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I I tha firﬁﬁ paper psassntqa hefe ﬁi.h+ ptﬂhlémé ara' s
addfessed‘ t1) racial’ inVQﬂﬁaf{ of Catholiq .Acheed gtudentssi (2)
. fnventory of intquatlon policl 8y and programs;  (3) miharitg fadulty:
~ 41 Cat holde skhoola; )" ‘damegroqation gtrateygyy Zé ) ‘catholic schools~, -
ahd public. schood desaqTaqation; (6) GathQ1i£ é' ols. anﬂzﬂispahic S
Areritans; (7) successfyl cathplic "magywt® ‘high/schools; and (8) the ..~
role of inner clty Catholic:'elesentary gthoeols, /In ‘th¢’ second paper, ~
 £ive awpazts of the .problem winoxities have in becomiyg part of c
~ Amerjcan gociety while vatafding their ‘owy fdeptity- are examined: (1r .
vedbryre; (2) the adperience of the early Chaggh; (3) the Catholic.
$cbools ‘aa an integrating force: (4), thy Amorisieng of the challenge
+ ¥4 keob minoritiaas in:school ;. any” (9) tha rabponse to this challenge. .
rrhe thind paper 160Ks at +he statenént ot tfe.catholi¢ Church- an§g5~_ _
Lﬂteqlh*i@n;4@132ﬂ§5§srthﬁ call %0 action . xnd thi,statistics on. . S

Tnteqration {n Catholic achpols. It also akaminos the prablem. in Ehé oo
k@ﬁh??tt of voluntary. at Hdapce, and tuitifdn. cogts, as well as an = !
sqgwnda for int%fﬁ¢”§' | the process ¢ implpuentation. In the ..
fourdh paper,. an ‘pve % of ‘the Digeeésy of ¢ LunbB@s, Phio, shows -

viat 18 pospibl ha* 15 vorking in/4he p,gqasg of integratinq
“Catholde sgiols,’ Eifeh paper, "Leysana froa Public School

" Deseqraqation,n e:amlnas the ilnpetus fov dedeyredation, the
caﬁstitutional bage, class and' a raci$tiaogiety, curriculum.,;. .
“educat lonal quality, voluntarisn in Joth tfe public school's’-and. Yhe - ¢
~Catholle 5:1\0‘315, and raseavch needy. Tha/aixth paper® aiscusagaﬂgthe" P
. Cleveland. exverience and its impli 2 tiong foy Catholic schools.: The”; s
last two contxibuations s,,matiza the e&n éﬁence aiscusgians. o T
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T The Hatlnnal Inatltuta of Edu:ntion ls plcased to publiah these papers in grder.- ’
. to focus national attention’on some complok [ssues which deserve examinationi .. -
: b educators, researchers, and poligymakers. The papers copvey the concernof -« °
lany Catholic educators' about school intogration as a moral and aducatmrml '
By ue, and they touch-upon many ;elatad policy issues. For example:
| @ Whatisthe most constructive role for thie C‘athnlit: community. as public’
\ _. -8chools implsl\nent desegrégation orders?- = - N
® How. can parochial schaols achieve raclal: mtegratmnﬂ-ngt meraly by S
S maving badies but by intagratlng curricalum and retraining teachers? .
‘Thepapers sugg{ ta number af sats Df related questmns that require resaarr;h :
“For anmpl&. : '
. '® Who prgﬁiaely are the Studants zmd taaﬁhers in tha pamchml schanl-" '.
o ?\ ‘gystem, school by school, By race and socioeconomijc status? nea
" 'e What die the qua]ities of pamchml schagls that familles selecting thern; o
- find attractive? A
e Why have Hispanic Cathnlm schmls :nnt davelcnped m’ rec:ent dec:ades 111 o
\ the same way that parochial schcmls emergad in tfhe last century tg serve S
“Irjsh-and Itallan immigrants?. .  © :
‘What particular problems arise fromthe fm:.t that most blacks enrglled in" s
parochial schbols are not Catholic? How huve sch’qnls defEl‘Ed in their; -
.+ approach to these problems?- " - a
- What kinds of student integratmn a,n::l famlty reci'ultmeut palimes ha\re S
Efen tried in the Catholic’ schools? What are tha chgractemstms Ef the
ost successful pracfides? \ - P T
e Inieach city, what has been the effac:’t or the pubhc SChDﬂlS af altsmatwe L
- policies of the Catholic. cammqmty? o PR
— fThe Institute pnblishes ﬂlese]:apers': “thebelief: that theya: lmulatmg The )
“views ‘expressed are thase of the authorsonly and are not staternents aﬂpﬂlxcy o
the Federal gnvernment or the Natmnal Institute af Educ&tmﬂ T >
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. The State of the Question = =
UL LU by John A MeDermott

- The Racial Integration of Catholic Schools:

Loyt

T R SR Sy s

. 'These papets arisé froma caﬁfera‘ﬁ/jca or “Cathalic 8chopls and Racial Integra-

- tion." It wassubtitled'a “Journey into the Future” because of ourconviction at the -
*-National Catholic Conference for Intdrracial’Justice (§C‘;_(ZII] that integrating - -
* «Americar Catholic schools is af jssuawhich has et to befacedinall its fullmess *"~
" by Catholic éducators, by the hiéfarchy, and by the American Catholic commus<- .
+2'nity. Our, confgrence was g/step-on that jouiney, as we came:toishare.and to ©
-+~ explore togethey where we have.been; where we:are; and wherdwe have to.ggto - %
_ ‘fulfil} the special'mission of Catholié schaols on the issueof rage. - - .0 . L

- This.s a missiomwhich has specjal meaning to us as members of the Catholic . .-
.~ community bacause of the values on which our schools have been founded. Ttis
. - our purpose te teach pur children, and thé larger community; of which we area . .~

#

‘part.and which is engaged in’a lang and honorable struggle, how to becomea -

- saclety of interracidl justice and peace.~ | Lo e ,-
‘The United Stdtes Catholic Conference (USCC) and ‘the Natignal Catholic = -+"
ducation Ajssn%iatidn (NCEA) cosponsored the conference with NCCI). . Tha* " -
articipation of USCC and NCEA is solid svidefice that our concern for thisissue =
1s'shared at the very highest leidership levels pf the Church: . = " .-
<. NCCIFis the'oldest niational Catholic organizatior in the field of human rights. .~ -~
Cltiga gatiﬁﬁ{al membership organization of Cathplics concerned with theissues .
' of civil rights and racial justice. It grew out of the Catholi¢ Interracial Council | - -
thoybment founded by the late Fr. Jolin La Farge §.]. in New York City inthe early: =

« 1030%. , : Co e e e e
... NCCI} is an independebty voluntary organization supported by its members. “:
- andfriends in the Catholic. cordmunity. Its supporters.include many bishiops,™: -+ -
* priests, sisters and religious congregatiofis-and institutionsas well as’laymen. - °
- NCCIJ's historic mission has been to witness, to advocate and to work for racial
"~ justice:in American society with particiilar attention to the state of race relations::,
./in Catholic'institutions and in the Catholic' community as-a whole. = - - Lo

!




‘As'we lonk o the task lmfﬂra us,’to this journay mtc: the. futUm wo must not.
furgat the coniributions of those whn have gono before us, The infegration of
.:Catholic schoals, afterall, is not a new issue. Wo should not forget the lpadership:
ﬂf ‘many ‘Souflern dincases thatpromptly .and voluntarily desegregated their '

pol systems following the Supreme Court decision of 1954; We- should not
fm t the horol sm, for example, of the late Archbishop Rummel in Qtanding fast’ .',. ,
~against'a]l magner of pressure and parsonal abuse when he desegragatad tha
NEW Orlgans-Catholic schools'in the: 195% :

Indeed, for a time 15 or 20 yoars ago, whbn schcml dESEgngﬂtiDn had prlmanly o
‘a sguthn n setting and when th.issue' was to end dual-school systems that had"
"buen seg ,,agateg hy statute, Catholic schools were regarded as models, as leaders =~
" shawing how to comply with the‘gpmt as well as the letter of the law; The legacy -

, of that leadafshlp is not dead, but it is fair to say that Catholic schools today are
['lD longe;' regarded as leaders or models of desegregation. : . .

Thereare sevteral reasons fmthls changeé: First, the school mtegratmn 1ssua}as
bacc;me much more cmmpllcgted and demariding. than -merely ending dual|
¢ school systems|and other forms of overt, de jure segregation. The goal of national
_.policy ls‘genu ne integration, the integration of every schanl\;in every multi-
. .récial community, Where there has been deliberate segre tion, theremedy is for{..... .-
“ all schools and classrooms to reflect in some reasonablo\f raportion the raciall-
cnmpnsit on of the community. The plain factisthat while §very C‘atholu: schcml o
- system is iofficiglly: nr:mthsc:nmmatc:ry as to race in its admiissions policies, we| = -
“area long way{mm racial integration in most Catholic schdols and classrooms, c
“Racial intpgration in C‘athnlxc schools sarvmg mult;ramal commumtlas is at:ll Cs
the exceytion r‘ath’, hdh the rule. : oy
‘Schogl ntegratmn oday does not mean mersly endmg what is pnsntwely bad,}:.7"
hut creating what is p\sitively good. This is mucl more difficult, and we have|.
vet to create the tools—Y{he research, the techniques and the special services—ta| . -
help Catholic educatnrs and the Cathahc cummumty cope w:th thlS new chal-|
lenga s
Second,|i m recent years pubhc school desegregatmn has become a3 nanonal R
_ i5$ua embfamng the North as well as the South. It has moved to the northern| -
- cities, the great heartland of American Catholicism. The result has been that|
Catholic schools have foundfthemselves in a reactive. posture. Catholic school
leaders have been asked, and rightly so, to do what they can to help public sehool
dEsegregatmn work. In this process, :many Catholic educators'have beén forced |
——to compare theirown policies and programs on school integfation with the often|
elaborate; controversial and prodigious effortsin desegregation and community! .
- education which have flowed from.court ordered public: schocnl desegregatmn e
"The results have often beén pamful and embarrasamg 4 R
“Thday; Catholic s;:html systems, once regarded as leaders, are by and large o
fGHDWErS 1% the causa -of school integration. And unfortz\\stely, some Catholic
h

~ eddators sgem content fo be followers or 'spectators on t gue, They tend to,
definy racigl integration as a “public school issue.” We reject and condemn theu‘ '

attltu le as inworthy of the Church’ and themisgion of our sthools.

. Forimany others, hnwaver, lam happy to say this is not so. Like the delegates to-
--our confergnce, they are concerned not only to do their civic duty to. help- the
‘public schq ols but alsa tn da theu' rellglous duty to make ramal mtegratmn a.-




_ v~ third reason for'the lack of Catholicleadership on ﬁr?;'u:ial integration has boen’
..+ the tremendous intornal crisis experienced by the American Church in the 15
;- years since the Second Vatican Coungil, Internal problems of belief, personnel,
‘polity and process have so dominated these years as to' weéaken the concern and
© energy available for other issues. I do not know whether this'internal crisis is -
. over.I do not know what any of us can do about it; 1 only know that the Christian °
-, - Social agenda, including the issue of race and Catholic schagls, will hot wait
+ - until we getitall worked out. On this, 1am sure, we are agreed; - e
.- The first task before us is to take stock of oursituation, L:propose to begin by - -
~ trying to outline some of the key questions as we sea them in NCCIJ, What Twill . -
attempt isa kind of research agenda listing eight pertinent problems which must - .

- b dealt with if-we are to move ghead. . | ‘ o

1, Racial Inventory of Catholic Schaol Students - | . - A
We know that the number of black and Hispanic students in Catholi¢ elemen. ¢
tary-and secondary schools has ingreased substantially in the last ten yeais while’ AN
. total Catholic sthpol Leﬁjci‘llmantl‘fas declined. In Chicago, for example, minority -
-~ student enrollment in’ Catholic schools increased 21-percent between. 1971 and"
1977 while total-Catholic fchoal enrollment declined 26 percent during those: -
.sameyears.,.. .. T T L R
- Natlonally, there has been an increase of about 70,000 black and Hispanic
students in Catholic elementary and-secondary schools between 1971 and 1977~
-while the total Catholic school enrollment has declined by about 1,000,000 S
‘students. Bla'clgﬁﬁdHisPanic students now niumbéer 500,000 or about 15 percent. :
- of a {otal national enrollment of about 3,400,000 students.in Catholic elementary *
and-high schogls, ”" -~ - . o ‘Q G e T e T
-~ In summary, While the minotity. presence in Catholic schools is growing, we,
don’t know where these students are. We urgently need a national racial ihven- - -
" 'tory or headcount of Catholic schools, diocese by diocese, city by city, school by -
., school; Only in this.wdy can we get a‘clear view of the real situation, Such an.
. inventory would show the-actual extent of integration of Catholic schools. It
*.-would permit analysis of the total racial mix in a dibcese’s or a city’s Catholic .
* schools.and how this mix is teflected in ihdividual schools, - . v :

.2. Inventory of Integration Policies and Programs- ' .~

' §imilarigfwe need'a national inventory of integration policies and programs. '

-‘of LCatholic school” systems—a. compilation, ‘diocese by diocese, of ‘specific

+. policies and programs which bear on the racial integration of Catholic §_chac;ls. oo

‘Minority Faculty ip Catholic Schools -~ v =00

"~ \Wealso nieed a'national inventory of minority faculty in Catholic schools. T .,

- what extent are Catholic school faculties racially integrated? - .- e

.~ .. As part of this inventory we-also need data on minority teacher recruitment * .

©:polities, programs and performance among Catholic:school systems around - -
_the couniry. Which programs have been most effective in attracting minority " -
“teachers  into Catholic schools? Which programs have been most -effective in”~ .~ .

placing minority teachers so as to encourage faculty integration? e

A .4
B . .3
- e - N

e
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~. - Tho sketchy vvidonco beforo us now suggoats that Gatholic stliools are attrag- -
., tivato minotity teachers despito a pay scalo which Is considorably inforior to thyt. -
+ “of most public schools. Tho attrictivendss of Catholic schools {3 relatod to an.
-~ anvironment which s sup portive of good toaching, a quality vary dearto many -, .
- - horassed ‘public school teachers.' The quostion to oxplore is, how can wo
. capitolize onthg strongths of Catholic échggls torecrult more mingrity teachors?
'+, 4., Desegregation Strategy .- = .- '

Catholic schools soem to hiave somo spocial strengths and woaknesses whon it
comoy to making desegregation work, We'need rosearctrund modol testing on the
best experience dround the country. Which stratogies work best for Catholie
schools? How can we maximizo the strengths and miNmize tho wonknesses?

Among Catholic schools’ special strengths relative-to dc_asug(rngptian are: .

~® Value Orientation—Catholic' s¢hools are valuo teaching - institutions.

. This is theirraison d'étre. They‘aro superably eqnipped to nuke integra- -

tion .work by dealing directly witlr patents and students on the-funda- -
: - mental value questions reldting tohuman dignity and oquality which are
“ % ..t thd root-of interracial justico and reconciliation. They can create a
. strong songe’of unity across racial lines by bringing students and patents .
. “together through sharing a.common identity formed by important com. ™
‘mon.valueg and expressed by common symbols, practices and liturgical "
..~ experlences. . - T .. ST ' :

" @ $ize—Most Catlolle schools are smallor than their public school coun-

torparts. This facilitates the building of a sense gf community among

“parents, faculty and studénts. It is difficult for a studentgfi. be “anony- *"
* .mous” in the'typical Catholic school. This setting makes it'easier for the
- principal and faculty to be on top of race relations within the schiool and - .

, ~ to deal quickly. With problems befére they become serious. S
v Discipline-—Catholic schools have a strong tradition of good discipline
~ . based on respect forthe-authbrity of the principal and faculty, If all else
- fails, racist students and parents can be asked to leaye the institution.”
- This is another obvious stréngth in making integration work, -
® Minority presence—The minority presence in most Catholic school sys-
- tems is considerably smaller than in counterpart public’school systems.
The fear of massive racial transition which is often a significant factor in
__.: Tesistance to public sehool desegregation therefore, has much less valid-._ -
ity in Catholic schools. In the typical Cathplic schoo] white parents have: .
much less reason to fear that their children\will be in‘an unstable, racially
.- .- “abnormal” situation, . T L o L e
... " Power of ‘the Principal—The Catholic school principal typically -has:
.. more authority than a public school principal of similar rank. The
- LGatholic school principal ‘usually will have the right to hire and fire
-, . faculty and maintenance personnel'and will have complete control over
~the provision of supplies and materials. This‘means that the Catholic. .
~gchool principal has more power to set a tgne of acceptance of racial
ifitegration on the part of the school staff. ,/ = .. .~ . o
[Parti ivate instigpdtions.which parents voluntar-, -
their<childrenmndfalwhich privilege they pay tuition, . .

A - . ) o
‘:) -3 : et .
. e ‘_: g .
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i " " and caoperation tﬂnn public schools, Thiy is anothor obvlous strength in

Zme o educating and lnvulving pnmnts in pmgrumu dnslgimd tn'mnlm rnciul
lntugmuon work, . L o

i Lnthnllc schnols also lmvn 860 upucln!‘ dlﬁndvumngus In al‘fecting dﬂl o

aagregﬁtlan, N s C
e Financial Crisls—Cathollc, ac‘hual systems havo axpurlmmad o sotlous

. financlal crisis over tho last ten yesrs caused by o number of fuctors
including a (lm.llnu in tho number of roligious facully, rising oporating
costs and the demand for highor acadomit standards, One offect of thln
crisls has been to push into the backgrgund all issues othor than survival,
. Many Catholic oducators, looking at tho huge oxpendiures in public-

* gchool desegrogation programs, have bocomoe discouraged. They foel |
that thelr schools. siply. cannot “afford” to mount a desegregation pro-
gram, This gpplios’ %rth;ulnrly to cost of transporfation. This attitude, )
howaever, rests.on. tifo assumption that. Cathiolic school desegmgmimx
. plans must follow precisely the puhllc schopl model, ~ v

~-o-Voluntariness—While from one point of view the voluntary characterof -

-* Catholic schools Is an advantago to, school dosegrogation in that' jt
'‘guarantoes parontal {nterest, from another point of view Itisa disadvan- . -
. tago. Catholic schools cantiot forco parents to participate in a desegroga- -
tion program, Parents ate always freo to withdraw their children. While -
parents can also “withidraw” from public schools in order to pvoid inte- .

. gratic’m the cost of such a decision is usually much higher for public
& .- school pnrants Typically it in\mlvus mavmg out ot‘ thu dlstrh:t or pnying
‘tuition to a private school.
The fact is-that to be successful, it is assanhﬂl thnt Cathalir: schools win -
. the hearts and minds of their parents rogarding raclal integration. -

‘e Dﬂcantralizﬂtinu;iCumpﬂrad to public.school systems, Catholic school
systems are mare federations of independent schools than' centralized ',
systems. While there are systom-wido academic and personnel stand-

- ards, all elementary.and many high schools are owned and financed by -
" local parish communities. The sizo of the school and tuition rate varies
"+ .significantly from school to school, Typicully, each olementary school is
~heavily subsidized by the-local parish“cemmunity.-This-subsidy-{s-jus<——
‘.- tified by the concept that the primary missjon of schgul is to educata the
" children of thelocal parish community, - -
* This syster has some admirable strengths, but it can also crente serious’: -
' cnmplicatians for system-wide deségregation -programs; pnrticularly ;:_--‘:'
:% .’thosé which ivolve pairing or merging parish elementary schools.
: This 1s but a brief overview of some of the pecuharlties facing.Catholic school -
desegregatmn ‘We need strategies which recognize these realities and try to -
“ make the best of them. We need research into what is now underway and a
- critical E\{alummﬁ of the effecnveﬂess of various‘approaches.. :
7 Mére‘lmpmtant because we know that there are relatively few system-wida
*~ programs currently in existence, we need experimentation and model testing to
~.learn which appmach is best for Catholic schqals Which appmach maximizes
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thu- advantages and minlmizdas the disndvantagos which Cotholle yehools Pos.

