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A Iona villa! tenet of bilingual education is that a person
living in a society whose language and culture differ from his
own must be equipped to participate meaningfully in the
mainstream of that society. It should not be necessary for
hint to sacrifice Ins rich native language and culture to
achieve such participation. Rather, we should utilize available
language skills and thought processes to foster intellectual
development while developing English language proficiency.

New York State Regents Position Paper
on Bilingual Education

IN RODU 7110N AND PURPOSE?

TES01, as an international organization of educators dedicated
to the ft. 'ling of English to speakers of other languages, has

supported bilingual education in its policy, programs,
and publications. It recognizes the pedagogical soundness and
viability of bilingual education as an educational process which:
focuses on the student's total development, capitalizes on the
proficiency of a student's native language and familiarity with his

her own culture, and sitnultaneously develops the student's
mpetencies in the second language and culture.
TESOI, further recognizes that the role of language in the

educational process must he viewed from two instructional points
of view:

I. language as a subj ct
2. language as a rneeittm of instruction
It is the latter role which often causes confusion in tl c minds

of those who create the false dichotomy 01 bilingual c cation
versus English as a second language.

Bilingual teachers and teachers of English as a second language
must accept a partnership relationship in bilingual education. It is
the professional obligation of the aforementioned educators to
join forces in providing equal educational opportunities for all
their students. The purpose of this paper, therefore, is to examine
the role of English as a second language in bilingual education in
an attempt to promote better understanding and establish a
positive professional relationship between the two groups.

This paper represents TESOL's goal of maintaining and
ring cooperation by:

I. presenting the operational definitions and characteristics of



rtlut at ion .111(1 English as a second lat tage;
`.!,elarilying the interrelationship of bilingual education and

English as a second language;
5, establishing the position of the intern ational organization

Teachers or English to Speakers of Other Languages regarding
bilingual education;
identi lying activities to assure the .ssful ,tcluevetucut of
he stated goal,

DEFINITIONS AND CI IAKAGIFRIS"WS

Three edueatituial approaches arc presently being utilized to
teach students of limited English proficiency hi the United Stoles:

I. Itilingal instruction including att English its

1311gLiage

instruction including on English as it setcntd
language component.
Monolingual instruction without an English as a second
language component.

English as it second language is meant "the field of teaching
English to speakers of other litnguagcs."1 The recgunmended
implementation or such insp-uction includes: A. Incorporation of
the cultural aspects of the students' backgrounds into meaningful
language 'canting experiences; 13. Teaching vocalnikuy and
structures relevant to students' learning experiences; C. Appiicm.,
titan or English as a second language techniques to content areas
taught through the second language.

The most commonly accepted definition bilingual education
the United States is:

the use 01 two languages, one of which is English
mediums of instruction for the same pupil population in a
well-organized program which encompasses all or part of the
curriculum and includes the study of the history and culture
associated with the mother tongue. A complete program
develops and maintains the children's self.esteem and a
legitimate pride in both cultures.2
Bilingual education recognizes that many students in he school

I James E. Ala.tis, "The Compatibility of TESOL and Bilingual Education," in
tag/is/1 as a Second Language in Bilingual Education, ed. by James
Alatis and Kristin Twaddell, Washington, D.C.: Teachers of English to
Speakers of Other languages (1076).

211.S. Office of Education. Manual for Project dpfdicants arsd Granters.



system are monolingual or (111111111;1W in a language other than
English and may he at different stages of levchiptucnl each of
tile two languages. It, therefore, provides a process %vhcrby the
linguistic- and cultural resources the student brings to the school
are used as tools for learning in the content areas while at the same
time the students acquiic proficiency needed in English to citable
them to use it as a learning tool.

I he three educational approaches listed :thole
organization I' Teachers of English to Speakers of Otherr
Languages recommends the first, bilingual instruction including an
English as a second language component, as the preferred model
for instructing students of limited English proficiency, wherever
feasible, It is :its» recognized that the second, monolingual
ins) ruction including an English as a second langttage component,
is necessary in sow cases. Linder no circumstances does the third,
monolingual instruction without an English as a second language
component, provide eqnal educational opportunities to students
()I limited English proficiency, and it is categorically rejected as au
alternative instructional model for their education.

