degree with a specialization
in bilingual education
Master's degree with a specialization
in bilingua! education

Undergraduate degree
in another field

ILLUSTRATION 5

A more unlikely, but possible, sequence would be the one in
which the candidate has an undergraduate degree with a specializa-
tion in bilingual education, a master's degree in another field or
perhaps no master's degree. The sequence might be represented in
this manner:

Doctoral degree with a specialization
in bilingual education

Master's degree in another

_ - —
1
]
field or no master's degree :

1
[ o e e .

Undergraduate degree
with a specialization
in bilingual education

ILLUSTRATION 6

33 _ 25



A fourth possible sequence would be the one in which the candi-
date at the doctoral level has both an undergraduate and a master's
degree in a field other than bilingual education. The sequence
might be represented in the following manner:

Doctoral degree with a specialization
in bilingual education

Master's degres in
anather field

Undergraduate degree
in anather field

ILLUSTRATION 7

the undergraduate and the master's degree programs. This feature
can be incorporated into the program in several ways:
Individual research projects within organized eourses.
Independent study courses.
Independent research in specific areas of interest.
Collaborative work assignments with local, regional, State,
or national education agencies.

5. Field-based graduate internships.

Students successfully completing the doctorate with a specializa-
tion in bilingual education may pursue a variety of careers:

rPwNE

IHE faculty member,

State or National Education Agency official.
Supervisor or consultant.

Curriculum specialist/writer,

School District bilingual-education director.

School District administrator.

Consultant with a service center.

National bilingual-education network staff member.
Researcher.

Guidance counselor,

COBNAMBWN
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The IHE should structure its doctoral program according to the
with a bilingual-education specialization.

The IHE, in its commitment to bilingual education, must desig-
nate a certain portion of its graduate courses to be taught in the
target language of the program. As was mentioned earlier, this
arrangement provides the candidate with practice in the target
language and ultimately results in quality programs.

Field experiences at the doctoral level are essential. These can
take the form of actual classroom teaching in a bilingual program,
providing inservice training to local bilingual education teachers,
assisting the faculty with instruction at the master's or undergradu-
ate levels, or working with an education agency at the ragional,
State, or local level. The purpose is to provide the candidates with
opportunities to relate theory and practice and, thus, prepare them
for their chosen career within bilingual education.

The bilingual-eduecation doctoral program should have its locus
of operation in the school of education but with links in several
departmenis or discipiines. This document will only identify com-
petencies for the areas of language, linguistics, culture, and peda-
gogy. Additionally, competencies for two other areas will be recom-
mended: research and supervision. The reason for this is that many
doctoral candidates in bilingual education are pursuing careers in
these areas. Since a general recommendation for the doctoral pro-
the master's students, the doctoral program should expect students
at this level to demonstrate a higher degree of knowledge or pro-
ficiency in each of the competencies.

Attitudes

The candidate should develop the attitude that:

1. All students bring with them certain intellectual, emotional,
linguistic, socio-cultural, and physical capabilities and
potentials which should be developed and enhanced during
the teaching-learning process.

2. The language students use is a structured system of com-
munication.

3. The language variety of the students and a standard variety
are valid systems of communication, each of which has legiti-
mate functions within various social contexts.
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4. The students’ culture is the basis for their learning to function
as social beings,

5. Bilingual education promotes and enhances the education of
linguistically and culturally diverse students.

6. Bilingual education provides enrichment for all students.

Skills

Doctoral students in bilingual education may usually be divided
into two broad categories in terms of background and academiz
preparation: those with experience or training in bilingual education
or related areas, and those without direct contact with bilingual
education or related areas. The program, therefore, should take the
students' backgrounds into account,

Language Proficiency
The candidates should already possess language skills in both
English and the target language prior to entry into the program,
since the usual doctoral degree program cannot develop these skills
from total lack of praficiency to the level necessary for bilingual
education. The IHE should provide an entry diagnostic test to de-
termine the language proficiency of the candidates, The students at
this level are expected to have a command of English and the target
language in listening, speaking, reading, and writing. Specifically,
the candidate should be able to:
1. Understand, speak, read, and write a standard variety of
English and the target language.
2. Understand and preferably speak at least one major re-
gional/social variety of the target language.
3. Control the technical terminology of the field of specializa-
tion in a standard variety of English and the target language.
An exit language-proficiency test is strongly recommended, and
it should include both a general section and a specialized section
which evaluates control of pedagogical terminology of both
languages.

Basic Linguistic Competencies

The candidates should be able to demonstrate the competencies
required of the master's degree students. In addition, the candi-
dates should be able to: .

1. Gather, transcribe, analyze, and compare linguistic informa-
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tion from a variety of sources and produce a linguistic pro-
file to include psycholinguistic and sociolinguistic informa-
tion.

Explain the major schools of linguistic description and
analysis and their implications for instruction.

Explain the major theories of the nature of language from
the perspectives of psychology, sociology, anthropology, and
linguistics and their implications for the design and imple-
mentation of bilingual education programs.

Supporting Linguistic Competencies

The candidates shouid be able to:

1,
2,

3.

Critique and validate existing linguistic research findings.
Explain the principles of diachronic development in the
two languages of the program.

Explain linguistic information in terms of specialized sub-
areas, such as psychology, pedagogy, sociology, anthro-
pology, etc.

Basic Cultural Competencies

The candidates should be ahle to demonstrate the competencies
required of the master's degree students. In addition, the candi-
dates should be able to:

1,

Develop field-method skills designed to analyze and com-
pare at least two U.S. cultural groups, one of which is the
target group of the program.

Identify<and research the intellectual, artistic, or technologi-
cal contributions of the target group to U.S. culture.
Explain the sociological and psychological relationship of
language and culture.