"Ress In tha dosogragation brocess?. Thore arg Important public policy objoctives
involved tnthis tosearc)y and 1hiopo wo will by ablito got gome help from the

-koveinmot for thiy rosenrch. -~ " . : oD

5. Catholic Schools and Public Scheol Dosogrogation -
- Inmany oltlos arvungd thy conntey tho Catholic community, Including Catholle
school yystomyy s actively Involvod.in commitgity-wldo offorts to support pub-
lic school dusu%sgntmn, Catholles aro involvdd in thése offorts slimnply as good
© citizons, but cooporation on the part of Catholic schools s unlvorsally boon
- _rogitrdey] s eruclolly fmportant to suceossful public schoo) ¢ osegrogation. Wo
" Tare roforcing horo, of courso, primarily to cltjos with large_catholic sthool
systoms, - : ‘ L i .
. In such citios, whito fthtfrumtlm public sehools l,msf;mm a sorlogs concorn,
ﬁﬁpnmculun (t 18 foared that white paronts might switch thelt childron to

Catholle schools in ordor to avoid involvomenit in public school intogration, The

. rosponse on the part of Catholic schools in soveral cltios has beon to institute
“*antl-flight” policloy, mormtorhims un transfors from the miblic schgols for the

~ porlod of timo during which the public schos! integration process iy underway, -
Thaso.are pralsoworthy programa, but wy roally know. littho about tholr offec-

; fivanoss, Wo nood an ovaluation of thesovery] “anti-Might" programs which iMve
beon adopted. What has boon thelr im pact o public school dosogrogation? What
has boon thofr impact on Catholic schools? I addition, we nosd 10 oxplore what
other actions Catholic sehools might undortuke to agsist in publie gchool do- .
sogrogation, : : . o : :

.8, Catholic Schools and Hispanic-Americans ,
Sinco Americans’of Latin-American or Hispanic background coma from cul-
“tures with a strong Catholic tradition, it would bo logical to oxpoct Hispanic -
students to be strongly prodominant in Catholic schools. But thisisnot tho case,
Although some'25 porcent of the Anerican Catholic community is of Hispanic
background, only 7.5 percont of the studonty In Catholic clomontary and high
. schools in 1972 were I{isppnic. This s only slightly largor than the peycentage of
black students in Catholic schools slthough the black Gatholic community iy
vory small, : ' o ' . ' o
" 'We negd to understand botter the roosons forthis apparent discropancy. Why ..
- ara there not more Hispan|c students i Catholic sehools? Is it simply o matter of
the geographic distribution of the Higpanic population? Is it the cost of Catholic
oducation? Or is it a cultural insensitivity on the part of Catholic schools? How
important are bilingual and bicultural sducational programs in making Catholic
., schools ngre attrative to Hispanics? 1f wo agroo that infogration of Hispanig
" students deserves special Priority in Catholic schools, What steps should be,,

taken to encourage It? - -

7. Successful Cathdlic “Magnet” High Schools - : :
One of the outstanding success stories of racial integration in’Catholic schools °
has been the presence in many American citios'of excellont inner city Catholic
- high schools which still-aftract white students-from all over their metropolitan
, .areas, Typically, these aro schools which have become integrated in the Jast 10to
: B . e 'v,”) . Poee . . y
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.+ A yadvy an their immediate community E;hnngt!d.'Unly‘pl.(;nlly. however, thyso
200 gehyola have 1ot flod and have hot lowerod thelr acadomlc standards. | am
77 iMnkdny of such schaols as St Ignatiag, Do LaSallo and Mt, Carmol in Chicago-
et 8L Josephi's Prop in’ Philadolphia. Thore are ono, or two such schools in
- ulvdst wvory big northorneity, o S R
- Thenguchools da not reprosent a perfoct modol of what ought to by done. For
exympl, dlmostall of thom are exclusivoly boys' schivols, But, thete are fome.

~vaduablg lassons 43 bo loarnod from the oxperionge of these schools, Wo noed an .

&

ovaluttion of thelr exporionces and thoir programs, | .
8 Rolo of Inner City Catholic Elementary Schools -

By, Androw Graoloy has called the achlovomoent of inior city Catholic elomon-
Ctury sphools, “one.of the most beautiful cliapters In the history of Ametlen -
Cotholiciam.” I know that all of vs dt4hg conforonco hanrtily agroed with that
__phsogdtaont, S * . ' Ve T

T the eradit of the Church, and particularly the dedicatod priosts, sistorsund -

luity who staff thom, inner city parishes and schools (with somo notable oxtop-
tiong) have romainad stoadfast in thelr GCoinmitmoentto poor inher ity minorily -
cotynihitios. Thoy, Huve remained.opoen for business .while most other “white” -
institutions, roligious, profossional and commaereial, hgve sold out:and flod, This L
Asbruo ovdn though the scommunities which innor city: wGhools sorvo qro ysually -

. ovepwhalmingly non-Citholie, . o, A SR
It nnat bo noted, of tourse, that for the most pfirt thoso ingtitutions inherited -
this challongo. Thoy wore not deliborately establishiod tc oryo the minority ppor.
Rathgr. thoy ame to find thomsolves with.this now misslon becauge'of the vast

- exPapslon of the black population and thé black community in heavily Cdtholic
-.noftherm urban-communitios. Parishes which bnee served middle class white -
'{J[;nlhﬂﬂt;s found thomselvos with totally now communities as whites flod the city .

<" and tho black ghetto expandod iy boundarios; R -

Oyt of a doop Chrigtian commitmont, thoso schools have achioved a remark- -
“ablbrecard. Drawing on tho strengths of the Catholic oducational tradition, innor .

- city Cathollc schools havl hocome islands of acadomic achiovemont in an ocoan.
. of educationaF failure. They have given tho o to those who blame*tho failure of _
" innur clty public schools on the victims; on “the cultnro of poyerty.” They havo

“shown that thero are largo numbars'of poor infor city children who can pagsand
—-8urhiss natlonalacademic standardsand large nismbers of parents ready,tomake
© . groat sagrifices to give tlmir't":_hildmnn good oducation, : : R T
. The rosult has bean n tremondous demand for enrollment inthesa schools. Itis . .
ironig that enrollment in Catholic schools 1s up In the innor city whilg it is
decliping in the affluent suburbs. The problem is-that the very success df these. . -
schagls has servod to undarmine the commitment to Catholic'school desegrega- -
tign{p'fome circles, Some Catholic c:dm:‘ntcrség‘iam tofeel that support for'inner - .
ci‘zy scljuols is i substitute for system-wide integration, Fhey feel such support -+
oxtuges them from any serious obligation'in this direction, They argue, in offoct, -
. that sucessful desegregation programs would “destroy” these excellent inner *
city gchools, . R _— Cen P .
‘We newd to.vigorously challenge this theory. ‘Admitting the outstanding .’
. achigyement of these schools, would theirstudents not benefit even more from-
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; 'bemg part nfan mtsgramd C mllc sl‘:hunl? Mustsegrtf:gated jmner uty schﬂals

- be a permanent fact? #re there really “not erough mirority students to go..

around”: as ‘opponents  of systemwide .-;-,.ch@nl desegregat ion imply?ls it nat.-

- - possible tohave both sy;stefn -wile desegregatmﬁm dstill retagn some mner Clty

_-_.all -minority schmlﬁ

.- Theansweris we dor’t know, We musthave more ircformat-ion on the m[a of

o thase sch ool s relati ve ta system-wide desegregatio n before we le t satisFaction
- andpridein innercity Cath.olic schools subtly uﬂdeflﬂlrm(;ﬂﬂiohe; carnrmtrrlent :

~ . to syster-wi de raci al freteg Tation,

These are soméof the problerns biefore us. Therearaﬁere,bu%thlslg Engugh to
‘begin our dialog ve. -

Ipromise, onbehalfof NCCIf. thatwe x\nllheip youlin evety wiay possible. Our
-goalisto haveNCCIJ serweasthecleari nghouseforre seaxch andplamning y onthis -,
~ issue. We were pleased thatso many: people carme to our @onference. e were’
Espemally pleased £0 welcome the sﬂpetmtend?ntﬁ of Catholic schools from
seven major citjes, Tthink we card safely say that atour canférem;n we tnﬁk i
: deElslVB stép on tha‘t 1@ urf;ey into thsfufure :

w1,
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¥ Just4a ysarsé’ﬂgﬂi slrhi;ls to @egay. on the Feast of Pei:ltecost & Catholic

+ laterracial Council was foupdsd-in_ New Yok City by Father John aTarge a1ld -

L M. GGeorge Hunton, Thesenen ‘and the czdounder& were pressing eirnestly for -

. anedténcil dlscrlmlmatnﬂn@dngjgstu:e and for the acceptance ofzthe blacks

" asourbrothers and sisters in the Lord,long before 1lb363me*‘fasbluzzlahl=a§§ dg sq,-

» Inthe late 1910’3, when ['was Director of the then Xavier Liabot Schowllin New -

Yark. Citsy, it was my privilege to- meetwith the remarkablemen and women who-
wrere’ declicated tothe causeofimterracialjuastice Inone af n:lylssst conversations
with him before he died, FatherL=aFarnge ! cormmpnted thet,in 193 4, it weasthought
there waslittle hopeof progres; but, by thelate 1950’ he was dstouncled by the

- progresethe blacks had made, He washeginning tohave the comfidence thatthe

drearn as becoming areality, The existence gf this Nﬂtmnﬂl CnnferEflce ls_,cma‘
~ importintpiece of the.dréam, .’ A
", Inthoseearly days of the 1930's, our comeem was tq gat black iZhlLdl‘EIl irato
Catholic schools, ints any?é’Eacpls with whites.That isstillamajor comcern;but -
ag the blacks have corne in larger nuambors jnto Catholic s¢hools, another more
~ serionsissue hasemerggd: What happems tothem when they get threres? With all
the minorties of the mtiop—Hispanics and Indians as well as bla.cks~this ~
" selucationa] problemis néwrﬁﬂﬁly seun os the cni€icalone. [fthey donat make it -
ire the stheools, they arenot going tomakeit anywhsre HDW cilu wre er:labfie thel‘rz tﬂ |

* make it That} is what T'want to talk sbout.

.- Twoukd ik to examine their cultyres and owss, “t0 talk sbout. strstegnes of
im‘terr:ultural understanding, cn::ﬂmigmt:at; and integ ration in thiebest semse -
- of the texm—how to enable minorifies 't po;:jie. puet of ouxe st‘:mléy while’
" ,j;reinamiug ath antzcally thernselves. - E
"= ' The two Iarge minorities which arg
- blacks. The fact that Hispanics are, f
- -qualityto mmbhgatlgnin r Tegay
 nity to the Catholfc; nmmugnty snlcé 0 &
LA 4l

1= QI‘ICEII! an thg HLSP&E!CS and thé
fhie most part, Cathlic adlds- a speci
y alsorepresenta special opportu:
large oxtent, they are ther C\athtﬂin
the far greater spixitudl'and moxal

c:mrjzun;uy of
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‘challenge 4y that of the b,lafliig‘v.,ﬁ' [tis difficult to djscuss both groups at. the same-
‘time, Sincel have had fdr mofe'experience with Hispanics. my.illustrations will”
_ come'viore frequently from that culture. But the basic principles wili be appli-
. edbletoboth. - -7 S . . N

[would liké to touch briefly on five aspects of the problem: ,
" .1, some basic notions ‘of Qulturg; . o e ,
¢ 2: the'fact that our problem is.not new; it has been a challehge to the
-7 Christian commirnity since thy days of the Apostles and has a signifi-
.~ cant grounding in the experience of the early Church; , .-
7. 3. some commentson the Cathalis seh ool asa form of cultura} adaptation;
it was decidely an alternative educational system lihking very distinct
.. Catholic subcultures to the mainstrearn of American society! and fulfil-
" lingan integrating role ina remarkable way (which it wust continue to,
o dap : . : o
. 4. some dimensiohs of the problem; ynd
Y 5. ourresponse.
1« Cultape o ,
+ Integration is mot physical juxtaposition: integratief is participation in a’
. commonlife, Intégration in the United States has‘beér}f markéd by one important
- charactgristic: In an amazingly diverse society peoplt participate in a eommon

#

€
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-+ life yet remain ih many ways, themselves. This process has not heen without

. strain, Michae] Novak’s Rise of the Unmeliable Ethnics is a moving personal
history of the shame for ane's cultural jdentity often engendered by pedple who -
think they are helping newcomers become Americgn. Many Hispanic and black
.hildren face pain and discouragement in the presenge of tedchers who think
. thatbecoming Ametican means becoming like them. These children aretold to
divist themselves ofthe languages, style-and customs which.are the very source
of their senseof dignity and pride. oA ! o
-y, Hpw can we make schooling a pProckss in which ¢children becoms -part of oup .
- “commoy'lifé while rerhaining authentically themselves? Ebw can we make it a
protess of communicating oug way of life to children in a manner that makes -
.sense to them, in a way that it has some meaning for treh within the context of
how thay see the world? The words are obvious and simple; the practice is not.
Orxeof the mbst difficult thing’ is for.a person to perceive the world as another
* perceives it tobesensitivetoanother person’s response toasituation which may
- be very differelst from his or her oxwn, This is the capacity for.intercultural
understanding and intercultural ¢on munication. . !
One’s culture is, from many important points of view, oneself. It is the totakof
the meanings things have, the range of ways of thinking, believing, fegling,-
behgving, reacting which constitutes one’s way of life, They are the thivgs thet
mako a person Japanese rather than-American; Puerto Ricax rather thap French;
talian rather than Indian. That whole system of meanings gets bililt into the
deepest levels.aof persouality. Theymeanings become “me.” | S
These meanings become involved,in different groups of the human family in ~
very different ways. The Chihese express teverenceby making noisesit would be
tpprapriate for them to set off firegrackets at'thé consecration of the Mags, The
Lordis with us: Hooray! The Irish ekpresyteverence by keeping silence. A light |
linklo of the:bell, heads bowed; ths Lord is here, If children set oft firecrackers at
11 ' : :
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the mnsecrstlnn ina Dublm Churu:h the-y wauld be’ cunmdered JLIVEIHIE delm=

.quents, in China, that would be a_guxtable way to greet the: Lord. Children from -

i ruralareas tjf Pu.ertn*Rmﬂ or-areas where traditional life still prEValls are taught
: " never to lodk-an adult directly’in the face, egpecially if they are bemg repli- -

‘manded. The figst thlng Ameglcqn teachers are'likely to demand, if they 4re ot

sensxtlve to this, is: “Look at me; don’t tuin youreyes away. Listen tome: logk at

~me.” Intrying to- make thesé children respectfill by ourstandards, weforce them
to do what is disrespectful by thejr dwn standards. The consequéncsis bewﬂx- :
- ‘derment, PDSSIblY unexpressed resentment.gr hgpstlhgy - L

T.vn glemélﬂs are Essentlal in préparm' { mte Itaral undersfaﬂdmg the

f and the meaning of that

phenumenan tg u§ an‘d to Dthers We cananof CIHVF:‘y to Gthers what the phrenom é-

" Nlon means to us llﬂlESS ‘we have somd.jdda what it ineaps to them. Therefore, the

main requlrgrner:é in thﬂmumc:atmg witlx others i is to.be SEHSHIVE to the chtg‘tt

in which the:y perceive what is ﬁammumfjated

- Thesgs, meamngs involve values which becam}- intertwined in a.set nfmeam-

_ ings that gives lifefijesense ithas. Ourbehavior is notonly economic or practical
but is infimgtely relgted to ourvalues, to otr perception of the ultimate meaning
“and purpose c:f life,*to our perception of the'nature of the human person. Wa,
identify certain forms of behavior as expressions of our values. For -example, the
universal value, “Husbands must respeat their wives; wives must respect their
‘husbands,” i useless,until itis known whai forms 6f behagmr mean respect anfy
.- particular group df people. Behavior considéred respectflil in a devaut, middle -

" glass North American wife’ would, be considered sinfully disrespectful in d
devout ‘middle class ivife i in hatm Amen ca. Let us look at this in a few other
‘examples, .

Among the poqr of the Carlbbean and arnrzmg thee blacks of the South itis mjt
“uncommon for men-afjd women to live together, have children and ralse them |
without ever fmmn]]y marrymg These I‘ElEtlDl’lShlpEi are called “consensual |
‘unions,” “free unions,” or “Keeper unions,” they are not promiscuous telation. -
ships. Many arestable and life-long, withno shameor guilt associated with their

- status. Indeed, the morality of the union is.judged in terms of the behavior of the .
man or wornan. “He is & gmjd man and a goodfather; he fulfills his respomsibili- -

“ ties to the woman” or “She is a gtmd woman and a good mother; she fulfills her
responsibilities toward the man.” In Puerto Rico; the cnnsensual union is an
afficially recorded status in the U.S. Censsus. Unlike the recent pattérn of sophis-

4. ticated Americans who live together without marrying, ccnsensual union has
clear implications of responsibility and commitment, with many of the couples
_eventually ssekmg a legal or religious marriage. This ::u]?1 ral practice has a
“definite meaning pursued within a framework of valuas which is very dlffu:ul -
for middle class Americans to understand. ! .

- Ariother interesting and rather amusing exgmple: l‘ather Andre Dupeyrat in
. his wonderful little book, Savage Papua, desgribes the. pg as the sacred animal
-ofthe Pﬂpuaus A woman might nurse a suckling pig at her breast if the SOW wa s

not around to keep it alive. In our scriptures, the Lamb is the sacred animal A

: "Behpld the Lamb of (God” means absolutely nothing to the Papuans. In order w0 -
communicate to the Papuans what “Lamb of God” meant to Hebrews and Chris-
tian's, Dupeyrat would have to shy “Christis the.Pig of God.” Jesusa pigl Imagine
gﬂmg xntﬂ a pulpn in tha United Statés and sajnng “Glnry to God and praise, and

g . P 11




tg Jesus who is the Pig of Gdd!” Yet, tocommunicate to the Papuansthe meaning
- of “Lamh” in the religions tradition\of the West, we. must Learn -what their
- meanings are; We cannof tell others what things mean to us until we have sofiie
. ideg what things mean to them. This"i; not.gasy. to take, beqause our deepest >
" values become. involved in these meanings. There is nd intrinsic relations he-°
* tween the lamband the Savior, between the lamb and the sacred. Jesus was born
-among people fof whom the lamb was the source of food and clothing, the.
‘econiomic base of theirlife in society. The pig 'was a scavenger. In the parable of -
.~ the Prodigal Son, when Jesus.wanted to represent the utter degradation ofthe
"+ son, hedescribed him as feeding pigs. The most wonderful thing a Papuan could
do was tofeed pigs. Note how thesé simple, but'basic eConomic realities become
the symbols for the expression of our deepest values. Religioils meaings be.
-come projected in themand they become the context.in which our psychol ggical
.- -and emotional responses to them as religious Symbols get put in place. If the
* symbol is taken away and-replaced with another, the religious experience gets-
" . turned upside down. . 5. ‘\\’ ; SRR N
Black, Hispanic or other minority children cdme with whole sets of mean- .
ings—complex interrelationships of beliefs, knowledge, atitudes, feelings, be- -
¢ havior that constitute their way-of life. It is the way they see themselves, the
"+ g context ih"which they know: where they belong, and:who they are. Whatever-
" religious experience they havg had will be intertwined prd pundly in these sets
- .of meanings. When they comejto our schools, they very like%_:ame-intu a world

L™

.of learning where ,ths‘;‘ﬁéariiﬂgs are different, where many features of ourlife do.
not make sense to them, where the world is seen-in % very dif erent perspective.
They will feel the pressure from us to get ahead, to compete) to “make some-
- thing of themselves,” a§ we say. Conventional North American, values do not
~permit loyalty to famrilgor friends to block the way to advancpmeht; obligations
to the extended fami¥;: take second place to personal fulfillmient: Bjit.that is nat -
the way most Latins see the world. While they are concerped ﬁbé%lt “making
- » something of themselves,” abouit “getting ahead,” just as we are,-they retain the
«+ family as the primary focus. They advance by advancing their familjes, Fhey
make something of themselves as family members, not as isolated individuals.
+. -Hispanics will encaunter this.conflict of'values and perspectives, which is not :.
- explicit or clearly: foimulated, but hidden in the subtle tapes of voice; the
exhartations mearit to be’sincerely encouraging, whith'nevertheless caition the |
«child against making choiceson the basis ntg

-

‘family rélationship rather than
- comipstence;and skill. And all too often -we will hot even kpow the conflict is
" going on. We are subtlyasking children to become'Ametjcah by becoming “like~"
us;" the process may eagily engender a disrespect for the culture f-0m which they -
come, passibly a disdain for a way of life which will not enahle them ta “make it”
in our kind of world. |~ : : B
+ Let me be very clear.T am not saying children will not or shoild not change. In -
American society they are going to change in or out of schogl. The issueisnot -
whether there will be change, but how will the change take place: How should
we try to make the change take place? Should the children seek to respond to
- - American values§'because they are ashamed. of their own, becausé they feel their
" way of life is second-rate, because they werk braught up to be useless? Or will
they integrate’from a position of strength > They must come into contact with a
new world in & way that does not destroy respect for thecold worl d; they must
azoooE T e T T e Voo
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perEEIVE the’ values uf thenr way of life, notas samethlng tu be ashamed Df oras,
“something second- rafs, but as somethin gdifferent. They will'come to realize that
. they rhust make ad;ustments in orderto pErtLGlp&tE effectively in our way uf life = -
without lgsmg their owh historic values. : . , }

This process is not easy; it alwaxs involyés pain, tension, dlstress agd itAsa
two way street; if means that we must adjust to the newcomers, tog are
. bringing something richly human nd beautiful in theirway of life? sc\me of the.
surrender should be on our. part, 'hot theirs, The achievement of umty out of
culturally diverse peoples is a difficult process of hxfman adjustment. *

2. The Experience of the Early Churl;h ,
- This kind of cultural adaptation js not new dn the life of the Lhurrh i

challenge that has faced th'e Church sincejts very beginnings. Thé first Chris-

tans were all Jews who came out of thé traditions of the Hebrew religion and the

'Mosaic Law. That was the dlvmely ordained way God had’ glven them to sHow

- their religious f:dfhty, and thé’ Early Christians took it for gfnted that this would -

T

continue. Fidelity to the Hebrew way of life was identical with fldE!llty to God.
But what were they going to do when the'Centiles asked t& become mémbers of
- thé Christian community? What were they goingto do with Romans and Greeks .
and Syriansand Egyptidiis, all of whom spoke different languages, lived accord-
! -ing to different ways of life, and were often disdained by | the Hebrsws and
eopsidered inferipr? = - ., . :
.Notethat this cultural challenge is not unliké t echallenge that faces us in th"
c:ultural adaptgtmns necessary today. Among the early Christians it was much
* more serious. It was:God who settled theissue. Ip the clearest revelation gwen
‘'since the Ascension of Our Lord, God instructed Peter that the Gentiles were ndt
" to be requited to become Hebrews if order to be Baptized and to live in the
Chnstlar‘l community. They weré to remain Romans and Greeks and Egyptians. " , .
«'God has been showing me,” said Peter, “thal he | Is.mo respecter of particular
“races or peoples; He accepts any person who seeks to do His will and does what
pxety demansds.” (Acts:10:)- ‘When Petef weakened on this point at the first great *
. Gentile Church in A'htioch, Paul confronted him sharply in the presence of the -
- -gntire a‘ssembly ‘Who are you, being a Hebrew, to be tryjng tg impose on the j
. Gentiles Hebrew ways?” (Gal. 2) The first council of the Church, the: Council at
]erusalaﬁl (Acts. 15) was convened to-settle this issue. The Gegtiles were to
§ rermain free to express the. lifé of Jestis in the context of their own culture. Thay
were not to be burdened by being required to adopt-the Hebrew way of life in.
_ order to be Christians. The Church'was to beKatolikos, a urity manlf;éstmgfltself
in broad dlversuy of peuple That indeedis wha Pentecost zelebratﬁs
_ -Therefare in our need to face the ploblems in intercultural adjustment and
. GGUEb ation, we aré solidly in the traditiofi of the Church. Tobe'a Catholic is te
- strive or unity in diversity—the manifestation of the life of Jesus in a mosaic of
human styles and ways of life. The thing that;nakes thé beauty of the Queen says .
the PSglrﬂ is that she is surraundeg:i by variafy ) .

