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'rh tee methods of proposed questioning aimed at

improving udent c prehension of short stories were tested with a
group of high school students. The methods were as follows;
teacher-prepared, proposed questions, telf-preposed questions
(student-pre piarei) , ift4 schema self-preposed quest ions (embodying
teacher-specified limitations within which students prepared
guest ions) . It Was found that w hen teachers pre posed question's (a
popular technique) , CORI proh4n8ion tended to be narrowed because
students ficuqed in passages related to the cre dosed questions; also,
students attempted to satisfy the teacher' s purpose in reading rather
than their own. T114 student prepared self-preposed method tended to
deivell5p disgreseive, irrelevant questions, and encouraged attention
only to question-related passages; this also limited comprehension.
eest results were found with the schema self -preposed techniques in
which studen to generated proposed, stony-specific questions based on
a schema of content-general questions. Questions were not only
self-posed but were also likely to focus the reader's attention on
passages answering questions that were pertinent and relevant
those asked on a content-valid comprehension tilst. (DY)
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Teacher Prelosed Questions

the three questioning techniques to be described, teacher pre-

posed questions tend to be the most widely practiced. In fact, propo-,

aimed at improving

specific stories

cent research we have conducted with

nents of a well known teaching strategy known as he "Directed Reading

Activity" view teacher preposed questions as an integral part of the

teaching process because these questions direct the students to attend

to the main ideas of the selection (2). Consider Ray Bradb y's short

The authors express their appreciation to -he principal, English
Department, and students of Norco Righ for their cooperation in the
research project described in this article.



y "All Sumewr in n Day," which deals With the emotions ci school

children siting the sun's tLrst np0earanee In sewn years. Teacher

A, focusing on the story's theme, might propose these questions:

1. how is Margot different front the rest of the children?

2. Row do the children react to Margot?

What does this story tell you about human u

Students, then, read the story to find answers to the teacher qu

Lions about . Teacher 11, stressing th

propose these questions:

Why is so much of the story devoted to dialog?

Does Margot play stn active or passive part in the

story's climax?

Do you agree or disagree the story's ending is

abrupt and unsatisfying?

Teacher C, emphasizing the author, might prepose these questions:

1. Is this story typical or atypical of Ray Bradbury's

work?

2. Compare "All Summer in a Day" with another Ray Bradbury

story you have read recently.

. Why does Bradbury use science fiction settings to tell

us about human nature?

After students read "All Summer in a Day," they engage in dh.scussion,

writing, or other creative activity that involves both direct and

indirect use of the answers to the proposed questions. If the after -

reading activities don't relate to the p eposed questions, students

1 soon view prepcsed questions as a hollow ritual.

structure, might



ems

obtain witI sod questions is that students rend

y the teacher's purpose, to their own. Recent research

nuggusts that nee two atUdents approach a story with identical expert.,

an a result, what is "read into the story (6). Alan

Turves (5) puts it this way:

. Scientific research ho

minimum of 500,000 000, 00 possible dif
sponses to a given text. That's at least 200
different responses for everybody in the world!

(p. 42)

If each student is unique, it is conceivable that teacher preposed ques-

tions will have varying degrees of SUec_ ithin the classroom because

they will fit by chance some students' purposes but not other students

A useful alternative to make sure that students will be reading to

satisfy their own purpose is to have students egad find answes

their own questiona.

In a recently completed study, we taught an experimental group of

high school students to generate their own questions about a series of

short stories, as a means of improving their comprehension (3). The

procedure was this: (1) After receiving background information on the

story, students 4 the first two or three paragraphs; (2) at this

point, we asked them to write out several questions that they wanted

the story to answer; (3) they finished the story, reading to find

answers to their questions. In the daily quizzes they took following

the reading of each story, the students who generated their own ques-

tions scored consistently higher than the control group of students,

who read the same stories, but who used teacher preposed questions.
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In thin pdnaa a we slaall lIretaent only the instructional aspects of this

study, specifically the questions students posed and the une of whets

d quo _ scions for guiding, tudent's self -posed que Lot

The vartaty of student proposed questions in wide. Below is a

partial list of questions that students generatod after reading

first two pardarapho of 'Hernando Tellez' "Just Lather, That's All,"

a tense interior monolog of a barber as 1: shaves a revolutionary,

the town's Gruel military dictate

Student

1

Sample stion

Who was the man that cane in (to the barber shop)?

2 That country are they in?

Was the barber scared?

4 Why did he (the general) take off the bullet-
atudded belt?

5 The barber's fear is Justified by what?

6 Who is the guy who is giving the shave?

7

9

What did the man (the general) mean to him
(the barber) in his life?

Why does the man (the general) have a gun
holster on?

Why did he (the barber test the razor on h
thumb?

0 Where are they (the barber and the general)?

11 What happened before that day with the barber
and the other man?

Sometimes student-posed questions focus on issues not relevant

the story. For instance, Joseph Petracce's "Four Eyes" concerns a sixth-

grade boy caught in a conflict between his teacher, who thinks he needs

eye glasses, and his father, who's determined he nit get them. Yet,

5



for reason, most of studen (=se r questions on the

personality of the t her seating

5

figment, rather than

on the boy's nearsightedness. interestingly enough, those students*

quiz scores wore lowest on "Four Eyes than on any other story lesson.