Ililingual programs fall into two categories, transitional and
maintenance. Transit ional and maintenance bilingual programs are
similar in the initial stages of implementation, but differ in their
ultimate objet Roth recognize the need to teach:

the students' dominant language as a first language
the content matter through the dominant language
the history ;Ind cultural heritage of both linguistic groups
English as a second language

The difference between transition; l and maintenance hit rguttl
education becomes apparent upon examination of the expected
final outcomes of each program, The transitional program provides
instruction in and through the student's dotnimuit language only
until the student has acquired sufficient proficiency in English to
enable him to function effectively in an English monolingual
educational se tt ing. The maintenance bilingual program establishes
the development of the two languages throughout the educational
process and sets functional bilingualism and biculturalistu as an
important educational goal. The two languages are used as tools
for acquiring knowledge and conceptualizing throughout the
student's education.

In the United States English as a second language is an essential
and integral part of bilingual education. The English as a second



language component t II dies hilingal education program recognize's
drat the student only have developed proficiency in one or all of
die areas (t1 language learning in his othci longue. The program,
therefore, is designed to capitalize on this proficiency in order to
accelerate the process of .-,weittiring the seconel language English.

The organization t tl Teachers of 1:diglish to Site:deers of Other
Languages supports and promotes the concept that local com-
munities, espct ially parents o t he children in the system, have the
right to participate in policy decisions concerning the type of
hist nict tonal program hest sui [eel for their children.

TIIE ROLE OF THE TEACHER
The internmional organi,tation of Teachers of I;nglislr to

Speakers of Other Languages is committed to promoting excel-
lence among all educators involved in instructing students of
limited English proficiency.

The success of educational program depends un the
onnninnent and preparaiit in of the teachers involved. Successful

language intarnction must hr c:tre fully planned and implemented
by qualified teachers; it c,unnu be left hi chance. There are many
commonalities between the expected competencies and attitudes
of the hilingttul teacher and the teacher of English as a second
language. There are, howevre, some discretely different require-
ments for the preparat lr cach. It must be recognized that the
Iwo teaching professionals arc specialists in their own right and
compose a team working Inward the same long-range goals for the
same student polio la lion.

STRATECIES TO FOSTER COOPERATION
lt is evident that the rc ties of the bilingual and English as a

second language teachers arc complementary and that their
cooperation is essential for the successful progress of students of
limited English proficiency,

Since bilingual education is a total educational experieuce, it
involves a team effort, arid the English as a second language
teacher is part of an instruct, innal team.

In order to promote ancl achieve understanding and coupe I-
n among bilingual and English as a second language educators

the organisation will lathe the following delninlive steps, or
reaffirm their inrfrnrtance in LilDSC cases where they have already
been initiated:



I. Articles and presentations on bilingual education will con-
tinue to be regularly included in all official cargaaniaation
publications and conferences.

2. Cooperation and participation in publications and con fer-
ences on bilingual education will continue to be encouraged
and supported.

3. Bilingual educators will continue to be encouraged to
participate fully in all organizational matters.

4. Legislation will be supported which promotes bilingual
education in the United States..

. Thachers of English as a second language will be encouraged
to study the cultures and languages of their respective
student populations,
Local affiliates will be encouraged to organize institutes and
activities which promote second language learning and
cultural studies among English as a second language teachers.

7. The TF.SOL organization will maintain and enhance the
reciprocal liaison which has been established with the
National Association of l3ilingtaatl Education (NARK),

8. Local affiliates will be encouraged to establish and maintain
liaison with affiliates of NABE which may be organized in
their respective geographic areas, aancl to encourage and
welcome liaison activities in return.

9. Efforts will be made to promote bilingual education in-
cluding English as a second language as a viable educational
model in and of itself, and to remove the stigma that it is
compensatory education for the disadvantaged.

RECOMMENDATIONS AND CONCLUSIONS

Teachers of English to Speakers of Other Languages recognizes
that the goal of education is to provide the students in accordance
with their full potential, with the knowledge necessary to liberate
them to make choices within the society or societies in which they
choose to live.

Students of limited English proficiency must be provided with
opportunities to learn subject matter commensurate with their
potential, age and grade level and the opportunity of learning the
language of t he dominant society English.

These educational goals can be more effectively fulfilled in the
cognitive and affective domains through instruction in the
students' dominant language and culture and instruction designed



to develop full communicative ectrnpetence in both their mother
tongue and English.

Therefore, the international organization of Teachers of English
to Speakers of Other Languages endorses and supports the
bilingual approach to education, recognizing that it provides
students of Molted English proficiency with equal educational

English as a second language is an integral and
merit of hilingual-hicult lira! programs in the United

opportunities.
essential corm
States.

The inlernsttional organization of Teachers of English to
Speakers of other Languages urges all those involved in the
educaticm of students whose dominant language is not English to
join forces in improving and promoting bilingual education.
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