=

3. The Catholic Schunls as an Integrating Force i T e
Whatthe history of Cathdlic education represénts is the'creation of an alterna-

| tive educational system related to. distinct cultural needs, the I‘EIIEIOUS needs of

N the Cathr:hc C.'Drhmumty When the decision was madeearlym llz last century to
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.makeé education available to the citizens of our new Nation, the public scheol
.+ systems that began to:develop were not acceptable td"Catholic minoritles, Theé
*“schaol'was seen a5 the great instruthent through which the $outh of the Nation
. .were to be taught to become intelligent and participating Americans, But it was
dominated by the Ptdtestant majority, many of whom saw Catholicism (particu-
- "larly as practiced by the Irish] as'a threatto the American way of*life. a dariger tg
-its institutiong: To-become American, thé Protpstant, majority wete convinced;,
.. meant to become Jike them.. , .., .~ -k 0 - T v

- The Catholics refused-to accept thjsipﬂsitggg; Theyhad come.tothis countryto”. ,

. share its religious and’political freettoms. It whs not' some madificatior of
. - themselves that was 'to become Ameriéan; it ?%5 themselves, with their'own
" cultural background, their ownreligious beljefé and their own interest in Ameri-
- tan politicallife, It was to be a religiously and cultfivally pluraljstic nation They

* would make jtso. . = . L E’al A " s N

~* _One of the institutions they created: was Tﬁ'tjdflgtﬁﬁlic school. It would meet

every required objective of the public school; it fvould satisfy the d&nands of the
State and Nation; butitwould doit iff a Catholtg way, morespecifically,a German
Catholic or Italian Catholic or Polish f’{ﬂablic 6r Irish Catholic

"chial 5;:11(361,, emerging out of the hedrt df thi. infmigrant-edf Imunities, was -
., permeated by the spirit 6f the people who brghght it into being:and wil supe .
- pdrted. at great sactifice, by the immigrant phor whose children ‘were fo be -
educated in it. The parochial school co hmanicated the cultural background of
the immigrant childrén in a r arkable, creative,way, whije prepiring them for
.. participation in the mainstream of American life. Tt fulfitfed the-task of integra-
» tion in a very effective way, yhite enakling ¢ ipweomers toretain a deep sense
-of the&lsﬂvasf their identify, their'way of kfe. -~ =« . - ‘
- Indeed,.the Cathplic séhool may have dpne its;jobgtoo well. It hag been the * .
major instruthrent in brifiging most of the childrén Qf%-m;iligrant Catholics into
- the middle,class, or.even upper middle class, of the Unjted States, As middle
-class citizens, they bave lggt gontackwith the poor, in many ways they have lost
" the perspective of newcomdts, jruggling against many odds to break into the °
" mainstream of American life.“T?le middlelass now faces a massivg popul ation
. ofnew and strange pegpde; with'new an strange ways: gﬁd the questiorthas to
~  beasked dgain: How dées the school din-thisw situatioh, continue its integrat-
ing task? How does itenable the ne®comersto ecomepart of the mainstream of
American life while remaining, in significant ways, themselves? .
.. It'carinot bg done, in:duite the same way. The gontemporaty-economic axd.
- religious situations make it practically impossible for the newcomers to creatf
schibols for themselves whix;'%dc& what the Catholic 'schools did for the earligh's

H

" immigrants, We, and they, haeto téké'ﬂjg,system?‘as'it‘at:tually exists and make
“the realistic adiustmgﬂts andjnnovations which are necessary.to enable the
" newcomerso achieve in a"gew&agd conternporary way what the poor Catholics
were able to achieve in previous generations. This will not be easy,either forthe -
. newcaplers or for us, It will not bé' possible at all without a-profound sensitiyity -
to theig sulture and vay of life, and a creative capacity in ourselves to enable
them to*be themselves while preparing to participate in our common life as

Americans.: | 3 N ] ’
4. The:Dimensions of the Challenge . . : o I
. " The fﬁsk would-be easiér if the dimensions were more limited—but the task is
S 4 oo, ; '

RV L ~._L"l‘-9

A 4 . e i
. g




5., L :",:; - el e R

" enormous. From the Viewpoint of the changipgépnp&laﬁongi'}hthe public school. -

" .. system of New York City, at the present time the largest-schvl system i the .

= - world,71 percent of the'school populatipn are black and lispani&. At the present ©

*. - rate of.change, in teil yedrs it will be 86 percent black and, Hispanic. The *

L pamcﬁﬁésl s¢hools of the New York Archdiocese are about 33 percent blagk.apd

~.. Hispanid} the 'undergraduate colleges.of Fordham University ‘are 25- percent
a2+~ black apd-Hikpanidi Furthermore, the Hispanic population is'the most rapidly °
", increasing population of.the United States. Between'1970and 1976 the Hispanic.
" populatipn increased by 22 percent (from 9 to 11 million) while the total popu|a-
,.. tion increased by oply 3.7 percent. The Hispanic populatipn is a very young
=~ populdtion. The-inedianage for Hispanits in 1976 was 20 years; the median age

" ‘for the U.S., populatien was 2B years; the median age for second generation

o P? Ricans in 1976 was 9.7 years.- - . =~ . o , :

. 'Pne half of second ggneration Puerto Eicans are children under 9.7 years'of

age. This means a.rapidly growing teenage populatiorfor many yéars to conte,
, While the teendfe proportion of the total population will be diminishing, His-’
" panics are an extremely; poor population. In 1975 one third of all' Puerto Rican
"+ families, 265 percent of all Mexican-American families, and 17-pércent of all
Cuban families were below the poverty level, contrasted with 9.7 percent of-all
. families in the United States below .the poverty‘level. Hispanic drop out rates, -
* ' especially at high school level, are-very high. Consequently, they cannot qualify" *
_ for white collat jobs and, in cities like New York’ their Jate of unemployment is
. very high. In the U.S. asa whole, 14 percent of Puerto Rjcans are unemployed in’

* contrast to 8:1 pgrcent unemployment for the total labgr force. In New York City
the unemployment rate iff%gfagk and’Puerto Rican yguths is about 40 percent.
Second, generation Puerto Ricari youth do much bettef than the first, but theyare - -
such a’youthful populdtion that they are not yet a pearing‘in-education and
employment statistics..; ...© o 7 o e
+ Unless thiesp mindrity'gioups can be kept in school it i unlikely thatthey will
ever qualily for dvailable jobs as employment, occupational fevel; and income
all dépend on'educational success.-The drop out phenomenon is related not so
much to children’s presence in schigol, as to what happens to thém after thayget .
there. Thisisthe population té6 which we must respond, the population that mugt - .
be.integrated into our society through the efforts in many-cases of the Catholic’

. school. o A ‘ R
. The significant message in these and other figures is: unless the minorities

- stay in school, there is little chanée of their making it. Staying in school Is' -
directly related to our ability to provide a [éafing experience that is meaningful - *
to them, our ability to meet them, cultutally, where they are.

5. Th& Response’. .+ = ¥ !
" . There ate many aspects to the question df odrresponse;_I am aware Dfﬁh&? .
'~ spciological issue that'is raised in relation'to poverty: .whiéther integration of
" ‘minorities ifito the mainstreatn of American life is & myth, Some péople argue. -
+"that radical social and institutional change is the only solution: [n a long range ,
evadluation of our capitalist society, that may be true but'it is not very helpful'in
terms of immediate improvement. Our immediate tagk, i -seems4p me, istodo .
the best we possibly can within the broad i istitutional structure thatis going to
. be with us fora Considerable length of time:{Am aware of the economic issue, the *
X . — s, s - L : . i 15
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"+ . problem of enabling Cath,j:wlic schodls to survive, and enabling us to find the
-+ resources which will make it possible to make the necessary adjustments for the
~» .minority populations. I'am ‘aware of the debate that continues about the whole -
" "idea of Catholic schools. Most of the blacks'and Puerto Ricans in New York City,

-for example, are in public schools. [sn’t it more important to use our energy-and
resources by serving as their advocates in the public school situation rather than
trying to provide Catholic schools for them? I am aware of the mixed motivations -
which bring many children into the parochial schools—escape from the blacks,
fear of danger in-the publi¢ schools, concern for social status rather than for
religious values. - - . A

_ - " +This paper addresses itself to one social situation and to one issue. The social
situation’is the fact that we have an enormous education resource of which large
“-numbers of our minorities have already availed themselves, as will hundreds of
thousands more. The issue is: what do we do with this enormous educational
resource when the minoritjes enter it? Ideally, it should be a very flexible system.

We have much mere control over it than we have over the public system. Ideally,
we should be able to respond creatively to the new minorities much more easily
than the complicated bureaucracies of the public system can. It is disappointing, *
that in so many situations we hdVve not done this. I don't want to minimize the
serioys efforts in many places and some remarkably creative efforts in some. But,
by arid large, the record of cultural adjustment is not impressive. S

The response requires money. We all know that. But whatis the best we cando’ ..
- with-the eefnomic resources we do have? The response requires methfd and -
- ~technique, We all know that, tgo.-Here we must rely on our experienced educa-
= tional personmel; we have many of them. But there will be no response, if the .
.. spirit and determination are ndt there. The response requires the awareness of
“the meaning of interqultural understanding and communication, the sensitivity
- tothe experienge of children who face in-our schools the adjustment to a new and
strarige way of life, the alertness to the importance of enabling them to develop a
pride and respect for who and what they are, of the preparation of themrto
- vintegrate from a position of strength, nof from a pesition of weakness. We camget .
very far along that route even with limited financial resources; the vision of the
- task will enable usto find the methods and techniques. Like the early Hebrew
> Christians, we have to realize that God not only wants us to communicate to
~ “them” the richness of our lives, but He is also telling us that.we need the
* fichness of their lives if we are going to grow. = - s o .
" That is where the response s needed. To sum it up with a little story: A traveler,
walking fhrough Chartres whn the Cathedral was being built, came upon & .
group of workers who.were mixing cement, He asked the first worker, “Sir, what.
are you doing?” The worker replied with some indignation, “Can't you see, I'm *'
mixing cement.” He asked the second worker, “Sir, what are you doing?” And the™ ¢
second worker replied rather sharply, “What do you *think I am doing, Fm
" working to support my family.” And he asked the third worker, “Sir, what are you -
doing?” And the third worker replied, “Look at it, sir. I am building a Cathedral.”
As we go about our task, I hope we will not be preoccupied only with day-to-day
classroom routines—mixing cement. I hope we will not be preoccupied with ..~
sheer economic survival—working to support a family. Lhope we will see that
- out of the new and strange human stones that the Lord has sent us, we are
. building the living Cathedral of the Church and thé Nation of tomorrow.
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. What is Possible? What is Working?

, by'ﬁFg‘anggé Flanigan, H. M.

E

-

The Ninth, Annual. Gallup Poll ‘of the public’s attitude toward the: public

- schoolsrevealed that the issue of integration/segregation/busing was singled out

- as the second most serious problem facing the public schools.! (The area of first
. - concern wis discipline:) The integration prablem was rated second not only by .
- - public schaol parents (11 percent], but, surprisingly enough, by an even larger ,
“_.-percentage of parents whose children attended parochial school (18 percent). -
- " +Even ddults who had no children-in school perceived the issue-in the same - -

© manner as'adults with children (13 percent).. . . . T . . ‘

... - Although the Gallup poll specifically concerned integration of the public
", schdols, many-CGatholics have been increasingly-troubled by the racial isolation
- within the Catholic schools. This question is usually raised in connection with
+ . court-ordered'desegregation of the public schools. As the local church becomes -
. involved in attempts 1o assist in the peaceful implementation of the court order,
. -more and more discussion centers around the faculty and student composition -

. inCatholic schoolg. | , _ o 7
The Statement of the Catholic Church . T
The whole racial problem is one which the bishops and recent popes have
. addressed in forceful and direct language. The problem of racial isolation.is riot - -
~*one which concerns only the schools; but rather, it is a problem that confronits all” |
- " of society, including the church, Within the church the racial problem must. be )
* “dealt with on all levels and in all institutiofls. It cannot be identified as solelya -
 school problem.. ~* . S : C -
. In’1963, the beloved John XXIII issued Pacem In Terris, a'papal declaration on
. human dignity and human rights. Pope John saw three distinctive characteris-
- tics of the modern world. The working classes had gained ground in etonomiic
#nd public affairs, women were more censcious of their digﬁity-and demanding
7 (and this in 1963), and races

‘all the rights and privileges of Human persons . .
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whxch had been dlscnmmated agamst were clalmmg their rights. He wrote:
: & 7
L 'ThuS. in our day, in very many human- bemgs the inferiority camplex wjjuch .
" endured for hundreds and thousands of years is disappearing, while in others '
there is tlv attentuation and gradual fading of the corresponding, supsriority’
complex_which had its rcujts in socio- economic pnylleges. sex, or political
standing. ¥
.. On the contrary, Lhe’c:unvmtmn that all men are equal by reason of their natural ...~
. dignity has been generally accepted.. ‘Hencé; racial dnscrlmmatmn can in‘no way
- be justified, at least doctrinally or in theory.? .

The AmeriGan bishops, in the same year, rsafflr‘med their previous pasﬁmn in
the joint pastoral letter.On Racial Harmony. The bishopd; qﬁiéted the encyclical '
by Pope John and 1nv1teq all Cathfrlms to accept persona’l régponsibility to work
- for racial justice. .

We can show our Christian charity by a qu;at and couragegus determmétmn to
make theuest for racial harmony a matter of personal ihvol vement. We must go
beyond slogans and generalizations about color, and realize that a]l of ustare
human beings, men, women, and children, all sHaring the same human nature ,

~ and feelmgs We should try to know and ﬁ‘nderstand one another.?
Tha bxshaps then went on to suggest discussions among pan#é: of the same

' ‘work or professions and the use of parish amd diocesan societies. as common
' . _meeting groups. Mention was made of workirig to see that vofing, jobs, housing,

educatmn and public facilities were madeavailable to every American.
" Pope Paul VI in his declaration on ‘the relationship of the Church to non-

B Chnsnaﬁ rehgmns Nestra Aetate, reafflrrﬂed the teal:%ng of Pope Johri.

" The gmund is therefore rEmGVEd from every theary or ptactice which leads toa . -
: discrimination-between men or pegples in the matter of human dignity and the
" rights which flow from it.
As a consequence, the church re)ecfs as foreign to the mmd of Chrlst any
discrimination against men or ha:rasment of them because of their race, colar,
iEDndltlDD of lle. or religion.*

. /On the eightieth anmversaryaﬁf Hsrum N@varum Pope Paul again addressed
‘the matter of racial d1§cr1mmatmn H? referred to tension that rat:lal disciimina-
fion was causing throughout ‘the world and called again for an end to all
Jpractices of discrimination.* -~ .

In 1972, the American bishops pubhshed the;r pastoral on Catholic Education,
To Teach As Jesus Did. They called upon the Catholic school to respond to. the
challenges created by rac:lal and ethmc: tensions.

'Since the Gaspel spirit is one of peace, bmtberhmd lnve ‘patience, and respect
for others, a sthool rooted in these principles ought to explore ways to deepen its
students’ concern fcn- and skill in' peacemaking and the EChlEVEmEIﬂ of justice.®

The bishops. went onto rafer to what they called the unfinished business on tha
agenda of Catholic schools, namely, the “task of praviding quality education for

. *“the pootrand dxsadvantaged of our nation.”” They recognized that in order for the

Chuirch to be able to continue to ‘offer to the poor a quahty education, sacrifice
wculd be reqmred from all Church membérs.
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In 19?5 as the Amencan Natmn prepared to CElEbFEtE ltS ElCEDtEnnlEl the
o United States Catholic Conference and the Nationa! Catholic Conferenr:e of
Bishops called upon all Catholics te take part in discussions on the meaning of
the Nation’s two. hundredth birthday. In preparation for discussions across the
country, a booklet was prepared entitled Liberty and Justice for All. This booklet
designated eight basic topics for discussion: The Church, Humankind, Ethnicity
and Race, the Neighborhood, Work, Family, Personhood and the Church in the
- United States. The issues of social justice, aspemally with regard to. race, ap-.
‘peared at various times in the booklet, but the topic of %Chﬂnl integration was not
mentioned.

A pastoral of Archbishop Gerety of Newark is qunted in which he wrote, “We*
miust admit that we have not listened very carefully to Pope John's teachmg orto .
the teaching after him of the Second Vatican Council, of Pope Paul V1 and of the
Synod of Bishops, on matters of Justice . . . Theirteaching hasbeena call forour -
conversion.”® Several authors within the book called for a re-commitment of the
Church to issues of social justice and a re-examination of what it means to be an
Amerjcan Catholic. Father David Tracy wrote in his chapter on the Church,

As a community we must find words and actions which will allow t_hé Church’ s
liberating tradition of social justice to reach and assist a who neéd that hope
and aid. As institution, as the pilgrim people of God. as the servant of all true
causes of justice and Chnst in love.®

, Father Emerson Maore, a black ptiest from New York City, discussed-the issue
- of black pride and nationalism and called upon the Church to 4ddress the special
" needs of black Catholics, He wrote, “To a great extent, the Church today has
" remained a silenfspectator in the cause of social change for black America. It can
and must do more. Asa first step. it mugt lbok to the heeds and abilities of its own
“black members % '

Call to Action
.- The booklet Liberty und]ustu:e for All was the bagis Dfa natmnw1de consulta-.
tion- in which- all replies were eventually fed into a computer and a huge
print-out was obtained. This print-out was then made available to the 1350
delegates and participants and 1060 observers irf the Natighal Call to Action
Conference held in Detroit, in October 1976.

~In only one of the 180 resolutions that came from that Call to Action Confer-
ence is there mention of the integratiﬂn of Catholic schools.

The local church acting through pastoral Eaunmls (didcesan and parlsh) and
" boards of educatmﬂ should determine the priorities of schools in their areas and
" exercise respnnmbility for their continuation and management, This respnnsn-' '
" bility should include an active program of desegregation, racial, economic and -
suClal in C‘aLthn: schools. 10 ™ P .

~ Atthe annual meeting of the United States blshopssthefallnwmg May [1977)

., statement was adopted in response to the recommendations of the Call to Action
- Conference. In this response the bishops stated that “We support the thrust of *
recommendations for continued efforts to eradicate racial and ethnic discrimina-
_¢tlon, even when unconscious and unintended, in both church and society.”1?
Theu‘ statement on racism would be fnrtht;nmmg 5
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.. Since racism is among the Most persistent'and destructive evils in'our pation, we
shall continue to address this-abuse in words and actions. In view of the recom-
mendations for a collective pastorial “on the sin of racism in both'its personal
_ .and social dimepgsions” we shall seek to develop such a document. 12
.. Itis evident that the popes. and bistiops have spoken out forcefully against -
‘racism-and its attendant evils. However, the topic of racial isolafion within the
Catholic schools has not been specifically mentioned.

* The Statistics : .