Thus, if student. ono i.rralevnut cuestions the result MA ha low

comprehension.

Schema f-Prcvsed Q9e or

With teacher-posed qu estion being est ictive and student-posed

questions potentially digressive, a suitable mid - ground would be

sch a f-posed questions. A schema consists of knowledge structures

for the organization and meaning of stories. It can be used as a syste-

matic way of examining a piece of text, in this case, a short story and

as a means of organizing and storing information within long term memory.

A schema can serve to define the limits within which students are taught

to ask questions.

Schema for controlled vignettes and simple fables have been de-

veloped and tested (6, 1). However, we had to develop our own schema

to deal with longer and more complex narrative texts, such as a short

story. A short story is constructed in a way that fits a problem

solving type of schema. A leading character wants to accomplish

something, a goal (G). Enroute to the goal, the character confronts

obstacle 1, which the character overcomes, is defeated by, or is forced

to redirect to an alternate goal. Obstacle 2, 3, and up to the last

obstacle presentthe sanie problems to the character. When all obstacLes

are overcome, the character reaches the goal. The outcome of a story

6
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eventually occurs when the character is dc2eatod or la successful. The

theme of a story in what the author tells us about life us projected by

the interaction of the chara t r the goals, and the outcome.

Given this basic schema for short stories, scudants cats Igo taught

an ac. tive wai to read and intorp any given s. ory, by using achemn

general questions to generate story specific questions. Students had

no difficulty in using this strategy. For example, from the lowing

schema - general questions, students generated the adjacent story-specific

questions:

Schema-General Questions

1. Who is the leading character?

2. What is the Leading character
trying to accomplish in this
story?

What stands in the way of the
leading character reaching
the desired goal?

1. Is this
about th
barber?

tory going to be more
general or about the

Will the barber kill the general
with the razor?

Will the general be a willin
victim?

What follows LS a complete list of schema-general questions which teachers

can use as they teach students to generate story-specific p_ posed ques-

tions:

Schema- Gensal Questions

The leading character

Who is the leading character?
What action does the character initiate?
What do you learn about this character from this action?

2. The goal

What does this leading character appear to be striving for?
b. What do you learn about the chacter from the nature of his goal?
c. What course of action does the character take to reach the goal?
d. What do you learn about the character from the course of action

chosen?
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The obstacles

What is the first obstacle the character oncau

1. How does the character deal with this obstacle?
2. Does the character alter the goal because of this

obstacle? Row?
3. What do you learn about the character from the way he

deals with the obstacle?

b. What is the final obstacle the character encounters?

1. flow does the character deal with this obstacle?
2. Does the character alter the goal because of this

obstacle? How?
3. What do you learn about the character from the ay he

deals with the obstacle?

The outcome

a. Does the character reach his original goal or his revised
goal or no goal?

b. If the character is successful, what helped him most?

1. Forces within his control. Which ones?
2. Forces outside his control. Which ones?

c. If the character is defeated, what hindered him most?

1. Forces within his control which he failed to deal with?
2. Forces outside s control which he was unable to deal

with?

The theme

This story basically shows man's struggle with

1. Himself
2. Nature
3. Other people

Conelusion

Although stories make popular reading, students experience diff

culty comprehending some stories whether they respond to questions pre-

posed by the teacher or by themselves. When teachersprepose questions

that students are to read to answer, which is a popular and somewhat



nuccesgful teaching technique, omprehensi ds to be narrowed beeallEle

the students focus on passages related to the proposed questions. Also,

students try g tisfying the C eher's purpose in raiding not their own.

However, when students are allowed to propose their questions and

ad to satisfy their own Eturposea, they tend to ask some questions that

are digressive and irrelevant and attend only to question-related passages.

Consequently, they also limit their comprehension. however, when students

are taught to generate proposed story -sped quo nn based o a ache

of content-general questions, the questions are not only self-posed but

they are also likely to focus the reader's attention on passages which

questions that are pertinent and relevant to those asked on a

content -valid comprehension under these conditions, comprehension

seares age likely to be the highest.



I ik

Referenee6

1. Adams, Marl and Allen C011lns. A schema- thuoretle v

of reading. 'technical Report No. 32. Cambridge, Hassachu-

sett Beranek and Newman, Imo. , 1977.

lry2. BurmeLater, Lou E. _AEAALLAntileo.L_Readin-_stratel

Menlo Park: Addison-Wesley, 1978.

ni Dan and Harry Sin Active comprehension in cidoleacent

literature, Paper delivered it Lho National Reading Confer-

ence. St. Petersburg, Florida, November 29, 1978.

Hillocks, George Jr, AlearnatIveajn..Enit 10. Urbana: NCTE, 1972.

S. Turves, Alan C. How. nomakma_mgIstIgyle Lexington! Xerox

College Publishing, 1972.

Rueielhart, D. E. Toward_an_interactl.v model of rending. Univer-

sity of California, San Diego: Center for Human Processing,

1976.

Singer, Harry and Dan Donlan. IleitajrAjamiaLleurlID111.

Boston: Little, Brown, and Co., in press.

8. Thorndike, E. L. and Clarence L. Barnhart. Intermediate_dictionary.

Garden City, New York: Doubleday 64 Company, Inc., 1971, p. 833.