Explain the relationship of anthropology and education, es-
pecially as it relates to bilingualism.

Explain the process of acculturation and assimilation and
its sociological implication,

Supporting Cultural Competencies

The candidates should be able to:

1.

2.

Critique and validate existing research findings in the area
of the target culture.
Explain cultural information in terms of related sub-areas,
such as psychology, pedagogy, sociology, anthropology, etc.
29
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3. Explain historical and contemporary elements of the target
group as they relate to the U.S. mainstream culture and,
where applicable, to the culture of the home country,

Basic Pedagogical Compelencies

The candidates should be able to demonstrate the competencies
required of the master’s degree students. In addition, the candi-
dates should be able to: :

1. Explain and apply the main theories of second-language

teaching.

2. Explain and apply the principles of curriculum development
in bilingual education as they relate to the total school
program.

3. Identify and apply the major principles of instruction in
elementary school subject areas or, at the secondary level,
of at least two subject areas,

4, C:riﬁque instructinnal matérials in ter’ms of language cul-

Supporting Pedagogical Competencies

The candidates should be able to:

1. Identify the significant historical events in the evolution of
bilingual education in the United States and make specific
suggestions for curricular improvement incorporating those
practices and policies found to be successful,

2. Explain the major theories of curriculum development in
general education and in bilingual education.

3. Design various bilingual education program models which
incorporate bilingual education as an integral part of the

~ regular curriculum.

4. |dentify and apply at least basic prmclples af fESt develop-
ment, interpretation, and use. Kl

Research Competencies

The candidates should be able to:

1. Describe the nature of research and differentiate between
descriptive and experimental studies and between theoreti-
cal and empirical studies.

2. ldentify and locate resources necessary to conduct research.

3. Collect, process, and analyze data.
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Critique and interpret research studies.

Determine the implications of research for theory, practice,
and further research.

Design and conduct original research.

Explain the research and development process in educa:
tional decisionmaking.

Explain the basic principles of evaluation and prepare a .
basic evaluation study of a bilingual education program.

Supervisory Competencies

The candidates should be able to:

1,

6.

Observe and diagnose teaching behavior in a systematic
manner.

Design inservice programs to meet specific local school
needs.

Evaluate programmatic operations in addition to those in-
volved in teaching.

Critique and assess curriculum materials,

Work effectively with teachers and/or administrators in the
improvement of curriculum and instruction of the bilingual
education program.

Develop a public reiations program.

The doctoral program with a specialization in bilingual educa-
tion, therefore, should lend itself to a variety of backgrounds, in-
terests, and career goals. Each IHE should ensure that all its
bilingual education dactoral students develop a common core of

support the students’ specific needs.



Degree Program QOverviews

The following illustrations present an overview of the progression
from the undergraduate level to the doctorate. The illustrations, in
the forms of graphs, show approximate ratios between basic com-
petencies and supporting competencies, and among the various
subcategories of supporting competencies. It should be noted that
each of the graphs represents all the competencies for each respec-
tive degree program.

Undergraduate Program Overview

[Hustration 8 represents the entire undergraduate program; i.e.,
Academic Foundations, General Professional Fducation, and Bi-
lingual-Education Specialization. The IHE determines the total num-
ber of competencies for its students. Within this number, the em-
phasis placed on the basic competencies and supporting com-
petencies can be determined by the IHE. Although the proportions
shown can be modified by individual IHEs, they illustrate the neces-
sity of having the IHE identify and select the majority of competen-
cies which all its bilingual education teacher candidates must
demonstrate,

The supporting competencies are subdivided into two classes:

1. Those which the students and faculty select and which are

based on the students’ interests and needs.

2. Those which students can select on their own from an estab-

lished list and which might be developed in elective courses.
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Master's Degree Program Overview

lllustration 9 helps to explain the distribution of work expected of
the master’s degree students. The proportions of basic and support-
ing competencies are different to provide for flexibility. In addition,
a fourth category, ‘Student Generates,’’ has been added. This cate-
gory is important, particularly as students are expected to do inde-
pendent study and research or to prepare fora specific career. This
could also take the form of a thesis, report, or term projects, such
as materials development or development of curriculum for a spe-
cific bilingual school. Within the total number of competencies, the
IHE may require students to do a certain amount of work in fields
outside the area of bilingual education. '

At the master's degree level, a program might consist of the
following:

Major—Curriculum and instruction, educational administration,
cuitural foundations, etc.

Specialization—Bilingual education

Supporting Work:

‘1. General education, such as early childhood education, evalu-

2. Related fields, such as language, applied linguistics, anthro-

pology, etc.
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Doctoral Degree Program Overview

-, As can be seen in illustration 10 the IHE provides the doctoral
students with more leeway to pursue their own interests and pro-
fessional goals and to provide them with the necessary background
for a variety of possible careers. The basic competencies might
include work specifically in bilingual education and core work re-
quired of all students in the sponsoring department. This arrange-
ment would ensure uniform preparation and training in those areas:

I that the department wants for all its doctoral students, regardless
of specialization. The supporting competencies begin to provide
students with options in related fields and they provide the in-
dependence necessary for doctoral students.
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At the doctoral degree level, a program might consist of the
following:

Major—Curriculum and instruction, educational administration, :
cultural foundations of education, etc.

Specialization—Bilingual education

Supporting Work: ,

1. General education, such as early childhood education, evalu-

ation, etc.

2. Related fields, such as language, applied linguistics, sociol-

ogy, anthropology, psychology, etc.

The three degree programs—undergraduate, master's, and doc-
torate—with a specialization in bilingual education, progress in
terms of the amount of independence granted to the candidates.
At all levels, however, the IHE must provide a structured
program which presents requirements and options available to the
candidates.
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