. Any consideration of racial isolation within the Catholic schoals must take
into atcount the fact that over 90 percent of all “churched” black Americans
belong to a Protéstant denomination. Only six percent of the nation’s blacks are

"~ Roman Catholic, and this figure includes both adults and children,*
In 1971 the Nationa] Catholic Education Association (NCEA) published, a
.report entitled Integration in Catholic‘Schools. The following statistics from that
© report give a clear picture of the ragial isolation that éxiste . T
. There were 2,950,386 students in Catholic elementary schools: 88.6 percent |
" 'were white, 5.2 percent were Spanish surnamed, .5 percent were American
- Negro and .5 percent-were American Indian. 85.5 percent of all elementary
students were in all white or mostly white sghools, In 1970 there were 8,953 .
minority teachers at the elementary Jevel and none of these was.in the a]l-white
"schools. ™ o ‘ N ’ 0
The 1978 NCEA report reveals that over the past six years the percentage of
.* black students. has increased in elementary schools from 5.1 percent to 7.6
percent and in secondary schools from 3.7 percent to 5.8 percent. The number of
Spanish surnamed pupils has increased from 5 percent to 7.5 percent. Qverall,
the percentage of ethnic minority students has incressed from 10.8 percent to 16
.. percent.. Despite the loss of a million students since 1971, the number'of ethnic
. students.enrolléd has increased by 67,000.1 .
- ‘Although no comparable figures are available for public schools, the Bureau of -
Census gives combined percentages of pupils, both public and private. Their
figures break down this total enrollment as: 14.4 percent black, 6.2 percent
Spanish Origin, 1.8 percent Oriental, and 77.6 percent white, On. this basis -
-Catholic schools would seem to serve a lesser percentage of black and Qriental
students and ‘a great percentage of Spanish surngmed. The 1978 report did not
identify schools by racial enrollment. . : : y
If there are many problems surrounding the desegregation of the public school
system, the nature and number of problems which areinvolved in desegragating
Catholic schools are even greater. To identify the problems and the questions -
swhich must be addressed.is not to say that these prablems can never be solved,

but rather to place the ;:rcrb!em in the proper context.
. N f i

The Problem in Context . . .
~Attendance at Catholic schoolg is purely voluntary and carries with it the -
obligation to pay a certain sum .Of tuition. Experience has shown that when
parents are dissatisfied with the program or the teacher, when the tuition goes

- up, or when the schopl does not meet the parents’ expectations, the student is
simply withdrawn and enrolled in anotherschool. While the court may order the . .




- publit gcheols to assign their students o, attend a: certain school, there is no
similar vehicle, either within or without the church, to:order Catholic school
“students, tv attend'a specific school. The pastor cannot force students to ‘attend
the pargchial school; he obviously cannot compel attendance at another school.
. In the case of the local parish school, attendance is ordinarily limgiéd io those .
‘who are parish mempers because the local parish gontributes hdavily to the
" “support ahd maintenance of the school. Where children dttend from a parid}
which has no school, special arrangements are made with the pastor of the parish - |
* with the sthool. Most parishes are willing'to enroll non-parishioners and hon-
Catholigs, if space is available, S . L
In the yrban areas of the country, Catholic schools have performed a tremen- .
dous servite in educating black and minority students, Black parents-are choos: "
- ing the Catholic school because of their desire to give their childreri'a good *
education- They bélieve that thé Catholic school provides better discipline.
instills good study Habits, and requires students to meet certain-standards of , »
_performance, Although the black pargnts are predominantly of the Protestant
?ﬁg?aith, they appreciate the opportunity their children have to [earn nmmoral valges,
even though the dogma may be opposed to their own fundamenthlist beliefs.
These schoals are often attended by an'all-hjack population, and their teaching
staffs are Often predominantly, if not totally, black. Jesse Jackson has recently
called upon public schols to go to the loca]l Catholic school to see what the
school expects of the child and of the parents. e mal
"1t must be remembered that mapy black parents and teachers believe thate |
black school is the best way to instill prida in black tulture and black achieve-
. ments- A Mecent statement by, the National Office of Black Catholics which
addressed the ctisis of Catliolic education in the black commiunity spoke to this
Cssue.. .\ T B 1 -
' - {The Catholic sthool can also serve the invaluable function of beinig a vehicle for
‘the maintenance of Black culture and heritage. This is particularly important
* singe tnany of the Black public schools which have traditionally fulfilled this
Plirp0se are being dismantled in the dame of integration. Blagk culture, as
eXperience shbws, is too frequently swallowed up by the dominant ~whitelscmi-

=
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‘Thus, thete may be many black’ students who prefer to stay within a black
Cathplic school which has doneé such a fine job of educating these youngsters. In "
mar}x\iﬂéses\ urban Catholic schools have experienced a declining enrollment of -

.- parishiopers and are therefare able to actept non-Catholic black students, In.
suburban areas, however, many schools are crowded and cannot accept non-
‘. Catholic students.. - o : L : S T

Financing presents another problem. Today most Catholic schools aré strug-

gling for their very existence. Thitions arerising rapidly, utility costs are soaring,
" and.m0re and more timé, .effort and work are required to support fund raising’ !
, . programs, Should efforts to integrate Catholic schools be tied in with a busing
" plan, thege cousts would hasten and exacerbate the financial crisis;" .

Do all these nagative factors mean that we should'not strive for true integration *
of our schools? No indeed. But the.effort must be more inclusive and should -
focus not on the schools alone, but on all institutions within the Church and - .

* within Sogiety, The challenge of ir“i\tegratian onall levelsis not primarily orsolely

é
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ea achool prnblnm It iﬁ Ye huruhipml)lnm
R .V Archbiqlmp Thomas N nough wroto 4n his uuunmum rogurding tho

_"mmt orderod duﬂugrugntlmm schopls in Luuiqvilln and Inffurmuf,mmty, Kon- .
tuu;ky : . ; . Ca . :

“Tho ﬂrsl thlng lhut st bo: sald'in roply iq tlml the issue which ttmfruulu us s
‘not-simply a “school*problom.” It is 0 community problom, It is'a problom, for '
whaso crentionsand uulullml uvurynnu in tho ¢ nmmnnhy must iTel upt a ulmm uF

. ruspumlbllity e o ﬁ St

The United-. S{ntus Luufuruncn of Blslmpq }in tholr pastoral on udm atlon
pointud out what thoy considored to bo *The ynfinishod busifwss on the agenda
#vof the Cathiolic:schools—that of; pmvlcflng ‘quality oducation for-the poor.and -
:, dl udwmtugud n,fuurnuthm " Iths inturnqtiug m nmu tlmt in nummfthu rocont

& diruutly uddrusqud iRuthur, in oach of them, thuru has boena guudumnntiun of |
- racism and a Eilll to, cuntinuu uffurtq to nddrugq tlm noods of tho puur

y i

Agenda for Integrut;un o .

What can bd on the’ ugenﬁu for ncluaviug true lntugmtiun in our schouls? b
“Integration” is the word rather-than * ‘dosegrogation” bocause tho latter torm is
. .concerned only with mixing n mbers” of ‘bodies: while intogration”calls  for
_-meaningful cooperation' whore the rights of all are respected and their cultwray
values and contributions are uc:kuuwludgad The goul uf mtﬁgratéd uilug.utlun -
- fequires much more than racial huluncmg Loe R

~ Itis possible for every | Cuthali c'school, whether nch nrﬁg“ whuthur urhun or.

rural or suburban; to have a curriculum which 15 integrated and which teachas
‘that ' we are living in .a multi-cultural, multi-racial soctet c¢h a curriculum is
“not-dependent upon fundmg or parental approval or new programining.
~-—-There'is a wealth-of material available for- use-by school: administrators-and——
teachers in helping children to'learn about the various races and ethnic groups.,,
“The amounfund quality of materials makes it much easier to implement such'a. .
-gaal, 'We are. fortuniate that in recent years textbooks and materials have been
examined to, make sure that old stereotypes are uut passed: alung Eﬂd that . -
minurltles are portrayed in-a; variety of roles.
Rellgmus communities whu staff schools i in varioug sechons of’ tha city have
an advantage in sponsoring exchatige programs betweeri children of the suburbs -
and children of the city, They can work around the parish problem .and havé o
ar:angements made for v151t1ng days, athletic'events and cooperative ventures,. .
“Where these programs are more than one-shot, children can really get to know
" ong-another and can make friends of differént pacial or ethnic backgrounds. -
Children’sattitudes do change when they have tﬁ;ﬂupportumty for contact w1th :
youngsters of 'another race. Outdoor educatiori. programs or camping experi-
ences, where both teachers and students spend several days working and learn-
mg with their cuurxte;parts of anot‘har race, have also proved helpful. - :
"The Ghlcago Archdiocese- uperﬂted a:programi entitle Operation Huspltallty
for six years.- Approxlmately 300 elementary school students, grades four - =
thruugh eight, from 20 inner city parishes, were bused to- -quter-city and subur- " >
ban schuols The program was demgned to help blau:k and wh;te yuungsters learn = -




. more abt;mt mmh mll‘nr nnd 16 ¢ funu pm]udh 08, I"lm pumnls woro alvo invulvmr‘
ln tha projoct, Tho pmtmm was vory sue cunmful but iluf‘nrmnnluly it hml to bu
" stopped bocauso of lack of monoy: ', e e ‘

Programs to make childron awaro of poersons of nllmr racos and lumkgruumls
* Inelude, but are not limlted to, oxehungo programs botwoon schools; attendanco
at cultural -ovonts) sponsorod, by diffarent othnic or racial groups, and-ise of
media in oxplaining difforent culturosand customs. Social justice and the call of
tha Church to proimoto pqlmmy umnng nll pnoplns Hhmll(l bo a duflnlm part ofthe -
sroligious oducation pmg‘mm
* Ono program in poace and Judtico was druwu up In the Lotisvill Arc hioc ugn,
hy the Poaco and Justico Contor. Project Insight ¢oudisted of a fiva day workshgp*
_In black awareness. for junior and sohlor high school students,®® By hnldlng the-.
‘soasions at 8t. Bonedict Parish in tho Wost Iind, Htuduutq woro able ta 00 the .
noighborhood and peoplo they wore'studying. ‘Tho content included an ovor
viow of the history of Amorican blacks and of &hu hlnck (‘hurrh‘ nml un m:munt of *
thu blachks’ oxporience.in Kentue ky , . ’

4

Afflrmnti.vu Action pmgmmq which encourage %nlnorlty Btuduntq tn ::onsndur o
nnmlling in the Catholic schools should bo launched. Many black students may - -
- not want to attond an all-white school, but tha opportunity ought to be there. The -~
. enrollment .of bluck studonts should ba. encouraged, espacially in tho high.-
y schools, Hero, thorp is no problem with parish membership. At least in our .’
digcese, there are no parish high: schools, only ‘dlocesan community sshools.
Efforts to help minority atidénts with the payment of tuition through grant
_progrims or work-study ‘programs must' also be promotod. A rocent article
suggosts that high school students often can tuku advantagoe of existing means of -
‘ttansportation and that fleots of buses need.not be considered.?t . :

Affirmitive action programs aimod at encouraging hinority tnm‘:hurs xinm-
pl‘ﬂfﬂ!isiﬂnnls and volunteers.must be promoted. Unfortunately, the publig 50C-. .
- tor s also involved in affirmative action and we sometimes find ourselves. in .

cﬂmpetltlun for the same qualified people. Here, weare at a disadvantage w:th
the salariés we can offer. Novertholess, efforts must be made to recruit people of
dlffamnt backgrounds to work in otir schools, so that all children, “black and -
- yillite, will see-people of various races working in all positions, Retired persons
“who,might" aérva as. parapmfesalonalq or valunteers ought aspecially tq_hﬁ
invited. P R
The, recent publicatmn by the Nahonaj Cathallc Confarenr:s for. Interracial

]ustlce Dcom‘s is an EXEEHEDE afd to” érgong trying to work: far- afflrrnatlva
onhaW'to open-déors to others
g g ,,é’“’rbr c*bnsﬂliafﬂtmg, consideération ,u%t ba
gWEn to. ﬂChlEVlﬂg an- mfagratad student body. .In the southern leEESES.

~'where.there had been a dual system of chureh schools by state law, integration -
‘.. was accomplished relatively- easily through pairing of nearby schools or by
merging the enrollmenfs of both schools in one bujldirig. Busing.was not always = -
- required.?® Currently, in many of the large dioceses,. mner—cxty, urban popula-
" tions are declining.and suburban populations are growing. Urban schools are” - -

““losing students while suburban Catholic schools are so crowded theyare turning -

~ them aw@ Perhnps thera are coursgecus pastmrs sumewhare who wguld con-
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- raidor ronting n-bus and delvingthe surplus saburban whito childron Into tho clty
whaoro thero is.a bullding -with avallable glassroom space. This lond-looso ar- |

- rangemont, whore the parish with no gehdtil usos the facilitios which are.undor-
utilizod by the parish with-the schopl, would cortabnly bo mueh loss oxpensjvo
than,a bullding program. It could also lead to somo roul intogration within our- -

coschooly, T e e RReEr

- +Efforts at integrating. Catholic sehigols by encouraging public sehool childron ,

* and black childron ty attohd.are baat dono boforo the local public school district
has boon ordered: to desegroghte. Usually, whon tlio public sehool 1s ordgred to
formulate o plan-for dosegrogation, the local bishop announcos rstrictions on -

" tho admission of public school childron. Onco the eourt has found linbllity and

- orderod a remedy, the Catholic schools are unable to rocruit without violating .
""tholr Danuidnﬁhus. Porhaps in somo city or town:the opportunity will; be:
-~ presopted for the local Catholic school superintendent and the local public

" school suporinténdent to confer about voluntary dnd coifcurrent ways of inte- "
grating schools without the involvement of the court. ‘Gleveland was able to - A

~Inaugurato an oxchango prograin betiveen a public high school and a Cathglic

“*high school, with financlal help of a‘ldundation, beforo the court had found
labjlity, © S o ‘ R !
"y 0 May 1978, the Nattonal Conference of Bishops voled for a five yeasplanto

?lmplnmant the Call to, Action Conference, This plan includes programs for the

.oducation of the people to the ministry of peace and justice and & program_ of’ .

~afflrmativo sction forthe diocesos, The bishops wrote, “Racism romains a majér

~ concory. Thiy blightion American society Is of special concern because of its
deop motal impllcations.”2* A pastoral loter on the subject is to bt writteg in -
1979 and asot of guidelines for affirmative action will be published by mid-1979
. far diocesan evaluation and implényentation. No specific mention was made of
~ Integratian or of desegregation, - © + o

—Thgprgcess e T T ST A ——

How then will the integration.of Catholic.schgols occur? Probably from local
‘“Initiative, at the rate of one school at a_time, Maybe it will be inaugurated:bya - -
v"pastar who really cares about the issues and'who can lead his people with’him.

- Pethaps some commupity ofsisters ‘which staffs s¢hools In various pdrts of the
- city can-get a program together, ;- . - 'L . LTy
** Perhaps the reason the Wholé ¢uestionof racial isolation is so complicated and
‘sodifficultisthat we have'ngt doné our homewaork in instructing our q;\i'n peaple .
 about justice and the demands of justice..We canrniot wait for any day ih the dim

* future—we must start ngw, by integrated education, to prepare our students to .
“take their place ina multi-culturak, multi-ethnic, multi-racial world. It's the only "
warld that they will know—tnd it's the world the way the Lord made it, "
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Iﬂtﬂgl‘aﬂﬂll ﬂfCathohc. Schcols R Ny
What is Posglble? What is Wurkmg‘? i

iy by Rev Daihd Sgrohan ‘ Ny
e 15’ '.s R i '." ,\ : ) .

In aa;;ly March 1977, ghg Federal Dlst:u:t Ccmrt Df the Sauthem Dlatrlct of Dhm
rendared its findings after nearly three mont#is of testimony and research, and: '
; anncmncecl its decision that'the public schools of Golumbus, Ohio, were racmlly
egregated, and that this degregation had been intentional, Almost simulta- °
usly, six major cities and public school dlsmcts in Ohio; located within fuur ‘
Df the six Catholic dioteses in Ohio, found d.in legal suitson

-identical charges of segregation, d to an ‘de jure.. ppeared to many
involved in education that the, State of Ohio had been- targeted as-one of the
northern' states where public school mtegrstiun was to be tested in a second -
effuﬂ by those pursuing equal educational. opportunity forall races, Having -
rd of and watched- %ei‘ nothern cities and their efforts in desegregatmn of
puh i¢ schoa)s, the Superintendents of Catholic Schools'in the six dieceses of
Ohio began intensive cohsnltations on the hauntmg question of the mtegratmn
nf Catholic.schools being raised more and more in every quarter.

Thmugh msny hours of dlscussmn, and after’ cnnsultanorl with other dma
Geses, s Louisville, Kentucky and Bostot, Massachusetts, the Ohio"
Cathalic superintendents: ‘took several steps as a group’in response to concerns .
- about Catholic s¢hool integration, First, a'position paper, rejecting theidea of the
“'Cathalic 'school as a haven for those escaping am_integrated education, was
“drafted-and adopted by the Ohio Conference of Cathﬂhg Bishops. The .same L

j ‘statement pndbrsed the E‘Dﬁﬁépt ‘of integrated schools, and, dependlng on the .

_gtatus of court proceedings in each diocese, spoke.to the issue of peaceful -

lmplemantﬂtlgn of any court ofder for public: schml desegrsgatmn The state:.

~thent was widely disseminated the_Eaﬂmhc an \'secular press and media. -
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Lmnsfer of students mtt;n Catholic. schuols Basad u‘h thﬂ experlence of other
- Catholie c‘:lim:t?;saqd and- archdiogeses, priorities.on admission and- ‘transfer pf
studﬂms wore adopted and promulgated, Parishes were encouraged toestablish:
* a screenifig cornmiftee at each school to ihterview praspective students and their- .
. families prfgrtn ficceptancein school, Wlnle*there was no magic set of qugstions - .
pmvided to detect racists and segregationisty this ap proach was succe fulnriy
pmgervmg the mtggrnty thha l@hal pansh school.” . PR

=

’ Thlrd prugrams wara maugurated within SEhDDIS fur prmclpals teachers and.
- students directed at.two major areas of concern regarding integration: a) Cur-".
Ariculum Fnatarlals werereviewed and previewed with an eye toward equaglity of -
,,,,,, ..the races, how presentations were made in ‘toxtbooks fnethnic backgrounds and -
'total’ ethmc ‘cverage. Workshops were conducted by the Central Office Staff to
-train, prlrfmpals, leachers and students ir,; determinhing téxtbook- fairness. b) A -
5 speaker corps was established 'and trained 'in the precepts of the 14th amgndmant
* tothe U. S:Constitution, the history of public school desegregatmn the remedial- :
plan for desegregation of the Columbus publicschools, and in conflict resolution - *
tershmques Spéakers were madeavailable to phrlshes and émphasis was placed -
un using thxs a8 the Advant‘topm fqr adult educatlcm pmgrams in the dmcese "

N T‘ourth a senes ﬂf single-day’ wgrkshgps and ‘seniinars “was spunsared fDI‘

T pastm‘s or parishes on topics similar-to thaose presented for educators. Clergy -

v dsys were devoted in their entirety to this topic in ordeiMo educate and sensitize -
. the clergy on'potential conflicts within'their parishes:and ‘methods of relating t
~.and dealing'with the ‘problems. Churches were involved with prayer services, j

- evening vigils of prayers, wéekly petitions for weekend liturgies, and pastoral .

letters were wrlttep and read at Iltu:gu:al celebratmns frcu‘n the blSth of the -

dmcase

Thegeanc camed ot inan attampt tu gducata Catholic ™
" -people Ehﬁut mtegratuj;l of Catholic SEhDDlS although no specific steps had yet
been taken The first attem tatintegration wasa two step process which was not -
:511C essful A policy wad announced that amounted to open transfer for dny
k student. into a school: to enhance the raclal balance of the school. While
,Sﬁldents did, in fact\transfer‘ there weére: too few to make thaﬁnmpact
. mgn icant. Thie second step requested that the pdstors, on two of the clergy

+ edutation days, discuss the voluntary integration of neighboring schools:and -
. parighes on a pairing model. In 34 parishes, one pastor vnlunteered and two’

other pastors launghed an dttal;'k on the - plan.

ﬂ et B B ‘ :

At the bagmmng ofthe, dmcesan effort, the Bxshap of Cnlumbus estabhshed an
-Ad Hoc ‘Committee on School Integration with fairly wide representation of ~. .
“diocesan. departments and agencies. Many of. the p}ans and programs thus far .7

described were the work of this: committee. The decision was made toward the’
‘end of the 1976 school term to:focus greater attention on the Cathalic school
- integration issué during’ the follnwmg year. Alﬂmugh little concrete has bee
accomplished during the present schaol term, flans have become more formal,
-and-the hope is that more significant prugress can be made in the manths ahead
_ Somie of the plans area DHDWS L CoAn s v IR

=
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Dveririew of the Diocgse of Cnlumbus, Dhm Wy R

;. 7 In Dmmﬁar 1976, 8. cise: study-on the Diocese of Calumbus Dhia, ‘Was

-~ presented at'a. wurks’hnp on the integration of Catholic ‘'schpols. The case study
.outlined | four possil;je muda] f sYstem—Wida valuntary mtegratlgn af the -

_ gschocﬂs in ngumbug _ o . . R

y 1

1 'ﬁ-ansfnrm&tjnn of seveml bm]dmgs that lmuse grndeg 1 to 8 :nfn
~ pchools for grades 1 to 5, together with. the establishment nf rﬂmally
* balanced ragl(mal}mlddle or junior high schools, = - :

, iI Reurgamzaﬂun of all schools, gerry’mnndﬂrmg the bnunda‘rms. to
‘a‘ _. -achieve a 15 to 45 percent rﬂcial mixture in each school, v
“HIL Pairing'of sevaral ‘schools to achieve grealer racial balar[ce
"IV. Leaving all schools with the current racial compuslhnn while fﬁmcen-

- trating on the qu&lity of Education nﬁ‘er‘éd m tlmse schnuls t at are"
prﬂdominnnpy black.: . -« - . -

{ N

LT - o

. 'In an attempt to move, farward w1th the mtegrstmn af Catholic schéols m the
- diocese, it was agreed that the Eppl‘ﬁﬂﬁh shrould be on' a vnluntarﬂbﬂg;s E;ach
* parish school woyld decide on its own, with encouragement and assétﬁqa{mrm
* . the Diocesan Schpol Office. Because of the small numbers of black studé
. “thie Catholic schopls, city or county-wide mtegr&tldﬂ of schools would EppE
_* be tokenijsm. "Therefore;-a seconid décision was made to attempt the voluh
. integration of schoolsion model “II1”, thatiis by “pairing.” "If one wereto apply the
" percentages in the court’s public school remedial plan (32 to 68 percent), the .
- Columbus Catholic schools'would be adjudged to have four racially identifiable
schools. One of thDse scly:mls wﬂl cluse at the end of the current year ftjr fmam:lsl

. Teasons, . : -

. 9.4 'ctmn gf palrmg gf alementary schools.__
tgward achlsvmg mtegrauon, t .are many concerns at this point in the
‘planning- process. These ‘concerns, these tentative next steps’ are: planmng,
sellmg the u‘iea and prepa:u—lg fnr mtegratmn in. the pamcular schﬂgl involted.

Planmng o SR .

i

- 1. The academic pn:gram must be wnrked outin suff;clem detail sa that
the new integrated school wouldoffef a program as good or better }Zﬂ
1d. -

- that in ejther school before integration. Obviously, the details w
" havetoawaita decision, but we could project whatever umque ideds w
- have for remedial, enrichment and extracurricular prngrams
*~.  2."A school. philosophy should be, sketchad out assuripg the continued
". . Catholic character of the school. It should-also address the critical ifsue
3+ ofschool discipline, and pmbably also some ideas on teaching-learnirig -
E style. A joint committee could be charged with this (with membership -
... fromboth faculties and parish staffs——and perhaps both school boards). .,
“+"3, A plan should be developed for gnntral of the schools. The logical .
. afrangement -would be the typical\consdlidation: plan with a single
- board answeringto the parishes involved g.nd requiring the appraval nf
- the spnnscnng panshes for subsidy Emuums in the budget :

-l * C‘rjthnhc Scﬁbnlsand Humul Integrannn Férspegtwes Dxrectmns Mﬂdéls (Washmgtﬂﬂ D.C: The
Natmﬁal Csihnhc Cnﬁfaranca for Interrﬂcuil ]ustu:e Ssptember, ‘197?) Pp. 46-62. . I
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‘ S0 that the public schools are

. B.Selling'the Idea- - .

" 4,-Somo preliminary thought mist'go to the fingneing, Very substantial
1. Incréases. in the costs'(e.g. for transportation' or-new services)- would
. endanger the proposal, So also could the concern that partnership with .
« a-weak parish might threaten a school's viability. . - e
# 6. Transportation plans should be made at least to the point where assur- - .
" ances could be gfven that atteridance ;under. the new arrangement
- '-j,r-»wg‘\;ild not be impossible or highly inconvenient. .~ - ' - - - .

- '« . '8 'Somo thought should be given to other possible DbiEE‘ﬂi’DﬁS and qugs-
e * *. " tions that are likely'to be raised; Among these might be: - : =

* axThose that relate to stereotypos: “Black kids use dope” | . “White
.+ -’kids have sex parties” ... “White parents are rich and will creite:
- unfair comparisons by my kidg" . . - R
" b Those thatrelate to pee r support: “My kids don’t Waht toléave thelr ™
' "'frionds”. .. “Why should my kids be used as pawns?” ,. vl
.+ ©’ Those thatrelate to public school integration: "Why are we tryingto
' . .ape‘another public school idea that isn't working?” . .. “Isn't ittrue”. -

pending all their time just trying to keep ~ .

i, discipline? .. ..

1 A number of different groups would need to-be“sold” on the concept.
-‘Each.one will have slightly.different concerns, but for each.one we must -
* be prépared to respond to, “What's in it for me?” and to answer objec-

. tions they will raise. ° P T T
- . Thosegroups begin with the leadership, whosb enthusfasm:(not just
-* support). is essential: pastors, parish staffs,’ principals. Then' come - .-
" . school faculties, followed by parish leadership groups: scliool board or -
.. education committee and parish council; Parents and students are the -
. key to acceptance. The final groups are the entire parish communities. .
- . 2. "Two selling bases will be necessary: the theological reasons for integra- -

~on the importance and richness of the intercultural experience, but .
should also lean heavily on the benefits of particular components ?&e R

_:.._tion and the educational reasons for the plan: The latter should-be based—~

, educational plan. . TSI E AL BRI
3. Parish leddership will be the first and most important of the “sales-

' persons.” It is also necessary to_persuade on a person-to-person level,:.

L "_- " - involving the parents and probably also the students. The fundraising = -

- strategy’ of rgcruiting the most important contributors'as solicitors
. probably had a valid parallel ini that th -most doncerned and articulate
. ‘parenits_afid students will make: the'most effective propongnts of an - .
* integration propgs T N

C Preparing for integration in the particular 'séhq:gl.inirgli'ed o _
"~ 1. To begin implémenting an i egration plan, faculties can break theyice
" with'some joint at tivities. These might include:” .- e

L

"a. Joint _-faéillt&g'nigeiiﬁgs? or discussion of general “educational *
philosophies, theology as to race, sharing concerns and eventually

: ,_ some joint planning.. . . S = S
L bV othet’s schools and to integrated schools<whose expe: .

.- rience might be'p
¢.- Class Exc;haggasif

1 ng _‘é'ac-h' éthei?'s Elaﬁ:ea fcij_é day m:ﬁv and thel. B . :"'




. ‘Joint activities should be scheduled for students, Each class could share

- ~—fidld trips, exchange visits, and join In service projécts; They might
. share a team (or twa) in'somae sport, attend class together to learn a new

', .- skill or'to share s summer'day camp expérience. \ ., . - .
¢ 3. A plari could be'phased in over two or three years, Eitherparish would
~  have thegption of drapping out if the early stops Talsed difficultios that

could not bu-satisfactorily worked out, Possible steps: o

e *_Year 1—Joint activities: faculties and. students; occasional joint board

Wt @ oo meetings: plannifig activities; broad parish consultation,

: " Year 2—Continuation of Yeat 1 activities with addition of student ex-

-, -change dayg and transition to a single school board. / = *

) Ynm]_:zis.l?‘ull_ consolidation with provision for evaluation’and optional

ot o omerre e reversal of the'decision, ot e e
.t ‘,l' N . . ° ‘ * = N ’ B ®

- +Getting Started . -." © L w P

z .. - The:process must begin with the Willingﬁisé of the pastors, parish staffs and

- principals to examine the possibilities-and to remain open to where that process

.. miglitlead, =~ S e U
... Parish)Jeadérship should use opgprtunities to catechize the parishes on the

==thgolo ’Jja_}’-’iiﬁensiansi@f‘rate’“anﬁglture:-(Geﬁti‘al'ﬂffic‘e‘iﬁﬂﬁldibﬁh‘elﬁfﬁl”iff’
+ "assembling useful background materials for this.) This shblld include not only

. appropriate honiilies, but use of teaching moments with various-groups in the

*. "« parish, The dccasion of public school integration presents many opportunities
_ but they tend to be permeated with emotional overtones: The better part of

 ~.wisdom lies in declihing to take sides on such matters as the merits of “forced-
- busing”, but instead addressing the level of principle—the dignity of the'human’

+ - person, the need to beaware of institutional injustice, our responsibility to be our -

» " - borther’s keeper, the richness that is hrought to.the Church’and the human family -

s and' cultures, etc. This, of course; does not preclude -

- urging respect for thelaw,as a keystone of society and urging cooperation to help

.- thepublic schools make court orddrediplans work for-th@.children’s sake."

... Clandestine planning for Catholic school integration should be avoided. Atan -

.+ early stage, wher theleadership has bagun to feel comfortable with the idea, it is
- possible to say.in completé truth, “The integration of our Catholic school with -

-our neighboring parish’s school :may not be feasibléibit we Would like to- -
.- investigate its potential value to our ¢hildren.” At this paint, then, it is possible -
- - to. proceed with ‘initial planning and to design and begin. the consuiltation *
.~ process which to the end will be part selling-and part listening. - . ...

. by the diversity of
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Lessnrls__ ﬁ'om Publu: Schﬁol Desegregatmn
o by Meyer’ Weinberg - e

1 It has been almast 25 years a quarter ofa century, sim:e thequyvn dgcismn the -
LI S. Supreme Court’s ruling that segregated education is-unconstitutional. On -
~ the ni; ht of May 17th, 1954, Constance Motley, a black attorney for'the NAACP
‘Legal Befense and Educ:aticmal Fund, was asked by a colleague of hers tafill in at
a spaaking engagement to a black group in Alabama. She wasg expecting that the :
. black*people in that small town would be dancing in the streets at the news of

fq.WBmwn ‘but-she-was shocked-to find that while they-Knew-about it; they-were. rmt—
excited imthe least, Certainly thgra was no dancmg in the streets. -
1 would say that there still is: o’ ddm:mg in the stroets. When WE B, DuBais
::ijnented just a week after the 1954 decision, he said he had not thought he
“would live to see it. (He was a mere 80 or so then with another 15.years to go.)He -
warned that there would be certain losge$ involved forblack people, “While we
" have to welcome it, it’s undoubtedly gqiﬂg to be the case, our best teachers will }i
. befired from the integrated schools.” Aﬂd he was qmte nght nﬂt ‘only taachers; :
- but principals as well. - . :
“He also said that the teaching of black culture and blaﬁk history would ;:leclme
\\in the newly desegregated publicschools. This time he was wrong, because there.
" ismuch more teachiﬂg of those subiects in the publlc: schngls tcn:lay than 24 years :
. " ago. .
é So, we can greet May i?th 1§54 pérhaps w1th Dnly two: chears Much fits. -
v promise is still only. a promise. The first lesson we .can take from' the public -
-~ schaols isthat even though there is far more: desagmgat;mn than ever before in
our history there are also, at least in the North, miore segregated-schools than
ver before. How can you have both? The gross number of children attending:
chools has expanded: But the main dlrectmn is EIEEIEH 15 in the: direction of .
. grsatgr desegregation, I R ;
ot Lot . b : P
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‘The Impetus for Desegregation - ; . )
.- Thesocond lesson of the laét 24 years in public sgliu;o!ai_a’lhnuht; black pegple .
_ have always’ constituted the strongest forco for desegrogation’ and still are
- today. In tho absence of agitation by blacks, either through the courts; in coms
munities, or.in demonstrations, dosegrogation would merely bo a theorotical
“tople for schblastic study, and could not bo a soctal reality. Not only supportbut -
the loadership of the school desegrogatien movemont has boon biack from the
"boginning, . - Ce T e
i “The’lmpetus for desegregation lias nover comoe from tho public school loader->
and has never come from the schools of education, which wero white, .
y-white, and largely still are today. It has not come from the stite education
authoritles, nor from Feddral education authoritios. It has conie from organized
-black people. .~ /. _ S I
./ Continuing ‘support for desogrogation comos in difforont forims today. For
-example, where schools are ‘already -desegregated, and black poople have' . |
chance to express a poljtical opinion, they have virtually-always strongly sup- = -
‘ported its continuation:In Pasad®ha, where there have been two raci]) elections | .
for-school board members, the blaick community has voted heavily=-around 80 .
to 90 percent—in favor of the desegregation candidatos. : e
" This is also true'in Milwaukeo, where there are inequities in the dosegrogation
plin, Yet; last September the black community rejected a call from a small group
within.the black community to boycott the schadls, in opposition to the inequity
'of one-way busing of black children. Notq therefore, there are difforont strains.
within the black commiunity. While it is not monolithic; the historic reality " -
seoms to be strongly on the side Qi desegrogation. L ’
In those cities where desegregation has not yet occurrod but.a court order is
imperiding_or hearings are.being. held on the. proper.romedy.(for instance; Lo -
Angeles and Cleveland); the organjzed black community has aggressively sup-
ported a sweeping desegregation plan rather than a small-scale one. S
+In Fort Wayne, the black community was so bitter at the proposal for one-way
busing of black children into white schools and the closing down of at least one
black school; for no-apparent reason, except to “protect” the white children, they . .
negotiated a settlement in court. Now there is to be n8 busing, no desegregation. -
in the short-run. Indications are that they are very much devated to the idea of
deségregation; but they are so dead-set against a lopsided plan, that they'will
hold off on.desegregation until they can get 4 fair system. g AR
There are separatist sentiments in the black community, but you haveto look
farand wide to find them. They can be found among younger peoplein theirlate
teens to early 20's especially. When, you look at theirymaterial condition, the
unemployment, the extraordinarily poor schooling they've experienced, it is
very easy' to understand. those sentiments. Also, certain’ sectors of the well--
educated, middle-class professional black group are separatists, especially those
who find themselves dealing with black clientsle or customers.” -
Ovpzall then; the historjc black commitment to desegregation continues, albeit - - -
noy/unanimously and certainly not without its ups and downs, deperiding on -
paflicular events. . . E ST R
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; Whose Problem? . L . |

" Schiool dosogregation Is a school problem, not merely a soclal problem s the

third legson. That has bocome clonr but perhapsnot cloar gnoygh, sidce wo hoar
" poople say: “Why lond the rosponsibility for desegregation onto tho childron? -

Let thy adults solve It." Howover, this is contrary to the historle doyolopmont of

tho Amorican publicschool system, If you xead that history, yoi will find that the

school pooplo enthusiastically holped sogrogate tho-schools. =~ - . .-
The historical docunionts are virtually devold of evidenco of resistance by the,

- school leadorship to tho movoment toward sogrogation in eithior tho South or thu' >
~tho North. It's very cloar, aftor studying tho histary, that school sogrog@ion s nof "
-~ somothing that was foisted on unwilling school {ﬂndnrsi Quito the contrary. Wl ™

~ have shanoful ¢uses, avon before tho Civil War, for oxample in'Ohio, of a'school. -

Jaw which said that if a “viclous person” or other such porson s allowed to.
. " attond class, tho tenchor will not be obuygd, Thachoers, therofore, foared lawsuits.

_ by parents, In s6me‘cases tho whito parents- said that a black child in that--
clagéroom was a *depraved or n "vicious psrson” and-had to bo takon out of the
clagsroom. Othorwise, public funds could not be usod to support that school,
Teachers, principals and othors were anly too cager to onforce such laws, This, ™ -

* millions of children hyve boen forced to pay a price in pooreducation becduso of -
so-callod social;considorations,” extopt those soclal considerations ware pro- °.

" sogrogation. . o Co h ol e
It Is intoresting that there is so littlo research on parochia) schaols, and that . -

" tolls mo the sathyp thing. App,_nfmuly the pooplo witoran tho parochlal schools, at
least in Chicago, did notresist. (I'm spoaking of people down the lino; classroom .

.tenchers and principals.) A dissertation writton at Loyola University in 1973 on -

the history of the oducation of black children In Ghicago’s parochial schools
statod that Cardinal Mundolein deliberatoly segregatod the parochial schools of -
=~-Chligagoin-the 1920's*Tho Chicago school board was of-course-doing the same*
thiug; the two systemns marched tagother in the same direction. There is no
- evidence of any major resistance. o L :

.. .The rosult was that black thildren, in most cases, ended up with miserable -

- schoals. The more privileged black children, however, like the more privileged

“#-yvhite children, always managed to get some kind of education. This'is an

‘fzgnpurla,nt_ lesson also, from the public and the parochial schools. - o

] .

2, . -

" Constitutional Base |

*: " "The fourth lesson (but | must admit, thisisa lgssononly Iseemto have learned,
so I readily grant that it may notreally be a lesspn, but my own prejudice) is that
~‘Catholic schools will get nowhere in seeking substantial amounts of public -

- funds unless and until they are able to change the basis of their constitutiénal -
.~ argument. Thus far, the argument in several court cases has revolved around the -
.- first amendment.. I believe a much more productive argument wotld revelve .

- - around the 14th amendmient. Catholic Schools and Racial Integration, pub’d’éfl’jed'

~in1977 by NCCIJ, has a chapter by Marie Guillory, Esq..on the 14th amendment, = -

- “inwhich shearguesthat the Catholic schools are already included under the 1ath

- amendment and. may be sued under it, since parochial schiools fulfill a state
" purpose, are In effect agonts of the State and are funded by, or otherwise partly

~dependent, on State involvement: ' : U S
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What wuuld the S\lpmmu( ourt or mlwrl-mlurulC,mm say If H wore prusmlﬁr

with n plan.whoroby both olomdntary ugd high schools, public and parechial, -

would bo Included within a singlv dosegrogation plan? The.procise mlutiunahip
- of parochinl schoals to the public schools would Tall somewhere along a con- .
gtinuum, On onv end, thore is stply shatod timo and &t the other end, merger.
mewhore along this continuum, it might bo possible’ to creato a working
morship botwoon the paroc hhrﬁ‘uﬂ‘mlm puhlit qfhm)lq wlmm lmth aro du-
Fogatod at tho same timae, g W

Fn othor wurrlq wharao. tho purm hial. s(huols actually” imlp onforco thu mh
“Amondmont, what would ‘o Fodoral coyrt say? I don't know that the court s,
ready to say | thut ontamendmont fs'moro fmportant than another. The coyrt, has .
‘spoken many times on the *preferred” froedoms and some are motro fundnmﬂhtal

“than others, Whethor the 14th amendment’s oqual protection of the law is. more -
“#mportant than the. first amendment’s aupnrntinnf‘nf church and stale, is an .

‘Intoresting question. | would not predict how a ‘couifrt wmlld rule on il

Tor (lo l
“know of any court thit has boon askod tg;rulo on it, \

- I bolieve that the 14th nmendmﬂntism(,nmqmgjy the kny%mnuintlm sunrrh fur*'_ o
_ ldgal dquality, Thoreforo, it 14 timo to search out a positive constitutional. argu- - .,

-ment, rathor than to spend time trying to proveé that the first amendment does not
forbid stato ald. In other words, there is'a price that the Catholic schools wmlld
hnvu to pay, hut in my ﬁpmiml it- W()llld bu i prir e that- wauld hF wmth it..

(Zlass and Ramst Sn(:lety

Amither losson we must lenrn is_ that Amm‘lcnn Eucmty isa clnss rlddc:m, r
saciety in which all those things convamimmlly defined as good, such as” .
thousing; education, health care, are heavily influenced by class. Father Fitzpat-
-rick reforred to "our common life: n (Sue “Catholie Schools and Racial Integrzb :
tion," above.) He spoke.in_torms of thny 'becoming: ready to enter"our” culture..
and society. lama littlg,in doubtasto huw common our“c:c)mmun hfe“ is bgcﬂusef

it.is so influenced by class, = - -X

Not only is ours a class soclnty it 1s also a racist é@cxety Cartam groups in our .

socloety are subjocted to a special disadvantage because of their rade and ethnic

conditipn:blacks, Mexitag-Americans, Pusgto Ricang, Indian-Americans and "
Asiagfmericans, Theseart the onlygroups subjected tb official segregationand -

tid

diSGrlmmﬂhon in the United States. By “official,” I mean conscious, deliberate,

statutory, exécutive or judicial action, This is not to deny that many.other gmupsf L
have suffered from informal social or economic diserimination. [ remember my - '
father, who was a good carpenter, telling of applying for a job at a certain Chlcago '
building. He couldn’t get work because,as the boss told him, “No Jews hired;” He

was not a bitter man, by the way, but he simply lived with that harsh memory.
That is real discrimination; it hurts'as much as offi
not what I'm talking about,

- If we're talkmg about publu: pcshcy. we shouid hemtate to speak nf our "L‘om= :
mon life,” by equating- all groups. w111y nilly, without, in fact, examining the.
actual way of life in America. Ofiss is not a pluralist society, we have yet'to - ..
become one although it is'a worthy-goal. But to represent our society as already =
pluralist, where groups are equally respected, is a major dlstortmn of the sacial o

©F

reahty. an unfnrtunnta reality, but tha raalny riongtheless

al’ dlscnminatmn Eut 1t is
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affirmative action program. We need affirmative action as a public policy be- .

cause it was the heavy hand of public policy that previously enforced inequality, -

official inequality, approved and blessed bysthe U.S. Supremeé Court. Within a .-

three yéar span, the UU.S. Supreme Court ruled that segregation i constitutional, -

. 1896 in Plessy v. Ferguson (“Separate but equal®ruling), and, in the Cumming -

- ruling, 1899, the same court unanimously ruled that deliberate deprivationof a
minority in schoq]s is also constitutional. Under this ruling a school board. in
Augusta, Georgia closed down a black high school. It ‘was very unusual at that
time to have a black public high school in the South, but it was closed and the
'money was used tokeep the white one open. The black parents sued on thebasis
of equal protection of the law, the 14th amendment. This was the first school case

decision by the Supreme Court orr that issue; and against integration. :
‘The court held that this was not a deprivation of equal protection of the law, so
~‘that within three years at the end of the;lth century, the highest court in the_ -
_country blessed both segregation and deliberate deprivation. That is at least part
Jof the reason why a public policy today of affirmative action is a very basic act of
‘justice. It is not because there are some sociologists on the Supreime Court, and it
is not because there is a mdngling of the 14th amendment underway. 1t is because
. fundamentally we should campensate for so much official injustice, To speak-of
pluralism under those conditions is to misue the word. . . ,
Oncé we have done away with racisri, then there will betimeenough to speak
of pluralisth, We cannet achieve pluralism by enunciating it. There are some
concrete.things that have to be done first. =~ SR
Curriculum w e, f C . _
== Another lesson is whatI call the curriculum of anti-racism. I visited a Race
" ‘Relations Institute inflorida run'by the Department of Defense that supposedly
was really doing a jop against ratism. The classes and the reading materials were -
very militant and sélf-conscious from an ethnic and racial point of view. The
materials were sympathetic to minorities; some were most radical. R
Only afterwards did I realize what was most striking about this Institute: There
wasn't a single class or reading on racism ir@the Army. It was racism in the
schools, racism in employment, racism in the eourts, racism here, racism there
" but nothing on racism in the Army, Navy or Air Force. In other words, they werek

talking about somebody .else’s racism. :
~Recently I was talking toa group of teachers brought together primarily by the =
‘Teacher’s Union in Cleveland. They are under court order. The precise terms of
this order are not final, but are to be put into-éffect in September, I suggested that
they pay a great deal of attention to the curriculum and not just see desegregation

" as physically shifting kids around. Although that may be essential, it’s’ not
enough. . : - L ' i

The text of the Judge Battisti ruling on segregation in thg Cleveland schools
strikes-me, as an pld history teacher, as one of the bebt réadings available. The
Judge cited over 200 instances of deliberate discriniination by the Cleveland
school board and wrote one of the toughest findingsfin the judicial literature bf

- desegregation.. The judge's opinion details how th¢ Cleveland school systerd - |
- became segregated deliberately. (As part of his ruling| Judge Battisti asked Dani&l ~




. McCarthy, his Special Master, to examine the financial practices of the school -

" board. You couldn't find ‘a better textbook for explaining certain accounting

..procedures and problems in misuse of public funds than from these documented

" reports;) . A S v

“~."-8o if you're going to talk’about desegregating: parochial schools; don'tlookat -
somebody else's racism. Examine your own, If we are going to help others we
must be willing to examinedurselves, If desegregation is just empty thetoric we : ,
should stay the way we are. It will save a lot of trouble. We have got to reexamine
our own practices, if we are in fact really preparing to change them. [ think that’s
an important part of any curricplum.

" -Quality of Education. - . S
‘Still another lesson is the relationship between what is called “quality educa- o
* tion” and what I would call “first-rate education,” Now the cry for quality .
education in the minority areas in ths country means-something very specific. It |
means “you have not been teaching our children e’vénﬁ:tﬁafost elementary skills,
< and we insist that whatever else you try to do, you must do that first.”
" “Irecall,backin Chicago' in the early '60’s, when the civil rights movernent was
-‘very much alive,one of the main demafids we made was that the Chicago school
board publish achievement scores, school by school. Oh, how they resisted that! °
. The Teacher’s Union also resisted it, right along with the Board. It wouild
embarrass the schools; it would-embartass the children, Of course, we thought it
'Wwould mostly embarrass the Board to find out how backward the system wasin -
 téachjing the most elementary skills. ’ te
-~ We thouglit also, raore broadly, that once the newspapers publis
- figures; there would be:a widespread shock by the citizenry and theéy. wouls
- and démand thatthe s¢hools change their practices and become more effective.
- Well, we won that battle. Both Chicago newspapers now print thé scores for
Chicago schools: Other cities that have scores printed are New York, Los Angeles
and Miami, , _ o _ . S :
* However, in 1972, the Miami Times, a black newspaper, asked, “why don’t we
stop publishing those figures ?” I found that curious—after fighting sohard to get -
" that information published,why should we stop it?The editor explained that the’
publication of the scores had nothing to do with changing the situation. It had
become a game—the white parents look at the black scores and say, “Oh, thank
" God, our kids don't go to those schools.” And the black parents say, “If anly our
kids could attend the other*schoals.” - : g ]
In other words, the-existing situation has come to be accepted as.the norm.
Whatever is, is right—at least in the white schools. And 50 the situation has been
redefined. “If only abschoaiélfweiﬁe as successful as the white schools, how

marvelous thdt would be.” But you and I knaw that’s not true. :
. The research director. of the Urban League'in Chicago at.that time, said, “In . .
Chicago; black kids get a third-class education. White kids get a second-class
education. No,_ one really gets a first-class education.” That has not changed,
“except that now we have come to accept the publication of scdres which are
hocking, especially to parents. But they are accepted as educational epitaphs.
lere lié¥Johnny and Joan, times 200,000. They can’t read. They can't write, .
s publish next year's scores one year from now.. - -
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From that bagkground it svery easy tosee how thecry fnr‘"quallty educatloﬁ

“is a cry for minimal achievement—reading, writing @nd arithmetic. But in the

.. end, itis-a delusion because as long as the schools are segregated, rmm;rlty and’

poor white children will notget a'decent education, at least not in the" ‘public

- schools, The public schools do not educate poor and minority- Chlldren unless.

the minority,children are mlddle class. Butiif, at the same time that wé desegre- -
gate, we rededicate ourselves to a.*first-rate education” for every child; then we
are at least putting that matter on the agends of the publu; schools. It is not on the
agenda right now.

- Thave been unsugcessful in getting readmg scores by race from the parcu:hlal
schools. If somebody has them, please give them to me--for any city. I keep a file
which is operi to everyone. People from all over have referred to it and found it
‘helpful. [ have been able to get rather easily a race count in Chicago's diocese, but
Thave not been able to get reading scores for schools or for individual students by
race. | wonder to what extent there is any difference, that is, what is the differ-
difference in the disparate situation between white and black children or minor-

ity children in the public schools on the one hand, and in the parochial sc:hools;

on the other. ! . P .

¢ Voluntarism—The Public Schools

The public schools offer another lesson on vuluntarlsm. voluntary desegrega-
tion. What have we learned about voluntary desegregatmn in the publlc schools? -

" First, voluntarism is a very attractive principle, it means that parents of children” "

.. make a free choice, and all of that is very
' ‘question is, how has it worked thus far

leasant to hear, as a,prmmplé The
in the publlc schools?

Voluntéry desegregation has been mo tsuccessful in the public schonls when

it concerned a single school. One of the best examples is in Richardson, Texas, a

'suburb of Dallas, There are 12 schools altpgether; one all black or substantially

. _mihority was converted into a m gne‘tg: 100l whu:h drew some white students
“+from the other schools. It is’ noy ‘substantially a desegregated school, and it -

seems to be working well.
Mark Twain Junjor High School, Coney Island, New York is another example of&

a successful school. Originally the FederalCourt ordered a sweeping desegrega- .

tion process upon finding deliberate segregation. Then an excellent and insight-

&

- ful judge reversed the order and made Mark Twain a magnet school. The admin- -

_ istrators consider it a success.

The Walt Disney School in Chicago is also-a successful magnet srzhugl The
school population is chosen by computer from a volunteer list to achieve an
ethnic and economic mix. All the children are bused, even if they live a few
blocks away. This school has achieved an ideal—it is both a good-school and has
bEEn  successfully desegregated. .

Bujﬂigéve look into the rest of Dallas, or New York City or Chicago it is too clgar _

~ that one good magnet school has no'significance for the rest of a giant city.

Anaother group of cities have tried to desegregate, or say they are desegregatmg S
- the whole city by voluntary means. However, their performam:e doesn't live up

to their talk. Look at the reports of the magnet schools in Buffalo—these are
schools that families chose voluntarily for their children to attend. By and large -

these schnols hBVE worked out as planued except for the dlfflcultles in attractmg



" enough white children—a problem shared by all voluntarily desegregated . -
" schools. But representatives of this school system state that the system has now -
~'been desegregated by voluntary means. Yet 16 schools, virtually all minaority, are
- ' hoteven in the program. This.confirms my pointthatas long as aschool systemis
i -segregated, as it still is in Buffalo, you cannot speak truthfully of city-wide .
. voluntary'.desegregation even though the system has a large-scale voluntary .
- desegregation program. o ' . e
Next, look at"'Milwaukee.-The federal court ordered one third of the system
desegregated each year for a three year period. Now at the end of the'second year,
 the future remains uncledt because of an appeal in the courts, This is what they .
" have achieved so far by “voluntary” means: Some black schools were closed and
.. others were declared overcrowded. The black children from these schools were
givena choice of five-or six other schools to attend. They had no alternative butin
leave theiy old schools. T hat is called voluntary. | S
' The resultant ratio of children bused in Milwaukee is something/like 90
- percent black to ten percent white. This seems to lack essential elements of,
- voluntary.compliance., . ' i “‘ : Lo
If parents didn't assert their right to choose a specific school the school board ;P
~ assigned their children at its convenience. Again the ‘largest proportion nf@?
- assigned students were black. ‘ .o o o
" . The Milwaukee plan has a considerable ohe-way element which is unjust.
Most of the black parents, apparently, have felt that they have gained so much. .
- from he desegregation that they are going to stick'with'it. But there is quite a bit -
of discomfort, to say the least, among the parents with that kind of voluntarism.
_There is no school system that has desegregated voluntarily. In fact, there is”"
probably nota city in the entire United States where more than five, six orseven =
seven percent of the, public schools have been desegregated_voluntarily. The - -
assistant superintendent of schools of Houston was telling parents how much |

L

£

money the city-had spent publicizing the success of its voluntary magnet school$
* plan. Yet itis a very tiny thing—touching about four.and a half percent of all the
children and involving only about 48 schools in the whole city. B
" He said that he believed they’re not going to have more than 60—ii is terribly
, expensive to have these special magnets, It looks as if we are at the end of that :
wadventure in voluntary desegregation. The U.S. Court of Appeals for the Fifth |
Circuit recently disapproved the Dallas plan which is largely based on volun- - A
‘tary desegregation. The court said you have got to address the total problem.
Dallas had taken one third of the school system, which is heavily black and °
.Chicano,and kept it out of the désegregation plan. The court said you cannotdo %y
~ that without compelling justification. '

» . T

Voluntarism—The Catholic Schools ’

What does this all mean for the Cathdlic schools? Catholic schools are already
voluntary, s6-to speak of making them tore voluntary has no meaning. My final
lesson is that the only way that.the Catholic schools can become really desegre-.
gated is by diminishingﬂég voluntary aspect. - T :

-How you do this. is your problem, but one direction is'to explore again a
possible hook-up with the public school system. This would enable you to keep

40

=




" intact: your historic "ffamewbrk'&valuﬁtaﬁ- schools based on neighborhood

parishes. Although it is-hard to see how Catholic schools can be successful in .

desegregation unless the voluntary. element of the system is adjusted in some

.~ way. Otherwise the Catholi# schools will be doing what the schools in Houston
or Milwaukee or Buffalo are doing: Perpetuating E’ new form of tokenism, which

is'not what we mean by justice.

Research . - . et T !,

" The Catholic schools desperately need research, even though research does
not necessarily lead to*action.. Nevertheless, where there is virtually nothing
being done, something ought to be done. : T
»" -~ As 1 mentioned earlier, I have been collecting a file on race in the schools for
every state in the United States (I appointed myself as a scribe for the movement
‘yé'a:fs ago). You are all welcome to use my files—they are extensive. What you
- will find is a little treasure trove of material from newspaper clippings to
‘doctoral dissertations, covering the past 15 years, but very little on racial factors
in Catholic schools. Even our own magazine, Integratedugation, now in its i5th
annual volume has carried only three articles on the subject, and those before, -
1968: Dennis Clark’s “Color and Conscience in the Classroom,” an article on
‘segregation in one of the Catholic schools in the District of Columbia by Jane
Berdes, and a reprint on ®atholic school desegregation in Milwatkee by Sharon °
~ Gelder, education editor of the Chicago Reporter. o L
In researching my book, A Chance to Learn, I discovered anh excellent book
written in/1958 omgacial factors in Catholic colleges. There are others: a disserta- -
tionin Qh{cagn, angd more works just coming out. As you can see, the literature is -

new ani the quantity is small.
~ There i5'much work to be done, challenging to people who are less activists, '
more academic, enjoying research. The research base can be broadenéd by -
diséertatiﬁﬂs .and byresearch of Catholic organizations, carefully motivated to
include the adverse as well as the favorable. We need -much more independent’
research, tuch more research in general, _ e s
We also need comfsarative research on the public and the Catholic scheols,
which I think would be very revealing of some fundamental inadequacies in
. American life. | Have touched upon only nine “lessons.” I think there are dozens
more. 've stayed away from the classroom in this case, becauseI believe we don't
get away enought from the classroom. We must back up-and get a larger perspéc-"
- tive. But'of course; as a lifelong teacher, I know the classroom is where the final -
7 action’is,™ : © e - '




| _--,Desegrega_nn S

by Brigid G‘riﬂ"in, CS]
- Intmductmn S SO o

" Sharing in the overwhelming’ task of preparing the large, mdustnal city. ﬂff
Cleveland for the desegregatmn of its.public schools is a constant challenge for

~any person. Engaging in this effort as a religious woman and asa representatlve‘--;_‘:

L of the Catholic diocese has had many specific challenges.

o Arnong the common questions I've received are: “How cari you talk to parents
about children when you haven't any?” “What are Catholic schools doing about
themselves?” “Your whole chiirch is white so why are you talking about equghty :
_with blacks?”“You Catholics have your owmschools; what right have you got to
talk.about public school kidsand desegregatlgn?" or “I'm a Catholic; Igivetomy
- Church; why. can't 1 -put my kids. in Catholic 'school whenever I want to?"

7 ‘Quéstions sugh as these force one to think about how we are perceived by those

. - .who are not-members of the Catholic Church as well as how we and Dther
Catholics perceive our Caﬂmhc: schools and ‘understand our faith. e
In this paper I'd like to reflect on one aspeztmf my experience as. pragram"=~,.
- coordinator for the Bishop's Cnmmlttee on School Desegregation. That aspect is
“.the relationiship of Catholic schools to a pubhc schnnl systern that ls,lmplamem-
' mg a desegregation process, ... .
- Too often L hear Catholic school personnel expressing disbeélief that the public
sc:hcmls will ever be desegregated without violence and, destruction, then sigh.
.-ing witha probnrtmnate sénse of relief that they are glad it’s not their problem,

" And 50, we c¢an easily slip back into a safe, lifeless; ghetta mentahty aﬂd let the.

- rest of the city solve its own problems.
. - 'I've heard often from Christian lipsithé un=(3hrxstxan ory, “What is the state -
" domg to help us?” “Why should we care now?” “Let them take care of their own
problems!” and “Nobody helped my ancestors when they migrated-to the United .

x States. Let the blacks pull themselves up by their bootstraps the same way my-

“parents did.” Thaxe:s a whaole litany of examples of. dls‘ﬁmmatmn andesteren-

o types w;th whu:h we are, all famlllar
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More and more I've been forced to think about the Church’s position on the’
desegregationt of public'schools, the role of the Catholic school in'the process,
- and to question the validity of Catholic schools which are largely school com-. .
_-munities whose members are of one race. I . S
- 1 offer you, then, my. reflections on my own experience and some of the
* possible activity I think we must engage In as leaders in Catholic education at
“this time in the United States. I feel that these remarks, though preéipitated by
‘my working under a court-ordered desegr#ation process, apply equally to the.
Catholic schools in a city that is not under such a strigture. In fact, people not
- usder the emotional trauma of the court order shouJd have fewer problems
examining their Catholic schools and the completeness of their educational - ..
.. program if racially isolated than those people in a situation such as Cleveland’s. o

#

The,Cleveland Experience
Towards the end .of.1973, a class action suit was filed in Cleveland, Ohio, .
known today as Reed v. Rhodes. On November4,1974 the Bishop of Cleveland,
James: A. Hickey, sent to the Cleveland clergy a statement on desegregati‘%:n that
set “. . . the moral parameters .within which a Catholic must approach the -
solutigirto this difficult problem."? : I
. The statement was released with the hope that “. .". when a decision does
come with regard to our community’s approach to the s%%mn of this problem,
. our priests and people will be ready to show the moraleadership thé ospel
- enjoins upon them.”? o - e
The statement reads: _ ' C . 5
“ThePeople of Greater Cléveland are conscious of an impending lawsuit which
directly involves racial justice. The issues which it raises have moral as well as,
" educalional and civic dimensions: The Courl must judge the facts. ‘
The Bishops of the United States have spoken out forcefully and repeatedly
.concerning racial discrimination, .o ,
“We insfst that the heart of the race question is moral and religious. It concerns
the rights of man and our attitude toward our fellow man . .. - Discrimination
- based on the accidental fact of race or color. . . cannot be reconciled with the-
-truth that God has created all men with equal rights and equal dignity.” (On
_ Racial Harmony Joint Pastoral Letter of t‘fh;e Bishops of the United States—1963), .
" We reaffirm the basic moral judgment. . R
Whatever may be the outcome of the pending suit, the decision must be obeyeth
Our interest in this-situation goes much further than merely keeping. the law.
Equality of educational opportunity is not'only amatter of law or of court order. It
s a matter of conscience. : : -
"In fidelity to the spirit and message of the Gospel, we must clearly address
. ourselves to all issues that are possible violatiops of love and justice in sociaty.
~ When any person of one race, creed; sex, orsocioeconomic group is discrimi-
nated against by another, all suffer. , :
The Diogese of Cleveland, its schools, its agencies, and its resources stand ready
to work positively and cooperatively with other groups in the community in
. finding the best solutions to the challenges presented.? ' .
The case of Reed v. Rhodes was heard between November 24,4975, and March *
9, 1976. During the period after trial, waiting for the court’s decision, the bishop .|~
EI = : > . . N
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prepared a set of guidelinesfor Catholic schiols to be used in the évent the court
" found the Cleveland school system liable. However; intimation of these guide-
lines found their way prematurely into the media. The bishop, therefore, com+
municated both his wjew on the situation and the guidelines to the Cleveland.
- _clergy sooner than h_e_%aq planned. In these communicationis he wrote::
‘Whatever the decision of the Court, it must be our task as leaders irf the Church '
Community to use all suitable meang to remedy the evil of segregation and to

) “erase from our Diocese all evidences of racial discrimination. \

) In November of last year I. .-. stressed that this issue was not merely one of
school administration, but was a-matter of basic moral and religious judgment. [.
The Cathidlic schools of the Diocese of Cleveland have historically been open to

~-all children whose parents desired for them a.Catholic education. . . = .
However, if we are to be true to the message of Jesus, we must seek to avaid
situations where those schools are used tn violation-of love and justice. '

- I'eall upon all of you . . . to assist in the implementation of the enclosed policy
and guidelines. I ask our pastors and principals to follow these policies carefully
so that the Catholic schools of the Diocese of Cleveland will not become havens
for those trying;to circumvent racial desegregation in their public schools.*

- ... The!Guidelines for School Admission™ set forth a policy of not contributing to
“segregation based on race or color”s and laid down the outline of a process
. whereby the pastor and the principal would have the responsibility “to deter- -
L .mine with moral certitude that the admission request is iotivated-by reasons
.- other'than to avoid the racial desegregation of the students’ former schools.”¢
These guidelines were re-affirmed and re-issued 6h-March 6, 1978. While it is
/ trugthat noone can control completely human process, I think- we would have tq
admit that the one percent rise in the Catholic school population is a good
indication that there were earnggt efforts made to follow the guidelines, The .
bishop’s leadership has been verysignificant in this respect and has been one
. affirmative action for the stability of both Catholic and public schools in Cleve- -~
' ’land, o o
. .On Au%s;tal;ig?si the FederalCotet handed down a decision of liability and
* " “anorder to plan aremedy. Tb list the events and crises that have intervened since
{hat date would perhaps be interesting but would not serve theurpose of this *
paper. Suffice it.to say that the city’s public school personnel wi desegregated
- in fall of 1977, and that an order of February 6, 1978, set in motién planning for -
desegregating Cleveland public school pupils in Septemberpf1978,
“In'response, on May,24, 1977,-the bishop a;gm@unced to school principals:
. -As our city continues to plan for the peaceful implementation of the court order, I
believe it isappropriate for us to adopt further affirmative'action responses. . . .

It is incumbent on all of us to work diligently to bring an end to the ragism in our
society. Hopefully, the children in our schools will be able tqeradicate thisevil in
their lifetime. These propoged steps to an integrated educativn will assist in that
process.” : g : ’ o ' _

" Then followed the formal statement of the affirmative action recommenda-
tions: ' L

1. Principals and pastors, are encoiraged to hire minority teachers and para-:
professionals where these individuals possess the samé réligious values and
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. heliefs as the school may otherwise require of other teachers and para- -

7" professionals,. - = . - ~ i CTE LT e
.. .= 2:Theschool curriculum and environment should provide for a knowledge and™

R A appreciation of varibus racial and ethnic cultures by instruction and experi- - . ..

" . ential Bpportunities. . . . e ..
3. When space is available, Catholic' schools are encouraged to accept the .

-, enrollment of mingrity'students, at the specified entry grades, in conformity

, - with existing guidelines.® : o , A ‘ :
At present these affirmative responses seem not to have altered the Cleveland .-

.. Catholic schaols in any visibly significant way. Some faculties have discussed

‘them; a few principals have staff working on acquiring' textbooks that do not'
-discriminate.- Very little has:been done to recruit minority personnel or to. .7’

increase the number of pupils from minority groups. o )
+. " Another Church-sponsored activity was going onsimultaneously with these
- efforts in the Catholi¢ schools, In Spring of 1976, the Bishop’s Committee on
‘School Desegregation (BCSD) was formed. It included fifty persons representa-
- tive of various organizations and ethnic groups in the Cleveland Church. After
months of education on the topic of public schivol desegregation, these people
. decided it was of critical importance tiat-they find ‘the means to share their .
~insights with the Cathelic community of the Greater Cleveland.area. An office
‘was established to coordinate these efforts in the belief that accurate information
-and understanding would help to create a peaceful; non-viplent citizenry when -
the time for implementation came to the-city’s-public schools. - o
. At'the time of the liability decision, more than 50,000 Catholic children were - L
. attending Cleveland public schools. (The total student population of the Cleve-
- land public schools in 1976 was 122,706.)° Thesethildren and their parents were -
-a primary concern for the programs of the BCSD because they were the Catholics
. who would be directly involved in the schqol desegregation process. By Spring
- 0f 1978, we hadimoderate success in comimunicating with these students and
their pargnts. ? LT ET TR St T
However, I would have to admit that we have had less success in facing this
~“wholeissue with students; their parents and the faculties of our Catholic schools.
.- This is not to say that nothing has happened in the Gatholic school community.
~~The BCSD has coirducted programs on racial ‘segregation and desegregation

S

- far: e e A , .
. Faculties of Catholic ST
. Classes or Groups of Catholic School Stadents................noreir.
- _(Of these, 5 were of high schaol age) T
- Parent-Teacher Grﬁl):s of Catholic SChOOIS ........ces e eneereecserniesnnnns, 12

Throughout.the ctty individual educators—religious men .and women, lay
- men dnd women, as well as priests with-experience in informative programs on.
desegregation—are working to promote understanding and a Christian response
“inthe youth and adults they meet in educational situations. L S
~An educatiye program was offered for the staff of oyt diocesan education,
office. A presentation was given in December 1976, for thh Catholic High School -, -,
~-Principal’s Association; this consisted primarily of an overview of the services .
-and materials available to them and theirschool commuriities through the .

12

‘Bishop’s Committee, .-
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_ Several congregations of religious women in the diocese have large-numbers
'+ " of sisterd teaching in Cleveland diocesan schools. Some of these congregations
. offered several in-depth sessions on.school desegregation to their members and

to other school staff- . ' : '
I think it is apparent to you that I see one of th relationships of Catholic
schools'to publicschools during desegregation tc/e be that of understanding,
- Knowledge and understanding of the whole issue of publicschool desegregation -
are essential to faculty, parents and students in the Catholic school community if |

R

-

"~ we hapeta fi'qd Catholic people interacting iri-a Christian way. - _
-~ If principals and administrative staff in Catholic schools are going to perform
in a rational and Christian manner, they must know what is at stake in thé

-desegregation of their'public schools and how this affects them.:
.~ Children attending Catholic schools in a city whose publigschools are deseg-
regating can be the name-callers and the stone-throwers 4t their playmates or
~they can'be helpful, supportive, fun-loving neighbors to their playmates and to
- .their “new” neighbors.as well. For this to happen ‘Catholic teachers must have
. provided time for the children to learn and talk about desegregation and plan
* their actions among their public school peers. The older the students, the more
imperative this need becomes; - o ' :
For these kinds of Christian education for the present life/sifuation, strong,
- clear leadership is needed at all levels of the school admi, fistration.
...~ One of the most powerful methods we tise to form Chfistian character in our. .
. schools is prayer. I would suggest to you that to talk with students and then lead ..
them to pray about desegregation is a Catholicschool activity that costs us little
in time and.effort but brings immeasurable results; namely, the grace and power
of God working in hearts and minds; the conscious development of a Christian
- .mentality in the mind and heart of the pray-er; and the growing realization of the
~ ‘complexity and demands of the living out of our faith. o o
I see the office of school superintendent supplying prayer suggestions and
* - helps to teachers at every grade [gvel as well as openly encourag ing or requiring .
“ prayer as.a significant part of Catholic school participation in a community
whose public schools ar%ﬂéesegregating. A ' .
A secondary kind of supportive activity is often possible for ®atholic schools
_ and tHat is to make available the school facilities as a neutral meeting place for
** community needs. For example, some ways our buildings may be used toassist a
. local community include: o . . ot
« 1) hosting a community “wélcome” luncheon or tea forthe newly assigned’

_  teachers to neighboring public schools. , .
2) providing ‘meeting places for small groups of parents and/or students .
from*paired to clustered public school communities. : Sl
~ 3) ieetings for parent and teacher groups from the nearby public school(s)
s * to gather for information before the process of desegregation is im-
L plemented. ' - o
4) during implementation to offer to share our facility with safety and
o peacekeeping personnel for coffeebreaks or rest periods ora temporary
.y - first aid centei(s). . .
In each localé;the specific elements of the process and other particular factors
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.~ will offer their own variety of such kinds of supportive activity to Catholic
«ouschpols.” - - L _ : oo
+* Théreqmay be other ways in which Catholic schools can bé supportive to their
- publicschool counterparts, It is possible that schools cotild be encouraged to free
“up one or two (or more) staff persoiis during the initial days of desegregation to
- .assist in thé peacekeeping and safety efforts in the community-They may be

freed up to man rumor contro] ‘or information phones for the public school
- authoritigs, These ideas are merely to suggest¥hat éach situation will develop its
own kind'of needs for which Catholic school personniel and facilities can per-
- form direct suppbrtroles. . .+ S : i,

. Implications for Cathdlic Schools - _
-+~ I'would like to look now at some more significant aspects of desegregatian for .
-us as Catholic educators.in well over one hundred meetings which I have
“conducted on school desegregation, whatever the age, religion, sex, profession
or. economic siuation of the participants, the first questions asked have been
“What about the Catholic schools?” “What are they doing?” o
~ Lknow the glib and legally accurate answer i§ thit we are not involved in the
‘court ‘action or in the situation of the public school system. Where we are
fortunate to have Church leadership that has.taken a clear.and strong stand we
_-can.cite that too, and evéh indicate the affirmative action that has been encour-
aged by such leaders. But all of this becomes more and more like sounding brass
- as we address ourselves'to- the advantages of integrated education in the city of
Clgveland. -~ - ST 3 e S
" Some of the areas that have often been discussed by youth, by parents and by
~educators are: =~ " . S
- e the incompleteness of a raciilly isolated education to‘prepare youngsters -
 for the adult world they will live in; L -
¢ the rich opportunities that are open to.children who develop a healthy
 self-esteem and an openness to the diversity of other persons that allows -
them to understand and respect all human beings as persons worthy of
esteem and care; | . - . L
* the harm done by an isolated life and éducational experience because of -
the prejudice (and sometimes, bigotry) that is unconsciously acquired by
children who may later spend.years undoing the effects of such an
experience, or may live out their lives with very narrow limitations on -
v themselves and their life Expériem?eg -
. Desegregation of public schopls demands of us a shouldéring of a new respon-
- sibility: to evaluate honestly and to reconstruct creatively our religious educa-
»-tional heritage; tp examine the extensive teachings of the Ghurch on justice and: - .
; Prejudice and to restructure our schools so that these teachings find practical,
" experientialapplication in the educational life of our Catholic youth and provide ~
. ‘avisible witness to those outside of our ¥chools. . . :
‘This immediately produces a vision, at\least for me, of the need to develop
ultaneously a Catholic adult world that ill not only understand and bélieve -
Faith as we teach it but will support|and encourage the application’ of
. Christian values to daily life. This means thajt we beginto move away fromvalues.
such as excessive individualism, competitjveness and violence, personal com- ~ '
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fort, “status” deterrnmed by race, by job or by pnssesswns ‘and impersonal,

- - private, uninvolved life styles: It means, among other things; that we begin to
turn around our convenience centered culture towards becoming a person-in-
- God.centered culture'whose values include appreciation for persons of diverse .
races as part of the common unity of hurnamty. a careful use of the gifts and -
resources of nature by and for all people; cooperatiop and mutual c:onu:ern anda
belief in the richness of a truly Qlufahstlc society. v
I know that parents and adult Catholics are not in your SE:hcm[s I knc;w, too,
that this kind of Christian development is the responsibilityof the whole Church
community. However, you as Catholic educators have a responsibility through
and in the schools to involve parents in the educational process of their children.
There are many effective ways to do this; and you know them. Doyou encourage
them? Do you hold prmclpals and -teachers accnuntable for ernplaymg such

| " methods? .

Beyond the school job you hold; I think you, have tlre opportunity as educators -
to minister to the adult community as-any other adult Christian, Can't you be part
of Catholic groups as a challenger, an initiator, callmg forth the'creativity of adult
Catholics? I can’tbelieve that we have no creativity ina Church that glories in the -

" - power and freedom of the Spirit at work in men and wamen endgwad as all

. -persons witf*imagination and intelligence!

As an educator I've experienced that, although we preach am:l sing “commu-
nity,” we too often fail to see ourselves as members of that community. Because of

_some bit of professionalisin, we psychologically sit outside of the comimunityto

nurture, advise, evaluate or direct it, We don't let ourselves be just ourselves .

. (—another Alice or Jack, not “Father” or “Sister” or “Doctor”—) and share'at the

level of our everyday lives of work, prayer or relaxation. Itis inthis setting that a
Catholic educator ministers to the adult community in a very influential way. ;
In the area of racial understanding you have a decisive role ta perform in the. |

: ~gentlebut firm pressure you can bring to bear on the personnel in your schools.

As an' educational leader you can provide the opportunities as well ag the
motivation of Catholic school personnel to:

‘. experlence anti-racisim workshops
"® be trained to offer multi-racial, multi cultural currlcula
. evaluate and to change the kinds of testmg tracking and t:ounsellmg that
studerits are subjected to when these are pre;udn:ed towards one race or
culture . ‘ -
_'® provide models for children of racially and culturally diverse adults _
working together as a harmonious school staff
® set up committees to carefully examine textbooks being used and to use
_only those that do not discriminate against minority pebple in lther
content or art, by inclusion or exclusion. :

'Itis certainly within our capability in Catholic schoolsto planfor our students”
curricular and extra-curricular experiences that are racially diverse, Such pro-

~ grams.offeér educators the opportunities to develop healthy human relationships.

_Oftén it is possible to include parents or other parish members in ancillary roles

“in these interracial activities. There is a decided advantage to children if such -
" pragrams involve the same gruups of students in a continual exchange 50 that'
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' ‘fl‘lEl’ldShlpS can form and values can develnp overa pem:d of tlrne with sh ’i‘ 'd v
experiences, - :
. Beyond thecall to llve up.to tha teas:hmgs of the Chu:ch on the dlgmty of eachA .
" and all persons, [ think further challenges ﬂffersd ta us by the pracess of gublic
-.school desegregatmn are the callto: - .- - ,
® examine ourselves not just as educators but as EVHngEllStSEfﬂ]lh ful men -
* and women whose zeal leads them to ‘carry the Gospel to minority
people. To be effective, this process cannot be limited to children in-a
classroom but must go into the home am:l the r:omrnuruty The lmkage! '
. should be obvious there.
" e study and to develap methods of taac:hmg that reach cnut to the minority
" student as a person with a culture to be respected and preserved Tho -
-often we educate minority people to be “white;” we require that they
adopt the culture of the majority instead of treasuring “them and:en-
_couraging them to realize that one of the values'we eachrbring to each -
_ other is our difference. Can we educate yournigsters to deyelop the skills
“- they need to funcztmn in our systems but still cultivate d;‘ve:se cultural
expression? Can we educate for a truly pluralistic society? :
#-evaluate the wnness our Cathelic schopls give to the cammumty in
general and to plan for change in this service to our ne1ghbc3r |

.+ Idonot expect that we will all j jump on the bandwagon of desegregation. I do
. .expect that the process of public school desegregatxm will lead you as Catholic
- ‘educational leaders to face the deprivation of a racially isolated educationasa: -
- prepardtion for life in today's and tomorrow’s world, .ta make a prigrity the -
- experiential in multi-racial and mulfi-cultural education to Effectua’tg*the life
 valuestaughtin classrgms andtouse all the inflyence you have in other church
. circles, as well as educition circles, to help the Catholic Church in the United - .
- .. States be active and positive in eradicating racism from the institutions and * -
~ systems that control our society.
If we believe in the equallty of persqns and- their . mherent right to equal
opportunity to grow and develop in interdependence anﬂ”ﬁ:ooperatﬂn thenitis .~
‘not enaugh for Catholics to prevent their schools from becoming havens for_‘
~those escaping desegregatmn We must prepare our people to respond in as many
: ways as possible with affirmative, practical measures to racially integrate our "
children's educational experience (and to do this creatively, not being afraid to
let goof outmoded and ineffective structures, but to build new structures, and to-
employ new approaches) bécause it is best for our children, a SuppDI‘t to the
‘ r:.ommﬂn good Gf our demncr&cy. and true tn our faxtl; '

i ‘Ghancary Encuménts Dmcage of Cleveland, Prot. No. §9/1975.
" bid. .

IChancery Dncuments Dmcese of Cleveland, Prot. No. sgllg?s

*Ibid., Prot. No, 2211-3?5 March 16, 1976.

: A"ﬂbnd : o .
Sbid. ’ SR
’Chanasry Dacuments cvp E::t Pmt NEI 251977, | o el
BIbld i ’ 1 u A

= A Plap for the’ Desegregatiqn ofthe Clsvalaﬂd Fuhhr; Schrmls," Buard of Educatlcm of the Stateof
Dhin, Ianuafy 17, 197?,1: 6, Téb!e 3 S ) e
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Discussions, Reflections, Responses - - -
#° ..« 7 byHopeBrophy = '

= . - : oo N - T I U -
- . The Washington conference was the third convened by NCCIJ on the Catholic .,
- Church'dnd school desegregation: It was the first, however, on the desegregation °
of :Catholic schools. ‘Previous -conferences (Columbus, ‘Ohio in June 1976; :
" Pittsburgh,, Pennsylvania in December - 1976) concentrated on the Catholic

-Church response to public school desegregation, .. f S e e
1" Fifty registrants came from 14 States and the Districtof Coluinbia; with the .
. largest representation from Ohio (5), Illinois (5) and the District of Columbia (5). "

With the exception. of one delegate from Louisiana, all participants came from’.

pyt

© - eastern and middle western states, . e
. Moét represented Catholic. scliool systems, either as teachers or administra- - .
" . tors, There were five diocesan:superintendents of schbols and severdl assistant -~
_superintendents. Diocesan social action commissions were represented, as were
~religious orders of men and wornen, Thé Utiited States Catholic Conference sent '

.. two representatives, in addition'to those 'staff members who'gave formal pres:+. -
- entations. There was répresentation from the National Catholic Education'Asso-

i occiation,. e oL R R
.~ Four of ‘the five. major speakers came from education circles within the
- Catholic Church. Major papers are presented in full in this booklet. This paper ~ |
- will therefore focug primarily on ideas that emerged from workshops and infor- -
mal discugsions, . e, L T =
..+ -Conferees were divided into- three discussion groups scheduled .early the

‘second day of the conference. Discussion was unstructured with a facilitator.
.. appointed: for each group. which formulated questions to be -presented to an” -
- afternoon panel of reactors. = " T .
/. Those'questions seemed'to encompass all of the issues addressed during the'
.- remainder of the conference, leading one to suspect that the conferees came with. = -
specific concerns, that they were not distracted from.those’concerns to any
i -appreciable:degree throughout the conference, T e Uy
.. Following:is a synthesis of those questions, and of the responses made
.. during any major ae'sg’itip,' workshop or informal discussion.. . - - -

to them . ..




Syt e SRR

Whnt is Dur Gcml and HGW Much Intagmtmn are.

. We Talking About? = : : _
. Thereseemed to he no diangrdnmam a8 to the necessity fm further intugrﬂtinn ’
“of Catholic schools~it-was a basic assungtion. As Jolin McDormott romarked in .
" ‘opening the mnfnmme. "Weface it in a profound way,due to-the value orienta-. -
~.-tion of our schools.” Awirenoss of the nbad was oxprossed varlously, Dr, Robort .
- Miller of Chicago put (A} héur us suymg thntthe mutivatiﬂn for dgsagrugutmnis
‘ the morality of it." _
.1 SisterFrances Plamgan of Cle\ralund pmsuntnd anoverviow of Bxlstmg mlrmr-. ,
’ Ity enrollment in Catholig'schools in the United States. According 101978 figures |
“, -of NCEA, the numbor of, minnrity (blacks, Spanish surname, Orientgl) students »
_enrolled in Catholic sthools has increased by 67,000 since 1971, althGugh total -
%pnrollment has gono down- by ‘one million-students. Parcantagas ‘of: mmnritys
" students has increased from 10.8 percent.to 16 porcent. .

" No ane specifically answered the question of how mu::h intagmtmn tharg S
should be although some partlm‘pants saemed lmpatiant to SpBﬂk abgut End heur- [
“numbers. o/

A relatad quastlgn was. mxsed Who do we lntegrate flrst—-—studant or staff? -

“MrsMBeverly Roberts, a member' of the Chicago archdiocesanschool board,
bated staff lr]tegrntmn as the first step, Her advice was to "gD right back -
#.and add at least- one .minority. person it a policy level,” There: ‘the -
Ability, however, that she took-this direction because it was a practical step.
biost educators Eﬂuld enwsmn and becausa few spamfxc mtegratlan tacﬂa ‘

\

wara Neing sui?gsted

" Are ‘We Trying to Integrate Bulldings or’
Arg We Trying to Integrate Attitudes?

-No one sajd that a choice should be made be;waen the two courseg. of ac:tlcm '
But there was .considerably more discussion;on the*
—:~'att1mdes" than oo the- spaclﬁcs of studant Enmllmentr

-Father David- Sarnhan "Supermtendent of Catholic Schools in quumbus whn
- ‘presented & paper on a proposed pupil integration plan which would involve
"pairing a predc:mmantly white with a predominantly mmﬂrlty Cathalm s::hcml
~ said, “Our. pririary. concern is with attitudes, not moving bodies around.”-
" Mr. John McDermott noted thadt we can begin right ﬂway to lntEgrEtE atfitudes, -
“Much'can bé.done on Monday morning.”. - ’
Two' werkshaps focused on ways-to dévelop mter«:ultural understandmg\ g
Betty Coles, Depnty Superintendent féEurnt;ulum and Instruction, Brooklyn, "
‘New York, explained somé of the helps available in devising good curriculumfor, -
schugls with predominantly white enrollment; Among these curriculum aids
- are: The C‘ambrldga Monitoring Prngmm Reading, Headmg and D]SCﬂVEFIﬂg,‘
Sciénce is Looking, ‘and Science-is Comparing, ° T
- Sister Marina Herrara, Office of Education, USCC, sees Arneru:ans asvictims
‘of ethnocentrism—"The habitual dlsﬁbsxtmntn judgealien peoples or groupsby . -
' the standards and practices of one'’s own culture, ‘with the accompsnylng te;k R
‘dency to view other cultures with disfavor.” '
She believes that the Cathnlu: school system must take stmve steps tu::
dave]ap multlscultural awarensss in all schcals‘ng matter what the cultural rrﬂ:s:, '




and nspaclnlly in all- whitn achggls Somo Huggﬂstnd staps : ‘
. Rﬂcugnli;g cultum] plurnlity a8 ni‘l assel. ln thu achncls nnd in Bnciﬂly nl "

Evgluate mxtbuaks If they aro lm‘klng in multl mlmml mutﬂrinl t}m}
an'bosipplemented; if they uttnck the nulturnl valugs ﬂf mingntlm, thf] '
Euokﬂ should be. mplncad r T :
* Make a cammitmnnt to use the cultural aqqgtq and qkill% of mlnn
.. 'groups as a positive educaticnal force. - ’ .
@ Require. all students to learn at oast two lnnguagcs o T
" e Reflect the rirhngsq of divarsg culalrnl groups in school calebratmnq ﬁnd
S5l displays, o,
Sister Brigid Griffin. and Sistur I'mm';as Flanigcm both frnm Clavelurxd m‘ld
- her Sorohan of:Columbus dll warned of the ediicational deprivation ﬁzr all.
“children: ‘caused by racial isolation. Their specific suggn’stians for school en- . -
. fichment may bo found in the texts of thelr papers above, S
" .What Happens to Mmurnty Students after o
.“They Are Enrolled in Our Schools? . -
o Bahmd the many questions voiced on thls general tDplE s\eemed to hcwef a‘-
_-.r’*.!daubt that'the Catholic school gystem as lt axiats tudﬂy is equlppad to daliver}
“quality’education to a racially mixed group. -
- In one discussion group the question was asked, “Where mll we get the:
... empathetic teachers we ll need if we integrate?” The questioner cited, by way of
r;crmpéi'isan the young “un-degreéd nun” who taught in'the Catholic schools
* darin &tba heavy wave of immigration at the turn of the'century, and who came,
fram the same ethnic group as the student. This was part of a discussion on the

e historic role’of Catholic schools 1n lipkmg the Catholic subculture (thg children .
) ‘nf Cathnlm lmmlgmnts) to tha malnstream of Americﬂn EDGlBty f s

i anablmg minority ‘children to become one w;th our society while emﬂmlng
“f’_authentically themselves because, if ‘they dn m:nt make itin the sCthﬂs they are -
, ;nm going to make it anywhere.” . -~ o

The Herrera wnrksl’mp also otitlined some recommendatmns f0r teachel‘s ﬂnd
admlmstramrs in schools which have enmlled minority students. They should: -

. recogmze those Elernents that - mﬂuance the learmng process” of the
‘culturally and lmgulstlcally different and incorporate such elementsiin
the curricula to insure a pasltﬁie self-lmage taward academlcg thiva~

v tions and achievement; - % y
RN hnld as a major objective ¥ fng the schaul truly belong tcn the peciple
bemg ‘served, rather than to, Lhe peeple who operate the school systern, o

e encourage teachers and administrators to gaiirthelinguistic skills neces:. .
“sary for communication with. students and parents nf mmarlty gruups, ,
and reward them for acquiring those skills. L

v Slster Boniface Ag ams, Assistant: Supenntandent of Schcials for the dIDEESE Df
- Lafayette, Louisiata, said, “I'm 1mpressed wx.th the respsct for q:ultural d;ffer-
, eru;es that I see hEl’E at thlS Eanfsrence Ly S T

EEEY Y
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. ..8ho warnod ngalnst confusing myth with fagt, howovor. “Thore are porsonal -
" differencos within iy group, and mugh harm can bo dono by making a“group .
~ more distinct than It really is, e T o
» "Let ethnic persons.oxpross thelr own ethnlc haracteristics; We miist uso
-~ discrétion and delicacy In exprossing othnic cultuse in our schools,” " *" "
Sister Bonifaco,: who was active in twp diocoses in tho deep South when the - ™
"2 “offort was made to'Integrate the Catholic school dystem,” went on to say, “Now
. we aro asking ourselves where all the black children went after wegmerged the
\+ 'Catholic sthopls: Many tried it'and left: Why? They suffered hurts; they were .
.. inoroed, Thoy have sscapdd to public schools whre they will probably suffer the - .
Cmumaburtst s ol g ) DY IHEATRE
. - Thissa dgmentwits maduby a partitipant ffom Penns 4. *As blacks.
.- gntared-t odomliniately white’schools;” she sald, “they worae‘ignored, folt it
- 'was not the place to dovplop leadership, drifted back.to ull-black schools.” - =
.+ Is the Catholic,School System Elitist? b s e e
'-‘:’Th’oré}‘wns-gen’éral'aecnptancé of the view that the ¥oluntarism of the'Catholic , :.
school systém, doos result in a certain elitism, andthat tuition costs serve as an -

-indirect form of screenipgs . * .

. Beverly Roberts of Chicago cautioned the groupagainst éljtism: "I
~lot ‘of experience on Catholic school -boards; ] am a “black" ior person,”
. thetefore’l am not a'threat td the Chirch. In our.church efforts to Integrate, we go:
fter the best, those who doi¥ot threaten us; I urge you not tolimit your efforts to . -
uperlor blacks,” ... o e T A
;- Sister Boniface: “I came to'find ap answer to the problem of exclusiveness . *-
. attached to high tuition rates. How ‘can’'we’ kegp the children now in our -
cschiools?y L T T
. " Father Willlam Downey.of Detroit spoke aboutthe dirrént method offinancing
. Catholic schools, and.the effect of this policy onin on goalsand [tiss
——Hesaid:"If we are serious abouti{ntegrating Cathiolic schools, We og-
- nize that the current parish-by-parish existence in isolation is not workable, It -
* - serves td\isolate the poor parish, which is often the site of the all-black schdol. .
- What is needed is.anew economic reorganization that cgllsfor pooling resources « -
. sothat we.carn §lfminate the white elitism thatcreatesa permanent underclass of =
‘blacks and othér minoritips,” B L PV A R, "
- Many Catholic Schools Are Now. All-Black: o
_Should They be Integrated? -~ = =~ -~ " e
-.. "According to NCEA figures distributed at the conference, the Catholic schogl’ _
- system is, in the main, an urban system. In 1973-74, nearly half (46.7 percent) of
_the Catholic elementary schools, and over half (53.6 percent) of the secondary
+“schools. were within the limits of cities- with a population of*50,000 or more. -
+, Further, only 859 ofthe 2,358 schools that have closed or merged since 1967-68.75 -
.- wereurban schools. Thus, urban sghools are closing ata slower rate thanschools " .

ave hada .

; "’ié_"sublirb'_a'nf or rural areas. . ¥, oo T e e T
. _#Bince'school enrollment tends tofollow residentia atterns, many core'city. .-

‘Cathalic schools are virtually all-black. Thus, the question of whether to gstab, . . .-

lishias agoal the integration of all-black schools is a péttiﬁéﬂt one in the Catholic
school system.. - T U S

s




" Both idds of tho quostlon were sired

. B b H iy £0d e

.- Sliter Frances Flanigarit{t must be remembegred that.mg
. teachers belioviy3hat the black schobl is the bpst way inw
* " black culture and block achlevements.”* - = LT o

_Sister Boniface' Adamgs: “In’ the. combined schools, blacks. do not have the .

-+ authority they previously had in separate schools,” _ R _
.*~ Another: “Blacks are saying, ‘We don't really care where wo go to school, We

- “want quality education’.”. . - e

- Meyer Welnberg, Editor of INTEGRATEDUCATION, insisted that blacks are '

. .the strghgest advocates of school desegregation; “Leadership in thegmovement

" has been bl_a'cic from the beginning, There are separatist sentiments in the black -

community, but you haveuo look.very far and wide.to find them.” ho said.” .- ..

‘all:black school as'psychologically de- *

ill-black school fifteen years later,", ..

-+ Belty Coles voiced opposition to the-all
- Structive. “Show mé the graduate from:the al
-~ shesaid, oo T Tt e e _ . E s
- What about.Church Leadership?.Is School Integration a Priority?
. As'reflected i the formal presentations and the informal discussions of the
~ conference, the answer is, “No. Catholic school integration is not a priority with : -
‘Church leadership,” - . e T S e
- Sister Frances Flanigan quoted from major statements acism made by the -
#:;- Catholic hieraxchy, then added, “It is evident that the popes and bishops have -
- ..spoken forcefully against racism and its attendant evils; However, the topic'of
. » racial isolation within the Catholic schools has not been mentioned.” . .
“1.. The National “Call to Action” conference ‘held in Detroit.in October 1976 as .
part of the'Githolic Church's Bicentennial celebration, attracted 1350 delegates -
- ’and 1000.0bservers. A resoluticn adopted at the conference calls for “an active
<. program of desegregation,” NCCIJ was urged by the D.C. conference tg manitor

- the.Implémentation 6f the Detroit resolution; -~ - - 7
- - »Strong, feeling was expressed about the role-that NCEA and USCC ought to -
‘play in Catholic school desegregation. NCCIj was urged to develop stronger ties
- with these-agencies and to encourage immediaté aggressive action at the policy -
. level nationally. Conferees stated that local efforts.are fragmented and suffered
... greatly from the absence of visible national leadership. -~ .. o T
. . .\Sister Boniface Adams: “Thete ate 25,000 educators at the NCEA convention
8veTy year. Let’s get on that agenda with school desegregation.” A similarappeal g

' ~‘was.voiced by Sister Mary Donovan of the ‘Perinsylvania Human  Relations

. Commission.. One .educator called on NCEA to sponsor a national meeting of
-'superiiitendents and principals of Catholic schools to examine possible models -
- foyCatholic school integratioh. Several expressed regret that there had niot been
~gitater representation of NCEA at the NGCIJj conference, and suggested that .
- blacks and Hispanics should ptess for gfrfea"teg‘ accountability from NCEA and .
SUSCC e e Y e R
.. Beverly Roberts: “Wq should be able to say to NCEA:These aje pur goals. This

.- Is what we need from you.” We have to make.them.aware of our. needs.” -

_.In one workshop, the guestion was asked, “Will leader3hip-in desegrogation .

rmddle" S TR PR .

che

. come from the top or from the bottom?” The answer was, “It il \ﬁ%meﬁ'orn the -

. . om
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- Thgrgwamzmnny rEfBE‘ﬂhEES ta what was pérc‘.ulvad ds:tha failure, 6f the Church
to ‘educatg. {ts members at every: lavel on'the broad. topic of social justice, -
parficulﬂrly racial justicé. Such commeénts reflected Sister Brigid Griffin's warn-
: ing: +“This [the noced to examine Catholic. schobls] immediately produces a. -
* ¢ visiom, at:least for me, of the need to develop simultaneously.a Catholic adult
" waorld'thatwill'not only understand and believe the faith as we.teach it, but wd{!
ol support and’ Bncaumga the appllcﬂtlan of Christign. values to daily hfu L
", " Sister Brigid's' ‘paper dlluded to'some of the frustrating aspects of the questlon .
-7+ of Catholic leadership. She outlined *affirmative action recommendations” serit .
by Bishop James 7 Hmkﬁy in May 197? to all Cathullc school principals in the
.+ Cléveland diocese, .
i o "‘Thé racammandatmns callad for hlrlng mmonty teachars cfurm:ulurn re- .
~ “vision, enrolling. minority students. One_yeéar later, they “seem not. tcr have
" altored the Cleyveland Cathglm schonls in an‘; v151bly sngnLt:mant way,” Slster, a
Bngld said. . S
_ Regardmg mstltuiicma (Cathalm Chun:h] ramsm the fc:llczwmg canferanca o
ramarksgwere made i - Y
“Our struc:tura has tended tcy w;&rk fnr usin the past but 1t mgy not wﬂrk for us'._.‘;_“
‘now. Wé have to spend some.tipe lr;lal-img at DurSEIV.ES ‘We tend ot to see. .
ourselves as the enemy in, this gituation,” " e .
) "F‘arlshmnsrs do nDt see ths'pﬂflsh as the place to go with ‘the prnblem‘ "
. “We C.’athollcs have a’strong tradition of separatism. “This: works against us~
- whan we try-to: relate to.the question of public school desegregation, and work "'
- toward peaceful implementatfon-of courtiorders. This is especially true where -
parishes have not had pngr;nvolvameﬁ- in puhlj sghool affairs.” . . _
‘"When the pamah géts. involved in. .public schc: ’&ESSEregatmﬁ the. CGD;
[Confratermty of Ghrishan Dnctrme] parahts rEsEmt b g léd outto bear thls

o around the pas{ura of the Gathcpln: schagl system toward: thb,
: paraﬁts who sgek to anrcll the;r c:hlldren in the Cathc»hc system in ordef to av01d=
: se‘rxding‘ o .

_ presentars than conferees, to focus on the Eub]E‘Et of: Churr:b regpcmse to pubhc
"+ school dasegregatmn Obyviously,. both speakers and delegates had had more ,
; experience with public schmol desegregation than with Catholjc school desegre- -
. gation. Cléar inodels for Cﬂthallc; school dESEgrggatlon have ng emergsd andso .+
. .there 15‘11ttle to talk about in the way of actual axpemence Sug estmns seamed y
' .thin, and generatecl little CDIIVEZ‘SEUOB R . .

- I—Iuw Dn We Get: from’ Dlscussmn to Achnn’* S - '
" Thls was probably the number one question at the BDILferEDEE hath spoke

. and’ unspbken. As Sister Gail Lambers,'of the National Council'of the Churches o
it: “I realized how haaVy, nld, (:Dmplex an issue itis End how it affects
] ur own pefsﬂné L v o , :
. :Although the planners chsracterlzed th nnfﬂrem:e as “an 1nv1tatmn to ex- .. -




x .

.. plore miodsls, share insighits and oxperiences,” few experiences in techniquies of .-
- Integrdtion could becited> =~ . A
» Frustration was expressed in a number of ways. Early in the conference, Msgy. -
" -John: Ryan, Diocesan Superintondest of Schools, Buffalo, said privataly “I'm: -
<" going to give it one fhore tey, I've been to all of the conferences so far,and I'wdntto. -
- know HOW to intograte our system, I'm willing.” =% o T
: Contacted after the conference, Msgr. Ryan, indicated that the Washington .- -
+ ;veonferenge took him a little bit furthor, but that there I a long way to go in -
- developing workable techniques. - S T
_ A kind of basic difference in approach'was evident; Followlig are samples of -
*'« ~responses to the above question:, - - R Do
.- Beverly Rabierts: “1 would like to take something concrete back to my school

~#-boayd. Let's"take time tcr‘"'sé{t-i%gDElsi‘,;Wé‘f'iShﬂg}d"_ciéiielpfi\' a plan for integrated -

. 'education i our communities.” " R AT R
‘i . Vincent Golphin, Ethics teacher, Dayton, Ohio: “We just have lo doit,onething
*‘at a time. Don’t shoot for the big things. Take the small'steps,” - =~ .0
... Dr RnbeftMiller,‘-DmczeganEducegticsﬂDspartmaﬂt,ﬁhicaga:’"It’s dangerousta -
- Jintellectualize. Let's not stifle ourselves with plans of action that dopdtletugact,” -
- Father Sorchan, whose paper was the most specific regarding desegregation
.- plans. (although not yet implemented), said in a workshop: “Didteses are so
- diverse that a master strategy cannot be developed. We will push for pairing in~ =
;. the Columbus djocese.” o St L ﬂi &
# " Some obstacles tp Catholic school integration were cited: T
" e Catholic schools Ha‘fe’h'ifét}jfisﬁilly provided religionroriented education |
+ for Catholic children.Only six percentof the Nation’s blacks are members /.

" of the Catholic Curch, . = - . e s
‘¢ The voluntary nature of the Catholic schools, If the pastar of a parish
C “tannot force students to attend the parish-school, he obyiously cannot ;.
~-——-compel attendance at another school, Y R P
" ® High financial costs might be incuregd in desegregating, particularly if
v busing were involved. In bne workshop information was exchanged on -
, ~ waysto raise money for scholarships for minority children whoare poor,
..+ . The group did nottackle the question of how to use scholarship money to

recruit minority students, howsver, Y m _ g .
Meyer Weinberg adygcated a “diminution of voluntarism” in the Catholic -
' school system saying that; in order to desegregate, Catholic schools must become
less voluntary, and must explore some form of hookup withsthe public school
" system, Voluntary désegregation, in his opinjon, produces only atiother form of -

« In the last analysis, the Conference passed a resolution calling for each dele-" .~
~ gate to develop a.plan thit would generate a form of integratéd@ducation in his
wclrhe;iawndi\r;c:_ese; R R o
_Minority Participation -~~~ 0 o
. Minority participatiof "at the conference was almost exclusively black, al- “ -
.. though ‘there. was considerable attention to the interegts-of Hispanics in the
;’;presient'aﬁans'tj,n,iﬁtercgltural'understandiljlgf; as noted abgve, - - ' .
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o pfannad ‘session and to substitute a panel of black conferees, inviting them to:
. comirenton conference pmcaedings and to.voice any concerns thefy might have R
- about questjons rmsed and Qpinions expresaed ﬂt the Quﬂfﬁfénf‘é Panal membars‘ ,

. were:

B ' L T

Late tha sscr:ml:l dﬂy of tha Canfarﬂnca a denisiﬂn was mada to d hleto the final.

i

-0 Richﬂrd Dunbnrﬁﬂfﬁte uf C‘ummumly Ralﬂtlons. QiEBE}SQ of 'Tblﬁdu Clhin:
.. Beverly Roberts—Archdiocesitj School Board, Chicago, lllinols :
Vincent Golphin—Ethics Teacher, Carroll High School, Dayton, Ohio
. Betty Coles—Deputy Superintendent of Schools, Brooklyn, New. York
" “Sister Boniface A.clams—eAssl Supi ﬂf Schnﬂls Diocese uf Lafayette, .
JLoulsiaha . o
.+ D, Rc\bart Millar@DBpnPtmEﬂt of Educstmn Ijinceaa of Chlcaga

tA
¥

. Many of their rgmarks gvf'e mcluded abava in I'ESpDIl&B to spemfu: questlons -
*+ raised durfng the c«:nfersnca ' o

The panel presantatmn asa whole cnnveyed a. sense of urgency. a ve1lec1 fear o

that nothing much would happen although NCCIJ was‘cammended fm‘ havmg_

“There was agfparently some concern-about:the bagic rationale’ for desegraga-

. arranged th:;;nnfemnces on school desagregatmn

. .tion. ‘As Rictfard Dunbar remarked, “Unfortunately we do not speak often of

o desegregation as ‘a means to achieve’ qualxty education,”™

‘Dunbar also cautioried that blacks'are needed in greater numbers in the move .

5 .'_'ta-edesegregate Catholic schools, “They. will need more’ than an” mvltatlon

~"they’ve been isolated for so long," hesaid. . . . -

~ -good and bad Catholic sg

;Canferenceflzharge ta NCCII

Betty Coles expregsed reservations' tabout the tultlgn tax’ ::redlt pla ‘Thls ‘
conference seems‘to be saying that Catholic schools are stperior. In fact, weTrave -
ools. Tuition tax. credlts will not cure the 1115 of the

Theconference commitment, ns statad above, w&s tQ fDrrnula, plan of action |-

. :m eacht dmcese represented, Conferees charged NCCIJ with certain administra- = -

- :tive responsibilities that they felt wauld ﬁlﬁ}lﬂhg désegregatmn gc:lal furward ,
nahdnally : , RS \ o
.+ *e Tbconvene future E@nferen::es urglngiﬁach dmcesa tD send a tearn smce

B individuals alone.cannot change systg) : o
® Tb serve as‘a clearinghotise for plans and ter:hmques by means Df a. .
" newsletter to all conferees and to othgr intérested persons.” = - ; ’
e develup ongoing communication with NCEA and’ USCCon the sublect L

“‘ " of Catholic schoal desegregation, urging that thie topic be placed onthe . :

- agenda for future NCEA and USCC meetings, _
“® Toattempttoinfluence the 1979: Elshgps statement on'race in such;a way '
- that it will em:cmragﬂ the desegregatmh of Catholic schools; e

"The ‘meeting concluded on an Dptlmlsm: note, prﬁbably due to the wgdr and

“ sincerity of the individual commitments voiced during the final discussion. .
"'Thete seeméd also to be a'certain relief on'the part. of the participants that a

- charge had been made to NCEA and .USCC, the twb Ilatl(:if.lal pnhcy makmg
: “¢bcdles, on matters educatmnal as they apply to the Church' . , '




usiness: School Desegregation

. Msgr. Aloysius]. Welsh, STD. -

amic at work in the school desegregation process since

3 e Court decision in Brown v. Board of Educdtion (1954)

he historic U.8:
letlared segregated et
wdrks no miracles; inte
" tion.of schoa] populatio of
i diverse, “race’or color, it.is still compatible with second”clas inadequate ... -
-- education. Desegregation can.remove the complex problems the Supreme Court’ - .
. noted-in 1954; ‘only affirmative action programs providing aculty training, - * .
~ appropriate’ cuurticula and. legrning. materigls,-and positive. | uman relations, -~ -
_.attitudes of administrations, faculties_and.paren| -can’make ‘possjble: a-truly.
-integrated-education, To design and' implement: such programs-should “be'a
. comimon goal for'all educators of stirdents of elementary and 'secondary school -
L pgfiprofit school

. age."This i a Mmoral imperative for both public and privat
%’!’ii.‘l The-National Cathalic Conference For Interracial Justice'(NCCIJ) ren

ucation inherently unconstititional. Desegregationsitself: .
tion itself is not an absolute value. Indeed, if integra:
‘means only the physical juxtaposition of students of -

5

‘ aws itgh. -
“tommitment in collaboration with the Nationa] Catholic Education. Association’ - .-
“and the Education Departmient, U.S. Catholic Conference, to participate in the . . .
. common struggle to overcomd inequalities'in educational opportunity, and the - - -
discrimination persistent in educational activities, ,.© . . Lo o
. These papers, published by the.National Institute of Education, offera variety =
of insights, ‘and .make valiable recommendations in the complex areas of the . -
. Catholic Community's response to'school desegregation efforts.in both public -
. and Catholic schools, We are aware that these are small steps when giant strides .
_are needed, and that they often raise questions whose answers lie only in the .
future cooperation of all educgtional agencies. of good will. Our common con-
cern is thechild, multiplied by&iTons, whose educational progress mustnot b
made impossible by discrimination and segregation, but made easy and effegtive;,
" by those who join to go the extra mile.qf commitmient beyond court order and -

HEW initiatives, . S St
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